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Abstract

The general secondary stage in Egypt is a vitalcatlanal phase since it plays an
essential role in developing students’ thinking éeaning styles to prepare them for life
in general and higher education in particular. Acdimgly, it has become urgent and
persistent to develop secondary-stage studentgarthinking styles while acquainting
them with self-learning skills that would faciliatlifelong learning to guarantee
meaningful learning and active participation in pigblife. This will eventually qualify
them to do their future careers, especially wheisitconnected with mastery of the
English language, which has become a pre-requfsitanany jobs in Egypt. Therefore,
English language teaching (ELT) at the secondaagestshould be given priority since
language teachers can act as agents of change.airtheof ELT to secondary-school
students is to equip them with the necessary lagpgushinking and study skills to
communicate effectively and to understand spokemvaiiten English competently. The
current exam-oriented language learning/teachinglendominant at the secondary stage
does not allow for developing critical thinking arldelong learning - new skills
reinforced by 'Hello for Secondary Schools', therently used English Teaching Series.
Therefore, the present study aims at proposingaenéwork based on ADKAR Change
Management Model to improve secondary-stage stadeatrning and thinking styles by
fostering their critical thinking and lifelong leaing skills while learning English as a
foreign language. This involves: (1) investigatthg real thinking and lifelong language
learning needs of secondary-stage students fromerexgachers' perspectives (i.e.
through conducting some structured interviews anhmth 20 secondary-stage expert
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teachers); (2) identifying the language-teachingnpetencies needed by secondary-
school language teachers (i.e. through administeran questionnaire to 60 expert
teachers); and (3) employing and triangulating ti#ained data to fit them in within the
pivots of ADKAR Model to reach a final frameworkséd on empirical evidence. To
reach these objectives, a qualitative survey redeanethodology was employed by
triangulating both questionnaire and interview résuo fit in within the proposed model.
The study mainly suggests that in order for thesdary-stage language teachers to be
effective agents of change, they have to lead stidra&hange in teaching/learning
methods and styles and managing students’ learinisige the classroom by consistently
implementing the phases proposed by ADKAR Model.

Keywords English Language Learning; Secondary Educatiorgltifg Learning;

Critical Thinking; Learning and Thinking Styles; AR Change Management Model.
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1. Introduction & Research Problem
1.1 Introduction

The intensification of globalisation presents mangw opportunities as well as
challenges for society today, compelling individutd attain different sets of skills and
knowledge base to secure a job in an increasingtypetitive labour market. Education
plays a key role in preparing students to be ca&palilzens, who are able to think
critically and act within a wider global contexthds, a shift in teaching paradigm for
secondary schools is needed, with educational mef@rioritising a change in teaching

and learning approaches in classrooms. Besidesssasge students’ academic



development, there is a pressing need to develdvidual key skills, such as
technological literacy, critical thinking, problesolving and lifelong learning, which are
seen to be valuable in today’s global techno-cemdyistem (Nasr, 2008; Abdelhafez,
2014; Caesar, et al., 2016).

Philosophy of any educational system in any hunomiesy is usually derived from a set
of historical, religious, cultural and economic ttars/forces that formulate its existence
and predict its future. Accordingly, the Egyptianinitry of Education (MOE) has
recently issued some national educational goadstessis of the educational movement in
Egypt and its futuristic orientation (e.g. achiewsnof total quality of education). This
can be accomplished through improving inputs amatesses, which will eventually
improve outputs — especially, efficient graduatémare competent enough to deal with
new changes and challenges at this age (Nasr, ppa21-123).

The general secondary stage in Egypt is regardeal\atal educational phase since it
plays an essential role in developing studentsikihig and learning styles to prepare
them for higher education (Cochran, 2012). Gengraédlaching at the secondary stage
might be somehow challenging in Egypt. Novice temshmeet new types of students

with different orientations, attitudes and abiktie

The courses taught there look more advanced angloated compared with those

taught at the preparatory stage. Further, secorstdnyol students start to think seriously
about their future tertiary education which is giydetermined by the total scores they
get in the 8 and final year. In other words, in this exam-otéehsystem, students’

results are becoming decisive for each studentisréucareer opportunities. Therefore,
EFL teachers should take these conditions intoideration while dealing with those

learners by — for example — extending their profesd and practical knowledge to

involve a wider range of students' competencieslaaching needs (Abdelhafez, 2014;
Sobhy, 2012).



Instructional approaches that facilitate reflectiggtical dialogue provide students with
more opportunities for meaningful learning (Guthri2010; Wegerif, 2009). More
specifically, the methods by which reflection isugat to students within a lifelong
learning context have been of specific focus owerlast several decades. Thus, many
educators have identified critical inquiry, engagkdlogue and reflective practice as

essential to furthering substantive learning (Gett£2010).

Current and vast changes in technology and theplaxk& have made the ability to think
critically more important than ever before. Instroe designed to help college and/or
secondary-stage students think critically shouke tato consideration the wide range of
(online) resources available for learners. It sHd@lso focus more on these skills that are
widely applicable across domains of knowledge, glaith the transferability of such
skills to other problems and contexts (Halpern, &9®%egerif, 2009; Yasin, 2009;
Guthrie, 201D. In this regard, Lee (2008) stressed on the itapoe of moulding
students’ critical thinking skills when dealing tvitechnology tools such as the Internet
to ensure a careful and analytical approach is tedopy students to make critical

decisions while selecting resources.

Moreover, Lifelong Learnindhas been gaining ground with the beginning of th& 2
century. The new cultural, technological and pedago reality globally dominant has
called for a more realistic, experiential and maghil learning at all educational stages
(Knapper & Cropley 2000;eu et al, 2005; Coiro & Dobler, 2007). Learningsahools

in general - and secondary schools in particulars -other-directed, structured,
unmotivated, and often does not prepare studemtsefd learning in life. In order to
prepare students for active and self-directed legrieaching needs to become oriented
toward self-management in learning. Control musslhted from teachers to learners,
and thus secondary schools need to increase thertopjties for active and lifelong
learning for students (Bolhuis, 1996).

Currently, change leadership has become a pressing in today’s world. Teachers are

expected to lead a change by teaching their stedeodv to manage a change: e.g.



changing their learning habits and skills (Wagr12). In this regard, many change
management models were devised to guide both tesaahd students into how to induce
the desired change. One of those interesting moaofelshange is ADKAR Change

Management Model which can be adopted in educdts®siangs to guide and enforce an

organised, sequenced change.

1.2 Research Problem

The current teaching methods employed by Englisiguage teachers do not allow for
developing critical thinking and lifelong learnintpe new skills reinforced by series (see
alsoliterature reviewbelow). As also mentioned, the aim of ELT at theandary stage
is to equip students with the necessary languagmkihg and study skills to
communicateeffectively and to understand spoken and writtagliSh competently. This
involves giving students chances to apply thesdlsskioth inside and outside the
classroom and beyond school in their current andrdéulives. Unfortunately, this — as
noticed by the researchers in their field obseoveti- is not the main focus of teachers at
schools. Moreover, although critical thinking skiltontribute to the development of a
more autonomous learner and build confidence imnéxa, they are not given due

attention — as noticed by the researchers.

In this regard, Al-Sisi's (2009: p363) study cord#s that Egyptian secondary-stage
teachers perform their roles moderately in thelfelf self-learning, cooperative learning
and teaching thinking. This is consistent with lssteached by another study conducted
by Al-Taani (2011): the two teaching practices sing dialogue and discussion for
developing students' critical thinking and usinggusive logical thinking got means of
3.97 and 3.95, respectively. These scores weradsyesl moderate when compared with

those of other administrative classroom practicadarby secondary-school teachers.

In the same vein, Fakhrou (2001: pp103-106) indikdhe existence of a set of factors
leading to increasing the efficacy and competenicgezondary education, which are
related to teachers' roles. These include pregefdicts to students in a critical fashion

that would allow them to handle topics and problémsa logical/scientific way of



thinking. They also include treating learners ateative positive elements in the
knowledge acquisition process — i.e. viewing thesncapable of mastering the critical
thinking skills if prompted by the teacher to a@ise themselves, issue judgements and

highlight environmental and social problems.

In order to lead a change in secondary studenitskittg and learning styles, language
teachers should be aware of how change managemantde conducted (e.g. by
reviewing models). ADKAR (i.e. Awareness — Desire KRowledge — Ability —
Reinforcement) model can act as a framework to eguvthat teachers can do to help
learners change their thinking and learning stytea way that allows for adopting and
practising critical thinking and lifelong learninghis model involves five main stages,
including some sub-components that should be datadeby the researchers based on the
specific goals (e.g. fostering critical thinking datifelong language learning at the

secondary stage), target of change, audience ahdcurse — the target context.

Many studies were conducted to relate the fiveestaf ADKAR model with learning
(e.g. Mackenzie-Robb, 2004; Budiwati & Langi, 201Breto & Dondi, 2015).

Mackenzie-Robb (2004) tackled the relationship leetwe-learning and ADKAR model.
Aceto and Dondi (2015) dealt further with lifelolegarning in relation to ADKAR model.

However, what distinguishes the present study it with how to utilize the stages of
change proposed by the model in changing seconslalgents' thinking styles and
English language learning in a way that enablemthe practice critical thinking and

lifelong language learning.

Based on the above argument, the main problemeastiidly might be represented in the
fact that secondary-stage students need to thiiticatly and do lifelong learning
practices while learning English in the classrodkthough the Hello series calls for
more critical thinking and lifelong learning prams, both teachers and students do not
cooperate together to do the required advancedidaygglearning tasks properly, mainly

because of the dominant exam-oriented teaching@sstgiscussed above. In particular,



teachers employ some traditional methods that hiddployment of critical thinking and
lifelong learning. This needs an investigation immth students' real/current language
learning needs and the secondary-stage teachacsiirig and linguistic competencies
that would lead students' change based on thestages proposed by ADKAR Change
Management Model, to eventually suggest a workiaghéwork based on obtained data.

In a nutshell, the problem of the study can beedtais follows: The current examination
system used at the secondary stage is hinderinga¢bemplishment of the aims of
secondary education represented in developing stsidscientific thinking (logical

reasoning) as well as acquainting them with theledeelf-learning skills. Therefore, the
present study aims at identifying the most impdrtaompetencies that should be
available in secondary English-language teachersaasdo help their students with
acquiring critical thinking and lifelong learningils in the light of ADKAR Change

Management Model.

1.3 Research Objectives & Questions

Based on the problem stated above, the present aion$ mainly at reaching a suggested
framework that involves a set of teaching compatansequenced in the light of
ADKAR model, which should be possessed by seconBaglish language teachers in
order to lead students’ change of thinking and nliear styles. This involves: (1)
investigating the real thinking and lifelong langeaearning needs of secondary-stage
students from expert teachers' perspectives; (2ntiilging the language-teaching
competencies needed by secondary-school languagbets; and (3) employing and
triangulating the obtained data to fit them in witthe pivots of ADKAR Model to reach

a final framework based on empirical evidence.

In other words, the study aims at answering thiedohg research questions
1. What are the main philosophy and goals of seconeldugation in Egypt?
2. What are those shortcomings in secondary educat@snindicated by literature -

which hinder reaching the specified goals?



3. Which are the real thinking and lifelong languagarhing needs of secondary-
stage students from expert teachers' perspectives?

4. Based on ADKAR Change Management Model, which Uagg-teaching
competencies are needed by secondary-school laageaghers to lead a change
in students' thinking and language learning stylgdostering critical thinking
and lifelong learning?

5. What will a suggested framework of change in seaondanguage learning -
based on both pivots of ADKAR Model and empiricaidence from data be

like?

1.4 Significance of the Study

This research study is important and significantiany ways: First of all, it deals with
changing thinking and learning styles, a drastiguneement in this age in Egyptian
secondary schools. Secondary-stage students nésohsitional period before joining
tertiary education in order to get acquainted wattitical thinking and self-paced
(lifelong) learning. They need to learn how to sevifacts and provide a convincing

argument, and how to check resources and ascémagredibility of information

Second, it is the only study — to the best of #mearchers’ knowledge — that addresses
the change management process at the classroom@¢her studies have dealt with the

process at wider educational levels.

Third, a significant applicatory aspect of the stiglthat teachers in general can take the
suggested framework further by applying it at thessroom level in their attempts to

conduct any changes related to their specific anaddisciplines.

1.5 Theoretical Background & Literature Review
A-Secondary Education in Egypt: Philosophy & Goals
Secondary education in Egypt lasts for three yeansl, aims at enabling students to

achieve some goals, such as: (Nasr, 2008: p131)

1. Continuing lifelong learning in an active, self-pddashion;



2. Being able to work productively in the future wamarket after mastering the
needed academic and practical competencies as wa®llthe required

communication and negotiation skills.

In this regard, based on the most recently updated (Educational Law no 139/1981)
(Yasin, 2009: pp112-113; Azazi, 2012: pp99-100¢, tain goal of secondary education
is represented in preparing students for life inggal (e.g. participating in public life),
and the tertiary education stage in particular, ateb reinforcing in them religious,

national and moral values.

Unfortunately, the Egyptian secondary educatiotifezate system is extremely tiresome
and exhausting to learners who are placed undat gressure to get the highest scores
in the final exams (Hargreaves, 1997; Yasin, 2008)s status-quo has not allowed for
accomplishing the desired objectives, which failedbecome tangible outcomes. This
drove responsible figures at MOE to hold prepayatoeetings for a national conference
on developing secondary education in Egypt thatilted in a suggested reformation
vision. It entails the preparation of students’atree mental possessing and intellectual-
analystical skills, which would lead them to cre#yi and innovation as well as
development of self-learning skills (Azazi, 201200).

One of the shortcomings of this exam-oriented systethat assessement is too cognitive
to include students’ attitudes, tendencies, skititgrests and thinking styles. Focusing
basically on memorisation and learning by heargleage assessent at the secondary
stage lacks deployment of critical thinking andeetive learning (El-Tawil, 2009: p10;
Sobhy, 2012).

This, of course, goes contray with the MOE futuraigision of providing a high-quality
education to everyone, a strategic goal that caadsemplished throughout a quantum
leap inside the classroom that involves the intemmaof the three main quality
components: exams, curiculum & instruction and nebdbgy (Nasr, 2008: ppl124-125). It
also goes contrary with a global orientation tan¢farm schools by equiping students

10



with a set of competencies that should enable tteimnandle the profound and rapid

economic and social changes (Wagner, et al., 2012).

As far as English language learning (ELL) at theoselary stage is concerned, there are
many challenges that language teachers face, veliclbe summarised in the following
points (see also: Hargreaves, 1997; Cochran, 4Git#;& Mahmoud, 2012):

» The exam-oriented naturghat highly controls (and influences) the process
handling the English language courses at this stagd which prevents full
utilisation of learners' advanced thinking skills;

* The traditional methodspreferred and used by senior teachers of Engbsh (
generation) who neither follow the stipulated teath guide adequately, nor
conduct the learning activities in the required owmicative/interactive fashion
that would develop self-paced, lifelong learninglsk

* The private lessons/tutorialsprovided by English teachers outside schools in
return for big sums of money, which make reguléeratance of English classes
at school a very peripheral or minor practice.His regard, Sobhy (2012) noted
that a large proportion of students have stoppeshding school altogether due to
their reliance on private tutoring.

* Thecultural and growth problemthat make some students inactive and reluctant
to participate during the English class;

» The growing number of studenfgopulationsin classrooms, which have become
unsuitable places for proper language learning prattice since the ideal
language class should include no more than 25 stside

* Some studentshegative attitudesowards the English language itself, and their
focus on a set of linguistic and knowledge asp#ws always appear in the final
exam, at the expense of those human and commuwacasipects that should
enable them to use the target language properly efettively (purposive
learning).

Achieving quality in education has become a reallehge that imposes on educational

institutions the responsibilities of preparing Highcompetent and well-informed
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individuals who are capable on global competitidncordingly, this requires teachers
able to lead a shift from: (1) a receptive inforimatmemorisation culture into a
productive information-making culture; (2) a memamylture into a creativity culture;
and (3) dependence on others into a self-dependwmiticee. Hence, one of the teacher’s
roles as a classroom leader is represented in @®ugl ability on creative thinking,
objective criticism, rational choice and awarenesboth premises and conclusions (El-
Sisi, 2009: pp332-333).

In their study on standards-based English langeageses taught at the secondary stage,
Latif and Mahmoud (2012) argue that despite themdards-based curricular reform in
Egypt, a parallel reform has not been made to tkemeation system of general
secondary school. The written exams students siinf@each of the three years of this
stage mainly test their abilities in grammar, vadaby, reading comprehension,
pragmatics, paragraph or letter writing and traimha These exams completely neglect

testing students’ listening and speaking abilities

Among the most noticeable weak points in the seagnelducation system are:

» Limited learning resources, which are confined tdydextbooks and teachers.
This does not encourage self study and researchlebgners, and thus
undermining their creativity, research capacitied pursuit of knowledge.

» Making exams an end in themselves, not a means éoc It is natural to aim for
advancing education prior to developing examinati@thods/techniques (Azazi,
2012: p127).

Traditional view of teacher as the fountain (andmsource) of knowledge has become
obsolete. Therefore, reformulating teachers' rodte classroom in the light of modern
and futuristic perspectives has become necessaag 8o turn them into active agents of
change (Wagner, et al., 2012). This involves beahte to facilitate interactive and
motivating learning environments and establish sclageractions that would extend
students' learning. Therefore, teaching should ghafiom a knowledge-implanting

process into a critical-reflective one in whichea¢her would reflect on his/her personal
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convictions and teaching methods, and revise tmetina light of his/her experiences and

interactions (Nasr, et al., 2008).

The information revolution and ITCs developments nesv challenges imposed by
globalisation have recently required teachers te@lg those basic skills that would help
students to be autonomous self-learners. Teachers@ longer the sole source of
knowledge, and consequently they have to perforenrttes of guides and directors
throughout learners’ journey of discovery as wedl laeing organisers, facilitators,

managers and reviewers (El-Sisi, 2009: p330).

B-Language Teaching/Learning Methods at Secondarmgh8ols

Therefore, it sounds necessary for secondary-sdbglish teachers to spend some time
to revise the methods and/or techniques they usually uséewbaching, especially in
terms of objectives, scope and sequence, studeatsing and thinking styles, and the

broad range of language functions that those ceursght stimulate.

Generally, the language teaching-learning appraaahthe secondary stage should focus
on the whole development of the learner, and devie language and cognitive skills
creatively. In particular, they should be tranglateto some interactive activities and
tasks that should help learners with developingaaded language knowledge, skills and
competencies. Thus, those approaches/methodolsigeedd: (Abdallah, 2011; Wagner,
etal., 2012)
1. address themain language skillgi.e. listening, speaking, reading and writing)
interactively;
2. employcommunicativeandcooperativdanguage learning strategies/techniques;
3. employ self-study and reflective learning (e.g. writing personal journals and
posting on blogs);
4. creates @ommunity-basebbarning environment;
5. employ different technique®f student-student and teacher-studentsraction

(e.g. individual work, pair work and group work);
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6. employ new technologies(e.g. academic websites and social networking
websites) and different teaching-learning aids frfealistic language learning
purposes;

7. allow for moreextensive readingp be done by students (especially at home) and
moreextra-curriculaactivities; and

8. allow for both cooperative learning and independitundly.

This state of affairs does not allow for developangical thinking and lifelong learning,
new skills reinforced by the current English serietello for Secondary Schools'. The
aim of teaching English to secondary-school stusléaspecially in the first year) is to
equip students of secondary school age with thessacy language, thinking and study
skills to communicateeffectively and to understand spoken and writtemgliEh
competently. It aims to give students the necessapgrience and confidence to apply
these skills both inside and outside the classranthbeyond school in their current and
future lives. New language, skills and topics amgoduced gradually and practiced
thoroughly, so that students have the chance to laad use the language before they
move on. Critical thinking skills and awarenessstrhtegies to improve language and
learning skills support the learning of language anontribute to the development of a

more autonomous learner (Stannard, 2009).

C-Critical Thinking & Lifelong Learning in Seconday Education

Critical thinking is a purposeful, reasoned andlgogented practice that involves self
judgment and insightful evaluation (Halpern, 199Bhus, it is formed as a result of
interpretation, analysis, evaluation and deductiRascarella and Terenzini (1991: p118)
definecritical thinking in the context of secondary education as the iddal's ability to
do some or all of the following: (1) Identify cealfrissues and assumptions in an
argument; (2) recognise important relationship$;ngdke correct inferences from data;
(4) deduce conclusions from information or datavpmted; (5) interpret whether
conclusions are warranted on the basis of the giatn; and (6) evaluate evidence or
authority.

14



Thus, critical thinking needs particular skills aatitudes, which include: (1) Identifying
other people’s positions, arguments and conclusi@®s Evaluating the evidence for
alternative points of view; (3) Weighing up oppaserguments and evidence fairly; (4)
Being able to read between the lines, seeing besimthces, and identifying false or
unfair assumptions; (5) Recognizing techniques usethake certain positions more
appealing than others, such as false logic andipsinge devices; (6) Reflecting on issues
in a structured way, bringing logic and insightliear; (7) Drawing conclusions about
whether arguments are valid and justifiable, basadgood evidence and sensible
assumptions; and (8) Presenting a point of view structured, clear, well-reasoned way
that convinces others (Cottrell, 2005; Anwar, K.lIr&mawaty, L. (2015)

Halpern (1999) concludes that there are identiéiabitical thinking skills that can be
taught and learned, and when students learn thale and apply them appropriately,
they become better thinkers. In order to streng8tadents' learning of critical thinking,
they introduced in their study four main changek)y educed course material; (2)
improved teacher preparation; (3) tighter projeaiciure; and (4) more project-focused

teaching (Pascarella & Terenzini, 1991).

Recently, improving critical thinking skills has ée a noticeable focus in educational
research, and many studies were conducted — eBpeatiaecondary schools — with this
focus in mind (e.g. Anwar & Iramawaty, 2015; Kumven, 2016; Lathifah, & Susilo,
2016). For example, while Kurniawan (2016) sougiyprioving students' critical thinking
through implementation of problem-based learningL(P Lathifah & Susilo (2016)
implemented Socio-scientific Issue Learning throsgmposium method in a biological

course.

Moreover, Goggin, et al. (2016) have recently stddihe process of transitioning
students from secondary school to university, sstog that the teacher contributes to
students' cognitive development through a range scéffolding strategies and
collaborative learning approaches. These inclueledihg questions, demonstrations and

modelling, dialogic problem-solving and direct mstion concerning the qualities of
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critical thinking such as: (1) judging the quality evidence and the credibility of
sources; (2) asking appropriate questions; (3)deipen minded; (4) being aware of

assumptions; and (5) seeing things from the othgist of view.

According to Wozencroft, Pate, & Griffiths (20143econdary-school teachers can
employ experiential learning as a valuable to@ducation because through engagement,
it promotes an atmosphere for critical thinking gmblem solving. In the field of
English language learning, Anwar & Iramawaty (201Byestigated writing factual

reports in EFL classes as a potential way to ersnatumlents’ critical thinking ability.

There are many ways that teachers can use to emlstuindents’ critical thinking in EFL
teaching, such as cooperative learning strateggudsion, using question, and writing

assignments (Anwar & lramawaty, 2015).

Lifelong learning according to Longworth (2003: p11) refers to thedrning which
occurs throughout the person’s whole life includiadult education and continuous
professional development (CPD). Stenfors-Hayed. g2@08) definedifelong learning

as the continuous development of the skills, kndg#e and understanding essential for
today’s job and personal fulfilment. It can eitihefer to the learning process which spans
the whole of one’s life, or that learning basedreal-life experiences or experiential
learning (Field & Leicester, 2003). Lifelong leargihas always been closely connected
with concepts such as the ‘learning society’. Kyeapand Cropley (2000: pp4-5) argue
that the shortcomings that the existing educatiocoenters and the new challenges it
faces call for the adoption of an alternative coghpnsive and flexible approach of

learning.

At present, the process of learning itself has beronore important than the learning
content. In this sense, self-directed learning agarefficient than formal learning (Field
& Leicester, 2003; Stenfors-Hayes et al., 2008)dbto educational trends, such as the
present transition from training to lifelong leargj have guided the adoption of lifelong

learning as an educational philosophy (Abdallaii, 120
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D-Change Management & ADKAR Model
Change management is a field of study that has bleeeloped to a wide range of
theories from different points of view. People smfethe change process is the most

recent interest of study (Truong & Swierczek, 20089).

Change management can be defined as:

"the process, tools and techniques to manage tbplpeside of change to achieve
the required business outcome...Change managemendrparates the
organizational tools that can be utilized to helpdividuals make successful
personal transitions resulting in the adoption amedalization of change"
(Creasey, 2007: p3).

The success or failure of organizational changesdép on the unique contributions of
people involved. Human resources are not only mipfia change process but also affect
the other inputs such as change objectives, budget, facilities. They decide the
implementation of the change project. Organizatiom@embers can be either
beneficiaries or sufferers of the change outconesnatter who have conducted that
change. Process orientation addresses people fside change. It concerns employees’
ability, values, attitudes, and relationships witie organization. (Truong & Swierczek,
2009: p70)

In this regard, many studies — whether dealing vetlucational or non-educational
institutions — adopted change management as amesdirative approach due to its strong
contribution in changing members’ values and atgagitowards change (e.g. Truong &
Swierczek, 2009; Hassan, 2010).

However, the present study tackles change manageaseaclassroom management
approach/technique,viewing teachers as agents of change inside tlssmom
throughout possessing some competencies that vemable them to lead a change in

thinking and learning styles.
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Many educators weigh teacher’s role inside thesctasn greatly in the educational
change process, which depends highly on teachel&f® and practices — i.e. what the
teacher thinks and does (Fullan, 2014). High-quatitlucation is mainly about the
competent teacher who possesses those persohalicedand professional competencies
that would enable him/her to render high-qualitwetion (Al-Anzi, 2007; Wagner,

2012). Teachers possessing these competencieswitbngome features - such as clarity
of vision, coolness, risk-taking, and mastery ofsecific school discipline — are

important for school management (Tortop, 2012: p19)

Prosci’'s ADKAR model is a widely used goal-orientaplproach that would facilitate
individual change by allowing change managemenms$eto focus their activities on
specific results (Adhikari, 2007). The model isdxh®n the premise that organisations do
not change; it is the people within organisatiot®owehange. Thus, ADKAR describes
successful change at the individual level and oeglithe goals or outcomes of successful
change. It is an effective tool for planning chamganagement activities, diagnosing
gaps, developing corrective action, and supportiranagers and supervisors (Bourda,
2013, p5).

The model consists of five main parts/stages (H2f106): (1) Awareness of the need for
change; (2) Desire to participate and support thenge; (3) Knowledge on how to
change; (4) Ability to implement required skillscabehaviours; and (5) Reinforcement

to sustain the change.

Those steps show the milestones an individual mefseve for change to be successful,
and which were initially identified through Prosesearch. The model has its origins in a
movement to align traditional change managemenvites with a project’s results or
goals. Thus, the Prosci ADKAR Model was first udedidentify if certain change
management activities (such as communication aaithing) were achieving desired
organizational change results. Thus, the model hiat tink between individual
performance, organizational change management asthdss results (Hiatt, 2006;
Adhikari, 2007).
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The researchers defiebange managemeaperationally as:

That administrative approach adopted by secondargligh language teachers,
which is based on some competencies sequencediviatetages in the light of
ADKAR model with the goal of acquainting studenith writical thinking and
lifelong learning.

2. Methods & Procedures

2.1 A Qualitative, Survey-Based Research Methodolgg

In order to accomplish the research objectives,rédsearcher employed a qualitative,
survey-based methodology. This means that the n@s@aode is mainly qualitative as it
starts with literature review and content analyaig] ends with relating together different
pieces of data (i.e. data from: literature, intews and questionnaires) to provide a deep
meaningful understanding of them while suggestifiguanework of change in secondary
language learning - based on both pivots of ADKABdd and empirical evidence from

data.

More specifically, a qualitative analysis of litaree was employed to answer théahnd
2" research questions (sdiéerature review above); then, a survey-based research
methodology was employed to collect data from pagodints, both qualitatively (i.e.

through structured interviews) and quantitativelg.(through questionnaires).

Typically, surveys gather data at a particular pwirtime with the intention of describing
the nature of existing conditions, or identifyingaredards against which existing
conditions can be compared, or determining theioglships that exist between specific
events (Cohen, et al, 2007). Thus, surveys includde-scale tools, such as
guestionnaires and interviews. According to Shaeghy, Zechmeister, & Jeanne (2011:
ppl61-175), survey research is often used to askesghts, opinions, and feelings.
With the development of communication with targepplations through the Internet, it
has become possible to do survey by accessingcipartis online (Fowler Jr, F. J.,

2013), and this would save much time and effort.
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2.2 Sampling & Participants

While conducting the structured interviews, 20 jggraints (secondary language expert
teachers, supervisors, and TESOL/TEFL specialigerasted in secondary education)
were purposively selected based on some criteti@sé include: (1) availability; (2)
experience; (3) interest in the topic; and (4) misbf the English language. While
conducting the questionnaire, 60 participants (séapy/-stage language expert teachers
and supervisors) were randomly selected, both tadace and online. ELT experience

of those participants ranged between 2 — 40 ysars Table 1 below)

Table 1: Information about Participants

Males Females
Gender
31(51.7%) 29 (48.3%)
Profession Other Interested Language
Senior & Expert Teachers at Secondary Schools Teacher Educators &
TESOL/TEFL Researchers
40 (66.7 %)
20 (33.3 %)
Teaching >10 years <10 years From 20-40 years
Experience
10 (17.7 %) 50 (83.3 %) 28 (46 %)
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2.3 Data Collection Tools
Data collection tools included:
1-Content analysis This was conducted while reviewing literature @@ academic

documents (e.g. research articles, theses and Jooks

2-Structured interviewsThese were conducted online using SurveyMonkelsite to
reach participants all over Egypt (see Appendix Bach interview consisted of 4
introductory (optional) questions requesting peatodata, and 4 main (obligatory)

guestions.

3-Questionnaires These were directed to expert teachers at thendacy stage to
request their viewpoint on the 53 items based oiKAR model (i.e. to what degree each
statement/item is currently required in the targmttext to force a change in secondary
language learning (see Appendix B). Thus, the dquastire items fall under 5 main
pivots/stages based on ADKAR model (see Table 8W& Appendix A). E-Teaching
Competencies Related to Activities Presented todestis to Reinforce Change
Sustainability. To check reliability and internansistency of the items and dimensions
within the questionnaire, Cronbach’s Alpha was used its total value for all items
found to be 0.94 indicating a very strong degreeebébility and consistency (see Table
2 below for values of the 5 dimensions).

Table 2: Reliability Coefficients of the Questionnae Based on Cronbach’s Alpha

for All Dimensions

Dimensions R
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A-Teaching Competencies Related to Building StusleAtvarenessof the

Need for Changing Their Thinking & Learning Styles. 0.72
B-Teaching Competencies Related to Building Stuslésirefor Change. 0.78
C-Competencies Related to Acquainting Students Kuntbwledgeabout How

to Change Thinking & Learning Styles 0.80
D-Teaching Competencies Related to Improving StigdeAbilities to
Implement Change in Their Thinking & Learning Sty/le 0.79
E-Competencies Related to Providing Students withiviies to Reinforce 0.85
change Sustainability.

Total Value 0.94

3. Results & Discussion

3.1 Interview Results

The main purpose of the conducted structured interview was to answer the 3rd
research question, "What are the real thinking and lifelong languagartgéng needs of
secondary-stage students from expert teachersppetises?'Based on the interviewees'

accounts, the following conclusions were made:

The thinking and lifelong learning skills that the series aims at acquainting students
with:

Theoretically, the Hello series aims at acquaintstgdents with listening, speaking,
reading and writing skills/sub-skills with the poge of developing their abilities to
effectively communicate in English, both inside andside the classroom. This involves

developing students’ critical thinking skills andeating real-life situations for active
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learning. This also involves pronunciation skiliss(inguishing between vowels), writing
sentences, reading stories and conversations anpottant people and famous events,
reading passages for comprehension (identifyinggisi, and defining new vocabulary.
This communicative course introduces students to mesas of vocabulary with a
functional use of the English language. It reviess skills which students have learnt in
the primary and preparatory stages. Also, it had ppecial attention to the following
areas: dictionary work, critical thinking, commuatiive competence, and grammar

review.

The new thinking skills/abilities that secondary-stage students need to develop:

In addition to the thinking skills targeted by theurse, secondary students need to
develop other skills such as:

* Reviewing the way the British English contradi¢te American English.

* Choosing their own way of expressing themselvesl k@aving aside all the

memorized patterns.

» Developing higher-order thinking skills.

» Developing critical thinking, imaginary thinkingnd creativity.

» Developing strategic reasoning.

» Developing innovative thinking.

» Developing critical thinking.

» Developing creative thinking skills.

» Developing reflective thinking skills.

» Conveying their ideas in correct sentences andtsirel

» Extending their language communication skills.

» Practising thinking and drafting skills during vimg composition.

» Develop reflection on what they learn

Those new lifelong learning skills/abilities that secondary-stage students need to
develop while learning English at this age:

1. Developing independent learning habits;
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Developing courage and motivation to learn;

Getting involved in team work and developing natig skills;

Bearing responsibility to learn;

Developing Web searching skills to locate relevafdrmation resources;
Planning their learning;

Evaluating their knowledge and skills;

Monitoring their progress;

© ©® N o g A~ DN

Adjust their learning strategies as needed,;

10. Develop their creative writing skills: e.g. theyeeto know how to write a short
story, construct a magazine, write a poem title, a&nte about a film;

11.Free extensive reading and translation skills;

12.Using the English language functionally to accosiplireal-life objectives
(pragmatic language skills).

13.Using projects to develop lifelong learning skiisEnglish;

14.Using authentic task-based learning to learn laggumore effectively;

15.Using and practising situated language learning.

The new, real challenges that secondary-stage students currently face in English
language learning, especially as far as critical thinking and lifelong learning are
concerned:

There are many challenges in this regard, which lmarsummarised in the following
points: First of all, the topics discussed in thegksh class are not strongly related to
their real life. Second, those students cannatrlistr speak very well in English. Thus,
before asking them to do or practise more advas&édls — such as critical thinking -
they need to learn how to develop their oral skilthe English language. Third, the time
of the English period is very limited, and four ipels a week are not sufficient. This
challenge — as reported by all interviewees — stasdan obstacle in the way of language
development and thorough practice. Fourth, thereas some interviewees reported — a
challenge related to lack of both materials and ghpporting environment needed to
speak and communicate in English. Learning aidssélletraditional, with no labs or
computers in many schools to allow for more effextianguage learning and practice.
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Fifth, good training of the tutors/teachers is atways applied. Subsequently, English
language teachers at the secondary stage are aidteglior competent enough to enforce
a change in students' thinking and learning sty#®sth, the evaluation or examination
system lies as a big challenge: Language examsndepe grammar rather than on
listening or oral communication in general. Thussl focus is placed on speaking, and
this shortcoming is doubled by shyness of manynkxar who are always reluctant to

speak up and express themselves.

In this regard, a teacher notes:

In my opinion, there are a lot of challenges thaidents face such as: time
specified for teaching grammar is not enough. SEesdt cover all the

grammatical points. So, the teacher has to lookdtirer aids to explain their

lessons. There is no time for practice as the $ipéciesson time is short. Not all
students are able to answer the critical thinking Qecause of individual
differences among them

Also another teacher notes:

| think that those challenges are: lack of aid&e traditional ways of evaluation
(written tests) - lack of experience - lack of tispecified for teaching - lack of
planning - long syllabus and limited time to do r@tuired tasks and practise all
skills - focus of teachers on finishing loads inyamay without paying much
attention to what students should be learning.

3.2 Questionnaire Results

The 53 items of the questionnaire were groupedtimto corresponding pivots (based on
ADKAR model). Using descriptive statistics in SP3% new grouped variables were
arranged descendingly according to means (see Pdiddow). Thus, the resulting order
of those pivots indicates the degree of importahe¢ all participants (n=60) attached to
each of the 53 items. This resulted in the ordéicated in the table below.

Table 3: Descriptive Statistics of Pivots of ADKAR Model Based on
Descending Means

Pivots/Dimensions N Minimum Maximum Mean Std. Deviation

A-Teaching Competencies
Related to Building Ss’ 60 3.30 5.00 4.2600 .43538

Awareness...
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B-Competencies Related to
60 3.20 5.00 4.2517 .49420
Building Students’ Desire...

D- Competencies Related
to Improving Students’ 60 3.08 5.00 4.1472 46217
Abilities to ...
E-Competencies Related to
Activities to Reinforce 60 2.86 5.00 4.0821 .52684
Change Sustainability
C-Competencies Related to
Acquainting Students with 60 2.14 5.00 4.0690 64774

Knowledge about ...

Valid N 60

It is clear from the results that — based on paditts’ viewpoints - the proposed stages
(pivots of ADKAR model) are needed in the same preigygested prior to questionnaire
administration. The only exception is tHé &age (Pivot C) which came as the last one in
order. This might indicate the necessity of thedn&® encourage teachers realise the
importance of acquainting students with knowledgeua how to change their thinking

and learning styles.

Moreover, the questionnaire items (53 teaching adenxies) were also ordered
descendingly based on means (see Appendix C). Baa moal of this was to inform the
design of the suggested framework (see sectiobe€®v). In other words, the higher the
means were for the items, the more likely they waesved as important and relevant,

and thus could stand as a point of departure ptbhposed framework.

3.3 The Suggested Framework

This section is devoted to answering th® f@search question, which is related to
presenting a proposed framework for changing seamyrstage students' thinking and
learning styles in the light of ADKAR Change Managst Model. The proposed model
is based on empirical evidence from results readhyethe conducted field study. It is
also illustrated with consideration of some poimts departure, principles, goals,
guarantees, and pivots. Here is a detailed illtistraof the main components of this

framework:
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A-Points of Departure

The proposed framework relies on many points obdepe; some of which are based on

literature review, while others are derived froraulés of the field study:

 The whole world currently faces a variety of changend challenges (e.g.
globalisation and IT revolution);

» These current world changes have led to the emeegeinmulti-national entities
and companies as well as a tendency towards watetn. Subsequently, job
market requirements have changed in a way thatgelththe previous concept of
the university graduate with high degrees as the ®muirement for securing a
job; instead, possessing other professional compeete and skills, such as
mastery of a foreign language, has recently becowmeessary as a major
requirement for university graduates;

* Since one main goal of education in general - amcorsdary education in
particular - is related to preparing individualg file and one target is to make
educational outputs compatible with the job marlkehicational institutions are
currently required to work hard to produce competirarners with high
performance. This also drove those institutiontatget accreditation, especially
academic accreditation that is closely relateddtecational efficacy.

» The educational efficacy aspect is in turn clogelated with the target learning
outcomes — such as acquainting students with &kitlinking styles and self-
learning skills as requirements for lifelong leawgni The current educational
system is unable to acquaint learners with thosiés dbecause it is drastically
focused on memorisation and using information egi strategies.

* To reach those desired learning outcomes, teattasms to change teaching and
learning styles; this cannot be accomplished withmassessing some teaching
competencies that would enable them to lead thé&edeshange throughout
classroom management.

» Change management is one of the modern admini@rapproaches that can be
used by teachers at the classroom level to fod®age in students’ thinking and

learning styles by acquainting them with critidaihking and lifelong learning.
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» ADKAR change management model naturally includesuBcessive phases or
stages starting with students’ awareness of thertapce of changing thinking
and learning styles. This is followed by stimulgtirtheir motivation and
formulating their desire for change, and then atgurey them with the necessary
knowledge on how to change; followed by fosteringitt real abilities to change,
and finally reinforcing their practices to sust#iis change.

* Moreover, results of the field study indicate tkxéseence of some linguistic needs

related to critical thinking and lifelong learnify those students.
B-Principles

» Critical thinking and lifelong learning skills apart of the life skills necessary for
confronting the challenges of the age;

* English language learning has become an essemtiplirement for the job
market;

» Critical thinking and lifelong learning skills aramong the target English
language learning outcomes at the secondary stage;

» As a classroom leader, the teacher is responsibl@dquainting students with
critical thinking and lifelong learning skills; a@anglish language teacher has an
additional responsibility of acquainting studenithviEnglish language skills;

» Acquainting students with critical thinking andelibng learning skills is done
through the teacher’'s possession of a group ofssseguenced in the light of
ADKAR model;

» Considering students' linguistic needs as theytaeta critical thinking and

lifelong learning is a very important issue thadsld not be ignored.
C-Goals of the Suggested Framework

The main goal of the suggested framework is reptesen accomplishing the secondary
education main goal: preparing students for lifieot just for university education. This

goal can be reached throughout accomplishing th@afimg minor objectives:
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1. Achieving the target learning outcomes of teacHimglish language courses at
the secondary stage;

2. Helping teachers in general, and English languagehers in particular, with
possessing a set of teaching competencies thatdwendble them to change
students' thinking and learning styles;

3. Establishing interdisciplinary collaboration amotepchers to do the desired
change;

4. Encouraging secondary-stage course planners arigndes to include some
classroom activities that would acquaint studentth veritical thinking and
lifelong learning;

5. Drawing the attention of the secondary-stage ppadsi to the fact that students’
assessment should not be confined to written exaatisrnative forms of

assessment that cater for critical thinking aneldifig learning are needed.
D-Guarantees of Implementing the Suggested Framekvor

In order to implement the suggested framework, s@uarantees need to be made
available:

1. Course designers must reduce cognitive loads egisti all courses in general,
and in the English language courses in particular.

2. Holding a group of intensive training workshops aptbgrammes at the
Professional Academy of Teachers (PAT) to be preditb secondary English
expert teachers and supervisors to acquaint therth 8bme teaching
competencies that would in turn help their studemtth acquiring critical
thinking and lifelong learning skills.

3. Heading towards activating teacher’s roles throgglng them some authority
that would enable them to share opinion with decisnakers at MOE, especially
while assigning studied courses and designing rass activities to reach the
target learning outcomes related to critical thmgkand lifelong learning skills.

4. Changing those secondary education laws, rulesregalations that make the
written exam system the only means of assessmentefaluating general
secondary stage students.
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5. Changing Egyptian university coordination systend admission policies from
total dependence on scores obtained by secondegg-students into conducting
performance, talents and ability tests on univerajiplicants to be considered

along with their main scores.
E-Fundamental Language Learning Needs

The framework is based on the most important lagguearning needs (critical thinking
and lifelong learning skills) of secondary-stagedsnts based on interview data. Those

are:
(a) Those needs which are related to critical thinkg:

» Choosing their own way of expressing themselves, @aving aside all the
memorized patterns.

» Developing higher-order thinking skills.

» Developing critical thinking, imaginary thinkingnd creativity.

» Developing strategic reasoning.

» Developing creative thinking skills.

» Developing reflective thinking skills.

» Conveying their ideas accurately in English.

» Extending their language communication skills.

» Practising thinking and drafting skills during vimg composition.

(b) Those new lifelong learning skills/abilities tlat secondary-stage students need to

develop:

» Developing independent learning habits and coutadgarn;

» Getting involved in team work and developing netkirg skills;

» Bearing responsibility to learn;

» Developing Web searching skills to locate relevafdrmation resources;
* Planning their learning;

» Evaluating their knowledge and skills;

* Monitoring their progress;
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Adjust their learning strategies as needed,;

Develop their creative writing skills;

Developing free extensive reading and translatidliss

Using English functionally to accomplish real-lidbjectives (pragmatic language
skills).

Using projects to develop lifelong learning skiisEnglish;

Using authentic task-based learning to learn laggumore effectively;

Using and practising situated language learning.
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F-Pivots of the Suggested Framework

While building the main milestones or pivots of theggested framework, both the
ADKAR five stages and secondary students' linguisgéeds mentioned above— as far as
critical thinking and lifelong learning are concedt were considered. Based on the new
order of items (competencies) under each pivot Aqgeendix D), the suggested pivots

and relevant competencies are (see also Figuroivpe

Figure 1: Teaching Competencies & Change Tools

Change Tools
Competencies
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/

Awareness foster this awareness.

Encouraging Ss and stimulating them to change

Listening to S=" complaints and suggestions related to change.

<
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1-Teaching Competencies Related to Building Studgmwareness of the Need for

Changing Their Thinking & Learning Styles:

In order for the secondary language teacher tdokeeta build students' awareness of the
important need for changing their thinking and Estgllanguage learning styles, s/he
needs to master some teaching competencies orddyaded on participants' views -
from the most important competencies to the leagortant ones (see Appendix D) as

follows: (English language teachers should be dapaib..)

1. lllustrating the importance of team work inside ttlassroom to accomplish the
desired language communicative goals.

2. Clarifying to students the importance of referriogvaried learning resources in
addition to the English language textbook.

3. Helping students to recognize the importance ofrbed for using self-learning
styles while learning English as a foreign languemgtace current-age challenges
related to language use, especially in terms afeaging cognitive overload of
vocabulary, terms and idioms.

4. Guiding students into a recognising the importasicEnglish language learning
as an essential requirement for joining the jobketar

5. Showing to students the importance of establishiagguage learning
communities — both inside and outside the classrqery. through social
networks) — in practicing English functionally apchgmatically.

6. Showing the importance of self-learning in facingrent-age challenges (e.g.
globalization and ICT revolution).

7. Enabling students to be aware of the importancesurfig critical thinking for
facing challenges related to cognitive overloagheemlly when it comes to the
increasing linguistic input (e.g. new vocabuladipims, and terms).

8. Showing the importance of employing critical thingifor functional language
learning in qualifying them to join the job market.

9. Drawing students' attention to the important needding critical thinking while

facing current-age challenges (e.g. globalizatioeh I€T revolution).
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10. Highlighting the bad need for critical thinking ae to review and evaluate varied
information resources, especially the electroniesonluring English language

learning.
2-Teaching Competencies Related to Building Studggmesire for Change;

In order for the secondary language teacher tolbe # build students' desire for
changing their thinking and English language leagrstyles, s/he needs to master some
teaching competencies ordered - based on partisipaews - from the most important
competencies to the least important ones as foll(irgylish language teachers should be
capable of...)

1. Listening to students' complaints about the obsgathat stand in the way of
using self-learning in language acquisition, esgdcthose related to availability
of learning resources.

2. Encouraging students to pose questions in ordetet@lop the linguistic and
communicative skills that would assist them withsteaing the English language.

3. Listening carefully to students to identify the piems and/or difficulties that
might hinder their use of critical thinking whiledrning English.

4. Encouraging students - especially during oral andttem expression
tasks/exercises in their English language course generate as many ideas as
possible about a certain topic.

5. Prompting learners to be more creative and inneediy answering questions in
more than one way.

6. Encouraging talented students to help their pedth wsing new language
learning styles/strategies, such as: active legrnieflective learning, shared
reading and cognitive apprenticeship.

7. Accepting students' suggestions for English langissdf-learning techniques.

8. Promoting talented peers to assist their peers agttessing different language
learning resources.

9. Bridging gaps with home environment to sustain labdity of time and

resources needed for self-learning.
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3-Competencies Related to Acquainting Students wKinowledge about How to

Change Thinking & Learning Styles:

In order for the secondary language teacher tole @ acquaint students with the

necessary knowledge related to changing their ttgnland English language learning

styles, s/he needs to master some teaching congetasrdered - based on participants'
views - from the most important competencies to l¢est important ones as follows:

(English language teachers should be capable of...)

1. Teaching students how to make self-evaluation aigments after studying a
specific linguistic content (e.g. a reading comprehon passage).

2. Providing students with English websites that ideldata on how to change
thinking modes and English language learning styles

3. Providing students with samples/models and exampliesvaried language
learning resources.

4. Holding orientation workshops and meetings wittdstuts at the beginning of the
academic year to illustrate the thinking modes tgpés which they can use while
studying English.

5. Establishing an online Community of Practice (gig.a common social network)
to answer students’ queries on using critical timgkin language learning (i.e.
concept, fields, procedures, timing, etc.).

6. Holding orientation meetings with students at tkegibning of the academic year
to illustrate (through interactive presentationsg learning modes and types
which they can use while studying English.

7. Establishing an online Community of Practice (gig.a common social network)
to answer students’ queries on language self-legrnii.e. types, modes,
resources, procedures, etc.).

4-Teaching Competencies Related to Improving StudérAbilities to Implement
Change in Their Thinking & Learning Styles:
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In order for the secondary language teacher toble ta improve students' abilities to
implement a change in their thinking and Englisiglaage learning styles, s/he needs to
master some teaching competencies ordered - basgrticipants' views - from the
most important competencies to the least importaats as follows: (English language

teachers should be capable of...)

1. Preparing some linguistic applications that areetlasn brainstorming strategies
during warming-up so as to generate as many idegessible within a limited
period of time.

2. Mastering computer and Internet competencies napeder accessing English
data sources to transfer this practice to learners.

3. Giving students incorrect phrases and sentencertect/amend linguistically
(i.e. grammatically, semantically, contextuallyg.gt

4. Finding out situations related to students’ refd-problems and training them on
how to scientifically resolve them as part of thdanguage expression
tasks/exercises.

5. Assigning students to search for (and locate) mairon/knowledge related to an
English language course.

6. Mastering logical dialogue with students so asr&ntthem on using critical
thinking.

7. Connecting the English language course with otlmrrses with the goal of
establishing a common ground that would assist Idpireg critical
interdisciplinary thinking and self-learning.

8. Training students — using social networking welssieon improving ability on
self-expression more freely.

9. Dividing students into heterogeneous groups withghrpose of training them on
how to share ideas among themselves to productveréiaguistic outputs.

10.Training students on how to criticize and evaluatibility of English language
course they are studying and self-learning reseurce

11.Interfering appropriately in time to resolve anystatles that might hinder critical

thinking.
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12.Training students on how to plan debates among tbemsome argumentative

topics during oral expression in English.

5-Teaching Competencies Related to Activities Pntsd to Students to Reinforce

Change Sustainability:

In order for the secondary language teacher tohe ta present activities to students
with the purpose of reinforcing change sustaingbih thinking and English language

learning styles, s/he needs to master some teadungetencies ordered - based on
participants' views - from the most important cotepeies to the least important ones as

follows: (English language teachers should be dapafb..)

1. Providing immediate feedback to students so asvercome any obstacles
hindering English language self-learning in theifat

2. Reminding students about using self-learning agfeaskill to be practised in
different life situations.

3. Always reminding students about importance of cuartig self-learning in
English language courses as well as other courses.

4. Guiding students into writing down personal diardesl records to monitor their
academic progress and language competency levels.

5. Providing immediate feedback to students so as/émcome weaknesses related
to using critical thinking in the future while ledng the English language.

6. Allowing students opportunities of contacting hievloutside the classroom to
answer their queries.

7. Providing appropriate immediate reinforcement facte student while proposing
new ideas related to the English language.

8. Assessing students based on some logical and bigjestandards so as to
encourage them to sustain using critical thinking self-learning styles.

9. Providing appropriate immediate reinforcement factestudent while consulting
different knowledge sources related to the Endésiguage.

10.Showing the importance of continuously criticisimgd reviewing emergent

issues so as not to take things for granted.
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11.Keeping activity logs as a means of following-updgnts, and discussing some
language learning-related issues accordingly.
12.Drawing students’ attention to the negative outcemesulting from ignoring the

use of various data sources.

4. Recommendations & Suggestions for Further Resdar

In the light of the study results, the researchemssent some recommendations as

follows:

1. Applying ADKAR Change Management Model with otheourses and
educational stages;

2. Introducing change management models to schoolsssim enable teachers to
conduct the desired changes at the classroom level;

3. Focusing more on critical thinking while teachirggesitific concepts and abstract
subjects such as Maths;

4. Fostering a lifelong learning approach at higheucadion, especially in pre-
service teacher education programmes;

5. Connecting school subjects together in an inteiglisary fashion so as to create
a common ground based on which critical thinking ba developed,;

6. Encouraging secondary-stage teachers to promdimalating English language
learning environment to enable students to learalyrand practise new learning
strategies;

7. Guiding course designer into including an apprdpringuistic content that
would stimulate students' thinking and facilitatarning.

8. Finding a way through which teachers of differecttaol subjects can cooperate
together to sustain a change in secondary-stagkergii critical thinking and
lifelong learning.

9. The Professional Academy of Teachers should arraogee intensive training
programmes and workshops for secondary-stage tesachith the goal of
enabling them to developing the needed competendmsh will help them to
lead a change in their students’ learning.
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10.Fostering connections between secondary-schoohéesand parents so as to
help students overcome any family problems thahtfgnder the use of learning
resources.

11.Teachers should preserve and sustain good relbtgmsvith their students so
that future communication would be possible.

12. A teacher himself/herself should be a knowledgé&eseand critical thinker so as
to be a good example for his students.

13.Teachers should present content in a logically seced fashion so that learners
thinking skills can be developed.

14.Teachers should prepare learning activities in Wit ADKAR model to change
their students' learning and thinking styles.

15.Teachers need to use assessment strategies andjteshthat draw on critical

thinking and lifelong learning.

In addition, future research can be conducted eridlowing topics:

1. Investigating the use of ADKAR Change Management®&ldo lead a change in
language learning at primary and preparatory s&hool

2. Using other change management models in secondacagon;

3. Investigating students' experiences with changihgirtthinking styles and
language learning;

4. Using ADKAR model to lead a change in other schadbjects, such as Maths
and Science.

5. Exploring the alternative assessment strategiest@old that language teachers
can use to lead a change in language learning.

6. Measuring the effect of using intensive readinggpaonme in English language
learning on developing students' critical and dveahinking.

7. Researching the specific lifelong learning skillsdastrategies that language
learners need to develop so as to achieve autHentioage learning.

8. A suggested programme for acquainting teachers thiighcompetencies needed

for changing students' critical thinking and lifietplearning.
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9. Job satisfaction of secondary teachers and itstioe&hip with effective
classroom management for changing thinking andhiegrstyles.
10.A suggested framework for activating the role ohaa administration to

acquaint students with some life skills using ADKM®del.
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Appendix A
Structured Interviews for Identifying English Language Learning
Needs at Egyptian Secondary Schools (Thinking & Lélong

Learning)

Introduction:

Secondary-Stage Students' Thinking & English Languge Learning Needs

Invitation Letter
To secondary-stage English language (expert) tesiche

Hello dear friends! | wonder if you could help mé&wsomething. As part of a research
project, a colleague and | are investigating thal tlinking and lifelong language
learning needs of secondary-stage students fronerexpachers' perspectives..l'll be
grateful if you could help us with any useful sugfiens related to those real needs based
on your wide and long experience in this area.g&léandly add your useful input in the
appropriate places below. If you've got any questiplease send an e-mail message to:
msayed40@yahoo.com

| do really appreciate your kind cooperation anglpsut!
Mahmoud
Investigation of Secondary-Stage Students thinkingnd lifelong learning needs
(Online Interview)
Prepared by

Dr Mahmoud M. S. Abdallah
Dr Marwa M. Mohammad
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Dear respected English Language Teaching Speci@digbervisor, expert teacher,
teacher, etc.),

The researcher is currently conducting a resedraty on critical thinking and lifelong
learning in the context of English language teaglahthe secondary stage. This online
interview aims at identifying your personal opinion the real language learning needs
of secondary-stage students, especially as faritasatthinking and lifelong learning

skills are concerned.

Please kindly write in the allocated spaces belewrmaich as you can because your
insightful input is very important to us. Besidg®ur opinion as a teacher, teaching
practitioner and/or secondary English teaching gxpeso valuable to us. We think you
can have a vital role in improving the whole pracey providing your own insightful

input.

*Please note that
» This is an online interview which is not intendedoe a test or exam;
* There is no right or wrong answer; you're free titawvhatever you like in the
allocated boxes;
» Take your time while dealing with the interview gtiens;
» Don't skip any section/question;

» 6-Write as much as you can! Every single word yoitewvill be considered.

Sincerely,

The researchers

LUl NAME: Lo

2. E-mail address........oocuviiiiiiiie

3. Job & Affiliation (e.g. school, educational administration, direati®rand city/town):
4. Number of Years of Teaching Experiencgor how many years have you been

working as a teacher, for example?): ...
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5. Throughout your personal experience with thdd4&econdary English series, please
indicate - in detail - the thinking and lifelongataing skills that the series aims at
acquainting students with.

6. Please list those new thinking skills/abilitibsit - in your opinion - secondary-stage

students need to develop while learning Englighiatage.

7. Please list those new lifelong learning skiliiiies that - in your opinion - secondary-

stage students need to develop while learning Eimgti this age.

8. In your opinion, what are the new, real chalEenghat secondary-stage students
currently face in English language learning, esgBcias far as critical thinking and

lifelong learning are concerned?

47



College of Education

Curriculum & Instruction Dept.

Appendix B

Secondary-Stage English Language Teachers' Needed Competencies
Questionnaire in the Light of ADKAR Change Management Model

Prepared by
Dr Mahmoud M. S. Abdallal Dr Marwa M. Mohammac
Lecturer of Curriculum & TESOL/TEFL Lecturer of Educational Administration at
Methodology Foundations of Education Dept.
College of Education, Assiut University College of Education, Assiut University
2016

Dear English Language Teaching Expert/Inspector

This questionnaire aims at identifying which ELT competencies are
needed for secondary-stage English language teachers to foster critical
thinking and lifelong learning in the classroom. Your viewpoint is
extremely important for accomplishing our research objectives. Any
information you provide is very confidential and won’t be used for any
purposes other than research.

Please note that

1. This questionnaire (openionnaire) is not intended to be a test or an exam;

2. There is no right or wrong answer;
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3. You should tick (click) ONE response only for each statement without

skipping any;

4. Allocated time ranges between 15-20 minutes;

5. You have to answer each item by ticking (clicking) one of 5 available

response options (graded from: 1=Strongly Disagree to 5=Strongly Agree),

based on your opinion on the extent to which each item (competency)

should be available in the target teachers to accomplish the desired change:

No Statement Strongly Disagree | Undecided Agree Strongly
Disagree Agree
2 3 4
1 )
1 N

Name & E-mail address (Optional):
Gender: Male - Female

Job & Affiliation (Place):

Number of Years of Teaching Experience:
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The ELT Competencies Questionnaire

Response
Ow | MO | wWwC |d> (>0
25| g 2| 9|98
No | Statement €2 €| g| 81|83
o o < 0
. 2
A-Teaching Competencies Related to Building Students’ Awareness of
the Need for Changing Their Thinking & Learning Sty  les
1 Clarifying to students the importance of refagrin

English language textbook.

to varied learning resources in addition to the

Highlighting the bad need for critical thinking
as to review and evaluate varied informat
resources, especially the electronic ones duy
English language learning.

[2)

on
ring

Guiding students into a recognising |
importance of English language learning as

essential requirement for joining the job markey.

he
an

thinking for functional language learning
qualifying them to join the job market.

Showing the importance of employing criti¢

al
in

of using critical thinking for facing challengg
related to cognitive overload, especially wher
comes to the increasing linguistic input (e.g. 1
vocabulary, idioms, and terms).

Enabling students to be aware of the importance

bS
n it
ew

Drawing students' attention to the important n
to using critical thinking while facing current-a
challenges (e.g. globalization and I(
revolution).

eed
je
CT

Showing the importance of self-learning in fac
current-age challenges (e.g. globalization and
revolution).

ng
ICT

lllustrating the importance of team work insi

communicative goals.

the classroom to accomplish the desired languiags

de

learning English as a foreign language to f
current-age challenges related to language
especially in terms of increasing cogniti
overload of vocabulary, terms and idioms.

Helping students to recognize the importance of
the need for using self-learning styles whi

e
ace
usej,

10

Showing to students the importance

of
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Response

O MO | wC |[&> >0
23| 2| a| 3158
No Statement @: = & o 233
< | B =X n<
[EEN o
establishing language learning communities —
both inside and outside the classroom (g.g.
through social networks) — in practicing English
functionally and pragmatically.
B-Teaching Competencies Related to  Building Students’ Desire for
Change
11 Listening carefully to students to identify the

problems and/or difficulties that might hind
their use of critical thinking while learnin
English.

er
g

12

Listening to students’ complaints about
obstacles that stand in the way of using S
learning in language acquisition, especially th
related to availability of learning resources.

the
elf-
ose

13

Encouraging students to pose questions in ¢
to develop the linguistic and communicative sk
that would assist them with mastering the Eng
language.

ills
lish

rder

14

Accepting students’ suggestions for Eng
language self-learning techniques.

lish

15

Encouraging students — especially during orell
written expression tasks/exercises in their Eng
language course - to generate as many ides
possible about a certain topic.

an
lish
1S &

16

Prompting learners to be more creative
innovative by answering questions in more ti
one way.

and
nan

17

Stimulating talented students to help their ¢
with using new thinking modes and styles
language learning, while providing them with a
needed guidance and support.

ber
in
ny

18

Encouraging talented students to help theirg
with using new language learnir
styles/strategies, such as: active learn
reflective learning, shared reading and cogni
apprenticeship.

eer

g
ng,

live

19

Promoting talented peers to assist their peghs
accessing different language learning resource

w
S.

20

[ain

Bridging gaps with home environment to sus
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No

Statement

Response

T @albesiq
Albuons

N O

aalbesi

wc |~

papiospu
9010y
G 9aIby
Albuons

learning.

availability of time and resources needed for self-

C-Co

mpetencies Related to Acquainting Students
about How to Change Thinking & Learning Styles

with

nowledge

21

Teaching students how to make self-evaluation
and judgments after studying a specific linguistic
content (e.g. a reading comprehension passage).

22

illustrate the thinking modes and types wh
they can use while studying English.

Holding orientation workshops and meetings with
students at the beginning of the academic year tg

ch

23

students’ queries on using critical thinking

procedures, timing, etc.).

Establishing an online Community of Practice
(e.g. via a common social network) to answer

language learning (i.e. concept, fields,

n

24

Holding orientation meetings with students &t
(through interactive presentations) the learn

studying English.

beginning of the academic year to illustrate

modes and types which they can use while

th

ing

25

students’ queries on language self-learning
types, modes, resources, procedures, etc.).

Establishing an online Community of Practice
(e.g. via a common social network) to answer

i.e.

26

Providing students with samples/models pand
examples of varied language learning resources.

27

and English language learning styles.

Providing students with English websites that
include data on how to change thinking modes

D-Teaching Competencies Related to Improving Students
Implement Change in Their Thinking & Learning Style

S

" Abilities to

28

expression in English

Training students on how to plan debates among
them on some argumentative topics during oral

29

studying and self-learning resources.

Training students on how to criticize and evidua
credibility of English language course they are

30

Giving students incorrect phrases and sente

nce

[92)
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No

Statement

Response

T @albesiq
Albuons

ND | we | b

aalbesi
papiospu
9010y
G 9aIby
Albuons

to correct/amend linguistically (i.€

grammatically, semantically, contextually, etc.),

A3 %4

31

Preparing some linguistic applications that
based on brainstorming strategies dur
warming-up so as to generate as many idea
possible within a limited period of time.

are
ing
S as

32

Assigning students to search for (and locate)

information/knowledge related to an Engli
language course.

sh

33

Training students — using social network
websites — on improving ability on se
expression more freely.

ng
f-

34

Dividing students into heterogeneous groups
the purpose of training them on how to sh
ideas among themselves to produce cres
linguistic outputs.

with
are
\tive

35

Interfering appropriately in time to resolve 3
obstacles that might hinder critical thinking.

Iny

36

Mastering computer and Internet competen
necessary for accessing English data source
transfer this practice to learners.

cies
SRR 0]

37

Finding out situations related to students’-tiéal
problems and training them on how
scientifically resolve them as part of th
language expression tasks/exercises.

to
pir

38

Mastering logical dialogue with students so
train them on using critical thinking.

St

39

Connecting the English language course
other courses with the goal of establishing

critical interdisciplinary thinking and se
learning

common ground that would assist developfng
I

with
] a

E-Teaching Competencies Related to Activities Present

to Reinforce Change Sustainability

ed to Students

40 Always reminding students about importance of
sustaining the use of critical thinking in diffeten
life issues/affairs.

41 Always reminding students about importance of
continuing self-learning in English language
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No

Statement

Response

T @albesiq

Albuons

ND | we | b

aalbesi
paplospu

9010y

G 9aIby
Albuons

courses as well as other courses.

42

Providing appropriate immediate reinforcem
for each student while consulting differe
knowledge sources related to the Eng
language.

ent
nt
ish

43

Providing appropriate immediate reinforcem

ent

for each student while proposing new ideas

related to the English language.

44

Assessing students based on some logical

objective standards so as to encourage them tc

sustain using critical thinking and self-learni
styles.

an

ng

45

Allowing students opportunities of contacti

ng

him/her outside the classroom to answer their

queries.

46

Providing immediate feedback to students so as t

overcome weaknesses related to using cri

thinking in the future while learning the English

language.

ical

47

Providing immediate feedback to students so ;

as t

overcome any obstacles hindering English

language self-learning in the future.

48

Reminding students about using self-learning
life skill to be practised in different life situans.

as

49

Drawing students’ attention to the negat
outcomes resulting from ignoring the use
various data sources.

ive
of

50

Showing the importance of continuou
criticising and reviewing emergent issues sQ
not to take things for granted.

Sly
as

51

Keeping activity logs as a means of following
students, and discussing some language lear
related issues accordingly.

up
ning

52

Guiding students into writing down perso
diaries and records to monitor their acade
progress and language competency levels.

hal
mic

53

Communicating with parents to help them w
devising means of encouraging their sons
daughters to speak English and build s

ith
and
elf-

confidence while using it.
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Appendix C: Order of Teaching Competencies Based on Descending Means

Descriptive Statistics of All Questionnaire Items

Teaching Competencies (Questionnaire Items std.
N | Min | Max [Mean o
Deviation
13. Encouraging students to pose questions... 60 3 5 4.48 701
12. Listening to students' complaints about... 60 2 5 4.48 .676
8. lllustrating the importance team work inside thelass.. 60 2 5| 4.45 .790
1. Clarifying to Ss importance of referring to \etilearning
60 3 5| 4.42 .645
resources
15. Encwraging Ss.to generate as many idea: possible.. 60 1 5| 4.37 .938]
11. Listening carefully to Ss to identify the prefys hindering
. - o 60 3 5| 4.37 .637
their use of critical thinking
16. Prompting learners to be more creative by anesge
) 60 2 5| 4.35 .840
questions...
31. Preparing linguistic applications based onrtstairmin
.p g. 9 ] PP ] 9 ) 60 2 5| 4.33 .837
strategies during warming-up to generate as maggsias possib
48. Reminding students about using self-learning &g skill... 60 2 5[ 4.32 676
47. Providing immediate feedback to Ss to overcameobstacle
) ] o 60 1 5| 4.32 .873]
hindering self-learning in the future.
9. Helping Ss to recognize the importance of needi$ing self-
. . . 60 2 5| 4.32 .748]
learning styles while EFL learning to face currage...
36. Mastering IT competencies necessary for acog&siglish
g P ) ) Y BRI 60 2 5| 4.30 .743]
data sources to transfer this practice to lear
3. Guiding Ss into a recognising importance of Eldan essentig
) o 60 2 5| 4.28 922
requirement for joining job mark:
18. Encouraging talented Ss to help their peeits wsing new
) ) o 60 1 5| 4.28 .904
language learning styles — active & reflective thérg....
14. Accepting Ss’ suggestions for English lan Elearnin
) Ping 9 9 o=y 9 60 1 5| 4.27 .936
techniques.
30. Giving Ss incorrect phrases and sentencesteato 60 1 5| 4.27 .918]
10. Showing tSsthe impatance of establishing ELcommunitie] 60 2 5 4.27 .660
41. Always reminding Ss about importance of contigiself-
o ) 60 2 5| 4.23 .945
learning in English courses as well as other caurse
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7. Showing the importance of self-learning in facaurrent-age

challenges

5. Enabling Ss to be aware of the importance ofgsiitical

thinking for facing challenges related to cognitoxerload...

37. Finding out situations related to Ss’ real-fifeblems and

training them on how to resolve them...

21. Teaching Ss how to make self-evaluation andmehts after
studying a specifi...

32. Assigning Ss to search for info related to aglih language

course

52. Guiding Ss into writing down personal diaries aecords to

monitor their academic progress.

39. Connecting the English language course witkratburses wit

the goal of establishing a common ground that ...

38. Mastering logical dialogue with students stcesain them on
using critical thinking
4. Showing the importance of employing criticahtting for

functional ELL in qualifying them to join the jobarket.

27. Providing Ss with English websites that inclddéa on how td
change thinking modes and ELL styles.

46. Providing immediate feedback to Ss to overcareaknesses

related to using critical thinking in the future WehELL

6. Drawing Ss’ attention to the important needdimg critical
thinking while facing current-age challenges (glgbalization an

ICT revolution)

26. Providing Ss with samples/models and examgleareed ELL

resources.

17. Stimulating talented Ss to help their peerf wiing new

thinking modes and styles in ELL.

40. Always reminding Ss about importance of sugtgithe use o

critical thinking in different life issues/affai

22. Holding orientation workshops and meetings \8igito

illustrate the thinking modes and types...

45. Allowing Ss opportunities of contacting him/lertside the

classroom to answer their queries.

33. Training Ss— using social networking websitem-+mproving

ability on self-expression more freely.
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60

60

60

60

60

60

60

60

60

60

60

60

60

4.23

4.23

4.22

4.22

4.20

4.17

4.17

4.17

4.17

4.17

4.15

4.15

4.13

4.13

4.12

4.12

4.12

4.10

.945

722

715

1.027

.898

.847

.806

.806

.847

.867

.860

.880

.947

.982

.865

.783

.904

.838




53. Communicating with parents to help them withisiag meang

of encouraging their sons to speak English anditaélf-confiden.

43. Providing immediate reinforcement for each eipitoposing

new ideas related to the English language.

19. Promoting talented peers to assist their peithsaccessing

different language learning resources.

2. Highlighting the bad need for critical thinkitgreview and

evaluate varied info resourc

29. Training Ss on how to criticize and evaluatddility of
English language course they are studying andeailfiing

resources.

34. Dividing Ss into heterogeneous groups withpthigose of
training them on how to share ideas among themsétvproduce

creative linguistic outputs.

35. Interfering appropriately in time to resolveyabstacles that

might hinder critical thinking.

44. Assessing Ss based on some logical and olgestiwmdards to
encourage them to sustain using critical thinking self-learning

styles

23. Establishing an online CoP (e.g. via a comnumias network)

to answer Sgjueries on using critical thinking in languagerieing

42. Providing appropriate immediate reinforcementefach stude
while consulting different knowledge sources ralatethe Englisii
language.

50. Showing the importance of continuously crifiegsand

reviewing emergent issues so as not to take tHorggranted.

24. Holding orientation meetings with Ss at theibeigg of the
academic year to illustrate (through interactivesentations) the
learning modes and types which they can use whiltysg

English.

25. Establishing an online CoP (e.g. via a comnumias network)

to answer Ss’ queries...

28. Training Ss on how to plan debates among thesome

argumentative topics during oral expression in Bh

51. Keeping activity logs as a means of followirm$s, and

discussing some ELL-related issues accordingly.
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60

60

60

60

60

4.10

4.10

4.10

4.08

4.05

4.05

4.03

4.02

4.00

3.98

3.97

3.93

3.92

3.88

3.83

915

.838

75

.907

.811

.811

.688

.892

991

.892

.920

.989

1.062

1.075

1.028




49. Drawing Ss’ attention to the negative outconessilting from

ignoring the use of various data sources.

20. Bridging gaps with home environment to susgaiailability of

time and resources needed for self-learning.

Valid N

60

60

60

3.73

3.68

1.039

1.066
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Appendix D: Order of Competencies under Each Pivot Based on
Participants' Views

Pivot A: Awareness

Item no Mean Order
1 4.42 2
2 4.08 10
3 4.28 4
4 4.17 8
5 4.23 7
6 4.15 9
7 4.23 6
8 4.45 1
9 4.32 3
10 4.27 5
Pivot B: Desire
Item no Mean Order
11 4.37 2
12 4.48 1
13 4.48 1
14 4.27 5
15 4.37 2
16 4.35 3
17 4.13 6
18 4.28 4
19 4.10 7
20 3.68 8
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Pivot C: Knowledge

Item no Mean Order

21 4.22 1

22 4.12 4

23 4.00 5

24 3.93 6

25 3.92 7

26 4.13 3

27 4.17 2

Pivot D: Ability

Item no Mean Order
28 3.88 10
29 4.05 8
30 4.27 3
31 4.33 1
32 4.20 5
33 4.10 7
34 4.05 8
35 4.03 9
36 4.30 2
37 4.22 4
38 4.17 6
39 4.17 6

Pivot E: Reinforcement
Item no Mean Order
40 4.12 5
41 4.23 2
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42 3.98 8
43 4.10 6
44 4.02 7
45 4.12 5
46 4.15 4
47 4.32 1
48 4.32 1
49 3.73 11
50 3.97 9
51 3.83 10
52 4.17

53 4.10 6

61




