MEMORANDUM June 14, 2018
TO: Board Members

FROM: Grenita Lathan, Ph.D.
Interim Superintendent of Schools

SUBJECT: ACHIEVE 180 PROGRAM EVALUATION, PART A, 2017-2018
CONTACT: Carla Stevens, 713-556-6700

Attached is a copy of the Achieve 180 Program Evaluation, Part A: Implementation and
Preliminary Findings, 2017-2018. This report provides highlights of the comprehensive action
plan designed to increase student achievement at the 27 campuses that received the Texas
Education Agency campus accountability of “Improvement Required” in 2016—2017 and at the
18 campuses that had received the “Improvement Required” rating in 2015-2016, but had met
the state standard in 2016—2017. Program administrators identified six “pillars” of best practice
to provide focus for the massive implementation effort, as described in this initial program
report.

Key implementation efforts included:

o Through Pillar | Leadership Excellence, leaders at the 44 actively participating Achieve 180
Program campuses were provided a multitude of professional development options and
campus-specific supports, including the services of essential staff members such as a
nurse, counselor, and librarian, and targeted assistance funds.

o Pillar Il, Teacher Excellence, supports included the addition of dedicated associate
(substitute) teachers to mitigate the impact of teacher absences, and extensive Teacher
Development Specialist support to provide readily available campus-specific professional
development and individualized coaching to teachers.

o Pillar 111, Instructional Excellence, focused on providing students with multiple options for
accelerated learning to support them in demonstrating the outcomes expected of an HISD
Global Graduate. Efforts in this pillar included regular required monitoring of students’
changing literacy and numeracy skills, professional development for teachers to support
their use of programs such as Literacy by 3, Literacy in the Middle, and Literacy
Empowered, and options for online instruction adapted to individual competency levels.

e Pillar IV, School Design, supported an environment and culture of high functioning and
achievement on each campus, and included such provisions as equipping students with
courses, materials and technology to support their striving to prepare for college and career
readiness.

e Pillar V, Social and Emotional Learning Support, was designed to remove non-academic
barriers to students’ high achievement, and included behavioral, physical, and mental health
resources, such as Wraparound Service Resource specialists and Student Assistance
events and supports designed to strategically enhance student success.

e Pillar VI, Family and Community Empowerment, focused on increasing parent advocacy by
creating family-friendly learning environments in schools, such as by supporting awards for
schools that engaged in specified family-friendly activities and by organizing feeder pattern
events to educate parents about public education options available within their local
neighborhoods.



Detailed descriptions of these efforts, and more, are included in the pages of the report, along
with preliminary findings, which will be presented in more detail in Part B of the first-year report.
In this program, Houston Independent School District has marshaled its considerable resources,
including those from school communities, to focus on its most underserved and under-achieving
schools while maintaining full programs for each campus that was not a part of the Achieve 180
Program. The evaluation of the Achieve 180 Program, planned for three years, is designed to
identify the most effective interventions to meet the diverse needs of each campus included in
the program. In the process, staff members associated with each service to the schools have
engaged in maximizing their effectiveness through focusing on issues at the campus and at the
individual student and leader levels, through analysis of national research and local data, and
through immersion in the schools themselves. The Achieve 180 Program has the potential to
awaken a seemingly dormant sense of hope in underserved and underperforming campuses in
the district, an awakening that is expected to permeate the entire district, and the communities
within which it is embedded, with a sense of pride in achievement.

Should you have any further questions, please contact Carla Stevens in Research and

Accountability at 713-556-6700.
T A

Attachment

cc: Superintendent’s Direct Reports
Area Superintendents
School Support Officers
Achieve 180 Program Leaders



RESEARCH

Educational Program Report

ACHIEVE 180 PROGRAM EVALUATION, PART A:
IMPLEMENTATION AND PRELIMINARY FINDINGS
2017-2018

Research and Accountability

ANALYZING DATA, MEASURING PERFORMANCE.

HISD




2018 BOARD OF EDUCATION

Rhonda Skillern-Jones
President

Jolanda Jones
First Vice President

Anne Sung
Second Vice President

Sergio Lira
Secretary

Holly Maria Flynn Vilaseca
Assistant Secretary

Wanda Adams
Diana Davila
Susan Deigaard
Elizabeth Santos

Grenita Lathan, Ph.D.
Interim Superintendent of Schools

Carla Stevens
Assistant Superintendent
Department of Research and Accountability

Ngozi J. Kamau, Ph.D.
Research Specialist

Lissa Heckelman, Ph.D.
Research Manager

Houston Independent School District
Hattie Mae White Educational Support Center
4400 West 18th StreetHouston, Texas 77092-8501

www.HoustonISD.org

It is the policy of the Houston Independent School
District not to discriminate on the basis of age, color,
handicap or disability, ancestry, national origin,
marital status, race, religion, sex, veteran status,
political affiliation, sexual orientation, gender identity
and/or gender expression in its educational or
employment programs and activities.



2017-2018 Achieve 180 Program Evaluation, Part A

Executive Summary Page
L (oo = T g T = o ] 0] 1T o SRR 4
L 1T | o SRR 5
Ry ToTe] 101 41T 0o F= o] PP PRRP P 10
Introduction
Program CONIEXL........uuuiiiie ittt e e e e et s e e e e e e e ea b a e e e e e e eeatbb s e eeaeeeeaba e e eeeaaees 11
Program DESCIIPTION .....cciiutiieeiiii ettt e e sttt e e st e et e e st b e e e e sabe e e e e aabe e e e e anbreeeeanbneeeeans 11
Program THEOTY Of ACHON .......c ittt et e e e st e e s st b e e e e abreeeeabreeeeaa 12
Program GOVEIMANCE .....iiiiiiiiiiiiiie ettt e e et e et ab s e e e e et et et a e e e e et eeabbb s e eeaeeeenbanaeeeeeneees 12
L (oo =V TN 0T o [T Vo SRR 12
SUPPOITING RESEAICH .....ciiiiiiiiii ettt e e s bbbt e s bt e e e s nbe e e e s annneeas 12
Purpose of the EValuation REPOIT.........cooiiiiiiiiiiiie ettt e e e sbneea e 13
Conceptual Model for Program EValuation..............ccoviiiiiiiiiiiiiiiccec ettt 14
1[4 0T T TR 15, 81
Results
Achieve 180 Program Alignment with DiStrict GOalS .........cccooveiiiiiiii e, 15
Achieve 180 Program SCROOIS ..........oiiiii e 16
Enroliment and Characteristics of Students
Achieve 180 Program and non-Achieve 180 Program Students..........cccccccevvvvviviiiiiiiieiiieceeeeee, 17
Achieve 180 Program Students by Achieve 180 Program Treatment Group .........cccccevvveveveeeennn. 18

Achieve 180 Program Implementation by Pillar of School Improvement
Pillar | — Leadership Excellence
Essential staffing (nurse, librarian, and counselor) and principal staffing

N U] PP PP PP PP PPUPPPPIIN 20
Librarian Staffing ........c.ooooiiiii e 21
T Te T o= U] = 11 o T 22
Principal, Counselor, Librarian, and Nurse Staffing (OVerview) ...........ccccccvvvvvvvvvnnnnnnnnns 22
PriNCIPAl EXPEIIENCE ....oiiiiiiiiee ettt 23
Collaborative Support for Leadership EffeCtiVENesS .........ccceeiiiiiiiiiiiii e 24
Principal Effectiveness (Participation in Professional Development).............cccoeeeeeieieeeenn. 29

Pillar Il — Teacher Excellence

TeaCher SEAffiNg .....oooiiiiii e 32
NeW Teacher COACNES ..ot 34
Dedicated Associate TeACNErS (DAT) ..ttt e e 35
Dedicated Associate Teachers Fill RAtES........c..uviiiiiiieiiiie e 36

HISD Research and Accountability 1




2017-2018 Achieve 180 Program Evaluation, Part A

Pillar 11l — Instructional Excellence

INtervention ASSISTANCE TEAMS .....uuiiiiiiiiiie ittt et e e st e e s e e s nbaeeesnneaeees 39
Universal Screener PartiCipation RAES ..........ccuuiiiiiiiiieiiiiie et 39
Universal Screener Student PerformManCe..........oooiiiiiiiiiiie i 41
Renaissance 360 Early LItEraCY ........cccuiicciiiiiiie e e ittt e e s s st e e e e s e snteare e e e e e s e snnaaneeeeee s 41
Renaissance 360 REAMING ......cc.vvviiiieeeiiiiiiiie e et e e e e s s e e e e e s s st e e e e e e s e annrreneeeaes 43
Renaissance 360 MathemMaLiCS ......cooiiiiiiiiiiiiiiie e e e e 44
Multilingual and ELL INStructional SUPPOITS ........ceiiiiiiieiiiiiee ittt 46
Teacher Development SPECIALISTS .........ciiiiiiiiiiiiiiie e 46
Curriculum Implementation, Instructional Delivery,

and Job-Embedded Professional Development............cuvveiiiiiiiiiiie e 47
Formative Assessment and Data ProtOCOIS .........cocuviiiiiiieiiiiiiiieiee e 49
Pre-AP, AP, and Dual Credit Course Enrollments ..........cccoceiiiiieiiiiie e 51

Pillar IV — School Design

Wednesday Extended-Day Professional Development for Teachers ........cccccovccvvieeieeennnns 56
Intervention ASSIStANCE TEAMS (JAT) ... 57
Blended Learning:
ACKHIEVE 3000 ..eiiiiieeeiieitiee ittt r e e e e e e e e e e e e r e e e e e e e e b e e aa e e e e e nrrrrreeaeeeeaanns 58
AP INSIGNT ...t 61
Powerup [aptop diStriDULION............ueiieiiiieiiieieieieieieieiee i eereeeee e reesrerersesanrsrnrnrnrnnes 61
Percent Enrolled in CTE Pathway COUISES........ccooieiiii it 62

Pillar V — Social and Emotional Learning Support
Student Participation in Support Services including

Health/Medical, Counseling, and Library ...........cccccceii 63
WIAPATOUNT SEIVICES ....eeiiiiiiiiiii ettt ettt b bt e e s bbbt e e s bbbt e e s nbe e e e s anneeeas 64
StUAENT ASSISTANCE ... eeeieeie et e e e et e e e e e e s ettt e e e ae e e s s saenbaeeeeaeeeasannstaeeeaaeeesannsnnnees 68
Office of Student Support, Social Emotional Learning (SEL) Department............................ 69

Pillar VI — Family and Community Empowerment

Family Friendly SCROOIS ........oouiiiiiii e 70
TWO-Way COMMUNICALION ... ..uuuuieiiieieisisisusrsrsrsisesreiersrererererersersrererereesrererrreraeraererennn. 71
Feeder Pattern CONNECLIONS .........iiiiii ittt e e e e e e e e s eeeeae s 71
A180 School Climate SUIVEY PilOt.........cuueiiiiiiiii e 73
Achieve 180 Program and Comparison School Climate Survey for Teachers............... 73
Achieve 180 Program and Comparison School Climate Survey for
(=T =T a1tz TS 100 1= o P 73
Achieve 180 Program and Comparison School Climate Survey for
Middle and High SChoOl StUAENTS..........eviiiiiiiiiic e 74
(B Yol L1 (o] o U T TP PRPTTO 75
L= 1= L= T RS 78

HISD Research and Accountability 2




2017-2018 Achieve 180 Program Evaluation, Part A

Appendices
APPENAIX Al METNOUS ...t e et e e e e e e 81
Appendix B: District Mission, Vision, Beliefs and Achieve 180 Program Guidance...............ccccccou.... 85
Appendix C: Achieve 180 and Non-Achieve 180 Schools and Student Characteristics..................... 100
Appendix D: Pillar | — Leadership EXCEIIENCE........uuvviiii i e e e 105
Appendix E: Pillar [l — Teacher EXCEIIENCE ........ccoiiiiiiiiiiie ettt 126
Appendix F: Pillar 11l — Instructional EXCEIENCE ..........coiiuiiiiiiiiiieiiite et 131
Appendix G: Pillar IV — SCHOOI DESIGN .....ciieiiiiiiiieiie ettt s s r e e e e e s s e e e e e e s s snraraeeeaeeeeanns 165
Appendix H: Pillar V — Social and Emotional Learning SUPPOIt..........cueveereeiiiiiiiieieee e ciiivieeeeee e 174
Appendix I: Pillar VI — Family and Community EMPOWEIMENT .........ccooiiiiiiiiiiiiieiieee e 181

HISD Research and Accountability 3




2017-2018 Achieve 180 Program Evaluation, Part A

In 2017-2018, the Houston Independent School District (HISD) launched Achieve 180, a three-year
program centered upon a comprehensive action plan to increase student achievement at 45 schools,
including the 27 schools that received the Texas Education Agency Campus Accountability rating of
“Improvement Required” (IR) in 2016—2017 and 18 former IR schools that received the IR rating in 2015—
2016, but received the “Met Standard” rating in 2016-2017. In February 2018, one of the charter schools
closed, leaving 44 participating campuses. The Achieve 180 Program was created to support, strengthen,
and empower these underserved and underperforming schools and their communities using best practices
for successful school turnaround, including effective teachers, strong principal leadership, and school
environments of high expectations for students and staff. The program’s six pillars of school improvement
are Leadership Excellence, Teaching Excellence, Instructional Excellence, School Design, Social and
Emotional Learning Support, and Family and Community Empowerment. The pillars provide the framework
to strategically transform educational processes at the 44 Achieve 180 Program schools and throughout
their feeder patterns, and impact nearly 2,000 teachers and 30,000 students.

The 44 Achieve 180 Program schools were grouped according to the number of years they had received
an IR rating as of 2016-2017. The 27 schools that received the IR rating in 2016—2017 were divided into
three treatment groups: Superintendent’s Schools (n=10) had received the IR rating for four to eight years,
Primary Group schools (h=9) had received the IR rating for two or three years, and Secondary Group (n=7)
schools had been rated IR for one year. A fourth treatment group, the Tertiary Group, was comprised of 18
former IR schools that had received the IR rating in 2015-2016, but received the “Met Standard” rating in
2016-2017. Achieve 180 school improvement interventions differed by treatment group affiliation.

A three-year evaluation will be conducted for the Achieve 180 Program. The purpose of this 2017-2018
(Year 1) report is to evaluate the Achieve 180 Program’s alignment to the District’s goals, assess program
outcomes for 2016-2017 (baseline) and 2017-2018 (Year 1), delineate program implementation in 2017—
2018 (Year 1), and assess progress made toward program goals and objectives in 2017-2018 (Year 1).
The 2018-2019 (Year 2) report will delineate program implementation in 2018—-2019 (Year 2), assess
progress made toward program goals and objectives in 2018-2019 (Year 2), and assess changes in
program outcomes for 2016-2017 (baseline), 2017-2018 (Year 1), and 2018-2019 (Year 2). The 2019-
2020 (Year 3) report will delineate program implementation in 2019-2020 (Year 3), summarize program
implementation from 2016-2017 (baseline) through 2019-2020 (Year 3), assess progress made toward
program goals and objectives in 2019-2020 (Year 3), analyze the impact of program implementation on
key outcomes, and analyze changes in program outcomes from 2016—2017 (baseline) to 2019-2020 (Year
3). Evaluation results may inform program improvements, budget decisions, and/or campus or district
systems.
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Highlights
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Superintendent's Schools Primary Group Secondary Group Tertiary Group
4—8 years IR 2—3 years IR 1 year IR Formerly IR

Blackshear ES (6) Bonham ES (2) Bellfort ECC (3)

Dogan ES (5) Cullen MS (3) Bruce ES

Henry MS (4) Gregory-Lincoln K-8 (2) Cook ES (3)

Highland Heights ES (5) Hilliard ES (3) Edison MS

Kashmere HS (8) Lawson MS (3) Foerster ES

Mading ES (4) Madison HS (2) Forest Brook MS

Wesley ES (4) North Forest HS (3) Gallegos ES

Wheatley HS (6) Texas Connections High School Ahead MS

Woodson K-8 (5) Washington HS (2) Kashmere Gardens ES (4)

Worthing HS (6) Key MS

. , Lewis ES (3)

e Four treatment groups for Achieve 180 Program’s 44 underserved, Liberty HS
underperforming schools were formed based on the number of Martinez, C. ES
consecutive years each school had received an Improvement Required Milby HS
(IR) school accountability rating as of 2016—2017 (baseline year). Victory Prep South (HS)

e Program resources, strategies, and activities were developed and X\;c:;b:rsy HS
implemented for the schools based on their specified treatment group. YoUna ES

e By End-of-Year (EOY) in 2017-2018, there were seven more nurses, 11 more librarians, one more principal,
and 24 more counselors than were on staff in Achieve 180 Program schools at EQY in 2016—2017.
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Principal Staffing and Retention

Fall 2017 New Campus Principals: Spring 2018 New Principals Hired:
e 30% of Superintendent’s Schools e Cullen MS (Primary Group)

e 25% of Primary Group e Key MS (Tertiary Group)

e 29% of Secondary Group e Looscan ES (Secondary Group)
e 35% of Tertiary Group e Madison HS (Primary Group)

e Wheatley HS (Superintendent’s Schools)

0606 Note: The five new principals listed here
Ame replaced principals who were not new to their

EXCELLENCE campuses in Fall 2017.

e There were fewer teacher vacancies by the Middle-of-Year and End-of-Year in 2017-2018 than in
2016-2017 for non-Achieve 180 and Achieve 180 Program schools.
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e 100% of New Teacher Coaches (NTC) positions were filled at Superintendent’s Schools by Fall 2017
and remained staffed in Spring 2018.

e Dedicated Associate Teacher (DAT) positions were 76% filled by the end of Fall 2017, and 89% were
filled by the end of April 2018.

e In 2017-2018,80.8% of teacher absences were filled on non-A180 campuses, 11.8
percentage points higher than on Achieve 180 Program campuses (69.0%)

o Fill rates decreased districtwide (1.3 percentage-points) and at non-Achieve 180 schools
(1.6 percentage-points), while they increased 1.4 percentage-points at Achieve 180
.j Program schools from Fall 2017 to Spring 2018.

EXCELLENCE
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More than 500 Achieve 180 Program teachers participated in professional development for Literacy in
the Middle (LiM), Literacy Empowered (LE), and Strategic Reading and Writing (SRW).
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EXCELLENCE
e In2016-2017, 77 participants from Achieve 180 Program schools attended 27 formative assessment
PD courses. In 2017-2018, more than six times that number of participants attended formative
assessment PD courses and eight times the number of PD sessions were provided.
£ 500 473
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e Duplicated counts of 8,738 Teachers and 915 Administrators participated in Wednesday Extended-
day/Flex Wednesday Professional Development sessions in 2017-2018.
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O Superintendent's Schools 1,934 191 954 145
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E Total 6,061 569 2,677 346
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Highlights
e |n 2017-2018, Achieve 180 Program students participated on Renaissance 360 Early Literacy and
Reading tests at rates 16—17 percentage points lower than non-Achieve 180 students did.
0100 1
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e In 2017-2018, Achieve 180 Program students participated on Renaissance 360 Mathematic tests at
rates 11-14 percentage points lower than non-Achieve 180 students did.
100 -
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¢ In 2017-2018, 45 percent of Wraparound Service interventions were to meet students’ basic needs.
o L% 1% ®Basic Needs

N = 12,645 <o |
Interventions
2%

® Community Development
m Cultural and Spiritual

® Education and Vocational
m Emotional/ Psychological
®mHealth

®mHome and Family

® [mmigration Services

W M |_egal Safety/ Crisis Support
& ® Other
Sfﬂﬁhﬁé“;ﬂ;é%’;ﬁ <1%\- <1% ® Social and Recreational
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e Participation at Student Assistance Department’s Special Events and Activities, 2017-2018
included:

« Mobile Teacher’s Aide Distribution at * Thanksgiving Dinner Distribution
District-wide Graduation Support Meeting (1,500 families served)
(74 participants)
» Advisory Board
 Back to School Extravaganza (14 stakeholders as committee members)
(500 participants)

* Project Prom
(761 participants) * In addition, 931 School-wide Student Assistance
Support and Prevention activities and events were

=4 conducted in 2017-2018.

&
LEARNING SUPPORT

¢ 1In 2016-2017, four or fewer schools in each Achieve 180 Program Group achieved Family Friendly
School (FFS) designations. By 2017-2018, all Achieve 180 Program schools except three campuses
in the Tertiary group had achieved FFS designations.

Bronze O Silver o Gold @ Total

N
o
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7 8 7

5
4 4
33 3
112 12H 1|—| 22 ZHH 112 12
s - om0 o 0
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o

Number of Family Friendly
School Designations
|_\
o

Superintendent's Primary Group (N=8) | Secondary Group |Tertiary Group (N=18)

C8) Schools (N=10) (N=7)
A EMPOWERMENT
e Students attending Achieve 180 Program schools were more likely to remain enrolled in their feeder
pattern school (71%-90%) than were students who attended non-Achieve 180 schools (63%—65%) in
2016-2017 and 2017-2018. Rates were highest for the Superintendent’s Schools.
2 © 100%
(] Q 0,
5 8 80%
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L o
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% "'C' ’ Non- Achieve Superinten
a-= Achieve 180 5 . Primary Secondary Tertiary
-dent's
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oLm mg OJune 2017 64% 80% 88% 85% 81% 73%
% OOctober 2017 64% 82% 88% 83% 85% 76%
@ April 2018 65% 83% 90% 85% 86% 78%
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e To more effectively engage educators in their professional development, identify blockages to
participation and to productively preparing and supporting program educators.

e To address student attendance deficits, further enhance program efforts to address student
absenteeism and underlying causes.

e To further develop students’ trust in the district’s intention to nurture them as whole citizens, escalate
student support services and college and career readiness strategies and activities in Year 2.

e Consider providing regular opportunities to hear and respond to the voices of students, their families,
teachers, and school leadership regarding Achieve 180 Program planning, implementation, and
improvement.

e Consider strategies to productively support and garner evidence of cultural competence among
program educators.

e To more fully assess program implementation and utilization of services such as professional
development, recruitment incentives, and graduate supports; consider evaluation reporting timelines
that allow for the collection of pertinent data that become available after the close of the school year.

¢ Provide sufficient time and resources to plan, implement, and assess the results of the massive
resources and efforts expended throughout the program. For example, provide time to conduct
thorough survey administration and focus group activities and analyze them adequately.

e To adequately support evaluation efforts to illuminate the products of the Achieve 180 Program,
consider ways to align program implementation with its evaluation and provide ongoing and transparent
input of Achieve 180 Program stakeholders and administrators to the Achieve 180 Program researcher.

HISD Research and Accountability 10
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A system of student assessment forms the foundation for the Texas public education system of
accountability for Texas schools and school districts. The Texas Education Agency, Texas Higher
Education Coordinating Board, and Texas educators developed a more rigorous system of student
assessment in 2013 in accordance with educational requirements mandated by the 80th and 81st sessions
of the Texas Legislature. The accountability system that resulted was in effect for the 2016—-2017 school
year (when schools were given the accountability ratings used to determine participation in the Achieve 180
Program). This accountability system rated schools and districts using a performance framework of four
indexes, based on targets identified annually: (1) student achievement on state-mandated assessments,
(2) student progress on state-mandated assessments, (3) performance gap reduction for the lowest
performing student groups, and (4) postsecondary readiness, including graduation rates by type of diploma.
Schools and districts within the state received a rating of “Met Standard,” “Met Alternative Standard,”
“Improvement Required,” or “Not Rated.” In 2016—-2017, HISD received a “Met Standard” accountability
rating with 251 of its 278 rated schools (90.3%) also receiving the “Met Standard” rating. The remaining 27
schools (9.7%) were rated “Improvement Required.”

In 2017-2018, the Houston Independent School District (HISD) launched Achieve 180, a program centered
upon a comprehensive action plan to increase student achievement at 45 schools, including the 27 schools
that received the Texas Education Agency Campus Accountability rating of “Improvement Required” (IR)
in 2016-2017 and 18 former IR schools, campuses that received the IR rating in 2015-2016, but received
the “Met Standard” rating in 2016—2017. In February 2018, one of the charter schools closed, leaving 44
participating campuses.

The Achieve 180 Program was created to support, strengthen, and empower these underserved and
underperforming schools and their communities using best practices for successful school turnaround,
including effective teachers, strong principal leadership, and school environments of high expectations for
students and staff. The program’s six pillars of Leadership Excellence, Teaching Excellence, Instructional
Excellence, School Design, Social and Emotional Learning Support, and Family and Community
Empowerment guide the framework to strategically transform educational processes at the 44 Achieve 180
Program schools and throughout their feeder patterns, and impact nearly 2,000 teachers and 30,000
students.

It is important to note that, in 2016—2017 (baseline year) and 2017-2018 (Year 1), all 44 Achieve 180
Program schools were also designated as participants of the Improving Basic Programs effort in Title I, Part
A (Title I) of the Elementary and Secondary Education Act (ESEA), as amended by the Every Student
Succeeds Act (ESSA). The Achieve 180 Program schools had schoolwide Title | programs for campuses
with 40 percent or more of students at the poverty level (i.e., qualifying for free or reduced lunch or with
other economic disadvantage). The Title | programs are intended to address equitable access for students
struggling academically in high-poverty schools. Title | funds and other federal education program funds
and resources (as applicable) were allocated to improve the educational programs of entire schools to raise
the academic achievement for all campus students (External Funding, 2016; External Funding, 2017; Texas
Education Agency, 2010). According to the Guidance for the Implementation of Title | schoolwide
programs, Title | schools have autonomy to use Title | funds for reform strategies that increase the amount
and quality of student learning and provide a high-quality curriculum for all children, using Title | funds to
supplement, rather than supplant the regular educational program (External Funding, 2017; Texas
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Education Agency, 2010). Title | strategies must help children meet the state’s student performance
standards and are expected to ensure that all children have equitable access and significant opportunity to
obtain a high-quality education and achieve, at a minimum, proficiency on state academic achievement
standards and assessments.

The Achieve 180 Theory of Action was established with the inception of the program in 2017: “If HISD
provides a package of essential leadership, instructional, social and emotional, and community supports
for our historically underserved and underperforming feeder patterns and school communities, then our
schools will be equipped to accelerate preparation of our students to fulfill the qualities and characteristics
of the HISD Global Graduate Profile” (Houston Independent School District, 2017).

In 2017-2018, program governance was provided by two HISD Achieve 180 Program Administrators, Pillar
Leaders (Superintendent’s Cabinet), Pillar Owners (cross-functional team representatives), and the
Superintendent’s Schools (SS) and Achieve 180 Area Superintendents, School Support Officers, and
Directors.

In April 2017, Achieve 180 Program administration reported the total decentralized, campus-based
investment for the program to be $21,787,362. Additionally, central office resources were redistributed to
support Pillar V, Social and Emotional Learning Support, and Pillar VI, Family and Community
Empowerment.

The following are the budgeted allocations of decentralized funds for Pillar 1-Pillar IV and do not reflect
actual program expenditures:

e Pillar I: Leadership Excellence $13,421,662 (62%)
e Pillar Il: Teacher Excellence $5,055,000 (23%)
e  Pillar 11I: Instructional Excellence $616,000 (3%)
e Pillar IV: School Design $2,694,700 (12%)

Decades of research dating back to Coleman’s study, Equality of Educational Opportunity (1966), has
consistently shown a strong correlation between students’ socioeconomic status and academic
performance. The Coleman report and other studies suggested that school characteristics have much
weaker effects on student achievement than the effects of race, poverty, and family-based variables. In
response to this notion, subsequent studies generated extensive literature on effective schools, including
research on effective instruction in schools in high-poverty, high-minority communities (Edmonds, 1979a;
Edmonds, 1979b; Mortimore, et al., 1988; Sammons, 1999). Such research shifted the focus of attention
from concerns about inadequate financing of and investment in public education to possibilities for student
success despite inequities in funding and the other resources that impact family, community, and school
conditions and thus effect learning outcomes for students of color and low-income students in the schools
that primarily serve them (NEPC, 2012).

Trujillo and Rénee (2012) identified seven correlates of effective schools: “a safe and orderly learning
environment, high expectations for students, strong instructional leadership, frequent monitoring of student
progress, time on task, positive community relations, and a clear mission or vision” (Trujillo and Rénee,
2012, p. 6). However, studies have shown that school-level reforms have not produced wide-range change
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or sustainable improvements in student performance (Trujillo and Rénee, 2012). Some effectiveness
studies of schools and districts have been ridiculed for using inadequate sampling models (Bowers, 2010),
largely basing conclusions on self-reports of school-based personnel (Teddlie and Stringfield, 1993), relying
on standardized test scores as the sole measure of effectiveness (Trujillo and Rénee, 2012), and providing
inadequate attention to the social, political, and cultural contexts of schools and schooling (Welner, 2001;
Oakes and Rogers, 2006), including the structural impacts of poverty and racism on effective schools
(Coleman, 1966). Criticisms, like those made of research on school-level reforms, also plague the
methodologies of research on district-level reform efforts, with the latter reforms focused on school
characteristics associated with rapid and dramatic improvement in low student achievement scores (Trujillo
and Rénee, 2012).

Effectiveness research has provided recommendations for school and district turnaround that include
“finding strong leaders, focusing on data and monitoring, establishing a safe, orderly climate, and
establishing a culture of high expectations” (Trujillo and Rénee, 2015, p. 17). Turnaround studies for schools
suggest focusing on strategies to bolster test scores, such as curriculum alignment, test preparation, and
test-based achievement goals for students (Trujillo, 2013). Along with these strategies, some studies have
suggested implementing additional supports such as teacher recruitment and intensive professional
development (Sparks, 2012). In addition to increasing federal and state funding for public education, some
researchers propose the following to promote turnaround processes that are equitable and democratic: (1)
improving the quality of teaching and learning, (2) engaging teachers, students, parents, and community
organizations in developing and implementing turnaround efforts, (3) tailoring strategies to each school and
district, (4) utilizing multiple indicators of effectiveness that reflect school objectives, and (5) encouraging
research, evaluation, and dissemination to examine each aspect of the school and district turnaround
process (Trujillo and Rénee, 2015). The HISD Achieve 180 Program was designed to reap the benefits of
research on campus and district turnaround to date.

A three-year evaluation plan is in place for the HISD Achieve 180 Program. The purpose of this 2017-2018
(Year 1) report is to evaluate the Achieve 180 Program’s alignment to the District’s goals, assess program
outcomes for 2016-2017 (baseline) and 2017-2018 (Year 1), delineate program implementation in 2017—
2018 (Year 1), and assess progress made toward program goals and objectives in 2017-2018 (Year 1).
The 2018-2019 (Year 2) report will delineate program implementation in 2018—-2019 (Year 2), assess
progress made toward program goals and objectives in 2018-2019 (Year 2), and assess changes in
program outcomes for 2016-2017 (baseline), 2017-2018 (Year 1), and 2018-2019 (Year 2). The 2019-
2020 (Year 3) report will delineate program implementation in 2019—-2020 (Year 3) and summarize program
implementation from 2016—-2017 (baseline) through 2019-2020 (Year 3), assess progress made toward
program goals and objectives in 2019-2020 (Year 3), analyze the impact of program implementation on
key outcomes, and analyze changes in program outcomes from 2016—-2017 (baseline) to 2019-2020 (Year
3). Evaluation results may inform program improvements, budget decisions, and/or campus or district
systems.

Specifically, in Year 1, program evaluation reports will address the following research questions:

Part A: Program Implementation and Preliminary Findings

¢ How does the Achieve 180 Program align with the District's Goals?

e How was the Achieve 180 Program implemented in 2017-2018 (Year 1) relative to its six Pillars of
School Improvement, including key adjustments to the implementation process and/or plan to improve
program delivery and/or program outcomes (if available)?
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e Whatwere the 2016-2017 (baseline) and 2017-2018 (Year 1) characteristics of Achieve 180 Program
schools with regard to the following outcomes: (a) principal effectiveness, (b) hiring and retaining high-
guality educators/essential staff, (c) teacher effectiveness, (d) student access to and utilization of social
and emotional supports, (e) student attendance, (f) student discipline, (g) student literacy and academic
achievement, (h) school design/climate, (i) family and community engagement/empowerment, and (j)
state accountability campus ratings, with particular attention to at-risk student performance where

applicable?

e What progress was made toward accomplishing Achieve 180 Program goals and objectives?

Conceptual Model for Program Evaluation

The logic model for this program evaluation (Figure 1) depicts expected connections between elements of
the program which are intricately connected to data collection to evaluate the program’s theory of action.
The process is dynamic and is used to guide the identification of program linkages that require analyses.
Further, program implementation may result in changes to strategies and activities that require additional
analyses of the implementation and outcomes (National Science Foundation, 2010; Texas Education

Agency, 2018).

Figure 1: Achieve 180 Program Logic Model
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Evaluation methods, including data collection and data limitations are provided in Appendix A, p. 81. A
supplemental document to this report, Achieve 180 Program Evaluation, Part A: Addenda 2017-2018,
contains Addendum 1, a Summary of Implementation Findings from Pillar Owners’ Reports, which was
developed by Achieve 180 program administrators. Achieve 180 Program Pillar Owners’ 2017-2018 end-
of-year reports are referenced in this report and are provided in the supplemental document in Addendum

2.

e The Mission, Vision, and Beliefs of the HISD Board of Education (Board) are fundamentally compatible
with the Achieve 180 Program Theory of Action, Plan of Action, Six Pillars of School Improvement,
Pillar Explanations, and Focus Areas in ways that include the following:

The Achieve 180 Program’s Theory of Action to provide essential leadership and instructional,
social and emotional, and community supports for HISD’s historically underserved and
underperforming feeder patterns and school communities to equip schools to accelerate student
preparation to fulfill the qualities and characteristics of the HISD Global Graduate Profile supports
the Board’s mission to educate the whole child to graduate equipped to attain her/his full potential
(Appendix B, Table B-1, p. 85).

The Achieve 180 Program’s Plan of Action reflects the Board’'s Vision and Beliefs regarding
equitable access and equitable opportunities for every child. Both initiatives highlight providing an
effective education that is suited to each student’s needs, is provided in a safe, supportive
environment, and results in every student being prepared for success in our global society (Table
B-1).

The explanation for each of the six Achieve 180 Program Pillars of School Improvement is provided
in Table B-2 (Appendix B, p. 86) and encompasses best practices that correlate with the Board’s
Beliefs of (1) equity in policy and student achievement; (2) the necessity of a systemic commitment
to support the social-emotional needs of students; (3) employment and retention of effective
instructional leaders and teachers who ensure the provision of personalized, challenging, and deep
instruction to meet the learning needs of each student; and (4) transparent engagement with
students’ communities to inform policy (Table B-1).

Table B-3 (Appendix B, pp. 87-91) shows the sources of program inputs for each Achieve 180
Pillar of School Improvement. Inputs included both HISD’s standard support to schools and the
Achieve 180 Program’s supplemental, centralized, unique support to Achieve 180 Program
schools. In each focus area, program supports were tailored to meet the specific needs of students,
parents, teachers, instructional leaders, and staff at Achieve 180 Program schools.

e The stated goals of the Board and of the Achieve 180 Program (Appendix B, Table B-4, p. 91) are
identical. They align with Achieve 180 Program guidance (Table B-1), guiding Pillars (Table B-2), and
objectives (Appendix B, Table B-5, p. 92). In short, the goals are to:

Increase the rates at which grade 3 through English Il students score at or above grade level in
reading and writing (Goal 1);

Improve the proportional representation of Global Graduates on Achieve 180 Program campuses
(Goal 2); and
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e Increase the rates at which students who perform below grade-level in reading and mathematics
on state-assessments make at least one year of academic growth, annually (Goal 3).

The Achieve 180 Program Metrics (Appendix B, Table B-6, p. 93) and Implementation Rubric

(Appendix B, Table B-7, pp. 94-99) further demonstrate how the methods, activities, and expectations

associated with the program are intended to support the fulfillment of district initiatives and goals.

Achieve 180 Program Schools
e Figure 2 shows the school levels of the 44 Achieve 180 Program campuses in 2017-2018. These
included 21 elementary, eight middle, 12 high, one grade 3-12, and two K-8 campuses.

Figure 2: The Number of Participating Achieve 180 Program Schools by School Level, 2017-2018

Grades 3-12 Total Achieve
School N=1 180 Program
| Schools

N=44

High Schools
N=12

Elementary
Schools N=21

K-8 Schools
N=2

Source: Fall PEIMS 2017, ADA>0

e Achieve 180 Program schools had either been in Improvement Required (IR) status for one to eight
years or were one year out of IR status. To analyze program implementation and impact relative to IR
status longevity, four Achieve 180 Program treatment groups were formed based on the number of
consecutive years each school had received the IR school accountability rating as of 2016-2017
(baseline year) (Appendix C, Table C-1, p. 100).

e Achieve 180 Program treatment group sizes ranged from seven schools in the Secondary Group (one-
year IR status) to 18 schools in the Tertiary Group (formerly IR status). Ten schools comprised the
Superintendent’s Schools Group (four to eight years IR status) and nine schools were included in the
Primary Group (two or three years IR status) (Table C-1).

e A map of Achieve 180 Program schools shows the campus locations across HISD boundaries by

treatment group (Appendix C, Figure C-1, p. 101) The largest clusters of Achieve 180 Program schools
were in HISD Board Trustee District Il (n=16) and District IX (n=9). Smaller clusters of program schools
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were in Trustee District IV (n=6), Districts Ill and VIII (n=4 each), and District | and District VI (n=2
each). One program school was in Trustee District VII and none were in District V (Figure C-1).

o Except for Tertiary Group schools, no more than three schools within a treatment group were clustered
in close proximity to one another (Appendix C, Figure C-1).

e Achieve 180 Program resources, strategies, and activities were provided for program schools based
on their specified Achieve 180 Program treatment group (Appendix C, Table C-2, p. 102). For example,
Table C-2 shows all Achieve 180 Program schools received centralized support for hiring essential staff
in positions of nurse, librarian, and counselor, and yet, only the Superintendent’s Schools received
centralized support to hire New Teacher Coaches.

e Figure 3 (p. 18) shows that in 2017-2018, students in Achieve 180 Program schools (n=36,886)
constituted 17 percent of HISD’s students (n=213,528). This compared to 17 percent (n=36,952) of
district students in the same schools in 2016-2017 (See additional details in Appendix C, Figure C-2,
p. 103).

e From 2016-2017 (n=36,952) to 2017-2018, total student enroliment in Achieve 180 Program schools
decreased by 66 students (0.2%), while enrollment in non-Achieve 180 Program schools decreased by
1,814 students (1.0%) during that time (Appendix C, Figure C-2, p. 103).

e In 2016-2017 and in 2017-2018, greater proportions of non-Achieve 180 Program students were
enrolled in grades K-5 and lower proportions were enrolled in grades 9-12 than the proportions of
students enrolled in the same grade-bands among Achieve 180 Program students (Figure C-2).

e In 2016-2017 and 2017-2018, districtwide grade level enroliment, student characteristics, and

instructional program enrollments more closely mirrored those of students who attended non-Achieve
180 Program schools than those of students who attended Achieve 180 Program schools (Figure C-2).
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Figure 3: Student Enroliment in Non-Achieve 180 and Achieve 180 Program Schools by Achieve 180

Program Treatment Group, 2017-2018
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In 2016-2017 and 2017-2018, greater proportions of Achieve 180 Program students were
economically disadvantaged, at-risk for school drop-out, identified for special education instruction, and
enrolled in Career and Technology Education (CTE) courses than were non-Achieve 180 Program
students (Figure C-2).

In 2016-2017 and 2017-2018, smaller proportions of Achieve 180 Program students were English
language learners or identified for gifted and talented instructional programs than were non-Achieve
180 Program students (Figure C-2).

Achieve 180 Program Students by Achieve 180 Program Treatment Group
Superintendent’s Schools (4-8 years IR status)

Enroliment increased (3%) from 2016—2017 to 2017-2018 in Superintendent’s Schools (Appendix C,
Figure C-3, p. 104).

Student characteristics, grade level enrollments, and instructional program affiliations remained
comparable (i.e., less than a one percentage-point change). Exceptions were a decrease enroliment
in grade 9 and increased enroliments of students in grades 10-12 and of at-risk students (Figure C-3).

The Superintendent’s Schools had smaller proportions of Hispanic students (39.5%) and of White
students (0.8%), and the largest proportion of African American students (58.9%) enrolled in 2017-2018
compared to the other three treatment groups (Figure C-3).

The Superintendent’s Schools had the largest proportion of students identified to receive special
education instruction (12.3%) and the smallest proportion of students identified to receive instruction
for gifted and talented (2.4%) enrolled in 2017-2018 compared to the other three treatment groups
(Figure C-3).

HISD Research and Accountability 18




2017-2018 Achieve 180 Program Evaluation, Part A

Primary Group (2—3 years IR status)

Enrollment decreased (3%) from 2016-2017 to 2017—-2018 in the Primary Group schools (Appendix C,
Figure C-3).

Student characteristics, grade level enrollments, and instructional program affiliations remained
comparable (i.e., less than a one percentage-point change) from 2016—2017 to 2017-2018. Exceptions
were a decrease in White student enroliment and increased enrollments of at-risk and CTE students
(Figure C-3).

The Primary Group had the largest proportion of White students (21.9%) and the smallest proportions
of at-risk students (64.0%) and economically disadvantaged students (62.4%) enrolled in 2017-2018
compared to the other three treatment groups (Figure C-3). A driver of these differences was the
inclusion of Texas Connections Academy Houston (TCAH) in this group.

The Primary Group had the smallest proportion of students identified to receive special education
instruction (8.2%) enrolled in 2017—2018 compared to the other three treatment groups (Figure C-3).

Secondary Group (one-year IR status)

Enrollment decreased (5%) from 2016-2017 to 2017-2018 in Secondary Group schools (Appendix C,
Figure C-3).

Student characteristics, grade level enroliments, and instructional program affiliations for students
enrolled in Secondary Group schools (one-year IR status) remained comparable (i.e., less than a one
percentage-point change) from 2016—2017 to 2017-2018. Exceptions were decreased enrollments in
grades 1, 4, and 11 and economically disadvantaged students, and increased enrollments in grades 5,
9, 10 and 12 and in English language learners, at-risk, and CTE students (Figure C-3).

The Secondary Group had the largest proportion of Hispanic students (70.8%) and the smallest
proportion of African American students (25.4%) enrolled in 2017-2018 compared to the other three
treatment groups (Figure C-3).

The Secondary Group had the largest proportion of economically disadvantaged (89.3%) and at-risk
students (83.5%), and the smallest proportion students taking CTE courses (22.9%) enrolled in 2017—
2018 compared to the other three treatment groups (Figure C-3).

Tertiary Group (former IR status)

Enrollment increased (3%) from 2016—2017 to 2017-2018 in Tertiary Group schools (Appendix C,
Figure C-3, p. 104).

Student characteristics, grade level enrollments, and instructional program affiliations remained
comparable (i.e., less than a one percentage-point change) from 2016—2017 to 2017-2018. Exceptions
were decreases in African American, English language learners, and grade 12 students, and increases
in Hispanic, grade 9, grade 11, at-risk, gifted and talented, and CTE students (Figure C-3).

The Tertiary Group had the largest proportions of students identified to receive instruction for gifted and
talented students (6.1%) and students taking CTE courses (37.1%) enrolled in 2017-2018 compared
to the other three treatment groups (Figure C-3).
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e Centralized funding was provided for “essential staff,” which included campus-based nurses, librarians,
and counselors on each Achieve 180 Program campus.

e The expectation was for essential staff to provide proactive, specialized services to students on their
campuses and help address students’ health and medical, social-emotional, and supplemental learning
needs.

e In July of 2017, HISD Human Resources hosted a Job Fair at Chavez HS for nurses, librarians and
counselors. Recruitment incentives of $5,000 were offered to attract change agents in these student
support roles on Achieve 180 Program campuses (Addendum 2: A180 EQY Pillar Il Human Resources,
p. 17).

e Figure 4 shows nurse staffing based on full-time equivalents (FTEs) at Achieve 180 Program schools
in 2016-2017 and 2017-2018. While all Superintendent’'s Schools were served by a full-time nurse
each year, the number of FTEs for nurses serving schools in the three other treatment groups increased
between 2016-2017 and 2017-2018.

Figure 4: Nurse Staffing by FTEs and Achieve 180 Program Treatment Group, 2016-2017 and
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Note: Staffing data reflect full-time equivalent (FTE) positions. Numbers differ from Figure 6 (p. 23) which reflects
the number of nurses who filled the FTE positions. No data were available for alternative campus Victory Prep
South (Tertiary Group).

e In addition, Appendix D, Table D-1 (pp. 105-106) provides school level details for the 35 nurses in
2016-2017 and 42 nurses in 2017-2018 who filled the 32.5 and 39.5 FTE positions, respectively, at
Achieve 180 Program schools. The table includes professional development participation and mentors
for new nurses, and Nurse Specialist site visits to each campus.
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The total number of filled nurse FTE positions on Achieve 180 Program campuses increased by 22
percent from 32.5 filled FTE positions in 2016—-2017 to 39.5 filled FTE positions in 2017-2018 (Table
D-1, p.102-103).

Based on full-time position equivalents, 17 nurse FTEs were filled late in 2016—2017 or during the
2017-2018 school year (Table D-1).

Except for Liberty HS (Tertiary Group) and perhaps Victory Prep South HS, for which there is no staffing
data, all Achieve 180 Program schools had at least one part-time school nurse, and all but one Primary
Group school, Hilliard ES, and two Secondary Group schools, Attucks MS and Fondren ES, had a full-
time nurse, in 2017-2018 (Table D-1).

In 2017-2018, 10 nurses (9.5 FTEs) were identified as needing professional development for new
nurses. This included additional PD for new nurses on four campuses where multiple, repeated
vacancies and hiring occurred (Hilliard ES, Looscan ES, Kashmere Gardens ES, and Cook ES) (Table
D-1).

Participation in professional development (PD) for new nurses was low. Generally, this was due to late
hire dates for new nurses.

New nurses at two of the Superintendent’s Schools, one Primary Group school, and one Tertiary Group
school completed 100 percent of the PD designed for them (Table D-1).

A Nurse Specialist visited each site nurse and mentors supported new nurses on two to three campuses
within each Achieve 180 Program group of schools (Table D-1).

Thirty-two professional development courses for all nurses were provided in 2017-2018, as compared
to 31 sessions provided in 2016-2017. The Homebound Services course was added in 2017-2018
(Appendix D, Table D-2, pp. 107-108).

Courses were provided from July 2017 (New Nurse Orientation) through May 2018 (End of Year Nurse
Meeting) (Table D-2).

Most courses were offered during the Fall semester (n=22), with 12 courses offered before students
arrived for school year in late August (Table D-2).

Library Services reported that 24 certified librarians (excluding one retired/rehired librarian who left in
Fall 2017) staffed Achieve 180 Program school libraries in 2017—2018 in addition to 12 additional staff,
including certified teachers (n=7), paraprofessionals (n=4), and other staff members (n=1). Five
librarian positions were vacant.

Professional Development sessions provided for librarians included: pre-service training at Job-alike,
monthly department meetings (September 2017 through April 2018), and monthly Skype meetings for
Achieve 180 campuses (November 2017 through April 2018).

Other Achieve 180 program resources and supports for librarians are summarized in Appendix D (p.
109) and include needs assessments for the professional development of library personnel, peer
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networks, model libraries, and resource banks for library clubs and activities at each school level (ES,
MS, HS).

Figure 5 (p. 22) shows the staffing of librarians in Achieve 180 Program schools increased from 2016—
2017 to 2017-2018. In 2016-2017, Achieve 180 Program schools started the year with 10 librarians,
increased to 13 librarians by mid-year, and maintained 13 librarians through the end of the year. In
2017-2018, the first year of the Achieve 180 Program, the schools began the year with 24 librarians
and that number was found at MOY and EOY during the academic year.

Figure 5: Librarian Staffing for Achieve 180 Program Schools, 2016-2017 and 2017-2018
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Source: HISD Human Resources Staffing Reports, May 2018; Beginning of Year (BOY), October 24, 2016 and

October 30, 2017; Middle of Year (MQOY), January 30, 2017 and January 29, 2018; End of Year (EOY), April 24,
2017 and April 24, 2018.

Principal Staffing
Staffing for October 30, 2017 showed all 44 principal positions and 70 assistant principal/dean positions
on Achieve 180 Program schools were filled.

Based on Achieve 180 administrative and campus reports, new principals were hired for Cullen MS
(Primary Group), Key MS (Tertiary Group), Looscan ES (Secondary Group), Madison HS (Primary
Group), and Wheatley HS (Superintendent’s Schools) in Spring 2018.

Based on beginning of the year (BOY) data for 42 (95%) of the 44 Achieve 180 Program schools (Texas
Connection/TCAH and Victory Prep South were excluded because staffing data was not available) the
percentages of new principals were:

= 30 percent of principals in Superintendent’s Schools;

= 25 percent of principals in Primary Group schools;

= 29 percent in Secondary Group schools; and

= 35 percent of principals in Tertiary Group schools (Addendum 2: A180 EQY Pillar Il Human

Resources, 2018, p. 2).

Principal, Counselor, Librarian, and Nurse staffing (overview)

Figure 6 (p. 23) provides results of Human Resource Department staffing reports for Achieve 180
Program principals, counselors, librarians, and nurses for the 2016-2017 and 2017-2018 school years
showing that more principals, counselors, librarians, and nurses filled positions at BOY, MOY, and EOY
in 2017-2018 than at the same points in time in 2016-2017, except when all positions had been filled
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previously or there was a decrease in the number of Achieve 180 schools participating in the program
(Appendix D, Table D-4, p. 111).

Figure 6: Principal, Counselor, Librarian, and Nurse Staffing for Achieve 180 Program Schools,
2016-2017 and 2017-2018
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Source: HISD Human Resources Staffing Reports, May 2018; Beginning of Year (BOY), October 24, 2016 and October
30, 2017; Middle of Year (MOY), January 30, 2017 and January 29, 2018; End of Year (EQY), April 24, 2017
and April 24, 2018.

Note: Numbers differ from Figure 4 (p. 20), which reflects full-time equivalents (FTEs). This figure reflects the number
of nurses who filled the FTEs each year.

e ByEOY in 2017-2018, there were seven more nurses, 11 more librarians, one more principal, and 24
more counselors than were on staff in Achieve 180 Program schools at EOY in 2016—-2017 (Table D-
4).

¢ Additional data for Achieve 180 Program schools by treatment group for 2016—2017 and 2017-2018
school years show trends similar to changes in the program overall. Except for Secondary Group school
principals, more principal, counselor, librarian, and nurses filled positions at BOY, MOY, or EQY in
2017-2018 than at the same points in time in 2016-2017, unless all positions had been filled previously
or there was a decrease in the number of Achieve 180 schools participating in the program (Appendix
D, Figure D-1, p. 112 and Figure D-2, p.112; Figure D-3 and Figure D-4, p.113).

o Results of school-level staffing reports are provided in Appendix D, Table D-5, p. 114; Table D-6 and
Table D-7, p.115; and Table D-8, p.116.

o Fall PEIMS 2017-2018 staff data for the 44 Achieve 180 Program school principals showed that four
(9%), two Superintendent’s Schools and two Tertiary Group school principals, had fewer than five years
of experience as principals (See Appendix D, Table D-3, p. 110).

e By treatment group, the average number of years of experience for principals at Achieve 180 Program

schools ranged from 15.0 years (Superintendent’'s Schools) to 27.9 years (Tertiary Group) school
principals (Table D-3).
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Pillar 1 administrators provided insight on the effectiveness of implementation of the Leadership

Excellence interventions in a survey administered near the end of the 2017-2018 school year, the first

year of implementation. For staffing issues, the two interventions they identified as contributing most

to program effectiveness were:

e The hiring of librarians; and

e The Human Resource Department’'s modifications to the Applitrack process that assisted in the
screening, interviewing, and referring of qualified nurse candidates to Achieve 180 Program
campuses.

The administrators’ suggested adjustments to improving program implementation concerned with

staffing included:

¢ More clearly defining the roles of positions added in 2017-2018 and future positions to be added;

e Providing professional development for principals to learn what to expect from a quality library
program;

e Funding nurse substitutes or stipends to allow nurses to be off campus for professional
development during the school day or after school hours; and

¢ Funding an expansion of the school nurse mentoring program.

Achieve 180 Program campus-specific support teams, including SSOs, Teacher Development
Specialists (TDS), Leadership Development, and other central office stakeholders from Academics,
Technology, Research and Accountability, and Student Support Services were collaboratively trained
and aligned around intentional support for each Achieve 180 Program school. Details regarding the
type, and quantity of supports provided by support teams to specific schools may be found in Appendix
D, Table D-9, pp. 117-119.

Figure 7 (p. 25) shows that, compared to other Achieve 180 Program groups, a higher proportion of
Superintendent’s Schools received support in the areas of budgeting (50%), compliance (70%),
curriculum (50%), discipline (50%), and additional differentiated supports (100%) than other Achieve
180 Program schools received.

More than half of Superintendent’s Schools received leadership support in the areas of compliance
(70%), employee relations (60%), instructional leadership (80%), and additional differentiated supports
(100%) (Figure 7).

Compared to other Achieve 180 Program groups, a higher proportion of Primary Group schools
received support in the area of accounting (56%) than other Achieve 180 Program schools received
(Figure 7).

More than half of Primary Group schools received support in the areas of accountability (56%), data
analysis and management (78%), instructional leadership (89%), strategic planning (56%), and
additional differentiated supports (56%) (Figure 7).

Compared to other Achieve 180 Program groups, a higher proportion of Secondary Group schools
received support in the areas of data analysis and management (100%), employee relations (71%),
instructional leadership (100%), professional development (43%), resource management (57%), and
strategic planning (86%) than other Achieve 180 Program schools received.
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More than half of Secondary Group schools received support in the areas of data analysis and

instructional leadership (100%), resource

management (57%), strategic planning (86%), and additional differentiated supports (71%) (Figure 7).

Figure 7: Percentage of Achieve 180 Program Schools Receiving Leadership Support by Area of

Support and Treatment Group, 2017-2018
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Source: Achieve 180 School Office Survey on Leadership Excellence for School Support Officers, 04/24/2018

Notes:

Supports are categorized based on survey responses. However, in some cases, there was overlap in the

following categories: Accountability, Compliance, and Instructional Leadership; Curriculum and Instructional
Leadership; Discipline and School Culture; School Culture and Employee Relations, Instructional Leadership
and Strategic Planning. Non-Superintendent’'s Schools Achieve 180 Program high schools were excluded
from participation in this component of Pillar I. “Other” supports were miscellaneous supports that were not

differentiated.

More than half of Tertiary Group schools received support in the areas of data analysis and

management (89%), employee relations (56%), instructional leadership (83%), and strategic planning

(67%) (Figure 7).

HISD Superintendent’s Schools participated in Achieve 180 Program Communities of Practice (COP)

workshops during the 2017-2018 school year. Central office leadership formed campus-specific, cross-
functional support teams to provide leadership guidance and instructional support through District
Support Teams and campus-specific Communities of Practice sessions.
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District Support Teams met for one and one-half hours in advance of each campus-based COP session.
COP sessions were conducted twice for each Superintendent’s Schools campus, once in the Fall
(October to December) and again in the Spring semester (January to April) in 2017—-2018.

COP members’ responses as a result of visits to each campus and the campus-level student
achievement outcomes were used to inform the collaborative central office strategy implemented to
support differentiated school improvement.

In Spring 2018, pre-COP data sessions were held from 7:30 a.m. to 2:00 p.m. to include all COP
members in analyzing campus data to identify the specific learning deficits and instructional needs for
the campus and for student-level case studies.

Two-hour principal meetings conducted after the regular, monthly districtwide principal meetings were
provided to afford Achieve 180 Program principals direct access to cabinet-level decision-makers.

In addition, HISD’s Building Services, Police Department, and Nutrition Services provided the following
supports:
Building Services:
e All maintenance requests were classified as emergencies (Priority 1) and addressed
immediately.
e All warehouse, textbook, and furniture requests were expedited.
Police Department:
e Provided immediate response to issues at Achieve 180 Program schools.
Nutrition Services:
. Offered the Fresh Fruit & Vegetable program festivals, supper program, salad bar
implementation, cook-outs, garden program, in-class food literacy, health fairs, and “National
School Breakfast Week” with prizes.
e  Additional custodial support for meal programs at all Achieve 180 program schools.

Based on School Support Officers’ responses to a survey on school leadership that was administered
in late April, Figure 8 (p. 26) shows the proportion of Superintendent’s Schools that received supports
from specified HISD central office departments in conjunction with COPs during the Fall and Spring
semesters of the 2017-2018 school year. (Additional details on the COPs by department of support
and quantity and quality of supports provided may be found in Appendix D, Table D-10, pp. 120-121.)

During the Fall 2017 COP workshops, all Superintendent’'s Schools received support from the
Curriculum and Instruction Department and from the Intervention Assistance Team, and 90 percent of
Superintendent’s Schools were supported by Special Education Services. In the same semester, more
than half of Superintendent’s Schools also received support from Leadership Development (70%),
Student Assessment (60%), Student Assistance (60%), and Research and Accountability (60%) (Figure
8).

As part of the COP workshops held in Spring 2018, all Superintendent’s Schools received support from
the Curriculum and Instruction Department and 90 percent were supported by the Intervention
Assistance Team, Leadership Development, and Special Education services. More than half of
Superintendent’s Schools also received support from Nursing services (80%) (Figure 8).
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Figure 8. Percentage of Superintendent’s Schools That Received Collaborative Communities of

Practice (COPs) Support by Department and Semester, 2017-2018
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Source: Achieve 180 School Office Survey on Leadership Excellence for School Support Officers, 04/24/2018
Note: Non-Superintendent’s Schools Achieve 180 Program high schools were excluded from participation in this

component of Pillar I. Not all specified central office departments were invited to participate in all COP
sessions. In addition to the supports identified in Figure 8 and Table D-9, campuses may have requested and
received supports from central office departments.

High schools among the Superintendent’s Schools were encouraged to establish shared instructional
and professional learning community (PLC) relationships with a distance learning school. The Distance
Learning Collaborative focused on leveraging the district's staff, resources, and technology to allow
teachers and school leaders to collaborate, plan effective lessons, share best practices, and assess
instructional program quality.

Four non-Achieve 180 Program schools, Bellaire HS, Chavez HS, Lamar HS, and Westside HS, served
as Distance Learning Partners to the six Achieve 180 Program high schools in the Superintendent’s
Schools and Primary Group. A list of the Distance Learning partnerships may be found in Appendix D,
p. 122.

In addition to the supports identified in Figure 8, campuses may have requested and received supports
from central office departments that are not accounted for in the figure.

As part of the distance learning relationship, schools developed specific collaborative relationships,
such as teachers participating in common professional development sessions and principals observing
and consulting at each other’s schools. Compared to other Achieve 180 Program high schools that
established distance learning relationships, Kashmere HS, in partnership with Chavez HS, was
reported to have the highest number of developed relationships with its respective distance learning
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school, while more relationships (undeveloped and emerging) were developed between Wheatley HS
and its distance learning school, Westside HS (Figure 9, p. 28). (Additional details regarding the quality
and quantity of the relationships between the Achieve 180 Program high schools and the distance
learning schools can be found in Appendix D, Table D-11, p. 123.)

Figure 9: Quality of Professional Learning Community (PLC) Relationships Established between
Achieve 180 Program High Schools and Distance Learning Schools, 2017-2018
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Source: Achieve 180 School Office Survey on Leadership Excellence for School Support Officers, 04/24/2018
Note: Non-Superintendent’s Schools Achieve 180 Program high schools were excluded from participation in this
component of Pillar I.

e Campus leaders and teachers at Superintendent's Schools were also encouraged to establish
professional relationships with high performing schools, referred to as demonstration schools. Leaders
and teachers at the schools demonstrated or modeled lessons for Superintendent’s Schools’ campus
leaders and teachers. Additional details on the quality and quantity of relationships between
Superintendent’s Schools and demonstration schools may be found in Appendix D, Table D-12, p. 124.

e Fourteen non-Achieve 180 Program schools, Atherton ES, Black MS, Burrus ES, Cornelius ES, Fonville
MS, Frost ES, Jones Futures Academy, McReynolds MS, Osborne ES, Peck ES, Ross ES, Shadydale
ES, Wisdom HS, and Yates HS served as demonstration schools to the Superintendent’'s Schools
(Appendix D, p. 122).

e Six Superintendent’s Schools each partnered with one demonstration school, while the remaining four
worked with two demonstration schools each. Figure 10 (p. 29) shows the Superintendent’s Schools
and the number and quality of relationships they established with their demonstration school(s).

e Shown in Figure 10, compared to other Superintendent’s Schools, Blackshear ES and Woodson PK—
8 had the highest number of developed relationships, three each, with their respective demonstration
schools. Dogan ES and Wesley ES also established a developed relationship with one demonstration
school each. The remaining Superintendent’s Schools had at least one emerging relationship
established with a demonstration school by April of the year, except for Worthing HS, which had a
single undeveloped relationship with a demonstration school.

HISD Research and Accountability 28




2017-2018 Achieve 180 Program Evaluation, Part A

Figure 10: The Quality of Relationships Established Between Superintendent’s Schools’ and
Demonstration Schools’ Leaders and Teachers, 2017-2018
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Note:  Non-Superintendent’s Schools Achieve 180 Program high schools were excluded from participation in this
component of Pillar I.

e With respect to collaborative support for Superintent’s Schools, Pillar | administrators identified the
following components that contributed most to effective program implementation:
e Collaboration among different departments;
e The observation of instruction during the COP rounds; and
e Patrticipation in campus-based PLCs.

e Suggested adjustments to improve collaborative support for Superintendent’s Schools included:
e Instituting a process to ensure that campuses implement recommendations provided by those
attending the instructional rounds; and
e Coordinating a cycle of instructional support for the teachers who are observed and using a rubric
to record growth.

e Principals from 34 Achieve 180 Program schools (including Victory Prep K-8, which is no longer active)
participated in professional development (PD) activities offered through the HISD Leadership
Development Department in 2017-2018. The Leadership Development Department’'s PD support to
Achieve 180 Program campuses included, but was not limited to the following:

o New Leaders’ Institute 2017 to equip new school leaders with the knowledge, skills, and disposition

to lead safe schools that provide rigorous instruction for all students.

=  Twenty-nine first-year principals attended all or part of an eight-day New Leaders’ Institute in
July 2017.

=  Six (21%) of the 29 leaders were principals on Achieve 180 Program campuses: Bruce ES,
Fondren ES, North Forest HS, Pugh ES, and *Victory Prep K-8, Wesley ES. At least five
Achieve 180 Program principals attended on five of the eight days of the Institute.

= Recommendations for the New Leaders’ Institute in 2018 included: (1) deliver differentiated
learning experiences for first-year principals that allow them to select the learning opportunities
directly related to their campus’ needs or their own professional development needs; and (2)
provide leaders additional time and opportunities to focus on evaluating and creating effective
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school systems and strategies for school improvement (Addendum 2: A180 EOY Pillar |
Leadership Development, p. 3, 2017-2018).

e First-year Principals’ Induction, a state-mandated process for principals and assistant principals
who are first-time campus administrators to develop school leadership skills, acclimate to the
district’s culture, and develop self-awareness as a school leader.
= Fifty first-year principals participated in all or part of the five-day 2017-2018 First-year
Principals’ Induction process which took place from mid October 2017 to late February 2018.

= Eight (16%) of the principals were assigned to Achieve 180 Program schools: Bruce ES,
Fondren ES, Gallegos ES, C. Martinez ES, North Forest HS, Pugh ES, *Victory Prep K-8 (an
Achieve 180 Program school that closed during the 2017—2018 school year and is retained in
this section to maintain consistency with the source data), and Wesley ES.

= Six of the eight Achieve 180 Program principals attended two of the five days of the Induction
and three or four Achieve 180 Program principals attended three days of the Induction
(Addendum 2: A180 EQY Pillar | Leadership Development, p. 4, 2017—-2018).

e Assistant Principal Induction, a state-mandated counterpart to the First-year Principals’ Induction

for assistant principals and deans of instruction.

= Of the 91 participants in the 2017-2018 Assistant Principal Induction, 11 (12%) were
Achievel80 Program school leaders at Attucks MS (n=1), Dogan ES (n=1), Forest Brook MS
(n=2), Gregory-Lincoln K-8 (n=1), Madison HS (n=1), Milby HS (n=2), Washington HS (n=1),
and Woodson K-8 (n=2).

= The Induction was conducted in five sessions that were held from October 2017 through
February 2018. However, 10 participants were not assigned to their schools when the Induction
started and were unable to participate fully.

= Participants from the Achieve 180 Program schools attended the Induction 36 percent of the
scheduled time, with a leader from Washington HS attending 100 percent of the sessions and
leaders from Dogan ES, Gregory-Lincoln K-8, and Madison HS attending 80 percent of the
sessions (Addendum 2: A180 EQY Pillar | Leadership Development, p. 7, 2017-2018).

e Principal Candidate Development Opportunity (PCDO 2017-2018), a rigorous learning opportunity
designed to help fill anticipated principal vacancies in the district by developing leadership expertise
for urban schools in aspiring principals.
= Current HISD principals, School Support Officers, and other district leaders, including
Leadership Development staff, served as presenters and facilitators.

*  Five (20%) out of the 25 PCDO participants were Achieve 180 Program campus personnel
from Attucks MS (n=1), Edison MS (n=1), Key MS (n=1), and Madison HS (n=2).

= One PCDO session was held each month for four months (October 2017 to January 2018) and
two sessions were held in February 2018. All five Achieve 180 Program participants attended
the first February session and four of the five attended all other PCDO 2017-2018 sessions
(Addendum 2: A180 EQY Pillar | Leadership Development, p. 5, 2017-2018).

e Assistant Principal Candidate Development Opportunity (APCDO Cohort 2), a counter-part to the
PCDO, tailored for assistant principals.
= The Assistant Principal Candidate Development Opportunity (APCDO Cohort 2) was held in
six sessions from mid-November 2017 through late-April 2018.
= Of the 14 cohort members, five (36%) were Achievel80 Program school leaders from Attucks
MS, Cook ES, Dogan ES, Edison MS, and Gregory-Lincoln K-8.
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The attendance rate was 100 percent for Cohort members from Achieve 180 Program schools.
The APCDO Cohort 2 member at Attucks was promoted in January 2018 to the position of
Dean of Instruction (Addendum 2: A180 EQY Pillar | Leadership Development, p. 8, 2017-
2018).

e School Leadership Academy was designed to further develop teacher leaders into first-time school
instructional leaders in five sessions which were held from October 2017 to February 2018.

Topics included: development of teacher coaching & feedback plans, use of a descriptive
process to capture teacher instructional practices, equitable disposition of student
behavior/discipline scenarios in the context of the HISD Code of Student Conduct and
Emergency Management plan, and resume writing and mock interviews.

The cohort of 20 members included two leaders (10%) from the Achievel80 Program
campuses Gregory-Lincoln K-8 and Key MS, who had perfect attendance (100%). The
Gregory-Lincoln K-8 leader was promoted to Assistant Principal in January 2018 (Addendum
2: A180 EOQY Pillar | Leadership Development, p. 10, 2017-2018).

e Monthly Principals Meetings with the Superintendent of Schools were designed to share
information and further develop HISD school leadership through 73 breakout sessions and other
collaborative activities with district administrators. Meetings were focused on topics such as school
policies and guidelines, wraparound services and supports, restorative practices, effective use of
technology, and district and school data utilization. All Achievel80 campus leaders attended the
principals’ breakout learning sessions (Addendum 2: A180 EQY Pillar | Leadership Development,
p. 12, 2017-2018).

. The Office of Interventions provided support to campus leaders regarding Intervention Assistance
Team (IAT) and Response to Intervention (Rtl) such as scheduling, monitoring, documenting, and
responding to the results of interventions. Training and personalized supports consisted of:

Tier 2 leaders IAT Refresher training;

Designated Supports Training;

Data Dive using Renaissance data and reports;

Refining IAT processes; and

Clarifying the role of IAT in evaluations for Special Education services.

e Extensive IAT support to principals and leadership teams included:
e Campus-specific, differentiated supports

Completed data digs with to help leaders address alignment of instruction to student needs;
Modified master schedules to include interventions embedded within the regular day;
Developed master schedules for interventions;

Provided Renaissance and Imagine Learning data for campuses to use while restructuring
interventions;

Engaged in Data Digs to strategically target Tier 2 and Tier 3 students for interventions;
Identified research-based resources for intervention classes; and

Provided guidance for campuses regarding designing criteria for IAT referrals.

e Campus-specific support with team collaboration:

Assisted leaders in developing an action plan for fully implementing campus’ Intervention
Assistance Team (IAT);
Ensured leaders had a clear understanding of district’s IAT policies and procedures;
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e Developed specific strategies to manage interventions;

e Observed intervention blocks and provided feedback; and

e Engaged in ongoing refinement of the IAT procedures and protocols to foster effective
functioning.

(Addendum 2: A180 EQY Pillar IV Interventions, 2017—-2018, pp. 226-242)

o With respect to collaborative support for Superintent’s Schools, Pillar | administrators identified the
following components that contributed most to effective program implementation:
e The smaller SSO to campus ratios permitted in the Achieve 180 Program;
e Community of Practice (COP) data sessions, planning, and campus visits;
e Specialized support for Achieve 180 Program leaders with targeted implementation guidance; and
o Professional development on best practices for improved attendance, offered through the
graduation support meeting structure.

e Suggested adjustments to improve professional development for campus leadership teams included:

e Clear communication, with expected followup, regarding who should attend what and when;

e Additional leadership development focused on targeted skills and concepts specific to a leader's
needs;

e Improvement in the systems needed to implement effective PD and training with fidelity;

e Improvement in the identication of outcomes and quantifying metrics and check-in (benchmarking)
timelines; and

¢ Ongoing participation in districtwide graduation support meetings by all schools.

e To meet the identified needs of the Achieve 180 Program campuses, HISD’s Teacher Recruitment and
Selection (TRS) team revised the teacher’s job description to reflect the necessary requirements.
Priority recruitment efforts to staff all instructional positions at Achieve 180 Program campuses were
implemented by the TRS team.

e The TRS team worked with the Schools Offices to determine ways to attract effective and highly
effective HISD teachers to the Achieve 180 Program campuses, including offering recruitment
incentives of $5,000.

e To support expedient hiring practices, teacher candidates were vetted immediately and referred to
Achieve 180 Program campus hiring teams when vacancies were posted, and vacancies were actively
monitored.

e From February 2017 through August 2017, HISD’s Teacher Recruitment and Selection team held
numerous Teacher Selection events to support principals in effectively staffing their campuses for the
2017-2018 school year (Table 1, p. 33) (Addendum 2: See A180 EQY Pillar Il Human Resources, p.
14 for list of schools).
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Superintendent's Schools

Primary Group

Secondary Group

Tertiary Group

Blackshear ES (3)

Bonham ES (4)

Attucks MS (1)

Bellfort ECC (0)

Dogan ES (3) Cullen MS (2) Fondren ES (3) Bruce ES (2)
Henry MS (2) Gregory-Lincoln K-8 (1) | Looscan ES (1) C Martinez ES (3)
Highland Heights ES (3) Hilliard ES (3) Montgomery ES (0) Cook ES (4)

Kashmere HS (4)

Lawson MS (3)

Pugh ES (2)

Edison MS (3)

Mading ES (2)

Madison HS (3)

Sharpstown HS (4)

Foerster ES (1)

Wesley ES (3)

North Forest HS (4)

Stevens ES (2)

Forest Brook MS (3)

Wheatley HS (4)

Washington HS (4)

Victory Prep K-8 (0)

Gallegos ES (1)

Woodson K-8 (1)

Worthing HS (1)

HS Ahead MS (2)

Kashmere Gardens ES (2)

Key MS (4)

Lewis ES (2)

Liberty HS (2)

Milby HS (4)

Victory Prep S (0)

Westbury HS (3)

Yates HS (3)

Young ES (1)

Source: HISD Human Resources, 2017-2018, Addendum 2: A180 EOY Pillar Il Human Resources, p. 21.

e In May of 2017, an HISD Teacher Transfer Fair was conducted for teachers rated “effective” or “highly

effective” through the Teacher Appraisal and Development System (TADS) to meet leaders of 25
Achieve 180 Program schools, including 13 elementary, seven middle, and five high schools. The
$5,000 recruitment incentive was also offered at the Fair (See Addendum 2: A180 EQY Pillar Il Human
Resources, p. 14 for list of schools).

Private hiring events for the Kashmere HS and North Forest HS feeder patterns were also conducted
in May 2017.

Based on HISD districtwide staffing reports for the beginning (BOY), middle (MOY), and late-April
(EQY) of the 2016—-2017 and the 2017-2018 school years, there were fewer teacher vacancies by the
MOY and EQY in 2017-2018 than in 2016-2017 (Table 2, p. 34). (See Appendix D, p.125 for campus-
level vacancies.)

Teacher vacancies at Achieve 180 Program schools decreased as the 2017-2018 year progressed,
except for Primary Group schools in which three BOY vacancies increased to four by April 2018 (Table
2).

Also, Tertiary Group schools showed a mid-year increase from five to eight teacher vacancies, before
decreasing to one vacancy in April 2018 (Table 2).

The Superintendent’s Schools and Secondary Group schools ended the 2016—2017 school year with
no vacancies on any campus (Table 2).
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e Table 2 also shows that in 2016-2017, Achieve 180 Program teacher vacancies had grown from 12 at
BOY to 21 at MOY and to 75 at EQY, ending with six times the number of vacancies than there were
at the start of the year. In contrast, in 2017-2018, Achieve 180 Program schools had 22 teacher
vacancies at BOY, 20 vacancies at MOY and five vacancies at EQY to reach a 77 percent teacher fill
rate from BOY (n=22) to EOY (n=5).

Table 2: HISD Teacher Vacancies at Beginning (BOY), Middle (MOY), and End of Year (EQY) by Achieve 180

Program Treatment Group, 2016—2017 and 2017—2018

Achieve

All HISD Non-Achieve 180 Superintendent's | Primary | Secondary | Tertiary

Schools 180 Schools Schools Schools Group Group Group
BOY
20162017 46 34 12 2 0 1 9
MOY
20162017 78 57 21 8 6 4 3
EQY
20162017 417 342 75 17 11 9 38
BOY
2017-2018 55 33 22 10 3 4 5
MOY
2017-2018 54 34 20 6 3 3 8
EQY
2017-2018 22 17 5 0 4 0 1

Source: HISD Human Resources Staffing Reports, May 2018; Beginning of Year (BOY), October 24, 2016 and
October 30, 2017; Middle of Year (MQY), January 30, 2017 and January 29, 2018; End of Year (EOY), April
24,2017 and April 24, 2018.

New Teacher Coaches

e Centralized funding supported a New Teacher Coach on each Superintendent’s Schools campus. New
Teacher Coaches were expected to provide proactive, specialized support to help develop the effective
teaching capacity of new teachers on their campuses. Candidates for the position were expected to
have Texas teacher certification, at least five years of teaching experience, and a record of success in
increasing student achievement.

e The role of New Teacher Coaches was to support a caseload of teachers who had three or fewer years
of experience by providing targeted, individualized feedback, coaching, and professional development
to improve teacher performance and increase student achievement.

o All New Teacher Coaches at the ten Superintendent’s Schools were staffed by the Fall of 2017 and the
position remained fully staffed in the Spring of 2018.

e Professional development (PD) opportunities for New Teacher Coaches to promote teacher
effectiveness and retention was a key feature of the program.

e Preparation and PD for New Teacher Coaches began in December 2017 and will continue through July
2018, with two to three meetings monthly, from January through April.

e New Teacher Coaches participated in an all-day orientation in January to learn about campus systems
of support on their campuses, their role and expectations, conducting needs assessments to identify
priority focus areas based on effective teaching practices in the Teacher Assessment and Development
System (TADS), and the SIBME video coaching tool (an online video coaching and collaborative
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platform) to use with teachers. (Additional details of New Teacher Coach activities and PD sessions
are provided in Addendum 2: A180 EQY Pillar Il Teacher Career Development, pp. 2-12.)

e Collaborative meetings were held on each campus in January, following the orientation. Campus
administration, members of the Career Pathways New Teacher Support department, and the New
Teacher Coaches formulated action plans to support the new teachers based on the unique needs of
their campuses.

e Other PD topics included Effective Practice Strategies - Train the Trainer; Super Bowl of Learning, for
newly-hired and novice teachers on Superintendent’'s Schools campuses to explore concrete
techniques that may be implemented immediately to support student academic learning, achievement,
and growth; New Teacher Cohort Meetings, held every three weeks to share best practices with
campus-based cohorts, to engage in New Teacher Coach PD, and to action-plan for differentiated
support to teachers; monthly New Teacher Coach Problem Solving Communities, for sharing best
practices, consultations, and collegial support; and Partnerships with Social and Emotional Learning
(SEL), to focus on supporting the whole child through creating culturally-responsive and emotionally-
safe classrooms.

o New Teacher Coaches supported new teachers through observations and feedback cycles, modeling
effective classroom instruction techniques, and debriefing on learned strategies and next steps for
implementation.

e Specialized assignments and professional development were provided for two Dedicated Associate
Teachers (DAT) on each Achieve 180 Program campus to increase the rate of substitute coverage for
teachers when they were out of the classroom.

e Dedicated Associate Teachers were expected to have excellent attendance and sustain district
priorities and classroom expections regarding literacy, subject area content, and classroom culture.

e DAT positions at Achieve 180 Program schools were 76 percent filled by the end of the Fall 2017
semester and 89 percent of the DAT positions were filled by April of the Spring 2018 semester
(Appendix E, p. 126; Addendum 2: A180 EOY Pillar Il Human Resources, p. 43).

e Campuses with vacancies were visited to determine their hiring needs, candidate lists and prescreened
candidate resumes were sent to campus principals, and periodic monitoring of progress in hiring were
conducted by HISD Human Resources throughout the year.

e As of April 2018, the following DAT vacancies existed:
= Superintendent’s Schools
Worthing High School — 2 vacancies
= Primary Group
Gregory-Lincoln K-8 — 1 vacancy
= Secondary Group
Looscan Elementary — 1 vacancy
Montgomery Elementary — 1 vacancy
Sharpstown High School — 2 vacancies
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» Tertiary Group
Fondren Elementary — 1 vacancy

Key Middle School — 1 vacancy

e Each campus offered strategies and activities to support the DATSs, which included PLC inclusion,
department lead or campus administrator feedback and/or coaching, and professional development.

o DATs were provided access to all in-person and online professional development offered to HISD
teachers. By Spring of 2018, a PD plan was being developed specifically for DATS.

e An Associate Teacher Trainer visited Achieve 180 Program schools in Spring 2018 to meet with
administrators and DATs to address immediate campus needs and support campus calibration,
promote DAT retention, and develop PD and strategies to increase DAT effectiveness (See Addendum
2: A180 EOY Pillar I Human Resources, p. 44).

e Figure 11 shows the fill rates for teachers who required classroom coverage during the 2017-2018
school year. The results show that, districtwide, teacher absences were filled 79.8 percent of the time
during the Fall 2017 semester. On non-Achieve 180 Program campuses, the fill rate was 81.6 percent
and the fill rate was 68.3 percent (13.3 percentage points lower) on Achieve 180 Program campuses
(Appendix E, Table E-1. p. 127).

Figure 11: Dedicated Associate Teacher (DAT) Fill Rates for HISD, Non-Achieve 180, and
Achieve 180 Program Schools for Fall 2017, Spring 2018, and Total 2017-2018
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Source: HISD Human Resources, 2017-2018
Note: Fall 2017 data included 261 HISD and 41 Achieve 180 Program schools; Spring 2018 data included
260 HISD and 42 Achieve 180 Program schools. Fill rates have been rounded to whole numbers.

e Districtwide, during the Spring 2018 semester, 78.5 percent of teacher assignments requiring DAT
coverage were filled. On non-Achieve 180 Program campuses the fill rate was 79.9 percent and the
rate was 69.7%, 10.2 percentage points lower, on Achieve 180 Progam campuses (Table E-1).

e Forthe 2017-2018 school year, districtwide, 79.1 percent of assignments requiring DAT coverage were
filled. On non-Achieve 180 Program campuses the fill rate was 80.8 percent and the rate was 69.0

percent, 11.8 percentage points lower, on Achieve 180 Program campuses (Table E-1).

e The fill rates districtwide and among non-Achieve 180 schools decreased by two percentage-points,
while the fill rate increased two percentage-points at Achieve 180 Program schools (Table E-1).
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Figure 12 shows 2017-2018 DAT fill rates by Achieve 180 treatment group. DAT fill rates were highest
for the year at Primary Group schools (72.6%), followed closely by Secondary Group (71.3%) and
Tertiary Group (70.4%) schools. Superintendent’s Schools had the lowest DAT fill rate, 59.1 percent,
among the DAT fill rates for the Achieve 180 Progam campuses during 2017-2018.

Except for the Secondary Group, Spring 2018 fill rates were higher than Fall 2017 fill rates on Achieve
180 Program campuses (Figure 12).

Figure 12: Dedicated Associate Teacher (DAT) Fill Rates for Achieve 180 Program treatment
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Source: HISD Human Resources, 2017-2018
Note: Fall 2017 data included 261 HISD and 41 Achieve 180 Program schools; Spring 2018 data included
260 HISD and 42 Achieve 180 Program schools.

Appendix E, Table E-2, p.128, and Table E-3, p. 129, provide the DAT fill rates (rounded to whole
numbers) by Achieve 180 Program campus for Fall 2017 and Spring 2018, respectively. Among
Superintendent’s Schools, Blackshear ES had the lowest DAT fill rate in the Fall semester (41%) and
Highland Heights ES had the lowest in the Spring semester (29%). Fill rates were their highest at
Worthing HS in both the Fall (79%) and Spring semesters (85%). Mading ES was notable for having
no teacher absences in the Spring semester, and thus having a 100% fill rate by regular teachers.

Among Primary Group schools, DAT fill rates were lowest at Lawson MS (24%) in Fall 2017 and Spring
2018 (31%), while fill rates were highest at Madison HS in the Fall 2017 (91%) and Spring 2018 (93%)
(Appendix E, Table E-2 and Table E-3).

DAT fill rates were lowest among the Achieve 180 Program Secondary Group schools at Attucks MS
(43%) in Fall 2017 and Spring 2018 (41%), while fill rates were highest at Sharpstown HS in the Fall
2017 (88%) and Spring 2018 (91%) (Appendix E, Table E-2 and Table E-3).

For Tertiary Group schools, the lowest fill rates were 32 percent for Cook ES in the Fall and zero percent
(six teacher absences, none of which were filled) at Bellfort ECC, while the highest rates were recorded
for Liberty HS, with a 93 percent fill rate in the Fall and a 96 percent fill rate in the Spring (Appendix E,
Table E-2, p.128 and Table E-3, p. 129).

DATSs filled two instructional support roles on Achieve 180 Program campuses; they either floated or
they filled vacancies for teachers for reasons including absences, pullouts, and interventions. A total
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of 73 DATs were documented as serving as instructional supports at Achieve 180 schools in 2016—
2017. (Information about DATSs at three high schools, Sharpstwon, Victory Prep South, and Worthing,
and for Texas Connections Academy was not available.)

DATSs filled such roles as floating DAT, literacy DAT, pullout DAT, grade level or subject area DAT, and
tutor (Appendix E, Table E-4, p. 130). HISD Human Resources reported that 32 percent of the DATs
(23 of the 73) filled the same vacancy on a daily basis. (See Addendum 2: A180 EOY Pillar Il Human
Resources, p. 48).

Figure 13 shows most DATs (68%) floated from class to class daily, to support the instruction of
students in various classrooms for various reasons. The next largest groups of DATs provided
instructional support in specific subject areas (12%) or at specific grade levels (10%). Fewer DATs were
utilized for pullouts (1%) and tutoring (3%). (See school-level details in Appendix E, Table E-4, 130.)

HISD Human Resources reported that campus administers who were asked about their DATS’
performances during site visits stated that 88 percent (n=64) of DATs were meeting or exceeding
expectations and 12 percent of DATs (n=9) were performing below the administrators’ expectations.
(HISD Human Resources, 2017-2018, Addendum 2: A180 EOY Pillar Il Human Resources, p. 49.)

Figure 13: Number and Percentage of Achieve 180 Program Dedicated Associate Teachers (DAT)

by Role, 2017-2018
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Source: HISD Human Resources, A180 DAT Campus-Employee Detail 2017-2018
Note: DAT information not available for Worthing HS, Texas Connections (TCAH) 3—-12, Sharpstown HS, and
Victory Prep South HS.

The DATs’ performances were rated by campus administrators as being below par at one
Superintendent’s School, one Primary Group school, one Secondary Group school, and six Tertiary
Group schools.

Pillar 11 administrators identified the following components that contributed most to effective program
implementation:
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e Achieve 180 Program site visits to support and monitor DATS;
o Differentiated support based on campus needs;

e PD provided and particpation in campus-based PLCs; and

e Strong implementation of district curriculum and initiatives.

e Suggested adjustments to improve program implementation included:

o Fill all DAT positions;

e Communicate to campuses expectations for DATS;

e Secure compensation for DATS to attend professional development;

e Institute a process to ensure that campuses are implementing recommendations provided by those
attending the instructional rounds; and

e Coordinate a cycle of instructional support for the teachers who are observed and use a rubric to
record growth.

e The Interventions Office, through Intervention Assistance Teams (IAT), worked with campus
instructional leaders to identify intervention strategies that could be used while maintaining the campus’
current instructional program. Student data was utilized extensively to ensure students were
strategically targeted for interventions. Campus instructors received a list of suggested resources.
Timely feedback was provided based on observations of intervention classes and planning sessions.

e PD and other IAT supports included:
e Guidance on the selection of research-based intervention programs for students performing more
than 3-4 grade levels below grade-level;
e Guidance for the Imagine Learning platform, including creating custom pathways;
o PD facilitation for PLCs and faculty meetings; and
e Provision of a digital version of the progress monitoring form for campus support.
(Addendum 2: A180 EQY Pillar IV Interventions, 2017—-2018, pp. 226—242)

e In Fall of the 2017-2018 school year, HISD began using a universal screener, Renaissance 360, to
assess early childhood education through grade 12 students’ performance, learning needs, and
progress in early literacy, reading, and mathematics.

o Districtwide efforts were made to encourage full student participation on this screener. Beginning (BOY)
and middle of year (MOY) participation results are presented for reading (including both the early
literacy and reading instruments) and mathematics. BOY and MOY performance results are presented
for early literacy, reading, and mathematics.

e Onthe BOY and MOY Renaissance 360 tests in early literacy and reading combined, Figure 14 (p. 40)
shows that Achieve 180 Program students participated at rates that were 16 and 17 percentage points
lower, respectively, than non-Achieve 180 students in 2017-2018.
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Figure 14: Percentage of Non-Achieve 180 and Achieve 180 Program Student Participation in
Renaissance 360 Early Literacy and Reading, Beginning and Middle of Year, 2017-2018
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Source: Renaissance Reading 3/21/2018 Student Data File
Note: Includes unduplicated student participation on English and Spanish test versions.

e OnBOY and MOY Renaissance 360 tests in early literacy and reading, Achieve 180 Program students
at Secondary Group schools participated at rates similar to non-Achieve 180 students in 2017-2018
(Figure 14).

e Non-Achieve 180 students and Achieve 180 Program students, including all students in treatment
groups showed a one to two percentage-point increase in participation on tests in early literacy and
reading from BOY to MOY in 2017-2018.

e OnBOY and MOY Renaissance 360 tests in early literacy and reading, Achieve 180 Program students
at Primary Group schools participated at rates that were about 40 percentage points lower than non-
Achieve 180 students in 2017-2018.

e On Renaissance 360 tests in mathematics, Achieve 180 Program students participated at rates that
were 14 percentage points lower on the beginning of year (BOY) test and 11 percentage points lower
on the middle of year test (MOY) than non-Achieve 180 students (Figure 15, p. 41).

¢ A two-percentage point decrease in student participation on Renaissance 360 mathematics tests from
BOY to MOY occurred for non-Achieve 180 students, while participation rates increased for Achieve
180 Program students in Primary Group schools (one percentage point), Secondary Group (four
percentage points), and Tertiary Group schools (one percentage point) in 2017-2018.

e On BOY and MOY Renaissance 360 tests in mathematics, Achieve 180 Program students at Primary

Group schools participated at rates that were about 30 percentage points lower than non-Achieve 180
students in 2017-2018.
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Figure 15: Percentage of District, Non-Achieve 180, and Achieve 180 Program Student

Percentage of Students

Participation in Renaissance 360 Mathematics, Beginning and Middle of Year, 2017-
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Source: Renaissance Mathematics 3/21/2018 Student Data
Note: Includes unduplicated student participation on English and Spanish test versions.

Universal Screener Student Performance

Renaissance 360 performance results were used to determine instructional interventions, based on
students’ percentile ranks on the assessment. The cut-points used to determine students’ levels of
need for intervention were:

= Tier 3 - Urgent Intervention (Below 10" percentile rank);

= Tier 2 - Intervention (10t —24t% percentile rank);

= On Watch (25-39t percentile rank); and

= Tier 1 - At/Above Benchmark (40" percentile rank or higher).

For all tests, when considered by assessment version and Achieve 180 treatment group, the
percentage of Tier 2 and Tier 3 students decreased or stayed the same between BOY and MOY for
every group except students in the Superintendent’s Schools and students in Tertiary Group schools
who took the Early Literacy measure in Spanish (Appendix F, pp. 131-139).

The greatest reductions in the total percentages of Achieve 180 Program students and non-Achieve
180 Program students who needed Urgent Intervention or Intervention and the greatest increases of
Achieve 180 Program students and non-Achieve 180 students who performed At/Above Benchmark
were on the Renaissance 360 English version Early Literacy tests and the Spanish version Reading
tests.

Renaissance 360 Early Literacy

Figure 16 (p. 42) depicts the percentages of HISD students who tested on Renaissance 360 Early
Literacy tests by their level of need for instructional intervention. (See Appendix F, Figure F-1 through
F-4, p. 131 for results by Achieve 180 Program treatment group.)

Districtwide, the total percentages of students who required intervention (Urgent Intervention and
Intervention) decreased from BOY to MOY on both English and Spanish versions of the Early Literacy
tests, while the percentages of students who tested at At/Above Benchmark increased from BOY to
MOY on the same tests in 2017-2018.
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e Though the gains were greater for students who tested on the Early Literacy English version, a greater

percentage of students who tested in Spanish performed At/Above Benchmark than the students who
tested in English (Figure 16).

Figure 16: Percentage of HISD Students Who Performed at Each Level of Intervention on

Renaissance 360 Early Literacy Tests at Beginning and Middle of the Year, Districtwide
2017-2018
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Source: Renaissance Early Literacy English and Spanish 3/21/2018 Student Data File

e When grouped by non-Achieve 180 or Achieve 180 Program affiliation, Figure 17 and Figure 18 (p.43)
show that for both groups, the total percentages of students who required intervention (Urgent
Intervention and Intervention) decreased from BOY to MOY on both English and Spanish versions of
the Early Literacy tests, while the percentages of students who tested At/Above Benchmark increased
from BOY to MOY on the same tests in 2017-2018.

e On the English version (Figure 17), Achieve 180 Program students’ MOY results were similar to the
BOY results for non-Achieve 180 students, while on the Spanish version (Figure 18), the performances
of non-Achieve 180 and Achieve 180 Program students were similar at BOY and MOY, but with slightly

more Achieve 180 program students than non-Achieve 180 students scoring At/Above Benchmark at
BOY and MOY.

Figure 17: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Early Literacy Tests at Beginning and
Middle of the Year, English Version 2017-2018
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Source: Renaissance Early Literacy English 3/21/2018 Student Data File
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Figure 18: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Early Literacy Tests at Beginning and
Middle of the Year, Spanish Version, 2017-2018
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e For school-level results see Appendix F, Table F-1, p. 132 and Table F-2, p. 133 for results by Achieve
180 Program treatment group and schools.

e Figure 19 depicts the percentages of HISD students who tested on Renaissance 360 Reading tests by
their level of need for instructional intervention. (See Appendix F, Figure F-5 through F-8, p. 134 for
results by Achieve 180 Program treatment group). Districtwide, the total percentages of students who
required intervention (Urgent Intervention and Intervention) decreased from BOY to MOY on both
English and Spanish versions of the Reading tests, while the percentages of students who tested at
At/Above Benchmark increased from BOY to MOY on the same tests in 2017-2018.

Figure 19: Percentage of HISD Students Who Performed at Each Level of Intervention on
Renaissance 360 Reading Tests at Beginning and Middle of the Year, Districtwide 2017—-

2018
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Source: Renaissance Reading 3/21/2018 Student Data File

e Though the trends were similar for students who took the English version of the Reading tests when

compared to students who took the Spanish version, the gains were much higher for students who took
the Spanish version (Figure 19).

e When grouped by non-Achieve 180 or Achieve 180 Program affiliation, Figure 20 (p. 44) shows that
on the English version of the Renaissance 360 Reading tests, the total percentages of non-Achieve
180 students who required intervention (Urgent Intervention and Intervention) decreased from BOY to

MOY, while the percentage of students who tested At/Above Benchmark increased from BOY to MOY
on the same tests in 2017-2018.

HISD Research and Accountability 43




2017-2018 Achieve 180 Program Evaluation, Part A

Figure 20: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Reading Tests at Beginning and Middle
of the Year, English Version 2017-2018
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Source: Renaissance Reading English 3/21/2018 Student Data File

e The total percentages of Achieve 180 Program students who tested on the English version of the
Reading tests and required intervention (Urgent Intervention and Intervention) and who scored
At/Above Benchmark were stagnant from BOY to MOY, but slightly more Achieve 180 program students
needed Urgent Intervention at MOY than at BOY in 2017—2018 (Figure 20).

e Figure 21 shows that for both groups, the total percentages of students who required intervention
(Urgent Intervention and Intervention) decreased from BOY to MOY on the Spanish version of the
Reading tests, while the percentage of students who tested At/Above Benchmark increased from BOY
to MOY on the same tests in 2017-2018.

Figure 21: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Reading Tests at Beginning and Middle
of the Year, Spanish Version, 2017-2018
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Source: Renaissance Reading Spanish 3/21/2018 Student Data File
e For school-level results see Appendix F, Table F-3, p. 135 and Table F-4, p. 136 for results by Achieve

180 Program treatment group and schools.

e Figure 22 (p. 45) depicts the percentages of HISD students who tested on Renaissance 360
Mathematics tests by their level of need for instructional intervention. (See Appendix F, Figure F-9
through F-12, pp. 137 for results by Achieve 180 Program treatment group.)
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e Districtwide, the total percentages of students who required intervention (Urgent Intervention and
Intervention) decreased from BOY to MOY on both English and Spanish versions of the Mathematics
tests, while the percentages of students who tested At/Above Benchmark increased from BOY to MOY
on the same tests in 2017-2018 (Figure 22).

Figure 22: Percentage of HISD Students Who Performed at Each Level of Intervention on
Renaissance 360 Mathematics Tests at Beginning and Middle of the Year, Districtwide
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e Though the trends were similar for students who took the English version of the Mathematics tests
when compared to students who took the Spanish version of the Mathematics tests, the gains were
higher for students who took the Spanish version (Figure 22).

e When grouped by non-Achieve 180 or Achieve 180 Program affiliation, Figure 23 shows that on the
English version of the Mathematics tests, the total percentages of non-Achieve 180 students who
required intervention (Urgent Intervention and Intervention) decreased from BOY to MOY, while the
percentage of students who tested At/Above Benchmark increased from BOY to MOY on the same
tests in 2017-2018.

e The total percentages of Achieve 180 Program students who tested on English version of the
Mathematics tests and required intervention (Urgent Intervention and Intervention) were stagnant from
BOY to MOY, but slightly more Achieve 180 program students needed Urgent Intervention at MOY than
at BOY. Slightly more (2%) Achieve 180 students also scored At/Above the Benchmark from BOY to
MOY in 2017-2018 (Figure 23).

Figure 23: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Mathematics Tests at Beginning and
Middle of the Year, English Version 2017-2018
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e Figure 24 shows that for both groups, the total percentages of students who required intervention
(Urgent Intervention and Intervention) decreased from BOY to MOY on the Spanish version of the
Mathematics tests, while the percentage of students who tested At/Above Benchmark increased from
BOY to MOY on the same tests in 2017-2018.

Figure 24: Percentage of Achieve 180 Program and non-Achieve 180 Students Who Performed at
Each Level of Intervention on Renaissance 360 Mathematics Tests at Beginning and
Middle of the Year, Spanish Version, 2017-2018
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Source: Renaissance Mathematics Spanish 3/21/2018 Student Data File

e For school-level results see Appendix F, Table F-5, p. 138 and Table F-6, p. 139 for results by Achieve
180 Program treatment group and schools.

e The 2017-2018 support plan for the secondary English as a Second Language (ESL) program,
providing instructional support services to both Achieve 180 and non-Achieve 180 schools, is provided
in Appendix F, pp. 140-143. An extensive menu of professional development sessions was provided
for Achieve 180 program teachers, including classroom observations which were conducted to assess
the level of improvement achieved by classroom teachers. Professional development topics and
participation, along with observation results by instructional area and improvement achieved by
teachers at each school are provided in the appendix, on pp. 144-147.

e The Multilingual Secondary Specialists provided support as part of the Superintendent’s Schools
Communities of Practice (COP) sessions. Supports included observational walks that focused on the
ELL students in the classroom and giving feedback to instructors concerning observed Sheltered
Instructional Strategies, ELL literacy development, and ELL instructional differentiation (Appendix F,
p. 144).

e Professional development for teachers of Immigrant ELL students at Achieve 180 schools, provided by
Multilingual secondary staff, are detailed in Appendix F (pp. 146-147), along with detailed results of
observations of teacher progress.

e Teacher Development Specialists (TDS'’s) from HISD’s Elementary Curriculum and Development and
Secondary Curriculum and Development offices provided ongoing, systematic support to teachers in
Achieve 180 Program schools throughout the 2017-2018 school year.

e Elementary TDS Roles and Responsibilities included the following:

e Develop and facilitate coaching plans based on teacher and campus needs;
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e Develop model/master teachers using a gradual release model;

e Organize and assist with departmental and multi-campus PLCs;

¢ Conduct model/demonstration lessons using a co-teaching model;

e Provide customized professional development;

e Facilitate data analysis protocols;

e Assist with instructional planning; and

o Document work and efforts through a Campus Visitation Log google link to keep campus leadership
informed of coaching support efforts.

See Appendix F, pp. 148-149 for the number of Elementary TDS linkages per campus (HISD

Elementary Curriculum, 2017-2018, Addendum 2: A180 EQY Pillar Il Elementary Curriculum, p. 6-7).

Secondary TDS weekly support to Achieve 180 schools included the following:

e Serving as teachers of record (at the beginning of the school year);

e Serving as substitute teachers, as needed when no district substitute teachers were available;

e Co-teaching lessons with teachers;

¢ Modeling lessons with teachers;

e Modeling small-group instruction;

e Conducting small-group instruction.

e Conducting classroom observations to inform PD plans;

¢ Creating personalize PD plans with teachers;

¢ Providing personalized PD to teachers;

¢ Facilitating PLC sessions with departments;

¢ Creating intervention plans/lessons;

¢ Meeting with campus administration to inform ELA instruction; and

e Conducting classroom observations with campus administrators to calibrate expectations.
See Appendix F, p. 150 for the number of Secondary TDS support visits, teacher visits, and PLC
meetings conducted at each school through April 2018 (HISD Secondary Curriculum, 2017-2018,
Addendum 2: A180 EQY Pillar Ill Elementary Curriculum, p. 1-2).

Before STAAR testing in 2017-2018, the TDS model at Superintendent’s Schools changed from
working with multiple teachers to each TDS working with one teacher, which resulted in greater support
to each teacher, but fewer teachers received TDS supports.

Extensive support for teachers’ Wednesday Extended-day and Flex Wednesday professional
development (PD) sessions was provided by HISD’s Elementary Curriculum and Development and
Secondary Curriculum and Development team members, including all TDS and content directors.

Targeted PD was developed and facilitated throughout the school year for teachers at the Achieve 180
Program schools. Sessions were based on general topics provided by Achieve 180 Program leadership
and incorporated the district’s literacy initiatives, content-specific activities and strategies, use of
student work, and analysis of student performance data to inform planning and instruction in 2017—
2018.

Initially, it was expected that all Achieve 180 Program schools would implement the district curriculum.
To respond to the distinct needs of individual campuses, the program later allowed campuses to deviate
from the district curriculum.
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e The Secondary Curriculum and Development Office supported nine Wednesday Extended-day and
Flex Wednesday PD sessions in Fall 2017 and 13 sessions in Spring 2018 (as of the end of April 2018).
Calendars and schedules for Secondary Curriculum and Development are provided in Appendix F, p.
151.

e The Elementary Curriculum and Development Office supported 12 Wednesday Extended-day and Flex
Wednesday PD sessions in Fall 2017 and 15 sessions in Spring 2018 (as of the end of April 2018).
Calendars and schedules for Elementary Curriculum and Development are provided in Appendix F,
pp. 152-153.

e |n2017-2018, the Elementary Curriculum and Development Office conducted PD sessions to promote
the effective implementation of the Literacy By 3 curriculum, while the Secondary Curriculum and
Development Office conducted PD sessions to promote the effective implementation of the Literacy in
the Middle and Literacy Empowered curricula in 2017-2018. Calendars and schedules for Elementary
and Secondary Curriculum and Development are provided in Appendix F, pp. 154-157.

e In addition to many other professional development forums provided for Achieve 180 Program
leadership and teachers, in Spring 2018, HISD’s Elementary and Secondary Curriculum and
Development offices provided an Accelerating Content Enhancement (ACE) Series for elementary
educators and middle and high school educators to address the following goals:
= Teachers will design lesson plans and practices, aligned to current data available, to reteach and
spiral low-performing TEKS into instruction.

= Teachers will preview and plan for new TEKS aligned to the resources and best practices in the
HISD Unit Planning Guides.

= Teachers will participate in “at-bats” in order to practice teaching content in a safe and supportive
learning environment prior to going “live” with students.

= Campus leaders will participate in an end-of-day closing session to reflect on the learning to support
implementation.

e Figure 25 (p. 49) shows 248 elementary educators and 287 middle and high school educators
participated in the ACE PD series.

e The elementary-level ACE PD for teachers of grades 3-5 included sessions in reading, writing,
mathematics, and science. Secondary-level ACE PD for grades 6-12 included sessions focused on
grade 6-8 ELA and mathematics, English I-IV, geometry, Algebra | and Il, and middle and high school
science and social studies. Appendix F, Table F-7, p. 158, provides the number of participants by
school and grade-level content for the Elementary and Secondary Curriculum and Development ACE
series.
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Figure 25. Participation in the Accelerating Content Enhancement (ACE) Series, 2017-2018

Number of Participants

300 - 287

248

250 ~

200 A

150 ~

o 103 111
100 - 90

57

50 A 30 37
13
1

Reading/ELA  Mathematics Writing Science Social Studies Total

OElementary Curriculum B Secondary Curriculum

Sources: HISD Elementary Curriculum, HISD Secondary Curriculum, April 2017-2018

The HISD Formative Assessment Department provided professional development to support campus-
based sessions for teachers in 2016-2017 and 2017-2018. As a part of the Achieve 180 Program’s
Wednesday Extended-day PD or Flex Day PD, a larger menu of formative assessment courses was
offered in 2017-2018 (n=16) than in 2016—2017 (n=10) (Table F-8, p. 159).

HISD Summer School Post-Assessments and Benchmark Running Records were administered using
the OnTrack formative assessment platform. OnTrack is the HISD Student Assessment platform that
replaced EdPlan in June 2017. HISD staff use OnTrack to administer district, campus, and teacher
level assessments online or by paper and scan to monitor students' learning and make instructional
decisions. PD courses were offered to support teachers in using test scores to make effective
instructional plans. Some courses, such as Data Dig and Data Dive courses, including an Achieve 180
Data Dig 1 course, supported the use of students’ Renaissance 360, SnapShot, and STAAR or STAAR
EOC scores in planning, and other courses focused on establishing a formative assessment orientation,
reports, tools, and additional frameworks.

In 2016-2017, one formative assessment OnTrack course, Campus TOT, focused on Training the
Trainer (TOT). In 2017-2018, three formative assessment courses focused on TOT, one OnTrack PD
(Campus TOT) and two Data Dive/Data Dig PDs (STAAR TOT and Snapshot/MOY Screener: TOT)
(Table F-8).

Figure 26 (p. 50) shows the phase-out of PD for the EdPlan platform in Fall 2016 and higher numbers
of participants attending OnTrack PD courses in late Spring of 2017 than attended EdPlan courses.
September PD on formative assessment orientation, reports, and tools was the only other 2016—2017
formative assessment PD reported.
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Figure 26: Total Number of Formative Assessment Professional Development Participants by

Number of Participants

Course Type and Month Attended, 2016-2017 and 2017-2018
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2017-2018 PD was offered between June 2017 and February 2018.

Data Dig and Data Dive, OnTrack, or formative assessment courses on updates, reports, and tools
were conducted in most months between June 2017 and February 2018 for the 2017—2018 school year
(Figure 26).

The highest level of formative assessment PD participation was for OnTrack in October 2018, followed
by PD on formative assessment orientation, reports, and tools in December 2018 (Figure 26).

By course type, in 2016-2017, OnTrack had the largest number of participants (n=50) in Formative
Assessment PD, followed by EdPlan participants (n=22), formative assessment Updates, Reports, and
Tools participants (n=5), and no participation in Data related courses. By comparison, in 2017-2018,
OnTrack had the largest number of formative assessment PD participants (n=246), followed by Data
courses (n=118), and formative assessment Updates, Reports, and Tools courses (n=109) (Figure 26).

In 2016-2017, 77 participants from Achieve 180 Program schools attended 27 formative assessment
PD courses. In 2017-2018, more than six times that number of participants attended formative
assessment PD courses and eight times the number of PD sessions were conducted (Figure 27, p.
51).

Comparing participation by the staff in each treatment group, in 2017-2018, the Tertiary Group’s staff
attended the most formative assessment PD courses, and the Primary Group schools had the most
participants (Figure 27).
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Figure 27: Total Number of Formative Assessment Professional Development Courses and
Participants by Achieve 180 Program Group of Schools, 2016-2017 and 2017-2018
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e From 2016-2017 to 2017-2018, the Tertiary Group showed more growth in the number of formative
assessment courses attended, while the Primary Group showed the most growth in formative
assessment course participation (Figure 27).

e Table F-9 (pp. 160-164) shows the number of formative assessment PD courses and participation
counts by Achieve 180 Program school group for 2017-2018.

e The percentage of HISD students who enrolled in at least one Advance Placement (AP) or International
Baccalaureate (IB) course decreased 0.1 percentage point from Spring 2016 (EQY) to Spring 2017
(EQY) and increased 3.9 percentage points from Spring 2017 (EOY) to Spring 2018 (EOY) (Figure 28,
p 52).

e The percentage of HISD students who enrolled in at least one AP or IB course decreased 1.9

percentage points in 2016-2017 from Fall 2016 (BOY) to Spring 2017 (EOQY) and in 2017-2018 1.2
percentage points from Fall 2017 (BOY) to Spring 2018 (EQY) (Figure 28).
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Figure 28: Percentage of HISD Students Enrolled in At Least One AP or IB Course, 2015-
2016 through 2017-2018
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e The percentage of all Achieve 180 Program students who enrolled in at least one AP or IB course
decreased 2.9 percentage points from Spring 2016 (EQY) to Spring 2017 (EQOY) and increased 6.0
percentage points from Spring 2017 (EOY) to Spring 2018 (EQY), exceeding the district’s rate of
increase (Figure 29).

e The percentage of all Achieve 180 Program students who enrolled in at least one AP or IB course
decreased 1.0 percentage points in 2016—2017 from Fall 2016 (BOY) to Spring 2017 (EOQY) and
decreased 0.5 of a percentage point in 2017-2018 from Fall 2017 (BOY) to Spring 2018 (EQY), which
was at a rate less than the district’s rate of decrease (Figure 29).

Figure 29: Percentage of All Achieve 180 Program Students Enrolled in At Least One AP or IB
Course, 2015-2016 through 2017-2018
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Based on how the data were provided, in Figure 30, results for students in the Superintendent’s
Schools are presented separate from all other Achieve 180 Program campuses. The percentage of
Achieve 180 students (excluding Superintendent’s Schools students) who enrolled in at least one AP
or IB course decreased 3.5 percentage points from Spring 2016 (EOY) to Spring 2017 (EOY) and
increased 6.9 percentage points from Spring 2017 (EQY) to Spring 2018 (EQY).

For Superintendent’s Schools students, the percentage of students who enrolled in at least one AP or
IB course increased 0.9 percentage point from Spring 2016 (EOY) to Spring 2017 (EOY) and increased
1.1 percentage points from Spring 2017 (EQY) to Spring 2018 (EOY) (Figure 30).

Figure 30: Percentage of Achieve 180 School Office Campuses and Superintendent’s Schools
Students Enrolled in At Least One AP or IB Course, 2015-2016 through 2017-2018
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The percentage of HISD students who enrolled in at least one dual credit course increased 1.3
percentage points from Spring 2016 (EOY) to Spring 2017 (EOQY) and increased 0.6 percentage points
from Spring 2017 (EQY) to Spring 2018 (EOY) (Figure 31, p. 54).

The percentage of HISD students who enrolled in at least one dual credit course increased 0.5
percentage points in 2016-2017 from Fall 2016 (BOY) to Spring 2017 (EOY) and increased 1.2
percentage points in 2017-2018 from Fall 2017 (BOY) to Spring 2018 (EOQY) (Figure 31).
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Figure 31: Percentage of HISD Students Enrolled in At Least One Dual Credit Course, 2015-2016
through 2017-2018
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e The percentage of all Achieve 180 Program students who enrolled in at least one dual credit course
increased 1.2 percentage points from Spring 2016 (EQY) to Spring 2017 (EQOY) and increased 0.4
percentage points from Spring 2017 (EQY) to Spring 2018 (EQY), similar to district rate increases
(Figure 32).

e The percentage of all Achieve 180 Program students who enrolled in at least one dual credit course
increased 0.2 percentage point in 2016-2017 from Fall 2016 (BOY) to Spring 2017 (EOY) and
decreased 0.1 percentage point in 2017—2018 from Fall 2017 (BOY) to Spring 2018 (EQY) (Figure 32).

Figure 32: Percentage of All Achieve 180 Program Students Enrolled in At Least One Dual Credit
Course, 2015-2016 through 2017-2018
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e The percentage of Achieve 180 Program students excluding Superintendent’s Schools students who
enrolled in at least one dual credit course increased 1.1 percentage points from Spring 2016 (EQY) to
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Spring 2017 (EQOY) and increased 0.4 percentage point from Spring 2017 (EOY) to Spring 2018 (EOQY)
(Figure 33).

e For Superintendent’s Schools students, the percentage of students enrolled in at least one dual credit
course increased 1.8 percentage points from Spring 2016 (EQY) to Spring 2017 (EQY) and increased
0.3 percentage point from Spring 2017 (EQY) to Spring 2018 (EOY) (Figure 33).

e The enroliment of students in Superintendent’s Schools who enrolled in at least one dual credit course
increased 5.5 percentage points from Fall 2015 to Spring 2018, while enroliment rates by students from
all the other Achieve 180 program schools increased by 1.9 percentage points.

Figure 33: Percentage of Achieve 180 School Office Campuses and Superintendent’s Schools
Students Enrolled in At Least One Dual Credit Course, 2015-2016 through 2017-2018
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o Pillar lll administrators identified the following components that contributed most to effective program

implementation:

e Observations of instruction during COP rounds;

e A consistent cycle of support given to targeted teachers consisting of aligned PD, co-teaching
session, and observational coaching;

e Formative Assessment coordinators and TDS support;

o Data sessions presented as a cross-functional team;

¢ Alignment between TDS and school leaders, which led to increased useage, participation, and
student achievement;

o Differentiation based on campus needs; and

e Collaboration among departments.

e Suggested adjustments to improve program implementation included:
o Fidelity of implementation of the Universal Screening tool, including progress monitoring;
e More coordination among the academic departments to streamline instructional support;
e Coordination among academic departments to present a cohesive system of PD during campus-
based PLCs;
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¢ Inclusion of CTE teachers in PD;

e Follow-up by campus administrators to ensure that professional development lessons are
implemented in classrooms; and

e More stringent protocols for communicating required processes to teachers and implementing
them with fidelity.

e Wednesday extended-day professional development (PD) began on Achieve 180 Program campuses for
core subject area teachers on September 27, 2017. By October 2017, Wednesday extended-day
professional development sessions began being supported by assigned School Support Officers, the
Achieve 180 administrative team, School Office Directors, and Academic Department members. In
addition, funding had been secured to include all special education teachers, ELL teachers, and Teacher
Specialists.

e By November 9, 2017, teachers were no longer required to participate in the Wednesday extended-day
PD. In addition, in response to principal feedback, adjustments had been made to increase flexibility in
literacy PD options by providing a menu of strategies and topics to allow each campus to select PD to best
meet their needs.

e As the format of designated Flex Wednesday sessions changed to support increased campus-based
direction and ownership in PD development and delivery, it more fully addressed the individual needs of
campuses and incorporated more planning. (See Appendix G, p. 165-166 for Flex Wednesday PD options
for elementary and secondary schools.)

e A total of 26 Wednesday Extended-day PD or Flex Wednesday PD sessions were conducted during the
2017-2018 school year. In Fall 2017, September 27, 2017-December 13, 2017, 10 PD sessions were
held. Sixteen (16) sessions were conducted in Spring 2018, January 10, 2017-April 5, 2018, which was
60 percent more sessions than were held in Fall 2017.

e Figure 34 (p. 57) shows that 8,738 PD spots were filled by teachers and 915 spots were held by
administrators (duplicated educator counts) in Wednesday Extended-day PD or Flex Wednesday PD
sessions that were conducted at Achieve 180 campuses. In Fall 2017, 6,061 teachers and 569
administrators participated in the 10 PD sessions held. In Spring 2018, 2,677 teachers and 346
administrators (duplicated educator counts) participated in the 16 sessions conducted.

e Spring participation rates show clear and dramatic reductions, which seem to have been a response to the
Wednesday Extended-day PD or Flex Wednesday PD sessions no longer being required for teachers after
November 2018 (Figure 34).

e Nine Achieve 180 Program campuses had no documented participation in Wednesday PD sessions,
including one Primary Group campus (Texas Connections 3—12) and eight Tertiary Group campuses
(Bellfort ECC, Foerster ES, Gallegos ES, High School Ahead MS, Liberty HS, Victory Prep South HS,
Milby HS, and Westbury HS) (Figure 34).
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Figure 34: Wednesday Extended-day/Flex Wednesday Professional Development by Participant Type,
Fall and Spring 2017-2018
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e |AT managers worked with administrators, teachers, and counselors at each campus to develop a team
to support students, parents, campus leaders, and teachers in identifying possible ways to help
struggling students experience greater success. IAT meetings were focused on information regarding
students’ progress and strategies that were implemented to address areas of concern, and served as
problem-solving sessions to identify potential causes and develop potential ways to address concerns
(Addendum 2: A180 EOQY Pillar IV Interventions, 2017-2018, pp. 226—242).

e |AT provided the following supports for implementation of Wednesday Extended-day/Flex Wednesday
PD sessions:
e In October 2017, Achieve 180 Program After School PD was developed by Interventions Office
personnel, centered around IAT processes, including progress monitoring.
e In January 2018, the Interventions Office provided Achieve 180 Program Wednesday PD for
Middle-of-year (MOY) Triangulation Training and Achieve 180 Program Liaison Training for
Progress Monitoring Data Usage (Addendum 2: A180 EOY Pillar IV Interventions, 2017-2018).

e The IAT provided Master Schedule Guidance/Structured Instructional Time PD for elementary and
secondary campuses to support them in implementing the recommended supplemental time for the
universal screener (Renaissance 360) Tier 2 and Tier 3 interventions, and in scheduling rotations.
Ongoing guidance was made available and exemplar schedules were provided.
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e Intervention assistance through the HISD Interventions Office provided guidance regarding effective
ways to schedule time for the following online intervention platforms:
* Imagine Learning,
»= Achieve 3000,
= MindPlay, and,
= Ascend Math (Addendum 2: A180 EQY Pillar IV Interventions, 2017—-2018, pp. 226-242).

e Achieve3000® is a web-based differentiated reading program that aims to increase students’ literacy
through individualizing activities based on beginning Lexile levels. The program meets students where
they are academically, and is used to help support improved performance on STAAR EOC exams. As
a part of the Achieve 180 Program, Achieve3000 was offered primarily to HISD middle school and high
school students. In addition to assessing gains in acquiring literacy, students’ Achieve3000 Lexile
scores were interpreted as a measure for being on track for college and career readiness
(Achieve3000®, 2014).

e Figure 35 shows that of the 16,198 grades 6—12 Achieve 180 Program students who logged into the
Achieve3000 program, 23 percent did not complete any activities and 60 percent did not complete both
a pre- and post-test. (See Appendix G, Table G-1, p. 167 for participation counts by Achieve 180
Program campus and treatment group.)

Figure 35: Percentages of Achieve 180 Program Students in Grades 6-12 Who Completed
Achieve3000 Activities and Both a Pretest and Posttest, by Achieve 180 Program
Group and Number of Activities Completed, 2017-2018
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Source: Achieve3000 Student Data, 2017-2018, accessed on 4/31/2018
Note: Pretest and posttest were taken on different dates. Percentages may not total 100 due to rounding.

e Additional analysis showed that, of the students who completed at least one Achieve3000 activity in
the 2017-2018 school year, 52 percent (n=6,435) completed both pretest and post-test Lexile
measures that were recorded on different dates. These factors were used as indicators of program
utilization and these students were included in the analysis of their performance.
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Secondary Group students had the highest proportion of students who completed at least one activity
(90%) and the highest percentage of students to complete both a pretest and posttest (54%) (Figure
35).

Superintendent’s Schools students had the lowest proportion of students who completed at least one
activity (69%) and the lowest percentage of students to complete both a pretest and posttest (27%)
(Figure 35).

Achieve3000 (2017) recommends students complete 80 activities during the school year to accelerate
student Lexile gains. Figure 36 shows the 11 Achieve 180 Program schools that had students who
completed at least 80 Achieve3000 activities by late April of the 2017-2018 school year. Cullen MS (in
the Primary Group) (n=19), Madison (in the Primary Group) HS (n=7), and Westbury HS (in the Tertiary
Group) (n=5) had the most Achieve 180 program students complete at least 80 Achieve3000 activities
in 2017-2018.

By treatment group, Superintendent’s Schools had three schools and a total of three students who
completed the recommended minimum of 80 activities; the Primary Group had three schools and 27
students; the Secondary Group had two schools and two students; and the Tertiary Group had three
schools and eight students who met the recommended level of activity in the program.

Figure 36: Number of Achieve 180 Program Students Who Completed Eighty or More Achieve3000
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Figure 37 (p. 60) shows that lower percentages of students at each grade level tested at the “Falls Far
Below” level for college and career readiness on the posttest than those that tested at the same level
on the pretest. The greatest change was among 6™ grade students (nine percentage points) and the
smallest change (one percentage point) was among 8™ grade students. (See Appendix G, Table G-2,
p. 168 for pretest and posttest performance results by grade level and level of college and career
readiness.)

On the posttest, higher percentages of students in grade 6 and grades 9-11 tested at the “Exceeds”
level for college and career readiness than the percentages of those students who tested at that level
on the pretest. The changes were between one and three percentage points. Similarly, higher
percentages of students in grades 9—11 tested at the “Meets” level for college and career readiness
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than the percentages of those students who tested at that level on the pretest. The changes were
between one and two percentage points (Figure 37).

Figure 37: Percentages of Achieve 180 Program Students Who Performed at Each Achieve3000
Level of College and Career Readiness at Pretest and Posttest* by Grade Level, 2017—-

2018
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Source: Achieve3000 Student Data, 2017-2018, accessed on 4/31/2018
Note: Pretest and posttest were taken on different dates. Percentages may not total 100 due to rounding.

o When interpreting students’ Lexile scores for college and career readiness (Achieve3000®, 2014),
across the Achieve 180 Program, students in the 11th grade showed the greatest average gain in mean
Lexile growth, with an average increase of 64 points. Of these students, 11th graders attending schools
in the Tertiary Group had the greatest average gain in mean Lexile growth, with an average increase
of 81 points. (See Appendix G, Table G-3, p. 169 for pretest and posttest performance results by
Achieve 180 Program group, grade level, and level of college and career readiness.)

e Across the Achieve 180 Program, 7th grade students showed the smallest average gain in mean Lexile
growth, with an average increase of 18 points. Of these students, 7th graders attending middle and
high schools in the Superintendent’s Schools had the smallest average gain in mean Lexile growth,
with an average increase of nine points (Table G-3).

¢ Based on Lexile levels with regard to being on track for college and career readiness (See Appendix
G, p. 170), sixth-grade students in the Primary Group moved from an average Lexile level of “Falls Far
Below” being on track at pretest to an average level of “Approaches” being on track at posttest. Though
they had average increases in mean Lexile scores, students in all other grade levels and Achieve 180
treatment group schools scored as “Falls Far Below” being on track for college and career readiness
on both the pretest and posttest (Table G-3).
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HISD’s Advanced Academics department purchased AP Insight's web-based tools to support student
learning of concepts and skills necessary for college success. AP Insight helped teachers identify areas
of common errors for students to increase teacher capacity to prepare students to master AP courses
and examinations. Achieve 180 Program teachers at nine high schools utilized AP Insight in Spring
2018.

Figure 38 shows the percentage of Achieve 180 Program high schools with teachers that both created
an AP Insight class and assigned students to at least one AP Insight class for AP subjects in January
and February 2018. Fewer than 50 percent of the 10 Achieve 180 high schools met both criteria for
any AP subject. The subjects with the highest participation rates were AP calculus and AP World
History, each with 33 percent participation, followed by AP Biology, with 25 percent of Achieve 180 high
schools participating.

Participating schools included: Kashmere HS, Wheatley HS, and Worthing HS (Superintendent’s
Schools); Madison HS, North Forest HS, and Washington HS (Primary Group); and Milby HS, Westbury
HS, and Yates HS (Tertiary Group). See Table G-4 Appendix G, p. 171 for participation by campus,
including the creation of classes and the number of students assigned to each.

Figure 38: Percentage of Participating Achieve 180 Program Schools that Created Both an AP
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Based on student enroliment on March 27, 2018, Figure 39 (p. 62) shows the proportion of students
who had not received a laptop as a part of the PowerUp Laptop distribution initiative. As a group,
Achieve 180 Program schools had lower proportions of students who did not receive PowerUp laptops,
2.7 percent, than students in all HISD schools, 3.0 percent. When disaggregated by treatment group,
however, a disproportionately higher proportion of Superintendent’s Schools students, 4.3 percent, did
not receive PowerUp laptops compared with students in other Achieve 180 treatment groups. Table
G-5 Appendix G, p. 172-173, includes results by campus.
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Figure 39: Percentage of HISD Students With No LapTop by Achieve 180 Program Group, 2017-
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Note: The proportion is based on the number of students enrolled on March 27, 2018.

e Figure 40 shows total CTE course patrticipation for non-Achieve 180 students remained stable at seven
percent and their participation in a coherent sequence of CTE courses remained constant at 10% from
2016-2017 to 2017-2018, while the percentage of Achieve 180 Program students who enrolled in at
least one CTE course decreased two percentage points (from 11% to 9%) and the percentage of
students who enrolled in a coherent sequence of CTE courses increased five percentage points (from
19% in 2016-2017 to 24% in 2017-2018).

Figure 40: Percentages of Students Enrolled in at Least One CTE Course or a Coherent Sequence
of CTE Courses, 2016-2017 and 2017-2018
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e For Achieve 180 Program treatment groups of schools, the Superintendent’s Schools had the largest
percentage of students who enrolled in a coherent sequence of CTE courses in 2016-2017 (27%),
which dropped to 25 percent in 2017-2018. Teriary Group schools had the largest percentage of
students who enrolled in a coherent sequence of CTE courses in 2017-2018 (30%), which had
increased from 22 percent in 2016—2017.

e For Achieve 180 Program treatment groups of schools in 2016—2017, the Secondary Group schools
had fewer than one percent (<1%) of students enrolled in a coherent sequence of CTE courses. This
increased to 16 percent in 2017-2018, which was the lowest percentage of students who enrolled in a
coherent sequence of CTE courses among Achieve 180 Program schools in 2017-2018.

o Pillar IV administrators described the following as contributing to the effectiveness of implementation:
e Facilitation of professional development by multilingual personnel, campus-based teacher
instructional leaders, and TDS;
e Campus leaders personally participating in and leading Wednesday professional development,
making expectations clear, and providing follow-up support to teachers;
¢ Required participation in Wednesday professional development; and
e Availability of technology and resources to support curricular goals.

e The administrators’ suggested adjustments to improving program implementation included:

e Surveying campus personnel to determine instructional strengths and areas of growth;

e Formalizing roles and responsibilities for providing and following up on professional development;

e Combining secondary campuses for professional development to allow regular TDS participation
with each campus;

e Planning early for interventions classes and streamlining resources used to fill learning gaps;

e Shifting conversation and planning from data analysis to deeper work around implementation of
instructional best practices; and

e Better implementation of expectations about how data informs instruction and needs of students
who are far below grade level.

e The Asthma Management - Pediatric Asthma in the Home Stretch (PATHS) program was offered to all
Achieve 180 Program schools (Addendum 2: A180 EQY Pillar Health and Medical Services, p. 6).

e Though all the Achieve 180 Program schools had from seven to 50 students diagnosed with asthma,
only two Superintendent’s Schools (Highland Heights ES and Mading ES) and one Tertiary Group
school (Bruce ES) patrticipated in PATHS in 2017-2018 (Addendum 2: A180 EQY Pillar Health and
Medical Services, p. 6).

e Three Superintendent’'s Schools (Kashmere HS, Wheatley HS, and Worthing HS) and two Primary
Group schools (North Forest HS and Washington HS) participated in the Adolescent Health Care
Access/We Can Do More Fellowship (WCDM) project in 2017-2018. Kashmere HS students achieved
the targeted goal of recruiting and educating at least 15 peer advocates. Kashmere HS and Worthing
HS students achieved their self-identified goals for sexual health referrals of 18 and 17, respectively
(Addendum 2: A180 EQY Pillar Health and Medical Services, p. 8).

HISD Research and Accountability 63




2017-2018 Achieve 180 Program Evaluation, Part A

Between May 2017 and May 2018, in conjunction with Meeting Immunization Requirements through
Partnerships services, immunization compliance improved by 50 percent in Superintendent’s Schools,
Primary Group, and Secondary Group schools, and improved by 83 percent in Tertiary Group schools
(Addendum 2: A180 EOY Pillar Health and Medical Services, p. 9-11).

Vision and dental care programs, services, and resources were offered to all Achieve 180 Program
schools in 2017-2018 (Addendum 2: A180 EOY Pillar Health and Medical Services, p. 13-15).

Beyond campus-based activities, librarians from Washington HS and Milby HS presented at monthly
department meetings and created presentations for the HISD Library Services YouTube Channel.

Specific programs, activities, and services provided by librarians at some Achieve 180 Program schools
included dyslexia interventions, author studies, book talks, poetry nights, resource evaluation, provision
of digital resources to support instruction, technology support, book clubs, and library orientations for
staff and students. Programs, activities, and services provided by Achieve 180 Program librarians are
listed by school and Achieve 180 Program treatment group in Appendix H, Table H-1 (p. 174).

Student utilization of library services at Achieve 180 Program schools in 2016-2017 and 2017-2018,
based on circulation counts reported by HISD Library Services in late April 2018 (excluding Texas
Connections Academy Houston/TCAH and Victory Prep South HS), showed an overall two percent
increase in circulation from 2016—-2017 to 2017-2018. The largest increase was for Primary Group
schools, 36 percent, and the lowest was a decrease of 51 percent, from circulating 13,188 books in
2016-2017 to circulating 6,424 books in 2017—-2018, in the Secondary Group schools (Appendix H,
Table H-2, pp.175-176).

School-level increases in library circulation counts were achieved for 20 (48%) of the 42 Achieve 180
Program schools assessed from 2016-2017 to 2017-2018 (Table H-2).

Eight Achieve 180 Program schools (19%) had library utilization counts of zero for both 2016—2017 and
2017-2018. Five (12%) Achieve 180 Program schools had library utilization counts that decreased to
zero and nine additional campuses (21%) had a decline in library utilization counts from 2016-2017 to
2017-2018.

Six schools that had circulation counts of zero in 2016—2017 had positive counts in 2017-2018, which
ranged from one (Washington HS, in the Primary Group) to 3,951 (Hilliard ES, also in the Primary
Group). Five schools that had positive circulation counts in 2016-2017, which ranged from nine
(Wheatley HS, in the Superintendent’s Schools) to 3,453 (Montgomery ES, in the Secondary Group),
had no circulations recorded in 2017-2018 (Table H-2).

For the Achieve 180 Program treatment groups, in 2017—2018, the highest average number of books
housed in the school library was 39.8 books per student at Wesley ES (Superintendent’s Schools),
followed by 33.7 books per student at Attucks MS (Secondary Group). The lowest average number of
books housed in an Achieve 180 Program school was 0.6 books per student at Young ES (Tertiary
Group), followed by 5.5 books per student at Fondren ES (Secondary Group) (Table H-2).

HISD Wraparound Services used the Community Schools Model to provide schools with connections
to non-academic supports necessary to improve the personal well-being and academic achievement
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of all students within the school. HISD schools differ in their local contexts, the programs they provide,
and daily operations. However, Community Schools’ four pillars and three levels of support grounded
the district’s strategic approach to wraparound services to students across the district.

e Figure 41 depicts the facets of the Community Schools Model, which include Tier 1: Schoolwide
prevention and programs, Tier 2: Targeted assistance to students at-risk, and Tier 3: Systematic,
intensive, and personalized supports to individual students. The supports are grounded upon four pillars
of support for teaching and learning that are compatible with the Achieve 180 Program’s six pillars of
school improvement.

Figure 41: Campus-Wide Tiers of Support Based on Individual Student and Community Needs
Pertaining to the Four Pillars of Community Schools, 2017-2018
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e The 44 Wraparound Resource Specialists (WRS) and five community partners began providing
wraparound services to select HISD schools in November 2017, while an additional HISD WRS
provided wraparound services districtwide.

e Alist of Non-Achieve 180 and Achieve 180 Program schools with a WRS is provided in Appendix H,
Table H-3 (p. 177), showing a total of 49 HISD schools with a WRS, 31 (63%) of which were Achieve
180 Program schools.

e Figure 42 (p. 66) shows a total, 72 percent of Achieve 180 Program schools had a Wraparound
Resources Specialist, including all 10 Superintendent’s Schools, six Primary Group schools, three
Secondary Group, and 12 Tertiary Group schools. An additional WRS provided wraparound services
support districtwide.
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Figure 42: Percentage of Achieve 180 Program Schools with Wraparound Resource Specialists
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Note: Eight additional WRS positions at Achieve 180 Program schools have been posted. Districtwide WRS

not included.

Eight percent (n=18) of 238 non-Achieve 180 campuses had a WRS within their schools, WRS
assignments in Achieve 180 Program schools ranged from 43 percent of the Secondary Group to 100
percent of Superintendent’s Schools.

A total of 931 Tier 1: School-wide support and Prevention activities and events were enacted in 2017—
2018. (See Addendum 2: A180 EOY V Wraparound Services, Addendum 2, p. 8.)

Tier 2 and Tier 3 supports entailed ongoing campus needs assessments which included campus-based
surveys, campus community councils, and the submission of Student Assessment Forms (SAF), which
documented student needs by category, by teachers, staff and community members. (See Addendum
2: A180 EOY V Wraparound Services, Addendum 2, p. 8-9.)

Based on 496 Student Assessment Forms (SAFs) submitted in 2017-2018, Figure 43 (p. 67) shows
that of the 851 identified services needed by students, emotional and psychological services were
identified most often (308 SAFs), followed by home and family services (165 SAFs) (Appendix H, Table
H-4, p. 177).
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Figure 43: Number and Category of HISD Student Assessment Forms Received in 2017-2018
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Note: Multiple service needs may be identified on an SAF for each student.

e There were 12,645 follow-up intervention services provided to address the 496 SAFs received in 2017—
2018 (Appendix H, Table H-5, p.178). Though 45 percent of the interventions were not categorized, 28
percent were emotional and psychological related services, 12 percent were home and family related,
and eight percent were related directly to educational or vocational services (Figure 44).

Figure 44: Number of Follow-up Interventions Conducted by Category, 2017-2018
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e The WRS and WRS Managers were provided professional development several times monthly from
November 2017 through April 2018 to support them in fulfilling their roles appropriately. (See Addendum
2: A180 EOY V Wraparound Services, Addendum 2, p. 6 for PD calendar and participation counts.)
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Figure 45 depicts the breadth of WRS’ areas of academic and non-academic responsibilities in
facilitating the provision of wraparound services to the district’s students, schools, and communities.

Figure 45: Wraparound Resource Specialists’ Areas of Responsibility in Providing Wraparound

Services, 2017-2018
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The following Wraparound Service processes have been developed: technology solutions to support
service provision; data tracking and a provider database with WRS access and training; a Wraparound
Services data platform in 50 schools to track and monitor services provided to students and families;
and all WRS have access to the tools, trainings, and data resources.

More than 2,700 Wraparound Services were provided through community assets identified for each
school. (See Addendum 2: A180 EOY V Wraparound Services, Addendum 2, p. 9 for list of service
providers and number of services provided.)

Student Assistance

HISD’s Student Support Services utilized outreach workers to support campuses with attendance,
homeless assistance, pregnancy related services, and services for students who had been
incarcerated, placed in foster care, or lived in residential treatment centers.

Targeted Attendance and Homeless Outreach Worker support was provided to all Achieve 180
Program schools through the Student Support Services’ Homeless Education Office, Attendance
Office, Dual Status and Adjudicated Youth Office, and pregnancy-related services in 2017-2018.

Key HISD Student Support Services initiatives in 2017-2018 included:

=  Six districtwide monthly Graduation Support meetings to help improve attendance and work with
at-risk populations;

= Collaboration with HISD Communications to provide best practice strategies through the Weekly
Teacher Download that educators may utilize to strengthen support and improve attendance for at-
risk students;

= Contributions to the monthly Attendance Spotlight, which regularly highlights a campus principal
who has implemented strong systems and culture around attendance at his/her school;

HISD Research and Accountability 68




2017-2018 Achieve 180 Program Evaluation, Part A

= School Community Event support at Worthing HS, Westbury HS, Washington HS, Milby HS, Lewis
ES, and Madison HS through feeder pattern events in August;

= Achieve 180 Office Collaboration presentation of the Student Assistance Department, providing
support to the Achieve 180 Area Superintendent and administrative team, December 5, 2017,

= Achieve 180 Office Collaboration development of a plan to support Achieve 180 campuses with
targeted support for at-risk students through the use of outreach workers in the areas of homeless
student resources, attendance, adjudicated youth, and pregnhant/parenting students;

» Hurricane Harvey Relief;

= Student Attendance Kindle Fire Incentive, to improve student attendance at several Achieve 180
schools; and

= TEEN and Police Service (TAPS) Academy at Kashmere HS, Wheatley HS, Woodson K-8, and
Yates HS to reduce the social distance between youth and law enforcement.

HISD’s Student Support Services’ Department of Student Assistance conducted the following special
events and activities in 2017-2018:

= Mobile Teacher’s Aide Distribution at a districtwide Graduation Support meeting (74 participants);
= Back to School Extravaganza (500 participants);

= Project Prom (761 participants);

» Thanksgiving Dinner Distribution (1,500 families served); and

= Advisory Board (14 stakeholders served as committee members).

(See Appendix H, p. 179 for a description of each special event and activity.)

Campus-level Student Support Services’ involvement with Achieve 180 Program schools also included
Graduate Support Meeting visits, Graduate Support Meeting on attendance, Outreach Support, Pillar |
- Leadership Excellence Communities of Practice (COP) sessions, support with truancy cases, and the
Juvenile Case Management Program (JCMP). These activities are summarized in Appendix H, p. 180
(HISD Student Support Services, Addendum 2: A180 EOY Pillar V Student Assistance, p. 6).

To coordinate the growth of culturally-responsive and emotionally safe learning environments through
a multi-tier system of support, the SEL Department collaborated with community partners to enhance
the SEL supports and enrichment activities on the Achieve 180 Program campuses in 2017-2018.

In 2017-2018, the SEL Department partnered with 28 community partners to support the district’s
response to student, family, and school needs, including improving the school climate in Achieve 180
Program schools. (See Addendum 2: A180 EOY V Social and Emotional Learning, p. 9 for a list of
Achieve 180 Program partners.)

The SEL Department provided robust professional development opportunities to help HISD schools
build seamless, multi-tiered systems of support and effective, proactive practices to address
challenging student behavior.

The SEL Department also provided customized technical assistance and support to Achieve 180
Program schools in 2017-2018. (See Addendum 2: A180 EOY V Social and Emotional Learning, p.
9-16 for detailed lists of SEL and Crisis-specific Responses at Achieve 180 Program schools.)
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e Administrators directing Social and Emotional Learning supports for Achieve 180 schools identified the
following contribution as the most effective for program implementation:
e Providing professional development on best practices for improved attendance through the
graduation support meeting structure;
e Enhancing communication between wraparound specialists and the Student Assistance
Department in identifying student needs; and
e Adding WRS and SEL coordinators in schools.

e Key adjustments in program implementation they would recommend to improve program
implementation were:
¢ Ongoing participation in districtwide graduation support meetings by all schools;
e Further collaboration meetings among wraparound, SEL, and Student Assistance personnel to
establish increased efficiency in systems and communication;
o Establishment of measurable goals before implementation begins; and
¢ Increasing the number of SEL Coordinators to match the number of TDS in the schools.

¢ HISD Family and Community Empowerment (FACE) support to Achieve 180 Program schools focused
on Family Friendly School (FFS) designation, two-way Communication, and feeder pattern events in
2017-2018 (Addendum 2: A180 EOQY Pillar VI FACE, p. 61).

e The FFS process facilitated school and community strategies and activities to help build relationships
between schools and their students’ families and community, and linked FACE events to student
learning.

e Two-way communication activities supported best practices for effective communication and building
positive relationships among students, parents, and teachers.

e In 2016-2017, no more than four Achieve 180 Program schools within any treatment group achieved
an FFS designation. In contrast, in 2017-2018, all eligible schools in each school group achieved an
FFS designation, with the exception of the Tertiary Group, in which 83 percent (15 of 18) achieved FFS
designations (Figure 46, p. 71). (For school level results see Appendix I, Table I-1, p. 181.)

e Ineach group in 2017-2018, more schools achieved the highest FFS designation, the gold level, than
any other single FFS designation (Figure 46).

e Except for Primary Group schools, silver FFS designations were the second largest number of
designations achieved within a treatment group (Figure 46).
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Figure 46: Number of Family Friendly School Designations for Participating Achieve 180 Program
Schools, 2016-2017 and 2017-2018
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Note: Texas Connections (TCAH), a Primary Group school, was not eligible to participate.

e Of the 43 Achieve 180 Program schools eligible to complete the four foundational F.A.C.E. activities
required for an FFS designation, a greater proportion of eligible Achieve 180 Program schools (93% or
40 schools) completed activities than the proportion of non-Achieve 180 schools (48% or 41 out of 85
eligible non-Achieve 180 campuses) (Appendix I, Table I-2, p. 182).

¢ Regarding F.A.C.E. activities among the Achieve 180 Program treatment groups of schools, 100
percent of Superintendent’s Schools, Primary Group schools, and Secondary Group schools completed
Walk-throughs, Parent-Community-Teacher Group, Climate Survey, and Professional Development
activities, while 83 percent (15 out of 18] of Tertiary Group schools completed these activities (Table I-
2).

e More than 50 percent of Achieve 180 Program schools completed F.A.C.E. Two-Way Communication
activities, while 24 percent of non-Achieve 180 schools completed them (Table 1-2).

¢ F.A.C.E. Two-way Communication activities were completed by 60 percent of the Superintendent’s
Schools, 75 percent of Primary Group schools, 43 percent of Secondary Group schools, and 44 percent
of Tertiary Group schools (Table I-2). (See Appendix I, Table I-3, p. 183 for campus-level results.)

e HISD Family and Community Empowerment (FACE) support to Achieve 180 Program schools included
holding Fall and Spring feeder pattern events and beginning of year (BOY) and middle of year (MOY)
check-ins with a FACE Specialist. Nineteen of 21 schools (90%), excluding Victory Prep K-8,
participating in Feeder Pattern Connections activities had BOY check-ins and 100 percent had MOY
check-ins with a FACE Specialist in 2017-2018 (Appendix I, p. 184).
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e Twenty Achieve 180 Program schools participated in a feeder pattern event during the 2017-2018
school year (Appendix I, p. 184).

¢ Nineteen (90%) of the 21 participating Achieve 180 Program schools held a Fall 2017 feeder pattern
event and seven (33%) of them held a feeder pattern event in the Spring of 2018.

e The elementary, middle, and high schools to which a student is zoned are determined based on the
student’s home address. Students who attended a school that was not one of their zoned schools did
not remain within their feeder pattern schools. Figure 47 shows, by Achieve 180 Program affiliation,
the percentage of students who remained within their feeder pattern schools at the beginning and end
of 2016-2017 and 2017-2018.

Figure 47: Percentage of Students Who Remained Enrolled in Their Zoned Feeder Pattern
Schools, 2016-2017 and 2017-2018
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e Students attending Achieve 180 Program schools were more likely to remain enrolled in a school in
their feeder pattern each semester in 2016—2017 and 2017-2018 (71%-90%) than were students who
attended non-Achieve 180 schools (63%—65%) (Figure 47).

e The percentages of students remaining in feeder pattern schools increased from Fall to Spring for
Achieve 180 Program schools and non-Achieve 180 schools, however, the changes were small. The
percentage of students who remained enrolled in their feeder patterns increased two percentage-points
or less within the same school year for either group (Figure 47).

e For the Achieve 180 Program treatment groups of schools, students who attended Superintendent’s
Schools in 2016-2017 and 2017-2018 remained within their feeder pattern schools at a much higher
rate than non-Achieve 180 students and at a higher rate than students who attended other Achieve 180
schools. Students who attended Tertiary Group schools remained in their feeder pattern schools at the
lowest rates among Achieve 180 Program schools (Figure 47).

e Administrators of family and community engagement Achieve 180 programs cited the following as
contributing most to effective program implementation:
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e Collaborating with schools, district departments, and community organizations to plan and
implement back-to-school events; and

e A new activity in which FACE Specialists went to campuses to guide the parent-communty-teacher
group in disaggregating the Climate Survey data, conduct the Walkthrough to identify strengths
and opportunities, and provide the leadership team with a list of activities to address the
opportunities.

Key adjustments that administrators noted in program implementation included:

e Further collaboration between the FACE department and the Student Assistance Department on
innovative methods to inform families about the implications of good attendance;

e Buy-in across the district with all stakeholders;

o FACE presentations during Wednesday Master Schedule;

e Acquisition of additional FACE Specialists;

e Scheduling one-to-one meetings with campus leaders to determine specific areas needing support;

¢ Differentiating campus support based on FACE Climate Surveys, Walkthroughs, and professional
development already taken by campus stakeholders; and

¢ Implementing Fall and Spring Parent-Teacher Conferences

In Spring 2018, the Achieve 180 Program and Comparison School Survey was piloted to assess the
perceptions of students, teachers, principals, and other administrative team members at Achieve 180
Program and comparison schools regarding their satisfaction with the quality of the school, teachers
and staff, educational activities, and educational support opportunities provided by their school.

The Achieve 180 Program and Comparison School Survey consisted of four scales: Education at Your
School; School Teachers and Staff; School Environment; and School Principal. Respondents stated
their agreement with statements on a scale of 1— 4, with four being the most positive.

Across all four scales, teachers in Achieve 180 Program and comparison schools generally rated the
climates at their schools as supportive. Nearly all the average total scale scores rounded to three points,
with all exceptions rounding to four points. (See Appendix H, p. 185 for response counts and average
ratings by survey item for the Achieve 180 Program schools and comparison school group.)

For teachers, the scale with the highest average total score was School Principal, which was 3.8 points
for Mading ES (Superintendent’s Schools), while for comparison elementary schools the average total
rating for the School Principal scale was 3.4 points (Appendix H, p. 185).

For teachers, the lowest average total scale score, 2.7 points, was associated with the School
Environment scale for both Woodson K-8 (Superintendent’'s Schools) and Attucks MS (Secondary
Group). At the same time, the elementary comparison schools recorded an average of 3.3 points and
the comparison middle schools recorded an average of 2.8 points on the same scale (Appendix H, p.
185).

Across all four scales, elementary students in Achieve 180 Program and comparison schools generally
rated the climates at their schools as somewhat supportive. Nearly all the average total scale scores
rounded to three points, with one exception rounding to four points. The highest average total score
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given by Achieve 180 Program elementary students was 3.5 points, associated with the School
Principal scale for Blackshear ES (Superintendent’s Schools). At the same time, the elementary
comparison schools recorded an average of 3.5 points on the same scale. (See Appendix H, p. 186
for response counts and average ratings by survey item for the Achieve 180 Program schools and
comparison school group.)

e For elementary students, the lowest average total scale score, 2.5 points, was associated with the
School Environment scale for Woodson K-8 (Superintendent’s Schools). At the same time, the
elementary comparison schools recorded an average of 3.2 points on the same scale. (Appendix H, p.
186)

e Across all four scales, middle and high school students in Achieve 180 Program and comparison
schools generally rated the climates at their schools as somewhat supportive, with nearly all the
average total scale scores rounding to three points. Exceptions, rounding to two points, were associated
with the School Environment scale with 2.4 points for Attucks MS (Secondary Group school) and 2.3
points for Yates HS (Tertiary Group). At the same time, the comparison middle schools recorded an
average of 2.7 points and comparison high schools recorded an average of 2.6 points on the same
scale. (See Appendix H, p. 187 for response counts and average ratings by survey item for the Achieve
180 Program schools and comparison school group.)

e For middle and high school students, the scale with the highest average total score was School

Principal, which was 3.4 for Liberty HS (Tertiary Group). For comparison high schools, the average
total rating for the School Principal scale was 2.8 (Appendix H, p.187).
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In Year 1 (2017-2018) of the Achieve 180 Program, the implementation of the program’s goals, objectives,
and strategies have been consistent with the stated Mission, Vision and Beliefs of the HISD Board of
Education. Compatible with the district’s stated focus on equity, the Achieve 180 Program was designed to
support, strengthen, and empower students who attend HISD’s severely underserved and underperforming
schools. In addition, the program sought to engage and empower students’ families to support and enhance
student learning and achievement, while developing alliances within their communities to support this
important endeavor.

In more than monetary terms, the scale of the investment to implement Year 1 of the Achieve 180 Program
was massive. Stakeholders throughout the district, provided quality resources to support nearly 37,000
students, more than 2,100 teachers, and over 100 administrators in the 44 underserved and
underperforming schools targeted by this program. There is no measure sufficient to assess the level of
dedication and determination of the many who have worked diligently to positively impact the social and
emotional welfare and academic achievement of the chronically struggling students within these poorest
and lowest performing of HISD’s schools.

With the immediate threat of school closures looming, in particular for the Superintendent’s Schools, the
Achieve 180 Program efforts for school turnaround were Herculean in Year 1, albeit at the twelfth hour.
Efforts to implement the best practices known to the highest-level and most experienced of educators in
the district have been extensive. Typically, the implemented strategies and activities had been developed
or at least vetted in collaboration with campus-based stakeholders. The common agenda that supported
the ongoing collaboration among the many Achieve 180 Program stakeholders was an intense desire to
successfully turnaround these schools by employing, developing, and supporting effective teachers and
strong principal leadership, while creating school environments of high regard and great expectations for
students, their families, and school staff.

HISD’s staffing priorities to secure and retain highly effective principals and teachers were heightened
through specialized efforts designed to respond to the particular needs of each Achieve 180 Program
campus. Teacher vacancies were staffed at a rate of 77 percent in Year 1, which compared favorably to
staffing trends in the prior year. Staffing data for principals showed all positions were staffed at the
beginning, middle, and in late-Spring of Year 1. From 25 percent (Primary Group) to 35 percent (Tertiary
Group) of principals on Achieve 180 Program campuses were new to their schools. Fortunately, only four
(9%) of the 44 Achieve 180 Program principals had fewer than five years of experience (two principals in
Superintendent’s Schools and two in Tertiary Group schools). Yet, five principals who were not new to their
campuses in Fall 2017 were replaced during the Spring semester, which is indicative of ongoing
administrative upheaval on some Achieve 180 Program campuses. Nonetheless, the ongoing and
important drive to secure and retain effective and excellent leadership on these high-need campuses brings
even greater “recognition to the indispensable role of and the mounting demands on principals” (DeVita, as
cited in Davis, Darling-Hammond, LaPointe, & Meyerson, 2005, p. i).

It is difficult to enumerate the number and types of collaborative and differentiated supports that were
afforded for Achieve 180 Program campus principals and their leadership teams in preparation for and
during the 2017-2018 school year. Many ongoing, campus-based, job-embedded professional
development strategies and activities were implemented in Year 1, for both school leaders and teachers.
These efforts allowed for the types of differentiation necessary to prepare and support a diverse group of
educators and a diverse student-body in the process of teaching and learning.
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This report represents only a portion of the many targeted and aligned efforts of the Achieve 180 Program,
including the professional development opportunities and other supports offered and utilized by program
participants. Though comprehensive professional development (PD) participation data were not available
for this report, the participation data made available for this analysis showed a clear interest and
commitment on the part of Achieve 180 Program educators to better equip themselves for the challenges
at hand. However, low levels of enrollment (or attendance once enrolled) in some PD institutes, courses,
and classes (such as some leadership courses and the Wednesday-Extended Day PD/Flex Wednesday
PD, particularly after it was no longer mandatory) speaks to the ongoing challenge of identifying blockages
to better preparing and effectively supporting educators. It must be noted, that, typically, the Achieve 180
Program’s multifaceted approaches to educator PD that were implemented in Year 1 were demonstrative
of the five characteristics of high-quality PD for teachers which are: (1) alignment with campus goals, district
and state standards and tests, and other PD opportunities; (2) focus on core subjects and modeling of
related instructional strategies; (3) inclusion of active learning of new strategies; (4) collaboration; and (5)
provision of follow-up and ongoing feedback (DeMonte, 2013).

The program’s staffing priorities for nurses, counselors, librarians, teachers, New Teacher Coaches,
Dedicated Associate Teachers, and principals at Achieve 180 Program schools were enacted in strategic
ways that produced increased human resources to support the instructional priorities of educators and to
fulfill the health and medical, social and emotional, and instructional needs of students on these high-need
campuses. Enhanced health and medical programming with clear evidence of student buy-in and higher
library utilization counts on 48 percent of Achieve 180 Program campuses than for the previous year are
indicative of greater attention to productive efforts that addressed students’ needs and interests. However,
what remains apparentin Year 1 are zero and declining circulation counts in the other 52 percent of Achieve
180 Program libraries and poor student response to greater opportunities to access meaningful, school-
based healthcare that may address pressing medical needs, such as asthma. It is crucial that these student
support efforts are escalated in Year 2 as a means of further developing students’ trust in the district’s
intention to nurture them as whole citizens as a necessary aspect of preparing them for college and careers.

Collaborative efforts to improve and to support the social and emotional learning needs of Achieve 180
Program students were extensive. The targeted student support activities and resources of multiple district
departments that collaborated and aligned around a common tiered approach to address the varied, and
often unapparent, personal challenges that students bring to the learning environment began with assisting
school leaders and families in attending to student absenteeism. Improving attendance rates is a
fundamental challenge to providing productive learning experiences that result in increased student
achievement for absent students and their peers (Finck, 2013). This issue is a pressing one for Achieve
180 Program schools. About one-half of these campuses made modest gains in improving their attendance
rates and the remainder of the schools experienced declines in attendance from the end of the 2016—-2017
school year to late April 2018. Though their attendance gains ranged from less than one-half of a
percentage point to nearly four percentage points, none of the Achieve 180 Program schools reached the
2017-2018 attendance goal set by the district for their school level. District efforts to address attendance
deficits were greatly enhanced through Achieve 180 Program strategies and more must be done to address
it and its underlying causes in the coming year, Year 2. Part B of this report will explore school progress
toward annual attendance targets.

In many ways, including during Community of Practice workshops, tremendous detail was given to address
deficits found in the learning experiences of students in special education, English language learners,
Advanced Placement (AP) students, and students engaged in blended learning opportunities. Achieve 180
Program strategies prioritized the needs of these students as a part of efforts to address the needs of each
learner in the school environment. This, coupled with the wraparound services and family empowerment
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strategies served to keep students’ needs and interests at the center of this major endeavor. However, it
will be important in Year 2 to provide opportunities to ensure that students’ voices are heard and responded
to regarding their inclusion in collaborative planning processes for Achieve 180 Program implementation
and improvement. This is necessary because there is no substitute for students’ articulation of their views,
needs, and desires regarding their learning experiences. In that vein, and in consideration of the attention
paid to the cultural competence of our educators, it is important to note the absence of strong and consistent
evidence of the value of the ‘student voice’ in Achieve 180 Program schools and classrooms. This issue
was not prominent in the information or data reported, but it was articulated by the district administrators to
be an important concern (Emdin, 2016) that may be beneficial to explore carefully in Year 2. In addition, it
is recommended that time and resources are committed in Year 2 to engage and explore the views and
recommendations of Achieve 180 Program principals, leadership teams, parents, teachers, and community
stakeholders regarding the Achieve 180 Program and improvements.

While the district is recognized for educational benefits associated with its school choice strategies, HISD
student enroliment trends indicate that students who are zoned to Achieve 180 Program schools are less
likely than other district students to attend schools outside of their feeder pattern schools. In 2016-2017
and 2017-2018, 71-90 percent of Achieve 180 Program students remained in their zoned, feeder pattern
schools, while from 63—-65 percent of students who attended non-Achieve 180 schools remained in their
zoned, feeder pattern schools. What if we ask why? Is it likely that these students have less opportunity,
based on having fewer socio-economic resources and lower levels of familial academic achievement, to
gain access or admission to schools outside of their neighborhoods for which they must be prepared to
compete?

Based on preliminary evidence of program implementation fidelity in Year 1, Achieve A180 Program
implementation is recommended for Year 2. Early in Year 2 of implementation, it is recommended that
collaborative efforts continue to further document Year 1 efforts and accomplishments, including knowledge
gained to support adjustments made during the iterative process of program implementation. Further, for
quality assurance, it is recommended that a comprehensive logic model of the program be developed with
the collaborative input of HISD’s Area Superintendents, School Support Officers, and Directors; Achieve
180 Pillar Leaders (Superintendent’s Cabinet); Achieve 180 Pillar Owners (cross-functional team
representatives); and Pillar Champions, including campus principals and teams, Teacher Development
Specialists, Intervention Assistance Team Managers, and the program evaluator. Typically, comprehensive
and detailed logic models portray the program’s theory of action and may be used for guidance in ongoing
program planning, implementation, improvement, and evaluation. As it will be no small feat to successfully
turn around these schools within that timeframe, the successful evaluation of this massive endeavor is no
small feat and will require the ongoing and transparent input of Achieve 180 Program stakeholders and
administrators to further align the program’s implementation with its evaluation, if it is to adequately
illuminate the products of the Achieve 180 Program.

As final outcomes for the 2017—-2018 school year become available in the coming months, future research
to gather and assess program inputs and outcomes will yield more clarity about the dynamics and
implications of program implementation in Year 1 of this necessary and important three-year endeavor. At
this preliminary stage of investigation, the common intention that motivates Achieve 180 Program
stakeholders to work diligently to develop and carry out a focused and aligned plan designed to positively
impact the life possibilities of nearly 37,000 students in some of HISD’s poorest and lowest performing of
schools is showing signs of promise.

HISD Research and Accountability 77




2017-2018 Achieve 180 Program Evaluation, Part A

Achieve3000®. (2017). Research and results: National Lexile study, 2016—2017. Retrieved from
https://www/achieve3000.com

Achieve3000®. (2014). Interpreting students’ Lexile scores. Retrieved from
http://doc.achieve3000.com/article/InterpretingStudentsLexiles/InterpretingStudentsLexiles. pdf

Bowers, A. (2010). Toward addressing the issues of site selection in district effectiveness research: A two-
level hierarchical linear growth model. Educational Administration Quarterly, 46(3), 395-425.

Coleman, J. S. (1966). Equality of educational opportunity (Report No. OE-3800). Washington, DC: National
Center for Educational Statistics.

Davis, S., Darling-Hammond, L., LaPointe, M., & Meyerson, D. (2005). School leadership study: Developing
successful principals (review of research). Retrieved from Wallace Foundation website:
www.wallacefoundation.org/knowledge-center/school-leadership/principal-
training/Documents/Developing-Successful-Principals.pdf

DeMonte, J. (2013). High-quality professional development for teachers supporting teacher training to
improve student learning. Center for American Progress, July 2013. Retrieved from
https://ffiles.eric.ed.gov/fulltext/ED561095. pdf

Emdin, C. (2016). For white folks who teach in the hood and the rest of ya’ll too: Reality pedagogy and
urban education. Boston, Massachusetts: Beacon Press.

Edmonds, R. (1979a). Effective schools for the urban poor. Educational Leadership, 37(1), 15-24.

Edmonds, R. (1979b). Some schools work and more can. Social Policy, 9(2), 28-32.

Elmore, R. (1993). The role of local school districts in instructional improvement. In S. Furhman (ed.),
Designing coherent education policy: Improving the system, xxvi, 338. San Francisco: Jossey-

Bass.

External Funding. (2016). 2016-2017 Title I, Part A Program Handbook. Houston, TX: Houston
Independent School District.

External Funding. (2017). 2017-2018 Title I, Part A Program Handbook. Houston, TX:. Houston
Independent School District.

Finck, J. (2013). When students miss school: The high cost to Houston. The Barbara Bush Houston
Literacy Foundation. Retrieved from
https://www.bing.com/search?q=finck,+2013,+when+student+miss+school&src=IE-
SearchBox&FORM=IESR4A

HISD Research and Accountability 78



https://www/achieve3000.com
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Developing-Successful-Principals.pdf
http://www.wallacefoundation.org/knowledge-center/school-leadership/principal-training/Documents/Developing-Successful-Principals.pdf
https://files.eric.ed.gov/fulltext/ED561095.pdf

2017-2018 Achieve 180 Program Evaluation, Part A

Houston Independent School District. (2017). Achieve 180 presentation. Houston TX: Houston
Independent School District. Retrieved May 13, 2018 from
http://www.houstonisd.org/site/handlers/filedownload.ashx?moduleinstanceid=247515&dataid=21
4962&FileName=ACHIEVE-180-presentation.pdf

Mortimore, P., Sammons, P., et al. (1988). School matters: The junior years. Wells, UK: Open Books
Publishing Ltd.

National Education Policy Center (NEPC). (2012, October). Democratic School Turnarounds. Pursuing
Equity and Learning from Evidence. Retrieved January 30, 2018 from
http://nepc.colorado.edu/publication/democratic-school-turnarounds

National Science Foundation. (2010). The 2010 user-friendly handbook for project evaluation. Division of
Education and Human Resources, Division of Research and Learning in Formal and Informal
Settings.

Retrieved November 17, 2017 from https://www.bing.com/search?q=the+2010+user-
friendly+handbook+for+project+evaluation&src=IE-SearchBox&FORM=IESR4A

Oakes, J. & Rogers, J. (2006). Learning power: Organizing for education and justice. New York: Teachers
College Press.

Sammons, P. (1999). School effectiveness: Coming of age in the twenty-first century. Lisse, NL: Swets &
Zeitlinger.

Smith, M. & O’Day, J. (1991). Systemic school reform. In S. Fuhrman & B. Malen (eds.), The politics of
curriculum and testing. Bristol, PA: Falmer Press.

Sparks, S. (2012, September 18). New studies dissect school turnarounds. Education Week.

Teddlie, C. & Stringfield, S. (1993). Schools do make a difference: Lessons learned from a ten-year study
of school effects. New York: Teachers College Press.

Texas Education Agency. (2010). Policy guidance: Guidance for the implementation of Title I, Part A.
Austin, TX: Division of NCLB Program Coordination. Retrieved August 24, 2017 from
http://tea.texas.gov/About TEA/Laws and Rules/NCLB _and ESEA/Title |, Part A -
Improving_Basic_Programs/Title |, Part A - Improving Basic _Programs/

Texas Education Agency. (2018). Quality assurance logic model resources. Retrieved May 1, 2018 from
http://www.texasace21.org/mytexasace/resources/quality-assurance

Trujillo, T. (2013). The reincarnation of the effective schools research: Rethinking the
literature on district effectiveness. Journal of Educational Administration, 51(4), 426-452.

Trujillo, T. & Rénee, M. (2012). Democratic school turnarounds: Pursuing equity and learning from
evidence. Retrieved February 1, 2018 from http://nepc.colorado.edu/publication/democratic-
school-turnarounds

HISD Research and Accountability 79



http://www.houstonisd.org/site/handlers/filedownload.ashx?moduleinstanceid=247515&dataid=214962&FileName=ACHIEVE-180-presentation.pdf
http://www.houstonisd.org/site/handlers/filedownload.ashx?moduleinstanceid=247515&dataid=214962&FileName=ACHIEVE-180-presentation.pdf
http://tea.texas.gov/About_TEA/Laws_and_Rules/NCLB_and_ESEA/Title_I,_Part_A_-Improving_Basic_Programs/Title_I,_Part_A_-_Improving_Basic_Programs/
http://tea.texas.gov/About_TEA/Laws_and_Rules/NCLB_and_ESEA/Title_I,_Part_A_-Improving_Basic_Programs/Title_I,_Part_A_-_Improving_Basic_Programs/
http://www.texasace21.org/mytexasace/resources/quality-assurance
http://nepc.colorado.edu/publication/democratic-school-turnarounds
http://nepc.colorado.edu/publication/democratic-school-turnarounds

2017-2018 Achieve 180 Program Evaluation, Part A

Trujillo, T. & Rénee, M. (2015, June). Irrational exuberance for market-based reform: How federal
turnaround policies thwart democratic schooling. Teachers College Record, 117(060304), 0161-
4681. Retrieved February 1, 2018 from
http://scholar.google.com/scholar_url?url=http%3A%2F%2Fwww.academia.edu%2Fdownload%?2
F38845567%2FTrujilloRenee_lrrationalExuberance 2015.pdf&hl=en&sa=T&oi=ggp&ct=res&cd=
5&ei=d19zWtiyPKrpjwTDhqgjlAw&scisig=AAGBfmO0ZcbIKCVILUPJrXWxV|SrCDU4fdA&nossl=1&w
s=1323x878

Welner, K. G. (2001). Legal rights, local wrongs: When community control collides with educational equity.
Albany: State University of New York Press.

HISD Research and Accountability 80



http://scholar.google.com/scholar_url?url=http%3A%2F%2Fwww.academia.edu%2Fdownload%2F38845567%2FTrujilloRenee_IrrationalExuberance_2015.pdf&hl=en&sa=T&oi=ggp&ct=res&cd=5&ei=d19zWtiyPKrpjwTDhqjIAw&scisig=AAGBfm0ZcbIKCVILuPJrXWxVjSrCDU4fdA&nossl=1&ws=1323x878
http://scholar.google.com/scholar_url?url=http%3A%2F%2Fwww.academia.edu%2Fdownload%2F38845567%2FTrujilloRenee_IrrationalExuberance_2015.pdf&hl=en&sa=T&oi=ggp&ct=res&cd=5&ei=d19zWtiyPKrpjwTDhqjIAw&scisig=AAGBfm0ZcbIKCVILuPJrXWxVjSrCDU4fdA&nossl=1&ws=1323x878
http://scholar.google.com/scholar_url?url=http%3A%2F%2Fwww.academia.edu%2Fdownload%2F38845567%2FTrujilloRenee_IrrationalExuberance_2015.pdf&hl=en&sa=T&oi=ggp&ct=res&cd=5&ei=d19zWtiyPKrpjwTDhqjIAw&scisig=AAGBfm0ZcbIKCVILuPJrXWxVjSrCDU4fdA&nossl=1&ws=1323x878
http://scholar.google.com/scholar_url?url=http%3A%2F%2Fwww.academia.edu%2Fdownload%2F38845567%2FTrujilloRenee_IrrationalExuberance_2015.pdf&hl=en&sa=T&oi=ggp&ct=res&cd=5&ei=d19zWtiyPKrpjwTDhqjIAw&scisig=AAGBfm0ZcbIKCVILuPJrXWxVjSrCDU4fdA&nossl=1&ws=1323x878

2017-2018 Achieve 180 Program Evaluation, Part A

Appendix A: Methods

Evaluation methods, including data sources, data collection strategies, and data limitations are provided
in this section.

Information detailing the district's mission, vision, beliefs, constraints, and goals was retrieved from the
Houston Independent School District Board of Education website at

during the Fall and Spring of the 2017-2018 academic year.
Information detailing the Achieve 180 Program purpose, goals, objectives, activities, and design was
retrieved from the Achieve 180 Program website at during the Fall
and Spring of the 2017-2018 academic year. Additional information regarding Achieve 180 program goals
was provided by Achieve 180 Program administrators. Budget data were extracted from the April 2017
Achieve 180 Board Presentation document (Houston Independent School District, 2017, p. 22).

Staffing reports for the 2016-2017 and 2017-2018 school years were provided by HISD’'s Human
Resources department based on the following dates: Beginning of Year (BOY), October 24, 2016 and
October 30, 2017; Middle of Year (MOY), January 30, 2017 and January 29, 2018; End of Year (EOY),
April 24, 2017 and April 24, 2018.

Program implementation information, data, and perspectives on implementation efforts were provided
through seven Program Implementation Surveys or via email between early April and mid May 2018.
Program implementation data were submitted directly by 22 stakeholders to represent the efforts of many
including: HISD Achieve 180 Program administrators; governance teams, including Achieve 180’s and
Superintendent’s Schools’ Area Superintendents, School Support Officers, and Directors; Achieve 180
Pillar Leaders (Superintendent's Cabinet); Achieve 180 Pillar Owners (cross-functional team
representatives); and Pillar Champions, including campus principals and teams, Teacher Development
Specialists, and Intervention Assistance Team Managers. Reports of program implementation efforts that
were conducted at least through April 1, 2018 were requested via a HUB-based questionnaire and data-
upload process available from approximately April 6, 2018 through May 2, 2018.

The Achieve 180 Program and Comparison School Survey was piloted for two weeks in mid to late March
2018 with students, teachers, principals, and other administrative team members at Achieve 180 Program
and comparison schools. The survey was designed to assess perceptions regarding satisfaction with the
quality of the school, teachers and staff, educational activities, and educational support opportunities
provided by the school. Achieve 180 Program schools’ results are included in this report. An HISD
Academic Services memo sent to all Achieve 180 Program principals and the principals at 73 comparison
schools invited all students, teachers, principals, and other administrative team members to respond to the
10 to 15-minute survey through the HISD HUB, a web-based platform.

Global Graduate information was retrieved from the HISD Global Graduate website
( ) and 2017-2018 HISD Global Graduate Survey results.

District, school, and student enrollment and demographic data were obtained using the Public Education

Information Management System (PEIMS) statewide data collection and reporting system operated by the
Texas Education Agency (TEA), which includes student-level information on students enrolled on the last
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Friday of October each year. Only students who met the average daily attendance eligibility criterion of
greater than zero for the respective year were included in this report.

In Fall of the 2017—2018 school year, HISD began using a Universal screener, Renaissance 360, to assess
kindergarten through grade 12 student learning needs and performance in early literacy, reading, and
mathematics. Districtwide efforts were made to encourage full student participation on this screener.
Beginning- (BOY) and middle-of-year (MOY) participation results for students included in the 2017-2018
Fall resubmission PEIMS snapshot were retrieved from Renaissance 360 reading and mathematics BOY
and MQOY data files. Students tested on English and Spanish language versions of the Early Literacy,
Reading, and Mathematics tests within the official district testing windows for BOY (September 20—October
13, 2017) and MOY (January 8-31, 2018) were included in the results. The highest score achieved by each
student in each subject was used in the analysis. Unduplicated participation counts for all PEIMS students
tested on Renaissance 360 reading and mathematics tests are included, regardless of the language version
of the test taken. Performance counts are duplicated to include the highest score results for tests taken by
a student in either one or both languages, English and Spanish. Percentages are rounded to the whole
number. Student-level data were obtained using Renaissance 360 Reading beginning of year (BOY) and
end of year (BOY) student data files, 2017—-2018.

Instructional interventions were based on student performance by percentile rank on Renaissance 360
assessments. Cut-points for the levels of need for intervention included: Urgent Intervention (below 10t
percentile rank), Intervention (10t"—24t percentile rank), On Watch (25"—-39" percentile rank), and At/Above
Benchmark (40" or higher percentile rank). Percentages are rounded to the whole number.

Duplicated participation counts for Wednesday extended-day and Flex Wednesday professional
development (PD) sessions were extracted from the Achieve 180 Program Administrators’ Wednesday PD
Evaluation file, which was compiled by School Support Officers during 2017-2018. The highest teacher
and administrator count logged per date per school was used.

Support provided to Achieve 180 Program schools for leadership and differentiated support (Pillar I:
Leadership Excellence) was documented through an April 2018 survey administered by the Achieve 180
School Office Director to HISD School Support Officers.

Achieve 180 Program End of Year reports (Addendum 2) were collected from Pillar Owners (cross-
functional team representatives) in April 2018 and distributed by program administrators in May 2018.
Information from the reports was incorporated with data from other sources and used in conjunction with
other relevant Achieve 180 program information. Extracts from the reports are typically referenced.
Complete reports are included in Addendum 2 of this report.

2017-2018 Achieve3000® data were extracted from an Achieve3000® Achieve 180 Program data file
dated April 31, 2018, accessed on May 8, 2018. Of the 12,349 Achieve 180 Program students in grades
6—12 whose first and last login dates were not the same and who completed at least one Achieve3000
activity, 6,435 of them completed a pretest and post-test Lexile measure as of April 31st. These students
were included in the analysis for this report. Lexile levels regarding being on track for college and career
readiness were obtained from Achieve3000® literature (2014).

Feeder pattern data were obtained using 2016—2017 and 2017-2018 Chancery SMS data tables and 2016—
2017 and 2017-2018 Fall resubmission PEIMS snapshot data. Based on HISD demographer definitions,

students who were zoned to a school (i.e., ES, MS, or HS) had no other school at that same school level
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(i.e., ES, MS, or HS) within their feeder pattern. Therefore, students who attended a school that was not
their zoned school did not remain within their feeder pattern.

e Due to the devastation of Hurricane Harvey, HISD schools started on September 11 or 15, 2017 instead
of on August 28, 2017, as scheduled on the academic calendar. Hilliard ES and Liberty HS students
were among those who attended temporary sites due to extensive damage to their schools and
communities. Like all district endeavors, Achieve 180 Program implementation was also delayed.

e The planning and execution of program evaluation activities were truncated due to an expedited request
for the evaluation. Program evaluation was requested in mid-October 2017 and a comprehensive
evaluation plan was approved in early March 2018. Observations of program activities began in mid-
October. Other data collection processes were scheduled for mid-March through mid-April 2018. This
was necessary to accommodate a mid-May 2018 report due date, which was set to allow for the
presentation of preliminary results of program implementation at the scheduled June 4 and June 14,
2018 Board meetings. Therefore, data collection ended prior to the end of the academic year, which
precluded the inclusion of outcomes that are typically generated or assessed during the last month of
school. Consequently, details of activities and related outcomes reported herein may be incomplete or
preliminary and should be considered as such.

e The program initially targeted only the 27 schools that received the Texas Education Agency Campus
Accountability rating of “Improvement Required” (IR) in 2016—2017. The 18 former IR schools, that had
received the IR rating in 2015-2016 and the Met Standard rating in 2016-2017, were added to the
program soon after 2016-2017 accountability ratings were released. Therefore, implementation data
for the 18 former IR schools reflect delayed program implementation efforts.

¢ Victory Prep K-8, which was initially among the Achieve 180 Program schools, closed in February 2018
and was excluded from the analyses.

e PEIMS was used to identify students on Achieve 180 Program campuses. By relying on PEIMS for
student enroliment information, it is possible that students served by Achieve 180 Program schools
who enrolled after the Fall snapshot were not included in the analysis.

e HISD does not have staffing records for charter schools, including Texas Connections Academy
Houston (TCAH) and Victory Preparatory South HS, the two charter schools included in the Achieve
180 Program.

e One Wednesday extended-day professional development session on September 27, 2017 with 50
participants was not included in the results, which were based on school-level participation; because

no school was identified.

e Due to temporary system limitations, some respondents of the 2017-2018 Achieve 180 Program and
Comparison School Survey could not be identified and were excluded from the analysis.

o Districtwide feeder pattern data were not available for 8,268 students. Of them, 2,857 were Achieve
180 and 5,411 were non-Achieve 180 students.
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e When used in relation to 2016—2017 results, the term “Achieve 180 Program” refers to 2017-2018
Achieve 180 Program schools, students, personnel, activities, and results during the 2016-2017
baseline year, the year before the Achieve 180 Program was implemented.

e The Achieve 180 Program and Comparison School Survey was piloted within a rigid administration
window in mid to late March 2018. The administration timeline limited meaningful efforts to support
survey completion by stakeholders.

e Due to technical complications with data retrieval, responses for each survey could not be associated
with the appropriate school and in some cases, the appropriate person. Responses from fewer than
five principals of Achieve 180 Program schools could be associated with the appropriate school and,
therefore, were not reported. Campus-based administrative team members could not be confirmed for
this report; therefore, the results are not included. Survey responses for teachers and students are
provided in this report.

e Some information provided in the Appendices is not formatted consistent with Research and
Accountability guidelines due to the many different sources that produced it.
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Appendix B: District Mission, Vision, Beliefs and Achieve 180 Program Guidance

Table B-1: Board of Education Mission, Vision, Goals and Achieve 180 Program Guidance,

2017-2018

HISD Board of Education

Achieve 180 Program Guidance

Mission

Equitably educate the whole child so that every
student graduates with the tools to reach their full
potential.

Theory of Action

If HISD provides a package of essential leadership,
instructional, social and emotional, and community
supports for our historically underserved and
underperforming feeder patterns and school
communities, then our schools will be equipped to
accelerate preparation of our students to fulfill the
qualities and characteristics of the HISD Global
Graduate Profile.

Global Graduate Profile:

A leader

A skilled communicator

A responsible decision maker

Adaptable and productive

A critical thinker

A college-[/career-/military-]ready learner

Vision

Every child shall have equitable opportunities and
equal access to an effective and personalized
education in a nurturing and safe environment.

Our students will graduate as critical thinkers and
problem solvers; they will know and understand
how to be successful in a global society.

Beliefs

» We believe that equity is a/the lens through which
all policy decisions are made.

* We believe that there should be no achievement
gap among socio-economic groups or children of
ethnic diversity.

* We believe that the district must meet the needs
of the whole child, providing wraparound services
and social and emotional supports.

* We believe our classrooms/schools should be
safe, vibrant, joyful spaces where students are
guaranteed access to a challenging and deep
educational experience.

» We believe that instruction should be
customized/personalized to meet the learning
needs for each individual child, including students
with disabilities, gifted and talented students, and
English Language Learners, so they have the
support and opportunity they need to flourish.

* We believe that recruitment and retention of
qualified and effective personnel are the keys to
enhancing the quality of education and increasing
student achievement.

* We believe that the community has a right to
transparent operations across the district in all
schools, departments, and divisions.

* We believe that meaningful engagement with the
community is important in all major decision-
making.

Plan of Action

Launch a research-based plan to support, strengthen,
and empower underserved and underperforming HISD
feeder pattern communities to increase student
achievement.

Best practices from successful school turnaround
initiatives, including effective teachers, strong principal
leadership, and an environment of high expectations
for both students and staff, are incorporated into the
Achieve 180 Program plan of action.

The Achieve 180 Program’s Six Pillars of School
Improvement are: Leadership Excellence, Teaching
Excellence, Instructional Excellence, School Design,
Social and Emotional Learning Support, and Family
and Community Empowerment (Appendix B, Table B-
2, p. 86).

The six guiding pillars provide the strategic framework
for the transformational work that will be done at 44
schools within and throughout targeted feeder patterns
to impact nearly 2,000 teachers and more than 30,000
students and their families.

Sources: HISD Board of Education Website, 2017-2018; HISD Achieve 180 Program Website, 2017-2018;

HISD Global Graduate website, 2017-2018
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