
Purpose 

This report addresses the most basic questions related to teacher turnover in Austin 

Independent School District (AISD). We describe how many teachers transferred or 

changed jobs in AISD, remained at their schools, or left the school district after the 

2013–2014 school year. Then we describe the characteristics of teachers in each group, 

followed by what we know about the reasons teachers left. We also describe character-

istics of the schools from which teachers were most likely to leave, and factors that fur-

ther distinguished teachers who left even the schools with favorable teacher retention 

rates. The following key findings provide direction for future studies. 

 Leavers and stayers had different qualifications prior to entering AISD. 

 Leavers were dissatisfied with the working conditions at their schools, and this 

was evident up to 3 years before they left. 

 School leadership was an important predictor of turnover at high poverty schools. 

 Teachers were more likely to stay if they were a good “fit” for their school. 

What percentage of teachers left AISD after 2013–2014? 

AISD, like other school systems, faces the challenge of teacher turnover. After the 2013

–2014 school year, approximately 77% of AISD teachers remained at the same school 

(Figure 1). AISD teacher turnover resembled the pattern nationwide. A recent study 

from the National Center for Education Statistics showed 84% of public school teachers 

who were teaching during the 2011–2012 school year remained at the same school the 

following year, while 8% left the profession and 8% moved to a different school either 

inside or outside the same district.1  
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Source. PEIMS data submission to the Texas Education Agency 
Note. Data include employees coded as teachers in 2013–2014 who were not assigned to more than one 
work location either year. 

Figure 1. 

Although 85% of all 2013–2014 AISD teachers remained in the district the following 
school year, 15% left AISD.  

Retained on campus Left AISD Transferred 

Changed jobs 
in AISD 

2013–2014 AISD teachers, N = 5,757 

1Goldring, R., Tale, S., Riddles, M., & Owens, C. (2014). Teacher attrition and mobility: Results 

from the 2012–13 teacher follow-up survey 
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Which teachers stayed, left, or changed schools in AISD? 

Teachers who left AISD and those who transferred to another school in AISD after the 

2013–2014 school year looked similar to each other in many ways. Additionally, both 

groups differed on key characteristics from teachers who remained at their schools. 

Gender and race/ethnicity did not differ much for leavers and stayers, but experience, 

certification type, value-added scores, appraisal scores, and absences did (Figure 2).2 

 

 

 

 

 

Why did teachers leave their schools? 

Teachers who left AISD or changed schools after 2013–2014 were less satisfied with 

their schools overall, and were less satisfied with the school leadership, than were 

those who remained at their schools the following year (Figure 3). 

We limited data to teachers who 
had been at their schools for at 
least 3 years prior to leaving. Data 
showed longitudinal differences in 
attendance, attachment, and 
overall school perceptions before 
they left.  

However, teachers who transferred 
rebounded following the move. 

What happened after 
teachers transferred? 

Overall, my school is a good place to work 
and learn. 

Strongly 

agree 

Strongly 
disagree 

Leavers and transfers rated their 
schools lower than stayers, but 
transfers’ ratings improved dramatically 
after moving. 

Attachment to school 

High 

Low 

Leavers and transfers had lower attach-
ment than stayers, but transfers’ ratings 
improved dramatically after moving. 

Leavers missed ~6 more days in their 
final year than stayers. Transfers 
showed better attendance after mov-
ing. 

Days absent 

High 

Low 

Collaborative leadership 

 

Strongly agree 

Strongly disagree 

Teachers at this school trust the 
principal to make sound professional 
decisions about instruction. 

 

Figure 3. 
Teachers who left AISD or changed schools after 2013–2014 reported lower collaborative 
leadership at their schools and rated trust in their principals lower in 2013–2014 than did 
those who remained at their schools.  

Figure 2. 
Teachers who left AISD or changed schools after 2013–2014 earned fewer appraisal points 
in 2013-2014 and missed about 5 more days in 2013-2014 than did those who remained 
at their schools.  

Teacher appraisal scores Employee absences 

2For more details, see the full report: DRE 14.119. 

Sources. District HR records 

Source. 2014 TELL AISD Teaching and Learning Conditions Survey 
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What characterizes the schools teachers left? 

Many school demographic and working conditions factors influenced teacher retention rates in AISD. Figure 4 displays 

factors found to be related to school teacher retention rates in AISD.   

 

In general, AISD schools that served more economically disadvantaged students retained fewer teachers than did 

schools serving fewer economically disadvantaged students. However, some schools with a high percentage of eco-

nomically disadvantaged students also had high teacher retention rates. Some important school leadership differences 

were found between high-poverty schools with low retention and high-poverty schools with high retention. Using 

teaching and learning conditions survey data, we found large differences between high-poverty/high-retention and 

high-poverty/low-retention schools, particularly for items related to school leadership (Figure 5).  

 

Schools with lower teacher retention rates had... 

Sources. District HR records; District TAKS/STAAR records; PEIMS; TELL AISD Teaching and Learning Conditions Survey (2012-2014) 
Note. Variables were included in this list when (a) they were correlated with school retention rate for at least 2 years between 2012 and 2014, and 
(b) when the relationship was significant after controlling for school-level economic disadvantage.  
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Higher % novice teachers 
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Higher total discipline 
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school climate 
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management of student 

conduct 
 

Lower achievement press 

Different school characteristics Different teaching and learning conditions 

Figure 4.  
Schools with lower teacher retention differed from those with higher teacher retention in important ways. 

Figure 5.  
High-poverty/high-retention schools differed from high-poverty/low-retention schools on 
measures of school leadership in 2013–2014.  

Source. 2014 TELL AISD Teaching and Learning Conditions Survey 

Average principal years at school 
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How can we describe the fit between teachers and schools? 

Although teacher turnover was higher at schools with certain characteristics, some teachers still chose to leave even 

the schools with the most seemingly desirable qualities. Thus, we wanted to examine factors that distinguished teach-

ers who chose to leave a school, regardless of school characteristics. Using TELL survey responses for teachers who had 

been at their schools at least 3 years, we found two key factors that identified teachers who left the district or changed 

schools. Teachers who left AISD began providing lower ratings than their schools’ average ratings for a) collaborative 

leadership items and b) the item “Overall, my school is a good place to work” up to 3 years prior to leaving. Teachers 

who transferred in AISD had provided lower-than-average ratings of their schools all 4 years prior to leaving. Thus, it is 

apparent from TELL survey results these teachers had not fit the school environment for quite some time. The opinions 

of some teachers simply did not fit with the opinions of other teachers at their school (Figure 6).  

 

 

 

What else do we need to know about teachers who leave or who might leave? 

To better understand the importance of the match between teachers and schools, it would be useful to know what in-

formation teachers and hiring administrators consider during the recruitment and interview process. Follow-up studies 

should examine whether teacher transfers remain satisfied beyond the first year at a new location. Future research also 

should address the potential similarities and differences with respect to why teachers leave a particular school and why 

they choose a new location. The evidence is clear that working conditions, particularly school leadership, are critical to 

teacher retention. However, much is left to discover about the importance of finding a good fit. Future studies should 

examine the factors related to fit, particularly for high quality teachers. 
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Figure 6.  
“Fit” can be measured as the difference between an individual and the average for all teachers at the same school. 

Overall, my school is a good 
place to work and learn. 

Strongly 
disagree (1) 

Strongly 
agree (4) 

average = 2.5 

fit score = -1.5 
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