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ABSTRACT

This study aimed at investigating the effectiveness of using the CLIL approach
to develop student teachers' EFL receptive skills. The study followed a pre-post
experimental one group design. The participants were 38 third year students
enrolled in English Language section, Faculty of Education, Benha University. To
determine the most important and required EFL receptive skills for the
participants, a checklist of EFL receptive skills was developed and validated by a
number of EFL jury members. A pre- and a post EFL receptive skills test were
prepared. Students were pre-tested, to identify their entry level of EFL receptive
skills. Then, they were trained through the suggested CLIL-based program on how
to develop their receptive skills (listening and reading) and trained adequately
through its main four phases (processing the text, identification and organization
of knowledge, language identification and tasks for students). The post-test was
applied to the participants to assess the progress in their level of performance in
EFL receptive skills. Findings of the study revealed that there was a statistically
significant difference at 0.01 in the pre- and post-assessment of EFL receptive
skills in favour of the post-assessment.
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Introduction:

English language has two receptive skills and two productive ones. Listening and
reading are receptive while speaking and writing are productive. Receptive skills are
these in which students receive and process the information but do not need to produce a
language to do this, while productive skills require the production, for instance, a speech
(Harmer, 2007: 246).

The receptive skills are sometimes known as passive skills. They can be contrasted
with the productive or active skills of speaking and writing. The relationship between
receptive and productive skills is a complex one, with one set of skills naturally
supporting another. For example, building reading skills can contribute to the
development of writing. Yet, the first natural skill humans develop from an early age for
the communication needs is listening. Any new-born child is equipped by a sense of
reception of sounds, signals and other sources of interaction. The ear is the organ that
perceives the sounds of the language, be it the mother tongue or, later on, a second or
foreign language. Situations differ and many factors may determine the reception of the
message. (Berrabah, 2014:61)

Listening is an interactive complex process where the learners interpret with what they
know and what they are hearing. From schematic point of view it involves the connection
between the background knowledge and the knowledge currently they are acquiring. The role
of listening skill is to make a connection with the learning process. In this respect,
Vandergrift (2002:2) asserted that: Listening skill is an interactive interpretive process where
listeners use both prior knowledge and linguistic knowledge in understanding message. The
degree to which listeners use the one process or the other will depend on their knowledge of
the language, familiarity with the topic or the purpose for listening. Listeners’ role is not just
to hear.

According to Krashen (1985) and Hamouda (2013:118), listening skill is an
important element in obtaining understandable input. Learning will not occur if there is
not any input. Listening comprehension provides the appropriate situations for the
acquisition and expansion of other language skills. Rost (2002:40) expressed that the
development of listening is related to the attainment of proficiency in speaking. He
continued that listening is the most important skill in language learning because it is the

most widely used language skill in normal daily life.



Listening needs more concentration and a quick understanding is also required.
When listening, a lot of factors should be specifically paid attention. They are context,
facial expressions, and body gestures that are very important for the listeners to facilitate
the understanding of what is conveyed by speakers (Ziane, 2011:35).

Learners should attentively listen to the speaker and have a background about the
subject that can make the input more comprehensible for listener. Listening can be
measured with certain drills. The most common way to understand whether the listeners
understand what they hear is comprehension questions about the content of the listening.
Also true—false questions and fill-in-the-gaps drills are another to measure listening
competence. In listening classes, teachers can experience some problems source of which
can be divided into internal and external problems. Internal problems are the ones that
stem from the listener and the external ones are generally about the source of listening
(Celik & Yavuz, 2015:2138).

The other receptive skill is reading. Here, the eye and the brain couple the efforts of
decoding any written message. Literacy requires knowledge of the language mechanisms
first. Then, other skills are also required to reach comprehension of different types of
texts, like: referencing, inference, guessing, use of background knowledge and basically
knowledge of the language even grammar or vocabulary (Berrabah, 2014:58). Reading is
an active cognitive process which involves reasoning to construct meaning from a written
text and understanding it effectively and comprehensively (Nakamoto, Lindsey, & Manis,
2008). Enabling EFL learners to deeply and adequately understand the written language,
necessitate teaching them the reading comprehension skills that comprises reading
proficiency (Abdelhalim, 2017:38).

Reading is the most important skill in any language class, not only as a source of
information and a pleasurable activity but also as a means of consolidating and extending
one’s knowledge of the language" Rivers (1981:259). Brown (2001:300) confirmed that"
reading is as much an emotional as a cognitive process so that the affective factors
strongly impact all phases of the writing process”. Hence, the lower standards of reading
proficiency could be due to many various factors including cognitive or affective ones. In
fact, reading is a combination of cognitive and affective processes and to optimize
learning, equal attention should be given to the two sides; cognitive and affective.

Learning English as a foreign language is one aspect of that broad process of learning.



Therefore, not having a balance between those two domains, English learning process
will be negatively affected.

As Swalander and Taube (2007:207) maintained, "good reading ability is the key to
success in educational settings and this is why researchers try to find effective
educational and psychological variables that can explain variations in reading ability and
academic achievement”. Hedgcock and Ferris (2009) asserted that reading is a complex
construct that involves the interaction of several psycholinguistic processes. It goes far
beyond the ability to state the main idea of a text in one sentence, answer questions about
details, define vocabulary, accurately read the text aloud, and so forth. Comprehension
further involves the simultaneous and largely subconscious application of various types

of background knowledge (schemata) and reading skills to particular texts.

Consequently, some researchers conducted studies to develop EFL receptive
skills through using several strategies, programs and approaches among of them

The Content and Language Integrated Learning Approach (CLIL).

Content and Language Integrated Learning (CLIL) is an instructional approach
that supports the development of language and content concurrently. This
approach involves education, research and innovation, essential processes for the
current knowledge world demands. Thus, CLIL becomes a new form of education
on which: learners are active participants in their learning development ;process of
inquiry and other critical thinking skills are the means to develop problem solving
tasks ;and teachers are facilitators in order to empower the learners.(Coyle, Hood
and Marsh,2010).This means that the convergence between both the language and
the content aims to develop language skills in the target language as well as

develop specific knowledge beyond concepts of the subjects.(Gacha, 2014)

Moreover, educators need to be aware that using a foreign language when
teaching content incurs in language learning since structures, vocabulary, and
pragmatics, among other linguistic features are implicit in the topic being taught
.The foreign language acts as a vehicle for learning .Thus, educators plan
integrating not only content and language but also procedures by stating how
content will be addressed in such a way that it is meaningful for every learner ,no

matter their proficiency level (Bonces, 2012:180)



CLIL is an umbrella term as it combines many strategies, with a variety of
regional heritage, minority, and/or foreign languages. So, it differs from other

approaches in the following points:

1- CLIL is adopted mainly for teaching and learning of foreign language -not
second language. Thus, it is implemented in nations where students share the
same first language and do not have the opportunity to be exposed to the target

language outside the classroom.

2- It is an integrated approach, where both language and content are integrated in a

balanced way.

3- CLIL is a cross-curricular approach to learning and aims to enable learners to
use their critical thinking in order to integrate, use and transfer newly acquired

knowledge

4-The integration of content and language with cognition and culture is at the core
of CLIL pedagogy. Apart from language and content-related skills, CLIL also
promotes thinking skills as well as cultural awareness and intercultural

communication skills.

5- It promotes a cooperative learning and learners are expected to; earn in pairs or
groups.( Dalton Puffer, 2011:185; Darn, 2006:5; Lorenzo, Casaland Moore,
2009 :420; Lasagabaster & Sierra, 2009:8, and Pistorio,2010:8)

Barris (2013) asserted that although researchers tend to indicate that CLIL
benefits their students in both content and language, the methodological resources
and guidelines available for teachers to apply it are restricted to the 4CS
framework that was presented by Coylee (1999). This framework has been the
most common theoretical guidance for planning CLIL lessons and constructing
materials because of its integrative nature. It is built on the following principles:
(Coylee, 2006:5)

- Content: content matter is not only about acquiring knowledge and skills .1t is
about the learners creating their own knowledge and understanding and

developing skills (personalized learning)



- Cognition: content is related to learning and thinking cognition. To enable the
learners to create their own interpretation of content, it must be analyzed for its

linguistic demands.

- Communication: language needs to be learned which is related to learning

context, learning through that language, reconstructing the content and its
related cognitive processes. This language needs to be transparent and
accessible interaction in the learning context is fundamental to learning .This
has implications when the learning context operates through the medium of a

foreign language.

- Culture: the relationship between culture and language is complex. Intercultural

awareness is fundamental to CLIL, its rightful place is at the core of CLIL.

CLIL is a dual focused because in the learning and teaching there are two
major aims, one focuses on the content being taught from different perspective
and other on the foreign language in which the content is being conveyed to
learners (Coylee, Hood & Marsh, 2010:55). Language in CLIL is developed in
triptych language as learners use the language of learning, for learning and through
learning.The language of learning involves accessing basic content-related skills
and concepts like the key vocabulary. The language for learning focuses on the
kind of language needed to operate in a foreign language environment like
language for project work. Finally, language through learning, deals with

capturing language as it is needed during the learning process (Baltsavia, 2011:55)

Research in CLIL has focused on a variety of issues related to the
implementation of that approach. A large number of those studies have been
interested in investigating the impact of CLIL on learners' foreign /second
language development and content knowledge. Other studies looked into the effect
of CLIL on learners' cognitive skills and motivation. Other focused on the

language outcomes skills (Matheandakis, Alexion & Lasharidou, 2013).

The results of CLIL in the development of the receptive skills are prominent
in Barborakova study (2012). He asserted that there are support strategies for

listening that teacher who conduct CLIL can use. To help learner listen, teachers



teach or highlight new vocabulary. They help students to understand them or to
follow them in a text by using visuals, or they explain, give examples, an
summarize listening activities may include listening and filling in a table, labeling
a picture /diagram/map/chart/graph, identifying location, speakers, places; labeling
the stages of a process instruction, sequence of a text, and filling in the gaps in a
text. There are also support strategies for reading. To help learners to read,
teachers may check if they understand key vocabulary before they read, and
provide them with pre-reading questions, or reading support tasks, such as filling
in a chart, labeling a diagram or taking notes on specific information dates or

figures.

CLIL approach has a positive impact in developing EFL listening skills.
Liubiniene (2009) aimed to analysis how CLIL methodology could be useful in
developing listening comprehension. The researcher asserted that the teacher
should use authentic and comprehensible input such as videos, podcasts, films,
documentaries in particular if the teacher is non-native speaker of the target
language. Such authentic materials provide accurate and up-to-date information
about the theme and provide sample of different speaking styles and thus offer
practice for students to learn to understand individual and regional varieties of the
target language. In addition, authentic samples offers linguistic features typical of
the register and display models of the academic register and display models for the

students to adopt.

To analysis the impact of adopting CLIL approach on developing learners'
EFL reading comprehension skills, Ortiz (2014) conducted his study which aimed
to compare the results of the reading tests on two groups of fifth primary graders.
One group was involved in a CLIL program and the other one was learning
English as a foreign language. The main aim of this study is to find out whether
CLIL program has an impact on the participants' EFL reading skills, thus
contributing to enrich the existing literature on the benefits of CLIL. The findings
concluded that the students who were participating in the CLIL program achieved
better results in EFL reading comprehension skills than those who were studying

English in the traditional EFL lessons.



Gutiérrez Martinez, & Ruiz de Zarobe, (2017) compared in their study the
difference between CLIL approach and EFL context and how learners can benefit
from this learning approach. Participants were 145 came from six intact classes
from two different schools in Santander, Cantabria, a community in the north of
Spain. One of the schools followed a CLIL methodology and the other did not.
The experimental groups in both schools underwent a seven-week metacognitive
reading training program developed by the research team, following the model
proposed by Macaro (2001) that focused on metacognitive awareness. Control
groups continued with regular classes. Pre-tests and post-tests were carried out for
both control and experimental groups. As hypothesized, results indicate that those
students (CLIL and EFL) that followed the strategic training obtained better scores

on the metacognitive reading task than their control groups

Canado (2018) conducted a longitudinal study carried out with 1,033 CLIL
students and 991 EFL learners in 53 public, private, and charter schools across 12
Spanish provinces into the effect of CLIL on foreign language achievement
(grammar, vocabulary, reading, listening, and speaking). Moreover, the researcher
carried out a discriminate analysis with all the intervening variables of the study
(motivation, verbal intelligence, extramural exposure to English, setting, and
socioeconomic status) in order to determine whether CLIL is truly responsible for
the differences ascertained or whether other variables account for a greater
proportion of the variance. She asserted that CLIL was effective in developing

receptive skills

2. Context and Statement of the Problem:

In spite of the importance of the EFL receptive skills and cultural awareness,
there is a lack in them among third year students enrolled in English language

section, Faculty of Education, Benha University.

Out of the present study researcher's experience in teaching at the university

level, she noticed that third year students enrolled in the English section encounter



difficulties in EFL listening and reading skills. Most students in the English
language section, Faculty of Education, Benha University cannot comprehend the
intended meaning of the audio text or reading text or differentiate between facts
and opinions. This may be due to lack of listening and reading to authentic audio

and reading texts.

Concerning the Egyptian context, most current Egyptian English language
programs do not provide students with opportunities to practice EFL receptive
skills in the communicative context. The reader often lacks a desire to read, reads
slowly, engages in word by word reading, lacks appropriate phrasing and
expression, does not observe punctuation cues and fails to read with proper
expression to get the indented meaning of the message or the text. In addition, the
learners do not focus on stress and intonation of the speaker when listen to an
audio text to grasp the exact meaning of it. (Abdellatef, 2002; Abdallah, 2004;
Kassem, 2005; AbdelHafez, 2006; ElAttar, 2008; Elsakka, 2008; Ramadan, 2009;
Ali, 2010; Helwa, 2010; Mahmoud, 2010; Hoaffor, 2011; Altonsi, 2013; Hassan,
2013; Hossam, 2013; Salem, 2014 & Soliman, 2014)

To document the problem of the present study, a pilot study was conducted by
the present study researcher to identify the receptive skills among third year
students enrolled in the English language section. The participants were 20
students of the third year enrolled in the English language section, Faculty of
Education, Benha University. The pilot study consisted of two tests: an EFL
reading test adopted from Helwa (2010) and EFL listening test adopted from
Ali,(2010)

The findings of the pilot study revealed that about 90% of students were not
able to listen properly through the audio text to get the main idea of the text or get
the intended meaning of specific information in it. Also, about 85% of them were
not able to answer the followed questions of the EFL reading comprehension test
or infer information in the text or get the message that the writer tries to deliver in
the text.



The findings of the pilot study revealed that there is a low level of third year
students' receptive skills, so this study proposes a program based on "CLIL" for
developing EFL receptive skills among third year students enrolled in the English

language section at the Faculty of Education, Benha University.

3. Questions of the Study

To tackle this problem, the present study attempted to answer the following

questions:

1. What are the EFL receptive skills required for EFL students teachers,
Faculty of Education, Benha University?

2. What are the features of the suggested program based on CLIL approach?

3. What is the effectiveness of using CLIL for developing the student teachers'

EFL receptive skills?

4. Procedures of the Study

1- Reviewing the literature related to the EFL receptive skills.

2- Reviewing the literature related to the CLIL approach.

3- Developing the instruments of the study.

4- Submitting the instruments to the jury members to verify its validity.
5- Modifying the instruments in the light of the jury's feedback.

6- Determining the effectiveness of the CLIL approach through:

A- Drawing the participants randomly from third year students English

language section students.

B- Administering the instruments of the study before implementing the CLIL-

based program.

C- Developing the CLIL-based program and experimenting it to determine its

effectiveness in developing EFL receptive skills.
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D- Administering the instruments of the study after the implementation.
E) Tabulating data of the study and conducting statistical analysis for them.
F) Interpreting the findings of the study.

G) Providing the recommendations and suggestions.

5. Instruments and Materials of the study

The following instruments were prepared by the present study researcher to
measure the dependent variables of the study:
A- An EFL Receptive skills checklist.

B- An EFL Receptive skills test and a rubric.
C- The suggested CLIL-based program.
5.1-Validity of the EFL Receptive skills test:

To estimate the content validity, the EFL receptive skills test was submitted to
11 jury members in TEFL (See Appendix, A). They were asked to state their
opinions regarding the clarity of the test instructions, the difficulty level and length
of the test, and how far each item measures the skill intended to measure. The jury
members reported the appropriateness of the test items to the skills to be
measured. Suitability of the test to students' academic levels was reported. Clarity
of the test instructions and questions and representation of the targeted skills were

also reported. For the final form (See Appendix, B).

In order to estimate the construct validity of the EFL Receptive skills test, the
correlation coefficient was calculated between the total score for each dimension
of the three parts of the test and the total score of the whole test by using the
Statistical Package for Social Science software (SPSS) version 18. The correlation

coefficient and the significance level are presented in table (1).
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Table 1: The Construct validity of the EFL receptive skills test

Test Dimensions Correlation Coefficient Level of Significance
Listening 741 0.01
Oral reading .398 0.05
Silent reading .759 0.01

According to this table, the correlation coefficient for the EFL receptive skills
test was statistically significant at 0.05 (for oral reading) and 0.01 (for listening
and silent reading). Therefore, the test was internally consistent and valid.

5.2- Reliability of The EFL Receptive Skills Test:

For estimating the reliability of The EFL receptive skills test, the following
two methods were used:

1- Test-Retest Method:

The EFL receptive skills test was piloted on 30 third year English language
section students at Faculty of Education, Benha University, they were drawn
randomly. The test was administered again to the same group after two weeks. The
Pearson correlation between the two administrations was 0.914 which is
statistically significant at 0.01. This means that the EFL receptive skills test is
reliable.( see Table 2).

Table 2: Reliability of the EFL receptive skills test

Test Dimensions Correlation Level of Significance
Coefficient
Listening 912 0.01
Oral reading 748 0.01
Silent reading 917 0.01

2- The Intra-rater reliability method:

The intra-rater reliability method was also used. It is a measure of the degree of
agreement among multiple repetitions of a test performed by a single rater and it

12



was used in the oral reading part and the open-ended questions in the silent
reading part of the test as follows:

Table 3: Intra-rater reliability of The EFL receptive skills test

Test Dimensions Cooper Ratio Level of Significance
Oral reading 124 0.01
Open-ended questions 827 0.01
(In the silent reading
part)

5.3- Scoring the EFL Receptive Skills Test:

The EFL receptive skills test consisted of three parts: The first one (listening)
has 21 MC questions (closed questions) ; wherein the correct response was given
one mark. Therefore, the total score for the first part is 21 marks.

The second part is oral reading: To assess it, the researcher adopted Zutell and
Rasiniski (1991) Multidimensional Oral Reading Scale. This scale consisted of
four dimensions: expression and volume, phrasing, smoothness and pace. Each of
these four dimensions consisted of a four point rating system, so that the range of

the scores would be from four to sixteen.

The third part is silent reading. It included both MC questions (closed questions)
and open-ended questions (subjective). The researcher developed a rubric to assess
student's answers to the open-ended questions. The rubric was submitted to 11 jury
members to estimate its validity and determine whether the descriptive items of
the rubric were clear and understood or not. The open ended questions were scored
out of four on the basis of the rubric. The present study researcher used the intra-
rater reliability for this type of questions even for the pre or post-test. The
researcher calculated the open-ended questions' reliability by using the Cooper's
ratio (Cooper & Cross, 1988). Intra-rater reliability was estimated .827 (high

reliability coefficient).
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5.4- CLIL- Based program phases:

CLIL framework was based on four stages as follows:

1- Processing the text : The text selection is very important as it is one of the

main supports students have. Therefore, the present study researcher selected
the suitable texts which included illustrations and structural markers (headings,
diagrams, tables) as they can help pupils to visualize what they are reading as

well as to find easily the key information which give sense to the whole text .

2- ldentification and organization of knowledge: The structure must help

students to categorize the ideas and the information to facilitate the learning of
the target language as well as the core content. So, the researcher used a well-
organized structure of the sessions to help study sample acquire the intended
skills.

3- Language identification: The language involved in the text is not graded, but it

Is useful to highlight difficult language to provide students discourse markers,
adverb or prepositional phrases which help them to pick- up the information and
the academic vocabulary within the text and the researcher focused on them

during the sessions.

4-Tasks for students:

The tasks should be varied and based on the learning purpose and learners styles
and preferences. The researcher used various types of activities based on session
objectives and used them as a formative assessment in the program. She used
listening activities to develop students ability to (predict what the speaker imply;
listen to specific details; recognize cohesive devices; listen to get the gist;
recognize the mood of the speaker), and for the oral reading. She used different
activities with the aim to develop students ability in reading with good pace;
volume and expression and finally for the silent reading sessions. She used
activities to develop students' ability to paraphrase the main idea; infer the guiding
questions; find the unstated details; locate where specific information is found in
the text).
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5.5- The Evaluation of the CLIL-Based program:

The evaluation used in the program consisted of two types: Formative and
summative.

The formative evaluation was conducted by the researcher during the program
sessions. By the end of each session, the researcher asked the students to read their
handouts and answer the tasks that followed the skill being emphasized to make

sure that they obtain it.

The second type was summative. The researcher used this type after the
administration of the program in order to identify to what extent the program
objectives have been achieved and investigating its effectiveness in developing the
participants' EFL receptive skills through the administration of the EFL receptive

skills post-test.
6. Findings and Discussion of the Study:

The aim of using CLIL approach was to develop EFL receptive skills among
the third year students enrolled in English language section, Faculty of Education,
Benha University.

To measure the effectiveness of the CLIL approach, the participants were pre-
tested and post-tested in EFL receptive skills. For comparing the initial and the
final mean scores of the participants in the overall EFL receptive skills to find
whether there were statistically significant difference between them in the pre-and
the-post assessment of the tests, the researcher used the one sample T-test. The
findings of the study are presented below with the hypotheses of the study as
follows:

6.1. Findings of the first hypothesis:

The first hypothesis states that "there is a statistically significant difference
between the mean scores of the participants in the pre- and the post-assessment of
EFL listening skills in favour of the post-assessment."

For testing this hypothesis, the one sample T-test was used to compare the
participants mean scores in listening skills on the pre- and the post-administration
of EFL receptive skills test. Table (4) presents the participants’ mean scores,
standard deviation and the level of the significance in the pre- and the post-
assessment of the EFL listening skills.
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Table 4 : T- test differences between the mean scores of the
participants in the pre- and post-assessment of EFL listening skill .

Skill Assessment N. Mean S.D. T-Value D.F Sig.

listening Pre- 3 7.8 1.99 22.3
skill 8 37 0.01
Post- 38 17.8 1.98

This table shows that the mean scores are 7.8 for the pre-assessment and 17.8
for the post-assessment. The standard deviation (S.D.) is 1.99 for the pre-
assessment and 1.98 for the post-assessment. As shown in the Table (8) "there is a
statistically significant difference at 0.01 between the mean scores in the
participants in the pre- and post-assessment of EFL listening skills in favour of the
post assessment. Thus, the first hypothesis was accepted.

6.2. Findings of the second hypothesis:

The second hypothesis states that “there is a statistically significant difference
between the participants' mean scores in the pre- and post-assessment of EFL
silent reading in favour of the post-assessment."

In order to verify this hypothesis, the one sample T-test was used to compare
the participants' mean scores in silent reading on the pre- and post-administration
of EFL receptive skills tests. Table (5) presents the participants’ mean scores,
standard deviation and the level of the significance of the participants in the pre-
and post-assessment of the EFL silent reading skills.

Table (5) : T-test differences between the mean scores of the
participants in the pre- and post-assessment of EFL silent reading .

Skill Assessment N. Mean S.D. T-Value D.F Sig.
silent Pre- 38 13.9 3.05 28.2

reading Post- 38 33.1 3.34 37 001

This table shows that the participants' mean scores are 13.9 for the pre-
assessment and 33.1 for the post assessment. The standard deviation is 3.05 for
the pre-assessment and 3.34 for the post-assessment. As shown in the table (5)
“there is a statistically significant difference between the participants' mean scores
in the pre-and post assessment of EFL silent reading in favour of the post

16



assessment, where the T= 28.2, p<0.01, which is statistically significant at
0.01.Thus, the second hypothesis was verified.

6.3. Findings of the third hypothesis:

The third hypothesis states that "there is a statistically significant difference
between the participants' mean scores in the pre-and post- assessment of EFL oral
reading in favour of the post-assessment.”

In order to verify this hypothesis, the one sample T-test was used to compare
the mean scores of the participants in oral reading on the pre- and post-
administration of EFL receptive skills test. Table (10) presents the participants
mean scores, standard deviation and the level of the significance of the participants
in the pre- and the post-assessment of the EFL oral reading sub-skills.

Table (6): T- test differences between the participants' mean scores in
the pre- and post-assessment of EFL oral reading sub-skills.

Skill Assessment N. Mean S.D. Tvake DFE  Sig.

oral reading Pre- 38 3.9 0.48 30.0
sub-skills Post- 38 102 1.07 37 0.01

This table shows that the participants' mean scores are 3.9 for the pre-
assessment and 10.2 for the post-assessment. The standard deviation is 0.48 for the
pre-assessment and 1.07 for the post-assessment. As shown in the table (6)"there is
a statistically significant difference at 0.01 between the participants' mean scores
in the pre- and post-assessment of EFL oral reading in favour of the post-

assessment. Thus, the third hypothesis was accepted.

6.4. Findings of the fourth hypothesis:

The fourth hypothesis states that "there is a statistically significant
difference between the participants' mean scores of the in the pre- and post-

assessment of EFL overall EFL receptive skills in favour of the post- assessment.

In order to verify this hypothesis, the one sample t-test was used to compare
the mean scores of the participants in the EFL receptive skills on the pre-and post-

administration of EFL receptive skills test. Table (7) presents the participants'
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mean scores, standard deviation and the level of the significance in the pre- and

post-assessment of the overall EFL receptive skills.

Table(7) : "'t test differences between the participants' mean scores in
the pre- and post-assessment of EFL receptive skills.

Skill Assessment N. Mean S.D. T-Value D.F Sig.
receptive Pre- 38 257 4,18 36.6

skills Post- 38 612 440 37 001

This table shows that the participants' mean scores are 25.7 for the pre-
assessment and 61.2 for the post-assessment. The standard deviation is 4.18 for
the pre-assessment and 4.40 for the post-assessment. As shown in the table
(11),"there is a statistically significant difference at 0.01 between the participants'
mean scores in the pre- and post-assessment of EFL receptive skills in favour of

the post- assessment. Thus, the fourth hypothesis was accepted.

7. Discussion and Interpretation of the study Findings:

Concerning the first hypothesis, the results revealed that there is a statistically
significant difference between the participants' mean scores in the pre- and post-
assessment of EFL listening skills in favour of the post assessment as the T-value
was 22.3 which is significant at 0.01. This means that the participants achieved
more improvement in their listening sub-skills. This result confirmed the first

hypothesis statistically

Thus, the CLIL approach proved to be effective in developing the participants'
EFL listening skill. This development can be attributed to various factors. The
researcher used instructional and comprehensible input such as videos, podcasts,
films and documentaries. These materials provided the participants with accurate
and up-to-date information about the theme and different speaking styles. Thus,
they offered practice for the participants to learn and understand individual and
regional varieties of the target language which was consistent with other
researchers such as Liubiniene ( 2009) and Vahdat & Eidipour (2016).
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Moreover, in teaching listening, the researcher assisted the study participants
to choose and practice the strategies that enabled them to achieve good results. In
the pre-listening activities, she helped them to take decisions what to listen for and
to put the emphasis on the content meaning while listening. From the initial
sessions in listening training, the researcher focused on how to activate
participants’ knowledge of the topic and gradually, she combined purpose for
listening with specific listening tasks that were established within each session.
Therefore, the participants were encouraged throughout the sessions to look for the
specific information they need to listen and the degree of details required. Using
all the available information, participants made predications to anticipate what

they listened to.

The researcher used various listening materials to challenge the participants'
knowledge and skills and rarely put a burden on cognitive skills. The participants
listened to audio recorded real-life situations, which demonstrate how the foreign
language is used such as story-telling, a dialogue or a discussion. They learned
through listening as a process, that they become more autonomous in their learning
and behaviour when presented with listening materials. Thus, CLIL helped

learners, since they explored in a variety of cognitive and communicative contexts.

Through the program implementation, the listening skill was developed as an
outcome of CLIL. The participants were exposed to authentic language materials,
so they picked up much lexical materials. The researcher asked them to use the
visual information through the sessions to process difficult concepts. She asked
also the participants to try to understand as much as possible and moreover be
asked to respond immediately to the message. She also, reminded the participants
that they might be in a situation where the message will not be repeated and they
might be required to provide an answer as soon as possible. In addition, the
participants dealt with tasks that are related to their own life and identified the
purpose of the task, so that they become more motivated. This is consistent with
Papaja (2014).

Concerning the second hypothesis, the findings revealed that there is a

statistically significant difference between the participants' mean scores in the pre-
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and post-assessment of EFL reading skill in favour of the post-assessment as the t-
value was 28.26 which is significant at 0.01. This means that the participants
achieved more improvement in their reading skill. This finding confirmed the
second hypothesis statistically. Thus, the CLIL-based program proved to be

effective in developing the participants' EFL reading skills.

This development in participants' reading skills can be attributed to various
factors. Developing reading skills is essential in the CLIL approach, since it
facilitates access to language and contents. This approach focuses on the prior
knowledge reader. It involves both bottom-up and top-down processing; the reader
can choose which one to use depending on the given situation. The researcher used
the two processes in the program sessions and that was consistent with other
researchers such as, Grabe and Stoller (2002), Kintsch (2005) and Wolff (2005).

The suggested CLIL-based program provided students with other text types
than they did in their regular EFL class. Moreover, reading in CLIL encouraged
students to read in a different way than they are used to, and using reading
strategies was important to ensure that students were able to cope with the reading

material presented in their handouts.

The present study researcher used two types of reading: extensive and
intensive. On one hand, extensive reading served as a communicative experience
through the sessions that provided the language input in the written form. The
researcher used also this type of reading in the program sessions to increase the
participants' motivation and self-confidence in EFL reading skills. She used this
type also to decrease dependence on word by word comprehension and to identify
keywords in narrative texts and write their own ideas and opinions about what has
been read. On the other hand, the intensive reading texts were connected to in-
depth study and analysis of a relatively limited amount of text. The researcher
made use of it in her sessions due to the effect that comprehension process become
more active as language and content became more intensive. There were various

types of activities of intensive reading that the researcher used might be the reason
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of participants' progress in reading skills such as: reading for specific information;

reading for detailed orientation and reading for detailed understanding.

The development of students in reading skill might be a result of the
researcher's usage of some internet resources such as WebPages. The researcher
used Breaking News English site that was one of the useful resources on the
internet available at (https://breakingnewsenglish.com/). This site helped her to get
a large range of free downloadable lessons with texts based on stories. These
stories were leveled from elementary to advanced. The researcher used these
stories and developed various reading activities that focused on both content and
language and emphasized the development of different language skills (listening,
speaking, reading and writing) and language aspects (grammar and vocabulary).
These useful websites might be very interesting resources to get more materials for
students and affected their development in reading skills this was consistent with

other researchers' findings such as Garipova and Roman (2014).

Concerning the third hypothesis, the findings revealed that there was a
statistically significant difference between the mean scores of the participants in
the pre- and post-assessment of EFL oral reading sub-skills in favour of the post-
assessment as t-value was 30.02, which was statistically significant at 0.01. This
means that the participants achieved more improvement in their oral reading sub-
skills. This result confirmed the third hypothesis statistically. Thus, the CLIL
approach proved to be effective in developing the participants EFL oral reading

sub-skills.

This development can be attributed to various factors. The participants,
throughout the sessions used various strategies such as the syllabication rules.
They were trained through the sessions how to recognize the connection between
the speech sounds and letters (phonemic awareness) and the alphabetic code to
begin sounding out and blending letter sounds (phonics). Gradually, the
participants began to recognize certain patterns in single syllable words through

some instructional videos that were presented on the sessions.
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Gradually, the researcher began to use the explicit or the direct instruction
model of practice. As the participants' ability to recognize and read correctly the
complex and multi-syllabic words, most of them become competent in identifying
theses syllable patterns and apply this knowledge with oral reading. Reading
multi-syllabic words was also a fundamental skill required for the development of
the participants' EFL oral reading sub-skills that was consistent with the findings
of Ruchti (2005) and Sargent (2003).

One of the main objectives of the practice through these sessions was to
develop the participants' ability to read with little mistakes. So, the researcher
followed some strategies of the program such as partner reading strategy. In this
strategy, the researcher asked each pair to read to each other, by practice students
began to read accurately as when someone made a mistake, the other (his/her

partner) corrected it in a friendly atmosphere that was too motivated both of them.

Guided and repeated readings were also other strategies that the researcher
employed to develop her students' oral reading skills. The researcher read the
sentences of reading passages while they followed her along with the text on their

worksheets. The researcher also asked them to echo the sentence that they listened.

Concerning the fourth hypothesis, the findings revealed that there was a
statistically significant difference between the participants mean scores in the pre-
and post-assessment of EFL receptive skills in favour of the post-assessment as t-
value was 36.6 which is statistically significant at 0.01. This means that the
participants achieved more improvement in their overall receptive skills. This

finding confirmed the fourth hypothesis.

Thus, the CLIL approach proved to be effective in developing the participants
EFL overall receptive skills. This improvement can be attributed to the
development of its three parts in the previous three hypotheses concerning

listening, oral reading and silent reading skills.
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Appendix (B)

EFL Receptive skills test
(Form A :Pre-test)
Part 1: Testing students' Listening skill:

Listen to the following three conversations. After each conversation you will listen a
question about it The conversation will not be repeated. After you listen the question, read
the four possible answers on your test paper and choose the correct one .

Conversation (1)
1-What will the speaker talk about (Item 1.1: predict what will talk about)
a-Sleeping habits. c- The need for sleep.
b-Mature people habits. d- The psychology class.

2- From your point of view, which one out of the following questions would the
conversation imply? (Item 1.4: infer the guiding questions)

a-Where did the woman learn this information about sleep?  c-What valuable tool in
time?

b-What does the woman imply? d-What should adult people
do?

3- Approximately, how many hours of sleep per night do fifty-year-olds require? (Item 2.2:
Listen to specific information)

a-Thirteen hours c-Eight hours
b-Four hours. d- Ten hours.

4- The word ""as well as'* as a cohesive device indicates: (Item 2.6: recognize the cohesive
device and what it indicate)

a-Sequencing relationship. c-Exception relationship.
b-Contrasting relationship. d-Adding relationship.

5-According to the speaker’s talk which word of the following receives stress on the second
syllable. ( Item 2.8: recognize stress words to identify its function.

a- between c- considerably

b- average d- information
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6-Which of the following questions receive a rising intonation according to the woman's
talk? (Item 2.8: recognize the intonation to identify sentence function.)

a-Did you know the average time? c-What did you find out?
b-Really? d-What about older people?

7-According to the speaker's talk which word of the following has an assimilation of manner
(Item 2.10 : identify word assimilation

a- spend c- have to
b- used to d- interesting.

8-According to the woman's talk which of the following is her opinion? (Item 2.11:
Distinguish between facts and opinions).

a-That babies sleep thirteen hours a day. c-Psychology class is useful and
important.

b-That more mature people required so much sleep. d-That the need for sleep decreases
with age.

9-Which of the following is not stated in the woman's talk? ( Item 3.5: Infer the unstated
details)

a- She liked babies so much. b- She is interested in reading psychology.
c- People in their fifties need between five and six hours of sleep at night .
d-One-year-old sleeps about thirteen hours a day.

10-What are the main reasons that make the man surprised (Item 3.6: Infer cause and
effect)

a-That the need for sleep decreases with age . c-She can sleep eight hours each night.
b-The woman is interested in psychology. d-She has interesting information about
sleep.
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Conversation 2

11-What is the topic of this conversation ( Item 2.1: listen to get the gist)
a-Online medical information. C- Medical podcast .
b- Stomach symptoms. d- Symptoms of flu.

12-According to the woman, how many does James have to live ( Item 2.4: get the implied
meaning in the text )

a- a few days c- about a week.
b-about a year. d- a little over a month.

13-The word "psychic™ that the woman said means: (Item 2.5: guess the meaning of the
difficult words out of the context )

a- an expert man. c- a man with a supernatural forces.
b- a physician. d-surgeon.

14- The woman thinks that James has a virus because .. (Item 3.2: Summarize what has
listened)

a- he has a high fever. c- his eyes are red.

b- he has a flu. d- his skin has a different color.

15- It can be inferred from James' talk at the end of the conversation that he was (Item 3.7:
recognize the mood of the speaker )

a- frustrated. c- humorous.

b- outraged. d- fascinated.
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Conversation 3

16- Where does the conversation probably take place? (item 1.2: infer the setting for the
conversation)

a- In a university c- In a restaurant
b- Inaclub d-In a hospital

17-According to the woman's talk the word ""municipal™ is closest in meaning to, (item 1.3:
guess the meaning of the key words)

a-private c-public
b-home d-community

18-What is the man's purpose in this conversation? (item 2.3: identify the speaker's
purpose)

a- to prepare for a presentation for political science class.  b-to express how quickly time
passes.

c- to illustrate the difference between the various types of courts.  d- to prepare a schedule for
political science exam.

19-What does the man imply with the expression ""not exactly plenty of time "'? (item 2.9:
understand the communicative functions of expressions)

a-They have enough time. c-They need to prepare for the presentation as soon as
possible.
b-They have to work hard. d-They know the presentation components.

20-Which of the following would be a suitable title of this conversation? (Item 3.3: Provide
a suitable title of the conversation )

a- preparing a political science class. c- planning a vacation.

b- preparing exam's schedule. d- preparing an oral presentation.

21-What had the speakers assumed to discuss during their presentation?(item 3.8: make
assumptions about the speaker’s attitudes)

a-Three levels of courts. c-The state but not the federal courts.

b-Only the municipal courts. d-Only the state and federal courts.
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Audio script of conversation (1) *

Narrator : Listen to a conversation about sleeping habits.

Woman : Did you know that the average time that people spend sleeping
decreases considerably as they get older?

Man : Really? | would've thought that the opposite was true, that people
needed more sleep when they were older.

Woman : No, studies clearly shows that the need for sleep decreases rather
than increases with age . | was just reading a journal article for my
psychology class, and it contained some really interesting information about
sleeping.

Man : Really? What did you find out?

Woman : Well, young people spend the most sleep , and that should come
as no surprise; the average one-year-old sleeps about thirteen hours a day.
People in their twenties need about eight hours of sleep a night .

Man . That sounds about right to me . That's my age group, and |
know I'm at my best when I'm able to sleep that much each night. What
about older people?

Woman : Well, the average amount of sleep decreases with age, and in the
study | read, the average amount for sleep for people in their fifties was
between five and six hours a night .

Man: That's really surprising to me ! | expected the opposite to be true.

*source:

Phillips, D. (2008). Preparation course for the TOEFL test. New York: Pearson Education.

Audio script of conversation (2) *

Narrator : Listen to a conversation about Online Medical Information .

Woman: Hey, James. James? What's wrong? You don't look well at all. What's going on? What's
up?
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Man: Oh, | think | just have a bad cold.

Woman: Oh, you don't look like you have a bad cold. You look terrible. [ What? ] Your skin . . .
oh my gosh. Look. It looks a little purple.

Man: What? What are you talking about?

Woman: Oh, no, James! Oh, no. Let me look. Oh, look right here, right here. Here it is. It
talks about it . . . I saw this on the Internet. It says right here what you've got. [ What? ]
Yeah. It says if you have purple skin [ Purple? It. .. You've got purple skin. Look in the
mirror. It says it is a sign of a rare disease called the Burafa virus.

Man: Bura . . . Burafa virus? I've never heard of that? Come on. Woman: Well, you're
just . .. you're just not well-read like I am. Look. Just have a look.

Man: What? Oh. What is this Web site?
Woman: Come on. Look. The owner is a well-known psychic named Dr. Simon.
Man: A . .. a psychic? What in the world makes this psychic a medical expert anyway?

Woman: Well, um . . . I don't know, but he says on his blog that he loves working with
animals.

Man: Animals? What about humans? Forget it. I mean . . . [ Cough, cough. ]

Woman: Oh no! [ What? ] Wait, wait, wait. Let me look. Let me look. Oh, no. [ What? ]
He said something about that cough.

Man: Ah. It's just a simple cough!

Woman: No, it's not. It's another symptom for the Burafa virus. You cough twice, not
once or three times. You coughed twice, and that's a clear sign of the disease.

Man: That's nonsense.
Woman: You . .. you have the Burafa virus. It says so right here.
Man: So, what else does the Web site say?

Woman: Oh, no. [ What? ] Oh, no. Oh, James. [ What? ] It says that once the cough sets
in, the persononly has .. .. only . .. only, only a week to live.

Man: I've had enough. You're spending too much time online.*
*source:

David, R. (2017). Randall's ESL Cyber Listening Lab. Retrieved on July 2, 2017, from

http://www.esl-lab.com/onlinemedical/onlinemedicalrdl.htm

35


http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key
http://www.esl-lab.com/onlinemedical/onlinemedicalsc1.htm#key

Audio script of conversation (3) *

Narrator:  Listen to a conversation between two students

Woman: We really need to get to work on our oral presentation for
political science class.

Man: We certainly do. You and I have to give the presentation next
week, and we have hardly anything done.

Woman: | can't believe that the presentation is next week. | thought we
had so much time to prepare, but the time just seems to have disappeared.
The presentation's on Thursday of next week, isn't it?

Man: That's right, so we have exactly one week to get ready for it.
We're going to have to do a lot of work in the next week.

Woman: In this presentation on the court system, do you think we should
talk about all three, the municipal, the state, and the federal court system?

Man: It's too much if we talk about all three, and I'm not sure we
have enough time to prepare. How about if we only talk about the state and
the federal courts?

Woman: That sounds good to me. I think it's best if we talk about
fewer topics and really cover them in depth. Say, | really know a lot about
the state courts, and you know about the federal courts. How about if we
each work on preparing those parts individually, and then we can get
together and put it all into one overall presentation.

Man: All right. I'll work on the federal courts, and you can work on the
state courts, and then we'll go together in a few days. How about if we get together next
Monday?

Woman: That's sounds good to me. The presentation is not until Thursday, so if
we get together on Monday, We'll have plenty of time to work on it.

Man: Not exactly plenty of time, but we should be able to get it done. See you
on Monday, if not sooner.

Woman: See you then.
*source:

Phillips, D. (2008). Preparation course for the TOEFL test. New York: Pearson Education.

36



Part 2 : Testing students' oral and silent reading sub-skills

Section (A):

1- Read the following passage orally, paying your attention to varied volume,
stress and intonation patterns and good phrasing adhering to punctuation:

(Items 5.1:5.2:5.3)

Culture shock is a term that describes the way individuals feel sometimes when find
themselves in a new environment where there are new rules, new ways of behavior, new
ways of interacting with others, and sometimes a new language. Finding oneself in the midst
of an unfamiliar environment where assumptions about life are no longer valid, where so
many things, both big and small, are different from what one used to expect and take for
granted produces both positive and negative feelings. There is the sense of adventure, of
seeing and doing new enjoyable things, meeting interesting people, and the anticipation of
exciting experiences. Before long the pleasurable feelings are replaced by the sense of
unease that comes about when an individual is no longer able to predict what should , will,
or will not happen in a given social situation. This often produces feelings of alienation,
frustration, disorientation, a hankering for the familiar environment that was left behind
and the predictability of everything on one's home turf.*

*Source:

Shabka, M. & Saville, K. (2009). The advanced English handbook reading
,writing and listening. Cairo: The Anglo-Egyptian Bookshop.

Section (B):

Read the following passages and answer the questions below:

Passage 1*

Most mothers have good piece of advice. Never go into
supermarket hungry. If you go shopping for food before lunchtime,
you'll probably buy more than you plan to. Unfortunately, however, just
this simple advice isn't enough for consumers these days. Modern
shoppers need an education in how-and -how not to buy things at the
grocery store. First, you should check out the weekly newspaper ads.
Find out the items that are on sale and decide if you really need those
things just because it's cheaper than usual. Next, in the market

carefully; read the information on the package, and don't let words like
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"New and improved "or" AIll Natural" on the front of a package
influence you. Third, compare prices; that is ,you should examine the

pieces both of different brands and different seizes of the same brand.

Line 11 Another suggestion for consumers is to buy generic items
instead of mous brands. Generic items in supermarkets come in plain
packages. These products are cheaper because manufacturers don't spend
much time on packaging or advertising. The quality, however is usually
identical to the quality of well-known name brands. In the same way, when
buying clothes, you can often find high quality and low prices in brands that
are not famous. Shopping in discount clothing stores can also help you save
a lot of money. Although these stores are not very attractive, and they
usually don't have individual dressing rooms, the prices are low, and you can
often find the same famous brands that you find in high-priced department

stores.

Line 20 Wise consumers read magazine advertisements and watch TV
commercials, but they do this with one advantage: knowledge of the
psychology behind the ads. In other words , well-informed consumers watch
for information and check for misinformation. They ask themselves
questions: Is the advertiser hiding something in small print at the bottom of
the page? Is there any real information in the commercial, or is the advertiser
simply showing an attractive image? Is this product more expensive than it
should be because it has a famous name? With the answers to these

questions, consumers can make a wise choice.

To protect consumers ,there are many laws about advertising. For
instance, if a store advertises a special product at a certain price, the store
must have a reasonable number of items to sell so that, it doesn't run out of
them right away. A sale ad may mention a limit on quantity, but if it doesn't

,you have the right to buy as many of the items as you want. The product
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should not look much different from the picture in the ad . Also, an
advertiser must tell you if a product is used or defective in other words, false

and misleading advertising is against the law.

*source:

Kirn, E., & Hartmann, P. (1996). A reading skills book: Interactions. New York: The
McGraw-Hill.

Answer the following questions:

2- Paraphrase the main idea of the second paragraph within the text. (item 5.10:

paraphrase the main idea of specific paragraph within the text)

3- Summarize the main idea of the text in your own words. (item 6.5: summarize the

main idea implicitly stated in the text)

4- After reading the passage, what can you conclude from the author's words?( item

6.9: draw a conclusions from the author's words)

B- Choose the correct answer from the following :

5- Which of the following would be a guiding question in the text? (item 4.4: infer the

guiding questions)

a-What is smart shopping? c-What are the main consumer-

protection laws?

b-What are the names of the famous brands? d-What is unexpected about intelligent

consumers?
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6-The purpose of the passage is to :(item 5.5: skim the text quickly to get its main idea)

a-. explain how products were advertised. c- discuss the future plans for good
shoppers.

b- provide data concerning advertising laws. d- present an advice for appropriate
shopping times.

7-According to the passage, the wise consumer read magazine advertisements and

watch TV to..

(item:5.6: scan the text for certain details)

a-. check for misinformation of ads. c. know the expensive products.

b. know the cheap products. d- spend their leisure time activities.

8- The word "check out" is closest in meaning to? (item 5.7: guess the meaning of difficult

word from context)

a. investigate c. choose

b. leave d. remember

9-Where, in the passage, does the author mention the laws about advertising?(item

5.12: locate where specific information is found in the text)
a-Lines 14-15. c-Lines 18-19.

b-Lines 16-17. d- Lines 28-29.

10-What will come next in the passage?(item 6.2: infer what will come next)

a-Examples of ads laws in some countries. c- Merits of using visa card to

shop online.

b-How people buy products. d-The advantages of generic

items.
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11-The passage would probably be assigned reading in a course on( item 6.4: infer in

which course the reading text would be assigned)
a-Astrology. c-Advertisements.
b-Geology. d-Environmental Science.

12- Which of the following is not stated in the passage. (item 6.7: find the unstated
details)

a- items on sale are cheaper than usual c-saving money requires buying clothes in

discount stores.

b-generic items are usually cheaper than famous brands. d-most fruits and

vegetables are free of fats.

Passage 2

Read the following passage and then answer the questions
below:

It is the case with folktales that they develop from actual happenings but in their development
lose much of their factual base; the story of Pocahontas quite possibly fits into his category of
folktale. This princess of the Powhatan tribe was firmly established in the lore of early America
and has been made even more famous by the Disney film based on the folktale that arose from
her life. She was a real life person, but the actual story of her life most probably differed
considerably from the folktale and the movie based on the folktale.

line 7 Powhatan, the chief of a confederacy of tribes in Virginia territory, had several daughters,
none of whom was actually named Pocahontas. The nickname means "playful one", and several
of powhatan's daughters were called Pocahontas. The daughter of powhatan who became the
subject of the folktale was named Matoaka.What has been verified about Matoaka,or Pocahontas
as she has come to be known, is that she did marry an Englishman and that she did spend time in
England before she died there at a young age. In the spring of 1613, a young Pocahontas was
captured by the English and taken to Jamestown .There she was treated with courtesy as the
daughter of chief powhatan While Pocahontas was at Jamestown, English gentleman John Rolfe
fell in love with her and asked her to marry. Both the governor of the Jamestown colony and
powhatan’s tribe father powhatan approved the marriage as a means of securing peace between
powhatan’s tribe and the English at Jamestown. In 1616, Pocahontas accompanied her new
husband to England, where she was royally received. Shortly before her planned return to
Virginia in 1617, she contracted an illness and died rather suddenly.

A major part of the folktale of Pocahontas that is unverified concerns her love for English
Captain John Smith in the period of time before her capture by the British and her rescue of him
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from almost certain death. Captain John Smith was indeed at the colony of Jamestown and was
acquainted with powhatan and his daughters ,he even described meeting them in a 1612 journal.
However, the story of his rescue by the young maiden did not appear in his writings until 1624
,well after Pocahontas had aroused widespread interest in England by her marriage to an English
gentleman and her visit to England .1t is this discrepancy in dates that has caused some historians
to doubt the veracity of the tale. However, other historians do argue quite persuasively that this
incident did truly take place. *

*source:

Phillips, D. (2008). Preparation course for the TOEFL test. New York: Pearson Education.

Answer the following questions:

13- The story of Pocahontas fits into the category of folktale. Evaluate this

statement from your point of view. (item 5.9)(Distinguish fact and opinion)

14- Clarify the reasons that made the historians doubtful about the portion of
Pocahontas folktale dealing with John Smith. {(5.11) Identify cause and effect}

15- To what extent do you agree with the author about Pocahontas Tale? (item

6.6)Express agree or disagree with the author view.

B- Choose the correct answer from the following :

16-The author's purpose of the passage is that: (item 4.1: the author's
purpose of the text.)

a- Folktales are often not very factual
b- Pocahontas did not really exist
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¢ . Any one of powhatan's daughters could have been the Pocahontas of legend

d . Pocahontas fell in love with John Smith and saved his life.

17-The main characters in the passage from your point of view would be ( item

4.2 :identify the main characters)
a- Pocahontas. c- Jamestown.
b- Powhtan's daughters. d- John Smith.

18-It can be inferred from the passage that Pocahontas: (item 4.3: understand the key
words in the text to get its meaning)

a-Never intended to return to Virginia. c- Suffered from a long illness.
b- Had a long marriage. d- did not mean to remain in England.

19-The word "territory" in line 7 is closest in meaning to: (item 5.8: get meaning of
words from its parts).

a- Land c- minerals
b- population d- prosperity.

20- Which of the following would be a suitable title of the text? (item 6.1: provide a
suitable title.

a- The daughter of Powhatan c-John Rolfe Rescue.
b- Pocahontas folktale. d- Jamestown colony and Pocahontas ' deal.

21- Which of the following best describes the tone of the passage?(item 6.3: the
author's tone)

a- Cold c- Emotional
b- Sadistic d- Descriptive

22- The paragraph following the passage most likely discusses. (Item 6.8: the
transition questions)

a- How other historians do argue that the Pocahontas incident did truly take place?
b- How Pocahontas and his daughters argued?
c- How Captain John Smith marry?

d- How Captain John rescue his wife life?
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