Unveiling the Cognitive Depths: Delving into Language Learning and Acquisition Amidst
the Post-Pandemic Era

By: Edgar R. Eslit
St. Michael’s College, Iligan City, the Philippines
E-mail: edgareslit@yahoo.com, e.eslit@my.smciligan.edu.ph
Date: May 20, 2023

Abstract:

This study examines the adaptations and experiences of college-level language learners
in the post-pandemic era, providing valuable insights into the transformative nature of language
learning in an evolving world. Within the framework of the socio-cultural perspective, this study
explores the interplay between technology, self-directed learning, and social connections,
elucidating their significance in the realm of language acquisition. By employing qualitative
research methods such as interviews and document analysis, this study enriches existing
knowledge and provides valuable insights to inform pedagogical practices in the field. The
findings provide valuable insights into the dynamics of language learning and acquisition,
shedding light on the challenges and opportunities faced by learners. Triangulation of data sources
and member checking were utilized to enhance validity, while a detailed research methodology
description and intercoder reliability ensured reliability. By exploring language learning in the
evolving educational landscape, the study offers practical implications for educators,
policymakers, and researchers seeking to understand and adapt to changing dynamics in language
learning and acquisition in the post-pandemic era.
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l. Introduction

This qualitative inquiry aims to delve into the adaptations and experiences of college-level
language learners in the evolving educational landscape. As the COVID-19 pandemic has
significantly impacted traditional learning settings, this study seeks to understand the changes in
language learning practices, with a particular focus on the role of technology, the emergence of

self-directed learning, and the significance of social connections. By employing qualitative


mailto:edgareslit@yahoo.com
mailto:e.eslit@my.smciligan.edu.ph

research methods, including interviews and document analysis, this study aims to contribute to the
existing body of knowledge in language learning and inform pedagogical practices by providing
valuable insights into the dynamics of language acquisition in the post-pandemic era. As a thesis
statement, this study explores language learning and acquisition in the post-pandemic era,
investigating the adaptations made by college-level language learners, the impact of technology,
the emergence of self-directed learning, and the importance of social connections, with the aim of
informing pedagogical practices and understanding the changing dynamics of language learning
in the current educational landscape.

In the wake of the COVID-19 pandemic, the field of education has experienced
unprecedented disruptions, including the realm of language learning and acquisition. The
pandemic necessitated a swift transition from traditional face-to-face instruction to remote and
online learning modalities (Smith et al., 2022). As colleges and universities grappled with the
challenges posed by this sudden shift, language educators and students encountered unique
obstacles in their language learning journey. The post-pandemic era marks a crucial moment to
examine the implications of these changes and explore strategies to enhance language learning

effectiveness in the evolving educational landscape.

Understanding the intricacies of language learning and acquisition in the post-pandemic
era holds significant importance. The pandemic-induced disruptions have raised concerns about
the impact on language learners' motivation, engagement, and linguistic development (Jones &
Johnson, 2021). Moreover, there is a need to explore the strategies and adaptations employed by
language learners in response to the new learning environment (Thomas, 2023). By addressing
these concerns, this study aims to contribute to the existing knowledge base and provide insights

that can inform pedagogical practices and support the language learning community.

The primary objective of this qualitative research study is to explore and gain in-depth
insights into the experiences and perspectives of language learners in the post-pandemic era. The

study seeks to address the following research questions:

1. How have language learners adapted to the challenges posed by the post-pandemic
language learning context?
2. What strategies have language learners employed to overcome obstacles and maintain

their motivation and engagement?



3. What are the emotional and psychological dimensions of language learning experienced

by learners in the post-pandemic era?

This research study consists of several sections. Following this introduction, the literature
review will synthesize current scholarly works on language learning and acquisition in the post-
pandemic era, examining the impact of the pandemic on language education and exploring
adaptations made by learners (Garcia-Pefalvo et al., 2022). The methodology section is outlining
the research design, participant selection process, and data collection methods, providing a
comprehensive understanding of the qualitative approach employed (Creswell, 2018).
Subsequently, the findings section has to present the thematic analysis of the collected data,
unveiling the insights and experiences shared by language learners. The discussion section
critically analyze the findings, linking them to existing literature and addressing the implications
for language learning pedagogy and future research directions (Merriam & Tisdell, 2016). Finally,
the conclusion made the summary of the key findings, offer practical recommendations, and

emphasize the significance of understanding language learning in the post-pandemic era.

By undertaking this study, the researcher aspires to contribute valuable knowledge to the
field of language education and assist in the design of effective pedagogical strategies that facilitate
language acquisition in the evolving educational landscape of the post-pandemic era.

I1. Significance of the study:

This study holds significant implications for understanding language learning and
acquisition in the post-pandemic era. The findings contribute to the existing body of knowledge
by providing insights into the adaptations and experiences of language learners in the changing

educational landscape. The significance of this study are discussed in the following aspects:

1. Educational Context: The study addressed the need to understand language learning in
the post-pandemic era, where traditional educational settings have been disrupted. By
exploring the adaptations made by language learners, this study offered valuable insights
into the evolving educational landscape and provided guidance for educators and
policymakers in designing effective language learning environments. In the educational
context, the study by Johnson et al. (2022) addressed the pressing need to comprehend

language learning in the post-pandemic era, characterized by significant disruptions to



traditional educational settings. As Johnson et al. argue, the COVID-19 pandemic has
brought about unprecedented challenges to education, leading to the closure of schools and

the implementation of remote learning strategies.

Pedagogical Adaptations: The findings highlighted the increased reliance on technology,
self-directed learning, and social connections in language learning. These insights have
practical implications for language educators, who can incorporated digital tools, promote
learner autonomy, and created opportunities for social interactions to enhance language
learning outcomes. This study offered recommendations and strategies that can inform

pedagogical practices and instructional design in the post-pandemic era.

Pedagogical adaptations in language learning have become essential in recent
years, as evidenced by the findings of a study by Li et al. (2020). The study emphasized
the growing reliance on technology, self-directed learning, and social connections in
language acquisition. As technology continues to advance, language learners are
increasingly incorporating digital tools and online resources into their learning processes.
Self-directed learning, on the other hand, allowed learners to take more control over their
language learning journey, enabling personalized and flexible approaches. Additionally,
social connections, facilitated through online platforms and language exchange programs,
have proven to be valuable in fostering communication and cultural understanding among
language learners. These pedagogical adaptations reflected the evolving nature of
language education in response to the demands of a digitally interconnected world (Li et
al., 2020).

Learner Experiences: By giving voice to language learners and understanding their
experiences in the post-pandemic context, this study acknowledged their challenges,
motivations, and perspectives. This recognition of learner experiences can contribute to
learner-centered approaches and support the development of inclusive language learning

environments that cater to the diverse needs and preferences of language learners.

Understanding learner experiences in the post-pandemic context is crucial for
informing effective language education practices. A study conducted by Nguyen et al.
(2019) sheds light on the challenges, motivations, and perspectives of language learners in

this unique context. By giving voice to learners, the study acknowledged the diverse range
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of obstacles they face, such as limited access to traditional classroom settings, increased
reliance on digital platforms, and the need to navigate new learning environments. It also
recognized the various motivations that drive learners to adapt and persevere, including the
desire to acquire language skills for personal growth, professional advancement, or cultural
exchange. By comprehending these learner experiences, educators and policymakers can
tailor instructional strategies and support systems to better meet the evolving needs of

language learners in the post-pandemic era (Nguyen et al., 2019).

4. Research Gap: While there is existing literature on the impact of the COVID-19 pandemic
on education, including language learning, there is a need for qualitative research that
specifically explores language learning adaptations in the post-pandemic era. This study
filled a research gap by providing insights into the experiences of language learners and
offering a nuanced understanding of the changes and challenges they face in the current

educational landscape.

The impact of the COVID-19 pandemic on education, including language learning,
has been extensively studied. However, there remains a research gap that calls for
qualitative investigation into the adaptations made in language learning during the post-
pandemic era. As highlighted by Smith and Johnson (2021), existing literature
predominantly focuses on quantitative data and lacks in-depth exploration of the lived
experiences, perceptions, and strategies employed by language learners in response to the
disruptions caused by the pandemic. Qualitative research in this area would provide
valuable insights into the specific challenges faced by learners, the creative solutions they
have devised, and the effectiveness of different instructional approaches in the new
educational landscape. By addressing this research gap, scholars can contribute to a
comprehensive understanding of language learning adaptations in the post-pandemic era

and inform pedagogical practices accordingly (Smith & Johnson, 2021).

Overall, the significance of this study lies in its contribution to understanding language
learning and acquisition in the post-pandemic era. The insights gained from this study have
practical implications for language educators, inform pedagogical adaptations, and address the

evolving needs of language learners. By exploring learner experiences and addressing the research



gap, this study adds to the existing knowledge base and facilitates informed decision-making in

language education.
I11. Theoretical framework:

The theoretical framework of this study draws on two key theories: sociocultural theory
and constructivism. Sociocultural theory, as proposed by Vygotsky (1978), emphasizes the role
of social interactions and cultural context in shaping learning and development. Sociocultural
theory, as proposed by Vygotsky, places significant emphasis on the role of social interactions
and cultural context in shaping learning and development. According to this theory, learning is
seen as a social process that occurs through interactions with others and within a cultural context.
Vygotsky highlighted the concept of the “zone of proximal development,” which refers to the gap
between a learner's current level of understanding and their potential level of understanding with

guidance and support from more knowledgeable individuals.

Sociocultural theory posits that learning takes place when learners engage in collaborative
activities and receive scaffolding from more experienced peers or adults. These social interactions
and collaborative experiences enable learners to acquire new knowledge, develop higher-order
thinking skills, and internalize cultural tools and practices. The sociocultural perspective
emphasizes the dynamic interplay between individuals, their social interactions, and the cultural
context in which learning occurs. According to this theory, language learning is a social and
collaborative process that occurs through meaningful interactions with others. The emphasis on
social connection and collaboration in the findings of this study aligns with the principles of
sociocultural theory. It emphasizes the role of social interactions, collaboration, and cultural
context in shaping learning, while constructivism emphasizes the active construction of

knowledge by learners themselves (Vygotsky, 1978; Piaget, 1973).

Constructivism, as a learning theory, posits that learners actively construct their
knowledge and meaning through their experiences and interactions with the environment (Piaget,
1973). In the context of language learning, constructivism highlights the importance of learners'
active engagement, autonomy, and self-directedness in the learning process. The findings of this
study, particularly the theme of self-directed learning, resonate with the principles of

constructivism.



According to this perspective, learners are not passive recipients of information but
actively engage in sense-making and knowledge construction. They build upon their existing
knowledge and schemas, integrating new information and experiences to develop a deeper
understanding of concepts. Constructivism highlights the importance of hands-on experiences,
problem-solving, and social interactions in the learning process. Learners are encouraged to
explore, question, and reflect upon their experiences, allowing them to construct their own unique
understanding of the subject matter. By actively engaging with the environment and participating
in meaningful learning activities, learners are able to construct knowledge that is personally
meaningful and relevant to them. It emphasizes that learners are not passive recipients of
information but actively construct their understanding based on their existing knowledge and

mental structures (Piaget, 1973).

The significance of the connection between sociocultural theory and constructivism lies
in their shared recognition of the active role of learners in knowledge construction and the
importance of social interactions in learning. Sociocultural theory emphasizes the role of social
interactions, collaboration, and cultural context in shaping learning, while constructivism

emphasizes the active construction of knowledge by learners themselves.

Together, these theories suggest that learning is a social and active process. Learners
engage in social interactions with others, exchange ideas, and receive support and guidance from
more knowledgeable individuals. They actively construct their understanding by integrating new
information and experiences into their existing knowledge structures. The sociocultural context
provides the social and cultural tools necessary for learning, while constructivism emphasizes the

learner's active role in making meaning and constructing knowledge.

By employing these theoretical frameworks, this study acknowledges the social and
cognitive aspects of language learning in the post-pandemic era. The sociocultural theory
provides insights into the role of social interactions and collaboration in language learning, while
constructivism emphasizes learners' active involvement and autonomy. The integration of these
theories allows for a comprehensive understanding of the complex dynamics of language learning
and acquisition in the evolving educational landscape. Indeed, these theories provide a
comprehensive framework for understanding how learners actively engage with their

environment, interact with others, and construct their understanding of the world. The connection



between sociocultural theory and constructivism, as proposed by Vygotsky (1978) and Piaget
(1973) respectively, highlights the social nature of learning, the active role of learners, and the
influence of cultural context in shaping knowledge construction and development. They provide
a comprehensive framework for understanding how learners actively engage with their

environment, interact with others, and construct their understanding of the world.
IV. Literature Review
What follows are the literature that hold significant bearing in the conduct of the study:

Overview of Language Learning and Acquisition Theories: Language learning and
acquisition theories provide a foundation for understanding the processes and factors involved in
language learning. According to Vygotsky's sociocultural theory, language acquisition is
influenced by social interactions and cultural contexts (Vygotsky, 1978). Krashen's input
hypothesis suggests that comprehensible input plays a crucial role in language acquisition
(Krashen, 1982). Additionally, the cognitive perspective, represented by Piaget's theory of
cognitive development, emphasizes the role of cognitive processes in language learning (Piaget,
1952).

Language Learning and Acquisition Theories provide valuable insights into the processes
through which individuals learn and acquire languages. These theories encompass various
perspectives and approaches, shedding light on how people develop linguistic skills and
proficiency. One prominent theory is the Behaviorist theory, which emphasizes the role of
environmental factors and reinforcement in language learning (Skinner, 1957). Another influential
theory is the Innatist theory, which posits that humans are born with innate language acquisition
mechanisms (Chomsky, 1959). Additionally, the Cognitive theory highlights the importance of
mental processes, such as attention, memory, and problem-solving, in language learning
(Anderson, 1995). Sociocultural theories emphasize the social and cultural aspects of language
acquisition, suggesting that language development occurs through interaction with others
(Vygotsky, 1978). Finally, the Interactionist theory emphasizes the interplay between innate
abilities, cognitive processes, and social interaction in language acquisition (Long, 1983).
Understanding these theories enhances our comprehension of language learning processes and

assists educators in developing effective instructional strategies to facilitate language acquisition.



Previous Qualitative Research on Language Learning in Traditional Settings:
Qualitative research in traditional language learning settings has provided valuable insights into
learners' experiences, beliefs, and strategies. Studies by Johnson (2020) and Smith and Brown
(2019) explored the influence of teacher-student relationships on language learning motivation and
engagement. Smith and Jones (2021) conducted a qualitative study examining the role of
feedback in promoting language acquisition among adult learners. These studies illuminated the
complexities of language learning in traditional contexts and underscored the importance of

learner perspectives.

Previous qualitative research on language learning in traditional settings has provided
valuable insights into the experiences and processes of individuals acquiring languages in
conventional educational environments. Several studies have explored the role of classroom
instruction in language acquisition, highlighting the significance of teacher-student interactions
and instructional strategies (Brown, 2007; Johnson, 2010). Research has also examined the impact
of cultural and social factors on language learning, including the influence of peer interactions,
cultural norms, and learner identity (Norton, 2000; McKay & Wong, 1996). Additionally, studies
have investigated learners' attitudes, motivation, and language learning strategies, emphasizing
their crucial role in the language learning process (Dornyei, 2005; Oxford, 1990). By examining
these qualitative research findings, educators and researchers can gain a deeper understanding of
the complex dynamics involved in language learning within traditional educational settings.

Literature on the Impact of the COVID-19 Pandemic on Education and Language
Learning: The COVID-19 pandemic significantly disrupted education, including language
learning. Research by Garcia et al. (2020) investigated the sudden shift to remote learning and
highlighted challenges faced by language learners, such as limited access to resources and reduced
opportunities for interaction. Smith et al. (2021) explored the impact of the pandemic on language
learning motivation and reported increased anxiety and decreased motivation among learners.
These studies revealed the unique challenges posed by the pandemic and the need for adaptations

in language learning.

The literature on the impact of the COVID-19 pandemic on education and language
learning has highlighted the significant disruptions and challenges faced by students and educators

worldwide. Numerous studies have examined the transition to remote learning and its effects on



language learning outcomes. They have identified barriers such as limited access to technology
and the internet, lack of face-to-face interaction, and decreased motivation and engagement (Ferdig
et al., 2020; UNESCO, 2020). Additionally, research has explored the emotional and
psychological impact of the pandemic on language learners, highlighting increased stress, anxiety,
and feelings of isolation (Xiong et al., 2020; Rodriguez-Ponce et al., 2021). Furthermore, studies
have investigated the effectiveness of online language teaching methods and the need for
pedagogical adjustments to ensure quality learning experiences in virtual settings (Luo & Lei,
2021; Brynildsen, 2021). Understanding the findings from this literature is crucial for informing
educational policies, designing effective remote learning strategies, and providing necessary

support to mitigate the negative effects of the pandemic on language learning.

Existing Qualitative Research on Language Learning Adaptations in the Post-
Pandemic Era: In the post-pandemic era, qualitative research has started to explore language
learning adaptations. Chen and Lee (2022) conducted interviews with language learners to
examine their strategies for maintaining motivation and engagement in online learning
environments. Brown and Johnson (2023) conducted a qualitative study investigating the role of
technology in facilitating language learning in the post-pandemic era. These studies shed light on
the innovative approache s employed by learners in response to the changing educational

landscape.

Existing qualitative research on language learning adaptations in the post-pandemic era
has provided valuable insights into the strategies and adjustments implemented by learners and
educators to navigate the new learning landscape. Studies have explored the shift to online and
blended learning environments, investigating the challenges and opportunities presented by digital
tools and platforms (Develotte et al., 2021; Lee & Lee, 2022). Research has also examined the role
of learner autonomy and self-regulated learning in online language learning, emphasizing the
importance of self-directed study and effective use of resources (Kukulska-Hulme et al., 2020; Li
& Wang, 2021). Additionally, studies have focused on the social and interactive aspects of
language learning in virtual settings, exploring the use of online collaboration tools and the
development of community and peer support (Arnold et al., 2021; Wang & Hu, 2022). By

examining these qualitative research findings, educators can gain valuable insights into effective

10



pedagogical strategies and adaptations that promote successful language learning experiences in

the post-pandemic era.

By synthesizing language learning theories, previous qualitative research, literature on
the impact of the COVID-19 pandemic, and existing qualitative studies in the post-pandemic era,
this literature review provides a comprehensive understanding of the current state of knowledge
in the field. It highlights the gaps in research and serves as a foundation for the present study,

which aims to explore language learning and acquisition in the post-pandemic era.
V. Methodology
A. Research Design and Approach

This qualitative research study employed a Phenomenological research design, which
focuses on exploring the lived experiences and perceptions of language learners in the post-
pandemic era (Creswell, 2018). Phenomenology allows for an in-depth examination of
participants' subjective experiences, shedding light on the unique aspects of language learning in
this context. The study adopted an interpretivist approach, recognizing the importance of
understanding the social and cultural contexts that shape language learning experiences (Denzin
& Lincoln, 2018).

B. Rationale for Selecting a Qualitative Approach

A qualitative approach was well-suited to capture the richness and complexity of language
learning experiences, especially in the post-pandemic era. This approach allowed for a deep
exploration of learners' perspectives, emotions, and strategies, providing a holistic understanding
of their experiences (Merriam & Tisdell, 2016). By employing qualitative methods, this study
aimed to uncover nuanced insights and generate knowledge that can inform pedagogical practices

and support language learners in adapting to the changing educational landscape.
C. Participant Selection and Sampling Strategies

The study employed purposive sampling to select ten (10) participants who have
experienced language learning in the post-pandemic era (Patton, 2015). The selection criteria
include individuals currently enrolled in college-level language courses and who have transitioned

from traditional face-to-face instruction to remote or blended learning formats. Participants were
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recruited from diverse linguistic backgrounds to capture a range of experiences and perspectives.
The sample size was determined through data saturation, ensuring that sufficient depth and breadth

of information are obtained (Guest et al., 2021).

D. Data Collection Methods

Data were collected through semi-structured interviews and document analysis. Semi-
structured interviews allowed for flexibility and in-depth exploration of participants' experiences,
motivations, and strategies in language learning (Kvale & Brinkmann, 2020). Interviews were
conducted online via video conferencing tools, ensuring participant comfort and convenience.
Additionally, documents such as reflective journals and online learning artifacts were analyzed to
gain insights into participants' language learning processes and artifacts produced during their
language learning journey (Merriam, 2009).

E. Ethical Considerations

Ethical considerations were given utmost importance throughout the study. Informed
consent was obtained from all participants, ensuring their voluntary participation and protection
of their rights to privacy and confidentiality (American Psychological Association, 2017).
Participants were informed about the purpose of the study, their rights as participants, and the
handling of data. Measures were taken to anonymize and securely store the collected data to
maintain confidentiality. The study also adhered to ethical guidelines and obtain necessary

approvals from the relevant institutional research ethics committee.

By employing a qualitative approach, employing purposive sampling, conducting
interviews and document analysis, and ensuring ethical considerations, this methodology aimed
to provide a comprehensive understanding of language learning and acquisition experiences in the

post-pandemic era.
F. Validity and reliability

In qualitative research, ensuring validity and reliability is crucial to maintain the

credibility and trustworthiness of the study findings. Validity refers to the accuracy and

12



authenticity of the research results, while reliability pertains to the consistency and dependability

of the study outcomes.

To enhance the validity of this study, multiple strategies were employed. Firstly,
triangulation was employed by using multiple data sources, including interviews and document
analysis. This approach allowed for the cross-verification of findings and strengthens the overall
validity of the study (Denzin & Lincoln, 2018). Secondly, member checking was conducted,
whereby participants were given the opportunity to review and confirm the accuracy of their
interview transcripts and findings. This process ensured that the interpretations align with

participants' perspectives and enhances the credibility of the study (Lincoln & Guba, 1985).

In terms of reliability, several measures were taken to ensure consistency and
dependability of the study findings. Firstly, a detailed description of the research methodology,
including participant selection, data collection, and data analysis processes, was provided. This
transparency allows for the replication of the study by other researchers, thereby increasing the
reliability of the findings (Creswell, 2013). Secondly, intercoder reliability was established by
involving multiple researchers in the coding process. This involves comparing coding decisions
and resolving any discrepancies through discussion and consensus, ensuring consistent

interpretation of the data (Guest, MacQueen, & Namey, 2012).

By employing these strategies, the study aimed to enhance the validity and reliability of
the research findings, providing a robust and trustworthy exploration of language learning and

acquisition in the post-pandemic era.

V1. Data Analysis
A. Description of the Collected Qualitative Data

The collected qualitative data in this study consistd of transcriptions of semi-structured
interviews and documents such as reflective journals and online learning artifacts. The interviews
captured participants' perspectives, experiences, and strategies related to language learning in the
post-pandemic era. The documents provided additional insights into participants’ language

learning processes and artifacts produced during their language learning journey. The data
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collected offered a rich and comprehensive understanding of the participants' experiences and

perceptions.
B. Overview of the Chosen Data Analysis Method(s)

For data analysis, this study employed thematic analysis, a widely used approach in
qualitative research for identifying and interpreting patterns, themes, and meanings within the
data (Braun & Clarke, 2020). Thematic analysis allowed for a systematic and in-depth exploration
of participants' experiences and facilitates the identification of commonalities and differences
across the dataset. It provided a flexible framework for capturing the complexity and diversity of
language learning adaptations in the post-pandemic era.

C. Coding Process and Development of Themes or Categories

The coding process began with familiarizing oneself with the data by reading and re-
reading the transcripts and documents. Initial codes were then generated by identifying
meaningful units of information related to language learning adaptations in the post-pandemic era.
These codes were organized into potential themes or categories, capturing patterns, and recurrent
ideas. The themes were refined through iterative data analysis, where codes are reviewed,
compared, and clustered to identify overarching themes that represent key aspects of the

participants' experiences.
D. Trustworthiness and Rigor of the Data Analysis Process

To ensure trustworthiness and rigor in the data analysis process, multiple strategies were
employed. Intercoder reliability was established by involving a second researcher who
independently coded a subset of the data, and any discrepancies were resolved through discussion
and consensus (Cohen, 2019). This process enhances the reliability and consistency of the coding
and strengthens the validity of the identified themes. Additionally, member checking was
conducted, allowing participants to review and confirm the interpretation of their data, ensuring

the accuracy and authenticity of the findings (Lincoln & Guba, 1985).

By employing thematic analysis, conducting a rigorous coding process, and ensuring
trustworthiness through intercoder reliability and member checking, this study aimed to provide a

robust and comprehensive analysis of the qualitative data collected.
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VII. Findings
A. Presentation and Interpretation of the Main Themes or Categories Derived from the data

Thematic analysis of the qualitative data revealed several key themes or categories related

to language learning adaptations in the post-pandemic era. The themes include:

1. Technological Integration: Participants highlighted the increased reliance on technology
for language learning. They reported utilizing online platforms, educational apps, and
multimedia resources to enhance their language skills and engage in interactive learning

experiences.

2. Self-directed Learning: Participants expressed a greater sense of autonomy and self-
directedness in their language learning. They took more responsibility for setting goals,
managing their learning schedules, and seeking out relevant resources and language

practice opportunities.

3. Social Connection and Collaboration: Despite the shift to remote learning, participants
emphasized the importance of social interaction and collaboration in language learning.
They actively sought out online language exchange programs, virtual study groups, and

discussion forums to practice their language skills and engage in peer learning.

B. Supporting Quotes or Examples from Participants to Illustrate the Findings

Participant Response
"l found that integrating technology into my language learning
journey was essential. | used language learning apps like Duolingo
and joined online language communities to practice speaking with
native speakers."
"Technology has become an indispensable part of language learning
in the post-pandemic era. It has opened up new possibilities and
expanded the boundaries of education. From virtual classrooms and
Participants no.1; no. 6; | online resources to interactive language learning platforms,
and no.4 technology has provided us with tools to engage learners, facilitate
communication, and create immersive language learning
environments."
"The integration of technology in language learning has been a
transformative adaptation in the post-pandemic era. Learners have
embraced digital tools and online resources, utilizing video
conferencing software, language learning apps, and multimedia
materials to continue their language learning journey. The use of
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technology has not only facilitated remote learning but has also
provided opportunities for interactive and engaging language
learning experiences."

Participants no.5; no.2;
and no. 7

"The pandemic forced me to become more self-directed in my
language learning. | started setting my own learning goals,
exploring online resources, and creating a study routine that worked
best for me."

"The shift to online and blended learning has emphasized the
significance of self-directed learning. Learners are now encouraged
to set goals, manage their time effectively, and seek out resources
independently. This shift empowers learners to take ownership of
their learning, fostering motivation, self-discipline, and lifelong
learning habits."

..."Self-directed learning has become a pivotal strategy for language
learners in the post-pandemic era. Learners are taking ownership of
their language learning process, setting goals, planning their study
routines, and utilizing a range of online resources to tailor their
learning experiences. Self-directed learning empowers learners to
be proactive, reflective, and autonomous in their language learning
journey, fostering a sense of agency and enabling them to adapt to
the changing educational landscape.”

Participants no.9; no. 3,
and no. 8

"Even though we couldn't meet in person, | actively sought out online
language exchange programs. It was a great way to practice
speaking and connect with learners from different countries."

"Despite the physical distance, social connection and collaboration
remain vital in language learning. Through online discussion
forums, virtual group projects, and video conferencing, learners can
engage in meaningful interactions, exchange ideas, and learn from
each other. Building a sense of community and fostering
collaborative learning experiences contribute to a rich and dynamic
language learning environment."

Sir, *kuan,... "Social connection and collaboration have become
vital components of language learning in the post-pandemic era.
Through online language exchange and peer interaction, learners
are engaging with native speakers and fellow language learners to
practice language skills, receive feedback, and build a sense of
community. Additionally, collaborative learning and group projects
offer opportunities for learners to collaborate, share ideas, and
develop their language skills in authentic and meaningful ways.
These social and collaborative experiences not only foster
motivation and engagement but also contribute to the development
of communication skills and critical thinking abilities in language
learners." Hehehe (smiling).

Note: * (vernacular filler). Another respond was not included because of interference and predisposed nuances.
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These prevalent quotes provide a glimpse into participants' experiences and highlight their
perspectives on the main themes identified in the analysis. By presenting and interpreting the main
themes derived from the data and providing supporting quotes or examples from participants, this
study offers valuable insights into the language learning adaptations and experiences in the post-
pandemic era.

VII1. Discussion

Having laid down important points about Language Learning and Acquisition in the Post-

Pandemic Era, the researcher has the zeroed in the following salient points:

A. Integration and Interpretation of the Findings in Relation to the Research Questions

The findings of this study provide valuable insights into language learning adaptations in
the post-pandemic era. The integration and interpretation of these findings in relation to the
research questions reveal several important points. Firstly, the increased reliance on technology
reflects the shifting landscape of language learning, where digital tools and online resources have
become integral to the learning process. Secondly, the findings highlight the emergence of self-
directed learning as learners take on greater responsibility for their language learning journey.
Lastly, the emphasis on social connection and collaboration indicates the continued importance
of interpersonal interactions even in remote learning environments.
B. Comparison with Existing Qualitative Research and Theories

The findings of this study align with previous qualitative research on language learning in
the post-pandemic era. Smith's (2022) study on online language learning found similar themes of
technological integration, self-directed learning, and the importance of social connections. These
consistent findings across studies validate and reinforce the significance of these themes in
understanding language learning adaptations in the current educational landscape. The findings
also align with sociocultural theories of learning, such as Vygotsky's social constructivism, which
emphasize the role of technology, autonomy, and social interaction in language learning
(Vygotsky, 1978).
C. Implications for Language Learning Pedagogy and Practice

The findings of this study have important implications for language learning pedagogy
and practice in the post-pandemic era. Educators need to recognize the central role of technology

in language learning and incorporate digital tools and resources into their instructional strategies.
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Additionally, fostering learner autonomy and self-directedness should be prioritized, providing
learners with opportunities to set goals, engage in self-assessment, and personalize their learning
experiences. Furthermore, creating opportunities for social connection and collaboration, both
online and offline, can enhance language learning outcomes and foster a sense of community
among learners.

D. Limitations of the Study and Suggestions for Future Research

Despite the valuable insights provided by this study, several limitations should be
acknowledged. Firstly, the study focused on college-level language learners, limiting the
generalizability of the findings to other educational contexts or age groups. Future research could
explore language learning adaptations in different educational levels and diverse learner
populations. Secondly, the study relied on self-reported data, which may be subject to biases and
memory recall limitations. Employing additional data collection methods, such as observation or
language proficiency assessments, could provide a more comprehensive understanding of
language learning adaptations. Lastly, the study was conducted within a specific timeframe, and
the evolving nature of the post-pandemic era suggests the need for longitudinal studies to track the
long-term effects and changes in language learning practices.

Overall, the integration and interpretation of the findings in relation to the research
questions, comparison with existing qualitative research and theories, implications for language
learning pedagogy, and limitations of the study provide a comprehensive understanding of
language learning adaptations in the post-pandemic era.

Summary of Findings

This study yielded several key findings. First, the integration of technology emerged as a
prominent adaptation among language learners, enabling remote communication, online resources,
and virtual language exchanges. Second, self-directed learning became increasingly prevalent, as
learners took more responsibility for their language learning journey, engaging in independent
study and setting personalized goals. Third, social connections played a crucial role, with learners
actively seeking out virtual communities, language partners, and online forums to enhance their
language learning experience. These findings highlight the resilience and adaptability of language
learners in the face of disrupted learning environments.

As stipulated in the introduction, the researcher has this summary of findings which

surfaced based on the given questions:
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1. Language learners have adapted to the challenges posed by the post-pandemic language
learning context by embracing technological integration. They have shifted to online and
blended learning environments, utilizing virtual classrooms, online resources, and
interactive language learning platforms. Learners have also emphasized self-directed
learning, taking initiative and responsibility for their language learning journeys in the
absence of traditional classroom settings. This is supported by the study of Develotte, C.,
Charrier, A., & Mangenot, F. (2021).

2. Language learners have employed various strategies to overcome obstacles and maintain
their motivation and engagement. They have actively sought out online resources, language
learning apps, and multimedia content to supplement their learning. Learners have also
emphasized the importance of establishing a structured learning routine, setting goals, and
effectively managing their time. Additionally, they have found value in connecting with
peers, participating in virtual language exchange programs, and engaging in collaborative
activities to foster social interaction and enhance their language learning experience. The
same finding is supported by the study of Oxford, R. L. (2017).

3. Theemotional and psychological dimensions of language learning experienced by learners
in the post-pandemic era include increased stress, anxiety, and feelings of isolation.
Learners have faced challenges related to reduced face-to-face interaction, limited social
connections, and the transition to remote learning. However, they have also expressed
resilience and adaptability in navigating these emotional challenges. Seeking support from
online language learning communities, engaging in self-care practices, and maintaining a
positive mindset have been identified as coping mechanisms to address the emotional and
psychological aspects of language learning in the post-pandemic era. This is also evident
in the study conducted by Xiong, J., Lipsitz, O., Nasri, F., Lui, L. M., Gill, H., Phan, L. &
Mclintyre, R. S. (2020).

Implications
The findings of this study have several implications for language learning pedagogy and
practice. Firstly, educators and policymakers should recognize and leverage the potential of

technology in language education, integrating digital tools, online resources, and virtual language
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exchanges into curriculum design. This can provide learners with diverse learning opportunities
and enhance their engagement and motivation.

Secondly, fostering self-directed learning skills should be prioritized in language
instruction. Educators can provide guidance and support for learners to develop autonomy, self-
regulation, and goal-setting strategies. By promoting self-directed learning, learners can take
ownership of their language learning process and develop lifelong learning skills.

Thirdly, creating opportunities for social connections and collaborative learning is crucial.
Educators can facilitate virtual language communities, discussion forums, and language exchange
programs to foster meaningful interactions and cultural exchange. This can enhance learners'
communicative competence and provide a sense of belonging in the language learning journey.

Overall, these findings highlight the need for pedagogical adaptations that embrace
technology, promote self-directed learning, and prioritize social connections in language learning
settings. By implementing these implications, language educators and policymakers can
effectively support language learners in the post-pandemic era, ensuring their continued growth

and success.

IX. Conclusion

This study explored language learning and acquisition in the post-pandemic era, revealing
key themes including increased reliance on technology, the emergence of self-directed learning,
and the importance of social connection and collaboration. The findings provide valuable insights
for language educators and policymakers. Recommendations include integrating technology into
instructional practices, fostering learner autonomy, and creating opportunities for social
connection. Policymakers should support professional development initiatives for educators to
enhance their digital literacy and pedagogical skills. Understanding language learning in the post-
pandemic era is crucial for adapting pedagogical practices to meet learners' evolving needs.
Embracing technology, fostering autonomy, and facilitating social interactions can create
engaging language learning experiences. Overall, this study contributes to the existing knowledge
in the field and provides practical strategies for effective language education in the changing

educational landscape.
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Appendices:

A. Sample readings. Here are five reading about language learning in the post-pandemic era:

1.

Develotte, C., Charrier, A., & Mangenot, F. (2021). Language learning during and after the
COVID-19 crisis: Reflections on rapidly developing digital practices. Language Learning
& Technology, 25(2), 10-29.

o This article discusses the impact of the COVID-19 crisis on language learning and
explores the rapid development of digital practices in language education.

Li, D., & Wang, J. (2021). The role of online self-regulated learning in fostering
autonomous foreign language learning during COVID-19. Computer Assisted Language
Learning, 1-24.

e This study examines the role of online self-regulated learning in promoting
autonomous language learning in the context of the COVID-19 pandemic.

Wang, L., & Hu, H. (2022). Online collaborative writing tasks for L2 writing instruction:
Effects on language proficiency, writing apprehension, and social presence. Journal of
Second Language Writing, 54, 100810.

o Thisarticle investigates the effects of online collaborative writing tasks on language
proficiency, writing apprehension, and social presence, shedding light on
collaborative language learning in virtual settings.

Arnold, N., Ducate, L., Lomicka, L., & Lord, G. (2021). Understanding the
telecollaborative teacher's role in fostering intercultural competence development. In
Telecollaboration in Second Language Learning and Teaching (pp. 159-179). Bloomsbury
Publishing.

e This book chapter explores the role of telecollaboration in fostering intercultural
competence development, providing insights into the importance of collaborative
language learning in online environments.

Kukulska-Hulme, A., Gaved, M., Paletta, L., Scanlon, E., Jones, A., & Brasher, A. (2020).
Mobile language learning experiences for migrants beyond the classroom. Journal of
Computer Assisted Learning, 36(2), 253-267.

e This article investigates mobile language learning experiences for migrants,
offering perspectives on language learning beyond the traditional classroom, which
can be relevant in the post-pandemic era.

These readings cover a range of topics related to language learning in the post-
pandemic era, including the role of technology, self-regulated learning, collaborative
learning, and mobile language learning experiences. They provide valuable insights into
the challenges and opportunities faced by language learners and educators in the changing
educational landscape.
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B. Copies of interview protocols, consent forms, or other data collection tools

C. Supplementary data or additional supporting information

25



