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' Foreword

HIS BULLETIN is the first in a series of summaries of

research conducted in reading from 1955 to 1960. The
publication includes both ppblished and unpublished research
during the 5-year period. The published research has been
compiled largely from studies reported in educational periodi-
cals. The unpublished research was made available through
a survey cqnducted under tHe auspices of the U.S. Office of
Education, with the cooperation of colleges, universities, and
public school systems, which furnished information on studies

undertaken in the various educational institutions.

Ackhowledgment is made to the members of the Subcommit-
tee on Reading of the National Council on Research in Eng-
lish for their assistance in formulating plans for the project
and preparing and testing the questionnaire, Report of Re-
gearch in Readirig (1955-60).

In addition to acquainting teachers, supervisors, and admin-
istrators with recent research in reading at the primary level,
this bulletin may serve as a source of information for the col-
lege teacher or student who wishes to locate areas in reading
which have been investigated or which need further investi-
gation. The research covers a wide range of topics in primary
reading. o

" Eric R. Bageg,
Assistant Commissioner, Division of
Flementary and Secondary Education.

- J. Dan Huw,
Director, Instructional Programs Branch.
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Introduction

HE UNPUBLISHED research included in this compilation has
been screened to the extent that a fncully member at each oollege

+ . or umversnty selected the studiés included in this blbhography

A reviewer at eaclunstltutlon which pamcnpated in the pm)ect com- ¢
_pleted forms furmshmg the following information: purpose of the
study; hypotheses tested; design of the study including population,
duragon, ahd scope; research design ; method of collecting data; con-
trols; tests used ; and method of treatment of data. J
>~ No attempt has been made to analyze the abstracts critically or to
cite the specific limitations of each study. As it was impossible to
gain access to the original studies, the only information available was
the information furnished by the reviewer at each institution. Insome
.cases the information reported by the reviewer was insufficient, such
as the statistical techniques employed or the methods used to collect
data. : '

The studies have been categorized according to topics. The first sec-
tion of the bulletin consists of a summary of the studies in each cate-
gory. .The abstracts of the studies, arranged by category, appear in
the second section. ' :

*
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CHAPTER I Summa:jr of Research in the Teaching
of Primary 'Reqding ,

Reading Readiness

' Results of studies conducted in the past have established quite con-
clusively that readiness for reading is determined by a constellatidn

. of factors, = - . : . -
- ( Maggart' (13)*, investigating techniquesusad in predicting readifiess
. for reading, concluded that chronological age is not closely related to
reading achievement, and that the SRA Primary Mental Abilities
Test correlates with reading success. ' Spiggle (22) examined a readi-
“Dess program in one Tennessee school and recommended that reading
materials used in the first-grade curriculum be adjusted to the abili-
ties of the children, and that all children entering first grade be 6 years
of age. A pupil should reach the mental age of 6145 years before he
is introduced to reading instruction, in Williams® (26) opinion ; other
factors affecting reading readiness include formal preparation in kin-
dergarten or first grade, emotional adjustment, auditory readiness,

and physical condition. ' -

A study conducted in Orange County, Fla., by Clark (5) revealed
& positive correlation between readiness scores and academic achieve- i
ment. Allen (1) measured abilities found in readiness workbooks and
related findings to reading achievement at the end of a half-year
period of instruction in grade one. Theé significance of intelligence in
relation to certain factors of reading readiness was the topic of two
studies, one reported by Natale (16) and one by MceMillan (14).
Natale found significant relationships among intelligence and vocab-
ulary opposites, memory span, and word discrimination. McMillan’s
study revealed relationships between intelligence and reading readi-
ness and between intelligence and use of context. Results of intelli-
‘gence tests can be used as one criterion in determining réadiness. for -
reading, according to Stephey (23) ; boys should have a longer readi-

- ness period than girls. i

*Numbers In parentheses are keyed to réferences In chapter II.

2
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Perry (17), in studying the most effective methods of word recogni-
tion for each of 16 beginning first-grade children by the use of readi-
ness tests and the predictive value measured by correlation of readiness
factors, found that no one method of teaching reading is best for all

_ children, and that certain measurable readiness factors should be con-

sidered in planning a first-grade reading program. Stewart's (24)
investigation revealed a very significant relationship between indi-

'vidually- and group-administered reading readiness tests in the 29-

pupil samplé. Collins (6) compared usé of teacher-prepared readiness
materials with commercial materials and found no significant differ-
ence between them. Results of readiness tests as predictors of reading
achievement were reported by Jd®kall ( 7) and by Smith (21).
Jackall found that results of the Individual Record Check List and
mental age are sufficiently correlated with success in reading to war-
rant their use in grouping in the first grade. According to Smith,
three rendiness tests, the Metropolitan, Harrison, and Science Research
Associates T'ests, are significant predictors of reading achievement.
‘Kansora (9) listed practices which could be followed by parents in
developing reading readiness in their children. I nvestigating the rela-
tionship between reading readiness and speech development, Maddazx
(12) found that children with articulation errors score lower on readi-
ness tests, that older children have fewer errors of articulation, and
that the higher the child’s IQ is, the fewer the articulation errors he
makes. ' ‘
The need for an extended reading readiness program at the kinder-

garten level was reported by Johnson (8); the initiation of such a

program with attention to the interests, needs, and abilities of the
children resulted in the children’s preparation for experiencing success
in learning to read. Naisbitt (15) reported that results of a readiness
program in kindergarten revealed that 47 of 55 children were prepared
to move on to the next level of reading.

Procedures used by first-grade teachers and problems encountered
in promoting growth for initial reading were examined by Alsup (2).
Teachers utilized research findings, but did not use intelligence test
data to maximum advantage. He cited a number of problems in
readiness programs. ,

Two groups of children, matched on sex, chronological age, 1Q, and

socioeconomic status, were studied for two years and tested at the end .

of the third year. Children in the experimental group had many types
of experience before re¢eiving reading instruction. Children in the

control group were given instruction in a preprimer during the first

month of the first grade. The early intensive start in reading did not

R
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4 ' RESEARCH IN PRIMARY READING
1 ’
result in g'ma.gr gains for the control group, for the experimental
group showed slight gains over the contral group,-according to
Bradley (4). ) .
The purpose of a study conducted by Kermoian (11) was to deter- -
mine the validity of teacher judgment of readiness status of children (
entering the first grade. Validity was interpreted in-terms of'the
significance of the relationship between teachers’ estimates,and scores
of a readiness test. Kermoien concluded that a-classroom teacher’s
appraisal correlates highly and significantly with the-scores of the
Metropolitan Readiness Test. o
Two types of reading readiness programs in kindergarten were
studied and compared by Blakely and Shadle (3). The program of
the control group was centered about the readiness workbook of a
basal reader program, and that of the experimental group grew out of
the children’s interests, giving them freedom to participate in various
activities. The investigators found that the experience-activity
approach at the kindergarten level results in significantly greater
readiness to read, in the case of boys, than the basal reader readiness
workbook approach and that girls profit equally from either approacﬁ,
Therefore, they recommended the experience-activity approach.
Reading readiness tests have been employed in many schools in an
Attempt to determine the most appropriate time at: which formal read-
ing instruction should be given. '
~ The purpose of Karlin’s (10) study was to reexamine the desirabil-
ity of using existing reading readiness tests almost exclusivel y to meas- -
ure extent of readiness. Analysis of the data in which 110 first-grade
children were tested revealed that when the influences of chronological
age and intelligence were removed, the relationship between reading-
readiness test scores and reading achievement test scores is only .25, .
with a coefficient of alienation of .96. A similar study was conducted
by Powell and Parsley (18), who investigated relationships of a readi-
ness test with the results of a reading achievement test administered '
at the beginning of the second grade. They concluded that the readi-
ness test was a useful instrument for predicting the general reading
achievement of a total group of first-grade children, but doubted its
usefulness in dividing children into reading groups.
Russell (20) tested the hypothesis that the Dawvis-Eells Test pro-
vides important information regarding reading readiness. Scores on
the Davis-Eells Test proved to be significantly lower for first-grade
‘pupils than IQ’s on the Stanford-Binet; Russell concluded that the
Stanford-Binet gives a better prediction of reading progress in the
first grade than the Davis-Eells T'est. .
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The extent of sex differences in the perforxnar;ce of beginning first-
gl%i: pupils on the Metropolitan Readiness Test was examined by

Prescott (19). Test performance of the girls was somewhat superior ;
to that of the boys.

The purpose of Wheeler's (25) study was to determine whether
proactive and retroactive inhibition occurred in relation to words pre-
sented first as word forms enly and later as meaningful words in read-
ing material. Four groups of first-grade children were included. Five
hundred seventy-four words of a given list were presented in readiness
materials and 795 words not presented. Wheeler concluded that some |
inhibition was evidenced for 72.8 percent of the cases, and that for |
27 percent of the children inhibition was caused by the pmsentatlon
of words as word forms without name or.meaning in readiness
nmterml

Age of Beginning Reading

The chronological age at which reading should be introduced has
been the subject of studies for many years. Reading authorities
generally agree that there is no specific age at which reading instruc-
tion should begin, for many factors which are involved must be
considered,

The relationship of school eptrance age to school achievement was
investigated by Fava (28). Results of her study indicated that age
was not a detrimental factor to the younger children and that the
expected higher mental age of the older group was not always in

» evidence. The period of time spent in school appeared to be more
1mportant for school achievement than entrance age.

The comparative reading achievements of 58 children who entered
school early or late were studied by Hampleman (29). Children in

\one group were 6 years and 3 months of age or younger at the time

of school entrance. Children in the other group were 6 years and
4 months or older. Scores of reading achievement tests adminis-
tered in grade six revealed that, although the differences were not
statistically significant, the mean reading achievement of the older
group was higher than that of the younger group.

A longitudinal study of 49 children who learned to read at home
was conducted by Durkin (27). . The reading level of children who
read at, 3 years of age was 2.6 at the beginning of the first grade and
1.7 for those children who learned to read at 5 years of age. At the
‘end of the second year of school, the group who read at 3 still showed

" a greater achievement, but the lend was reduced by 4 months.

|
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6 - RESEARCH IN PRIMARY READING

Methods of Teaching Reading

The most efficient method of teaching reading has been the center
of heated controversy during the past few years. Many proponents
of the individualized method of teaching reading argue that children
learn to read meost effectively if, in the process of learning;, they are_

“allowed to select their own materials, confer with their teachers, and

proceed at their individual rates of learning. On the other hand,
some educators feel that certain abilities and skills can be taught more
satisfactorily using a basal reader approach, and that these and sup-,
plementary materials adequately supply the needs of children who
are learning to read. Current methods of teaching reagding, structured
to_include various methods of word recognition, have.been attacked
by‘toaa who stress a phonic-centered method of instruction.
Caxlisle (34) compared six matched classes, three second- and three

 third-grade groups, to ascertain differences in reading growth when

basic and individualized methods of teaching reading are used. She

found that the rate of reading growth was similar under either

method of instruction. Another study comparing the two approaches
was reported by Patferson (42). Both groups of children received
both types of instruction. One group was taught using the basal
reader approach for a month, and the other using the individualized
approach for a month; the procedure was reversed during the fol-
lowing month. Patterson concluded that the individualized reading
approach was the more desirable of the two; however, it would ap-
pear that such a conclusion might be questionable since both groups
had been exposed to both types of instruction.

Cookston (37) examined the progress of a third-grade class using
an individualized reading program for a 3-month period. Although

‘the progress made by the pupils was favorable, it was not statistically

significant, and the duration of the study was too prief to evaluate

‘the results praperly.

Friedmen (39) listed factors which should be considered in estab-
lishing an individualized reading program : for each child & minimum
of two or three books with an appropriate range of difficulty and
interests; 60- to 90-minute daily class periods; individual pupil-
teacher conferences of 3 to 5 minutes, and possible class discussion *
during the last part of the class period.

- Basting (30) compared the “experience approach” to beginning

- reading (which was not clearly defined) with the procedure of using

& teacher’s manual accompanying a basal reader series. She found
significant difference in the number of words reproduced in favor
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of the experience approach, but. found no significant difference be-
tween the groups in comprehension or word recognition and meaning.
The effect of ex}érientia] background upon elaborative reading skills
and general reading ability of third-grade pupils was considered by
Simmons (43), whe found no significant relationship arhong these fac-'
tors: - She stated that the influence of modern media upon éxperience
has modified the role of firsthand experience in relation to reading.
Batty (81) evaluated the effectiveness of children working\ pairs

. at the preprimer level, - Pupils in the experimental group worked in

pairs in preprimer workbooks, and children in the control group
worked individually. Batty concluded that the experimental group
was superior to the control group in word recognition and phonetic
skills, and that team learning appeared to be a more effective method
both for intelligence levels and for the sexes in developing word recog-
nition skills. y

Another study evaluating the effectiveness of paired learning on a
reading program was reported by Clapper (35). One hundred and
seven second- and third-grade students worked in pairs 4 days a week
and singly on one day. Clapper found a statistcally significant gain
in- word recognition for children in both grades and in paragraph
reading for children in the third grade. 2

Blockett (32) examined the value of using an independent oral read-
ing circle in teaching first-grade reading. Results of a reading test
favored the experimental group, who had 20 minutes of oral reading
independent of teacher direction, at the .01 legel of significance in-
dicating that such a circle could be used profitably in the improvement
of reading achievement. '

Audiovisual aids and booklets based on semantic principles were
used in an integrated language arts program in the primary grades.
Flinton (38) reported that pupils in the experimental groups attained
higher scores on work in composition, but that there were no signifi-
cant differences between students in the control group, who did not
use the materials, and pupils in the experimental group in reading
ability.

Teaching reading through imaginative play situations in grades
one and two was the topic of a study conducted by Conley (36). The
method appeayed to be effective in strengthening learning and oral
language skills and in developing social habits.

Noskoff (41) investigated the effect of teaching reading to first-
grade children in Burbank, Calif., under the divided opening of class;
one-half of the class came an hour earlier and left an hour earlier.
Reading was taught the first and last hours with only one-half of the
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class in session. Both experimental and control groups were used, but
the size of the sample was not indjcated. The experiment’ was con-
ducted with entire classes, with statistical allowance for lack of equiv-
alence made by applying an adjustment for covariance. There were
no statistically significant differences between the groups on the initial
test ; the experimental group was significantly superior at the .01 level
of confidence on the final test. Noskoff cautioned that the obtained
gain could have been caused by variables that were impossible to
control.

Techniques for teaching reading which proved useful in one third-
grade class were listed by Munsey (40): provisions should be made
to meet the needs of pupils revealed by diagnosis; child development
rather than grade level should be emphasized; and a variety of ma-
terials on several grade levels should be available. .

Taylor (46) examined articlesin both popular and professional peri-
odicals provoked by the Flesch book, Why Johnny Can’t Redd, and
concluded that reading problems are not confined to the United States;
neither are they snlved by the use of a strictly phonetic method of in-
struction. Readiness activities are a vital part of the reading program.

Sowers (44), surv eying the methods and procedures used by teachers
in the primary grades in one school, found them consistent with those
prescribed by authorities in the field of reading.

Walker (47) evaluated the rate of progress of a first-grade gmup
using a phonetic approach in reading. Although progress ranging

- from adequate to good was made by the pupils, Walker concluded that
no one method of teaching reading is sufficient for teaching all pupils.

Two methods of teaching reading were studied and compared by
Sparks and Fay (45). The Phonet# K eys to Reading method was
used in one school and the “Basic Reading Program” in the other. In
the school using the phonetic approach, first-grade pupils were sig-
nificantly superior in reading comprehension and vocabulary, and sec-
ond-grade pupils were supertor in reading comprehension. There
were no significant differences between the third- and fourth-grade
groups in the two schools; however, at the end of grade four, pupils
in the school using the basic reading program appeared to be signifi-
cantly superior in reading accuracy.

Brekike (33) identified and compared current practlcas in eight geo-
graphic areas in the United States in time allotments for basal and
“other” reading with the optimum amounts of time recommended by
reading authorities. He found that the basal reading approach is
the instructional method employed by a great majority of the schools.

- Weekly time allotments for basal reading in the primary grades in
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the areas sampled were greater than the time allotments recommended
by reading authorities.

. .
Grouping, for Reading Instruction

R

Grouping children for reading instruction appears to be customary .

practice in many schools. The specific means of grouping may vary
from homogeneous or heterogeneous grouping to self-selection group-
ing by pupils.

Lemley (49), in attempting to determme whether heterogeneity
in the classroom hampers progress, found that grouping by reading
ability in the classroom resulted in an improved learning situation.
The population consisted of 798 students in grades 1 through 6 in
Reading, Pa. Sebolt (51) tested the relative effectiveness of solo
v. multiple grouping, rotating the methods. The majority of the 31
children showed an increase in reading level and indicated approval
of the program. Children were allowed to select their own reading
groups in grades 1 through 4 in a study reported by Rittenhouse (50) ;
with the exception of third-grade pupils, all the children gained in
reading growth.

The reading achievement of first-grade pupils who worked under
two plans of grouping was compared by Bremer (48) Under one
plan children of low-readiness level were placed in separate class-
rooms; under the other plan children of low-readiness level remained
in the regular classroom. The mean reading score of the group who
remained in the classroom was significantly higher at the 5 percent
level than the group placed in separate rooms.

Reading Achievement

A number of studies concerned with reading achievement were re-
ported during the 1955-60 period. These studies range in scope from
the effect of class size upon reading achievement to the relationship
between affective environmental factors and reading achievement.

Gavel (61) investigated levels of reading achievement at the end
of grade 1 in relation to the status and growth of various word per-
ception abilities measured earlier in the year. She found that the
average reading achievement of 1,542 children in the study was
above the national norm. With the elimination of needless readiness
practice for pupils with high September learning rates and back-
ground abilities, an unusually high proportion of children read above
third-grade level.

e —‘-. -
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Investigating the relationship of standardiazed diagnosis to read-
ing achievement in a third-grade class, MeGhee (71) concluded that
time is saved by diagnostic testing, for both individual and group
weaknesses are apparent at the beginning of the year. The testing
aided both above- and below-average groups, as gains for both were 7
significant.

Selected teaching procedures were used by Scott (79) in an at-
tempt to determine whether they would aid six second-grade pupils-
with reading difficulties to achieve better academic, social, and emo-
tional development. She found that children with reading difficulties
improve in academic achievement if Planned programs are geared
to individual levels of learning. )

Johnxton (67), in determining the effect upon learning to read of
a 3-year phonics-based reading program, concludéd that the phonics
program in grades one and two did not appear to contribute anything
beyond the reading program used previously, in which phonics were
not emphasized. : ,

The effectiveness of a planned kindergarten curriculum on scholastic

" achievement and social adjustment in primary grades was the subject
of McHugh’s (72) study. Such a curriculum contributed signifi-
cantly to total achievement in the third grade. - /

Balkus (52), who compared reading achievement at the “primary
three,” or third-grade level of graded and ungraded reading pro-
grams, found that differences between the groups weré negligible.

The effect. of class size upon reading achievement wns the subject
of two studies. Fraser (59) attempted to discover the causes of poor

- reading achievement in the primary grades and to provide methods
which would prevent reading failures. She found smaller groups and
individualized attention preferable to a single class in the first grade:
there were no significant differences in regard to class size in the
second grade. (osby (55) nssessed the effect of class size upon first-
grade reading achievement by comparing large classes, exceeding 36
pupils, with small classes of fewer than 30, A statistically significant ,
difference favored the students in the small classes,

Selection of children for initial reading instruction in districts un-
able to buy reading readiness tests was the subject of Donald Jones'
(68) study. He considered chronological age a valuable criterion to
use in selecting children for readiness instruction. Children of high
intelligence should be given reading instruction earlier than those of
average intelligence and should be expected to have better compre-
hension and larger vocabularies.

Launderville (69) investigated the use of g listening test as a pre-
diction of reading success and concluded that such a test can be used

1)
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to predict reading achievement as effectively as a standardized reading
readiness test.

The use of a periodical in the first grade apparently does not con-
tribute to an increase in reading skills, according to Schmidhamer
(78), although it provides a variety of materials to uge in developing
various concepts, attitudes, and appreciations.

The relationship between personality and elements of academic
achievement was considered in studies made by Carter (54) and Jokn
Wilson (85). Carter found no significant correlations bet ween socio-
economic status or personality and reading achievement of 7-year-old
children; the inclusion of personality or socioeconomic factors in mul-
tiple correlation prediction did not increase the correlation significant-
ly over that of intelligence alone. Wilson examined the achievement,
age, intelligence, and promotion characteristics of third-grade students
who scored at or below the 10th percentile on the California Test of
Personality. Among other things, he found that attention to aca-
demic achievement in first and second grades sufficient to produce
from 30 percent to 58 percent greater efficiency than is normal in these

“subjects, may be beneficial to personality structure.

Selected background abilities related to first-grade reading achieve-
ment were investigated by Nicholson (73). Analysis by learning rate
quartiles revealed that children high in learning rate were markedly
higher in background skills than those who were low in learning rate;
success in beginning reading rests upon prereading background skills.

Affective environmental factors in relation to first-grade children’s
reading achievement were explored by Vickery (83). Several factors
were correlated with reading achievement : parents’ opinions that chil-
dren should not only be given freedom of choice and responsibility for
their own behavior but also should be active in their social relation-
ships; fathers' tendency toward dominance in face-to-face situations,
and parents’ tendency to describe themselves as self-confident. Read-
ing achievement of boys seemed to be more closely related to affective
factors than did that of girls.

Whether a difference exists between rate of growth in reading skills -
of children who share self-selected books with friends in a social situa-
tion and children who read independently without sharing was the
subject of Petersen's (74) study. She concluded that the sharing of

books was not significantly more effective in increasing reading skills
‘than was independent reading.

Tronvold (82) compared the reading achievement of a first-grade
class in Norway with one in Minnesota. The phonetic-syllable method

- was used in the Norwegian school, and sentence, phrase, and word

601-877 0—683——2
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. tained indefinitely, he concluded that the difference in method does

12 RESEARCH IN PRIMARY READING

methods emphasizing comprehension were used in the Minnesota
school. The two groups did not differ greatly in total achievement ;
the Norwegian group was superior in word recognition, and the Minne-
sota group, in paragraph reading. .‘ :

Burwen (53) analyzed the mlationsh@wmn school achievement
and C.A. at entrance into grade one. Thers was no consistent tendency

- for any age group to have the lowest mean in spelling or in language

achievement at any grade level. ~

In suggesting criteria for the identification of superior readers in the
first grade, Gillmore (62) concluded that no one measuring device is
adequate to measure all reading abilities and that most of the evalua-
tion is dependent upon the teacher, who is in a position to study the
child daily.

Hoffman (65) compared the child’s reading experiences in the home
with his reaction to reading instruction in school to determine his
attitude toward beginning first-grade reading. A positive correla-
tion of .765 indicated a direct relationship between the amount of
reading material in the home and readiness test scores, and a correla-
tion of .930 between interest in classroomn materials and readiness test
scores. .

The influence of background music on reading achievement was
investigated by Hartsfield (64). Rate of reading was found to be sig-
nificant when teated with background music with a beat, with relaxing
music, or without music. Comprehension was significant when tested

- with relaxing music, with background music with a beat, 6:_- without

music,

Dizon (56) investigated the relationship between reading achieve-
ment and the method of teaching reading. Reading achievement of
211 children who had attended the University of Michigan elementary
school was compared with that of 434 children who had attended a
public school. He found that more of the children from the public
school achieved a reading age of 84 months at or before the chrono-
logical age of 84 months than the children from the university school.
A systematic approach to reading was employed in the public school ;
highly individualized instruction was given in the university school,
with each child advancing at his own rate of growth. Dizon found
that the systematic approach enabled children to learn to read early
and reduced individual variation in age of learning to read, and that
the informal practice pursued by the university school apparently de-
layed the age of beginning reading and maximized the individual
variation. Since the initial difference between groups was not sus-
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not have a lasting effect-and that reading can be taught successfully
either way.

Hughes and Olson (66) analyzed evidence accumulated at the Uni-
versity of Michigan elementary school on a group of “late-starting”
children—those having an age of beginning reading at or later than
96 months on the Gates Primary Reading Test. The investigators
concluded that late starting in itself does not have durability through
time, that late-starting children in the study were significantly less
mature physically than other children, and age of beginning achieve-
ment and level of achievement at any specific time point will co-vary
in direct proportion to variation in physical maturation, )

Dustin Wilson (84) investigated the effect of kinesthetic ability
upon first-grade reading and found that it had no significant effect on
either success or failure.

Schiffman (T7) found that color blindness is not a handicap to read-
ing achievement of boys in the first grade. Informing the teacher of
& supposed handicap may result in increased learning.

Sowers (80) examined the relationship between personality adjust-
ment and reading achievement in a first-grade class. Although some
positive correlations were found betwpen personality and reading, no

statistical analysis for chance was attempted.

Sutton (81) studied variations in the reading achievement of chil-
dren who scored high on measures used in the kindergarten.” The pur-
poses of her study were to determine reading readiness, to observe
unique traits in the maturing individual, and to discover environ-
mental influences that tend to foster individuality and independence
in reading. Analysis of the cumulative data over the T-year period
substantiated several conclusions: various attributes in an individual
tend to cluster about a center of gravity in growth. Precocity and
slowness in reading may be detected early in the child’s development.
Reading achievement is a function of total growth, and the child is
his own standard. Both over- and underachievement are related
to the individual’s developmental design and describe temporary
reactions.

The purpose of Sartain's (76) study was to determine whether the

.use of workbooks produced significant differences in reading skills and
. abilities. Ten classes of third-grade pupils were in the experimental

and control groups. Some of the conclusions were that groups of less
capable readers who used workbooks showed a significantly greater
knowledge of the reading vocabulary of the unit than groups of similar
capacity who did not use the workbooks; during the 4-week period
neither the more capable nor the less capable readers in the experi-
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mental groups achieved gnins in reading comprehension that were sig-
nificantly different. from those of the control groups; the few pages
> of exercizes on word analysis in the workbooks did not aid the experi-
- mental group to achieve significantly more in word analysis tech-
niques than the control group. '
The influence of visual and auditory discrimination, phonics, and
. mental age upon reading success of 500 -children at the end of the
second grade was investigated by Harrington and Durrell (63), who
concluded that auditory and visual discrimination and phonics are
important to reading achievement, but (hat mental age, as measured
by the test used, has little influence ontsuccess in learning to read.
Interrelationships among functional phonic knowledge, reading and
spelling achievement, and mgntal age were investignted by Rudisill
(75). Iutercorrelations between reading with spelling, reading with
Phonic knowledge, and spelling with phonic knowledge were signifi-
cantly higher than correlation of either factor with mental age.
(fafex (60) reported a study of sex differences in reading ability
based on theYest scores of 13,114 pupils. Although the usual explana-
tion for girls’ superiority in reading is that they mature earlier, Gatex
considers this unlikely, for the superiority appears to be as great in
the upper grades as in the lower. The data sug@est an environmental
rather than an hereditary explanation ; it is possible that more girls
than boys pursue a kind of life in which more respect, more incentives,
and more opportunities for reading appear earlier and persist longer.
Eddings (57) identified patterns of reading growth among pupils
during six years o elementary school. Patterns of reading growth
are established early in formal reading experience; there is a tendency
for individuals to progress in rending in harmony with their mental
- ability. There is little difference between patterns of reading growth
of the sexes within different reading level groups. ' '
Faulkner (38) followed the achievement of first-grade pupils who
had failed to progress.in knowledge of letter nnmes, consonants and
blends, applied phonics, and reading acliievement. With an increase
v knowledge of these elements of reading, children experienced a
corresponding increase in reading achievement. .
Woestehoff (86) investignted some of the problems involved in
teaching children who achieve above-grrde placement. The experi-
mental group of 340 third-grade pupils scored within the range scored
by the control group of 924 fifth-graders. Ha found little Justifica-
tion for assuming that a given level of general reading ability will in-
sure an equivalent level of competence in the more complex compre-
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" hension skills, in various types of work st‘ud); skills, and in visual |
amlysis skills, regardless of the amount of formal reading intruction.
Cafrithers conducted a study reported by Wolfson (87) in an at-
tempt to discover if reading patterns and reading success during
children’s primary years can be unticipated from an emotional classi-
fication determined during their preschool years. Emotional classi-
fications were made by the school psychologist, social worker, and
classroom teacher. Correlations significant at the .01 level were found
between emotional status scores and the following: word knowledge,
word discrimination, and comprehension. Children who had no emo-
tional difficulties showed more positive attitudes toward reading.

A study concerned with oral reading performance was reported by
MecCracken (70). He recorded the oral reading performances of 36
second-grade children, .who read materinls below grade level and at
grade level, and then compared performances of the good, average,
and poor readers. He concluded that either quantitative or qualitative
errors appeared to have equal.discrirginatory value in determining
oral reading achievement. Neither qm&hnive errors nor comprehen-
sion seemed to discriminate bet ween avernge and poor readers. Speed
of oral reading appeared to discriminnte among good, average, and
poor readers. Wide ranges of individual performance were observed
in all three areas in speed, comprehension, and errors, with degrees
of overlapping touching groups in all areas. -

Reading Programs

Various types of reading programs have been organized in order to
provide reading jnstrnction best. suited to individuals or to groups
within a classroom. Casey (91) adapted a basal reader program using
supplementary materials in an attempt to meet individual needs of 43
third-grade pupils within one class and concluded that the value of the
procedure was evidenced by growth in ieading and increased interest
in reading. Uzmack (94), comparing a homogeneous grouping meth- .
od and a self-contained classroom method of teaching reading, found
that in the majority of cases the homogeneous grouping produced
from one to three times greatef improvement over a 5-month period
than the self-contained method. ' :

A free reading program to supplement basic first-grade reading was
developed by Blakey (89) in order to give children an opportunity
to use more reading materials. Implementation of the program pro-
duced favorable results in the test grade class of 24 pupils: greater op-
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portunity to provide for individual differences, activities to develop all

phases of the language arts, and more extensive reading on the part of

the children. Brown (90) found that as a result of a planned recrea-
tional reading program, the 29 third-grade children not only advanced
in reading growth but also read twice as many books as they had read
before the program was put into operation,

Inservice teacher training was used as a means of improving a be-

. ginning reading program reported‘)y' Sanders (92). Emphasis was
placed on developmental reading, learning environment, abundance of
reading materials, and the use of manuals. She concluded that con-
siderable progress was made over the previous year.

A reading program to meet the needs of the mentally retarded in
elepentary school was described by Sensor (93). The criterion for
evaluation of such a reading program should be the same as that, of
the reading program used for the normal child. ,

- Interpretation of the organization and administration of a first-
grade reading program to parents was surveyed by Besio (88), who
found that the framework of the Modesto program followed basic
principles of reading. He recommended that a continuing appraisal
be made using scientific objective instruments.

A

Reading Interests -

Several studies have focused on reading interests. In an investiga-
tion of the reading interests of first-grade pupils, Harris (98) com-
. pared interest in the Kigds of content in basic readers with interest
~ in other types of content. He found significant differences between
the sexes in the amount of interest in basic readers, but no differences
between levels of intelligence. Reading ability is a factor which
influences interest in basal readers. ’
Wilsberg (98) studied the interests of second-grade pupils, as
~ demonstrated in their selection of books. Information was the most
frequently recommended category; humor was the second choice. A
+ .greater number of books were read by the group in a self-selection pro-
gram than by previous groups taught by the same teacher in a basal
reading program: : ;
The interests of poor reading Achievers in the second grade were |
- sutveyed by Lamb (97). Areas preferred by 86 percent of the chil:’
~ dren were animals, cowboys, “things that £0,” and make-believe. As
very few books in the libraries could be read by the children of the
second-grade level, Lamb stressed the need for interesting reading
materials at the primer level, o .

f
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Griffin (95) recommended that both parents and tedchers be made
familiar with the reading interests of children through panels and
_discussions, that a speclal period for the enjoyment of stories and
. .poems be established in classrooms, and that teachers familiarize
. themselves with the mterests of their students.

Reading Materials

| Materials of various kinds used in teaching reading on the primary
leve]l have been considered or evaluated in many of the studies reported.

Berg (99) analyzed workbooks accompanying basal readers pub-
lished’ by six companies and found both similarities and differences.
Many types of exercises are included in workbooks; a diverse schedule
of skills practice makes concentration on certain phases difficult.
Tucker (119) examined the workbooks of eight basal reader series in
an attempt to establish criteria for evaluation and emphasized the
necessity of a systematic means of evaluation. The relative effective-
ness of workbook and nonworkbook methods of reading followup
activities was studied by Docter (105). The peak of efficiency of
workbook material is reached in grades 2, 3, and 4. Sartain (113),
investigating the effect of the use of workbooks on reading growth,
concluded that the learning environment of the classroom rather than
use or nonuse of workbooks appeared to be a significant factor in the
growth of the reading skills considered in his study. |

Five readability formulas’ were applied to four series of pnmary T
readers by Sherrod (114), who found very little difference among the

- series in the factors tested by the formulas. Kerchenfaut (109), using

& two readability formulas, found a significant correlation in the grade

placement of 116 primary books. Three methods of estimating reada-

bility were compared by /nskeep (108), who also investigated the

value of an especially prepared readability scale. The readability

scale did not seem to contribute to the accuracy of teacher estimates of

reading level; the three methods of estimating readability did not

correspond closely to children’s comprehension, and teacher estimates
were more closely related to the formula’s estimate than to chlldren s .

~ comprehension.

Mary Bradley (100) oonstructed and evaluated matenals to provide
meaningful practice in teaching reading vocabulary. A group of 192
second-grade pupils working in pairs and a group of 187 working
as a teacher-directed unit improved significantly in reading achieve-
ment. when compared with a control group of 187 children. All three
groups showed gains in applied phonics. “Picture Cards for Phonic

9 '
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Problems,” “Picture-Story Word Study Charts,” and “Action Sen-
tences™ were new materinls used in teaching first-grade pupils reading -
and spelling.  Rudixill (112) found that after 7 months of instruction

. with new materials, “Picture Cards for Phonic Problems,” “Picture-
Story Word Study Charts,” and “Action Sentences,” children not
only achieved vending and spelling levels that required 13 months of
tenching with the customary approach, but also were reading at or
above their mental age levels.

Edgar Smith (116) examined the vocabulary in 11 basal reading
series. He found little uniformity in either series or grade level at
which words are introduced, and little correlation between the vocabu-
laries of the reading series and words in the Thorndike-Lorge word-
list. '-

A purpose of Yates’ (122) study was to provide high interest mate-
rial written with a primary vocabulary which would encourage the
low achiever to read independently, and to ascertain the readability
and interest level of selected books. 7rousdale (118) formulated cri-

teria for selecting quality trade books which could be placed in school
libraries at the primary level.

Teachers who used supplementary reading materials assembled by
Wales (120) expressed favorable opinions of the materials as aids in -
teaching primary reading. Canada (101) found that audiovisual
materials possess value in developing background experierices essential
for spccessful reading experience in the first grade. Selected types of
reading games and aids can be used both to strengthen and to extend

- reading skills according to Stanchficld (117). Lo

Examining the use of the teacher’s mgnual in basal reading series,
Christensen (103) concluded that principals’ evaluations of manuals
influenced their use, and that the way & manual was used by a teacher
was dependent upon the individual rather than the years of teaching
experience. S

McKeever (110) examined phonic sections of manuals and textbooks
of three basal reading series. Although a systematic program of
phenic instruction was used in each series, the same skills were intro-
duced at different times and presented differently in the various series.
Vocabularies of four basal reader series were compared by Stmpleina
(115), who found a wide variation in the number of different words
used at all levels; the percentage of common words varied from 4 per-
cent in first preprimersto 23 percent in second readers, and the number
of new words a pupil would meet if he changed from one series to
another ranged from 8 words in 10 in the first grade to 4 words in 10 in
the second grade. . :

9 L
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- Williams (121) attempted to detérmine the extent to which pupils |
in elementary schools are provided with experiences in critical think-
ing when basic readers are used for instructional purposes. She found
that, although the basal reading series varied in the presentation of
critical reading skills, provisions were made in all 10 series for devel-
oping fundamental reasoning abilities. " :

Chilcott (102) examined and compared three contemporary basal
reader series with'the McGuffey readers to determine the values with
which the authors and publishers attempt to enculturate children and
teachers. Modern readers were concerned with sources of pleasure in
a child’s life; the McGuffey readers emphasized adult ideals available
to all social strata. A work-success character-building theme was
prevalent in the McGuffey readers, while the modern books em-
ployed a status-seeking, pleasure-dominated theme.

Eight currently used basal reading series were analyzed and com-
pared by Diggs (104) for the purpose of determining how effectively
research findings had been applied; she concluded that authors have
utilized findings in primary textbook production, but that there is a
need for more research centered upon physical makeup, textual con-
tent, and illustrations,

" Young (123) surveyed provisions made in teacher training for the

. teaching of children’s liternture. He found that about 16 percent of
the future elementary teachers enrolled in 35 California institutions
had taken no literature course, and that few college programs required
such a course.

The purpose of Ploghoft's (111) study was to determine whether
reading readiness workbooks promoted readiness. One group of 28
children used readiness workbooks during the last 9 weeks of kinder-
garten; the other gronp of 27 children did not use them. The same
teacher taught both groups. Results of n readiness test administered
the following September appeared to indicate that children in the
group which had used the readiness workbooks were not better pre-
pared to learn to read than the group which had not used the work-
books. ' v !

The progress of first-grade classes using workbooks was compared
with that of classes not using workbooks. Felton (106) concluded
that workbooks have many worthwhile features for first-grade classes..

A study concerning mental imagery and the reading process was re- -
ported by Fennema (107). Two groups of children were asked to tell
what pictures they would draw for a particular story. Correlations
between the various mental:image scores and between scores on read-
ing ability and intelligence. were computed. Correlations between
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reading ability and mental-image scores and between intelligence and

mental-image scores were negative.

‘Comprehension

Emphasis on increasing comprehension skills is evidenced in studies |

. reported during the period 1955-60. The majority of the studies stress

exercises or techniques which may be useful in developing the various
comprehension abilities. ’

The development of thinking skills ns applied to reading was studied
by Naegelin (130). She reported that about 76 percent of the chil-
dren in one first-grade class were not ready for formal reading instruc-
tion and needed an extended readiness program; however, about half
the children in the study came from Spanish-speaking homes.

Dugginx (126) investignted reading achievement of a control group
of 55 children and an experimental group of 43 pupils who had lessons
which emphasized skill in spatial relationships and closure. The ex-
perimental group exhibited superior rending achievement and a total
reading age one year higher than that of the control group.

A series of oral and writtef exercises to stress response to meaning

- was constructed and evaluated by Coz (125). The experimental group
~of 172 first-grade pupils using the exercises achieved a greater gain
“in reading achievement than the control group of 161 children who
did not use the exercises; girls showed a greater gain than boys.

Supplementary reading can be used as an aid in improving com-
prehension skills, according to Yowaiski (133).: Applied techniques
such as conversation, discussion, story-telling, dramatization, instruc-
tion, and reporting were employed successfully in the improvement
of comprehension skills. :

Weintraub (132) investigated the effects on reading comprehension
of 62 second-grade pupils of stories from basal readers presented with
or without pictures. Both sexes did equally well with the text alone
or with both text and picture; poor renders achieved better with the
text alone, but good readers did equally well with either.

A technique, which utilized not only a sound-film but also reading
material developed from the film to help Spanish-speaking children
incrense their comprehension, was evaluated by Waltrip (131) ; some
of the dnta obtnined from the investigation suggested the efféctiveness
of similar programs in total langunge development. -

A 3-year study of a reading program in one school syjtem was
made by Heck (128), who found that a cooperatively plannediinstiue-
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tional program in reading was an effective means of improving com- -
prehension. .

Hayes (127) constructed and evaluated tests of language compre-
hension to show direct comparison between reading and listening
abilities of children in the primary grades. She suggested that such
tests should be useful in determining not only differences between
reading and listening comprehension but also the value of increased
use of oral language experiences in initial reading instruction. -

The effect of training in listening skills with retarded readers in the
third grade was studied by Conlon (124). There were no significant
correlations between reading and listening comprehension and listen-
ing scores after the training period. ‘

The purpose of M cCullough’s (129) study was to determine whether
essentially different things are being tested when different types of
comprehension are tested. Analygis of the data indicated that there
i8 a positive and perhaps.substantial relationship among the four
types of comprehension (main idea, details, sequence, and creative
reading). A common factor which seemed to be present appeared to
arise from the reader’s fact-getting ability. The reader’s abilities to
obtain facts and main ideas are correlated to the extent that both are
based upon the same ability, but they are not perfectly correlated

‘when he must go beyond the fact}s to summarize for his main idea.

Vocabulary

The vocabulary lond of basal readers has been the subject of a num-
ber of studies. Baumann (137) analyzed four series of primary basal
readers in order to determine the common vocabulary and the most
frequently used initial consonants; as the vocabulary load increased,
the list of confmon words in the series decreased ; the frequency of use
of initial consonants varied. An examination of the first readers of
seven basal series made by Dove (143) revealed that approximately
718 new words were introduced in seven first reader3; that the num-
bers of new words ranged from 115 to 194, and that 129 of the words
were most useful for the first grade.

Lazar (150), analyzing 11 basic reader series, found that progres-
sion of difficulty appeared to be based on criteria established by each
publishing company. A much greater degree of nonagreement than
of agreement existed in the selection and placement of words. -

An investigation of eight basal reader series was made by Bekn
(138) in an attempt to determine the feasibility of transfer from one
preprimer to another. The total vocabulary count was 129 words with

L
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& 60 percent overlap from one series to another. - Behn concluded that .
it was wiser to use only one basal series supplemented by other readers

as feasible. Behn’s findings were seconded by Fabiano (144), who also
found insufficient overlap to warrant ease in transfer from one series

to another. ' '

Arndt (134) reported, after an examination of trade books on a
selected list of books which could be read successfully by children at
the end of the first year of reading instruction, that the vocabulary
load of the majority of the books was too heavy for the first grade.

A determination of the basal reader level at which 220 words of the
Dolch List series are introduced in each of six basal reader series was

" the subject of Weaver’s (151) study. She found a considerable dis-
crepancy in the levels at which words on the list were introduced in
different series. '

Hofer (148) investigated the possibility of a vocabulary relation-
ship between a reading and number series published by one company,

- and recommended that similar studies be ?""" of other publishers’
series. . :

Whether original stories could be employed as supplementary read-
ing was the topic of Bohannon’s (140) study. Findings were incon-
clusive other than that pupils enjoyed some stories more than others
and that teachers reported a gain in the children’s self-confidence,

The purpose of Flamand’s (145) study was to investigate the rela-
tionship between vocabulary as measured by different tests and per-
formance in beginning reading at the first-grade level. Moderately
significant correlations between reading performance and various tests-
existed. -

Dawson (142), investigating the relationship between vocabulary
size of third-grade pupils and home environmental factors, found that
the vocabulary size of lower socioeconomic level third-grade pupils
is comparatively low; that while the mothers’ understanding vocabu-
laries are superior to children’s, 30 percent had vocabulary scores with-
in the pupils’ range; that the educational level of the mother possibly
contributes to the individual’s language pattern; children from more
favorable home environments probably achieve greater success in lan-

. guage arts curriculum experiences; and that children with meager
home-environmental experiences probably will have difficulties .1 com-
prehension unless special instruction is provided. -

- Two studies, conducted at Boston University, evaluated the effect
of “meaningful word practice” on reading vocabulary in the first and
third grades. - Berger (139) found that first-grade pupils in the ex-
perimental group m&de a statistically significant gein with s critical
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ratio of 2.74 and that the achievement of the girls was greater than
that of the boys. Barry (136) concluded that the material was effec-
tive in improving the reading achievement of third-grade pupils;
the gain for the experimental group was 3.19 and for the control
group, 0.64; there was very little difference in achievement between
the sexes.

Determining the vocabulary of kindergarten children with regard
to size, nature, and possible changes since publication of The Interna-
tional Kindergarten Union List was the objective of Kolson’s (149)
study. He concluded that the minimal vocabulary of the kindergarten
child is 3,728 words. In their speaking vocabularies children had 97
percent of the basal reading vocabulfty used in the schools’ first
gra.de reading books, - The most significant change in vocabulgry
since publication of The Internationa] Kindergarten Union List seems
to- be in-replacement of natural with a mechanical vocabulary and
elimination of “baby talk” and “animal” noises. Since 80 percent of .
the vocabulary of the children is unchanged, apparently a large pro-
portion of the vocabulary remains constant.

Woofgl (152) devised a set of vocabulary word cards to represent

" each word introduced in the books of five basal series used in the pri-

mary grades, and found them useful both as visual aids and as class-
room research tools.

The relationship between growth in vocabulary, as measured by a
standardized reading test and a test aocompanying basal readers, was
compared by Carter (141). Test scores in grades 1 and 2 were re-
lated, with a higher correlation in grade 1 than in grade 2.

Geremia (147) évaluated vocabulary exercises to be used in the third
grade and concluded that children who receive training in vocabulary
building achieve gains in vocabulary growth and attain facility in the
use of word recognition techniques.

Bailey (135), examining the vocabulary load of second-grade text-
books adopted by the State of Louisiana, found a great degree of vari-
ation in the total number of different words in various texts. Al-
though the vocabulary in readers is closely controlled, there appeared
to be no vocabulary control in"the content area textbooks.

Gates (146) compared the ability of pupils to work out recogni-
tion and meaning of words previously introduced in a basal ®eries
with their ability to handle the “new” words introduced in later
books in the same series. Three hundred ten pupils near the end of
the third grade who had used one basal series from the first grade
recognized the form and meaning of almost as many of the words
first introduced in the fourth as those words studied in the third grade.
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Comparing second- with third-grade pupils on both third- and fourth-
grade words, (Fafes found that more than half of the third-grade
‘childrgn made substantiaHy perfect scores on both third. and fourth-
grade words. The avernge second-grade child recognized and under-
stood about 60 percent of new third-grade and 57 percent of new
fourth-grade words. ¢

Word Recognition

A number of studies concerned with word recognition were con-
ducted during the period from 1955 to 1960. Surveys of methods and
practices used in teaching word recognition were reported by several
persons. Massey (176) traced the development of a sequential, bal-
anced word-perception program. Since 1925, yearbooks of the Na-
tional Society for the Study of Education have consistently recom-
mended balanced word perception programs; use of a single approach
has led to programs Iacking in the development of certain essential
skills. Massey concluded that there is little justification for a return
to a single approach such as the currently advocated alphabet-

* phonetic method.

Connell (159), investigating and evaluating current methods and
techniques used in teaching phonics in the primary grades, found that
the best methods are those which involve meaningful content and
which lead to the discovery of sounds from whole word unita; and that
the greatest value of phonics is in relation to tlie child’s needs with
application of phonics to words which cause difficulty. Farnkam
(163) surveyed various principles and procedures of teaching phonics.
She concluded that the principles listed were similar to those of good

‘pedagogy; the procedures appear either to illustrate or .incorporate

one or more pedagogical principles. That phonics is only one of sev-
eral word analysis skills was the consensus among writers, After
analyzing word recognition skills in selected basal readers in grades
1 through 3, Leighton (172) decided that there were more differences
than similarities in the placement and frequency of repetit‘itm\q

- words in the readers,

Discovery of the method or methods most effective in teaching word
recognition to various types of individuals was the objective of Mills’
(177) investigation. No one method is superior for all children ; cer-
tain variables interact signfficantly in determining the number of
words learned in a 15-minute teaching session ; intelligence, chrono-
logical age, and method. Intelligence is a significant variable in de-
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In attempting to determine which of four instructional methods of

word recognition—visual, phonic, kinesthetic, or combination—was
most effective for individuals or small groups, Rivkind ( 181) found
no significant differences in results under controlled conditions.

‘Hughes (170) concluded that, in a controlled situation, second-grade
children who received instruction in word recognition with emphasis
on phonetic skills did not attain significantly higher scores in para-
graph meaning or word meaning than children who pursued a pro-
gram in which phonetic skills were not emphasized.

A series of studies was conducted at Boston University to discover
what the effects on vocabulary mastery were during oral reading if
children followed in the book or if they listened as another child read.
Cusick (161) found no significant differences between the two meth-

“ods in grade 1. In grade 2, method appeared to make little difference.
slthough some words were learned more effectively by one method
than by another, according to Lipkin (175). Hickey's (168) findings
for grade 3 again indicated no significant difference for either method.

Twosoral reading procedures were evaluated in three studies for

~grades 1,2, and 3. A child either was told an unknown word immedi-

~ ately, or he was expected to “sound out” the word. Recall was tested
_both a week and a month later. Jennings (171) found no statistically
significant ratios in the two methods in grade 1. Similar results were
reported for grade 2 by Buckley (156) and for grade 3 by Dee (162).

Berry (154) constructed and evaluated lessons to be used in the
teaching of the homophones most frequently found in first-, second-,
and third-grade reading vocabularies and concluded that the lessons
apparently were effective in each of the three grades. Another study
concerned with homophones was made by Barrett (153) ; the purpose

- was to determine whether directed teaching of homophones would
improve spelling ability. Statistically significant gains iere made
at both second- and third-grade levels, but there was no marked change
at the sixth-grade level.

Campbell (157) analyzed the McKee Inventory of Phonetic Skills
and investigated the relationship between pupils’ scores on the test and
intelligence, chronological age, and reading and spelling achievement.
Analysis by quartiles indicated that pupils with the highest scores

- also had the highest. intelligence quotients, mental ages, and chrono-
logical ages, and that phonetic knowledge appeared to be a factor in
both reading and spelling achievement.

* Several studies were concerned with the effect of knowledge of letter
names on beginning reading using experimental and control groups.
Hudak (169) concluded that a knowledge of letters prior to formal
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reading aids children in attaining success in beginning reading. Simi.
lar conclusions were reported by Zajac and Linekan (174). In all
three studies experimental groups excelled sngmﬁcantly by comparison
with control groups.

Investigating the relationship between growth in word perception
and success in beginning reading, Olson (180) found that letter know-
ledge has a positive relationship to reading achievement.

The relationship between word recognition techniques and compre-
hension was studied by Strand (183). She found a relationship be-
tween nine word recognition skills and overachieving and undernchiev-
ing in reading comprehension, but no relationship between Imowlodgt-
of letter sounds and ovemchlevmg and underachieving in reading
comprehension.

Odland (179) found a relationship between word recognition skills
and reading comprehension and speed : no relationship existed for boys
bet ween speed and initial errors, beginning and letter sounds. Differ-
ences in word recognition abilities of good and poor spellers were
studied by Chase (158). With the exception of skills related to initial,
middle, and ending elements and those related to locating elements for
girls, all spelling “over-achievers™ were superior to all “under-achiev-
ers” in the 20 word recognition abilities measured.

Schummers (182) determined the extent of pronunciation errors
and relationship to sex, intelligence, accuracy of oral reading, and diffi-
culty of reading material. The proportion of vowel errors, omis-
sfons, and reversals increases as difficulty level increases. General
‘accuracy of pronunciation increases as IQ level increases, but results
in no consistent. change in proportion of errors. As accuracy level
increases, the proportion of vowel errors increases and that of vowel-
consonant errors decreases..

The purpose of Thurston’s (184) study was to determine whether
there was an order of difficulty in the ability of first-grade pupils to
associate consonant sounds with initial letter symbols in nonsense syl-
lables. An analysis of test scores indicated a higher correlation be-
tween ‘the performance of children from different schools, sections
within the schools, sex, and mental age groups than between perform-
ance and features of the first-grade basal reading program.

Lewis (178) measured the auditory and visual discrimination skills
of beginning kindergarten children and determined the effect of
chronological age, sex, and socioeconomic status upon these skills.
The majority of the children tested were able to hear the rhyming
element in words but experienced difficulty in henring beginning
aaunds in words. Children found it harder to discriminate between
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letters and words than between designs and pictures. Socioeconomic
status had a significant effect upon test performance, although neither
chronological age nor sex was a sigmificant factor. |

Gesler (187) analyzed the relationship between pitch discrimina-
tion and phonic sensitivity in first-grade children. There was a sig-
nificant correlation for boys between pitch discrimination and con-
sonant perception, pitch and consonant blend perception, and pitch
and vowel perception, and for girls between pitch and consonant
perception.

Farrelly (164) evaluated a series of lessons for slow readers in the
second grade to determine whether reading ability can be improved
by drills in word attack skills. Test results indicated a gain in both
the phonics and comprehension sections of a standardized achievement
test.
A program of word attack skills was evaluated by Curtin (160),
who found that the group made a 4-month gain in reading compre-
hension in a 2-month period.

Muehl (178) attempted to determine stimuli which are relevant to
visual discrimination among word forms for beginning readers. Two
groups of children received discrimination pretraining with words
and one group with relevant letters alone. There were no significant
differences in performing reading tasks among the groups. .

Gates (165) examined the reading abilities of pupils in a school sys-
tem in which the Carden system of phonics had been used for several
years. An analysis of test results indicated that the average reading
grades of the children were lower than their mental grades. Gates
concluded that the phonic type of instruction used was a handicap
rather than a help to the teachers.

Gates (166) also conducted a study of second-grade children who
had completed second-grade basal readers. The children were given
exercises using words appearing in third- and fourth-grade readers.
He found that, for every previously studied 100 words the average
child could read and understand in the basal reader, he could handle
equally well 91 “new” third- and 88 “new” fourth-grade words.

The purpose of Bloomer’s (155) study was an attempt to determine
whether readiness for phonics at the age at which children derive
benefit from phonics training is a function of method, which is Gates’
point of view. Results of the study involving experimental and con-
trol groups indicated that a systematic reorganization of formal
phonics training given prior to usual reading techniques appears to
produce superior results.

691-877 0—63—3
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Reading and Language Arts

Relatively, few studies concerned with the relationship of reading
to the total language arts program were reported from 1955 to 1960.
The purpose of Lemley’s (189) study was to determine whether time
might be saved through a language arts approach to free choice read-
ing.- The reading achievement of one first-grade class of 29 pupils
using this approach was compared with that of 48 other classes which
did not use the approach. She found that the experimental group,
which had scored the lowegt in the city in September, was the highest
in the city in May; the group exhibited great enthusiasm for school
-and for reading. : ‘
In considering the relatiofiship of spelling to reading in the primary
grades, Hofreiter (187) found significant correlations between spell-
-.ing and word recognition, spelling and paragraph comprehension,
spelling and reading ability, spelling and average reading, and word
recognition and paragraph comprehension. Dilys Jones (188) investi-
gated various aspects of language development as shown by the
achievement of second-grade pupils in the use of a core communication
vocabulary. The words most frequently used by second graders were
one-gyllable, 4- or 5-letter words; letter placement was the primary
cause of errors. : o
West (190) identified serious English errors made by third-grade
children, the majority of whom came from home environments in
which a low level of English was spoken. She concluded that the abil-
ity to recognize usage errors can be developed by correlating English
usage instruction with social studies units. : S
A preschool program designed to aid non-English speaking children
to “leap the language barrier” and to avoid spending 2 years in the
first grade was reported by Carrell and Stevens (186). Of the 15,000
enrollees in the summer of 1960, 57 percent of the children were
promoted to the second grade in the spring of 1961. In some schools
all the children were moved into the second-year program, where the
teachers began reading instruction at the reading level of the children.

Reading and Intelligence

A topic of many research studies at various levels hus been the re-
lationship between reading and intelligence. The general consensus
appears to be that a correlation exists between various intellectual
factors and reading abilities.

9 . - |
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Lucile Jones (192) compared relationships bet ween intelligence and
various reading and spelling abilities of 22 primary pupils. Al-
though all the relationships tested were positive, none was significant
with the exception of rate of oral and silent reading and that of
reading and spelling achievement. Reed ( 194) attempted to deter-
mine which components of intelligence were most closely related to
reading and found that they vary at different grade levels. Conse-
quently, a child proficient in reading at the primary level will not
necessarily be an efficient reader in the intermediate grades. Owen
(193) explored the relationship between selected measures of intelli-
gence, listening comprehension, and reading achievement as a basis
for estimating reading achievement. A combination of measures
will predict reading expectancy more accurately than any single meas-
ure of intelligence or listening comprehension. :

The purpose of a study conducted by Burks and Bruce (191) was
to determine whether poor readers are relatively weak in those parts
of intelligence tests which resemble vital characteristics inherent in
written language. The 31 poor readers were significantly low on the
Information, Arithmetic, and Coding subtests of the Wechsler In-
telligence Scale for Children and significantly high on the Picture
Arrangement, Block Design, and Comprehension subtests. The 11
good readers were significantly high on the Similarities subtest. The
¢ investigators hypothesized that poor readers approach learning situa-

tions in a more concrete manner than the good readers because of an

inability to handle abstractions. Since the reading process inherently
consists of abstractions strongly depending on memory functions, the
*  poor readers are handicapped.

Auditory Factors

Auditory discrimination is one of the factors essential to l'veading
success which are emphasized in beginning reading instruction.
Murray (198), examining the reading achievement of 25 children who
had received reading instruction with special emphasis on auditory

- discrimination skills, found a very significant relationship between
auditory discrimination and reading. achievement. Smith (199) also
found a significant relationship at the first-grade level between read-
ing achievement and auditory discrimination, as well as relationships
between readiness and auditory discrimination and between intelli-
gence and auditory discrimination.

ERIC L TR



30 - RESEARCH IN PRIMARY READING

Auding as a predictive measure of reading performance in pri-
mary grades was investigated by Moe (197), who found correlations
between auding test scores and reading test scores. . ;

Edgar (195) investigated the relationship between certain types of
hearing loss and the perception and discrimination of initial high-
frequency phonetic elements. He found no relationship between bin-
aural high-frequency hearing loss and perception, identification and
reproduction of initial high frequency consonant sounds.

Gogolewski (196) determined the effectiveness of speech correction
methods in improving the ability to distinguish separate speech sounds
in words. The experimental group used & manual built for the study ;
however, there were no significant. differences between control and
experimental groups in auditory discrimination, visual discrimination,

. or learning rate.

Reading and Physical Growth

The purpose of Karlin’s (202) study was to learn whether certain
measures of physical growth, used alone and in combinations, were
related significantly to success in beginning reading in first grade.
Analysis of the data revealed that skeletal growth, height, and weight
did'not appear to be related to reading readiness test scores.

Two hypotheses were tested by @leason and Klausmeier (201) : vari- -
ability in physical growth is accompanied by variability in academic
achievement, and variability in physical growth is accompanied by
low academic achievement. Subjects in the study were third- and
fifth-grade children. The investigators found that uneven growth in
height, weight, strength of grip, and carpal development tended to be
accompanied by uneven and low achievement in reading, arithmetic,
and language among third- and fifth-grade girls, and by low achieve-
ment among fifth-grade boys.

Anderson and Hughes (200) examined the records of boys who were |

~early and late readers. Early readers read before they were 84 months
old; late readers did not read until they were 96 months old or later.
On the basis of the evidence, the investigators concluded that boys who
began reading late tended to be physieally less mature than boys who
began reading early. 0

Reversals *”

" Few studies c_once,ifhiné reading reversals were reported during
1955-60. The purpose of Benton’s (203) study was to determine

Q . o
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whether children showing consistent reversal in right-to-left discrimi-
nation differ from a control group in language skills and achievement.
Children showing systematic reversals were generally inferior in the

\deve]opment of language skills and reading ability. He advanced

the view that such persistent reversals may be symptomatic of a gen-
eral langunage deficit.

Preston (204) tested the hypothesis that German children com-
mitted fewer reversals than American children because of less pres-

sure exerted upon the German children and greater simplicity and

consistency in the German language. However, pupils in a Munich
. school made a significantly greater number of reversals than pupilsin
a Philadelphia school. Equalized kindergarten experience might re-
duce the differences in frequency of reversal errors.

Kindergarten Attendance

The effect of kindergarten training on motor coordination as re-
lated to perception and writing of letters, knowledge of letter names
and sounds and their relationship to increased learning rate was
studied by Haley (205). Children who had received such training
were superior to those without training in capitals matched and
named, lower case named and sounded, learning rate, and mental age
factors.

-
-

Language

A semantic study of the vocabulary in primary reading materials .

‘was made by two investigators. The nature and structure of language
‘were considered in other studies.
‘A semantic study of the vocabulary in supplementary reading books

- was made by Groff (207), who found that many words with multiple

meanings were used. He believes that authors of primary-grade read-
ing material should maintain close control over word meaning in
context.

The purpose of Pency’s (209) study was to determine whether se-
mantic variations existed in a third-grade basal reader. Since many
words in the reading materials have more than one concept, she rec-
‘'ommended careful selection of textbooks and instruction on shifts in
meanings of words.

One of the purposes of a study made by Langman (208) was to show
the relationship between the nature of language as a generalizing and
conceptualizing process and the skills involved in reading. She con-
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cluded that individuals who function inadequately in any area of
reading behavior do so in the entire complex of language usage, and
may suffer from a learning disability, of which reading failure is only
& symptom. T

Rosenthal (210) determined relationships betweeh sociometric posi-
tion and language structure of young children, and found that chil-
dren of high sociometric status use language which is more active,
variable, and communicative to another individual than those of low
socioeconomic status.

The quality of instruction of non-English speaking American In-
dian children who are beginning school could be improved by more
coruprehensive learning experiences, according to ‘Conifie (208). Re-
search in approaches to “second language teaching” is needed.

Causes of Reading Difficulties "1

Causes of reading difficulties were examiv\ed by McBath and Han-
cock, who found that several factors contribute to reading deficiencies.
McBath (212) investignted some causal factors underlying reading -
deficiencies and found that mental ability is\related to achievement.
Hancock (211) found that certain factors affected reading ability.
Hearing and speech defects were negligible in their effect. Symptoms
of pupil emotional instability appeared in teachers’ commenta regard-
ing 38 of 62 pupils; health factors indicativel of emotional disturb-
ances appeared in the records of 26 students, and 22 of 62 third-grade
children of normal intelligence failed to achieve better than first-grade
reading ability. ,

\i
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caneren 1. - Studies in the Teaching of
Primary Reading

Reading Readiness

1. Auien, Rurn J.; Givrax, Saran R.; Hauveran, Joun F.; Hes-
RICK, VIraINiA L.; Levis, MYr~Na A.; MarstoN, MARILYN; NoORTH-
RIDGE, NaNcy L.; Parpas, VasiLike; and Woop, ViraiNia S. The
Relationship of Readiness Factors to First-Grade Reading Achieve-
ment, Unpublished M. Ed. Thesis, Boston University, 1959.

Purposes. To mensure various abilitiea presented in readiness workbooks of .
basal reading series and to relate findings to reading achievement of puplls in
grade one in Junuary. To measure knowledge of letter names and sounds and
relate findinga to reading achievement of students in grade one in January. Popu-
lation consisted of 311 first-grade pupils in 16 classes. Duration of study was
4 months. Tests used were Otis Quick Scoring Mcntal Ability Teat, original,
unpublished Readiness Tent, First Grade SBuccess Study, and Rcading Achicve-
ment Teat, Teat sceorer were compared and analyzed to determine relationship
to othet. factors.

Findings. Reading achievement in January in grade oné seems more closely
related to knowledge of letter nimes and sounds than to abilities taught in readi-
ness workbooks of basal series. Different types of auditory teats showed Qiffer-
ent relationships with reading achievement. Chronological age does not appear
to be Important factor in first-grade success. IQ is one factor in first-grade

reading achievement.

2. Arsup, RoBeer F. A Study of the Procedures Used and the
Problems E'ncountered in Promoting Growth in Initial Reading. Un-
published Ed D. Thesis, University of Missouri, 1953.

Purposc. To determine procedures first-grade teachers use and problems they
encounter in promoting growth for initial reading. Sixty first-grade teachers
in Columbig, Mo., area were interviewed. \

Conclusions. Teachers were making practical use of many findings of re-
search in area of reading readiness. Strong phases of program were nse of basic
readiness materials; grouping; readiness tests ; extended readiness\program for
slow learners; required physical examination for first-grade entrince; use of
purent-teacher conferences ; use of visual and aunditory discrimination activities,
and use of liternture in the program. Wenknesses In exixting program were
inadequate visunl and auditory screening, in intelligence test da&, lack of
enriched rendiness program for accelerated lenarners, and lack of understanding

33
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of procedures in helping child in social and emotional adjustment in school.
Problems encountered were difficulties in promoting independent work habits,
failure to help children overcome emotional and social dificulties, overcrowding
in classrooms, inability to relate phonics program with basic readiness jprogram,
and difficulty in helping ambidextrous children to establish hand preference, in
helping immature children in visual and auditory discrimination, and in helping
parents of slow learners to realize necessity of extended readiness p m. Al-
though intelligence testing was condtii'ted in a large number of first-grade class-
rooms of teachers Interviewed, data derived from tests were not used {6 maxt-
mum advantage in readiness prégram. j

3. Brakery, W. Paur, and SHapLe, Erma M. “A Study of Two
Readmess-for-Readmg Programs in Kindergarten,” £ lementary Eng-
lish, 38: 502-$ ember 1961.

Purpose. To determine whether a kindergarten child shows more readiness
and potential for reading after using readiness books of a basal reader program
or after an activity program of experiences. Tests used were Metropolitan
Readiness Test, Maturity Check List, and informal Reading Readiness Agpmual
Check List. Population consisted of an experimental and a control group, each
consisting of 28 children. Mean age of girls in both groups was § years, 6
months, and of boys in both groups, § years, 9 months. Program of control
group centered about a readiness workbook of a basal reader serles; program of
experimental group grew ont of interests of the children, who were given free-
dom to participate in various activities. A test of sigpificance of differences
between means for matched pairs of subjects was computed. Experimental
group made a greater mean gain, statistically significant; than control group in
the Maturity Check List and Reading Readiness Appraisal Check List. Boys in
experimental group made statistically significant gains greater than boys ln
control group in all three measures.

Conclusions. In boys, experience-activity approach at the kindergarten level
results in significantly greater readinesa to read. In girls, readiness to read de-
velops with equal efficlency under basal reader or experience approach. Since
girls profit equally from either approach, and boys profit more from experience-
nctivity approach, latter is preferable at kindergarten level.

4. BraoLey, BeatricE. “An Experimental Study of the Readiress
Approach to Reading,” E‘lemeutaa:u School Journal, 56: 262-267,
February 1956.

Purpose. To deter;nine whether children profit if formal instruction in reading
is withheld until they are ready. Population consisted of an experimental and
control group, each with 31 children matched as closely as possible on bases of
sex, chronologicel age, I1Q, and father's socioeconomic status. Duration of study
was 2 years; a comprehensive test was administered at end of third year for

~ additional study. Teacher of experimental group remained with group for
2-year period. Teachers of control group each had group for 1 year. Tests
administered were Philadeclphia Verbal Ability Tcst, Chicago Rmdiny Test,
* - and fowas Every-Pupil Tests of Basic Skills. B

Bxperimental group worked in a classroom arranged to stimulate children
and to provide them with materials for many types of activities. Experiences
to enrich and widen children’s understanding were provided. Reading groups
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were formed when teacher’s judgment and results of objective tests indicated
child was ready for reading. First group received reading instruction after 5
months ip readiness program, second group after 8 months, and third group
after 10 months. Control group worked in a classroom where decoration con-
sisted of children's work. Reading instruction was given every child in first
month of grade 1. Three groups were formed. Children in both experimental
and control groups were given standardized reading tests in November, December,
and June of their second year and in November and June of their third year.
Data were treated statistically by means of t-technique. Means of raw scores
were obtained for interpretation.

Conclusions. Children in readiness program attained degree of achievement
in reading equal to that of the contrbl group by end of gecond year. By end of
third year, experimental group was up to grade standard in reading and con-
tinued to equal progress of control group. In other skills, such as work-study
skills and basic language and arithmetic skills, experimental group was above
grade standard by end of third year, and showed slight gains, some statistically
significant, over control group. Time spent in the early months of first year on
academic learning could have been used with profit to develop social and
emotional growth and experiential background of children in control group.
Pupils in experimental group had’ many more experiences than those in control
group. , .

5. CLARK, MorrTaA ; TRULOCK, HELEN ; SMITH, JEAN ; DaVIs, LAURIE;
Lee, MAUReeN ; and SMrtH, Di1aNA.  The Relationship of Readiness
Scores to Academic Achievement, Curriculum Research Bulletin No.
6, Orange County, Fla., Board of Public Instruction, July 1961.

Purpose. To ascertain accuracy of readiness test scores as predictors of aca-
demic achievement for first-grade students. Population consisted of {14 chirdren
in five first-grade classrooms. Tests used were Metropolitan Readiness Test and
Metropolitan Achicvement Test. Duration of study was 1 year. Rank order
correlation coefficients between readiness-scores and achievement scores in word
knowledge, word discrimination, reading, and arithmetic were computed for
each group. ’ v

Conclusion. There is a positive correlation between readiness scores and
achievement on standardized tests in reading and arlthmetlc

6. CoLLiNg, MaARY L. Determining the Relative E fliciency of a
Particular Reading Readiness Workbook and a Teacher Developed
Program in Promoting Reading Readiness, Unpublished M.A. Thesis,
De Paul University, 1960.

Purpose. To determine which is better at kindergarten level: informal pres-
entation of readiness material or use of Red Book, a reading readiness workbook.
Twenty-seven kindergarten pupils were divided into experimental and control
groups. 1Q's, drive, socioeconomic status, and emotional stability of pupils and
their homes were bases for pairing students in experimental and control groups.
Tests used were Scholastic Mental Abdility Tests and Lec-Clark Reading Readi-
ness Test. Test scores were compared for both groups.

Conclusion. No significant difference was found between Mcher-planned
readiness program and use of Red Book.
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7. JacRALL, MARY. Measuring Preschool Readiness, Experimental
Research Series, Report No. 103, Board of Education, Baltimore
County Md., 1961,

Purpose. To determine whether Individual Record Check List compared fa-
vorably with Lee-Clark Reading Readiness Test as predictor of reading achieve-
ment in first grade. Population consisted of two groups: 28 children who had
attended kindergarten and 65 who had not. Teats included Individual Record
Check List, Lec-Clark Reading Readiness Teat, Otis AMental Adility Tests, Soott
Foresman Reading Achievement Test, and teacher evaluations on a 5-point scale.
Duration of study was 1 year. Regression coeficients were computed.

Conclusions. Reading score, Individual Record Check List, and mental age -
in months are sufficiently correlated with success in reading, as measured by
criterion test, to warrant their use in grouping in the first grade. Lee-Clark
Reading Readiness Tcst is not significantly enough correlated with criterion to
warrant its use, since its data are typical of other situations. .

8. JounsoN, WiLma E. The Initiation of an Extended Reading
-Readiness Program for the Public Schools in Boone County, [owa.
Unpublished M.S.E. Field Report, 1957.

Purpose. To demonstrate need for extended reading readiness program at
kindergarten level. Program was initiated in one county school. Tests were
administered by a psychologist ; parents were interviewed. !ntereﬂ&-needa.‘nd
abilities were mnsidered.ln selection of curricular materials.

Resuits. Children liked program. Parents were pleased with their children’s
progress. Children were prepared to experience success in learning to read.

9. Kansora, EpNA. Parent Education in Reading Readiness, Field
Study, San Francisco State College, 1955.

Purpose. To prepare a handbook on reading readiness for parents of
children who scored low on a reading readiness test given at end of kindergarten
or who were retained in first or second grade. First-grade teacher interviewed
parents of children In class, and kept a record of their questions. Data on read-
ing readiness secured from 19 books and articles were summarized. A 7-page
bulletin to explain readinesa to parents was written. et

Conclusions. Parents should be advised to provide proper diet and rest for
their children, to take them on trips, to play records for them of poems and
songs, to show intereat in their school, to praise and encourage them, to tell them
words when they ask, to read stories to them, and to buy booka for them to read.

10. KXrin, RoBerr. “The Prediction of Reading Success and
Reading Readiness Tests,” Elementary English, 34: 320-22, May 1957.

Purpose. To reexamine “desirability of using existing reading readiness
tests almosat exclusively to measure extent of readiness.” FPopulation consisted
-of 111 first-grade students in Rockville Center, N.Y. Criteria included IQ of
90 or higher, normal, near and far point vision; hearing loss of not more than
10 decibels ; freedom from any serious speech defect, from impaturity of speech,
and from foreign language influences; attendance In kindergarten, and social
and emotional maturity. Tests included Metropolitum Readiness Test (in
September), Gates Primary Reading Test, Type Three, Paragraph Reading (in
May). Pearson product-moment coefficient of correlation was computed to .
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determine extent to which scores on readiness and reading achievement test/s
are related; correlation was .36 and its standand error, .08 significant at the 1-
percent level. When influences of chronological age and intelligence upon test
geores are removed, correlation drops to .25 and standard error remains the
sname. . :

« Findings. Therefore, relationship between reading-readiness test scores and
reading-achievement seores is small. Coeflicient of alienation is .96, indication
of degree_ of lack of relationship between the variables. Anulysis of data reveals
very small relationship between ecores on reading-readiness test and reading-
achievement test. It is “virtually impossible to predict from a reading-readiness
test score how well any child in the sample will do on the reading test.” There
is need for better understanding of what present reading-readiness tests measure.

oAN, SamUEL B. “Teacher Appraisal of First Grade
” Elementary Engligh, 39 : 196201, March 1962.

Tea determine validity of teacher judgment of readiness of children
entering first grade. Valldity interpreted in terms of relationship between
teachers’ estimates and scores of Wetropolitun Readiness Test. Population
included 276 first-grade children attending 6 schools located in varied socio-
economic areas of San Francisco. Thirteen teachers with 1 to 21 years of
first-grade experience collaborated in the study. For 2 weeks at the beginning
of the semester, each teacher was asked to evaluate informally the readiness
status of pupile. Techniques were observation, group discussions, conferences,
and examination of records. Computed coefficients of correlatipn were as fol-
lows : reading readiness .73, number readiness .73, and total readiness .77.

Conclusion. Teacher’s appraisal of pupil readiness for first-grade work cor-
relates highly and significantly with that of a formal instrument.

"12. Mappax, Aaxes B. A Com parison of Speech Development and
Reading Readiness of First-Grade Children in Rhea County, Ten-
nessee, Unpublished M.S. Thesis, University of Tennessee, 1957.

Purpose. To ascertain whether there is a relationship between reading readi-
ness and ability to produce consonant sounds among first-grade children. Popu-
lation consisted of 155 pupils in grade one. Tests included Lorge-Thorndike
Intelligence Test, “Firet Year Readiness Test,” and “Articulation Test” de-
vised by writer. Data were treated by comparative analysis.

Findings. Higher 1Q makes for higher reading readiness scores upon entrance
into school. Girls rank higher on reading tests than boys. The older the child,
the fewer the errors of articulation. Children with articulation errors score
lower on readiness tests. The higher the child’'s 1Q, the fewer the articulation
errore, Boys at this age develop fewer consonant sounds than girls do.

13. MacearT, MiLoreD ENsorR. A Comparative Study of Reading
Readiness Prediction, Unpublished M.S. Thesis, University of Ten-
nessee, 1957.
| Purpose. To investigate relative value, in predicting reading mdlnegs. of
i Metropolitan Reading Readiness Test score, SRA Primary Mental Abilities Test
score, mental age, chronological age, teacher’s prediction, and mother’a predic-
tion. Duration of study was one year. Population consisted of 23 pupils in
grade one. Tests used were Metropolitan Achievement Test, Metropolitan Read-




38 ' . RESEARCH IN PRIMARY READING

ing Readiness Test, SRA, Primary Mental Adilities Test, and Gates Primary
Reading Test. Data were treated by comparative analysis.

Findings. Chronological age is not closely related to reading achlevement
in grade one. SRA Primary Mental Abilities Test 18 closely related to reading
euccess. Rank-order correlations between techniques and reading criterla vary
both in magnitude and statistical significance. b

14. MoMrLLAN, BERNIECE. The Relationship of the Drawing of a
Man'to Reading Readiness, Unpublished M.A. Thesis, Illinois State
Normal University, 1960.

Purpose. To determine whether significant relationship exists between in-
telligence and certain factors of readiness in reading. Population consisted of
100 pupils in the first grade. Duration of study was 2 years, 38 months. Intelli-
gence and reading readiness tests were used. Techniques used to treat data were
Pearson product-moment coefficient of correlation and t-test.

Conclusions. Relationship between intelligence and reading readiness was
significant at 1 percent level of confidence. Relationship between intelligence
and use of context was significant at 2 percent level of confidence, Relationship
between intelligence and use of context and auditory discrimination was signif-
cant at 5 percent level.

15. Naiserrr, Estaer C. A Program of Pre-reading Activities in
the Kindergarten in the Colfar. Iowa, Community School, Unpub-
lished M.S.E. Field Report, Drake University, 1959.

Purpose. To describe a program of kindergarten activities that was based on
intereats and needs of the children in this study and was designed to promote
readiness for reading, to evaluate program, and to draw Inferences on appropri-
atenees of reading activities as part of a kindergarten program. Tests used in-
cluded an intelligence test, two reading readiness tests, an¢ checklists based on
teacher observation. Population consisted of 55 kindergarten children. No

- statistical treatment was indicated. ' '

Results. Forty-seven children were ready to move to next level of reading,
0 needed additional readinesa activities in firat grade, and 8 were to remain in
kindergarten. Program was considered successful, and wus to be used as a
guide for-future planning of kindergarten experiences.

16. Natare, Mary E. /Intelligence and Its Relationship with Cer-
tain Factors of Reading Readiness, Unpublished M.A. Thesis, Illinois
State Normal University, 1959.

Purpose. To determine significance of intelligence in relation to certain fac-
tora in reading readiness: range of information, perception of relation, vocabu-
lary opposites, memory span, and word discrimjination. Population consisted of
24 first-grade pupils. Tests used were Californic Maturity Pre-Primer Tests and
Van Waganen Rcading Readincss Teats. Duration of study was 1 year.. Pear-
son product-moment coeflicient of correlation and Fisher t-test were used.

Conclusions. There were no significant relationships among intelligence and
range of information and perception of relations. Relationships among intelli-
gence and vocabulary opposites, memory span, and word discrimination were
significant at 1 percent level of confidence. Relationship between intelligence
and total of these factors was significant at 3 percent level of confidence.
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17. Perry, Janer T. A Study of Readiness and the Most Efec-
tive Methods of Word Recognition with Attention to Visual and Audsi-
tory Correlations, Unpublished M. Ed. Thesis, East Tennessee State
College, 1960. ==

Purpose. To determine (1) the most effective method of word recognition for
each of 16 children beginning the first grade at one school by use of readiness
tests and a learning methods test ; and (2) predictive value measured by correla-
tion of readiness factors and visual and auditory discrimination in Harrison-
Stroud Reading Readiness Proflles with visual and auditory learning methods of
recognizing words of the Mills Learning Methods Teat. Other tests included
Mctropolitan Readiness Tests, Lorge-Thorndike Intelligence Test, California Test
of Personality, and Stanford Achievement Test, Dumtion of study was 1 year.
Children were grouped for reading instruction ; groups were flexible at all times.
Coefficients of correlation were computed.

Conclusions. No one method of teaching reading is best for all children, since
different children learn to recognize words more effectively by different teaching
methods. Certain readiness factors that can be measured by readiness tests
should be considered In planning a reading program for first-grade children.
Mature children with higher 1Q's learn words by more than one method and
retain them more easily than do less mature children with lower 1Q's.

18. PoweLL, MarviN, and ParsLey, Kennetn M., Jr. “The Rela-
tionships Between First Grade Reading Readiness and Second Grade
Reading Achievement,” Journal of Educational Research, 54: 229-33,
February 1961.

Purpose.” To investigate relationships between results of Lee—Clark Reading
Readineas Tert, given at beginning of first grade, and results of California Read-
ing Teat, given at beginning of the second grade. ILee-Clark scores were corre-
lated with reading-vocabulary score, reading comprehension score, and total
reading score (average of the first two) to determine if whole test or one of the
parts offered best prediction. Population consisted of 711 first-grade pupils in

Willoughby-Eastlake city schools (Ohlo). Children in the three groupa were
categorized as to grade placemient : low 0.0-0.4 (49), middle 0.5-14 (365), and
<high 1.5-1.9 (207). Coeflicients of correlation asr computed between Tee-Clark
and California testsx were as follows: low .48*, middle .50°*, and high 25e. o

Conclusions. LeeClark test waa useful primarily as predictor of the total
reading test rexults for the entire group. Although there xeems reason to doubt
its usefulness in dividing children into reading groups, the inveatigators con-
sider the Lee-Clark a useful instrument for predicting general reading achieve-
ment of a total group of first-grade students. [*Significant at .05 level of
confidence.] '

19. Prescorr, GEORGE A. “Sex Dlﬂ'erenoes in Metropolitan Readi-

ness Test Results,” Journal of Educafmml Research, 48 : 605-10, A pril
1955. ‘
Purpose. To determine extent of sex differences in performance of beginning

first-grade puplls on Mctropolitan Readinesa Text.  Population consisted of
14,959 chilidren: 7821 boys and 7,134 girls. Readiness test was given during

first month of school. Mean chronologicnl nge of boys was 76.24 months and of
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girls, (wag) 75.57 months ; difference of .67 months was fignificant wel} beyond 1
percent level. Mean readinesa teat scare for graup was 68.02, for boys 67.42, and
for girls 68.69. Random ramples of 400 boys and 400 girls were drawn from
standardization population according to percentage of cares at each month of
chronological age. Difference in mean score of 2.6 in favor of girls {s significant
at § percent level of confidence.

A second purpose of the study was to ascertain extent of any sex differences
betwnn'performanop of “overage” beginning firat-grade boys and girls, and
differences between “underage” boya and girls. *“Overage” included all pupils
aged 7 yvears, 2 months and above, and “underage” all pupiix aged 5 vears. R
months and below. Mean scores of “overage” pupils are approximately 10 polots
higher than those of “underage” pupils.

Conclusions. When beginning first-grade boys and girls were matched ac-
cording to chronological age, the Mctropolitam Readincas Teat performance of
girls was somewhat superior to that of boys (C.R.=2.14). Menun Metropolitan
Readincss Teat score of “overage” boys was slightly higher than that of “over-
age” girls; however, difference was of nelther practical nor statistical signifi-
cance (C.R.=.82). Mean Metropolitan Readincss Test score of ‘underage”
girls was slightly higher than that of “underage” boys. Agnin, difference was
of neither practical nor statistical significance (C.R.=.R2).

20. RussmL, Ivan L. “The Davis-Eells Test and Reading Success
in First Grade,” Journal of E'ducational Psychology, 47 : 260-270, May
1956. )

Purpose. To test hypothesis that Davis-Bells Test provides {mportant infor-
mation regarding reading readiness. Population consisted of 50.firat-grade puplls
(28 girls and 22 boys). Davis-Eells Test was administered during first week of
school to groupe of 10 pupils each. For comparative purposes, Stanford-Binet
Test, Form L was administered to each of the 50 pupils during first 2 weeks of
fchool. (Gatcs Sentence and Paragraph Reading Tests were given during last 2
weeka of school in May. These sets of test scores were compared statistically
with Gates reading scores as criterion of reading success.

Findings. Pearson product-moment correlation coefficient of .48 between
Davis-Eells IPS8A (Index of Problems Solving Ability) and Stanford-Binet 1Q
scores. Mean of the girls on IPSA was 95.3 and on SB was 1100 Mean of the
boys on IPSA was 87.9 and on 1Q was 104.5. Mean of the total group on IP8SA
was 91.9 and on IQ was 108.9. IQ mental ages correlated with Gates reading
ages obtained at end of school year were: for boys, .48; girls, .63; and total
group, .57. Davis-Eells Test does not provide mental age scores: they were de-
rived by multiplying pupil'’s IPSA score by his chronological age. These were
correliated with end-of-the-year reading scores. Coefficients were: girls, 28;
boys, .08; and total group, .21.

Conclusions. IPSA scores obtained in study involving first-grade pupils proved
significantly lower than IQ's (p-=0.01). For this limited sample, 1Q test gives
better prediction of reading progress during first year's instruction than the
Davis-Eells Test. \

21. Surra, Evizasers Frev. Reliobility of Reading Readiness
T'ests, Unpublished M. Ed. Thesis, Illinois State Normal University,
1960.
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Purpose. To determine whether certain reading readiness tests give é’ppmxl-
. mately the same results and whether they are good predictors of reading achieve-
ment. Population consisted of 28 first-grade pupils. Three reading readiness
tesis were given: Metropolitan, Harrisom, and Sciemce Rescarch Associates.
Duration of study was 1 year, 11 months. Statistical techniques used were Pear-
son product-moment coeficient of correlation and Fisher ttest.
Conclusion. Tesats were significant predictors of reading achievement.

22. Sricare, Lvcie W. A Study of the First-Grade Readiness
and Early Reading Program of City Park School, Athens, Tennes-
zee, Unpublished M.S. Thesis, University of Tennessee, 1957.

Purpose. To describe first-grade readiness and early reading program of City
Park School, Athens, Tenn., beginning with spring preschool clinic in May 19858,
and concluding with first weeks of school in fall of 1956. Duration of study
was 6 months. Population consisted of 32 students In grade 1. Teats used were
Lee-Clark Reading Readiness Test and Lorge-Thorndike Intelligence Test. Data
were treated by summarization analysis.

Recommendations. First-grade curriculum should be made less dificult, with
slow learner required to read only from primers and mature child from both
primer and first reader. All children entering first grade should he 6 years of
age by September 1. Parents of children ranking low on readiness test should
he loformed that child will probably remain in grade one more than 1 year. Slow
learner should be provided with more practices which will give him feeling of
success and satisfaction.

23. Sterney, FLEbA M. Factors of Reading Readinexx, Unpub-
lished M. Ed. Thesis, Illinois State Normal University, 1957.

Purpose. To determine relationship between intelligence, chronological age,
4nd sex in regard to readiness for reading. Population consisted of 50 first-
grade pupils. Tests used were Revised Ntanford-Binet Scale and Metropolitan
Readiness Teat. Statistical techniques used were. Pearson product-moment co-
eficient of correlation and t-test of significance.

Conclusions. Readinesa for reading test results and intelligence test results
ife good criterfa for a teacher to use in determining readiness for reading.
Chronological age does not seem to be an important factor in readiness for read-
ing but cannot be considered unimportant; younger age groups should have a
longer period of preparation than older age groups. Sex cannot be considered
an important factor, although boys may need a longer period of preparation
than girls.

24. STewART, TRUNELLA W.  Reading Readiness and Its Effect on
Reading Achierement, Unpublished M. Ed. Thesis, I1linois State Nor--
mal University, 1959.

Purpose. To Investigate relationship between group rendiness tests and in-
dividual reading readiness tests, relationship between readiness for reading and
future success in reading achievement, and whether children make satisfactory
progresa in reading if {nstruction is delayed until results of a standardized test
Indicnte readiness for reading. Population consisted of 200 first-grade pupills.
Readlng readiness tests and reading achievement tests were ndministered. Sta-
tistical techniques used were Pearson product-moment coefficient of correlation
and t-test of significance.

me L
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Conclwsions. There was a very significant relationshlp between individually
administered and group-administered reading readiness teats. Diagnostic pro-
gram to fndividualize readinesa activities gave foundation for readiness and sub-
sequent success in reading achievement when instruction was delayed until readi.
ness instruments indicated readiness for reading.

25. WnerLer, Ouive Boone.  The Proactive and Retroactive In.
hibition Factors of Certain T'ypes of Reading Readiness Material, Un-
published Ed. D. Thesis, Texas Technological College, 1955.

Purpasc.  To determine whether proactive and retrvactive inhibitlon occurred
in relation to words presented first as word forms only, without name or mean-
ing. in reading readiness material and later as meaningful wonds in reading
material. Study was conducted in first-grade classroom. Children were divided
into four groupe; three began use of readineqs material at same time. Fach
group prugressed at a different rate. A total of 574 words presented in readiness
and 705 not presented were missed an average of 10.62 each. Of the substitu-
tions made, 400, or an average of 7.4 each, had been presented and 441, or an
average of 4.50 each, had not been presented. Chi-aquare formula was used to
determine degree of significance in number of words missed.

Conclurions. Group missed greater percentage of words prerented in readiness
than not presented. Inhibition was caused by presentation of words rs word
forma without namé or meaning in reading readiness material; thir conclusion
was true of 27.2 percent of individuals in group. Some Inhibitlon was evidenced
for T2.8 percent of cases. Facilitaton in actual reading of words previously
presented as meaninglesa symbols in readipers material was evidenced by only
one member of class.

26. WirLiams, Estenie M. The Teaching of Rewding in the First
Grade, Unpublished M. Ed. Thesis, University of Southern Cali-
fornia, 1958. .

Purposes. To determine factors affecting reading readiness and to ascertain
when reading instruction should begin. To devise criteria for distinguishing be-
tween preprimer, primer, and first-reader levels of reading. To discover what
materials and methods are best for teaching reading In first grade.

Findings. Best time to begin reading instruction is when pupil has achieved
mental age of 6 yeara, 6 mouths. Readiness for reading Involves formal prep-
aration, preferably including kindergarten and portion of first grade. Emo-
tional adjusunent s essential to reading readiness. Auditory readiness increases
possibility of child's learning to read. Physical condition of child will have
direct bearing on his learning to read.

Age of Beginning Reading

27. DurkiN, Dovores. “Children Who Learned to Read at Home,”
Elementary School Journal, 62: 15-18, October 1961.

Purpose. To determine what accounts for preschool ability in reading and
what the value Is of learning to read early. Criterlon for selecting children was
ability to identify at least 18 words from a list of 37. In the fall of 1938, the
list was used with 5,103 beginning first-grade studeats in a California community.
v

- !
Vo
g

L9
ERIC




-9
ERIC

o TEACHING PRIMARY READING 43

The children were asked to read, individually and orally, as many worda as
porsible. The subjects, selected from original oumber; were 20 girls and 20 boys.
Texsta used were Gatcs Primary Word Recognition Tedt and Gates Primagy Para-
yraph Reading Test. 1f the child got a perfect score, he was given the Gatcs
Advenced. The children were tested also in February and June of the first year
and in September, February, and June of the second year. The Revised Stan-
ford-Binct was administered ; range was from 91 to 161 with median 1Q of 121.
Familles lncluded 7 of professional or upper-middie clags; 15 of lower-middle;
26 of upper-lower; and one of lower-lower bracket. Parents in lower socio-
economic level had ready and enthusiastic acceptance of preschoal reading ability.
Parents in higber socloecunomic level showed concern and even guilt about chil-
dren’s ability to read before school. The average number of children o a family
was three. Forty children had at least one older aibling. Help from them often
accounted fo part for early reading ability. Having a sibling, especially a sister
about 2 years older who likes to play school, appears to have somethiong to do
with early reading ability.

Conclusions. Reading grade score of group that recelved help at 8 years of
age was 2.6 at beginning of first grade. Average achlevement of children who
had belp at § years was 1.7. At the end of second year of school, group that
received belp at three years of age still showed greater achievement, but the
lead was reduced by 4 moaths.

28. Fava, LorralNe E.  An Analysis of the Relationship of School
Entrance Age to School Achievement. Unpublished Ed. M. Thesis,
Boston University, 1957,

Purpose. To eatablish relationship of school entrance age to school achieve-
ment.” Population included 2,104 students in grades two through six. Puplils
entering school with chronological ages of 5 years, ® months to 8 years, 2 months
were termed the “younger group,” and those eatering at agen 6 years, 3 months o

‘ years, 8 months, the “older group.” Tests used were Metrapolitan Achieve-

ment Test and Kuhimann-Finch Teat. Standard error of means, difference of
means, standard error of differences, and critical ratios for all categories were
computed. v

Findings. Age was not a detrimental factor to youoger group. Expected
higher mental age of the older group waa not always in evidence. Achievements
of the two groups seemed to indicate that time spent in school was more im-
portant than entrance age. Greatest mean differences were in reading; at grade
six the mean for the older group was 6.2 and for the younger 6.9. Mean differ-
ences were slight in field of numbers.

29. HamprrLeman, Ricnarn S, “A Study of the Comparative Read-
ing Achievements of Early and Late School Starters,” Elementary
English, 36: 331-334, May 1959.

Purpose. To determine whether pupils who start school at the age of 6 years,

1 months or over are better readers {n the sixth grade than those who start below

that age. Population consisted of 58 pupils who entered the first grade in Septem-
ber 1047, finished the sixth grade in June 1953, and had all elementary education
in Bloomington, Ind., schools. The age of the children of group one was 6 years,
3 months, or younger at time of entrance into school. The age of children of

Kroup two was 6 years, 4+ months, or older at time of entrance into school. The

601877 0—63-—4
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. Stanford Achicvement Tecst was used to measure reading achievement score; -
* other data included date of birth and all available IQ scores; IQ scores were not
used to equate the two groups, but only to assist in analysis and lnterpmtation of
results. :

Conclusions. Mean reading achievement of group two (148.86) was sllghtly
more than 4 months higher than that of group one (144.70). Mean IQ was 106
for both groups. When each group was divided in half, mean of the oldest quar-
ter (146.56) was almost 7 months higher than that of youngest quarter (189, 18).
Of.15 in the youngest quarter, only 5 were up to grade level in reading; 4 had
1Q's of,llo or better. Of 18 in oldest group, 9 were up to grade level, 5 of whom
had IQ's below 110y Differences were not statistically significant, but interesting
enough to merit further attention.

; Methods of Teaching Reading

f

30. Basting, Dorotny L. An Ezperience Approach to Beginning
Reading Instruction, Unpublished M. Ed. Thesls, Illinois State Nor-
mal University, 1959.

Purpose. To determine effectiveness of an experience approach to beginnlng
reading, as compared to procedure of using teacher’s manual of basal series.
Population consisted of 60 students in two groups in the first grade. The Metro-
politan Achievement Test was used. Duration of study was 2 years, 5 months.
Data were treated by means of Fisher t-test. \

Conclusions. There was a significant difference~in number of words experi-
mental group was able to reproduce. There was no gignificant difference be-

j tween groups in reading comprehension, word recognition, and word meaning.

! -and Paired -
.Boston Uni-

31. Barry, Dororuiy B. Comparison of Individ
Practice at Prepmmer Level, Unpubllshed M Ed. Thesi
versity, 1959.

Purpose. To evaluate effectivenesa of children Worklng ln pairs in preprimer
workbooks. Population consisted of 150 first-grade children; those in the ex-
perimental group worked fn pairs, and those in the control group worked in-
dividually. Tests used included the California Test of Mental Maturity, Science
Research Associates Primary Mental Abilities Test, Durrell llmrina Sounds in

~ Words Test, and a word recognition test.

Findings. Experimental group was superior to control group In word recog-
nition and phonetic skills, Team learning appeared to be more effective method
bath for intelligence levels and for the sexes in developing word recognition skills
and for the 90-110 IQ group in learning phonetic skills. There was no signif-
cant difference in word recognition or phonetic skills bhetween the sexes.

32. Brockert, LitLian H. 4 Study of the Value of Using an In-
dependent Oral Reading Circle in Teaching First-Grade Reading. Un-
published M. A, Thesis, San Diego State College, 1955.

Purposes. To set up experimental program of independent oral readlng in
the first-grade. To evaluate effectiveness of this teaching technique by statistical
analysis of standardized reading scores of experimental and control groups. To

FRIC = AR AN .
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determine whether additional 20 minutes daily of oral reading, independent of
teacher direction, would result in sufficient pupil accomplishment to merit city-
wide use in San Diego city schools. Population consisted of 208 first-grade pupils
divided into 14 experimental and 14‘control groups, consisting of 104 paire of
children matched for mental age. Gatcs Primary Reading Tests were given.
Duration of the study was 10 months. The t-test for significance was used to
treat data. A :

Conmclusions. A paragraph réading test was shown to favor experimental
group at .01 level of significance; therefore, an independent reading circle could
be used to advantage with similar first-grade groups to improve achievement.
Further study should be done at second- and third-grade levels. q

33. BrexkEe, Gerao W. A Comparison of Time Allotments .for
Basal and Other Reading with the Recommendations of Reading Au-
thorities, Unpublished Ed. D. Thesis, University of North Dakota,
1962.

Purpose. To identify and compare current practices in time allotments for
basal and other reading with optimum amounts of time recommended by reading
authorities. Author defines “basal reading” as reading in A formal instruction
period, using a basal reader series. “Other reading” was that done outside
of specifically designated reading classes, either in free reading periods or
in other subject areas. Normative-sutvey methodology was used. Sample was
selected from eight geographic areas in the United States. Proportional sam-
pling was used to select individual schools within each State. Respondents for
criterion mensure were selected from officers and members of International
Reading Asrsociation. Means, standard deviations, and analysis of variance were
used. The t-test was used in testing significance of differences between groups.
Sixty-five reading nuthorities forwarded recommendations for week]y basal read-
ing time allotments ; 60 furnished. responses for optimum amounts of time which
should be used for other reading.

Conclusions. (1) Weekly time allotments in basal reading were 48.21 minutes
greater than reading authorities recommenvled in grade one, 23.05 in grade two,
and 40.11 in grade three. Differences were rignificant at tit 5 percent level in
the first and third grades. (2) Amounts of time employed for other reading by
schools were less than those recommended by reading authoritiés in every grade.
Number of minutes by which schools failed to meet criterion were 63.27 minutes
in grade one, 48.21 minutes in grade two, and 53.79 minutes in grade three.
(3) In general, less time is allotted to basal reading in each successive grade and
more time {8 used for other reading. (4) Basal reading accounts for slightly
more than half the reading experiencea in the schools; other reading accounts
for slightly lesa than half. (5) There are marked differences in time allotments
for reading between various States ‘and geographical regions. (6) For the sam-
ple, there is an apparent lack of correlation hetween increased time allotments
for basal rehding and improved achievement in reading as measured by stand-
ardized reading tests. Slight correlation is found at the third-grade level be-
tween incrensed time and measured achievement in rending. (7) More time is
now being allotted to basal rending instruction than previously. - (8) Basal read-
ing approach is method of instruction employed by great majority of the schools.
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34. Carvise, Don EtTA JUNE. A Study of Individualized Read-
ing* and Basic Methods of Instruction, Unpublished M.S. Thesis,
Brigham Young University, 1960. :

Purpose. To ascertain whether there are significant dlﬂerences--in“drﬁwth in
reading when individualized and basic methods are used. Population consisted
_of 150 students of six matched classes, three second- and three third-grade classes.
Mean IQ of experimental group of 40 boya dnd 43 girls was 114. Mean IQ of
control group of 29 boys and 37 girls was 113, Duration of study was 6 months.
Tests used were California Test of M¢ntal Maturity and California Reading
Test. The t-ratio was used to determine whether there was a significant differ-
ence in reading growth. v ‘

Conclusion. There was no significant difference in rate of growth in reading
corresponding to use of individualized or basic methods of instruction.

35. Craprer, Harrier; ConoM, Mary L.; Fraca, Marcia; Puan,
RosaMonD; Scumarz, VireiNta.  The Effectiveness of Paired Learn-
ing on a Reading Program in Grades I1 and I11, Unpublished M. Ed.
Thesis, Boston University, 1958.

Purpose. To evaluate effectiveness of paired learning on a reading program
in grades two and three for a 30-day period. Population consisted of 107 students
in five classes. Pupils worked in pairs 4 days a week and singly on 1 day. Tests
included Gates Advanced Primary Reading Tests and Check Tests built for the
study. Mean differences and critical ratios were computed and compared.

Findings. In grade two there was a statistically significant gain in word rec-
ognition from initial to final tests, with a critical ratio of 3.76 ; there was no
statistically significant gain on the tests in paragraph reading. In grade three
there was a statistically significant gain in word recognition, with a critical ratio
of 5.62, and also a statistically significant gain in paragraph reading, with a criti-
cal ratio of 2.37. 2 ©

36. ConLEY, M. ELEANOR; Das, Mava C.; DyNaN, MarY J.; HavLpIN,
Nancy E.; McKean, ELinor M. ; Ryan, Joann M.; and TATTLEBAUM.
SeLMa R. Teaching Reading Through Imaginative Play Situations
in Grades One and Two, Unpublished Ed. M. Thesis, Boston Uni-
versity, 1960. ;

Purpose. To evaluate teaching of reading through imaginative play situa-
tions in grades one and two. Population consisted of 91 children in grade one
and 68 children in grade two: children were heterogeneously grouped in three
classrooms in each grande. Duration of study was 6 weeks. Two inventory
tests (for each grade), tncluding basic and enrichment vocabularies, were ad-
ministered at close of study. Data were analyzed to determine both basic and
enrichment vocabulary mastered for each grade. .

Findings. Imaginative play method appeared to be effective in both grades.
Learning was strengthened by having children of varied abllities work together.
Enthusiasm was demonstrated toward learning to read by this method. Play
situation helped to draw out shy children. Good soclal habits developed. Oral
language skills appeared to be strengthened.
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387. CoorstoN, HeLen M. An Ezperimental Study /of Teaching
Reading in a Third-Grade Classroom Through an Individualized
Progggm, Unpublished M.A. Thesis, Northwestern State College,
Natchitoches, La., 1959. P

Purpose. To determine progresd of a third-grade class through use of an
individualized reading program. Population consisted of 22 pupils in grade
three. Duration of study:was 8 months. Stanford Reading Achievement Tests
were used. Reading achidvement scores at beginning and end of program were
compared. ’ )

Conclusions. length of study was too brief to evaluate results properly.
Progresa was favorgble but not statistically significant. Teacher considered
method effective but somewhat difficult to organize and reorgunize. Pupll and
parent reaction to program was favorable.

38. FriNToN, Doris. Audio-Visual Methods for Teaching Primary

' Reading, State University College of Education, Albany, N.Y., 1962.

Purpase. To determine effect-on teaching of reading in an éxperlmen'tal. in-
tegrated language arta program for grades one through three of films, filmstrips,
and booklets employing “Basic English.” IPopulation consisted of 14!} pupils In
six experlmeli\gal classes and six control classes. Experimental and control
groups were compared in performance on Metropolitan Achievement Test, Step
Listening Tcsl,“‘-z()alffornia Teat of Personality, and an educability test. Dura-
tion of study was 8 years. :

Results. Boys in control group tended to surpass boys in experimental group,
while girls in cqntrol group tended to do less .well than girls ' in experi-.
mental group. Béth boys and girls in experimental groups attained somewhat
higher scores on various aspects of work in composition. There werp no signifi-
cant differences in|reading ability. After the third year of operatjon, the ex-
perimental program was adopted for all incoming first-grade classes.

39. Frreoman, HaroLo E. Guidelines for the Organization and Ad-
ministration of an Individualized Reading Program in the Elemen-
tary School, Unpublished M. Ed. Thesis, University of Southern
California, 1959, : ‘

Purpose. To bring together main principles and factors that should be con-
sidered In establishing an Individualized reading program.

Recommendations. Range of dificulty and interests in reading necessitates
minimum of two or three books per child. Author recommends class period
of 60 to 90 minutes daily, and individual conferences with teacher of 3 to 5 min-
utes. Teuacher may unify class for discussion purposes during last 10 to 20
minutes. ’

40. Munsex, TaeELMA L. Techniques for the E fective Teaching of
Reading in the Third Grade in Soldiers Memorial School in Claiborne
County During 1956-1957, Unpublished M.S. Thesis, University of
Tennessee, 1957. '

Purpose. To determine, select, und use techniques most valuable in teaching
reading in the third grade in Soldiers Meniorial School during 1856-57. Dura-

—“
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tion of study was 1 year. 'Popu-laﬂon consisted of 38 pupils in grade three.
Tests used were Lorge-Thorndike Intelligence Test, Metropolitan Achievement
Teat, My Weekly Reader Test, Third Grade Readincas Teat, Speech Test, and
Audiometric Test.

Findings. Diagnosis should be made of pupils’ needs, and techniques should

be devised to meet needs. Books of several grade levels should be avalilable.

Close contact. with parents is desirable. Tests should be used for diagnosis.
There should be centralization of audiovisual aids. There should be more em-
phasis on child development and less on grades. Teachers should handle no
more than 30 students. There should be more preplanning on the part of the
teacher. ’

41. Noskorr, Fave Harwoop. A Study of the Effect of the Divided -

Opening Program on Reading Achievement of First-Grade Children
in the City of Burbank, Unpublished M.A. Thesis, University of Cal-
ifornia, Los Angeles, 1955.

Purpoaé. To investigate effect of teaching reading to first-grade children under
divided opening of classes, i.e., approximately one-half of class came an hour

earlier and left an hour earlier than other.half. Reading was taught during first
and last hours, with one-half of class in each sessioh. Initial and final tests

. were administered to all first-grade pupils. Significance of difference between

experimental and control groups was determined by analysis of variance. Ex-
periment was conducted with entire classes, with statistical allowance for lack
of equivalence made by applying adjustment for covariance.

Conclusion. Although two groups started with no statistically significant dif-
ference on initial tesat, experimental group was significantly superior at 1 percent
level of confidence on final test; difference was even more marked when ad-
justment for covariance was made. ~ Plan was discontinued in Burbank district.

42. PAtTERSON, AGNES MACLACHLAN. A Comparison of the Indi-
vidualized Reading Approach with the Basal Reader Group Approach
in the Teaching of Reading to a Selected Group of First-Grade Chil-
dren, Unpublished M. Ed. Project, Indiana (Pa.) State College, 1961.

Purpose. To examine individualized reading approach critically. To report

writer’s findings in alternating its use with that of basal reader group approach
in teaching reading to 27 first-grade children. Fourteen children were taught

' reading according to basal reader group approach, and 13 were taught by means

of individualized reading approach for 1 month. During ensulng month, ap-

proaches were reversed. Metropolitan Primary Reading Teats were administered.
Conclusion. Comparison of advantages and disadvantages makes individu-

alized reading approach appear more desirable than basal reading approach.

43. S1Mmons, MariaN A. An Exploratory Analysis of Ewxperi-
ential Background and Elaborative Reading Within the Framework
of a Developmental Program of Reading Instruction in a Third-Grade
Classroom, Unpublished Ed. D. Thesis, University of Colorado, 1957.

Purpoa’e. To determine effect of children’s experiential backgrounds upon
their acquisition of skills of elaborative reading and upon their general reading
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ability. Population consisted of 15 boys and 15 girls in the third grade. Tests
included standardized reading tests and informal testing instruments. Duration

of study was one year. Data were analysed to reveal relationships among back-

ground, elaborative and general reading ability, and other factors.

Conolusions. Experientig]! background showed no significant relationship to
general reading ability, elaborative reading ability, or to othér related factors.
Instruction increased the extent to which children related personal experience
to reading with outcomes influenced by individual differences. Extension of
experience via modern media has unquestionably modified rate of firsthand

experience in relation to reading. Instruction was deemed to be most important .

factor in effecting superior reading progress which was realized. Boys realized
more progress than girls in both general reading ability and elaborative reading

- ability. Oral reading by sight under teacher direction in small reading groups

was regarded as most effective instructional procedure for primary children.
Each of elaborative reading skills was within capabilities of third-grade children.
Levels of performance were identified for third-grade children in each aspect
of elaborative reading. Skillful questioning was important instructional tech-
nigue for structuring type of desired mental reactions involved in elaborative
reading. Elaborative reading was effective with all children within their limits
but especially with rapid-learning children. Statistical analysis suggested that

the test devised to appraise the five elaborative reading skills possessed inherent

value as an evaluation instrument. s -

44. Sowers, WiLLie K. Does the Westride Elementary School
Provide for the Reading Needs of Students in the Primary Grades?

Unpublished M. Ed. Thesis, Northwestern State College, Natchi-
toches, La., 1958,

Purposes. To review opinions of leading educators in field of reading in
primary grades. To survey methods and procedures used by teachers in primary
grader in. Westside School und to evaluate them in light of authoritative
opinions. To evaluate puplls’ progress at end of third year of instruc
tion to determine effectiveness of the school's program. Population consisted
of 345 students in 11 classes in one school, plus the teacher of each class.
Duration of study was 4.5 months. Tests used were the SRA Primary
Mental Abi}ities Tcst and California Reading Achicvement Test. Narrative
and tabular presentations of achlevement scores were made, indicating progress.

Conclusions. Methods and procedures used in the school were consistent with
those prescribed by leading authorities in the field of reading in primary grudeu.
Meeting these needs is not a static condition ; methods must be continuaily ad-
justed and revised. : ‘

45. Sparks, PauL E,| and Fay, Leo C. “An Evaluation of Two
Methods of Teaching Reading,” Elementary School Journal, 57 : 386
390, April 1957.

Purpose. To determine whether Phonetic Keys to Reading method produced
readers superior to those produced by conventional Basic Reading Program
method. Duration of study was 4 years. Population consieted of two school

communities with approximately equal socloeconomic status, as determined by
Warner's Index of Status Characteristics. Teaching staffs were quite com-

r-i——— : - e |
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parable, as determined through use of Almy-Sorenson Rating Scale for Teachers.
All pupils from grades one, two, three, nnd four who had attended one school
were Included—418 pupils from School A and 406 from School B. Tests ad-
ministered were Otis Quick-Scoring Mental Ability, Alpha, California Reading
Test, Gates Reading Survey, and Stanford Achierement Test.  Attempts were
made to control all variables except methods. Covariance analyses were per-
formed for each test at each grade level, using successively all subjects, girls
alone, boya alone, high-intelligence groups alone, and low-intelligence groups
alone. High-intelligence groups included pupils with 1Q's of 101 and above:
low-intelligence, those with IQ'e of 100 and below. Phonetic Keys to Reading
method was used in School A and Basic Rcading Program was used in School B.

Findings. First-grade pupils of School A were superior in reading compre-
hension and vocabulary. with significant difference at 1 percent level. Second-
grade pupils of Schonl A were superior in reading comprehension, but there
was no significant difference between groups in vocabulary. There was no
significant difference between third- and fourth-grade groupe in Schools A and
B in reading comprehension, although a slight trend in significance favored slow-
learning pupils in grade three of School B in reading comprehension. There
was no significant difference between third- and fourth-grade puplls in the two
schools in vocabulary. " There was no significant difference at end of grade
four in reading speed or-spelling achievement of the pupils. At end of grade
four, pupils of School B appeared to be superlor in reading aocuracy. which
was significant at 5 percent level.

46. TaYLOR, BLANcHEF. An Evaluation of Profmswha? and Pop-
ular Periodical Literature on the Teaching of Reading in the Primary
Grades. Unpublished M.A. Thesis, Catholic University of America,
1959.

Purpose. To examine both popular and professional articles appearing in
periodicals provoked by Flesch's book Why .lohmty Can't Read and What You
Can do About it.

Conclusions. Reading problems are not contined to the United States: they
are not solved by use of a strictly phonetic method of instruction, or by having
parents teach their children. Reading readiness is a vital part of the reading
program, since all children entering the firat grade are not necessarily ready to
read. Research is needed to point the way to more effective methods of teaching
reading.

47. WALKER, GAYNELL J. An Ezperiment by a First-Groade
Teacher with a New Program of Teaching Reading. Unpublished
M.A. Thesis, Northwestern State College, Natchitoches, La., 1959.

Purpose. To evaluate rate of progressr of a first-grade group using Phonic
Keys to Reading as basic program in reading. Population consisted of 27 first-
grade pupils. Duration of study was nine months. Tests used were Roir
Peterson Reading Readiness Test and Mctropolitan Achievenment Test.  Indi-
vidual ecores and group means were compared at beginning and end of study.

Conclusions. Adequate to good progress was made by all pupils using the
method. No one method of teaching reading is sufficient to teach all pupils.
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Grouping for Reading Instruction - . -

48. Bre Nevinre. “First-Grade Achievement Under Different .
Plans of Grouping,” Elementary E'nglish, 35: 324-6, May 1958.

Purpose. To compare achievement in reading in grade one of children who
worked under two plans of grouping, designed to provide instruction for children
of different readiness levgls. (Children entered school at the age of 6.) In one’
plan low-readiness children were placed in separate classrooms; it the other
plan low-readiness pupils remained in the regular classroom. Population can-
sisted of Anglo-American children in Amarillo, Tex. Pupils were classified as
low, average, or high in readiness. Tests administered were Mefropolitan Readi-
ness Tests, Gray-Votaw-Rogers General Achievement Tests, Primary Tecst, Form
Q (latter given at beginning of grade two). Children who scored below 65 on
readiness test in 1952 were placed in separate rooms, whereas those who scored
below 65 in 1953 remained In assigned rooms. The two sets of children were
paired according to chronological age, readiness test scores, sex, class size,
half or full days in school, attendance, and socioeconomic status of family. The
same teacher was assigned to both members of, each pair.

Results. Mean reading score (21.00) of the 1953 group, in which fow-readiness
pupils remained in the classroom, was significantly greater at the 5-percent \
level than the score (20.50) of the 1952 group, in which low-readiness pupils
were in separate rooms. )

49. Lemrey, Lois M. Grouping by Reading Ability in Self-Con- -
tained Classrooms, School District of Reading, Pa., 1961,

Purposes. To determine whether heterogeneity hampers progress in the class-
room. To find out if better results could be accomplished by grouping children
in classrooms according to reading ability (by grades in seif-contained class-
rooms). Population consisted of 798 students in grades one through six in 26

- classes. Teats used were Gales Reading Tests, Science Research Associates
Tests, Metropolitan Achievement Tests, and Stanford-Binet. Teacher opinion
was also used.

Conclusions. Learning situation, as well as classroom climate, improved.
Test results, teacher judgment, and children showed marked gain. Children,
teachers, and principal preferred this arrangement.

50. RiTTENHOUSE, GLOoRIA G. An Ezperiment in Reading by In-
vitation in Grades One Through Fowr, M.S.E. Thesis, University of .
Akron, 1959. (Published in Reading Teacher, April 1960.)

Purpose. To assess value of allowing children to select their own reading
groups. Popfilation consisted of 234 children from grades one through four.
Duration of study was 2 years. Tests used were California Reading Test and
Durrell Analysis of Reading Dificulty. Critical ratios were computed.

JFindings. In grade one, greatest number of points gained on California Read-
ing Test was 23 the first year and 44 the second year. In grade two, six children
made gains of 10 or more points the first year and 8 the second year. Growth
in grade three was undetermined, since critical ratios for both years indicated
that growth was due to chance. In grade four there were 13 children with 10
points or more the first year and 28 the second year.
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51. SesoLt, ALBERTA P. An Applied Study Concerned With Group-
ing in Reading, Unpublished M. Ed. Thesis, Springfield College, 1958.

Purpose. To test relative effectiveness of solo grouping v. multiple grouping.
Population consisted of 31 third-grade students in 1 classroom. Duration of
study was 6 weeks. Gates Advanced Primary Regding Teat was administered
in September, January, and May. Methods of greuping were rotated during
study. Test scores were compared.

Findings. Twenty-three children showed increase in reading level from .1 to
1.35 at end of 6 weeks. Two dropped in reading level and six showed no in-
crease. Majority of the children, 83.5 percent, indicated approval of the program.

Reading Achievement

52. Barxus, LiLLiaN Patricia. A Comparative Study of Reading
Achievement in a Graded and a Nongraded School, Unpublished
M. A. Thesis, De Paul University, 1959.

‘Purpose. To determine throngh statistical computations the comparative

» value of a graded and a nongraded reading program at primary three, or third-

grade, level, as evidenced by gains in reading achievement made by both groups.
Ninety-six third-grade pupils who had been in the aschool for three consecutive
Fears were used in study. Tests used were Kuhlmann-dnderson and Stanford
Achievement Tests, Forms J and K. Test scores were compared.

Conclusion. Differences were found negligible between groups.

53. BurweN, Bareara R.; Curriton, THoMAS E., JR.; MATHESON,
Lois A.; VINaGRA, JonN. An Analysis of the Relationship of School
Entrance Age to Mental Age and School Achievement in Grades One.
Three, Five, and Eight. Unpublished Ed. M. Thesig, Boston U'ni-
versity, 1958.

Purpoae To obtain fnrther information concerning relationship of school
achievement to chronological age at time of entrance into grade one. Population
consisted of two groupe : “original group”, consisting of 915 children who entered
the first grade and “select group,” consisting of 304 children of the original popu-
lation who continued in the same community thraugh grade eight. Tests in-
cluded Metropolitan Achievement Test and Kuhimann-Anderson Test.

Findings in regard to mental age. There was one significant difference in the
comparison of mental ages in select groups in grades one and five but none in
grades-three and eight. 1n the original group, younger children had higher 1Q's
because there was a greater difference between their mental and chronological
ages than there was for the older children. In select group, mental age was
greater than chronological age, with the greatest difference for the youngest
group. , In both original and select groups, youpger children did as well in school
a8 older children, with no slgnmmnt differences between ~any of the age groups
in any subject. '

Findings In regard to achietement. There were no statistically significant
differences between age group comparisons in reading, arithmetic, language,
and spelling. There was no consistent tendency for any age group to be superior
in any one subject throughout the yeurs or to have highest mean in any subject.
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Age group No. 2 (5§ years, 6 months to 5 years, 8 months) had lowest mean in
reading in every grade and in arithmetic in grades three, five, and eight. There
was no consistent tendency for any age group to have lowest mean in spelling
or language.

54. CARrTER, CLEO DoRRIS. T'he Relationship Between Personality
and Academic Achievement of Seven-Year-Olds, Unpublished Ed. D.
Thesis, Indiana University, 1958. - '

Purpose. To study relationship between personality and certain elements of
academic achievement in 7-year-old children. Population consisted of 196 pu-
pils in grade three In eight classes jn six schools. Tests used were California
Tecst of Personality, California Achicvement Test, California Mental Maturity
Test, and Warner Btatus of CAaracteristica Inder. Analysis of variance and
multiple regression analysis were the statistical technigques used.

Conclusions. There I8 no significant relationship between socloeconomic status
or personality and reading achievement. Including personality and socloeco-
nomic factors in multiple correlation prediction did not increase correlation sig-

- nificantly over that of intelligence alone.

55. CosBY, FELIX, chairman. The Effect of Class Size'Upon Read-
ing Achievement in First Grade, Curriculum Research Bulletin No.
7, Orange County, Florida, Board of Public Instruction, July 1961.

Pyurpose. To assess effect of class size upon first-grade reading achievement.
Population consisted of 201 students enrolled in six “large classes” of more than
36 pupils, and 219 enrolled in nine “small classes” of fewer than 30 students.
Testa used were Metropoljtan Readiness Teat and Williams Primary Reading
Achievement Test. Duration of study was one year. Chi-square technique was
used as well as t-statistic to compare differences between means.

Findings. Mean reading achievement of students fn small classes was 22.58,
‘and of students in large classes 19.21, with a statistically significant difference of
3.40 favoring students in small classes. Twenty-three percent of students in large
classes and 17 percent of students in small classes were retained in the first
grade at the end of the school year.

56. DixoNn, W. Roperr. “The Relationship Between Reading
Achievement and the Method of Teaching Reading,” School of Edu-
cation Bulletin, University of Michigan, April 1956.

Purpase. To compare age of learning to read of children in University Ele-
mentary School and children in a public school, Age of learning to read is de-
fined as that chronological age at which a reading age of 84 months is reached
on the Gates Primary Reading Teals. Population consisted of 109 boys and 102
girls from Ubiversity School and 223 boys and 211 girls from public school who
had continuous records of reading achievement through the sixth grade, A read-
ing age of 84 months at or before the chronological age of 84 months was
achieved by 66.8 percent of the boys and 88.3 percent of the girls from public
achool,. but only by 44.9 percent of the boys and 60.8 percent of the girls from
the University School. Differences could not he attributed to intelligence, since
average IQ of the girls in University School on the Revised Stanford-Binet Scale
was 121 and of boys, 120. Kubimann-Anderson Ih!elliymﬁ' Test was used in the
public school with average 1Q of girls, 111, and of boys, 110. In the University

<
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8chool, children were introduced to reading according to thelr readiness for it,
with instruction highly individualized and with each child advancing at his
own rate of growth. Basal readers were used, but not pursued systematically.
+ The public school employed a systematic approach to reading. To develop readi-
ness, beginning reading classes were given a planned program of inatruction last-
ing from 1 to 2 months. Basal readers were used systematically year by year as
basis of reading instruction. It appears that the systematic approach employed
by the public school enables children to learn to read early:and reduces individ-
ual variation in age of learning to read. Informal practice pursued by the
University School apparently delays age of beginning reading and maximises
individual variation in this connection. Initial difference between groups is not
sustained indefinitely ; initial delay on the part of the University School group
is gradually overcome. Curves meet at age of about 182 months. -
Conclusion. Difference in method does not have a lasting effect, reading can
be taught successfully either way.

57. EppinNas, INez CLARK. Patterm of Reading Growth : A Longi-
tudinal Study of Patterns of Reading Growth Throughout the Sir
Grades in Two Elementary Schools, Unpublished Ph. D. Thesis, Um-

versity of South Carolina, 1956.

Purposes. To identify patterns of reading growth among a group of pupils dur-
_ing the six grades of elementary achool and, concomitantly, to identify factors
that differentiate reading growth of boys and girls. Population consisted of 1
pupils in the sixth grade who had been enrolled in two elementary schools £
their entire elementary experience. Data were analysed by use of the t-test.
Conclusions. Patterns of reading growth among groups of elementary puplls
are established early in formal reading experience of the group. There is a
tendency for individuals to progress in reading in harmony with their mental
ability. High mental ability, proper visunal and auditory functioning, good edu-e,
cational background of parents, and emotional and social maturity tend to char-
acterize successful pupils. Educational backgrounds of parents tend to be more
closely related to reading growth of puplls than occupational status of parents.
Among groups of normal sixth-grade pupils of comparable mental ability, read-
ing performance of girls tends to be higher than that of boys. In general, there
‘18 little difference between patterns of reading growth of sexes within different
reading level groups.

58. FAULENER, MaRrY Jo; KAUurMaN, Eneen S.;I LeviNe, PuyLus
- H. Follow-up Study of One Hundred and Twenty-Nine First-Grade
Children, Unpublished M. Ed. Thesis, Boston University, 1957.

Purpose. To observe progress of 128 children who had not progressed in grade
vne in knowledge of letter names, consonants and blends, applied phonics, and
reading achievement. Eighty-nine boys and 40 girls had made a score of 10
or below on the Detroit Word Recognition Test ; other tests used were the Boston

 University First Grade Sucoess Study and a reading achievement test constructed
for the study. Duration of study was one year. Mean differences and critical
ratios were computed and compared. '

Findings. Group tested was a normal population with a chronological age
mean of 74.98 and a mental age mean of 74.20. There were statistically signifi-
cant gains in knowledge of capital l‘ettega (critical ratlo of 5.39 from Jnnuarr
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1956 to February 1867), In knowledge of consonants angd blends (critical ratio ‘
of 12.690 from January 1958 to February 18G7), in knowledge of lowercase letters \
(critical ratio of 9.13 from January 1856 to February 1967), und in applied
phonics (critical ratio of 13.92 from January 1956 to February 1967). Reading
achievement improved with the Increase In knowledge of letter names, sounds,
and applied phonics; on the individual reading test in January 19566, 50 percent “
of the children had scores of less than 30, and in February 19457, 50 percent had
acores of 100 or more.

59. Fraser, Morner CLomiLoe ANaera, O.S.U. A Comparison of
the Reading Achievement of Two Primary Classes, Unpublished M.A.
Thesis, Catholic University of America, 1958.

Purpose. -To discover causes of poor achievement in reading of some children
in primary grades and to provide methods that would prevent fatlures and read-
Ing deficlencies. Population consisted of 57 first- and second-grade pupils in an
experimental group and 57 in a control group. Experimental group was divided
into two classes, one meeting in the morning and the other In the afternoon.
Control group met as a elass with all-day sessions In first and second grades.
Duration of study was 3 years. Statistical technique was not indicated.

Conclusions. Difference in achievement at the end of the first grade in favor
of experimental group indicated value of smaller classes and individualized
attention. There was no significant difference in achlevement between second-
grade groups.

60. Gates, ArTHUR I. “Sex Differences in Reading Ability,” Ele-
mentary School Journal, 61 : 431434, May 1961.

Purpose. To study sex differences in reading ability of 13.114 pupils: 6,646
boys and 6,468 girla in grades two through eight in 12 school systems in 10
States. Gates Reading SBurvey wan administered to all pupile. Population was
approximately typical in intelligence or scholastic aptitude, socioeconomic level,
and other pertinent respects. Differences in mean raw scores in speed, vocabu-
lary, and comprehension were in favor of girls at all grade levels. When dif-
ferences in raw scores were converted into standard scores, no consistent trend
was found ; averages for all grades (except grade two) and all tests showed a
superiority of slightly lesa than 0.2 standard deviation for giris, Boys outnum-
Lered girls in the three lowest scores in all tests by about 2 to 1 in grades three
and four and by gradually decreasing proportions thereafter. Although the
usual explanation for girls' superiority in reading is that they mature earler,
the explanation seema unlikely, for the superiority of girls appears to be as
great in upper grades as in lower. Data in the study suggest an environmental
rather than hereditary explanation. It is possible that more girls than boys
pursue a kind of life in which more respect, more incentives, and more oppor-
tunities for reading appear earlier and persist longer, and that more boys than
girls may find little or no early need for learning to read. These boys fall behind
the girls at the beginning, and a relatively large number of them remain in the
conspicuously poor reading group throughout following grades. If this thesis is
\'Alﬁd,--J\t explains results of the study: the boys’ lower mean 8cores in Teading
ability through the grades, the greater variability of the boys’ abilities, and thelr
bpredominance at the bottom of each grade group without a corresponding accu-
nulation at the top. )
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61. Gavew, Syvia R, Patterns of Growth in First-Grade Reading,
Ed. D. Thesis, Boston University, 1957.

Purposc. To investigate levels of reading achievement t;t the end of grade
one in relation to status and growth of various word perception abilities meas-
ured earlier Ip the year. Duration of study was 1 year. Population consisted
of 1,542 first-grade students In 64 classes in four communities. Tests admin-
istered jn September, November, and February were Boafon University Firnt
Grade Swoccss Study and Detroit Word Rccognition Tesl. Teats of word clars|-
fication and of paragraph meaning were also given. Coeflicients of correlation
were computed. Relinbility coefficlents on unpublished’ tests were determined
by use of Kuder-Richardson Formula No. 21, and ranged from .74 for {dentifying
lettera named to .97 for a combined test of silent reading.

Findings. Average reading achlevement was above the national norm. Elimi-
nation of needless readinees practice for puplls with high September learning
rates and background abilitles produced an unusual proportion of children read-
ing above third-grade level. At end of the year, 4 percent of population had sight
vocabulary of fewer than 100 words. The community with no local super-
vln!on of first-grade teachers in study had the lowest reading achlevement in
June. :

62. GiLLMORE, ZELDA C.  Suggested Criteria for the Indentification
of Superior Readers in Grade One, Unpublished M.S.E. Field Report,
Drmke University, 1958,

Purpose. To discover ways of !dmdyf'ylng superior redders in firat grade.
Two surveys of the literature were made, one to find methods of appraising read-
ing abilities, and the othier to deterniine which reading abilities should be Qeas-
ured. :

Rcsult. No one measuring device 1s adequate to measure all reading abllities.
Much of evaluauon is dependent upon the teacher, who I8 in a posliton to study
the child daily.

63. HarriNgTON, S18TER MARY James, S.C.L., and DurreLL, Dox-
a1p D. “Mental Maturity Versus Perception Abilities in Primary

Reading,” Journal of Educational Prxychology 46: 375-380, October
1955. .

Purposc. To determine proportionate dependence of reading success on visual
discrimination of word elements, auditory discrimination of word elements,
phonicr, and mental uge. Population included 500 secund-grade children in a
parochial school in Bosrton at end of second grade. Tests used were Ofia Quiclk -
Scoring Mental Ability Teat, Alpha, Form A. The original silert rending wornl
clirsification test correlated .80 with original oral reading test (reliabiilty 08,
obtained by split-half method and corrected by Spearman-Brown Formula).
The split-half. corrected reliability of other teats were visunl discrimination,

s & RO auditory discrimination, 90 : phonies diserimination, 9K, '

Procedure.. Three hundred and twenty-two children were paired who were
uedrly equal on each of three varlabley, but markedly different in the \'drlnb_le
being studied. Critical ratlos of relution of various factors to rending achieve
ment were (1) auditory: 2.7; (2) visual: 5.8; (3) phonlcs: 4.1, and (4) mental

'
q '

FRIC ~— —— - R



L9
ERIC

TEACHING PRIMARY READING 57

age: 5. Possible explanation for lack of Influence of mental age may be that
the mental test used is primarily a measure of oral language comprehension,
which I8 the major element measured in most primary-grade intelligence tests.

A partial correlation study using entire population of 500 confirmed the find-
ings of the paired cumparison study, with the minor exception that visual dis-
crimination showed a higher correlation with readlng than did phonlcs. Same
tests and stutistical procedures were used in the Midwest with a population of
1,000 paired children at end of second grade. Critical ratios of relation of vari-
ous factors to reading achievement were: (1) auditory: 8.4; (2) visual: 7.4;
(3) phonics: 6.1, and (4) mental age: 1.6

Counclusions. Auditory and visual discrimination of word elements have high
importance {n success in acquiring a primary-grade reading vocabulary. Phonles

lustruction is clearly important, having a higher relation to rending m-hlevemenl.

than any other factors studied. Mental age, as weasured by the test used, has’
little influence on success {n learning to read.

64. Harmerrern, Runy C. Influence of Background Music on Read-
ing Achievement, Unpublished M. Ed. Thesis, 1llinois State Normal
University, 1960.

Purpose. To determine relationship hPtWH’n huolu:round music and reading

" achlevement. To see whether reading survey tests indicate a significant relation-

ship among reading rate. reading vocabulary, and comprehension when given
with relaxing background music, with hackground music having a “beat,” and
without background music during testing periol. Populatiop consisted of 33
students in primary grades.  Statisticn] techniques used were Pearzon product-
moment coefficlent of correlation and Fisher t-teat.

Conclusions. Rate of reading speet I8 very significant when tested with back-
ground music having a beat and significant when tested with relaxing music or
without music. Reading vocnbulary is very significant when tested with relax-
ing musie or when tested without music and significant when tested with music:
with a beat. Reading comprehension is very significant when tested with relax-
Ing music and significant when tested with background music having a beat or
without music. '

65. HorryaN, MareaReT R, Attitudes of Thirty First-Grade Chil-
dren at Nash Elementary School Toward Beginning Reading in Re-
lation to Reading Activities of the Family, Unpublished M.S.E. Field
Report, Drake University, 1959.

Purposc. To vompare child'a reading experience in the home with his reaction
to reading Instruction in the classroom to.determine positive or negative attitude
of child toward begluning fint-grade, reading. I'opulation consisted of 30 first-
grade students. Mctropolitan Reading Readincss Tcat was used as well as a
Survey of Rcading in the Home and a Survey of Infercst in Reading Materials
in the Classroom. Coeflicients of correlation were computed. - M

Reaum Correlation of .785 indicated direct relationship between number of - °

books and reading materials in home and readiness test scores. Correlation of
130 indieated relationship between snrvey of interest in classroom materials and -
xcured on rendiness teat scores. :

N

N = R |
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66. Huocnes, Byron O., and OvsoN, WiLraro C.  The Growth and
Achievement of Late-Starting Boys and Girls. University of Michi-
gan, Inter-Institutional Seminar in Child Development, 1960. Edu-

cation Department of the Henry Ford Museum and Greenfield Vil-
lage, Detroit, Mich.

Purposc. To analyze evidence accumulated at'Unlverslty Elementary School
on a group of late:starting boys and girls, {.e., who have an age of heginning
reading at or later than 968 months of age. Estimate of age of beginning reading
is reading age of 84 months on Qates Primary Reading Teat. Population con-
sisted of 44 boys and 33 girls who attended the University School from grade one
at least through grade six. Average IQ of late-starting boys was 10R.1 and of
girls, 113.8. Comparison of boys and girls within late-starting group shows boys
to be significantly faster than girls in rate of achievement fubsequent to begin-
ning in reading, spelling. and edueational ages. :

Conclusions. Data on growth in school achievement ghow that late-starting
boys and girls in University School eventually equal and exceed standards of
age and potential. Late-starting children of this population were significantly
less mature physlca)ly than non-late-starting children. Age of beginning achieve-
ment and level of achievement at an¥y specified timepoint co-vary In direct pro-
portion to variation in\\physlcal maturatfon, '

67. Jonvston, Katuryne B, 4 Study o)\Reading'Achz'evemnt in
the Primary Grades of the Rockdale Eleme tary School, 1956-1958,
Unpublished M. Ed. Thesis, University of Texas, 1959,

Purpose. To determine effect of phonics-based reading program upon learning
to read. Population consisted of 337 third-grade students. Duration of study
was 3 years. Tests used were Gray-Votew-Rogers General Achievement Tests
and California Test of Mental Maturity. Achievement scores after 1, 2, and 3
years of instruction were compared. Analysis of covariance was technique used
to treat data,

Findings. Reading achievement was normal to high for all years. There was
no basis for evaluating effect of grade three phonics program. Pbo_nlcs programs
in grades one and two did not appear to contribute anything beyond previously
used reading program.

68. Jones, DoNaLp F. Inovestigations of Some Factors That In-
fluence Reading Achievement, Unpublished M. Ed. Thesis, Illinois
State Normal University, 1959. _

Purpose. To determine ways of selecting children for initial reading instruc-
tion in districts unable to. buy réadlng readiness tests. Population included all
first-grade children in one district. Duration of study was 2 years, 2 months.
Techniques used to treat data were Pearson product-moment coefficient of cor-
relation and Fisher t-test. '

Conclusion. Chronological age Is a good criteriof-to use in selecting children
for readiness. Bright children should be given reading Instruction earller than
normal or below-normal children. Children of high intelligence should be ex-
Pected to have better comprehension and larger vocabularies. Meaningful vo-
cabularies and reading for meaning are skills that should both be stressed in a
reading program. Co '
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69. LaonperviLLe, S1sTER Mary Fravian. A4 Study of the Effec-
tiveness of a First-Grade Listening Test as a Predictor of Reading
Achievement, Unpublished Ph. D. Thesis, State University of Iowa,
1958. . _

Purpose. To investigate use of a measure of listening ability as a means of
predicting success in a first-grade listening teat. Tests included Harrison 8troud
Reading Readincss Test, Primary Reading Profiles, Reading Readiness Listening
Test constructed by investigator, and an achievement test. Population consisted
of 174 first-grade pupils in 11 classrooms. Duration of study was one year.
Correlation coeflicients and multiple correlation ecoefficients were computed.

Conclugions. A listening test of type constructed in this study can be used to
measure varying listening comprehension abilities of beginning first-grade pupils.
A listening test used in this study was as effective in predicting success in read-
ing as was a standardized reading readiness test. Performance of a listening test
and reading achievement test for use In study warrants careful and costly work

essential in development of all good educational measuring instruments. Rather

low correlation between two readiness tests, plus fact that multiple correlation
is higher than either readiness test given alone, warrants attempts to build
reading readiness test that combines features of both. Correlation between read-
ing readiness listening test and primary reading test was .53, and between read-
ing readiness listening test and standardized reading test was .53. Multiple
correlation between composite of two readiness tests and standardized reading
test was .66.

70. McCrackeN, Rosert A.  “The Oral Reading Performance of a

Second-Grade Class Using an Informal Reading Test,” Journal of

Educational Research, 55 : 113-117, November 1961. &

Purpose. To record oral reading performances of 36 second-grade children in
reading materials below grade level and at grade level. To compare oral per-
formances of good, average, and poor readers. Test consisted of four graded
baragraphs, from 39 to6 77 words in length. Taken from Teacher's Manual of
the Bheldon Basic Readers, test was given individually. Oral reading errors In-
cluded repetitions, substitutions, additions, mispronunciations, omissions, mis-
placed punctuation, and mumbling. Errors were counted qualitatively when-
ever one of these seven errors occurred, and quantitatively whenever a different
error was made. .

Conclusions. Both quantitatively and qualitatively counted errors seemed to
have equal diseriminatory value in determining oral reading achievement. Qual-
itative errors did not xeem to discriminate between average and poor readers,
although they may have some value in diseriminating between good readers
and others. Comprehension seemed to discriminate between good readers and
others, but not between poor and average renders. Speed of oral reading seemed
to discriminate among good, average, and poor reading groups, \Wide ranges
of individunl performance were observed in all three groups in speed, compre-
hension, and errors with overlapping in all areas; there was some overlapping
in comprehension and errors_gmong the three groups ; no overlapping between
good and poor groups in speed. Word recognition seemed to be major problem

for overaged poor readers. Comprehension seemed to be low. It seemed that .

free-response comprehension was difficult for these children.
691-877 0—63—35
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71. McGHEE, Naomr Simmons. The Relationship of Standardized
Diagnosis and the Reading Achievement of a Third-Grade Class,
Unpublished M.S. Thesis, University of Tennessee, 1959.

Purposes. To investigate levels of silent and oral reading skills of each pupil
in a third-grade class. To diagnose specific weaknesses. To investigate levels
of retardation and dixabilities. To investigate reading achievement, following
planned progrum of reading instruction based on standardized diagnosis. To
compare reading achievement with that of third-grade class of previous year.
Duration’ of study was 1 year. Population consisted of 60 students in grade
three. Tests used were Lorge-Thorndike, California Reading Test, Gates Read-
ing Diagnoatic Teats, and S8tanford Achievement Tests. Data were treated by
comparative analysjs.

Findings. Standardized diagnostic testing saves time by making analyses of
individual and group weaknesses apparent at the beginning of school year. An-
alysis of levels of retardation and disabilities gives more insight into individual
needs. Diagnostic testing aided both above- and below-average groups; gains
for both were significant. Pupils with high IQ’s tend not to be challenged by
developmental reading prograin.

, 72. McHueH, Lorerra M.  T'he Effectivencss of a Planned Kinder-
garten Curriculum on Primary Grade Achievement, Unpublished Ed.
D. Thesis, Boston University, 1959, )

Purposc. To evaluate effectiveness of a planned kindergarten curriculum on
scholastic achievement and social adjustment in the primary grades. Popula-
tion consisted of 709 children who had attended kindergarten and 620 whq had
not. Duration of study was 4 years. Tests used were 8.R.A. Primary Mental
Abilities Teat, New York Test of Arithmetic Meanings and Computationa, Level
Two, 8tanford Achicvement Test, Ncw Basic Reading Test Curriculum Founda-
tion Serics, McKec Inventory of Phonetic Skills and anpublished “Boston Uni-
versity Adjustment Scale.” Data were analyzed to discover the effect of a
planned curriculum on children’s scholastic achievement. Critical ratios were
computed. _

Conclusions. Planned kindergarten curriculumn providing experience in read-
ing readiness, number concepts, science, socia) studles, and in developing motor
skills contributes significantly to succesaful achievement in the primary grades.
Kindergarten group surpassed nonkindergarten group in verbal abilities and
quantitative reasoning, and in phonetic ability. Kindergarten group was
markedly superior to nonkindergarten group in third-grade total achievement

“and appeared to have more satisfactory school adjustment.

73. NicHoLSON, ALICE. Background Abilities to Reading Success in
First Grade, Ed. D. Thesis, Boston University, 1957. -

Purposc. To make extensive and precise inventory of certain perceptual, audi-
tory, and kinesthetic abilities in relation to letters and words in order to dis-
cover retention capacities for sight words, and to relate these abilities to chrono-
logical age, mental age, and sex of firat-grade entrants. Duration of study was
upproximately 8 weeks. Population consisted of 2,339 pupils in grade one.
Tests used were Boston University Letter Knowledge Tests, Murphy-Durvell
Rcading Readincas Test, Otis Quick Beoring Mcental Ability Test, an: California

.

9 o -



e |

)

- TEACHING PRIMARY READING . 61

Test of Mental Maturity, Techniquea ueed were measures of central tendency
and variability, eritical ratios, and reliability checks. ' v

Findings. Girls scored significantly higher than boys in 12 of the 17 nieusures,
including mental age, Annl_ysls by chronological age quartiles revealed no su-
perfority of older children. Analysis by mental age quartiles revealed signifi-
cant differencex in all background achievements favoring higher mental ages.
Analysis by learning rate quartiles revealed that children high in learning rate
were markedly higher in background skills than those who were low in learning
rate; success in beginning reading -rests upon prereading background =rkills.
Coefficients of reliability for varlous subtests ranged from .735 to 068,

74. PererseN, WaNDA Snow. A Study of the Influence of Read-
ing to Friends on Growth in Reading Skills at the Second- and Third-
Grade Levels. Unpublished M.S. Thesis, Brigham Young University,
1960.

Purpose. To determine difference, it any, in rate of growth of reading skills
between children who share books of their own choice with friends in a social
situation and children who read independently without sharing. To determine
comparative amount of reading done by children in a eoclal situation and by
those whose reading is structured by teacher. Duration of study was 6 months.
Population consisted of 150 students in two second- and three third-grade classes.
Teats used were California Test of Mental Maturity and California Reading
Achievement Tests. Pearson product-moment correlation coefficient and t-ratio
were used to treat data. :

Findings. Bxperimental method of sharing books was not significantly more
effective in Increasing reading skills or in motivating children to read more
books. Slower-developing children in experimental group made greater gains
than accelerated children in the group.

75. RupisiLL, MareL.  “Interrelations of Functional Phonic Knowl-
edge, Reading, Spelling, and Mental Age,” Elementary School Jour-
nal, 57 : 264-267, February 1957. ’

Purpose. To investigate interrelations between functional phonic knowledge,
reading achlevement, spelling achievement, and mental age. Population con-
sisted of 315 pupils in 10 classrooms in grade three. Tests used were original
inventory constructed to measure ability to apply phonics knowledge in pro-
nouncing new words, Otis Quick-Scoring Mental Ability Tcast, Alpha, Btonford
Aokievement Test (Primary Reading), and second- and third-grade spelling lists
of the Durrell-Sullivan Reading Achievement Teat.

Conclusions. Intercorrelations were as follows: reading with spelling—.72,
reading with phonics knowledge—.71. spelling with phonics knowledge—.69.
These intercorrelations were significantly higher than correlation of any factor
with mental age, as measured by Otis Alpha Test; these were aa follows:
mental age with reudlqg——.52. mental age with spelling—.20, mental age with
phonica knowledge—.42. Partial correlations were computed, indlcating that
there were significant factors in common between reading achievement and
spelling achievement independent of phonic knowledge and mental age, sig-
nificant factors in common between reading achievement and phonic knowl-
edge independent of. spelling achievement and mental age, significant factors in
common between spelling achievement and phonic knowledge independent of

~ .
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reading achievement and mental age, significant factors in common between _
nental age and reading achievement independent of spelling achlevement and
phonic knowledge, and significant factors in common between mental age and
phon\g: knowledge independent of spelling achievement.

76. SarraiN, Harry W. “Do Reading Workbooks Increase
Achievement ! Elementary School Journal. 62: 157-162, December
1961.

"Purposes. To determine whether use of workbooks produced significant dif-
ferences in reading skills and abilities, To observe effect of learning environ-
ment and its interaction with the two methods. Population -included 10 classes
of third-grade puplls: 144 in the workbook group and 147 in the control group.
Tests used were Gates Advayced Primary Reading Tests, California Tests of
Mental Maturity, Silent Reading Diagnostic Test (sections on visual and phonetic
Aanalysis), test on new vocabulary in unit studied prepared by investigator with
coeficient of reliability of .94¢ Duration of study was 4 weeks.

Procedure. Pupils in each class were divided into upper and lower strata.
Half of pupils in upper stratum were chosen randomly to use workbooks, while
other half ehgaged in extra reading enrichment. Same procedure was followed
by pupils in lower stratum. Regular classroom teachers taught both workbook
and control groups in their own rooms. Test results for the various classea
were compared by using & 2 by 10 analysis of variance. Pretest and final test
ecores for workbouk and control groups at each of the two levels of reading
achlevement in the 10 classes were compared separately by the analysis of
covariance,

Conclusions. (1) Groupas of less capable readers who used workbooks showed
a significantly greater knowledge of the reading vocabulary of the unit than
groups of less capable readers who did not use the workbooks. (2) In some
classes ‘the capable readers who used workbooks learned more vocabulary of
the unit, but in other classes capable readers who engaged in extra reading en-
richment activities learned more of the vocabulary of the unit. This confradic-
tory situation must be considered with special caution, because test on vocab-
ulary of the unit could not be constructed with enough top to accommodate all
the most capable readers. (3) In the experimental groups neither the upper
nor the lower stratum reached a level of achievement in general word recogni-

“tion significantly different from that reached by control groups, (4) Some en-
tlre‘classes achieved mean scores in general word recognition ability that were
more significant than mean scares of other classes. This result was not lnked
to use of workbooks by groups in these classes. Apparently unidentified factors
in the learning environment were responsible; possibly pupil interest, exceptional
teaching, or a favorable social-cultural climate. (5) During the 4 weeks neither
the more c¢apable nor the less capable readers In experimental groups achieved
gains in rt\.adlng comprehension significantly different from those of control
groups. ‘(6)\~lln reading comprehension, unidentified differences in learning en-
vironment of the various clasrges had a definite effect on groups in upper stratum
in achievement but no important effect on groups at lower level. (7) The few
pages of exercises on word analysis in the basic-reader workbooks (six for upper

and three for lower groups) did not aid children in experimental groups to
achieve significantly more In word analysis techniques, visual and phonetic,
than children in control groups achieved during the 4-week period. (8) Of

\




L9
ERIC

TEACHING PRIMARY READING : 63

course, the total progress of the children during their three or four years in
school could be ascertained from their final test scores without reference to pre-
test scores.

77. ScuiFFMAN, GiLeert B.  The Effect of Color Blindness Upon
Achievement of Elementary School Males, Experimental Research Se-
ries, Report No. 106, Board of Education, Baltimore County, Md.,
1961.

Purposes. To determine whether a large sample of colorblind boys differs in
average school achievement from normal population. To test effect upon achieve-
ment of colorblind boys of informing first-grade teacher of fact of color blindness
where identified. Population consisted of 210 colorblind boys in the first grade
in Baltimore County elementary schools and 318 normal color-interpretation boys
randomly selected from same population. Tests used were Lee-Clark Reading
Readiness and Stanford Reading Test, given in December and June. Duration
of study was 1 year. Teachers of the clusses which contained the first 51 color-
blind subjects identified were told of the color blindness. Level of significance
of mean difference was computed.

Conclusions. Color blindness is not a handicap to reading in the first grade.
Informing the teacher of a supposed handicap may result in increased learning.

78. ScHMIDHAMER, S1sTER MARY STEPHEN, C.S.A. A Comparative
Study of the Influence of the Use of a Periodical on the Reading
Achievement of Two Groups of First Graders, Catholic University of
America, Unpublished M.A. Thesis.

Purpose. To determine whether use of a periodical in the first grade con-
tributes to increase in reading skill and whether content of a first-grade periodi-
cal contributes to total development of the child. Population consisted of an
experimental group of 217 children and control group of 258 children in the first
grade. Periodical used was Our Little Measenger. California Reading Tests
were administered at outset and end of experiment. Duration of study was one
year. Statistical differences between means were not indicated. .

Conclusion.” Content of periodical used was of “exceptional worth” in that it
provided wide variety of material for developing religious, social, and cultural
concepts, attitudes, and appreciations. Use of a periodical apparently does not
contribute to increase in reading skills.

79. Scorr, MArY Frances. A Study To Determine the:E fective-
ness of Teaching Reading Skills to Second-Grade Children With
Reading Difficulties, Unpublished M.S. Thesis, University of Ten-
nessee, 1959,

Purposes. To compile and use certain teaching procedures in reading-and to
determine if such procedures help children with reading difficulties to achieve
better academic, social, and emotional development. Population consisted of six
children in grade two. Duration of study was 1 year,

Findings. Children with reading difficulties improve in academic achievement
by following a carefully planned and guided program geared to the individual’s
level of learning. There Is a marked change in attitude, interest, and social
development of children as their acndemic achievement level is raised.
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80. SowErs, Wi K. T'he Relationship Between Personality Ad-
justment and Reading Achievement, Unpublished M. Ed. Thesis,
Northwestern State College, Natchitoches, La., 1958.

Purpose. To determine relationship between personality adjustment and read-
ing achievements in one first-grade class. Population consisted of 25 pupils.
Duration of study was 4 months. Tests used were California Short Form Test
of Mental Maturity, Lee-Clark Readiness Teat, California Test of Reading, and
California Test of Personality. Pearson product-moment coefficient of correla-
tion was computed. =

Conclusion. No statistical analysis for chance was attempted. Some positive

* correlations were found between personality and reading,

81. SutroN, Racher S. “Variations in Reading Achievement of
Selected Children,” Elementary English, 37: 97-101, February 1960.

Purposes. To study variations in reading achievement, over a 7-year period.
of children who scored high on measures used in kindergarten to determine read-
ing readiness. To observe uniqueness in the indjvidual as he matures. To dis-
cover environmental influences that tend to foster individuality and independence
in reading.

Conclusions. Varjous attributes in an individual tend to cluster about a center
of gravity in growth: freedom to vary 18 restricted; achievement is an interac-
tion between an inner growth potential in the child and the experiences, learn-
ing, or nurture he has had; consideration of the whole child becomes more vital
and expectancies of a given child are modifled accordingly. Precocity or slow-
ness in reading may be detected early in the child’s development. Reading
achlevement is a function of total growth, and the child ts his own standard ;
underachieving is frequently due to some failure of adjustment between the
child and his environment, overachieving often results from presaures and forces
within the child’s environment. Overachievement and underachievement are
related to the individual's developmental design and describe temporary reac-
tions; predictions of future reading achievement for a given child are likely to
be better if based on his past performance rather than on a statistical chance.

82. TronvoLp, HeLen L. A Comparative Study in the Field of
Reading of Two Groups ohChildren in First Grade, One in Minnesota
and One in Norway, Unpublished M.S, Thesis, Mankato (Minn.)
State College, 1959. ~

Purposes. To determine whether children In a typical school in Norway read
better than children in a typical Minnesota school. To determine specific factor
responsible if differences in reading achievement exist. Population consisted of

/ one ﬂ;st-grade class in Minnesota and one first-grade class in Norway. Tests
used were GGates Reading Test; Euhimann-Anderson Test, which was translated
for the Norwegian group; and Prove I Stillelesning (a Norwegian test). -Nor-
weglan group used phonetic-syllable method and Minnesota group used sen-
tence, phrase, and word methods which emphasized comprehension. Gatea and
Norwegian tests were analyzed for word recognition, sentence reading, and para-
graph reading, *

Findings. The two groups did not differ greatly in total achlevement. Nor-
weglan group was superior in word recognition, and Minnesota group was su-
perfor in paragraph reading.

1)
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83. VickerY, VERNA L. Parent-Child Relationships and Reading
Achievement, Southeastern Louisiana College, July 1958.

Purpose. To explore affective factors in home environment in relation to read-
dng achievement of child. Population included 102 children (57 girls and 45
boys) in grade one and 148 parents (102 mothers and 44 fathers). Duration of
study was one year. Tests used were Minncsota Scale of Parents’ Opinions,
Bernreuter Personality Inventory, and Gates Primary Reading Tests. Coeffi-
clents of correlation were computed. y

Findings. Reading achievement in grade one was correlated with expressed
opinion of parents that children should be given freedom of cholce and responsi-
bility for their own behavior, expressed opinions of mothers that children should
be active in thelir social relationships, with fathers’ tendency toward dominance
in face-to-face situations, and with parents’ tendency to describe themselves as
self-confident, particularly when children considered are boys. Reading achieve-
ment of boys seemed to be more closely related to affective factors measured
than did achievement of girls.

84. WiLsoN, Dustin W. The Influence of Kinesthetic Ability on
Learning To Read, Unpublished Ph. D. Thesis, University of Minne-
sota, 1961.

Purpose. To investigate effect kinesthetic ability has upon success in first-grade
reading. Population consisted of 200 first-grade pupils randomly selected from
entire first grade of La Crosse, Wis., public schools. Duration of study was 1 ,
year. Tests used were Science Research Associates Primary Mental Abilities,
Stanford Achicvement Test, Kincsthetic Word Learning Test, and Associative
Learning Test. Each group of kinesthetic ability was equated on mean and vari-
ance of 1Q. Statistical technique used was analysis of variance of a randomized
block design with unequal frequencies in the cells.

Conclusion. Level of kinesthetic ability exerted no significant effect on Asso-
ciative Learning Tests or on success or failure in first-grade reading as taught in
La Crosse.

85. WiLsoN, JounN A, R. Achievement. Intelligence, Age and Pro-
motion Characteristics of Students Scoring at or Below the Tenth
Percentile on the California Test of Personality, University of Cali-
fornia, Santa Barbara College, 1957. Journal of Educational Re-
search, 52 : 283-292, April 1959.

Purpose. To examine achievement, age, intelligence, and promotion charac
teristics of students who scored at or below 10th percentile on California Test
of Personality. Population consisted of 1,083 third-grade students in two school
systém's. those of City B and City C. Tests used were California Test of Person-
ality, BRA Primary Mental Abilities, and California Tcst of Arithmetic, Lan-
guage, and Rcading. Achievement of students who scored at or below 10th
percentile and those who scored at 50th percentile on California Tcst of Person- -
ality was compared with achievement of entire third-grade- groups of these
schools. Means, standard error of difference between menns, and critical ratios
were computed. .

Conclusions. There were no definite differences in achievement in spelling,
arithmetic, reading, or intelligence between beginning third-grade students who




-9
ERIC

-

—- | *

66 RESEARCH IN PRIMARY READING

scored at or below 10th percentile on Californic Teat of Personality and those
who scored at 50th percentile on same test. Academic achievement 32 to 58
percent above level of national norms is associated with personalities that have
less than half the expected scores at or below 10th percentile in citiea studied.
Insofar as this study Is indicative, attention to academic achievement in first
two grades of school such as to produce from 80 to 58 percent greater eficlency
than is normal in these subjects may be beneficial to personality structure; there
- {8 no evidence that this attention is harmful, as harm {s indicated on California
Test of Personality.

86. WoesteHorr, ELLaworTH S. TM"Speca'ﬁc Reading Proficien-
cies of Pupils Having Normal and Accelerated Reading Growth, Un-
published Ph. D. Thesis, University of Minnesota, 1958.

Purpase.. To investigate some of the problems involved in teaching children
who achieve substantially abave grade placement and to deflne specifically the
extent to which these capable readers possess certain basic reading skills. Popu-
lation consisted of (1) 340 children in an experimental group selected from 1,026
children in the third grade whose reading grade scores fell within grade score
range of 4.8 and 5.7 on Reading Tests of the Stanford Achievement Tests, Inter-
mediate Battery, Form M and (2) a control group selected from 924 children in
the fifth grade who achieved the same test scores. Tests used were Gates
Reading Survey Tests, Form I; Bond-Clymer-Hoyt Intermcdiate Grade Reading
Tests; Bond-Clymer-Hoyt Silent Reading Diagnostic Tests; Iowa Tests of Basic
Skills; and Lorge-Thorndike Intclligence Teats. Duration of study was 5
months. Data were treated by use of unweighted means and analysis of yar-—
fance.

Conclusions. There were no significant differences between the two groups
in speed of reading. There was little justification for assuming that a given level
of general reading ability insures equivalent level of competence in comprehen-
ston skills, work-study skills, or visual analysis skills regardless of the amount
of formal reading fustruction.

87. Worrson, BerNICE J., editor. “The Educational Scene,” E'le-
mentary English, 39 : 506-507, May 1962,

Purpose of current study conducted by Lura Carrithers at University of Wis-
consin, Miliwaukee. To discover if reading patterns and reading success during
primary years of school can be anticipated from an emotional classification made
during preschool years, Emotional classlﬂpayons' were made by school pey-
chologiat, social worker, and classroom teacher before children entered first grade.
Population consisted of three groups of 25 children each, enrolled in the Uni-
versity Campus Elementary School. Each child read orally to a trained ob-
server, who assessed his attitude toward reading every 2 weeks. At end of each
year in primary grades, a reading achievement test was glven. Progress report
shows data of first group of children now in second grade. Correlattons with
achlevement measured by Spearman Rank Correlation and-with attitude by Chi-
square, - ' _ )

Find Correlation of .62 between emotional status scores and word knowl-

- edge Was significant at .01 level. Correlation of .73 between emotional status
scores and word discrimination was significant at .01 level. Correlation of .77
between emotional status scores and eomprehension was significant at .01 level.
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There was no significant difference in attitudes toward reading between children

classified as having no emotional problems and those clagsified in terms of “some

doubt.” A difference, rignificant at .001 level, was found between these two

groups and a third group classified as having definite emotional problems beyond *
those which are developmental. Those without emotional difficulties showed

the most positive attitudea. (Study, which is to be continued through 1962-63,

will show results of the first group through the third grade, the second group

through the first grade, and third group through the third grade.)

Reading Programs

88. Besio, ANTHONY E. T'he Organization and Administration of
a Program to Interpret the First-Grade Reading Program to Parents
in the Modesto City Schools, Unpublished M.A. Thesis, University of
the Pacific, 1958.

Purposes. To survey organization and administration of program currently
used in Modesto city schools in interpreting first-grade reading program to par-
-ents. To identify charncteristics of an effective program for interpreting first-
grade reading to parents as revealed by the literature. To determine schools’
effectiveness in informing parents of first-grade pupils in area of reading. To
offer recommendations for effective improvement of Modesto program. Schools
selected were in key geographical areas and were representative of soclogeo-
graphic range within community. Parents were selected at random on & repre-
sentative scale. Duration of study was one year. &uest.lonnalre was sent to
parents” ‘

Conclusion. Framework of Modesto program followed basic principles and
contained elements of a sound informative program. Most significant recom-
mendation was that constant and continuing appraisal be achieved through use
of scientific objective instruments.

89. BLakey, LiuiaNn H. A Free-Reading Program for First
Grade, Unpublished M.S. Ed. Field Report, Drake University, 1957.

Purpose. To develop free-reading program for the first grade as supplement
to basic instructional reading program at Glick School, Marshalltown, Iowa, in
order to give children an opportunity to use more reading materials, provide
greater opportunity for individual and group situations in reading, stimulate
thoughtful reading, and develop carry-over interests in reading. Duration of
study was 9 months. Population consisted of 24 children in first grade. Tests
used were Metropolitan Reading Readincss Test, Otis Mcntal Maturity Test, and
Gates Primary Reading Test.

Reaults. Pupil interests play prominent role in motivating children to read.
Program seems to offer more opportunity to provide for individual differences.
Children read more extensively under such a program. There was more oppor-
tunity to develop all phases of language arts program. Program offers gifted
and fast learners a better opportunity to make use of potential and many oppor-
tunities to develop good habits of social living. Slow learners seemed to proj
more satisfactorily under systematic instruction. Program gives children op-
portunity to do easy research and to develop ability to make their own reading
choices. .

s

ERIC L



L9
ERIC

w

68 " RESEARCH IN PRIMARY READING

90. BROWN, DarLiNe M. A Planned Recreational Reading Pro-
gram in a Third-Grade Classroom, Unpubhqhed M.S. Ed. Field Re-
port, Drake University, 1957.

Purpose. To determine whether a program of planned recreational reading
would result in grea‘er Interest in reading and/or Increased reading ability.
Duration of study was one semesater. Population consisted of 29 pupils in grade

‘three. California Reading Test was administered. Program included following

activitien: radio station, newspaper, and poetry projects; individual interest
mdlng project; visit to a public library; and visit by a librarian to class-
room. Program plan based on revcommendatlons of authorities in fields of chil-
dren’s literature and the teaching of reading.

Resnit. Children read twice as many books during time the speclal program
was in progress. Results of test indicated that participating group advanced
from average low fourth-grade rending level to average high fourth-grade level,
while another group of third-grade students advanced from average low to only
average middle fourth-grade level.

91. Casey, Rita McVeiaH. A4 Study in Adapting the Reading Pro-
gram To Meet the Individual Needs of a Group of Third-Grade Chil-
dren, Unpublished M. Ed. Thesis, Chicago Teachers College, 1957.

Purposes. ‘To adapt a basal reading program to provide for individual differ-
ences among a group of third-grade children. To determine effectiveness of use
of individualized reading material as type of sequential reading instruction.
Population consisted of a third-grade class divided into two groupe: 25 in experi-
mental group and 18 in contro] group. Classroom tests were used. Duration
of study was 6 months. Two groupe were mmpared on basis of units of words
completed and test performance.

Conciusions. Sufficient progresa waa indicated In program to jnatjfy its meth’
od. Growth was evidenced in daily reading instruction. Pupils achieved greater
mastery of vocabulary. They displayed increased interest in reading and read
with greater underatanding. Preparation of similar “units” was recommended
for further study.

92. Sanpers, FLoreNce P. A Concerted Effort To Improve Read-
ing in a Primary School, Unpublished M.A. Thesis, Umvemty of
California, Los Angeles, 1955.

-Purposes. To determine causes of reading retardation. To prevent retarda-
tion by improving beginning reading program. Program was developed through
inservice teacher training. Intelligence tests were given to all primary-grade
pupils. Reading readiness tests were given to first grades, and primary reading
tests were given to the second and third grades. Tests were administered in
September and May. Duration of study was 1 year. In teaching reading.
emphasis was placed on develupmental reading, environments conducive to

~ learning, abundance of reading materials. various levels of reading materials,

and use of manuals for developing readiness and for developmental procesa.
Conclusions. Progress was considerably greater than that of previous year.
Puplls with higher 1Q’s tended to make more progress in reading. Causes of
retardation were chronic absence, low mental ages, negative attitudes, and visual °
and auditory impairments.
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3. Sensor, FrancEs DowNs. E'ssentials of a Reading Program
for, Mentally Retarded Children in the Elementary School, Unpub-
lished M. Ed. Project, Indiana (Pa.) State College, 1961.

oses. To focus attention upon educational needs of the mentally retarded
in elementary school. To present essentials of a reading program planned to
meet those needs. Educational needs can best be met by providing experiences

training |n useful manual skills, and (6) bullding ofssocially acceptable per-
sonal habjits and attitudes.

Conclusions. Mentally retarded children have particular needs and purposes
which they strive to satisfy. The nature of mentally retarded children limits
both amount and kind of reading matter they can profit from. Every fundamental
skill of reading should be taught through many and varied experiences. Criterion
for evaluation of reading program for mentally retarded should be same as for
normal child, i.e., how much it contributes toward bis happiness in chlldhoqd and

effectiveness in adulthood. \

94. UzMmack, JosepH. An Evaluation of Two Reading Progn;ima,
Unpublished M. Ed. Project, Indiana (Pa.) State College, 1961.

Purpose. To determine which of two reading programs produced greater im-
provement in reading scores over a 5-month period: a homogeneous grouping
method or a self-contained classropm method. Population consisted of 400 chil-
dren divided into two groups. For 5-month period each group was taught under
one of the methods. Standardized reading tests were given at beginning and end
of experiment. Average reading increases were computed and compared.

Conclusion. In 82 percent of the mmbarlsons homogeneous grouping methods
produced from 1 to 3 months’ greater improvement. Four of the few instances In
which self-contained method produced better results were at the extreme ends
of ranges.

Reading Interests

95. GRIFFIN, SISTER PATRICK MARIE.  Factors Influencing Reading
Interests in Elementary School Children, Unpublished M. Ed. Thesis,
De Paul University, 1960. :

Purpose. To show numerous factors which influence reading interests of
children. Survey was made of historical background of literature regarding
interest and other factors influencing children’s reading. .

Recommendations. Parents should become familiar with these interests and
Ntages. Panels and discussions should be held for parents. Special periods for
enjoyment of stories and verse should be established in classrooms. Teachers
should become more familiar with students’ lntere;t"s.

96. Harms, JaMes M. The Expressed Reading Intervests of Firat-
Grade Boys and Girls, and the Adequacy’of Current Basic Readers in

7
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Aleeting These Interests, Unpublished Ph. D. Thesis, Cornell Univer-
sity, 1955, '

Purposes. To ascertain relative degree .of (nterest of first-grade puplls In
~content of basic readers and In other types of content. To locate major Intereats

of first-grade puplls, especially in relation to reading. Population consisted of
248 first-grade students in 10 classes in two city and two rural achools. Tests
used were California Test of Menial Maoturity, Gafes Primary Reading Teats,
and an interest index constructed by the writer.

Concluzions. Significant differences were found between the sexes {n degree
of Interest in basic readers. No significant differences in Interest {n basic read-
ing materials were found between puplls of high intelligence and those of low
intelligence. Findings provide evidence for belleving that reading ability (s
a factor influencing interest or lack of interest In basic readers. Analysis of
responses to questions in individual interviews indicated consistent patterns of
interest from one medium to another. Responses of boys and of girls to quea-

" tions in Interview were generally very Rimilar.

97. Lams, Evizasern Noev. A4 Study of the Reuding Interesta of
Poor Reading Achievers at the Second-Grade Level. Unpublished
M.A. Thesis, San Diego State College, 1955.

Purposcs. To survey interests revealed by children who have met with little
reading success In the second grade. To determine whether basic readers, sup-
Dlementary readers, and second-grade classroom library books meet expressed
interests of children. To develop bibliography of materials that would meet
expressed Interests of poor achievers. Population consisted of 36 of the pooreat
readers in the first grade of one elementary school.

Conclusions. Eighty-six percent of the children were interested chiefly in
-anlnals, cowboys, things that go. and make-believe. Libraries contained only
5 percent of the bookr that could be read by children of this age. Need existr
for interesting reading materials at primer level.

~ 98, WiLssero, MarY E. Reading Interests o f Second Graders, Ohio
State University, 1961.

Purpose. To determine Interesats of second-grade pupils, ax demonstrated when
children eelect thelr own books. Population consisted of 23 pupils in grade
two. Duration of study was 3 months. Questionnaires administered in private
Interviews were analyzed. g :

Conclugions. Of the categories—Folk, Information, Adventure, and Humor—
the most frequently preferred was Information. Humor, especially slapatick
humor, was second choice with more boye than girls. More books were read
by all children In the group in self-selection program than were read by
previous groups taught by same teacher in a basal reading program.*

' Reading Materials

99. Bera, Natanie H.  An Analysis of Reading Workbooks f_o;'
!Grades One, Two, and Three, Unpublished M. Ed. Thesis, Boston
“ University, 1958. '

<
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Purpose. To analyze reading workbooks for gradea one, two, and three in
relation to contents of workbooks accompanying Scott, Foresman and Co.'s
basal reading series for the three grades. Thirty-one workbooks from the fol-
lowing publirhers were compared with Scott, Foresman workbooks: American
Book Co., Ginn and Co., Houghton Miflin, and Row, Peterson and Co. Each
pnge of each workbook was analyzed to determine type of skills presented,
similarity of materials to those issued by Scott, Foresman, and amount of prac
tice given for each akill.

Concluaiona. Many types of exervises were included In the practice materialx.
Most publishers include diversified schedule of skilla practice. making concen-
tratlon on certain phases difficat. DPractices for many different skills were
given on a eingle page. Rkills which received largest number of practices in
workbooks were Interpreting mailn idea. interpreting ideas in sequence, noting
or recalling specific detalls and perceiving their relationship, forming sensory
images, exercising judgment and drawing conclusions, perceiving relationships,
following directions, using context clues as ald to word, phrare, and sed-
tence meaning, developing and applying phonetic-analysis «kills, perceiving
vowels and conronants visually and aurally, nnd recognizing prefixes, suffixes,
and inflectional derived forms. '

100. Braorey, MaryY A. The Construction and Evaluation of Ez-
ercises for Providing Meaningful Practice in Second-Grade Reading,
Unpublished Ed. D. Thesis, Boston University, 1957.

Purposc. To construct and evaluate wmaterials which provide meaningful
practice in teaching reading vocabulary in grade two. [PPopulation consisted
of three groups: Experimental Group A, with 102 children working fn pairs:
Experimental Group B, with 191 children working as a unit under teacher direc-
tion ; and Control Group, with 187 children. Duration of study was 3 months.
Testa used were Otis Quick-Scoring Mental Adility, Metropolitan Achievement
Tcata, and Boaton University Teat of Hearing Rounds in Words., Mean dif-

" forences and critical ratlos were computed to determine significant gains from
February to May. \

Findings. Experlmenuil groups A and B improved in reading achlievement,
with critical ratios of 4.03 and 3.86 significantly more than the Control Group,
with gains of approximately 6 months as compared to 3 months for the Control
Group. All groupr made statistically significant gains on individual phonics in-
ventory, with critical ratios of 3.33, 3.06, and 5.01. Experfimental Group B. with
critical ratio of 3.86, and Control Graup, with critical ratio of 3.80, made statis-
tically rignificant gains on hearing =oundr in words. All groups made gains
in applied phonies; critical ratio of Contral Group (3.80) was statistically
‘rignificant.

101. CaNaba, Ina W.  An Analysis of the Various Audiovisual Aid
Methods Used in the Teaching of First-Grade Reading, Unpub-
lished M. Ed. Thesis, De Paul University, 1960.

Purpase. To show how and why audiovisual aid methods can be used to de-
‘ velop batkground experlequ necessary for a successful beginning In reading
ln the first gradé. Burvey wps made of the historical background of the use
of audiovisual materials in promoting learning experiences.
Conclusion. As supplement to classroom text, materials and aids are valuable
in promoting growth, but they should not be ured in lieu of basic text.

-9 4
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102. Cuiucorr, JouNn H. An Analysis of the Enculturation of
Values as Illustrated in Primary Readers, 1879-1960, University of
‘California, Santa Barbara, 1961. (Paper presented at California Edu-
cational R@ﬂrch Assocmtlon Meeting, March 1961.)

Purpose. To examine a variety of illustrations and accompanying text in sev-
eral basic reader series for evidences of values with which authors and pub-
lishers are attempting to enculturate children and teachers. ’revious investiga-
tors have substantiated fact that values can be presented through symbolic
repreqentnti . Bdsic render series analyzed were those published by Ginn and
Co., A!lyn and Bacon. and Lyons and Carnnhan in 1959, and McGuffey readers
published in 1879. ‘

Conclusions. McGilfey readers emphasize Protestant, puritan, work-success,
character-building theme, whereas modern readers emphasize materialistic,
status-seeking. pleasure-dominated theme. McGuffey readers were concerned
with adult ideals, stated from adult viewpoint In adult language, whereas
modern readers were concerned with objects and persons that bring pleasure
into life of the child, spoken of as one child would speak to another. McGuffey
readers emphasizéd ideals of all social strata, whereas modern readers empha-
size ideals of upper-middle class. -

103. CHrisTENsEN, LiLuian. A Study of the Freguency of Use
and the Manner of Usage of Teachers' Quides to Basal Readers in
Relation to Teachers’ Years of Ewperience and Their Rating by
Their Principals, Unpublished M.S. Thesis, Brigham Young Univer-
sity, 1961.

Purposc. To determine practice in reading instruction. ,Responses of teachers
to questionnaires were tabulated. Duration of study was 6 months. Thirty-twe
teachers were included in study. v

Findings. Principals’ evaluation of usefulness of reading manuals greatly
influenced their use. Way in which manuals were used depended on individdal
differences in teachers more than on their years of experience.

104. Dicas, JoaNn EwizaserH. A Comparative Study of Primary
Grade Reading in Eight Reading Series Published Between 1950-
1955, Unpublished M. A. Thesis, Catholic University of America, 1957.

Purpose. To examine and compare eight reading series published during 1950~
55, currently used In primary grades, and to determine, on basis of mechanical
features, content, and illustrations, how effectively modern writers have applied
theory expounded by researchers that reading materials should be compatible
with child’s interests, ability, responses, and moods. Serles analyzed were Faith

L) and Freedom Readers Series, Macmiilan Readers Series, Curriculum Foundation
Series, Easy Growth in Reading Series, Language Arts Series, New Cathedral
Basic Readers Series, Alice and Jerry Readers Series, and Ginn Basic Readers
« Seriesa.

Conclusions. Authors have effectively utilized avallable research findings in
primary textbook production. There is still room for research, ‘however, regard-
ing certain aspects of physical makeup, textual content, and lllustratlons of pri-

- mary readers to meet Intereut ability, and needs of modem child.

, ' o ‘
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105. Docter, RoBert L. An Investigation of the Effectiveness of i
Reading Workbooks at the Elementary Level, Unpublished Ed. D. 1
Thesis, University of Southern California, 1960.

Purpose. To measure relative effectiveness and cost of workbook and non- ,
workbook methods of carrying on followup activities in reading. Analysis was
made of pretest and posttest scores of mathematically matched groups of work-
book and nonworkbook classes in each of the six elementary grades.

Findings. Workbook usage has its peak of eficiency in grades two, three, and
four. 'Nonworkbook materials are superior for purpose of initiating reading pro-
gram QUrlng grade one. Neither type of material demonstrates clear superiority
in grades flve and six. Majority of teachers of all grades favor use of reading
workbooks in reading programs. Reading workbooks tend to receive consistently
high ratings when evaluated by specific griteria, but readiness and primer work-
boaks for firat-grade level tend to be rated somewhat lower than those of other
grades. Workbook type of followup materials cost more money, but are more
economical in terms of teacher preparation time.

106. FerroN, WiLma. “The Value of Workbooks in a First-Grade
Reqding Program,” Elementary English, 34: 317-382, October 1957.

Purposes during first year of study. To evaluate content of certain first-grade
reading workbooks. To determine progress of three classes Gsing workbooks,
eapecially in comprehension, vocabulary, and auditory skills activities found in
most workbooks. During second year, study followed same plan but inciuded
two average classes using no workbooks and an experimental class that was
taught to read without a primer, preprimer, or first-grade workbooks. Popula-
tion the first year consisted of 76 pupils in three classes and the second year, of
75 pupils in three classes, Tests used were Detroit Intelligence Test for Begin-
ning First Grade (given at beginning.of both years), Gates Primary Reading
Tests, Types I and I11, and Gates Auditory Tests for initial conronants and rhym-
ifig. Mental age for first year was 6.2 ; mean for second year for the two regular
classes was 6.5, and for the experimental class, 6.4.

Results. Mean reading grades on Gates Primary Reading Test: (1) word rec-
ognition section for first year, 1.95; for second year, two average classes, 2.10,
experimental class, 2.05; (2) paragraph recognition section for first year, 2.00;
for second year, two average classes, 1.90; experimental class, 1.95.'

107, FENNEMA, Enizasern H. “Mental Imagery and the Reading
Process,” Elementary School Journal, 59: 286-289, February 1959.

Purpose. To investigate mental imagery. Mental images can be percelved only
b dividual who visualizea them, in this case, the reader. Because children’s
vocabularies are limited, it is difficult for adults to know precisely the source and

- nature of children’s mental images. -

- Procedures. Children were asked to tell what pictures they would draw for
a particular story. Two groups were studied: Group I children, who had com-
‘pleted the third grade and were attending summer laboratory school at the
University of Wisconsin, and Group II children, who were just beginning the
fourth grade in public school in Madison. The interviewer spent about half an.
hour with each childs The child read the story, then was asked to describe pic-
tures he would draw for it. Responses were taped and studied. Mental image
scoreMmwere determined for each child. The total mental-image score was the

o
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number of mental images of all kinds described by the children. Two groupd
evolved: one showed no action, and the other showed action. The total mental-
image score was divided to show action mental-image score and nonaction mental-
image score. Color mental-image score: number of color or descriptive words -
used: Place mental-image score: number of times child referred to location of
an object. Number of mental images ranged from 1 to 33. Study explored rela-
tionship between the amount and type of mental imagery, reading ability, and
intelligence. Correlations were determined between various mental-image scores
and scores on reading ability and intelligence.

Conclusions. Group I: negative correlations between reading ability and vari-
ous mental-image scores. Gates Advanced Primary Reading Test, Fofm I, was
used with Group I, This test seems to evaluate same type of ability that study
explored, consequently similar correlations might be expected. Group II: cor.
relations between reading ability and mental-image scorea close to zero. Durrell-
Sullivan Reading Achievement Teat, Intermediate Level, Form A, was used.
Basically, it is a test of word recognition and places major emphasis on precise
recall of exact meaning of words. This abllity seems to have no relationship to
amount.-and type of mental images that children form. Findings suggest that
the two reading tests measure different aspects of the reading procesa. Cor-
relations between each mental-image score and intelligence scores were signifi-
cantly negative.

Results indicate that children with lower intelligence formed more mental im-
ages than brighter children. Three explanations may account for these negative
correlations: (1) much teaching of reading stresses only literal meanings, (2)
since the reading teacher often requires only direct recall, a bright child learns
to report only what {8 in the story, (3) perhaps the slower child hag more need
of mental images to understand reading material. The slower child may use
mental images of concrete things as a-way of making reading materlial less ab-
stract and more realistic.

+
108. INskeEp, JAMES\EpwaRD, JR. 4 Comparison of Several Meth-
ods of E'stimating Readability of Elementary School Reading Mate-
rial, Unpublished Ph. D. Thesis, University of Minnesota, 1960,

Purposes. To compare results of three methods of estimating readabllity. each
validated against measured comprehension of children. To inveqtlgnte value of
a specially prepared readability scale. Population consisted of 497 third-, fourth-,
and ﬂfth-glade pupils in 18 classes. Tests used were Gatlcs Rcading Survey
and tests constructed for each of 10 reading selections. Spache and Dale-Chall
readability formulas were used. Statistical techniques used were two-way

~analysis of variance, Fisher t- test of variance, one sample t-test, and nonpara-

metric Spearman rank-order correlation.

Conclugions. Readablility scale did not seem to contribute to accuracy of teach-
er estimates of the reading level. None of the three methods of estimating read-
ability corresponded very closely to children’s comprehension, as measured in
this study. Teacher estlinates were more in agreement with formula's estimate
than with children’s comprehension.

109. KercHEnFauT, S. M. Readability Study of Some Primary
Rleading Books, Unpublished M. Ed. Thesis, Illinois qtate Normal
University, 1958.
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Purposes. To determine whether there were primary reading books that could |
be used as aids to character development. To discover whether there was a sig-
nificant «correlation in grade placement of. thesé books when two readability
formulas were employed. One hundred and sixteen prlmary books were analyzed
according to the Wheeler and Spache readability formulas. Pearson product-
moment coefficient of correlation and t-teat of slgnlﬂcance were computed.

Conclusion. Correlation was significant at 1 percent level of confldence.

110. McKEeEver, MARGARET ANN. An Analysis of the Utilization
of Phonics in Three Basal Reading Series in Grades One and T'wo,
Unpublished M.S. Thesis, Bowling Green State University, 1955.

Purpose. To investigate phonic sections of manuals and textbooks of three
basal reading series. Serles used as sources were Dirk and Jane Basic Readers,
Alice and Jerry Basgic Readers, and Jack and Janet Basic Readers.

Conclusions. Systematic program of phonics instruction was used in all three
serles. Phonics was used as part of reading class period and not as separate
area. All three introduced approximately same phonetic skills, but not at the
sume time. There was wide variation in presentation of phonetic skills. Phonlcs
was part of total reading program. Whole words were presented, then were
isolated into letters and phonograms. Twenty-two phonetic skills were intro-
duced.: P{ogram used auditory perception first, followed by visual perception.
P’honetic skills presented varied with reading level.

111. Progrorr, Mirton H. “Do Reading Readiness Workbooks
Promote Readiness?” FElementary E'nglish, 36: 424-6, October 1959.

Purpose. To determine whether reading readiness workbboks promote readi-
ness. Population consisted of two groups of kindergarten pupils. Group A, con-
sisting of 13 girls and. I5 boys, used readiness workbooks during last 9 weeks of
the year; Group B, consisting of 12 boys and 15 girls, did not use them. When
both groups entered the first grade the following September, a standardized
readiness test was given. Same teacher had Groups A and B. Tests were
Pintner-Cunningham Primary Test of General Ability and Metropolitan Readi-
ness Test. There was no significant difference between groups in chronological
age, mental age, and IQ; t-ratios were computed. In group performance on .
readiness test the mean raw scores were as follows: Group A—52.32 and Group
B—47.85. The t-ratio indicates that Group A wns not significantly higher than
B, not significant at .01 level. |

Conclusions. Results of readiness test seem to indicate that Gl‘ollp A was not
any more ready to read than Group B. Sunymer vacation may have been a fac-
tor which tended to lessen effectiveness of readiness books. Teachers should
consider carefully purposes for which commercinl readiness materials are used.
It is necessary to evaluate continuously use made of readiness programs.

112. RupisiLL, MaBeL-F. An Approach to Reading Through New
Materials, Durham, North Carolina: Reading Improvement Publica-
tions, June 1961, '

Purposcs. To measure reading and spelling skills achleved by first-grade chil-
dren taught to read through approach based on new materials. To compare

691-877 0—63——86 :
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reading and spelling skills of these children with reading and spelling skills of
children taught in .usual way. To determine mental age at which children learn
to read with new materials. Duration of study was seven months. New materi-
als used were “Picture Cards for Phonic Problems,” “Picture-Story Word Study
Charts,” and “Action Sentences.” Population consisted of 305 first-grade chil-
dren. Tests used were Otis Quick Bcoring Mental Ability Test, California Test
of Mental Maturity, Gates Primary Reading Tests, and Metropolitan Achieve-
ment Tests. Critical ratios of differences in means were computed,

Findings. Children achieved reading and spelling abilities after 7 months of
teaching with new materials that required 13 months of teaching under usual
approach. After 7 months in schoal all children with mental ages as high as 6
years, 8 months were reading from the norm for their grade (1.7) to fourth-
grade level ; children with mental ages as low as 4 years, 6 months were reading
at second-grade level and above; all children with mental ages as high as 7 years
read from second-grade level to fourth-grade level, =

113. SarTAIN, HaARRY WENDELL. The Effect of Workbook Use on
Reading Growth of Third-Grade Groups at Two Levels of Ability.
Ph. D. Thesis, University of Minnesota, 1957.

Purpose. To investigate whether there were significant differences in learning
.of certain reading skills between third-grade groups who used workbooks as
part of their basic reading program and children who participated in extra read-
.ing enrichment activities without workbooks; Population consisted of 291 third-
grade pupils divided into upper and lower levels of reading ability.- Tests used
were Gates Advanced Primary Reading Tests, Silent Reading Diagnostic Tests,
and California Test of Mental Maturity, N n-Language Section. Duration of the )
study was one month. Teacher efficiency wgys controlled by splitting each class
into a workbook group and a control group. \Statistical techniques used were
analysis of variance and covariance. 4 ‘
«Conclusion. Learning.environment of classroom xather than use or nonuse of
workbooks appeared to be the signlﬂéant factor im\growth of reading skills
considered.

114. SHERROD, JANE. The Reliability of Five Readability Formulas
When Applied to Four Series of Primary Readers, Unpublished M.A.
Thesis, University of California, Berkeley, 1955.

Purpose. To study factors contributing to ease and difficulty of primary ma-
terials in terms of five methods or formulas for determining réadability. Five
formulas were applied to four basal reader series: Dolch Graded Reading Dift-
culty, Lewerenz Vocabulary Grade Placement Formaula, Spache Readability For-
mula, Waeshburne-Morphett Winnetka Chart for Determining Grade Placement
of Children’s Books, and Yoakam Technigue for Grading Books. ;

Findings. Spache readability formula appears to assay, reading level of
primary books most accurately and consistently. Lewerenz formila appears to
be accurate im assay!‘ng primary books that are more advanced than primers.
There appears to be little difference among serI?a of basic readers in those ele-
ments tested by the five formulas. '

* . ' .
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115. Smrxms, KaraeriNne W. A Comparative Study of the Vo- ..
cabulary of Four Basal Reading Series, Unpublished M.S. Thesis, !
Bowling Green State University, 1956. !

Purpose. To compare vocabularies of four basal reading series published be-
tween 1949 and 1955 to find total number of different words used by all four
series In gradea one and two, number of words common to the four series, and
number of new words pupil would meet if changed from one series to another.
Series used were those of Ginn and Co.; Houghton, Mifflin; Row, Peterson,
and Co. ; and Scott, Foresman and Co: Vocabulary was cumpaned at seven levels,
from first preprimer through seaond reader, level two.

Conclusions. There was wide variation in number of different words used at
all levels. In the first grade 667 different words were used, with range of 314
to 375. In the second grade 1,551 din'erent words were used, with range of 762
to 879. Pen:entagear common words varied from 4 percent in first preprimers
to 23 percent in second readers. Number of new words pupil would meet if
changed from one series to another ranged from approximately, 8 new words in
10 in the ﬂrﬁt grade to 4 new words in 10 in the second grade

116. Surra, Epaar KeLuy. The Vocabularies of Selected Reading
Texts Used in Elementary Schools, Unpublished Ed D. Thesis, Uni-
versity of Southern California, 1960. ‘

Purpose. To examine vocabulary in 11 basal reading series, grades one thirough
six, to determine actual vocabulary used, extent of agreement among current
reading series, and grade levels at which various words first appear. Vocabu-
lariea in readers were compared with those in two series of spelling books and
with first 4,000 words in Thorndike-Lorge wordlist.

Conolusions. There was little uniformity in vocabulary found in either se-
lected serfes or in grade level at which words are introduced. There was little
correlatlon between vocabulary of reading serfes and words in Thorndike-Lorge
wordlist. In view of role of readlng in social development, a socially significant
vocabulary is of great importance to childre

117. StaNcHFIELD, Jo Marrna. A Study of Selected Types of In-
dependent Reading Games Deszgned' To Extend and Strengthen Read-
ing Skills at the Elementary School Level, Unpublished M.A. Thesis,
University of California, Los Angeles, 1958. ;

Purpose.. To present selected types of reading games and aids designed to ex-
tend and strengt.hen reading skills, attitudes, and understanding. Materials were
planned for use without direct teacher supervision during free-choice period
of reading hour. Materials lncluded different games emphasizing reading readi-
ness, content, or vocabulary.

Conclusions. [ffective use of games strengthens and extends reading skills.
Value of technigue or device depeuds apon way it is used. Three principles for
use of reading games are that they should be designed to develop & particular
reading skill, they should provide maximum opportunities for emotiohal and

- social growth, and they should requlra a minimum of teacher supervision
" and effort. ' )
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118. ‘TrouspaLE, ALicE Louis. A Selective Bibliography of About
300 Literary and Informational Books for a Primary Library, M.A.
Thesis, Siicramento State College, 1957.

Purpose. To determine outstanding trade books available for school
libraries  at primary level. Selective criteria were set up and books most fre-
quently recommended in standard booklists were evaluated.

Conclusions. * Basic ctiteria for selecting children’s books can be established
by analyzing and summarising authoritative statements. Such criteria, when
applied to individual books, yleld dependable resuits. Books very highly recom-
mended in reviews and standard lists and most frequently recommended as being
best are likely to be the best and should be the same ones as those arrived at by
above criteria.

119. Tuorer, Marsorre P.  An Evaluation of Selected Commercial
Workbooks for Primary Grade Reading, Unpublished M. Ed. Thesis,
Univetsity of Southern California, 1958, -

" Purposés. To establish criteria of excellence for reading workbooks. To
evaluate several commercial workbooks according to the established criteria.
Fifty-six workbooks, from preprifier through third reader, of eight seriea were
evaluated. Checklist, based upon the literature, was used. .

Conolusions. Systematic procedure of evaluating workbooks is mgre trust-
worthy than reliance upon subjective judgment. Since systematic extension
of skills makes practical the use of a workbook designed to accompany a reader,
careful means ‘9f évaluating the work‘w should not be overlooked,

© +120. Waves, ViraiN1a. A Study 6f Directed Supplementary Read-
ing Activities for the Reading Programs in the Primary Grades at
the Paul Revere School, Unpublished M.A. Thesis, San Francisco
State Collega, 1955. : \ _ o R
Purpose. To aasembie supplementary reading materials to yelp teachers of o
primary-grade reading. Outline of skills from profesafonal literature on reading

was used to determine what to place into file. Eleven primary teachers con-
tributed dittoed sheets to a school file of atds. File was classifled as to grade

and purpese.
Conclusion. "After 1 year of use, teachers and administrators expressed fa-

vorable opinion of materials. ‘
121. WiLL1aMs, GERTRUDE. “Provisions for Critical Reading in Ba-
sic Readers.” Elementary English, 36 323-331, May 1959.

k3

,~

Purpose. To determine extent_to which pupils in elementary schools are be-
E ing provided with experiences in critical thinking when using basic readers
for instructional Jurposes. Ten basic reading series were analyzed from pre- «
: prlnfeg' through sixth grade; results revealed that 186 critical reading skills
with range of 11 to 24 were presented in various series. :
Conclusions. Only three of the skills werellisted in all 10 sets of basic readers.
Only 21 skills are developed on all levels from preprimer through grade six.
Systematic gradual development of skills is provided In several recent basic °
" realling materials. - Critical thinking was listed in only one basic series.. Some
disagreement exists among educators ‘concerning critical’ reading skills that

‘
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should be taught at elementary level. Some Importat"t thinking skills are neg-
lected or treated lightly in basic series. Several series encourage use of
thinking skills in content flelds. Nonuse and misuse of teachers’ manuals are
responsible for unfm'(')mble practices that nurture inaccurate and purposeless
,reading skills. Provisgions are made ih all 10 series for developing fundamen-
tal reasoning abilities. i

122. Yares, Hiuma P. A Study of High Interest Reading Ma-
terial for Low Achievers, Unpublished M. Ed. Thesis, Illinois State
Normal University, 1960.

Purposes. To provide interesting material, written with primary vocabulary,
that would encourage low achiever to rend independently. To ascertain read-
ability and interest l&vel of 12 stories about childhood of famous people in flelds
of sports, science, government, and U.S. history. Spache and Wheeler Readabil-
ity formulas and Flesch Human Interest formula were used.

Conclusions. Either Spache or Wheeler Readability formulas may be used
to find grade placement of primary readlng material. It is posslble to write
material of high interest with primary vocabulary. ’

123, Youne, JamMes DoveLas. Children’s Literature in Califor;aia
Colleges and Universities, Orange County State College, 1960. Lali-
fornia Journal of Elementary Education, February 1961. ’

Purposes. To survey teaching of children's literature in the then 35 accredited
teacher-preparation institutions in California. To discover nature of courses
taught as they selate to literature and storytelling. Seventy-five percent of the
institutions sollcltgd responded. Duration of study was 10 months.

Results. Of ;tudenu proposing td\teach in elementary schogls, 16.2 percent
have no course in any area of literature. Literature is required in only a few
of the programs. Library budgets do not include money for chll(_lrens books.

. Comprehension

124. ConLon, SisTer TuerEsE E. - An Experimental Study of the
Effects of Training in Listening '(’ompmhembn Skills on Reading

. - Comprehension with 'Retarded Readers in the Third Grade. Un-
. published M.A. Thesis. De Paul Umvers;ty 1959. .

Purpoae To determine experhnengllly thé en'ect on retarded readers in the
third grade, of direct training in specific skills of listening comprehension. »
Eighty third-grade students scoring 3.4 or below on the Metropolitan Achieve-

- ment Test were divided into 2 groups and matched for similar 1Q's. Tests in-

" cluded Metropolitan Achic ‘vement Tcst, California Test of Mental Maturity, Cali-
fornia Test of Peraonayy, and Durrcll-Sullivan Reading Capacity Test. Cor-
relation coefficients wyere de . Duration of study was 6 months.

Concluaions. There was no slganBerence in correlation coeficients of
intelligence and reading. There was no significant correlation between reading
comprehension and elther initial or final listening score, and no significant cor-

creased their listening ability. °.
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relation for personality scorgs and listening. Most students in both groups in-
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125. Coy, BArRBARA ; LBONARD, Sara A. ; Lucry. Mary E. ; MaNNION,
Rurn E.; Ramsperr, CLara H.; and SreLpoN, NeLu F. The De-
velopment and Evaluation of Exercises in Meaningful Word Practices
in Grade One. Unpublished Ed. M. Thesis, Boston University, 1956.

Purpose. To develop and evaluate serles of oral and written exe#clses de-
signed to provide many experiences in respanding to meaning. Population con-
sisted of 333 first-grade pupils in 12 classes in 5 communities, with 172 in
experimental group and 161 in control group. Duration of study was 30 days.
Test was Dctroit Word Recognition Test: Critical ratios were computed and
compared. . ® ¢ o~

Findings. Both groups made statistically significant gainsg in reading achieve-
ment ; critical ratio of 4.45 waa statistically significant: mean gain for control
group Swas 5.47 and for experimental group 11.25. Girls, with a mean gain of
12.81, made greater gain than boys, with a mean gain of 10.77, but critical ratlo
of 1.15 was not statistically significant. 2 :

126. Ducains, Lypia A. A4 Sequential Program for the Develop-
ment of Skills in Spatial Relationships and Closure as a Basis for
Reading Comprehension. Southeastern Louisiana College, October

1958 :

Purpore.  To help children develop skills in spatial relationships and cloaure.
Population consisted of 48 children who remained in program for 4 years and
A fourth-grade children in a control group. The two groupa were eimilar in
background, mental abilities, and chronological age. Tests used were Primary
Mental Abilities Test and Durrell Reading Achievement Test.

Fs’ndinga. Experimental group exhibited reanding skills superior to those of
control group in every area of reading achlevement. Experimental group, with
predicted reading age on PMA St 10-2, achieved a reading age of 10-5 in word
meanings, 10-11 in paragraph meaning. and total reading age of 10-8. Control
group, with predicted reading age of 10-0, had word menning age of 0-9, para--

 graph meaning age of 9-5, and total reading age of 9-8.

127. Haves, Mary T. Construction and Evaluation of Comparable

easures of English Language Comprehension in Reading and in
- Listening. Unpublished Ed. D. Thesis, Boston University, 1957.

Purpose. To construct and evaluate comparable measures of English language
comprehension equated both ways to show direct compurison betweén reading
and listening abilities of children at primary-school level. Population con-
sisted of 415 students in grades two and three. Duration of study was two
weeks. - Split-half plan of test rotation was followed: each student took on}-,
form as listening test and other form as Feading measure. Teat used was
A Meagure of English Comprehcnaion, Experimental Edition, Listening Forms
A and B. and Reading Forms A and B. Critical ratios were computed and item'

* analysis of test forme made.
' Findings. Tests, when.stxindagdlzed for grades one to three, should he'p to
" determine significance of d}ﬂereﬁce between individual c¢hild’s listening and
reading comprehension in terms of instructional planning, significance of corre-

s
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spondence between child’s listening and reading comprehension in terms of guid-

" ance practices, and possibilitles indicated by comparison of test scores for

increased use of oral learning experiences during initial period of reading
instruction. ¢

128. Heck, FRANK V. A Three-Year Study of Reading Compre-
hension in the New Ulm Public Schools. Unpublished M.S. Thesis.
Mankato (Minn.) State College. 1957. ’

Purposes. To determine effectiveness of program in New Ulm public schools

in area of reading comprehension, as measured by standardized tests. To set _

up a cooperatively planned instructional program in various aspects of reading.
To determine effects of this planned program on reading comprehension. To
determine effects, if any, that pupils, transferred into system at various grade
levels, exert on average performance in reading comprehension for each group
tested. Population consisted of 316 students from grades two through eight.
Duration of study was three years. Tests used were Gates Advanced Primary
Reading Test and Gates Reading Survey.

Conclusions. Reading program in New Ulm public schools is effective in

preparing pupils to comprehend what they read. Cooperatively planned lnstruc- 2

tional program set up in mdlng proved to be effective means to improve com-
prehension. Pupils transferred into New Ulm schools in elementary grades
performed at levels almost identical to those of New Ulm students. Pupils trans-
ferred into New Ulm schools at seventh- grade level achieved levels one-half to
one grade level below that of pupils who had had all their training in New Ulm.

129. McCuLroveH, ConNsTANCE M. “Responses of Elementdry
School Children to Common Types of Reading Comprehensxon Ques-
tions,” Journal of FEdurational Research. 51: 65-70. September
1957. ' , ,

Purpose. To determine whether essentially {ifferent factors are examined
when different types of comprehension among young children are tested. Ginn
Pre-reading Tests, S8econd Grade Readiness Tests and Fourth Grade Readiness
Tests of Ginn Baaic Reading Tcats were given to first-, second-, and fourth-grade

* students. Population consisted of 34 first-grade students, 110 second-grade stu-

dents, and 114 fourth-grade students. .

Conclusions. When menn scores were cgnridered against difficulty of the
passages in tests, average second-grade student was found able to do first-reader
level work in all the skills and advancex first-reader work in reading for details.
Fourth-grade students averaged high third-reader in comprehension of main ideas
butwe%/ﬂnt fourth-grade level in other skills. Data indicate that children at
all levels examined in a particular city are able to think about story material
in the four ways examined. Data also show positive and perhaps substantial
relationship among these comprehension types, suggesting possibility of a common

, factor, arising perhaps from reader’s fact-getting ability. Correlation coefficients

reflecting relationships among children’s scores on different types of comprehen-

sion questions are affected by teaching emphases and by conimon elements in

the thought processes required to answer the questions.
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. 130. NaeceLiN, Marcarer WILKINS. Developing Early Compre-
hension Skills in. Beginning Reading. Unpublished M.A. Thesis,
Southwest Texas State Teachers College, 1957.

Purpose. To investignte ways and means of developing thinking skills as
applied to rmdlné, ‘starting with readiness period nnd continuing through begin-
ning reading and beyond limits of basal reading series of materials. Popu-
lation consisted of 25 first-grade students, 10 from Spanish-speaking homes.
Duration of study was 1 year. Harrison-Stroud Reading Rcadiness Test was
given. :

Findings. Slightly more than 76 percent of the children were not ready for
formal reading instruction. Classroom provisions were made for reading readi-
ness program that would develop comprehension skills and adequately prepare
each child for begluning formal reading.

131. WarTrip, EL1zaBETH NEWELL. An Investigation of the Use of
the Sound-Film Medium in Teaching Reading to Spanish-Speaking
Children. Unpublished Ed. D). Thesis, Texas Technological College,

1955.

Purpose. T'o evaluate effectiveness of a teaching technique utilizing a sound-
film and reading material developed from this film, in helping Spanish-speaking
children gain reading compiehension. Population consisted of 27 third-grade
pupils of an all-Mexican public school in.a low sociceconomic district of El
Paso. Duration of study was 16 months. Tests used were California Achieve-
ment Test and Stanford Achicvement Test. Certain factors in reading fgr_ mean-
ing were analyzed under three major categories : perception of word meaning,
comprehension of material read, and reaction to material read.

Conclusions. Programs which devélop common experiences and provide read-
ing material based on these experiel;ces offer much promise in helping Spgniah-
speaking children, with meager backgrounds of experience, learn toread. Cer-
tain data obtained from this investigation suggest effectiveners of slmilar pro-
grams in total language development. M

132. WEINTRAUB, SaM. T'he Effect of Pz’('h,cres. on the Comprehen-
sion of a Second-Grade Basal Reader. Unpublished Ed. D. Thesis,
University of Illinois, 1960.

Purpose. To investigate effects, on selected reading-comprehension abilities,
of stories from basal readers.presented to second-grade children without plétures.
with pictures-but without text, and with both pictures and text. " Population
cohsisted chiefly of 62 students in three classes. Another 42 students in two
classes were intérviewed, but data on them were not extensively treated. Teats
nsed were a reading achievement test, group intelligence test. und tests haked
on stories read by subjects. Analysis of variance and Duncan's Multiple Range
Test were used. -

Findirigs. When whole group was involved, comprehension was greateat (sig-
nificant at .05 level) when text only was visible and pictures were covered. Both
sexes did as well with text alone as with both text and pictures. There were
no significant differences in treatments with regard to children of high_intelli-
gence and low reading ability. Poor readers did better with text only than with
either text and pictures or pictures alone. Good readers did equally well with

»
‘
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text or text and pictures. Analysis of recall of relevant ideas and facts revealed |
that group which had seen text related almost twice as many major points as |
group which had seen pictures only. ) .

133, Yowaiski, S18sTER FRANCES LoRETTO. SupplemeMary Reading
a3 a Factor in Promoting Comprehension Reading Skills. Unpub-
lished M.A. Thesis, Catholic University of America, 1957.

Purpose. To determine extent of use of supplementary reading as an aid in
{improving comprehension reading skills. Population consisted of second-grade
pupils. (Size of sample was not indicated.) In use of supplementary reading
material, teachers applied techniques of conversation, discussion, lnstructlon
xplanation, report, storytelling, and dramatization.

Conclusions. Use of supplementary reading does aid improvement of compre-
hension reading skills. Pupils of average abllity profited more from instruction
than above- or below-average pupils. Experimental groups showed ‘'more im-
provement than control group. Below-average groups had not progressed suffi-
clently to be aided by specific supplementary material that was used. Of the
supplementary materials used, the magazine Our Little Messcnger was superior
to Mine Two Mggazine.

Vocabulary

134. Arnor, HELen C. A Comparative Study of Vocabulary as
Found in Twenty A$€I(’("(’d Children’s Books and in Tiwo Basic First-
Grade Reading Series, Unpublished M.S. Thesis, Mankato, an,

“ State College, 1957.

Purpose. To determine which books on a selected list might be read success-
fully by “typical children” by end of first year of reading instruction. Popula-
tion consisted of 35 pupils in grade one. Tests used were: Stroud;ﬂlemnymus,
McKee and Stone, Gates, and Dolch Word Lists. Pupils' ranks in intelligence
and reading ability were correlated. Supplementary books selectéed on basis
of needs common to all children and of lasting significance.

Findings. Most books have too large a vocabulary for first-grade pupils.
Writers of children's stories should use a vocabulary of basic texts together with
standard wordlists. More books with smaller vocabulary are needed for children
of low and average intglligence. Appropriate booklists sent home with children
might help to gnide home reading.’

135. BAILEY, Miorep H. An Investigation of Vocabulary Load of
Necond-Grade Te.rtbpol s Adopted by the Ntate of Louisiana, Unpub-
lished M.A. Thesis, Northwestern State College, Natchltoc‘hes, La.,
1960. : '

Purposes. To deterrﬁine total number of different words used in each text-
book and find total number of times each word was tabulated in all the books.
To make comparison of, vocabulary content between each basic reader and other

textbooks used in primary grades on basis ¢f words that did or did not appear
in each. Data were tabulated. :

9 3
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Conclnsions. *Total number of different words nsed by various textbooks at
primary level shows great amount of variation. Repetition of words is fre-
quentiy very low in several textbooks. Although there ig cloge mnlml of vocabu- _
laries of readers there appears to be no control exerclsed over textbooks in i
subject areas, even among texthooks published by the same companies.

136. Barry, HELEN ; S1moN, ANTTA; WaADE, ALTA M.; and WrionT,
LorruNe. Meaningful V orrnbnfam; Pmrhre in Third- (’md‘e Reading.
Unpublished M. Ed. Thesis, Boston University, 1956. *

Purpoac To .evaluate effect planned program in meaningful practice would
have on rvadmg: vocabulary of third-grade children. Population mnslsted of 183
students, with 82 in experimental group and 81 in control group. Detroit Word
Recognition Test was used. Duration of the study was 1 month Critical ratios
were computed.

Findinga. Material appeared to be effective in fmproving wadlng achievement ;
gain for experimental group was 3.19 and for control group was 0.64. There was
llt(le difference (0.14) in achievement between sexes.

137. BaumanN, AvaLiN L. TVocabulary of Four Prmmry B(ma!
Readers, Unpubhshed M. Ed. Thesjs, Illinois State Normal Umver-
sity, 1959. ., .

Purpose. To analyze four series of prim\nry basal readern to determine com-
mon vocabulary, inftial consonants used most frequently, and two sets of readers
with greateat percentage of rimilar words at primary level. Duration of study
was 1 year.

Conclusions. As vocabulary load Increased. list of common words in series
decreased. Frequency of use of inftial conronants varled. KRcott, Foresman and
Bobba-Merrill had greatest percentage of similar words at preprimer level. Ginn
and Scott, Foresman had greatest percentage of stmilar words at primer, first..
second-, and third-grade levels.

138. Beun, HeLen. Words Appearing in the First. Second, and
\Thzrd Preprimers of Eight Reader Series, Study conducted at San
Francisco State College, 1961.

Purpose. To determine’feasibility of transfer from one preprimer to another
in eight basal reader series currently used. Series analyzed were Betts, Band,
Burton, Gray, McKee, Russell, Sheldon, and Gates. Words were tabulated by
alphabetical order and serles, mroentage of common words hetween series, and»" '
words common to all.

Conclusions. There is wide varlation in vocabulary from onme serier to an-
other, with different words totaling 120. Pércentage of overlap was roughly 60
percent and below from one series to another. It would probably be safer to
stay with one serles as basal and read others as supplementary material. '

139. Brroer, Rutn E.; Dav, Lois E:; Gopparo, FraNces C.;
Langrots, Cramre D.; MAPEB, SaraH A_ SmrrH, JaNer M.; and
bULLwAN, Roru'F. The Developmenf and. Evaluation of f'.rer('mes
in Meaningful Word Practice in First Grade, Unpublished M. Fd
Thesis, Boston Umverslty, 1956. .

¥
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Purpose. To evaluate a planned program of exercire designed to improve
growth of reading vocabulary in grade ome. [PPopulation consisted of 377 stu-
dents in 14 classes, with 188 in the experimentul group and 180 in the control.
Tests used were California Short Form-Primary, Kuhimann-Andcrson, Pintner-
Cunningham Primary Tcat, and Dctroit Word Recognition Test. Duration of
study was 30 days. Critical ratios were computed as well as standard error of
means and differences.

Eindings. There was a statistically significant galn in vocabulary, with a criti-
cal ratio of 2.74. Achievement of girlx war greater than that of boys on both
the January and February tests, with critical ratio of 1.52 and 2.22, respectively.

140. BonanNoN, Georois T. Supplementary Reading: Original
Stories Based on Currently Used First-Grade Basal Series Vocabu-
lary List, Unpublished M. Ed. Thesis, University of Texas, 1957.

Purpose. To provide supplementary reading muaterials in form of original
stories for children at, or in-process of attaining, first-grade reading level, re-
gardless of chronological age or grade assignment. DPPopulation consisted of 10
groups of “‘on-level” readers totaling 106 students and 14 groups of retarded
readers totaling 117 children. An informal test was administered. Duration of
study varied accowdlng to time required to mmplete stories. No statistical tech-
nique was indicated. %

Findings. Study led to no concluslons exoept that pupils read, enjoyed, and
understood some stories more than others. Teachers reported that children
seemed to gain self confidence. .

141. CArRTER, MARTHA M. A Comparison of the Vocabulary Sec-
tion of a Standardized Reading Teat as a Measure of Growth, in
Vocabulary with the Vocabulary Section Accompanying the Basal
Reading Test, Unpublished M.S. Thesis, Bowling Green State Uni-
versity, 1955,

Purpose. To determine relationship between growth in vocabulary as meag-
ured (1) by vocabulary section of standardized reading test and (2) by test
accompanying basal reader. Population consisted of 103 students in grade one
and 98 in grade two. Pearson product-coeficient of correlation was computed
and applied to ranked scores on hoth tests.

Conclugions. There was a positive correlation between ranks of scores on the .
two tests in both grades one and two. Correlation between rank of scores on
standardized tests. und on basal reading test was .64 for grade one and .73 for
grade two. There was a higher degree of correlation between two tests in grade
two than In grade one. Q

142. DAWSON,A Marta E. A Study of Vocabulary Size of Third-
Grade Pupilsin Relation to Home- Enmronmental Factors, Unpub-
lished Ed. D. Thesis, Indiana University,1956.

Purposes. To determine vocabulary level of select group of third-grade pupils

_and whether significant differences existed between vocabulary and home-

ehvironmental factors. Population consisted of 131 third-grade students of
lower socloeconomic status and 60 mothers of these pupils. Duration of stndy
was 3 months. English Rccognition Vooabulary Test was used. At 1 pemnt
level, t-test was used to test hypothesea
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Conclusions. Vocabulary size of lower socioeconomic level third-grade pupils

Is comparatively low. Mothers’ understanding vocabularies are superior to chil-

dren’s, but 30 percent had vocabulary scores within pupils’ range. Educational

level of mother possibly contributes to individual’s language pattern. Since more

favorable home-environmental experiences led to better vocabulary development,

these children probably have greater success in language arts curriculum ex-

Q periences. Children with meager home-environmental experiences probably will

" have difficulties In extracting meaning from the printed page, especially in the
middle grades and beyond, unless special instruction is given.

143. Dove, HeLen HoL S. 4 Comparative Study of the Vocabu-
laries in the First Readers of Seven Series Used in’ East Tennessee,
Unpublished Master’s Thesis, East Tennessee State College, 1956.

Purposes. To help first-grade teachers become aware of words which should
be studied intensively in first grade; to see relationship between vocabularies
in different series so that basic first reader may be followed by most suitable
supplementary first readers; and to note opportunities for teaching structural
analysis of words in each of the series studied. Vocabulary of each first reader
of seven series was compared with three wordlists compiled by Dolch.

Conclusions. Approximately 718 new words were introduced in 7 first readers.
Number of new words in first readers ranged from 115 to 1904. One hundred
twenty-nine of the words appear most useful for first grade. Four of%he readers
were eaxy to use as supplementary readers with each other. Each of the series
included some prgvlsioh for teaching structural analysis.

144. Famiano, FrRang Rov. A Study for the Fronklin School Read-
ing Plan, Field Study, San Francisco State College, 1956.

Purpose. To determine whether vocabulary “overlap” of various series of
readers is sufficlent to warrant ease in transfer from one series to another. Vo-
cabulary was analyzed in preprimers, primers, and first readers of four basal
reader series: Russell, Gray, Bond, and Burton, After trial program in Frank-
lin School, Oakland, teacher opinion was recorded. Information was tabulated.

Conclusion. Consensus of teachers was that the best course is to use one
series as basal and to use stories from other series as supplements when feasible.

145. FLamano, Rora K. The Relationship Between Various
Meusures of Vocabulary and Performance in Beginning Reading, Un-
published Ed. D. Thesis, Temple University, 1961.

Purposcs. To investigate relationship between vocabulary, as measured by
different tésts, and performance in beginning reading at first-grade level. To
search, within- these limitations, for more reliable predictive measure for begin-
ning reading success. Population consisted ‘of the 60 boys and 54 girls in the 6
kindergarten classes in one school in Levittown, Pa. IQ range on Wechsler In-
telligence Scale for Children was from 77 to 125. Tests used included Metro-
politan Readiness Tcat, Wechsler Intclligence Ncale for Children, Van Wagenen
Reading Rcadincss Scales, Detroit Test of Learning, Bucks County Word Oppo-
sites, Scntence Usage Test, and Gates Primary Reading Test. Duration of study
was 2 years. Techniques used were product-moment correlation and Wherry-
Doolittle multiple-correlation technique.

Conclusions. Moderately significant correlations hetween performance in be-
ginning reading and varicus tests were found : two tests of word opposites, two
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tests of concept verbalization, numbers subtest of Metropolitan Readiness Test.
Similar studies should be made at succeeding grade levels.

146. GaTes, ARTHURJ. “Vocabulary Control in Basal Reading Ma-
terial,’ Reading Teacher, 15 : 81-85, November 1961.

Purpose. To compare ability of pupils to work out recognition and meaning
of word previously introduced in a basal series with their ability to handle “new”
words introduced in later books in same series. Two studies were conducted.

First study (1958)—Population: 310 pupils near the end of the third grade in
12 classes in New York City who had ‘used Macmillan readers from first
grade. Test: “Reading Puzzle,” 40 exercises, one-half hased on words introduced
in third-grade books called *“old” words and one-half “new” words which first °
appear in fourth-grade books. Results: Third-grade pupils reeognized form
and meaning of alinost as many of the words first introduced in fourth as those
words studied in the third grade. Average third-grade child scores only a half-
word less on fourth-grade than on third-grade words.

Second Study (1959)—Purpose. To see how second-grade pupils would com-
pare with third-grade pupils on both third- and fourth-grade words. Population :
55 in third grade, 47 in second grade in New York City who had used Macmillan
readers from the first grade. Results: Although third-grade children had not
finished third-grade readers, more than half got substantially perfect scores on
both third- and fourth-grade words. Second-grade children were, on an average,
two-thirds of the way through grade two, and none of the third- and fourth-
grade words had been encountered in books. Average child recognized and under-
stood about 60 percent of the new third-grade and 57 percent of the new fourth-
grade words. (Twenty percent of the children got substantially perfect scores.)
Pupil’'s ability to recognize words not yet met in his basal reading were due to
two major factors: (1) outside reading and (2) techniques of working out rec-
ognition, pronunciation, and meaning of unfamiliar words in context. “Too
few data available in study to test value of conventional ‘new’ word control in
basal third-grade readers for pupils of relatively low abilities.”

147. Geremia, OpueLia L. An Evaluation of a Set of Exercises
for the Improvement of Vocabulary in Grade Three, Unpubhshed M.
Ed. Thesis, Rhode Island College, 1957.

Purpose. To evaluate a set of exercises for improvement of vocabulary in
grade three. Population consisted of 38 third-grade pupils divided into two
groups—one experimental and one control. Duration of study was 2 months.
Tests included Metfropolitan Achicvement Test and an informal test consisting
of a list of 400 words incorporated in a set of 40 exercises constructed for vocab-
ulary building, Experimental group received daily training in vocabul ry build-
ing for 25-minute period. Control group received training by conventional meth-
ods. Results of tests were compared. Statistical technique was not indicated.

Conclusions. Difference in gains made by experimental and control groups
was slight and not significant, bhut there was evidence of definite gain in experi-
mental group. Training in vocabulary building improves reading comprehension.
Difference in gains made by experimental and control groups in vocabulary was
significant, as gain of experlinental group was twice that of control group. Chil-
dren who receive training in vocabulary building attain facility in using word
recognition techniques and obtain more pleasure in reading.
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148. HoFER, BERNADETTE. An Imre;etigqﬁon T'o Determine the Vo-
cabulary Relationship Between a Reading and Number Series for the
Primary Grades, Unpublished M. Ed. Thesis, De Paul University,
1960. . .

Purpose. To investigate whether thefe Is a vocabulary relationship between
& readfng and number series by the same company, whether some words appear
in number series and not in reading series at same grade levels, and whether word
frequency is similar in both reading and number series at each grade level.
Analysis was made of readers and arithmetic texts published by Ginn at each
primary-grade level. Duration of study was 1 year. .

Conclusions. Study should be made of readers and numbers series published
by other publishers. Classroom methods should be investigated to determine if
any are used to develop yumber vocabulary words not introduced in reading
program. Teacher should experiment using reading and number series with-
out introducing new number vocabulary, in contrast to a classroom situation in
which each word not introduced in the reading program is clarified.

149. Kovrson, Crirrorn Joun. The Vocabulary of Kindergarten
Children, Unpublished Ed. D. Thesis, University of Pittsburgh, 1960.

Purpose. To determine vocabulary of kindergarten children as to size, nature,
and possible changes since publication of International Kindergarten Union List.
Population consisted of 494 kindergarten children, with 31 percent from Pitts-
burgh area, 24 percent from Portland, Oreg., area, and 45 percent from Washing-
ton, D.C,, area. Twelve percent were nonwhite; 48 percent were girls. Words
of the children were recarded during free play activltlt:s. in response to stimu-
lation by pictures and questions, ind in the home. )

Conclusions. Kindergarten child has vocabulary of about 3.728 words. . Most
frequently used words, which account for approxlmﬁtely 20 percent of tota)l in
study, are a, 1,.in, s, it, it's, mine, the, to, and you. Children in schools {n
study have 07 percent of basal reading vocabulary used in schools' first-grade
beginning reading books in their speaking vocabulary. Since no attempt was
made to classify words recorded in study according to meaning, the st of 3,728
words should be conaidered a minimal vocabulary. Most significant change in
vocabulary since publication of International Kindergarten Union List seems
to be in replacement of natural with a mechanical vocabulary and in elimina-
tion of “baby talk” and “animal” nofses. Since 80 percent of the vocabulary of
International Kindergarten Unijon List is included in present study, it appears
that there is a vocabulary of kindergarten children wbich tends to remain con-
stant. The 20 percent of the vocabulary of the List which changed seems to
be due to means by which child learns.

150. LazAR, MAY; DraPEr, MARCELLA ; AND Scuwietert, Louvise.
A Study of the V ocabulary (ontent of Preprimers Through Third-
Grade Readers in Eleven Basic Reading Series, Bureau of Educa-
tional Research, Board of Education of the City of New York, 1957.

Purpose. To determine what publishers mean by prog('resslon gf difficulty of
words and whether various basic series show agreement on overlapping of words
at each level. Eleven basic reader series from preprimer through third reader
were analyzed ; words were listed as they appeared the first time in each serles,

J

y o ‘



TEACHING PRIMARY READING 89

Conclusion. Progression of difficulty of words seems to be based on epecific
criterla established by each publishing company and not by any agreement
among companies. There Is much greater degree of nonagreement than agree-
ment among varjous series on selection and placement of words. The textbook
designer's desire for control results in losing much of the material of critical
thought, color, and natural vocabulary usage.

151. Weaver, MariaN J. A Study of the Reader Level Placement
of the Dolch Basic Sight Vocabulary, Unpublished M.A. Thesis, State
University of Iowa, 1958.

Purposc. To determine level of basal reader at which 220 words of Dolch
Basic Sight Word List are introduced in each of six basal reader series, and to
secure data on overlap of vecabulary, from preprimer through grade two.
Basal serles examined included those of Allyn and Bacon, American Book Co.,
Ginn and Co., Lyons and Carnahan, Row, Peterson and Co., and Scott, Foresman
and Co.

Conclusion. There ix considerable discrepancy in levels at which words Of‘t
Dol¢h list are introduced.

152. WoorkL, Rosert L. A Method for Increasing the Utility of
Primary Reading Flaxh Cords as Reading Aids and Research De-
vices, Unpublished M. Ed. Thesis, University of Southern California,
1956.

Purpose. To devise set of vocabulary word cards to represent each indi-
vidual readiug vocabulary word introduced in various -reading books of five
basal series used in primary grades. Flash cards were arranged by phonetic
parts, basal reading series, alphabetical order, and final sounds.

« Findings. Selection of single words in the fille may be used in n*any ways as
visual aids and as classroom research tools. Use of the file will reduce amount
of time for filing and selecting vocabulary flash cards.

Word Re«@ion

153. BARrrETT, JEAN; BIBILOS, MARIE; CoNNORS, MARY J.; KAHN,
Puyrvis; Kenoail, CornNeLia H.; O'NEIL, CATHERINE; SLATE, ELEA-
Nor; THompsoN, JANET C.; and THomrsoN, JEaN. A Study To Ascer-
tain What Effect the Study of Homophones Has on Spelling Achieve-
ment, Unpublished Ed. M. Thesis, Boston University, 1959.

Purposc. To determine whether directed teaching of homophones would im-
prove spelling ability. DPopulation consisted of 170 students: 67 {n grade two,
73 in grade three, and 30 in grade six. Tests used were Standard Achievement
Vocabulary Tecat, Stanford Achicrement' 8pelling Test, and an- original, un-
published homophone text. Duration of study was 6 weeks. Statistical tech-
nique was not indicated. .

/\\Findinal. Exercises were most beneficial to second-grade children, who made
statistically significant gains in every instance. At third-grade level, gain in
spelling achievement was statistically significant, which indicated that homo-

~ ‘
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phone exercises were beneficial to primary-grade children in area of spelling
ability. At sixth-grade level the material produced no marked change.

154. Berry, Epna JANE; Caron. Doris Kuny; Crimigow. MARIE:
LEviTsky, JEANNE; OLson. BETTY Marie; and Suaw, Josepning Ma-
RIE. Teaching Homophones in Grades One, Tiwo, and Three, Unpub-
lishéd Ed. M. Thesis, Boston University, 1960.

Purpose. To constrict and evaluate a series of lessons to teach thoge homo-
phones most frequently found in basic reading vocabularies to determine effec-
tiveness of a planned program of homophones at first-, second-, and third-
grade levels. DPopulation consisted of 30 pupils in grade one, 117 in grade two,
and 71 in grade three. Original, unpublished tests were administered for each
grade level. Mean rcores were compnred.

Findings. Lesson appeared to be effecthve in each of the three grades. Mean
scores were as follows: grade one—15.07 % of a possible 20; grade two—40.90

out of a possible 46: and grade three—94.90 out of a possible 120, = |

155. Br.oomrr, Richaro H. “An Investigation of an Experimental
First-Grade Phonics Program,” Journal of Educational Research, 53 :
188-193, January 1960.

Purpose. To determine whether readiness for phonics at age at which child-
ren benefit from phonics training ix a function of method (which {8 Gates' point
of view). Population included experimental and control groups with 29 child-
ren in each class. Instruction in experimental group began as modified formal
phonic method, and shifted to sight vocabularg method. Exercises were varied
systematically, and drill was lHmited to mea ngful situations. A 16-week ex-
periment followed a readiness program from ¥ basal reader serles. Contrpl
group followed regular basal reading program for entire year. Tests used
were Gates Recading Readincas Teat (no significant differences in classes),
Gates Primary Reading Teata, Forms one and two. F-ratios for raw SCOores were
computed. ‘

Findings. Mean scores of experimental group were greater than those of
control group. Mean on word recognition, raw scores, was 28.38 for experi-
mental group and 24.00 for control group. Grade-level equivalent in word recog-
nition was 2.33 for experimental group and 2.31 for control group. Experimental
method geems to substantiate Gates’ point of view that readiness for phonics at
the age at which children benefit from phonices training is a function of method.
Systematic reorganization of formal phonics training, given )prlor to reading
instruction, appears to produce superior results. y

156. BuckLey, NaNcY Magig, and GorMaN, CaroL ANNE. Word
Mastery in Oral Reading: Telling Versus Sounding of Unknown
Words in Grade Two, Unpublished Ed. M. Thesis, Boston Univer-
sity, 1959, .

Purpose. To evaluate two procedures in oral reading : telllngxthe child an un-
known word immediately, or waiting for him to solve it independently.
Population consisted of 82 students divided into two groups. Duration of study
was 4 weeks. Original tests were used: a weekly individual word-recognition

test and a group word-recognition test given one week after completion of study.
1
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iroups were rotated using the two methods. Statistical trentinent was ngt in-
dicated.

Concluxions.  There was no statistically significant/ difference between effec-
tiveness of methods, as shown on delayved or weekly tests for total population.

Analysis of the reading groups ‘showed no statistically significant difference
in effectivenexs of method within reading groups, but a differénce in achieve-
ment between groups.  There was no difference between boys' and girls’ achieve-

ment by either methwl. Some Individunl words were learned better by one
method than by other. .

157. Camrpert, Maraarer Heren:; Gorpsera, SANDRA ELAINE:
STROMEYER, NETTIE C.; AND TUTTLE, BETTY LORRAINE. A7 A nalysix

.of the McKee Phonetic Inventory for Grade Three, Unpublished Ed.

M. Thesis, Boston University, June 1959.

Purpose. To make statisticabanalysis of McKee Inventory of Phonetic Skills
and to find relationship between pupils' phonetic scores on test and their intel-
ligence, chronological age, and achievement in reading and in spelling. Tests
which had been administered to 1,300 thrd[grade pupils were used for analysis of

" McKee Inventory, and data from school records and phonetic test results of

520 pupils in study were used for analysis of relationship between phonetic
knowledge and other factors concerned in study. Item analysis and split-half
reliability were computed for McKee Inventory. Test scores were analyzed by
quartiles to determine relationship between scores and 1Q, chronological age,
and reading and spelling achievement.

Conclusions. Results of item analysis indicated that 129 out of 130 items dis-
criminated between high and low scores. Coefficient of reliability was .83.
Analysis by quartiles on phonic test showed that children in fourth quartile had
highest 1Q's and mental ages and lowest chronological ages. Phonetic knowl-
edge appeared to be a factor in reading and spelling achievement.

158. CHase, Naok1 C. A Comparative Study of the Word Recog-
nition Abilities.of Good and Poor Spellers in the Third Grade, Un-
published Ph. D. Thesis, University of Minnesota, 1958.

Purpose. To investigate differences In word-recognition abilities of good and
poor spellers in third grade. Population consisted of 428 pupils in grade three.
Tests used included Revised Stanford-Binct; Prugressive Achievement Tests,
Spelling Section ; Jowa Tests of Basic Skills. Spelling Section ; and Developmen-
tal Rcading Tcats. Statistical techniques used were ; F-test, Behrens-Fisher test,
Chi-gquare, and analysis of variance.

Conclusions. "'With exception of four word-recognition abilities—those related
to initial, middle, and ending parts of words,”and those related to locating ele-
ments—and with these exceptions only for girls where multiple-choice type spell-
ing as opposed to dictation type was concerned, all spelling overachievers were
superior to all underachievers in the 20 word-recognition abilities measured.

159. ConnNELL, FLoreNCE C. Current Trends, Methods, and Tech-
nigues in the Teaching of Phorics in the Primary Grades, Unpublished
M. Ed. Thesis, University of Southern California, 1957.

Purposes. To select information and materials on methods and introduction
of phonics in learning experiences of children in primary grades, and to develop

6891-877 0—63——7
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& concrete and practicable program for classroom teachers faced with problems
which a swing back to phonics has created.

Findings. Best methods are those which involve meaningful rontent and
which lead to discovery of sounds from whole word unitg. Evidence reveals that

tion to words which cause trouble in daily reading.

160. CourTiN, CaTHERINE H. A Program of Word Attack Skill
for Use in a Third Grade, U|npublished M. Ed. Thesis, Rhode Island
College, 1957, -

Purpose. To evaluate a series of exercises, including ear training, visual ‘
trafoing, and provisfon for independent use of skills In word recoghition and
reading comprehension. Population consisted of 27 third-grade pupils in 1 class.
Duration of study was two months. Testa tncluded Metropolitan“Achicrement
Tests and informal reading tests. Scores on initial and final tests were com-
pared. Group received daily practice in word analysis through games, comple
tion exerclses,.short-smrlea..rlddlee, and rhymes. Statistical technique was not
indicated. y

Conclusion. Analysls of test scores indicated gain of 4 months in reading
camprehension, although work was carried on for only 2 months.

161. Cusick, RosaLie F. Word Mastery in Oral Reading : “Look
On” Versus “Not Look On” in Grade. One, Unpublished Ed. M . The-
sis, Boston University, 1959,

Purpose. To determine whether words were mastered more effectively if chil-
dren “looked on" book or listened In audience situation. Population ‘consisted of

study was 20 days. Statistical technique was not indicated.,
Conclusion. There were no significant differences between two methods on
either unit or delayed tests.

162. Dee, Joan M.; Hoop, Mary Louse; O'NEm, ELeanor; anp
RaND, JoaN, Word Mastery in Oral Reading : Telling Versus Sound-
ing of Unknown Words in Grade T hree, Unpublished Ed. M. Thesis,
Boston University, June 1959,

Purpose. To determine whether children retain formally presented vocabulary
better when they sound each unknown word encountered in oral reading or when
they are told unknown word immediately. Eight third-grade classes with a total
of 178 pupils were divided into two groups which were rotated using the two !
methods. Duration of study was 4 weeks. Tests used were Kuhimann-Finch,
Pintner-Durant, California, Otisx Mental Quick Bcoring, and an original worgd-
recognition test. Teat scores of groups were compared.

Findings. There was little difference in number of words learned by efther
method. Differences between reading groups were greater than differences be-
tween methods. There was no consistent pattern between scores on weekly and
monthly tests. “S8aund” words appeured to receive greater percentage of correct
responses than “tell” worda,

. ""‘ ~
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183. FarNHAM, MaRY ‘'EvaINE. A Survey of the Principles and
Procedures of Teaching Phonics in Initial Reading Instruction as
Suggested by Selected Authors, Unpublished M.A. Thesis, San Diego
State College, 1958.

Purposes. To present principles dnd techniques of teaching phonics in initial
reac!lng instruction, as discussed by selected authors. To evaluate relationship
between these principles and techniques. To provide background for a hand-
book for teaching phonics in initial reading instruction. Tables were constructed
for each author’s principles and procedures.

Conclusions. All principles suggested by selected authors were consistent with
those of good pedagogy. All suggested procedures seemed to illustrate or in-
corporate one or several suggested principles. Authors agreed that phonics is
only one word-analysis skill and should be taught as one skill among others.

-164. FArReLLY, MarY E. The Construction and Evaluation of a
Series of Lesson Plans in Phonics To Be Used With the Reluctant
Readers in the Second Grade, Unpublished M. Ed. Thesis, Rhode
Island College, 1960.

Purpose. To evaluate series of lessons for slow readers in second grade to
determine whether reading ability can be improved by systematic and intensive
4 drills in word-attack skills. Population consisted of 24 pupils in grade two.
Duration of study was 10 weeks. Tests included Metropolitan Achievement Test
and informal phonics Inventory test. Phonics lessons constructed by investigator
were given to subjects. Critical ratios were computed.

Conclusions. Mean gain on informal phonics inventory test was 39 points, with
critical ratio of 9.64. Mean gain in comprehension on standardized achievement
test was T months, with critical ratio of 4.9. Mean gain in word-meaning test
was 6 months, with critical ratio of 3.8. ¢

165. GaTes, ARTHUR].  “Results of Teaching a System of Phonics,”
Reading Teacher, 14 : 248-252, March 1961.

Results of a study of reading abilities of pupils in grades three, four, and five
in community where Carden system of phonics has been used for many years.
Carden system begins with drills in naming and sounding conzonants and nam-
ing but not sounding vowels; later. long sounds of vowels are introduced, fol-
lowed by short vowel sounds; then consonant blends and an extensive array of
other word parts are taught. There is a heavy program of formal phonics
through the eighth grade. Tests used were Gatcs Rceading Survey, mental age
and IQ based on California Mental Maturity Teats in majority of cases, and
on S.R.A., Otis, apd other tests in the remainder. Intelligence tests were given
at different tiles over period of 4 years. Other data induded number of school
vears durj'ng which the child had received instruction by Carden method. In all
three grades pupils raised on Carden instruction are about a full year ahead of
their grade in reuding ability, but in all three grades the average reading grade
falls below the mental grade. The accomplishment quotient is less than 100;
A2 for grade three, 97 for grade four. and .98 for grade five. Intercorrelations °
were computed xeparately for entiQe population of 267, those in each of three
grades and those in each of the 12 classes. The fact that the degree of reading
ability developed in these classes was scarcely as great as that produced in pupils

\
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of same mental age in the country at large justifies suspicion that Carden system
was a haodicap rather than a belp to these teachers. As further check on find-
ings, an analysls of covariance was carried out. - If amount of Carden instruc-
tion had any appreciable influence In Improving reading performance, when the
role of intelligence and fampling errora are ellminated, this analysis would have
shown it. It did not. The verdict was that the Carden method was not signifi-

teaching phonics {s futile or unnecesqary. They show merely that the much less
complex and lesa rigld programs employed in most American schools during the
past decade produce reading abilities equal to, or somewhat better than, the
Carden system In less time and with less effort. Nothing appearing in the results
of thia study suggests that we should not try bard to improve instruction In
developing word-recognition skills in the future, but results indicate that {m-
Provements are most unlikely to be found by searching in the direction taken by
the Cardeén and similar elaborate ayatems.

166. Gates; ARTHUR 1. “The Word Recognition Ability and the
Reading Vocabulary of Second- and Third-Grade Children,” Reading
Teacher, 15 : 443448, May 1962. '

Purpose. To report resulits of supplementary study of 108 second-grade chil-
dren of approximately average intelligence in two classes in a New York City
8chool who had fust finished, or nearly finished, work with Macmillan readers for
grade two. During May 1061, tests were given consisting of 42 multiple<chotce
exercises, 14 of which were based on wornds introduced In Macmillan first- or
second-grade readers already studied, 14 on new words In third-grade readers,
and 14 on new worda in fourth-grade book. Population consisted of 52 children
selected as subjects.

Results. (1) Thirty-six percent of the children had a perfect score (42 cor-
rect), 40 percent had 41 or all 42 correct, 47 percent had 40 or more correct ; thun—
nearly half the chbildren knew practically all the words ; 62 percent had 13 or 14
of the 14 first- and second-grade words correct, compared to 55 percent of third-
grade and 50 percent of fourth-grade words. (2) For every 100 previously .
atudied basal reading worda that the average child could read and understand, he
could handle equally well 91 “pow" thirdgrade and 88 “new" fourth-grade words.
(3) The abler half of the puplis, who got substantially perfect scores on both
“old” and *‘new" words, had elther learned *“‘new" thirdgrade and fourth-grade
words In the course of their readiug of other materials or had used thelr word-
analysis skills to figure out pronunciation and meaning of words in exercises
themselves. The fact that poorer pupils are less versatile, that they will en-
counter relatively more unfamiliar words in their reading and have relatively
more difficulty with them, warns us not to be too hasty in discarding every form
of vocabulary control in basal readers of lower grades. Vocabulary control
helpa author and teacher make the basal reading program a systematic and
orderly progression of learning steps. It represents one type of control which
recent teaching machine “programing” calls for in much greater detall and with
much greater precision. Idea that sole purposee of vocabulary control is to make
material easy to read is erroneous. It can serve opposite purpose equally well: .
Basal reading lessons comprise only a small fraction of the total reading pro-
gram of a good modern school.

.
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167. GesLrr, Harmer L. An Analysis of the Relation Between
Pitch Dixcrimination and Phonic Senxitivity in First-Grade Children.
Unpublished Ph. D. Thesis, University'of Connecticut, 1958.

Purpose. To examine relationsbip betwoen— bnch discrimination and phonic

‘sensitivity in first-grade children. Population consisted-of all children enrolled

in g;rade one in Fast Haven, Conn,, in April to May 1977. Tests used were Sea-
akore Fitch Teat; originnl group test designed to measure phonic sensitivity, and
original pitch test. Correlation coeficients were computed.

Conclusions. There wnr @ =igniticant relationship for boys between pitch
discrimination and consenant perception, pitch and consonant blend percepti
and pitch and vowel perception; for gins, a slgnificant .n-latlonahl;ﬁ was found
between piteh and consonant perception. A small, positive relationship was found
between pitch and mental age, and between phonics test scores and mental age.
Partlal cdeficlent between pitch and phonics, holding mental age constant, I8
ignificant. Analysis of upper and lower 27 percent groups of pitch tert distribu-
tion shows no mean dmeromw between boys.and girls in any variables within
the upper and lower gmups There was a significant relatfonrbip between pitch
and phonics for the upper group. Relatlonship between phonics and mental age
3 high for both groups. Holding mental age constant, partial correlation co-
efficient between pitch and phonics for the upper group was weakened but re-
maio: ] significant. /

168. Hickey, Joan. Word Mastery in Oral Readmg “Look-on”
Veraus, Audience Situation in Grade Three, Unpublished Ed. D. The-

~ sis, Boston University, 1959,

Purpase. To dlscover If {t is more profitable for a child to follow along when
somegne reads orally or merely to listen without foHoM:u; along. Population
consisted of 102 third-grade pupils divided into two groups, which were rotated
using both methods. Duration of study was 4 weeks. Original, unpublished tests
were used ; weekly individual word recognition tests and delayed test given at
close ofstudy. Test scores were compared.

Conclusion. There was no significant difference for either method for total
population oneither weekly or delayed testa. 2 .

-

169. Huoak, ELizaseTH. AND WENTZEL. MaARGARET M. The £ffect
of Knowlen‘qe of Letter Names on Beginning ]u’admg. Unpublished

Ed. M. Thesis, Boston University, 1955.

Purpoze.  To bulld series of mieaningful exercizes to teach letter names and to
evaluate them, particularly in relation to' readiog achievement. Population con-
#lated of 155 first-grade students in experimental gronp and 151 first-grade stu-
dents in control group. Duration of ftudy war 3 m@hths Tests used” were
Detraoit Beginning Firat Grade Inlrlhgmm Tesnt, ‘Kuhlmann- Anderson Test, De- ‘
troit Word Recognition Teat, and Tcext of Letter Nantea (by Hoyton et al., un-
publirhed Ed. M. thesix, Boston lnl\erslt), 1954). Critical ratios were com-
puted.

Findinga. I'rior Rnowledge of letters helpﬂ children attain success in beginning
rending. Resnlts of Detrolt Word Recognition Test indicated that experimental
Kroup was superior to control group in reading achievement., with significant
critical ratio of 10.06, and that children who knew 20 or more letters at end of

a
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2-week period were superior in reading achievement, with significant critical
ratio of 7.97.

170. Huenes, Maky PHERIBOL. A Study of the Effect of Phonetic
Skills Upon Reading Improvement, Unpublished M.S. Thesis, Uni-
versity of Tennessee, 1959. ‘

1]

Purpose. To determine whether children learn to read better if they are taught
word-recognition with emphasis on phonetic skills or without such empbasis.
Population consisted of 20 children in grade two. Tests used were Stanford
Achievement Test, Lorge-Thorndike Intelligence Test, and t-test.

Findings. Children who were taught word-recognition with emphasis on pho-
netic skills did not attain significantly higher scores in paragraph meaning or
word meaning. \ :

171. Jenninos, M. ViraiNia. Word Mastery in Oral Reading :
Telling versus Sounding Words in Grade One, Unpublished Ed. M.,
Thesis, Boston University, 1959.

Purpose. To evaluate two procedures in oral reading : telling child an u;
kngwn word immediately or waiting for him to sound it out. Population con-
sisted of 112 students divided into two groupe, which were rotated using both

- methods. Tests used were Kuhimann-Anderson, Pintner-Cunningham, original
weekly individual inventories, and group test given one week after completion

- of study. Duration of study was 4 weeks. Critical ratios were computed. ‘
' Findings. There was no statistically significant ratio in any comparisons of
. achievement under the two methods. Comparisons of weekly tests favored
“telling” method. Comparisons of delayed test scores, which revealed greater
" differences than weekly comparisons, favored “sounding” method. Many words
showed differences greater than 10 percent between sounding and telling methods.

172. LeieHToN, ELizasetH Groor.  Study of Word Analysis Skills
of Selected Reading Series, Unpublished M. Ed. Thesis, University
of Southern California, 1958.

Purpose. To analyze certain word-recognition skills of nine selected basal
readers of grades one through three and to compere them as to placement and
frequency of repetition.

Findings. Study revealed more differences than similarities in readers.
Teacher should know philosophy of authors of series.

173. Lewis, Auce Juanita. An Inventory of the Auditory and ~
Visual Discrimination Abilities of Beginning Kindergarten Children.
Unpublished Ph, D. Thesis, State University of Iowa, 1959.

Purposes. 'To measure ability of beginning kindergarten children to perform
auditory and visual discrimination skills prior to instruction, and to determine
effect of chronological age, sex, and socloeconomic status upon children’s ability
to perform these skills. - Population included 192 beginning kindergarten chil-
dren. Test consisted of 80 auditory and visual discrimination items. T-test was
statistical technfyue used. ’ o

Conolusions. Beginning kindergarten children answered 14 of the 20 items
concerned -with ability to hear the rhyming element in words, Majority of chil-
dren experienced difficulty in hearing beginning sounds in words, with a mean

e
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score of 8.9 of 20 items. Mean score of 19.3 of 20 items in seeing likenesses and
differences in ‘geometric designs and pictures and a mean score of 17.8 of 20
5 items in detecting likenesses and differences in words and letters indicated
that children had more difficulty in discriminating hetween letters and words
than between designs and pictures. Chronological age and sex had no'significant
effect upon test performance. Socioeconomic statys, however, had significant
effect ; mean score for children frqm the upper group was higher than the score
from the Jower group and was significant at 5 percent level of confidence.

174. LiNnEHAN, ELEANOR B. Farly Instruction in Letter Names and
Sounds as Related to Success in Beginning Reading. Ed. D. Thesis,
Boston University, 1957, Journal of Education, February 1958.

Purpose. To discover if children learn to read more effectively when initial
instruction concentrates on word-recognition by memory or by analysis of letter
4 forms, names, sounds in words, and phonice. Duration of study was 1 year.
Population consisted of 314 first-grade children in the experimental group and
300 in the control group. Tests used were California Test of Mental Maturity.
Roston University Letter Knowledge Tesat, Murphy-Durrell Diagnostic Reading
Readiness Test, Detroit Word Recognition Test, and Boston University
Group and Individual Tcsts. Mean differences and critical ratios were computed.

Findings.™ In September tests control group (group that underwent straight
word-recognition instruction) scored higher than experimental group in learn-
ing rate, with statistically significant difference. June achievements, however,
were in favor of experimental group, with statistically significant differences
in oral reading and paragraph meaning. Experimental group was also sig-
nificantly superior in all tests of phonics ability.

175. LrpkiN, MarsorIE BRENNER. Word Mastery in Oral Reading :
“Look On” versus “Not Look On” in the Second Grade. Unpublished
Ed. M. Thesis, Boston University, 1959.

Purpose. To discover effect on vocabulary mastery of children’s following
text during oral reading or merely listening. A total of 101 second-grade puplils
in 4 classes were divided into two groups, which were rotated using both
methods. Duration of study was 4 weeks. Original, unpublished tests were
used: weekly individual word recognition and delayed word recognition tests
at close of study. Statistical technique used was not indicated.

Conclusions. There appeared to be little difference in achieyement under
1 either method.

176. Massey. WiLLiam FrRaNK.  The Development of the Modern
Sequential Program of Word Perception as Revealed by the Litera-
ture, Unpublished Ed. D. Thesis, University of Missouri, 1955.

Purposc. To trace development of sequential, balanced program of word
perception in modern elementary schools, and to identify parallels between edu-
cational thought and new approaches to word perception from 1607 .to 1955, as
revealed by the literature.

X Conclusions. Yearbooks of National Rociety for the Study of Education since
1925 have consistently recommended balanced program of word perception based
on results of research. Historically, answer to question of method to be em-
ployed in developing word perception has been sought in synthetic and analytic

’

L9
ERIC




: —

--

g8 "RESEARCH IN PRIMARY READING

approaches. Single approach to word perception, such as alphabet, phonic, or
word method, has lead to neglect of some needed word-attack skills necessary

. for indepéfidence in reading. On basis of historical evidence thére appears to
be little justification for a return to a single approach to word-perception, such
as alphabet-pponetlc approach currently being advocated.

177. MiLis, Roserr Epwarp. An Ewvaluation of Technigues for the
Teaching of Word Recognition, Unpublished Ed. D. Thesis, Univer-
sity of Florida, 1955.

Purpose. To determine teaching method or combination of methods most
effective in teaching word recognition. Population consisted of 58 third-grade
students selected in chronological order in which they were referred by teachers;
all subjects were referred on basis of at least 6-month retardation in reading.
Technique used was analysis of variance.

Findings. Different children learn to recognize words more effectively by dif- 4
ferent methods. Chronological age, intelligence, and method of teaching word
recognition interact significantly in determining number of words learned in
15-minute teaching session, with intelligence a significant variable.

178. MueHL, S1EGMAR. “The Effects of Visual Discrimination Pre-
training with Word and Letter Stimuli on Learning To Read a Word
List in Kindergarten Children,” Journal of Educational Psychology, |
52: 21522, August 1961.

Purpose. To determine stimuli relevant to visual discrimination among words
for beginning readers. Population consisted of 60 children from 3 kindergartens
in Iowa City, with a mean age of 66.7 months. Children were randomly assigned
to three pretraining groups. Pretraining of groups RR and IR: Nonsense word
sets were designed so that either word shape or letter differences among the three
words in each set could serve as relevant stimuli for discriminating among the
words. LD pretraining was included to control for effect of learning to dis-
criminate among relevant letters, as such on later word list performance. Analy-
sis of variance was used. Two groups received discrimination pretraining with
words and third group with relevant letters alone. '

Conclusions. No significant performance difference was found between the two -
word-discrimination groups on either pretraining or reading task. When letter-
discrimination group was compared with word-discrimination groups, there was .
a performance difference favoring letter-discrimination group in pretraining,
but no differences on reading task between groups. ]

179. OpLanp, RusY NoriNE. A Comparative Study of the Word
Recognition Abilities of Good and Poor Readers in the Third Grade,
Unpublished Ph. D, Thesis, University of Minnesota, 1958.

Purpose. To investigate relationship of word-recognition abilities to suc-
cess in reading comprehension and speed of reading of third-grade children.
Population consisted of 474 pupils in grade three. Tests used included Revised
Stanford-Binet Intelligence Bcale, Gates Reading Survey, and Silent Reading
Diagnostic Test. Reading expectancy was predicted by regression equation of
‘reading test scores on intelligence. Statistical treatment included F-test and
‘analysls of variance. ‘ v
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Conclusions. Relationship existed between word-recognition skills, as meas-
ured by the Silent Reading Diagnostic Test, and comprehension and speed. For
boys, there was no relationship between speed of reading and initial errors, be-
ginning sounds, and letter sounds.

180. OrsoN, ARTHUR V., JR. Growth in Word Perception as It Re-
lates to Success in Beginning Reading, Ed. D. Thesis, Boston Univer-
sity, 1957, Journal of Education, February 1958.

Purposes. To discover relationship between certain word-perception abilities
and reading achievement. To measure growth in these abilities resulting from
specific instruction. To identify specific difficulties in word perception. Dura-
tion of study was 6 months. Population consisted of 1,172 students in grade one.
Testa used were Boston University Letter Knowcledge Tests, Murphy-Durrell
Diagnostic Reading Readiness Test, Otis Quick-Scoring Mental Ability Test, and
California Short-Form Test of Mental Maturity. Critical ratios and coefficients
of correlation were computgd to determine relationship between tests given in
September and February and reading achievement in February.

Findings. Letter knowledge has definite relationship to reading achievement.
Analysis of reading achievement by chronological age quartiles revealed that
younger children ghowed slight superiority to older children. Reliability of read-
ing test was .97. ’

181. Riveinp, Harowp C. : T'he Development of a Group Technigque
in Teaching W ord Recognition To Determine W hich of Four Methods
Is Most E'ffective With Individual Children, Unpublished D. Ed. The—
sis, University of Florida, 1958. '

Purpose. 'To investigate four methods of teaching word recognition to deter-
mine most effective one for individual children or small groups. Population con-
sisted of 183 elementary school students selected by principal. Duration of
study was 9 months.

Findings. No significant dlﬂerencea were found in results obtained by five
teachers under controlled conditions with the four inethods: visual, phonic or
suditory, kinesathetic, and combined. Group-teaching methods seem to be effec-
tive instrument for teachers in determining beat method of instruction for partic-
ular children.

. 182, Scn-vunnns,.JonN Letwis. Word Pronunciation in the Oral
Sight Reading of Third-Grade Children, Unpublished Ph. D. Thesis,
University of Minnesota, 1956.

Purpose. To determine extent of certain pronunciation errors in oral reading
of third-grade children, and relationship of frequency of errors to sex, intelligence,
accuracy of oral reading, and difficuity of reading material. Population con-
sisted of 237 third-grade students randomly selected. Tests used included Detroit
Beginning First Grade Intelligence Test, Pintner-Cunningham Primary Test, and
an Oral Reading Test constructed for study. Techniques used to treat data
were t-test, Chi-square, Behrens-Fisher Teat, and.inverse sine transformation.

Conclusions. Boys made significantly more errors than girls, Mean propor-
tion of vowel errors, omission of sounds, and reversal errors lncregse with in-
crease in reading difficulty level. Consistent increase in general accuracy of
word pronunciation paralleled increase in 1Q level, but there was no comlltept
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change in proportion of errors. There tends to be an increase in proportion
" of vowel errors and decrease in proportion of vowel-consonant errors with
increase in accuracy level of readers. =

183. STranD, HELEN A. The Differential Contribution of Specific
Word Recognition Technigues to Reading Ability at Various Levels of
Educational Advancement, Unpublished Ph. D, Thesis, University of
Minnesota, 1956.

Purpose. To study relationship between successful use of certain word-recogn-
tion techniques and reading comprehension in grades two, three, and four.
Population consisted of 792 students in grades two, three, and four. Tests used
were California Test of Mental Maturity, Non-Language Section ; Gates Primary
ond Advanoced Primary Reading Tests, and Silend Reading Diagnostic Tests.
Statistical techniques used were F-test and analysis of variance.

Conclusions. There was a relationship between skill in recognition of words in )
isolation, recognition of reversible words in context, locating elements, word
synthesis, beginning sounds, rhyming sounds, word elements, syllabication, locat-
ing root words, and overachieving and underachieving in reading comprehension.
There was no relationship between knowledge of letter sounds and overachieving
and underachieving in reading comprehension. ,

184. TrursTON, ERic L. An I'nvestigation To Determine the Ewist-
ence of An Order of Difficulty on the Association of the Initial Con-
sonant Sounds With the Printed Lower-Case Letter Symbol in the
Initial Position of Nonsense Syllables, Unpublished Ed. D. Thesis,
University of Houston, 1961. g

Purpose. To determine whether. first-grade children experience an order of
difficulty in associating consonant sounds with initial letter symbols In nonsense
syllables. Order of difficulty was examined on bases of school attended, sex,
section membership, mental age, and “amount of schooling.” Population consisted 1
of 60 boys and 60 girls in the first grade in 8 classes in 2 schools. In January
and May subjects were given phonics test which required them to pick a
response starting with letter that matched initial sound of tape-recorded nonsense
syllable. Coeflicient of correlation was computed.

Conclusion. There was a higher correlation between performance of children
from different schools, sections within schools, sex, and mental-age groups than
between performance and first-grade basal reading programs. 3

185. Zasac, MarY H., AND ALGER, NATALIE A. An Ezperiment to
Determine the E ffect of the Knowledge of Letter Names in Beginning
Reading, Unpublished Ed. M. Thesis, Boston University, 1957.

Purpose. To discover effect of knowledge of letter names on reading achieve-
ment in grade one by means of constructed exercises and to evaldate ‘exercises
in relation to reading. Duration of study was four months. Tests used were
Pintner-Cunningham Primary Tess, Detroit Word Recognition Test, Test of Letter
Names (by Boyton et al. unpublished Ed. M. Thesis, Boston University, 1954).
Critical ratios were computed. '

Findings. Significant critical ratios of 26.19 and 19.60 of experimental group
favored continued teaching of capital and lowercase letters, respectively There

L
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was significant diffemca of 251 in favor of the experimental group ln mean
reading score. ’

Iieading and Langquage Arts

186: CARRELL, THERESA, AND STEVENS, TrAXEL. “Leaping the Lan-
guage Barrier,” T'exas Outlook, 45: 19-20, September 1961.

Purpose. To examine a preschool program designed to teach non-English-
speaking children minimum speaking vocabulary of English so that they can
progress at normal rate in first grade. Population consisted of 15,000 enrolles in
summer of 1960. At end of school year 57 percent were promoted to second
grade. (1) 5,874 children completed four levels of basal reading; (2) 3,330
completed three levels of basal reedlng, (8) 2,371 completed two levels of basal
reading.

Conclusions. (1) Children from the fourth level and some from the third
were promoted to the second grade. (2) Same schools move all children into the
second-year program and then teachers begin reading instruction at whatever
levél the ?hlldren are; in effect, an ungraded program.

187. HorrerTer, MaBeL Davis. Relationship of Spelling to Read-
ing in the Primary Grades, Unpublished M. Ed. Thesis, Illinois State
Normal University, 1860.

Purposes. To determine (1) relationship between spelling and three aspects
of reading and (2) differences in -relationship of spelling and reading achieve-
ment between boys and girls and among pupils of superior, average, and low
intelligence. Population consisted of 100 pupils in primary grades. Reading and
intelligence tests were administered. Duration of study was 2 years, 3 months.
Pearson product-moment coefficient of correlation and test of significance were
computed.

Conclusions. Significant relationships were found between spelling and word
recognition, spelling and paragraph comprehension, spelling and reading ability,
spelllng and average readmg, and between word recognition and pnrasraph
comprehension,

188. Jones, Dli.ra M. Pronunciation and Spelling of Second-Grade
Pupils, Unpublished D. Ed. Thesis, Temple University, 1956.

Purpose. To investigate various aspects of language development as shown
by second-grade children’s achievement in use of a core communication vocabu-
lary. Population consisted of 50 second-grade pupils randomly selected from
total population of 114, Tests used were Stanford Achievement, California Test
of Mental Maturity, and Spelling Test constructed by author. Duration of
study was 1 year. Pearson product-moment correlations, Chi-square, and con-
tingency coeflicients were computed.

Conclusions. Words most frequently used are 4 or 5-letter monosyllables.
Second-grade pupils can handle many words in the core communication vocab-
ulary. Second-grade children seem cautious and their errors have to do with
letter placement. . -

e
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189. Lemiey, Lows N. Language Arts Approach to Individualized
Reading. School District of Reading, Pa., 1961.

Purpose. To determine whether time might not be saved through a language
arts approach to free c¢hoice reading. Population consisted of 29 first-grade pu-
plls in one classroom, whose achievement was lowest in city. Duration of study
was 1 year. Tests used were Metropolitan Readiness, Stanford-Binet, Gates Pri-
mary Reading, and Metropolitan Achievement ; test scores were compared. No
statistical treatment was indicated.

Conclusions. Group which was lowest in city in SBeptember was highest in
May. Interest, enthusiasm, and love for school and reading were unexcelled.

190. West, MiNN1E B.  Children's Improvement in E'nglish Usage
in a Correlated Program, Unpublished M.A. Thesis, University of
California, Berkeley, 1959.

Psrp‘gae. To identify and possibly to correct serious English errors made by
third-grade children from environments in which low level of English was spoken.
Populatioh consisted of 32 students in grade three. Tests used were Kuhimann,
dnderson Intelligence Tests and English usage tests developed by West. Dura-
tion of study was 15 weeks. English usage was correlated with a social studies
unit. Test scores were compared in terms of t-ratio to determine significance
of difference between means. .

Findings. Children's ability to recognize English usage errors can be developed
by correlating English usage instruction with soclal studies units; significant
gains were made by all children. Comparison of gains in subtest scores revealed
significant difference between means of each initial and final subtest score.
Gains achieved by highest and lowest 1Q groups were not significantly different.
Conclusions based on test results and improvement in oral English usage habits
were not indicated.

Reading and Intelligence

191. Burks, Harop F., and Bruck, PavL. “The Characteristics
of Poor and Good Readers as Disclosed by the Wechsler Intelligence
Scale for Children,” Journal of Educational Psychology, 46: 488-
493, December 1955.

. Purposc. To test hypothesis that poor readers may be relatively weak in those
parts of intelligence tests which resemble vital characteristics inherent in writ-
ten language. If a pattern of abilities for poor readers can be found, resulting
pi‘oﬂle should have 1mplications for curriculum modification. Population con-
sisted of 11 good readers and 31 poor readers (one or more years below grade
level), who ranged in grade levels from third through eighth grade. Tests used
were Wide Ramge Achicvement Test and Wechsler Intelligence Boale for

Children.

Conclusions. Poor readers were significantly low on. Information, Arithmetic,
and Coding subtests but significantly high on IMicture Arrangement, Block De-
sign, and Comprehension subtests. Good readers were significantly high on
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Similarities subtest. Hypothesis wns made that poor readers, as a group, ap-
proach learning situations in a more concrete manner because of inability to
handle abstractions. S8ince the reading process inherently consists of making
abstracttons, these children are handicapped.

192. Jones, LuciLe Q. Relationships of Reading, Spelling, and
Intelligence, Unpublished M. Ed. Thesis, Illinois State Normal Um-
versity, 1957.

Purpogse. To compare relationships between oral and silent reading compre-
hension, critical reading and intelligence, intelligence and reading achievement,
instructional level of informal reading inventory and intelligence, assimilative
and critical reading, reading achievement on a standardized test and instruc-
tional level of informal reading inventory, rate of oral and silent reading, and
reading and spelling achievement. Population consisted of 22 students in pri-
mary grades. Tests used were intelligence tests, reading and spelling achieve-
ment tests, and an Informal reading inventory. Duration of study was 2
years, 8 months. Pearson product-moment coefficlent of correlation was com-
puted.

Conmolusion. All relationships tested were posltlve but not significant. Ex-

" ceptions were rate of oral and silent reading, and reading and spelling achieve-
nment, both of which were significant at 1 percent level of confidence.

193. OweN, JasoN C. A Study of the Prognostic Value of Certain
Measures of Intelligence and Listening Comprehension With a Se-
lected Group of Elementary Pupils, Unpublished Ed. D. Thesis, Uni-
versity of Missouri, 1957.

Purpose. To determine relationship among selected measures of intelligence,
listening comprehension, and reading achievement as basis for ascertaining prog-
nostic value in estimating a pupil's present capacity for achievement in read-
ing. Population consisted of 160 students in grades two, three, and four. Dura-
tion of study was one year. Tests used were California Teat of AMental AMa-
turity, Lorge-Thorndike Intelligemnce Tecst, Durvell-S8ullivan Reading Capacity
Test, Van Wagenen Listening Vocadbulary Scale, and California Reading Test.
Data were treated by product-moment coeflicients of correlation between measure
of reading achievement and each of the group measures of intelligence and lis-
tening comprehension; multiple correlations to asrcertain combinations of the
ieasure of intelligence and listening comprehengion yielding highest degree of
relationship to measured reading achievement; beta coeflicients giving propor-
tion of variance of reading achievement attributable to combined measures;
and multiple-regression equations for predicting reading achievement with
measures of intelligence and listening comprehension.

Findings. Child’s approximate level of reading expectancy can be more ac-
curately obtained by using combination of measures of intelligence and listen-
ing comprehension than by using a single group measure of intelligence and -

' listening comprehenslon Although such a combined measure appears to yleld
& more nccunte prediction of reading achievement than any one of these
measures used separately, the measure is not of sufficient magnitude to rule out
action of many other factors that operate in determining reading achievement.

e
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194. Reeo, James C. An Analysis of the Interrelationship of Cer
tain Components of the “Primary Mental Abilities” and Reading
Achierement, Unpublished Ph. D, Thesis, University of Chicago, 1958.

Purpose. To analyze results of reading and intelligence tests administered to
groups of children in grndes oné, four, .and seven in an attempt to determine
which components of intelligence were most closely related to reading. To in-
vestigate changes In intellectual factors which could be used to predict rate,
vocabulary, and.comprehension, and to esumgte validity of S8RA Primary Men-
tal Abdilitics tests as predictors of reading achievement. Population consisted
of 153 students in grade one, 107 in grade four, and 101 in grade seven. Tests
used were SRA Primary Mental Abdilitics and Chicago Reading tests. For sta-
tistical procedure, dependent variables were the scores on Chicago Reading tests.
The eight independent variables were the six PMA test 8cores, sex, and chrono-
logical age. First, intercorrelation coefficients were calculated among the de-
pendent variables and between dependent and independent variables; then for
each dependent variable, multiple-correlation coefficients based on predictor vari-
ables in a given multiple correlation were tested for significance by use of t-test.

Conclusions. Intellectual components related to reading achievement at grades
one, four, and seven were different ; therefore, one cannot assume that a child
proficient in reading at primary-gmde level will continue to be 8o at intermediate-
grade level, nor can one employ same tests to estimate reading potential, regard-
less of ages of subjects. Rate of rending is relatively independent of vocabulary
and comprehension, although the same factors predict it, and finprovement of
rate requires direct instruction ; perhaps rate can be increased without regard to
vocabulary and comprehension, although current consensus of experts is that
to do 8o is undesirable. SRA Primary Mental Abilitics tests have limited value
in predicting reading potential. Chicago Rcading Test, D, does not provide
measures of critical reading skills.

'Audiiory Factors

195. Epaar, RoBerr CLAREN. An Investigation of the Relationship
Beticeen Certain Types of Hearing Loss and the Perception and Dis-
crimination of Initial High Frequency Phonetic Elements by FEle-
mentary School ('hildren, Unpublished Master’s Thesis, Claremont
Graduate School, 1960.

Purpose. To determine some relationships between two types of hearing loss
and the perception and discrimination of 13 high-frequency phonetic elements.
Population consisted of 31 third- and fourth-grade students; subnormal hearing
Group A consisted of 15 children with binaural hearing thresholds of 20 decibels
or more in frequencies above 3,000 cycles per second ; subnormal hearing Group
B consisted of 16 children with binaural hearing thresholds of 20 decibels or
more in frequencies above 3,000 cycles per second plus losses greater than 20
decibels. Tests included Sound Rccognition Test and Production Test.

Concluxions. Normal binaural low-frequency hearing combined with bi-
naural high-frequency loss was a condition confined to males only, while both
sexes were equally inclined to manifest slight to moderate binaural low—fre-

-9
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quency loss combined with binaural high-frequency loss. No relationship exists |
between binaural high-frequency hearing loss and the perception, visual {denti- |
fication, and vocal reproduction of initial high-frequency consonant soynds.

196. GogoLEwsKI,JEAN 1. Auditory Perception of Word Elements
in Beginning Reading Through Visual and Kinesthetic Speech Clues,
Unpublished Ed. D. Thesis, Boston University, 1955.

Purpose. To determine effectiveness of speech-correction methods for im-
proving ability to distinguish separate sounds in spoken words. Population con-
sisted of experimental group of 280 children in grade one, who used teaching
manual written expressly for this study, and control group of 291 children in
grade one, who used Bwuilding Word Power. Groups were equated on bases of
mental age, auditory discrimination, visual discrimination, and learning rate.
Duration of study was one year. Tests used were VNurphy-Durrell Diag-
nostio Reading Readincss Group Teat, Kuhimann-Finch Tcst for Beginning First
Grade, Detroit Word Recognition Test, Mason Test of Auditory Analysis of
Word Elcments, Durrell Word Rcecogmition Test, and Gates Primary Reading
Tcst. Mean differences and critical ratios were computed and compared.
Groups were tested in October, March, and May.

Conclusions. There was no statistically significant difference between the two
groups during any testing period in auditory discrimination, visual discrimina-
tion, or learning rate. Previous evaluation of method used by control group had
indicated marked gain in these skills after presentation.

197. Mok, Iver L. Auding as a Predictive Measure of Reading Per-
formance tn Primary Grades, Unpublished D. Ed. Thesis, University
of Florida, 1957.

Purpose. To compare significance of auding ability as predictive measure of
reading performance, .with mental age, verbal-intelligence mental age, and non-
verbal-intelligence mental age. Population consisted of 27 puplls in grade one,
30 pupils in grade two, and 26 i grade three. Duration of study was eight
months, Tests, given in October and March, were California Test of Mental Ma-
turity, California Rcading Tcst, and Florida Rcading Rcalcs. Zero-order, mul-
tiple, and partial correlations were computed from test scores. Certain noncorre-
lational annlyses of auding test scores were made.

Findings. There was a high correlation between firat and second administra-
tion of auding tests (.8838), which suggests high rellability for measure when,
three grades were combined. Mental age measures correlated highly (.7978)
with California Rcading Tcst scores when all three grades were placed in one
distribution. October auding tests correlated (.7922) with those of California
Reading Test given in March, when the 83 cnses were combined in one distribu-
tion. Scores of auding test given in October correlated (.7580) with scores in
Florida Rcading Scalcs given in March.

i - 198. Murray, LuciLe Mary. Auditory Discrimination and [ts
Influence on Reading Achievement. Unpublished Master's Thesis,
Illinois State Normal University, 1960.

Purpose. To determine reading achievement of children who had been given
reading instruction with special emphasis on auditory-discrimination skills.

wle =
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Population consisted of 23 students in primary grades. Duration of study was
2 years, 3 monthr. Pretest and final tests on auditory discrimination and
reading achlevement were given. Pearson product-moment correlation was
computed. &’ ‘ )
Conclugion. Very significant relationship be
reading achievement was indlicated. 3

199. Smri, Leora E. Auditory Discrimination and First-Grade
Reading Achievement, Unpublished M. Ed. Thesis, Illinois State Nor-
mal University, 1957.

Purposc. To observe effectiveness of reading instruction when special em-
phasis was placed upon auditory dixcrimination. Population consisted of 32 first.
grade puplils, divided into a control and an experimental group. Fisher t-test
was used.

Conclusions. Relatlonships among {nstruction with emphasis on auditory dis-
crimination, reading readiness, intelligence, and reading achievement. were
significant. .

' auditory dlécrtmlnatlon and

Reading and Physical Growth

200. ANpErsoN, Irvine H.. and HuaHes, Bryron O. “The Relation-
ship Between Learning To Read and Growth as a Whole,” School of
Education Bulletin, University of Michigan, February 1955

Purposa. To coﬁpare physical growth of two groups of first-grade boys, whose
IQ’s were all nearly the same, but whose age of learning to read differed widely.
“Age of learning to read” is defined as the chronological age at wh’lch reading
age of 84 months is attained on Gatcs Primary Rcading Tests. Population con-
fisted of 54 boys matched for IQ on Stanford Binct and for early v. late reading.
Average chronological age of early readers was 110.9 months and of late readers
110.7 months.

Conclusions. Boys who begin reading late tend to be pbysically less mature
than boys who begin reading early. The way the child matures as a whole s
more important in determining reading readiness than is growth in any single
attribute. Maturity is also of more importance than method is in learning to
read. :

201. GLEASON, GeErALD T, and Kravsmerer, HerBerT J. “The Re-
lationship Between Variability in Physical Growth and Academic
Achievement Among Third- and Fifth-Grade Children,” Journal of
Educational Rescarch, 51: 521-527, March 1958,

Purpose. To test two hypotheses related to Olson's ideas : (1) Variability in
physical growth s accompanied by variability in academic achievement.
(2) Variability in physical growth is accompanied by low academic achlevement.
Subjects were 54 third-grade students and 66 fifth-grade students. Children’s
mean chronologicnl age was near mean of the carpal and dental age, but well
below mean age of height, weight, strength, mental age, and achlevement in
reading, arithmetic, and language. Tests used were California S8hort-Form Test

o

-,




TEACHING PRIMARY READING 107

of Mental Maturity and California Achievement Tests, and Revised Stanford-
Binet, Gatcs Advanced Primary Reading Test, Iowa Every-Pupil Test. Rank
order correlations, intercorrelations, and raw scores were converted to g-scores.

Findings.. Uneven growth In height, weight, strength of grip, and carpal de-
velopment tended to be accompanied by uneven and low achievement in reading.
arithmetic, and language among third- and ﬂfth-g‘rade girls, by low achlevement
among thirdgrade boys, but neither by variable nor low achievement among
fifth-grade boys. Dentition did not correlate consistently with height, welght,
strength, or carpal age, which four measures showed consistent, positive correla-
tions by grade and sex. Number of permanent teeth was found invalid as meas-
ure of these subjects’ total physical growth.

202. KaruiN, Roseer. “Physical Growth and Success in Undertak-
ing Beginning Reading,” Journal of Educational Research, 51: 191-
201, November 1957.

Purpose. To ascertaln whether certain measures of physical growth, used
alone and in combinations, are related significantly to success in undertaking
beginning reading in first year of public elementary school systems. Population
consisted of 250 firstgrade students in four elementary schools in a suburban
community near New York City. Tests used were Metropolitam Reading Readi-
ness Teats, given In October, and Gatcs Primary Reading Test, given in May.
Height, weight, and carpal development were used as indications of physical
growth. Statistical techniques used were coefficient of correlation, coeficient of
nllenation, index of forecasting efficiency, and coefficient of multiple correlation.
Criteria were based on factors known to contribute to reading readiness: IQ of
90 or higher on Pintner-Cunningham Primary Test; absence of undesirable re-
rponses on Keystone Viewal Survcy Tcat ; hearing loss of not more than 10 deci-
bels on Maico Pure-Tone Audiometer freedom from any serious speech defect,
immaturity of speech, or foreign language influences ; evidence of social and emo-
tional maturity as measured by Winnetha Scale for Ruting School Behavior and
Attétudes.

Conclusions. Skeletal growth, height, and weight were correlated with reading
readiness and rending achievement test scrres. Analysis of data revealed that
these aspects of growth appeared unrelated to reading readiness test scores.
There was a definite relationship between skeletal development and reading
achlevement test score, 2

Reversals

203. BentoN, Arrat L, Significance of Systematic Reversal in
Right-Left Discrimination, State University of Iowa, Acta Psychia-
trica E't Neurologica 33: 2,1958.

Purpose. To determine whether children showing consistent reversal in right-
left diacrimination differ from an appropriate control group in respect to (1),
finger localizsing ability, (2) handedness, (3) arithmetic achievement, and (4)
reading achievement and associated language skills. Population consisted of
120 children in control group and 105 in experimental group. Age range was

691-877 0—63—8
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8ix to nine vearr. Weckslor Intclligemee Reale for CRiddren was given to all
children. Thirty-four children in one subgroup were given a battery of achleve
ment terta in fourth grade. Twenty-seven made coaventional acores on right-left
discrimination text aud seven made reverral scoren. Mean performance level of
control group on language skills test was 5.3 and of reverral group, 48. Fisher
Eract Probadility Test wan uned. A )

Conclusionn. An compared with the control group, chlldren showing systematic
reversal were generally Inferlor In development of language skills; group lo-
cluded unduly high proportion of children with defective reading abllity. 8ys-
tematic reversal may be symptomatic of general language deficit, as expressed in
slowness in learning conventional verbal symBols.

204. PrestonN, Rarpr C. “Reversals in Reading and Writing
Among German and Among gmerican Children.” Reading Clinic,
University of Pennsylvania, 1957, Elementary School Journal, 57T:
330-334, March 1957. '

Purpose. To teet hypothesis that (German cbildren commit fewer reverral
errors than American children. whlch, appeared plausible because of appareatly
lega prersure exerted upon German children to read in grade one, and greater
rimplicity and consistency in varfous important features of lhq German language.
One portion of reading-readiness teat, Awslcacteat fur Bchulneulinge, in which
14 reversals were possible, was given to 8.000 first-grade children {o Arat mooth
of school in Munich. Fifty testa were randomly selected in each of four cate
gorien: boya with reuding readiness scores ln the upper 27 percent; girls with
reading-read{nesa scprew in the upper 27 percent ; boys with reading-readinesa
scores in the lower 27 percent: girls with reading-readiness scores in the lower
27 percent. RKame 14 Itemn were printed as a separate test. given to some 800
first-grade children during the frst month of school in Philadelpbia. Fifty teats
were randomly wlec-u-q from each of same four categories. However, reading
readiness was determined by teachers' ratinga instead of by reading readiness
scores, which were not avallable. Chi-square was computed.

Conclurions. Muanich pupils committed significantly greater number of re-
versals than Philadelphia puplls, Significantly greater number of Philadelphia
than Munich pupils committed oo reversals at all. In both g&upa. puplis judged
least ready for reading committed gignificantly greater pumber of reversals
than those judged most ready for reading. No significant sex differences were
found {n number of reverxals committed In Munich or Philadelphia. Both
Munich and I'hiladelphfa children were significantly more prone to make re-
versals of matching than of copying type. In Germany reversals were made by
75 percent of entering first-grade puplla, who made approximately 30 percent
Inore reversals as a group than American first-grade pupiis. Of the Philadelphia
children 87 to 100 percent had attended kindergurten, in contrast to about 2
percent of the Munich children. In all probability, equalized kindergarten ex-
perience of German and American graups would tend to equalize differences in
frequency of reversal errors. Analysis of other differences in cultural envi{ron- <
ment of children in Germany and in the United States should throw light om-- ;
role of environment {n readinesa for learning in general.
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Kindergarten Attendance ~

205. Havey, Evizanern D.; Doran, Ann E.; Katz, MiLorep:
MickiN, ‘MArJORIE A. A Comparizon of Scores of Kindergarten
Children and Non-Kindergarten Children in .\;wmﬁc Background
Abilities at First-Grade Entrance, T!npnbli*di‘éd Ed. M. Thesis,
Boston University, 1957.

Purpose. To determine (1) whether klndekxnrlm traloing has beneficial
effect oo motor coordination as related to letter writing, auditory and visual
perception of letters, and knowledge of letter names and sounds, and (2)
whether these abilitien have definite, relationship to increaked learning rate.
opulation was comprised of 030 firut-grade pupils in two communitien: the 628
students in Community A had had kindergarten training, whereas the 308 In
Community B had not. Duration of the study was 1 month. Testa included
Otis Quick-Scuring Mental Ability Teats, Murphy-Dwvrell Diagnoatic Rcading
Rcadincas Test, and Boston Umiversity Lelter Knowrledge Teata. Mean, stand-
ard deviation, standard error of mean, rtandard deviation of differences,
obtained differences, and critical ratio were dWived and were used as bases of
comparison, )

Findings. Children who had had kindergarten experience were superior to
thore who had had no such training in capitals matched and named, letters
written, capitals named Individually, lowercase nained and sounded individually,
auditory discrimination, lower case shown, learning rate, and mental age factors.
There was no rignificant difference in lowercase matched, capitals shown or
sounded individually, and worda shown. Of the children with kindergarten
tralning 72.08 percent could write their nanien, ar compared with 50.62 percent
of the chitdren with no asuch training.

Language

206. CoNbIE. Lzhm'. An Ezperiment in Second Langquage Instruc-
tion of Beginning Indian Children in New Merico Public Schools.
I'npublished Ph. D. Thesis, University of New Mexico, 1961.

Purposc. To determine whether quality of instruction of non-English speak-
ing beginning Indian chlidren could be improved by providing, through curricu-
lum, wider learning experiences and by acquainting their teachers with tech-
niquen consideredd effective In teaching them oral English and {n promoting
their readiness for reading. Population consisted of 228 Indian and Spantsh-
American firat-grade pupils in four rural and reservatioh public schools in New
Mexico; 119 pupils were in control group and 109 in experimental group. Each
group was divided into two clarses. Tests included Tcat of Knowledge of
English for Schaol Reginnery for WAhom Enmglish Ia a Sccond Language and
Vctropolitan Readinesa Tests. Teat of probability was used.

Conclusiona. With field tripa, workshops, and implementation of instructional
program in English, two experimental classes in study showed highly significant
gains ; reservations held for other two classes. Experience seemed to upgrade
quality of teaching. There was need for definition of bilingual educational

-
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problems, courses in second-language teaching, and research in alternate ap-
proaches to second-language teaching. %

207. Grorr, CrarLes DuNserH. A Semantic Study of Selected
- Supplementary Readers Used in the Primary Grades, Unpublished
Ed. D. Thesis, University of Pittsburgh, 1959.

X Purpoy. To determine variations in word meaning in selected supplementary
reading books for primary grades. Spache Readability Formula was used to de- °
termine grade placement of books. Seventeen books were selected for study :
Cowboy Sam Series, American Adventure Scrica, and six supplementary reading
books paralleling basic readers published ® Scott, Foresman and Co. and Mac-
millan Co. Normative type of research was used

Conclusions. Semantics may present problem to reading teachers, as many
words were used with multiple means. Readability formula alone was not ade-
quate in determining difficulty of reading material ; problem of semantics also
must be considered. Additional studies should be made to determine what con-
fusion may arise in child’s mind when he encounters words with varied shades
of meaning. Teachers.should undertake semantic investigations of materials
used in classroom to prevent confusion in minds of pupils. Teachers should
familiarige themselves with research studies and articles on semantics. Studles
should be made to determine what difficulty child encounters when he meets
words with 1‘nultlple meanings. Authors of primary-grade reading material
should avoid using so many words with multiple meanings.

208, LANGMAN, MURteL Porrer. The Reading Process: A Descrip-
tive Interdisciplinary Approach, Genetic “Psychology Monographs,
1960, Eastern Michigan University and Hawthorn Center.

. Purposes. To name areas of behavior related to the acquisition of reading
gkills. To draw together information from peychology, particularly theories of
perception and linguistics, in order to demonstrate the extreme complexity of the
reading process. Ta show relationship between the nature of language as a
generalizing and conceptualging process and the skills involved in reading.
Paper describes seven aspects of behavior, and acquisition of vocabulary, visual
perception skills, auditory discrimination skills, generalizations related to letter-
sound relationships necessary in word analysis, and importance of set and atten-
tion in beginning reading skills. )

Conclusions. Individuals who function inadequately in any of these areas
function inadequately in whole complex of language use. They may suffer from
a learning disability, of which reading failure {s only one symptom. This kind
of learning disability, on which research i{s now in progress, is distinguishable
from reading and learning problems of emotional origin.

209. Pency, Ruey T. An Ezperimental Siud_y Showing the Effects

" of Semantic Variations on a Specific Group of Third-Grade Students,

Unpublished M.A. Thesis, Southwest Texas State Teachers College,
1957.

Purpose. To determine whether third-grade readers show extensive semantic
variations and if so, whether they cause misconceptions and confusions in minds
of a specific group of third-grade students. Population consisted of 60 students

]
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in grade three. Twenty teacher-made vocabGilary tests based op Streets and
Roads by Gray were administered. Duration of study was 8 months. Statistical
treatment was not indicated. .

Findings. Many words contained in third-grade reading material denote more
than one concept. Lack of understanding of langunage causes difficulties. Care-
ful selection of textbooks with respect to semantic variations is needed. Dally
instruction on alternate meanings of words is needed.

210. RosENTHAL, FRED. Some Relationships Between Sociometric
Position and Language Structure of Young Children, Unpublished
Ph. D. Thesis, University of California, Berkeley, 1956.

Purpose. To determine relationships hetween sociometric status and language
behavior. of children. Population consisted of 20 children of high sociometric
status matched with 20 children of low sociometric status, all in grade two. Lan-
guage records of the groups were analyzed in terms of three general, conceptual
aspects of language: structure, method, and purpose, each defined in terms of 10
language measures. Scores were converted to t-scores, and groups were com-
pared by means of analysis of variance of lanjruage scores.

Findings. Language of children of high sociometric status is more active,
variable, and communicative. Children of this age group of approximately
“normal” IQ tended to be equally talkative regardless of sociometric status.
Language of more popular children was superior in quality and social usefulness.

Causes of Reading Difficulties

211. HaNcock, Rose. An I'nvestigation of the Causes for Reading
Retardation of a Group of Third-Grade Pupils. Unpublished M. Ed.
Thesis, University of Southern California, 1957.

Purpose. To determine how reading is affected by IQ’s, length of time spent
in different schools, visual and auditory defects, and emotional and social prob-
lems. Population consisted of @2 students in grade three. Tests included Pure-
tone Audiometer Test, Gates Primary Reading Tcsts, and Kuhimann-Ander-
son Intelligence Test. Statistical treatment was not indicated.

Findings. Abnormal vision and hearing deficlencies had little effect on read-
ing retardation ; effect of speech defects was negligible. Teachers’ comments on
38 pupils, together with health records of 268 pupils, indicated emotional instabil-
ity. Forty-one pupils had attended same school for period of one to three years.
Only 13 pupils came from unsettled or broken homes. Twenty-two pupils of nor-
mal intelligence falled to achieve better than first-grade reading ability. Only
two pupils were up to grade level in achievement.

212. McBaTtH, KaTHRYN. Some Causal Factors Underlying Read-
ng Deficiencies of Second-Grade Pupils of Hale School. Unpublished
M.S. Thesis, University of Tennessee, 1957.

Purposes. To detect and correct causer of reading difficuities found among pu-

_ pils in this study. To evaluate certain factors in relationship to reading achieve-
ment. To report case studies of students overcoming certain retarding factors
and how changes occurred. To help teachers understand some factors necessary
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in teaching reading. Duration of study was one year. Population consisted of
students in grade two. Tests used were Otis Quick-Scoring Group for Intelli-
gence Scale, Gates Primary Word Recognition Rcading Tests, and Gates Para-
groph Reading Tests. Statistical treatment was not indicated.

_ Finding. Mental ability is related to school achievement.

N . ' | ,
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