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ABSTRACT
We need to come together as a team and become one system of total quality improvement
regarding the education of our nation’s children. In order to achieve a gold standard in
the education of our nation’s children, leadership has to be willing to go against the status
quo and build bridges for long-term sustainable change. In order to survive,
organizations must create smart new strategies and strategic initiatives and implement
them in ways that drive change fast enough, with sustainable results. Student
achievement is the number one criteria under which schools are judged. Mathematical
capability in the 21st century is the key determinant to productivity concerns. Proven
improvement, continuous quality improvement (CQI) through the Advancement via
independent determination (AVID) program could be the beginning of creating a “gold
standard of education” for all children. Schools and communities should know if
educational programs are providing results. This paper explores whether or not the
implemented change program, AVID, successfully improved student’s academic
achievements in the public school system. The research will focus specifically on
student’s scores in mathematics. The research question is whether or not there is a
statistically significant difference in the ACT mathematical scores between AVID elective
11th graders and non-AVID 11th graders. Current academic achievements in the public
school system indicate the need for a collaborative approach between a traditional system

and a change intervention.
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CHAPTER ONE
Introduction

Practices of inequality have motivated research in our public school systems in
the past. Concerns of bias related to diversity, life improvement, and how to provide a
quality educational experience for all students persists (Baker, 2009). The Advancement
Via Independent Determination (AVID) program is an elective college preparatory
curriculum (Peak, 2010).

The proven effectiveness of the AVID program has the potential to facilitate the
expansion of the program school-wide, creating an environment of scholarly learning for
every student at an early age. The purpose of the research was to examine the AVID
program’s effectiveness and its’ impact on the AVID elective students. The goal was to
evaluate whether the program is doing what they say they are doing, providing proof of
the AVID programs’ effectiveness.

If the results of this study are positive, the end result will be documentation of a
proven college preparatory program, which provides students with a college preparatory
path. The results of this research could allow for standardized practices and protocols
between school districts to achieve successful student academic outcomes. As every
child should be entitled to an individualized educational experience (IEE), AVID, if
proven to be effective could be the vehicle of choice to deliver such a quality experience:
creating a “gold standard of education” for all students.

Problem Background
The Manhattan school district in Kansas (KS) has had schools on the “School on

Improvement” list because of the low score results from state assessment exams,



improvement by 10% on their scores was needed to move forward (USD 475 Geary
County Schools [USD 475], 2011). While in 2011 the Manhattan school district made
adequate improvement, it was required to show continued improvement for the next two
years, and the AVID program intervention was implemented during the period of concern
(USD 475, 2011). There have been concerns about whether or not AVID has been
improving student academic achievements and how to provide a quality individualized
educational experience (IEE) for all students.

The AVID program has been in existence since 1980, federally funded with huge
tax dollars, without any successful casual comparative studies supporting its claims to
improve overall student academic achievement (Victory, 1998). Neither are there any
quasi-experimental studies supporting significant improvement in mathematics in AVID
elective students when compared with non-AVID students (Peak, 2010). The nation
continues to have a lagging performance in mathematics, reflecting a failure to meet the
individualized needs of students (Vigdor, 2013). The need exists for across the board
standardized education methods for all students that provide positive academic outcomes,
positively influencing self-esteem (Hammermeister, Pickering, & Ohlson, 2009).

When it comes to change, a need arises to navigate through the maze of change
and succeed in changing times (Johnson, 1998). Positive results from this research could
provide the tools to successfully navigate a systems change and lead to a paradigm shift
in the education of all students. There is a need for a nationwide gold standard of college
preparatory education in the public school system for every student versus only for a few

chosen students.



Purpose of the Study

The purpose of education should be to increase the quality of someone’s life.
AVID was developed by an English teacher, Mary Catherine Swanson in San Diego, CA,
with the intent to improve the quality of midline/C average student’s quality of life
(Victory, 1998). The purpose of the research was to examine the impact of the AVID
program on the AVID elective students and its effectiveness. The goal was to evaluate
and determine whether the program is doing what it says it is doing, and provide proof of
the AVID programs’ effectiveness. The end result could be documentation of a proven
college preparatory program, which provides students with a college preparatory path.

Another goal was to provide a clearer picture of how a learning organization can
meet the community’s needs by improving student academic outcomes and raising the
standard in the education of this nation’s students. Every student should be entitled to an
IEE. If proven to be effective, AVID would be the vehicle of choice to deliver such a
quality experience. An IEE would promote self-confidence and life skills, whereas, an
individualized educational plan (IEP) can place a label on a student, promoting a lack of
self-confidence. First, we need to establish that we do, in fact, have a means to facilitate
such a change by establishing a foundation to build upon a program capable of producing
positive outcomes.

Research Question and Hypothesis

AVID was reported to be a school change program that improved academic
outcomes (Victory, 1998). Just as Hersey, Blanchard, and Styles’ (1996) situational
leadership theory has stood the test of time, we need to know that the AVID program is

still improving outcomes. The research examined the specific aspects of one academic



subject, “mathematics,” and provided documentation to support the effectiveness of the
program. The research question is: how are the ACT math scores different at the Kansas
school for the 11" grade students who completed the AVID program compared to the
ACT scores for non-AVID 11" grade students performing at the same level? The null
hypothesis is as follows: There is no statistically significant difference in the ACT
mathematical scores between Kansas AVID 11th graders and non-AVID 11th graders. A
program such as AVID, if capable of producing positive academic outcomes, could be the
needed catalyst for a paradigm shift in the public school system.
Limitations of the Study

States now report student outcomes based on assessments of student achievement
in specific subjects and grade levels for all students, as well as for subgroups defined by
gender, race, and ethnicity (NCES, 2011). The reporting requirements could be a
limitation on the research outcome. The reporting requirements for Title 1 state that sub
group disaggregation of the data may not be published if the results would yield
personally identifiable information about an individual student or if the number of
students in a category is insufficient to yield statistically reliable information (NCES,
2011). These reports offer the challenge of balancing the reporting requirements against
legal requirements to protect each student’s personally identifiable information (NECS,
2011).

The AVID students’ educational achievement data has been compiled in
aggregates (Arjona, 2013). Protecting student privacy means publishing data only in a
manner that does not reveal individual students’ personally identifiable information (PI1),

either directly or in combination with other available information (NCES, 2011). The



unintended disclosure of personally identifiable information revealed through information
released to the public by the school district may occur (NCES, 2011).

Sample size may be a possible limitation and conducting the study within one
school district may be viewed as useful to that particular district only, requiring the
possibility of further studies being conducted with a focus on individual school districts
(Ostrow, 2012). The study was conducted in a school district with a high percentage of
military families which is a possible limitation on the sample size. The researcher’s
ability to bracket any preconceived beliefs and biases and to be perceptive to
contradictory evidence is an important factor in the study’s reliability. Having a vested
interest the AVID program, extreme care was needed to ensure findings are fair and
balanced, as demonstrated with the choice of a quantitative methodology (Ostrow, 2012).

Delimitations of the Study

The research was a comparative study with a control group design. The intention
was to measure student achievement and statistical measurements were among groups
(Victory, 1998). The participants were selected according to a certain characteristic, and
then assigned to control and experimental groups where the treatment was given only to
the experimental group, and both groups were measured on the post-test (Creswell,
2009). The special characteristics of the sample and the population that it comes from are
as follows: (a) C students, (b) 11th grade AVID elective students, and (c) non-AVID 11th
graders (Simon, 2011).

The proposed null hypothesis is as follows: there is no statistically significant
difference in the ACT mathematical scores between AVID elective 11th graders and non-

AVID 11th graders. Quantitative methodology was the chosen method of research, with



the goal of providing unbiased information. The proposed measurable variables
consisted of the following (Creswell, 2009): independent variable (IV) was the AVID
program, as the independent variable was the treatment variable, and the dependent
variable (DV) was the ACT scores, the criterion variable that was presumed to be
influenced by the independent treatment conditions and any other independent variables
(Creswell, 2009). The researchers’ intent with the literature review was to demonstrate
how improved educational outcomes achieved with an effective educational program can
help build and direct students appropriately toward life improvement while linking them
to a common purpose (Avolio, Gardner, Walumbwa, Luthans, & May, 2004).

The first delimitation was the choice of problem itself, whether or not the AVID
program was improving student academic outcomes (Simon, 2011). According to Vigdor
(2013), mathematics is the building block for future success in leadership. The subject of
mathematics, versus English, reading, science, or writing was chosen to be studied. The
proposal of using math to solve the nations’ educational dilemma could be the catalyst to
achieving the common goal of quality learning for all students (Vigdor, 2013). The
characteristics that limit the scope and define the boundaries of this study are as follows
(Simon, 2011):

e The criteria of participants in the study, 11" grade mid-line, C students.

e The chosen geographic region to be studied, Kansas.

e The chosen program to be studied, the AVID program.

e The chosen organization to be studied, the public school system, specifically

the Manhattan school district.



e The variables of interest are, ACT test scores, AVID group participation,

gender, race/ethnicity, SES.

e The researcher utilized data that has been collected by others.

Definitions of Terms

Specific definitions are noted to assist in clarification and understanding of the
study and are as follows (Baker, 2009):

Aggregate: Data compilation is combined for individual students into summary
statistics (NCES, 2011).

Authentic leadership: Deep awareness of their own thoughts and behaviors,
perceived by others as being aware of theirs and others’ values and perspectives,
confident, optimistic, resilient, and high on moral character (Avolio et al., 2004).

AVID: Stands for Advancement via independent determination and means eager
for knowledge, comes from the Latin root Avidus (Victory, 1998).

Disclosure: Permit access to, or the release of, personally identifiable
information contained in education records by any means (NCES, 2011).

Learning the process, reassessing and questioning the process (Argyris, 1999).

Emotional intelligence (EI): Awareness of one’s own emotions and others, and
the ability to regulate both (Druskat & Wolff, 2001).

Intrinsic motivation: Doing an activity because it is interesting and satisfying
(Gagne & Deci, 2005).

Organization Development (OD): A system wide process of planned change

aimed at improving overall organizational effectiveness (Werkman, 2010).



Outcome: Measures that refer to the students’ educational experiences that are
recorded in students’ educational records (NCES, 2011).

Personally identifiable information (PII): Information that alone or in
combination is linked or linkable to a specific student that would allow a reasonable
person in the community to identify a student which includes name, address, social
security number, student number, biometric record or other indirect information (NCES,
2011).

Recoding: Reporting values as being within a specified range rather than as a
specific value (NCES, 2011).

Sense making: Approach to understand how a situation came about from
interpretations and actions (Werkman, 2010).

Importance of the Study

The AVID program, proposed in the 1980s, and federally funded with huge tax
dollars, has no successful casual comparative studies supporting its claims to improve
overall student academic achievement (Victory, 1998). Neither are there any quasi-
experimental studies supporting significant improvement in mathematics in AVID
elective students when compared with non-AVID students (Peak, 2010). The nation
continues to have lagging performance levels in mathematics, reflecting a failure to meet
the individualized needs of students (Vigdor, 2013).

Positive results from this research could lead to a paradigm shift in the education
of public school students. A gold standard of college preparatory education would be

available nation-wide in the public school system for every student versus only for a few



chosen students. AVID could be the vehicle of choice to deliver a quality educational
experience to students nationwide.

As taxpayers, why should we have to pay additional funds to private
organizations to provide a quality educational experience to our students? What is an
individualized education plan (IEP)? What does an individual educational experience
(IEE), a badge of honor, similar to performing in the color guard at school, look like?

An area of concern, after recent conferences, for an IEP, are the legitimacy of
IEPs in relation to their initiation and continuance: Are children being targeted and
labeled for funding and job security? Are these programs threatened by a potential
paradigm change of AVID, or the added inadvertent exposure of long time fraud? These
are some of the questions that have led to this research concern. Can we teach our
students to set their internal alarm clocks for intrinsic motivation with the use of the tools
provided by the AVID program?

Why have there been no positive studies supporting AVID? Can it be resistance
to change has caused skewed data documentation? Having parented three different
students, each of which attended public schools, an inside perspective has been gained
about the dynamics at work within the system.

A case study example of concern: One male student fired his IEP team at the age
of nine. This student went on to college on an athletic scholarship and maintained a GPA
of more than 3.5 (because a 4.0 was not cool for a guy after 8" grade). When this student
fired his team he was immediately slotted for a test on his vocal chords by the teaching

team. The local ears, nose, and throat (ENT) doctors’ expert opinion was immediately
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sought. The test was reputed as being highly archaic, cruel, and unnecessary (ENT,
1995). The test was declined.

Another case study example of concern: a female student who received an IEP
every year since kindergarten (always starting out with a 67% in classes and within a
week of the plan going up to a 97%). This student remained with the IEP team, further
enhancing future success in English during the college years. However, by the seventh
grade, removal from an IEP was initiated (the student was reading a book most days) in
order to allow a student who actually needed the services to be served. The move was
met with aggression and indirect threats of the student neglect from the lead IEP teacher.
Schools and communities need to know if the educational programs in place are
providing positive results, and student achievement is the number one criteria under

which schools are judged (Victory, 1998).
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CHAPTER TWO
The Review of Literature

The review of literature on educational practices is one that consistently provides
the same information about different methods to achieve positive academic outcomes for
students. Solomon (2007) provided direction on how to prepare and develop our future
leaders through the use of inquiry (questioning the teaching). Solomon (2007) supported
a data driven research proposal as he discussed the challenges involved to change
traditional thoughts on teaching. The proposal is to create a “gold standard of education”
for all students through the AVID program. Victory (1998) and Peak (2010) reported on
the effectiveness of the AVID program, a change intervention program within the public
school educational system.

Reynolds, Chapman, Kelly, Muijs, and Sammons (2011) provided insight on the
context of educational effectiveness regarding the importance of motivation in positive
academic achievements. Agarwal and Weill (2012) recognized and provided the
perspective that analyzing data and applying it compassionately brings a holistic
approach to meeting the needs of the customer. Vigdor (2013) and Cortes, Nomi, and
Goodman (2013) provided different perspectives that support the need to establish a
public school system that fosters and facilitates academic excellence for all students.
Gamoran (2009) set the stage with imagery for the promising work of an educational
program already in use and the possibility of new directions in the future.

The literature by Reynolds et al. (2011) is relevant to the research study as it
provides a historical perspective that student achievement is still the predominate and

effective criterion in the research of educational effectiveness. Vigdor (2013) and Cortes
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et al. (2013) reported on positive outcomes of students with repeated exposure to
mathematics early in their education, supporting the importance of mathematics in the
education of students. Vigdor (2013) and Solomon (2007) reported on the importance of
educational practices in leadership development, which provided theoretical parallels on
developing critical thinking skills, supporting an educational program that teaches
strategic thinking and collaboration. Argyris (1999) reported on the importance of double
loop learning in the development of critical thinking, supporting the early development
life skills for authentic leadership.

The literature by Vigdor (2013) and Cortes et al. (2013) reported on positive
outcomes for students placed in a rigorous academic curriculum. This is supportive with
room to improve as it supports participation in diverse groups to provide a quality
education to all students. There are gaps in the literature on educational practices, even
with these rich resources (Neckerman, 2007).

For example, Vigdor (2013) used quantitative methods that were not supported
with concrete data: no specific sample size was given. This was a crucial gap, as data
collection is the soul of a study with the validity of research being dependent on accurate
data (Fink, 2010). The gaps in the literature suggest the need for further research and
study in the face of being unable to validate the support tools used in the program.
According to Victory (1998), a time series design study, routinely done on heavily funded
programs to evaluate their performance, would cover the existing gaps in the previous
AVID program research.

Gamoran (2009) supported the need for new research on educational practices

with his report on tracking students according to abilities and equality. As 28% of the
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ACT-tested graduating class of 2011 did not meet any of the ACT College readiness
benchmarks, there continues to be a need to raise educational standards (EMT, 2011).
The literature by Gamoran (2009) reported on concerns of inequality with current
educational practices, supporting the need to develop standardized practices and
protocols between public school districts to achieve successful outcomes for all students.

The literature by Reynolds et al. (2011) reported on general dimensions of school
effectiveness, providing a framework that does not consider placing blame or finding
fault with a system. Reynolds et al. (2011) also reported on the importance of having the
common goals of quality and equity in order to achieve school effectiveness in support of
funding for district wide expansion of a college preparatory public school system. Vigdor
(2013) and Cortes et al. (2013) reported on the positive outcomes of students with a
rigorous curriculum that included repeated exposure to mathematics early in their
education.

Public Schools Educational System

Victory (1998) and Peak (2010) supported the proposal of raising the educational
standards for all students through the AVID program. The conclusions reached by
Victory (1998) and Peak (2010) that further study needs to be done on the effectiveness
of AVID helps to determine whether or not the topic is worth studying. Vigdor (2013)
and Cortes et al. (2013) reported on the importance of general math and algebra in
student education.

Vigdors (2013) and Cortes et al. (2013) stated that mathematics focus supports the
decision to limit the scope to a needed area of inquiry: the mathematic achievements of

average, “C” students. Avolio et al. (2004) reported on how improved educational
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outcomes could be achieved with an educational program that can help build and direct
students appropriately, while linking them to a common purpose. In the public school
education system, emphasis on exemplifying goals of American society to provide a
common cultural base for those with access to the educational system has been a part of
history in the United States for a long period (PS, 2010). Divisions and strife over issues
ranging from curriculum to funding have seriously undermined the ability of particular
school systems to achieve their purpose (PS, 2010).

Public Schools Historical Background

In 2001, President George W. Bush called for standardized testing to identify
underperforming public schools (PS, 2010). Since the passage of the No Child Left
Behind Act (NCLB) in 2001, public school closure has become an increasingly common
response to underperforming district schools and charter schools (Zorka, 2013). The first
American schools were based on European models. All towns of more than one hundred
households had to offer college-preparatory courses (PS, 2010). From the nation's
founding onward, public education was recognized as the domain of local and state
Governments (PS, 2010).

The literature starts by giving some background and building a foundation on the
public schools educational experience. Neckerman (2007) reported on diverse cultures in
America, highlighting the role of race in the origins of inner-city schooling. The present
American public-school system is based on the common school, being open to all
students, and supported by state and local funds (PS, 2010).

Zirkel and Cantor (2004) reported on where we are as a nation more than 50 years

after Brown versus Board of Education. The article on Brown versus Board of Education
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provided inspiration, symbolized the beginning of great changes in educational attitudes
(Zirkel & Cantor, 2004). Efforts at expanding access to education were strengthened by
later legislation including the 1972 Educational Amendments Act (PS, 2010). In 1957,
challenges to U.S. accomplishments led to calls for reform and prompted the passage of
the National Defense Education Act a year later to promote science and mathematics (PS,
2010).

Zirkel and Cantor (2004) provided a perspective that is relevant to the proposed
research by providing inspiration from a historical perspective of challenging beginnings
to great changes in educational practices. Their theory was that providing multicultural
educational environments through thoughtful and strategic planning would promote
successful educational outcomes. Zirkel and Cantor (2004) will be helpful in providing a
supportive perspective on settings in which participants having a choice in the decision to
participate in the educational group positively impacts the educational outcome, which is
similar to the AVID program. Victory (1998) and Peak (2010) provided a look at
previous research done on the AVID program with comparative data studies on the AVID
program regarding overall middle school student academic achievement and attendance,
and specifically mathematical results.

The AVID Program

The AVID program’s mission according to Victory (1998) and Peak (2010) is to
ensure all students are given the opportunity to succeed in life by completing a college
preparatory path, succeeding in a rigorous curriculum, and becoming responsible leaders.
The problem was that the Kansas school system had not been meeting standards (USD

475, 2011). AVID, an intervention had been in place with an abundance of data not
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readily available to the stakeholders supporting the programs’ success (Arjona, 2013).
Victory (1998) and Peak (2010) asserted that this provided strategies to help those
delivering direct services and programs to begin an evaluation.

AVID is a school instructional and restructuring program that was developed by
two teachers on the West Coast to provide support to students identified as having
academic potential, average “C” students, yet under represented on campuses of four year
colleges and universities, according to Victory (1998) and Peak (2010). Both Victory
(1998) and Peak (2010) reported on the characteristics and composition of the AVID
program. A snap shot view of the AVID program, the focus for this research, is provided
(USD 475, 2011):

AVID has been reported to be turning midstream students into exceptional

students and leaders with less than one hour of college preparatory teaching daily.

Mondays and Wednesdays students meet with the lead teacher and students use

their inquiry skills to write higher-level questions based on Cornell notes,

worksheets, homework, quizzes, and tests from their academic classes. Tuesdays
and Thursdays students meet with tutors in their tutorial groups and students
collaborate and use inquiry to help each student presenter solve a problem or
answer a question, presenting to class with a completed TRF (Tutorial Request

Form) that includes student information, question, and level of question, source,

and resources. On Fridays students are back with the lead teacher. There are

guest speakers and binder checks. The binder is the most important tool for the
student’s academic success as it encourages student reflection. Students are

graded on their binders being neat, complete, and organized.
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The expected outcome of the AVID program was to create successful
collaborative learning groups that assist students in achieving in rigorous academic
classes (USD 475, 2011). Causes for concern in the program have been frequent
substitute teachers and delayed feedback. According to Victory (1998) and Peak (2010),
there have been no comparative studies done that support the claims of improvement in
student academic achievement or attendance. Victory’s (1998) and Peaks’ (2010)
research was relevant in that it provided a background perspective on the characteristics
and statistical data already evaluated without success and the need for further study. The
literature supports the need for continued research to achieve positive outcomes for “C”
grade or average students.

The literature continues on to support quality education for all students with
Cortes et al. (2013), whose perspective proposes increased exposure to Algebra early in
the school curriculum for positive future outcomes. The literature supports the proposal
that creating and developing enlightened leadership skills for global governance should
begin early. The literature supports the proposal that AVID could act as a catalyst,
bridging systems to successful student achievements in the public school system. The
literature provides parallels that support the proposal of AVID and its’ potential as the
catalyst to a paradigm shift, bridging the gaps seamlessly to a quality public school
education for all students.

Charter Schools: Another Quality Option

Why pay to send students to special programs, private schools, or hire tutors

when a public school system could provide a college preparatory curriculum? Zorka

(2013) provided a perspective in answer to this concern with another educational option
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to a quality education experience, the charter school. Charter schools are public schools,
granted autonomy to operate outside of traditional school framewaorks in exchange for
higher levels of accountability (Zorka, 2013).

The charter school concept is a dual governance mechanism similar to Kotter’s
(2012) dual system proposal in that the total educational system is comprised of a
hierarchy and a network. The difference between the charter school system and the AVID
program would be that AVID would co-exist within the same facility, and the charter
school would exist in a separate facility. AVID would be seamlessly integrated and the
charter school would have a gap between it and the existing hierarchy (Kotter, 2012).

The researched perspective provided by Zorka (2013) gave a view of charter
schooling as an opportunity for educators and parents to be empowered to fulfill their
dreams and aspirations of a quality education for students. The AVID program was also
geared to fulfill the dreams, potential, and aspirations of students, not for parents and
educators and there was a distinction of those students being average (Peak, 2010;
Victory, 1998). Charter schools have enjoyed high levels of academic autonomy and
high “A” academic achievement despite relationship challenges with their school districts
(Zorka, 2013).

Run without close oversight and with integrity, the dual education system can
divide the staff and parents in two camps with the leading cause for closures being
financial (Zorka, 2013). According to Zorka (2013), who provided an operational
overview of a charter school system, the charter schools’ external governance and internal

governance is over seen by a school board, which makes decisions about school policies
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and programs. The keeping of charter school reform’s credibility intact requires a fragile
balance of oversight and autonomy of charter schools for success (Zorka, 2013).

Charter schools have been scrutinized for a lack of accountability as well as a lack
of political will to hold the schools accountable for academic performance and decisions
to close have been made for underperformance (Zorka, 2013). For example, the principal
of Voyager Charter School was to handle all administrative responsibilities, including
financial operations (Zorka, 2013). During the initial years of operation board members
noticed instances of micromanagement and impropriety in using school money for
personal compensation and purchases. Nevertheless, many underperforming charter
schools continue to be in operation, which illustrates one of the main weaknesses of the
charter school regulatory accountability system, supporting the perspective of a need for
further study and new practices to provide a quality educational experience to all students
(Zorka, 2013).

The charter school system and the AVID program both require evaluations of their
performance and would benefit from leadership that has an eye toward continuous
improvement (Zorka, 2013). This section of researchers provides a contrasting view of a
similar program to AVID, as a quality option to a rigorous curriculum, the charter schools
that function as a dual system housed in separate facilities. This research provides a view
that, though another option for a quality education with the public school systems is
available, enacting charter school accountability theory in practice is complex and
holding charter schools accountable is associated with difficulties, supporting a need for

further research (Zorka, 2013)
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The ACT

The ACT is a standardized test and asks the same questions, the same way, year
after year, making it a predicable instrument of measurement for college readiness,
supporting the proposed research’s long-term goal of establishing uniform standards
between public school systems (Martz, Magloire, & Silver, 2012). The ACT measures
what it says it does; academic achievement and is a better test than the SAT which
measures ability (Martz et al., 2012). The ACT College readiness benchmarks are the
minimum English, reading, mathematics, and science scores required for students to have
a 50% chance of obtaining a “B” or higher or about a 75% chance of obtaining a “C” or
higher in the corresponding credit-bearing college course (ACT, 2012).

Years of ACT research show that it is not the number of courses a student takes in
high school, but what happens in those courses that matters most (Ndum, Allen, &
Fischer, 2012). Ndum et al. (2012) reported that despite educational reforms and
improvement initiatives, the percentage of students ready for all four-year college courses
has only increased slightly over the last ten years. Ndum et al. (2012) supported the
perspective of developing a quality core tool for raising the quality and intensity of core
high school courses, which strongly supports the AVID program as the bridge to such
plans.

As Ndum et al. (2012) pointed out, with the introduction of any school
improvement initiative or new instructional program, stakeholders, to include school
leaders and policymakers want to know if progress is being made in raising student
achievement and ACT has been the instrument of choice. Topics researched by Ndum et

al. (2012) included techniques for bridging traditional instruction to match the network



21

instruction, professional development for teachers, defining rigor and relevance of high
school courses, promoting a seamless system, by examining student work, and revising
lesson plans. The benefits of the ACT are that it is a unique resource which has been
around for decades with proven results and can be utilized as a benchmark for raising
standards (ACT, 2012).

According to the Emerging Trends Report (2011), ACT is the only organization
with decades of empirical information, showing exactly what happens to high school
graduates once they get to college or to work and how they can maximize success. This
unique information is an invaluable resource as ACT works closely with states, school
districts, and postsecondary institutions to transform them into a better-aligned P-16
education system (EMT, 2011). Information that is useful to researchers, such as the
students’ background characteristics, time of testing, ACT scores, college preferences,
participation in EOS, and college choices, is collected when students register for and take
the ACT (EMT, 2011). It is believed that the information provided in the Emerging
trends report will give institutions insight into their current enroliment management
practices and offer effective strategies for improvement (EMT, 2011). An added value is
that of interest-major fit in predicting student persistence within their major, which means
that students are more likely to stay in their major, persist in college, and finish sooner
(EMT, 2011).

The ACT is designed to advance the lives of students, with the impact focused on
helping students to achieve education (EMT, 2011). As ACT participation rates have
increased, the pool of ACT-tested students has become more representative of the

nation’s high school graduates. The ACT data provides a snap shot of possible student
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outcomes, for example: a student’s likelihood of enrolling in a four-year college
increased with the number of College readiness benchmarks attained (ACT, 2012).

As ACT-tested students from “ACT+(4+:1)” and “ACT(1.5+:1)” (state categories
are based on their ratio of ACT and SAT tested high school graduates) often exhibit the
student testing and enrollment behaviors of the typical college bound population in those
states, it is a highly recommended tool for research (EMT, 2011). The ACT can have a
positive impact on the student’s self-esteem by providing positive indicators for
academic success by answering “Will the ACT-tested students researched meet the ACT
college readiness benchmark,” meaning will these students meet the minimum subject
test scores required to have a 50% chance of obtaining a “B” or higher in College algebra
(ACT, 2012)? The mathematics test assesses a student’s knowledge of pre-algebra,
algebra, geometry, and trigonometry (GCS, 2012).

The ACT mathematics benchmark score is a “22” (GCS, 2012). A benchmark
score is the minimum score needed on an ACT subject-area test to indicate a 50% chance
of obtaining a “B” or higher or about a 75% chance of obtaining a “C” or higher in the
corresponding credit bearing college courses (ACT, 2012; EMT, 2011). These combined
perspectives in this section strongly support the concept of using the ACT as the
instrument to provide proof of the AVID programs’ success.

Math Remediation

Mathematical capability in the 21st century is the key determinant to the nation’s
productivity concerns (Vigdor, 2013). Solomon (2007) presented the perspective that
teaching mathematics as a set of rules applied to a narrow range of exercises in a way that

does not engage students in real mathematical thinking is at the root of low achievement



23

and participation. Research into mathematics education emphasizes the need to move
away from transmission models of teaching to discursive, inquiry, and reflective thinking,
a form of double loop learning which is supported by Solomon (2007).

Argyris (1999) and Solomon (2007) agreed double loop learning was the
classroom practice of students’ negotiating and justifying solutions to problems and
questioning the process. They supported a paradigm shift with respect to students’
mathematical identities in respect to their ownership and participation in direct support of
the AVID program concepts. The benefit to society of an intense focus on mathematics,
and quality curriculums in the development of all students before middle school was the
view (Cortes et al., 2013; Vigdor, 2013). Vigdor’s strategy was to show how improving
math performance would promote equality through accessibility, as mathematical
capability is key to productivity. Vigdor’s study was relevant to the research as it
provided a perspective of the impact of a separate curriculum. Where Solomon (2007)
provided a more detailed understanding of how relationships with mathematics develop
over time in terms of emerging student identities and their interaction with pedagogic
practices.

Life has taught us that experiences create behaviors thereby, according to
Solomon (2007), contributing to students’ performance in mathematics. Vigdor’s (2013)
research can be used to support a defining point in the students’ math experience.
According to Vigdor (2013), the school system need only recognize that equalizing the
curriculum for all students cannot be accomplished without significant costs on some and
perhaps all students. The importance of identity in building mathematical skills is that it

mediates the students’ relationship with the practice of mathematics (Solomon, 2007).
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Identities, according to Solomon (2007), are constituted by and constitute classroom
communities of practice, which emerge as a product of short and long-term practices and
interactions. Solomon (2007) brought to the research student narratives of learning
mathematics, reflecting on the idea of self as being a moment in the dynamic flow of
activity, in this case mathematical practice that connects the student to the world around
them and to themselves. Cortes et al. (2013) were relevant to the research as they gave
strength to the long term benefits of an intensive, focused educational program.

Solomon (2007) supported the perspective that students receiving a higher level
of mathematical experiences construct a mathematical habitus or identity whereby they
perceive themselves as well prepared and positioned in mathematics, seeing themselves
as worthy and clever. These researchers are useful in supporting the perspective of the
future benefits to society being quality leaders, as a result of diverse educational groups,
and programs able to deliver quality curriculums with positive mathematical outcomes,
and long term benefits. These researchers show relevancy to the proposal by supporting
the importance of mathematics in education, with a direct link to student identity, their
future economic advancement in society, and the bias inherent in denial of such an
education across the board to all students in the public school system.

Student Population

Gamoran (2009) provided a view of the concerns involved with tracking or
separating students into different educational tracks or classrooms, according to their
interests and/or abilities. Gamoran’s research supported the concerns of the local school
district with struggles over tracking the AVID students and political challenges within the

education system regarding the persisting debate over tracking students according to their
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ability and inequality. The focus of the AVID program is on the median or average
student population, the “C” students or average achievers (Peak, 2010; Victory, 1998).
This places the focus of the research material on students considered to be grouped
according to their achievement abilities as average students.

Solomon (2007) painted a descriptive picture of contrast by providing a
perspective on what it means to be an average student. According to Solomon (2007),
average students or lower set learning groups are characterized by simple questions,
geared toward developing followers. This is in contrast to top set learning groups, who
are characterized by opportunities for engagement, imagination, and learning to do
reflective mathematic exercises, all geared toward developing leadership ability
(Solomon, 2007).

Solomon (2007) supported the need for analysis of classroom cultures, enabling
stakeholders to see how differential access to knowledge can come about with the
practice of ability grouping and inadvertently creating labels and developing biases with
this student population. The unprompted peer tutoring that occurs in heterogeneous
groups, such as those in the AVID program hinges on giving and receiving help and
explanations, and both types of interaction are positively related to learning outcomes
according to Saleh, Lazonder, and Jong (2007). As they suggested that this support
should first and foremost aim to increase the average-ability students’ involvement in the
group interaction, their perspective supported the AVID program (Saleh et al., 2007). In
Solomon’s (2007) view, classroom practices that foster identities of participation and the

use of higher questions, promoting inquiry are not likely to take place in classrooms of
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average ability students or any situation that lacks the opportunity for negotiation and
inquiry.

A more detailed understanding of the identities within the student population of
“C” students, is provided with an in depth perspective on how ability grouping increases
student awareness of the expectations or restrictions on them and how they perform
accordingly, as they see themselves as having poor experiences is reported on by
Solomon (2007). In contrast, Solomon (2007) also provided an in depth perspective on
students in higher learning sets who have a more positive outlook as they see themselves
as able to achieve in the subject matter, and as their experiences allow them to perceive
themselves as well positioned in the learning environment. The concept of tracking “C”
students or tracking students according to their ability may capture the benefits of the
AVID program, where differentiation of teaching practices is used to meet the needs of
students without giving rise to the consequences for inequality that commonly
accompany tracking and ability grouping was outlined by Gamoran (2009). Gamoran
(2009) called for new research and practice to meet the needs of all students based on the
findings.

Solomon (2007) supported the need to avoid the “threat of stereotype” and
provide a high standard of education to all students, not just a select population of
average students, supporting the proposed concept of the AVID program being the bridge
to standardized quality education within the public school system. Gamoron (2009)
provided strong support for the future with his view that how students are grouped is less
concerning than the educational experience they are given, and tracking with meaningful

assessments on educational programs and raised academic standards across the board can
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shed light on how to best provide quality education to all students. Vigdor (2013) also
supported the need for expansion of access to advanced mathematical teaching to all
students, not just a select few at a cost to others.

Theoretical Perspectives

The purpose of this research into the educational system is to propose a logical
theory, or theoretical framework that maps out the journey to a quality educational
experience, with the AVID program being the catalyst for that theory. The literature
collection provides an adaptive lens perspective and empathetic perspectives for making
sense of classroom dynamics to raise the standards in the classroom and indirectly
remove student labels. Vigdor’s (2013) theory was that students’ mathematical
performance could be improved with access to accelerated algebra. His strategy was to
show that by improving math performance, equality would be promoted through
accessibility, as mathematical capability is key to productivity (Vigdor, 2013).

Cortes et al. (2013) provided the theory that algebra may be a gateway for later
academic success, so early high school failure in math may have negative impacts on
graduation rates and subsequent academic achievements. Cortes et al. (2013) supported a
quality educational experience for long-term results, with their perspective that a double
dose of algebra as early as the 8th grade would improve academic student outcomes
because low high school completion rates were due to the failures in early courses, such
as algebra. The use of reasoning and making sense of things was the theme (Argyris,
1999; Werkman, 2010). According to Werkman (2010), organizational development
(OD) is a system-wide process of planned change aimed at improving overall

organizational effectiveness. Its relevancy to the research is that it will assist in
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establishing the research foundation, upon which a sense making theory will be used in
the theoretical framework as part of the researcher’s strategy.

Argyris (1999) took up the challenge by providing a perspective on quality
management, and questioning current practices with double loop learning. Argyris’
(1999) work is relevant to the research as double loop learning is a mirror image of a
desired outcome of the AVID program: critical thinking skills. Victory (1998) used
Guthrie’s’ theory of the law of contiguity to illustrate how AVID was making a difference
with student academic achievements and attendance.

Guthrie’s theory of law emphasized the importance of sensory experience as the
basis of all knowledge, recognizing that a response will not be formed with every
stimulus an individual is impacted with, only with a small few (Victory, 1998). This
method of using descriptive parallels established the theoretical foundation of the study.
Argyris’ (1999) theory was that once students grasp the powerful impact that productive
reasoning can have on actual performance, they will have a strong incentive to reason
productively, not just in the classroom.

Langer (2002) brought a positive perspective on the theory of reflection and
journaling being tools of learning that increase academic outcomes. Langer (2002) gave
a perspective on the benefits of students understanding the importance of journaling in
building critical reflective thinking skills, increasing the use of journaling and keeping a
binder as students in the AVID program do. Langer (2002) and Kotter (2012) provided
theoretical support for transitioning from classroom to practice. Langer (2002) provided
the important perspective that journaling and reflection results can be impacted by

student perception.
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Hersey et al. (1996) provided the theoretical support of what is needed in
leadership today. House (1996) provided the historical view and a reflection of
organizational behavior and leadership behavior with the reformulated path goal theory of
leader effectiveness, a proven approach to goal attainment. Zirkel and Cantor (2004)
provided a perspective to educate stakeholders (educators) on how to create educational
institutions that serve all students well.

Agarwal and Weill (2012) brought the perspective of applying data
compassionately in traditional systems to mitigate risks of resistance in response to new
opportunities. Their theory was one of soft-scaling, a strategy of optimizing the
processes, which informs empathetically, and nurtures the emotional connection with the
stakeholders for exceptional growth (Agarwal & Weill, 2012). Zirkel and Cantor (2004)
also had a theory, that to propose multicultural educational environments through
thoughtful and strategic planning would promote successful educational outcomes. Its
relevancy to the research was that it provided a historical perspective on symbolic
beginnings to great changes in the education system: (1) the Brown decision and (2)
social scientists representing a provisional background (Zirkel & Cantor, 2004).

The concept of the law of congruity being the principle of learning related to the
concepts governing the AVID program: meaning that it is expected that AVID students
will respond positively to appropriate achievement stimuli (Victory, 1998). This
collection of researchers were relevant to the research, as combined they provided a
perspective of the impact of a separate curriculum. America attempts to homogenize the
math curriculum in secondary schools at the cost of preparing the most promising

students for intensive math study (Vigdor, 2013).
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Leadership Skills

One independent variable in the literature review is leadership behavior; the path
goal clarifying behavior was described generally as setting expectations and standards,
and giving specific guidance (House, 1996). House’s (1996) path goal theory made a
strong rationality assumption about individual work motivation: individuals calculate
their work output contingent upon their level of effort that they consciously choose to
expend toward goal attainment. House (1996) made a strong self-interest driven
assumption about leadership and individual motivation.

The literature review begins the organized theoretical plan of study with Vigdor’s
(2013) proposal of using math to solve the nations’ educational dilemma, as math is the
key determinant of productivity in today’s workforce. Supporting this line of thinking
was the assistance of Avolio et al. (2004) who reported an additional rationale for this
direction of thinking by establishing what is involved in developing authentic leaders.
Low (2010) reported on leadership with more detailed information about what a leader
consists of, guts to challenge the status quo and to question the practice and tradition with
double loop learning. Low (2010) completed the focus started by Vigdor (2013) on
providing our future leaders with the necessary tools for success.

Teachers as leaders must be open to being asked why a process is done a certain
way (Argyris, 1999). The organization and teachers need to be conscious of giving
mixed messages. For example, asking someone to be creative when writing an essay, but
then telling them that you prefer that they only write with these three criteria is a mixed
message (Argyris, 1999). All of the researchers in this section provided a perspective on

what is involved in the development of leadership skills.
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Leadership and Development of a Positive Self-Image

Leadership was supported with Hersey et al. (1996), who reported on the
leadership life-cycle, and provided a foundation with a historical perspective to build
upon, showing how little change had taken place over several decades, while Low (2010)
and Avolio et al. (2004) reported on what leadership consisted of by providing descriptive
characteristics. Druskat and Wolff (2001) reported on the emotional intelligence (EI)
importance of groups, making them more effective and productive holistically.

Hammermeister et al. (2009) reported on the importance of mental skills to
promote positive self-esteem. Having proven their effectiveness in the government
sector, their relevancy too is apparent as they propose a proven educational intervention
with positive outcomes. As for non-significant results, Victory (1998), Peak (2010), and
Langer (2002) shared that theme. This collection of literature was relevant to the
proposed research study as it provided consistent themes on the future impact on society
through the early development of leadership skills and the importance of building mental
skills in students, as the AVID program has the potential to be the catalyst to bridging
public school systems with sustainable results.

Student Motivation and Improved Outcomes

The focus on group dynamics with discussion of underlying motivation strategies
was accomplished with Ginsberg (2005), who discussed the motivation factor and
diversity with supporting evidence that motivation is consistently related to educational
achievement. Ginsberg (2005) and Gagne and Deci (2005) reported on motivation and its
relationship to productivity. Motivation strategies in the face of integrity challenges were

also suggested by Hersey et al. (1996) on situational leadership with one suggested
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strategy being that to maintain change would be requiring senior leadership study theories
on motivation.

Gagne and Deci (2005) reported on a cognitive theory which explains the effects
of extrinsic motivators on intrinsic motivation, providing further support of an
educational intervention that intrinsically motivates students. Ginsberg (2005) provided
the perspective that motivation is consistently and positively related to educational
achievement. Ginsberg showed relevancy by supporting the research focus of there being
a community need for a tool to achieve improved academic achievements.

Werkman (2010) provided a sense making perspective, reporting on
organizational development supporting the researchers’ common sense approach to
student self-determination and motivation. The self-determination and motivation
perspective reported on by Gagne and Deci (2005) pulled together the discussion of
motivation, which is essential to success, by reporting on intrinsic motivators. The
essential aspect that is key to the success of AVID is voluntary participation (intrinsic
motivation), according to Victory (1998).

House (1996) supported the AVID program with the positive perspective of self-
determination and motivation in goal attainment without punitive actions, production
emphasis, or autocratic leadership behavior. The motivational strategy of focusing on the
achievement motive, a desire to do things better than they have been done before,
educating and empowering staff and students, is a strong factor in the AVID program
(McClelland & Burnham, 2003). These groups of researchers focused on motivation and

intrinsic factors, establishing relevancy to the research through the impact of leadership
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skills, motivation, and diversity on productivity and the need for further study on the
AVID program to prove effectiveness.
Transitioning to Developing Critical Thinking Skills, Inquiry and Teaching Life
Skills

Gamoran (2009) reported that the negative effects of tracking are dependent on
the implementation process which provides an adaptive lens perspective in a traditional
system with the possibility of removing labels. Agarwal and Weill (2012) encouraged
soft scaling, using empathy, and not putting too much emphasis on systems and processes
when reporting on data for success in such a traditional system as the public school
system. Gamoran’s (2009) findings supported the AVID program with the perspective
that by providing rigorous educational direction to students in lower tracks, higher
achievement outcomes would result. Gamoran (2009) also supported the concept of
opening the door of opportunity to all students, with meaningful instruction at all skill
levels.

Hammermiester et al. (2009) reported on the needed support tools to achieve
desired outcomes: program development, teaching mental skills, and showing relevancy
as AVID’s goal is to produce collaborative groups of critical thinkers. Gamoran’s (2009)
perspective on what is needed to overcome the technical challenges (teacher preparation)
associated with change and de-tracking, supported the AVID program as they provide
training and resources to prepare the teachers to deliver a rigorous curriculum. Kotter
(2012) provided the view that a dual operating system, with the traditional system
directly linked to the network (AVID) evolves by taking small steps and does not jolt the

organization the way sudden dramatic change does.
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Druska and Wolff (2001) reported on the importance of building emotional
intelligence (EI) in groups to improve productivity. Cortes et al. (2013) reported on how
algebra may be a gateway for later academic success and, as mathematical scores are a
variable in the study, it is quite relevant. Langer (2002) reported findings on the
immediate and extended impact of journals as a learning tool, promoting reflection,
though not as strong a showing as Argyris (1999), who reported on double loop learning,
which involves learning the standard, and asking why it is that we practice it.

Gamoran (2009) supported the concept of double loop learning with the
perspective that meaningful assessments of programs are the main ingredient to a
successful change intervention. According to Langer (2002), student feelings about
journaling can affect their performance in achieving critical reflection. These researchers
show relevancy to the study as teaching reflection, intrinsic motivation, and developing
critical thinking skills is a desired outcome of the AVID program.

Gamoran’s (2009) work supported the AVID programs’ attempt of reducing the
use of tracking by allowing students to select the program as their own class. He points
out the limitations of this process with the view that students tend to sort themselves into
classes, similar to traditional tracking systems, related to access to information and varied
aspirations (Gamoran, 2009). According to Gamoran (2009), the key elements that
support a rigorous curriculum in a mixed ability group would be small classes, as
demonstrated in the AVID program with tutor led groups of less than 15 students per

group (GCS, 2012).
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Facilitating Educational Change for Sustainable Results

Kotter (2012) provided a focus on eliminating barriers to accelerate movement of
a traditional system in the right direction by emphasizing the need to fully integrate the
network system into the traditional system and eliminating its being viewed as a rogue
operation. New strategies fail at an alarming rate, according to Kotter (2012) because
hierarchies crush networks viewed as separate entities or rogue. Kotter’s (2012) view
raises the question of “How can leaders win buy-in, generate urgency, and engage their
people to reduce resistance to change and successfully implement a new system?”
Essential to program implementation and evaluation success is to overcome cultural
differences, develop the information communication transfer (ICT) infrastructure, and
establish standardized processes (David, 2008). ICT enables workers to communicate
and engage in collective problem solving (David, 2008).

According to Agarwal and Weill (2012), soft-scaling is the needed strategy as it
brings together the best features of optimization and building emotional connections with
stakeholders through passion, commitment, and concern. Failure to understand the subtle
distinction between focusing on what is wrong with where we are, instead of on what will
it take to get to where we want to be costs organizations dearly (Oakley & Krug, 1993).
Morton and Hu (2008) provided the supporting perspective of a structural contingency
strategy, as change can be an evolving process: examining the fit between systems as
organizational designs is an emergent process. They support the need to evaluate such a
program as AVID for effectiveness. Agarwal and Weill (2012) support the need to

validate a program to encourage the stakeholders’ emotional connection.
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Morton and Hu (2008) provided added support of Kotter’s (2012) view with their
perspective that to generate sustainable success, organizational dimensions of
formalization (traditional system) and specialization (AVID program) are merged into a
single dimension of formalization. Strategy is a word used loosely to cover sporadic
planning, should be viewed as a dynamic force that constantly seeks opportunities,
identifies initiatives, and capitalizes on them by completing those initiatives swiftly and
efficiently (Kotter, 2012). Kotter (2012) provided a perspective to the stakeholders of a
continuous and holistic strategic change within the public school system, one that
accelerates change and agility because it never stops.

The concept of the traditional system and the network AVID functioning as a dual
operating system could produce a better educational product, quality student experiences,
and a more exciting place for teachers to work in an era of exponential change (Kotter,
2012). Traditional systems and standard managerial processes, even when minimally
bureaucratic, are inherently risk-averse and resistant to change, partly due to politics and
culture (Kotter, 2012). According to Kotter (2012), this is why a dual operating system, a
management driven traditional hierarchy working in concert with a strategy network,
works remarkably well.

Conclusion

The research on the public school education system has provided a perspective of
the risk to the students, our future leaders in the public school system. Ravitch (2010)
reported that public school systems keep stumbling, because there is widespread
disagreement on what should be improved, what is meant by improvement, and who

should do it. The research can be used as a tool in opening the eyes of the American
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public to the potential benefits of safe guarding our students’ future in making a paradigm
change. The research and resulting data have the potential to create a sense of urgency.

According to Kotter (2012), this level of heightened organizational awareness is
essential to needed continual strategic adjustments to align the organization with the
biggest opportunity in sight. The collective perspectives mapped out by the research
study identified the importance of a quality education in the growth of our nation. The
research on the school educational system had consistent themes.

The importance and benefits of developing critical thinking skills early in students
was emphasized as today’s students are the future leaders of this nation. The pattern of
using math to leverage future leadership development was strongly supported by Vigdor
(2013) and Cortes et al. (2013). The historical perspective on leadership development
discussed by Hammermeister et al. (2009), and the importance of building life skills to
successfully function in society, supported the foundation that AVID is based on.

Cortes et al. (2013) reports positive outcomes for students exposed to a double
dose of algebra early in their educational experience, supporting the researcher’s proposal
that academic outcomes can be improved with a rigorous curriculum, such as the AVID
program. In the midst of the politics involved in tracking the AVID students, Gamoran
(2009) supported the process of tracking the average students to further benefit the
educational system, as tracking per se does not generate inequality, but rather inequality
can emerge because of the way in which tracking can be implemented.

Zirkel and Cantor (2004) discussed the benefits of multicultural educational
environments for positive outcomes providing an adaptive lens perspective and leaving

room for further theory building to support the importance of a tool, such as AVID in the
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development of this nation’s future leaders. The chosen articles by Avolio et al. (2004)
demonstrated the importance of producing knowledgeable leaders and not blind
followers, and Hammermiester et al. (2010) who reported on tools that develop critical
thinking skills such as El, and mental images, both of which support AVID. The
scholarship and research on which the literature review was based comes from
individuals in diverse professions, including health, education, psychology, business,
finance, law, and social services. The noticeable gaps in the research were a couple of
low quality studies, with no supporting quantitative studies.

It is doubtful that any student may reasonably be expected to succeed in life if he
or she is denied the opportunity of a quality education. As Gamoran (2009) reported,
instructional differences in the classroom reflect how students respond, not just what
teachers do. Previous research on the AVID program has been found to be less than
supportive of the program: results were based on student attendance in the program, not
academic achievement.

For years, it has been the determination of the people to overcome injustice in our
society through education (USD, 2011). Research of the public school education system
provided a clearer picture of the public school system and the need to raise current
practices to develop strategies for a quality education to all students. It also emphasized
the need to apply basic ethical principles of research in improving the education system,
which are: (a) respect for persons, (b) beneficence, and (c) justice (HHS, 1979).

The principles on managing change successfully reported by Kotter (2012)
provided support toward the development of effective dual systems as part of the public

school education system. Gamoran (2009) reported that as the current systems in place
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are apt to talk past one another without resolution and include student assignments that
bounce from one system to another without recognition of the strengths and shortcomings
of each, changes to the current system are reasonable, though difficult to accomplish in
practice. Gamoran (2009) reported that there may be benefits to students’ academic
performance from pursuing a common curriculum versus being allowed to self-select, as
students are motivated by their interests and social concerns which may result in ethnic as
well as academic divisions.

Although according to Agarwal and Weill (2012), although data are becoming the
life blood of organizations and can provide the critical link between system optimization
and emotion, just having the data will not bring results. While most of the educational
systems have the data and are not using it, using the data empathetically by adding
context leads to data driven success (Agarwal & Weill, 2012). Kotter (2012) provided
the view that to promote sustainable change within a traditional system you must appeal
to stakeholder emotions to contribute to positive change and take the education system in
strategically smart ways into a better future. Kotter (2012) reported that when the
strategy network meshes with the traditional system as an equal, barriers are eliminated
and movement in the right direction is done, thus making sustainable change possible.
There appears to be a need for continuous quality improvement (CQI) in the public

school system through the use of a rigorous curriculum focused on math remediation.
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CHAPTER THREE: RESEARCH METHODOLOGY

The purpose of the research was to explore and support the notion that the AVID
program has been effective as an intervention program within the Kansas public school
system. The expected outcome of AVID was an increase in the students’ academic
achievements (Victory, 1998; Peak, 2010). The end result of the research was to be an
increased awareness of the effectiveness of the current education program, AVID.

There has been a need to establish a school system that fosters academic
excellence in every school, for all students throughout the nation (Ravitch, 2010). The
supporting theories and data could open doors to a paradigm change. It could open doors
to a quality education to all students within public school systems nationwide. Data was
collected from the Kansas school districts’ ACT test scores which were administered
annually to 11th grade Manhattan, Kansas high school students and statistically analyzed.

The research was focused on the effectiveness of a school change intervention
program. The program to be researched was the AVID program. AVID is a program
geared toward ensuring that all students succeed in a rigorous college preparatory path,
increasing their success in four-year colleges, and becoming educated and responsible
leaders in society (USD 475, 2011).

The null hypothesis was as follows: there is no statistically significant difference
in the ACT mathematical scores between AVID elective 11th graders and non-AVID 11th
graders. The alternative hypothesis was as follows: there is a positive statistically
significant difference in the ACT mathematical scores between AVID elective 11th
graders and non-AVID 11th graders. The research was a comparative study with a

control group design.
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The intention was to measure student achievement and statistical data. The
delimitations of the research design were due to the strategy of reporting how improved
math performance can positively impact equality within the public school system. The
intent was to not focus too much on systems and teachers when collecting and reporting
data. According to Vigdor (2013), mathematical capability is the key to productivity.

The desired results were to promote collaborative group learning. This should
positively impact decisions to end separate curriculums for college preparedness.
Limitations to the scope of the study were as follows:

a. The criteria of participants in the study, 11th grade mid-line, C students.

b. The chosen geographic region to be studied, Kansas.

c. The chosen program to be studied, the AVID program.

d. The chosen organization to be studied, the public school system,
specifically the Manhattan school district.

e. The variables of interest are ACT test scores, AVID group participation,
gender, race/ethnicity.

f. The researcher utilized data that has been collected by others.

Over time, conditions have changed but the systems have continued on without
adequate adjustments to those changing conditions (Parsons, 1997). Perspectives on the
importance of process or product often change within an initiative and shifting can result
because of feedback (Parsons, 1997). Failure to understand the subtle distinction
between focusing on what is wrong with where we are instead of on what it will take to

get to where we want to be costs organizations dearly (Oakley & Krug, 1993). This
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research provides a clear picture of where the AVID program is today. The results
provide the needed data to move a traditional system forward in a changing market.
Research Design

Resistance to change should always be considered when planning a research
project. The public school system is believed to be a traditional system. Successful
change in such a system should involve thorough planning, and well communicated
implementation, followed with continuous monitoring and evaluation.

The research was a comparative study with a control group design. The plan was
to measure student achievement with statistical measurements taken among selected
groups. The participants were matched according to a certain characteristic, and then
assigned to control and experimental groups.

The treatment, AVID, was given only to the experimental group. Both groups
were measured on their mathematical achievement. The null hypothesis was as follows:
There is no statistically significant difference in the ACT mathematical scores between
AVID elective 11th graders and non-AVID 11th graders. The alternative hypothesis is as
follows: There is a positive statistically significant difference in the ACT mathematical
scores between AVID elective 11th graders and non-AVID 11th graders.

Quantitative methodology was the chosen method of research, with the goal of
providing unbiased information. The measurable variables consisted of the following
(Creswell, 2009): the independent variable (IV) was the AVID program, as the
independent variable must be the treatment variable, and the dependent variable (DV)
was the ACT scores, the criterion variable that is presumed to be influenced by the

independent treatment conditions and any other independent variables (Creswell, 2009).
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The inferential statistical test to be used for data analysis was the T-test, used to
test aggregates (Steinberg, 2008). The research examined one academic subject,
“mathematics,” and provided documentation to support the effectiveness of the program.
The researcher submitted the proposal and methodology application to the Institutional
Review Board (IRB) for review and permission, as required to perform research. The
pre-approval for access to the desired data had been established with the offer to analyze
data that the organization has not had time to address, once IRB permission had been
given as suggested by Dr. Kate Noone (2013). A copy of the approved proposal with a
letter of request was presented to the school district of the chosen organization, an urban
public high school, seeking permission to conduct the study.

The intended audiences for this research were the stakeholders: administrators,
teachers, students, parents, local college faculty, and other school districts. The sample
size was not determined prior to receiving the archived data. The researcher used
common sense and logic when analyzing the results. This was an attempt to position the
research to amore general state, using a predetermined research design (Galt, 2009).

The researcher worked with a hypothesis that does not change. This was an
attempt to generalize a theory extending the interpretation of the findings to as broad an
application as possible, mitigating concerns of bias according to Galt (2009). The hiring
of a statistician was considered.

Researcher Bias

There is a potential for researcher bias, as the researcher is optimistically biased.

The methodology of quantitative research was chosen to mitigate researcher bias as

guantitative measures are used to represent objectivity (Creswell, 2009). The researcher
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comes from a family of educators, engineers, and highly motivated military leaders. The
researcher was educated in the Detroit Public School System and attended a four-year
college preparatory high school, Cass Technical High. The researcher’s one claim to
fame as a result of receiving a quality public school education was having aced the
entrance exam, Armed Services Vocational Aptitude Battery (ASVAB) exam to join the
Army in 1978 on the writing, reading, and math scores alone, having missed all of the
mechanical and tool questions, a never before seen phenomenon, according to the
recruiter, Augustus Woodward (1978).

The researcher worked as an AVID tutor with middle school students for the
school year of 2010-2011. The duties and responsibilities were to facilitate the
development of academic and personal strengths of students, grounded in AVID strategies
(WICR: writing, inquiry, collaboration, and reading). The expectation was to become a
master of the AVID tutorial and inquiry learning process.

Methodology

Quantitative methodology was the method of choice for the study. The goal was
to present objective data with the use of numbers. The research focused on outcomes.
The null hypothesis is as follows: there is no statistically significant difference in the
ACT mathematical scores between AVID 11th graders and non-AVID 11th graders. The
alternative hypothesis is as follows: there is a positive statistically significant difference
in the ACT mathematical scores between AVID 11th graders and non-AVID 11th graders.

The research involved the use of statistical data. Statistical procedures such as
analysis of covariance to control for independent variable measurements were used.

Demographic variables or personal variables such as group membership, gender,
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race/ethnicity, and SES were used as data sets. Relationships between variables were
analyzed to answer the research questions, the null hypothesis, and the alternative
hypothesis.

The proposal of using math to solve the nations’ educational dilemma, as math is
the key determinant of productivity in today’s workforce according to Vidgor (2013),
could be the catalyst to achieving the common goal of quality learning for all students,
doing whatever it takes to prepare students for the demands of continuous learning in the
competitive workplace (USD 475, 2010). The AVID program, if proven to be effective,
could be the vehicle of choice to deliver a quality educational experience in the public
school system. As a non-academia researcher, it was important to be aware of the
possible territorial dynamics when changes are initiated by a non-group member. There
was a need to make it clear that the research focus was alliance oriented; focused on
providing the data, not to take over (Daft, 2007). This rationale was used in selecting the
quantitative method. An example of this concept was practiced, according to Low
(2010), as far back as King Arthur with the use of a round table as descriptive of there
being no one focal point or head, but a team. What other more non-threatening, non-
subjective method of feedback is there than numbers?

Methodology Selection

The desire to have the results of a study done by a non-academic member,
embraced by a traditional community, motivated the method of study. Quantitative
methodology was the chosen method of study for the research. It proposed to represent
objectivity with the use of numbers. The use of numbers should limit opportunities for

researcher subjectivity.
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My experience as a change agent, implementing an electronic intensive care unit,
has provided me with a strong understanding of the resistance to change. The
presentation of substantiated documentation (numbers) versus subjective data presented
by a qualitative study would more likely be positively received by the team of
stakeholders. Supporting a study with a focus of social justice, would require numbers
and unbiased interpretation to garner support.

As a researcher, being aware of the territorial tendency likely to arise when
changes are initiated by a non-group member, it is imperative to know how to use the
power of situational variables to substitute or neutralize the need for power in leadership.
Make it the group’s project, make it clear that the researcher is only there as part of the
team, to provide the data, not to take over (Daft, 2007). An example of this concept was
practiced daily in the AVID program as noted by the group set up which consisted of the
desks being placed in a circle with the tutor walking around the outside perimeter of the
circle. While the students sat in the circle and presented at the board which was placed in
the circle between two desks.

Selection of Subjects

The sample selection was whole group/cluster sampling (Steinberg, 2008).
Participants consisted of C students, 11th grade AVID elective students, and non-AVID
11th graders. The sample was taken from within the population of an urban high school.
It consisted of both male and female participants. The sample size had 15 AVID student
data sets and fifteen non-AVID student data sets, for a total of thirty data sets.

Best practices for reporting outcome measures in groups of students ranging from

21-40, were initiated to protect from the potential of accidental disclosure, as this is a
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reporting practice and data protection technique used by the public school systems
(NCES, 2011). The approach used was that of matching participants in terms of a certain
characteristic, being a C student. The students were assigned to a group. Then they were
placed within individual group sets from the AVID group and the non-AVID group.

Each group set was paired for comparison between groups. The students in the
AVID program were previously screened for academic achievement and met the study
criteria for being C students. The subjects were selected for the time period from 2009-
2013.

Instrumentation

An appropriate instrument of measurement was selected to determine student
achievement outcomes. The chosen instrument of measurement was the ACT, a
standardized test that has proven to be a reliable instrument of measurement. The ACT
was used to measure student mathematical achievement. The ACT measures academic
achievement (Martz et al., 2012).

Validity

The research focused on establishing standards. The ACT is a predictable
instrument of measurement as it asks the same questions, the same way year after year
(Martz et al., 2012). Validity exists when the instrument of measurement measures what
is desired (Main, 2011). A control group was established by the researcher. The control
group enabled a certainty that the outcome of the study occurs because of changes in the

independent variable (Martz et al., 2012).
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Methodological Assumptions

The expectation was that scores on the instrument of measurement agree with
scores on other factors related to it (Main, 2011). A quantitative study allowed a look at
what happens as a result of an intervention and provide an explanation of why (Main,
2011). To provide an objective rationale to move forward with a rigorous curriculum
designed to provide a quality education to all students should require a process that has
standardized practices.

The use of a methodical process gives a clear and descriptive picture to support
the proposal. The use of numbers as the data source presented a strong foundation to
build an objective proposal. The use of a quantitative methodology met the criteria of
being objective with its being empirically based.

Procedures

The data collection process consisted of following a plan. Data was collected
from archival data within the public school system. The first step in the plan was to
initiate contact with the organization that the study was conducted on. The researcher
obtained informal permission to consider the organization for research. A letter was
written seeking approval to do research from the organization to be studied.

Permission was obtained from the Superintendent of Manhattan, Kansas High
School District to conduct the study and access archival data. Administration was sent a
packet with IRB guidance from the university and a copy of the research proposal. The
permission packet did not include an informed consent form, as this was an “exempt”
study. The proposal packet included the following:

e Purpose of the study.
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e Significance of the study.

e Explanation of how data will be collected, stored, and used.

e Proposals of confidentiality, anonymity and security.

The researcher submitted an IRB application to the University for permission to
conduct the study. Once permission was granted to conduct the study by the IRB, the
researcher proceeded with collecting data. The researcher collaborated with the
secondary education coordinator for the Kansas Public School District 475 to collect and
analyze archived data. To protect the privacy of the participants, care was taken to
include the use of data sets. The data were coded upon initial retrieval and recoded
during analysis for purposes of confidentiality.

The research was an experimental design; a comparative control group design.
The quantitative methodology was the method of choice to study the AVID program
intervention for outcomes. The researcher used quantitative methodology to test both the
null hypothesis and the alternative hypothesis. The null hypothesis is, “There is no
statistically significant difference in the ACT mathematical scores between AVID elective
11th graders and non-AVID 11th graders.” The alternative hypothesis is, “There is a
positive statistically significant difference in the ACT mathematical scores between AVID
elective 11th graders and non-AVID 11th graders.” This method proposed to represent
objectivity with the use of numbers. The use of numbers should limit opportunities for
researcher subjectivity.

The setting for this study was the Manhattan, Kansas High School. The data to be
collected was obtained from archival data. The sample was taken from the student

population within the urban Manhattan, Kansas High School. The sample was randomly
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selected by whole group sets. Randomization was used when selecting participants for
each group to limit opportunities for bias. Participants were assigned to either the control
or experimental group.

The instrument of measurement was the ACT. It is a predicable instrument of
measurement according to Martz et al. (2012). Validity exists when the instrument of
measurement measures what is desired (Muijs, 2011). The ACT data in the area of
mathematics was collected and analyzed. For purposes of this study, the AVID program
was the chosen treatment. The data sets were collected from C students, 11th graders
receiving AVID training, and C students, non-AVID 11th grader recipients. The data sets
were stripped of all identifiers. The researcher recoded the data sets numerically to
preserve confidentiality. The new criterion variables studied were those with group
membership to include AVID students and non-AVID students, race/ethnicity, gender, and
social economic status (SES).

The data analysis procedure consisted of looking at themes by comparing and
contrasting data sets. This consisted of selecting variables to be measured in the study
(George & Mallery, 2010). First, the researcher looked at the frequency distribution of
the variables and calculated measures of means and central tendency (Muijs, 2011). At-
test was conducted to compare means between groups. The researcher then looked at
relationships between variables to determine whether the relationship was statistically
significant (Muijs, 2011).

A descriptive option was selected for use, p = 0.05, to provide a means for
determining statistical significance. The value that we are looking for when the statistical

analysis is run can be found under the second (column 5) labeled “Sig.” (Muijs, 2011).
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The variables in the study will be group membership, gender, and race/ethnicity. Testing
of the null hypothesis and alternate hypothesis was conducted to determine whether or
not one group’s scores were significantly higher than the other. The group contrasts were
between C students, 11th graders receiving AVID training and C students, non-AVID 11th
grader recipients.

The data were stored on a computer thumb drive with password protection to
prevent unauthorized access. The data analysis was run on a computer. There were no
personal identifiers attached to the data sets. All personal identifiers were stripped from
the data prior to its being used in the research. The thumb drive and all research
documents were kept in a secure location; the researcher being the only individual aware
of their location.

It would have been ideal to analyze the data on a computer without internet access
as an added safe-guard against potential disclosure. However, the use of SPSS required
internet connection to run the program. Data measurements were presented on tables and
charts, as they are used to show trending, by comparing and contrasting to show collected
data analysis for the T-test (George & Mallery, 2010). The researcher was able to draw
conclusions from the results. The results were able to tell us whether or not we could
provisionally reject our null hypothesis (Muijs, 2011).

This section provided a step by step review of the strategy that was used in order
to garner support for the research proposal. The section included the population, sample,
research design, and instrument. The institutional letter of permission was introduced.

The coding and recoding of data for purposes of confidentiality and anonymity was
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presented. The summarization of research procedures was summarized to bring clarity.
It was a blueprint for initiating successful change and minimizing risks.
Limitations

The research was to examine only one academic subject, “mathematics” to
support the effectiveness of the AVID program. The reporting requirements could have
been a limitation on the research outcome. This was related to data availability as no
assessment data can be published that could cause harm. Sample size may have been a
potential limitation. Also, conducting research within one school district could have been
a limiting factor in the study.

Data Collection, Processing, and Analysis

Existing data sets were accessed to obtain the necessary data to complete the
study. The data sets were then coded and recoded for purposes of confidentiality. The
data used was archived data that had been collected by others from the following data
bases: Kansas public schools data and Kansas Department of Education. The data
included demographics such as gender, group membership, race, ethnicity, and
standardized test scores.

The analysis was focused on the test scores taken from the “ACT” data collected
by the Kansas Department of Education. The ACT is a test taken by 11th graders on their
general academic performance and will be the source of data on the chosen population of
11th grade students (Arjona, 2013). The data were to be collected over a four week
period.

A statistical total analysis of variance will be conducted using the Statistical

Package for the Social Sciences (SPSS) software, and a separate analyses of variances for
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each variable will be included (George & Mallery, 2010). The inferential statistical test
to be used for data analysis is the t-test with a Pearson r correlation, used to test
aggregates (groups), by measuring variances within groups and between groups. The
statistical significance level will be calculated at p (probability) = 0.05 (Steinberg, 2008).

Further tests, such as the Scheffe test are needed to determine between which
groups significant differences occurred (George & Mallery, 2010). A comparative study
was done, where a series of measurements was taken from groups of C average AVID
students and groups of C average non-AVID students to evaluate the AVID program. The
data sets were coded upon collection and recoded into new variables to maintain
measures of confidentiality.

Potential Impact

As a non-academia leader contributing positively to the field of academia has the
potential to increase the opportunities within the field for non-traditional leaders to
ascend to senior leadership roles: as principals, board members, and superintendents.
This would allow for the sharing of the diverse skills and perspectives obtained from
years of leadership and life experiences. There are likely to be both internal and external
organizational changes as a result of the research, and increased teacher education is
likely.

Positive results are likely to lead to an increase in numbers for enrollment into the
AVID program within the school district. This would result in a decline in enrollment for
other federally funded programs, such as IEPs, because of the improvement in student’s
academic outcomes. The students in AVID and those with IEPs meet similar criteria

(USD 475, 2011).
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The potential for residents in nearby districts moving their families closer so that
their children can attend school in this district is likely, as this has been a practice for
sports participation. There would be a need for more AVID teachers and tutors with the
expansion of the program. There is likely to be more attention from nearby school board
members and colleges in response to the potential expansion of the program. To enhance
an already proven system and market it nation-wide, teaching leadership theories and
practices as early as the seventh grade, creating a catalyst to a whole new public school
system: forever changing how we as a nation think in the development of our future
leaders.

Contradictory Results

Regardless of the results, a move forward will be the goal. The concept of team
building, with the focus on acting as “one team,” promoting a culture of higher learning,
needs to be established from the onset of the study with the stakeholders. The
community will need to come together as a team to decide how to improve the process to
achieve the desired outcomes. Research will need to be done, looking into alternative
programs, such as a full college preparatory curriculum, involving contact with an
established public school system with full college preparatory programs, such as the
Detroit Public School (www.detroitpsfoundation.org).

It will be time to develop a united community focused on moving forward with a
positive focus, geared toward collaboration in the education of students. There will be
resistance to change: Like Hem in “Who Moved My Cheese,” there will be those not
willing to move out of their comfort zone, even though the situation has changed

(Johnson, 1998).
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Conclusion

This research was not about placing blame or finding fault with a system. This
research was about coming together as a team and community and focusing on a common
goal for the good of all students (Covey, 2008). Positive research results could provide
financial leverage from documentation that the program is effective. It could possibly
enable funding for district wide expansion of the AVID program: a college preparatory
school system. One advantage of doing a design that covers a prolonged period of time
may be that it allows for the change to become part of the environment and results more
evident.

AVID research gaps to be analyzed with further research are as follows:

. Psychological impact of being isolated from mainstream students.

. Academic achievement of grades nine, ten, and twelve.

. A learning ceiling in academia for students.

. Impact on Creativity of students.

. Social responsibility to enhance all students with the same tools (leaving

no child behind).

. Teaching resiliency.

The quantitative methodology was the method of choice to test the AVID
program intervention for outcomes. There has been a need for uniform standards
and processes in students’ education in the public school system. The
comparative control group design would create an up-to-date evaluation of the

AVID program (Peak, 2010). Positive research results could positively impact the



world of academia, acting as a catalyst to establishing a gold standard of

education in the public school system.
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CHAPTER FOUR: DATA COLLECTION AND ANALYSIS

The purpose of the research was to determine whether or not the AVID
(Advancement via independent determination) program was doing what it was reported
to be doing. The research examined the impact of the AVID program on the AVID
students” ACT scores. In addition to the primary purpose, the goal was to provide a clear
picture of how a college preparatory program would meet the needs of the community by
improving student academic outcomes. The research examined the efficacy of the AVID
program in hopes of establishing that the program was capable of producing positive
outcomes.

The research examined one specific aspect of academia, mathematics, in order to
provide documentation that the AVID program is effective. The research will answer the
research question: How are the ACT math scores different at the Kansas school for the
11" grade students who completed the AVID program compared to the ACT math scores
for non-AVID 11" grader students performing at the same level? The research will
answer the null hypothesis: There is no statistically significant difference in the ACT
math scores between the Kansas school AVID 11" grade student and the Kansas school
non-AVID 11" grade student.

The objective of the research was to establish that there is in fact a means to
facilitate a change of practice in a traditional educational system, by establishing a strong
foundation in math. AVID is an elective class and the status of being an AVID teacher is
elective: meaning no mandatory participation requirement exists for the student or the
instructor. The purpose of providing a quality education should be to improve life

outcomes for students. A proven educational program could be the catalyst to a paradigm
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shift of promoting life skills and self- confidence to all students in the public school
system.

Quantitative methodology is the method of choice in order to demonstrate
objectivity (George & Mallory, 2009). The strategic aim for the use of a quantitative
methodology is to provide measureable results that can lend confidence to any school
leader charged with implementing the AVID program. The statistical analysis for this
study was conducted with the use of SPSS IBM software. In an effort to maintain
confidentiality, all data sets and files were encrypted with a password that was known to
the researcher only. The statistical analysis used to evaluate if there were differences in
the test score of the AVID verses the non-AVID students was the Independent sample t-
test.

Characteristics of Participants

The population used in this study were the AVID students from the Kansas public
high school district 475 from 2009 - 2013. The students were participants in AVID, a
college preparatory elective class for C average/midline students. The AVID program
was implemented as a change program to improve academic outcomes within the school
district. Current concerns for the AVID program (USD 475, 2011):

Enrollments in the elective AVID program at the Kansas high school have been

down due to challenges at the class registration level. These challenges involved

the inability of a previous AVID student to enroll automatically as a returning

AVID student. The previous AVID students were also unable to enroll into the

AVID class or change classes to include the AVID elective class once enrollment

closes (USD 475, 2011).
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The inclusion criteria for participation in the research were as follows: must be a
C average student, an 11" grade student, and student must have taken the ACT test. Data
sets that were found not to meet the study criteria were discarded. In order to mitigate the
risk of disclosure, the data was suppressed for the AVID subgroups for the 2009 period
because there were fewer than ten in the subgroup. No counts were documented and
published for AVID in 2009. The sample consisted of 15 data sets from AVID students
and 15 data sets from non-AVID students for a total of 30 data sets.

Procedures

The SPSS IBM software was used to understand the impact of the variable
AVID to improve outcomes. Once all of the data sets were validated as being entered
correctly, the statistical analysis test was run. Race, gender, and social economic status
(SES) were documented with the use of numbers. The different categories within each
student group were identified by numbers. The t-test for comparing two groups, which is
appropriate according to Steinberg’s (2008) statistic decision tree for selecting an
inferential statistic, was run.

In the t-test, a comparison was made between the means of two samples (a treated
group and an untreated group; Steinberg, 2008). The AVID elective program was the
treatment. Measurements were made on students’ math achievement levels, using the
ACT mean math scores. The alpha measurement for statistical significance was p = .05.
The evidence requirement to reject the null hypothesis is p < 0.05. The expected
outcome is a significant difference in the ACT mean math scores of the students who

were exposed to the AVID elective program.
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First, each group of students, AVID and non-AVID from 2009 — 2013 were
encoded and categorized with numbers to limit risks of disclosure. Participants were
selected according to the established criteria of being C average students, 11th grade
status, and ACT test participation. The AVID students were already screened for the
criterion of being C average students. Individuals from each group of AVID students
were matched with individuals from the 11" grade non-AVID average students. Each
individual student was cross referenced against the school ACT reports from 2009 —
2013, checking test results for accuracy and appropriateness of data retrieved by the
organization for the study. The matched non-AVID group was examined to ensure that
comparisons were being made between like students and not “C” average students and
“A” average students.

The researcher took care to mitigate risks of disclosure of student information
throughout the data collection and encoding. The data was recoded prior to manually
being entered into the SPSS IBM software. Group membership was documented with
numbers. The data sets, outcomes, and all files were separately encrypted with a
password known to the researcher only, making the data twice encrypted. The research
files were kept on a thumb drive which was kept in a secure location.

Findings Regarding Sample Characteristics

A descriptive analysis was run with the SPSS IBM software. Table 1 tells us the

racial make-up of each student group in the sample. The table gives a distributive picture

of the races present within each group: indicating diversity.



Table 1

Frequency Counts Based on Race (n=30)

Frequency (n) | Percentage (%)

AVID Group 15
White 10 66.7
Asian-white 1 6.7
Black 3 20.0
No Data 1 6.7
Total 15 100

Non-AVID Group 15

White 3 20.0
Black 6 40.0
Asian 1 6.7

Hispanic 3 20.0
No Data 2 13.3

Total 15
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Table 2 is a descriptive analysis of the gender make-up of each student group in
the sample. It tells us the gender make-up of the AVID student group and the non-AVID
student group. The first column gives the value n=10 for the number of AVID female
students. The second column gives the value n=5 for the number of AVID male students.
The third column gives the value n=8 for the number of non-AVID female students. The
fourth column gives the value n=7 for the number of non-AVID male students. The table
gives a visual picture of the size of the gender levels within each student group. The
table tells us that more than one gender was present within each group. The result
indicates that diversity was represented within each student group.

Table 2

Student Sample Make-up According to Gender (n=30)

Group Statistics

AVID Female AVID Male Non-AVID Female Non-AVID Male

Students Students Students Students

N Participants 10 5 8 7

Findings Regarding the Impact of the Treatment Variable, AVID
A descriptive analysis of the AVID students” ACT mean math scores and
non-AVID students’ ACT mean math scores was run, using an independent sample t-test.
It gives a picture of the ACT mean math scores within each student group. Each student
group contains 15 data sets; n = 15 for AVID students, and n = 15 for non-AVID students
The ACT benchmark math score is 22 for college preparedness (ACT, 2012).

The Kansas AVID students’ group ACT mean math score was 20. The non-AVID
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students’ group ACT mean math score was 17. Table 3 gives a descriptive picture of the

measureable results.

Table 3

Independent Sample t-Test of AVID Students” ACT Mean Math scores and non-AVID

Students’ ACT mean math scores

Group Statistics

Type of Treatment

N

Mean

Std. Deviation

Std. Error Mean

Math Score AVID Students

Non AVID Students

15

15

19.93

16.87

3.474

1.506

.897

.389

Independent Samples Test

Levene's Test for

Equality of Variances

t-test for Equality of Means

95% Confidence Interval

not assumed

Sig. (2- Mean Std. Error of the Difference
F Sig. t df tailed) Difference Difference Lower Upper
Math Equal variances
10.531 .003 | 3.137 28 .004 3.067 .978 1.064 5.069
Score  assumed
Equal variances
3.137 | 19.080 .005 3.067 .978 1.021 5.112

The results of the t-test were t=3.14, df=28, p<0.05. The t-test results indicate a

significant difference between the AVID student groups’ ACT mean math score and the

non-AVID students’ group ACT mean math score. The AVID students have a higher

ACT mean math score than the non-AVID students. The Null Hypothesis: There is no

statistically significant difference between the math scores for the Kansas school 11th

grade AVID students and the 11th grade non-AVID students was rejected as p<0.05.

The results answered the research question: How are the ACT math scores

different at the Kansas school for the 11" grade students who completed the AVID

program compared to the ACT math scores for non-AVID 11" grader students
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performing at the same level? The Kansas AVID students’ mean math score was
significantly closer the ACT (2012) benchmark math score of 22 than were the non-
AVID students’ mean math score. The math score outcomes indicate a higher level of
college preparedness for the AVID students. There is also an indication of a direct
correlation to the effectiveness of the treatment, which is the AVID program and higher
math scores.

A descriptive analysis of the AVID students” ACT mean algebra scores and non-
AVID students’ ACT mean algebra scores was run, using an independent t-test. It gives
a picture of the ACT mean algebra scores within each student group. Each student group
contains 15 data sets; n = 15 for AVID students, and n = 15 for non-AVID students. The
Kansas AVID students’ group ACT mean algebra score was 11. The non-AVID
students’ group ACT mean algebra score was 8. Table 4 gives a descriptive picture of

the measureable results.
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Independent Sample t-Test of Algebra Scores for AVID Students & Non-AVID Students

Group Statistics

Students

Group N Mean Std. Deviation Std. Error Mean
Algebra Score 1 AVID Students 15 10.53 2.446 631
2 NonAVID
15 8.00 1.732 447

Independent Samples Test

Levene's Test for

Equality of Variances

t-test for Equality of Means

95% Confidence

Interval of the

not assumed

Sig. (2- Mean Std. Error Difference
F Sig. t df tailed) Difference Difference Lower Upper
Algebra  Equal variances
6.695 .015 | 3.274 28 .003 2.533 774 .948 4.118
Score assumed
Equal variances
3.274 | 25.221 .003 2.533 774 .940 4.126

The results of the t-test were t=3.27, df =28, p<0.05. The t-test results indicate a

significant difference between the AVID student groups’ ACT mean algebra score and

the non-AVID students’ group ACT mean algebra score. The AVID students have a

higher ACT mean algebra score than the non-AVID students. The Null Hypothesis:

There is no statistically significant difference between the math scores for the Kansas

school 11th grade AVID students and the 11th grade non-AVID students was rejected as

p<0.05. The algebra score outcomes indicate a higher level of college preparedness for

the AVID students.
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Additional Findings
The ACT mean composite score is the average of the four scores, 21.25: English
(18), reading (21), mathematics (22), and science (24; ACT, 2012). A descriptive
analysis of the AVID students” ACT mean composite scores and non-AVID students’
ACT mean composite scores was run, using an independent t-test. Each student group
contains 15 data sets; n = 15 for AVID students, and n = 15 for non-AVID students. The
analysis results were: m=20.7 for the AVID student group and m=16.4 for the non-AVID

student group. Table 5 gives a descriptive picture of the measureable results.

Table 5
Independent Sample t-Test of ACT Mean Composite Scores for Non-AVID Students and

AVID Students

Group Statistics

Group N Mean Std. Deviation Std. Error Mean
Composite Score 1 AVID Students 15 20.67 2.795 722
2 NonAVvID
15 16.40 2.293 .592
Students

Independent Samples Test

Levene's Test for
Equality of
Variances t-test for Equality of Means
95% Confidence
Interval of the
Sig. (2- Mean Std. Error Difference
F Sig. t df tailed) | Difference Difference Lower Upper
Composite  Equal variances
412 .526 | 4.571 28 .000 4.267 .933 2.355 6.179
Score assumed
Equal variances
4571 | 26.971 .000 4.267 .933 2.352 6.182
not assumed
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The results of the t-test were t=4.57, df=28, p<0.05. The results indicate a significant
difference between the AVID student groups” ACT mean composite score and the non-
AVID students’ group composite score. The AVID students have a higher ACT mean
composite score than the non-AVID students. The results indicate that the AVID
students’ level of college preparedness is significantly higher than that of the non-AVID
students’ level of college preparedness.
Summary of Findings

The research findings were in support of the AVID program. The findings
consisted of all demographics that ACT collected and ACT math scores from 2010 -2013,
test results for C average 11" grade AVID students, and C average 11" grade non-AVID
students, to include the break out score of the algebra section and overall composite. For
2009-2010, no data was reported, as it posed potential risks of participant disclosure.
Findings were reported on race, gender, and group membership. The overall independent
sample t-test results were:

ACT mean math scores: t=3.14, df =28, p <0.05

ACT mean algebra scores: t=3.27, df =28, p<0.05

ACT mean composite scores: t=4.57, df =28, p<0.05

The research findings concluded that AVID has a positive impact on the
academic outcomes of the program participants. The ACT mean math scores of the
AVID students were significantly closer to the ACT (2012) math benchmark score of 22
than those of the non-AVID elective students. Student’s level of college preparedness, as
according to the ACT benchmark, indicates 50% preparedness for achieving a “B” and

75% preparedness for achieving a “C” (ACT, 2012). The ACT mean math scores for



algebra for the AVID elective student group were significantly higher compared to the
ACT mean algebra math scores of the non-AVID elective students. Findings according
to race and gender were compared to show the differences between groups and within
groups.

Other findings positively impacting the AVID program in relation to its core of
writing, reading, inquiry, and collaboration (WICR) were the composite scores. There
was a significant difference between the ACT mean composite scores of the AVID
elective students and those of the non-AVID students. The AVID students’ mean
composite scores were significantly closer to the ACT (2012) composite benchmark
score of 21 than those of the non-AVID students. The results demonstrated themes and
patterns in relation to group membership and gender. The results provided measurable

evidence that AVID works.

68
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CHAPTER FIVE: CONCLUSIONS

Can we create a gold standard of education for our children through the AVID?
The research demonstrated positive patterns of transition for students exposed to the
AVID elective program. These findings support a need to raise standards in the public
school system and indirectly remove inadvertent labeling. Failing math grades and
school closures nationwide need sustainable results. Everyone may not be meant to
attend a four-year college. Yet, everyone is entitled to a strong educational foundation to
facilitate their success in life. The pathway to changing the world for the better can be
achieved through secondary education modeled on a college preparatory curriculum.
Social responsibility can be achieved with a “Life improvement plan” for all students
with a college preparatory curriculum as an educational foundation.

The AVID elective program is doing what it is reported to do. It is improving
student academic outcomes. Divisions and strife over issues ranging from curriculum to
funding have seriously undermined the ability of particular school systems to achieve
their purpose by seriously eroding public confidence in the nation's educational system
(PS, 2010). Improved educational outcomes could be achieved with an educational
program that can help build and direct students appropriately while linking them to a
common purpose (Avolio et al., 2004). A “gold standard of education” could be created
for all students with a collaborative approach through the AVID program.

Implications for Practice
The field of study is open to new opportunities of enhancement within the public
school system. There are implications for higher academic achievements statewide and

increased enrollment in secondary educational organizations from within the state. The
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program’s formal practices were focused on long-term results: increased number of
students graduating and attending four-year programs. There are implications for
focusing on short-term results to allow for improvements and adjusting program delivery
as needed to ensure program effectiveness. There are implications to end school zoning
of different levels of education for certain groups of students. There are implications that
the right thing to do would be to provide a strong educational foundation to all students
and individualized additional resources as needed.

The program’s focus has been shifting since its implementation, with the largest
number of enrollees being in the seventh and eighth grade area. The enrollment has
remained low in the higher grades. This is likely because it is an elective class. There
have been challenges to enrollment that involve the traditional network system as the
primary control for class enrollment (USD 475, 2011). The work load is heavier for both
the student and the teacher, as the class is also an elective for the teacher. This would
change with a complete college preparatory curriculum, as everyone would be on the
same team.

With social responsibility, an intrinsic motivator is a focus: moving an
organization forward, positively impacting the community. Ethical leadership involves
forward looking and gauging the impact of your decisions on others. Simply going
through the motions in a program, focusing on tasks, and not evaluating the impact on
participants or the outcomes, would not be the act of ethical leadership. Continuous
renewal/evaluation is not something to do, it is a mindset, a culture, and a place effective

organizations and leaders operate from (Oakley & Krug, 1993).
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As a member of the educational team, keeping in mind the importance of
collaboration, participation in the decision making process could provide an opportunity
to introduce the following opportunities of enhancement strengthening community bonds:

e Contract with local university for pre-service teachers to do work study as an
AVID tutor as part of their teaching curriculum.

e Scholarship possibilities with local universities.

e Develop a path for 12™" graders to receive class credits for working as an
AVID tutor in the middle school.

e Implement slots in each classroom for a parent to work as an AVID tutor.

e Facilitate below “C" average students transition into AVID.

e OQutreach, study program for pre-service and current teachers to visit and work
for a short period along-side teachers in a public school system with a long
standing history of having a full college preparatory curriculum.

e Educate mainstream teachers on the AVID program and processes.

e Online potential for home schooled students and online educators.

Implications of Results

Leadership in the Kansas school system is situated to take the public school
system to a new level. As a non-academia leader, contributing positively to the field of
academia has the potential to increase the opportunities within the field for non-
traditional leaders to ascend to senior leadership roles such as principals, board members,
and superintendents. This would allow for the sharing of the diverse skills and different

perspectives obtained from years of leadership and life experiences. There are likely to
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be both internal and external organizational changes as a result of the research. Increased
teacher education is likely.

Positive results are likely to lead to an increase in the numbers for enrollment into
the AVID program within the school district. This would result in a decline in enrollment
for other federally funded programs, such as “individual education plans” (IEPs), because
of the improvement in the student’s academic outcomes. The students in AVID and those
with 1EPs meet similar criteria (USD 475, 2011). The potential for residents in nearby
town districts moving their families closer in order for their children to attend school in
our district are likely as this has been a practice for sports participation.

There would be a need for more AVID teachers and tutors with the expansion of
the program. There is likely to be more attention from nearby school board members and
colleges in response to the potential expansion of the program. This will enhance an
already proven system and help lead to marketing it nationwide. Teaching leadership
theories and practices as early as the seventh grade helps create a catalyst to a whole new
public school system and forever changes how we as a nation think in the development of
our future leaders.

Consequences

There are consequences for those who care. It takes courage to make changes and
do something different in a traditional system. Change without buy-in can be subject to
failure (Kotter & Whitehead, 2010). Measureable and structured approaches are needed
to guide the change (Kotter, 2012). In order to make everyone believers, teaching must
occur. Those who have already been working with the program are closer to the target

and should be involved in working to make it better.
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A good start to minimizing resistance might be to start with showing where the
program is at and where it can go. Keep in mind the importance of comparing like
students only (e.g., “C” average to “C” average). Failure can arise as a result of not
leveling the playing field. Everyone must be on the same team, no chiefs when moving
forward, only team members (Kotter, 2012). A checklist can be a valuable tool to keep
everyone on track. It should not become the focus of the program’s success. The
program’s focus should remain on the student’s learning progress. The consequences of
not trying to improve and move forward can be the delivery of substandard educational
experiences to some students.

Recommendations

This research is not about placing blame or finding fault with a system. This
research is about coming together as a team and community and promoting a new
practice for the educational team. It is about focusing on a common goal for the good of
all students (Covey, 2008). The purpose of the research was to evaluate the effectiveness
of the AVID program in achieving higher mathematical academic outcomes.
Implementing change to achieve a higher standard of education for our students, the
future leaders of our nation, would be highly recommended. It would positively impact
the world of academia by establishing a gold standard of education in the public school
system.

Recommendations for Future Research

Suggest AVID student tracking as of 2014 to demonstrate program effectiveness

and efficiency. Suggest tracking the number of years of AVID participation per student.

Research will need to be done, looking into alternative programs, such as a full college
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preparatory curriculum, involving contact with established public school system with full
college preparatory programs, such as the Detroit public schools
(www.detroitpsfoundation.org). AVID research gaps to be analyzed with further research
are as follows:

e Psychological impact of being isolated from mainstream students.

e Academic achievement of grades nine, ten, and twelve.

e Alearning ceiling in academia for students.

e Impact on creativity of students.

e Social responsibility to enhance all students with the same tools (leaving no

child behind).

e Teaching resiliency.
Empowering All Students to Fulfill Their Potential

Establish teams that learn together and may be able to work together in the future
by following the ABCs to success. The ABCs are: (a) establish an effective AVID
elective program; (b) move forward with a common core college preparatory curriculum;
and (c) become a model school system of college preparedness, noting an established
system: Cass Technical High School in Detroit, Michigan. The concept of team building
with the focus on acting as “One team” and promoting a culture of higher learning needs
to be established from the onset with the stakeholders. The community will need to come
together as a team and work to improve the educational delivery process in order to
achieve the desired outcomes. It will be time to develop a united community focused on
moving forward with the positive focus: educating, supplying the means to strengthen for

optimal achievement in the future (Kouzes & Posner, 2007). There will be resistance to


http://www.detroitpsfoundation.org/
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change, such as Hem in “Who moved my cheese,” and there will be those not willing to
move out of their comfort zone, even though the situation has changed (Blanchard, 1998).
Sense Making Approach

So let us make changes and do it by the numbers, using data as support to raise
standards in the public school system. Making sense of classroom dynamics to raise
standards in the public school system and indirectly remove labels. Double loop learning
should be the standard, not just knowing the rules. Understanding the steps and process
and allowing application of strategic thinking into everyday life, makes sense as Solomon
(2007) endorses the concept that mathematical practices are important in connecting the
student to the world and themselves. The development of potential productive citizens
and leaders, versus simple loop learning, robotic memorization, and developing followers
should be a social responsibility.
Foundational Skills

There is no lack of creativity or research in children’s education: Uniform
processes to sustain success are missing (Covey, 2008). It would positively impact the
world of academia by establishing a gold standard of education in the public school
system. The raised standards of achievement for students could be the needed catalyst to
push our nation’s teachers to uniformed self-directed higher performance and
achievement. There is a need for education methods that provide positive academic
outcomes, while positively influencing self-esteem (Hammerstein et al., 2010).

Building a learning organization capable of empowering students to succeed in
life will probably involve the use of strategies with soft surroundings suggested by Kotter

(2012). Just as we use ABC’s in basic life support, we need to use ABC’s in moving
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traditional systems forward on a strong foundation. Buy-in is needed as stakeholders are
likely to fear the concept of change, and shoot the idea down (Kotter & Whitehead,
2010). A good presentation focused on buy-in can contribute to successful and
sustainable change strategies to move the organization forward.

Goal Setting and Problem Solving

Let us focus on creating a college preparatory curriculum first. Then, using
AVID site criteria, optimize it, and then distribute it. Let us move from being a one
elective course program to incorporating the network system into the traditional system.
The goal is to create a secondary college preparatory educational system, then become
the model in the West, just as Cass Technical High school is the model up north in
Michigan.

Start up today is possible with the right tools. AVID site criteria can be obtained
from Kansas USD 475. Guidance with a plan that works using constructive responding
should lead to sustainable results (Kotter, 2012). Teaching that builds character amongst
team members could improve the chances of successful diversity later.

Summary

Through the early development of leadership skills and the building of mental
skills in students with the AVID program, AVID has the potential to be the catalyst to
bridging public school systems with sustainable results. In order to move forward as
ethical leaders, we need a vision of the education that we want our children and
grandchildren of this society to have: one that attends to the curriculum that is taught in
our public school systems (Ravitch, 2010). First, everyone’s attention is needed, because

without peoples’ attention there is no opportunity to explain the solution (Kotter &
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Whitehead, 2010). Research has shown that successful ethical leaders have high El, treat
everyone with respect, look beneath the surface, maintain control during crisis, and focus
on the greater good. A school program that begins to teach life survival skills and

collaboration would benefit all students and the community.
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APPENDIX A

AVID Secondary Certification Facts

-
w1

AVID Secondary Certification FAY X jonps

The revised 2013- 2014 Secondary Sertificetion Reporl and Sall-Stody Sontinaar will be impleme e doring thie
2032014 schoal year, |his list of requenlly askad cuestions surmmary was developad o clarify Tor AVID Site
Teams the ntert rc/orinterpretations of G55 Indicaters. All frequently askec questions are listed first, and
answers fallow.

Frequenily Asked Questions
['e balow questions are arganizad by Certifization documert sectizn or AYID Secondary Casential. Whars
applicanle, guestions about Essertals are Turlher organised by Che indicalor 1o which they pertain,

Directions to CS8
Witlh the inclusion of Lhe new schoclwice metrics, doss & demonstrat on schocl nead to have these mainics in place
foer thair ravalidation? [Click hers to reen response

Essential 1
What do the arrows between the Levels of Lise signily? [Click here In ead rasponse]

Essential 2
For 2,1.0. wau'n it be helpful to add parent "proxy” as ane of the “aveilable paties? [Click hers to read resoonsa]

Ezsential 2
In 3.1.1, what classes are considerad to be acadarnic cone classes? [Click here e read esponse)
N 3.4.3, what is meant oy "process/syslam ™ regarding L master schedule? [Click bere Lo read respunsa]

I 3.4 AVID students are to receive instruction in developing skills 1o access arc evaluate digital informatizn from
multiple 2ources, How s this maasurad and docurmented? [Click here Lo read rasaonse)

Essential 4
How do we show evidence of riger? [Click hare w0 read response)

n 4.3, is it valid to recognize advanced CTE (Career and Technical Education) pathways that stucents complete with
capslong performance-based authenlic assessmeants as a rgoraus course? [Click hers Lo read responss]

n 4.3, can “Lead the Way" (PLTW] e noted as example of rigorous currculum? Wnat aoout university research
inlemships? [Clck Fers Lo read rasponss

In 4.5, itz difficult to differentiate between cach keve ol use (2, 2, ar 31 how should ang defing "sequerce”™? How
does sequonce apply to students? What doos il ook like? Click hers Lo read respoange]

In 46,1, 50% of AWID 8th gracers are expected to be on track for completing Algebra 1, or Cormmen Core math, or
an eguivalenl high leval math. Our Sth grade mathemalice currieuium is a rigarcus curricy um with 2 mpbasis on
algaara dlinear, exponartial, and quadratic} althcugh we do nat call it algebra. How can dislricls | ke us “prove” that
thizis Bth grace math cod-se 15 an agebra course? [Click herz 1 read resnenss]

What is thie intent of 4,7.37 How can 100% of our AVID 8th graders meel 1his? [Click hore 1o read respensal
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Essantial & 7
Howe do we ensure equitable access to digital tools? [Click nera o read responga) A AVID

For 5.2.1, are therz cigital tools far Einders? [Dlick hare to read responss]

In B.2.2, haw should we determing effective wese of course materiale? [Clck hare toread responsc]

In 5.2.3 binders are not specified, and in 5.3.3 agendas anc calendars are not specified; is t15 10 give options oris
it azsumed they are uscc? [Clck nera to raad responsa)

o2 5.4 refor o tha AVID Elective class or to all classes? [Click hens 1o read response]

In 5.4.2, haw should we measure and document activie participation in all content classes? [Click berete read
FESRCNGS
In 5.4.3, does this refer t2 classes ather than AVID or AVID tutcrals? [Click nere to reac respense)]

Egsentials 6 & ¥
Hura and slmolc,..na m:r_.'r:ur conbont ch:-rrgcs.

Essantial &8
In reviawing 8.6.1, thers is no mentian of Path, With the wording Indicating that the training Is te b2 minimally 16
haurs, how should this be inlarpreted? [Click hore to resd responsa)

Essantial 9
Piesse nobe thal in 9.5 tha change from "state mandated test” to "anaor end of course axam ™ (5 morg exphcil

Esseniial 10
What are the implications, and/ar the interpretation, of this second clause in 10.3.1 if &t eny point the AVID teachor
has tax<en implementation out cannat attend the next Summer [nstioute? [Cick hare 10 read rasconse)

For 10033, can the leachar allend Palb Ter implemantalion instzad of S17 [Click hors 0 reao resoonse

In 10,5, itstates that a rincipal has atterced at least ane Summear Institute Leadership strand, AVID Laadership Tor
Collego Scad ress andfor ather A¥ID Divisicnal Leadership Training within the last 2 yaacs, o Is committed 1o de so.
‘What is the rtent of this Indicator? [Click here 1o -esd “esponse

I 18.5.1. what Ie meant by “aviD Divis cnal Leadarshio Tralning?" [Click ners to read responss]

In 10.5.2 and 10.6.3, what is reant by "other comparabla aVIC Divisional Leadership Training?” [Clics here Lo read
respongs]

Far 10.5.3, how can wa measura that *adninistrators have applicd 8710 professional leaming?” [Glick hate o resc
[Esponga]

Essential 11

Imi1.1.18nd 11.1.2, tcefines Site Team as including *a sile administrator,” but in 11,13, it specifically calls oul
lhal the “prinzipal is an active member of the Site Team.™ Why the shift from ste administrator to prncipsl? [Glica
h to read respons



Answears to Fregquently Asked Quest!one X

P

Directions to £33
Wit e nclugion of the nev schooiwide melics, does g demorsiration schonl peed b bayve these meliios n plEc

ror thelr revalicalion?

Faor zites schedulad for a cema valication or a revalidalion visil for the 2013-2014 schoal vear, hey musl bave Lha
schoalwida metrics in place OR havs 3 plan in place to maet the schoolwide metrcs in 2014-2015. Ses page 3 of
the 053 3 raview the benchmarks and process for damanstralion sites, |Back Lo FADs]

Egzantlial 1
What da the arrows betavean the Lovels of Usa sidnife?

The arrows dennte that the montinoum is fluid and shows evalvement of the criteria from Leva 1 tarough Leval 5,
Leval 1 i*Mests Certification Standarcs™] Irclcators must still B2 n place when tho site ovolves ta meot the critena
i Levie ] 2 0 Rouline Use ™) Indicalors, When a site evolves to ha ratsd st Levs! 3 [CInstizutionslization ™), all b srileria
ferlevels 1, 2, and 3 must be in place, [Back ta Fads]

Eszential 2

For 23,0, would i e helpfl fo addd parant “ovose” 25 ona of Lhe “avaiiabia pariee?

The Cerm "prody” was discussed and rejectad by AVID's National Certification Task Foree (MCTF] in ils discussions.,
The intent is 1 inva ve the parent/Buard an, but nct 1o penalize the student By keeping himhar cut of AVIR i &
zlgnature cannat oe chtalned. [Bacs to FAGS]

Ezsential 3

In 2.1.1, wha! Zlasses are consldered to be academic core classes?

A5 statad in Indicator 3,11, academic cora classas ars those in English, hisary, math, scienco, @rc Breusges
ceenrldforeign). [Back to FAQ=s]

v 3,1.3, what [z meant by "nrocesssystem” regarding the: masier schegule?

The intznt is that the sile has a plan in place Lo schedule AVID Elective clazecs at tme poriocs that de not corf ict
with cther scademic core classes a7 rigar (e.g., AP, IB, Honors, etc.). This plan skould be systermized sa Lhal aryang
seheculing classes would know that AVID stucents must be enrollad in lhe 810 Elective slass and inane ar mare
core classes of rigar wihin the same semester, [Back t2 FADS]

Ire 3.4 AVID sfudlents ars to revalve instruction Jn developing skills to aecess aod 2valvate digite! Informiation from
muitiile sourccs, Mo is this measured and documentog?

This Indicator ensuras swdent access ta ero evaluation of digital resources; these can ae maasured and
documanied by wachers' lesson plans and student work, [Dack to FALGs

Essential 4
How do we show avidenca of rignr?
AVIC defines “rigor” 85 "using inquin-baszad, collaoorative stralcgies to challengs and 2ngage studants in conlent

rsuiting in increasingly complex levals of understanding.” Student work aned teachars” lesson glans can be usad (o
cemanstrate the level of rigar in a course. [Back to FAQS]

89



90

in 4.3, iz it vaiid to recagnize advanced CTE (Caresr and Technical Educat
students complete with capstane/porormanca-oasad authontic

atihvways that

ra
JE5EISMANts 8% 4 AEOrous caursey

Tk nants a5 B ls IF=E fl J—t‘-..']_-_[_j
AVID cefines "rigor” as *using inguing-based, collabarative strategies to challenge and cngage O L
students in content resulting in increaszie gy complas levas s ol underslanding.” The intenl arcund the rigar Ind colers
i el sludarits are gorclled in the most rigarous classes that will allow them ta matriculzte intg the rexl highest
level course it te sequancs in the subsequant grace leading to meeting £-ycar callegs/un wersity anrzlimant,
Studenls are exaectad to accomplish evels of rigor wa ch will enable them to 2nrcll in, and engaee successfully, in
the next hizharlevel course of rigar, Mary CTE Capstore courses da this, [nus, if pour CIE Capstons coursas ang
lovghl using inguiry-bazcd collaborative strategies which cnallenge vour students o be succassful in rigorous
sontent wilh incraasingly complex levels of understanding, and prepare students to matnoulate o the nest level of
riger, then they could be dascribed as rgorous. Your evidence woule ba sludenl work and taachers' lassan plans.
|Back L FADs]

In 4.3, ran “Lear the Wap (P TW e noted as exampds of dgorous cursicalum? Whal aboul uiiversily resesech

ntarshins?

AVID dalines “rigar” as “using inguin-based, collabarative strategies to challenge and engape students in contert
resulting nincreasingly camplex levels of understanding.” The intent around the rigar Indicataors is that sludenls are
anraller i e most rigorous classes that will allow them to matnzulats into the nest highest leviel course in the
sequense in the subzequent grade lcading te macting d-yoar sollags/ universily onrollimenl. Stadonl work and
lochiers” lessan plans can be pssd o damonstrate the lsve of rigorin a course, If "Lead the Way™ and univers Ly
resgarch internships meet these criteria, they could provide ev cence for meeting this Indicator, [Back to FAQS

Iy 4.5, 1 Js dlfficult to differentiale belwaon sach level of uze (1, 2, ar 3;; how should one define "sequence ™ How
doas sequence apply fo students s Wiiat does it ook [He?

Backwarc mag from Ezsential 4.2.0 whick lisls e sequence af hign school courses required Tor aonrclimanl in 4-
year calleges or universties [g.g., in CALL-CSL) Ya g7 coursas: other states’ recuiremeants in English, histary, fing
arts, math, science, languages). Thiz is the sequence of courses.

+  The midde leval sequence of courszs should mirrzr the high school subjects so 8th grade studenls are
reacky 10 ergage in college prep work In tiese caurses in Bth grace: Cnglish. history, fre ats, math, science,
languages.

«  Essential 4.3.1 reouires middla schoo! students to b2 ermalled in such & sequence [definad 83 52t of middle
scheal courses that wauld prepare stugents for suceess in hlgh 2chool college-prep courses).

s Essential 4.5.2 iecuines sludenls Lo be enrolled 1 a mora rigorous sel el coasses than whal ey wars in the
yeer befora, For exampla, if they were enralled in & regular level Engish class in 7th grade, thay shauld be
enrellsd inan honers lsvel in Sth grade, I ey wers in callege-prep or Honors 0 7th grade, they should be in
pre-AF in Bth grade. The goal and the intant 5 to kesp pushing studants inte mare challenging corlent as
they Fatdre and develop tha ecademiz skil s o handlz morg rgorous wors successiully, Back to FAL=]

in 6.1, 50% of AV Ath greders are expected to he an track for completing Algenra 2, or Camman Cora malk, or
an egquivalant high level math, Gur Bth grade mathematics currlooeilim /s & rigorous currlcuium with emeghasiz on
algablia car, expocential, and guadralic) although we do oo call it algebra, How can districts ke us "prove” that
their 8th grace math course js an algetra courss;

AVID celinges "rigor” as “using inguin-based, collaborst we stratagios Lo challenge and engage studerts in contaent
resulting in increasingly complex levels of understand ng.” The intant around the riger rcicatars iz hal sludenls ang
grrzllad in the most rigarous classes that will alow than to matriculate inte the rext highest leval caurse T the
sequerce in the subsequent grade leading to meesting dwvear college, universty enrollment. This is espacially rue in
terms of mathematics, Essential 4.6 requires 5th graders to complste “Algeira 1 or higner-isval math, b= el gitle 1o



zreall in Gaometry, and/ar Algebra 2, a0 nadt higher-level math course in Oth grade. ™ Thus, ifyaas P
math course Jses inquine-based collzborative strategles and pregares students t be ready for :
geoamelry, Algelra 2, or & higha-levs! malh course in grade 9, then it can maet this Indizator, e e e
Stucent work and machers' lesson plans would be evicencs of the level of rgar in the course, [Back to FACS]

Whal is e fedend of 6. 37 How cane TR0 of our AVD Sth graders meel Ri3?

AVID's poal is o pregare all studants to be callege-raady upon gradustan friom high schocl. Thus, as aVID students
are engaged in goal sotling, thoey should 52l plarning their high school course salection ss sarly as BLh and 7lh
Erade, Once they decida thair aersanal gaal is to be college-ready, they naad to map backwarcs fram 12th grads o
Stk grade 1o determine which caurses they wil take each semestzs in high school to fulfil the course requirements
whicn will maks tham cligible for callegs cnrellmant. When they oulling what thay need Lo lake sach somezsler, ey
will have identified thoss courses they need to take In 9th grade,  Taus. If the AYVID student sets goas and plans
anead, keshs will have identified and ehesen thair 9th grade curriculurm prios to graduating frem S0 grada. [Back
1o FAQs

Faeential
Haer do we

ufe poulie s acoass to digilal tools?

MWD Center hizs always bean an advocate for Site Teams 1o do whal is right for students, 1T vour sehocl or cistrict s
nit provding student access o dignal and analag leals, lel lhe TS5 help you wilh the advocacy far Jigital wols mn
AVID classoooms. Your AVID Division's staff can assist with prasentations to your prinzipal, superrtendent, andfor
Buare ol Education Lo 21 isl resources required by students, [Back to FACGS

For 5.2 1 ars there digital toofg Tor Binders?

=

Samplas of AVIT stuoents” electronic binders and portfolios sxst and can be viewad on MyaViDin the District
D rectars” File Share in *Schecleics Resources Guide.” [Back to FAGS

I 5.2.2, how snowls we de Ite effective use of course matarials v

The new Cszential 5 is 2l aboul organizational tools that prormcte students’ acedemic sell-managemenl. The goal of
820005 W leach (bess organizaticnal skills and 52,7 is 1o =naure students nse those skills, For exarmpla. il is ane
step for & student o learn to take Cornell notes; but the second stea is for him to use thoss notes far stuoying. 5a
Lhee continuarn for Essenlial 5 is: Level 1 - inlraduce anil tgach the concapls and skills; Level 2 - rrenitor stugents'
use o tha skills a5 they wark with the content so they can wark and stucy effectively; Leval 3 - rafars o the

sohcolw de practices of the use of organizational toals; evidenoe would ba sesirg studants ndapendently, withaa
rerchers” madeling ar auppart, use the skills to manitor thamselvas and the rwark in &l of their classes and n thair
extra curicular activities, [Back to FAQS

tn 5.2.2 oinders are not spocilied, and in 5,35 agendas ond colendzrs are not specified; s this to ghve aptions oris

il assumen hey o used?

The naew Essantial & is abaut teaching studants o use g variely ol arganizational tocls, wach are referanced in
5.1.0, that gremaote their academic self management. “Organizational study toals” includes binders, adandas,
celerduars, ele. Mole rom the direcliong on pags 2 (Dirgclions: 1L Delermining e Lesel <f Imglemeantaticon 2F Eack
Ezzential), the C55 is a continuurm that evaves from Level 1through Level 3. Thus, svarything described 10 Level 1
noecds Lo bein glace prior e avelving to Level 2; svendhing described in Levels Land 2 need 12 be in place priar o
genlving i | avel 3. 50, ves it is sssumed all nrganizational study tnals ate gsac b students in thalrwark &t Level 3,
[Back to FAGS]

Dees 5.4 relcr Lo the AVID Elective olass or Lo all olasses?

91



92

For 5.4, Level 0 and Level 1 refercree the AYID Eleotive class. Leve) 2 references othar conlenl
clazses, Lavel 3 referancas all AVID studancs in all of their academic cors classes (a.q, Enzlish,
aistery, math, science, languages), [Back to FAGS]

In 5.4.2, how showid we measure and documant active parlizipabion in all contant classes?

Evidance to document that "AVID students actively paricipate in all contert classes™ can oe aaservations of
Sludents r Class whils laking nales, engagng in discussions and working oo class assignmenls, sroa ravieew ol the
students’ work and the tgachers’ lessen glans, You would 20k at the students’ agendas and Coraall hotes, as wall
as actual coples of the students' bomeawork. papers, and projects and compars Lhese Lo the woachers' [2ssan plars
and cless assignments. [Back Lo FAQs]

I 5.4, 3, deas this relsr 0 slasses ather thran AVID o AV Citnnials?

Farertial 5.4.2 refars toc AVID students in al of their content classes. As AVID moves schaclwide, AVID students
micdal WIZOR and the tutorial inguisy-bascd sludy greup pracass noall of Lheir academic classes, [Back Lo FADs|

cEsenti
Wi reviewing B8, 1, thera (2 no menitoh of Path, With tho wording indizating that the training is o be minimally 15
feenars, fela sfoulid (s B inlerpralec'?

The intant of 86,1 is for all AVID Elective teacners to be trained uging the most current AVID Tuteral Golda,
Minimally the training is 16 hours when you count face-to-face and e-lcarning opperunitics fe.g., "Blendeg
lexarming 71 Al Summer Instilute strands include edearming “Laurches” and “Boosts™ win e face-lo-lace sessions
at the 5L AVIE Fath Middle Schaol Implementation and &VID Path High Schocl Implemsntation use a blanderd
lzarning epproach In the tralning as well, AVID Divizional training alse will include @ combination of “hlanded
larning” fug., face-lo-lace and e-karning lraining), [Back 1o FAG=]

zssentlal 10
Whal are the mpticalions, andror the intorprelalion, of his second clguss b 10032 6 at any polat the AVID tegoher
frars Laken isrplementalion el cann ol alland e naxt Summar nztitule?

[t is critical that the AVID Elective teacher (AECT) receive training in the sequence of strarcs appropriate for leachng
the AVID Elective class effectively. AC has designed a serles of strands aveilable at the Summer Institute (31 12
pnsure the AECT is knowledgaabla atoul all of 1Fe class somponents and the SVID system to support hisd her watk,
The 3l strands designed specifically for the AVID Elective teachars are; Implementation, Tutorology, Advanzing Lho
21D El=ctive, and Essential Academic Skils for Sollege Readiness, [Back m FAQS]

For 10053, pan the teacher allend Palh for implemeodaiion s lesd of 507

It & teacher cannct realistically attend ane of the Summer Instbute strards, ne/she may attend a paid, 12- 16 hour
session face to face and & eaming) of AVID Path in “Impolementation,” "Tutaro ogy,” and/or *Essential Sklls for
Collegs Readiness," as authonzed by his/her AVID Divisional staff. [Back to FAQS

lershin strand, AvID Leadership for
2 wears, or Js committed ta do

fr 2030, 1 states sl @ priccipa)l fas dlenocd 2 feast one Summer insiitute Les
Colage Readinass zndsor athar AVID Divisiona! [ eadership Training withnn the ias
50. Whal is the intent of s Incdicator?

AYID's research contands that the gctive invelvement of the principal is orivieal to the sucesss of students and the
AT system, AVID schoals who bave an aVIDdra red principal achieve higher stadent perfarmance standards than
schaols that do not. Thus. the inteacof 20.5.1 s that the principel be committed o lgarming aoeut A0, recognize
the nesd for parsonal AVID traicing, and gel AVID-rained, Fasentia 10.5.2°s intent is for the principal Lo recognice
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the naed to have his/her admiristrative team AVID-trained so they can suppart the AVID Site Team A
and AvID students. In additlan. the expectatian in 10.5.3 is for the prncipal @@ reack sut to district ,!I\ NVID
administrators and 2nsure thet they gst AVIDtrained so they can apply the AVID philcscphyin e
Cistrict decisions mgarcing resourcas, access Lo rigoer and college readiness [or all slucenls, [Back Lo FAGE)

i 205, 1, what i meanl By “AYID Divisiona! Lesdarshin Training?”

For the 2013-2014 school vear, principals are expectad to attend a Samrer Institute lescsrship strand or a two-
day session of Leadership far College Readiness (LCH). For 2014-2015 and Beyond, the AVI0 D visicns wil be
devaelaaing leadership saessions lor princ pals which will be available through the Divisions, Completion of any of
Ihess AV ID-davelapad sessinons would than mesat the criteria for this Indicator, [Back 70 Fals

in 16 2and 1OEZ, whal ls meant by "clier comnparahble AVID Divisionsl Leadership Training 27

The current AVID treinings which count as “comparable AVID Divisianal Leadersap Training” are particiaation in
Leadarship for Gollege Readiness (LR 1 or 2; Second yoar of Summer Institule: ADLAEDL Lraining: AVIL Slate
Princigal Solaborative; 51 staff developsr or LOR trainer; AYID curicu uim wiiling leam as Leac W ler; CDM ar athar
AWID Lraining Lo be developed as part oF AVID's Leadership Develapnent Plan currently in the works. [Fazk to FAQ=]

For 10,53, fow can wa measura thal “adiminisiratars oo apoiicg AVD professions! igarmning

If mrincipals, site administratars, and gistrict administrators nave been AVIDArained, we would expact ta see cartain
leadershia behaviors in place that Impact the leadersnip, systems, instruction, and cuture of the school and district,
For examala, you could see avidanca of such criteria as: tne district and site vision of collegs read ress are alignad
with &VID's] resaurces for AVID curiculum, tutors, and steffing have besn allccated 1o mest students’ neads;
stucent data reflect that students are cnralled i rigaraus courses and are Doing succossful: disageregated studant
data weadld B increasing and improving annoally; all classes would reprasent gendar and racial alancas miranng
Ihs schocl's slucent population; rasters of students in schozl activities would reflect aquitzbla cpportunilies for zll
students; reaters of garcnt autreach activities wauld reflact equitable apperiunities far parcnts of all student groups;
writtan documants for the scaool and district would reflect a philosophy of access and eouitable apportunities for all
students g2, course catalegs, parent newslettars, minutes of meatings, 2tc.). Identification of the use of *AVID's
Sacondary Schoolwide College Readiness Coaching Tool (SWORCT,” would bz a good place Lo begin o identfy and
recand av oence far this Indicetor, [Back to FAQS

L

wiin 212,53 \t speciically calls oot

inzipal is an aetive member of the Site Team. ™ Why the shift fram site Sdministrator (0 principss?

ined 110200 defines Bite Team as inclading *z sile adminisirator,

that the

Rozearch confirms that if a site iz w expand te schaalwide AVID, the principal’s leadershipis pivetal wo e growlh
ard sustainability of AYID's college readiness system. Wa advacale thal the prncipal be an active Site Team
membar fraom the cnset, but we recognize that at some sites just beginning o implament AVIG, the princlpal may
delegae the leadership o an assistart prircpal or a vicz principal, “Back to FAOS]
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APPENDIX B

AVID Certification Report and Self Study Continuum

K avin

Deecades of College Dreams

2013-2014

Certification Report
and

Self-Study Continuum
For AVID Secondary Sites

Name:

School Name:

(NCES) Number: - =
Mafional Cenfer for Educational Statistics (hitp:inces ed gowilobailocator)

County/Region:

State Name:

AVID is schoolwide when a strong AVID system transforms the leadership,
systems, instruction, and culture of a school, ensuring college readiness for all
students.

% For pse by AV Saceadary Sites in the 2013-2014 school year | Wovember 12,2013
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Directions: How to Use this Instrument

Fuora seeondary site to implement the AV Elective class and implement &% 1 schoalwide, AVID Cenler assumes
the schonl has adopred and implemerted & philosophy that = aligned with AVITs mission and vision ot college readings:
fer all stadents. Thus, rhis instrument. “A ML Cersiffeation Report and Self-Seudy Comtfrpam,” is a tool for a derailed
el Sraview ol a secondary sire’s AVID system during the sscond year, und cach vear thercatier, it shows the A%
Electiva clzss hias been operational.

The schocl can implement the AVID Elective class in grades 6 through 12, AVID staff should complste s instrument
as & Site Team early in the school vear (.., Ostober) as the team completes e AVID Dula Collection nroecss (Essential
G)and its [nitie. Self-Htody {153), With its District [irecter Gunl AVID consullene whers applicablz), the AVID Site

Tzam devilops necummendations for addeessing areas for groveh and for maintainingsespanding arcas of stength, It
should use this instrumen thicughow the sehoal vear and aguin n the spring, 83 Weampletss the Ceslicalion Selt-Study
55 o determine a final cemification recummendarion for its secondury scheul AVID Elective class and system.

The everall certification rating for the AVIL middle school andéor high schooel is determinzd hased on the individual
levels ntimplementation of each AV Fssential and the submission of AVIT s Dae Cullsction forma. There are 11
AW Lasentials tor secendary schools that are standard across the country and in the AVIT warld, Cach Cssential has
multiple Indicacrs deseribing important aspects ol implementation of that Essential. The Site T'eam will hegin from this
masl spesific point: determing the level of implementation of each Indicator in an Essential; then, rom e levels Gor Cre
Indicators, determine the overall level of implermentation for each Essential. Fially, o the delermination of cach
Easential, determine tha recommended cverall certification rating for the schoul.

The AVID Certification Self-Siudy Report and Convinzmm v2presents cumulative growth over time, fypizally requiring
3= vcars o [ully develop and sustain the AVID system.

* Level It ®feetr Corviffoaion Standandy™ Mew AVID sites, at the end of their second year of cperation of the
AVID Clective class, are expecied lo be ul Level 1,

*  Level I: “Bowime Die® s for siles that have heen operational fur 4 or mere years and have established panerns
for achigvemsnl of the Indicators and fhus the Essentials; they eould be daserbed as “routine” becavse of the
repetitive eyele of their work.

*  Level 3: “nafifionalization” reprosents sites thal have had the AVID sysem operational for 5+ veurs, so thar
implementation of the Indicators and Essentials is sustained despite changing variahles or eonditions, They are
not dependent wn persuralitics or cucrent leaders. AVIT will he sustained becauss the nlrastrocture and system
are in place o maintain the cullegs readinzss eoltues thal supports student achicvement and success. Sludents and
Camilies demand zommitment w AVIL beeause of the academiv sucesss of AV stdents,

[. Determining the Level of Implementation fiur Fach Indicator

Fach Indicator has o description wnder eael of the four headings, representivg @ sonlinuum of growth ever time, which i
cumulative from one level to the next: Nor AR (Level 00, Meen Certiffeation Sandards (Lovel 1), Rawsine Dee (Level
20, ar fesidatlonalizationd Level 33,

Step 1: Lo begin, read the Essential deseription Incared in the lop lell-hund correr, and start ravicwing horieontally al
SN AVEDT Level 1) pead e deseription for cach Indicator from led w right.

Step I Az A Site Tearn, review vour evidence sowtes and resvurces and indicate thase woll ace using for
documentation by checking Lhe appropriate baxes at the top ol the page. [F creating additiona) evidance
suurces, check the box for “Onher.™

Step 31 Then cheek the bex identifying the level of implementation el ewch Indicater.

Step 4 Onee you have determived the level of implementation for ach Tndicator, vou are remly 1 determine the
ovgrall level of implemantation for thal Essential.

8 | For use by ANTD Secondary Soes i e 2003-20014 el vear | Havember 13, 2003 Fage | af s
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IL Determining the Level of Implementation ef Fach Evsemtial

There are fiur rating prssihilities for cach AVID Essential: Mor A0 {Level 00, Aeers Cartifivaian Stawdurdts (Lovel [,
Fansive D qLevel 20, and Seseineticnalization (Level 31, Review the checked hoxes For each Indicator o determing the
avemll level of implementation Tor cach Fszentil,

An individual AVIE Cssential has mulliple Indicaters, depending on the Esseatial, Fellow the guidelines lsted below i
determing the level of implementation of cach AVID Lssential, Atie determining the level of Dnplementation for the
Erzenrial, wrile w deseription of the strengths of veur inplementadon of that Ezsential, ureas tor growdh. and vour Site
lenm®s next sleps,

= NWod A VD (Levef @b Cerlification requirzments for Level [ are and me? {mere tha 1 Indicater is ruted below Level
13 Thare is o plar. or the plan from the previous yvear was not implementad e Mectively,

* Meets Centifcation Standurits (Level 1 Mo mure that one Indicater is rated below 1evel 1; flere st be a plar in
placz, and implemented, t addreess challenges far the folluwing school vear,

*  Routine Use (Level 2; All Indicatars for Level | nost be in place, as well as Indicators for Leval 2 Mo niere than
one Indicator i= rated below Level 2. Mo Indicaror is eated al Level 0.

= Jnstitutivnafizarion [Level 3z AllIndicarors for Levels T and 2 must be in place, as well as Indicatars for Level 3, Mg
mars than i Indicator is rated below Level 3 (e, 3 out of 2, ur 4 out of 3, or 5 our ol 6, e, Indicators musr he
checked af Level 3. Mo Indicarer may be rated ar Lavel 0

LLIL Determining the Overall Certification Level of the AVID Secondary School

The pveeall certifization level for the secondary school is based on the ratings for cach of the 11 AVIL Essentials. Mare
that Essential 9 requires the submizsion of all of AVIIPs data collzetion forms. Seniors enralled in the AVID Elective
class must huve submited tieir Senior Data and Rave iU approved by AVITD Center, New sites are not cxpectzd m bz sl
heyond Level | onuny Lssential,

Certification Ratings for AVID Sceondary Sites:
AVED Nen-Cerrifled Site—A site has naver been certified, has one ar more Essentials ruted as “Ner 405907
(Level 0, and is working o jmplement all 11 AVID Gssentiuls... QR 4FFD AffTliate Ste A former AV
Camified Site hus one or more Essentials rated as "3 A FID (Leve] 01 Sie Team is working e implement ell
11 AVID Essentials.

AVILY Certifted Ske—Al Essenlials mted “Mees Cerrifivotion Standords " {Level 13 et higher.

AVID Highly Certiffed Site—The secondary sile comsistently meers certification stundurds fall 11 kssentials &t
Level 1 arlhigher) and has at least 6 Fasentials rated al “fowine Lve @ Lovel 2y andicor “lastinionelization
iLavel 2); has been corrified for at least 2 consceutive years, inplementing for a mirimum of 4 years,

AV Sefowtwide Site of Distincrion—The site has all 17 Fasentials mted 1 Roaeine Cve ™ {Level 21 ar higher
and sustaing the AVID system. Evidencs supports that all AV DS schoclwide mereics demanstraling schoolwide
impuzl towerd achieving sollege readiness for 211 smudents are in place and have baen verifizd by AVIT Conter,

AVILYs schovlwide metrics inclinde:

a.) Hchnol has been implementing AV a minimum of € vears and cenified consecutively T 2 vears,
b.p Scheal is currently cemilied furileria locsupport amihuting scheolwide change e AVID.

e AVID Elective class enrallment reflects @ mdnimuam ol 10% o averall stodent enenllment feriteriz 1a
support attributing schonlwide changs o AVID).

i) Eszentin] 9 Indivator 2 (9.2) is rared & 2 or 3 (Site Teurn is wsing duta for schoolwide program
sniiinuement und improved schoolwide elfects),

e.) Fasential @ Indicator 3 0%.3) 5 ratzd & 2 or 3 05ite Teanr's use of data led w revisions and impacied
schenl palicics; site and distric! plan o promete aceess m rigorous advanced courses),

L% | Fe e b AVID Secordan: Sines aghe 200302014 spbne] vear | Fovensber 125, 2913 Pap: 2ol 28



L) Cssential 10 Indicarer 2 01020 is mied o 2 or 3 CAVID is integrated with school and district
Dnprevement plans).

g1 Essearial L] [ndicator 7 (117} s reted & 2 v 3 0AVITY Site Team memhbers teainather staff in AVID
methodalneics and are leaders sitiing on key site/disioel committzes).

AVED Dermonsiration Site—Al1L 11 Essentialz are eatad “Rowieme Tie ™ (Level 23 or hizher with no Indicater at
“iar AVIT (Lavel 0, O Essential 8, all Indicators arce rated at “Hoarine Cre " {Level 21 or above. All AVID's
sehoclwide metries, demenstating sehoolwids impact loward wehieving eellege reediness for all studenrs, are in
place Sle meets AVID benchmarks belos, iz validated Ty the AVID Demanstration Yulidation Team, and is
ready o hear visiting, 2ducaters as an AVID collzoe readiness site, sustaining the AVIT system,

Additional Denchmarks Required by Siles Pursuing AVID Demonstrativn Status

A. Fligible to Begln the Coaching Cyele of Headiness to Apply to Beeome an AYTD Secondary
emonstration Site

a. Al AVITY Essentials are anplemented effectively, and the site has bean carriticd for at least 2
consecutive vears at the middle school level and at least 2 conseculive vears ul the high school
level, with at least one praduating class of ar least 2 seniors,

hy AN TL Essentials are rated “Rowtine (e (Lovel 2)ar higher with ne [ngdicanse ar “Aey 40707
[ Lol ).

v} There is evidence of emerging AVID schoolwide melrics (see metric descriplicns for “AVID
Schoolwide Site of Distingion™ shove), including approaching 0% of the stedent population
enrolled in the AVID Elecrive class.

.} The site’s AWID District Director racommends tn AVIT Center, throngh the AWIT) Tivisinnal
rtfice, that the site apply 1o begin the coaching cvels of readiness.

e With AL Center approval, the site sends a team to the Sumimer Instiute Demonstealion sl

B. Eligite to Apply te become an AVID Sceondary Demonstration Site

mp All LD AVILD Essentials arc implemented effzerively, and the site has been cerlified (o at least 2
conaCEtive years al the middle school leve! ond at lzast 3 conssoutive vears ar the high schoal
level, with et least 2 graduating classes of at least 20 seuiors.

b} Effectively completes the couching cyele.

e} On Lasential # all Indicators are rated “Sowsiee Doe™ (Level 23 or above.

d.) There is evidence that all AVITY s schonlwide metrics, demaonstrating szhoalwids impacr rosard
achioving eolleas readiness for all students, an: in place.

e} The sits submirs the d2menstation schoul application and, iCapproved by AVID Center, works
with the District Direetor and Divisional srattoo prepare for the Site Vel dation Visit by the AT
Demansteation Validotion Team.

. Lligible v Reapply as an AV1ID Secomdary Demanstration Site
a) Al cligihility ceiteria are vonsistently in plave amd site is recommendsd by Distrset Direstor wnd
AV Divisivnal swall
h.} Submits application and schedules on-site visit by AV I Dernonstration Yalidation Team.

IV, Heview vour completed Certification Self-Study with vour AYLD District Director

Aler voar Site Team completes the salfsnudy to rte vour site anall 11 Essentials, identily your site’s steengihs and areas
fur growth. Plan how you will address theae groweh areas, Your AVID Distiet Director will weitereview commeadaions
ansd recommendations Tor your Site Team to implemanr during the tollawing school vear, Develop a site plan to sustain
and axpand vour AYID program and systemn.

CRE | Foruse by AL Recandrey S i i e 2013200 sehool e | Hovember 12, 2013 a5 ol ik

98



[ AVTD Essential
M. 1

AV stuclent seleetion must

Fxamples of Evidence Sources and

=

fenis om students in Che middle,

with academic potential, who
wauld bencfie from A VI
supiport fo improve their
academic recnrd and begin
cullese preparation.

U OO OO0 OdcC

Resources

Aetwal's planned recruitment proces wilh
rimalinz and fomes

AN student application

ANILY student gquestiznmnaire and inlereiewy
QUEsLinng

ANTD smadent/parent contract

Pinutes of AV &ite Tearm mestins:
dizzussing student selection

Exicency ol parent contacts

AWIE recrait ent abeicspreandshissL farm
shawing selection critesia

her

Hating for AVIED Essential No. 1

Mumber of Indicators at cach leval:

Level:
Levell:
Lovel 28

Level 3:

Overall level for Essential 1

Kating Crwide Indficators for Levels of U — Inicaions ave comadaive; Level | anot Be o place prine m peegressing o Dovel

Mot AVILY [Level 05

1. & Fower than 9% of

wadinaioaafizoation eved 1)

slucenis in AVID mect
Llocally defined soloction

o Ar least 9%, ol shudents
in AVILD mesl AVID's
naticnally defined selecrion
critzria, classifving them oy

99

I T00% of students fn AN | 10 of students in ANVID e
et neally defined selection | loca'ly defined selection criteria,
including matomally detined
seleviion criteriy, classifvirg them

criteria, including nationally
detined selection criter a,

critcria, including

sty detined salecticn
criteria, clazzifying themn as
“atudents in fhe middle ™

as “srudents in the wniddle
Ereilenee lustrses o centinuing
refinmeat of Do sclection progess

“stuclents in the middle?
Lvidenes of the stusden
nbersiews 15 evadlable.

| elassilving them as “sludents
i the middlz

Ly

20 TesefTicient data anc
available to determire how
anxianlg were selecied
o the sttus ol thear

= RuppErting docoamen ision
provices evidencs of a studen
reeruitment plan, wiich addresses
the opening of new s2ctions o met

< Supporting docementation
provides evidenes o7 a studend
pecsuitrriecl Pl"" imed process
for implemantation, which

| Y Eupporting
docLmenration srovides
evidence of 2 student
reoruitment plan sl i

academic backgraunds. ifmplementasion. intludes plans for keopmg the nezds af potential AVIT
cuisting students iv AVMTD and | students,
plaris [ gngoing reeruitment.
1303 Sudent selection 1 O Swudent selection O Studenl selection L EBtudent selzet on processes are

rrocesses arc revised. AW
Site Teien oemoers play un
gctive tole in the selecrion
prosess by soliciting inpur
Fromn & prodpective shadent™s
teechers, mierviswing
stedents, ere.

prscosses e nul evivwed | processes are deve oped by
b AW Site Team prim e ALY Hive Team prior
to the student recnitment 1o the stadenl selection
procass. Process,

armaly e noel refined as acccszany
based nnodata te addrass issoes och
a4 pender, sthovity, and
FCCINECHNGIN G SIATE,

- i ] [ ]

he AVIT: Srudenr Prafile coseibes “sbudznts in the middle™ as students wiil seadem patential, a;ursf".- I high st seares, 100 5.3 GPA, eallepe
watentinl il suppes., desive el deremminarion to po o college, and whe mzss one ormees af 12 fodewiop enilena: Gt in Burily bl o
Bisrarically wnderseresd 0 d-vear callages, ke ineame, and peeial vircursstances, The AVID student i co woa ena achiese o g coniealon st
ot Fromm che AL Eleeiv coess, Fue mure inliomation, see fusesaios and Songsng e AV Feagvar in the A% I Likrare ond rhe
eeleaming A FID Qe oo BMa A VLD,

CRE | Frrnse b &% 10 Seaondary Sivey inthe 20032018 schwal vear | Blovermiser 12, 2013 ‘zge 4 of 14
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Whal are some of the particular strenpths rellected in your evidenee of AV1D Essentizl 1 at vour schinl?

What aspects of AVID Essential | have room for zrowth? How rught vou address thaze in vour site plan?

CEN | Fur wes e ANID Seoondars Siles oo e 2013-2014 s sear | Rovemtaer 122017 Pag: 2 0724



| AVTD Essential
No 2

AV priogram |:||||r|ii,'i|;|u|r|h§.|
hath students and stad?, muost
chuose lo partivipate in the
AVIT program.

101

Examples of Evidence Sources and
Hesources

Raii.ni fur AVIT) Fssential No, 2

O Dwecoments thar derail the pracedures uned
tmeing uzesd tor selecing AVID stadents
Trrewraanits than detnl the commitment, the
procedurss, and the timeling for invalving AL
Elective class tezchers and Site Team members

Mumber of Indicators at sach lavel:

Lavel 4
Lawel 1

Lewvel 2:

ULy

Documentation of taining

uooono

mestings

Crther

Fwidence of coonrnuricalion process

AN R Tean apendis aod nices:
P'arent permiszion slips'stadent contacs
Attendance secords Trom AW Sie Team

| evel 4

Special astivity alendurse revords
Lata retlzcting student course enmllhinen s
Site pelivies ensuring seocss B rigonous ourscs

OUverall level Tor Lssential 2:

Ruving Goide: Indicalors fov Levels of Lie — Tndizovars ore sxmvdintive; Level | must be in plaze prior i pregressing o Level 2
Feaaive Lo o 2) Srsriniisaaizeion (Level 3

vl AN el

Maeers Cerrlfioaiion

[ Seerackeredds dheveld 1) T . |

1. O Fewerthan 1% of AVIT L 10 el studznts d 100% of students coralied | I 10 el studenes connllal
studdents sre pliced inthe AYLD corolled in the AT in e AN Blecive class(es) | moche AVID Llectws clossies)
Elective class with a cantract Elective elass{es ) hove have signed contracts; therz iz have signed contracs; theee is
signad by ull available partics. contrzets signed by gl evidence of purent mectings) evidenee of increascd
*Aailable paris™ indicates that availzble parizs. 1 gain paren’ supparl, inwnlvament ol pirencs in the
teachers, parcnts, guardians, progran.
counseloes, and admimistralor
are recommended to sign, with
intent ro he inclusive, bul oot w
peneliz: the student or site.

2. 3 Insutticient evidence is < Thesg iz dovurceniaion O There 35 docemenistion 1 [ 3 There s docurmencation 1
avitilakzle o validate that the o show that 1% of the show that the AVIT Elective | show that tie AN Elective
AV Elective elass teachens) AVID Elechive clizs class teackens) choss 1o class teacasns) chose o
verlurverily chese to paricipate LEACASH ) Chass o particigate in the progean and | participate inothe progream and
in e program. virluntarily paricipule inthe | e attend AV I sie Team b assume lesmlership for

progranm. magtings and cvants. implementing Site Team
| wetivities

3. 0O lnsufdvient evidence 2= 0 Documentation shows = Documentation shows thar O Docurnencotion shaws that
available to validate tha: the that [00% ol the AW Sie | the AVID Site Tearn memnbers the AVID Bite Toam members
AW Sibe Team membess Tesm members chosc o chosz to paricipate in the chise to partizipite nohe
woluntarily chose to participate woluntarily paricipatz in the | program and o attend AT [rogran £n (o asEume
ir AVILD prograr. Stz Team mestings und AVILY | ledersbop respons bililizs For

evenls, Sire Team's work and
| activities.
4. O Insubfiersnt cate s wenilable | J Documentation provides | @ Documentation provides | 3 Documentarion provides

lev ilefermrine how an AL
Elzetive class tzacher is
identified and sclected tor
participition in AL

avilenoe ol o provess sed
in identifyiv g and selecting
AVID Elsctive class
teachen s,

eridenee 0l o process used in
identifving and sclocting
ANID Elective cluss
teacher(s). The process has
hezn reviewed and updured
bused un itz Team inpul.

smatantial evidence of a long-
torm 2len wmt process (o
idarnifying aad selecting AVID
Elecove cluss teucher! sl

CRG | Fer use e AV D Secendary Sices inche 20132004 schecl vear | Movember [2, 2003
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5 0O Insufficient darz are available
un how ANILY Site Team
vz haes are icenti Ted and
seleted for particigatizn in
AVID.

U Documentation privides
soing evidance ol progess

| used in identitying and
| aelecting AV Site Tenm

marmbar:

& Pewes than 100% of the
AN S e Tear membbers
advacare frr AT alenls!
Acemss W Eorous corarsas a
anch geade Level,

100l the AVILD Bite
Team, includ ng the
prinzipil. silvocates for
AV shucdenls” grossy 1o
rigarnns courses at each
wrile [evel

102

= Documentation provides
evilenue o w process used in
identify ing and selecing,
ANID Site Teem members.
The process bas boen
reviewed i updated based
wa St Leam inpus

U Trcumenmation siovides
evidenze of a long-tenm plan
il i process, el widertily
and szt AWID Ritz Team
ermbers, hal incorardles
ST ey MEmIers over Hme,

O Thers is evidenze from
Sile Tearn mesling minutes
thar [EPG ot the AVITY Site
Tear, including the principal,
advecaies for A V1Y students”
aecess b rigorous comrses at
exch prade Jevel, aml develops
and implements stratzgies to
ansure full access.

= There s evidence that =ie
palicics refect full access
figaorns courses Torall AVID
students

What are some of the partivular sivengths reflected in vour evidence of AV Essential 2 at vour schonl !

Whal aspects of AVILY Essential 2 have room for growth? Tow might vou address these in vour sile plan?

CRS | Franss e ST Saeendany Hil

e Bk 2013-2004 sz sear | Fovember 2, 2011

g Tl
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AVTI} Essential
Mo, 3

‘T he school must be committed to
Tull fmplem entation of AYTI, witl
students enrolled in the AV
year-hsng Elective class{es)
available within the regular
academie school day.

I2ating for AVID Essential Mo, 3

Examples of Evidence Sources and

Resources -

I Mlasler oy schedule

= Btudent class schedule

d Typical week AV schedule

= Sitz Team plans for program sxpansion

1 Allendanee duata

Reznitment inzline

Lol most current AY LD curricu luen e,
capeially the A FIF Tuoeead Gueds and Weeks
al e Gluner on s gvid oy

= Lesson plans for the AVID Elective cless
based on ANID standards

= Arudent class regisi=ation Tonns rehoice slips)

2 Wisiting colleges universities and gocumsnting
college oulreach effors

= Collzge-going cnvircmnent feg., enllege
pennunts, bunners, eollegre posters, AVID
poaters, pollege accoptance letters, snude
wirk, He,}

 ither

Touraber of Tndiceters at ezeh leval:

Ll
Toeiel |8
Level 2:

[l

Owverall level for Essential 3:

Refing Tradoe.! Tadicaiors for fevels o D — Sraioaifor are cedalalivg) Lavel [ murf de (5 placs prioe o prograssing i Leveld 2

Mot AV (Laved " Meets Certificalion Slanadrds Houting Lie {Lave! 2
'4:9 Levad 12

1. 3 The AVID Llectve class
dogs not meet for the sanc
num e ol nslestisnal
minutes as other peademic
classis, o does nor incel
contnuously for e full
academic vear, or meels only
outzide the regular school
dny

1
3 Year-long AVID Elzctive

| classes are scheduled within

| the repuler acsbemnis school
day (periods where multiple
acadamic core elasses ane
offered—e. ., English, math,
histery, seience, languages).

| Faviinsianalizatim e Er]

.-

2 Cvidenee indicates
AVID Elective classes arz
shedulen] wilhin the regular
acacemic school doy. The
AWITY Elective £lass i3 in
the master scheculs Tor the
Tollawing schoal year.

I A processsesien is in place o
limiz scheduling cunilvis within
the mastes schedule with AVIE
Llective copsses, amd Sile Tean
rembers proactively make
stupdents arwinre ol AV,

2o ANID s elered ncnly
one section, and that section
i= vl Tully crralled. (MOTE:
Mlags i fully enrolled s
defined b the averape
il lment of acher academic
clivsses gl bl schoal),

CEE | Fuo pee b AVTE Seasrnla v Sies in e 300320012 selies] vemn | Mavanber 12, 2013

O AL i olfers oo
sectiom, and that seccion is
Fally corplled QR AW i4
offered in mulliple sectizns
where iy more than onz
gection is under-carolled,
[MENTE: A class b= Duly
enralles as defined by he
average cnrlment nfothar
ucademic core elasszs ut that
sehual )

O AW has expanded i
maore than onz section and
ooz than onz grade level,
wntd an sile recrailinenst
coeus b keep each section
tully enrollzd.

L AN has eipendzd to include
mulrjl‘_||c sections lo accammodais
atudents in ol grade levels. OF the
AN students enrilled in the
highest grade level il Thae schaml,
T0% must have been enrelled in
AWTIE for Ha—for 3 o more wears
in grades 912 For MEr High-
T 2 wr more peirs o gindes o8
ur grsles 75 for combined
schonls spanning 2-4 rds

Tevels (or 2 or mare yeas, Lo
combringd schaols spanning 54
prade Levels for 5 ormare years

[eontinded on nest page

T % Al 2
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THE JOY OF LEARNING
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APPENDIX C
The Joy of Learning

The doctoral journey was about lessons learned during a trail of tears leading to a
path of light. My doctoral journey consisted of decision making, achievement, peace,
forgiveness, and humbling and not necessarily in that order. Have you ever wondered
after 30 plus years in a successful career where you are going? Watching healthcare
providers or healers misuse their gifts can cause tears of disillusionment in those who
care. Feelings of being alone in wanting to do what is right led me back to what makes
me happy. | have always found joy in learning. So | saw it as a blessing to be gifted with
the opportunity to complete my doctoral degree.

Returning to school was a time of transition. It was a time of going from being in
charge to one of practicing patience and improved listening skills as a student. It made
you take a close look within and question what being a coach meant to you. It also made
you question whether or not you were coaching material. Halfway through the program
the light came on for me. As a systems thinker, | found myself looking at processes
during each class. Knowing how negatively traditional systems can react to change, |
welcomed my introduction to Dr. Kotter (2012) who introduced me to the importance of
using soft surroundings or empathetic techniques to get buy-in for change. Knowing that
there is a need to teach others to look at systems and not people when deadlines are not
met, | looked at ways to share this perspective with other learners. So | became a tutor
for a college preparatory program, AVID (advancement via independent determination) at
the local Middle school. Declining a salary, I filled a tutor slot on a voluntary basis. |

coordinated C average students through an inquiry/strategic learning process. By
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offering only respect, guidance and information, | saw the light come on for several
students who previously had little to contribute to the class. The leadership classes taught
me the importance of giving constructive feedback without taking punitive action when
delivering education. | practiced and modeled this concept with the students and
achieved positive results. Seeing the light or enthusiasm for learning come on for those
students let me know that | was on the right path. The one thing I learned from my
cousin who has his Ph.D. in psychology was to never look back, just keep moving
forward. As givers, we should strive to make a difference in our communities. So |
shared this positive thinking with my classmates and with the AVID students just as my
professors were sharing their knowledge with me.

I have learned to balance family, school and work during this journey. My family
calls me the A++ person in the family. Whenever, | was not responding well to feedback
on a paper they were my rock in keeping things in perspective. Who else but family
would laugh at you for not being happy about a 94%? Who else but family would point
out how they are ecstatic with a B and just passing, and you are trying to find out what
you did wrong with less than a 100%. So | learned to look beneath the surface and find
the lesson to be learned in the feedback. When | looked | was able to see the coaching. It
was leading toward how to successfully defend my dissertation and | shared this finding
with my classmates.

Having learned the importance of positive thoughts, speech and behavior during
this journey, | find myself back at healthcare’s door for employment via the VA system. |
practiced Winston Churchill’s motto of “Never, never give up,” throughout this journey.

So I will not give up on leadership in healthcare. Having learned the importance of
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helping others, | plan to share my knowledge and skills to help coach both young and old
leaders within the government into operating with respect and integrity at all times.

It has been a dream of mine to complete my doctorate degree. So one final lesson
learned during this phenomenal journey of growth has been that dreams do come true.
The second final lesson was that a good leader should always acknowledge being wrong
and apologize. The final lesson learned was the most important, and that is, “You should

always help others when you are in a position to do so.”
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