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1. Introduction
From the middle of the early 2000s to the present, social networking sites (SNS) have become a
significant component of computer-assisted language learning conferences and second-language
teaching. Learning assisted by SNS has been discussed in many notable journals (McBride, 2009;
Lamy & Mangenot, 2013; Lin, Warschauer, & Blake, 2016).

The field of education is considered one of the most important areas in which information
and communication technologies are used. This field has seen a number of changes and
developments, particularly with the increased use of social networking sites, which have also
changed considerably because of the flexible virtual environment that they provide. Throughout
this process, the parties to the educational process communicate with the aims of sharing,
interaction, inclusion, and flexibility (Griffith & Liyanage, 2008).

SNS are online tools that allow social communication and relations between individuals
who share common interests and activities and exchange information by creating public or semi-
public user accounts and pages to facilitate active interaction across a social network (Boyd &
Ellison, 2007). Sites such as Facebook, Twitter, YouTube, and LinkedIn are examples of SNS,

and the features offered by the site may differ from one site to another.

1.2 Study Purpose
The purpose of this research paper is to determine the importance of employing SNS in the
educational process through effective use of its features and its feasibility and multiple benefits to
keep up to date with technological developments, thereby enhancing the quality of education.

Therefore, the present study proposes the following research questions:



1. To what extent are SNS used in higher education and what is their potential contribution
from the perspective of preparatory-year students?
2. What is the role of SNS in the field of education?

3. What are the obstacles faced by students in using the educational capabilities of SNS?

2. Literature Review
Existing second-language teaching and learning research on social media has been guided by
foundational research in computer-mediated communications and educational technology and
rooted in social constructive research for Computer-assisted Language Learning (CALL), which
was introduced in the 1990s as the use of synchronous (chat) and asynchronous tools (discussion
boards and emails) for teaching and learning second languages and for cultural exchange (McBride,
2009; Lamy & Mangenot, 2013).

An important number of studies have realized that social media sites are apt spaces for
cultural learning and cross-culturalism exchange, though they pose several challenges (Ducate &
Lomicka, 2008; Elola & Oskoz, 2008).

Ducate and Lomika (2008) asked 9 American college students learning French and 20
German learners to follow specific bloggers who would introduce them to the target culture, from
which they would interact and develop via personal blogs. When analysing student work, the
researchers found that some students communicated their thoughts and opinions readily in blogs
than in classroom discussions or different kinds of assignments. The findings revealed many
challenges, including those students reported on not reading each other's comments, their
complaints on reading blogs that were not always linked to the content of their course and wished

for more liberty in the choice of their writing on their own blogs.



Elola and Oskoz (2008) do not report any significant challenges in their tele-cooperation
project, in which Spanish as second language learners in the US communicated interchangeably
with learners of Spanish as second language studying overseas in Spain on small group blogs,
where students overseas acted as cultural informants. The researchers also found several important
differences across the groups, before and after the experiment, in terms of both intercultural
competence and attitudes toward blogging as a learning tool.

Another area of research in social media and foreign language learning and teaching that
argues that using social media sites for academic purposes should support and develop the learner's
independence. In the context of learning a foreign language, (Holec, 1981, as cited in Little & Dam,
1998) defines learner autonomy as the ability to take responsibility for one's own learning.
Therefore, when learners set their own agenda, learning is purposeful, more focused, and more
effective both in terms of its long-term effectiveness and authenticity (Little, 1998).

For example, Guth (2009) described a blog-based ‘personal learning environment’ for
undergraduate English language learners as a foreign language that can be modified by individual
learners. This approach increased learner independence and acted as a space to access and
participate in authentic language resources, thereby promoting independent informal and lifelong
learning.

Another focus of social media sites in second-language learning and teaching research is
on public awareness. Chen (2015) asked 33 Taiwanese university learners of English as a foreign
language to maintain personal blogs with the liberty to select their own topics and comment on
one another’s blogs. The post-teaching analysis revealed that learners were more pleased with
cognitive activities (focused on knowledge) that included the correction of grammar and syntax

than social activities (focused on social contact) that included interaction. However, a deeper



analysis showed that the results may have been skewed because more satisfied learners showed
more experience on their posts and were more invested in presenting themselves to an abstract
viewer, no matter if their posts had gotten a small number of comments. On the other hand,
displeased learners felt less invested or less competent in writing on their blogs as they were either
negatively affected by public awareness or were convinced that they had no audience since they
were just course works. Concisely, tasks that give emphasis to an external audience seem to have

both advantages and disadvantages because the audience can empower or intimidate learners.

3. Methodology

3.1 Participants
The research population consisted of 31 preparatory-year female students studying at King
Abdulaziz University (KAU) at the English Language Institute (ELI) in the second semester of the
2019-2020 academic year. The research sample was chosen randomly, and each participant was
asked to fill out a questionnaire anonymously. The participants were expected to be between the
ages of 18-22 and on lower and pre-intermediate level of English language proficiency. Therefore,

the questionnaire was translated into Arabic to accommodate students’ individual differences.

3.2 Research Method and Procedure
The researcher used a questionnaire on the reality of using social media sites in the educational
processes of higher education on a random sample of preparatory-year female students studying
at King Abdulaziz University (KAU) in the English Language Institute (ELI).

The research tool was adapted from Ahmed (2017) and was used to collect data from the

research sample. It consisted of three sections, namely the employment of social sites in education



and the benefits expected from their use, the role of social media in the field of education, and the
obstacles faced by students in using the educational capabilities of SNS in the field of education.
The data were collected online using Google Forms, a web-based survey tool for data collection
and analysis. The participants were asked to answer the questions on a three-point Likert scale
from ‘agree’, ‘neutral’, to ‘disagree’.

In order to ensure the validity of the instrument within the study context, the study tool was
presented to a professor at the Faculty of English Graduate Studies at the University of King
Abdulaziz. After the study tool was deemed to be acceptable, it was piloted to a group of students
from the university to foresee any possible problems in the administration process and to verify
the reliability of the questionnaire. A consent form was provided to students willing to take part in

the study to make them aware of the purpose of the research before deciding to become respondents.

4. Results and Discussion
Descriptive statistics and analytical approaches were used to compute the percentage of each item

for each section.

Section 1. Potential contribution of SNS in education

Table 1 (See Appendix) shows that the answers of the sample of students for the items of
the first section were as follows. For the first item, social networking sites are inexpensive, fast
and easy to use, with which 23 (74.2%) agreed, 7 (22.6%) individuals answered neutral, and 1
(3.2%) disagreed. As for the second item, social networking sites are an instant educational tool
and offer quicker feedback, with which 15 (48.4%) individuals answered agreed, 15 (48.4%)

individuals answered neutral, and 1 (3.2%) did not agree. For the third item, social networking



sites are effective for open academic communication channels with professors, with which 20
(64.5%) individuals agreed, 9 (29%) individuals answered neutral, and 3 (9.7%) did not agree. For
the fourth item, enable students to ask questions, participate and cooperate in solving problems,
which make the learning process constructive through communication and discussions, 19 (61.3%)
individuals agreed, 10 (32.3%), individuals answered neutrally and 2 (6.5%) individuals disagreed.
These findings seem to be in line with those of Elola and Oskoz (2008).

For the fifth item, enable students to search and share ideas for educational practices and
new methods, 21 (67.7%) individuals agreed, 8 (25.8%) individuals answered neutrally, and 2
(6.5%) individuals did not agree. For the sixth item, help students to participate in choosing
learning resources and view the latest developments in their field, with which 21 (67.7%)
individuals agreed, 10 (32.3%) individuals answered neutral, and none (0%) disagreed.

In response to Research Question 1, “To what extent are SNS used in higher education and
what is their potential contribution from the perspective of preparatory-year students?”, the
findings suggest that the majority of the responses of the students were positive towards the
employment of SNS in higher education in a manner compatible with academic and scientific goals
and trends. The students also agreed on the various advantages that the sites offered and the

possibility to benefit from their interactive features and services in their learning.

Section 2. The role of SNS in education

Based on the findings illustrated in Table 2 (See Appendix), students’ responses to the second
section items were as follows. For the first item, students are encouraged to use new applications

to support educational sources, with which 22 (71%) individuals agreed, 8 (25.8%) individuals



answered neutral, and 2 (6.5%) disagreed. For the second item, students are encouraged to share
information on different educational subjects, with which 20 (64.5%) individuals answered agreed,
9 (29%) individuals answered neutrally, and 3 (9.7%) individuals did not agree. For the third item,
spread technical culture (Information Technology), 23 (74.2%) individuals agreed, (8) individuals
answered neutral (25.8%), and (0) none answered disagree (0%). For the fourth item, transfer
students from a passive role as a recipient of information to the role of participant in providing the
information, it was found that 17 (54.8%) individuals agreed, 15 (48.4%) individuals answered
neutrally, and 1 (3.2%) individual disagreed. These findings seem to be in line with those of Guth
(2009).

For the fifth item, the use of social networking sites in education has an effective and
valuable role, 19 (61.3%) individuals agreed, 5 (16.1%) individuals answered neutrally, and 7
(22.6%) individuals disagreed. For the sixth item, help instil the aspiration in students and
encourage them to spread the use of technical culture (information technology) to serve the
educational process, 19 (61.3%) agreed, 7 (22.6%) individuals answered neutrally, and 5 (16.1%)
individuals disagreed. For the seventh item, turn the role of the professor from information
presenter into supervisor of the educational process, with which 14 (45.2%) agreed, 13 (41.9%)
individuals answered neutral, and 4 (12.9%) did not agree.

In response to Research Question 2, “What is the role of social media in the field of
education?”, the results indicate that the majority of the students agreed that the use of SNS played

an important, influential role in the education process if their application was adequate.

Section 3. Obstacles to the use of SNS in higher education



As seen in Table 3 (See Appendix), the answers from students were as follows. For the first item,
which deals with the inadequate handling of social media sites and the tendency of some students
to resist modern technology, it was found that 16 (51.6%) individuals answered agreed, 11 (35.5%)
answered neutral, and 6 (19.4%) did not agree. For the second item, some discourses may deviate
from mutual respect, lack of acceptance of other opinions, and not being able to discern between
what is academic and what is personal; 23 (74.2%) agreed, 6 (19.4%) individuals answered neutral,
and 3 (9.7%) did not agree. For the third item, the use of social sites for a long time may cause
internet addiction and social isolation, with which 20 (64.5%) agreed, 5 (16.1%) individuals
answered neutral, and 6 (19.4%) individuals disagreed. For the fourth item, the academic
environment does not encourage the use of social sites in education, with which 7 (22.6%)
individuals agreed, 17 (54.8%) individuals agreed, and 9 (29%) individuals did not agree. For the
fifth item, students may be irritated by the presence of professors on their personal pages because
it violates their right to individual privacy, with which 19 (61.3%) individuals agreed, 8 (25.8%)
answered neutral, and 16 (19.4%) individuals did not agree at all. These findings seem to be in line
with those of Chen (2015).

In response to Research Question 3, “What are the obstacles and challenges faced by
students in using the educational capabilities of social media sites in the field of education?”, the
findings indicate that the majority of students in the sample believed that there were some obstacles
in the process of using SNS in university education. These obstacles are largely due to the
inadequate handling of these sites, deviation from mutual respect during online discourse, internet
addiction and social isolation caused by prolonged use of social sites, and the potential violation
of students’ privacy. These obstacles may discourage students from using these sites in the

education process.
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5. Conclusion
SNS have had a significant influence on many levels of political, economic, media, social and
cultural education, and the steady increase of their users around the world has made them valuable
for purposes other than social interactions, including its purposes in the field of education.
Accordingly, education through social networks works to achieve effective communication
between the elements of the teaching and learning process through a system that provides an
educational environment that does not restrict itself to a specific place or time.

Due to the current circumstances of COVID-19 virus pandemic, the Saudi Ministry of
Education has implemented the mechanisms of distance education and decided to suspend studies
throughout the Kingdom including university education to prevent the spread of the Corona virus.

In that regard, this study used an online data collection tool and the results were limited to
only thirty-one students in their preparatory year at King Abdulaziz University at the English
Language Institute, which means that the results cannot be generalized about Saudi female
university students’ perspectives on the use of SNS in higher education.

A more comprehensive study should investigate the impact of SNS, the extent to which
they can be employed, and their contribution to higher education from a university faculty

perspective.
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Appendix

The possibility of utilizing social media in higher

education and the benefits of this implementation: 4:<a)
) g8l g aalad) antail) dylas A A Laia¥) Jua) gill 2Bl ga Ciudi g5
s g1} 138 (ha 45 sial)

1.

Social networking sites are inexpensive, fast and easy to
USE. g g Ay g ALtE AR )] o Lalin¥) Jua) gil) B g
Slaziat,

Social networking sites are an instant educational tool
and they are faster in getting feedback. Jwalsill a8 sa

A 1) A0 g (B Ay pou g A 08 Aadad Al g (o laiaY),
Social networking sites are effective for open academic
communication channels with professors. Jwal sill 22! ga
O ) gall il g d g ALY pa andlSY) Jual gill Allad o LaiaY)
@ al) g 3L

Enable students to ask questions, participate and
cooperate in solving problems, which make the learning
process constructive through communication and
discussions. ¢iglaill g 4S Ldiall g ¥ gl 7 sha o DUl (845
Aaal gy )t i Lo alal) dles Jaa Las cOSEall Ja b
LA § <)) gad)

Enable students to search and share ideas for educational
practices and new methods. 4S8 L g Gaayl) ¢ra BUal) ¢jSa
B Buaa calla) JA (e (S g (Basad) Apantail) il jlaall g sdY)
sl

Help students to participate in choosing learning
resources and view the latest developments in their field.
S £ g Lpanhail) jalaall JLEA) B AS L) o colal) se L
PULIP BTN EORE JUARCS N JLAPN

Table 1. Students' answers to first section items

Agree

(74.2%)

15
(48.4%)

20
(64.5%)

19
(61.3%)

21
(67.7%)

21
(67.7%)

Neutral

(22.6%)

15
(48.4%)

9 (29%)

10
(32.3%)

8
(25.8%)

10
(32.3%)

Disagree

(3.2%)

(3.2%)

3 (9.7%)

2 (6.5%)

2 (6.5%)

0 (0%)

12



The role of social media in education: Jwal il a8l ga g2
adail) B olaiay)

7.

10.

11.

12.

13.

Encourage students to use new applications to support
educational sources. 3 clisdal Jlaxivn) lo 3l aand
3 hal) dpaglail) 3) goal) addl

Encourage students to share various information on
different educational subjects. «Uall &S jLin o agds
dagall Cile guda gall g cila glzal) Calidial

Help spread technical cultural (Information Technology).

(Sl slaal) Lin of gi<s) 4iial) L3ERY Hid Je selud

Turning students from the role of the recipient of
information to the role of participant in providing the
information. L9 () claslaall AlLAl) g8 (pa OMal) J; ga
g2a JoLiiall g da glaall ayai 3 & jLdiall

Using social media sites in education will have an
effective and valuable role. (slaia¥) Jual gl 28 ga Jlaxiol
Sgag Jad jgaad g g adtatl) B

Instil the aspiration in students and encourages them to
spread the use of technical culture (information
technology) to serve the educational process. s Ll
A8 Jlaxtind) Hid o agaadi g cdlall oAl 7 gakall (&
Lpaglail) 3] gall add (Cila gleal) Lin o 5iS) 45831 o,

Transform the role of the professor from the presenter of
the information into the role of supervisor of the
educational process and interacting with it. Jg2 Jasas
Loadatl) Llaad) o G pdial) g0 ) cila plaall oBlad) pa Ja)
g Jeliiall g

Agree

22
(71%)

20
(64.5%)

23
(74.2%)

17
(54.8%)

19
(61.3%)

19
(61.3%)

14
(45.2%)

Neutral

8
(25.8%)

9 (29%)

8
(25.8%)

15
(48.4%)

(16.1%)

;
(22.6%)

13
(41.9%)

Table 2. Students’ responses to second section items

Disagree

2 (6.5%)

3(9.7%)

0 (0%)

1 (3.2%)

7 (22.6%)

5 (16.1%)

4 (12.9%)

13



Obstacles to the use of social sites in the educational
Process: (alad) ashail) & olaia¥) Jual gill 281 ga Jlariadd Cild gaa

14.

15.

16.

17.

18.

Negative handling of social media sites and the tendency
of some students to resist modern technology. 4w«
GOUal) (amy J goa g Apandail) dland) & Jua) gl 28] ga pa Jalacil
AZuaal) L ol 9l da glial

Some discourses may deviate from mutual respect, not
accepting of other opinions, and not discerning between
what is academic and what is personal. & <) gal) (s
O sl ade gAY (10 S ane g Jaliall o) pia¥) (e 2l
add gh Lag alSi g La

The prolonged use of social sites may cause internet
addiction and social isolation. & sall Jleiu) cuwy 18

A5 (g A (lad) oo La ) Jagh B glg 35S A laiaY)
delaiay) 4 sl

The academic environment does not encourage the use of
social spaces in education. (A g ¥ dsaualsy) dinl)

el dlae 8 dpelLaiaY) ad) gal) Jlaric

Students may get bothered by the presence of professors
on their personal pages. It may result in a violation of
personal rights and individual privacy. ¢ oUall gl &
Gsiall gl ) o2 Las Apad ) agiladua & B3LLY) 33 g
450 48 Gilua gadl) g duadlil)

Agree

16
(51.6%)

23
(74.2%)

20
(64.5%)

7
(22.6%)

19
(61.3%)

Neutral

11
(35.5%)

6
(19.4%)

(16.1%)

17
(54.8%)

8
(25.8%)

Table 3. Students’ responses to third section items

Disagree

6 (19.4%)

3 (9.7%)

6 (19.4%)

9 (29%)

6 (19.4%)

14



