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Abstract

This study deals with a special methodology to meet the special needs of Turkish
gifted and talented students (GTS) in terms of improving their English oral
proficiency. Most GTS are known to have been born also “gifted in languages”. Their
language awareness shows by their “communicative skills, creative flair and arguing
and reasoning”. Their skill in using their native language reflect in their talents in
foreign languages by their “strong desire to put language pieces together by
themselves, by their creativity and imagination, picking up new words and structures
very quickly, constantly asking questions and showing an intense interest in the
cultural features of the new language they are learning.” So benefitting from these
talents they could easily be oriented to fine-tune their pronunciation and intonation
in acceptable norms of phonetics. Turkish GTS having greater ease in learning new
skills than their peers and are not usually satisfied with the usual methods and
curriculum which do not fit to their vision of perfection at their own pace. The
official foreign language training they are offered lacks the method by which they
can learn to speak clearly and effectively, which is a skill they need to acquire in order
to communicate orally with the rest of the world. Therefore they must be trained in
new approaches to bring their proficiency on that line up to higher standards. In
order to compensate this vital gap, such GTS need to learn first a special technique
called “IPA transcription reading” and practice on relevant materials. In this
innovative approach, students first acquire an awareness of the individual sounds and
speech rhythm of the target language, i.e. English and practice on them by reading
aloud texts written in IPA codes accompanied by their sound recordings and have
their performance monitored by their speech instructions until perfection is reached.
As for the drilling material to be chosen humor has been found great advantage, as it
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makes learning easier. The best known Turkish philosopher Nasreddin Hodja’s
satirical tales, traditionally a great source of inspiration for Turks, has been considered
as a great source for such activities. By working hard on the transcriptions Hodja
tales, students find not only to express themselves in English more cleatly,
understandably and fluently, their audience but also their conversation became wiser
and more humourous. Because a sense of humor in conversation makes both
speakers and listeners feel better as it smoothes out their interactions as a social
lubricant. Those GTS grasping the correct norms of English pronunciation after
much drilling on transcription are expected to speak English more efficiently and
confidently than earlier and than their peers not undergone such training. The desired
outcome will of course be achieved through constant practice and monitoring their
performances
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Introduction

Gifted and talented children often have advanced language skills early in their life,
and they also identify exceptional reasoning and problem-solving abilities (Galbraith,
2000). When a gifted boy goes shopping with his mum, people would turn and stare
(Freeman, 2015). Even a toddler sometimes would have "extremely grown-up"
discussions that are out of character for most young children (ibid). If a child is
obviously using language in a way that people would associate with a much older
child, then he is judged as a gifted child. Such children are very curious and interested
and learn to read spontaneously. The rapid pace at which they learn is something
which makes them stand out from their peers even before kindergarten (ibid).

GTS show have extraordinary capacity in intellectual, creative, artistic or
leadership areas or in specific academic fields (Mastropieri, 2010). According to
Johnsen (2004) their giftedness derives from these attributes. Piaget (1964) claims
that a child’s ability to use informative language depends on his intellectual
development. 4th grade students can handle concrete operations (7-11/12 years),
and they can show their intelligence through logical and systematic manipulation of
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symbols. As they perform operational thinking, private language or speech for
oneself diminishes (Foley and Thompson, 2003). Studies of Scott and Ytreberg
(1990) have shown that 8 or 10 years-old children have a language with all the basic
elements in place (Saffran, 2001). As they are skillful users of their mother tongue,
they are also aware of the main rules of syntax in their own language. Scott and
Ytreberg (1990) has found out that by the age of ten, children can understand
abstracts, symbols and can generalize and systematize items (Martinez, 2014). This
gives one the idea that most children who are eight to ten year old will have some
sort of language awareness which they bring with them into the foreign language
classroom (Scott, 1990).

Halliwell (1992) suggests on the same line that young children do not come either
to the language classroom empty-handed. An already well-established set of instincts
along with skills and characteristics helping them to learn another language
accompany them. As a matter of fact, little children are already very good at
interpreting meaning without understanding exactly the words themselves. They
already have a great skill in using some limited language materials creatively and they
frequently learn indirectly rather than directly ( Rosa, 2008). They take great pleasure
in finding and creating fun in what they do, they have a ready imagination and above
all they take great delight in talking.

The general characteristics of gifted learners are their inherent advanced verbal
and higher order thinking skills. Their high aptitude for learning gives indicates that
they have a high learning potential for a rapid competence development in foreign
languages. Hayes et al. (1998), claims that “there is a strong tie between an ability to
express oneself in a language and an ability to learn.” Van Tassel-Baska (2000)
strongly urges the teaching of foreign languages to the GT curriculum in order to
maximize the linguistic understanding that is in conformity with their abilities.

Yunus (2013) claims that students with high-ability use their gifts to speak are
also able to analyze the structure of the target language and compare it to other
languages. In another study on the bilingual language development of a gifted child,
Hoh (2005) found out that "the gifted child, driven by a strong desite to
communicate mental meanings to others, often seems to operate outside of the
linguistic and cognitive constraints restricting the general population” (ibid).

What seems to be important here is that especially the teachers of gifted students
must be aware of their students’ needs, their learning patterns and ability levels in
different areas of foreign language learning. They must focus especially on the oral
communication part, because speech training is the ultimate goal of language
learning (Okan-Ispinar, 2009). The institutions and the teachers dealing with the
training of gifted students must provide this skill to those requiring it. Only through
an extensive study of sound and rthythm patterns of the target language can one
attain perfection on the oral expression of the target language. And the amount of
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practice this skill requires is the choice and the limit of every gifted student who is
prepared to afford it (ibid).

The Nature of “Linguistically” Gifted and Talented Students
Generally the language-wise GTS are distinguished by these traits (adapted from Lin,
2016):
» Their communicative skills, creative flair, i.e. they love to write or talk on
imaginative and coherent ways and elaborate and organize their contents in
a way exceptionally for their peers and they do this with great perseverance,
and
» Their power of arguing and reasoning by grasping the essence of any
content and reorganize it in ways that are that are logical and offer new
syntheses or insights.
» They justify opinions convincingly, they use questions and other forms of
enquiry to elicit informaiton and take up or challenge others’ points of view.
» Through their awarenes of language they understand the nature of language
and show a special awareness of features such as rhyme, intonation or
accent in spoken language, and the grammatical organization of written
texts.
» They show an interest and enthusiasm for language study, including an
awareness of the relationship between the sounds and words of different
languages that are not apparent to most of their peers.

The “Foreign Language-Wise” GT'S

Some special students we call foreign “language-wise-gifted” students are those who
are more inclined than their peers in learning foreign languges. They also identify
their talents by such characteristics (adapted from Renzulli, 2007 and Belin, 2008):

» They ate cutious about how the new language they want to learn works and
investigate its special characteristics

» They show a strong desite to recognise grammatical patterns and functions
of new words; they put language pieces together by themselves; they apply
principles from what they have learned to new situations and use them in a
different context, often with humot.

» They show their creativity and imagination when using language, i.c. they
often go beyond the boundaries of their knowledge and wish to initiate
exchanges and create a new language.

» They have an outstanding power of retention. They pick up new words and
structures very quickly. They are able to use technical vocabulary to discuss
language items. They have excellent aural and oral skills and are able to cope
with rapid streams of sounds. They identify and memorise new sounds and
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‘chunks’ of language. They are able to listen and to reproduce foreign
sounds accurately.

» They can apply principles from a known language to the learning of new
ones. They make connections and classify words and structures to help
them learn more efficiently; they evaluate new language critically, they
recognize the grammatical structure of the new language.

» They constantly ask ‘what, how, why, how come’ questions.

» They show an intense intetrest in and empathy for the cultural features of
the new language they are learning; they like to use idioms in the target
language and explore the history and the traditions of the language and share
knowledge they gather with their peers.

» They have effective communication strategies of their own. They use
linguistic-non-linguistic clues to infer meaning. They are flexible in thinking,
show flair, intuition and creativity. They try to extrapolate general rules from

examples, and can make connections.

Training of GTS in the World and in Turkey in view of Foreign Languages
Teaching
At the turn of the twentieth century, advancements in education and psychology

brought empirical and scientific credibility to the field of gifted education. The early
studies of giftedness in the 1920s and 30s evolved from research on mental
inheritance, subnormal children, construction of instruments to measure both the
sub and supernormal, and the realization that graded schools could not adequately
meet the needs of all children (Obied, 2014). Pioneers, such as Lewis Terman and
Leta Hollingworth, spearheaded the movement and conducted some of the first
widely published research studies on gifted children (ibid). The field of gifted
education continued to evolve mainly in response to the changing needs of every
country involved, especially after the Soviet Union's launch of Sputnik in the late
1950s (ibid). Toward the close of the twentieth century, the Jacob Javits Gifted and
Talented Students Education Act funded such entities as the National Research Center
on the Gifted and Talented and provided grant monies for gifted education research
(NAGC, 2016) In turn, a call was made for additional research and programming in
the field of gifted education. The issuance of national standards by the National
Association for Gifted Children also helped solidify the field's intent and provide
school districts across the country with a set of programming criteria. Published in
2004, A Nation Deceived reported on the advantages of acceleration for gifted
children, which illustrated America's inability to properly meet the needs of its most
able students despite the overwhelming research supporting acceleration (Colangelo,
2004). The twenty-first century represents a new era where the possibilities are
limitless and, hopefully, the future for gifted and talented children will be a national
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priority (NAGD, 2016). As special focus is placed on the technological aspect of
GTS training especially since the emergence of computer-assisted language learning
CALL presented great opportunities for the 21st century (Gindiz, 2005). The
educational technology provided for GTS’ second/foreign language education will
be effected dramatically through the introduction of CALL as the new technologies
rapidly advance language teaching capabilities and challenge practitioners to provide
optimum learning environments for the future (Butler-Pascoe, 2011).

As for the GTS in Turkey, the State Anatolian High Schools have been the most
prominent examples during the last 50 years apart from some private institutions
(Demirel, 1983). They were founded in 1970s and selected their students via a
general exam mostly based on their academic achievement. In those schools,
students attended first a prep class at the beginning in which they took an extensive
course in a foreign language (mostly English), and then continued on with their
education in that language. The practice continued until 2005 then except for the 10,
and then the foreign language hours were dropped. The focus in mainly on the
teaching of mathematics and science performance and the performance of the
graduates is above the national average; therefore the gifted and talented students’
needs could partially be met by these schools, if not in English but particularly for
math and science courses (Eyre, 2003). Apart from that school there are 60 Science
and Art Centers (Bilim ve Sanat Merkezleri) around the country to serve the current
682 thousand GTS (Biamag, 2016). In such centers English instructed is given on a
voluntary basis and by the level and the pace of the GT students enrolled in the
course as a separate group. Within a special “Support Program” outlined by the
Ministry of Education curriculum the instruction is given mostly on “drama
activities” and activities on the GTS’ oral self-expression is focused (Van BILSEM,
2010).

Apart from the Education Ministry’s Science and Art Centers providing
supportive education to GTS in Turkey, there are also such formations as research
and implementation centers within every university campus. One of them is the
“Center for Special Education Research” at Bilent Ecevit University where GTS are
given special education and training. The director of the center Assoc.Prof. Hasan
Sait Tortop has founded a new program titled “Program for the Gifted Students’
Bridge with University (EPGBU)” for academically gifted students (Tortop, 2013).
As highly able students learn better and faster than their peers, they could benefit
more from such a special instruction allowing them to speak more clearly and
intelligibly.

What is the Best Way to Learn the Correct Speech Norms?
The most preferred of the four skills of learning English (i.e. reading, listening,
writing and speaking) is naturally the fourth one as it allow the learner oral
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communication with confidence and competence (Segura Alonso, 2012). Because
students communicating effectively feel satisfied as they are able to express their
ideas and opinions, share experiences, and build relationships with others. But when
they struggle to express themselves, they feel unvalued and insecure (Eyre, 2003). As
human beings, we all want to participate in group discussions and have an impact
on the society around us. By speaking better English, people all over the world can
hear our voice (Gates, 2015). But one must do it according to certain acceptable
norms otherwise miscommunications, misunderstandings occur in everyday
interaction. People, despite their desires to communicate successfully,
misunderstand each other due to mispronunciations or wrong stress placement in
words (Anwar, 2010).

In order to learn to speak English correctly one must first get to know the specific
sounds (vowels and consonants) and their combinations, then the ththym and stress
pattern used in that language. We must be especially careful with the weak and strong
forms of syllable pronunciations i.e. on which syllable the stress is placed and the
correlation of stressed syllables with one another. Another very important factor is
where to link words and where to pause (IPA) is an organization to establish norms
for almost all languages in the world for acceptable pronunciation and stress pattern,
so speaking English by their standards is a great help to learn good pronunciation.
The IPA symbols showing such phonetic features (IPA) represent both individual
sound-units and where the stress, linking and breaks should be used in utterances.
Apart from studying the IPA transcriptions, the learner needs an advisor to check
his progres especiallly a native if possibble. The speaker’s speed is an important
factor when speaking. If we speak fast, our listener will find it hard to understand
us. To improve one’s spoken English the best thing to do is to talk with a native
speaker. However that is not always possible and our environment may not provide
sufficient opportunities for oral practice. Internet is a great help to listen to spoken
English and we can even find speaking partners through Skype, Facebook etc. Of
course learning correctly at the first stage is a sute way of avoiding mistakes or
repeating them.

IPA Phonetic Notation Featuring Segmental and Suprasegmental Features

The International Phonetic Alphabet (IPA) is an alphabetic system of phonetic notation
based primarily on the Latin alphabet (ibid). 1t was devised by the International Phonetic
Association as a standardized representation of the sounds of ora/ langnage. The IPA is
designed to represent only those qualities of speech that are part of oral language:
phones, phonemes, intonation, and the separation of words and syllables (ibid). It has
developed consistently ever since it was first started in 1886 in Paris by a group of
French and British language teachers, led by the French linguist Pau/ Passy (Kohler,
1981). The idea of making the IPA was first suggested by O#fo Jespersen in a letter to
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Paul Passy (Jule, 1989). It was developed by A.]. Elis, Henry Sweet, Daniel Jones, and
Passy. Since its creation, the IPA has undergone a number of revisions. After major
revisions and expansions in 1900 and 1932, the IPA remained unchanged until the
IPA Kiel Convention in 1989. Apart from the addition and removal of symbols,
changes to the IPA have consisted largely in renaming symbols and categories and
in modifying typefaces. Extensions to the IPA for speech pathology were created in
1990 and officially adopted by the Infernational Clinical Phonetics and Linguistics
Association in 1994 (ICPLA, 2015). The English text of Tales of Nasreddin Hodja in
this article was adapted from Chatles Downing (1964) and the notation is based on
the last IPA listing of Prof John Wells’ (Wells, 2008) principles on individual word
transcription from his Longman Pronunciation Dictionary. The broad transcription with
the addition of meticulous additions of triphthongs and especially of suprasegmental
elements such as primary-secondary-tertiary stress distinctions, linking and juncture
are based on the author experimentations and findings shared by many of his

colleagues (Hartono, 2015).
Segmental Features

Wovels

Short Wovels: [A] but, cut, above, brush, bun, bud, nut, hut, gut,
enough, couple [&] cat, hat, math, tap, mass, ham, bad, travel,
marriage, national [€] bet, letter, mess, hen, set, Ted, deck, clever,
negative, setting [a] the, about, above; = [a] BrE after, calendar,
cupboard, further [1] hymn, built, tip, language; = [i] history, family,
busy, tiranny [p] BrE John, loss, Tommy; = [a] AmE body, bottle, hot,
Johnny [3] AmE bird, heard, earn, world, person, worm, Turk,
terminal [u] pull, bullet, butcher, would, could, book, goodness,
football

Long Wovels: [a:] ask, alm, palm, almond, calm, half, pass, father,
laughter [i:] beat, seat, leave, sheet, receive, brief, negro, secret,
genial [>:] all, walk, talk, salt, lawyer, caught, daughter, bought [u:]
two, too, do, food, fool, group, souvenir

Diphthongs: [aa] BrE start, heart, depart, charm, clerk, = [a:3] far,
star, bar [a1] ice, advice, bright, might, = [a:1] fly, try, cry, die, alkali,
defy [au] house, amount, doubt, vouch, = [aru] now, how, brow, allow
[ea] BrE Perry, sherry, Terry, bairn; = [era] bear, where, their [ei]
amazing, raise, eight, nature; = [e:1] ray, display, away, okay [au] BrE
noble, microbe, tone, code;, = [>:U] go, toe, hello, so, no [1a]
the_uncle, baby_underwear, very_ugly [1a&] reaction, reality,
Seattle, Christianity; = [i;&e] three_apples [1e] fiesta, siesta,
polyester; the_essence, = [ire] see_elephants [13] Korean, Judian,
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panacea, field, realty, petroleum, European [13:] BrE weird, superior;
= [173] fear, hear, here, mere, career [1v] BrE, [1a] AmE neon,
theology, ideology, beyond, sociology [tu] cute, fumes, distribute, =
[1u:] renew, few, queue, the U.S. [>a] BrE warm, torn, court, sport,
orchard, = [>ra«] war, for, more [>1] toil, foil, spoil, Freud, turquoise;
= [>:1] boy, toy, joy, enjoy [ou] AmE boat, coat, noble; = [o:U] ago, no,
hello, toe, low, show [33+] BrE earn, turn, hurt, heard, bird, girl, word,
person, colonel [va] one, once, wonder;, = [ua] gouache; = [ura]
two_uncles [ve] silhouette, whoever, when, twelve, = [ure]
two_ elephants [ua] actual, pursuant, virtually; = [u:a] fluent, truant,
Jewel [u1] fluid, Lewis, = [vir] evaquee,; = [u:i] ruin, arguing, suicide
[ura] BrE poor, pour, truer, sewer, doer, sure, insure, brewery [up]
BrE, [ua] AmE watch, water, wander, virtuosity, one, once

Triphthongs: [ara] Diana, triumphant, Niagara;, = [ar1a] Isaiah,
Messaiah [arze] triad, triangle, iambic, miasma, Guyana, Viagra,
Il acted [are] triennial, cyan, Lafayette; = [arre]; [_ate_it,
fly_Edinbourg [a:r19] trial, piety, diet, quiet, riot, denial, Brian, lion,
science, diary [ara] BrE iron, Byron; = [ar1ay liar, fire, fiery, wire,
higher, buyer [a:11] flying, buying, dying, crying, satisfying, denying,
Hawaii [a1v] BrE [ara] AmE biology, bionic, lowa, myopia, [a:1v] Ohio,
I_often go, fly_on, try_on, dry_off; [atu] triunity, triune [aua] BrE
vowel, = [arva] tower, our, power, shower, hour

[aui] Taoism, = [arui] bowing, allowing, vowing, endowing [era]
Reralpolitik, Real Madrid, séance; = [er1a] to play_unwisely [era]
Ishmail, Graham, = [e:r:] BrE player, layer, mayor, surveyor [eir]
laicism, Mosalic, archaic; [e:11] saying, slaying, braying [e1p] BrE, [e1a]
AmE chaos, chaotic; = [er1p], [er1a], payoff [s:vua] BrE sewer, ower,
lower, slower, mower, goer, thrower [1as] vineyard, matriarch,
patriarch; = [rara] caviar, yec_are [rar] Shiite; = [1ra:1]
the _eyewitness, = [rrarr] three_eyes [1aru] miaow, meow,
miaowing, meaowing, fifty_ hours [1e1] create, pronunciation, fifty-
eight, = [ire1] see _angels [1a1] monotheism, nucleic, foliage, vehicle,
mediaeval, reissue [1>a+] fjord, = [1:05:] meteor, the_yours, let us
see_yours [18u] BrE [tou] AmE deodorant; = [ro:u] polio; we_ owe
you

[1394] the_earth; = [tue] duet, minuet’ = [i:39] | see_ her [1vua] fuel,
continuous, valuable, manual, = [irua] | knew_a man [tua] BrE
urinate, European, = [1u:a] fewer, cure, newer, secure [1ui] Jesuit,
intuition, pituitary, genuine, tuition, sewage [31a] paranoea, hypnoia,
dyspnoea, eupnoea, zoea [>1&] paranoiac, = [>1z&e] boy_attitude, =
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[pre] Dostoevsky [>ra] loyal, royal, royalty, boyant, clair-voyant;
[>:13¢] BrE employer, lawyer = [oux] AmE, [svae] BrE Boas [>11] voyage,
voyager; = [>11] alloying, = [>1i:] employee [oua] AmE, [sva] BrE koala,
= foural, [sura] BrE metazoa [orve] AmE, [sve] BrE coed, poetic,
whatsoever, whomsoever [o:ua] boa, Noah’s ark, go_a mile,
go_around, sew_around [orua] BrE lower, slower, sewer, sower,
mower, grower, thrower [o:ur] AmE, [sul] BrE poet, poem, coexist,
sewing [o:ud] cooperative, = [vari] why, why'll [ur1a] alleluia, = [vera]
where, where ever, = [urer] habitué [ua1] ruin, arguing, fluid, beduin,
suicide, evaquee, Louis, Louie [vau] manoeuvre [uira] queer,
queerly, we’re [un1] buoy, buoys, buoyed, buoying, buoyant,
buoyance [ua:a] war, warring, wardrobe, warlord, warming, towards
[vou] virtuoso, quota, quoted, quotable, unquote, quorum
Four-Vowel Clusters: [ra:ou] lowa, = [raroru] |_owe [1arve]
fifty_hours, sixty_hour week, the_ours [1a:vur] miaowing,
meaowing [Tu3a] you _earn, = [TU3:a] you _ were, voyeur, voyeurism
[o:uday] coordination; go_or die [o:u3a coerce, coercive, so_urge
him!, go_earn, know_earth [urara] require, enquire, acquire, wire,
choir, wireless, wiring

Consonants: [b] IN. battery, beach, bring, blow, bought, break,
broken, MD. terrible, algebra, maybe, symbol, FN. bribe, curb, cab,
lab, grab [d5] IN. jobless, gin, gym, jam, joke, just; MD. adjective,
adjust, dungeon, tragedy, grandeur; FN. bridge, abridge, oblige,
village [t/] IN. church, challenger, chance, chalk, choosing, chairman,
MD. bachelor, kitchen, achevement, FN. march, itch, catch, match [d]
IN. door, drive, dream, dry, draw, dreadful, MD. study, pedal,
children, garden, sudden, harden; FN. field, God, good, cold, sand
[0] IN. the, that, these, those; MD. mother, breathing, weather,
worthy, loathing,; FN. smoothe, loathe, breathe, teethe, clothe [f] IN.
flee, fly, father, fun, food, frequently, frozen, French, photo;, MD.
offer, rifle, nephew, surface,; FN. surf, rough, tough, laughter [g] IN.
give, gave, given, girl, gate, game, get, guilt, guitar MD. begin,
began, forget = [d] IN. grown, ground, great, finger; MD. exit, exist,
existence; trigger; FN. dog, doggie, dug, frog, dig, drag [h] IN. here,
hurry, hesitation; MD. inhale, forehead, behaviour; = [A] IN. hat, hut,
holiday, whole; MD. ,; behind, alcohol; FN. Allah [3] IN. genre,
gendarme, azure; MD. measure, pleasure, usually, vision, visionary,
treasure; FN. garage, barrage, corsage, prestige [k] IN. came, key,
kiss, camera, chemisry MD. orchid, = [K] IN. cook, clock, clear;, MD.
focus, focal, anxious, anchorage, secret, microbe, soccer, account,
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FN. ask, talk, headache, mosque, rock, Munich [I] IN. lead, led, leave,
left, light, little; MD. blown = [H MD. silly, folly, Billy, spelt, Molly,
Jolly, FN. milk, label, tell, bold, dull, till, call [m]IN. made, mid, mode,
matter, immoral, immediate, comic, MD. smoking, smiling, smashed,
hamper, warmth, glimpse, caramel, tremor, camera, FN. home,
same, come, bloom, shame, stream [n] IN. name, nature, net, not;
MD. international, unreal, winter, snowball, unknown, FN. again,
gone, inn, fountain, learn, brain, men [n] MD. singing, English,
single, longer, younger, Washington, anxious, thank, ink, sink,
banker, FN. nothing, strong, sung, bang [p] IN. pair, pear, peach,
prisoner, pain, piece, payment, MD. repair, airplane, appear, FN. sap,
sip, cup, stop, help, sleep, type [r] IN. rock, rib, row, wrung; MD.
foreign, orange, = [2] FN. errand, err, stirring, repair, where, forever,
singer, traveller, governor [s] IN. ceiling, sad, safe, seven, sister, stay,
slip, cigarette; Ceasar, MD. concert, closeness, FN. moss, less, hiss,
miss, race, peace [f] IN. shop, shell, sheep, ship, Chicago, chef,
chauffeur, champagne;, MD. ocean, facial, brochure, precious,
sociable, social, appreciate, superficial, FN. brush, push, crash, fish,
Blanche [t] IN. time, tough, try, Thames, train;, MD. written, botle,
rotten, Britain, certain, vital, mortal; FN. straight, right, start, burst,
brushed [6] IN. theatre, thread, thumb, think, through, thin, throw;,
MD. author, wealthy, method, worthless; FN. south, warmth, month,
death [v] IN. value, voice, very, victory, vital, vote, van; MD. several,
service, clever, Stephen, FN. eve, disprove, love, curve, grave, five [w]
IN. well, water, wag, wig, wit, wet, want, wait, world, MD. awake,
swimming, sweet, question, quiet, quake, quarrel, language [j] IN.
yellow, young, unionist; MD. new, nephew, beautiful, opinion, cute,
familiar, beyond, cucumber, argue, tortilla, European [z] IN. zone,
zapping, zoology, zebra, zip, MD. crazy, dizzy, disaster, nosy,
resign, FN. rise, erase, buzz, rayss, advise, Mars, swims
Suprasegmental Features

Linking Varieties:
Final Consonant_Initial Vowel Linking [cns_wvw]:  bread_and

butter; head _and shoulders,; a lot_of_us; the plane_is_arriving,
great_anger, whenever_either_ of the wives would_ask him,

Final Vowel_lnitial Vowel Linking [vw_ww]. to_anc_apple,
the_apple, to_eat;, Hodja_asked, Hodja_answered; youc_earn;
to_Akshehir; go_a mile; one_ after the _other, his wife_again told
him
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Linking R [« r_]: better_off; far_away;, more_ice;, mother_ and
son, where _ignorance _ s, either_ate_it_or,; clever_uncle; for_a
penny; later_a man, where_are;, owner_of_a shop; forty
year_old_elephant,

Intrusive R [wwi(r)wvwl]: the idea(r)of: law(r)and order; vanilla(r)ice
cream, Casanova(r)in Hell: | saw(r)it: Brenda(r)and Eddie; China(r)and
Japan

Elision: [t+t] wan(t t)o go (wanna go), go(t t)o (gotta go), [g+t] goin(g
t)o go (gonna go), [r] comfo(r)table, [h] tell (h)im, tell (h)er, give (h)im,
give (h)er; [B] give _ (th)em, tell_ (th)em; [f] fi(Dth:

[3, &/ temp(e)rature, veg(e)table, comfo(r)table, inte(r)national

Assimilation: [‘dvmbi ,s1li] (don’t be silly!), ['fuppl] (football), ['(knbad]
(cupboard)

Plosion: [d’l] middle, little, it’ll (lateral); [d’n] couldn’t, mightn’t,
hadn’t (nasal)

Elongation: [:] [to:k], [Ta:0a] --[a:fta] -- [sizrm] --[ki: stoun] --
larsk] -—-[mirt] —- [tu:] --[drsba’li:f]

Stress Patterns:

Primary Stress []: [fa:da] —— ['mrda<] —-- [pleza]-- ['sTnama] -~
[rT'ts3an] —- ['neva] -- [arda] -- [a'gernst] -- ['samit] -- [rT'fju:z] —-
[1n'telrasont] -- [‘traevota] —- ['sentrat] -— [mezamoant] -- ['mu:vmoant]
-— [soKk'sesf]

Secondary Stress []: ['sekra,teri] —— [1nta'naefnal] -- ['frant legz] —-
[misbr'herviia -- [misrepri’zent] -— [‘brort ,houm] -- ['wan,de:r1] -
- ['sentrat ,paint] -- [0a ‘klevarast ,maen] —- [‘€dsakertid ,p3a-san]

Tertiary Stress [o]. [dirmoubilar'zer/n] -- [oufd ba:Boroub] —-
[a&tonz '[pant otravzoz] -- [koawpawrat ,panifmont seoprota] --
['noru ohi ,sed —] -- ['ftava r_pn da ,kKtoudzotarn] —- [omezarin drd
‘not ,sirm ofadsikot NJ [onsvar ‘trabt  trnbt ——otrt  trabt ‘trabtz oju ]

Junctures:

Shorter Sustained Juncture [—]: [®fan sed — 'knm h1ro ] [ear du
‘not onoru haw ,nerim — ad'mrtrd fa,dsa NJ] [owpt 'sorubawnas kon,sirtz
— ‘drankannas ra,viatz \j

Longer Sustained Juncture: [——] [5 ‘fju: ,taimz — ha'dsa 'brort
,houm sem omiit ——

obAt 'never ogbt o ,tfarns — ta_ irt_, 1t \J [hadsa ‘bvrorud — hiz
onerbawz 'kKopa kartdran —— odsn rr't3asnd 1t in ta ,hrm — orn_a
‘tarmli , maena NJ
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Terminal Juncture [N]: [atm 's3a:t/1n mar ,rin_ cavt'sard ] [0 ‘tfrroft
warf — orz_a ‘dsyir_ev farf ] [o 'soft_,arnswar ——
‘t3n1@_awerr orv@ \] [owera dera roizea ‘wrt —-— odera
rorzo ditwez oo ,werr Nj

Question Juncture []: [owerax r_1z 0d 'sentrat ,paint av da ow3za-ld
~] [orf B1s_1z da kaet —oden ‘wers r_iz ds ,mit ~ obAt_if

O1s_1z B3 ,mirt - odsn ‘wera r_1z da kaet ] (Yurthag, 2015).

Using Popular Stories to Teach ELT Students Speaking Skills
The main objective of EFL teaching must be to help students to communicate

fluently in the target language although most teachers still believe that an EFL class
should focus on mastering linguistic elements only. The recent trend in EFL
teaching however indicates the necessity of integrating literature because of its rich
potential to provide an authentic model of language use (Pardede, 2016). Among
literary genres, short stories seem to be the most suitable choice for this due to their
potential to help students enhance the four skills-listening, speaking, reading and
writing-more effectively because of the motivational benefit embedded in the stories
(ibid).

Out of the four learning skills (i.e. listening, speaking, reading and writing) most
preferred is speaking as it involves oral communication with confidence and
competence. Because when we communicate effectively we are able to express our
ideas and opinions, share experiences, and build relationships with others. But when
we struggle to express ourselves, we feel unvalued and insecure. As human beings,
we want to patticipate in group discussions and have an impact on the society around
us. By speaking better English, people all over the world can hear our voice (Gates,
2015). In order to learn to speak English like any new language we first need to get
to know the specific sounds (vowels and consonants) and their combinations, then
the rhythm and stress pattern of that language. We must especially be careful with
the weak and strong forms of syllable pronunciations i.e. on which syllable the stress
is placed and the correlation of stressed syllables with one another. Another very
important factor is where to link words and where to pause. International Phonetic
Association (IPA) is an organization to establish norms for almost all languages in
the world for acceptable pronunciation and stress pattern, so speaking English by
their standards is a great help to learn good pronunciation. The IPA symbols do not
only represent individual sound-units, but also show where the stress, linking and
breaks should be used by special signs. Tempo is an important factor in speaking;
when we speak fast, our listener will find it hard to understand us, when we speak
slowly then they get bored. To improve one’s spoken English; the best thing to do
is to talk with a native speaker. However that is not always possible and our
environment may not provide sufficient opportunities for oral practice.
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The Internet is a great help to listen to spoken English and we can even find
speaking partners through Skype, Facebook, etc. Of course, learning correctly at the
first stage is a sure way of avoiding mistakes or repeating them. Tales of Nasreddin
Hodja can promote speaking in English. By studying vowels, consonants, their
combinations and stress patterns through accompanying recorded materials on the
Internet and practicing on them one can easily and quickly grasp the basics of
English phonetics. Repetition is very important in remembering and using new
vocabulary. Such stories often have an imaginative or fantastic element to them. This
arouses interest in learners and makes them more motivated to talk about the story.
Successful speaking activities connect the learners with authentic situations and
expose them to real-time processing of language. Such activities provide
opportunities for spontaneous and private speech. Therefore, speaking activities
involve pair and group work so that learners can feel more relaxed. Moreover, there
should be a minimum of teacher-correction so as not to undermine fluency. The
solid principle of learning based on involvement is essential, and so is “the practice
that makes the skill perfect”. Now before everything else we must go through the
fundamentals of phonetics which are the “segments” and “suprasegmentals” of the

target language.

Who is Nasreddin Hodja and How can His Tales Inspire Turkish Students
to Speak Better English

Nasreddin Hodja, the 13t century populist philosopher and wise man of Aksehir is
famous throughout the world for his subtle humour. His tales have traditionally been
used for pedagogic purposes also including ELT (English Language Teaching) and
specifically for drama and pronunciation practice (Yurtbagt, 2015).

Such familiar stories as the tales of Nasreddin Hodja can promote speaking
English and they often have an imaginative or fantastical element to them (Jianing,
21006). This arouses interest in learners and makes them more motivated to talk about
the story. Successful speaking activities connecting the learners with authentic
situations, expose students to real-time processing of language (Chou, 2016). Such
activities provide them with opportunities for spontaneous and private speech.
Therefore, speaking activities involve pair and group work so that learners can feel
more relaxed, possibly with a minimum of teacher-correction so as not to undermine
their fluency (Jones, 2007).

Consciencious English teachers can motivate their GTS by combining their
humoristic intelligence with their aspirations to expose their linguistic abilities. They
can do this by leading them to learn and polish up their pronunciation by IPA’s
standard and acceptable norms (either in RP or GA). Teachers can ask their students
to study specific English vowels, consonants, their combinations and stress patterns
through on the listing along with their accompanying recorded materials on
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YouTube and practice them loudly so that they should easily and quickly grasp the
basics of English phonetics. By doing that they not only learn to speak intelligible
English but also get inspired by Nasreddin Hodja’s age-old wisdom. This could then
be very well the case of the pedagogic motto which goes like “What is learned in pleasure
is learned in full measure.” (Rhyme).

Methodology

After each and every one of the English segmental and suprasegmental features have
been thoroughly grasped in the listing given above the following 36 tales of Hodja
can be used for practice. All of these tales (adapted from Charles Downing (1964)
are very well known by Turkish GTS have been transcribed, orally recorded and
uploaded in YouTube (Texts in Phonetic Transcription) by this author for drilling
purposes. GTS are urged to practice them loud either by themselves alone or with
their mates in pair; but their progress must definitely be monitored and evaluated by
their instructors occasionally. Competitions provide great impetus to excel, and
success is the result for consistency in practice. Involvement and repetition on the
part of the learner are the key issues in this respect. The solid principle of learning
based on “involvement” is essential in English speaking, as stated in Benjamin
Franklin’s quote: “Tell me 1 forget, show me I may remember, but involve me then L'l learn.”
(Humes, 2001). And so in order to reach perfection in crystal clear pronunciation in
English, GTS must go through the relevant drills in order to produce the segments
and suprasegmentals above and practice them on these thirthy-six Nasreddin Hodja
tales below very carefully if they don’t want to run into road accidents in their oral
proficiency

The IPA Transcriptions of Thirty-Six Nasreddin Hodja Tales (Downing, 1964
/Yurtbasi, 2015)

01 [ds ‘kaet_oan da ,mirt] —-1 [5 fju: ;taimz — faedsa 'bro:t ,houm
som omirt —— obAt ‘nevar oglbt o ,tfains — otul irtu,1t N 2 [hiz
owarf_ ‘ar:da rooert It hawseff —— odax 'gerv It otu hox frendz \]
3 fon ity tarm — faodsa ,arskt fa- som ‘mirt —— fi 'sed \] 4 3o
'kaet stovtort —— ar ‘renc,a:ftor roort — obatoar 'kvdnt kaetf o it
\] 5 ['wan ,de:rr — owen hiz owarf_a'gen ,toutd ohim — 6 odat da
'kaet fado,it:n — 88 'tur kirfouz_ov omiit — ohi haed 'broit —— 7
hoodsa ‘graebd 0o ket — ozen 'werrdu,rt ] 8 [1it owerrd 'tur
Jkirfouzigozaektli N 9 [of3,d5a oden ‘t3and to hiz ,warf — a&n 'sed
N] 10 [orf Brs 1z 0o kaet — oden ‘wera ro1z do ,mirt 7 11 obat_If
‘O1s 1z da ,mirt — oden 'wera roi1z 03 ket ]

02 [Da 'ktcvrast , maenc_in da owsadd] |1 [ozet da ‘tarm v fa,dsa —
sam ‘kfsva roonuocdss kertrd omen —  wor  os3axtfin for
roanulIn'tstidsant p3asan — 2 hu okud_ ‘arnsas — odera= 'Ori:



Nasreddin Hodja may inspire ...

30

Jkwestfanz \] 3 [ode:r fad ‘traevatd oBru: da ,w3ad — oaen dan 'kerm
touAKkfeohr ] 4 [derr.  airskt  ——  ohuruiz 09
‘moustoIn tetrdsant oman — orn '01s taun/] 5 [oaf okdias da
pirptoav da taun — ‘bro:t fa,dsa — otu da 'Orir ,men \J 6[oan ode:r
brgaen tau,aisk him ] 7 [odera 'f3axst  kwestfon waz \] 8 [owera
roIz 09 ‘sentraf ,pornt av s owsatd ] 9 [ha,dsaz ‘dvnki waz wif
ohrm \] 10 [esou hi 'pointrd to hiz ,dvpki ] 11 [oweraw O3 'front
Jegzoov mar odonkicoaran —— 12 oderan ro 1z 8a 'sentrat, pornt_ av
0o owsartd ——13 ‘arnsad ohi,I1nw o — ‘moust natfratf otoun \j 14
['haru okaen oju ,pru:v odaet —— ‘arskt ds ,men_in odisbaotizf NJ 15
[eIf ja ‘dount ba,tirvomi —— 16 jo okaen 'meza ro It jov seff — ofa,dsa
,sed or1a'furarinti ] 17 [omezarin did ‘not,sirm — 2 ‘gud_ ardra ts
odem ] 18 [soru oder 'went_pn — otu dear ‘nekst ,kwestfon ] 19
[haru omeni ,stasmzoar — ro,in 9 ‘skarr” ——  wAn_av
odsmy arskt \J 20 [ta odaet hadsa ro'pfarid_oogen — wrBaut
ohezr'terfan ] 21 [az ‘meni ozes 09 ,heraz — ovn mar ‘dvnkiz ,mein
N 22 [Da 'Orir men fa:ft ] 23 [o1f jo ‘dount batiivort ——
oseda,gen Aaedsa 'konfidantti —— oju kan 'kaunt ,dem \j 24 [da
‘foronaz_onnda stud odaet — der 'kudnt oget_ o Ka,rekt riopfarr —
from ohrm ] 25 ['wan_av odemy,arskt him ofarnati Nj 26 [kaen ja
'serr — ‘haru omeni heaz_ara — roin da ‘donkiz ,mein-j 27 ['oru
JES — ‘arnsad ha,dsa opromptti — to 01z ,kwestfon_az owet N] 28
[Oeran rooara rorgzaektti — da ‘'serm ,namba roav ochearz —— oz
Ju 'haevoin jou brawd N 29 [enaru ‘dount tet mi odaet —— ja ‘dount
ba,tirv odaetecardar \J 30 [br kvz_ car Kan pruivo it —— bar oputin
‘wan herax fram da obrad — oaend 'wan fram mar ,dankiz omern \J
31 [owen wi oput . irtf  heran reavt — ‘wano oaifta i N0 —— 32
Jo okaen 'sirat diL,end odaet — odera roara 8a 'serm ,nambas ro av
oheranz \J 33 [a 'Orir ,men — ,went 'ba&k to dea- okantri —— 34 oaen
Jtoutd ‘svriowan odat —— do ‘Kfevrast ,man_in 0o owszatd —
Jrvdorno aAkfehras N]

03 [otukrn Hax Ba ‘fost,rin] —— 1 ['wan de:r — haeodsza ‘tost hiz rin \J
2 [hi 's3atftoon szt —— obat ‘kudnt faindorit \] 3 [0dsn hi
‘gvtauvt 0s ,haus — oxnd 4 br'gaen ta,szartf ds orrn — ,pn da ‘rovd
\] 5 [pirpat ‘parsin obarr — ‘arskt him \] 6 [ha'dsza_ s fendi —
‘wotoarer ofu,durin/] 7 [arv tost mar ,rino et ohoum —— ,&n 'na:v
— ,arm ‘s3affinoert —— ,sed 'hi ] 8 [warr ,dount oju —
,S3axtfortoIn'sard” derro ‘arskt NJ 9 [in'sard ds havs — ort_iz
‘tur ,dasnk —— ownz fa'dsaz rrsppons \J 10 [caend hioiKks pteind
3302 N] 11 [ar ‘Kaint osir_,enioB1n odern ——12 daets ,warr —
oarm 's3aftn mar rin — hira rooauvt'sard Nj

04 [do 'derrz_oav ,reemacdzen] -- 1 [tn reemsdan —— o 'speft
oman@ fo« ,mpztams —— 2 ha,dsa brgen_ort — bar ‘putined
,stoun_Inwad okAp — 3 to onoru ‘wrlf ,derre It owpz \] 4
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[esoru  ‘svri ,moawnin — hi putoo ,stounc eints hiz okap — 5
wr'Baut ,no:uin od&t — ‘'wan av hiz ,frendz — ifesou ,put_o —
‘haendftoav stounzuinoort — 6 ta plerroa ‘trikovn ohim NJ 7 [
fiur deriz olertar — o ,maeny arskt foodsa \J 8 [ha'dsa o, fendi —
‘harv emeni ,der1z fhav oparst — osins wi 'staxtid ,remaodan/] 9
[ha,dsa ‘toutd ohrm to — 'wert fo- ro o ,minrt —— ‘ran to hiz krp —
'kauntrd da ,stounz —— 10 ,kerm ‘baek_oaond ossd \] 11 [Ap otU
ta,derr — ofati'farv,derz_ov ocremoodaen — haev pa:sd ] 12 [ bat
ha'dsa — ,sed o 'man —— 13 ,0eroare ro'ounti — 'O3ati
,derrzoinea oman@ ] 14 [ha:vorzort ,ppsibt7] 15 ['oru — obi
'saetrs- farrd wi@ odat ] [sed ha'dsa ] 16 [1f oju ja'seff hHad
,kauntrd — da 'stounzoin da kap —— 17 ju wud hav ‘si:n odxt —
ta'derr_,1z 8s — 'Aandrad_on twentraf oderr_av oraeemsa,dan \Jj

05 [da'trvrin_a ,s3«mn] —- 1 [owans ,nasrad’din waz_inovartid —
ta da'tiva ro o s3asmn ] 2 [owen hi ‘gbtopn da ,putort — hi_ ‘arskt
0a okvngrr gerfn \] 3 [du oju 'noru — ,wpt_arm 'gorurn ta oserr”]
4 [diC brdrans rapfarrd —— ‘noru NJ 5 [sorv hio a'navnst —— 6 ar
ohaev 'noru drzaria ta ospilk ta — opirpt hu ‘dount_irvn ,norv ——
owpt ar ,wrt bi ‘ta:kinoacbaut NJ [an hi left ] 7 [Da ,pi:pt ofett_
m'baerast — oan ‘kortd him baek_aogen — da 'nekst,derr nj 8 [01s
tarm — ,wen hio ‘a:skt odem — da 'seim ,kwestin — da ,pirpt ra'ptarrd
— Yjes NJ 9 [esou ,na&srad'din osed ] ['wet — ,sins jo ot redi onoru
— ‘Wpt_oarm ,gorun te oserr — oar wrt ‘npt,werst — ‘€ni,miro« r_av
Jo otarm —— ,a@n hi left ] 10 [na:u ds 'pirpt owszia — riofi
pa'plekst N] 11 [oderr dr'sardrd ta ,trarr — ‘wan ,md:ia- otarm ——
o@nd 12 'wans_a,gen —— 1n'vartrid fa,dsa ta — ospi:k da 'fotourn
Witk N] 13 ['wanso a,gen — hicoarskt o 'setm kKwestfon ] 14 [du
ofu ‘noru — ‘wpotuarm ogoruin ta serr NJ 15 [‘naru 0s ,pipt w3ro
priperd —— 16,&n 'sorv — ‘ha:foav,0em_oarnsad — jes \] [owart
Oiw N ha:f raoptarrd — ‘nou [ ] 17 [esou ,nasrad'din osed ——
18 03 ‘ha:f hu ,norv — ‘wotoaroaem ,gorury ta oseir — 19 ofud dsn
Jtetort to — i Nda harf — ,aend hi left N ]

06 [irt omar ,f3rawokout] —— 1 [h3,dsa waz 1in'vartid_ aut ta odrna
N 2 [hi 'went ,0erax —— ruorn hizy 'outd ktovdz —— 3 obat
‘noruobpdi waz_,intrastrd_in ohrm \J 4 [owen hi ofaund_a 'fju:r
,minits ta ospera~ — 5 hi ‘raft ,fjouvm — ozxnd Ko'tckt-id hiz
[3ravokout \J 6 [owen hi ‘kerm ,baek — ohi waz otrirtrd wif ‘grert
rrspekt Nj 7 [‘evriobodi ,wontrd ta — 'spizk ta ,htm ] 8 [owen der
'saet ,daun fo odina — hi 'sed NJ 9 [i:t — omar 'f3rax Kout — irt N]
10 [@&nd hioIk'sptsind drs — otu 8o ‘Kjurrras ,pirpt NJ 11 [1f 0d1s
rr'gasd 1z for mar ,Kout — 1t omAste ,irtodrfosoru N]

07 [evriowan 1z rart] —— 1 ['wans ,wen — onaesrad'din ofis,dsa —
owbpz 's3awvInu oz ,asnds —— 2 ‘wanoov hiz .nerbaz — ‘kerm ta hrm
— ,wid_a Kem'pfsint — aogenstuo 'fetoru nerbar \] 3 [hacdsa
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l1sond otu 0a ,tfaads1z okerafoti — den 'sed \] 4 [jes — 'diov,nerba
— ojuuara 'kwart rart ] 5 [oden di_ Nda ,nerba — kerm ta ‘him
\] 6 [haodsa 'ltsand to hiz di fens okeafoti — oaend ,0sn kan'kturdrd
\] 7 [jes — ‘diov,nerbaw — ojuara ‘kwart rart \J 8 [ha,dsaz ‘warf —
Jhaevin 'l1sandoin — ovn daIn'tarra pra- sizdiy — ,sed ta 'him ]
9 ['hrsbond —— ‘bou@,men — ‘Kaeonvt bi,rart ] 10 [fa,d5a_ ‘arnsad
N 117 [jes — diror ‘warf — ojoarar ro Dt sorv — ‘Kwart rart \]

08 [fer@ omuivz ‘mavntanz] —- 1 [ha,dsa — ‘boustin_ s, bauvt do —
parverroov ohiz fer@ — ‘wans ,sed \J 2 [1f jou ‘fer@ 1z 'strono 1 naf
— 3 oju kan ‘pre:r fo. odaet ,mavntan — ta ‘kam otu ju —— ,@nu it
owrt 'knm N] 4 [oharuogva ro o ,skeptik ‘tfaetandsd him — 5 oporintin
otu_a 'mavntan_in 0 ,distans ] 6 [faodsa ,pre:id 'f3awantfi — 7
obat da emauntan drd ‘not ,mu:rv NJ 8 [hi ,prerid ‘'miian — obat da
,mauntan rromernd_an'murvd ] 9 [farnati fa,dsa ‘'gvt_ ap froam hiz
onirzz ——oan brgen wikiy — 10 ,twirad da ‘mavnton ] 117
[aro,eemoo 'Aambt ,maen — hi 'sed \] 12 [a&n da fer@_ov_, 1ztom
— o1z 9 praktikt .wan \J 13 [orf da omauntan wirt ‘nvt okam ta
ho,dsa — 14 0dsn ha'dza wrt ,goru — tu s ‘mavntan ]

09 ['ffava r_on da ,ktoudzotarn] —— 1 [3 ‘nerba- kerm — otu fa'dsaz
o —— oroa@ny arskt ta bororu — a 'ktovdzotarn fram him \j 2
[elst  mi_arsk mar ,waif ——  repfarrd fhadsa -
odrsa prawrinoin,sard N 3 [hirr't3awnd — o 'foront, tarm olertar — ,wr@
Oiv‘arnsa \J 4 [oar_,&em 'soranri — ‘diow frend — obat wi ‘Kaeonpt
Jend oju — ocava 'ktoudztain — 5 ofrar wi haev ‘sprinktd — 'ftave
roono, It NJ 6 ['wen owudo o p3asn —— ‘svar spripkt offavs —
roovnyd 'ktoudztains] 7 [arskt da ‘nerba — rooin disba'tizf N 8
[ewen jo ‘dount ,wont to olend 1t —— owpz fa'dsaz _,arnso. \J

10 [ha'dzaz ,drirm] —— 1 [1n hiz ‘drirm — 'sam pi:pt — ,gerv ‘hadsa
— ‘narn ,gorutd okartnz —— 2 [obat fa,dsa owpntid ‘tsn ] 3 [sorv
hi rr'fjurzd odem J 4 ['sndnti hice,wouk —— ,&n 'sor — odat hiz
‘haendz owsa ro,empti N] 5 [osoru  hi kwikti | ktouzd
hiz_oarrzoogen — &n 'sed N 6 [ort_, 1z 0U'kerr — oarf oterk 8a
‘narn ,karinz Nj

11 [ho,dgaz ‘rartig] — 1 ['wan ,derr — o omany arskt fa,dsa — ta
rart_a Llstar for ohrm N] 2 [wera: owrt do ,leta ogoiu ta/
ho,dsa  ‘arskt \] 3 [to 'baeg- daed — 'sed da ,maen \] 4 [a1 ‘kaonpt
,gJoru odera — orts 'tur farar —— Haodsa ‘toutd .him ] 5 [obAat ja
‘dount ohaf ta ,go:vu odera ] 6 [0 leta wit goru oderan —— 'sed da
,man \] 7 [oend hadsa Iks'pteind ] 8 [‘nouebpdi kan ,ri:d —
wotoar ‘rart —— 9 Beravfrran — oruar ‘'mast ,goru odera — ta
rird ort mar setf NJ

12 ['wera ta ,goru] —- 1 [0s opIiapt  ‘a:skt oha,dsa \] 2 ['d1ra- fa,d5a
— ‘tetonse g bavt —— ‘werar wi ofud ,goru — 3 oinua fiurnarst
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pra,sefon”] 4 [1n ‘front 7 &t da 'bak / ,2:9 rooaet do 'sard”] 5
[hadsa_ ‘arnsad \J 6 [ort ‘drznt maeta — ‘wera joa ,goiu — &z
ton_ ez — ja ‘dount egoru_Inosard 0a ,kvfin \]

13 [0a ‘mirakt_oav 8o ,t3a<bn] —— 1 ['wan ,derr — a omaen 'brorta
et to faodsa — ,a&n 'sed \] 2 [ha'dsa o, fendi — plirz rird_rt to
omi N 3 [ha,dsa 'sor — odaet 1t woz ritn — o1n_a ‘forin tengwids
—— ,&nd 'sed \] 4 [oa:r 'kaonvt ,ri:d odat — oIt Tznt ,ritn_in
otz3ankKrf \] 5 [0o ,maen brokerm_ ‘&nri ] 6 [jur_oaranoruo tirta
] 7 [ja ofud biLadfermd _ov jo ,t3abn —— 8 jo ‘Kaeonvt
Jrizdoaoleta N] 9 [Aaocdsa put ds t33:bn — ovn da ‘hed_av da ,man
—— an 'sed \] 10 [o1f o ‘mirakt_1z_ovn 83 ,t3a:bn — ‘tertk_, 1t —
oand 'rizd da /st — bar ja'seff \]

14 [mr'stetkz_in da ,buks] —- 1 [oxt Ba ‘tarm_sov ,tema —
‘norvownn wozyu s, farvad — ta ‘Kaerioa ,narf — ,2:9 roa ‘gan NjJ 2
['wan de:r — 3o 'soufdsaz kot faodsa — owrB oo 'big narf vj 3 [8a
'hedav da osoutdsaz fautrd \] 4 ['dount oju ,no:u — odaet ju_ara
‘notostavad — to ‘Kaerice ,narf \] 5 [obatuar jurzort — ta
‘skraetfu,aut — da mir'stetksin da ,buks — sed ha'dza ] 6 [bat
‘warro1z da narf — ‘sou ,brg” ,0e:r ‘arskt N] 7 [br kpvz da mr'steiks
— oard ‘daet bigd — ,waz hiz_ ‘ainsa \J

15 [0 ‘nekst ,wsadd] -- 1 [wan ,derr — owarl faodsa woz
‘workipornooa sematri — 2 hi 'shdnfi fet_omntao — ‘njurti ,dng
ogrerv \J 3 [owart hi waz 'ktirnin da ,d3a:t fram hiz oktoudz — hi
‘wandad oweda di_,erndsatz — owud ‘knm_da npt ] — 3 oso:u hi
Jerr baek_in 0a ogrerv \J 4 [hi 'Ktovzd hiz_,a:1z — an 'stastrd
ta, drirm ] 5 [hi ‘dremt odaet hi h3ad do — ‘savnd_ov ,mjurtz ——
‘betz_an hjurman obirinz — 6 '‘kKnmin niror roon oniiar N 7 [hic
a,Wouk ‘wandarin — owpt_pn_ 398 waz ,haepanin — o&n 8
‘ampt_avt_oav da ,grerv — oand ‘stastatd ds ,mjurtz \] 9
[0i_ ‘ounaz_av da ,mjurtz hu brokerm — ‘veri_, &ngri_at od1s —
10 oko:t ‘houtd_ov fa,dsa — ,&n_ ‘arskt him ] 11 [hucara ju-]
12 [ha,dsa_ ‘arnsad \] 13 [oar waz_ o1n 8o ‘nekst ,w3atd — ozend_
a&m ona:u rr't3ownin — ta osir '0rs .wan \J 14 [kamoopn frendz —
owrt 'foru ,htm — owpt 01s ‘wzatd _ 1z fatk —— 15 osed ‘wan_av
,0em ] [oaen ode:lr pra'sizdrd ta birt faodsa \] 16 [den derr 'tuk hiz
oktoudz — oaen ‘went_ a,werr \J 17 [faodsa ri't3and ts hiz haus_ ot
omrdonart — orn hiz_ Anda ,wea \J 18 [hiz ,warf_ ‘a:skt ochim \]
19 [werar rocaras ju ‘knmrip from — fark ,01s7] 20 [ofrom da ‘nekst
Ww3add —— hirrpfarrd ] 21 ['wotorzot faik odera — fio arskt
\] 22 [nptbad odrra« — ‘nvt baed — oIf jo 'dount distzab da
omjutz \J

16 [0a paerat] —- 1 ['wan de:r — haodsa waz ‘warkinoa,ravnd — oIn
0o ‘maak1t ,plers \J 2 [hi osor 3 'brart kntod obzand for osert — for
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‘twetv ogoutd kornz ] 3 [ha,dsa waz_ a'merzd \] 4 [hi_a proutft da
kravd — ‘gadad_ o, ravund da ob3zad — ,&nd_irts 'sefa N 5 [‘harvu
kano o ,b3ad bi — ‘soruo IKspensiv/ —— 6 hio ‘arskt da ,pizpt —
‘wotfin da ,b3ad ] 7 [0d1s1z_ 8 'speft b3ad — derrIk'sptsind
— 8 1t kan ‘'tork fartk & — ‘hjurmon ,birtn ] 9 [0d1s ,gerv
hoaodsaonc ar'dra NJ 10 [hi owent ‘strert to hiz ,houm — 11 ‘graebd
hiz t3aki — an 12 'brort him otu 03 ,maaKrt opters \j 13 [hi ostud
‘nrran 8o ,men — ‘sstrp do ,paerat NjJ 14 [‘tzaki for ,sert — ‘ten ,goutd
okorinz ——hi jetd NJ 15 [ha'dsa_ o, fendi — ‘ha:u kano o ,t3a:ki bi
owsax@ — 'ten ,gorutd okormnz —— 16 09 '[pbpaz opratestid ] 17
[Oera ro1zoa 'b3ad odera — ofrrar ‘twetv ,Jorutd —— 18 1nosistrd
diw ‘@damant ha,dsa ] 19 [obat ha'dga_ o fendi — ‘Bzt bzad kan
otark— ofark o 'hjurmon birrn ] 20 [0a opi:pt trairad ta 'rirzan
owrl ohim \J 21 [obat ha,d5a owvz_ an'bendin ] 22 [ozen 015, t3a:ki
kan ‘Bink — ofatk_o ‘hjurmon ,birrn —  hi ‘Kavntad \]

17 [rr'storautn 8o ,murn] — 1 ['wan ,nart — haodsa ‘fukt_ ointu hiz
 Wet — oand 'sar 0eran — 09 rioftskfon_av da ‘fut muin \J 2 [oru
‘noru hiworks-ktermd ] 3 [0a omu:rn haz 'fvtan fram s ,ska:r —
o&ny ‘tnta mar ,wet \J 4 [hi renuornta hiz ,haus — an ri't3and
owrf o ,huk — a'tetft otu o ,roup ] 5 [hi den 'Oru:r do ohuk —
Inta 8 worto r —— oan 6 [brgaen ta ,putuIte eApaogen \] 7
[obAt 1t br'kerm ,staAk — opvn 0a 'sard_ov da ,wet \] 8 [ofraen-tikti
faodsa ‘thgdun ,putd — owr@ it hizmart N] 9 [0aohuk ‘sadnti
Jkerm ofurs — oan foodza 'fet_ couvar, baekwadz — fendin 'fat_on
hiz ob&k ] 10 ['skeaslicoerbt ta ,murv — hi tuktorpointa 0a
,ska:r — oan osir da 'fut ,murn_aobav him ] 11 [ar omer
foave 'tndsad marsetf — ormn ‘durin ,sorv ] 12 [hi ,sed wif
osatis'faek/n ] 13 [batoat lizst — ar 'gpvt do ,murn — 'bakointa
03 ,ska:r — ,wera roIt ba'tons \j

18 [0a 'kortdran dat darrad] —- 1 [onaesrad’'din fa,dsa —  haevip 'nird
— ofoar roo farads  Kukin Kan-oternaw — 2 ‘bvrorud hiz nerbowz —
'kppa ko:rtdran —— 3 oden rr't3ando rtoin ta him — oin o ‘tarmfi
mana ] 4 [weptoiz |01s7] [arskt  hiz nerba: —
roaoppnoIgzaeminin — 0o rr'tasnd kartdron ] 5 [odera ro1z o
'sma:t,pot — 1n'sard mar Ko:rtdran \J 6 [coru — ris'ppndid ha,dsa \]
7 [warto it owpz o 1n mar ‘kerow — jar ‘Kortdran ,gerv ob3af — otud
1tt,wan \J 8 [brokvz ju_are diL ‘ouna — roav 8a ‘mada  KarHdran
— 9 ortu1zy 'ounti rait odat — ja ofud 'kirp 1ts ,berbi N] 10 [oen_
orny ‘enicrvent — 1t owud ‘not bi rart to — 'sepoorert do ,tjartd —
Jromorts ‘'madar — or_at osatfua japo,erds NJ 11 [05 ‘nerba
,B1inkin od&t — Haodsa had ogbn 'kwart ,maed —— odrd ‘nvt_
,aragjur NJ 12 [owpt'sva fad ka:zd da — ‘Krerzi ,man — ta 'knmo ap
wiBod1s_ oskspta,nerfon — 13 da onerba ohaed s 'nais ftf opot —
oa@nuIt ohzxed ‘kpst ohrm ,nABin \j 14 ['sam tarm olerta — faodsa
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arskt ta ,bvrou — 03 'kartdrane a,gen N] 15 [warr ‘not” o6t da
‘nerba ta him,setf \J 16 [paohaeps ‘Oe:a wit bi — a'nrda ,I1tt oppt
Inesard — ,wen hi ri't3anzoort NJ 17 [obat O1s ,tarm — haodsa drd
‘not rr tzan da okatdron \] 18 [oa:fta 'meni derrz had oparst — 19
0o ‘nerba- ,went to foodsa — 20 ane ,aiskt ofaran da rr't3on — opv da
‘boroud ko:tdran N] 21 [emar ‘dira« frend — ripfarid ho,dsa ] 22
[ar ohaev ‘baed njurz ] 22 [jav 'kKortdron hoz ,darrd — oaend. iz
‘narvoiIn ha  grerv NJ23 ['wpt_ecarajo,serrrn —— 'fautrd 09 ,nerba
\] 24 [a okditdran odpz ‘nvt ,[1Iv — oand it 'Kae nvt odarr ] 25
[rr't3sanort ta ., mi — &t ‘wans ] 2 ['wan ,moument —— ‘arnsad
Aa,dsa ] 26 [od1s 1z Do 'serm ,Ko:fdran dat — obatL a8 'forat
Jtarmyoodoru — 27 ogerv 'b3af ta_a ,tfartd — o 'tfartd dat_ i1z
ostrt—orIn jora pa,zefn ] 28 [1foo ‘Korfdran — okaen odiv ‘b3l
touod Hartd — oden_ ort_ d:tfsorv okaen da:r ] 29 [and da 'nerba
— ‘never rua,gen — 'sar hiz Kortdran Nj

19 [8o ‘kwrtt_ 1z ,gpn — Od 'dispjurt_1z_,endrd] —- 1 [onaesrad'din
hoodsa waza,werkand — oin da 'mrdt_av da ,nart 2 — ,bar ds
‘Krarizoov — otur 'Kworraftn ,men — 1n ‘front_av hiz ,havs ] 3
[haodsa ,wertrd fa- roa ‘warrt — obat oderr Kan'tinju:d ta dis,pjurt —
owrBo irtfu,Adar N] 4 [faodsa ‘Kudnt stirp ] [raeprn hiz  Kwirft otarthi
— 3'ravnd hi1z foutdaz —— 5 hi rAftoautsard — to 'separorert da
,men — hu ohaed ‘kam ta ,bforvuz ] 6 [obat ewen hi trarrd ta ‘rirzzan
wif odem —— 7 ‘wan_av ,0em — ‘snaetft ds kwift — ovf ha'dsaz
Jout-daz —— 8 oaen oden 'boub_ov do ,men — ‘reene awerr \J 9
[ha'dsa — 'veri ,wrawrion paoplekst — rr't3ownd to hiz ,havs NJ 10
['wot waz da ,kwprat_acbaut 11 7 'wandad hiz ,warf — owen ha,dsa
‘kermorn ] 12 [1t ,mast obiava: 'Kwirft — ri'pfazrd ha,dsa \J 13 [0a
‘kwrtt_1z ,gpn — oa&nd da drspjurt_izo,endid N]

20 [‘tur ,sardz_ov_ o ortva] —— | [onaesrad.din 'set—ovn_ s rive
baenk — 2 wen ,snmowan fautad ta chrm — ofrvm diL 'ppazit ,sard
\] 3 [herr — ‘haru daueair ,geto aokrvs/] 4 [ju_eara roa'krvs
——onasradodrn 'fautad ,baek ]

21 [0a ‘resapi] —— 1 ['wan ,de:r — fha'dza 'Oo:t — hi owud faik ta, it
oltvar \] 2 [soru hi 'went — ,a&n 'bo:t ,snm — from da 'butfa= \] 3
[ewen hi waz ‘haeprli rit3anin choum —— hi omet_o ‘frend_ov hiz
—— 4 ,&n ‘toutd him ,wot hi fad obo:t \] 5 [dvu jo 'norv — ‘haru te
pripera 01s oltvar /] 6 [arskt hiz ,frend \] 7 [oaend faodsa 'shdnti
rr;membad — odaet hi did ‘nvt ] 8 [brkvz hr waz pirraw — hi
‘kudnt_,irtoit — ‘verie ,pfon \] 9 [‘no:u ohi sed \] 10 [hiz frend
‘toutd him — ‘haru ta pro-,pera roort NJ 11 [obat faodza_ ‘arskt
Jhrm — ta ‘rart_ 1t davn ] 12 [01s hi ,d1d — an haodsa 'tuk da ,resapi
— 13 putoitoIn hiz ,ppkit — oaen ‘went_ ovn hiz ,werr \J 14 [oaz
hi ‘nirad hiz houm — a 'fortkan ,swu:pd odavn —— 15 'tuk ds f1va-
— oan flur_ a,werr N 16 [faodsa ‘Kortd _ ca:fta ro o1t hefofasli \]
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17 [oju ohaev ‘gpt da ,/ltvan — obat jo owrt ‘not_indsorrort — 18
brokvz_,ar ostrf ohaev da resapi \]

22 [8o ‘roub] —- 1 [ha'dsa — 'brurzd_an ,limprpn — 'kerm_aopon_ o
,nerba — ruoat 0o ‘maakitpters \J 2 [omarr ‘dira frend — ‘wot
,hapand ta oju —— ‘arskt 0a ,nerba N] 3 [fa,dsa_ arnsad \] 4 [fa:st
,nart — mar ,warif ogrur_ @nri — oan ‘kikt mar ,rouvb — ‘davn da
,Steranz ] 5 [obat ‘haru kud odat hav — ,ko:zd ja ro Tndsoriz ——
Kan'tinjurd da ,nerba \J 6 [oar dsast ‘hapand ta bi ,werar-1n 0s
oroub — 7 owen [i ‘kikt_ It odaun da ,steraz — IKS pteind ha,dsa ]

23 [85 ‘dak ;surp] —- 1 [ha,dsa had 'nABin ta,irt — ,1n hiz 'haus \]
2 [so:u hi 'went fo r_o ,waik — brsard da ,ls1k_av_ ‘akf€ hia \] 3
[dnks w3a 'swimin_in da letk \] 4 [Oen hi br'gaen ta ,drink — 0a
‘worta reav da,lerk ] 5 [ha'dsa_ s, fendi — ‘wot_ara ja ,durin,dero
N 6 [arskteo ‘maen \] 7 [arcaem ‘drinkin — ‘dik suip —— hi
rrpfazrd \J

24 [0a ‘surp_av 03 ,suip_av Ba ocdAKk] —— 1 [3 'refatrv keim ta osir —
onaesrad’din fadsa — fram 'samowers odirpoiIn 8o kantri —
‘brininoa ,dakoazoaogIft N] 2 [de'fartid — onaesrad'din ohaed da
obsad ,kukt — oaen feramdort owi@ hiz gest ] 3 [prezantti
oharuevar —— 'wan kKantrimang oalfto roa,nnda — ‘staantrd to kot
\] 4 [ wan — da 'frend_av da ,frend — obv da ,maen hu 'bra:t ja
02 odak \] 5 [Der obrait ‘noru of33:da ,prezoants havosvar \] 6
['gredsveti — onaesrad'din waz ogetin ,aengri NJ 7 ['wan ,deir —
ojeta'nrda strerndsar ro aoprad \] 8 [aroaem da ‘frend v da
[frend — opv s ‘frendy av da ,refativ — ohu 'brait ofu da ,dnk \] 9
[hi 's@t davn — ofartk_ >:t do ,rest — IK'spektino o9,mriat NJ 10
[onaesrad.din ‘haendid him — a ,bout_av owdrta ] 11 ['wot_1z ,01s
7 arskt ds vizita N 12 [daet o1z da ,surp — opv 8a 'surp_av da
,aNK — owrlf waz 'bra:t bar jau refatrv N] 12 [osed ,naesrad'din ]

25 [0a ‘warfs ,nexm] —- 1 [onasrad’'din faedsaand o ,frend —
ow3ar d1s'kAsin derar warvz ——2 owen it a'kzad otu da ,frend ——
0d{t onaesradedin fad ‘never ,menfond — hiz ‘warfs ,nerm NJ 3
[wot_ 1z jo ,waifs oneim” hi_ a:skt NJ 4 [oar du 'npt onoru hor
,nerm — ad'mrtrd fha,dsa ] 5 ['wot —— 1Kk'sktsimd da ,frend_in
odrsba-ofirf \] 6 [‘haru ,fon — haev jo bin ‘marid7] 7 [‘twenti jiowz
— ‘arnsad hs,dsa — ,0sn_ ‘@drd ] 8 [ &t 'f3ast — oarr did 'novt,6rnk
odaet — 09 ‘maerids wud farst — 9 osoruoarl odrd 'not teik di_ osfot
— to 13xn mar ,brardz onerm \j

26 [0a ‘trerr_oav ,baktava] -— 1 ['wan derr — fa'dsa_an hiz frendz
war os1trn — oaet 8o 'kvfi haus \] 2 [3 jap ,boir — kKaeritnod treroav
obakfave — o traektrd diLa'tenfon_av — ‘wanoav da ,men \] 3
[ha'dsa s, fendi ofuk —— hi ‘porintid ] 4 [Pzt boir —— 1z
‘Kaeritnoa trerroav obaktave ] 5 [1ts ‘nan_av omar ,biznis —
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ho,asa fragd hiz ofoufdaz N] 6 [obat ho,dsa ‘woly ——  hiCiz
‘terkin_ oIt — ,ta jorax haus \J 7 [1n ‘daet keis — fa,dsa_ a's3atrd
— 7 oIts onAn oV jaiar brznis \J

27 [Bi_ oAnIK'sprawrtanst ,nartinogert] —— 1 ['wan ,de:ir — faodsa
‘wontrd taoirt ,pirtfiz — oaen hi 'sarua,gdaadn — ‘fut_ov,pirtf otrizz
\] 2 [soru hi 'Ktarmd_oep da otri: —— on br'dan tr_iit dem —
‘wan_earftan 0i,N0a \] 3 [obat fa,dsa cwpz an_an'trki ,man ] 4
[wart hi waz_ 'irtin — owrf ‘grert_,a&patart — di_ 'ouna roov 8a
‘Jas-dan kerm \] 5 [ha dsa 'hid — br haind da 'bra:ntfis — obat da
‘maen ,hzad — osam@in ‘mu:vin—,&n 'favtrd NJ 6 [hu iz ,0e:a/] 7
[ha,dsa waz_ a'frerd — —oon 'san fark_ a onartinodert \j 8 [0a ,maen
Yauvtrd ] 9 [he:r jur — ‘kam ,daun — a 'nartinodert daznt osin ofark
odat \] 10 ['wa:r — ‘drdant ja fartko ort” 'fautid fa,dsa — 11 [Kaen
any tnikpiawrranst nar-tinodgert — osin 'beta don ,01s7]

28 [owpt daz fia'dza ,Bmnk] — 1 ['wan ,de:r — hHaodsa 'sar o ,gaadan
— . &ndyentad N] 2 [dera hi sor — ,meni 'kaindz_av ,fruits —— 3
woan br'gan ta ,put domoiIn hiz obaed \] 3 [cat 'd1s ,moumant —
diu‘'ouna: roov 03 ,Jasdan — a'rarvdan kra:id \] 5 [owpt_aro
oju ,du:in ‘de:a/] 6 [ja 'no:u ds strrexm — wi haed jestaoderr —
,sed ha'dsa ] 7 [t 'btur mi h1a= ] 8 [a&n 'hu broukoof dirz
Jfrurts7] 9 [ar ,wontrd ta ‘houtd o pn ta 0 obra:ntfiz— an ode:r fet
daun \]J 10 [eaen 'hu,put dirz 'frurts_in da ,bag] 11 [car waz 'dsast
,BInkin av odaet— ,sed ha'dsa \] 12 ['knm_opn — owrt 'B1nk ta,geda-
N/

29 [Praddi jrraw roooutd ovinadad —- 1 ['w3ad ,gbtoauvt odxet —
onasrad'din fa,dsa — paozesta ‘dzarafot_av,vinaga — odxt woz
‘Poti jrroz ooutd ] 2 ['wan derr — o ‘nerbar  ketm — ‘nvokin_on
hiz,dara- N] 3 [ha'dsa s fendi — 1 zo 1t ‘riafi trur — odt joa ohev_ o
‘GzaranfotLov — ofdrantiojia ,rooutd vinaga/] 4 [1to,1z ‘trur N]
[ha,d5a rr'pfarid ] 5 [okud_ar ,havea ‘kapfat_av daet ovinaga: \]
['norv —— ossd ha,dsa ‘t3ansti ] 6 [obat ha'dsa_ o,fendi —— o
dis'ptirzzd nerba parosjurd — 7 ['warr ,wudnt oju — ‘grv emi snm” 8
ar_'ovnlie ,arskt — P roo kapfot N] 9 [brikvz ——
fo,dsa_ll1ks'ptsind ] 10 [1foar ‘w3a oftu — ,grveo ‘kKapfat —
tau ‘svriowan huo,llarskt — 11 mar ovinaga ‘wudnt fav farstid —
ofaor ‘Poranti jrowz NJ

30 ['worfonats_an ,pampkinz] -- 1 [onasradedin fis,dsa waz farin
— ,In 93 ferd_oviuon — ‘outd ,wortonat otri: Nj 2 [h1z ‘bvdi ,wpz_ ot
orest — ,bat hiz ‘maind — odid ‘nvt rafeks \J 3 [fuKkino enpo,1nta
08 — ‘'marti ,trir — 4 hi ken'sidad 0s ,dgrertnas — and
‘wrzdam_oavo,aefoh ] 5 [@tsh i1z grert — an_ @fhoiz ,gud —
,Sed ha'dsa — 6 [bat ‘wozoitoin,dizd owarz — odat osatfua 'grert
Jtriro &z o01s — bi ‘Krrertrd ta be:a- — rooounti ‘tarni wartnats o az
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ofrurt 7 ofuk_aet odirz ‘stron ,stemz — an 'stron fims \] 8 [Oer
okud irzrti ,kaeri da oprmpkinz — Oat ogrou fram 'O1n varnz — in
‘Oovz ,fratdz_ couvar oderar — 9 ovarnz dat okaonvt br'gin ta ,be:o
— 08 wert_av dea- ro,oun ofrurt NJ 10 [ fud ‘not — ‘wortfonvts groru
— opn Wilkti ,varnz ——oaend pamp-kinz_on odirz strony otrirz/]
11 ['soru,Brnkin — haodsa ‘went ta stirp — oounli ta ,bi_la'werkond
— obarua wortnat — odaet ‘fet from da ,trir — 12 'strarkip ,hzm —
,on hiz ‘forohed \J 13 [@toh bi ,prerzd —— ohi_ ,1Kks'kfsimd — osirin
‘wot ohaed ,hapond N] 14 [oif do ‘wszatd hHad obin okrriertid —
aokdradin ta mar 'litf ,wrzdem — 15 1t ,wud haev obrin_a ‘pampkin
— odat 'fet fram da ,tri: — oaen 'hrt mi_ovn da ,hed — 16 oen it
‘wud haev — ‘krtd mi fo furar ] 17 ‘&tah 1z grert— a@&toh 1z ,gud
@fsho1z ,warz ] 18 [nevarua,gen — onasraddin fa'dsa —
okwestfan 8o 'wizdome avu,&fofi N]

31 [wicoararoirvn] — 1 ['wan ,de:r — hoaodsa owent to o 't3akif
ba:0 —— obat ‘nou-obvdi perrd him — ‘matfua,tenfon ] 2 [oder
‘gerv, him_an — ‘outd ,ba:Boroub — ,&nd_a ‘tavat \] 3 [haodsa ,sed
'nABrn to cdesm —— ,&@nowon hiz ‘werroavt —— hr oleft_a 'bid  tip
\] 4[5 'Wiik [erta. — owen hi 'went ,baek— otu 8 'serm ,bard — 5 ohi
waz ‘'veri ,wet raosirvd N] 6 [ogvriobpdi trarrd to ‘hetp him —
,&ny vfod himo ‘ekstra s3owis ] 7 [pn hiz ‘werr_aut — he
olefto veri ,sma:r tip ] 8 [bat ha'dsa —— ,0err 'sed ] 9 [1z_ o1t
‘feranta ,lirv — osatf o 'smait tip — for ro it diatenfnoan ekstra
S3-vISaZ jU rasizvd-] 10 haodsa_arnswad ta daet faik drs \] 11
[to-'der1z ,tip — o1z fo farst ,wiiks os3awis — 12 ozxnd 0o farst
WIIKS otip 1z — for ta'derz s3awvis \] 13 [ona:u wiiowro izven Nj

32 [hum db oju ba/tirv] —— 1 ['wan ,der — o 'frend_ov ha,d5a — 'kerm
ta ,him — ,@&n_ ‘arskt — orf hi okud ‘bvrou hiz ,dvnki —— ,fra
‘tur_,avaz — 2 ta ‘'goru,tu da otaun \J 3 [ha'dsa — ‘not,risti owpvntin
— ta 'lend hiz,donki — '02:t ,oron r_ o owart — ,@n den 'sed \J 4 [diro
Jfrend — ar owud hav farkt ta ,hetp ofu \] 5 [obat_ar ohaev ‘lent mar
,donki — otu_a'nnda frend \] 6 [0a,maen waz ‘t3awnin ta lirv — owen
hi 'sadnli \h3ad 8o odbpki — 7 ,hu waz_1n 8o 'sterbt — ,brerr ] 8
[05 ,brerin br'kerm — ‘favuda r_oan favda \] 9 [0den do omaen ,t39:nd
to ho'dsza — owil ‘grert_,&engs — ,@&nd 'favtid \] 10 [ju — ha'dza
—— oju haev farrad ta omi —— 11 da 'nerba r_iks ktexmd \J 12
[Oeraro, 1t 1z — br'harnd odaet ,wart \j 13 ['wot odu ju,mirn-] 14
[haodsa rrptarrd ‘@&ndrrti N 15 ['hum — owud 8 ‘ra:da ba,tirv ~ cer
‘dpnki_ 3:a ojaa fa,dsa "]

33 [0 ‘kontrari ,mads roinobr] —- | [o ‘nerba kerm oranin —— ta
,nasrad'dinz ohauvs — owi@ 8s ‘njurz 0t 2 faodsaz ‘mrdarin b —
ohaed bin 'wofin ho bindricin da orivar 3 owen [fi ‘fet_inta ds
wortar roan odraund ] 4 [oaen wi ‘keonvt ,faind ha cbvdi — 5 hi
Kan'tin—-jurd \jJ 6 [wi s3auft_ ‘svriowear odavnostrirm fo oher — 7
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,brt_ Dt — otu ‘nou g, vert ] 8 [oju ofud hav ,s3axtft_ Apostrirm \]
9 [rr'ptazid fa,dsa ] 10 [mar ‘madaorinb: — 1z 'soru ,kKvntrari odaet
117 fi owud ‘'neva ,go:u owif ds offoru \J

34 [fervaurtizm] — 1 [onaesrad'din fa,dsa — ohaed 'tur ,warvz — 2
,WAN Waz ‘mAlf L ooutda — odaen di_ Nda \] 3 [witf _ovons — odu
Ja v 0a ,moust \] 4 [oa:skt di_ ‘outds ,warf — ‘wan ,der \] 5 [ar ‘tav
oju obouf da ,sexm — \] 6 [carnsad onasrad din ‘waizti \] 7 ['nvt
osaetis,farrd — owrf d1s_,arnsa — 8 di_ 'ouvtda ,warf kan'trnjurd —
9 [o1f 5 'tur_ov_,As — joa ‘warvz — ‘fef_avt_ av_a , bout — Ints
0o 'sir — 10 'witf ,wan_oav_ ons — owud ju ‘reskju: f3ast7] 11 [wet
— ri'pfarid ta ohsza onaesraddin — 12 [ja okan 'swrm_a ,I1tf —
‘ka:nt ju-]

35 [Ba ‘fervawrtt ,warf] —- 1 [onaesred’din fa,dsaz otwo owarvz — w3a
'konstantti_,a:skin ohim 2 ‘witf ,wan_av cdsm — ,wpoz ohiz 'ferverrt
\/] 3 [ar ofav da 'boul da ,sexm —— waz_ drtwaz hiz_,a:nsa — 4
obat der drd 'nvt_ak sept O1s_ oarnsa — an_ ‘a:skt him ra,pirt-1dli
N 5 [ha'dsa — ‘wrtf owan_avo,As — odu ju tav da ,moust.] 6
[efarnati ohi ‘si:krithi ,gerv — oiitf_av odem_o ‘btur bi:d — 7
prarvatfiClInsotraktin — ‘irtf ,women — odat fi ofud ‘tst — ‘nou
owan_llav da ,gIft \] 8 [a:fta da@t — wen'sva or_arda r_av s
warvz — owudl_ arsk .him — 9 [writf owan_ov ,AS — oIz for
‘fervourrt ,warf —— 10 hi ,woud_ ‘arnse — 11 [oar tav 'best da ,wAn ta
‘hum ar ,gerv — 0a ‘bfur bizd — \] 12 [caend_ 'irtf waz ,sa@tisofarid

N/

36 [Bo farst farf] —- 1 [onaesrad’'din fa,dsa — ohad 'groun_,outd —
2 oend waz ‘niran ,de@ ] 3 [h1z otur ‘grirvin ,warvz — ‘norurp odat
hizo,end waz oniraw — 4 war odrestin ‘marawnin ,rovbz_an overfs
\] 5 ['wpt_1z 015 - hi 'sed — 6 ,sirin dera 'sprorufat_ s prarans \J
7 [put_s,sard jou overts — 8 ‘wo/f jo fersis — 9 'Koum jou ,hera \]
10 [omer1k jovsstvz ‘bjurtifot \] 1]  [oput_ opn jou ‘moust festrv
oktoudz ] 12 [haru okud wi ‘'dur odzt ] 13 [arskt di_ ‘outda r_av
hiz warvz -] 14 [owi8_ aua 'dio ,irzbond — ovn hiz 'ds@ bed \]
15 [owr@_ o 'rarr ,smart — hi ro'pfarrd — 16 ospirkin ‘moia« to
him,setf — daen ta '0em] 17 ] paohaeps owen di_ ‘erndsat_av,ded —
,meIks hiz_'entri — 18 ohi wrt sir da ‘tur_oav ojur — 19 Dt
,dekt_ caut — ofark jan brardz — 20 oaen wit ‘tetk ,wan_ov ofur —
m'sted_av,mi N] 21 [wif odouvz 'faint , wiadz — 22 hi ofa:ft ‘kwaratti

ta him,seff — 23 ‘haepili kfouzd hiz_oarrz — ,a&@n ‘da:rd \J (Downing,
1964 | Yurthasi, 2015)

Conclusion
The GTS in foreign languages need a special training than their peers matching their
own pace and desire to excel. In their individualized education programs, they could

be offered a special technique called the IPA transcription reading to promote their
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oral English proficiency. The system involves the discovery of sound-units and
stress-linking-juncture features of the speech in the target language by the learner
and practicing them on a well known text. As for drilling purposes 36 traditionally
well known tales from Nasreddin Hodja have been selected with a view to combine
pleasure with speech practice. While gifted students enjoy the wit and fun of the
most humoristic literary piece of Turkish literature, they also grasp and practice the
basic pronunciation rules of the language they are learning leading them to speak
English more clearly and intelligibly.
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