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Foreword

THE GROWING PRACTICE of beginning instruction in a modern
I foreign language in the elementary school has created a need for

many classroom teachers to become orientM to a whole new field of
foreign-language teaching methodology and materials. Since teachers
tend to think of language instruction in terms of the English-language
arts, the language which their pupils had learned to understand and
speak before starting to school, they need new techniques for language
habit formation when a second language is introduced. While essen.
tially, the process by which the preschool child learned his first lan.
page is duplicated, the learning activities must be suited to the
interests and abilities of the age group concerned. The purpose
of this publication is to suggest promiurtv3 which will be- useful to
teachers who need assistance in this field.

MODERN FOREIGN LANGUAGES IN THE ELEMENTARY SCHOOL:

TEACHING TECHNIQUES is one of several publications offered to
teachers of foreign languages as a service of the Science, Mathematics,
and Foreign Language Section of the Division of State and Local
School Systems, under title III of the National Defense Education
Act of 1958.

This bulletin, which describes a variety of teaching techniques now
in use and gives examples of types of materials that have been de-
veloped for the elementary school classroom, has been written by
Miss Elizabeth Keesee, specialist in the U.S. Office of Education.
She wishes to recognize Dr. Marjorie C. Johnston, specialist for foreign
languages, U.S. Office of Education, for her many helpful suggestions
in the development of the manuscript, and to Dr. Herbert A. Smith,
Chief of the Science, Mathematics, and Foreign Language Section,
for assistance in editing.

E. GLENN FEATHERSTON
Assistant Corn tnissioner
Division of State and Local School Systems;

JOHN R. LUDINOTON
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oduction

-NstRtn iq cons ering the introduction of a
modern foreign language in the elementary school, various

Lions concerning purposes, organization, administration, staff,
choic_ of language, continuity, articulation, and evaluation all need
.-reftti tud. Information relative to such considerations is avail-

10 - fly sours
The present bulletin is intended to assist the classroom teacher in

schools where a foreign language elementary school (FIAES) prok-ram
been established. Sample materials to illustrate several widely

used teaching techniques are included for Spanish and French, they
foreign languages most commonly taught in the elementary school.
Similar matt-Ws can of course be developed for other languages.
These. suggesud materials illustrate for the most. part techniques
usable in the middle and upper grades.

Teaching techniques necessarily reflect the objectives of the pro-
gram. The type of learning charac--Pritic of a given age group also
helps determine the choice of method. Before the age of lo, for
example, lanzuage learning is predominantly imitative and is most

I For e-mAnkple:

BIRRUAIVR, EMMA, "Moan Languages," EnpdepedE of Eiteromi RErr& Nw Im-k, N.Y.:
Macmillan & Co., IVA

ButiMPC81 NELSON, 44 TN, Mftning MEL" T =irr Edlitidion
tut -State Dept. a Mutation, Post OM Box 2Z19, Hartfcrd, Cmtn.

0IINSTON, M A WORM C. and Um_ Rum, References on Fore*. Lentraipes tn tA lentratery School. Wash-
tnetm, D.C.: U.S. Moe likittaation, June 1.

I ov .Aux,Ozoitoza J. sad DONAU A. YAM, lAngusges When and How cwieve of Rdhostion QUI rterly.
Winter fame 19S Miehlipan State University, Rut Lansing.

Looking Ahos4 M Fereipa Ionspleos rn the glefoo~y Meal Carriathias. Clalifornia State Department of
Ethuwatitm, Division of instruction, Bureau of ---E-Wmentary gdwatim, Sacrainialto, Calif., January 1980.

ik4cOLurti EARL J= ..41Anuare Stwly and Work! Affairs." Moot Life 34: 12*-130, June 1952.
Paw/MIA WILD and LAMAR ROPINTS, Speed lad Brett-Merienitilli Prineetark, NJ.: Prinedon

University Pr, IBM. Y p.

. 27-a, Fall itt%. Connev
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2 MODERN FORE 77N LANGUAGES IN THE ELEMENTARY SCHOOL

often a byprothict of the child's act ivity. Learning a second language,
like the first, is not so much a subject of study as it is a way of doing
interesting things= Hearing and speaking the foreign language. which
are incidental to a situation, afford direct experience and enjoyment
in communicating something of importance in the situation. The
young child accepts the speech patterns which accompany an action
with no thought of translating them to and from English A FLES
program, therefore, which begins fief re the sixth ade e leaned
to take advantage this high le 01 of imitative learnt! As the
child approaches adolescence Ins growth in reasoning and ability to
analyze may cause iin o to relate the new language to his own
If the teacher carefully avoids comparma the two languages or trans-
lating, the older pupil may- also learn to speak the ==cond language
naturally and fluentb,

The foreign language for any a e group e elementary sc l ool is
taught i = ll at mosoher -ff info_ itx in Ns is the teacher offers the
pupil the opportun to participate in a variety of activities that give
him a satisfying experience in using the new language. Yet although
the activities are informal, learning is not left to chance the teacher
plans his time well; the learning materials recur systematically and at
regular intervals in new contexts. The change of pace is frequent,
and the teacher uses a repertory of varied techniques and material:
which correlate with other activities of the grade. Whatever the
technique, its purpose is to help pupils acquire a set of habits through
which they can speak another language easily.

Skills are developed only through practice, and proficiency is
reached when practice follows a planned sequence. First in order is
understanding. The child recognizes the pattern of sounds that he
hears and attaches meaning to it. Only after he understands a given
pattern of sound well does he try to repeat it. As in English, he will
always understand a considerable amount of the language which he
does not attempt to speak. The second step is theilmitation of the
model. The model is presented as many times as needed for accurate
and unhesitating imitation. During the mimicry practice, the child
is memorizing the expression, and he repeats and repeats until he is
able to say the exprenion on his own without the model. This stage,
repetition, is crucial, and teachers need to understand that pupils
who seem not to progress well ordinarily have not had enough practice.

Once a child is able to say an expression effortlessly on his own, he
begins to add or substitute other words and *mes within the frame-
work of the expression he has memorized. In second-language learning
the teacher can guide the pupils in making many interesting variations
of the expressions which are first learned through mimicry and
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memorization. For example, after the pupils can say "John is p. vin the park," they can quickly learn to say:
John is playing at home
John is playing at school
John is playing in cla.-§4e1

John is playing in the yard. etc.

Th = child reaches an advanced stage in la! guag_ hzhit f r nation
when he is able NI choose from his repertory of basic -pry ions

From the inemcrizedwhatever is appropr
expressions he not:
important:, he
ideas. This stage of learning lead

in a given situation
lect end makes anations, but more

Ao able c=rake substitutions to express his own
ultinmatt !y to eas self-expressionin the new language. In second-language tfaching the pupils must

be guided through these steps:
Retwni

2. Imitation
3_ Itepetition
4 Variation
5. Selection

This is not to sax that dren are or should h conscious theme=
arious stages of lea They approach the language as a whoi

and learn much incidentally, depending upon their degree of absorp-
tion in the activity. To them, the whole process of recognizing and
imitating sounds, repeating and enlarging the scope of what they can
say through variation and substitution, is simply speaking the
language.

As the teacher plans the learning activities and chooses the materials
and techniques Wit= suited to the age and interests of the particular
group, several basic facts about the nature of language must be kept
in mind.

1. Language is speechsomething to sir=
2. Language* used in connected discoursve and is not pre ented as lists of

words.
:3. The language is spoken at a normal rate of speed to express complete

thoughts. From the beginning the limited amount practiced ought to
sound like the native speaker.

4. When speaking a language, attention is focused on the idea being expressed,
not on the form and order of the words.

In second-language learning the natural progression for acquiring
skills will be the same as for she first language hearing and speaking,
and later reading and writing. But because of the schoolchild's
growing maturity the period of exclusively aural oral practice in the
second language can be shorter than the 5 or 6 years spent in learning
the mother tongue before reading and writing were begun. After the
pupils are able to speak and understand the foreign language in every_
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day situations and after their readingrea in in English is well established.
they may start reading in the second language what they already
speak and understand readik This stage of learning generally is
reached in the elementary school after 2 or 3 years of oral practice in
the foreign language.

One of the most important out- conies of the FLES program is the
development of p iti ve ttitudet to ward foreign-language learning

who speak other langu E s. ec=ause of thisand toward peopt
general educational aim, therefore, most schools offering a FLYS

program give all the children an opportunity participate. The

teacher should he aware that all can succeed, even though many

individual differences will become apparent. since many of the chil-

dren who have seine experience in second-language leatning in the
grades will not elect to continue the study in high school; it is particu-
larly important that they should gain confidence iii their ability to
learn a foreign language and some realization of the importance of

learning to communicate directly with other peoples. The more

proficiency the individual acquires in the language the more he will

develop insight into the thought processes and characteristics of the
people who speak the language. Growth in cultural understanding
goes hand in hand with the acquisition of foreign-language skills.

The art of the teacher in a FLES program is to devise second-language
learning experiences which will give the pupils a sense of accomplish -

merit and which will achieve the general educational objectives.

Oral mastery of the language is a gradual process. Teachers and

parents need to he reminded that language learning is a lifelong task
and that children who gain facility in a second language should be
given many opportunities to use it and to continue their learning

L, siening Comprehension

Some devices that teachers use to help pupils develop listening

habits do not require a verbal response. An example of this type of

practice is the request. The teacher asks the pupils to do something
in the classroom. He will repeat the same directions in a variety of

combinations so that many actions can be performed without in olv-

ing new words in each request. Example:

()pen the door.
Look at the door.
Open the book.
Go to the door.

Spcnvish

Abran la puerta.
Miren la puerta.
Abran el Hbro.
Vay4n a la puerta.

French

Ouvrez la porte.
Regardez la porte.
C)uvrez
Al lez la parte.

a



LISTENING COMPREHENSION 5

The teacher uses this comprhension practice only for a few minutes
each day, either at the beginning of the class or at the end.

on the first day, the teacher presents the command to the lass
First he gives the command verbally; then as he repeats the com-

mand, both he and the elm together go through the motions indicated
by the command. As each new command is added, those previously
presented are relpeateli_ Example.

T.
T.

T.
T.
T.
T.
T.
T 1:1w I
T.
T.
T &
T & clarA
T (& tfla)
T & Claspi),
T.
T. (&

the door. kAction to indicate meanin-
the door (Teacher

owning the door)
ook t the door. Action t indicate meaning)

ai_. FARA at the door
n the dew

Look at the door
k t the book (Action to indicate meaning

Look at the book.

n

(4*

(Jjwnthedbor.
Look at the door.
Look at the book.
)pen the book
Open the book.
Open the door
Look at the door
ODen the book.

to the door.
Go to the door.

Lion to indicate flier

to Indic te meaning.

Motion of

On the second day the teacher gives the same directions again arid

indicates the meaning by accompanying the request with action* The

second time through the list the pupils respond without the teacher's
indicating the actions. After a few days one or two new requests are
added. No one is expected to remember all of the requests at any one

semion, but as the ftria requests are learned, they are dropped
from the current list and used at regular intervals for review. The

learning experience is gradual.
As soon as all of the dam seem to respond well in unison, the teacher

changes to the singular and calls upon one pupil to perform the action.

Since this is basically an exercise for comprehension, the teacher
alternates between individual pupils and the whole group so that a

rapid pace may be maintained. This type of exercise

I. Duplicates the natural learning of comprehension, in that a person

ins to understand gradually
2. Gives the pupil a sense of accomplishment as he discovers that he

can understand from the beginning what others say in a foreign

language
3. Adds to the pamive -vocabulary of the student.
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The development of sequence in a aeries of commands needs to be
planned syst-ematicallv in order to provide the noptied repetition along
with the desired variety. In the following examples the rate of intro
ducing new words is shown by italic. It may be not that 15 words
are recombined to give 90 different instructions

up

Go to t
Go to the
Go to the

LAvaniair
stint SiOntense
ye RI bv1 pizarron

\Ivan ustede- L plz
ve a hi wraanar

Vavan a la v entail*
Ve a Ia pueria.

Vayan a la puert

use your hanal
Lift your book.
Lift your pencil.
Lift your o4ebi

1_,17-kok at the red
Spoirt[41

Levanta la 'nano_
Levanten ustkwderv la mano

Levanta tu lair°
Levanten su libro.

Levanta tu Minx.
Levanten su

Levanta tu cuaderno
Levanten su cuaderno.

Mtra of tech°.
Miren ei tech°.

W f

do

Look at the blackboard.
Look at the window.
Look at the door.
Close the door.
Clcme your ;look.

Spottish
Mira el pizarron.

Miren el pizarren.
Mira Is ventana.

Miren la ventana.

F

1.~-4-at
As,
Vd au tablea.

Mu au tableau_

Levez-vous
wyez-vous

=

Mies EA la fen_tre,

Ailez

live la wain,
Levez mains,
n

Levez vcm

Leve ton cravon
Level v c

Leve ton caht=er
Lever vm cahiers

Regard=e le TAlfond,
Regardez le plafond.

S

FriwmA

le tableau.
C? le tableau.

enkre.
Rettardez la fenkre.

I The teitehet Ems the othtert prwunuis from limo to time so nut the autinit wirvi that he may *44 the
prmoun lehen h %Ira/1U to. but thot ft will no he wpm:L*7 to ttge the pronoun ea.+ time dud a retitled
form ki used.
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Mira la puer
Miren 1 puerta.

tifrra la puerta
Cierren la pue

Cierra tu libro.
rren u }bro.

CO

lii vour no ook_
W 6 te on the
ipea the door,
open your

_n your notebook
Spcm-kA

tu CU

(and plurals)
en el pizarrOn.

Abre la puerta,
Abre tu libro.
Abre tu cuadernch

er

F-ench

e la po
Reardtz i pone

ez la port
vre

Fertnez ELs livres

FreF

ano ton eahier
(and plural;

Perri Pur le tableau
Ottere la porw
C)uvre to livre
Ouvre ton cAahier.

The familiar form of wddr*Im is uJ for the exam ell in Span ,h
and Fruneh Some teAchers prefer to use the familiar_ since this ts tbe noc-
mal usage between childrtm. and to introduce the forte form when the
children speak to the t~her Mher -teareherm pretex to use only the
formal form of addr --_. and feel justified in doing so sine in some foreign
schckAls the teacher us the formal form ii addring the pupil Native

-Akers do not agree on this toInt, Ko the tmeher should follow his own
pm4e_renc-5.-

Though the requests as outlined above are not intended for oral
practict, the elementary school child can repeat them after hearing
them a number of times without practice drills in imitation. After a
few weeks the individual pupils can dirict the clam in executing re-
quests of their own.

The first requests of the series can he used for review as new ones
are added to the list. For the set-Tmd part of the year or for review in
the send, third, and fourth years, longer requests may be used to
accustom the pupil to sentfnces of greater length. A combination of
two or more of the familiar short requests challenges the pupils to
understand longer sentences. Example:

G.) to the blackboard and write your name.
Look at the window, then open it and eime it
Ye at pitarrean y meribe en #1.
Mira la fentana, v desput% fibre's y cierrala.
Va au tablfmu et kris ton nom.
Regarde is fenkre, et apt& auvre-ls et fenne4a.

Although the primary function of this type of exercise is to form
listening habits, requests may be constructed to familiarize the

pupil with structure patterns. For example, requests that accustom
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the pupil to the pcm
tii)Us of faiiiliar pattvras
tr(

AGES ilts;

he quail

yL)ur telt hand,
Raieve Your ri&ht ham
ShoVe me

;oW me
ow m

4._ w me
low m

Go

3W Vve ned
- -veiiow

a yellow no
yOur left
your

indow
tug

0 to the
iF

)Ot

foo

ndo
the smallest window_

ft V

14.evanta is mano itquierda
(and plura)s)

Levantk man° deretha_
Mutrame un
Muetrame un lihro amarill-
Mu&trame un cuadeimo amari
Mu&strame el pie isquierdo.
Muesitraine el pie dere.r Lki,

Ve a un a ventana itrande
Fe a un a puerta grand
Ve a la ventana mAA grande_
%1e la ventana ni pequefia=

k E

te4i ret e$i

ARY Sk'140E014

-e may be in
using the m

FremA

14 is main g-auche
.and çthi

main drcrit.e1_,A6v e

OM_ moi un erkvon jaunt.
Montrf moi un livre jaune
M on tre-inoi un mhier jaune
Montm-moi ton mewl gauche_

ontrr-tnoi ton pied droit
Va uric granae e _tre
Va A Lille gr&nde porto

a a la fentre la p1us grande
k 1 fenetre la pi

='

Occasional practice in listening to fairly long, unintempteti se-
quences develops further the pupil's comprehension ability. Provision
for this type of exercise may be made in a variety of ways. The
teacher preparts the pupil for more complicated exerr-is by combining
all of the sentencemA that he has learned the previous day or week into
one short paragraph of connected discourse. The paragraph which
says something the pupil wants to hear and understand helps him to
evaluate his progress in listening comprehension.

The teacher may also tell a story to fit the comprehension level of
the pupils. The children enjoy familiar stories retold with pictures
or other types of illustrations that keep up with the events of the story.
Some stories are available with filmstrips and can he used as they fit in
with the current activities.

Another comprehension exercise is that of the short "1&iture," for
which the teacher prepares some easy material. Pictures, maps, and
real objects make the talk more interesting and understandable.
Very often the content is drawn from the claw units in social studies,
science, arithmetic, health or art.
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g t for pupil t hem a variety cif native voices.
Records a:4M on the Aamwork are goM listening material i movies
help the child understand better since lip movements and facial
ex-premions of the d err ale comprehension e_ier_ Otvasionalh

ative pea etv. mav h: use to tell a tort= to the lam. or to converse
with t e teacher If sp i teacher and the cl r at t Becher

utv a teaching tea the pupils enjoy h aring t
t er in the forewi langu

-rs and other
pupd*s speaking exlinpetncae.

than he can sa The material se
and sentvn stTu tares currently

two speak to

qes n he lad
he learns to understand more

Let] should include v bular
studied well as review of

th~ previoiWv learneA it may antiopate new items to
introduceA The same rr t vital itseA over and over a --am for corn-

ension exercises as long as the pupils are inter A popular
may he relziuted again &nd again=

me comprehension eiercisiev require no response . The m
within the pupil's comprehension range, thou not al l the words are

known beforehand_ The thild prac COS deAucing the meanings of
unfamiliar wortis from their contexts and he le-artLs_ not to be4--ome
ala_rmeii if he does not understand the n an of some words The

Sher can help t e pupil to raze that understanding is in any
y$ more important than speakuig and that continuous listening

is an em_ential part of his language lemming. Listening
always the first step toward language habit formation, ts

never abandoneA as a learning activity even on the.more advance4
leveL4 since progrem in acquiring an active use of tile language requires
that the pupil advance proportionate y in ability to undeNtand the

ken word

The gr tit one
If the framer not to furnish this model, he then arranges
for tapes or reel)rdings which provide the model for im itation. Even
if the tearher has a native or new-native accent, he may want to use
a recording or other device to give _the pupils a constent model. If
the teachtv is using tapes or rftkords with spaces for repetition, then
he repeats with the class and moves around the room correcting
pronunciation of individual pupils while directing the practice.

The te_acheT says the full sentence to be learned and presents the
meaning. If the wntence is long, he breaks it up into breath grouim

Pronunt cation

s pronunciation is a good model
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I not more th
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uiI
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ntttnCt3

every
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or for the model of

her give a I

forming pronuncla
teacher must not

As w)on as the units
magi-del-able practkiv

not mpare the re 47-4

far remove4i from the
retold in all of its d
enjoyment in coun
enjoys repetin

ay it e&iJv,
used for speaking a r-tE4

imitation for urn
begins with full
group*. front half of the
girls, by boy, until he w

alertfA to the problems
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careful tht h unit
pie

4 t

arts SU -,n as
P=

norm&I rt43 of
ineAnt-az of t

C unit or in it Sli"11(Ult
and si

habits

In

nS

Lid

mnunriauton
V M_

V

rve

0 e
OrI$ dCt the

Sine the pupil is
the mo

the rwntenee in n unnatural manner.
entenoe re , the teacher doc

the whale _7-nt.nc-v_ He dc
in the eiementy vtaAiews Ls not

of hearing- the same
,tails_ The teacher has o

and 84-rain in the He
xre-7=-A1on when he hm had uffkient practice

as he numbers. :14nc* the muscle._
ugh prac teacher tres

ng

pup
V

ne4i

until ar e le to rpond fluently.
breaks_ the clam into clitl-e_mIt-giT"i

half of the claw, by rows,= by
to individual rmr_konz He is

in pronunciation and moves about the
classmom to make instant correttions as the pupils r

In giving the model sentnee, the teacher likewise dot not crete
& V artificial pronunciation in order to distinguish the point at which
one word begins and another ends. Words that are linkeki in normal
spetv_h are not broken up for the aake of anticipating a erammatical
principle to be explainexi in the future. The mews will all he
str&ightened out when the time to read and write the language arrivm.
For example, in Spanish the pupil learns to gay, hatAsx''_, as

ri* and ojcm" as "Io _w_jcm" and "de impaiNo1" as liciesift01:1
He learns this by ear: it is twt_w that he le-Arn to link the words as
he learns their meanings becaLwi that is the way people speak and
this linking will have to he leanied. Similar prohlems ok-_-cur in

'I linked asFrench in such exprtamions as ttle suis un petit
"tie suisun petitemfant" or "des egaux" linked as "d

The intonation pattern can be learned by the child as he learns
repeat short sentences. It will he benefidal for him, hGwever, to
hear longer diseoures in the language because the overall pattern of

If
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-*duct i to E4-1
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I
larliku-
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s ).oken hou
Al ti

native
e end of th

tidy

they
with

k The
or at

tile the day before clam as the pupils a.-einble, or during
&am- while they *Tr working on a project. Later in the firstyear the comprfhengion exerfase will h 1p enJtabliAti the intonationpattern,

In teat rig pronunclation the klunds of the letters are not tat htat since the child leArns to make eArb sound by rote itappears in each new expreion Sounds recur in the natural devei=opment of co_nvertqaticn or dialog, so that in lemming to scwak and
_n using ali the common sound patterns of theunderstand he

I angu

itating a Model

The first efforts to say something in a foreign
some situation in the child's experienoe The si UR

to the language and the pupil forms a dire-47t awrikveAsuon
language and the occasion During the learning gt---,sture-44,
facial expressions, and actions a (tympany-mg sp=e4----4-h help make the
in muting clear

The simplest form of a dialog is one in which the pupil ca=n itni tat
sit or part of the model The roles of the two speakers the teacherand pupil to begin with arfs aini(*t identical Thervfore the pupilan start speaking moot inime-liiately. After the initial prvsenta-tion of this type of dialog the pupils know that they are U rep-eataline exactly what the teacher says_ As soon as they can re=spond
without hesitation, both as a group and individually, the teacher can
reverse the roles and let the pupils ask the questions. Finally they
can practiefe not only in Teacher-Pupil and Pupil-Teacher sequencebut also in Pupil-Pupil parts.

on
out

-E* rise
n the

551015
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Sam pi Dial( I:
BEGINNING THE CLAM

T. Is it warm today?
P. Yes, it is warm today.
T Evw-yone is here?
P. Everyone Ls here_
T Ready to ben the clam!
P Ready.

Sam Dt 1:
Spanish

Es. PKINC11110 DE LA CLAIS

T. Hoc for hot?
P. F4--, ham forT boy.
T i.Todoo
P_ l'add014 Man
T. illstas para emp.ew la elik-e!
P, LAt

Sam pie Malog

Fruoci
Li COldIAINCEMENT D LA CLAtI&L

T. Eat-(le gull fait chsud aulourd'hui?
P. aul, aujourd'hui ii fait &au&
T. Tout le monde et 11?

P. Oui, tout le monde eAt
I. Vous ftes pry 1 evntnwnmr?
P. OW prks.

Sample Dialog II:
A CIRCVE PARADE

(Two children are chosen to be clown, another an ekaphant, anothei. a Lion,

and another a circus horse. They form a parade line. Teacher and elan
pretend to be watching.)

T. Look! How funny the clowns are.
a. Look! How funny the clowns are!
T. Here comes a big elephant!
Cl. Here commtg a Ng elephant!
T. Oh, theft lion in a case!
a Oh, thele a lion in cage!
T. The circus horse is turning around!
a. The circus horse is turning around!
T. Oh, the parade is over.
CI. Oh, Ow parade is over.

Sam;;!. Dialog 11:

EL DIIMPILIE

T. ?4iren, I Qu# chistason son los Nlyasos
CI. i Qui chime twn lc* paymost
T. a Aqui viene un 6ithinte gramdet



DIALOGS

a. s, aqui 'den. un eleiante monde!
T. 0, hay un inn en una jaula!

I 0, hay un le-Ain en unit jauls!
T= 1 1.) eaballo ds eut4tas!
a. 1 F eat-W.10 da vueltas!
T. .0, ya tesmini desfie.
CI. 0, ya t-rtnins demfile.

Sample Dia/ LI:

LA PARADE. DU cimgur
T Retairdes! Ce que l elow-no ek_mt dr-61e0!

. Rssalle_s C qu les downo flora (I rtNIeA I

T uti groo elephant!
CI Voili el) Bros elO.phant!
T Oh,i1vaunlondans une cap!
(I. Oh, it y a un lion dans urve claire!
T. Le eheval de cirque fait un tour de vute!
CI he cheval de cirque fait un tour de paINIO
T. Oh, la parade est finis.
a. Gh, Is parade est &nit

Questions and Answers

13

Another simple form of dialog which provides the building blocks
for more eomplex situational conversations mnsists of questions and
answers relatiell to ail types of activities in the classroom. Questions
and answers lend themselves to many variations, since the interro-
gative words (who, what, which, where, when, how) are used in a
simple, more or less invariable sentence structure. They quickly give
the pupils the means for common everyday exchanges of information.
The teacher, however, make* certain that the pupils are able both to
ask and answer the questions of a given dialog before attempting
variations.

The presentation of dialogs can be made more intermting by the
use of puppets. The puppets are amignK1 the variPus parts. The
teacher can produce the same effect by drawing two faces on the
hoard. While standing between the two, he indicates that one or the
other 6 speaking.

Most of the mimicry or repetitive practice is done in some form of
choral respormie, for all pupils need the maximum amount of time to
spe4k. For variety this choral practice can be done by the whole class,
by rows, and by selected groups (girls, boys, ages, color of shoes, even
numbers). Individual pupils act out the dialog often enough for the
teacher to judge individual promos, but seldom is it practical or
interesting for every pupil to perform in turn. Questions and answers
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DIALOGS

T. Who wm hem? (Mod I and Meaning)
T. My friends were there. (Model and Meaning,T. & Cl. My friends were there.
CI. My frien& were there

What did you do? ode1 nd N ea ing)
T. k-N We played. (Model nd eaninMeaning
T. & t. We played

We played.

3RD, 4TH, AND :NTH A vs
Repeat procedure o Ret-ond da

CrerH DAY
T.

T.

T. W wall there
Cl. Who WP.P there:
T. My friends were t
T. What did you do;
CI What did you do?
T_ We phityed_

-here d =d you go yes rd y? odel
Where did you go yes terd e?
I went to the park.

Tom, AND 4TH DAYS
t procedure for the sixth day
in the sixth. seventh, eighth, and

the students practice the teacher's role.

15

h days the roles are rever*ed and

10TH DAY
First half of cltwe Where did you go yes t 1-day ,
Second half of clam. I went to the park.

Continue the _retnainder of the dialog in the same form.
IITH DAY

See4=1 d half of class. Where did you go yesterday.
I went to the park

Continue the remainder of the dialog in the same form.

12TH DAY
First row . Where did you go yesterday.
Second row. I went to the park.

The dialog is repeated by third and fourth rows.

I3TH DAY
Second row. Where did vou go yesterday?
First row. I went to the park.

The dialog is repeated by third and fourth rows

14TH DAYIt two groups of students enact the dialog with telephones adding greetingsof their selection.:

I5TH DAY
Two pupils enact the dialog am two friends meeting on the street. They add
greetings and farewells d their own selection.

First half of dam.

=
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Two pupils enact the di
end of the cchoo1day.
St

}earned matkFriat
p1k

16TH DAY

mother and on or daughter meeting at the
tinting it with gree ings or other previomiv

It is important thit, fter the first few days, the spaced drill prac
tie not take more _ an one minuus of the ftl&___ time. Th
individual performances at the end indicate o the teacher if further
drill is called for and whether the pupils are ready to fit the dialog
into a suitable situation. Several situations are used so that the
student sees the flexibility of the use. and incorporates the material
learned in other recitations which allow for free wIetttion.

Variations of these questions and answem can he introduced as soon
as the pupils are using them freely. Example:

Sa g I:

a

VARIATION 1

T. Where did you o on Wedneav?
P I went to srhooL
T. Who w there;
P. The teacher and the pupils were there.
T. What did you do'
p. We studied.

VARIATION 2

T. Where did you go last summer.
P. 1 went LO my grandmothers.
T. Who was there?
P. My grandparents were there.
T. What did you de?
P. We talke4i.

VARIATION 3

T. Where did you go on Saturday?
P. I went to my music clam.
T. Who was there?
P. The other pupils were there.
T. What did you do?
P. We played the piano.

Sample Dialog I:

Spanish
T. iA dcSnde filiste aver?
P. Fui al parque.
T. iQui6nes Saban allf?
P. Mu amigo estaban allf.
T. iQue hicieron ugt-efle*?
P. Jugamos.



DIALOGS

VARIATION 1

T. 4 d nde fuit el miereolm?
P. Fui a la euela.
T. 4Qtti6nm estAban alit?
P. La mamtra y lcm estudiantes estaban Silt-T. iQue hieieron ustede*.
P. Estudiamc*

VARIATION 2
T_ A &ide fine& el reran-1 p&qado?
P. Pui a la ease de m abuela.
T. Quin taban
P. abueloo est &ha wit
T. Qu hieieron tilt
P. tiftbiarnos

VARIATION 3
T. 4A dude MAR el sibad
P. Fui a la elase de maRiea,
TT. 6 qui6rws estalian alb f
P. Lim otros est-udiant estaban allf
T. 4Que hieieron uswles?
P. Toeamos el piano.

Sample Dialog 1
French

T. Oil to aIle pier?
P. Je suis all au pare
T. Qui y avait4l?
P. II v avait ram amts.
T. Quet-eR que vous a 'e fait.
P. On a joue.

VARIA 'noN 1
T. Oil Stu ae mererecti.
P. Je stus alle a l' le.
T. Qui y avait4l?
P. II y avait le maitre et les elkw.
T. Qu'est ee que vous avez fait?
P. On a travai1V.

VARIATION 2
T. 06 es-tu stile l'ete dernier?
P. Je suis all# chez ma grand'mke.
T. Qui y avait-41?
P. II y avait mes grands-parents.
T. ()least-cc qu-e vous avez fait?
P. On a parle.

VARIATION 3
T. Qu'est-ce clue to as fait samedi?
P. Je suis and it mon tour de musique.
T. Qui y avait41?
P. 11 y avait Les autr Neves.
T. Qu'est-ee que vous avez fait?
P.- On a One du piano.

17

.4 awns to the
rigtnal ixittern:

4 nouns
1 varallel

erb

to the
E1` 1.E

4 nouns
I parallel

verb

Addeo thecry n
5 nouns
1 parallel

rerb

Addit to the
original pattern :

4 nouns
I parallel

verb

Additions to the
ortgirual pattern.

4 nouns
I paraliel

wob

Additions to the
original pattern:

5 nouns
I paralid

verb
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After a dialog with a number of variations well learnfti o
question.-e nd-answer sequences can be introdumi. The new di cw
will of course build upon the sentvnee patterns and vocabulary of the
first.

Sample Dialog II
T. What did vi'
P. I saw a &la
T. Where was it _

P. It was in the
T. What did it
P It barked_

Kee

Mt t

VARIATION

T. What did you sc.* Monday?
P. I saw a bird
T. Where was
P_ It was in a trN?
T. What did it d0 .

P. It flew as
VARIATION 2

T. Whom did you see 1-&-st week?
P. I saw my friend. t
T. Where was he.
P. He was at the mt
T. What did he do?
P. He spoke th me.

'VA ATION 3

T. Whom did you see Thursday?
P. I saw my grandfather.
T. Where was tw:
P. He waa at honw.
T. What did he do?
P. He told me a story.

Sample Dialog I. I:

Spanish
T. 4Que viste aye
P. Vi un perro.
T. Don de estaha;
P. &stab& en 1a rake.
T. iQu# hizo?
P. Ladr6

9

VARIATION

T. iQue viste el lunee
P. Vi un Aar°.
T. i136nde estabe
P. Estaba en un &rho!.
T. iQue hiso?
P. Se vGI6.

Additions to
diaior /I:

3 nouns
I verb
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RIATIo
T. iA quien viste 1 pasada?
P. Vi a mi amigo
T. iDtinde eta
P Estaba en el eine
T. hizo'
P Me hablo.

qu s
P. abuelo.
T.
P. F.,-44-taha en cam-
T. 4Qu# hi o7
R Me south una h'

Sample Diab
FreTrech

T= Quest que tu hie.
P_ 11 1111

T. 011 etait-il?
P. Ii etait dans Ia rue_
T Qu'es.-ee u i fai
P. II a above

VS
9

£SAT
T u e t lundi _

P_ J vu uu
T. OA
P. II emit sur till R.
T. est-ee quill a fai
P. 11 s'eAt envoks

VARIA O. 2
T. Qi e4t-ce que tu az vu semaine dernike.
P. vu mon ami.
T. stmt-il
P. 11 etait au cinema
T. Qu'est-ce qu'il a fait.
P. Il m'a parle.

VARIATION 3
T. Qui est-ft que to as vu jeudi?
P. J*ai vu mon mod- e.
T. Oil etait41?
P. II etait chez lui.
T. Qu'fmt---ce qu'il a fait?
P. 11 m'a racont4 une histoire.

19

un

Additions
dtalog

5

Ad

dialog
8 noun s
I twrb

A dditto to
dialog I

nouns
I parallel

verb

Additions to
dialog /I:

3 nouns
/ parallel

verb
The introduction of new dialogs with variations continued untilall the common interrogative forms are in active use. Dialogspracticed the first year are repeated in succeeding years or readaptedand extended. Increasingly, as the question-answer forms becamesecond nature to the pupils as they progress in their ability to speak,



MODERN FOREIGN LANGUAGEA IN THE ELEMENTARY SCHOOL

the new dialogs require less practice time. The first dI&IOg. for
example, might be extvnded somewhat as follow:

1st Extension of Sam Dialog:
T. Where did you go last night:
P IwenttoMarysprty
T. Were many peopte there_
P Yes, naturally. it t-A M&rys frknds rt- there
T. What did you do,
P_ We dance=d and mug.

-nan o,

T. Charles, whet.* did you go isA-A wk,
P. I went to the beAch.
T. Were many people there when you arriveA
P. Yes, many people evexywhere.
T. What did you d-
P. We 8-warn in the afternc_)on and danmi at

Srd &tension of Sample Dialog:
T. Charles, did you go to the zN I

P. Yes, I went with Mary and Martha_
T. Wasn't the ferocious lion there:
P. Yes, of course he was-.
T. What did you do?
P. We looked at all the animal an-d aftrward we cArrw hon*. We had

a good time.

Spanieh

in Extension of Sam
T. IA don& fu6te an
P. Fui a la &Astir' cfr
T. iEtrthlmi mucha gente alit?
P. EN, naturalmente. Tad km amigos de Marta e=taltan
T. iQue hieieron usteAes?
P. Bailamos F CILII ta11100

nd Extension of Sam* Rialog:
T. Carlos, ia donde fuiste La wmana pasada?
P. Fui a la playa.
T. 4F4taba mucha gente all euand
P. 81, mucha gente en thdas partes.
T. iQu# hieleron uste(les,
P. Nadamos por Is Uutck y llaitamos por L noehe.

3rd Extension of &nip/it Dialog:
T. Carlos, ifuisU at jardin zoológico el lures pawlo?
P. M, fui e43n Marla y Marta.
T. No estaba el kit% ferots?
P. 81, estalmi, naturalmente.
T. iQue hicieron ustedes?
P. Miramm todos be anima y ck3u#s volvinws a easa. Nos divertims

mneho.

1

a

A
11E1



FrimeA

T. Ot _-tu
P. nus
T. II y *Fait
P. FtWn Tatm WAI &nits e
T. Quiftt-c* ue v ay.!
P. On a chant4 e darLO

DIALOGS

-nt IA

T. )1,1 ftt-tti alM maitw
P. Je suis 814 Is Ow.
T. fl y await b-ucoup de mo=nde quand tu arrivP. Chin ii y await ptein as
T. fmt-c* que vms aves fai
P. di an a et wir an a dan4
rd
T
P.*Oui
T. Eat-e*
P.
T.

t Marth#
il acv pas un lion f6roe*:
r y av ait Uri.

ft-1-c* que vcrtw aves fait.

21

P. On a regard unts amimaux e uts c t renW Ala (iis'esi hien ainus#.

twatiorm31 Dt togs

The dialog which grows out of an episode or situation havingdramatic elements provokes spontaneous and lively exchanges whicheventually lead to sustained conversation as the pupil adds to hisrepertory of things he can say in the foreign language. The situationaldialog of course makes use of the simpler forms involving speechalmmt identical to the model as well as familiar question-answersequencts, but its main characteristic i; the exprewion of ideas. Thismore comple_x form of dialog is learner as a unit and takes a majorportion of several class periods. It is memofizeti as it is repeatedlyacted *4 out with props, gestures, and appropriate feeling.The teather .should be alert to any classroom occurrence whichlends itself to th.i3 type of dialog practice. The inual daily activitiesmake the best subjects of wnveirsation. Children have vivid imagina-tions, however, and enipy playacting, so it is not neceAsary to limitthe situatknal dialog to actual happenins. The high degree ofinterest which children have in thk kind of practice provides enoughintrinsic motivation to keep the repetitioin going to the point ofoveriearning, and thki k) desirable because patterns of speezh canonly be acquired through habitual we.
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In learning these dia1og, as in the question-answer forrn, the
pupils learn all the parts. A situational dialog can he reviewed quickly
by r the various narts to whole rows or roui of u aft so
that everyone in the class will be speaking the various parts. This
type of practice also can be proloriged and varied by making guided
sukititutions in the basic Rentetwes of the dialog. Through frequent

this kind the pupil learns to expmAs hiniilf in strn' ilaradaptations c
_ituation_s=

Sam

Mother, Ch&r
the living roon

The doctor
John
Ch-
The doctor:
Mot her
John

ag

TIM ACCIDWNT

e doctor are standing cle
mg

What happenet
(ttI1 ers tug' I fel
And his le* hurt,
It seerm to hurt him a great deal.
Yes. poor child. thats why he is ervi
No I am crying rietALL-fte I low-t the r a-C4-

ARIAT-10k j

-0,1?

off o N C P

ohn who is In on

(The teacher, th. nuree, and
on a bench at sr-htIo1 erving)

The nurse
Mary
John:
The nurse
The teacher
Mary

-hn are standing close Mary

What happened to yo'
cring) I fell off th

And her arm hurts.
It seems to hurt her a great deal
Yes, poor child, that's why she is e
No S I am crying bet_auswe I Ict my C

VARIATION 2

0----roUnd

d

A neighbor, father, and Mary are standing around Charles
the ground cryin

The neighbor
Charl:
Mary:
Father:
The neighbor
Charle:

Spanish
Same

(La madre,
EA m6dico:
Juan:
Carlos:
El media):
141 mach*:
Juan:

who is tying on

What happened to you!
(still crying) I fell out of the tree
And his foot hurts_
It seems Ix) hurt him a great deal.
Yes, poir child. that's why he is crying.
No = I am crying bevatmi I list my frog.

g 1:

Ei ACCIDENTE

F el miidieo)
6 te paso?

(llorando) Me cal de La bicieleta.
y le duele la Oerna.
Parect que le duele macho.
FM, pobreeito, nor, por ens:).

. . lioro porque perdf la earrera.



tinat-7==',-t

DIALOGS

VARIATION 1

a Juan. M a v .ft enfermera
La enfe hera
Maria
Juan
Lam

triartra
Maria:

LA V'Mit-

u r p46?
orando) Me cat
e duele ci brain_

e duele mu
L.

Bora

V I

=Jr mo=

p()rqur Vn-rdt

VARIATION

(1 rand()) Me cai dtI
Marta: v Ic duele & Oe.
FA padre: Parecv que le dude ruucho,
La vet-Ina: Si xthrect llorn ixr

N

II,

lioru porque perdt ei Kapti

La in
LR dtvcteur
ea.('

Le dt-te-tur
Maman
Jean:

L'infirrwre
Maxie.
Jean:
Liirtfirm4re
Le maitre

(Un Ycaifl1 C
Le vain:
Charle4
Marie:

piwe:
Le voisin:
Chart/NI:

L'AuctDE%T
et le dtketruri

}-t- 14W t arri
pleurantl Je *tits touthit de tnet_telettv

Et tl a mAi jamt
Ca dott faire trh
Out, le pauvre petit, c.ftt pour -c-A gut ure
Non Je pleure part* que j'ai perdu ia course

Nr.kalArioN 1

et l'irifirmiEtre)
qui test arriv6.

tit) Je suts tomes du Luau
a mai au bras_

dolt fame trh ruaL
i Ia pauvre petite, rest pour VA queue pieurt

Non pleure wee que fai perdu mon bonbon

ufte

a

VARIATION 2
et le )

qui test arriv.
tomb de

Et il a mai au pied.
Ca dolt faire trx% mai.
Oui, pauvre petit, eimt but ca pleure
Non . . Je *tire pare* que fa' perdu ma grenouille.
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(Paul. Jcwn
televImon

Jon
P*Li I

P

Jiinn
Paul
Father
Paul and

other

(j-an he

kian:
Paul:
Joan.
Pau

C-M==t1

Paul
Father:
Paul and
Mother:

$ IN THt ELEMtNTART SCI100

THE Dut7isioN
atIter and mother art

Lsri=

a W1terrL
t e

U ~ there,
-5 W 111t I it

You arrn t g-t-q ng t svw

r-Vigrw,

and
House
I don't like
Why no
BC-47&-dse

You art. not

VAnt_ArioN I

rin arp=_

I

rhuNi

kEerION 2

t Paul, Joan. the father and mother in the liviug room!

an v

t o

rot) rn

Paul
Joan
Paul
Jtian
Paul
Joan
Father
Paul and Joan
Mother

Spanish

,c3a St

(Pablo, Ju
Pablo
Juana_
Pablo:
Juana:
Pablo:
Juana:
Pablo:

Le
Candy
()ran
I don't orange*

'by not
WW1 t swevtent

You arrn't going to at anything.

Rerausie it is al

N eat sknimething

II:
EL ktobiENTI

ta macire)

Vamcm a ver un prcwratna.
El de Walt Disney.
No de vaguer-cm.
No, no me mutat'.
41.Por que no?
Porque pelean ampre.
Asi rue

I dinner

K DKCIDIR



lab 0 V JUL-4a t
E-4

1

v&ii met ma

No no trw vistr-
Pcirr qu no

ft nt --Vg t -A-A

No V art jar raktia,
Pcw

Ma

Fr.
Stv-n

miu ft cw-

ARIATION

ffv= MAI eAlmter
Airanos duk!

UL1 Amni-a
no w7w

P-w qL4 no'
Pc4-titm no wan
No van a cwrwr RhotilL
Par tqu.

Porque e (=Am

LA DEC1*4
CP&uL Jenne kur Ore et kur inky.

Pau Ftr*ardom que4qw ch=t-ifte L la ikUv-kutinJmnne Un d~- 1n attune d Walt FUtwy
Patti Non. un film eie tow-boy-a
JeArin4A Jr n'aune pro
Paul Niarqum?
Jew:toe Part* qui] y a trap de b&garreo
Paul rmt qui eat bizen
Le pre: Four= ne re= man du wut
Paul et Je-Aniw. Pourquoi.
La mkt: P&rce que east l'Ixture d'ailer au lit.

VARIATION 1

Jenne: louvres A qmique chocse.
Paul. Auxgend&rnetvoburs1
Jeanne: Au papa et i I manian
Paul: Je pas
Jeanne: Paurquoi?
Paul: Pare* qw t jeu de files
Le pile: Vous ne jouexes I lien du tout.
Paul et Jeanne: Pourquoi?
La mice: Part* que east heure (fa11ff
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Paul:
Jeanne:
Paul:
Jeanne:
Paul:
Jeanne:
Le Ore:
Paul et Jeimne:
La mere:

a

VARIATION 2

8i on mangmit quelque chose
Des bonbons.
De oranges..
Je n'aime pas kw (ranges.
Fs Durquoi?
Dle* reont pas asses suttees.
Vous ne maniere, rien du tout.
Pourquoit
Part* que east biento Igheure du dtner.

Sample Situatiomi Dialog III:
GOING WITH M OTHILR

Mothtv, !Wen, Joe, and the that d the store. Mothw is looking at dresoev
Motlwr: Joe, don't touch the eIoth.
Clerk: Hew* is a nit* dress.
Helen : Mothee., Joe's touching the clothes.
Mott: Joe, come here.
Joe: All right, mother.
Clerk: Hate is a very new mom.
Motlwr: Joe, don't (Ten that box!

Motiwr, Joe's opening the box.
Motes: Joe! conw htwe. Sit here.
Joe: Why?

VARIATION 1

(Mahon., He4en, and Joe are visiting Mrs. Smith who is showing the mother
some eouvenirs that elm twought from Frazee.)

Mother: Joe, don't tomb the curtains.
Mrs. Smith: Howe is a pretty twaoe4et.
Helen: Mother, Joe is touching the curtains.
Motes: Joe, ern= hen!
Joe: All right, maim.
Mrs. Ehnith: H is a very new hat from Pins.
Mother: Joe, don't opus that drawer!
Helen: Moth , Joe's ("ash* the drawer.
Motl Joe! Com Imre! Sit down!
Joe: Why?

ti

VARIATION 2

(Mother, Helen, Joe, and the thmtist. Mothff is sitting in the dentkt 'a chair.)
Mottww: Joe, don't touch my 'puree.
Dentist: Hese is glass a watwe
Eiden: Mother, Joe is touching your purse.
Mother: Joe, oome hare.
Joe: All right, nwrtimr.
Dentist: Here is a towel
Mother: Joe, don't open that door!
Helen: Mother, Joe's opening the door.
Motes: Joel Coine hen? ENt Note!

Joe: Why?
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Sample Situational Dia log I I I:
Sponbl

La maitre:
La &pendiente:

madre:
io0:
La &pendiente:
IA madly:
Eat-nit:
La- madre:
Josk#:

La madre:
Senora Go
Elena:
Lea madre:
Job
Senora Gonatles:
IA math*:
Bens:
La mare:
Jam:

L1 madre:
Ea ckntista:
Elm&
IA madre:
Job:
Ig dentist&
IA madre:
Dena:
La madre:
3086:

Jose, no toques la ropa.
Aqui hay un Undo vestido
Mami, Jet- toes la ropa.
Jos#, ven *AA.
M u y Lien, mami
Aqui hay un vestido elegante.
Just ino abras eiga raa!
Muni, Job &bre to *a
Joe*, yea act, i&entate aqui!
iPor que

VaRivriora I

Jose, no toques Las mrtinas
Aqui hay una linda puisera,
Munk, Joan toes las tortinas.
Jos& iven
Muy hien, num&
Aqui hay tin sombrero eititante de Paris.
Jam, no abras eae es4j 6n.
Mimi, 3010 abre el ealon.
Jo s& ven act. &i gate aqui.
iPor que

VAILIATION

Jost, no toques mi bcAsa.
Aqui hay un vas() ck aria.
Masa, Jost tot* az bolas.
Jost, Isten
Muy Men, mini.
Aqui hay uni
Josd, Ina abras esa pwrtal
Manit, Jose abre la pinrta.
Jos& Yen act. fikfrotate aqui.
OW gut?

Sample Situational Dialog III;
Filed'

MALMILD : Joseph, ne touetut pas les v.tements.
Vendeur Vakti use idle robe.

Manian, Joseph touche les v6tements.
Mainan: Joseph, viens kg.
Joseph: Bien, Daman.
Vendeur: Void un tout nouveau modeles
Masnan: Joseph, n'myrre pas oette bolts!
Haw: Teisman, Joseph mivre la bone.
Menisn: Joseigd Wens iei et essiede-td.
Joseph: Pouxquoi?

551011 0-06-8
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I A A 0 4 1

Maman: ne Wild* pas
Mme. Smt the ` oici nn jolt bracelet.
Helene: Woman tlo-ph t-ouche les rideAux
Maman: c h viers lei.

c_ww _h: Bien ma man.

1.

Mme. S
Maman
Helene:
Maman
Jczuv ph

aman
Le denti-ste. Void un verre
Helene:
Maman:
Jo,-.**ph-

Le dentis
Mavian:
Helene
Maman:
.h-meph:

Mel

Jph ouvry
itivw_iTtp

PoUrqUO

NTART SCHOOL

tout nauveau chapeau de Parts
nouv-tv tit-flirt

rc

ei et &&'-vecl_g---

VARIATION

wph 1w tout he pfts Ilion sac!

&man Jcweph touehe ton strav

vie DA lei

=owl une _ _rv_e

n'ouvre paA c
Matuan ph ouvre
Jcweph! VienS id et awk-As-44)-t.

ouronOl

rn 3-1

Dialog I:
Charles: H 1, Jo n . Are vou bus
John: No. I was iwking at tele gion.
Charles: at s on
John: old movie.
Charles: I like those very much.
John: Ie, too I really like
Charles: They really useti to be diffe
John: Look, listen the --"od part ts fining.

VARIATION

Charles: Hello, Dad, atv you busy?
Father: No, I was just looking at this group pte ures.
Charles: Is there a good one?
Father: Here is an old one of your mo
Charles: I like these very much.
Father: I do, Um, especially on of your mother
Charles: Everything useti to be different.
Father: Listen. Your mother is calling.

_ed Pu

see the ears

Sample Situational Dialog8 for More Adva
Dialog I:
Spanish

Carlos: Hots, Juan. iEstis ocupado?
Juan: No, es que miraba V television.
Carlos: iQue hay de programas?
Juan: Una pelicula antigua.
Carlos: Estas any gustan mucho.

Pu

=st



Juan.

Juan:

Car las:
Padre:
Cark.
Padre:
Carlos
Padre:
Caros:
Padre:

MUM 29
A nil tambien . . sobretodo n gusts ver loe autom6viles.
Si, antiguamente eran muy diferentes.
Mira . . . eseucha . . ya empieza una parte muy importante.

VARIATION
Hola, padre. ,IEste ocupado'
No, es que miraha esta coleccion de fotograffas
Hay una interesante?

Aqui hay una fotogratia antigua de tu madre.
me gustan mueho.

A ml tambien, sobretodo me gusts ver una de tu madre.
Antigua me todo era muy diferente.
Escucha . tu madre to llama.

Sample Situational Dialog8 for More Advanced PupilsDialog I:
French

C'_ttaxles:

Jean:
Charley:
Jean:
Charles:
Jean:
Charles:
Jean:

Charles:
Papa:
Charlft:
Papa:
Charlas:
Papa:
Charles:
Papa:

Salut, Jean. Fa-tu libre?
?dais oui. Je regardais la tAlevision.

uleet-m qu'on prisentR?
'fin vieux film.
Je les aime beaucoup.
N-IcA aussi . . fame surtout voir les automobiles.
Oui. Autrefois dies Ataient Bien differentfti.
Regarde, mute. La meilleure pale commence deji.

VARIATION
Bonjour, papa. Etes-vous libre?
Oui, je regards is cette collection de photographies.

aimes-vous le mieux?
Void use ph hie ck ta mem et de moi.
Jaime beaucoup celles-ci.
Moi aumsi, raime surtout regarder miles de to mire.
Autrelois is vie halt bin differente.

Ta mere Vappelte.

r

Sample Situational Dialogsfor More Advanced Pupile--Dialog II:
Go to the doer, John. GO TO THE DOOR, JOHN, don'tyou haw me?
Yee, maim., I am going . Good afternoon.
Is your maheir at honw?
Yee, I go get her.
Mane. Thank you.
Who is it?
It's a WW1 salesman.
W441, te11 him that I am busy.
OK . . . My maim is very busy now and says for you to
come back some other time.

VARIATION
Fatter: Go to the dom.,'John.
John: I am !my.Fat: Go on to the (kw . . it doesn't matter.
John: I'm going . . Good atteenoon.
Man: Is your far at hme?

Mother:

John:
Salesman:
John:
Salesman:
Mother:
John:
Motinr:
John:
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John:
Man:
Father:
John:
Father:
John:

I'll go get him.
Thank you.
Who is it?
It's an automobile salftman.
Well, tell him that I am busy.
All right . . My father is bush- now
back some other time.

and sa3.s for you to come

Sample Situational Dialogs for More Advanced Pupil$----
Dialog

SpaniA
Madre

Juan:
El vendedor:
Juv:
El vendedor:
Madre:
Juan:
Madre:
Juan:

Padre:
Juan:
Padre:
Juan:
Un hombre:
Juan:
Un hombre:
Padre:
Juan:
Padre:
Juan:

Ye a la puerta, Juan . E A LA PUERTA, JUAN
6No me oyes?
Si, mama, ya voy . Buenas tArdes.
iEsti en cam su mama?
Si, voy a buscarla.
Gracias, m hate el favor.
i,Quien era?
un vendedor de cepillas.
Foes, dile que estoy muy ocupada.
Bueno . . Mi madre estg muy ocupada ahora y dice que
vuelva otro dia.

VARIATION

Ye a la puerta, Juan.
Estoy ocupado.
Pue ve a Is puerta . No importa.
Si, papa, ya voy . Buenas
J,F.Ati en casa su papa?
Si, voy a buwarlo.
Gracias . 81 n* hat* el favor.
iQuien era?
Un vendKior de automoviles.
Pues dile que estoy muy oeupado.
Bueno . . Mi padre esti muy ocupado ahora y dice que
vuelva otro dia.

Sample Situational Dialogs for More Advanced Pupils
Dialog !I:

French

Maman:

Jean:
Le vendeur:
Jean:
Le vendeur:
Maman:
Jean:
Maman:
Jean:

Va a la porte, Jean. VA A LA PORTE.
Tu entends?
Out, maman. J'y vain. Bon jour, monsieur
Ta maman est lit?
Oui, Monskur. Je vais la chercher
Merci, to plat.
Qui est-m?
Cost un venckur de broom.
Mors, dui que je ne auis pas Libre.

Tres WI) . . . Ma tithe n'ott pas libre en ee moment.
lak vous &mantle de reveal,* un autre



Papa:
Jean:
Papa:
Jean:
Le monsieur:
Jean:

monsieur:
Papa:
Jean:
Papa:
Jean

DIALOGS 31

VARIATION
Va a la porte, Jean.
Je ne suis pas libre, papa.
Ca ne fait rien. Va done a la porte!
J'y vais . Bonjour, monsieur.
Ton Ore eat 11?
Je vais le chercher.
Merci, te plait.
Qui est-ce?
C'est un vendeur d'auWmobiles.
Alors, dis-lui que Je ne suis pas libre.
Tres bien . . Mon Ore nest pas libre en ce moment.
Il vous demande de revenir un autre jour.

Sample Situational Dialogs far More Advanced
Dialog III:

John's mother:
Charles:
John's mother:
Charles:
John:

Charks:

John's mother:

John:

Peter's
John:
Peter's
John:
Peter:

John:

mother:

maim:

Peter's mother
Vie:

Peter:

Good afternoon, Charles.
Good afternoon, Mrs. Jones.
Go into the living room. John is expecting you.
Thank you. (Enters the living room)
Hello. Welcome back. Sit down and tell nw all about
your trip.
It was such an interesting trip that I brought tom:* photo-
graphs to show you. (John's mother enters)
Boys, I have prepared some ice cream and cake. Why
don't you con* into the dining room and look at the
pictures there?
A fine icka. Cony along, Charles. We can talk there.

VA-RIATION

Good rimming, John.
Good morning, Mrs. Joy.
Go upstain to Peter's room. He is expecting you.
Thank you. (He goes upstairs)
Hello. Welcome. it down and tell me all about the
game yesterday.
It was such a good gAn* that I brought the newspaper
so you could see kw yourself.
Boys, I have some refreshments. Why don't you come
down to the dining room and look at the newspaper there?
A fine irks. Come along, John, we can talk there.

Sample Situational Dialogsfor More Advanced PupilsDialog III:
Spcus

La madre de Juan: Buenas tardes, Carlos.
Carlos: Buenas tartka, 8n. (3onsilez.
La madre de Juan: Pam a Is mla dontk, Juan te esper.
Carlos: Grdas.
Juan: lida, amigo. Bienvenkk). 816ntate y witntame altovi*.

Es difkil chaeribirk), pro tengo &guns; faograffaa
de lugmes interatantes.

Carlos:
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IA madre de Juan: Muchachos, tengo preparados Ivatados y
iPor que no vWnen__ el evmedcm- donde pueden mirar
las fotografias?

Juan: Buena WA. Yam*, Carlos. Podemos hablar

VARIATION

La madre de Carlow Buenos dies, Juan.
Juan: Buenos dies, Sra. Gonsilez.
La inadre de Carlos: Sube al euarto ck Pedro. Te ever&
Juan:
Carlos:

Juan:

La madre( de Carlos:

\ -.

Carlos:

Sam* Si
Frew&

La itulaie de Jean:
Charkw:
La liAie de Jean:
Charles:
JeAtn:

Charles:

Gradas.
Holes, amigo, bienvenido. Waste y eu&tom algo
del partido de aver.
Es Men deseribirlo, pero aqui tierwas el diario que
to describe.
Muchaehas, taw invarados &Winos rename.
4Pcw quit no *an al eomedoer donde pueden hablar?
Buena Weft, yam*, Carlos. TIodemos hablar alit.

Dialogs for More Advanced PupagDialog III:

Bonkmr, Quirks.
Bonjour, Madame BIN:A.11mM.
DIU* dans k o JeAn VattetKi.
Merei.
&aut. &8 bknvenu. As&alls-ttA et dim q
chose de km voyaw.
Le voyage (gait telkment fmmkiabk que le Val appmrt4
thws Photograithk&

La mike ck Jean: Gamut, j'ai Nweinte du gitmu et de to glace. PcntrqucA
ve woes mut pas it la salk it manger pour regitinkw
ilotograPhW7

Jean: C'est use bane ichie. Mimi, Quirks. ?Isms pcnivorut
Parktr-

VARIATION

La nitre de Charles: Bonjour, Jam.
Jean: Bonjour, Madame Browwd.
La mere de Charles: Mont. it Is ehambre cue Charks. 11 Vattend.
Jean: Maid.
Charke: glut. 8ois Wemvenu. iisocb4cA et dho-mc4

qt qua chose de la pares Ma%
Jean: La pirtk Raft tldhummt fcninklable que je Val

apport4 le journal pm,' te 'rewieigner.

La mere de Charks: Garrms. rai pidimir4 cks rafrakhiameinents. Pour-
gimi ne theemkrsavom pia it imdk mampub pour
regarthw k journal?

Charkm: east u bonne idle. Allan, Jean. Nmut pouvoto
Y Puke-

St4ws Toward SetExpinato
Alter a number of dialogs ranging from limple to complex have

been learned, puiik are equipped to create their own dialog in
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limited way. Whole expresam and parts of dialogs memorized may
be used as the basis for a new dialog. 'This gives the pupil the op-
portunity to use in a new situation and of his own volition what he
has learned weviously. He can also incorporate greetings, introduc-
tions, requests, and other incidental leaminp into the new dialog.

The teach& outlines a situation around which the dialog is to be
constructed. The pupils suggest what they can say in the situation.
To lead the way in the first craition the teacher may take a minor
part, helping the pupils incorporate the yap ions that they know
in the new dialog.

The following are suggestions for situational dial
I. A telephone convemition
2.. The aecklent
3. At tho Awe
4. The doorbeil rings
5. The return to school after a long Mum
6. Family txmvmation
7. The drops
8. Downtown

THE V MIT
Anotha. adaptation of the dialog can be made in the "vidt." This is acrested dramatisation in whkh all v# the pupils take fit. They remain intheir places participating by turning in their its to focus their attentiontoward the meter of the class. The takeher begins the activity by saying,"Let's all go ova. to Mrs. Jones's house for a visit." Then the classroom
becomes Mrs. Jones's livina room. The tesches then designates a pupil tobe Mrs. JOINS. Eime of the memben of the Jones's household may be
named, such as a visiting aunt, a so n, or an uncle. A conversation will
begin with the Joins family asstuning the responsibility for keeping the
conversation moving and for drawing out the shyer visitors. The teacher
may also be one of the visitors to help the appointed Jones family. If the
conversation lap, the teacher asks one of the visitors a basic question fromone of the mmorised dialogs, such as "Mary, where did you go last week?"
The "visit" continues until all of the previously learnell sentences are workedinto the eonvecsation.

Nwreives and Duaiptions
The type of language material to be taw(' initially depends upon

the ()motion wbomptin the we of the second language. If inwest
in the emend language kig aroused by a new mil from French Canada,
for exam*, the disk( form would sewn appvoprite. If a pull'
brims a cka bun imams country ftw a social studies unit, the Most
natural kagm conmuniaiUm mOt be desaiption. Or pechaps thechime law a puppet show in Simile and want the teacher to read
the stagy to amp. This motivation might laid to sever winnow of
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storytelling until the children begin to remember phrases that are oftenrepeated in the story. Every child enjoys stories and likes to talkabout what he is doing and to desffibe how things look. Both feat
and fiction appeal to him as subject of conversation. Narratives and
descriptions in the second language provide listening and speaking
practice which is just as useful as dialog material. In these forms,
as with dialogs, the teacher will of course plan the progression from
(1) hearing, to (2) imitating, to (3) memorizing, to (4) adapting known
phrases in new situations, to (5) expressing oneself. The pupils,
however, engrossed as they are in the total process of understandingand speaking, are not conscious of these separate steps.

Whatever the form of presentation, the teaches takes care that a
limited amount of the language is learned well, that vocabulary and
structure forms recur systematically, and that their use is constantly
being expanded. Since language in and of itself has no content, what
is being talked about should reinforce the learning' in any or all of
the subject areas of the grade concapned.

The narrative is learned either as a whole or in parts. The tatelii\
may want to since the learning over a long period of time or teach it
through concentrated practice. The meaning may be taught first
either by pictures or acting on the part of the teacher. The content
of some narratives, as seen in the following one, lends itself to panto-
mine. When this occurs, the class accompanies the sentence being
practiced with its corresponding action or facial expression. Anyform of dramatization or physical activity reinforces the learning
process.

Narrative

A simple recounting of activities might deal with the daily routin
I pt up at seven.
I wash my face awl hawk.
Igo into tla dining room.
I eat my twatkisst.
I have for who'd.

Spook's
Me kvanto a las ate.
Me lavo la ears y las manm.
Entro en el condor.
Tomo el chwiyuno.
&ago yam Is ascwsla.

Frmit
Je lave Sept Mures.
Je me lave ke mina et la figure.
Ventre dans la milk It =Neer.
Je prenth pet4t di&tuner.
Je pus per
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The practi can be s ed over a period of 5 to 10 days or longer.If the practi is spaced the following procedure for the samplenarrative is suggested

19T DAY
itepeats the hnarrati foreign language
rwesenUng the meaning through tion

2ND DAY
Rep to the narrative mace, actit4 out tbe [muting.
The teachel and pupils tell tbe story in uniscm. The
participate as they are at* for two revetitkes

3an DAY
T. Repeats the narrative mice.
T. & a. Repeat t narrative twice with actiom

41m DAY
T. & a. The teaches peilmins the action while t pupils attempt to fur-

nish the narrative. If they falter, the teachim atelies the mimingt.sentence

frni DAT
fo daY.

6TH DST
T. & Cl. The teacher preeemts the actim while vdunteer pupils famish

the narrative.
T. I Cl. Repeat in unkArtn the whok narrative.

7TH DAY
T. Repeats the narrative once, acting out the meaning.

Glare folkyws practice suggestion 1. (P. 36)

OTH DAY
Clays follows practice suggestion 1. (P. 36)

Wm DAY
Class follows practice suggestion 2 (P. 36)

lOrn DAY
Clam follows practice suggestion 3. (P. 36)

If more conftntrated learning k planned, the narrative is still
preimmted as a whde, but the suwessive sentences could be practiced
separately and later tiqmated as slwiwle. For concentrated practicethe flowing procedure k suggested:

T. I get up at seven.
I wadi my face and hanch.
I go Into the cftnim room.
I eat my iweakfast.
I Wave for seNx4.
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The teaciler repeats the series as a whole dirt* , demonstrating
the meaning of each sentence by acting it out.

T. Acts out each sentence d thv narratire giving piti a chain*
to say in the fcureign language what siw, is &Aug. If no one re-
members, the teacher 1*p-eats the moM math hAlowe4 by thi6
practice:

'Feather or Volunteer Pupil: I get up at wv--ew
T. & Cl. I get up at seven.
Cl, I get up at seven.

I get up at tev-n
Preskents meait4 hrough pantomime d t d ntence

the nuratives it in turn is rwacticed until all &1"e alaik say it.
Tvgarex or Volunteet- Pub: I wash my face and hanc6
T. & Cl. I wash my fatty- and hands
el. I wash mv face and hanc6
Cl. I wash my face and ban&

Each succeeding sea nee ki practiced in the way until tte narrative
completed. If more practice is seeded, suggestiom 1, 2, and 3 for

arying the practice may be followed.
When the teacher judges that the parts of the narrauve learneli

then the pupils say the whole narra tive in unman. Next individual
pupils are called on to try to the whole narrative. If a pupil
falters during the recitation, the teach& gives him the model of the
sentence at one and the pupil repeats it immettiatAy. No class time
is spent waiting for pupils to respond.

A wide variety of form in practice activities possible, and such
activities may be use4 either in a spaced or concentrated practim.
The following are suggestions for varying the practice for the preceding
narrative:
Suggestion4 for parytng tic practice for tit limed* nwiratime:

1. The teacher asks one pupil to come to the fret of the dam.
The pupil goys through the motiom of each activity as a cue for
the sentences wing practimi. He does not need to follow the
order but may cloose any that he wishes. Thia done briiidy,
and, since the memorization is not completed, the teacher
prompts the pupils who hesitate.

2. The same activity as in suggestion 1 may be carried out by
dividing the clam into two groups. F1 group has a leader who
signals to the group what they are to do, and the other half of the
clam repute the sentence represented by the actkm of Group 1.
This may also be done by rows.

3. After the pup& know the mmtencei fairly well, the dam may
play the game, "Simon says." To play this familiar game one
pupil ammo to the front of the ciao and Gaya, "I get up at sevem.-
thirty." (He pretend to do so.) The clam rvaits after him,
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imitating his movements at the same time. He continues sayingother sentences with their amompanying action until the clawbecomes confident; then he says a sentence whicil is contrary towhat he is pretending to do, and, if.anyone in the elan is trickedinto performing an action contrary to what he is saying, thatpupil comes to the front of the dam to take the first pupil's place.

A way of practicing and exjn&ng simple narrative series, espedfor older pupils, is to compose a longer continuous narrative by sup-plying a few conneting words and other known expromions. Erompie:Every day I get up at Ni oldock_ I wash my face and hands, and OwnI go into the dining room. I eat my breakfast and law go to iwbool
When all the narrative i learned, the ttmtvber guides the class inanon practice. He finds that wme nonverbal cue suggesting thesubstitutkm in the basic sentence pattern 4; tneful at this time. Forexample, the teacher elicits the sentence from the student, "I getup . 1 by wing the same nonverbal cue as in the previous prac-tice drill, and then holds up a clock with a different hour market'. Ifthe claw has not learned to toll time, this is not importa,nt, as thepupils can learn the hours as they are neikcie4i in dialogs and con-versations .

VARIATION: (In the
I get up at serum thirty.
I wash my face and hands.
I pa to the kitchen.
I drink a glass of milk.
I limve far my classes.

Spanish
Me levant a las kte y mextia.
Me lavo Is cars y )as maw.
Entro en Is mein*.
Tomo un vim de leche.
Sago pars la eveuela.

"VARIATION:
I got up at seven.
I washed my face and hands
I naffed the dining room.
I ate brasI

left kw schotA.

(In the

rocAllulary

French
Je me litve sept heurceis et dern.
Je me lave las mains et la figure.
J'entre dans la euisiim.
Je bob un verre de lait.
Je pars pour l'&44e.

tense of the verbs)

Swats
Me levanth a las 'dee.
Me Lave la cara y las manos.
Enter en el Cedlig(kr.
Tong el desayuno.
Sail pars la amnia.

Frybeis
Je me suis ktve è sew hour
eie me subs lave kw mains et la figure.
3. mifis entr4 chum Is milk I manger.
J'ai pria le petit ditjeumr.
Je ads part4 pwr 'ec(4A).
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VARIA t= an the pe r the yr

John gets up at seven o'clock
He washes his far* a.nd hands
He goes t4 the diming room
He elts brea=kfaRt
He leavT-s for Ftchoo

Spcn

Juan tov t a Las mr=

Se Lava la cam lay mano*
Entra en el comedor
To el deAa% un-o

Sale p-Ara la ettela-

Jew pt heure
11 se Lavte 1- mains et la fi A

II eiltrr dKro &site niangr
tl prrnd d6iruner
U part pau

On eil the narrative leered with its variations, the
vide opportunities or the pupil to develop las own story. This may
he done first by the whole group The teaclier b i tis by saying,
"Every day I get up at even thirty Individual pupils volunteer
one sentence Thy pupils mav then he c-alleAi upon to tell what th
do each day using a se(luence not ne=wewvarily logical or chronological
in order. but involving more self-exprem.ion.

Stones, either new or familiar ones, which tend to b repetitive in

nature are easy to understand as a whole and can he practi&eli and
dramitized as a whole at spate intervals until the children have
memorized the greater part. Some pupil may learn to reognize the
language of the story and be able to refit parts while others may = be

able to retell it in its entirety.t.

The following is an example of a store with re urring n tive and
dialog

How MANT DoNNEYs?

Old Uncle Frank was on his way to market with his nh donke On the
road he beigan to count ttw donkeys, "One, two, three, fmr, five, six, seven,
eight . . Oh, me! Where ia the cglwr otw

He got cif of his donkey running from side to o looking for number nine.
"Have you seen my donkey?" he asked a boy.

"No, 4r," t boy answered.
A erestfalkit Uncle Frank was about to go on, but he b4an to count again,

"One, two, three, fmr, five, mac, seven, eight, NINE! Now ire are nine!"
Delighted he elimbeti on his donkey and continued his journey. Later he began

to count, "One, two, three, four, five, six, seven, eight. Oh, me! Where is the
other orbe?
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his donkey, running from Kid* to Kide looking for number ninere you sevn my donkey?'

o. she repl*Ai
A crt-Atfah

two.

_t

asked a woman

rank was about to go an, but h bjan t (-mint xpim,
thrts th seven , eight, NINE! There are n1rie. Am

on his donkey and continued his
market. he cotinteA the donkey, ist

eight Oh is the other donkey! I am cry
is the other or*9"

A M841 Mile running up t4,-) him
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When the pupils have become resourceful in variation practice,
they will be able to reconstruct the expressions they know to make a
new story or a new series of dialogs. In guiding them to do this, the
teachex may take the part of the narrator and thus suggest the use of
known ex cessions in new contexts. By first expanding a story that
has been memorized, adding suitable conversational expressions they
have learned, the pupils can later create a new story. A review con-
ducted in this way
familiar stories.
answer sequences.
a further step tow
language.

Dew

I

ore interesting than a rote recital of the
escriptions, narratives, and question-

same tin e this procedure leads the pupils
rd t ie ability to e -press themselves in the second

Descriptions of tl ings car surroundings are taught ire the same way
as the narration of activities beginning with the whole or with sepa-
rate sentences which are then built up to a longer descrip ±ion.

A. AMPLE DESCRIP-II

My house is white=
The roof of the house LS red.
It has many urge windows
It is a new
It is on an old street

Spanish French

Mi casa es blanca. Ma maison est blanche.
El tech° de la eas es rojo. Le toit de la rnaison est rouge.
Tiene mochas ventanas graudes. Elle a beaucoup de grandee let
Es una casa nueva. C'est one maison neuve.
Esti en una cane vieja. Elle est dans tine vieille rue.

Later these sentences may be joined together to form the complete
description

My house is white, but the roof of the house is red. It has many windows.
It is a new house, but it is on an old street.

VARIATION : (Substitution of adjectives)
My house is yellow
The roof of the house is
It has twelve windows.
It is a pretty house.

:% It is on Oak Street.
Spcmisis French

gray-

Mi casa es &marina.
El techo de la calm es grim.
Tiene doce ventanas.
Es una Casa Bonita.
Esti en la cane Oak.

Ma maison est jaune.
Le toit est grin.
Elle a douze fenAtres.
C'est une maison jolie.
Elle est dans la rue Oak.
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After the basic sentences of the descriptions are learned and a
sufficient number of substitutions of adjectives are made, each pupil
can describe his own home.

Note: The teacher may be tempted to give a list of all the colors, all the
parts of the body, clothing, numbers, days of the week, but these can all
be taught more functionally in context through variation of the practice as
seen above.

After the descriptions of a number of different items have been
practiced, such as the clothes the children wear, their pets, their toys,
and their families, the children can talk about objects in pictures and
can play guessing games based on things the pupils describe in the
foreign language.

Incidental Learning

The elementary school pupil may learn to say some phrases or
sontences that he hears incidentally. For this reason the teacher
provides him with the maximum exposure to the foreign language
apart from the dialogs, narratives and other specific learnings. He
uses the same incidental phrases or comments frequently and con-
sistently and employs gestures when possible.

As the teacher conducts the class in the foreign language, he helps
the pupil use the foreign language from the beginning by teaching
him such expressions as, "Please repeat. I didn'eunderstand. Say
it again." The expressions used at the beginning of the class to
take care of class business can be said in the foreign language. The
locating of owners of lost articles is a common occurrence and easily
understood. "Whose pencil is this? Whose book is this?" can be
said as the teacher holds up the article. Instructions for the changing
of seating arrangements: "John, please sit here. Mary, will you
please change seats with Jack?" occur frequently enough that the
same structures can be repeated at intervals.

Routine greetings in the morning, comments on the weather,
pleasantries and other smalitalk offer an opportunity to use the
foreign language. Also remarks during the recitation, such as "That
is correct. Again. Repeat. That was good. Excellent. Try
again. Everybody say it." used frequently will become a part of the
pupil's vocabulary. When unusual events take place, such as the
arrival of a visitor, the introductions_ may be made in the foreign
language. Nevertheless, even this incidental conversation may be
planned. If the teacher has in mind the whole series of possible
comments, when the occasion arises again the same comments may
be made without variation in vocabulary or structure. In this way
some pupils will learn to say these expressions without active practice.
The incidental phrases will not necessarily be learned by all nor will

561015 0-410--4
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they be included in the tests, but they contribute to all the pupils'
listening comprehension and serve to emphasize the use of the second
language for real communication. Very often appropriate incidental
uses of the, second language can be made in other activities of the
schoolday or outside of school.

41,

Visual Mcdorials

The teacher attempts, within reason, to present all meanings of the
foreign language expressions without recourse to English. Real
objects, pictures, slides, filmstrips, flashcards, charts, and other visual
materials are aids to meaning and help create new situations. They
also suggest quick variations in the practice materials. They are only
an accessory, however, for speech requires no visual sti'mulus. A tele-
phone conversation, for example, needs no props. Pezhaps the most
useful visual aid in the foreign-language classroom is the telt phone
itself. Practicing conversations by telephone not only tests the pupil's
ability to converse; it also helps overcome his dependence on facial
expressions, lip movements, gestures, and other visual aids.

All of the real objects used in the primary grades are suitable for
practice in the second language. Good practice in telling the location
of things, for example, can be device by moving objects about to show
what is under, over, on top of, behind, in front of, and at the side of
various other objects. Much of the foreign atmosphere can be stimu-
lated through the use of realicireal things from the foreign country.

When real objets are not available, various types of picturfs are
chosen depending on the purpose. The beet picture for clarifying
meaning represents only one concept. Such pictures are to be found
in children's paperback books. This type of illustration, for instance,
may show a child getting up with the sun coming up on the horizon,
with the words, "I get up early." The English sentences may be
blocked out and the picture used in the foreign-language class for the
prereading stage. Later when reading is introduced, the foreign-
lnguage expressions can be supplied.

Another type of picture represents multiple details and concepts.
These are selected carefully so as to include only behavior or back-
ground which the child has learned in another context. A picture of
this nature serves as a stimulator for conversations during which the
pupil has the opportunity to use known expressions in a new contAnt.

Pictures that show situations in the setting of the country whose
language is being learned help the child identify himself with the
foreign culture. Pictures of daily life situations, of buildings, school,
streets, and homes of the different regions and cities of the other
country help create the desired foreign atmosphere.
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The slide is used in the same fashion as the picture both to present
meaning and for repetition. The slide has one advantage in that it is
often more realistic and more easily seen by everyone. The best use
of the slide can be made if an automatic changer is available, since
the mechanics of changing each slide may tend to distract the teacher's
attention. It is also better if the projector is equipped with remote
control so that the teacher is able to stand in different positions in
the room to keen the practice going smoothly. The most suitable
slides are generally photographed in the foreign country and serve to
acquaint the pupil with the culture of the people while he learns.

The filmstrip is similar to the slide or picture except that the
separate frames are connected in order to de'velop some type of
narrative. The filmstrip is especially suited to the presentation of
a story, each frame adding a new development of the plot. Many of
the commercial filmstrips have accompanying tapes. These filmstrips
should be used in the claw only when the material presented in them
can be related to the clanwork in programs in vocabulary content arid
sentence structure.

.Flashcards are another useful nonverbal means of stimulating
response and are convenient to handle and rearrange. They are pre-
pared on cards as small as 5 by 8 inches and each card represents one
idea. One popular use of cards is to review number combinations,
and most teachers already have .sets of number cards.

Some teachers make flashcards by drawing stick figures. These
figures have the advantage of being able to represent a single clear-cut
activity and can be drawn by amateurs. They are good for initial
presentation of meaning, repetition and variation drills, review, and
testing. Examples:

Past

Illawil1111111111111111111111a=1111111111MIIM.

Present Future

In these examples, an arrow slanting backward indicates past time.
By turning the arrow, which has been fastened to the flashcard with a
brad, the teacher quickly changes the time of the action.
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INNIMMORMINIWINMENNINIMMO1111.=Mr

000

Sohn goes 8 house.
Juan va la c de Marfa,
Jean va chez Mane.

Yesterday John went to Mary's houw.
Ayer Juan fue a is casa de
Hier Jean est alt chez Marie.

Tomorrow John is going to Mary's house
Malian& Juan in% a la can de Marfa.
Demain Jean ira chez Mari*.

When John arrives many friends are there.
Cuando Juan Ilega muchm amigo est&n allf.
Quand Jean arrive 11 y trouve beaucoup d'amis
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When John arrived many friends were there.
Cuando Juan lleg6 ruchos amigos estaban sill.
Quand Jean est arrive i1 y avait beaucoup d'amis la

John sleeps well.
Juan duerme bien.
Jean dort bien.

John slept well last night.
Juan durmie bien anoche
Jean a bien dormi tiler soir.

John gets up at six o'clock.
Juan se levanta a las seis.
Jean se live k heurei.

47



48 MODERN FOREIGN LANGUAGES IN THE ELEMENTARY SCHOOL

John got up at six o'clock.
Juan se levantti a las seis.
Je&n s'eAt 1ev heurel.

The same flashcards may be used over and over for different persons.
Instead of John, the subject of each action can be I, you, or she.
Basic sentences given on the cards may be extendeA by adding the
various days of the week and expressions of time like always, some-
times, often, never, ymterday, and tomorrow.

A chart, which may be a composite of several flashcards, is a visual
aid useA to spee41 oral practice. One made up of miscellaneous objects
suggests many variations in the practice sentence. Example:

vb.

There is a in John pocket

A
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The pupil chooses an object from the chart to complete the thought.
Such charts are easily made by simple line drawings or by cutting out
large pictures from nines= The chart allowing a variety of objects
is to be preferred, since more useful sentences are suggetste<1 than by
all fruits, animals, articles of clothing, parts of the may, colors or
other generic classification of objects.

The teacher sets the scene by saving in the foreign langitag- "1
have something in my pocket What do I have' The pupil
answers by selecting each object in the chart. until all have hevn
named

have a pi. ncil in y =our pocket
abc)

pnn
a knife

watch
handkerr

Spcmish

UAW tiene un lapiz
en el IN I

una caja
un centavo
una navala
un reloj
un

Frencli

ous &VeZ un crayon
dans la poche

une tic-4 te

on miti
un ear&
un month-,
un mouchoir

Instead of objects, the chart may show places or actions since these
also afford many variations in basic sentenekts. The question,
"Where do you have to go today?" could be answere41, for example,

have to go to school ." Substitutions as the answer is reputed,
can be stimulated by the chart.

I have to go to the postoffiee
to church
to market
to the she tore
to the barbershop

Spanish howl,
Tengo que it al correc. II faut que e au Kure u de poote

a la iglesia. k I ektilise.
al mereado_ & 1 6picerte.
a la zapateria niagaain.
a la peluqueria au !talon de coiffure.
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Games
Games provide a change of pace and can be real learning experienms

either for practice of new expressions or for review. Certain criteria,
however, should be appfied in choosing this activity.

1. The game must require considerable use of the spoken language.
2. It must be simple enough to play without elaborate preparations

or many instructions.
3. The game may involve moving about, but the language, not the

physical exercise should be the predominant concern.
4. The language to be practiced in the game should reinforce the

lesson materials.

Suggested Games

Gantt 1
One pupil goes to the front of the room and turns his back to the claw A
second pupil is chosen to come to the front of the room and say something in 410
the foreign language. The sewi*ond pupil returns to his seat, and the first one
turns around and guesses who spoke. "Charles, was it you? Carlos,
ifuiste td? Cetait toi, Charles?" Charkmt answers, "Yes, it was, (or]
No, it wasn't. Fui yo, [or] No fui yo. C'etait mol (or) Ce n'etait pis mai."
The first pupil may ask the question three tinuts. If be (twines correctly,
the pupil who spoke then takes his place in front of the class and the proce-
dure is repeated. If he cannot guess correctly after three tries, he site down
and another pupil volunteers to take his place.

Goat
The teacher asks a question: "Who is getting up? iQuithn se levanta?
Qui se- leVe?" The pupil who knows the answer pantomimes the action
saying at the same time, "I get up. Me levanto. Je me lie." Then the
teacher asks in turn similar questions: "Who is studying? iQuien estudia?
Qui etudie?" A pull answers, "I am studying. Estudio. J'Mudie."

Game 3
One pupil hides an object, e.g., a ball, and then removes it while the otlwr
pupils put their heads on their desks. Then the pupils guess where it had
been placed.

Was it under the table?
Was it pn the table?

Spaniels Freeci
Estuvo debajo de la mesa? Est-cue que c'etait sous la table?

iEstuvo encima de la mesa? Eat-ce que &Malt air la table?
The pupil who guesses first takes his turn at hiding the object.

VARIATIONS

Hide the object and leave it there, Ulm requiring the pupil to use the present
tense.

Is it behind the door?
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Spanish
1~ tit detrio do Is puerts? Est-oe que c est derri#re la porte?Game 4

One pupil is asked to think of twinething. He locates it by saying, "1 amthinking of something which is in the street--houseemaroom. Pienso enuna c414,a que esti en la c_alle. Je pease a quelque chtikAe qui se trouve dans larue." Then the clam asks five questions about the article before guessingwhat the object is. The type or questions may be sugimsteA by the teacherand practiced in chorus the first time that the game is playedIs it big?
Is it small?
Is it bigger than the table?
Is It smaller than the table.
Is it higher than the chair?

, Es gam?
, FAs pequefto?
,Efs nuts gran& (it* la
,Es nuts pequefio que la awls?
t Es mis alto que 1, ania?

Fresba
Est-et grand?
Pate petit?
Est-ce plus grand que la tat4.
Est-0e plus petit que la table'
Est-ce plus haut que la chaise?

VARIATIONS
More advanceti groups may play the game as "Twenty ons. Thefirst pupil may think of a person, place, or thing_ The other students collectclues by asking twenty questions belore gueing.

Game 5
All pupils stand, and the teiiclwr tins the clam with a atop watch to seehow quickly everyone can ask an-d answer one question correvtly. Any givenquestion may be asked only once.

P1 to P2: Where is the map?
P2 to Pl: It is tlmwe.
P2 to P3: What color is the blouse?P3 to P2: It is blue.
P3 to P4: What do I have in my pocket? and tk) on

Spcmbh
P1 to P2: Donde esti el maps?
P2 to Pl. Est* all.
P2 to P3: iDe qui color es Is blusa?P3 to P2: Es asul.
P3 to P4: 1Qu4 tango en el waft)?

Friock
Pl to 1)2: 06 est la carte?
P2 to La von
P2 to P3: De queue wukur eat Is Wouse?P3 to P2: lale est bieue.
P3 to P4: Vest-ce dam ma poelw?In this -manwr each pupil in turn &moven and asks one question and thennits down. All who are lit standing repeat the procedure. If no one is
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standing after 7 minutes, say, the class tries to reduce the number ci minutes
and beat its own revard each time the gam!) is played.

VARIATION
AM,

AU pupils stand. One by one each pupLl makes a statenwnt about what he
is doing, acting it out as he speaks. No two pupils can do exactly the same
thing.

Songs

Songs provide an excellent medium for second-language learning
because their musical accompaniment helps establish good pronuncia-
tion and intonation. The rhythm and repetition make it easy to
remember vocabulary and structural patterns. Singing also varies
the routine and gives pupils another experience like that of the child
whose language they are learning.

Children's songs from the foreign country sue most enjoyable, since
they provide the important elements of simplicity of tune, appropriate-
new of subject matter, and recurrence of well-known refrains. Singing
games are popular too, and they also should be selected from the
children's lore of the foreign country. Teachers sometimes make
translations of English songs,- since the pupils already know the tale,
but the do not belong to the foreirr culture and therefore lack
authenticity.

In teaching a song, the first step is 6tening practice. After hearing
a song several times as a whole, the teacher and pupils sing a short
portion of it at a time until the pupils can singl all of it in chorus
without prompting from the teacher. When the children know a song
well they sometimes like to build a story or conversation in the foreign
language using the song as a theme.

Children's Songs

Spanish: (Teaches common idioms)

Los POLLITOS

Los pollitos dicer) IA pains buses
Pio, pi°, pfo. El mats y el trigo
Cuando tienen hombre, Les cia la comidi
Cuando Uenen trio. Y les presta abrigo.

(Recurring vocabulary)
CANTO DI AILIORRO

Y al arrorro, pies; y al arrmorr6.
Duirmete, Wigs, quo to azrullo yo.
81 to duermes, nifta, y to duermes ya,
viene un Inge undo y te guardari. Or.
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Y at arwro, aiAa, y al 0.1.11:MTOrf6.
Dukmetet, ddita qtn te arrullo yo.

French: (Ramming vocabulary)
I. Ftrarr Du Bola Jou

court, II court, le furet,
Le furet du b4:44, madam's
n court, it court, le furet,
Le (wet du NA. Jon.

11 a pia0 par ki,
Le furet du NAB, 'madam's
11 a paae4 par id,

furet du btAs jolt.

II court, 11 court, le furet,
La fuze du bob', mesdam's
n court, it court, Le furet,
14e furet du boa jolt.

(Recurring vocabularysuitable for health unit)
But.1.2 %Nu Nit

Bonjour, belle &mine, Comment sties-voile
Vous me fakes la mine, Dites-mot, qu'avez-vous7C'est que fel teal & la Ulte oe matin,

oe qui me cause, oe qui me cause,
C'est que j'ai mal & la ate oe matin,

oe qui me cause bien du chagrin.

Tatstin Oral Skills

55

All aspects of the foreignlanguage.inuelementary-schoohi programneed to be evaluated in terms of the purposes of the program. Thepresent discussion, however, is limited to the development of audio-lingual skills.
The teacher is able to judge fairly accurately the oral ability of theindividual pupil in class activities, but some objective measurementis desirable. Pupils need considerable time to listen before theybegin to speak. While they are learning to recognize the sounds ikndmeanings of what 939yistfear, their listening comprehension can betested through actioni and responses not requiring them to speak inthe foreign language. Listening comprehension tests which are fre-quent, short, and interesting can themselves constitute a usefullearning experience.

'Speaking ability is most easily judged by performance. Grouptesting of speaking ability is not feasible without adequate recordingequipment, but 'individual testing can be planned at intervals. In
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testing the aural-oral skills several elementscomprehension, pronun-
ciation, expression of ideas, speed and accuracy of response--must be
included, and often it is difficult to test these elements separately.

The following examples of test questions may suggest techniques
to the teacher who is constructing his own tests of audiolingual skills.

For one type of comprehension question the testing equipment
-

consists of pictures, charts, or flashcards and the teacher's spoken
sentence or a recorded sentence. Four flashcards (charts or pictures)
may be set up in order A, B; C, D. The child either numbers his
paper from 1 to 10, or the teacher gives him an answer sheet numbered
to 10 with the letters A, B, C, D, written by the side of each number.
Then the teacher says aloud or plays on the machine one sentence
represented by one of the nonverbal cues, and the child writes the
corresponding letter by the side of the numbers in order, or, if he has
the prepared answer sheet, he circles the letter of the picture which
represents the sentence given aloud.

STUDENT'S ANSWER SHEET

LABCD 6.ABCD
2.ABCD 7.ABCD
3.ABCD 8.ABCD
4. A 13 C D 9.ABCD
5.ABCD 10.ABCD

Examples of Types of Questions to Test Comprehension of One Sentence:

I. Tests comprehension and passive knowledge of common
expression.
Spoken sentence: It is summertime.

Es verano.
C'est

B

2. Same pictures as for sentence 1.
Spoken sentence: It is cold.

Hace frio.
tl (alt froid.
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3. Tests comprehension and passive knowledge of specificvocabulary.

Spoken sentence: My house has two stories.
Tengo una casa de dos pimi.
J'ai une maison a deux aages.

A B C-- D

Note: If one very familiar word such as "two" occurs, then this conceptshould appear in all of the pictures so that the one word will not enable thepupil to guess the whole statement.

4. Tests comprehension and passive knowledge of a verb.
Spoken sentence: The boy site down.

El muchacho se sienta.
Le garcon s'assied.

A B C

5. Tests comprehension and passive knowledge of an adjective.
Spoken sentence: Mary is sad.

Marfa esti triste.
Marie est triste.

A B
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6. Tests students' comprehension, passive knowledge of vocabulary
and ability to distinguish between sounds.

Spanish

Spoken sentence: It is new.
nuevo.

A

French

Spoken sentence: 1 see the cake.
Je volt; le gAteau.

A B C D

7. Tests comprehension of a longer more complicated sentence.
Spoken sentence: This is used for sleeping.

Se usa eta para dormir.
Ceci s'emploie pour dorniir.

A B
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8. Tests comprehension of a longer more complicated sentence.
Spoken sentence: What one uses when it rains.

Lo que se ua cuando
Ceci s'emploie quand it pleut.

A B

59

A type of comprehension question suitable for more advanced pupils
is the longer narrative. The teacher prepares a short connected storyusing sentences that the pupils have learned, but in a different context.He reads the story twice and then places a collection of large pictureson the tray of the blackboard or on a flannel board (or individual
dittoed copies can be supplied). The pupils look at the picture while
listening a third time to the narrative. Each child is then asked towrite on his paper the letters of any pictures which represent a part ofthe story. Example:

Yesterday I went to the park. When I arrived, my friends were there.We played while our parents talked. There was a bird in the tree, butwhen we sang, it flew away.
Ayer fui al parque. Cuando Ilegue, mis amigos estaban alli.
Jugabanm; mientras que nuestros padres hablaban. Habit' un pajaroen el Lrbol, pero cuando cantamos, se vole.
Hier je suis alV au pare. Quand je suis arrive, mss amis y etaient. Nousavons jour tandis que nos parents ont parle. Nous avons vu un oiseau
sur un arbre, mail quand nous avons chante, ii West envoy.

A

F

C-3 4_..-

L. I-



60 MODERN FOREIGN LANGUAGES IN THE ELElettENTARf----

Another type of comprehension test has the pupil perform sons
action. The teacher gives each pupil an instruction; if he executes it
properly, the teacher so indicates after the name of the pupil. Ex-

ample:
I. Walk to the front of the claim.

2. Show me a blue pencil.
3. Go to the blackboard and write a word.

Tests of speaking ability are more difficult to administer, because

this skill is measured only through providing an opportunity for the

pupil to speak. This is done in a variety of ways. If the teacher has

a tape recorder, the following procedure may be used The teacher
sets the recorder in another room and enlists the aid of someone to run

the machine. The teacher remains in the classroom directing some

type of activity, while pupils take turns leaving the room one by one

for the recording room. When they arrive, the proctor shows the

pupil a flashcard or picture and gives him a few seconds (best to time

with a watch or clock with a second hand, not noticeable to the pupil)

to record his answer. The proctor has at least five flashcards or

pictures to show. Later, while listening to the tape, the teacher
marks on an evaluation sheet his estimate of each pupil's skill in both

pronunciation and the expression of ideas (structure and active
vocabulary). The evaluation sheet may be in this form, for example:

JOHN DOE
Expression of

Pronunciation Idelu

A B C D O A B C D O
1.
2.
3.
4.
5.

For each sentence under test for pronunciation and expression of ideas, the

teacher indicates Lea rating, according to a scale such as the following:

A (excellent) B (good) C (fair) D (poor) 0 (no answer)

The same rating system may be used if the teacher prefers the
question-answer type of oral test. In this case the teacher leaves

the assistant in the class while he asks each pupil in turn five ques-

tions, waiting a few seconds for the answer. The teacher later

listens to the recorded answers and marks the evaluation sheet.

This form of test is more difficult, since it tests both comprehension

and speaking.
If the teacher has no tape recorder, the same type of test can be

administered in the classroom. In this case he takes each pupil in

turn and allows him to say something about a picture. He makes
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an immediate judgment of the pupil's performance, using the same
type of evaluation form. He then goes around the class several
times until each pupil has had an opportunity to make five state-
ments. Or the teacher may want to give each pupil the complete
set of pictures or questions before going on to the next, pupil. When
this procedure is followed, different pictures and questions are needed
so that pupils tested last are not favored. Since all the pupils are
tested over the same material when testing is done outside the class,
the advantages of this procedure are obvious. Testing individually
in the class presents two further difficulties: first, the teacher's on-the-
spot judgment may not be as good as it is after he listens to the
recorder responses, and second, he has the problem of keeping the
rest of the group busy during the test.

Tests in the modern foreign language, if properly constructed and
administered, go hand in hand with the teaching-learning process.
Teachers are able by frequent evaluation to make needy modifica-
tions in the materials and methods as they proceed, and pupils have
the satisfaction of demonstrating their proficiency. The test affords
practice in the language under new circumstances, and, although
both the teaching and the testing may be highly informal, the suc-
cess of the planned progression in learning can be judged halt by
systematic measurement.

The teacher or constructs the test so that the pupils are
tested as nearly as possible in the manner in which they have been
taught. Since translation, for example, is avoided iv the learning
activitift it would not be used for testing compiehension.

Some pretest practice, such as in making a recording or marking
answer sheets, prevents the pupil from becoming confused by the
mechanics of the test. In many calm pictures or flashcards that
are to be used during the test should be those, or something very
similar to those, used in the class. No complicated unfamiliar visual
materials should be introduced in a test.

Reading and Writing
Elementary school foreign-language programs are generally infor-

mal and exclusively oral, following the natural progression of learn-
ing the language skills. The understanding and speaking of a lan-
guage precede the development of reading and writing, and the
child's swift' powers for acquiring speech make it advantageous to
concentrate first on the audiolingul skills. Even when reading is
first introduced in the second language it is for the purpose of reinforc-
ing the oral skills. In the upper grades the pupils have greater
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desire to read and have by then more firmly, established habits in
reading their own language.

The first presentation o bulary and structure is oral without
any reference to the printed p e, so that the pupils are able to say
easily all the material they are going to read. This procellure has

the following advantages:
I. The pupil pronounces more accurately by imitation of the spo-

ken sounds, and his pronunciation is not influenced by a spelling
which may resemble English.

2. Fluency is assured and.no time is lost in interpreting new vocab-
ulary, since the pupil already knows what the sentences say
and needs only to practice recognizing Ole written forms as he

did when he began reading his own language.
As the pupils progress in their ability to read in the second lan-

guage, the teacher makes sure that they are supplied with enough
simple reading material. They should never undertake to read at
sight anything that contains a large number of new words which
cause them to stumble over pronunciation or to start thumbing the
dictionary for meanings.

Although reading of the foreign language has been introduced suc-

cessfully in the upper elementary grades, writing is being taught to
a much lesser extent. Pupils usually begin with writing activities
such as copying or putting labels on maps, charts, cartoons, and
bulletin board displays. Later they may want to write a series of
descriptive or narrative sentenc'es to go with pictures. In the mas-

tery of linguistic skills writing follows reading. The child is not
expected to write anything which he does not already understand
and read well. His compositions or writing exercises should not lead

him to try to use sentence structures with which he is unfamiliar.
He will reproduce or link together only those sentences with which
he is thoroughly familiar.

The reading and writing skills of curse reinforce what has been
learned orally, but time needed for practice in speaking and under-
standing should not be usurped by prolonged reading and writing
exercises at the elementary school level.

Using a Teacher's Guide

It may seem to the teacher new to the foreign-language-in-elemen-
tary-schools program that he can write his own materials from day
to day to fit the current interests of his group. Yet many teachers
who have begun this undertaking, deceptively simple in the begin-

ning, have found that the provision for sequence and reentry of
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materials becomes increasingly complicated. By the end of the
year they see the need to rework the first-year material while construct-
ing the, second year's program. In succeeding years the choice of
materials depends upon the foundation provided, and so tbe task getd
beyonit. the limits of a teacher's time and energy. Most FLES
teachers therefore find it helpful to use one of the available teacher's
guides as the basis of the program, making modifications to fit the
other classroom activities. If a new guide is being prepared, it
should be a ipint effort of a committee of teachers.

In recent tars experienced language teachers, elementary super-
visors, apd ctoricujum committees have prepared instructional guides
for teachers of a modern foreign language in the elementary school.
A number of these guides are the result of experimentation and success-
ful use over a period of time. Since they present the foreign language
in the form and sequence appropriate to the various grades of the
elementary school, they guide the teacher in the rate of introduction
of new material and help him see the activities of his grade in/relation
to the total program. Whether the teacher is choosing or preparing
such material, he should keep in mind the following characteristics
of a good teacher's guide:

I. The content supports the statement of purpose of the FLES
program.

2. The language materials for each grade make use of common
forms of communication, such as dialogs, stories, dramatizations,
descriptions, questions and answers, rejoinders, and any appro-
priate smalltalk. The essential units of speech are practiced
as complete utterances in connected discourse, not as isolated
words or unrelated sentences.

3. The learning activities make use of the child's acceptance of new
patterns of sound and structure as the way to say what he wants
to say. There is no oversimplification of the language to avoid
idiomatic expressions, irregular verbs, and other complications
which seem difficult to the adult learner. No grammatical
explanations are given in the early and middle elementary
grades, since they serve only to hinder the speaking process as
well as to consume time that the child could use in practicing
the language.

4. The materials presented in each grade are geared to the age
and interests of the pupils and to the subject matter appropriate
to the grade. The first expressions learned in the second
language will be so essential to speaking in a given situation
that they will be called forth from memory without conscious
effort whenever a similar situation arises.
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5. The language materials to be learned in a given grade are limited
in order to allow sufficient time to establish good language
habits. Quality of learning, not quantity of coverage, is evident
throughout.

6. The core of the material consists of basic sentence patterns.
When communication is the objective, the pupil's progress is not
measured by the size of his vocabulary. Vocabulary is easily
increased through substitution in the basic pattern as a normal
use of new words occurs in various situations. To express ideas,
the following type of practice, for example, is more useful than
naming things or concentrating on lists of colors, parts of the
body, articles of clothing, rooms of the house, foods, and other
popular groupings of words. Examples:

I went to the movies.
My friend

of f
zoo_

My brother bail game
I want to leave.

if

If

It it

ft it

if

go to sleep
play
say something.

lie wants to leave the school
di if if

Ii

eat in the kitchen.
play in the yard.
say something in (slits&

. Recurrence of the basic sentence patterns is systematically
provided, together with variations and extensions. The few
expressions which pupils can use fluently and accurately one year
will be kept active and augmented the next year -so that the
cumulative practice will lead to a secure command of the lan-
guage most needed in their experience.

8. The guide contains collections of songs, games, and other resource
materials related to the program of each grade.

The teacher's guide provides an accurate record of what has been
covered during the year. If the teacher finds that a dialog or narrative
needs more variation practice or additional expansions, he adds these
to the guide. Notations of extra vocabulary and structures are
especially important, since these must be marked for reentry at
spaced intervals. The plan for recurrence should be written in the
guide. New songs and games used also become a part of the amended
guide.

In ?LES programs that are new or as yet not well articulated with
the continuing programs in junior high school, the teacher has a special
need to keep a careful record year by year of the language materials
introduced and learned in each grade. When all the teachers in a
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FLES program keep such record, it is soon iytvisible to work out ascope and ftNuenee chart which will guide new teachers and providea basis for further refinement as the program becomes betterestablished.


