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About the Study

This brief is part of a five-part series that reports findings from
research conducted by ACT in collaboration with Region One
Education Service Center, a provider of educational services to
over 430,000 students in South Texas who are primarily Latinx
and from low-income communities. The research was funded by
a NewSchools Venture Fund grant awarded to ACT’s Center for
Social, Emotional, and Academic Learning and ACT’s Center for
Equity in Learning. The overarching goal of the research was to
gain a better understanding of factors related to social and
emotional learning (SEL), including program efficacy, program
implementation, and family engagement. This brief focuses on
family engagement with SEL and includes results from surveys
administered to two samples of parents/family members, one
sample within Region One and one national sample. The goal of
the study was to better understand parents’ and family
members’ familiarity with and attitudes toward SEL for
themselves and for their school-age children.

So What?

The current study examined attitudes toward SEL with a sample
of families from Region One and a larger, geographically
distributed sample of parents and families. Families believe
developing SE skills is important for their students and
themselves. Overall, participants reported they were “somewhat
familiar” or “familiar” with the terms examined. However,
compared to a larger sample of families outside of Region One,
families within Region One had less familiarity with certain SEL-
related terms and agreed more strongly with the statement that
teaching parents and families about SEL can help improve
student social and emotional development.

Now What?

Results show positive attitudes and perceptions of SEL from
family members. These results are promising because positive
attitudes increase the likelihood that family members are willing
to participate in SEL programming. This collaboration between
family members and educators can help to support the
overarching goal of a comprehensive SEL program. SEL
programming may be particularly beneficial for family members
from Region One, because they reported lower familiarity with
terms related to SEL and thus may have less background
knowledge on SEL and how it can support their students’
learning. Future research can continue to examine partnerships
between educators and families to develop student SE skills,
especially with families from historically underrepresented

communities.
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Family Engagement with Social and Emotional Learning

Social and emotional (SE) skills can be defined as interpersonal, self-regulatory, and task-
related behaviors that are important for adaption to and successful performance in educational
and workplace settings (Casillas, Way, & Burrus, 2015). SE skills are related to important
outcomes for students, such as positive behaviors and academic achievement, and can improve
in response to social and emotional learning (SEL) interventions (e.g., Corcoran, Cheung, Kim,
& Xie, 2018; Domitrovich, Durlak, Staley, & Weissberg, 2017; Durlak, Weissberg, Dymnicki,
Taylor, & Schellinger, 2011; Taylor, Oberle, Durlak, & Weissberg, 2017). Family members may
play an important role in the development of their students’ SE skills. For example, family
members can model effective SE skills and create a positive and supportive environment to
facilitate SE skill development. Additionally, a range of student outcomes are impacted by family
engagement, such as academic, behavioral, social, and emotional outcomes (Brooks &
Lambert, 2019). Given this impact, families can be a major asset to supporting the healthy
development of youth, and bringing families together with educators can support the
overarching goal of a comprehensive SEL program. However, few studies have directly
examined family perceptions of SEL and knowledge of topics related to SEL.

Two recent studies have examined parent attitudes toward and perceptions of SEL. One study
surveyed 2,026 parents of K-8 public school students, and the other surveyed 1,140 teachers,
administrators, and parents (Hubbard, 2019; McGraw Hill Education and Morning Consult,
2018). In both studies, parents generally had positive views regarding SE skills and perceived
benefits of SEL such as having a positive impact on academics and helping their children be
more successful in the future. Hubbard (2019) found that parents thought that both the school
and the home played a role in developing their child’s SE skills. Specifically, they felt their
children should primarily learn SE skills at home (95%), and school should reinforce this
learning (92%). However, parents in this study were also concerned that SE skills could not be
measured objectively, and over a third of parents expressed concern with SE skills being
labeled or graded. McGraw Hill Education and Morning Consult (2018) found that most parents
also reported that developing SE skills was important (77% for responsible decision-making,
72% for self-management, 69% for relationship skills, 68% for self-awareness, and 64% for
social awareness). However, less than half of the parents in this study reported that they were
somewhat or very familiar with SEL before taking the survey.

Taken together, recent surveys emphasize several important points regarding family perceptions
about SEL. First, parents generally hold positive views about SEL and think SE skills are
beneficial. Additionally, parents think that they play an important role in developing their
children’s SE skills. These results are promising because positive attitudes likely affect parents’
willingness to participate in SEL. These results also point to several skills parents perceive as
important for their students to develop, including responsible decision-making and self-
management.

However, less is known about whether parents want to improve their own SE skills and which
SE skills parents perceive as important for their own development. Further, while these results
show that parents are sometimes unfamiliar with the general concept of SEL, their familiarity
with specific terms associated with SEL is less well understood. If parents want to develop
certain skills in themselves or lack familiarity with SEL terms, they may need supports to learn
more and develop their SE skills. As such, the current study aimed to further examine parent
attitudes toward and familiarity with SEL by attempting to replicate previous survey results and
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expanding on this work by asking parents to rate their own skill-development needs and
familiarity with specific terms.

Current Study

Although family members play an important role in developing their children’s SE skills, few
studies have examined family attitudes toward and familiarity with SEL. The current study
examined family attitudes toward SEL from two samples. Sample 1 was a subset of families
from Region One who participated in an “SEL for Families” webinar series. Sample 2 was a
larger sample of families unaffiliated with Region One.

The current study had three main goals. The first goal was to examine familiarity with specific
terms related to SEL. The second goal was to compare ratings of the perceived importance of
family members developing their own SE skills versus those of their students. The final goal was
to examine family opinions about and attitudes toward SEL. In addition to these main goals, we
were interested in examining any differences in familiarity with, perceived importance of, and
opinions about SEL between the sample from Region One and the larger, national sample,
which is potentially more representative of the U.S. population. We were interested in these
comparisons because the sample from Region One is a relatively homogeneous sample of
family members from historically underserved communities. As such, comparing responses from
family members from Region One to responses from the larger sample of family members can
have implications for equity and shed light on how to best serve families with similar
demographics.

Participants
Sample 1

Family members who attended the first session of the four-part webinar series hosted by Region
One ESC were invited to participate in a survey administered at the start of the webinar series.
Of the 100 attendees, 97 responded to the survey, and 75 completed the survey entirely. Partial
responses were included in the analyses. Participants received an Amazon gift card as
compensation for their time and effort. Participants were mostly female (97.4%), and most
reported that their race/ethnicity was Hispanic/Latinx (92.1%), with the remaining participants
reporting that their race/ethnicity was White (7.9%). Additionally, most participants reported that
their student was eligible for free/reduced lunch (97.3%).

Sample 2

To examine a larger, national sample of family members unaffiliated with Region One, we sent
an email to 10,000 family members of students who recently took the ACT® test. Of those
emailed, 542 responded to the survey, and 425 completed the survey entirely. Partial responses
were included in the analyses. Participants received an Amazon gift card as compensation for
their time and effort. Participants were 73.7% female. The majority of participants reported that
their race/ethnicity was White (48.1%), with the remaining participants reporting that their race/
ethnicity was Black/African American (16.7%), Asian (11.3%), Hispanic/Latinx (10.3%), two or
more races (4.2%), American Indian/Alaska Native (.7%), or other (.7%); the remaining 8.0%
preferred not to respond. Less than half of the participants reported that their student was
eligible for free/reduced lunch (31.2%). Participant income was as follows: less than $24,000
(10.2%), $24,000-$36,000 (7.9%), $36,000-$50,000 (14.3%), $50,000-$60,000 (10.3%),
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$60,000-$80,000 (13.3%), $80,000-$100,000 (12.8%), $100,000-$120,000 (10.7%),
$120,000-$150,000 (7.7%), more than $150,000 (12.8%). Additionally, participants were from
the Midwest (18.8%), Mountains/Plains (4.5%), Northwest (7.0%), Southeast (40.2%),
Southwest (23.1%), and West (6.4%).

Method

Participants from both samples completed a survey that included 43 Likert-type items assessing
participants’ opinions about, valuation of, and familiarity with SEL. For the 11 familiarity
questions shown in Table 1 on page 6, participants responded on a four-point scale (1 = not
familiar and 4 = very familiar). For the 12 skill value questions shown in Table 2 on page 8,
participants responded on a four-point scale (1 = not important and 4 = very important). For the
10 opinion questions shown in Table 3 on page 10, participants responded on a six-point scale
(1 = strongly disagree and 6 = strongly agree). Participants were also asked two questions
about their concerns regarding school closures. The response options for these questions were
scored as follows: 3 = a great deal, 2 = somewhat, and 1 = not at all. The survey also included
demographic items (gender, race/ethnicity, and eligibility for free/reduced lunch) and items
assessing access to technology and internet availability. For Sample 1, all the questions were
presented in both English and Spanish. For Sample 2, the questions were presented only in
English.

Results

Familiarity with SEL Terms

We first examined family member familiarity with terms related to SEL. A series of questions
asked, “How familiar are you with the term” and then included one of 11 terms. We report effect
sizes as Hedges’ g values, which can be interpreted in the same manner

as the Cohen’s d metric, but the computation applies a correction for small sample

sizes. Cohen’s (1992) effect-size interpretation guidelines state that for standardized mean
differences, an effect of .20 can be considered small, an effect of .50 can be considered
medium, and an effect of .80 can be considered large. We also report the 95% confidence
intervals for each effect. When the confidence interval includes zero, there is

no statistically significant difference.

As stated above, one goal in the current study was to examine the extent to which responses
varied between the two samples of participants. We found that responses differed between the
two samples on most of the questions asking about familiarity. As such, Table 1 reports means,
standard deviations, and the magnitude of the difference between participants from the two
samples.

Family members were somewhat familiar with terms related to SEL (a maximum value of 4
indicated a response of very familiar, with 3 indicating familiar and 2 indicating somewhat
familiar). Additionally, participants from Sample 1 reported lower familiarity with several terms
compared to those from Sample 2. When all 11 terms were combined, average familiarity was
also lower for Sample 1 than Sample 2: {(564) = -7.69, p <.001, g = -0.93, Cl = -1.17, -0.68.
Further, some variability was observed in familiarity across terms. Family members from both
samples tended to be less familiar with the terms trauma-informed practices and culturally
affirming practices than the other terms.
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Table 1. Means, Standard Deviations, and Standardized Mean Differences for Familiarity
Ratings

Sample 1 Sample 1 Sample 2 Sample 2 Standardized

M SD M SD mean
difference (g)

Social and emotional 2.44 .88 3.21 .82 -0.93
skills (-1.17, -0.69)

Social and emotional 2.34 .76 2.58 1.0 -.25
learning (-0.49, -0.01)

Growth mindset 2.28 .75 2.85 .96 -.61
(-0.085, -0.37)

Mindfulness 2.39 .83 3.21 .80 -1.02
(-1.27, -0.78)

Optimism 2.78 .80 3.45 72 -.92
(-1.16, -0.68)

Cooperation 2.86 74 3.58 .62 -1.12
(-1.37,-0.88)

Stress management 2.65 .78 3.41 .75 -1.00
(-1.25, -0.76)

School climate 2.34 .94 3.08 .89 -.83
(-1.07, -0.59)

Whole child approach 2.33 .85 2.39 1.1 -.06

(-0.29, 0.18)

Trauma-informed 1.80 .85 2.07 1.08 -.26
practices (-0.49, -0.02)

Culturally-affirming 1.74 .82 2.28 1.06 -.52
practices (-0.76, -0.29)

Average familiarity 2.36 .61 2.92 .61 -.93
across 11 terms (-1.17, -0.68)

Note. N = 80 for Region One sample (Sample 1) and N = 486 for sample outside of Region One
(Sample 2). Effects are reported in the direction of the Region One group. Response scale: 1
= not familiar and 4 = very familiar.

Social and Emotional Skills for Self and Student

Next, we were interested in responses to the items assessing the perceived importance of
developing each of six SE skills. These skills come from ACT’s Behavioral Skills Framework,
which is a part of the Holistic Framework (Camara, O’Connor, Mattern, & Hanson, 2015). For
the definition of each skill, see the box on the right. These items measured the extent to which
family members agreed that developing each skill was important. None of these items differed
significantly between the two samples. As such, we combined descriptive statistics across
samples. Table 2 reports means, standard deviations, and the magnitude of the difference
between the perceived importance of developing each skill for their students and that of
developing each skill for themselves. Effects are reported in the direction of the rating for the
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respondents themselves and include the 95%

confidence interval. How a student’s actions demonstrate . . .
Family members generally agreed that developing Acting Honestly: Personal values, adherence
each skill was important (a maximum value of 4 to ethical and moral standards of behavior,
indicated a response of very important). Additionally, and humility

family members generally agreed it was less important

for themselves to develop each skill than for their Getting Along With Others: Collaboration,
students, although these differences were small. empathy, helpfulness, trust, and

When all six skills were combined to create an trustworthiness

average score for the individual and the student, rated ] ] o
importance was lower for the respondents themselves | Keeping an Open Mind: Creativity,

than for their students: #(546) = -2.11, p = .035, g = inquisitiveness, flexibility, open-mindedness,

-0.06, Cl = -0.12, -0.004. and embracing diversity

Opinions on SEL Programming Maintaining Composure: Stress
management, emotional regulation, a

We were also interested in family member opinions positive response to setbacks, and poise

and beliefs regarding SEL. We examined opinions
regarding who was most responsible for teaching SE Social Connection: Assertiveness, influence,

skills, how to most effectively improve students’ SE optimism, and enthusiasm

skills, whether SE skills could be assessed and

taught, and whether funding should be dedicated to Sustaining Effort: Diligence, effort,

SEL. We were interested in these comparisons based | organization, self-control, and compliance
on previous survey research indicating that parents with the rules

thought that they had a primary role in teaching SE

skills to their students and were concerned about
assessing SE skills objectively.

Responses were generally similar across Samples 1 and 2 except for two of the questions.
Family members from Sample 1 agreed slightly less that it is the job of social institutions (for
example, religious institutions) to teach SE skills (M = 3.63, SD = 1.24) than family members
from Sample 2 (M =3.98, SD = 1.17, {(536) = -2.41, p = .016, g = -0.30, Cl = -0.53, -0.06).
Additionally, family members from Sample 1 agreed slightly more that teaching parents and
families about SE skills would lead to improved social and emotional skills in students (M =
5.32, SD = .81) than family members from Sample 2 (M = 5.06, SD = .95, {(536) = 2.27, p =
.023, g = 0.28, Cl = 0.04, 0.52). None of the remaining items differed significantly. As such, we
combined descriptive statistics across the samples and report item-level descriptive statistics in
Table 3.

For each item, family members tended to show some level of agreement with each statement
(responses of 4 [somewhat agree], 5 [agree], and 6 [strongly agree] show agreement). The first
three questions asked families who they perceived as most responsible for teaching SE skills.
Consistent with prior work (Hubbard, 2019), family members reported strong agreement that
teaching SE skills is the job of parents rather than teachers: #{(537) = 16.03, p < .001, g = 0.83,
Cl=0.72, 0.94. Additionally, family members reported strong agreement that it is the parents’
job, rather than that of social institutions, to teach SE skills: {(537) = 20.03, p < .001, g = 1.05,
Cl =0.94, 1.18. Further, family members reported strong agreement that it is the schools’ job,
rather than that of social institutions, to teach SE skills: #(537) = 6.32, p <.001, g = 0.26, Cl =
0.18, 0.35.
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Table 2. Means, Standard Deviations, and Standardized Mean Differences for SE Skill Ratings

Ratings Ratings Ratings Ratings Standardized
for self for self for student for student mean
M SD M SD difference (g)
Please indicate how important it is 3.78 .52 3.80 51 -0.04
for YOU / YOUR STUDENT(S) to (-0.11, 0.03)
develop Acting Honestly
Please indicate how important it is 3.65 .59 3.68 .58 -0.05
for YOU / YOUR STUDENT(S)to (-0.12, 0.02)
develop Getting Along With Others
Please indicate how important it is 3.61 .60 3.67 .59 -0.10
for YOU/ YOUR STUDENT(S) to (-0.18, -0.03)
develop Keeping an Open Mind
Please indicate how important it is 3.64 .59 3.69 57 -0.09
for YOU / YOUR STUDENT(S)to (-0.16, -0.02)
develop Maintaining Composure
Please indicate how important it is 3.42 .69 3.51 .68 -0.13
for YOU / YOUR STUDENT(S)to (-0.20, -0.06)
develop Social Connection
Please indicate how important it is 3.66 .61 3.73 .55 -0.12
for YOU / YOUR STUDENT(S)to (-0.20, -0.04)
develop Sustaining Effort
Average across all 6 SE Skills 3.63 46 3.66 .48 -.06
(-0.12, -0.004)

Note. N = 547. Response scale: 1 = not important and 4 = very important. Effects are reported
in the direction of the ratings for the respondents themselves.

The next three questions asked about ways to improve SE skills in students. Again, family
members reported strong agreement that teaching SE skills to parents and families, rather than
teaching them to educators (£(537) = 3.91, p < .001, g = 0.13, Cl = 0.07, .19) or improving
school climate (£(537) = 3.78, p < .001, g = 0.15, Cl = 0.07, 0.22), would lead to improved SE
skills in students. Agreement was similar for teaching educators versus improving school
climate: #{(537) = .59, p = .556, g = 0.02, Cl = -0.04, 0.09.

The remaining questions asked about the feasibility of and funding for assessing and teaching
SE skills. Family members reported strong agreement that it is more possible to teach SE skills
than it is to assess them: {(537) = 3.23, p < .001, g = .024, Cl = 0.16, 0.32. However, agreement
was similar regarding whether districts should invest in interventions or assessments for SE
skills: t(537) = 1.63, p = .105, g = 0.04, Cl = -0.01, 0.10.

Concerns About School Closure

Given that this survey was completed during the COVID-19 pandemic, we were interested in
respondents’ perceptions of the impact of school closures. To examine these perceptions, we
asked family members how concerned they were that the school closures would negatively
impact their students’ academic preparation and SE skill development. The response options for
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these question were scored as follows: 3 = a great deal, 2 = somewhat, and 1 = not at all.
Responses were similar for Sample 1 and Sample 2 for both questions. As such, we combined
responses across the samples. Family members from both samples were similarly concerned
about the impact on academic preparation (M = 2.19, SD = .75) and the development of SE
skills (M =2.22, SD = .73, {(499) = 1.17, p = .244, g = —-0.04, Cl = -0.11, 0.03). In sum, all
respondents—regardless of their geographic location—were concerned about the impact of
school closures on their students.

Table 3. Means and Standard Deviations for Opinion ltems Across Samples

Item M SD
It is the job of parents to teach social and emotional skills. 5.10 1.02
It is the job of the schools to teach social and emotional skills. 4.23 1.08

It is the job of social institutions (example: religious institutions) to teach

social and emotional skills. 3.93 1.19
Teaching parents and families about social and emotional skills will lead
. . ; L 5.10 .94
to improved social and emotional skills in students.
Teaching educators about social and emotional skills will lead to improved
: . S 4.98 .94
social and emotional skills in students.
An improved school climate will lead to improved social and emotional
o 4.96 .99
skills in students.
It is possible to assess social and emotional skills. 4.68 .94
It is possible to teach social and emotional skills. 4.90 .89
School districts should make financial investments in assessments of
. . . 4.42 1.23
social and emotional skills.
School districts should make financial investments in interventions for 447 117

social and emotional skills.

Note. N = 538. Response scale: 1 = strongly disagree and 6 = strongly agree.

Implications and Conclusions

The current study had three main goals, and the first goal was to expand beyond prior work and
examine familiarity with specific terms related to SEL. Overall, participants reported they were
somewhat familiar or familiar with the terms examined. Additionally, reported familiarity for both
samples was somewhat lower for frauma-informed practices and culturally affirming practices
than for other terms. One plausible explanation for this pattern of findings is that terms that were
given lower familiarity ratings have been introduced more recently than those that received
higher familiarity ratings, such as cooperation. Future research can investigate this possibility
directly.

The second goal of this study was to further expand on prior work by comparing family member
perceptions of developing SE skills in themselves versus their students. Family members
believed it was important for both themselves and their students to develop each of the SE skills
examined. However, they thought it was slightly more important for their students to develop
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these skills than for themselves. Nevertheless, they agreed that programming focused on
teaching families about SE skills would in turn lead to improved skills in students. These results
suggest that families generally see value in improving their own SE skills and think these
improvements will translate to their students.

The third goal of this study was to examine family opinions and attitudes about SEL. Several
results of the current survey align with previous research examining parent attitudes toward
SEL. In particular, family members reported greater agreement with the statement that teaching
SEL was the job of parents than with the statement that it was the job of schools. They also
anticipated that SEL programming for families would lead to greater growth in their students’ SE
skills than would SEL programming for teachers. Nevertheless, average agreement was high for
all questions related to teaching and developing SE skills. That is, family members generally
agreed with statements saying that teaching SEL was the job of parents, the job of schools, and
the job of social institutions. While families expressed concern that school closures could affect
SE skill development, they also expressed a belief that SE skills could still be developed at
home. As such, families may view parents, schools, and social institutions as all playing
important roles in the development of their students’ SE skills.

In addition to aligning with previous parent surveys, the current study also aligns with Region
One educators’ perceptions of how families perceive the importance of SEL (see Brief 4 in this
series). The study in question surveyed educators and administrators from Region One in South
Texas regarding their perceptions of their schools’ readiness for SEL implementation.
Respondents were asked a variety of questions, including open-ended questions about what
they needed to further SEL implementation. A top theme that emerged across these open-
ended responses was the need to include and/or collaborate with parents and the broader
school community. The results of the present study underscore the perceived importance of
including parents in SEL implementation.

Although participants in the current study generally agreed it was possible to teach and assess
SE skills, they rated the possibility of teaching these skills more highly than the possibility of
assessing them. This finding aligns with past research showing that parents report concerns
about objectively measuring SE skills (Hubbard, 2019). This concern points to the potential
need to include SE assessment information in programming for parents, because measuring
student SE skills is an essential component of monitoring and improving such skills. For an
accessible overview of how SE skills are measured, please see this blog post.

In addition to these primary goals, we were interested in examining similarities and differences
in the responses to these questions from family members from Region One and those outside of
Region One. Region One is a unique community in South Texas along the United States-Mexico
border. According to Region One ESC statistics, 96% of students are Hispanic, 85% are
considered economically disadvantaged, and 38% English learners. Accordingly, most
respondents in Sample 1 were Hispanic, and most had students who were eligible for free and
reduced-price lunch. In contrast, the parents from Sample 2 were geographically dispersed
throughout the country and reported various races/ethnicities; in addition, less than a third had a
student eligible for free and reduced-price lunch. As such, comparing the responses from
Sample 1 families to the responses from Sample 2 families can have implications for equity and
shed light on how to best serve families with similar demographics.

In general, we found many similarities in the responses from each sample. Family members
across both samples agreed that it was important for both themselves and their students to
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develop each SE skill examined. They were also similarly concerned about the impact of school
closures on the development of SE skills and academics. Responses were also similar for many
of the opinion and attitude questions, with two exceptions. For the statement that it is the job of
social institutions to teach SE skills, the agreement was slightly lower for family members from
Region One than for those from outside of Region One. For the statement that teaching parents
and families about SE skills will improve SE skills in students, the agreement was slightly higher
for family members from Region 1 than for those from outside Region One. Additionally,
familiarity was rated lower by family members from Region One than by those from outside of
Region One. This result suggests these families may have less background knowledge about
SEL than families in Sample 2, and could benefit from additional programming on SEL.

Taken together, these results suggest families see value in SEL and think developing SE skKills is
important for themselves and their students. Providing SEL programming for families may help
increase familiarity with important terminology. Families also play an important role in
developing their students’ SE skills, so programming that supports family SE skills may also
lead to greater SE skill development for students. These results highlight the importance of
including families in systematic approaches to SEL in order to create positive conditions for
learning and SE skill development.



ACT Research & ACT’s Center for Equity in Learning | August 2021 12

References

Brooks, M.P., & Lambert, L. (2019). Families as assets. In D. Osher, M. J. Mayer, R. J. Jagers,
K. Kendziora, & L. Wood (Eds.), Keeping students safe and helping them thrive: A
collaborative handbook on school safety, mental health, and wellness (Vol. 2, pp. 1-
991). Santa Barbara, CA: Praeger.

Camara, W., O’Connor, R., Mattern, K., & Hanson, M. A. (2015). Beyond academics: A holistic
framework for enhancing education and workplace success (ACT Research Report
2015-4). lowa City, IA: ACT. Retrieved from http://www.act.org/research/researchers/
reports/pdf/ACT_RR2015-4.pdf

Casillas, A., Way, J., & Burrus, J. (2015). Behavioral skills. In W. Camara, R. O’Connor, K.
Mattern, & M. A. Hanson (Eds.). Beyond academics: A holistic framework for enhancing
education and workplace success (ACT Research Report 2015-4). lowa City, IA: ACT.
http://lwww.act.org/research/researchers/reports/pdf/ACT_RR2015-4.pdf

Cohen, J. (1992). A power primer. Psychological Bulletin, 112(1), 155. doi:
10.1037//0033-2909.112.1.155

Durlak, J. A., & DuPre, E. P. (2008). Implementation matters: a review of research on the
influence of implementation on program outcomes and the factors affecting
implementation. American Journal of Community Psychology, 41(3), 327-350. doi:
10.1007/s10464-008-9165-0

Corcoran, R. P, Cheung, A. C., Kim, E., & Xie, C. (2018). Effective universal school-based
social and emotional learning programs for improving academic achievement: A
systematic review and meta-analysis of 50 years of research. Educational Research
Review, 25, 56—72. doi: 10.1016/j.edurev.2017.12.001

Domitrovich, C. E., Durlak, J. A., Staley, K. C., & Weissberg, R. P. (2017). Social-emotional
competence: An essential factor for promoting positive adjustment and reducing risk in
school children. Child Development, 88(2), 408—416. DOI: 10.1111/cdev.12739

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The
impact of enhancing students’ social and emotional learning: A meta-analysis of school-
based universal intervention. Child Development, 82(1), 405-432. DOI: 10.1111/
j-1467-8624.2010.01564.x

Hubbard, B. (2019). Developing life skills in children: A road map for communicating with
parents. Journal of Higher Education Theory and Practice, 19(3), 33-54. doi: 10.33423/
jhetp.v19i3.2115

McGraw Hill Education and Morning Consult. (2018). 2018 social and emotional learning report.
New York, NY: Author. Retrieved from www.mheducation.com/prek-12/explore/sel-
survey.html


http://www.act.org/research/researchers/reports/pdf/ACT_RR2015-4.pdf
http://www.act.org/research/researchers/reports/pdf/ACT_RR2015-4.pdf
http://www.act.org/research/researchers/reports/pdf/ACT_RR2015-4.pdf
http://www.mheducation.com/prek-12/explore/sel-survey.html
http://www.mheducation.com/prek-12/explore/sel-survey.html

ACT Research & ACT’s Center for Equity in Learning | August 2021 13

Murano, A., Daley, N., Casillas, A. (2021). Social and emotional learning implementation with
Latinx learners: Ready for SEL implementation? Status quo and next steps for
schoolwide SEL (ACT Issue Brief R2118). lowa City, IA: ACT. https://act.org/content/
dam/act/unsecured/documents/R2118-schoolwide-SEL-08-2021.pdf

Taylor, R. D., Oberle, E., Durlak, J. A., & Weissberg, R. P. (2017). Promoting positive youth
development through school-based social and emotional learning interventions: A meta-

analysis of follow-up effects. Child Development, 88(4), 1156—1171. DOI: 10.1111/
cdev.12864

Uanhoro, J. O. (2017). Effect size calculators. Retrieved from https://effect-size
calculator.herokuapp.com/


https://act.org/content/dam/act/unsecured/documents/R2118-schoolwide-SEL-08-2021.pdf
https://act.org/content/dam/act/unsecured/documents/R2118-schoolwide-SEL-08-2021.pdf
https://act.org/content/dam/act/unsecured/documents/R2118-schoolwide-SEL-08-2021.pdf

Center for _
Equity 1n Learning

About ACT’s Center for Equity in Learning

ACT'’s Center for Equity in Learning focuses on closing gaps in equity, opportunity, and achievement
for underserved populations and working learners. Through purposeful investments, employee
engagement, and thoughtful advocacy efforts, the Center supports innovative partnerships,
actionable research, initiatives, campaigns, and programs to further ACT’s mission of helping people
achieve education and workplace success.

For more information, visit equityinlearning.act.org
@ACTEquity
@ACT

About ACT Research

ACT Research leads the field with authority and high-quality scientific evidence in support of
education and workforce practices, solutions, and services. Our mission-driven team comprises a
variety of backgrounds and disciplines and offers a wide spectrum of knowledge and skills, enabling
us to deliver quality, high-impact products and services aligned to ACT’s strategy and mission.
Together, our research teams provide policymakers, educators, parents, and learners with research-
based insights to inform their decision-making and deliver educators and workforce development
professionals with tools and services needed for education and career navigation.

For more information, visit www.act.org/research

About NewSchools Venture Fund

NewSchools Venture Fund is a nonprofit venture philanthropy that invests in promising teams of
educators and entrepreneurs with the vision and skills to reimagine learning. We help them
accomplish their missions to achieve outstanding results for the students, educators and schools they
serve. We are committed to helping students finish high school prepared and inspired to achieve their
most ambitious dreams and plans. Through our investing, management assistance, network building
and thought leadership, NewSchools helps to reimagine PreK-12 education.

For more information, visit www.newschools.org

About Region One Education Service Center

The Region One Education Service Center is part of a state-wide system of 20 regional education
service centers created in 1965 by the 59th Texas Legislature to assist school districts across the
state. Originally slated to work with school districts as a media center, the role of the education
service center has expanded to work alongside school districts to carry out the three main objectives
as stipulated in the TEC §8.002: to assist school districts in improving student performance in each
region of the system; enable school districts to operate more efficiently and economically; and
implement initiatives assigned by the legislature or commissioner. Located in South Texas on the
United States/Mexico border, Region One ESC serves 38 school districts and 10 charter school
systems in the eight county areas of Brooks County, Cameron County, Hidalgo County, Jim Hogg
County, Starr County, Webb County, Willacy County, and Zapata County.

For more information, visit www.esc1.net/domain/3


https://equityinlearning.act.org/
https://twitter.com/ACTEquity?ref_src=twsrc%5Egoogle%7Ctwcamp%5Eserp%7Ctwgr%5Eauthor
https://twitter.com/ACT
http://www.act.org/research
http://www.newschools.org/
https://www.esc1.net/domain/3

	About the Study
	So What?
	Now What?
	ABOUT THE AUTHORS
	Family Engagement with Social and Emotional Learning
	Current Study
	Participants
	Sample 1
	Sample 2
	Method
	Results

	Implications and Conclusions
	References
	About ACT’s Center for Equity in Learning
	About ACT Research
	About NewSchools Venture Fund
	About Region One Education Service Center




[image: CommonLook Logo]CommonlLook








CommonLook PDF Compliance Report



Generated by CommonLook®PDF



Name of Verified File:



ACT NSVF Research Project - Brief 5 R2119 - FINAL PROOF 081321-01.pdf



Date Verified:



Monday, August 16, 2021



Results Summary:



Number of Pages: 14



Total number of tests requested: 45



Total of Failed statuses: 0



Total of Warning statuses: 0



Total of Passed statuses: 79



Total of User Verify statuses: 0



Total of Not Applicable statuses: 23



Structural Results



Structural Results





  

  

    		Index

    		Checkpoint

    		Status

    		Reason

    		Comments



  




Accessibility Results





Section 508





  

  

    		Index

    		Checkpoint

    		Status

    		Reason

    		Comments



  




  

  

WCAG 2.0 AA (Revised Section 508 - 2017)



 		Serial		Page No.		Element Path		Checkpoint Name		Test Name		Status		Reason		Comments

		1		1,14		Tags->0->3,Tags->0->127		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "ACT Center for Equity in Learning logo" is appropriate for the highlighted element.		Verification result set by user.

		2		1		Tags->0->4		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Region One logo" is appropriate for the highlighted element.		Verification result set by user.

		3		1		Tags->0->5		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "New Schools Venture Fund logo" is appropriate for the highlighted element.		Verification result set by user.

		4		2		Tags->0->14		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "ACT logo" is appropriate for the highlighted element.		Verification result set by user.

		5		2		Tags->0->17		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Creative Commons attribution non-commercial 4.0 international licecnse" is appropriate for the highlighted element.		Verification result set by user.

		6		2		Tags->0->26		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Laptop with an online video call with a dozen people on" is appropriate for the highlighted element.		Verification result set by user.

		7		7		Tags->0->65		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Figures		Passed		Please verify that Alt of "Text Box 1" is appropriate for the highlighted element.		Verification result set by user.

		8						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Formulas		Not Applicable		No Formula tags were detected in this document.		

		9		2		Tags->0->15->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Parent tag of Link annotation doesn't define the Alt attribute.		Verification result set by user.

		10		2		Tags->0->15->0->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://creativecommons.org/licenses/by-nc/4.0/" is appropriate for the highlighted element.		Verification result set by user.

		11		10		Tags->0->92		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Brief 4" is appropriate for the highlighted element.		Verification result set by user.

		12		10,13		Tags->0->92->0,Tags->0->112->0,Tags->0->112->2,Tags->0->112->3		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://act.org/content/dam/act/unsecured/documents/R2118-schoolwide-SEL-08-2021.pdf" is appropriate for the highlighted element.		Verification result set by user.

		13		10		Tags->0->93		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Misconceptions About Social Emotional Learning" is appropriate for the highlighted element.		Verification result set by user.

		14		10		Tags->0->93->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://www.mawilearning.com/blog/misconceptions-about-social-and-emotional-learning-misconception-one/" is appropriate for the highlighted element.		Verification result set by user.

		15		12		Tags->0->102		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Beyond Academics: A holistic framework for enhancing education and workplace success" is appropriate for the highlighted element.		Verification result set by user.

		16		12		Tags->0->102->0,Tags->0->102->2,Tags->0->103->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "http://www.act.org/research/researchers/reports/pdf/ACT_RR2015-4.pdf" is appropriate for the highlighted element.		Verification result set by user.

		17		12		Tags->0->103		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Beyond academics: A holistic framework for enhancing education and workplace success" is appropriate for the highlighted element.		Verification result set by user.

		18		12		Tags->0->110		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "2018 social and emotional learning report" is appropriate for the highlighted element.		Verification result set by user.

		19		12		Tags->0->110->0,Tags->0->110->2		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "http://www.mheducation.com/prek-12/explore/sel-survey.html" is appropriate for the highlighted element.		Verification result set by user.

		20		13		Tags->0->112		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Social and emotional learning implementation with Latinx learners: Ready for SEL implementation? Status quo and next steps for schoolwide SEL" is appropriate for the highlighted element.		Verification result set by user.

		21		14		Tags->0->117		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Equity in Learning website" is appropriate for the highlighted element.		Verification result set by user.

		22		14		Tags->0->117->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://equityinlearning.act.org/" is appropriate for the highlighted element.		Verification result set by user.

		23		14		Tags->0->118		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "ACT Equity on Twitter" is appropriate for the highlighted element.		Verification result set by user.

		24		14		Tags->0->118->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://twitter.com/ACTEquity?ref_src=twsrc%5Egoogle%7Ctwcamp%5Eserp%7Ctwgr%5Eauthor" is appropriate for the highlighted element.		Verification result set by user.

		25		14		Tags->0->119		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "ACT on Twitter" is appropriate for the highlighted element.		Verification result set by user.

		26		14		Tags->0->119->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://twitter.com/ACT" is appropriate for the highlighted element.		Verification result set by user.

		27		14		Tags->0->121		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "ACT Research website" is appropriate for the highlighted element.		Verification result set by user.

		28		14		Tags->0->121->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "http://www.act.org/research" is appropriate for the highlighted element.		Verification result set by user.

		29		14		Tags->0->123		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "New Schools website" is appropriate for the highlighted element.		Verification result set by user.

		30		14		Tags->0->123->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "http://www.newschools.org/" is appropriate for the highlighted element.		Verification result set by user.

		31		14		Tags->0->126		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Alt of "Region One website" is appropriate for the highlighted element.		Verification result set by user.

		32		14		Tags->0->126->0		Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Links		Passed		Please verify that Contents of "https://www.esc1.net/domain/3" is appropriate for the highlighted element.		Verification result set by user.

		33						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Forms		Not Applicable		No Form Fields were detected in this document.		

		34						Guideline 1.1 Provide text alternatives for all non-text content		Alternative Representation for Other Annotations		Not Applicable		No other annotations were detected in this document.		

		35						Guideline 1.2 Provide synchronized alternatives for multimedia.		Captions 		Not Applicable		No multimedia elements were detected in this document.		

		36						Guideline 1.3 Create content that can be presented in different ways		Form Annotations - Valid Tagging		Not Applicable		No Form Annotations were detected in this document.		

		37						Guideline 1.3 Create content that can be presented in different ways		Lbl - Valid Parent		Not Applicable		No Lbl elements were detected in this document.		

		38						Guideline 1.3 Create content that can be presented in different ways		LBody - Valid Parent		Not Applicable		No LBody elements were detected in this document.		

		39						Guideline 1.3 Create content that can be presented in different ways		Link Annotations		Passed		All tagged Link annotations are tagged in Link or Reference tags.		

		40						Guideline 1.3 Create content that can be presented in different ways		Links		Passed		All Link tags contain at least one Link annotation.		

		41						Guideline 1.3 Create content that can be presented in different ways		List Item		Not Applicable		No List Items were detected in this document.		

		42						Guideline 1.3 Create content that can be presented in different ways		List		Not Applicable		No List elements were detected in this document.		

		43						Guideline 1.3 Create content that can be presented in different ways		Other Annotations - Valid Tagging		Not Applicable		No Annotations (other than Links and Widgets) were detected in this document.		

		44						Guideline 1.3 Create content that can be presented in different ways		RP, RT and RB - Valid Parent		Not Applicable		No RP, RB or RT elements were detected in this document.		

		45						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Ruby		Not Applicable		No Ruby elements were detected in this document.		

		46						Guideline 1.3 Create content that can be presented in different ways		Table Cells		Passed		All Table Data Cells and Header Cells passed		

		47						Guideline 1.3 Create content that can be presented in different ways		THead, TBody and TFoot		Not Applicable		No THead, TFoot, or TBody elements were detected in this document.		

		48						Guideline 1.3 Create content that can be presented in different ways		Table Rows		Passed		All Table Rows passed.		

		49						Guideline 1.3 Create content that can be presented in different ways		Table		Passed		All Table elements passed.		

		50						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - Warichu		Not Applicable		No Warichu elements were detected in this document.		

		51						Guideline 1.3 Create content that can be presented in different ways		Correct Structure - WT and WP		Not Applicable		No WP or WT elements were detected in the document		

		52						Guideline 1.3 Create content that can be presented in different ways		Heading Levels		Passed		All Headings are nested correctly		

		53						Guideline 1.3 Create content that can be presented in different ways		ListNumbering		Not Applicable		No List elements were detected in this document.		

		54						Guideline 1.3 Create content that can be presented in different ways		Header Cells		Passed		All table cells have headers associated with them.		

		55		6,8,9		Tags->0->54,Tags->0->75,Tags->0->84		Guideline 1.3 Create content that can be presented in different ways		Summary attribute		Passed		Table doesn't define the Summary attribute.		Verification result set by user.

		56						Guideline 1.3 Create content that can be presented in different ways		Scope attribute		Passed		All TH elements define the Scope attribute.		

		57						Guideline 1.3 Create content that can be presented in different ways		Meaningful Sequence		Passed		No Untagged annotations were detected, and no elements have been untagged in this session.		

		58						Guideline 1.3 Create content that can be presented in different ways		Article Threads		Not Applicable		No Article threads were detected in the document		

		59						Guideline 1.3 Create content that can be presented in different ways		Tabs Key		Passed		All pages that contain annotations have tabbing order set to follow the logical structure.		

		60				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Format, layout and color		Passed		Make sure that no information is conveyed by contrast, color, format or layout, or some combination thereof while the content is not tagged to reflect all meaning conveyed by the use of contrast, color, format or layout, or some combination thereof.		Verification result set by user.

		61				Doc		Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Minimum Contrast		Passed		Please ensure that the visual presentation of text and images of text has a contrast ratio of at least 4.5:1, except for Large text and images of large-scale text where it should have a contrast ratio of at least 3:1, or incidental content or logos

		Verification result set by user.

		62						Guideline 1.4 Make it easier for users to see and hear content including separating foreground from background.		Images of text - OCR		Not Applicable		No raster-based images were detected in this document.		

		63						Guideline 2.1 Make all functionality operable via a keyboard interface		Server-side image maps		Passed		No Server-side image maps were detected in this document (Links with IsMap set to true).		

		64						Guideline 2.2 Provide users enough time to read and use content		Timing Adjustable		Not Applicable		No elements that could require a timed response found in this document.		

		65						Guideline 2.3 Do not design content in a way that is known to cause seizures		Three Flashes or Below Threshold		Not Applicable		No elements that could cause flicker were detected in this document.		

		66						Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Headings defined		Passed		Headings have been defined for this document.		

		67				Doc		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Number of headings and bookmarks do not match.		Verification result set by user.

		68		1		Tags->0->0		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		Heading text and bookmark text do not match.		Verification result set by user.

		69		2		Tags->0->7		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Outlines (Bookmarks)		Passed		The heading level for the highlighted heading is 2 , while for the highlighted bookmark is 1. Suspending further validation.		Verification result set by user.

		70				MetaData		Guideline 2.4 Provide ways to help users navigate, find content, and determine where they are		Metadata - Title and Viewer Preferences		Passed		Please verify that a document title of Social and Emotional Learning Implementation with Latinx Learners: Brief 5--Family Knowledge and Engagement is appropriate for this document.		Verification result set by user.

		71				MetaData		Guideline 3.1 Make text content readable and understandable.		Language specified		Passed		Please ensure that the specified language (en) is appropriate for the document.		Verification result set by user.

		72				Pages->0		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 1 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		73				Pages->1		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 2 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		74				Pages->2		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 3 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		75				Pages->3		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 4 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		76				Pages->4		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 5 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		77				Pages->5		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 6 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		78				Pages->6		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 7 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		79				Pages->7		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 8 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		80				Pages->8		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 9 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		81				Pages->9		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 10 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		82				Pages->10		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 11 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		83				Pages->11		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 12 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		84				Pages->12		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 13 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		85				Pages->13		Guideline 3.2 Make Web pages appear and operate in predictable ways		Header/Footer pagination artifacts		Passed		Page 14 contains content but does not define header or footer pagination artifacts. Please confirm this is correct.		Verification result set by user.

		86						Guideline 3.2 Make Web pages appear and operate in predictable ways		Change of context		Passed		No actions are triggered when any element receives focus		

		87						Guideline 3.3 Help users avoid and correct mistakes		Required fields		Not Applicable		No Form Fields were detected in this document.		

		88						Guideline 3.3 Help users avoid and correct mistakes		Form fields value validation		Not Applicable		No form fields that may require validation detected in this document.		

		89						Guideline 4.1 Maximize compatibility with current and future user agents, including assistive technologies		4.1.2 Name, Role, Value		Not Applicable		No user interface components were detected in this document.		






  

  

PDF/UA 1.0





  

  

    		Index

    		Checkpoint

    		Status

    		Reason

    		Comments



  






HHS





  

  

    		Index

    		Checkpoint

    		Status

    		Reason

    		Comments



  






    HHS (2018 regulations)



    

        

            

                		Index

                		Checkpoint

                		Status

                		Reason

                		Comments

            



        

    






    



    WCAG 2.1



    

        

            

                		Index

                		Checkpoint

                		Status

                		Reason

                		Comments

            



        

    







  

Checkpoint Description:





  

  

    		Checkpoint Name 

    		Checkpoint Description



	







