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ABSTRACT

The COVID-19 pandemic has caused countries to lockdown. Like all other
affected sectors, educational institutions have also been affected and closed to
sustain the spread of the virus. With this situation, the Department of Education
adopted the Basic Education Learning Continuity Plan and implemented the
Modular Distance Learning (MDL) modality to continue education despite the
pandemic. Printed distance learning modality was implemented where Self-
Learning Modules are used as a medium of instruction. This modality brought a
significant challenge to teachers and learners, especially in teaching reading in the
lower grades. This study aimed to understand teachers’ role in reading instruction
in Kindergarten to Grade Ill during Modular Distance Learning (MDL). This study
found out that Modular Distance Learning affects teachers’ role in reading
instruction given the learners' learning style at this stage, the reading skills to be
mastered, and the current learning modality. Teachers now become the facilitators
of reading instruction in this modality, while learners’ parents or guardians become
direct reading teachers. Therefore, parents or guardians must master reading
skills. There is a collaboration between teachers and parents or guardians to
implement reading instruction in modular distance learning effectively. The
researcher recommended that teachers provide appropriate reading instruction

assistance to the parents and appropriate reading materials and interventions.



INTRODUCTION

Novel coronavirus, also known as COVID-19, was declared an international
concern for public health by the World Health Organization (WHO) last January 12, 2020.
In response, most countries were on lockdown to prevent the spread of the virus. The
educational system around the world has been severely affected by the COVID-19
pandemic. Most countries temporarily closed schools, colleges, and universities to
contain the virus and reduce infections. (Tria, 2020). Face-to-face classes have been
suspended, which hinders the learners and teachers from social for a meaningful teaching
and learning process. The 1987 Constitution states in Article XIV, Section 1 that the
government shall uphold and protect the right of all Filipino citizens to quality education
and take appropriate means to make education accessible to all. This right must always
be sustained even during the COVID-19 national emergency. Moreover, DepEd is "
vested with authority, accountability, and responsibility for ensuring access to promoting
equity in, and improving the quality of basic education." as stated in Republic Act (R.A.)
No. 9155, known as "Governance of Basic Education Act of 2001".Thus, the Department
of Education (DepEd), with the directive of DepEd Secretary Leonor Briones,
implemented the Basic Education-Learning Continuity Plan (BE-LCP) as an urgent
response to continuing education amidst the threat imposed by the COVID-19 virus.
(Montemayor, 2020) .

In BE-LCP, educational instruction shifts from traditional face-to-face classroom
learning into Modular Distance Learning (MDL) modality to achieve DepEd's vision and

mission to provide quality education to Filipino learners. (Dangle and Somaoang, 2020)



Learners in the MDL undergo individualized instruction using printed or digitized Self-
Learning Modules (SLMs), depending on the availability of the modality. Teacher-made
SLMs must be aligned with the Most Essential Learning Competencies (MELCs), a
compressed version of the most relevant competencies of the basic education curriculum.
This approach ensures that teachers continue to deliver education safely and learners
continue learning safely in their homes.

On the other hand, reading is one of the most essential and critical skills that should
be developed at an early age of every learner. It is introduced in kindergarten then
emphasized in Grade lll. So, to address this, the Department of Education enforces the
“‘Every Child A Reader Program (ECARP), which ensures that every child can read by the
time they reach Grade IIl. However, the new learning modality is at stake teaching reading
in K to 3 stages. Therefore, this study will seek to know the role of teachers in reading
instruction of Kindergarten to Grade Il learners during the Modular Distance Learning

(MDL) modality.

REVIEW OF RELATED LITERATURE

Education is vital in molding everyone’s future. Literacy is the utmost priority in
government and private institutions in the Philippine setting. (Cristobal, 2015). Reading
is essential. Itis a fundamental skill and an essential tool for learning. (Echauri and Torno,
2017). According to Alvermann and Montero (2003), "Reading is the process of deriving
meaning from a written or printed text." It involves an intricate process with many

components. In connection, Armbruster et al.(2001) emphasized that phonemic



awareness, phonics, vocabulary, fluency, and comprehension are considered the basic
reading skills to be mastered. Reading skills like phonemic awareness, phonics, and
fluency affect children's early reading development. He needs first to master the reading
skills to learn each reading area. (Alvermann and Montero,2003). Further, Gove, A. and
Cvelich, P.(2011) suggest that children need to read early to succeed in school. Reading
is a prerequisite for higher learning, and the best opportunity to teach children with reading
skills is as early as possible, most specifically in the K-3 stage.

However, with the shift from face-to-face classroom instruction into remote learning
delivery, developing reading in remote instruction poses a big challenge for teachers and
learners. According to Mataac (2021), Modular Distance Learning affects the reading
development of beginning readers. In the study conducted by Dargo and Dimas(2021), it
was found out that learners’ academic performance has decreased after the
implementation of Modular Distance Learning (MDL). Face-to-face learning modality was
more beneficial and more effective in children's learning. Because of this, DepEd leaders
find ways to train and enable teachers and school heads to become more effective in
modular distance learning modalities. (Bagood, 2020).

Teachers play a significant role in the continuous delivery of quality education amid
the pandemic. The study of Lapada et al. suggests that teachers were highly aware of the
challenges caused by the COVID-19 pandemic. (2020) Teachers continue to formulate
Self-Learning Modules(SLMS) to facilitate remote instruction. Teachers now become the
facilitator of students' development, both in the community and society. (Martineau et al.,
2020). However, Malipot (2020) stressed that teachers have also encountered problems

implementing modular distance learning. The study conducted by Ambayon (2020)



emphasized that modular instruction is more effective in the teaching-learning method
compared to the usual teaching approaches since the students learn at their own pace in
this modular approach. This learning modality focuses on a student-centered learning
approach since it is a limitless self-learning style in which immediate reinforcement, a
comment is provided to practice exercise, which stimulates the students and builds
curiosity in them. Hence, this kind of learning modality increases the student-centered
approach in learning. However, the implementation of modular instruction fostered
various challenges to teachers, students, and parents, especially in teaching reading in
the early grades.

Children's literacy development and positive attitude towards learning are
significantly affected by teachers. (Echauri and Torno, 2017) Motivated readers become
better readers by reading more and using complex cognitive strategies. The teachers’
expectations and relationships with their students affect students’ learning. Numerous
research studies in literacy support that students academically succeed when they feel
welcomed, esteemed, and provided with materials that challenge them thus, enhancing
their knowledge, experiences, and interests. This concept stresses the importance of
expectations and relationships between teachers and students in a classroom.

Research on teaching suggests the importance of the active teacher in promoting
learning. Newark(2004) states that active teaching in early grades reading creates a
supportive instructional environment through teacher-directed instruction and
independent practice where students share responsibility for classroom management.
Focus on skill development and strategies is essential for reading success. Therefore,

having a face-to-face classroom encourages more effective reading development since



learners become connected to listening, speaking, and writing and are applied
strategically according to context and purpose. Newark added that scaffolded instruction
should be incorporated to engage learners in reading actively. Reading instruction should
be structured in an experiential learning strategy, much like a rehearsal as they (a)
observe modeling by the teacher, (b) participate in guided practice, and (c) try out new
strategies and skills on their own. Teacher modeling involves teacher self-talk and
demonstrations of how to do the cognitive work of reading. This interaction and proper
modeling are essential in developing reading in early grades.

Moreover, it is crucial to measure reading outcomes to identify the problem and
formulate appropriate interventions as needed. In this way, reading improvement is
monitored. (Gove, A. and Cvelich, P.,2011) In addition, reading programs can involve
face-to-face and technology-enabled distance learning methods to demonstrate specific

pedagogical skills for teaching alphabetic and comprehension, for instance.

RELATED STUDIES

Many journal articles stressed that the reading habits and interests of students are
affected by teachers. Teachers need to adapt reading instruction to match their students'
current development in reading, knowing that children will have less time developing as
they progress, and rehearsing some skills and more time on others (Echauri and Torno,
2017)

Kennedy et al. (2012) concluded that early literacy development follows a
comprehensive model in a recent research report. This model uses a range of language

and print-related skills emerge in a mutually supportive fashion with development in one



area promoting and supporting development in others”. Moreover, several studies have
proven that specific skills predict reading performance during primary school years during
the preschool years. (Caravolas et al.,2014). Additionally, since children are now active
technology users, Korat (2010) suggested that children can be provided with fun and
engaging reading materials using well-designed technology tools carefully chosen by
parents and teachers. Furthermore, the result of a study on "Reading performance of
grade six pupils in sultan Kudarat-l district, Maguindanao |l division" conducted by
Kalanduyan (2014) highlighted that learners' reading development could be enhanced
through teacher’s instructional competency.

With the adoption of Modular Distance Learning, where Self Learning Modules
were utilized as a medium of instruction, effective reading development, especially in the
lower grades, is challenging. Mataac(2021) concluded in his study that Modular Distance
Learning affects the reading development of Beginning Readers due to parents' lack of
training to teach reading professionally. Reading development during MDL is also
affected by limited reading resources and poor reading implementation at home. Based
on the result, teachers are encouraged to use different reading techniques in teaching
beginning readers.

According to Nardo (2017), using modules encourages learning independence.
Using modules helps learners develop self-study skills. Students are involved in learning
because of the concepts presented in the module. Learning modules make the students
get involved in learning. A sense of responsibility is developed as they accomplish a task

independently. The learners learn independently because of minimal or no assistance



from others. They are learning how to learn; they are empowered. To become proficient
readers, they need to develop mastery and eagerness to read. (Seitz,2010).

Further, Tunde(2014) recommended that teachers make an effort to become
effective reading facilitators. In connection, Mataac (2021) proposed that teachers plan
reading intervention and implement it to focus on reading development concerns among
Beginning Readers. In this way, the level of home reading implementation and the reading
development of beginning readers can be increased. Parents must also develop positive
collaboration with teachers to ensure effective reading instruction by monitoring and
guiding their children in their reading activities and interventions in modular distance
learning.

CONCLUSION
Based on the studies and the researches anchored in this study, the following conclusions
can be drawn:

1. Reading instruction in beginning reading involves mastery of phonemic
awareness, phonics, vocabulary, fluency, and comprehension.

2. Modular distance learning affects the reading instruction in the K to 3 stages, given
the learners' learning style and the mastering of reading skills.

3. Teachers significantly affect the reading development of beginning readers.

4. Teachers become the facilitators of reading instruction during MDL; therefore,
engaging and effective reading activities and intervention must be provided to
ensure effective reading development.

5. Parents' and guardians’ involvement is substantially crucial in modular distance

learning modality since they are now the direct reading teacher in modular distance



learning modality. Mastery of reading skills should be given importance by the
parents or guardians who have mastered reading to implement reading instruction
effectively.

6. Collaboration between teachers and parents or guardians is vital in reading

instruction.

RECOMMENDATION
Based on the drawn conclusion, the researcher recommended the following:
1. School Administrators
They must allocate budgets subjected to the school MOOE or local funds
for printing reading materials like CV/VC/CVC word patterns, Marungko
pattern, CLAVERIA pattern, short stories, and other reading materials. They
should also allocate funds for internet connection allowance and gadgets
like laptops to be used by teachers in making video lessons and technology-
based reading materials.
2. Teachers
Prepare printed and digital reading materials and reading video
lessons for the parents to use in home-based reading instruction. Teachers
must also prepare appropriate reading intervention to address the reading
development concerns among K-3 stage readers. In addition, teachers
must guide the parents or guardians by conducting parent workshops or
webinars about basic reading skills like phonology and phonemic

awareness and proper reading instruction.



3. Parents and guardians
4, Collaborate with teachers in implementing reading instruction
during MDL through constant monitoring and guiding the learners.
5. Learnersin the K to 3 stage
Develop home reading habits and appreciate reading materials given

by teachers.
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