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Adult Higher Education Alliance (AHEA)

AHEA serves institutions and individuals who advocate for, support, and advance
adults in programs of higher education. We achieve our goals by fostering the
exchange of ideas, sharing effective pedagogical practices and current research
that support the learning of adults, and providing professional development to
our members. We desire to help institutions of higher education and individuals
working in higher education develop and sustain learning environments and
programs for adults.

Our purpose is to help institutions of higher education develop and sustain
learning environments and programs suitable for adults.

AHEA does this by:

Providing a forum for professional educators to share resources and
information about alternative degree programs on a national and
international level.

Stimulating practitioner research, thereby contributing to the integration
of theory and practice, and to the improved quality of our efforts.

Serving as a vehicle for cooperative consultation and collaboration among
professionals in the field.

Integrating the interests and concerns from a variety of areas within adult
higher education including distance, international, and liberal education.

Promoting rights of adult students.

Influencing institutional and public policies concerning the principles of
quality practice applied to adult education.

Promoting cultural diversity and multicultural perspectives, and
maintaining that commitment through the incorporation of such
perspectives into the policies, procedures, and practices of alternative
degree programs for adults.

Learn more at www.ahea.org
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Message from the President

Thank you for your interest in the Proceedings of the 41st annual conference of
the Adult and Higher Education Alliance. We met at the University of Central
Florida and the Morgridge International Reading Center to explore this year’s
theme: “Writing Our Way: Giving Voice to Adult Learning.”

Our time together allowed us to explore this theme as graduate students, faculty,
administrators, and practitioners. Whether writing tweets or treatises, academic
articles or class assignments, blog posts or books, or participating in the inevitable
online discussion question, we give voice to the field of adult education one
sentence at a time.

During the conference, we had the opportunity to hear about widely varying
approaches to the best practices in writing and adult learning, to listen to a
variety of ideas and findings based on literature and research, and to participate
in one of several group discussions of issues important to your practice and our
fields of inquiry. Through these proceedings, you can join this conversation!

Make plans to join us for next year’s conference, which is held every year in
March. Find more information at www.ahea.org

David San Filippo, AHEA President, 2016-2017
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Note from the Editors

Dear Reader,

We are pleased to present to you the Proceedings of the 41st annual conference
of the Adult and Higher Education Alliance (AHEA), held at the University of
Central Florida in March 2017. We wish to extend special thanks to the AHEA
Board of Directors, members, and contributors. Without your support, this
publication would not be possible.

To the AHEA Board of Directors, thank you for your continuous efforts to support
mission of AHEA through your outreach, service, and perseverance.

To the members of the Adult and Higher Education Alliance, you are the backbone
of AHEA’s growth and progression for networking and collaboration. Thank you
for your membership and participation in our organization and at our conference
each year.

To those who contributed papers for these Proceedings, thank you for
contributing your research, theory, and practice to our collective

knowledge. Through your work, collected in this document, we can strengthen
our efforts to educate and serve adult learners in a variety of contexts. We
appreciate your service to the larger community of professors, educators, and
practitioners.

As AHEA continues to grow, we are always seeking new ways to contribute our
shared endeavor of educating adults. Your feedback and ideas for expanding our

impact matters; we look forward to hearing from you. Enjoy your read of the
variety of engaging topics related to Adult and Higher Education.

Thank You,

Kemi, Bonnie, and Joann
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Transformative Learning Following Job Loss: A Dissertation Renewal
Robert Benway

Abstract

This study renews a doctoral dissertation written in 2003 on transformative learning
following job loss. An abbreviated literature review compares corporate and worker
circumstances from the original study to the present time. Findings show that
corporations choose reductions in force due to pressure from investors instead of
productivity, and worker victims of job loss typically have a much more difficult time
re-entering the workforce now than previously.

Keywords: transformative learning, personal values, frames of reference, psychological
contract, authentic leadership

Transformative Learning Following Job Loss-A Dissertation Renewal

In June of 2003, | finished my doctoral dissertation, titled Perspective Transformation in
Mid-Career Workers Following Job Loss. The title told my story, since | was furloughed
twice from two senior management positions, specifically, an Assistant Vice President
position lost in 1991 and a Vice President of Operations position lost in 1996. | had a lot
of time to think about the above circumstances, being six months out of work the first
time and 14 months the second time. | will tell you about what | learned from the 2003
dissertation, but first | need to tell you that because it has been 14 years since | wrote it,
| figured it was time to renew it to find out what changed.

A great deal changed, as it turns out, but some things remained the same. | will deal
with what | learned the first time around, and then | will discuss what has changed and
what has not changed. What | learned in 2003 when | wrote the dissertation depended
a lot on the corporate, political, and global landscape. | did not know this at the time but
discovered it when | began the renewal this year: the corporate, political, and global
changes significantly changed impacted the career opportunities.

Backstory and Dissertation Findings

In 2003, most of the research participants | interviewed took control over their lives
after they lost their jobs (Benway, 2004). They discovered they did not have to allow
their employers to compromise their personal values. They reprioritized their frames of
reference from company focus to personal focus. They processed these changes by
qguestioning their assumptions. They learned to control their balance between work and
personal time. They also learned to focus personal values with social concerns and
actions.
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By the time | wrote this dissertation, | had lost two jobs, one in 1991 and the other in
1996. In 1991, | was out of work six months and then landed a new position at a starting
salary 13% higher than what | previously earned. In 1996 | was out of work 13.5 months
and landed a lower position at a starting salary almost 30% lower. So | knew conditions
would not be the same, but | did not anticipate how much different they became.

Corporate and Worker Changes Since 2003

| was so fixated on writing my dissertation it never occurred to me that the
socioeconomic landscape could have changed so drastically. What | did not pick up at
the time was that corporate, political, and geographic worlds would change in ways |
could never have imagined. This brings me to the present, as | decided to renew my
dissertation and find out what changes occurred in the corporate and worker
environments.

There have been drastic changes in the corporate environment. Employer-employee
relations have taken a transactional character at the expense of earlier psychological
contracts (Betts, Healy, Mir, & Vicari, 2015). Reductions in force (RIFs) are no longer
triggered by the need to increase productivity; rather, they are directed by senior
executives in response to investor demands to increase return on investment (ROI).
Note that ROl is the ratio of net income to capital deployed. Decreasing capital
deployed by conducting RIFs is easier and faster than increasing net income as a means
of increasing ROI.

Changes in the worker environment have been due mostly to the changes in the
corporate environment. Workers have become wary of employer expectations since
downsizing is now triggered by exigencies (demands) of the stock market, not falling
changes in productivity (Betts et al., 2015). Survivors of downsizing experience
diminished employee morale and lower levels of mental health (Anderson & Proulx,
2014). Victims of downsizing report higher job satisfaction, better quality of life and
overall health than survivors. Displaced workers lost jobs and have small likelihood of
being recalled. They possess skills no longer desired, so are different from unemployed
workers. Retraining becomes a cost/benefit analysis to the worker.

Comparisons of Transformative Learning and Authentic Leadership

Transformative learning is an adult education learning theory that is well known in
communities inside and outside education. So when | began reading Bill George’s
(2015) book Authentic Leadership in preparation for a business course | was about to
teach, it took me a while to recognize the phenomena George described is very similar
to perspective transformation as described by Jack Mezirow (1991). What follows is a
synopsis of the similarities.
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First, the disorienting dilemma Mezirow described is very similar to crucibles as
described by George, both stimulating changes in thinking. Second, the Mezirow self-
examination with feelings of guilt or shame is similar to George’s losing your way. Next,
the Mezirow critical assessment of assumptions, recognition that discontent and
transformation are shared, exploration of options, planning a course of actions,
acquisition of knowledge, and provisional trying of new roles are all similar to George’s
self-awareness. Finally, the Mezirow building of competence and confidence, and
reintegration into a new life, are similar to George’s comments on values.

For me, Mezirow described almost exactly the perspective transformation |
experienced, and George put it in the context of business environments, thus allowing
me to better understand myself and the environment in which | work, in healthcare,
business, and higher education.

Future Trends and Influences

Future trends of corporations on reengineering and restructuring of the work forces
continue perilous pathways, at least for employees. Mangaliso and Culhane (2009)
pointed out that downsizing results in decreased employee morale among surviving
employees, decreased productivity (because surviving employees must assume
responsibilities formerly carried out by departed employees), and a resulting deficit of

skills among surviving employees. Therefore, they suggested that future layoffs should
be done in one round instead of multiple rounds. They also claimed:

For reengineering to succeed in the long run, it must encompass a reevaluation of
the entire organization and culture, including the hierarchical structure, the
traditional positions within that structure, and the reassigning of individuals to
match skills to requirements in the new order (p. 13).

If workers who have been affected by downsizing experienced perspective
transformations, what changes have they made, and to what extent will those changes
be lasting? Studies reviewed by Stein (2007) indicated that workers experience a feeling
of helplessness, becoming victimized by actions that cannot be prevented, and loss of
hope and spirit. Although these changes may or may not be lasting, there is evidence
that meaning schemes such as changes in basic beliefs and assumptions can and do
change (Courtenay, Merriam, Reeves, & Baumgartner, 2000). Displaced workers react
to job loss and reemployment in different ways. Some get into new jobs right away,
some hesitate, some are in denial, and some quit looking for work or retire. (Entz, 2010).

There are also political influences at play. Frank (2016) argued the New Deal attention
paid to the working class gradually eroded and transitioned to the professional class,
which then further eroded as money and power shifted to the upper class in the form of
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income increases, tax cuts, legislative changes, and judicial rulings such as Citizens
United.

Implications for Adult Education and Writing

| knew the landscape of business would change when | first wrote my dissertation in
2003, but the landscape transformed the entire context of my dissertation. The
consequences 25 years ago were that victims of job loss spent three to six months out of
work and then became re-employed at or higher than their former salaries. Those
conditions deteriorated, as discussed above, such that some occupations, especially
those of offshored employees, do not even exist now, thus forcing victims to transition
into new occupations that may require retraining. Such retraining may not be realistic
or within reach. So, the assumptions | used to write my 2003 dissertation simply no
longer exist, and consequences to adult education must be approached in fluid terms.

A second implication for adult education considers the attention devoted to the
corporate viewpoint in the literature, with relatively little consideration of worker
dilemmas. This imbalance extends to business classrooms, where “a significant portion
of the current round of critique of business schools stems from their inability to
advocate social responsibility, and to ensure that corporations earn their putative role
as servants of society and allocators of social product” (Betts et al., 2015, p. 25).

Business schools must summon the courage to balance multiple viewpoints in order to
fairly represent the positions of corporations, the upper class, professional class, and
working class. An example of how to do this is to organize a class activity in which
students are divided into small groups, mimicking work groups in a company (McAteer,
2010). Then, the instructor, representing management, fires one or two of the students,
assigns them to different groups, and then resets the assignment. The intension is to
simulate a reduction in force in the company with reassignment of workers to other
groups, and then have students examine the experience from the workers’ viewpoint.

This paper has implications for writers. “There is no greater agony than bearing an
untold story inside you,” wrote Maya Angelou. Maybe that is the source of intestinal
fortitude | discovered in writing this paper. For years | thought of revisiting my
dissertation but put it off because | was not able to find a vehicle or excuse to take on
the project. Over time my curiosity got the better of me, and then the Adult Higher
Education Alliance (AHEA) announced a call for papers related to the AHEA 2017 Annual
Conference on the subject of writing. | realized this presented an opportune time to
revisit the original project, at least in literature review. But because | volunteer at a
career center and regularly see displaced professional and working class people, | have
observed and worked with victims whose stories are similar to the ones written about
and documented above. This recent examination of the original subject does not have
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the rigor of the original work, but enough to help me recognize that research and
writing captures a moment in time.
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Preserving the Voices of Adult Educators
Len A. Bogner & Brett P. King

Abstract

The Adult Education Interview Series (AEIS) started at the University of Central
Oklahoma (UCO) and was inspired by the use of TED talks and other similar videos in
online and distance education courses. It is a collaboration between the Adult Education
and Safety Science Department and the Center for eLearning and Connected
Environments at UCO. The intent of the AEIS is twofold: to preserve the history and
stories of adult educators and to analyze the interviews to determine common or
contradictory themes that provide insight into perspectives of professionals in the field.
By understanding the perspectives of the field, we can better ascertain where the field
was, is and where it might be going. The AEIS is to be an open resource that can be
accessed by any member of AHEA for their Adult Education courses.

Preserving the Voices of Adult Educators

“Writing Our Way: Giving Voice to Adult Learning” was the theme of the 41st annual
AHEA conference at the University of Central Florida in Orlando, FL. The Adult Education
Interview Series (AEIS) is an example of recording, rather than writing, the voices of
adult learning. The Adult Education and Safety Science (AESS) Department and the
Center for eLearning and Connected Environments (CeCE) at the University of Central
Oklahoma (UCO) have combined to create an Adult Education Interview Series (AEIS).

The AEIS at UCO was inspired by the use of TED talks (www.ted.com) and other similar
videos in online and distance education courses. It was noticed that there are not many
videos available on the topic of adult education, and thus the project was formed. The
idea of AEIS is to record the current thoughts of adult educators throughout the nation
and the world and to archive them so they can be used by adult educators in adult
education courses now and in the future.

Adult education is a broad field of study. The problem addressed by AEIS is that college
students are not familiar with the history, breadth, and relevancy of adult education.
There is also a lack of autobiographical information about educators in the field. This is
in part due to the vastness of the discipline and a lack of a cohesive story. In the AEIS,
adult educators are asked a series of questions about their origin story with adult
education, why the field is important, what makes it unique, and the future direction of
the discipline. These are perspectives that are not easily found in textbooks.
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Purpose of the Project

The purpose of AEIS is to capture the knowledge and experiences of prominent
educators who are, and who have been, a part of the adult education field. It also seeks
to enhance teaching and learning by providing video content, which helps learners
contextualize the field of adult education. The AEIS is to be an open resource that can be
accessed by any member of AHEA for their adult education courses. The
project/research began at the Research to Practice (R2P) Conference in Norman, OK in
2015 and continues today.

Relevant Literature

Dr. Gretchen Bersch produces a similar project to the AEIS entitled Conversations on
Lifelong Learning: A Series of Conversations. She solicited interviews with leaders in the
field of adult and continuing education. They shared thoughts about their career,
philosophies and theories, previous work, and the future. The purpose of her project is
to create video interviews with scholars in the field. Dr. Bersch has interviewed more
than 50 scholars. She never published any research about the interviews. The entire
collection of interviews is available to check out at many public universities as well as
sold online through Gretchen’s website (Bersch, 2015).

Keith Armstrong (2007) wrote and edited a biographical book entitled North American
Adult Educators about adult educators. It contains 50 autobiographies of well-known
adult educators largely from the United States and Canada. The autobiographies mostly
focus on how the educators got started in the field. The book provides an excellent
source for historical purposes and adds context for researchers in the field.

Gretchen Bersch, along with Susan Imel, published a book entitled No Small Lives:
Handbook of North American Early Women Adult Educators, which focused on the
biographical information for women in the field of education in the middle of the 20th
century. This book contains the stories of 26 North American women working in the
field of adult education between 1925 and 1950. This work is important not only for
historical purposes, but the contributions of women in the field had been largely left out
prior to this book (Imel & Bersch, 2015).

Methodology

The methodology for the AEIS is fairly simple. In the interviews, the interviewers ask the
interviewees a series of questions. There is a prepared list with 11 potential questions
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that the interviewer reviews with the interviewee before the recording starts. The
interviewee selects the questions they would like to be asked and highlights any
additional topics they may want to talk about. Before the recording starts, interviewees
are asked to sign a release form. The interviewees are allowed to review the video and
make any changes before it is posted to the website.

Participants

The sample of participants was determined by a few different factors. Since interviews
were conducted at conferences, the sample size was limited to those in attendance.
Also, the interviewees were perceived as influential in the field of adult education.
Additionally, the sample was affected by the interviewees’ schedules and willingness to
participate. Included in this study are 22 interviews within the adult education
community. They consist of professors, researchers, administrators, and emeriti. They
were from various locations throughout the United States and Europe.

Research

The intent of this study is to contribute to the existing body of knowledge regarding
professors in adult education. The focus of this study is to bring to light the knowledge
and experience of adult educators, in an effort to provide clarity within the field. This
study has two implications within the field of adult education. First, by collecting and
archiving the interviews, the history of the field is preserved; it is a free resource for
anyone to use within the classroom or to view on their own time. Second, analyzing the
interviews to determine common or contradictory themes will provide insight into
perspectives of professionals in the field. By understanding the perspectives of the
field, we can better ascertain where the field was, is, and where it might be going.

Recommended Books for Adult Educators

The first dive into the recorded data was to examine what books were most mentioned
in the interviews as either making an impact or being recommended. The answers to the
questions “What books would you recommend?” and “What contributions have made
the most impact in the field of adult education?” were examined for qualitative themes.
The findings from this data mining were presented at the 41st annual AHEA conference
in 2017.

Answers to “What books would you recommend?” were very straightforward; however,
authors and books were also mentioned in the “What contributions have made the
most impact in the field of adult education?” question. Please keep in mind that not all
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interviewees were given both questions but rather, depending on the pre-interview
discussion, may have been asked only one of the two questions.

The books are roughly divided into three categories: the classics, the contemporaries,
and the personal favorites. Even some of the interviewees suggested these categories.
The classics will be defined as books written before the early 1980s that have only one
edition but may have been reprinted. The contemporaries will be defined as books after
published after the early 1980s that have been updated and have several versions or
editions. The personal favorites are those books that may not directly relate to adult
education or are little known in the field. In an interesting side note, most of the classics
were mentioned by the Hall of Fame generation of adult educators. The contemporaries
were referenced by those in early- to mid-career.

Let us start with the classics. The most mentioned book in this category was The Modern
Practice of Adult Education (1970) written by Malcolm Knowles. | do not think this
should come as any surprise and should be a staple on your bookshelf. The next most
mentioned book was The Adult’s Learning Project (1971) by Allen Tough. This book was
mention as both a wonderful read as well as an important contribution to the field. Next
was The Meaning of Adult Education (1926) by Eduard Lindeman, noted by several as
the classic that started the American adult education movement.

Also noted as a classic book is The Inquiring Mind (1963) by Cy Houle, which was noted
as a game changer in the field, making adult education more of a discipline rather than a
theory. Literature of Adult Education (1992) by Houle was also noted as the first
attempt to bring all the writings on adult education together in one publication. Other
cited books written by Malcolm Knowles included Self-Directed Learning (1975), noted
as a quick and practical read, and The Adult Learner (1990), specifically Edition 4
because that was the last edition that Malcolm Knowles was noted as the sole author.

In the contemporaries’ category, Learning in Adulthood (2007) by Merriam, Caffarella,
and Baumgartner was far and away the most mentioned text in this category. In fact,
two interviewees called it “the bible” of adult education. Mastering the Teaching of
Adults (1991) by Jerry Apps and Exploring Spirituality and Culture (2003) by Elizabeth
Tisdell were both mentioned multiple times. After these books, there was no other clear
consensus, but there were some authors who were mentioned several times, including
Steven Brookfield and Raymond Wlodkowski.

Several of Steven Brookfield’s books were mentioned including The Skillful Teacher
(1990) twice and The Power of Critical Theory (2005) and Engaging Imagination (2014)
each once. The same was true for Raymond Wlodkowski with Enhancing Adult
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Motivation to Learn (1985) three times, and Diversity and Motivation (1995) being
mentioned once.

Other contemporary books that were noted included: Self-Direction in Adult Learning
(1991) by Hiemstra and Brockett, Individualizing Instruction (1990) by Hiemstra and
Sisco, Handbook for Transformative Learning (2012) by Taylor and Cranton, Adult
Learning Research and Practice (1983) by Huey Long, Early Innovators in Adult Education
by Huey Long, Philosophical Foundations of Adult Education (1991) by Elias and
Merriam, and Adult Education and Adult Needs (1956) by Havighurst and Orr.

Finally, we come to the personal recommendations. There were no books that were
mentioned multiple times, but the themes that did develop in this category were by
discipline. The discipline of the interviewee determined their personal suggestion. The
largest discipline mentioned was “social justice.”

Specific books mentioned in the personal category included Education for Social Change
by Myles Horton, Teaching to Transgress (1994) by bell hooks, Pedagogy of the
Oppressed (1968) by Paulo Freire, Case Studies for the New Professor (2014) by Thomas
D. Cox, Walden (1854) by H. D. Thoreau, Narrative Learning in Adulthood (2008) by Clark
and Rossiter, How we Learn (1999) by Knud llleris, Leading in Black and White by Livers
and Caver, Volunteers for Learning (1965) by John Stone, Aging Well (2002) by George
Vaillant, Power Dynamics in Teaching and Learning Practices (2006) by Johnson-Bailey
and Cervero, and Narrative Learning in Adulthood (2008) by Carolyn Clark and Marsha
Rossiter.

There were also some general mentions of authors, journals, and websites that we
believe are important to mention. They include New Directions for Adult and Continuing
Education (journal), AHEA Book Series (publishing your conference presentation),
articles by Edward W. Taylor on transformative learning, books by Leona English,
writings from Phyllis Cunningham on culture and race, writings from Juanita Johnson-
Bailey, Jerome Bruner’s research in adult education, Peter Lang’s series 37 on Dusan
Savicevic, and trace.tennessee.edu.

One more category to add for general understanding is contributions to the field.
Although specific books were not always mentioned for this question, there were some
interesting comments that came from this discussion. Many interviewees mentioned
the work of Jack Mezirow and Patricia Cranton on transformative learning. In fact,
transformative learning was the most mentioned contribution to the field. Other
contributions mentioned included experiential learning, neuroscience and learning,
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residential learning, self-directed learning, andragogy, the Adult Performance Level
(APL) study, and Benjamin Franklin and the informed citizen.

As a quick recap, the following are the books that were mentioned multiple times in the
interviews, ones that should be on your bookshelf:

The Meaning of Adult Education by Eduard Lindeman

Modern Practice in Adult Education by Malcolm Knowles

Self-Directed Learning by Malcolm Knowles

The Adult’s Learning Project by Allen Tough

The Inquiring Mind by Cy Houle

Learning in Adulthood by Merriam, Caffarella, and Baumgartner

Exploring Spirituality & Culture in Adult & Higher Education by Elizabeth Tisdell

Enhancing Adult Motivation to Learn by Raymond Wlodkowski

The Skillful Teacher by Steven Brookfield

Mastering the Teaching of Adults by Jerry Apps

A Call to Action

As adult educators, we understand the important part that experience plays in our
journey through lifelong learning. The authors would like you to consider sharing your

thoughts, ideas, and experiences with AEIS, or just take the time to record your beliefs
and wisdom. We understand that all learning is transformational. Please consider
sharing your stories of transformation with the next generation.
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Teaching Learning Concepts to Graduate Students through Writing
Patricia G. Coberly-Holt & S. Taylor Walton

Abstract
Over a period of four years, the instructor of History and Theory of Adult Education
monitored and recorded graduate students’ reactions to the experiences of learning
through writing assignments that incorporate diverse methods associated with stringent
pedagogical and andragogical methods. After experiencing the two divergent teaching
styles and completing the writing assignments paired with each, adult learners
discussed and determined the efficacy of the two different approaches, and their
reactions to the divergent styles.

Keywords: Andragogy; pedagogy; adult learners; learning through writing; graduate
students; adult education

Review of the Literature

Currently, the demographics of college students are shifting away from young, generally
privileged, white men to a more diverse group of adult learners. Caruth (2014) discussed
the increase of students in colleges nationwide who are 25 years of age or older and
explored her concern that institutions of higher education are relying too heavily on
traditional pedagogical strategies that may not adequately address the needs of diverse
student populations. Through her research, Caruth found that “almost half of today’s
overall college student body are adult learners, but many facets of higher education are
not designed with adult learners in mind” (p. 22). There has been little change over the
last 20 years in age distribution of graduate students, but between 1987 and 2007, the
number of graduate students over the age of 40 and above increased by 87% (Bell,
2009).

In response to the increased presence of nontraditional students on college campuses,
institutions must adjust to accommodate the changing instructional needs of their
students. Although pedagogical strategies have been sufficient in teaching traditional
college students, this approach does not appear to engage adult students as effectively
as andragogy, the method of teaching developed by Malcolm Knowles in the 1970s
(Chan, 2010, p. 25). Chan adopts Knowles’ definition of andragogy and describes it
andragogy as “the art and science of helping adult learn, in contrast to pedagogy as the
art and science of teaching children” (p. 27).

When instructors use andragogy, Knowles argues, they can better engage adult students
by adding a level of practicality and immediate relevance that is not presentin pedagogy
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(Chan, 2010). Andragogical strategies facilitate learning experiences that better
resemble the world outside the classroom. In most environments outside of academic
settings, individuals will collaborate, propose new ideas, and solve problems. Outside of
academia, people rarely, if ever, learn or work through textbook quizzes, abstract
lectures, and graded worksheets. When adults come to higher education and graduate
classrooms, they are usually motivated by the potential for advancement in their field,
or they are transitioning to a new career. Due to the specific goals aligned with graduate
school, students should be given the opportunity to learn applicable strategies, not just
the content. According to Knowles, “instructors who use andragogy appropriately are
not dispensers of the information they believe to be valuable, but instead are facilitators
who provide guidance while their students determine what they need to know” (Caruth,
2014, p. 23). While pedagogy relies on extrinsic motivation and scaffolding for younger
learners, andragogy makes use of intrinsic motivation and the wealth of life experience
that adult learners bring into the classroom.

Scholars familiar with andragogy understand that it is based on six assumptions: self-
concept, internal motivation, role of experience in learning, readiness to learn, a need to
know, and orientation to learning (Chan, 2010, p. 25). The ideas of self-concept and
internal motivation suggest that adult learners who will benefit from andragogy are
autonomous, self-directed, and independent, and they are more motivated by internal
rather than external factors. Baskas (2011) maintained that intrinsic motivation “allows
adult learners to process reading material more deeply, achieve higher grades, and
show more persistence” than extrinsically motivated students (p. 3).Baskas also
explored the necessity of a safe, comfortable learning environment in which adult
students can make mistakes and then correct them using their education and past
experience. Andragogy also relies on the assumption that adult learners have past
experiences they can draw from and build on through their learning. However, a
valuable life experiences that adult learners bring to the classroom are occasionally
accompanied by harmful biases, and the reflective learning that is encouraged by
andragogy allows them to reassess those biases and move toward new, more accurate
understandings of the world around them (Baskas, 2011).

In addition to drawing upon personal experience, adult learners need to know the value
of class content and how it applies to their lives. When adults are engaged in content
they find relevant, they are willing to learn what they believe they need to know. Chan
(2010) argued that, because adults are looking to learn for immediate application, their
learning is task-oriented and life-focused. Students must be motivated in order to
evolve their roles as learners from the familiar demands of pedagogy to the more active
learning techniques they will use in andragogy; otherwise, they will not be able to
receive the potential benefits of the method.
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Though andragogy is a more relevant and effective method to teach enduring concepts
to adult learners, almost all students will initially approach the method with trepidation.
Levine (2002) described such apprehension occurring when he used andragogical
strategies to teach a graduate level course in which students were to learn about group
work and collaboration through practical experience and reflection. Levine began the
class as students expected, with a short presentation about the course and his
expectations. Then he explained that the students would work collaboratively to create
their own group projects. The students had never been given such freedom in a
classroom and were anxious about how to proceed because they were all more familiar
with pedagogical strategies that would have called for the teacher to create their rubrics
and give more direction for the project in general (Levine, 2002).

As the students became more accustomed to the idea of more active learning roles,
they began to proceed by rejecting their instructor’s suggestions in favor of doing
something less theory oriented and more practical because that is what they valued.
Being able to tailor their learning to what they find relevant allows students to remove
themselves from their professor’s academic biases (Levine, 2002). Levine’s use of
andragogy required his students to think beyond simply what they were learning in class
and, instead, emphasized critical reflection upon the academic choices they made,

which reinforced the strategies they learned and equipped them with the tools to
succeed in the workforce better than if they learned abstractly what to do.

Method
Participants

This study uses data collected from 98 graduate students between 2013 and 2016
enrolled in a required master’s level adult education course, History and Theory of Adult
Education. The coastal southeastern state university offers this required program course
annually in fall semesters. Students could join the program during any time of year,
making it possible for participants to be in the beginning of the program, somewhere in
the middle, or completing their final semester of classes. This course introduces adult
teaching models. Although it is possible that a student had participated in an activity or
class utilizing andragogical principles, the underlying concepts had not been shared.

Procedure

To determine the efficacy of writing as a learning tool and compare pedagogical to
andragogical teaching styles, a course was constructed to explore the different
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experiences of research paper writing, first through pedagogy and then through
andragogy. The course for adult education graduate students first called for a paper
written through pedagogical, teacher-based principals. The instructor provided students
with strict requirements for writing this first paper, including the topic, number and
types of references to be used, the order of major content subtopics to be included,
formatting, and narrow page requirements. This essay was a research paper about
andragogy that used pedagogical teaching strategies to expose students to the idea of
andragogy. The instructor-given guidelines were as follows:

Your paper should be formatted in the style of APA 6th Edition, with a
minimum of five resources comprised of at least one book; at least two
resources such as periodicals (non-electronic), interviews, etc.; and any
other two resources. There can be no more than two websites/electronic
journals incorporated. Your sources should be peer reviewed or refereed,
meaning that it has undergone the process used by publishers and editors
of academic/scholarly journals to ensure that the articles they publish
meet the accepted standards of their discipline. Most, but not all scholarly
journals are peer reviewed. Wikipedia is NOT a reliable referred journal
and information found on this site should not be included in your paper.

The guidelines also included a list of elements that were to be included in the research
paper such as an introduction, definition of andragogy, and the six assumptions of
andragogy. Writing the first research paper with such strict professor-given guidelines
allowed the students to engage in the epitome of pedagogical learning.

While the first research paper aimed to teach students about the concept of andragogy
through pedagogical processes, the course’s second assigned research paper called for
students to work with active participatory andragogical principles. Each student
individually determined the topic for their personal paper based on a topic in adult
education/learning they were interested in pursuing. Each of the four classes developed
the formatting and resource constraints to be followed by class participants. These
included general or specific requirements, guidelines, and evaluation rubrics.

The four fall semester classes each constructed unique requirements. The different
rubrics the classes created showed that each class prioritized aspects of the paper
differently (see Table 1). For instance, though all four classes required usage of 6th
edition APA formatting, they differed on the appropriate number and types of
references to be incorporated, page requirements, and other characteristics. The class
from fall of 2013 simply required two or more sources, while the fall of 2015 class
required papers to include three or four sources, only one of which had to be peer-
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reviewed. Only one class required a clear thesis statement, while the others decided a
project statement or topic would be sufficient. Though there was some overlap in what
the students believed to be essential for their research papers, no two classes used the
same criteria.

Table 1

Number of Courses that Chose Specific Essay Requirements

Student Determined Essay Requirements Number of Course Sections

Specified Minimum Length 3
APA 6t Ed. Formatting
Quality of References
Clear Topic
Organization

Content Knowledge
Spelling/Grammar
Specific Sections

Thesis

4
4
4
2
1
2
2
1
1

Personal Stance

Following the completion of both assigned research papers, the diverse teaching styles
utilized in each were introduced in greater depth and discussed in class groups.
Students were then provided an opportunity to reflect on the processes of each and
evaluate what they believed to be the benefits and detriments of the diverse
philosophies and methods of pedagogy and andragogy.

Conclusion

In this experiment, student experienced learning from the more familiar style of
pedagogy followed by their first significant experience with an andragogical model. At
the end of each semester, many students expressed mixed emotions regarding their
preferred method of learning in the graduate classroom. Under the pedagogically
assigned research paper, students in all four semesters reported difficulty finding book
resources when everyone in class was researching the same topic while the campus
library had a limited number of books on the topic. It seemed that, even though the
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professor explained the limited resources and students were asked to utilize the scarce
books each year, those available campus resources were checked out by the following
morning, increasing the burdens on those who did not visit the library directly after
class. Overall, students consistently voiced the opinion that the pedagogical approach
was too confining, as they had difficulty meeting the necessary requirements when
resources were limited. During discussions revolving around an andragogical approach
to learning, students stated they enjoyed the opportunity to choose their own topics
but wished for more guidance and defined parameters. Students found they had little
trust that the professor would grade the assignment based on an instrument they had
created and felt their work did not truly measure up to former standards and
requirements. The learners continuously brought up the notion that they were “writing
blind” and feared they were not following the intended path of the professor, which
would lower their assignment grades.

Students perceived merits to both methods, as different situations and learning
environments call for different requirements. After much classroom discussion, a
significant percentage of students in all four classes stated that they preferred a
combination of the styles instead of learning exclusively from one viewpoint. However,
they stated that a gradual progression towards andragogy would put them more at ease
with strategies they determined beneficial to adult learners. In the case of graduate

adult learners in need of relevant coursework related to their careers and future
learning, andragogy can help them to interact with their learning in a way that pedagogy
cannot, including becoming stronger self-directed learners.
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Writing Between the Lines
Jennifer K. Holtz, Amy L. Sedivy-Benton & Carrie J. Boden-McGill

Abstract

Working toward promotion and tenure (P&T) is a large part of working as a faculty
member at an institution of higher education. Through this process one provides
evidence of contribution to the overall scholarly body of knowledge. However, this is
affected by changes to cultural norms, administrative processes, and institutional
expectations. Each of these items influences the P&T process and how individual faculty
members must navigate this process. Based on the literature and described through
perspectives from different universities, key strategies are identified to help others find
success in an ever-changing environment. These include an awareness of the hidden
curriculum, norms, beliefs, and perceptions.

Keywords: Hidden curriculum, promotion, tenure, evolving organizations

Writing Between the Lines

Writing and publishing are integral parts of faculty life, particularly at research
universities. Professors, much like apprentices in applied professions, experience

progressive inculcation into the university community that spans their academic careers.
A professor’s standing is contingent upon reaching landmarks of success. In scholarship,
common markers include transitioning from doctoral student to professor through
establishing a research agenda, becoming known in the field as an expert, and achieving
recognition on a national or international level. At first, it seems there is a clearly
defined, though lengthy, path through the academic ranks, a sort of marathon
(Vogelsmeier, Phillips, Popejoy, & Bloom, 2015).

A particular challenge for professors may come when departments and universities are
in transition (Ellet, Demir, & Monsaas, 2015). Often, due to external pressures such as
funding challenges and the university’s strategic responses, the values, beliefs, and
norms of the university evolve, and they often do so more rapidly than official policies
and procedures. Research expectations might increase, as might expectations to
procure external funding. This kind of implicit evolution creates conflict between the
realities of professors’ ordinary world and strategic ideals, as professors are asked to
add new and often unfamiliar duties to the roles they were originally hired to perform
(Goia, Patvardhan, Hamilton, & Corley, 2013). This rapid cultural change results in a
type of hidden curriculum where the relative value of the kinds of work used as
evidence during evaluation for annual review and P&T is unclear and transitory.

30

ePublication © 2017. Copyrights are maintained by the authors of each chapter. www.ahea.org



http://www.ahea.org/

In this paper, we explore factors related to culture change in the literature,
manifestations of those factors at universities and the resulting hidden curriculum
within annual review and P&T. We offer strategies for how others may adapt to the
evolving organizational environment.

Literature Review

The image of a placid academic sitting in a quiet office pondering deep thoughts might
still be realistic in isolated situations, but increasingly the reality is one of multiple
simultaneous, equally important responsibilities such as teaching online, dealing with
the expectations of students for immediate responsiveness, both long-standing
committee work (e.g., Institutional Review Board) and newer concerns (e.g., curriculum
transition to e-learning and mobile formats), grant writing, and publication in an
increasingly shrinking pool of prime academic journals. The contemporary reality of
academic life is far removed from the traditional structure that current professors
observed as students (Flores, del-Arco, & Silva, 2016). Yet, the structure of P&T remains
essentially unchanged, especially regarding research and publication, despite the
adoption by many universities of Boyer’s more broadly conceived concept of
Scholarship of Discovery and Integration (Herbert & Tienari, 2013; Hyland, 2011, 2012;
Lee, 2014).

That this imbalance is stressful is clear (Hyland, 2012; Reddick, Richlen, Grasso, Reilly, &
Spikes, 2012). Transitioning from dissertation to scholarship in academe is complicated
by the evolving nature of contemporary universities (Flores et al., 2016). Established
professors traditionally mentor junior colleagues, but when those professors are
themselves learning to navigate the new nature of academia, such mentorship is of
questionable value; what worked before might not work now. Formal mentoring and
writing support programs appear successful (Badenhorst et al., 2013), as does at least
one effort to introduce emerging scholars to life as an academic through doctoral
coursework (Jalongo, Boyer, & Ebbeck, 2014). Such coursework would be valuable in
easing the transition to professional responsibilities and expectations and could be
expanded to address other aspects of the professoriate.

While publishers increasingly offer a variety of publishing options, the emphasis in
traditional P&T structures on impact factors, acceptance rates, and a linear track cast a
pall over the value of those options (Herbert & Tienari, 2013; Hyland, 2011, 2012; Lee,
2014). In an inherently interdisciplinary field such as adult education, it is typical for
research to be disseminated through refereed books (Holtz, Springer, & Boden-McGill,
2014) and journals in collaborating fields (Downing & Holtz, 2012). It is critical for new
academics to understand the challenges that exist for publishing in their fields when
establishing a research track. Networking, too, is essential. Social media has greatly
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expanded the opportunities for networking available to professors, which traditionally
relied on conference attendance and robust populations of department colleagues.
Instead, social media sites such as Twitter for Academics and Facebook for Academics
(Scoble, n.d.) can widen a professor’s network of possible collaborators at minimal
expense.

Networking is also key to establishing coping strategies (Reddick et al., 2012). While one
might believe that strategies that worked for the dissertation should transfer to
academe, those skills may not be sufficient. Whereas the dissertation is largely a solitary
endeavor—acknowledgement sections not withstanding—collaboration in academia is
not simply a trend; it is mandatory. Collaborative research is favored by granting
agencies and, increasingly, P&T committees. Developing collaborations include
establishing authorship status and position, because, conversely, traditional P&T
structures still favor first-author and single-author publications (Day, Delangrange,
Palmquist, Pemberton, & Walker, 2013; Herbert & Tienari, 2013; Hyland, 2011, 2012).
Badenhorst et al. (2013) described a faculty writing group that succeeded largely
because it successfully juggled changing workloads, accounted for shared authorship
and, coincidentally, became a source for participants to “negotiate academic cultures”
(p. 10012), which was not an initial intent. It further allowed for individualism, for those
solitary souls who prefer to write alone but need support to fit a structured writing
opportunity into their lives.

The literature described clearly supports that the changing nature of the professoriate
raises challenges for both veteran and new faculty members. While each individual has
concerns not necessarily shared by others, there are sufficient similarities to detect
trends and propose navigational aids. The following author vignettes demonstrate the
lessons to be shared through reflection on the commonalities.

Promotion and Tenure in a Time of Organizational Change: Amy’s Story

| entered a university as a new faculty member, having come from a non-profit
organization. My only exposure to the tenure process was as graduate assistant to my
untenured advisor. When she went up for tenure, | found the largest three-ring binders
available and spent hours at the copier and hole punch to assemble the binder properly,
but | had little awareness of what was going on behind the scenes. In my first tenure-
track position, | began to feel the immense pressure to start my own binder. Despite
being a person who likes deadlines and checklist specifics, all | found was a broad P&T
policy; the most transparent part of that process was the Provost’s deadline for receipt
of materials.

| scoured the literature and found several books, including one (Bakken & Simpson,
2011) that implied the process was somewhat standard, regardless of location. The
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dean met with junior faculty, explaining what was required in teaching, scholarship, and
service. It seemed straightforward until | completed my yearly faculty evaluation and
discovered that what | was being evaluated on were not the things being asked of me
for P&T and not what | had read in the literature.

| spent the next years networking with successfully tenured colleagues, exploring how |
fit within my program, department, and university. | determined the expectations of a
faculty member, the work | needed to do, and how to begin publishing. A new P&T
committee was elected, and an ad hoc committee was charged to align annual reviews
with P&T expectations. There would now be third-year reviews for junior faculty. Yet,
the third year brought a new provost and complete restructuring of the university. Out
of desperation, | forged relationships with peers who were up for third-year reviews,
which sparked collaboration, support, and, ultimately, a successful review. Through the
arrival of yet another Dean and more reorganization, | continued building upon the
successes in my third-year review. A last-minute demand by the Provost that dossiers be
externally reviewed was not written university policy but was conveyed by my chair, and
| had those letters when | submitted my materials. At this point, the university had a
new provost, a new dean, and an entirely new P&T committee; | had to cull all of what |
believed to be right and submit.

If you are approaching P&T during organizational change, keep in mind the following

recommendations.

1. Make sure you are aware of changes in the university and that expectations tend
to shift. Being proactive rather than reactive in working through the process can
work to your benefit, even if it means extra work; my external reviews were very
much to my advantage.

. Appearance matters. For example, | wanted to print evidence on both sides of
the paper when compiling my evidence binder, but there is value in having that
large f