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Abstract

Purpose—In this study, the authors examined the effect of hearing loss on subjective reports of
fatigue in school-age children using a standardized measure.

Methods—As part of a larger ongoing study, the authors obtained subjective ratings of fatigue
using the Pediatric Quality of Life Inventory (PedsQL) Multidimensional Fatigue Scale (Varni,
Burwinkle, Katz, Meeske, & Dickinson, 2002). This standardized scale provides a measure of
general fatigue, sleep/rest fatigue, cognitive fatigue, and an overall composite measure of fatigue.
To date, data from 10 children with hearing loss (CHL) and 10 age-matched children with normal
hearing (CNH) have been analyzed.

Results—These preliminary results show that subjective fatigue is increased in school-age
children with hearing loss (Cohen's d = 0.78-1.90). In addition, the impact of hearing loss on
fatigue in school-age children appears pervasive across multiple domains (general, sleep/rest, and
cognitive fatigue).

Conclusion—School-age CHL reported significantly more fatigue than did CNH. These
preliminary data are important given the negative academic and psychosocial consequences
associated with fatigue. Further research is needed to determine the underlying mechanisms
responsible for this increased fatigue in school-age children with hearing loss, and to identify
factors that may modulate (e.g., degree of loss) and mediate (e.g., hearing aid or cochlear implant
use) its impact.
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Fatigue is a common but important complaint of individuals with a wide range of chronic
health conditions (Evans & Wickstrom, 1999; Hardy & Studenski, 2010). Children with
fatigue associated with cancer, sleep deprivation, rheumatic diseases, and chronic fatigue
syndrome (CFS) experience a variety of negative social and psycho-educational problems
(for reviews, see Eddy & Cruz, 2007; Garralda & Rangel, 2002). Anecdotal reports from
parents, teachers, and clinicians have long suggested that children with sensorineural hearing
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loss (CHL) are also at increased risk for fatigue and its negative effects (Bess, Dodd-
Murphy, & Parker, 1998; Hicks & Tharpe, 2002; Ross, 1992). Although empirical work in
this area is limited, one could easily speculate that toward the end of a school day CHL may
be physically and mentally spent as a result of focusing intently on a teacher's speech and
the conversations of other children. The importance and impact of fatigue associated with
hearing loss is readily apparent from the personal accounts proffered by adults with hearing
loss: “I go to bed most nights with nothing left. It takes so much energy to participate in
conversations all day, that I'm often asleep within minutes' (Portis, 2008), and “When you
are hard of hearing you struggle to hear; when you struggle to hear you get tired; when you
get tired you get frustrated; when you get frustrated you get bored; when you get bored you
quit” (Pichora-Fuller, 2003, p. S28).

For children, the classroom environment itself increases the potential for fatigue.
Classrooms are notoriously noisy; noise levels may exceed recommended standards by up to
30 dB in even unoccupied classrooms (Crandell & Smaldino, 2000; Knecht, Nelson,
Whitelaw, & Feth, 2002). Classrooms that are occupied by teachers and students are even
noisier (for a review, see Shield & Dockrell, 2003). High levels of background noise, which
are especially challenging for CHL, are known to increase stress levels and fatigue even in
school-age children with normal hearing (CNH; Walinder, Gunnarsson, Runeson, &
Smedje, 2007). The potential impact of increased stress and fatigue on children is important
because these factors could compromise a child's ability to learn in a noisy classroom
environment. Moreover, the negative effects of recurrent fatigue on academic performance
are well documented among children with chronic health conditions (e.g., cancer, CFS).
Children suffering from recurrent fatigue tend to miss more school (for reasons unrelated to
physical ailments); are at increased risk for poor academic performance, making them less
prepared to advance; and are more likely to fail a grade than their nonfatigued peers (Curcio,
Ferrara, & De Gennaro, 2006; Hockenberry-Eaton et al., 1999; Nagane, 2004; Ravid, Afek,
Suraiya, Shahar, & Pillar, 2009a, 2009b; Stoff, Bacon, & White, 1989).

Recent work in adults with hearing loss has shown empirically that sustained speech
processing demands, such as decoding speech in noise, can lead to subjective reports of
fatigue, particularly when listening without hearing aids (Hornsby, 2013). The mental
demands and listening environment of a typical school day are especially challenging,
potentially making CHL even more susceptible to the consequences of hearing-loss-related
fatigue than adults. Thus, although fatigue in CHL is intuitive and supported by anecdotal
reports, systematic work examining the link between hearing loss and fatigue in children is
almost nonexistent.

Bess et al. (1998) provided some support for the hypothesis that school-age children are at
increased risk for fatigue. They used the COOP Adolescent Chart Method (Nelson et al.,
1987; Wasson, Kairys, Nelson, Kalishman, & Baribeau, 1994) to measure multiple
dimensions of functional health status, including energy (a construct related to fatigue), in
CHL and CNH. The CHL in their study had mild bilateral (average thresholds at 1, 2, and 4
kHz of 20- 40 dB HL), high-frequency (at least two thresholds above 2 kHz of > 25 dB
HL), or unilateral losses. Despite the mild losses, the CHL reported that they had less energy
(and hence were more fatigued) than CNH. In contrast, Hicks and Tharpe (2002) used the
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same instrument but did not report differences between their CHL and an age-matched
group of CNH. Although the discrepant findings of Bess et al. and Hicks and Tharpe may be
due to differences between study participants and study design, this could also reflect the
lack of sensitivity of the COOP itself for detecting fatigue. The COOP is an appropriate tool
for screening function in busy physician practices. It was not, however, designed or
validated for direct assessment of fatigue. In fact, the work we report here is the first to
quantify fatigue in school-age CHL using a standardized and validated measure of fatigue.
This preliminary report is thus an important first step toward improving our understanding
of the relationship between fatigue and hearing loss in children.

Study procedures were approved by the Vanderbilt University Institutional Review Board.
Participants were recruited from Vanderbilt's pediatric audiology clinic, through an
advertisement in a local parenting magazine, and through the VVanderbilt Kennedy Center's
Studyfinder website. This report is preliminary data obtained as part of a larger, ongoing,
study examining the effects of listening effort and fatigue on learning in school-age CHL.

Participants included 10 CHL (Mgge = 10;3 [years; months]; range = 6;3-12;9) and 10 age-
matched CNH (Mage = 10;2; range = 6;2-12;9) who were selected from a pool of 30 CNH
currently enrolled in the larger study. CNH were selected to achieve age-matches that were
within £6 months of the chronological age of each child with hearing impairment (3
months for all but one participant). All CNH had bilateral pure-tone air conduction
thresholds < 15 dB at octave frequencies between 250 and 8000 Hz and normal
tympanometric peak pressure. Language ability was measured using the core language index
of the Clinical Evaluation of Language Fundamentals—Fourth Edition (CELF-4; Semel,
Wiig, & Secord, 2003). All CNH had average or above-average scores. However, as
expected for an age-matched group comparison, language abilities were poorer for the CHL,
with only three children scoring in, or above, the average range. All participants had
nonverbal intelligence within the typical range as measured by the Test of Nonverbal
Intelligence—Fourth Edition (Brown, Sherbenou, & Johnson, 2010), and all were
monolingual English speakers. Nine CHL were developing spoken English only and one
used total communication.

Within the CHL group, there were five children with bilateral hearing aids, four children
with cochlear implants, and one child with unilateral hearing loss. The age at which the CHL
first received amplification or were implanted ranged from 18 to 132 months, resulting in
hearing ages (time since receiving initial amplification) of 10 to 123 months. All CHL used
amplification full time at school and seven of 10 used an FM system in the classroom, per
parent report. Audio-metric thresholds and characteristics for the CHL are shown in Table 1.

Fatigue Measure

The Pediatric Quality of Life Inventory Multidimensional Fatigue Scale (PedsQL MFS;
Varni, et al., 2002) was used to assess children's self-reported perceptions of fatigue. This
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tool has been validated for use with children between the ages of 5 and 18 years (Varni et
al., 2002; Varni, Burwinkle, & Szer, 2004). The PedsQL MFS is a standardized measure
composed of three subscales (each containing six items): (a) General Fatigue (e.g., “I feel
tired”); (b) Sleep/ Rest Fatigue (e.g., “I rest a lot”); and (c) Cognitive Fatigue (e.g., “Itis
hard for me to think quickly™). A Total (composite) Fatigue score is also calculated from the
subscales. Children are asked how much of a problem each item has been over the past
month. The developers of the PedsQL MFS used classical and modern measurement theories
— more specifically, they based the scale on research and clinical experiences with pediatric
health care conditions; considered the research literature on instrument development;
obtained input from focus groups, individual focus interviews, and cognitive interviews; and
conducted item analysis and generation, pretesting, and field testing. The PedsQL MFS has
been used by children with a variety of chronic health conditions, including cancer (Varni et
al., 2002), obesity (Varni, Limbers, Bryant, & Wilson, 2010), rheumatic disease (Varni et
al., 2004), Type 1 diabetes (Varni, Limbers, Bryant, & Wilson, 2009), and children with
short stature (Varni, Limbers, Bryant, & Wilson, 2012). Research has shown that the test is
clinically feasible, easy to administer, and possesses good internal consistency reliability and
construct validity (Varni et al., 2002, 2004).

Written parental consent, as well as child assent, was obtained before beginning study
procedures. As part of the larger ongoing study, participants completed audiologic,
language, and nonverbal intelligence testing during an initial visit. Also at this visit, parents
completed a demographic questionnaire, and children completed subjective ratings of
fatigue using the PedsQL MFS. This article focuses on the children's subjective ratings of
fatigue.

A trained research assistant administered the age-appropriate PedsQL MFS: Young Child
(ages 5-7) or Child (ages 8-12). For the Young Child form, the research assistant read each
item and asked the child to respond by pointing to the corresponding happy to sad face. For
the Child form, the research assistant read each item and asked the child to respond by
circling the selected item. Total time to complete the PedsQL MFS was approximately 5 min
per participant.

In accord with published scoring instructions, items were reverse-scored and linearly
transformed to a 0-100 scale (0 = 100, 1 = 75, 2 = 50, 3 = 25, 4 = 0), so that higher scores
indicate less fatigue. Subscale fatigue scores were calculated using the procedures in the test
manual. Specifically, item ratings in each domain (general, sleep, and cognitive) were
summed and then divided by the number of scale items answered in a given domain. The
overall fatigue score was calculated by summing test items across all domains and dividing
by the total number of items answered. In the data reported here, there were no missing
items. To assure reliability in scoring, all test forms were double-scored by a research
assistant familiar with test scoring. Data were entered into REDCap, a secure, web-based
application for building and managing online databases, housed at VVanderbilt University
(redcap.vanderbilt.edu). First, a research assistant entered the transformed scores into the
REDCap database, then a second research assistant double-checked data entry for all
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participants. For each fatigue subscale as well as the overall fatigue score, group means were
compared using independent-sample t tests.

In all our comparisons, on average, CHL reported greater fatigue than the age-matched
CNH. Total and subscale fatigue scores for the CHL and CNH are shown in Figure 1. Recall
that higher PedsQL MFS scores reflect less fatigue. Specifically, Total Fatigue, the
composite of the subscale scores, was greater for CHL (M = 53.6, SD = 18.8) than CNH (M
=76.1, 3D =12.3), t(18) = 3.17, p< .01, d = 1.42. On the General Fatigue subscale, CHL
reported more fatigue (M = 55.0, SD = 20.7) than CNH (M = 85.0, SD = 8.4), t(18) = 4.25, p
<.001, d=1.90. Likewise, on the Sleep/Rest Fatigue subscale, CHL reported more fatigue
(M =525, SD =24.1) than CNH (M =72.5, SD = 14.7), t(18) = 2.24, p< .05, d = 1.00. On
the Cognitive Fatigue subscale, CHL again reported more fatigue (M = 53.3, SD =24.7)
than CNH (M = 70.83, SD = 19.6). Although this difference was not statistically significant,
t(18) = 1.755, p=.09, d = 0.78, Cohen's d indicated a large effect.

Although mean fatigue ratings were on average greater for CHL, variability was also higher,
resulting in substantial overlap in fatigue ratings between groups across all domains. For
example, ratings of general fatigue for the CNH ranged from approximately 71 to 96 (25-
point range). In contrast, ratings of general fatigue for CHL ranged from 25 to 92 (67-point
range). Similar variation in the range of scores between groups was observed across all
domains.

Discussion

Fatigue is a complex multidimensional construct that can be described as a mood, a feeling
of tiredness, exhaustion, or a lack of energy. It is commonly associated with feelings of
diminished focus, concentration, alertness, mental energy, and efficiency (DeLuca, 2005;
Lieberman, 2007). Anecdotal reports and intuition have long suggested that school-age CHL
were at increased risk for fatigue compared to their peers without hearing loss. Utilizing a
standardized and validated measure of fatigue (the PedsQL MFS), the results of this study
indicate that there are indeed important differences in reported fatigue in CHL. Across all
fatigue domains, CHL reported they were more fatigued than an age-matched group of CNH
(see Figure 1). In fact, these preliminary data suggest that the fatigue experienced by our
group of CHL was substantial, even in comparison to children with other chronic health
conditions. Using the PedsQL MFS, Varni and colleagues reported mean fatigue scores of
children suffering from cancer, rheumatoid arthritis, diabetes, and obesity (Varni et al.,
2002, 2004, 2009, 2010). The fatigue experienced by these children was substantially less
than that experienced by the CHL in this study. For example, CHL reported a mean Total
Fatigue score (a composite across all domains) of 53.6. In contrast, fatigue ratings from
children with other chronic health conditions were substantially higher (recall that higher
numbers reflect less fatigue). Mean Total Fatigue scores ranged from 67.7 (for children with
obesity; Varni et al., 2010) to 75.7 (for a sample of pediatric cancer patients; Varni et al.,
2002). Similar differences were seen across all fatigue domains (i.e., general, sleep, and
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cognitive). Total Fatigue scores for healthy control groups in these studies ranged from 80.5
to 82.2, similar to the total score of 76.1 for the CNH in the current study.

These findings may actually underestimate the impact of fatigue in CHL. The PedsQL MFS
was not developed for CHL but for children with other chronic conditions such as cancer
and multiple sclerosis. It is possible that a fatigue scale that included items weighted for
fatigue from speech processing/listening effort would reveal even greater differences
between CHL and CNH. This is an important finding given the potentially significant
negative effects of fatigue on school-age children.

Although the causes of fatigue can vary, it is often associated with sustained mental effort
(Ahsberg, Gamberale, & Gustafsson, 2000; Hornsby, 2013; Lieberman, 2007). Relevant for
CHL, qualitative interviews and survey data suggest that working adults with hearing loss
feel the need to sustain attention, concentration, and effort to compensate for work-related
hearing difficulties. An important consequence of this additional mental effort is an increase
in stress and tension associated with fatigue (Grimby and Ringdahl, 2000; Hétu, Riverin,
Lalande, Getty, & St-Cyr, 1988). Our findings suggest that CHL may experience similar
outcomes. The impact of this increased fatigue is significant for adults. For example, using
questionnaires, Kramer and colleagues (Kramer, Kapteyn, & Houtgast, 2006; Nachtegaal et
al., 2009) found that working adults with hearing loss required more “effort in hearing” than
peers without hearing loss doing similar, or the same, jobs. This extra effort was associated
with an increased rate of sick leave due to complaints of fatigue, strain, and burnout, and the
need for a longer time to recover from hearing-related stress and strain at work. We can
speculate that there is a similar impact in CHL at school.

Further, these subjective ratings in CHL highlight a potential link between increased
cognitive processing demands resulting from degraded hearing and fatigue. Recent empirical
studies offer support to the idea that, like adults, CHL must increase their mental effort to
overcome deficits associated with their hearing loss (Choi, Lotto, Lewis, Hoover, &
Stelmachowicz, 2008; Hicks & Tharpe, 2002; Pittman, 2011), potentially increasing their
risk for subsequent fatigue. The potential impact of increased listening effort, stress, and
fatigue on children is important because these factors could compromise a child's facility to
learn in a noisy classroom environment (Hicks & Tharpe, 2002; Pittman, 2011). Fatigue is
associated with a decreased ability to maintain attention and concentration, slower mental
processing, and impaired decision making (Bryant, Chiaravalloti, & DelLuca, 2004; van der
Linden, Frese, & Meijman, 2003). Recent psychophysical work in adults supports a
connection between increased cognitive processing demands when listening to speech in
noise and fatigue-related changes in cognitive processing ability. Hornsby (2013) measured
cognitive processing speed (time to respond to a visual stimulus) in adults with hearing loss
while they completed a sustained (~50 min) cognitively demanding speech dual task. When
testing was conducted without hearing aids, processing speed decreased systematically over
time, an objective indication of fatigue. However, processing speed remained stable during
the same task when participants wore their hearing aids, highlighting the potential benefits
of amplification for reducing fatigue effects.
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Given the impact of fatigue on cognitive processing, it is not surprising that recurrent fatigue
is associated with reduced academic performance in school-age children (Nagane, 2004;
Ravid et al., 2009a, 2009b; Stoff et al., 1989). For example, Nagane (2004) used a self-
report measure to assess fatigue in fourth grade students recruited from typical, public
school classrooms. Children reporting higher levels of fatigue were less active in school and
performed more poorly on standardized reading comprehension and math tests. Ravid et al.
(20093, 2009b) found that fatigue resulting from poor sleep patterns was a significant
predictor of reduced readiness for academic advancement in typically developing preschool
and kindergarten children. Given the well-documented negative effects of hearing loss on
academic performance (Bess et al., 1998; Moeller, 2007; Most, 2004, 2006; Wake, Hughes,
Hughes, Collins, & Rickards, 2004), CHL suffering from fatigue appear to be at even
greater risk for academic difficulties. In summary, this study provides preliminary evidence
that CHL, compared to peers with normal hearing, are at increased risk for fatigue and its
significant negative consequences.

Limitations and Future Directions

These results are based on preliminary data from 10 CNH and 10 CHL that were collected
as part of a larger, ongoing study. It is clear that additional data are needed to confirm and
extend these findings. Despite the relatively small number of participants, significant
differences in fatigue ratings were observed between CHL and CNH. However, substantial
variability was also present, particularly in the CHL. This is consistent with our belief that
fatigue is a multidimensional construct modulated by many factors, including hearing loss.
Unfortunately, there is a paucity of research in this area, particularly in children, and data
related to the mechanisms responsible for this increased risk of fatigue are limited. The
purpose of this preliminary work, however, was to first determine if ratings of fatigue,
obtained using a standardized measure, differed between CHL and age-matched CNH. Thus,
factors in addition to hearing loss that may have impacted the group differences seen in this
study remain unknown.

Several factors could have impacted the ratings of fatigue reported by the CHL. Our CHL
and CNH groups were matched in terms of age, and all had typical nonverbal intelligence
and were monolingual English speakers. However, the CHL and CNH had very different
language abilities. Likewise, the CHL varied in many ways such as degree of hearing loss,
age at amplification or implantation, amplification type, hearing age, and communication
mode. Other unknown factors such as communication demands and common environmental
conditions (e.g., presence and magnitude of background noise and reverberation present
during normal daily activities) may also have varied among the CHL and between groups.
Thus, additional research is required to improve our understanding of the underlying factors
responsible for the fatigue observed in CHL. In addition, now that it is clear that CHL report
significantly higher levels of fatigue, more detailed studies of the association between
fatigue and academic performance in these children are warranted. Moreover, additional
research is needed to (a) replicate these findings in a larger sample of CHL, (b) extend these
preliminary data to the various subtypes of CHL, (c) improve our understanding of the
specific factors responsible for these differences, and (d) further explore the impact of
fatigue on related skills, such as academic learning.

AmJ Audiol. Author manuscript; available in PMC 2014 July 15.



1duosnue Joyiny vd-HIN 1duosnue Joyiny vd-HIN

1duosnuely Joyny vd-HIN

Page 8

Acknowledgments

The research reported here was supported by Institute of Education Sciences, U.S. Department of Education Grant
R324A110266 (F. Bess, PI), awarded to VVanderbilt University. The opinions expressed are those of the authors and
do not represent views of the Institute of Education Sciences or the U.S. Department of Education. We thank the
graduate students from the Department of Hearing and Speech Sciences, Vanderbilt Bill Wilkerson Center, who
assisted in subject recruitment and data collection for the project, including Lindsey Rentmeester, Samantha
Gustafson, Andy DeLong, and Amelia Shuster.

References

Ahsberg E, Gamberale F, Gustafsson K. Perceived fatigue after mental work: An experimental
evaluation of a fatigue inventory. Ergonomics. 2000; 43:252-268. [PubMed: 10675062]

Bess FH, Dodd-Murphy JD, Parker RA. Children with minimal sensorineural hearing loss: Prevalence,
educational performance and functional health status. Ear and Hearing. 1998; 19:339-354.
[PubMed: 9796643]

Brown, L.; Sherbenou, R.; Johnson, S. Test of Nonverbal Intelligence. 4th. Austin, TX: ProEd; 2010.

Bryant D, Chiaravalloti ND, DeLuca J. Objective measurement of cognitive fatigue in multiple
sclerosis. Rehabilitation Psychology. 2004; 49:114-122.10.1037/0090-5550.49.2.114

Choi S, Lotto A, Lewis D, Hoover B, Stelmachowicz P. Attentional modulation of word recognition
by children in a dual-task paradigm. Journal of Speech, Language, and Hearing Research. 2008;
51:1042-1054.

Crandell CC, Smaldino JJ. Classroom acoustics for children with normal hearing and with hearing
impairment. Language, Speech, and Hearing Services in Schools. 2000; 31:362-370.

Curcio G, Ferrara M, De Gennaro L. Sleep loss, learning capacity and academic performance. Sleep
Medicine Reviews. 2006; 100:323. [PubMed: 16564189]

DeLuca, J. Fatigue, cognition, and mental effort. In: DeLuca, J., editor. Fatigue as a window to the
brain. Cambridge, MA: MIT Press; 2005. p. 37-58.

Eddy L, Cruz M. The relationship between fatigue and quality of life in children with chronic health
problems: A systematic review. Journal for Specialists in Pediatric Nursing. 2007; 12:105-
114.10.1111/j.1744-6155.2007.00099 [PubMed: 17371554]

Evans EJ, Wickstrom B. Subjective fatigue and self-care in individuals with chronic illness. Medsurg

Nursing. 1999; 8:363-369. [PubMed: 11000775]

Garralda ME, Rangel L. Annotation: Chronic fatigue syndrome in children and adolescents. Journal of
Child Psychology and Psychiatry. 2002; 43:169-176. [PubMed: 11902596]

Grimby A, Ringdahl A. Does having a job improve the quality of life among post-lingually deafened
Swedish adults with severe-profound hearing impairment? British Journal of Audiology. 2000;
34:187-195. [PubMed: 10905452]

Hardy SE, Studenski SA. Qualities of fatigue and associated chronic conditions among older adults.
Journal of Pain and Symptom Management. 2010; 39:1033-1042. [PubMed: 20538185]

Hétu R, Riverin L, Lalande N, Getty L, St-Cyr C. Qualitative analysis of the handicap associated with
occupational hearing loss. British Journal of Audiology. 1988; 22:251-264. [PubMed: 3242715]

Hicks CB, Tharpe AM. Listening effort and fatigue in school-age children with and without hearing
loss. Journal of Speech, Language, and Hearing Research. 2002; 45:573-584.

Hockenberry-Eaton M, Hinds P, Howard V, Gattuso J, O'Neill JB, Alcoser P, ... Euel K. Developing a
conceptual model for fatigue in children. European Journal of Oncology Nursing. 1999; 3:5-11.

Hornsby BWY. The effects of hearing aid use on listening effort and mental fatigue associated with
sustained speech processing demands. Ear and Hearing. 201310.1097/AUD.0b013e31828003d8

Knecht HA, Nelson PB, Whitelaw GM, Feth LL. Background noise levels and reverberation times in
unoccupied classrooms: Predictions and measurements. American Journal of Audiology. 2002;
11:65-71. [PubMed: 12691216]

Kramer SE, Kapteyn TS, Houtgast T. Occupational performance: Comparing normally hearing and
hearing-impaired employees using the Amsterdam Checklist for Hearing and Work. International
Journal of Audiology. 2006; 45:503-512. [PubMed: 17005493]

AmJ Audiol. Author manuscript; available in PMC 2014 July 15.



1duosnue Joyiny vd-HIN 1duosnue Joyiny vd-HIN

1duosnuely Joyny vd-HIN

Hornsby et al.

Page 9

Lieberman HR. Cognitive methods for assessing mental energy. Nutritional Neuroscience. 2007;
10:229-242. [PubMed: 18284031]

Moeller MP. Current state of knowledge: Language and literacy of children with hearing impairment.
Ear and Hearing. 2007; 28:740-753. [PubMed: 17982362]

Most T. The effects of degree and type of hearing loss on children's performance in class. Deafness
and Education International. 2004; 6:154-166.

Most T. Assessment of school functioning among Israeli Arab children with hearing loss in the
primary grades. American Annals of the Deaf. 2006; 151:327-335. [PubMed: 17087443]

Nachtegaal J, Kuik DJ, Anema JR, Goverts ST, Festen JM, Kramer SE. Hearing status, need for
recovery after work, and psychosocial work characteristics: Results from an internet-based
national survey on hearing. International Journal of Audiology. 2009; 48:684—691. [PubMed:
19863354]

Nagane M. Relationship of subjective chronic fatigue to academic performance. Psychological
Reports. 2004; 95:48-52. [PubMed: 15460357]

Nelson EC, Wasson J, Kirk J, Keller A, Clark D, Dietrich A, et al. Zubkoff M. Assessment of function
in routine clinical practice: Description of the COOP Chart Method and preliminary findings.
Journal of Chronic Diseases. 1987; 40(Suppl 1):555-635.

Pichora-Fuller MK. Cognitive aging and auditory information processing. International Journal of
Audiology. 2003; 42(Suppl 2):S26-S32.

Pittman A. Age-related benefits of digital noise reduction for short-term word learning in children with
hearing loss. Journal of Speech, Language, and Hearing Research. 2011; 54:1448—
1463.10.1044/1092-4388(2011/10-0341)

Portis, D. Fatigue, fear and coping! [Blog post]. 2008. Retrieved February 8, 2013, from http://
hearingelmo.wordpress.com/2008/06/17/fatigue-fear-and-coping/

Ravid S, Afek I, Suraiya S, Shahar E, Pillar G. Kindergarten children's failure to qualify for first grade
could result from sleep disturbances. Journal of Child Neurology. 2009a; 24:816—
822.10.1177/0883073808330766 [PubMed: 19189933]

Ravid S, Afek I, Suraiya S, Shahar E, Pillar G. Sleep disturbances are associated with reduced school
achievements in first-grade pupils. Developmental Neuropsychology. 2009b; 34:574—
587.10.1080/87565640903133533 [PubMed: 20183720]

Ross, M. Room acoustics and speech perception. In: Ross, M., editor. FM auditory training systems:
Characteristics, selection and use. Timonium, MD: York Press; 1992. p. 21-43.

Semel, EM.; Wiig, EH.; Secord, W. Clinical Evaluation of Language Fundamentals. 4th. San Antonio,
TX: Psychological Corporation; 2003.

Shield BM, Dockrell JE. The effects of noise on children at school: A review. Building Acoustics.
2003; 10:97-116.

Stoff E, Bacon MC, White PH. The effects of fatigue, distractibility, and absenteeism on school
achievement in children with rheumatic diseases. Arthritis Care Research. 1989; 2:49-53.
[PubMed: 2487693]

van der Linden D, Frese M, Meijman TF. Mental fatigue and the control of cognitive processes:
Effects on perseveration and planning. Acta Psychologica (Amsterdam). 2003; 113:45-65.
doi:S0001691802001506.

Varni JW, Burwinkle TM, Katz ER, Meeske K, Dickinson P. The PedsQL in pediatric cancer:
Reliability and validity of the pediatric quality of life inventory generic core scales,
multidimensional fatigue scale, and cancer module. Cancer. 2002; 94:2090-2106. [PubMed:
11932914]

Varni JW, Burwinkle TM, Szer IS. The PedsQL multidimensional fatigue scale in pediatric
rheumatology: Reliability and validity. Journal of Rheumatology. 2004; 31:2494-2500. [PubMed:
15570657]

Varni JW, Limbers CA, Bryant WP, Wilson DP. The PedsQL Multidimensional Fatigue Scale in Type
1 diabetes: Feasibility, reliability and validity. Pediatric Diabetes. 2009; 10:321-328. [PubMed:
19067887]

AmJ Audiol. Author manuscript; available in PMC 2014 July 15.


http://hearingelmo.wordpress.com/2008/06/17/fatigue-fear-and-coping/
http://hearingelmo.wordpress.com/2008/06/17/fatigue-fear-and-coping/

1duosnue Joyiny vd-HIN 1duosnue Joyiny vd-HIN

1duosnuely Joyny vd-HIN

Hornsby et al.

Page 10

Varni JW, Limbers CA, Bryant WP, Wilson DP. The PedsQL Multidimensional Fatigue Scale in
pediatric obesity: Feasibility, reliability, and validity. International Journal of Pediatric Obesity.
2010; 5:34-42. [PubMed: 19593727]

Varni JW, Limbers CA, Bryant WP, Wilson DP. Assessment of fatigue in pediatric patients with short
stature utilizing the PedsQL Multidimensional Fatigue Scale. Children's Health Care. 2012;
42:162-181.

Wake M, Hughes EK, Hughes ZP, Collins C, Rickards FW. Outcomes of children with mild-profound
congenital hearing loss at 7 to 8 years: A population study. Ear and Hearing. 2004; 25:1-8.
[PubMed: 14770013]

Waélinder R, Gunnarsson K, Runeson R, Smedje G. Physiological and psychological stress reactions in
relation to classroom noise. Scandinavian Journal of Work Environment and Health. 2007;
33:260-266.

Wasson JH, Kairys SW, Nelson EC, Kalishman N, Baribeau P. A short survey for assessing health and
social problems of adolescents. Journal of Family Practice. 1994; 38:489-494. [PubMed:
8176348]

AmJ Audiol. Author manuscript; available in PMC 2014 July 15.



1duosnue Joyiny vd-HIN 1duosnue Joyiny vd-HIN

1duosnuely Joyny vd-HIN

Hornsby et al.

Page 11

100
90 - mmm CHL
—= CNH

80 -
70
60 -
50 -
40 1
30
20+
10+
0_

PedsQL Score

General Sleep/Rest Cognitive  Overall

Figure 1.
Mean Pediatric Quality of Life Inventory Multidimensional Fatigue Scale (PedsQL MFS)

subscale and overall fatigue scores from children with hearing loss (CHL) and children with
normal hearing (CNH). Lower values reflect more fatigue. Error bars = 1 standard error.
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