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Foreword I

PPUPILS in grades 7 to 9 in junior and junior-senior high schoolscomprise nearly one-half of all pupils in secondary schools. Sincethese schools enioll such a large proportion of our early adolescentpopulation, the programs they provide, the services they offer, theiradministrative practices, and the character of their staffs have far-reaching effects.
These programs, services, practices,. and staff characteristics con-stitute the scope of, the present survey, the first of its extent andcoverage to be conducted on a nationwide basis. It is the 'result ofplanning by the staff of the Secondary Schools Section who wereagreed that more atentiion needed to be given to this importantsegment of secondary education.
The study is a sampling drawn from a universe of 4,549 junior

ii high schools and 7,841 junior-senior high schools. Because it is
. impossible for a very small school to have many of the cceptedcharacteristics of a junior high school, junior high schools nrollingfewer than 75 pupils andlunior-senior high schools with fewer than125 pupils in grades 7 to 12 were excluded from the study.

In general, the tables present separate data for the two types ofschools and for large and small schools within each type, making itpossible for the .reader to judge, with-the help of the accompanyingtext, the differences that type and size make in educational oppor-tun.ities for boys and girls.

J. DAN HULL ERIC R. ittBER
Director, Inatructional 'Assistant CommissionerProgram Branch Division of Elementary and
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I. Introduction

Tins Is A STUDY of grades 7 to 9 as they were sound in junior
and junior-senior high schools in the 48 contiguous States and the

District of Columbia. Included in the survey aro-junior high schools
composed of grades 7 and 8 or of grades 8 and as well as grades 7
to 9. No single-grade schools are included. No grade below 7 is
included even though it may have been reported' as part of a junior
high school. Junior high schools enrolling fewer than 75 pupils and
junior-senior high schools having fewer than 125 pupils in grades 7
to 12 or 8 to 12, as the case might be, were eliminated from% the uni-
verse of schools., from which the sample was laken. The remaining
junior and junior-senior high schools were stratified into two size
groups for each typepf school and the sample was drawn as described
in the Technical Appendix.

Qtiestionnaires were mailed to high school principals in February
190. (A copy-of the questionnaire is included in the appendix.Y A
second mailing took place in April, and a third in May of the same
year. No returns received after June 15 were included in the final
tabulation. Of the total of 1,507 questionnaires mailed, returns were
received from 1,360, distributed as follows:

*
Surres Percent surrey0Enrollment si:e roial sample respondents vaporise

Ju.tioP high schools:.
75 to 299 , 270 242 °I' 89.6
300 and Awry

, 424 410 96. 7
Junior-senior high schools:

125 to 499. _ _ _ ...... . .. ... .. _ . . _ . _ _ 415 354 85. 1
500 and more 398 35 89. 2

*tire
r

The returned questionnaires were edited for consistency by a staff
of forms itnalsts in the Educational Statistics Branch. Discrepancies
were dtalt ith,systematically, adjustmentA being made on the basis
of related items wherever possible. The project sponsors did not at-
tempt through corresponding with high school principal to resolve
inconsistencies or to obtain a response to unanswered items. For this
reason the percentage of response varies from item to item. After
editing, data from the questionnaires were transferee(' to punch cards
and processed mechanically. Tab4lations were reviewed for .con-
sistency and internal accuracy, and necessary corrections were made.
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Most tables include-an analysis or the rate of respopse to alert the
reader. to the possibility of nonresponse bias. Since many- principals
failed to fill in one or more items, wide variability in the peiiceiitage
of total response will be obsefved. As a rule of thumb for interpret-
ing these percentages, any response rate much below 80 ,might be
considered cause for questioning the reliability of the data for that
item from the standpoint of representativeness of the response. The
more serioys cases of nonresponse are discussed in the analytical text.
(Fin details, see Technical AppendiX.)

Inc this study when characte4stics of a grade are discussed the
percentages presented sare based upon the number of schools having
that grade. Since within' each of the two *types of schoolsjunior
and junior-seniort-there are varying grade combinations, this may
have some bearing on the results. For example, a.junior high school
of grades 7 and 8 only may have characteristics that are different
from a junior ,high school with grades 7 to 9. Also a junior-senior
high school that does not include grade 7 may possibly have charac-
teristics {lifferent from one that does include the grade.

I
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Background of the Junior High. School

Growth During Half a Century

=INCE ITS BEGINNING 50 years ago in Columbus, Ohio, and
-#4. Berkeley, Calif., the separate junior high school has grown its

sniimber to approximately 5,000; it represents 21 percent of all sec-
onOary schools in the United States and enrolls 25 percent of their
ptipils. In the years since 1952, the separate junior high schools
iicreased in number by half and in enrollment by a fourth. The
jimior-senior high school which represented 36 percent. of all second-.
4ry schools in 19V, in 1959 represented 42 percent for a total of
tlpore than 10,000 schools; it enrolls 32 percent of the Nation's sec-
bidary school population.'

The present study asked the question, "In what year were grades
8, and 9 in your school organized as a junior high school or as

part of a junior-senior high school?" Understandably, the nonre-
'03onse was extremely high. One-fifth of junior high school principals,
/And nearly two-fifths of junior-senior high school principals failed- to
!report the year of establishment. Frequently, principals wrote that
kthis information was not available to them.

Heavy staff turnover experienced by many schools coupled with
/lack of readily available records can result in a current staff knowingA
',little of past events. For this reason a certain bias in the response
ois indicated. Undoubtedly in most of the schools where principals

did not know the answer to the question, the current organizational
pattern was achieved before rather than since 1955. Had all prin-
cipals replied to this item it is probable that the percentages for some
of the earlier years would be increased proportionately more than
would the percentages for ,the more recent years.

alo

Table 1 indicates the spread for the schools for which the year of
organization was reported. According to these figures more than 40
percent of existing junior high schools and 30 percent of junior-senior
high schools were organized as such in 1950 or later. At the other
extreme, 19 percent of junior high schools and 11 percent of existing
junior-senior high schools were organized prior to 1930. ft

1 Edmund A. Fort and Virgil. R. Walker, Public Secondary Schools." No. 1. Statistics of Education inthe United States, 1958-59 Series. Washington: U.S. Government Printing °Mee, 1961 c0E-201132-59) 1). 8-4.

3
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- Table 1.-Percentage_ distributiorii of schools by year of organization, and
type and size of school

Type and size
(enrollment) of

school

.* Total
75-299
300 and above

Total
125 to 499 _____.
500 and above

Total

Year of organization

Since
1955

1950-
54

1945-
49

1940-
44

1930-
39

1923- Before
29 1920

No
re-

sponse'

131.
100.0
100.0

14. 15.1
26. 5 !9.0
29.0 14.2

JUNIOR HIGH SCHOOLS

4.
7.0
3.4

IL 8 L.1
7.S .S

18.1 I 5.6

0.1
26.0
16.1

1N.
1011.0
100.0

JUNIOR-SENIOR MOH SCHOOLS

--Ile. 1 14. 1
14.2 12.7
21.4 18.0

N

1.4 11.2
R.5 5.7 11.1
8.2 4.8 11.6

3.31 1.3
&5 1.4

11.6 1.1

U.
39.9
23.4

Item
re-

spond-
ents

179

34

tg4
212
272

Because of the high rate of nonresponse to the item of date of organization, the percent of nonresponse ismade an integral part of the table. In this respect this table differs from other tables in the report.

In answer to the question, "Do you have definite plans to reorganize
your school within the next 2 years so as to change the grouping of

4 grades 7, 8. and 9 with reference to other grades," principals of 12
percent of the junior high schools and 15 percent of the' junior-senior
high schools replied in the affirmative. Their brief explanations of

.ese sans were in many cases inconc usive, sued as arranging for
make ift or temporary provisions necessitated by overcrowding,
movi g into a new building, school consolidation, or the outcome of a
bonds issue. The more pertinent reasons given for a change are as
follows: .

Of the 79 junior high schools planning to make a change in grade
grou in rcgs, 34 percent were 2-year schools which would add grade 9,
thus oming 3-year junior high schools; and 20 percent were schools
whiel would convert to something other than grade 7 to 9 schools,
that is, they would include graded 5 to 8;6 to 8, or 7 and 8 in their
organizational pattern. Of the 113 junior-senior high schools report-
ing plans to reorganize, 22 percent, nearly all of which fall into the
small-school category, planned to develop' an 8-4 organizational
structure. Forty-three percent of those contemplating a change
would become separate 2- or 3-year junior high schools. _

Purposes and Functions Ascribed to the

Junior High School

For some time a belief has been growing that many educators are
tending to lose sight of the unique character of the functions the junior

4.



A SURVEY OF G ADES 7, 8, AND 9 5

high school was designed to fulfill. Often, the junior high school of
today may be little more than a high school for younger boys and
girls and a preparatory school for the senior high school. It is said
that its primarily academic program relates only minimally to the
imtediate physical, social, and emotional growth needs, education-.
ally speaking, of the young adolescent, but largely to the academic
and specialized preparation to follow in the senior high school. Cus-
tomarily, each individual subject is taught logically and sequentially
in periods of uniform length.

The purposes and functions of the junior high school have been
stated and restated many times since, the' Committee of Ten on Sec-
ondary School Studies headed b; darles WI Eliot, President of
Harvard University, recommended in 1894 that elementary school
work be reduced to 6 years so that secondary school subjects might
he introduced at grade 7, and students be enabled to enter college at
an earlier age. This outcome of reorganization was not affirmed by
subsequent study groups.

Later committees and commissions recognized the difference in the
nature of pupils in grades 7 and 8, expressing the belief that the 7th
rather than the 9th grade represented a significant turning point in
the pupil's life, and that this age of adolescence demanded new
methods and wiser direction. It was felt also that a division after
grade 6 would serve to reduce the heavy dropout rate and also would
result in a better articulated system of education.

The Commission on the Reorganization of Secondary Education in
1918 recommended that "in the junior period [of the secondary school]
emphasis should be placed upon the attempt to help the pupil explore.
his own aptitudes and to make at least provisional choice of the kinds
of work to which he shall devote himself . . . In the junior high
schools there should be a gradual introduction of departmental in-
struction, some choice of subjects under guidance, promotion by sub-
jects, prevocational courses and a social organization that calls for
the initiative and develops the sense of personal responsibility for
the welfare of the group." 2

One of the most frequently quoted statements of functions of the
junior high school was formulated some years ago by William Gruhn
and Hari Douglass.3 It provides for:

l. integration of learning into effective and wholesome pupil behavior;
2. discovery and exploration of pupils' specialized interests; aptitudes, and

abilities;

3 Cardinal Principles of Secondary Education. A Report of the Commission on the Reorganization ofSecondar y Education, appointed by the National Education Association. Bureau of Education Bulletin
1918, No. 35. p. 19.

3 William T. firuhn and Ilarl R. Douglass, The..Modern Junior Iligh School. New York: Ronald Press,l947. Rev. 1936.4p. 3132.
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3. -guidance to assist pupils in making wise choices educationally, vocation-
ally, and in their personal and social living

4. differentiation of educational facilities and opportunities to care for the
varied backgrounds and needs of pupils;

5. socialization, or the provision of learning experiences to prepare pupils tp
participate it) the present social order and to contribute to future clumps;
and

6. artictitation through making posgible a gradual transition from elementary
to senidr high school.

The pfesent study which is the first of its' kind undertaken by the
Office .of Educatipti,will make it possible for the reader to identify
some practices that contribute to, or perhaps deny, the functions
ascribed to the junior high school by individual writers, committees,
and commissions.

The study will also attempt to throw light on the questions often
asked: How.do the programs and practices of the sbparate junior
high sishool compare with those of the junior-senior high school?
How much difference does size make?

tr.

I



in Administrative Arrangements

THE ARRANGEMENTS discussed in this section are confined tothose with an element of time, a topic that has been receiving
considerable attention from persons interested in increasing total
pupil accomplishment. Those who advocate adding to the length
of time pupils are in school emphasize the continuing expansion of .,

knowledge which affects the information that must be acquired by
every pupil. They stress too the need for more iiiitensive specialiia-
tion in a particular field. Increasing the length of the school day or
school year, they say, will assist the school to accomplish its task.

On the other hand, practical considerations.resulting from crowded
conditions in many schools have brought about a shorter school day
for some pupils since they must. share the building with a second shift
of pupils.

While it is not possible for the present study to indicate time trends
for pupils and teachers, the study does establish base line againstwhich future studies of the length of the school day and school year
may report trends.

Double and Staggered Sessions

Double sessions for all or part of the day are one means by which
schools have been ablt to take care of their burgeoning enrollmentsover the past decade. Deplorable as they have seemed to school
people they have had to be used when new buildings could not be
provided in time to receive the fall enrollments, when makeshift
facilities were not available, when crowding in present facilities during
a single session could be tarried no further.

The Office of Education has presented figures from time to timeshowing the percent of public school pupils attending school on a lessthan full-da basis. A recent statistical survey cepublic secondary
schools,' for example, reported that 1.4 percent of the 11 million
pupils were scheduled irr this way in the'spring of 1959. In juniorhigh school, 0.7 percent were on double sessions; in junior-senior highschool, 1.5 percent. Another Office study, one of school systems in

I Edmund A. Ford and Virgil R. Walker, op. cit., 6. 15.
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urban places with populations above 2,500, conducted in the fall of
1958,2 found that., for grades 7 :and 8 in the elementary school, 2.1
percent of the school systems having these grades were, on double
sessions entirely and 1.4 percent were using double sessions in some
partial degree, for a total of about 3.5 percent.

The present study reveals that approximately 3.1 percent of junior
and 4.9 percent of junior-Senior high schools, or 4.3 percent of the
combined groups, were in the spring of 1960 on a double-session basis.

The present study also obtained information on the number of
schools using staggered sessions, in which there is an overlapping
period during the middle of the day when, all pupils are in school.
Such sessions may or may npt result in a shorter school day for
pupils. The extent to which schools use these two methods of pro-
viding for pupils when facilities are inadequate for the entire enroll-
ment to receive instruction at the same time is as follows:

Percent of
Double Saftered

sessions session*
Junior hiOh school total_ 4.1 2..4

75 to 299 enrollment __ __ _ _ r Mom 6.3 .9
300 and above enrollment 1. 7 2. 9

Junior-senior high school total 4. 9 E. 3
125 to 409 enrollment 5. 8 1. 5
500 and above enrollment 2. 3 4. 5

It can be observed that the smaller schools, both junior and junior-
senior, use double sessions more often than do the larger schools.
The larger schools,, on the other hand, a 'ore prone to resort to
staggered sessions.

Length of the School Year

Respondents were asked, "How many days during the 1958-59
school year was the school in session, that is, days on which the student
body as a whole was engaged in school activities under the guidance
and direction of teachers?" Approximately half of the schools of each
type that replied reported a school year of 180 days or more. (See
table. 2.) Variations in length of school term were greater by size
of school than by type, the large schools of both types tending to a
longer school year Approximately 60 percent of the large schools
had terms of 180 days or more. in contrast to about 40 percent of the
small schools. It should be noted that size of school is a factor in

Stuart E. Dean, Ekinen,tary School Administration and Organization. Office of Education Bulletin
1960, No. 11. 'Washington: U.S. Government Printing Office. (OE-23006y P. 44.
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Table 2.--Percentage distribution 01 schools by length of school year, bytype and size of school: 1958-59

Type and site (en-
rollment) of /Pool

Total
75 q9q
'310 and above

Total
125 to 499
5(10 and above.

Total

Number of days school was in session

180 or
above

175 to
179

170 to
174

165 to
169

Fey
th:

1(

er
n

Response analysis

Item
resixmd-

ents

54,
38.9
60.8

JUNIOR III( II SCHOOLS

$7.5
50.2
31.8

10.5
7.1

Percent
total

response

O.!
. o
. 3

0.1
. 4
. 0

239
393

11.1
88.5
92.7

JUNIOR- SENIOR 1110II SCHOOLS

ISO.'
100.0
100.0

1
40.3
62.9

31.2
33.4
24.9

19.11
27.0
122

1.
2.8
.0

1.3
1.7

. 0
350
345

$S. 1
84.3
88.7

determining length of school year only in that large schools tend to be
located in large city and suburban school districts and these large
population centers often increase the days on which school is in session
beyond the State minimum. Small population districts on the other
hand tend to abide by the State minimum. This relation of length
of school year to size of school district is affirmed in Dean's study
of elementary schools in which he reported that 71 percent of urban
places in the population group of 100,000 and over in contrast to 50
percent in the population group of 2,500 to 9,999 had a schoolryear of
iso days or more.

Very few junior and junior-senior high schools had a school year of
fewer than 170 days according to the respondents in the present study.
An estimated total of 260, or 2.1 percent of the 12,390 schools in the
universe covered by the study had a school year so short.

Length of the School Day
For Pupils

Six to 6% hours exclusive of the lunch period was the prevalent
length of school day for junior and junior-senior high school pupils in
1959-60. Two-thirds of the schools reported that pupils must be in

of for this length of time each day. (See table 3.) Approxi-
mate 3Nkree-fourths of the schools had a school day of 6 to 7 hours.

The school day found in this study is somewhat longer thattypical for 7th and 8th graders in school systems having 8-grade ele-entary schools as reported by Dean in the Office of Education study

3 Stuart E. Dean, op. cit., p. 39.
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conducted in 1958-59.4 There the preponderance of the respondents
(86.1 percent) reported a school day exclusive of lunch of 5% or 6
hours. A school day of at least 6 hours has reported by.54.2 percent
of the school systems.

Taide 3.-Percentage distribution of schools by numbe of clock hours in
the school day' For pupils, and type and size of school

Type and sire
(enrollment)

of school

-
78 to 299
300 and above _

Total
125 to 499
500 and above

Total
Fewer
than

5

Number of clock hours for pupils,

61t1S 5:4 514 5.44 6 611 7

Response analysts

Item Percent
rtepond total

ants response

JUNIOR HIGH SCHOOLS

IN..
100.0
100.0

IN.
100.0
100.0

2.7 1.11 7.6
1.7 1.7 7.4
3. 1 4.6 7.K

9.1
9.1
9. 1

Ni
41. 1
34.2

18,8
19.1
18.6 14. 5 3. 1 3. 9

ms13.73.6
11.3 5.2 3.0

JUNIOR-SENIOR HIGH SCHOOLS

117
231
386

4.1
KS

91.0

ts 1.4 LS R.* 9.$ 34.4 ILI 17.1 LI 7.6 11111

.0 .9 1.9 7.8 9.3 :13.5 14.6 1K9 & 3 7.7

.9 2.7 .6 9.0 10.5 38.5 17.4 13.5 4.5 2.4

Ettlusive of lunch period.
NOVI: Percentagm do not always add to 100 because of rounding of figures.

*1
77.6
83 7

By region.-Because it, was believed that differences in length of
school day are more pronounced among regions of the country than
by type of school or size of school, data were tabulated according to
the four regions of the United States frequently used in Office of
Education studies: North Atlantic, 11 States and the District of
Columbia; Southeast, 12 States,. Great Lakes and Plains, 12 States;
West and Southwest, 15 States.

Table 4 indicates that in 1959-60, 42 percent of all junior high
schools in the North Atlantic region had a school day for pupils of
4 to 5% hours, while an average of only 8 percent of the schools in
the other three regions had a day so short. At the other extreme, an
average of about 45 percent of schools in these latter three regions
had a school day in excess of 6 hours, while only 20 percent of the
schools in the North Atlantic region had a day so long.

For the junior-senior high schools, the relative difference among
the regions was not quite so marked. The respective percentages
for the short day in the North Atlantic region and the average of
the other three regions were about 21 and 11; for the longer school
day, the percentages were about 29 and 42.

4 Ibid., p. 36.
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Table 4.--Percentage distributiori of schools by number of clock hours inthe school day for pupils, by geographic region, and type of school

Region

Total United States... _
North Atlantic
(heat Lakes and Plains....____
Sout heart
West and Southwest

Total United States._ _

North Atlantic
tireat Lakes and Plains
Southeast
11'est and Southwest

Total

Number of clock hours for pupils

4 to 5 164 coFI4 co
54 6

04 to im
64 7

Response anslysb

Item
respond-

ents

Percent
total

response

JUNIOR HIGH SCHOOLS

100. 9.1 11.6 91.11 S3.4 7.3 117 86.1100.0 13.2 29.1 37.3 16.2 4.2 120 811100.0 .9 &3 49.4 38.0 &4 X13 88.1.100.0 1.8 9.7 40.6 43.6 4.3 129 87.1100.0 . .6 6.7 50.4 29.0 13.3 165 OIL(

JUNIOR-SENIOR 111011 SCHOOLS

IN. 11 1.7 9. 64.41 31.9 11.4 SU 79.1100.0 2.8 114.3 50.6 23.7 4.9 161 78.1100.0 .2 3.0 43.5 37.6 15.7 180 77.c100.0 2 8 12.3 41.6 31 7 10.6 362 81 1100.0 .0 I& 5 54.9 19.0 10.6 52 76.1

For Teachers

Respondents were asked to check to the nearest quarter hour the
number of clock hours full-time classroom teachers are normally
required to be in school during a teaching day, including the lunch
period. The results are shown in table 5. Approximately three-fourths of all schools responding required teachers to be in school7 to 8 hours, a figure comparable with the 75 percent of schools
requiring attendance by pupils from 6 to 7 hours exclusive of lunch.

Table 5.-Percentage distribution of schools by number of dock hours inthe school day' For teachers, and type and size of school

Type and else
(enrollment)

of school

Total
75 to 299
300 and above. . _ _

Total
125 to 499
500 and above__ ,__

Total

Number of clock hours for teachers

Fewer
than

6
6 64 74 74 734 8

=a°
Item
re-

apond-
ants

Percent
total
re-

sponse

JUNIOR HIGH SCHOOLS

NIL 2. 9.11 43 LI
100.0 1.2 1 2 22 5.7
100.0 2.6 4.3 8.6 &6

1.8 t1.7 IL 6 19.1 ILO IL 1 . 11111 N. 1
T.9 23.1 16.6 19.7 9.6 11.8 229 84.8LI 20.9 1&2 19.3 10.2 12.2 393 92.7

JUNIOR-SENIOR MOH SCHOOLS

166. 1. $.11 1.4 19.4 8,4 I3.6 11.8 II. 7 7:1i 8.9 1113 IL 9100.0 1.5 3.7 2.7 7.9 7.9 25.6 10.7 21.7 R.2 10.1 328 79.110(10 1.5 4.2 2.1 12.8 9.0 21.1 12.8 21.8 &9 7.8 335 84.2
......_

I Including they lunch period.
681307 0-63-2

t

INII/IMP 1.0
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Number and Length of Class ods

In general, the tendency in both junior and junior-senior high schools
was for a school day of six 55- to 59-minute periods. There were, of
course, many variations. (See tables 6 and 7.) The small junior high
school was more likely to have more periods shorter than 50 minutes,
than was the large junior high_ school. For the junior-senior high
school, size seems to have made no significant difference in nuniber of
periods; it did make some slight difference in period length, more of
the smaller schools tending to a longer period (55 minutes or more)
than the large schools of this type.

There was little difference between the junior and junior-senior high
school in the number of periods in the school day. There were dif-
ferences in the length of period, however. As shown in the tabulation
below, less than one-third of junior high schools had the long period of
55 minutes or more while more than one-half of the junior-senior high
schools had the long period. If, as is usually done, the break between
long and short periods is made at 50 minutes, the difference lessens,
but still exists.

efr
a

.

Junior high JuRior-aornior1,14(tA of period a

beads high cAoci.
40 to 44 minutes 17. 2 lt. 9
45 to 49 minutes_ . A . . ..... A. .

OM . 21. 4 12. 9
50 to 54 minutes_ _ _ . 28. 8 18.3
55 to 59 minutes

_ 2fi. 4 44. 8
Over 60 minutes

4111 4. 2 R. 1

100. 0 100.0

Table 6.-Percentage distribution of junior high schools by number of class
periods, length of period, and size of school

Length-of perio(I
In minutes

Total.

411 to 44
45 to 49. _ _

511 to M
55 to 59
60 plus

Junior high schooLc with t5 to t99
pupils, by number of perio4ls

Total 5 6 7 i it

IN.*

3
. ; 27.11

91 4. .

2s. 0
2

Response tinalysis
ltem respondents.
Percent total response....

Junior high schools with 'Wend
'sore pupils, by number of periods

9 Total!

L 44.1 31. Ilk 3 1.3

.0 it 4.4 11.3 1. M
. 4. s 15.3 R. 6 .0
.S 11.0 9.2 .5 .0
.5 24.4 3. 1 .0 .0

1.8 3.5{
I

. 0 .0 .0

229
84.8

INA 1

16.7
19.(1
31. s
X1.7
3.9

5 6 7 9

.14LI I NA 13.1 7.7

.0 I . M 14.0 R.2 . s

.0 4.9 12.M 1.3

.M 24.* 6.4 .0 . (I
0 26. 7 1.0 .0 .0

1.3 2.3 .0 .3 .0

390
91.9
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Table 7.--Percentage distribution of junior4snior high schools by numbs'of class "periods, length of period, and size of school

Length of period
ill MUMS'S

Total

40 to 44
45 to 49
SO to 54
5.5 to 59
00 plus.

tooposoo analyak
Item respondents
Poona total response..

Juniorenior high ecboole with IN Junaor-senior hltb schloole with SOOes 4/11 pupils, by number of periods sod nom pupils, by number of periods

Total 6 7 Total 7 9

SA, ALA 17.1 1L6 16 NILO LA ALS 1114 IL I

164 .0 .3 &I fLe s.4 17.2 .3 1.11 4.15 11.4111.4 .0 1.8 6.8 3.8 .0 17.3 .3 1. 10.6 4.617.6 .6 11.1 6.9 .0 .0 30.5 .0 113 &I .046.6 1.2 la.9 11.4 .0 .0 30.4 14 XL? LA .09.0 1.2 7.7 .0 .0 .0 &7 1.6 CA .0 .0

LI

1.3
.0
.0

r 0
0

For comparative purposes the findings of two earlier studies maybe cited. Gruhn and Douglass ° reported in 1956 that the most
common practice was to have a six-period day (53 percent of the
schools) or a seven-period day (30 percent) of 50- or 55-minute period's
(45 percent of the schools). In Imunsbury's survey, e class periods
generally ran 45-55 minutes with six being the most prevalent andseven running a close second.

Oruhn and Douglass, op. cit. p. 343446.
William Van frtl, Gordon F. Van, and John II. Lounsbury, Modern Etlatistieisjer At Junior illok &hes.Years. Indianapolis, Bobbs-Merrill Co., 1961. p. SO.



IV. ,Organization for Instruction

To GROUP or not to group homogeneously" Block-time classes,
or complete departmentalization? Study halls, or supervised study

during classes? A homeroom or activity period for extraclass and
other activities? A central library fah librarian and/or classroom
libraries? Audiovisual equipment as a supplementary aid to instruc-
tion? . . . These are the procedures, methods, or practices reported
upon in this chapter. Principals were asked, "Do you have . . . ?"
Sometimes, "How much do you have . . . ?" "What varieties do
you have . . . ?" "What criteria do you use . . .?" Summaries of
their answers to questions such as,these are included.

Grouping of Pupils in Class Sections

The grouping of pupils for instructional- purposes occurs1 whether
it takes place within the class itself or as pupils are grouped by class
sections (where there is more than one class group) according to
some pattern of homogeneity. The type of grouping, which in many
schools takes place within the class itself, it was believed, was too
difficult to determine by means of questionnaires answered by prin-
cipals, This study, therefore, concerns itself only with the make-up
of class sections.

First, the schools were asked whether or not they had more than
one class section in each grade. As would be expected, more than
95 percent ot the high-enrollment schools had However, the per-
centage of% the low-enrollment schools with more thfin one section
was much smaller. Only 67 percent of the small junior-senior high
schools but 87 percent of the small junior high schools had multiple
sections.

The junior high schools were more likely than were 4he junior-
senior high schools to use various criteria in grouping pupils in these
sections for more_effective learning__ In answer to the question,
"Do you use homogeneous grouping as a basis for establishing these
class sections?" 74 percent of all junior high schools having sect:
.replied that they used-such...groupings while only 60 percent of
junior-senior high schools did so. in both organizational groups a
smaller, proportion of low- thin high-enrollment schools used this..
type of.giiouping to establish sections. For example, 61 percent of

14
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the swall junior high schools and 54 percent of the small junior-seniorhigh schools used groupipg to establish class sections while 20 percentmore ot tfie.large stbobls in both groups used this kind of grouping.

Criteria Used in Grouping

Table 8 indicates the type or types of criteria -used by the schoolsto determine grouping for the purpose of improving the learning-teaching situation. The five criteria most widely tamed for thispurpose were found to be intelligence quotients, school marks, readinglevels, standardized achievement test results, and teacher estimates.These may have been used singly or in combination with others.However, because of the large percentages shown using each of thecriteria, it is evident that most of the schools several rather thanany single one. Each was used by more than ialt of all schools ofeach type and size.
Considerably fewer schools used such criteria as/interests, specialaptitudes; and social and physical maturity.On the whole, smaller proportions of the low .1 ent schoolsthan of high-enrollment schools used motAl' e criteria implying,that the low-enrollment schools used foi criteria in determiningtheir homogeneous groups than did 011ie with high enrollments.The proportions of schools making44e of various criteria did no,vary greatly between the two,
Variatiom between grades w

difference was that the p
as a criterion decreased
of schools using into

In summary, it vg

lions were more 1

in the secti
criteria. Th
senior big
lAvels.

Ra
sch
e

avast-tonal groups.
not very large. The only notable

rtion of schools using readiroilfwels
grade 7 to grade 9 while th4ioportion

and ipecial aptitudes in
ound that junior high 860 having class sec-y than junior-senior highAboojito group pupilsfor effective learning t 1 I ugh tfie use of variouscriteria most commonly : . in h junior and junior-//chools were intelligence otien school marks, r2eitch)tendardized achievement t reen4bis, and teacher/estin)ates.r small differences be eon jupior and juniorygeniof highand between grades/*ere fou in the criter)( uset How-r; small schools tend /to use re er criteria ir.erstOlishing theirups than did large oohs.

//
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Grouping for Effective Learning

411

Of the junior and junior-senior high schools which used homogeneousgrouping as a basis for establishing class sections, the highest proporfrlions made such groupings in mathematics alone and in combinationwith other subjects, and English alone and in combination. (Seetables 9 and 10.) In grades 7 and 8, approximately 9 out of 10 schoolsused these subjects for giodping while only about 3 out of 4 of theschools grouped on the basis of social studies or science. The use ofsocial studies and science as a basis for grouping reached approximately8 out of 10 for junior-senior high schools.

Table 9.-Percentape distribution of juniorif high schools having homogeni-ous groups by subject areas or combinations of areas, grade, and typeand site of school

A

Subject matter areas

Total
English (only)
Social studies (only)
Mathematics (only)
Science (only)
English and social studies _

E nglis h and matheatatics._ _
English and science
Mathematics ad science _ _
E nglish, social studies, and

mathematics
English, mathematics, and

science
English, social studies,

mathematics, and science_
All others

Total English
Tot al social...studies
Tot al mathematics
Tot al science

Response analysis
Item respondents
Percent total response _ _ _ _

Grade 7

Total

1N.11
2.8
.0

4.6
. 3

2.8
8.9

. 5
1.8

9.8

4.2

63.8
.5

92.8
76.9
93.6
70.4

406
85.3

Enrollment

75 to 300
299 and

above

let let
1.0 3.4
.0 .0

1. V 5.4
.0'- .3

1.9 3.0
1.0 11.1
1.0 .3
1.0 2.0

6.5 , 10.7

4.7 4.0

81.1 59.4
1.0 .3

95
89. 3
95. 8
86.6

108
76.8

92.0
73.5
93.0
66. 5

298
89.5

Grade 8

Total

1N.
2.9

. 2
4.3

. 0
2.4
8.8

. 5
26

7.7

5.9

64.6
. 2

92- 7
75. 1
94.1
73.6

402
84.6

Enrollment

75 to
299

300
and

above

let II NO.
1.0 3.4
1.0 .0
3.8 4.4
.0 .0

1.0 2.7
3.8 10.1
1.0 .3
1.0 3.0

3.8 8.8
p.

3.8 6.4

78.7 60.9
1.0 .0

93.0 92. 6
85.4 72.4
95.8 93. 7
84.4 70. 7

105 297
74. 9 89.1

Grade 9

Total

166.0
2.0
.0

7.7
. 4

2.0
12.5

. 3
5.8

6.6

16.3

46.0
. 4

86.0
54.9
94.9
69.0

304
85.0

Enrollment

75 W
299

1N..
.0
.0

11.7
.0

2.4
2.4
2.4
9.3

4.9

20.6

46.1
.0

78.5
53.0
94.7
78.5

43
75.8

300
and

above

106.
2.3
.0

7.2
.4

2.0
13.8

.0
5.4

6.9

15.7

45.9
.4

86.9
55. 1
95.0
67.8

261
89.3

While a higher proportion of the small than of the large junior highschools practiwd homogeneous grouping in the 7th and 8th grades,no regular padern was evident in any grade in the junior-senior highschools.
In grades 7 and 8 large majorities of each group of schools usedsuch grouping in all four subjects-English, social studies, mathe-matics, and science. In the 9th grade approximately half the schools,a great plurality, grouped pupils in these four subjects. In the 7th
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and 8th grades no other combinations of subjects attracted large pro-portions-of schools but. in the 9th grades ,the combination of English,mathematics, and science provided the 'basis for grouping in ratherlarge proportions of schools and the combination of English andmathematics attracted the next highest proportion.

Table 10.- Percentage distribution of junior-senior high schools havinghomogeneous groups by subject areas or combinations of areas, grade,and type and size of school

Subject matter areas

Tot al

English (only)
Social studies (only)
Mathematics (only)
Science (only)
English and social studies..
English and mathematics __
English and science.
Mathematics and science
English, social studies, and

mathematics
English, mathematic474, and

science
English, social studies.

mathematics, and science
All others

Total English
Total social studies
Total mat hemat ice
Total science

Response analysis
Item respond krs
Percent total response_ _ _

Grad() 7 Grade 8

Total

Enrollment

Total

Enrollment

125 to
499

500 and
shove

125 to
499

500 and
above

166. 111. 189. NO. 1011. 1N.

2. 1 1. 1 3.5 3.3 2.K 4.0
. 0 . 0 .0 .2 .0 .5

2. 1 2.2 2.0 2.2 1.9 2.7.6 1. 1 .0 .2 .0 .51.2 1. 1.4 1.6 1.9 1.3
6. 1 l.6 4.0 8.3 9.3 7. 1.6 .0 1.4 . 0 .0 .01.5 1. 1 2.0 1.3 .9 1.7
3.6 4.4 2.5 4.7 5.5 3.5S

5. 1 5. 4 4.6 6.1 7.4 4.4
7?. 1 76. 1 78. 2 71.6 69.5 74.3
.0 .0 .0 .5 .9 .0

. _

95.8 95.7 96.1 96.2 97.3 94.781.9 81.6 82.4 78.6 77.9 79.795.4 96 8 93.5 94.3 94.5 93.9M.9 Kt 8 86.4 79. K 78. 8 81.0
--_ t

29fi 92 197 334 108 22674.8 72. 8 79.0 74.8 71.8 80.6

.

Grade 9

Enrollment

Total
125 to 500 and

499 above

NO. 1118. 1011. 0

5.0 2.7 K_3
.2 .0 .5

7.2 9.0 4.6
.2 .0 .5

1.8 1.8 1.H
11.7 10.8 12.9

.2 .0 .5
3.6 4.5 2.3

5.2 6.3 3.7

11.1 10.8 11.5

51.8 51.4 52.5
1.9 2.7 '1.0

87.0 83.8 91.7
61.1 62.2 59.5
91.9 94.6 88. 1
68.4 68.5 68.2

328
74.8

111
73.8

217
77.4

Block-time Classes and Unified
Learning Experiences

omplete departmentalization as represented by a different teacherfor each class period prevailed in the 9th grade of the large schoolsand was least common in the 7th grade of the -small junior-seniorhigh schools. (See table 11.) Traditionally, 9th grades were
departmentalized and 7th grades as part of the elementary schoolwere not. In the transition, the junior-senior high school appearsmore often to retain the one-teacher arrangement at the 7th-grade
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level than does the separately organized' junior high school. Completedepartmentalization was practiced by the schools in the study roughlyas follows: 50 percent of the 7th grades, 60 percent of the 8th grades,and 80 percent of the 9th grades.

In small schools pupils necessarily have more than one class a daywith a single teacher. The extent to which this occurs throughexpediency or perhaps tradition can .be seen in table 11 by totalingcolumns 3, 4, and 6 for each type and size of school. Roughly twoto three times as many small schools as large are found at any gradelevel. Column 5 presents a somewhat different situation. In bothiTable 11.--Percentage chstrib ion of schools, by number of periods thatpupils are assigned to a sin e teacher, by grade, and type and size ofschool

Type and size (enrollment) of
school

1

Junior high schools
Total

75 to 299
:iow and above

Junior-senior high schools
Total

125 to 499
'on and above.

Junior high schools
Total

75 to 299
34W) and above

Junior-senior high schools
Total

125 to 499
.5400 and above

Junior high schools
Total

75 to 299
300 and above.

Junior-senior high schools
Total

1'25 to 499
500 and above.

Number of . ods pupils are assigned to teacher-

Total All Nearly
all

4

.1114

2 to 3
0011116C-
u ti ve

I

2 to 3
DOD-

COMO-
tive

Single
only

7

Response analysis

Item
respond-

ents

Peroent
total

response

=111

GRADE 7

1N. 1.I 1. 6 33.6 14.1 47.8 036 91.1100.0 1.7 3.3 22. 9 90.8 51.3 210 88.9100.0 1.5 2.8 38.4 11.1 46.2 398 95.3

IN. 9.4 1.7 17.3 11.4 41.2 CH 86,2100.0 11. 1 6.0 16.1 25.0 41.8 316 83.3100.0 4.3 4.9 90.7 10.9 59.2 304 88.0

GRADE 8

199.9 6.9 1.7 13.1 13,.1 12.2 6114 fn.100.0 , 8 2.5 18.9 20.9 56.9 239 88.5ma o 1 . o 1.3 23.5 9.6 64.6 395 93.6

MO S. 9 I. 6 11. 3 It 4 S. 8 686 84.4100.0 5.0 4.1 14.5 24.5 51.9 339 82.4100.0 .9 2.0 17.6 9.0 70.5 346 87.2

GRADE 9

199.9 1.4 1.2 9.1 7.7 8.0 444 WI100.0 .9 3.5 11.3 20.0 M.3 :: U5 88.8100.0 1.5 .6 8.5 4.6 84.8 329 90.1

IN. .9 1.3 4.3 19.2 83.3 661 NA100.0 I.2 1.5 4.4 12.9 80.0 340 83.0100.0 .0 .9 4.1 2.6 92.4 341 85.9
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the 7th and 8th grades of both types of schools the percentage of
large schools having 2 to 3 consecutive periods with a teacher exceeded
that for small schools. For this, the planned block-time and core
classes were largely responsible.

In order that this survey might present more direct information
about the status of block-time classes, principals were asked to indicate
whether their schools have planned block-time classes (a class re-
maining with one teacher for two or more consecutive periods and
combining two or more required subjects that Would otherwise he
taught separately). The response for the four types of schools was as
follows:

Type of school

Percent
reporting

block -tine
classes

Junior high schools
Total 43. 5

75 to 299 28.2
300 and above 50. 7

Junior-senior high schools
Total 21.2

125 to 499 18. 4
500 and above 29. 0

These figures represent an increase in the number of block-time
classes in both junior and junior-senior high schools since 1956-57
when the data reported in the last Office study in this field were
gathered.' In the following tabulations, the 1959-60 percentages
have been adjusted to make them comparable with the percentages
shown for the earlier years. The smaller schools, junior high schools
of less than 75 enrollment and junior-senior high schools of less than
125 enrollment, were excluded from the present survey but included
in the 1948-49 and 1956-57 studies. The adjustments were made on
the assumption that none of. these schools had block-time classes in
1959-60. Therefore, the percentages shown in this table are probably
conservative estimates. They, nevertheless, point to a trend.

1948-49 3 1956-57 1959-4n
Junior high schools 15.K 31. 4 40. 0
Junior-senior high schools 6. 4 12. 1 16. 4

In evil of the three studies the large junior high schools reported
the most extensive use of lock-time classes. Since size groupings in
the earlier studies di frered from t hose in the present survey, copari-
sons relative to size cannot be made.

Grave S. Wright, Block-time: ClutoreR and the Core Profiram in the Junior High Sco4 U.S. 011it of
Education Bulletin 1104, No. 6.

2 ()ram S. Wright, ('ore Curriculum in Public I ligh Schools. I' .S Office Of Education Bulletin B) (), No.5.
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Subjects in Block-time Classes

Since the 1930's when experimental work with core programs wasbegun in some secondary schools, language arts and social studieshave been the subjects most often combined or replaced in the block-of-time that serves as the organizational pattern for such programs.The present study (table 12) also shows a sizable number of schoolshaving a mathematics-science block. Frequently schools will haveboth subject combinations, one teacher having a group of pupils forthe language arts-social studies block-time class and another teachingthem mathematics and science in a block of time.
Table 12.-Pement of schools with blockfime classes, having speziRealsubject combinations, by grade, and type and size of school

Type and site (enrollment)mot school

Junior high schools
Total

75 to 299
300 and above

Junior-ionise high @cheek
Total

125 to 499
600 and above

Junior high schools
Total

75 to 299
300 and above

Junior-senior high weasels
Total

123 to 499
500 and above

Junior high selloole
Total

75 to 2119
300 and above

Junior-sonisr WO schools
Total

125 to 499
500 and above

°Subject combinations

P41164i4r:
studka

.

Language
arto-sodal= =Z

studio-
maths-
mattes

=
studies-
moths-
instils-
science

Science-
maths-
math*

Social
studies-
science

Other

GRADE

IL 8 4. 8.7 as 16.$ X LI71.6 4.5 1.6 t0 29.9 6.9 4.18210 & 9 Z9 13.6 16.0 1.0 2.4

6a..1 1. II. I t. WI 27 S.b&6 6.4 6.4 9.5 26.4 3.9 4.1fp& 4 8.9 & 0 9.9 19.8 2.0 .1

, GRADE

1 a s 1. 1 l.7 S. 2 13,4 S. I L I- 44. # 1.6 & 0 7.b 99.4 3.0 4.149.6 2.9 1.b 2.4 11.9 1.9 .1

SSA I. 3 X 4 6.2 It II X S 5.154.0 4.8 32 3.2 21 2 1.6 7.152.6 5.9 1.0 &9 16.8 6.0 .1

, GRADE 9

16.4 O. I 1.4 1.8 13 OA .I11.9 1.6 .0 4.6 & 0 1.5 .117.6 . 0 .6 .6 1.6 .0 .1

8.3 1. 1. Le 4.4 1.13.0 1.4 1.4 1.4 4.3 2.8 .111.9 .0 .0 .0 4.0 .0 .1

)
)

)
)

=411101The decrease in the percentagesI

from grade 7 to grade 8 to grade
block-time and core classes as the
high school grades.

shown for all subject combinations
9 marks the decrease in the use of
pupil progresses through the junior



22 THE JUNIOR HIGH SCHOOL

Methods of Unifying Teaching

The degree of subject-matter unification in block-time classes varies
by schools and by teachers within a school: It varies primarily in
accordance with the philosophy or purpose recognized by the staff.
Frequently that purpose is limited to providing a gradual transition
from the elementary school to the senior high school or to providing
for guidance within the classroom by giving each group of pupils one
teacher who has an opportunity to know them better than do their
other class teachers. In such cases any unification of subject matter
is likely to be through individual teacher initiative. It is because of
the failure of most schools to develop a program that has the content
or procedural characteristics of core that the term "block-time" has
come into common usage. When, on the other hand, a school's
purpose in providing block-:time classes includes the development of
problem-centered units which pupils can recognize as significant for
them in their living today or as adult members of society a few years
hence, subject-matter lines will be broken down to provide for the best
possible integration onearning.

As can be seen from the response analysis in table 13, the response
to the item asking principals to indicate the plans their schools follow
in providing unified learning experiences was somewhat low, partic-
ularly for the junior-senior high schools. If the reader were to
assume that most of the nonresponse occurred when the school did
nothing to unify learning experiences, the percentages in column 2
would be increased. That is, the actual percentages of schools
making little or no provision for unifying learning experiences of
pupils could be said to fall between the following numbers kr each
grade level. 3

Grade 7 Gnu 8 Oradt 9
Junior high schools 30.1 to 34.4 33.8 to 39.3 39.8 to 47.4
Junior-senior high schools_ _ _ _ 40.2 to 51.3 39.3 to 95.6 46.5 to 54.2

In general, the percentages for "little or none" are larger for the 9th
than the 7th and Rth grades, which is to be expected, since the 9th
grade assumes more of the characteristics of the senior high school.

Considering the nonresponse as "no provision" obviously would
lower proportionately the percentages for each of the plans reported in
columns 3, 4, and 5 of table 13. For example, the percentage of juni0r
high schools organizing block-time classes in grade 7 for the purpose
of providing unified learning 4xperiences would be reduced from 32.9
to 30.9, and of junior-senior high schools from 19.8 to 16.1.

a This analysis covers nonresponse bias only. Siunpling error must still be considered as shown in the
Technical Appendix.
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Respondents were presented with three possible methods for pro-viding unified learning experiences. (See table 13.) The fact thatthe percentages of schools checking block-time classes as a method arelower than those reported on page /20 as having block-time classesis not surprising since, as has been stated, some schools consider theirpurpose for these classes to be related primarily to guidance and onlyincidentally if at all to instructional content and method.Schools reporting the correlation of teaching oj, the unification ofinstruction around a central theme are frequently those that havealso checked block-time classes. In some instanes, however, they arenot. These latter may be either (1) tehools thlt provide the same

Table 13.-Percent of schools using specified plans For unifying learningexperiences, by grade, and type and size of school

Typkand size (enrollment) of school

Junior bligh schools
Total

75 to 299
300 and above

Junior-oenlor Isigh wheels
Total

125 to 499
500 and above

Junior Mei reboots
Total

75 to 299
300 and above

Junlor-oenlor high wheels
Total

125 to 499
500 and above

Junior high odsools
Total

75 to 299
300 and above

Juniorigoenior bh selsools
'rot&-"III to 499

3004nd above

Plan for unifying learning experiences-

Little or
none

Mock-
time

classes

Teachers
plan to-

gether to
correlate
teaching

Teachers
unify in-
struction
around
central
theme

1 1 4
-

i

Response analysis

Item re-
spond-

ent/I

S

Percent
total re-
sponse ,

7

GRADE 7

3N.1
32.0
29. 1

It'
41.0
37.6

82.
19.7
39.0

IL 8
17. &
27. 7

38.11
38.0
38.8

43. 1
41.3
48.8

IL
17. 1
10.4

U. 5
17.3
14.0

968
234
374

206
242

87.9
866
89. 5

78,1
70.1
70.1

GRADE 8

33.
.35. 9
32.9

119.3
40. 3
36.4

ISA
14. 7
27.4

I& 7
12.7
16. 6

N. 7
39.4
41.3

37.8
43.4

13,1
17.3
11. 1

14.1
15:2
12.5

599
231
368

315
313

K.
85.5
87.2

77.1
76.6
78.9

GRADE 9

XL 8
35.5
40.9

6611
47.0
44.9

IL
12. 1
12.0

&I
& 3
4.4

I8
41.4
38.2

U.2
U.1
47.5

It3
2&3
12.7

I4.
14.6
13.3

SOO
99

291

302
294

81.11
70.4
85.0

78.d
73.6
74.1
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teacher for two or more subjects but because of adininistrative diffi-culties have not found it feasible to schedule the classes in consecutive
periods, or (2) schools that through careful planning among their
staffs are attempting unification with a different-teacher-for-each-
subject approach. It is interesting to note that for these two practices
percentages of use vary only slightly from grade to grade.

Homeroom and Activity Periods

Approximately two-thirds of all schools in the study except the
small junior high school group had an activity or homeroom period ofat least 15 minutes length meeting one or more times a week.
Roughly half of the small junior high schools reported such a period.
The percentage difference for this group may be due to the inclusion
of eight-grade schools which called their 7th and 8th grades a junior
high school but which had not departmentalized these grades.

Junior high schools Percent
75 to 299

52. 7300 and above
66. 9

Junior-senior high schools
125 to 499 3. 4500 and 'above 64.2

The purpose of the item was to discover the number of schools
setting aside a period, of time during the school day for guidance and
extraclass activities. Respondents were asked not to report short
check periods used primarily for record-taking and other adminis-trative routines. Therefore, no period of less than 15 minutes was
considered acceptable as an affirmative response.

In some schools the type of period which is the concern of this sec-
tion is designated the homeroom period; it is relatively brief-15 to 20
minutes as a rule. Such a period provides a minimum of time for
homeroom guidance functions. In other schools, the period is desig-
nated an activity period. It is at least 30 minutes long; frequently
its length is the same as that of the regular class periods. This period
may be used for a variety of types of activity, especially when it is
scheduled daily. .

Tables 14 and 15 point to several different practices in the pro-
graming of the homeroom or activity period. Three occur most often:
(1) Schools may schedule only guidance and general homeroom activ-
ities during the period. This practice was more typical of the junior
high schools, than it was of the junior-senior schools. (2) They may
schedule both guidance and extraclass activities, which is a prac-
tice more typical of the junior-senior than of the junior high schools.
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GIs 14.-Percentage disftibution of junior high schools with a homeroomor activity period, by type of activity, grade, and size of school

Type of activity

Grade 7

Total
awe (only),
class activities (only) _

oblies (only)
once and extraclass &o-
ties
woe and assemblies_
wises activities and

ince, extrados activ-
e, and assemblies

Total guidance and
general homeroom_

Total clubs and sitra-clan activities_ .
Total assemblies

lesions, =drib
resprondents 361int total response 86.1

Enrollment

Oracle 8 Grade 9

75 to sec
and

above I

Enrollment

75 to
209

300
and

above

Total
Enrollment

75 to
200

300
and

above
1116,
31.3
6.1
.4

14.8
10.7

4.2

38.4

190.
31.0
10.6
1.8

13.3
12.4

.0

31.0

00. 2

57.6
48.7

87. 7

64.9
46.2

la
X1.6
3. 2-
. 0

15. 3
10.1

6.6

34.3

91.2

68.4
50.0

1St
30. 9
5. 1
.7

16.6
0.7

4.2

33.8

168. 106. IN. 9 106. 166.80.4 31.1 316 18.8 30.810.7 12 4.8 14.1 81.8 .4 1.3 L 1 .9
13.4 16.3 16.0 18.8 15.412.5 8.7 7.7 6.3 7.9

.0 6.6 4.6 .0 6.6
31.2 34.6 37.0 39.1 35.4

90.0

58.7
48.4

01111:11/11

113
79.7

918
89.8

33
86.7

87. 5

fdi. 3
46.6

112
79.0

90. 7

50.7
49. 5

251
90. 9

278
87.2

83.0

79.0
48.5

11111:111===

64
81.9

90.6

00.2
50.8

214
90. 3

le 15.-- Percentage didribution,. of junior4tnior high schools with aneroom or activity period, by type of adivity, grade, and size of school

Type of activity

Grade 7 Grade 8 Grads 9

Total
Enrollment

125 to
490

Fetal

we (only)
lass activities (only) -

(only)
Ice and extraciams
es
we and assemblies_ .
lase activities andiblies

extradites activi-
aseemblies

OW guidance and
general homeroom__
otal clubsand extra-
doss activities_
otal assemblies

pease analysb
pondents
tote) response

IWO

17. 7
6.6
1.8

22. 7
6.4

8.8

36.1

82.9

74. 2
63.1

Mk

19. 1
& 8
1.7

23.1
5.2

9.8

$6.3

82.7

74.0
52.0

Total
500 Sin
shot

Enrollment

125 W BOO and
above

Total
Enrollment

LII to SOO and
SO above

1911.

14.0
&
2.2

21.5
9. 7

6.9

38.2

350
77.0

173
74.7

88.4

74.2
68.0

186
814

100.

18.1
6.6
1.6

22.6
6.5

8.5

37,1

83.3

74.8
52. 7

1664.

19.6
6.2
1.5

23.2
4.6

9.8

36.1

82.5

74.3
51.0

1011.

14.
7.6
1.9

21.0
7.6

6.2

42. 4
.111diaMMIIN.

86.3

76.2
57.1

160.

16.3
7.0
1.8

21.9
4.6

8.2

40.3

81-0

77.4
54.8

IN
17.8
6.2
L6

XL 3
3.6

9. 3

38.

12.9
9.1
2.4

18.2
6.7

5.3

45.5

404
77.1

194
76.1

210
82.9

402
77.1

818

77.1a 8

193
74.6

82. 3

78.1
St 9

gele===

200
83.9

hey may provide for a combination of guidance, extraclass activ-and assemblies. This was the predominant pattern and wasin 31 to 39 percent of the junior high schools and in 35 to 45
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percent Of the junior-senior high schools, variations being by grade
level and size of school.

Of the three functions of the homeroom period considered, that
which includes guidance and general homeroom activities was the most
prevalent. It was reported by 83 to 90 percent of the junior high
schools responding to this item and by roughly 83 percent of the junior-
senior high schools. The second most common function was that
which includes clubs and extraclass activities, found in 55 to 72 per-
cent of these junior high schools and in about 75 percent of junior-
senior high schools. Assemblies were a function in 45 to 51 percent
of junior and 51 to 60 percent of junior-senior schools.

Table 16 indicates the frequency and length of homeroom and ac-
tivity periods according to each of the three functions stated in the
questionnaire- For all functions, periods of 15 to 30 minutes, or
more than 40 minutes were more common than was the 31 to 40-
minute period.

The guidance and general homeroom function was most frequently
scheduled on a once-a-week basis-34 to 48 percent of the schools,
with the highest percentages (45 to 48) for the large junior-senior
high school. Two or three-times-a-week scheduling was found in 10

to 17 percent of all schools except the small junior high school, in
which considerable variation existed. A sizable percentage of schools,
predominantly those with activity periods of the shortest length,
had gliidance and general homeroom activities daily. A further
examination of the returns revealed these to be the type of period
previously referred to as the homeroom period of 15 to 20 minutes.

Approximately 60 percent of the junior high schools and 50 percent
of the junior-senior high schools having clubs and similar extraclass
activities as a function of the activity period scheduled them once a
week. These extraclass activities were scheduled twice a week in 15
to 20 percent of the junior high schools and the small junior-senior
high schools and in about 30 percent of the large junior-senior high
schools. Ten to 15 percent of the small schools of both types provided
for extraclass activities three times a week, a practice about half as

common in the large schools.. 'Roughly 5 percent of all schools re-

ported daily scheduling of extraclass activities.
Assemblies very generally were scheduled once a week by schools

including them as a function of the activity period. Variations
from this practice are small and most of these are in the less-than-once-
a-week group.

In general, table 16 indicates only small variations in practice among
grades within a type and size of school. Grade 9 of the small junior
high school presents somewhat wider differences from grades 7 and 8
than is found in the other three groups due probably to many schools
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A SURVEY OF GRADES 7, 8, AND 9 33
in this group being composed of grades 7 and 8 only. The conclusion
that schools tend to follow the same practice in scheduling an activi-
ty period throughout their junior high school grades would seem to
be justified.

Table 17.---Percentage distribution of schools which do not provide Forassemblies through the activity period, by Frequency of scheduled auem-blies, and type and size 01 ool

Type and site
(enrollment)

of school

Total
75 to 299
300 and above_ _

Total
125 to 499
500 and above_

Total
Scheduled assemblies-

None
As

needed Weekly Biweekly Monthly

Response analysis

Item
respond-

ents

Percent
total

response

JUNIOR HIGH SCHOOLS

109.9 2. 6 S$,3 6 7.7 17.1 U7 18,7100.0 1.8 67.6 7.0 . 9 22.8 114 .89. t100.0 3.0 63.9 & 8 11 0 14.3 133 96.7

JUNIOMENIOR HIGH SCHOOLS

1*O
100.0
100.0

1.6
2.4

IL
63.4
68.4

9.7
9.0

18.0

91
8.1

13.6

It 7
17.9
13. 6

$48
123
126

U.
84.4
89.2

Schools not providing for assemblies through period
were asked to report the frequency with which assemblies are
scheduled. Approximately two-thirds of both junior and junior-senior high schools scheduled assemblies as they were needed. (Seetable 17.) Among schools scheduling assemblies at regular intervals,the 1-month interval was th13 most popular, particularly among the
small schools. The large junior-senior high schools made aboutequal use of weekly, biweekly, and monthly intervals. That as--semblies are a recognized part of a school's total program is clearfrom the small percentage (2 percent) that reported having no
assemblies.

Provisions for Study During the School Day

Principals were asked to check the methods by which their schoolsprovided for study during school hours. 'Tables 18 and 19 not onlyshow the *percfntage of schools using each of the methods but thepercentage using various combinations of these methods. While avery few of the schools responding-in some instances a negligiblepercent-reported "no provision," there might be added to these asizable number 'of the approximately 10 percent of the schools notresponding to this item, the inference being that they passed over theitem because they did not provide for study.
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Table 18.- Percentage distribution of junior high schools by type of provi-
sion For study, grade, and size of school

r*-

Type of provision for study

Total
Supervised study during

claases (only)
Study halls or rooms (only)
Homeroom or activity

periods (only)
Supervised study and study

halls
Supervised study and

homeroom
Study halls and homeroom
Supervised study, study

halls, and homeroom
Other
No provision

Total supervised study dur-
ing classes

Total study halls or rooms._
Total homeroom or activity

periods

Response analysts

Item respondents
Percent total response

Grade 7

Total

Enrollment

75 to 300
and

above

e Grade 8

Total

Enrollment

75 to
299

300
and

above

Grade 9

Total

Enrollment

75 to
ZO

300
and

above

100. IN. 1N. IN. NO. 19O. IN. 11 IN. II 101, I

A. 0 19.2 29.1 25.0 19.0 27.7 23.0 21.3 23.49.9 16.1 7.1 9.9 16.3 7.0 10.4 16.8 8.8

4.2 3.1 4.7 4.0 3.2 4.3 2.4 3.6 2.1

19.6 30.8 14.6 19.9 30.0 15.5 17.8 22.2 16,7

13.1 6.3 16.2 12.7 &4 15.5 9.9 4.5 11.34.8 &8 4.4 3.4 6.4 4.9 7.5 10.5 6.7

16.7 16.9 16.4 17.2 16.8 17.4 20.9 19.4 21.32.0 .5 2.4 2.3 1.0 2.8 2.4 .9 2.73.8 1.3 5, 0 3.7 .9 4.9 & 7 .9 7.0

75.4 73.2 76.3 74.8 72.2 76.1 71.6 67.4 72.751.0 69.6 42.5 52.4 69.5 44.8 56.6 68.9 S3.5

38.8 32.1 42.5 39.3 32.8 42.1 40.7 38.0 41.4

224 3M
83.0 87.1

588
81.7

220
81. 4

368
87.2

442
92.8

113
87.3

329
96.7

Junior high schools more often thaniunior-senior high schools pro-
vided supervised study time during regular classes. This is a
time set aside in the lengthened class period for study under t
supervision of the subject teacher. On the other hand, jun, r-
senior high schools more often than junior high schools scheduled study
halls or rooms for their pupils in grades 7 to 9, indicating again the
tendency for these grades in this type school to follow the pattern of
grades 10 to 12. The differences are especially mar};ed in grade 9.

According to tables 18 and 19, grades 7 and 8 or the large junior
high school were least likely to have study halls for pupils (43 to 45
percent) and grade 9 of the small junior-senior high school was most
likely to haye them (87 percent). Supervised study during classes was
most often found in grades 7 and 8 of the junior high school (approxi-
mately 75 percent) and was least often a part of the program of the
9th grade of the junior-senior high school (56 percent).

Little difference was observed between the two types of schools
in their use of homeroom or activity periods for study purposes.
Roughly 40 percent of all the schools except the small junior high
schools in grades 7 and 8, cited this as a method used. The practice
no doubt occurs more by accident than by design, i.e., those pupils
who for some reason do not participate in the school's extraclass
activities program are assigned to a study room. Customarily

4.
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table 19.-Percentage distribution of junior-senior high schools by type of
provision for study, grade, and size of school

Type of provision for study

Total
Supervised study during

classes (only)
Study halls or rooms (only)
homeroom or activity peri-

ods (only)
Supervised study and study

halls
Supervised study and

homeroom _ -_-
Study halls and homerooms_
Supervised study, study

halls, and homeroom
Other
No provision

Total supervised study
during classes.

Total study halls or rooms_ _

Total homeroom or activity
periods

Response analysts

Item respondents
Percent total response _1_

Grade 7

Total

Enrollment

125 to
499

500 and
above

Grade 8 Grade 9

Total

Enrollment

12(Ato
499

500 and
above

Total

Enrollment

125 to
499

100 and
above

IN. 101. IN. IN. 108. 1110. 0 1N. 100.11

17.0 15.1 22.4 14.8 13.3 18.8 6.8 5.8 9.517.7 18.8 14.7 19.7 20. 9 16.2 26.2 27.5 22. 5

2.8 2.9 2.6 2.1 1.7 3.2 1.8 1.2 3.5
23.2 24.2 20.5 23.4 94.3 21.0 25.9 28.7 24.0
9.1 9.0 9.2 8.7 8.6 8.9 5.0 4.d 6.110.8 10.1 12.9 11.9 11.3 13.7 14.0 13.3 15.9

18.5 19.1 16.5 18.0 18.6 16.3 18.4 19.1 16.5. 4 .4 .4 .6 . . . 6 .8 .6 .9. 5 .4 .8 .8 .7 1.3 1.1 1.2 1.1

67.8 67.4 68.6 64.9 64.8 65.0 56.1 56.2 56.170.2 72 2 64.6 73.0 75.1 67.2 84.5 86.6 79.2
41.2 41.1 41.2 40.7 40.2 42.1 39.2 38.2 42.0

549
74. 4

277
73.0

272
78.8

615
74. 7

301
73.2

314
79.1

891
85.9

345
84.2

346
87.1

also the short homeroom period of 15 to 20 minutes is used for study
whenever regular homeroom activities do not require all of the sched-
uled time.

Tables 18 and 19 reveal that 16 to 21 percent of the schools used all
three of the practices for pupil study during the school day----super-
vision during classes, study halls, and homeroom or activity periods.
Clearly to some educators this Would indicate a lack ot careful plan-
ning in the use of pupils' time.

!Library Services

Central libraries with full- or part-time librarians available to
assist pupils represented an established practice in all schools in the
survey except the small junior high schools. (See table 20.) For
these schools enrolling fewer than 300 pupils, 80 percent had at least
a room which served as a central library; only slightly more than half
of these schools, however, provide any librarian service whatsoever.

More than 50 percent of the schools in each of the four groups in
the study provided no classroom libraries in any of their junior high

40
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Table 20.-Percent of schools with selected library WACO, by type and
size of school

Type and size (enrollment)
of school le

Total.
76 14)299
300 and above

Total
125 to 490
500 and above

Schools with a
central library

Percent
of all

schools

Percent
having a
librarian

Percent of schools with
classroom libraries

Grade 7 0 Grade 9

Response analyst

Schools with a cen-
tral library and a

librarian

Item
respond-

ents

JUNIOR HIGH SCHOOLS

Percent
total

response

*1
81.0
91.9

81.1
57.5
93.0

45.
48.4
44.8

419.7
46. 7
40.9

$0.4
41.4
35.0

083
196
387

JUNIOR-SENIOR HIGH SCHOOLS

K. 7
92.2
98.0

1.7
84.6
98.3

41.0
44.3
39.0

ag.
36.3
35.6

U. 7
?3.5
34.-3

011
318
345

Because of the wording of the item relating to classroom libraries, failure to answer the question does not
necessarily indicate a nonresponse. For this reason, no response analysis is given for the item on classroom
libraries.

school grades. This was surprising since in many schools, including
those with a central library, they are considered an indispensable aid
to instruction, in such classes as language arts and social studies. -

Schools that did report having classroom libraries were most likely
to have them in the 7th grade. They provided them least often in the
9th grade of the junior-senior high school. It may be that in the
smallest schools classroom libraries are a substitute for the central
library; in the large schools they usually are in addition to it.

Availability of Audiovisual Equipment

The popularity of audiovisual aids in teaching at the junior high
school level is attested to by a glance at table 21. Almost every
junior and junior-senior high school had slides or filmstrips and film
projectors. Almost every school had a radio. Eighty percent of

even the smallest schools had television sets, and these receivers were
found in more than 90 percent of the large schools. Opaque projectors
and tape recorders, while not so universally provided, were't&ailable
in at least half of the small schools and in higher percentages of the
large schools. Of the aids listed in table 21, the record player was
the only one infrequently provided. '

A justifiable conclusion from the data reported here is that school
authorities accept visual aids as instructional necessities for teachers
at the junior high school level. k
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Table 21.-Percent of schools using speciRed audiovisual equipntient, by
type and size of school

Type and site
(enrollment)

of school

Total_._
7;) to 299
300 anti above.

Total_ . _

123 to 499.
WO and above_

Projectors

Opaque
Slide or

film- Film
strip

Tape
recorders

Record
player

Radios Television
receivers

Other

Ramona analysis

Item
respond-

ents

Percent
item

response

JUNIOR HIGH SCHOOLS

4; k

74.1 N 0 7 89.8 183 97.7 88.1 8.8 U1 N. 7
57.0 97. : ; 9 54.5 25.6 95.9 78.5 & 4 242 89.6
81.4 99 A).: . 62.3 37.2 9& 5 92.7 11.7 409 96.2

_

JUNIOR-SENIOR HIGH SCHOOLS
es

16.7
M.4
79.2

N. 3
95. 1
99.4

87.7
97.1
99.1

it
'it 56.3

62.4

ft. 3
16. 9
37.6

16.1
94.3
97.4

81. 5
82.3
94.6

.
4.9
4.0
7.4

781
350
351

8 8
84.3
89.3

V

A

I



V. Pupil Evaluation, Orientation,
and Services

PUPIL EVALUATION in this section includes the objective type
of information which could be obtained on the marking, testing,

and promoting of junior and junior-senior high school pupils and the
reporting of their progress to parents. It does not purport to con-
sider the advantages or disadvantages of the various bases used in
marking or promoting nor does it attempt to compare the values of
various kinds of tests and pupil progress reports.

Guidance and health services are the only aspects of pupil personnel
services treated in this survey, except for the data on the staff available
to the schools in this area. This information is given in a following
section.

Techniques of articulation carried on by the schools are included
here since they have a decided influence on pupil orientation in its
broad aspect.

Tests and Inventories

Since these questionnaires were sent out in the school yeai 1959-60,
responses were requested for the school year 1958-59. Federal aid
for testing was made possible through the National Defense Education
Act in 1958-59 also. How great an effect this Federal financial help
in purchasing tests of mental ability, aptitude, and achievement had
on the number and types of tests given in the schools cannot be
determined but it must have been considerable. This fact should
be borne in mind when interpreting tables 22 and 23.

The highest proportion of schools in each type and enrollment
group (69 to 89 percent) gave standardized achievement tests, singly
or in combination with other tests. In each of the groups slightly
lower proportions of the large schools, 'as compared with the small,
conducted standardized achievement tests.

The nezit, most popular type of test with regard to the proportion
of schools conducting it alone or in combination with others was the
mental ability test. In the various groups percentages of schools
giving such a test varied from 48 to 68.

38
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Table 22.-Percentage distribution of Junior high schools by type of testOr
inventory given to all pupils, by grade, and type and size of school

Test and inventory

Total
Standardised Achievement

(St. A.) only
Teacher - Mad, Achieve-

ment (T. M. /11 .) only
Mental Ability (M.A.)only
Interest (Int.) only
Special Aptitude (Sp. A.)

only.
Other
St. A. and T.M.A
St. A. and M.A
St. A. and Sp. A
T.M.A. and M.A
St. A., T.M.A., and M.A._
8t. A., M.A., and Int
St. A., M.A., and 8p. A
St. A., Int., and 8p. A
St. A., T.M.A., M.A., and

Sp. A
St. A., M.A Int., and Sp.A
St. A., T.M.A., M.A., Int.,
t and Sp. A
Other combinations I

Total St. A
Total T.M.A
Total M.A
Total Int
Total Sp. A
Other

Stepan', analyis
Item Resipondents
Percent Total Response.... _

Grade 7

Total

Enrollment

75 to 300 and
above

Grade 8

Enrollment

Total
75 to
293

300 and
above

Grade 9

Total

Enrollment

75 to o 11 and
110 above

la 19S. 1814 1* MN.a 1N, 11S. US. 1N,8

14.1 1e. 6 13.0 18.9 26.0 16.2 7.6 110 6.4

16 5.8 15 14 4.9 1.3 2.8 6.5 1.9
8.0 6.8 16 12 12 11 16 18 16

. 4 .0 . .6 .6 .6 1.8 .0 1 2

. 3 .6 .3 2.2 1.3 2.6 4.6 18 5. 1

. 5 .9 .3 .4 .0 .6 1.1 18 1.0
8.8 7.6 9.4 7.0 6.6 7.1 5.6 2.8 14

30. 3 34.0 Z.7 , 19.7 74.6 17.5 118 20.3 10.9
. 6 .9 .3 5.1 3.8 5.8 LO 1.0 3.6

2.1 1.3 2.5 1.4 .8 1.6 1.5 .0 1.9
14.8 14.8 14.9' 11.7 12.3 11.4 4.9 10.2 3.6
1.6 .5 1.9 2.2 .5 19 4.0 4.7 3.8
2.9 2.3 3.3 4.2 3.54 4.5 4.1 6.5 L 5
.0 .0 .0 1.7 1.3 19 4.0 1.0 e 4.8

1.2 1.3 11 2.4 1.8 16 2.3 2.8 2.1
1.1 .5 1.4 1.5 .8 1.9 L2 18 9.6

. 8 1.8 .3 1.8 %LB 1.8 4.6 6.5 4.2
6.8 4.6 8.0 14.8 8.7 17.7 24.8 16.6 25.1

81.0 84.7 79.4 87.8 810 87.4 71.3 77.9 70.8
37.2 34.1 316 310 33.0 37.4 36.0 38.0 36 4
613 65.5 617 51.3 614 519 56.4 64.9 53.0
6.1 3.6 5 8 13.9 7.9 16.6 40.1 Zt. 3 44.7
8.3 7.6 8.6 27.6 19.4 31.3 42.1 33.3 44.3
5.0 4.5 12 5.1 15 5.8 59 65 6.1

586
84.9

223
815

363
819

004 727 377 420
86.6 84.0 814 88.2

===

107 313
81.6 91.6

I Other combinations-includes all combinations which Is than 2 percent of each- group of schools
conducted.

As might be expected, interest and special aptitude tests were not
commonly given in the 7th grade. They increased in popularity,
however, in the 8th grade and to an even greater extent in the 9th.

It is rather surprising to note that not more than 48 percent of any
group of schools gave teacher-made achievement tests. Could it be
that many schools were relying almost entirely upon standardized,
tests for evaluating pupil achievement, or could the schools which
answered in the negative have felt that a certain form of test was
required before it could be called a teaaer-made achievement test?

The testing programs most commonly used consisted of (1) a
combination of the standardized ac*vement and mental ability
tests ; (2) the standardized achievement test alone; and (3) a combi-
nation of standardized achievement, the, teacher-made achievement,
and the mental ability tests. It appears that the combinations which

.s
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Table 23.--Percentage distribution of junior-senior high schools by type-of test or inventory given to all pupils, by grade, and type and size ofschool

Test or inventory

Total

Standardised Achievement
(81 A.) only

Teacher - Made Achieve-
ment (T.M.A. only......

Mental Ability (M.A.) only.
Interest (Int.) only.
Special Aptitude (Sp. A.)

only
Other
St. A. and T.M.A
Bt. A. and M.A
8t. A. and Sp. A
T. M .A. and M A
St. A., T.M.A., and M.A..
St. A., M.A. and Int
St.' A., M.A., and Sp. A
St. A., Int., and St). A
St. A., T.M.A., M.A., and

Sp, A
St. A., M.A., Int., and Sp.
A.

St. A., T.M.A., Int., and
Sp.

Other combinations

Total St. A
Total T.M.A
Total M A
Total Int
Total 8p. A
Other

Illoopionoe analysis
/tan Ropoodents
Putont Total Rosponw

Grade. 7

Total

Enrollment

125 to
499

500 and
above

Grade 8

Total

Enrollment

125 to
499

500 and
above

Grade 9

Total

Enrollment

125 to
499

500 and
shore

NILO 104.11 1OS.11 109.11 l1. 1N.9 104. 10.0 IWO

IR. 4 21.3 16.6 18.0 19.3 14.1 10.6 12. 2 6.2
7.5 8.3 5.3 6.1 &6 4.8 &6 3.8 3.07.4 6.9 &9 2.5 3.0 1.5 4.5 4.8 16

. 2 .0 .7 .3 .0 1.2 .8 .3 2.1
. 0 .0 .0 1.2 .7 2.7 1.1 1.0 1.6. 4 .3 .4 .5 .3 .9 .9 1.3 .0&7 8.3 9.9 11.5 10,3 14.6 84 88 4.521.5 21.6 21.3 18.1 18,7 16.1 15 4 . 17.0 11.0. 8 .7 1.0 3.1 1.3 2.7 1.9 22 .93.7 2.9 &O 1.4 1.0 24 3.0 22 Si15.8 14.4 19.7 11.8 13.2 8.4 7.4 8.0 5.61.3 1.4 1.0 1.7 2.0 1.2 &f, 81 6.63.4 3.6 2.3 &9 6.0 & 7 & 5 &8 4.6
. 0 .0 .0 .8 .7 .6 1.1 .6 2.4

2.7 3.3 1.0 2.6 12.6 2.7 3.6 3.8 30
1.1 .7 2.1 2.8 2.6 3.3 4.5 4.5 4.5

. 6 .7 .0 1.3 1.3 1.5 4.8 4.5 5.6&6 &5 &O 10.4 &1 1&9 20.7 16.6 29.7

711.4 79.2 76.2 84.2 g5.5 81.4 7&8 7&5 66.643.6 41.7 48.2 42.3 40.6 46.5 41.5 39.4 47.061.7 59.4 68.1 52.3 54.2 47.7 66.4 67.0 64.76.8 6.9 6.7 12.1 11.2 14.3 32.3 27.6 44.911.1 11.5 9.9 23.1 21.1 28.0 30.8 N.2 35.12.0 .7 & 7 2.7 1.0 7.1 3.6 16 63

560
7&3

t

278
73.3

638
76. 3

303
73.7

335
84.4

646
78.2

312
76.1

334
64.2

Other-Includes all combinations which leo than 2 percent of each group of schools conducted.

were most popular were those which included standardized achieve-
ment test&

In all grades higher percentages of the small schools, as compared
to the large, gave standardized achievement tests only: In the junior
high schools higher percentages of small schools than of the large also
gave a combination of the standardized achievement and mental
ability tests. (See table 22.)

As a rule, single tests as well as various combinations of tests were
likely to be given in a higher proportion of schools in the 7th and
8th grades than in the 9th grade. However, when either interest or
special aptitude tests were given singly or in combination the opposite
was true.

There was little consistency in the differences between the per-
centages of the junior high schools and junior-senior high schools
giving various types of testa in grades 7, 8, and 9'.
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Promotions

A very large majority of all junior and junior-senior high schools
(89 to 98 percent) promoted pupils in grades 7, 8, and 9 on an annual
basis. (See table 24.) In grade 9, however, the percentages were 4 to
6 percent lower than in the other grades. The differences between
high- and low-enrollment schools in most instances were greater in the
junior high school than in the junior-setlior high school, In the junior
high schools, for example-, a higher percentage of the large schools

Table 24.--Percentage distribution of schools, by specilied practices For
promoting pupils by grade, and type and size of school

Type and sire
(enmllment)

of school

Junior high schools

Total
75 to 299
300 and above .

Junior-senior high
eelltools

Total
125 to 499
500 and above

Junior high schools

Total ....... - -
75 to 299
300 and above

Junior-senior high
schools

Total
123 to 499
50) and above

Junior high schools

Total
75 to 299
300 and above

Junior-seniOr high
sehook

Total
125 to 499
500 and above

Frequency or
promotions

Total A norl
Semi-

annual

Basis of
promotions

Total
Sub-
Oct

Gracie
level

Response analysis

FrIQUSDCY

Item
respond-

ents

Peres'of
total

response

Basis

Item Parent
respond total

sots response

GRADE 7

IN.
100.0
100.0

IN.
100.0
100. 0

98.3
92.6

N.
97.0
96.7

1,7
1.7
7.4

S. I
3.0
& 3

IN.
100.0
100.0

1N.
100.0
100.0

11. 7
18.3
73.3

17.
17. 1
20.4

76,1
81.7
76.7

N.1
82.9
79.6

$37
234
403

NI
303

N.
86. 6
IL 4

$1.7
79.8
87.2

lit
2132

352

iN
258
265

It 6
74.8
84.2

71.
68.0
76.8

100.o-
100.0

IN.
100.0
100.0

N.;
N. 3
fa. 6

*1
96.3
96.2

17
1. 7
7.4

,8
3. 7
3.8

IN.
100.0
100.0

IN.
100.0
100.0

GRADE 8

SS. 8 78.1
21.3 78.7
23.5 76.5

U.S 74.1
34.8 75.2
211.2 71. 8

137
333
404

Ni
321
340

Et
86. 2
9& 7

N.
78.0
a& 7

202
353

1163

282
301

60.1
74.8
83.6

7.
68.6
75.9

GRADE 9

IN.
100.0
100.0

IN.
100.0
100.0

N. 7
94.3
88.6

.I
91. 1
9'2.9

7.i
8.9
7.1

IN.
100.0
100.0

IN.
100.0
100.0

1.
63.3
61.6

76,
79.0
76.4

N.1
36.7
38.4

1L7
21.0
23.6

NI
106
325

1111

303
3213

N. 7
81.9
94.9

71.1
73.9
81.4

98
294

ON
295
313

IL 4
75.6
85.9

71.7
71.9
78.9
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(7.4 percent) than of the small (1.7 percent) held semiannual promo-
tions in the 7th grade but in the junior-senior high schools approxi-
mately the same proportion of each of the two enrollment size schools
(3.0 to 3.3 percent) held promotions twice a year.

Pupils in grades 7 and 8 were promoted by grade level in most of the
junior and junior-senior high schools (72 to 83 percent) and by sub-
jects in grade 9. Almost four times as many junior-senior high schools
promoted 9th-grade pupils by subjects as by grade levels while
approximately one and a half times as many of the junior high schools
used the subject approach rather than the grade level.

In summary, a large majority of the schools promoted 7th and 8th
grade pupils by grade levels and the 90-grade pupils by subjects
once a year.

Promotion Policies

A large majoiity of all schools (55 to 70 percent) had as their
promotion policy the meeting of standards. (See table 25.) A
!flitch smaller percentage of schools (23 to 32 percent), but still a
rather large one, promoted pupils on the basis of the comparison of
,their achievements with their abilities. The policy of meeting
standards as stated in the questionnaire, was made more flexible by
including two exceptions, (1) where retention seemed unwise and
(2) where the pupil had already once repeated the grade. It was
thought that by including the two exceptions in the policy of meeting
uniform standards schools were given sufficient flexibility to promote
some pupils who could not have been promoted had it been essential
for them to satisfy certain standards. However, sizeable percentages
of schools (approximately 6 to 11 percent) felt it necessary to indicate
that they were using two 'policies: (1) Meeting uniform standards,
and (2) achievement. in relation to the child's abilities and needs.
Very few schools reported having no uniform policy but a higher
proportion of the junior-senior high schools than of the junior high
schools reported this lack of uniformity.

The study showed no great differences between junior and junior-
senior high, schools in promotion policies. It, indicated, too, that
the schools were quite consistent in their policies from grade to grade.

A higher proportion of the small schools than of the large schools
in each group promoted pupils who met uniform standards and a
smaller ivoportion promoted them according to their achievement
in relation to their ability.

As a rule neither junior high schools nor junior-senioi high schools
follow the policy of promoting all pupils. In fact, none of the junior-
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senior high schools and only on13 of the junior high schools reported
such a policy.

Table 25.---Pertentage distribution of schools, by policy for promoting
pupils, grade, and type and size of school

Type and Rite
(enrollment)

of school

Junior high schools

TS to 299
300 and above

lunior-cantor big"
schools

'Fetal
123 to 499
300 and above

Junior high schools

Total
75 to 299
300 and above

Junior-eenior high
school.

Total
123 to 499
Yr and above_

Junior high schools

Total
75 to 299
300 and above

Junior-senior high
schools

Total
2310 499

500 and above .....

Policy for promoting pupils

No uni Uniform PupU
Total form

policy
stand-
ards

ability

Combina-
tion of

standards
and pupil

sbUlty

All are
promoted Other

Response analysis

Item
re-4.

Iwo d -
OD IA

Percent
total

response

GRADE 7

106..
100.0
100.

10S.
100.0
100.0

L3
1.3
1.2

ail
3.5
1.9

M.2
64.6
56.5

U's
65.2
58.8 1.8

S. 1
& 9

10. 7

..6
7.0

.
.0
.0

.o

.0

14, 63
.8 237

L 402

1.1 0111

1.0 313
1.3 308

ft. 8
87.8
9& 2

$4411
82.5
89.2

GRADE 8

I
.

.k'

,

100.0 L I I& 3. al .. . L I 642 ft I100.0 1.3 64.6 77.4 5.9 .0 .8 237 87.8100.0 1.2 b& 6 31.6 10.4 .0 1.2 405 96.0

IN.. S. 61.1 21. I S. 7 .0 L I NI . 84.1100.0 4.1 64.9 23.0 7.1 .0 .9 339 82.4100.0 2 0 511.9 30.7 & 7 .0 1.7 3S2 88.7

IN.
100.0
100.0

IN.
100.0
100.0

S.
. 9
. 9

3.8
4.4
2.3

GRADE 9

M. I
70.2

*4
n.8

8. 4
3 S

0.3
.

.0
I.
2.6

443
114

to
IA 1ao 29.8 9.7 .3 4.3 329 96.1

.

p.3 11.1 ,$ .1 1.4 Ni 84.1
64 0 22.8 7.0 .0 1.8 342 83.4
61.0 27.5 & 2 .0 4.0

.
349. 87.9

Policies for Marking Pupils

As in promoting, so also in marking pupils, the highest percentage
of .schools followed the policy of meeting uniform standards. (See
table 26.) The next largest proportion of schools determined marks
by evaluating the progress of pupils in relation to their individual
potentialities.

68130? 0-63-4
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Table 26.-Percentage distribution of schools, by specified policy For mark-
ing pupils, grade, and type and size of school

Type and size (enrollment)
of school

r*A

Junior high schools

Total
75 to 299
300 and above -

Junior-senior high
schools

Total
125 to 499
500 and above

Junior high schools

Total
75 to 299
500 and above

Junior-senior high
schools

Total
125 to 499
500 and above

Junior high schools

Total
75 to 299
300 and above

Junior-senior high
schools

Total
125 to 499
500 and above

Total No
uniform
policy

Policy for marking pupils

Uniform
standards

Pupil
ability

Combi-
nation of

standards
and

staffat ty

Other

Response analysis

Item
response

Percent
total

response

GRADE 7

110.
100.0

4.7
8.0

All
51.5

3l.1
33.7

.1
5.1

1.3
1.7

US
Z37

ft. 1
87.6

100.0 3.3 47.7 41.5 6. 5 1.0 398 95.2

let 11 I. 3 U.1 U. 3. 1.0 8!.8
100.0 7.1 54.0 34.3 3.6 1.0 309 81.4
100.0 4.0 50.2 41.1 3.7 1.0 297 87.4

GRADE 8

100. 4.7 49.5 3e. S. 0.t US I1.7
100.0 8.0 51.9 33.7 5.1 1.3 207 87.7
100.0 3.2 48.4 41.3 6.3 .8 399 94.6

IN. 1.I 52.9 35.7 3.1 .1 1171 8i.7
100.0 8.0 53.6 33.9 3.9 .8 336 81.7
100.0 3.8 51.1 40.7 3.8 .6 339 85.4

1,

GRADE 9

IN.
100.0
100.0

1N.
100.0
100.0

IL
9.0
4.0

7.1
& 3
3.8

$1.3
60.4
49. 1

SC 3
54. 7
53.0

35.8
27.0
39.3

33.1
32.2
38. 5

S.
3.6
6.4

3.8
3.9
3.8

. 1

. 9

. 9

137
111
326

11711

338
338

32.
85. 8
95. 8

83.1
82. 4
92.3

When compared to large schools, a higher proportion of small
schools followed the policy of marking pupils, by comparing their
achievements with uniform standards and a lower but considerable
proportion marked, them according to work accomplished in relation
to individual potentialities. A higher percentage of small schools
than of large follOwed no uniform marking policy. Even if many
of these small schools marked pupils according to ability the per-
centage of large schools using this criterion most likely was greater
than that of the small schools.

The proportions of junior high schools and jimior-senior high schools
having no uniform marking policy ;,:d those using a combination
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of uniform stantards and pupil ability added together indicate that
teachers in approximately 10 percent of the schools had the oppor-
tunity to mark pupils according to their own philosophy.

Relatively fewdifferences showed up, between school organizations
or between grades in either organization.

Progress Reports

For reports of pupil progress sent to parents a great majority of
both the junior high schools and junior-senior high schools used re-
port cards with all or most of the reporting done by means of letter
or number marks. (See table 27.) In fact, over 91 percent of the
junior high schools and more than 82 percent of the junior-senior
high schools used this type of report. While approximately 10 per-
cent fewer junior-senior high schools than junior high schools made
use of this type of reporting about 10 percent more sent cards with
all or most of the reporting done through percentage marks. Little
difference in theie two methods of reporting was noted between large
and small schools.

Only these two techniques are of necessity mutually exclusive.
Each could be used with any of the remaining techniques and all
other methods listed could be combined with one another.

Report cards with checklists of educational objectives or brief com-
ments concerning such objectives were second in the proportion of
junior high schools using them and third with regard to the jenior-
senior high schools. There was little difference between the propor-
tion of large and small junior high schools using this type of report-

g, but the large junior-senior high schools were more likely than the
small to follow this procedure.

Personal conferences with parents were used more frequently by
the junior high schools than junior-senior high schools. Approxi-
mately one-tenth of the junior and one-twentieth of the junior-senior
high schools made use of this type of repOrting.

The remaining two techniques were used less frequently by all
schools. Small differences appeared between junior and junior-senior
high schools in the proportions making use of detailed descriptions of
child growth or of pupil rank in grade or class.

In summary, almost all junior and junior-senior high schools re-
ported pupil progress in the traditional manner of using letter or
number symbols or.percentage grades. Very few schools used any of
the remaining techniques singly. In most cases such techniques were
used in combination with reporting by means of letters, numbers, or
percentage grades.
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Table 27.-4ercent oF schools. using various types of regularly scheduled
reports to parents, by grade, and type and size of school

Grade and type and
site (enrollment) of

school

Junior high schools

Total
75 to 299
300 and above

Juniorasonlor high
schools

Total
125 to 499
500 and above

Junior high wheels

Total......
75 to 299
300 and above

Juniormsenlor highfor
Total

125 to 499
500 and above

Junior high sehools

Total
75 to 299._ ......
300 and above

Junior-senior MO
sehools

Total
1211 to 499
500 and above

Percent of schools using-

All or
most

All or
most Rank

Educa-
Vonal

Detailed
descrip-

Scheduled
personal

per- letter or In grade objectives tions of confer- Other
tentage number or claim or brief child once with
marks symbols comments, growth parents

Response
analysis

Item re-
spond-
ents

Percent
total

response

GRADE 7

1.
2.9
4.3

n.:
92.1
92.2

1.$
2.5
,1.3

12.11
11.2
12.8

1

4.4
3.7
4.14

4.

1L9
10.4
11.3

,

7.4
4.9
8.5

619
241
398

91.3
89.2
95.3

14.1 et 1 3.9 IL 9 3.4 I9 Li 1118 M.
14.7 79.9 4.2 10.2 3.:1 4.8 4.2 313 82.5
12. 5 81.3 3.3 15.7 3.0 5.6 7.9 305 88.3

GRADE S

2.8 91.7 Le it, 3 4.4 10.1 7.3 445 91:1
2.9 92.1 2.5 "11.6 3.7 10.4 4.9 241 89.1
4.2 91.6 1.3 126 4.7 10.6 8.4 404 95..

13.5 83, $.9 19.8 LS 0.7 3.1 RI 84.
14.4 83.5 4. 1 9.4 3.5 7.6 1.8 340 82.
11.1 83.8 3.1 14.8 4.0 4.3 7.1 352 88.

MIEllniiMININE.P.M.=.11MMI=0.1.1IMIM ,,11
GRADE 9

3
7

7

.

4.0 91.9 Li II. 3 4.4 W. 4 8.2 421 88.3
3.7 93.6 3.7 10.1 2. 7 11.0 2.7 109 84.2
4.8 96.1 1.6 12.8 4.8 10.2 9.6 312 91.2

14.1 83.4 &11 19.4 3.4 1.4 2.9 NO 84.4
14.9 83.8 4. 1 9. -1 3.2 5.9 1.5 341 83.2
12. 1 82.8 3.5 14.0 4.0 4.3 6.9 349 88.0

Frequency

How frequently do parents learn of their junior and junior-senior
high school children's progress through regularly scheduled reports?
Table 28 of this survey shows that in the majority (50 to 76 percent)
of schools in both organizations parents received such reports six
times a year in all three grades. This majority was much greater,
however, in the junior-senior than in the junior high schools.
Consequently, a higher proportion of the junior high schools than of
the junior-senior reported to parents only four times a year. Only a
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Table 28.-Percentage distribution oF schools by number oF pupil reports
sent to parents annually, by grade, and type and size of school

Type and size
(enrollment)

of school

Junior high
schoob

75 to 299
300 and above

Junior-soder
high schools

Total
125 to 499
500 and above

Junior high
'schools

Total
75 to 299
300 and above

Juoc-senior
high

nl
schools

125 to 499
500 and above

Junior high
scools
Total

75 to 299
300 and above

Junior-senior
high schools

Total
125 to 499
500 and above

Total

Number of reports sent to parents per year

1 2 3 4 5 6 7 8
9 or
more

Response
analysis

Item
respond-

ents

Percent
total

response

GRADE 7

199.
100.0
100.0

19O.
100.0
100.0

.0

.0

.
. 3
.0

S.
. 811
.0

. 7

. 3

O. 9
1.3

. 8

. 0
. 0
. 0

31.
32.3
42.3

19.I
16.5
28.1

X 1
2.6
2.0

L3
1.3
1.3

54.4
60.9
51.5

72.
74. 9
67.2

.
. 0
. 5

. 2
. 3
.0

2.
1.3
2.6

5.1
3.3
2.3

IL 4
. 8
. 3

s.1
26

. 7

S17
235
392

2
303
299

9.
87.0
93. 8

81.5
79.8
86.5

GRADE 8

let 9. .3 .9 . W. 4 t U. i .3 2. t IL I $3 99.8
100.0 .0 .9 1.2 32.3 2.6 60.9 .0 1.2 .9 235 86.9
100.0 .0 .0 .8 42.5 1.8 51.6 .5 2.S .13 395 93.6

IW .1 .5 . 19. LS 72,7 .2 2.8 1.9 172 81.8
100.0 .3 .6 .0 16.1 1.5 75.8 .3 3.0 2.4 330 80,2
100.0 .0 .3 .0 27.1 1.5 68.2 .0 2.3 .6 343 86.3

GRADE 9

109.
100.0
100.0

1110.

100.0
100.0

I.
.0
.0

. 2
. 3
.0

6.4
1.8

. 0

.5
. 6
. 3

It 7
. 9
. 6

.

.0

.0

2
30.6
45.2

19.7
17.0
27.3

L
1.5
1.4

it 5
63. 1
49.8

72,8
75.8
68.6

9.
.0
.0

.2
. 3
. 0

X 8
1.8
3.1

2.7
2.1

4
1.8

. 0

1.4
1.8

. 3

432
111
321

671
330
341

It
85.8
93. 7

81.0
80.4
85.9

small fraction of each group of schools sent reports more than six times
or fewer than four timed a year.

Little variation between grades in either of the school organizations
occurred but there was a difference in the frequency with which the
small schools and the large schools reported. A higher proportion of
the large compared to the small junior and junior-senior high schools
sent reports four times a year and a larger proportion of the small sent
them six times a year.
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Guidance Counselors

This section includes the distribution of responding schools by
minimum number of full-time counselors or their equivalents.In answer to the request that schools indicate the number of
counselors they had, the percentage of nonrespondents was veryhigh for all groups of schools but, especially, for the small schools.In the junior high school group only 30 percent of the small schools
responded while in the junior-senior high group it was 47 percent.However, 81 percent of the large junior high schools and 82 percentof the large junior-senior high schools responded.

Since no school responded with "0" counselors, it is 'fairly certainthat many or probably most of the nonrespondents were schools having no counselors. The principals replying to the questionnaires mayhave reasoned that if they did not respond to this question, it would
be rpreted as their having no counselors.

Were e to consider that the nonresponses meant "0" counselors,the percentages then given in table 29 show the proportions of schoolshaving a minimum of the counselors indicated. Excepting thosehaving."0" counselors, the highest percentages of schools were those
employing at least 1 to 1.4 counselors. Among the various schoolgroups these percentages differed from 17 to 33, the small junior high
schools having the lowest; the small junior-senior, next highest; and
Table 29.-Percentage distribution of schools by minimum number of full-time counselors or the equivalent For grades 7, 8, and 9, and type andsize of Khoo!

Type and site
(enrollment) of

school

1

Total_ _

75 to 299
300 and above__ _ _

Total
125 to 499
BOO and above____

Fulltime counselors or the equivalent-

Total 0
0.1
to

0.5
to

1.0
to

1.5
to

10
to

15
to

3.0
to

3.5
to

4.0
to

4.5
to0.4 0.9 1.4 1.9 2.4 2.9 3.4 3.9 4.4 4.91341 7 89 1 11 11 13

JUNIOR HIGH SCHOOLS

&0
and
Over

14

let U.S L9 8,4 WA L9 13,8 L1 7. S.8 1.11 Li 0.1100.0 69.8 3.3 9.0 16.5 .4 .8 .0 .0 .0 .0 .0 .(100.0 19.3 1.2 8.0 31.2 & 4 19.b 1.7 10.0 .b 2.2 .3 .f

JUNIOR-SENIOR HIGH SCHOOLS

100.0 41. 7.8 1/1.1 24.1 1.7 Li 0.1 1.1 0.1 IA 0.0 8.1100.0 fill.3 8.8 13.3 21.0 .0 2.1i .0 .8 .0 .0 .0 .(100.0 17.7 &1 2/J. 5 33.2 6.5 12.1 .6 2.2 .3 1.1 .0 if

Nags: Item nonresponse could not be determined from the design of the questionnaire. For rate ofsurvey non response see Introduction.
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the large junior and junior-senior high schools, third and fourth
respectively.

In some instances the differences in numbers of counselors employed
by junior and junior-senior high schools were impressive. For example,
a greater percentage of the small junior-senior high schools (47 per-cent) than of the small junior high schools (30 percent) employed
some counselors. Although approximately the same percentages of
large junior and junior-senior high schools employed some counselors,
35 percent, or more than twice as high a percentage, of the large
junior high schools employed two or more counselors than did the
large junior-senior high schools (17 percent).

Both groups of the large schools employed considerably more
counselors than did the small schools. For instance, in the junior
high schools at least 80 percent of the large schools and 30 percent of
the small, employed some counselors. In the junior-senior high schools
the minimum percentages were 82 percent and 47 percent.

Cumulative Record Files

The majority of the small schools tended to house pupil cumulative
record* files in the principal's office but the larger schools were more
likely to place them in the counselor's office or some other central
place, as in the principal's office. Very low percentages (3 to 6
percent) of the small schools reported placing such files in the coun-
selor's office. (See table 30.) It is probable that in many of these
schools there were no full-time counselors with their own offices.

The files were located in the classroom of the block-time or home-
room teacher in a higher percentage of junior high schools than of
junior-senior high schools. In fact, approximately one-sixth of the
small junior high schools located the files in such classrooms but a
lower proportion of the large junior high schools did so.

In most instances, rather small percentages of the schools located
their cumulative records in more than one center. The combinationswhich were most popular with the schools were the principal's and the
counselor's offices and the principal's office and the homeroom or
block-time techer's classroom. The highest proportions of any
schools making use of two specific locations were the small and the
large junior-senior high schools which located their records in the
principal's and the counselors' offices. Approximately one-tenth ofthe large and one-twentieth of the small junior-senior high schools
filed their records in these offices.
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Table 30.-Percentage distribution of schools Gy specified location of
cumulative record Files, and type and size of school

Location of record files

Total
Principal's inner office (only)
Copnselor's office (only)
Other central office (only)
Homeroom or block-time teacher's classroom (only)...
Other single location
Principal's-office and counselor's office
Principal's office and other central office
Principal's office and classroom (homeroo or block-

time)
Counselor's office and other central .
Counselor's office and classroom (homeroom or bloc k-

PrinciNrs office, counselor's office, and homeroom or
block-time

Other central office, classroom (homeroom or block-
time) , and other single location.

All other combinations

Total-Principal's inner office
Total-Central office_
Total-Other central office.
Total-Homeroom or block-time
Total-Other single locations

Response analysis

Item respondents
Percent total response

Junior high schools

Total

le,. 41
31.0
20. 4
23. 7
8.3

. 8
4.3
1.7

3.1
2.7

1.4

. 9
1.1

40.
28. 8
29.0
14.4
1.7

645

Enrollment

75 to
299

1N.
54.9
2.9

12.9
16.7

. 4
1.7
3.4

5.0
. 4

. 0

1.2

. 0

. 4
0

66.2
6.2

16.7
22.9

. 4

240
4

300 and
&boy.

IN.
20.
28.1
28.4
4.7
1.0
&4
1.0

2.2
3.7

2.0

.5

1.2
1.4

29.6
39.7
34.3
10.6
2.2

405
9& 3

Junior-senior high schools

Total

50.1
12.8
1&0
2.9

. 6
7.0
1. 1

3.5
1.2

. 4

. 8

. 7
2.7

62.7
22.4

. 19.0
8.3
1.3

691

Enrollment

125 to
499

1110.
59.6

& 4
14.0
3.2

. 6
IS. 5

1.5

4.1
. 9

. 3

. 3

. 6
2.7

71.0
13.4
17.0
8.5
1.2

344
82.9

MO and
above

IN. S
23. 7
30.6
21.7
2.0

. 6
11.1

. 3

1 7
2.3

. 14

1.4

1. 1
2.7

38. 2
46. 2
2.5.4
7.0
I.

350
88.0

Health

Slightly less than one-fourth of all schools both junior and junior-
senior reporting the service of a nurse had such service available on a
full-time basis; three-fourths had part-time service. While the varitt-
tion between types of schools in Coto was not significant, variation by
size of school was substantial. For example, only 13 percent of the
small junior-senior high schools as opposed to 45 percent of the large
schools of this type had full-time nurse service.

Large schools, both junior and junior-senior, reported larger per-
centages of nurses employed by the local school system than did the
smaller schools. As between types of schools, junior high' schools
located as they usually are in the larger population centers, quite
naturally had a larger percentage of nurses who were employed by the
local school system than did the junior-senior high schools which are
founcrtmost often in the less populated districts. These latter schools
more frequently relied on the services of a nurse iri the employment of
the health department. In some instances the school board reim-
bursed the health department for her time, a fact which some principals
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indicated on the questionnaire by checking both "school board" and
"health department." These dual responses were moved in the
editing to the "other" column (table 31) and added to the very few
responses reported for "other." It is impossible to know, what pro-
portion of the principals whose school systems followed this practice
of reimbursement did actually check both sources of employment.

Articulation with Loiver and Upper Grades

Almost all of the schools responded to the first part of this item,
indicating that they were making some use of one or more of the
listed techniques in order to improve articulation of grades 7 to 9
with lower and upper grades.

Replies showed that transferring pupil cumulative records from
elementary to junior high school grades and from junior high school
to senior high school grades was used most frequently by all groups of
schools. (See table 32.) The proportions of schools using this
technique ranged from 83 percent to 95' percent.

The next most popular method of articulating grades 7, 8, and 9
. with lower and higher grades was making available inforniation

concerning programs, courses of study, or instructional materials to
teachers in elementary and senior high schools. Considerably more
than one-half of each group of schools made use of this method of
articulation.

The third most common technique used by administrators %vas the
provision of visiting opportunities in their schools for incoming 6th
grade pupils and in senior high schools for their own Oth grade pupils.
Holding joint workshops or study groups or providing curriculum
activities for teachers in grades 7, 8, and 9 and teachers in other grades
followed closely in popularity.

Large schools were more likely to practice various techniques of
articulation than were the small schools. Also, the large junior high
schools, more than any other group of schools, made use of the dif-
ferent techniques. In addition to the three most comnionly used
techniques two others showed that large junior high schools experi-
enced the need for atticulation more than other schools or that the%
were more likely to do something tangible to satisfy this need. Forty
percent of the large junior high schools made sonic use of visits to
feeder schools and 60 percent utilized the techniquel of senior high
school pupils' visits ,to their schools. 'Tice percentages of the other
groups of schools using these practices vee considerably lower.

A few reasons seem to account for sonic of the greater participation
of large junior high schools in these techniques of articulation. Pupils
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Table 32.--P:event of schools using swilled techniques For Improving
articulation with lower and higher grades, by type and size of school

Type and size
(enrollment) of

'school

Tot al
7.s to 299
3111) and Above. -

Total
12.c to 499
No and above

Hold-
ing

joint
work-
shops

Making
infor-

mation
avail-
able

Teacher
visita-
tion

Trans-
fer of

cumu-
lative

records

4

6th and
9th

grader
visits

dr

Visits
to

feeder
schools

Visits
by

senior
high

pupils

Other

Response
analysis

Item Percent
respond- total

en ts response

U.
50.4
50.5

76.6
64.4
73. 2

JUNIOR HIGH SCHOOLS

WI 64.1 KS II.7 Ill 7.2 642 92. 3
22.9 91.5 46.2 9.3 30.1 3.4 236 87.4
30.3 9S. 3 74.4 40.0 60.1 8.9 406 95.7

JUNIOR-SENIOR 1110H SCHOOLS

MS
41.2
49.7

WA
58.5
63.4

W,$
26.9
25.6

WS
82.7
92.9

.2
43.0
66.5

1L
14.3
19.0

12.1
11.7
17.3

Le
2.0
5.7

___

N4
342
352

34.1
82.4
88.4

in the junior-senior high schools would most probably be better
licquainted with the soniar high .llools than would those in separate
junior high schools. It may be, too, that in some of the small junior-
senior high schools and junior high schools, elementary pupils are in
the same building with junior high school pupils. In addition,
since the small schools often are located in a small community, ele-
mentary school pupils are fairly well acquainted with the pupils in
grades 7, 8, and 9 and, perhaps, even with the building housing these
pupils. The pupils in grades 7, anal 9, moreover, are in contact
often with pupils in tile senior high school and, therefore, mw= be
fairly well acquainted with the senior high school itself.

In tinimary, a greater proportion of junior high schools, and
especially the large junior high schools, appeared to make duce of
various techniques for the purpose of developing better articula-
tin with elementary and senior high school grades than did the other
groups of schools.



Ins Curriculum

IN THE AREA of curriculum this survey is concerned with subject
fields rather than the specific courses offered. In other words, while

it can be determined from the survey how many schools in the spring
of 1960 required social studios at each of the grade levels, it cannot be
learned how many required geography, .or American history, or com-
munity civics. The same applies to electives; that is, the fields in
which electives are offered are reported, but not the elective subjects.

Extraclass activities, an integral part of the program for grades 7
to g for most junior and junior-senior high schools, are studied from
the point of view of the kinds of activities provided by the schools and
the extent of pupil participation.

Required and Elective Subjects

A virtually uniform requirement for pupils in grades 7 and 8, regard-
less of size or type of school is enrollment in courses in language
social studies, and mathematics. (Table 33.) In grade 9, language arts
was the only' subject so required. Mathematics was required of 9th-
grade _Pula' in approximately 90 percent of the schools and social
studied was required in 70 to 80 percent, with the lowest percentage
being for the small junior-senior high schools and the highest for the
small junior high schools. The provision of elective courses in these
three fields was negligible except for social studies, grade 9, and to a
lesser extent for mathematics in grade 9. (Table 34.)

It should be noted that the percentages of available electives shown
in table 34 may be somewhat. lower than is actually the case in these
schools due to use of the some base figures as for table 33. That. is,
a school checking its required subject.% was counted as a respondent
for elective subjects as well, even though no electives were checked.
The alternative was to count as nonrespondents those schools actually
having no electives, a circumstance especially prevalent at the 7th-
grade level among all groups of schools, to a lesser extent at the St h-
grade level, and to a certain extent in the 9th grade of the smallest
srhools.
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Science was required most. often of 7th and 8th grade pupils in
junior-senior high schools and the small junior high schools (90 percent
or more). It was required least often in i.he 9th grade of the large
junior high schools (56 percent); and was offered as an elective subject
most often at this level and in the schools (40 percent). Little
difference will be observed between the large and small juilior-senior
high schools in science as a requirement; there is considerable difference
between the large and small junior high schools in this respect, the
small schools exceeding the large percentagewise at each grade level.
As between the two types of schools, percentages for science as a
requirement tend to be higher for the junior-senior high schools than
for the junior high schools.

Physical education was required in grades 7, 8, and 9 in 80 to 96
percent of the four groups of schools studied, It was required by
more large schools than small, although the differences average only
7 percent. It was also more generally required for boys than for
girls, but here again the differences are not great. Further, physical
education tended to be required more often by junior high schools
than by junior-senior high schools. For example, at the 7th grade
ftwel, 93 percent of junior high schools required physical education
for girls as compared with 83 percent of the junior-senior high schools.
Corresponding percentages for boys at grade 7 are 95 and 88.

Health was a required subject in grades 7 and 8 in slightly more than
half of the schools and in approximately 40 percent of the schools at
the 9th grade level. Health and physical education were infrequently
offered on an elective basis at any of the three grade levels. The
occurrences were more likely to be in the small than the large schools
and at the 9th grade level than the 7th or 8th.

Industrial arts and homemaking were required subjects in grades
7 and K in 55 percent of the junior high schools and in about 35 percent
of the itinior-senior high schools. In grade 9, these subjects were
required in nearly one-fourth of the junior-sethor high schools and
one-fifth off' the junior high schools. In both types of schools, wide
variations existed between size groups.

Industrial arts_ and homemaking were offered on an elective basis
iii slightl.y less than 10 patent. of the 7th grades and in from 12 to
'5 percent of the Sth grades. At the 9th-grade le'vel, these subjects
were elective in more than half of the schools in all groups except the
small junior high school, where they were offered as electives by to-
fifths of the schools.

Other fields in which size of school exerted considerable influence
were an and nruic. Approximately twice' as many of the large
schools required instruction in art in grades 7 and 8 as did the small
schools, and in grade 9 it was masKavailable on an elective basis
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much more frequently in the large than the small schools. As to
types of schools, art was more likely to be required in the junior
than in the junior-senior high school. The same generalizations
apply to music, but the differences both between sizes of schools and
types of schools are less pronounce& The percentages of all schools
at each of the three grade levels requiring music or offering it as an
elective tended to exceed similar percentages for art.

Subjects in the fields of foreign language, business education; agricul-
ture, and vocational education are usually electives and consequently
their appearance in table 33 is in terms of small percentages---5
percent or less with the exception of agriculture which showed as a
required subject in from 7 to 9 percent of small junior-senior high
schools, schools which are usually located in rural areas. Subjects
in each of the four fields were available on an elective basis in fairly
sizable percentages of the schools at the 9th-grade level. Most
notable is foreign language which was offered for 9th-grade pupils in
three-fourths of the large junior and junior-senior high schools and
less than half Of the small schools. Pupils attending a small junior-
senior high school were more frequently able to elect a foreign language
than were pupils attending a small junior high school. This was
likewise true for 9th-grade pupils wishing to elect courses in business
education, agriculture, and vocational education.

Summarizing the required and elective subjects that one might
expect to find in each of the four groups of schools at each grade
level: Instruction in language arts, social studies, mathematics,
science, and physical education for all pupils is required in more than
50 percent of the schools in all groups and in 90 percent or more of
the schools it most of the groups. There is also more than a 50
percent chance that the following is required in each of the respective
groups and grades:

Group Grade 7 Grade 8 Grade 9

Junior high schools-
75 to 299_ _ _ _ Health Health
Wand above_ llealth, art, music, Health, homemaking

homemaking or or industrial arts
industrial arts

Junior-senior high schools-
125 to 499_ _ _ Health Health
500 and above_ Health, music, home- Health, homemaking

making or industrial or industrial arts
arts

-

Nearly a 50-percent chance exists that the following subjects will
be offered on an elective basis:
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Group

Junior high schools
75 to 299_ Music

Grade 7 Grade 8

MO en. Ma

300 and above__ Music

Junior-senior high schools--
125 to 499_

500 and above__

...

.1..

Oracle 9

59.

Music
Art, music, foreign language,

business education, homemak-
ing, and industrial arts

Foreign language, agriculture,
music, homemaking, and indus-
trial arts

Foreign language, business edu-
cation, agriculture, art, musics
homemaking, and industrial
arts

Extraclass Activities
ti

Extraclass activities, or cocurricular activities, as, a scheduled
program apart from the required and elective subjects is often called,
seek to provide curriculum enrichment and opportunity for individual
development. Also, when regular class instruction concedes little to
individual needs and interests, as is sometimes true, extraclass activ-
ities may he the only channel through which the individual pupil
may achieve self-realization. They enable him and the group to
capitalize on his present interests and to develop the skills of possible
new interests. Their hobby clubs, and aesthetic, social, physical,
and civic activities provide opportunities for personality enrichment
and contribution to the group. Since most of the leisure-time
interests that an adult ultimately possesses are said to be acquired
during his adolescent years, it is highly important that a broad pro-
gram of extraclass activities be provided in grades 7, a, and 9, as well
as those that follow.

According to the findings of the present study, those extraclass
activities having the greatest prevalence, that is, those that were
found in roughly half or more of the schools regardless of size or type,
were student council, music, interscholastic athletics for boys, intra-
mural athletics for both boys and girls, social activities, and clubs.

The relative frequency of offeripgs of extraclass activities at each
grade level is shown in table 35. As would be expected,. the larger
schools, as a rule, offered a particular type of activity more often
than the smaller schools. A notable exception to this generalization
was interscholastic athletics. The availability of interscholastic
athletics for boys in the 7th and 8th grades of the small junior, high
school, and for girls in all grades of the small junior-senior high school,
exceeded that in the large schools.

881807 0-68-5
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Some of the widest differences between size groups are represented
by the student council, clubs, arts and crafts, school publications,
and science fairs. The differences varied from grade to grade. The
size of the decrease in some activities from grade 7 to 8 of the large
junior-senior high saool may be due to a difference in the universe
for the two grades (13 percent of the schools having grade 8 did not
have grade 7) or to the lower percentage of total item response (last
column of table 35) for grade of this type school.

Differences in extraclass offerings between types of schools, while
generally not as large as between sizes of schools, are notable. In
the 8th grade, for example, the range of difference is from less than 1

percent for social functions to 20 percent for school publications, with
a median difference for all activities of 8 percent. In nearly every
instance, the junior high school offerings exceeded those of the junior-
senior high school.

Among the four groups of schools two activities tended to be rather
equally distributed throughout--recreation and music.

This study indicates that pupils in large junior high schools have
the widest variety of extraclass activities available to them; that
pupils in the small junior high schools have the smallest variety
available; and that pupils in the junior-senior high school fall in
between these two groups with the differences between the small and
large junior-senior high school being less pronounced than between
the small and large junior high school.

If curriculum-enriching extraclass activities are to administer to
the cultural, social, or recreational needs of all boys and girls as well
as expand their existing desirable interests, 100 percent participation
of pupils should be expected. Rarely, if ever, however does and-
school achieve universal participation through voluntary enrollment.
Invariably, a number of youngsters fail to join any activity group.
In some cases, the program of activities offered may be inadequate to
meet the felt needs of all; sometimes, however, the difficulty lies
within the pupils themselves. The question arises then: If extr-
class activities are good for all, should participation be required?
The results in table 36 seem to indicate that most schools do not
believe that it should while it was a practice in 22 percent of the small
junior high schools in grade 9, for other grades and in other types of
schools, the percentage of required participation ranged from 8 to 14.

On the other hand, there are always some pupils with wide interests
to whom many activities appeal. Such pupils may register for two
or more activities, sometimes more than is in their best interests.
High school principals were asked to report the maximum number of
activities in which, according to school policy, a pupil might engage,
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Table 36.--Periiint of schools requiring pupils to participate in at least one
extradou activity, by grade, and type and size of school

Type and size (enrollment)
of school

AMIIMin

Total
75 to 299
300 and above

Total
125 to 499

and above

7

f

Grade

8 9

Response analysis

Item respondents

7 8 9

Percent total response

7 8 9

JUNIOR HIGH SCHOOLS
.

ill $
14.3
& 6

L
13.9
8.3

le. 1
21.5
8.0

137
230
397

US
230
399

434
107
327

SL 3
WO
8& 2

It 8
81 2
94.5

93,3
82.7
95, 5

JUNIOR-8EN OR HIGH SCHOOLS

11.1 141,7 11.3 118 Ni Si 81.7 81.1 81.4
11 7 11.2 11 1 306 330 331 80.6 80.1 80.7
9.2 9.4 9.1 292 331 330 84.5 88.4 83. 2

Table 37.--Percentale distribution of schools by maximum number of extra-
class activities in which a pupil may padicipate, by grade, and type and
size of school

Type and sire
(enrollment)

of school

Junior high 'cheek
Total

75 to 299
300 and above

Junlorilaenlor high schools

Total
125 to 499
500 and above

Junior high schools
Total

75 to 299
300 and above

Junlor-sesilor high schools
Total

125 to 499
500 and above

Junior high schools
Total

75 to 299
300 and above

Junior- senior high schools
Total

. 125 to 499
500 and above

Total

Maximum number of extrsciass activities Response analysis

No
maxi-
mum

1 2
4

Or
more

Item
respond-

ents

Percent
total

response

GRADE 7

1N.41 76.3 4.1 11.8 S. 1.7 IN 8S.1
100.0 81.5 3.2 8.8 5.1 1.5 216 80.0
100.0 78.3 4.5 13.1 2.1 1.9 374 89. !

let 71.3 L 14.6 1.7 1.1 WA 71.1
100.0 76.1 4.4 14.5 2.7 2.3 297 78.2
100.0 72.8 7.8 15.2 2.8 1.5 283 82.

GRADE 8

INA 7..5 S. 11.9 & 3 L i 112

,

81.1
100.0 81.9 2.8 &8 4.2 2.3 216 80.(
100.0 78.5 3.2 13.3 2.9 2.2 296 89.

let 0 74.1 4.3 1L 41 4.4 2.2 14 791
100.0 75.9 3.7 13.6 5.0 1.8 323 78.!
100.0 69.8 5.8 18.7 2. 8 3.0 326 82. ri

GRADE 9

N. 6 78. 8.5 le. 3 4.8 2.6 it
00.0 77.5 4.5 9.9 4.5 3.6 111
00.0. 79.3 3.2 10.4 4.9 2.3 309

W.8 75.1 1.6 14.8 6.8 1.5 648
00. 0
00.0

76.8
70.2

1.2
2 s

13.9
17.2

&9
15

2.1
5.3

323
325

87.
85.7
90.3

72.4
78..8
81.9
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Approximately 75 percent of the junior-senior high schools and about
80 percent of the junior high schools set no maximum. About half
of the 20 to 25 percent having a maximum set it at two. The remain-
ing 10 to 12 percent were distributed as shown in table 37.

Thus in at least three-fourths of all schools, pupils might or might
not as they chose participate in an activity program, and if they did,
there was no limit on the extent of participation.



VII. StaffAb

HIS SECTION gives such quantitative information on the staff
I as was comparatively easy for principals to assemble from school

records. Included are data on the numbers of various types of
supervisory and specialist personnel serving junior and junior-senior
high schools and their location, whether it be in the schools themselves
or in central offices. Although the survey cannot make comparisons
of schools solely on the basis of numbers of professional personnel
available, it certainly should follow that the effectiveness of schools
should be enhanced if specialist personnel are added and used to good
advantage.

Another aspect of the staff picture which has an important bearing
on the type of educational experiences junior and junior-senior high
school pupils have is that related to the principals and teachers.
This section also includes, therefore, the experience and, current
teaching duties of principals and education, experience, and supply
of teachers.

Professional Supervisory and
Specialist tehonnel

a

In addition to the teachers and principals, what type of professional
personnel is serving the junior and junior-senior high schools in the
United States? Are there differences in the amount of service which
junior high schools and junior-senior high schools receive? Is the
entire time of these people being given to the individual school in
each instance or are the services being shared by other schools?

In this survey over one-half of the large junior and slightly higher
Nikiction of the large junior-senior high schools had assistant principals

but, as might be expected, very few small schools had such assistance.
(See table 38.) Where assistant principals were available to schools
such personnel was most frequently housed in the schools themselves
rather than in the central office. Only one-eighth of all large junior-
senior high schools or approximately one-fourth of those being served
by assistant principals housed these staff members in the central

64
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office. It is most unlikely that the principals located centrally could
devote as much time to each school as those located in the building °9

itself.

Table 38.--Percent of school: providing services of Full- and part-time
professional penonnel to grades 7, 8, and/or 9, by type and affiliation
of personnel, and type and size of school

Type and affiliation of personnel

Total
Staff of reporting schools
Central office

Assistant prind pal (s)

Staff and central (Ace

Heads of departments
Total

Staff of reporting schools.
Central office
Staff and central office

Chairmen of grade levels

Total
Staff of reporting schools_
Central office
Staff and central office

Curriculum director(s)
Total

Staff of reporting schools.
Central office
Staff and central office

General su pert**, (s)
Total

Staff of reporting schools
Central office
Staff and central office

Subject matter su pervlsor (s)

Total
Staff of reporting schools
Central office
Staff and central office

Reading specialist (s)
Total

Staff of reporting schools
Central office
&fiat! Bed central office

Librarian (s)
Total

staff of reporting schools.
Central offim
Staff and central office

Guidance personnel
Total

Staff of reporting schools
Central office
Staff and central office

Specialist (s) in audiovisual aids
Total

Staff of reporting schools
Central office___.
Staff of central office

Percent of Junior high
schools by enrollment

Total 75 to 300 and
299 above

Percent of Junior-
senior high schools

by enrollment

Total 125 to
499

500 and
above

37. 8 8.7 U.6 46.3 U. 7 U.5
34.1 5.4 46.6 34.2 10.7 40.8
3.5 3.3 3.7 11.4 8.8 12. 1

. 2 .0 .3 .7 1.2 .6

t9. 9 11.7 37.4 116.1 IL 40.8
70.9 7.8 26.6 29.8 16.8 33, 5
8.8 4.9 10.b 6.4 4. 3 7.0

. T .0 .3 .3 .9 .3

18.1 3, 7 24.1 14.8 4.5 17.7
1.9 .8 2.4 1.9 .9 2.2

. 2 .0 .3 .3 .b .3

U.4 W. 8 i4.1 19.1 S 3L
5.8 5.8 &9 7.2 5.9 7.6

38.8 18.6 47.6 20.9 15.0 22.5
. 8 .4 1.0 1.1 .9 1.1

46.8 30. 9 41.1 i4.9 sts U. 7
3. 5 4.9 2.9 &3 5, 4 5.3

36.5 25.6 41.2 2&8 96.1 29.6
. 8 .4 1.0 .8 1.0 .8

3L N. 9 37. 1 19. 1 16. it
2.9 3.3 2.7 3.5 4.0 3.4

27.1 13.E 32.9 14.6 11.6 15. 5
1.0 .0 1.5 1.1 .9 1.1

39. 6 184 6 O. MI. le. 1 30. 4
16.8 9.9 19.8 15.1 4. 8 18.0
19.6 8.3 22.9 10.3 5.7 11.6
3.2 .4 4.3 .6 .0 . 8

73.3
59.5
10.3
3.5

47.9 84.4 88. V4.9 91.3
35.5 70.0 71.2 58.0 74.9
12.0 9.5 13.8 15.5 13.3

. 4 4.9 3.0 1.4 3.4

68,4 {L4 U. 3 73.1 48.E N.
43.9 1b.3 M. 4 b2.7 2(i.8 59.4
15. 5 24.0 11. 7 14.9 l7.8 14.
9.1 2.1 12.4 8.0 2.2 7. 0

43.1
13.6
24.4

& 2

18.-1
4.9

12.8
. 4

if. 1
17.3
29.5
7.3

37. 3
20.8
14.1
2.4

19.
I0.5
7.

. 8 1

O. 3
23.7
15.8
2.8
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Table 38.-Percent of schools providing services of Full- and part-finisprofessional personnel to grades 7, 8, and/or 9, by type and affiliationof personnel, and type and size of school---Continued

Type and affiliation of personnel

Percent of junior high
schools by enrollment

Total

ttaidanee otileer(s) I

Total
Staff of reporting schools
Central office
Staff and central office

Total .
School physician (0

Staff of reporting schools
Centro office
Staff and central office

School dentists)
Total

Staff of re ing schools
Central o
Staff and central office

846891 nurse(s)Total
Staff of re I ting schools
Central o co
Staff and central office

8ehool psychologist (a); Total
Staff of reporting schools'
Central office
Staff and central office

Speech therapist (s)Total
Staff of reporting schools
Central office
Staff and central office

Towhees of neeptionat children
Total

Staff of reporting schools
Central office.
Staff and central office.

OtherTotal
Staff of reporting schools_
Central office
Staff and central office

IS.
9.9

49.6
2.9

IL
3.4

28.5
. 1

18.6
1.7

17.1
. 0

1
27.8
52.6
2.7

89.8
1. 1

38.7
. 0

48.4
5. 5

42.2
. 7

43.7
23. 5
18.8
1.4

4.4
2.3
1.8

. 3

VEIMIIP111.11111.'

75 to
299

SS. 1
2.9

30.2
. 0

13.
2.9

10. 7
. 0

1.1
1.2
4.9

. 0

71,S
14.5
62.0

. 0

it
1.2

11.2
. 0

it
4.d

1&4
.0

14.1
4.6
9.5

. 0

I. 5
. 1

21
.0

300 and
above

Percent of junior-
senior high schools

by enrollment

Total 125 to 500 And
499 shore

71. 1 IL 9 41. 7
12.9 12.5 7.9
58. 1 43. 2 33. 5
4.1 1.Z .3

O. 1 U.3 11.9

Mk 3 24. 1 10. 7
. a .n .o

W. 4 19.1
2.0 3.3 1Zn.4 15.9 4.5

. 0 . o .0

111.9
9.0

27.9
.0

71.7
3.6

19.1
0

7I.9 $4.1 71.133.7 25.9 10.7 30.48.5 4& 5 53.5'
3.9 .6 .0 .8

11.7 17.1 9.1 n.,1.0 3.2 1.7 3.650.7 24.3 7.6 29.0
. 0 .0 .0 .0

111.4 0 15.7
5.9 6.4 2.2

52. 5 23. 6 EL 5
1.0 . 0 .0

31,
7.6

27. 9
.0

St 1 17.1 9.1
31.T 14.7 4.8 17. 5
14.9 12. 3 t.8 11.1
Z.0 . 2 . 0 . 3

S. 1 1.9 1.1 3.4
3.2 1.5 .9 1.7
1.7 1.4 .3 1.7
. 4 .0 .0 .0

Includes curriculum coordinator.3 Includes visiting teacher(s).
Non: Item response analysis was not made.that the school had no such personnel.

Where an item was not checked the assumption was made

Department heads were available to a greater proportion of junior-
senior than to junior high schools. Most of the schools had such
personnel located in the schools themselves. Large schools,' of course,
were much more likely than small schools to have department headsand grade level chairmen.

There was little difference in the availability of grade-level chairmento the two types of schools except that a greater proportion of large
junior high schools had the advantage of their services than did those
of the junior-senior high schools.

I
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Curriculum directors' services, when available, were in most in-
stances directed from the central office. The small schools, again,
were not as privileged as the large to have this help. However, the
large junior high schools were much more likely than the large junior-
senior high schools to have such personnel.

Higher proportions of all school groups had general rather than
subject matter supervisors, both of whom were most often housed in
theicentral office. For instance, 45 percent of the large junior high
schools had general supervisors and 37 percent had subject matter
supervisors while 36 percent of the large junior-senior high schools
had' general supervisors and 20 percent had subject matter supervisors.
Even greater differences were found in the small schools. The large
junior high schools were more likely to have both general and subject
matter supervisors, however, than were any of the other three groups
of schools. This was true for reading and audiovisual specialists,
as well.

It is rather revealing to find that more than one-half of the small-
jylior high schools had no professional librarians either in their
buildings or in the central offices. Even though a higher proportion
of the small junior-senior high schools had librarian service, one-
fourth had none. This type of service was available to a greater
fraction of the large schobls, especially the large junior-senior high
schools. However, even in the large schools approximately one-
sixth of the junior and one-twelfth of the junior-senior high schools
had no such service.

Guidance personnel, too, was unavailable to one-fifth of the large
and over one-half of the small schools. A slightly higher proportion
of the-small junior-senior high schools (49 percent) than of the smaller
junior high schools (41 percent) had such personnel. The schools
having such specialists were likely to have them in their school
buildings.

Some other professional personnel, including school physicians,
dentists, psychologists, and teachers of exceptional children, were not
available in each instance to more than 16 percent of the small schools.
Where they were available, they were usually located in the central
offices. As would be expected, higher percentages of the large schools
were afforded the assistance of such professional people. Large
junior high schools were most likely to make available these services.
In fact, more than one-half of these schools had school psychologists
and teachers of exceptional ehildren. The type 'and size of school
having the highest proportion of attendance officers and speech
therapists was the large junior high school.

17"
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In summary, ft higher proportion of large junior high schools than
large junior-senior high schools had available services offered by all
professional supervisory personnel except assistant principals, heads
of departments, librarians, and guidance people. Much lower per-
centages of the small schools than of the large had such personnel to
serve them. However, higher proportioifis of the small junior-senior
than the small junior high schools proVided wider services. While
larger proportions of the small junior high schools had such personnel
as curriculum directors, reading specialists, school nurses and psy-
chologists, speech therapists, and teachers of exceptional children
available, the small junior-senior high schools were more likely to
have the services of assistant principals, department heads, grade-
level chairmen, general supervisors, librarians, guidance personnel,
audiovisual specialists, attendance officers, and school physicians.
Such personnel as curriculum directors, general and subject matter
supervisors, attendance officers, school physicians, dentists, nurses,
psychologists, and speech therapists were most often a- part of the
central office staffs in all groups of schools, while all others were likely
to berron the staff of the reporting schools except reading and audio-
visual specialists and teachers of exceptional children who were as
likely to be a part of the central office staff as of the reporting school.

Principqls_leaching Classes

As would be expected, principals of small schools did classroom
teaching more often than did the large school principals. In this
survey only .4 percent of the large junior high school principals and
8 percent of the large junior-senior high school principals taught
classes. (See table 39.) However, more than one-half of the small-
school principals did some teaching. While a larger proportion of
administrators in small junior-senior high schools taught one or two
class periods daily, the proportion of those in the junior high schools
teaching more than two periods was greater than for junior-senior
high schools.

Professional Experience of Principals

The questionnaire returns revealed that a higher proportion of
principals in the junior high schools than in the junior-senior high
schools had had experience in elementary schools, but a smaller pro-
portion had gained experience in the senior high schools. (See table
40.) For example, 61 percent of the junior high.school principals and
47 percent of the junior-senior had the advantage of elementary school
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Table 39.-Percentage distribution of principals by number of periods
taught daily, and type and size of school

.10

Type and site
(enrollment) of school

Total
7. t o 299
300 and above

Total
125 to 499
500 and above

All
schools

Number of periods taught daily

0 1 2 3 4
core
tt*n

4
.._

Response analysis

Item
espond-

enta

Percent-
age total
response

JUNIOR HIGH SCHOOLS

let
100.0
100.0

M.1
44.0
96.0

14.9
1.7

4.1
11.6

.7

4.1
11.2
1.0

4.
13.2

. 2

1.7
&O

. 2

664
241
404

ft. 6
89.3
95.3

JUNIOR-SENIOR HIGH SCHOOLS

IN.
100.0
100.0

81.
42.0
92.0

&
22.6
5.2

4.8
18,8
1.4

8
9.9
.8

1.7
& 7

. 3

8.7
2.0

. 3
343
348

84~4
83.2
87. 4

experience while 60 percent of those in the junior and 70 percent.in the
junior-senior high schools had experience in senior high schools.

In addition, a large proportion of the junior high school principals
and a somewhat smaller proportion of the junior-senior high school
principals indicated having had experience in combined elementary-
junior high schools. Since this experience may have been gained at
the elementary or at both the elementary and junior high school level
it would appear very likely that a higher proportion of both groups of
principals had had elementary experience than is shown in the ele-
mentary school category alone.

'Table 40.-Percent 01 principals having professional experience in specified
types of schools, by type and size of school

Type and site
(enrollment) of school

Total
75 to 299
300 and above

O

Total.
125 to 499
500 and above

Elemen-
tary

schools

Com-
bined

elezneD
tary-

junior
high

schools

Junior
high

schools

Junior-
senior
high

schools

Senior
high

schools

12-year
schools Other

JUNIOR HIGH SCHOOLS

Response analysis

Item
respond-

ents

Percent
total

response

A

111.1
64.1
00.7

U. 4
71.9
47.5

80.3
93.2

44. 6
39.9
46. 9

47.4
65.5

18.5
224
19.1

U.
& 8

19.9
ft

.r

667
241
406

N. 1
89. 3
95. 5

JUNIOR-SENIOR HIGH SCHOOLS

47.3
50.4
88.8

48.5
38.0

U,1
55.6
as. 3

76.
72 7
85.0

70. 4 54.1
70. 2 00.8
?0.7 38. 5

344
351

86.
82.9
e4.3

Similarly, laibge proportions of the junior-seinior high school princi-
pals and much smaller proportions of the junior high school principals
reported having had experience in schools which included senior high
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schools, such as the junior-senior high schools and '12-year schools.
Weir principals who had had experience in the senior high school por-
tion or their sAlools to be added to principals who reported senior high
school experience, total proportions of junior-senior and junior high
school principals who had senior high school experience would have
been considerably greater. The proportion of junior-senior high
school principals would most probably have been enlarged more,

iloweveit than would have the proportion of the junior high school
principals.

Teachers

In order that one may understand the types of educational experi-
nces pupils in junior high schools and junior-senior high schools
obtain, much needs to be known about the teachers themselves. Four
items are reported here which have 11 great influence upon the curricu-
lums offered in t he schools. These include the educational background
of teachers, their attrition and supply rate, and the way in which they
spend their time in school.

The principals were asked to indicate the number of full-time
teachers in grades 7, S, and 9 who had completed certain maximum
amounts of higher education, as shown in table 41. A better response
was obtained from the junior high schools than from junior-senior high
schools. In fact, the low percent total response of the small junior-
senior high schools makes returns from these schools rather unreliable.

Table 41.--Percentage distribution of teachers by maximum education
completed, and type and size of school

4

'Type and sue
(enrollment )

of school

Total
75 to NV__ _

300 and atm% e. .

Total
12S to 499
500 and ahove

MiniftIllin education of teachers Response analyqs

Total Lem Orsd- FerventMem- if Above Item I
than Hama - uate ter's immter's 1)octor's (); her 'reopood- total

hares-
laureate

laureate but not
master's

degree but not
doctor's

degree ents restu.nce

go

1N,
100.0
100.0

tot
6.2
2.1 ,

3. 3
.0

2.4

JUNIOR 111011 SC 11001,S

8,1 i St.
37. 7 I 30. 5
29.4 3 33. 1

lt. 4
7.4

12.9

1 0.6
. 0 , .0
.2 .7

JUNIOR-SENIOR 111011 SC11001,

41.8 1

45.1
39.0

it
27. S
28.3

110-

214 7ti 2
3M i 1. 4

7. t 0.1 1 4 37.1
!I5.5 217 2 3

282 7U.9.0

I Standard errors for percentages of teachers cannot he detennin0 from the standard table in the appenfli%.

It is evident, however, that almost 10 percent more of the teachers
in large juni,br high schools than large junior-senior high schools had
earned more than a baccalaureate degree but approximately the same
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proportion of each (3 percent) had earned less than this degree. In
addition, a higher percentage of teachers in the large, as compared with
Of small, junior high schools had graduate degrees or, at least,
graduate work, while a lower percentage had less than a baccalaureate
degree.

Of the three groups of schools with a response rite of over 70 percent
the large junior high schools had the highest proportion of teachers
who had taken graduate work and also earned graduate degrees.

Levels of Teaching Experience of Teachers

Whether the teacher of grades 7, 8, and 9 in the junior or junior-
senior high school has 'a background of teaching in the elementary or
secondary school certainly has an influence on the type of teaching he
does. It is, therefore, important, to learn what backgrounds teachers
in these schools had and if these backgrounds were likely to differ in
the various enrollment and school organization groups.

Table 42 indicates the level of teaching experience of each teacher,
including previous and present teaching. It is significant that over
two-fifths of the teachers in junior high schools had experience only in
junior high schools. Since the proportion was higher in the large than
the small junior high schools, it may tend to indicate that teachers in
these large schools were more likely to specialize in the junior high
school area in their pre-service teacher education and, as a result,
enter the area of their specialization.

As will be seen later in table 45, the percentage of teacher accession
in the junior high schools from 1957 to 1959 was 33.6. If a large seg-
ment of this group of teachers, new to the junior high schools, was
made up of inexperienced teachers this would, however, have accounted
for at least a part of the rather high proportion of junior high school
teacher in bible 42 having only junior high school experience.

In addition, a higher percentage of the junior high school than of the
junior-senior high school teachers had elementary combined with
secondary school experience. On the other hand, almost three-fifths
of the junior-senior high school teachers, which was twice as high a
proportion as that of the junior high school fetichers, had both junior
and senior high schooriwerience. This is to be expected since
teachers in the junior-senior high schools often teach both the junior
high school and senior high school groups.

The findings tend to indicate, therefore, that teachers in the junior
high schools were more likely to hive a background of junior high
school teaching alone or a combina,tion of elementary and secondary
teirching, while the teachers in the junior-senior high schools were more
likely to have a background composed of junior and senior high school
teaching.
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Table 42.1Percentage distribution of teachers by level of teaching experi-
7;e,' and type and size of school

Type and site
(enrollment)

of school at

Total
75 to 299
300 and above

Total
125 to 499
500 and above

Total
teachers

Teachers with teaching
experience In

Junior
high

schools
only

Combined
junior and
senior high

schools

Combined
elementary

and
secondary

schools

Response analysis

Item
respondents

Percent
total

response

k JUNIOR HIGH SCHOOLS

1N.
100.0
100.0

13.
33.14
44.3

27.7
30.2

- 27. 4

It I
36.0
28. 3

03
202
321

St. 1
84.0
84 9

JUNIOR-SENIOR HIGH SCHOOLS

19.3
11.7
25.8

66. 6
60.6
56.9

12.1
27. 7
17.3

492
205
257

8. 5
BO. 4
81.3

I Including the reporting school year, 1955-60.
1 Standard errors for percentages of teachers cannot he determined from the standard table in the Technical

Appendix.

Percentage of Time Spent by Teachers on
gut-of-Class Activities

In this item principals were asked to indicate the percentage of
time spent in classroom teaching and in each of several out-of-class
activities by the typical teacher of grades 7, 8, and 9 in his school.
They were advised that percentages of 'time spent had to total 100.
The item replies in which totals did not equal 100 for each type and
size of school were discarded. In the item replies retained, absence
of a *ply to any portion of this item was interpreted as zero percent.

Table 43 shows that the median teacher in all schools spent approx-
imately 20 to 29 percent of his time on activities outside the cliss-
room. According to the principals' reports only a small proportion of
the teachers' time was giveh to any one of the listed activities-. (See
table'44.)

Very little time was given to cooperative planning by ,teachers in
the small schools and the laige junior-senior high schools. For
instance: 58 percent or more of teachers in all grades in the small
schools and 53 percent or more in the large junior-senior high schools
spent no time in conference or cooperative planning. In the large
junior high schools, however, a lower percentage of the teachers gave
no time to this activity. (42 to 43 percent.)
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Table 43.--Percentage diltribution of teachers by time devoted to classroom
activities by grade, and type and size of school

[Boldface type Indicates median intervals]

Grades.

Grade 7_ _ _ _ _

Wade 8.
Grade 9

()rade 7
Grade 8
Grade 9

Grade 7
Grade 8
Oracle 9

Grade 7
Grade 8
Grade 9

Jo"

Grade 7
Grade 8
Grade 9

Grade 7
Grade 8
Grade 9

Total
Percent of time spent in teaching

40 or less I 41 to 50 51 to 60 61 to 70 171 to 80 I 81 to 90 191 to 100

JUNIOR HIGH SCHOOLS (total)

100.0
100.0
100.0

0.4
. 4
. 5

5.9
5.7
6.5

23.7
23.3
22. 7

28.2
27.5
28.7

7.2
7.5
6.9

JUNIOR HIGH SCHOOLS (75 to 299)

100.0
100.0
100.0

0.0
. 0
. 0

2.2
2.2
.9

8.8
8.4

10.2

24. 7
25.8
23.4

S&
U. 4
42, 1

20.7
22.7

4.8
4.4
4.7

JUNIOR HIGH SCHOOLS (300 and above)

100.0
100.0
100.0

0.5
. 5
6

4.6
4.5
5.5

23.3
22.2
22.6

28. 7
29. 7
31.3

8.3
8.8
7.4

JUNIOR-SENIOR HIGH SCHOOLS (total)

100.0
100.0
100.0

0.5
. 7
. 7

2.5
2.1
2.5

7.8
8.1
7.9

25.8
24.6

4127. 1

21.7
21.1
19.7

5.9
4.8
3.5

JUNIOIVSENIOR HIGH SCHOOLS (125 to 499)

100.0
100.0
100.0

0.6
. 9
. 9

2.6
2.1
2.8

7.9
8.6
8.7

36.4
24.8
27.0

23.1
21.7
20.2

6.9
5.5
4.0

JUNIOR-SENIOR 111011 SCHOOLS (500 and above)

100.0
100.0
100. 0.1

0.3
. 3
.3

2.4
2. 1
1.8

6.6
6.6
5.'7

24.0
24. 1
26.8

45, S
44. I
44.

17.6
19.3
18.4

3.0
3.0
2. 1

I Indicates-median interval.

NOTE: Item nonresponse could not he determined from the design of the questionnaire. For rate of
survey nonresponse see Introduction.

Teachers in the large junior high schools were not its likely to spend
as much time its were teachers in other schools in the supervision of
study. halls. For approxinuitely 54 percent of the teachers
in these large junior high schools and only 22 to 29 percent. of those in
the other schools spent no. titre on this activity.

The teacher in the small junior high school spent more time in lunch
supervision.thanVid teachers in other schools. The teacher in the 9th
grade in all schools was more likely than were the teachers in the 7th
arid sth grades to spend more time in sponsoring clubs and extraclass
activities. This is to be expected since the 9th grade had more clubs
requiring sponsors than did the 7th and Rth grides. (See table 35.)
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Teachers in large schools were given time free from assigned duties
more often than were teachers in small schools. As an example,
approxiinately 63 percent of the small junior-senior high schools gave
teachers such time in all three grades, 63 percent of the small junior
high schools made available time to their tgchers in grades 7 and 8,
and 50 percent gave it to them in the 9th grae. However, in approxi-
mately 75 percent of the large schools the teachers received free time
from assigned duties in all grades. The data show, therefore, that
even in large schools, a substantial proportiop of the teachers were
provided no free time during the school day.

In summary, it is eyident that the median teacher in the junior or
juniorzsenior high schools spent all but 20 to 29 percent of his time in
teaching. He used small proportions of time in various other Ktivi-
ties. These proportions diffesEd very little between school organiza-
tions. In. most instances the proportion of time spent on the various
class and out-of-class activities did not vary greatly from grade 7 to
grade 9.

In the large junior high schools the median teacher gave no time
to the supervision'of study halls or of lunch while in the small junior
high schools he gave 1 to 10 percent6of his time to each. In both the
large and wall junior-senior high schools he spent 1 to 10 percent of
his tigie supervising study halls abd even more time supervising lunch.
Except in grades 7 and 8 of the small junior high schools he spent 1
to 10 percent of his time sponsoring clubs or other extraclass activities.
In the large junior high schools he gave I to 10 percent of his time to
conference or cooperative planning but in the other groups of schools
he gave none.

The median teacher had 1 to 10 percent of his time free from as-
signed duties. However, in the small schools one-fourth to one-third
of the teachers had no free time, while in the large schools it was
approximately one-fourth.

Teacher Attrition and Increase
a

Although the total number of junior high school teachers in Sep-
tember 1957 was considerably larger than that of the junionfisenior
high schools, the two olvtnizations differed little it) the percentage
of teachers leaving and the percentitge added to the staff during the
next two years. (See table 45.) An attrition of one-fourth of the
teachers occurred during 1957-59. One-tibird'of the tettchers in the
schools in 1959 had been added during this iieriod. The number of
teachers in each' group of schoo therefore, increased during these
two years. The greatest percentage ncreases in staffs were found in
the small junior high schools and the 1 ge junioospenior high schools.
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Table 45.---Number and percent of teacher departures and accessions ingrades 7 to 9 over a 2-year period, 1957 to 1959, by type and siteof school

Type and size
(enrollment) ,

of schools

Total
7 5 to 299
3(X) and above

Total
125 to 499
WO and above

Number
of teachers

in Sep-
tember

1957

Number
of same
teachers
remain-
ing in
grades

7 to 9 in
Septem-
ber 1959

Total
number

of tochers
iff Se
tembep-r

1959

Percent
of teacherdeir- Percent

of teacher
accession

Response analysis

Item
respond-

ents

r

Percent
total

response

JUNIOR HIGH SCHOOLS

no 7so
9,100

83, 600

18, 796
6, 600

62,100

1St 506
10, 800
92,800

25.
27.5
25.7

22.7
38.9
33.1

572
223
349

a 82.4
82.5
82.3

I

JUNIOR-SENIOR HIGH SCHOOLS

58, iM
30, 800
27, 300

St NO
45, 300
43, 700

U. 7
26.7
24.6

71
32.0
37. 5

Si!
301
309

72.
72.6
77.6



1%.

r
V4

VIII. Summary

THIS STUDY tends to indicate that, in general, size has more toI do with differences in educational practices at the junior high
school level than does type of school.

6

Administrative Arrangeinents
Ads

Between 6 and 7 percent of junior and junior-senior high schools.
were using either doulalei or staggered sessions in the spring of 1960.
The smaller schools more .often turned td double sessions, the larger
schools to, staggered -br overlapping sessions.

A school year of 180 days or more was characteristic of 60 percent
of the large schools of both types, and 40 percent of the small schools.
Of the four groups of schools studied, the small junior-senior high
school was the only one having a measurable percentage (4 percent)
of schools with a school year of fewer than 170 days.

The school day for pupils exclusive of the lunch period was typically
6 to 634 hours. Variations by ty'pe and size of school were small. The
most noticeable differences were by region. Forty-two percent of all
junior high schools in the North Atlantic region hAd a school day of
4 to 534 hours as compared with an average of 8 percent of the,c.e
schools in the other three* regions. ,A less-pronounced difference
existed for the junior-senior high schools.

The ithool day for teachers including the lunch period was normally
7 to 8 hours. Here, also, variations by size and type of school were
small.

More schools reported a school day of six 55- to 59-minute periods
than any other combination of number and length of periods. For

I'M except the large junior high school the percentage -is clear and
unequivocal. Considering length of period apart from number of
periods, the median length was 5ti to 54 minutes for all except the
smell junior-fieniox high school, for which it was 55 to 0. Six was
the median number of periods in the school day kir all groups except
the small junior high school for which it was seven.

78

N

ti
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Organization for Instruction

Of all junior high schools having class sections, 74 percent used
homogeneous grouping as a basis for assigning pupils, as compared
with 60 percent of the junior-senior high schools. Size of schools
also made a difference, more of the larger thin the smaller schools
tending to group homogeneously.

Criteria used in grouping related to factors of ability and achieve-
ment much more frequently than to interests, physical or social
maturity, or special aptitudes. The large schools used more criteria
than did the small schools. The criterion having greatest frequency
of use in the junior high school was standardized_ achievement test
results (almost 90 percent), and in the large junior-senior high school,
intelligence quotients (almost 90 percent). In the, small schbols, of
this latter type there was considerable variability.

Large majorities of the 7th and 8th grades grouped pupils homoge-
neously in all four of tie major subject fieldsEnglish, social studies,
science, and mathematics. Even in the 9th grade larger proportions
of pupils were grouped in a combination ot,all four subjects than, in
any one, two, ,:)r tree finds.

Complete departmentalization as represented by a different teacher
for each subject was found in roughly 50 percent of the 7th grades,
0 percent of the 8th grades, and 80 percent of the 9th grades, with
variations occurring for both type and size groups. Another one-
third to one-lialf,of the:schools assigned pupils to the same teacher for
2 to 3 periods in 7th and 8th grades. At the other extreme, pupils in
17 percent of the 7th grades in the small junior-senior high school and
9 percent of the 8th grades in those schools had one teacher for all or
nearly iall perods.

.

Planned block-time classes, increased during the 3-yea period prior
to the study from 31 percent to 40 percent in the junior high school,
and the junior-senior high school from 12 percpnt to 16 percent.
Subjects most often combined in these classes were language arts and
social studies. Also fairly corn (11 to 30 percent in 7th and 8th
grades) was the'science.-mathcimatics com lion.

From 30 to 47 percent of the schools reportel=they had adopted no
method for unifying learning experiences in grades 7, 8, or 9. Approxi-
mately 40 percent indicated that teachers planned together to correlate
their 'teaching in two or more areas, and 15 percent, that teachers
planned together to unify their teaching in the several fields around a
central theme. .Quite a few schopla among the latteetwo groups also
reported block-time classes Organized to provide unified, learning
experiences.
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An activity or homeroom period of at least 15 minutes was provided
by one-half of the small junior high schools and two-thirds of the other
three groups.

Eightylo 90 percent of the schools had guidance as a function of the
homeroom or activity period. About half of them scheduled assem-
blies during this period. The perceritage having extraclass adtivities
as a function of the activity period ranged from 55 percent in grade 7of the small junior high school to 78 percent in grade 9 of the large
juniot- senior high school. Most common scheduling was on a once-
a-week basis. However, a large percentage of the schools had guid-
ance and extraclass activities two or three times weekly. Approxi-
mately half of the schools scheduled the period for .15 to 30 minutes
and half for more than 30 minutes.

Study during the school day was provided to a considerable degree
through study halls and during regular classes. Roughly, 50 percent
of junior high schools and 70 percent of junior-senioAr high schools
,(85 percent in grade 9) provided study halls. Seventy-five percent
of junior high schools and 65 percent of junior-senior high schools (55
percent in grade 9) used supervised study during classes. Fifteen to
30 percent of all schools in all grades provided both study halls and
supervised study with the small schools tending to the higher
percentage.

Except for the small junior high school group, more than 90 percent
of the .schools had a central library and more than 80 percent had afa- or part-time professional librarian in charge. Classroom libraries
'were provjded in a third to a half of the schools at, each grade level
except grade 9 of the junior-senior high school.

Both junior and junior-senior high schools were fairly uniformly
provided with certain types of audiovisual equipment : slide and film
projectors, radios, and television ireceivers. The large schools of both
types, of course, were generally better equipped than the small. This
is especially noticeable for record players, television receivers, tape
recorders, and opaque projectors.

Pupil Evaluation, Orientation, and Services

Academic evaluation of pupils is the only type of evaluation included.
All groups of schools used various types of tests for such evaluation.
However, standardized achievement tests made up the most common
evaluative instruments in each group of schools. Mental ability
tests stood second in popularity; teacher-made tests, third ; while
interest and sixecial aptitude tests were fourth and fifth. The most
common combinatio* tests used by the schools was made up of the
standardized achievement and mental ability Wets. The proportions

ro.
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of junior high schools and junior-senior high schools administering
various kinds of tests differed but there was little consistency in these
differences. Generally, single tests or combinations of tests, excepting
interest and special aptitude tests, were administered by a higher
proportion of schools to pupils in grades 7 and 8 than in grade 9.

Pupil promotions in the highest proportion of each type of school
were held annually by grade levels in grades 7 and 8 and by subjects
in grade 9. Size had little effect on the frequency with which pro-
motions were held in the junior-senior high schools but the large
junior high schools were more likely than the small to promote semi-
annually. Also, in the highest percentage of schools promotions were
determined on the basis of pupils meeting uniform standar& The
criterion for pupil promotion was likely to vary as each school enroll-
ment decreased or increased. The small schools were more likely
than the large to promote according to uniform standards. Virtually
none of the schools followed the policy of 100 percent prootion.

The policy of marking pupils according to their achieving uniform
standards was followed by the highest. pekentage of each group of
schools. This was even more evident in the small than in the large
schools. There were relatively few differences between the junior and
junior-senior high schools among grades in either organization in
marking policy. From 3 to 9 percent of the schools hid set no
dainite policy foi teachers to follow.

Most of the parents received pupil progress reports from schools in
letter or number symbols since more than 91 percent of the junior and
s2 percent of the junior-senior high schools did this type of reporting.
Most of the schools .whieli did not use letters or numbers used, per-
centage marks. Additional methods of reporting* such as checklists
of educational objectives or brief confluents on such objectives, were
also used. Personal conferences with parent's were held in one-tenth
of the junior AuLLome-twentieth of the junior-senior high schools.

A majority of both types of schools sent progress reports to parents
six tifiles a year. However, a greater proportion of the junior-senior
than junior high schools followed this practice while a greater pro-
liortion of junior high than junior-senior high schools notified parents
in this manner only four times a year. The small schools also sent
reports more frequently than did the large schools.

Small junior-senior high schools had guidance services more fre-
quently than did the small junior high schools. Although there was
not much difference betweell4ipes of schools in the proportion of large
schools employing guidance .counselors, a higher proportion of the
larger junior thin junior-senior high schools employed two or more
counselors. The large schools had counselors to a greater extent than
did the small.
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Cumulative records for guidance of pupils were most likely to behoused in the principal's office in the small school and in the prin-
. cipal's or counselor's office or in some other central place in the largeschool. However, a large majority of such schools located theserecords in only one center.

Services in the area of health through the employment of nurseswere available to higher proportions of junior high schools than junior-senior high schools. In the junior high schools nurses were most often
employed by the school districts and in the junior-senior high.schools,by the health department.

The junior high schools were more likely than junior-senior highschools to make use of various techniques for articulating grades 7,8, and 9 with elementary and senior high school grades. These in-cluded transferring *cumulative records from elementary school gradesto grades 7, 8, and 9 and from grkdes 7., 8, and 9 to senior high school;making program and curricular information, available to teachers inelementary and senior high school grades; making visiting oppor-tunities available to pupils and teachers; and holding teacher work-
shop or study groups with elementary and senior high school teachers.Of the four groups of schools, the large junior high schools used these
techniques to greatest extent.

I

Curriculum

Language arts, social studies, mathematics, science, andvhysical
education constituted the required program in grades 7 and 8 and toa large extent in grade 9 as well. Other subjects frequently requiredin the 7th and 8th grades were art, music, and industrial arts or home-making. Health had high percentages of requirement at each grade
level.

Size and type of school may make considerable difference in whether
some subjects are offered as electives at the 9th grade level. For
example, foreign language, art, business education, industrial arts (inth0 junior high school), and music are much more likely to be avail-
able in the large than the small schools. In general, differences by
size are more pronounced between the large and small junior high
schools than between the two size groups of the junior-senior high
school. Differences. by type of school are most pronounced in the
fields of agriculture, vocational education, and art.

Similarly, for extraclass activities, large schools are able- to providea wider select/1bn than are small schools. The only activity found more
frequently in the small schools was interscholastic athletics. Juniorhigh school bfferinga of extraclass activities generally exceeded those
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of junior-s&iior high schools. Where differences existed between
types of schools the difference usually favored the junior high school.Participatioh in extraclass activities was required by only 8 to 22 per-cent of the schools in 1959-60. Three-fourths of the schools placed
no limit upon the number of activities in which a pupil might partici-pate. Of those which did, two was the number most frequently
reported.

Staff

Junior high schools and junior-senior high schools differed in regard
to the professional supervisory and specialist personnel available tosupply services. The large junior high schools were more likely than
large junior-senior high schools to have a great variety of personnel
such as chairmen of grade levels, curriculum directors, general and
subject, matter supervisors, reading and audiovisual specialists,attendance office, doctors, dentists, nurses, psychologists, speech
therapists:AM teachers of exceptional children. On the other hand,
large junior-senior high schools were more likely than the large junior
high schools to have assistant principals, heads of departments,
brarians, and guidance personnel. As a rule, a high percentage of'
small schools, in comparison to large schools, were deprived of services
because of a lack of professional supervisory and specialist personnel.
While a considerable number of supervisors and specialists offeredtheir services from central offices, others served on the staffs of the
reporting schools.

Although principals were available to all schools, some could notdevote full time to administratioo because of having to teach classes.
While only 4 percent of those in large junior high schools and 8percent in large junior-senior iii01 schools taught classes, more thanhalf of those in small schools did so.

Tiv principals in a higher percentage of junior than junior-seniorhigh schools had had elementaiy school experience and a higher
percentage of those in the junior-senior high schools had had seniorhigh school experience.

Teachers in a higher proportion of the large junior than junior-senior high schools had mire education than is represented by a
baccalaureate degree. Of all schools the large junior high schoolshad the -highest proportion of teachers who had earned graduatecredits and graduate degrees.

While approximately two-fifths' of the teachers in all junior. highschools had had junior high school experience only, the proportion of

VP
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teachers in grades 7, 8, and 9 in junior-senior high schools who hadjunior high school experience alone was smaller. Also, a higherproportion of junior than junior-sinior high school tbachers hadelementary school experience but a lower proportion had both juniorand senior high school experience.
The average teacher in the junior and junior-senior high schoolsspent 71 to 80 percent of his time teaching in the classroom andthe remainder on out-of-class activities. The proportions of timegiven to various activities differed little between school organizationsand, in most instances, from grade 7 to grade 9. The proportion oftime spent on various activities tended to differ by school size'. Inthe large schools one-fourth of the teachers had no free time, whilein the small schools the proportion was a little greater.
Approximately one-fourth' of the teachers who had been in 'thejunior and junior-Senior high schools in September 1957 left bySeptember 1959. However, a number equal to approximately one-third of those who hid been there ifi September 1957 was addedTherefore, the staffs in all groups of schools were larger in 1959 thanin 1957.
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Technical Appendix

Sample liesign

Administrative Requirements: The sample used as a basis for this survey was
esigned to meet certain administrative requirements. The number of schools
eluded' in the sample was to be kept fairly small, for the following reasons:
1 the available budget and staff was. modest, (b) the survey was somewhat
!oratory in nature, and .(c) the survey was intended to be more descriptive
n analytical. In addition, since the questionnaire Oas designed to obtain a

able amount of information, it was felt that a small sample would i)ermit .
ter controls with respect to editing and tabulation of the returns. Although
sample was designed primarily to obtain information as to the relative ad-
ages and opportunities of pupils in grades 7 to 9 in junior high schools as
pared to those in 6-year. high schools, it wit,s also intended to provide general
mation as to the orgapization and operation of a major segment of ,such
ls. On the basis of these administrative requirements, it was decided to
use of a stratified sample ,design and to restrict the. universe of inquiry to
high schools with an enrollment of 75 or more and junior-senior high

is with an enrollment of 125 or more.
tipal Resources: Sinte there had been no previous stuchof this type, there
tie information toncerning the distributions and variances of the character-f major interest. For this reason, the sample was designed primarily to

estimates of the proportion of schooli with a given characteristic. Al-at the time the sample was designed (in 1959) the most recent universe
re for the 1951-52 school year, by tilt; tithe the sample was selected an
universe (for the 1958-59 school year) was available. It was from this
universe that the actual sample was selected.

(*'hieer
high, scho
in operati
further li

se of Inquiry: The population studied in this survey consisted of junior
ols and junior-senior high schools with specified enrollments that were
on in the fall of 1959. Within this universe of inquiry, the survey was
mited to those schools offering at least two of the three grades, 7 to 9.

Stratifiration: As a result of conversations with various persons in the Office of
Education. acquaintel with the organization and operation of junior and junior-
bnior high schools, the authors felt that, for the charactvistics of major interest,

t here may be. considerable variation between junior high schools and junior-seniorhigh schools. Moregver, it was felt that schools within a given size range are
more homogeneous with respect to the characteristic§ of interest than those out-
!..ide that size ,range. For these reasons, it was decided to stratify the universe ofinquiry by junioguind junior-senior. high schools and by enrollment size groups-within or4nizatiM1 type, i.e., into four strata. .

I
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Precision Requirements: The sample was designed to provide estimates of the
proportion of schools belonging to a specified class for each of the four strata such
that in only five such samples in 100 would the error associated with such estimates
for any given stratum exceed percentage points.

Determination of Sample Size: Since there were no available data from which to
obtain variance estimates for any of the characteristics of interest, and since
the sample was designed primarily to provide estimates of the proportion of
schools belonging to a specific class, it was assumed that in each stratum the
proportibn of schools with any given characteristic was equal to 0.5. Under
this assumption the variance (pq/n) is niaximized. Thus, in determining the
sample size for the various strata, it was assumed that for the characteristics of
major interest the variance was at a maximum. The sample size required to
meet the specified precision requirements for each stratum was determined as
follows:

ION hPhQhnon NhDo+vphQh

where: nh==required sample size for stratum h, where 2, 3, 4.
Nb= number of schools in the universe of stratum h4

PhQbr=universe variance for stratum h
Db= desired precision for stratum h, i.e., .05

k =the factor which when multiplied by the standard error deter-
mines the probability that the maximum error in the sample
result will not exceed ± D.

Sample Selection: The universe of inquiry for each of the four strata was
arranged alphabetically by State within strata. After a random start within
each stratum, every nth school was selected. The actual strata universe totals
and sample sizes are shown in table A.

Table A.--Number of junior and junior-senior high schools in the universe
and in the saniple, by type and size of school

Type and size (enrollment) of school

A

Total
75 to 299
300 and above

total_
125 to 499
500 and above

Universe
(1958-59)

Sample

Total Respond-
ents

Nonre-
spondents

Inflation
factor

JUNIOR HIGH SCHOOLS

4,649
1,377
3,172

St4
270
424

SU
242
410

41

14

1.6
5. 7
7. 7

JUNIOR-8ENIOR HIGH SCHOOLS

7,641
a, 790
2,051

SU
415
398

746
353
355

lei
62
43

6,1
16.4
5.8

Response Rate and Treatment of Nonrespondenta: The instrument response rate
for the survey as a whole was 90 percent. With respect to the individual strata,
instrument response rates are not known precisely, but based on the best available
estimates range from -85 to 97 percent with the lowest rate being for junior-
senior high schools with an enrollment of 125 to 499. In addition to instrument
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nonresponse there were considerable instances of item nonresponse, that is, cases
where a respondent did not answer one or more items on the questionnaire.
Since there was follow-up of either instrument or item nonrespondents (nor
are there available any independent distributions that may be used for purposes
of 'comparison), the order of magnitude and direction of bias due to nonresponse
is not known precisely. However, for those items for which the overall level of
response is relatively low, the bias may be moderately large. Therefore, in an
effort to alert the reader to the potential order of magnitude of bias from this
"ource, "percent total response" figures are included in most tables. These
"percent total response" figures were derived by adding the item nonresponse
rates for each item to the instrument nonresponse rate for the stratum to which
the instrument containing the item belongs and subtracting this total from 100.
Evaluation of the precision of the estimates shown in the text should be based
on the total potential error, i.e., the sampling error plus the potential bias. In
view of the fact that the bias is not precisely known, the following rule of thumb
was adopted: estimates based on items with an overall response rate of less than
80 percent are to be used with considerable caution since the bias may be sizable.

Other Possible Sources of Bias: Sample returns indicatec, that some schools
changed type or size or both between the beginning of the 1958-59 school year
and the 1959-60 school year. These schools were inflated by the inflation factor
for the stratum to which they moved rather than the inflation factor for the
stratum in which they were sampled. Although the resulting magnitude and
direction of the bias is not known precisely, available information suggests that
the magnitude of the bias from this source is relatively small. In addition, a
few sample schools were declared out-of-scope for purposes of this survey; how-
ever, because of the very small number of such schools, no adjustment was made
to the strata universe totals. Finally, it should be noted that no effort was made
to include in the sample those schools that came into existence after the compilation
of the 1958-59 universe list.

Preparation of Estimates: The parameters which the survey was designed to
estimate are: the percentage of schools having a specified characteristic, universe
totals and ratios of specified random variables. These were obtained by inflating
sample data by strata, summing over the strata and then performing the indicated
operations.

Because of the potential bias due to nonresponse, it was decided not to attempt
variance calculations for specific characteristics, but rather to provide a table
showing for selected sample sizes and percentages the corresponding standard
errors. Table B is constructed as follows:

91. The numbers in the stub represent the number of schools replying to a
given question, i.e., the "item respondents" shown in each of the text tables.
2. The numbers across the top of the table represent the estimated percentages
shown in the text tables.
3. The numbers in the body of the table are the standard errors corresponding
to the various percentages (shown across the WO of the table) and sample
sines ( "Item respondents") shown in the stub of the table.
4. No effort was made to list all of the actual sample sizes ("item respond-
ents") but rather to cover the range of sample sizes at intervals of 20.
Consequently, interpolations must be made for those sample 'sizes falling
between any two of the ones shown.
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Table B.-Standard errors for estimates of percentages

Number of schools
(item respondents)

20

& ........ _ ..... _
80
100_ .......
125 .

150_.
175
200. _

250
300
400
500_ . _

600
700
708

Percentages

11.0 or
99.0

5.0 or
95.0

10.0 or
90.0

1.5. or
h5. 11

20. 0 or
$0.0

25. 0 or
75.0
..Mgel

30. 0 or
70.0

2.2 4.9 6.7 8. 0 8.9 9. 7 10.21.6 3.4 4.7 5.6 6.3 6.8 7.21.3 2.8 3.9 4.6 5.2 5.6 5.91. 1 2.4 3.4 4.0 4.5 4.8 5. 11.0 2.2 3.0 3.6 4.0 4.3 4.6
. 9 1.9 2. 7 3.2 3.6 3.9 4. 1.K 1.8 2.4 2.9 3.3 3.5 3.7.K 1.6 2. 3 2.7 3.0 3.3 3. 5
. 1.5 2. 1 2.5 2.8 3. 1 3.2
. 6 1. 4 1.9 2.3 2.5 2. 7 2.9
. 1.3 1.7 2. 1 2.3 2. 5 2.6.5 1. 1 1.5 1.8 2.0 2.2 2.3
. 4 1.0 1.3 1.6 1.8 1.9 2.0
. 4 .9 1.2 1.5 1.6 1.8 1.9.4 . 1. 1 1.3 1.5 1.6 1.7.3 8 1. 1 1.3 15 1.6 1. 7

35. 0 or
65.0

10.7
7. 5
6.2
5.3
4.8
4.3
3.9
3.6
3. 4
3. 1
2.8
2.3
'2.

l.9
18
1

40. 0 or
60.0

11.0
7.7
6.3
5. 5
4.9
4. 4
4.0
3.7
3. 5
3. 1
2.
2. 4
2. 2
2.(1
1.9
I s

45. 0 or
S.S. 0

11.0
7.
6. 4
5.6
5. 0
4. 4'
4. 1
3,R
3.5
3. 1
2. 9
1.5
2.2
2.0
1.9
I . 9

_n
1.$4

1Y

In using this table, the reader is cautioned that it makes no allowance for biasand'is applicable only to tables showing the percentage of schools belonging toa specified class.
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Bridget Bateau No. 51-590).1
Approval espireit6/30/60

DEPARTMENT OF HEALTH, EDUCATION, AND WELFAREOffife of Education
Ilashingto 25, D. C.

A SURVEY OF GRADES 744 IN JUNIOR AND JUNIOR-SENIOR HIGH SCHOOLS
1959.60

Return this form to the 11. S. OFFICE OF EDUCATION isthe enclosed addressed envelope which requires so postage.

)

11 the school name or address above le incorrect or sat ow-plese collect Of c 0111Orte It.)

To de l't int ipal

This 4urtstroasakre is being seat to random sample of tumor sad luaor-senior high schools to obtaio such seeded data
abo graies 7-8-9 la these types of schools. The data requested are gradually lot the school yea, 1959-60. They are of-van nature in the areas of iiinsaistratioa, curriculum, 8(11001 services, and staff. Azilysis of the results by type of school?flair mssible a comparison of programs and opportunities for boys and girls is the separately organized Isamu high schoolirr .aft10,11141101 high school.

Pal anger that our results will be representative of the total populatio, Ire very much need your reply to this question-Nalre Tout t oopesatioa in this important ;uile( t is sanc/tely appreciated.

IAN HULL
Director, lastruct40a, Otgaaizatio, sad Services Breach

4 lAl INSYRU( T1ON It your school loos double 11,111110111), combine the data for both sessions. If op staggered sessioos,,,,me Os contras 41 hater Of two earlier than others sad leaving as bout or tiro earlier, 1(111fir all pupils.

I. GENERAL INFORMATION

tecl brio the grades. 1-12, is your school.

1-0 c. 7-12

.'.her. specify

%f t (1/100L. Mt ass as orgisaizatio soder oreprint )pai.
I

i!ite in the c-iirreat membership lot each of the followingis the school of which you ate ptinctpal:

Grades

10

11

12

Huambo! f
Pupil s

4

N1111 In th questioeusaire, CURRENT MEMBF.mewls th member of pupils os active toll, this
the suss of of gad entries plus revelries, daisessot atilIfil S.

3. Is the school errantly operating doable seesaw's is
grades 7, 11, or 9?

'Li Yes e! j No

It YPS, check the grades Devolved.

it ) 7th ) th IC ] 9th

Is the school courted', operating staggered **soross is
greats 7, Se or 9?

.) Yes ac,INo

If YES, check the grades isoroletot

1E 7th ) 'D96
4. la what year were griides 7, 1 sad 9 is rosy mimed

cegasszed as a Osier hips school oe as pan *I
lusroe-sassat high scirool?

19
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S. Do you have definite plans to reorganize your school
within the nest two years so as to chute the grouping
of grades 7, 8, and 9, with reference to other grades?

ILD Yes an No

If YES, please explain briefly.

6. How many days during the 19SS-S9 school year was
the school is session, that is, days on which the
etudes' body as a whole was engaged in school activi-
ties under the guidance sad direction of teachers?

days

NOTE: lo cisecitias the items in the remainder of the
questiosaaire, please relate your ans4rs to
grades 7, 8, and 9, or as many of these three
grades as are in your secondary school, unless
the questionnaire directs otherwise.

ADO1iNISTRAT1OPI AND ORGANIZATION

A. Schwas/1i mg 9

7. Check to the nearest quarter bout, the somber of
clock hours that pupils are required to be is
atteedaace each school day, EXCLUDING the
leach penod.

+U 4 S-1/4 6-1/ 4

'Li 4-1/4 vL.) 5-1/2 6.1/2

*LA 4-1/2 ark_..) 5-3/4 6-3/4

sr 4-1/4 to`,.'...) 6 '11;7_1 7

'Li 5

8. Check to the nearest quarter hour the ossmsber of
clock hours full-time classroom teachers are
Romany REQUIRED to be in school during s
teaching day. INCLUDING the foods penod.

1-1 5-1/4 tc,1 6-1/4 'L] 7-1/4

ir 5-1/2 6-1r2 seL) 7.1/2

Sr) S-3/4 7[..7] 6.3/4 ''Li 7-3/4

sr.) 7 to L j 8

9. Check the usual 'eolith is susutes of regular
class period,
classes.

trij 40-44

21_1 j 45-49

exclusive of fiat for passing of

*Li 50.54 'C) 60 oc nor e

sLi SS-S9

Check the Dumber of regular, class periods into whicil
the school day is divided. Do sot count the lunch
period. Do not count separate houseroom or activity
periods unless they we the same lesigth as regular
class penods:

1'4 5 °LT) 7 61_1 9

10. Ilse provisioas are made for pUpils to study during
the-school day? (Check as missy es apply forseacts
made.)

1

'L)
': 1

Grade

9 Study provf Mons

I( ) Supervised study dunes
classes

IL_ j Study hslls or rooms

) Homeroom o' activity
periods*

iL] No peovisaos

E 'Li Othet (specify)

11. 1)o you have dorm 5g schoofrbours regularly scheduled
homeroom or activity period?

IL i Yes 'L) No

NOTE Do not report abort check periods whir % are
used primarily for record taking, sonouscessests.
and similar 11111111111211111IiIre rouuoes, sometimes te-
ferttti to as the administrative homeroom.

II YES:

That is the length of this period, is smautes?

______IGrade 7 8 1____Grade 9

Storm the bushes of times pER EEK the activity
or houseroom period is typically used for eats actority
lasted.

Gristle

7 9 Activity

Guidanceftiod general home-
room lusict4as

Clubs and s i tam 1 ai taus-
class activities

Assemblies

12. If the school does NOT provide for assesakilies throush
am activity or homeroom period, (Item 11) check the
frequency with which tit school schedules an assembly
period.

1

'Li Do sot have 8i- weekly

sLi As seeded

sp Weekly

9E3 Moodily
Alm
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a. Groupfsip of Pepil. la Class Soetios

it Do Ton mre class maims is grades 7, A. of 9?

ID Yes IC3 No

If YES.

Do yes use bosiosessoss peeress s boas for
establisbias *ese class sectioss?

ID Yes a] No

O Toe see b08/01111111101111 grospias for &la purpose:

ladicsts by samberiss is cords, of ispoi:tiocs
(1, 2, 5, etc.) all rte criteria yes sae to anemias
soak peopiss.

Credo

7 9 e

1---4 Isle Ili/face quotiest

1 1 1---i Previos madis

Rases& levet

Stasdirdisurd schievesest
test results

1---4 1...4 'reedier estimates el
pepil ability

12_4 1---4 1-----1 listerests

Special aptitude.

smaturiry

Pitya)ced ostsrity

Orbs, (specify)

Check eke sublet-Is is 'thick birseseems veep-
114 is practiced.

sera

tEl 1C3

9

ID Erns limb

lc &Kiel studies

op Mathematics

tQ SCiellt

C. Ospaolooftollasiiso

14. Mach fee each rode ie most abootos practice is
Twat oclbool coot-galas die time class opal& with
ere teochot.

tO
Poolieo

tQ Pupils have is amok
asocbor loot all doom
polio&

681807 0-48---1

11

91

ICJ ID rrl Pupils bare the same teacher
for all class periods, 'aces
our or mono( tie lo1lesiag:
rise sod practical arts, plysi.
cal *amities, rypiag, foreiss
lassuage

sC] Sass teach*: for 2.3 coulees-
give clogs periods, sod differsat
withers for all ocher dais
periods

sQ 4%0 40 Sire tesclier ler 1-3 mos-
cesseaitive class ponods sad
differest embers for all other
class periods

sQ sE) BO Pupils bare &Hemet teacher
for ascii class period

15. Does year school have pleased block-ties class..
(a des. reasisiss watt sae toadies fee tire at owe
cease emotive periods)?

*0 Yes sQ No

U YES, writs is lot ascii pads the total sisisbetsbip
is these classes accordisa Is die cosibisatiess .f
olicts used. (C.ouitt esti pupil is each block-
ties class eddy owe.)

7

I.MMENI==11

1..I

9

11111

IMIMMINEMIMIM11

1114

1=1110M14

11...1111

&MGoat

oslobiostioa

Lessem' ans -
@Oda MAN

1.111141111411 sits
NCI tai Mllees -
locimace

Lassuass arts -
social assdies -
Isadiesstico

Las/sego arts -
social studies
sciMC*
sistbessatics

Science -
usdienatics

Social studies -
science

Other (specify)

I
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et,

16. Check for each st ads the plai(s) your school Whams
is providy emitted learsieg experiosce.

Geed.

7 Plass

'0 'C21 tO Little or **pleased asili
cities is practiced

10 10

$0 $C3

IC]

r-

10

10 Block-cite clatises wise-
ise4 to revide ossifi ed
leers** espetireces

'0 Teachers plaa together to
cerrelase their toadies ie
taw Of MOM WOWS

10 Teschoee plea test**, to
gaily their teachiag is the
several fields .seared
mous' these

0. Passessfee tad Waslkieg

U. Abdicate by check her each /rode BOTH WHEN sad
NOV perils ere preemie&

Setae- Om&Geode Arm ally
atmodly sobieet loyal

7 10 a0 '0 10
9 tin <3. ICD aL]
9 SO 2C3 '0 110

IL Check the policy el dmr rimsel isr ** prreties of
PeRiats- '

Geode

7 Plity foe piessetioe.,

'0 t p tO No 'raises policy

*CD 10 'ci *mist esihros *casabas,
ier sobjects or grade level,
except where "'testis.
seer mewls@ et shies pupil
has already IWO repeated
the p &the

60 Achieves'''t is gaieties to
the child's abilities sad
seeds

*0 0 0 oche* (sp4Pcify)

19. Clmrck ler each geode the policy of she *cheerio'
amalkieg papas.

Geode

7 Polley fee Mathis,

'0 ID Ne reel Isis policy

sC.) 80 aCJ Uaiioi steatiud el athlete-
meet tor all pap!s except
fee opecisd class

tD Psegarss bs Mole. to
isdivideal pupil pews's-
aides

CD Ci WWI (111Otti

37). How easy times yeas are repons of refill peeress
seat bone se perrest0

1IQ'S& Glade 9

Check for each psis all types et +regularly scheduled
reports used is diet grade.

Geed*

10 '0
Type rad tweet

10 14Ppoff cud In* all of "bast
of reportias Asee throash
perceetage seeks

101 '0 r0 Repos card via all or soot
of expertly dose threwo!
IOU*, Of hies wig

tc] Report card t ri d rol sa
psis M claa

10 Report card orith ckctlies
.1 'Esc atassal obi et II en et
brief tensest. coscersag
sech obilPedyrs

op Regan card sir lettet is
oiticli die teacher describes
is detail rte
gaper*

ID Regularly adwialed per sisal
coefemeces with posers

tO Other (specify)
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21. Clear all the teclisierses seed is roar school so
topic*, aniculatioo of stades 7 9 old* loose
sod lusher p ads..

IL ) Ho !dies poise *sock-shops ea teaches
study stoups sod/or providias curricu-
lum activities ioisdy lot teachers of A
grades 7, t. sod 9 sad to of
loose or hisher wades

Makias available to teacher* of *le-
aleatory stiools (those boa codicil
your pupils have come) sod stator
high school* which your pupils sill A
ester, 111krastios oboe* prosies:,
courses of study, or ism-fictional
astenals of the Osaioe high school

, (hives' leachers oppoctusities for
isitiiis clearstory sad sewer bi
school

Obiaiains frois the eleaestory schools
Clad studies es so the seal school(*)
all availahle cumulative records or
isforasuos os pupils comas to or
lesvias your school

A.

A

ICJ Provide's opportsaitilre fat eCOSSII
6th pad. pspil to visit year ocbsol
..d/o+ for your 9th grads papas co
visit tee school(*) they grill fetes
doe win year

oEj Providsai opporrassues for represestr
tives Eros grades 7. 1, old 9 so
visit feeder schools to *claws'
elasestory pupils with year school

ILA.Providiss oppommities for tepresestr
owes from the sesioe high sciools
to visit your school for oncouoi
your pupil s

(Misr (specify)

Wiest. die 3 toshoi epees wood west oases ii ref y
ihr eirsilsii 3 *4 the A's so Om el site is *Is
loom

A

A

A

A

III. CURRICULUMS

22. Clircli is the first three colours below all sebisct natter areas required of all or scatty ay pipits is each grads. Attic iscbc mat this* colonels all &abject sumer arts* which propels is each trade as, elect.
REQUIRED ELECTIVE

Grata

7

1:=3 IC3

)

*EA *CD

' ICJ

I0

to

tp

10
'0
IC3

IED

1C3

ID '0
°C.3 ICJ

1L--) ICD 'D"
IL] 60 IC)

Sri 10 11:3

'0 'CD

'0 ID IC3

] 'D

to
op
op

Serhiost isessec aim

IC) Lassasse arts (Laid oh)

SC) ID Social otegiss

1C) iQ 14sabeastic

'0 10 SC10111C1

00 '0 10 Physical *Atomise (hors)

'0 'El '0 Physical simian (sifts)

IC) Health

'0 '0 10 Faceiss leassase

*0 *0 CD Ilissistss oaststies

0 10 °O ASnemitore

i0 Vhcatissal edscatios

ID op oC3 Art

IC] IC) Magic (iscludiss Wed and orchestra)

10 ICJ i0 Art as Isaac

IQ IQ ICJ Istisstrial sits at komeashiss

10 '0 0 04411 (specify?

S

4
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31. Cliech all the estoaclass (co-clareseslat) activities
atonable to repels ifs each static

Greif Is

7 AofvfOloo

'0 '0 IQ %West ceescil

40 '0 , 0C3 ordeal ...411111areo-isiorial
snoop istarr4 log ppecific
mimeo'

'0 '0 Clobo-oerwice, special
tattiest, etc.

10 40
10 40
*0 4C2i-

10 10
'0 so
10 '0

O Spoech as/ Ategiatics

C) Atte ski cubits

Recreeues

sassic--bemi, (*was. etc.

Ci School peticilksaa
I.

Adiletico-teterocholestic
(bore)0 '0 10 Athletic-iaserachalasoc
(sifts)

ID '0 'F ) Adiletic-iettesmsal
(611

10 .0 rl Attie o-iattaamoral
(ide)

'0 10 C Kea. societies

*0 io '0 Utters faits

4C3 '0 40 social

4C3 10 ICJ *bet (specity)

1

24. Iodic's, be *lath Grade ebb saaname somber of
atzscitiss $0.1.11101 ill which, accasiiag sa
school policy, pupil say participate a ..4 sae
semestet. If then is a* satienua. wrote 'some.**

1-4Geade Gibes 1---.IGteie 9

25. Dees ?ow school have policy whitil reveres that
each geodes* participate is at least ea! taus-
class acumite (Chock appropriate ass set fat
each wage.)

) Yes 0 No Geode 7

'CD Yes ttrj No Geode II

E) Yes op No Grad. 9

I

fl=111111.M.

IV. SERVICES

A. Gweistoti and Coesealies

36. Who is the practice of the wheel lot asstouag
gm" el popii for cosoecetue yews to the same
hoe steass teochet, Mach-use teacher, ead/os
ceaseelart Chock as away colouns as apply.

Tose*.

None, Sloe& Caen- Seam r... of Iowa.
MOO WOO WON let

°CI '0 '0 Grades 7, 1.9

13 10 .0 Grades 7.

c 0 0 Gioia* O. 9

c3 so 0 I Grails sal,

27. lime $a dmr mambo( of lall-tiee cessoeloto sir
ogaimaleet bet grease 7, S. as,/ 9. (Cowest)rt

teachet-coosoefors cooseeliai b..li sr *art
is these years the ogaiwaleat of ere toll-cies
coossefoi.)

Cliect the place a places it which eiraistsre
"scores of repels grades 7, 5, ..d/.t 9 arefilet

ILA la the pest spars meet office

*Li I. ch. cesseelot'a office

ID la some oche, control office

j is the bead. of ateetese of Mode-mot
ea whet*

Lj Ocher ( spec sty)

it Check for aci peat the type* of tests sad wee-
soots sies I. all peptis ft school vt*A.

Geed.

9

40 ICJ '0
*C.J 'D 10
10 1CD '0
'0 *Li '0
'0 '0 '0
10 10 '0

Ted
St ardstdi wad schtevesara

Teacheolamie achiteee
bimetal abil4ty

Wore-

Special eptitoole

Oda*, (specs IT)
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VI alsoik I girl pawls

. (lett the sedio-rissal rquipraset 'both the school
ei school system ashes sisal obit to tesdstry.

°pages prolecio

I aft filiaartp
protectors

,1: ; slob prole es-lois

*adios-

oLD TONFT16011 rector.

oLi Record playas

I C Tart recordas

IC) Octet (specify)

Cr Ube.",

II (lets the school keys ceaual library *sea by
poopds 4.1 gnats 7, e, sod i)t

Yes No

11 It s. doers fell- cs prefessiosal
tsbras,.. as clalge

I t es IC) No

1: (leo% dm grades foe atich dmo sd000l provides
dosages. Wotan*. so sow or all classes.

loaoSe 7 o ( 7) Coeds S 4E) Grade 9

D. Nesstils

Miters ,ft's school taste die services of ease

es

It tf s., does At mnr'
P art-cosmr

Is "be employed by:

school Bead

L3 No

'D F41141111140

s 5 Heal* Depacimeso

Odor, (specify)

V. STAFF

14 (It( is appeopciate C041111111iS below the primary
atidisoloos of prolessioaal pasoaael, both fell-
usior aid part-time. picovidiag services to pads&

8. aatl/ol 9 ikyoar scbool.. Moss 'hear is so
soosb stall posits's). cheat "No petimoseet."

'toff poshSee

sr] piiscipal(s)

ILI . Heads of depaccossess

95

'0
o

p

so
ss_D

00
ti

00

EL..) 0
ICJ Li
1C3 Cl
ILL] .C.;

ID CD

IO sLi

Li

(bsociate of scads keels

Gll calm. dV ectoc of
coot &saws

Geeecal supervisor(*)

Sisboeco 1114Itirt 111Apit
risoels)

Reads... specoales"(e)

LAIG111611(8)

Geo demce pergoaa-el

Sport-saga is asseoeisaal
aids

Aneedaar: officals) oi
nastily' ttscha(s)

Scbool plsysictaids1

School deal Slog 4)

School morsel )

School psycbolosiscls)

Speech 'tempo AKIO

Teachers of es cepuoa al
du I drys

'Li Odes (specify)
P

)1. Check doe ameba of regales chits periods the
PRINCIPAL of roar school teaches daily.

'0 Nose 60 1
a Li I

sLj 4

0 More (has
4

16. aseck die levels col prefessimsI egoeclesce, 'scholia/
'cadmic doe primps) of yowl school boas bad.

14seo Soso

'0 .0
.0 10 Eleseatarrysaiol lush *doe!

' 0

PsSessioasi ooperfsaes

Lowaf

Elemesloory scams!

'0 .0
'0 0
'0 L3
'0 .0

;maim hogh oclaciM

joaiot-gosior bigh school

Stoics' hist school

12-year *disci

Other (specify)

p
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37. Indicate for this school year' the outabet of full-time
TEACHERS is grades 7, 8, and 9 who have com-
pleted the following MAXIMUM AMOUNTS of higher
education. (Each teacher should be counted only
once.)

Marashr of .4 Mersionion mauit of college
teachers education completed

Doctor's degree.
loth above master's but less than
a doctor's degree

Master's degree

Graduate work but less than a mallet's
degree

Baccalaureate degree

Less dies baccalaureate degree

Other (specify)

38. Including this yeses esperieoce, indicate boo many
teachers reported in tea 37 have had the levels of
teaching esperieace listed below.

Lovas of tooshier. overtone.

Elemeatary school sly

Jusior high school only

Senior high school may

Cossbiastioa of junior and *valor high
school

Combiaatioa of elestrratary tad
secondary school

prepared bar

011

39. To iadicate stability of the teachiag staff, write is:

umber of full-time teachers is your school is
SEPTEMBER 1957, teachiag full-time or part-time
is grades 7, Ili and 9.

a

The Dumber of these same teachers (repotted above)
still teaching io grades 7, 8, sad 9 is your scbool is
SEPTEMBER 1959.

The Dumber of full -time teachers in your school in
SEPTEMBER 1959, leeching full-time or pact -time is
grades 7, 8, and 9.0

40. Write in for a TYPICAL WEEK, one unaffected by
sensual events, the percestsge of school time the
typical teacher of grades 7, 8. and 9 performs eacb
of the following activities. (PERCENTAGES MUST
TOTAL 100.)

7

Grades

S

it. % it

1-4 1--1 1---1
1-4

1-1 1-1

1"'"""'"4 1'1

11-------4

100% 1001i 100%

Attivity

Classroom teaching

Supervising study balls

Supervising lunch

Sponsoring clubs mid
other estraclaai ac-
tivities

Cosference a coopet-
athe plaissiag

Free from assigned
duties

Other (specify)

TOTAL

Title

Pose

.46

OPO 111111 GO I

GOVIIiii4111,11T MINTING MICE :1963 CO-611307

-1


