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Abstract: This study aimed to determine the influence of school principals'
attributes and 21st Century Leadership skills on teachers' performance. The
study is as follows. The teachers in the northern part of the National Capital
Region are female, teacher I position, have rendered 5 — 14 years of service,
and pursued higher studies after college. The teacher's attribute that
influences the teacher's job performance is openness. The School Head
always comes up with new ideas. They have an active imagination; creative is
a deep thinker and values artistic experiences. He is dependable, organized,
and persevering, which means they will accomplish their professional goals.
The 21st Century Leadership Skills of the school principal that dominantly
influence the teacher's job performance is the communication skills. The
school head is approachable, gives clear and accurate information and
instructions both in oral and written communication, discusses issues and
feedback in school, listens to and appreciates teachers' ideas and suggestions,
and communicates with his/her staff regularly. The teachers' performance is
very satisfactory as perceived by their school heads during 2019 — 2020.
There is a significant difference in the attributes, 21st-century leadership
skills of school heads and teachers, job performance when grouped according
to schools division office, and years in service. Significant relationships exist
between the principals' attributes, 2 1st-century leadership skills, and teachers'
job performance. Personal attributes and 2 Ist-century leadership skills of the
school principals significantly influence the teachers' job performance.
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1. Introduction

The principal is believed to be a team leader in assuring that staff is strongly dedicated to
understanding the school's goals [1]. According to Mestry [2], principals in the 21st century have to
execute multi-faceted roles to achieve the targeted goals that the schools have expected. As leaders,
they drive the school's vision and focus on organizational development and school improvement.
Principals can lead school improvement by building supportive, believing relationships with teachers
3]

The principal must possess the skills and abilities to transform the school into a high-performing
organization focused on improving teaching and learning outcomes. Furthermore, the principal needs
to be fair and consistent in his judgment, whatever the case. His judgment must be credible and
reliable. A principal should be a good listener, irrespective of how unpalatable the circumstance might
be. According to Goolamally and Ahmad [4], the principal must own a wonderful character to be
excellent.

Teachers as partners in progress are expected to complement the efforts of the principals through
effective teaching and learning in the classroom. They are expected to impart knowledge. Since
teachers are the most significant determinants of quality in any educational system, they must be of
good conduct. The practical job performance of teachers, which may be aroused by internal
satisfaction, can be propelled by the attitude and encouragement of the school principal. The principal
plays a vital role in not too good teachers who need some support and little guidance. Therefore, the
influence of principals' attitudes and skills on teachers' job performance cannot be overemphasized.

This study aims to determine the significant influence of the school principal's attributes and 21st-
century leadership skills on teachers' performance. The principal can influence activities in the school
because the principal is the pivot of reforms and changes within the school. This idea can only happen
when the principal has a positive attitude towards his job and the teachers.

This study also ascertains the school head's attributes and leadership skills that influence teachers'
performance. There are specific characteristics of a highly effective principal that some people do not
possess. Besides the obvious professional requirements needed to become a principal, there are
several traits that good principals have, allowing them to do their job successfully.

2. Literature Review

As a leader, the principal is saddled with the responsibility of harmonizing the activities of teachers,
students, and the non-teaching staff to improve the learning situation and actualize the school's goals.
The type of leadership exhibited by a principal is a function of a principal's training and attitude to
work, which positively or negatively affect how the teachers perform their duties. Technical
knowledge and digital competence [5] also help prepare an institution for the fast-paced changes in
21st-century learning. Generally, teachers expect principals to be knowledgeable about all aspects of
the school system, so they look up to them to provide the necessary impetus for the adequate
performance of their jobs. Studies show that good leaders provide for their constituents by planning
for appropriate professional development schemes [6] [7], developing their professional skills and
work ethics [8], and mental and physical well-being like sufficient sleep or religious task [9]. In
addition, such professional conduct and attribute by the teachers will evade any forms of inappropriate
behavior like bullying from students [10] [11]. It is essential for a leader, especially school heads, to
understand and recognize the mentality, stress, emotions, work attitudes, as well as the performance
of their teachers [12] [13]. In this manner, a harmonious working environment and climate may ensue
[14] and organizational satisfaction [15].

According to Bhujel [1], principals effectively influence students' behavior and academic
outcomes. Other than teachers and staff, they are the school's guidelines, role models, directors of
educational institutions, and managers of the workforce in a school. Implementing policies and
programs about child protection [16] is also essential for the school to observe and, more importantly,
for the school head. The school principal is the torchbearer of the values and activities of his/her
institution. In every school system, the interaction between the principal and the teachers adopt or
contributes a lot to developing their schools' atmosphere or climate to maintain the school's
educational ethics, values, and norms. Therefore, their adversity and emotional intelligence should be
in check and appropriate [17]. This learning environment affects the individuals living and working in
the background, which affects their performance and fulfillment in their professions. It is also
concerned with the students' future.
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3. Methodology

3.1. Research Design

This study utilized the descriptive survey and correlation type of research. It was concerned with the
description of the present situation, current practices, characteristics of groups of individuals, and
their behavioral patterns, attitudes, and opinions [18]. Specifically, this study assessed the influence of
school heads' attributes and 21st-century leadership skills on teachers' performance. The direction of
the impact of the independent variables on the dependent variable was described using this approach.

3.2. Respondents

The respondents of this study were the elementary teachers at public schools in the northern part of
the NCR under the North Quadrant of the Metro Manila Development Authority (MMDA). In
determining the sample size, Slovin’s formula was applied.

Table 1. Respondents of the Study

Schools Division Office No. of Teacher -
Teachers Respondents
Quezon City 6 055 347
Caloocan City 4129 332
Valenzuela City 2192 297
City of San Juan 275 132
Mandaluyong City 812 270
Region Total 13 463 1378

The data in Table 1 shows that 1,378 teacher-respondents were included in the study. The 1,378
teacher-respondents came from the Northern part of the National Capital Region.

3.3. Research Instrument

This study utilized and adopted the Big Five Inventory developed by John et al. [19]. There were 44
items of measurement. It assessed how the respondents position themselves relative to a list of
statements and better understand the differences between individuals on five principal personality
dimensions. The respondents were required to rate their degree of agreement in the questionnaires
regarding their personality traits. Initial pilot test results showed excellent internal reliability for each
of the subscales. However, the validity test extracted only four factors of the Big Five Inventory, with
factor loadings ranging from 0.673 to 0.803. The four factors were extraversion, conscientiousness,
neuroticism, and openness to experience. The reliability coefficients for all the extracted factors were
above 0.7. Thus, the validated measures of the Big Five Inventory were deemed consistent and
reliable throughout the study. At the same time, the second part dealt with the 21st Century leadership
skills and how the respondent perceived their school principal regarding five different leadership
skills.

The researcher also adopted the questionnaire of Petrides [20] TEIQues for emotional intelligence
skills. The TEIQue questionnaire served a dual purpose: firstly, to help contextualize the background
of participants; and secondly, to assess each participant’s EI. The EIQue version is a self-evaluation
instrument that covers the facets of trait EI. The coding was on a Likert scale, enabling researchers to
investigate and analyze responses using descriptive statistics. When the TEIQue was tested on 1,721
respondents, the Cronbach's alpha coefficient for global trait EI was 0.88. During this research, the
global trait EI Cronbach's alpha coefficient was measured at 0.882 for the whole sample and 0.884 for
each school when both schools were taken separately. These Cronbach's alpha coefficients helped
demonstrate the overall reliability of test scores [21]. Meanwhile, the Survey of Factors Affecting
Teachers Teaching with Technology SFA-T3 by Papanastasiou and Angeli [22] extracted the ICT
integration skills of the SHs. The construct validity evidence was also determined based on a factor
analysis that created ten easily interpretable factors. Visionary leadership was measured using the
adapted measure of Dhammika [23]. This instrument assesses vision and articulation. The instrument
has ten items for vision and articulation. These items are scaled from strongly agree (4) to disagree (1)
strongly. The reliability coefficient (Cronbach's Alpha) was .76, and constructed validity was held
(x2=124.01, df. =2, RMSEA=0.07 [23].
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A self-developed instrument by Manafa [24] for the communication skills questionnaire was
adopted. The instrument was tested with the help of ten principals and ten vice-principals from Imo
State. This result yielded a reliability coefficient of 0.81 using the Cronbach Alfa formula. The third
part was about the respondents' level of performance on the RPMS SY 2019 — 2020. The Results-
based Performance Management System. is being implemented in consonance with the Civil Service
Commission's (CSC) Strategic Performance Management System (SPMS). RPMS is a systemic
mechanism to manage, monitor, and measure performance. It identifies human resource and
organizational development needs to enable continuous work improvement and individual growth.

3.4. Statistical Analysis

The data collection will be tabulated and processed using Statistical Packages for Social Sciences
(SPSS) version 23. The following statistical measures were used to analyze and interpret the data
gathered. The assessment of the influence of school heads’ attributes and 21st-century leadership
skills on the teachers' performance was quantified using frequency count and weighted mean using a
4-point Likert Scale. The teachers' performance was quantified based on the RPMS — point rating
scale from 2019 to 2020. The influence of the school head's attributes and 21st-century leadership
skills on teachers’ performance was quantified using correlation and regression analysis.

4. Results and Discussion

In order to attain the research objectives of the study, the researchers used descriptive and inferential
statistics to obtain the answers to the research questions. The succeeding tables revealed the results of
the study.

Table 1 shows that more respondents participated in the survey from the SDO of Quezon City.
However, the City of San Juan SDO has the least teacher-respondents. The SDO of Caloocan City
closely followed, then the SDOs of Valenzuela City and the Division of Mandaluyong City. In terms
of gender, most of the teacher-respondents were female. The remaining were male teacher-
respondents. For the teacher respondents' position, more teacher-respondents belonged to the Teacher
1 position.

Table 1. Respondents” Demographic Profile

Profile Frequency (N) Percentage (%)
Division Office
Quezon City 347 25.18
Caloocan City 332 24.10
Valenzuela City 297 21.55
City of San Juan 132 9.58
Mandaluyong City 270 19.59
Gender
Male 166 12
Female 1,212 88
Position
Teacher 1 610 44.3
Teacher 2 2901 21.1
Teacher 3 345 25.0
Master Teacher 1 81 5.9
Master Teacher 2 35 2.5
Others 16 1.2
Educational Attainment
Bachelor in Elementary 832 60.4
Education 90 6.5
Bachelor in Secondary 226 16.4
Education 143 10.4
Master’s Degree (CAR) 27 2.0
Master’s Degree Graduate 14 1.0
PhD/ EdD (CAR) 46 33
PhD/ EdD Graduate
Others

Years in Service
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Less than one year 39 8
2-4 years 140 10.2
5-9 years 251 18.2
10-14 years 221 16.0
15-19 years 206 14.9
20-24 years 147 10.7
25-29 years 172 12.5
30 years above 202 14.7
Total 1378 100

On the other hand, only a few occupied other/different positions. Regarding the teachers'
educational attainment, there is more Bachelor in Elementary Education graduates. The Ph.D./EdD
graduates garnered the least respondents. Lastly, we can also deduct from the table that respondents
with 5 — 9 years in service got the most responses. However, teachers with less than one year of
service got a minor frequency.

Table 2 revealed the weighted mean results of the five different personal attributes of the
principals. Based on the teachers, it can be gleaned that the principals' openness got the highest
weighted means score with 3.36. This result translates to a "strongly agree" interpretation on the
Likert scale.

Table 2. Principal's Attributes

Personal Attributes Weighted Mean (WM) Interpretation
1)  Extraversion 3.13 Agree
2)  Conscientiousness 3.26 Strongly Agree
3) Agreeableness 3.13 Agree
4)  Openness 3.36 Strongly Agree
5) Neuroticism 2.84 Agree
Overall Weighted Mean 3.14 Agree

On the other hand, the neuroticism of the school principals got the lowest weighted means score
with 2.84. This result is interpreted as "agree" on the Likert scale. The other attributes, which include
conscientiousness, garnered a weighted mean result of 3.26, which has an equivalent Likert scale
interpretation of 'strongly agree"; extraversion and agreeableness both got the same weighted mean
score of 3.13 also got a Likert scale equivalent to "agree." The overall weighted mean result was 3.14
which is interpreted as "agree" in the Likert scale. This result only shows that the school principals
show definite and appropriate personal attributes that the teacher-respondents appreciate and help
them with their job.

Table 3 indicates the weighted mean results of the principals’ 21%-century leadership skills. As
seen from the table, the communication skills of the principals got the highest weighted mean,
generating a score of 3.53. This result is equivalent to a Likert scale interpretation of "strongly agree."
However, the 21%-century leadership skills that garnered the lowest weighted mean score were
visionary and emotional intelligence with 3.39. This score is translated to a Likert scale interpretation
of “strongly agree.” Other 21%-century leadership skills results include ICT integration with a
weighted mean score of 3.47. Based on the development, it is safe to assume that the teacher-
respondents were positive and observed the principals' four 21st-century leadership skills in their
respective schools.

Table 3. Principal’s 21* Century Leadership Skills

21% Century Leadership Skills Weighted Mean (WM) Interpretation
1) Visionary 3.39 Strongly Agree
2)  Emotional Intelligence 3.39 Strongly Agree
3) Communication 3.53 Strongly Agree
4) ICT Integration 3.47 Strongly Agree

Overall Weighted Mean 3.44 Strongly Agree
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Table 4 presents the teacher respondents' job performance results based on the RPMS for 2019-
2020. It can be deduced from the table that the respondents have a general weighted mean score of
4.17, which can be interpreted as "very satisfactory" on the Likert scale. The development of the
survey among teachers for their job performance only means that they achieved an acceptable high
standard of job performance.

Table 4. Teachers' Performance Result based on RPMS of SY 2019-2020

Performance Weighted Mean (WM) Interpretation
RPMS Evaluation Result 4.17 Very Satisfactory

To test the significant differences in the principals’ attributes, 21%-century leadership skills, and
teachers’ job performance, an independent sample #-test was performed. The summary of the test is
presented in Table 5. A significant difference was found in the teachers' job performance when
grouped according to gender. The result shows that the male teachers got a higher job performance
than the female teachers since the obtained #-value was 2.874 with a corresponding p-value of .004.

The Analysis of Variance (ANOVA) result provided substantial evidence to support that there are
significant differences when grouped according to their division offices. Based on the table, the
personal quality of the principals generated an F-value of 10.104, corresponding to a probability value
of .000. Similarly, for the 21*-century leadership skills of the principals, and F-value of 10.776 was
produced with a corresponding probability value of .000. Finally, for the teachers' job performance, an
F- value result of 14.521 was yielded, which corresponds to a probability value of .0000 also.
Consequently, all the probability values are below the alpha significance level of .05. It is safe to
assume that there were significant differences in the principals' attributes, 21%-century leadership
skills, and job performance among teachers. The teachers' job performance also produced an F-value
result of 25.475, which has a corresponding probability value of .000.

Table 5. Significant Differences in the Principals' Attributes,
21% Century Leadership Skills, and Teachers' Job Performance

Profile Personal Attributes 21% Century Teachers’ Job
Leadership Skills Performance
Gender 0.401 1.068 2.874%
(.688) (.286) (.004)
Division Office 10.104* 10.776%* 14.521%*
(.000) (.000) (.000)
Position 0.714 1.042 25.475*
(.613) (.391) (.000)
Educational 1.747 0.765 10.851*
Attainment (.107) (.598) (.000)
Years in Service 0.960 1.449 3.529%*
(.459) (.182) (.001)
Note: *p < .05

Based on the computed data presented, the teachers' job performance was also a significant result
when grouped according to educational attainment. Since the study produced an F-value of 10.851,
this result corresponds to a probability value of .000, which is significant at a .05 alpha level of
significance.

Lastly, the study found that the teachers’ job performance produced evidence for significant
differences in the teachers' responses when grouped according to years in service. The study yielded
an F-value of 3.529, corresponding to a probability value of .001 significant to the .05 alpha
significance level set by the survey. Thus, with this result, the study rejects the null hypothesis.
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Table 6. Significant Relationships between the Principals' Attributes and,
21* Century Leadership Skills, and Teachers' Job Performance

Variables Personal 21°% Century Interpretation
Attributes Leadership Skills
Job Pearson Correlation .129%* JA51% Reject Ho
Performance  Sig. (2-tailed) .000 .000
N 1378 1378

The study performed a Pearson-r moment of correlation to determine any underlying association
between the principals' attributes and 21%-century leadership skills and the teachers' job performance.
Table 6 above presents the results of the correlation analysis and reveals that the principals' attributes
and 21%-century leadership skills correlated positively and significantly to the teachers’ job
performance.

This result was shown by the coefficients of .129 and .151, respectively. Both coefficients have an
associated probability of .000, less than the alpha significance level set at .05. The findings indicate
that, in general, the higher the personal attributes and 21*-century leadership skills, the higher the
teachers’ job performance. Conversely, the lower the principals' unique attributes and 21st-century
leadership skills, the lower the teachers' job performance.

The data were subjected to regression analysis to determine the extent of the principals’ attributes
and 21st-century learning skills to the teachers' job performance. This analysis is summarized in Table
7.

The regression analysis revealed that the 21st-century leadership skills of the principals recorded B
coefficients with a corresponding probability value lower than the alpha significance level set at .05.
This result means that 21¥-century leadership skills strongly influence teachers' job performance. A
closer look at the obtained B coefficients could deduce that an increase in the 21st-century leadership
skills could generate a .149 increase in the teachers' job performance for every unit.

Table 7. Regression Analysis on the Influence of Principals' Attributes, and
21% Century Leadership Skills, and Teachers' Job Performance

Unstandardized Standardized

Coefficients Coefficients t Sig.

B Std. Error Beta
(Constant) 3.611 122 29.721 .000
Personal Attributes 015 .069 .010 214 831
21% Century Leadership Skills  .149 .050 .143 2.960* .003

Note: *p < .05

Table 8. Regression Analysis on the Influence of Principals' Attributes, and
Leadership Skills on Teachers’ Job Performance

Unstandardized Standardized
Coefficients Coefficients t Sig.

B Std. Error Beta
(Constant) 3.540 128 27.635 .000
Extraversion .021 .047 .017 455 .649
Conscientiousness -.013 .055 -.011 -232 816
Agreeableness -.020 .051 -.017 -.394 .694
Openness -.022 .049 -.022 -455 657
Neuroticism .040 .044 .031 922 357
Visionary .038 .056 .039 679 498
Intellectual Intelligence .002 .049 .003 .049 961
Communication 152 .053 155 2.895 .004*
ICT Integration -.068 .059 -.074 -1.151 250

Note: *p <.05
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The principals' attributes correlated positively with the teachers' job performance, but not
significantly. This result means that the said variable also accounts for the teachers' job performance.
In general, the principals' attributes and the rest of the principals' 21*-century leadership skills also
correlated positively and negatively with the teachers' job performance, but not significantly. This
result means that the said variable also accounts for the teachers' job performance. Table 8 indicates
that the principals' attributes, and 21st-century leadership skills, formed a very significant set of
influences on the teachers' job performance.

This study investigated the influence of the school principals’ attributes and 21st Century
Leadership skills on teachers' job performance. Many school principals are incognizant of their
attitudes and skills that influence their teachers' performance. This concept is vital because
perspective underpins their decisions and actions and thus affects the members of school
organizations [25]. A study by Asio and Riego de Dios [26] [27] revealed students' perspectives of
what makes an educator well qualified and their 21¥-century attributes and skills. These concepts
somehow reflect how a good leader/ principal manages his/ her constituents.

There are many groups of people that principals deal with daily, including their superintendent,
teachers, support staff, parents, students, and community members. Every group requires a different
approach, and individuals within a group are unique. People come into his office with various
emotions, including happiness, sadness, and anger. As a school principal, he has to be able to deal
with each of those situations effectively. According to Sexton and Orchard [28], managing conflict is
essential. Before the turn of the century, it was accepted that a certain amount of competition was
inevitable. The quality of school leaders and managers is one of the fundamental factors significantly
influencing the quality of teaching and learning processes at each level of the education system [29].

A significant difference was found in the teachers' job performance when grouped according to
gender. The study's findings are relatively contradicted by the survey conducted by Mocheche et al.
[30] on the Influence of Gender on the Job Satisfaction of Secondary School teachers in Kenya. On
the other hand, the study findings by Guramatunhu-Mudiwa and Bolt [31] showed that the gender and
role of the respondents were significant in the significant dimensions of school leadership. We can
also deduce that substantial evidence supports the general idea that there are significant differences in
the personal attributes and 21%-century leadership skills of principals and the teachers’ job
performance. This finding is strongly supported by Fitria et al. [32]. Their study showed a direct
positive effect of leadership on teacher performance.

The analysis of variance (ANOVA) also showed that the teachers' job performance was the only
variable that produced a significant result. The findings are strongly disclaimed by Angelle and
Dehart [33], in their studies on the Teacher Perceptions of Teacher Leadership: Examining
Differences by Experience, Degree, and Position, indicated that significant differences between
elementary school teachers and middle/high school teachers, teachers with a bachelor’s degree and
teachers with graduate degrees, and formal teacher leaders and teachers in no leadership position

The teachers' job performance also yielded a significant result. There was a substantial difference
in the teachers' job performance when grouped according to educational attainment. These findings
are incompatible with the study of Baker and Cooper [34] that a preponderance of evidence from the
economic and education policy literature indicates that teachers with stronger academic backgrounds
produce better student outcomes. That school principals with specific attributes are likely to favor
teachers with similar characteristics to their own. School administrators who attended more selective
universities are more or less likely to hire teachers who attended more selective undergraduate
institutions.

It was found that the teachers' job performance produced evidence for significant differences in the
teachers' responses when grouped according to years in service. This finding is vehemently opposed
by Baptiste [35], wherein the study indicated the impact of a principal's leadership on a teacher's
decision to remain in a position and a significant number of teachers who do not feel an overall sense
of job satisfaction. In addition, in the study conducted by Hong [36], with the increasing concern
about the high attrition rate among beginning teachers, the school head must better understand why
teachers leave the profession.

The study also performed a Pearson-r moment of correlation to determine any underlying
association between the principals' attributes and 21¥-century leadership skills and the teachers' job
performance. The correlation analysis results revealed that principals' attributes and 21%-century
leadership skills correlated positively and significantly to the teachers' job performance. The result is
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supported by the study of Ali et al. [37]. There is a positive relationship between the principal's
personality characteristics and performance dimensions. Moreover, it is also supported by the study of
Kartini et al. [38] that there is a significant influence between the principal’s leadership and the
teachers’ performance.

According to Dogaru and Neacsu [39], the school principal is the most influential person. So, it is
essential to determine the complete characteristics of an effective school principal from an effective
school called —a successful school. The principal's impact is significant due to their actions to hire
teachers, create school-wide conditions that support student learning, and directly influence teacher
effectiveness [40] (Cullen et al., 2018).

The data were also subjected to regression analysis to determine the extent of the principals’
attributes and 21st-century learning skills to the teachers' job performance. The regression analysis
revealed that the 2l1st-century leadership skills of the principals strongly influence the job
performance of teachers. Nyongesa's [41] study indicates that the school head's leadership traits
influence academic performance to a great extent. The school head is the chief instructor, coordinator,
and motivator of both teachers and pupils. The study recommended that the school management
formulate capacity-building programs to empower the school head and teachers' leadership skills.
Considering the above result, Kaso et al. [42] remarked on a significant solid influence of a
principal’s leadership on teacher performance.

On the other hand, according to Balyer [43] (2017), principals' behaviors considerably impact
teachers' commitment to change their routines. Teachers maintain that principal's attributes and create
a peaceful atmosphere in the school. The leader should treat the staff respectfully and establish trust
that ensures that suggestions and ideas are valued. Teachers believe that principals should be patient,
tolerant, and understanding to maintain trust.

Another regression analysis revealed that a school principal with communication skills that fall
under 2l1st-century leadership strongly influences the teachers' job performance. The results
collaborate with Agustina et al. [44] findings that school leadership significantly influences teachers'
work productivity. The same is said with leadership skills on the teachers' job satisfaction. Price [45]
opined that principals' attitudes create an atmosphere for learning that influences teachers'
effectiveness. It is assumed that the personal attributes and 21* Century leadership skills significantly
influence teachers’ job performance.

5. Conclusion

Based on the following results, the researcher concluded the following: (1) the respondents were
English majors, belonged to the 15-20 years old age bracket, were female in the majority, and had an
average family monthly income of 5,001-10,000 pesos, Roman Catholics, and student-scholars. (2)
The respondents agreed they tend to procrastinate with their academic responsibilities. (3) The
respondents' academic performance includes the following scores: for general education subjects,
89.34 (very good); for major subjects, 89.76 (very good); and for professional education subjects,
86.10 (good), and grade point average (GPA), 88.58 (very good). (4) Significant differences were
found when the respondents' academic procrastination responses were grouped according to the
program, scholarship status, and religion. In addition, (5) there is a low negative relationship between
academic procrastination and the subject areas of general education subjects and professional
education subjects.

There are also several limitations in this study that include (1) the number of respondents in the
study, (2) coverage of the study (the study only considered one institution), (3) the statistical analysis,
and (4) the variables that played in the study. The researcher highly endorses other researchers to
dwell upon these areas and expand further.

Based on these results, the researcher recommends the following (1) for the parents, it is advisable
to monitor and guide our children concerning their undertakings, whether at home, at school, or in
other extracurricular activities. (2) A flexible class routine of activities for instructors to eliminate the
issue. (3) Monitor instructors/ faculty in giving deadlines for assignments, projects, and the like. It
should be time-bound, realistic, and achievable based on the students' ability. (4) Provide live,
classroom-based activities that will encourage student participation and reduce the burden of
assignments and papers works. (5) Constant reminders and updates before, during, and after
classroom discussions for the upcoming activities and lessons. (6) Provide seminars for effective
classroom management against academic procrastination for instructors and department heads.
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Moreover, (7) conduct a more in-depth study about academic procrastination and its implication for
the students.
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