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Foreword
'v

N THE NATIC/
db.&

there are fourbr five million children who have
educational needs so unusual that they require spCcial help from the,

whirls. Such children include those with physical handicaps, mental /
retarslation, seriolus socIal or emotional problems, or giftedness, Prog-
ress, is being rpade in providing for these chattier', but exiticational-

,
provisions are far from adequate. Educational programs ire being ex-
tended or diveloped by State and local khool systems, but in this expan-
sion, the crucial need is for larger numbers of welqualifred teadiers.

Perhaps not more than one-fourth of the number of teachers tgeedeti
are ;mailable, and soffr of these may not be well prepared for their
work. At preient the Nation, therefore, is faced with a twofold deed:
the first is for more special educators, the second is for improvement of
the professional .qualifications of many special educators who are
already in service. The growing .demand for teachers of exceptional
children has tended to focus attention on the qualifications which cot!-

, tribute to success in working with these children. It is hoped that this
publication, which results from the cooperative efforts 6f many leading
special educators in the Nation, will form a basis for guidelin9Aoi:
future improvements:.

.

E. GLENN FEATHERSTON,

Assistant Commissioner,
Division of State and

, Local &&l !isms.

0.

J. DAN_HULL,

Director,
Instniction, Orsariizadon, and
Services Branch
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CHAPTER I

Intmduction

CHOOLS AND CLASSES for handicapped and gifted children are ex-
panding and new ones are being developed so rapidly that a critical need

has arisen for teachers whose professional preparation enables them to work

successfully with some of the schooh most difficult problems. Simultaneously,
the extension Of supervisory and conspitative programs at the State and local
level isireating a demand for increased numbers of competent directors and
supervikrs of special education. As colleges and universities initiate, expand,

and develop high quality programs of preparation, they too are seeking faculty
members with specialized competence and experience.

The -growing demand for teachers has tended to focus attention on the
nature of the qualifications which contribute to the development of professional
competence. At this time when programs are relatively new and before
patterns become crystalized, much can be done to elevate the standards of
educators who will be responsible for the instruction of childrin with evp-
tional educational needs.

There are many factors in the development and maintenance of professional
qualifications (standards) for teachers and other educators concerned with
exceptional children. A number of people and institutions bear major respon-
sibility for attaining the high quality programs which this Nation wants for
its handicapped and gifted children. In fact, the initiative and4eadership for
professional preparation piograms shift back and forth among those who
share this responsibility. From the time the teacher chooses his profession, he
more than anyone else determines the nature and the scope of the competencies
he will bring to his work. The colleges and universities bear a major respon-
sibility for the selection of teacher candidates, for their initial professional
preparation, and for some participation in inservice. programs. The school
systems bear maior responsibility for the professional development of feathers
ther they have entered employment.

Apparently a new emphasis is developing in professi9nal preparation which
may well call for much more attention of special educatois than they have given
to it in the past. In a field such as the education of exceptional children, where
the findings of science may alter the conditions of exceptionality so radkally
and even suddenly as to markedly atei the child's problems, the continued
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2 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

process of professional education, both theoretical and practical, appears to be
more important than it usually is in professional education.

7Since 1952 a nationwide study ' of the qualifications needed by special
'educators has been under way.. A number of reports 2 have been published
for example Teachers of Children Who Are Mentally Retarded-and Special

,Education Persorinel -in State Departments of Education. In contrast to the
specialized reports, Professional Preparation of Teachers of Exceptional Chil-
dren seeks to give a comprehensive (or inclusive) view of the central issues
in all areas, to trace the common threads running through the clualifications
and of special teachers.

SCOPE OF THE PUBLICATION
This bulletin, in its six chapters, covers several major parts of the nationwide

study. Opinions are reported on teacher competenciel in the ten areas of ex-
ceptionality (chapter 11), on professional preparation of such teachers (chap-
ter III), and on their in-service education (chapter V). While some of these
findings have been published previously in the separate bulletins ( listed inside
the back cover)., opinions from all areas, of exceptionality are brought together
and reexamined in order to provide in this report a cross-sectional view for
special education. Qualifications and preparation needed by college stall mem-
bers, which had not been- published previously, are reported in considerable
detail (chapter IV). The bulletin concludes witb a brief summary together
with some implications for future i;lanning (charter VI).

COLLECTION OF THE INFORMATION
Facts and opinions for the study were secured by two methods. One .was

through the use of a series of inquiry forms which were sent to four groups of
special echicaiors totaling about 1,600,peop1i.8 Since the inquiry forms were
designed to draw out the information most pertinent and distifictive to each
area of specialization, such as the mentally retarded or the deaf, they varied
considerably.4 The ten areas were: Blind, partially seeing, trippled, special
health problems, deaf, hard of hearing, speech correction, socially or emotionally
maladjusted, mentally retarded, and gifted.

The other method used was the writing of a report by a committee of
nationally recognized special educators. In this publication, the committee
report deals with competencies needed by college staff members who are

.primarily responsible for the professional training of teachers of ,exceptional
children.

Preparadon of

S. Government

See appendix A. page 108, for the plan of the brood study. "Qualification andIreecben of Exceptional Children."
See inside back cover for listing of completed upon, now aveilable from the U.Nadas Office.

'See appendix B, page 110. for the umpling procedures employed.
6 See appendix D for excerpts from inquiry forms.
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INTRODUCTION

THE PARTICIPANTS

Sinc'e tilt findings will perhaps be more meaningful to the reader if he knows
something about the special edu5ators who contributed opinions, a few details
are reported on the situatigmvi9 which they were working, and the areas of _

exceptionality for which they had respovikiliff, and the geographic representa-
tion. The four groups of educators who contributed opinions through inquiry
forms were: (1) SupFrior teachers in each of the ten specialized areas; (2)
college faculty members; (3) directors and specialists in State departments of

education, and (4) directors and supervisors in local school systems.

The superior teachers, including approximately 100 teachers'in each of the
10 areas, were working in both urban and rural centers in 41 States and the
District of Columbia. The majority of themwere teaching elementary school
age children, but some were teaching children under age 6, and others were

teachins high school pupal. They were in several different types Of school

organizations, including day and residential schools, hospital classes and home
instruttion, and itinerint services. ApproxijnatAy half of those teaching in

TABLE 1.Number of Teachers Participating in the Study, by Area of
Exceptionality and Time of Specialized Preparation

Area of exceptionality

.011101.1.0.

Total

1

Blind

TotaL

Partially seeing

Crippled
Special health problems

Deaf
Hard of hearing
Speech correction

Socially maladjusted., . .....
Mentally retarded

'Gifted

2

1,079

100
130

150
85

100
100
120

75

150

69

Specialized =ration
received .

Prior to
January, 1946

3

558

50
90

73
48

63

40

42

75

15

Since
January, 1946

4

No
8pccialiwd

preparation

471 50

50

77 0
37 0

35 0
40 0
80 '0

26

75

11

0

43

.
I Teachers without specialised preparation working in the areas of the gifted and socially roalwijusted

were included because of the difficulty in obtnining an adequate sample of teachers who hiki had spesial-
ised professktnal preparation.

each area of exceptionality had received their professional preparation before
January 1946 and half after that time, between 1946 and 1953. Throughout
the bulletin, the latter group will be referred to as the fll,ore recently prepared
teachers." Although effort. wu made to secure completi4 inquiry forms from
100 represeniative teachers in each of the 10 areas, the\ number fran whcdn
usable replies were received ranged from 69.teachen of gifted children to 150
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4 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

teachers of crippled and 150 techen of mentally retarded' children" (See
table 1 on page 3.)

The 279 colle0 staff members who gave opinions were emplOyed in 85
colleges and. universities throughout the Nation. Each of the college facuky
members gave opinions for each area of exceptionality in which (a) he car-
ried direct instructional ot supeivisory respOnsibility, and (b) his college or
university offered a coimplete sequence of preparation° during the regular
academic year. Stiff members primirily responsible for such courses as reme-
dial reading, mental health, or child development were not included unlesshe course was pointed specifically to exceptional children,

The titles of the participating college staff members varied considerably,
for example, director, coordinator, head of department, department chairman,
professor, associate professor, demonstration teacher, master teacher, senior
teacher, supervising teacher. In analyzing the 4ata, staff members were grouped
into the following five categories: ( I) Director of special education, (2) in-
structors of special education, (3) cooperating teachers (demonstration teach-
ers,,critic teachers and supervisors of student teaching), (4 ) directors of speech
correction programs, band (5) instructors in speech correction programs.

a

TABLE 2.--NumbeR of College Staff Members Participating in the
Study, by 'Position and by Area of Exceptionality

Ares of exceptionality Total
.

Special education programs Speech correction programs
Directors I tructors Cooperating

teachers
Directors Instructors

I 2 s %.;.,

(..--...a.a..........................

5 6 7
Total participating 3- ,fia 34 52 78

Blind 11 3 8

f

Partially seeing 18 8 10
11

=ledbealth problems
30
13

i
6

19
8

3

Deaf 70 12 35 . 12 7 4Hard of heaving 98 14 26 1 26 31Speech eoneetiom 145 11 10 1 51 72
!Socially maladjusted 16 7 9

Mentally retarded, .. Iv .. _ 74 20 34 2o ,
Gifted 5 2 3

I College staff members ant included in this table when (1) tbey themselves reported responsibility forea ales and (2) tbe ceases also reported sequence in the area.?Columns do not total since many college staff members reported responsibility for Wore than one areadrezeeptionality.

4S

I See -appendix B of the individual area publkaticras for further information about the piwticipatiag
mathers.

A sequesce of peaparatioa has been defused foe this study a one which cousins three cousin ot atlast from 9 so 12 sarester bound specialised preparatioa made up of ( 1 ) a study of the characteristics
( 41, mescal. sod emotionl) of the pasticular condition under coasideratioa such 111 MIMS!
1111111ANIOS at &slam) ; ( 2 ) a @tidy of the spachias methods sad curriculum adjutant sealed; ( 3 )sbasnamiss sad ambit aschiss madame is the specialised Nes.
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INTRODUCTION

Not all of the 279 &liege staff members held full-time appoincments-36
percent (excluding the area of speech correction where the percent, was 15)
were on a part-time basis. Each of the 10 areas of exceptionalitY was repre-
sented. to some degree by participating college staff members (see table
2). The largest number (145) reported some responsibility in the area of

speech correction. Next in order came the hard of hearing (98), mentally
retarded (74), and deaf (70). The fewest reported responsibility in the areas

of the gifted (5), blind (11), and special health problems (13).

TABLE 3.Number of Directors and Specialists (Supervisors) of Special
Education in State and Local SchOol Systems Participating in the Study,
by Position and by Area of Exceptionality

.11111

Arra of exceptionality

State
departments of education

Total participating'.

Plind .
Partially seeing._ -

Crippled
Special health problems....

Peal. _

Part' of hearing
Speech correction _

Socially maladjusted. ,

Mentally retarded
1

Gifted

Total

2

102

37
53

47

41
62
60

38

57

25

Directors 1

3

40

23
35

37
33

25
38
38

25

19

4

62 I S3 4

14 51
1R 95

20 106
14 89

16 80
24 104
22 106

13 79

21 112

21

Local
school systems

Directors 1

6

103

$o

98
82

72
94
91

70

91

20

Su pervif cws 9
or+11 =

7

50

6

7
7

10
15

9

21

1

Includeeroveraircoordinaton of programs.
Includes consultants and speciaWts in`asingle area or in a few related areas, such as speech and

hearing.
0 s One of the 50 supervison did not give this information.

4Columns do not total because many participants reported responsibility for more than one area of
esesptionality.

Directors and specialists in State departments of education 5iving opinions

totaled 102; 40 directors and 62 specialists. They were woing in 36 States
and the Distrkt of Columbia. While all areas of special education were repre-

sented to some degree by the State department staff members, the areas for

which the largest number reported- responsibility were hard of hearing (62),
speech cotrection (60), crippled (57), and mentally retarded (57). (See table
3.) The fewest reported responsibility for the education of gifted children ( 25) Y

Directors and topervisors of program; for exceptional children in local school

systems giving opinions totaled 153. Of this number 103 were directors and

50 were supervisors. They were employed in 112 different school systems in

24 States across the Nation, in population centers ranging in size from "25,000

*For mow information about personnel Is Stew departments of educed*s refer to: Romaine P. dime
Arad Wake: L Snyder, SPecid &ligature Psessosel is Skim Dapersimets Biewatios, Wasaistmos, U. &
Cierstaisaat Nada. Olio (Danish No. 41. Oaks Ikkades, 1936. 49 i.)
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6 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

or less" to "more than one million! Among the 112 school systems, 25 were
organized on a county-wide basis. The report of local special educators on
the areas of exceptionality for which they carried .resporaibility closely parallels
that of the State personnel. (See table 3.) However, the largest number of the
local special educators were working in the area of the mentally retarded
(112), followed by speech correction (106), crippled (105), and hard of
hearing (104). Like the State personhel, comparatively few -local special
educators have responsibility for the education of gifted children (21).8

THE ISSUES FROM DIFFERENT POINTS OF VIEW
Comparison of the opinions of these four groups of educators should have

particular value since each looked at professional preparation from a different
point of view. Teachers based their opinions on the help their college prepa-
ration had been to them in solving the day to day problems of educating
exceptional children in their classrooms. Similarly, they viewed the contribu-
tion which was made to them by their supervisors. College faculty members
based their opinions on first-hand experiences with strengths and weakneues
of the programi of professional preparation for which they were responsible.
State and local personnel viewed the professional preparation of teachers in
terms of the competence (proficiency) of teachers working in their own
school systems.

*For more information about personnel in local ;chop systems refer to: Romaine P. Mackie died
Anna M. Engel, Director; aid Sopervilorl of sp.ciai Elaiciasios fia Local Scbool Syitsou, Washington,
U. S. Government Printing Office, ( Bulletin 1955, No. 13. Office of Education. 72 p.).
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CHAPTER II

Competencia Needed By Teachers

TT WAS AGREED by those planning the nationwide study that if a fairly

accurate picture could be drawn of the competencies which help teachers

carry out their functions, a long step would be taken in developing and im-

proving professional standards. It was assumed that the most successful

teachers of handicapped or gifted chilaren should first of all have the usual

competencies in helping children develop the tools of learning (inr txample,
skill in reading), in imparting some of the cultural heritage offmankkia, and in

applying the principles of child growth and development. It was a basic

purpose of,4 this study to identify, describe, and evaluate distinctive competencies

needed by teachers in eachf of the ten areas of exceptionality.

What specialized knowledge and understanding about deviations and related

matters are required of the teacher? What special abilities enable the teacher

to .kid child who has difficult problems or one who has unusually rich
endowments?

One method of securing opinions on these questions was evaluation of

teacher competencies (knowledge, skills,- and abiliti6) for relative importance

in daily work with children.' To secure these opinions, the siudy staff de-
veloped ten lists of competencies, one in each area of exceptionality; they pre-.

tested, reviewed, and revised them and submitted copies through inquiry
forms for evaluation to approximately 100 superior teachers in each of the
areas." The number of competency items in the lists ranged from 72 in the
area of the gifted to 103 in the crippled. Thee individual teacher evaluated

each of the competencies in his area of specialization on a four-poim scale as

"very important," "important," "less important." or "not important." Their
ratings were then auembied fori the respective area, converted to an average

rating of relative importance, and placed in rank order.4 Throughout the

'The other method was through the work of committees of special educators (one in each atm) who
prepared emotive reporu on the specialized competencies needed by test-ben. Findings from both these

sources haw been published in separate specialised area reports. In this overview mon it did not seem

feasible to include ihe committee repons since only brief excerpa could have been used, and these might
have been misleading whet; taken out of context. In general, the opinions of committees and teachers
did tend to reinforce each ocher, so that an overview gi teacher opinion is fairly representative of the
thinking of both groups.

For example, see appendix 15 ( form EXC4A ) ; Question No. 3.
The reader may wish KO refer again so the method of selection of ihe participating tescheriin out.

lined in appendix B.
4 The rank order is based on the average rating of iispornoce for tech item See appendix C. Pie

113, for statistical procedures used.

2

3

1

#



8 .PREPARATION FOR MAC 11 EU OF EXCEPTIONAL CHILDREN
a

Courtesy Imam Cloy. No. hiblie 1144.6

School provides for auditory training.

study the rank order number is also used as the identification number. The
lists of competencies, together with evaluations, have been reported in sane
detail in the special area bulletins.

In this publication the ten listi are assembled in order to see what common
elements may be found in these competencies in the ten areas. (See table 4,
page 18.) For several reasons, these lists of competencies merit attention; they
seem to be basic, as substance 'for understanding the other opinion data on
professional preparation. First, the competencies identified and evaluated in
this study constitute the most extensive lists mow available; second, they
represent the opinions of a jutionwide sample of . successful teachers of
exceptional children on their relative importance; and third, the lists appear
to be valuable, because most of the items received high ratings of importance!'
It may be assunwd that much of the substance that should go into teacher

Most ceereestecies I. the reechen bate received se avenge mini of "very imperteet" et "intoorteet."Very few hems received ea creme' reties of leer inportest" et "set *mum"
9.
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COMPETENCIES RIMED BY TEACHERS

preparation and into the standards for teachers is to be found in. these lists of
competencies and that they may even offer a rough basis for self-rating by

teachers: In looking IF these competencies as a whole as they are aisembtled

for an overview, much of the specificity is lost, but the purpose hers is to

outline roughly a Picture of the central ideas in them and to sit whether some

elements (or features) are present in more than one area.

The original lists of competencies in the teachers' .inquiry forms were not
organized by topic, such as competence in "developing and adjusting curric-
ulum," but certain =rural groupings of items have been made in order to

facilitate general discussion of the results. In this overview report- the come
petencies are grouped around the following subjects: (1) .Technical knowl-

edge in the special, area., (2) understanding the child and his deviation, (3;
competence in curriculum :adjustment and special teaching methods, (4)
ability to select and use specialized equipment and materials, (5) competence
in counseling and guiding children with probkms arising from their handi-

caps or giftedness, (6) bilk)? to use tests and records, (7) ability to work

with adults and organizations, (8) administrative duties in connection with

providing a program, (9) secondary deviations or multiple handicaps, and

( 10 ) personal characteristics and attitudes. (See tabk 4, page 18.)

TECHNICAL KNOWLEDGE

Technical knowledge ina general included two types of competencies. The
major group dealt with knowledge of deviating conditions in the specialized

areas such LS deafness, mental retardation, or cerebral palsy, their causes and

treatment, and an understanding of how such conditions may affect children
(for exampks see table 4, section A: Ei6, C36, 52, SC1, 38, 5, SM7, 22, MR32 ).
The other group tncluded knowledge of such things as legal provisions for the
education and general welfare of exceptional children, research in the special
area, and medical and psychological terminology.

There wu a wide range of evaluations of importance attached to these

different kinds of knowledge. To illustrate, highest ratings of importance
were given to understanding the charaZteristics of children in the special area,

the kinds of social and emotional problems that may arise as a result of the
deviation, and the effects of different home environments on such children.
While in many instances such knowledge and understandings are shared by
or centered inother professions, the teachers evidently believe they need
enough informitioni to work intelligently in this field. Estimating the effect of
the child's condition on his development or on his progress in learning, work-
ing 4with members of other professions in providing a well-rounded educa-

la the teat the tolktriai symbols represent the areas of exceptionality Ammer the hem aantbea age

',fund ID: B. Iliad; PS. Partially maim C, Crippled; DC Special health peoblesas; D. Demi; 1111. Herd
ot Hearing:. SC. Speech correction; SM. Society maladjusted; 111. Mentally retarded; G. Gifted. klenthets
refer to railt order of importance is the indicated area of map:Waal* and as be used to identity the
1ompsusc7 hem la able 4. pomp 1 S.
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10 PREPARATIOTii FOR TEACHERS OF EXCEPTIONAL CHILDREN

titoral programthese are ;lily some of the ways chit .teachers will use
technical knowledge in carryins out their !arts of a total comminity program
for exceptional diildren.

Knowledge of &search studies, current issues, an4 professional literature
related to the special .area in which t!re teacher 'was *Acing was generally
contidered "important," but seldom high in the rank order of the area lists.
Teacher evaluatioqs varied considerably. (armpits of relativell low evahra-
dons are found in section A: PS81, 067 and MR79.) Knowledge of pro-
fessional literature and reference material, for eximpk, ranked near the middle
of the list in most areas, and considerably' higher thin a knowkdge of research.
Teachen of the gifted weren exception; they regarded klowledge of research
u very important."

;These ratings give rise to some questions. Do they mean that teachen have
not been challenged to see the possibility of gaining new concepts from pro-
fessional literature? Are research studies-not sufficiendy focused on the day-

.

to-day prcblems of instructing exceptional children?

UNDERSTANDING .11tE CHILD AND 'HIS DEVIATION
common thread running through the dons is the high

appreciation of the ability to understand each child in the classroom and the
effeci of his deviation on him (table 4, section 13). The successful teachers
rated as "very important" nearly all competencies having to do with Nader-

. standing individual children (section B. for example', PS7, SP6416, G22, SH11,
MR1). They placed very high importance on the ability to interpret the be-
havior of the handicapped or gifted child in terms of physical,' psychokogical,
and emotional factors, and to recognize and provide for individual differences
in each child (section B: B2, C4, SH1I, D3, MR1).

The teachers considered the ability to recognize possible causes of a childli
social and emotional problems and to help alleviate them, u an essential part
of their professional mission, thus again reflecting their impression of the
ever-present hazards faced by the handicapped in making adjustments (section
B: .B8, C9, SH4, D5, MR10). Furthermore they placed high value on ability
to recognize symptoms in children needing referral to other professiosial
persons. They rated somewhit lower the ability to cooperate with other
professions in making a cote study of anP. individual child in order to plan a
program.to meet his needs.

CURRICULUM ADJUSTMENT AND
TEACHING METHODS 4

ApFoximat.:ely one-fourth of the competencies (263 items in all) in the
10 lists were foamed specifically on curriculum or teaching methods. With
ionle variations in evaluations of importance, the successful teachers tended
to place a high value on them. They were roost concerned with the ability (a)

4
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COMPETENCIES NEEDED BY TEACHERS 11

to create a favorable classroom environment; (b) 'ter individualize the curric-

ulum to meet the needs Of each exceptional child even though most children

are taught in groups; () to help the child develop special or compensating

skills needed because of his deviation; (d) to provide, experiences for social

(a) The ability to create a cl4moom environment favorable to growth and
dov.kpa4ross of each individual .child was one of the most highly valued
competencies in thc entire study and formed the center of a constellation

around this function. In the lists (ranging from 72 to 103 items) it was piked
'among the top four in relative importante by teachers in eight areas (section

C: B4, PS1,.C1, SH1, HH4, SO, SM1, G3). This is a complex responsibility

and ability to disc4arge it depends on extensive knowledge and understanding
of human behavior. The skills requited to achieve sukil a goal with groups of
handicapped or gifted children are unique and varied. Because they usually
call for distinctive knowledr and ability in each area, the competencies may

be muchtore difficult to attain ttikmight appeai on the surface.
(b) The ability to recognize and provide for isdividasal difference: in

children who are exceptional becatise of such conditions as blindness or ad-
ness was placed by teactiers near the top of the their evaluation (sec*
C: for exampk, MR4, G7). At the same timc they continually emphasized

the importance of understanding the educational implications of each child's
deviation (section C: for example, D7, 28). There age many illustrations of
these emphases. Teachen who :work with visually handicapped valued ability

to bring experiences dose to the blind child and ability to plan a program to
minimize eye fatigue for the partially seeing child `(section.C: 13I2, PS5).

Teachers of the iblind emphasized the impoinince: to curriculum planning
of their knowing what effect the age of the child at onset of blindness had on
him. Teachers of the socially maladjusted placed high in the list the ability

to provide activities through which each .child could hake an experience of
success and the importance of knowing bow to avoid making stereotyped,
demands on pupils (section C: $b42, 13).

(c) The ability to help a child develop addieI ipecial or compensating
skills needed because of his partkulu deviating a °don is another upect of
curriculum adjustment which was ranked high. teachers. Most obvious ex-

amples are their high rating of the need for competence in teaching braille to
the blind, language and speech development to the deaf, or speech-reading to
the hard of hearing (section C: 1314, 21, DI, 2). Less obvious examples
include the high imponance they placed on ability to help deaf and hard of
hearing chadren learn to analyze situations by using visual dubs (section C:
D24, HH 16). Another enmpk, taken from the *Fes of the gifted, is the
&linty to teach gifted children how to use library, mources (section C: 38),
and to solve problems a'.nd to do independent research (G4, 12). .

, :Teachers in all imp; placed a !relatively high value on ability to teach ball
education. As might be anticipated, this item was give, paiticulat emphasis
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12 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

by those working with the mentally retarded and the physically handicapped

1
(section C: 11322, PS28, C42, SH15, D19, HH54, and MR7). This may be
one more way of their emphasizing the importance of helping the child learn
seltore in relation to his disablity. 4

(d) Superior teachers seem to believe that most exceptional children face
social hazards in our society and that the teacher must constantly be aFrt to
stimulate the child's social growth and to help the child overcome his problems.
This opinion seemed to prevail throughout the study. They tended, for
example, to emphasize ability to provide experiences in the curriculum which
would offer children opportunities for socially meaningful experiences (section
C:' for example, B28, C21, SH7, MR25). Teachers also valued ability to
provide opportunities for exceptional children to work and play with normal
children within the schwl situation. Teachers of gifted children singled out
ability to foster social responsibility as the most important competeticy on their
list and teachers of the maladjusted placed it eighth.

SPECIALIZED EQUIPMENT AND MATERIALS
On the ability to use sp(hcfalized equipment and materials, the findings in

this study leave some rathei conflicting impressions ( table 4, section D) . On
the one 'hand, teachers in the various areas, with a few exceptions, valued
ability to use apiiwpriate teaching aids, designed for the most part to com-
pensate for a handicap, such as a knowledge of the materials in teaching lip
reading. They tended to place high value on knowing the types, sources, and
uses of specialized teaching aids (section D: HH9, SC17, MR3, D18, B26,
PS14, C54, SM42 ) . On the other hand, the estimate of need for competence
in the use of specialized audio-visual equipment, such as talking book machines,
varied somewhat and tended to be lower.

These ievaluations suggest a possible directi for further and more detailed
study of equipment. In such a study it would be desirable to find out what,
specialized equipment has been available to teachers and what resources they
have had for securing such material. Such study would need to be made in
individual areas of specialization.r

,
(

COUNSELING AND GUIDING
The superior teachers, in general, $elieve it is highly desirable for them to

have skill in counseling and guiding echniques. From the total list of such
competencies, which they evaluated, t ey regarded almost two-thirds as "very
important" and none less than "important." (See table 4:section E). In other
words, the teachers indicated that such abilities (which of ccRirse would
require a good deal of knowledge) were among the most valuea competencies
for a teacher of handicapped or gifted children. While on the basis of these
data, there is no way of knowing the intensity of counseling the teachers had

tr.
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in mind when they rated these competencies, they do reflect their belief that
the special teacher himself should be able to counsel pupils in regard to atti-
tudes toward their disabilities as well as toward their educational problems
(section E:for example, B5, PS15). Apparently during their day-by-day work
with handicapped and gifted children, there often arises the necessity for
teachers to give on-the-spot help with various tinds of problems.

The competencies in this group on which teachers placed highest importance
were ability to guide pupils in their personal attitudes toward their physical
deviation and to help them with social and educational problems. And they
also placed high value on competencies which enabled them to counsel pupils
on vocational problems and life goals, although they gave somewhat less
prominence to this type of counseling, probably because a majority were work-
ing primarily with elementary age pupils and because they knew other agencies
also were responsible for such functions.

These ratings on various aspects of counseling and guiding do imply that
teachers need basic knowledge and skill in the field if they are 4o help children
effectively. Training should also increase teacher skill in referring appropriate
problems to other workers or agencies.

TESTS AND RECORDS
In general, ability to use tests and records is a competence which teachers

regarded as important but not of relatively highest value to them in their daily
work-with certain types of handicapped or gifted children ( table 4, section F).
Through their evaluations successful teachers indicated that they ,did consider
as highly important the ability to use those tests and records which helped
them understand and guide pupils 'and individualize the curriculum, but they
placed relatively less importance on the ability to administer various kinds of
specialized tests. Altogether 112 ratings were made in the 10 areas on some
of the foregoing functions.

The general impression to be gained from the ratings is that the teachers
thought they should be able to interpret,and SIM test fe.fiki and various kinds
of record, including educational and medical. Some considered "very imror-
tant" the/ use of cumulative educaticeal records (section F: C34, MR27).
Apparently they did not believe that they should be responsible for admin-
istering certain kinds of tests. Their evaluation of ability to give both group
and ihdividual intelligence tests tpnded to be below the mid-point of the lists,
suggesting that they apparently thought persons other than the classroom
teachers should be responsible for the administration of tests. Here again is a
matter for more study.

WORKING WITH ADULTS AND ORGAMZATIONS
In the competencies which successful teachers rated for relative importance,

there were 139 items in the 10 areas dealing with some aspect of competence
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in working with adults and organizations. They were mainly about ability to
work with (1) other school staff members, (2) representatives of other pro-
fessions, and (3) parents.

Slightly less than half the items received an average rating of "very im-
portant," and most of the others were judged to be "important." Only 2 in the
entire list were evaluated as "less important."

When these teacher evaluations are viewed in summary, there seems to he
a high value placed on competencies which enable them to work with school
staff members..Some of these competencies were plced among the most im-.
portant in the whole list by teachers of partially seeing children and by speech
correctionists (section G: PS3, SC6, 16). In both cases the evaluation is under-
standable because of the type of program which many of them followed.

Xorking with other professional persons outside the field of education was
considered to be "very important" ( for example, section G: C8, SH6, and
section B: 832, PS36). Generally rated lower however, was the need for an
understanding of the purposes and services of local and national organizations
concerned with exceptional children. (section G: for example, 837, PS62,
C68).

On the constellation of competencies related to working with parents, there
were 48 items, and 31 of them were rated as "very important." High evalua-
tions were given to the competency which enabled the teacher to help the
parent get profeisional advice or treatment for the. exceptional child and to
assist the parent of the gifted in developing good adjustment in his thild.

Thus, in a field where it has been assumed that professional team.work and
adult cooperation are exceedingly important, the successful teachers aivarently
confirmed this assumption by rating this function as a most important part
of their work. Later in the report more will be said about the opinions of
other special educators concerning professional preparation to work with other
teachers, parents, and other professional persons in the school and community.

ADMINISTRATION AND ORGANIZATION
OF PROGRAMS

Those planning the study thought that many special teachers probably
carried leadership functions of such a nature that they might require administra-
tive competence, because in many smaller communities the special class teacher
may be the only person with competence in a given aspect of special educa-
tion. With the exception of the speech correctionists, however, the teachers
participating did not seem to agree; they did not put top value on aiiminis-
trative competencies, although they did consider them to be "important"
Speech correctionists placed high importance on knowing about and being
able to use survey procedures for *Wing pupils with speech disorders, on
ability to plan effective speech correction scheduks, and ability to contribute
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to community leadership in establishing an educational program for children
with speech impairments. (Section H: SC20, 22, 9, 30).

SECONDARY DEVIATIONS OR MULTIPLE HANDICAPS

A finding of the study which may be surprising to some readers is the view
of these successful reachers concerning the need for competence in areas of
exceptionality other than the ones for which they have responsibility. In
general, the teachers did not place high importance on knowledge of teaching
methods in specialized areas other than the One in which they were working.
(See table 4, section 1.) A major exception was the value they attached to
competence in teaching children with social and emotional disturbance
(section I: B15, PS35, C35, SH5). The problems of these children, it is to be
recalled, were recognized by the teachers throughOut the study. Social and
emotionalofisturbance is apparendy a problem for which teachers are willing
to accept responsibility along with their own specialities.

In the seven areas where this item was listed for rating, four group of
teachers rated methods of teaching thildren who are emotionally disturbed as
"very important" and three as "important." A second exception was in the area
of the crippled where teachers rated the ability to use special methods in
teaching children with multiple atypical conditions as "very important"
( section 1: C43).

This tendency to put relatively low evaluations on methods of teaching in
other than their own area appears repeatedly in the data. In a list of 87 awn-
petencies, teachers of the partially seeing rated teaching skills in the area of the
blind as 84th in importanw. Teachers of the blind attached more importance
to teaching skills with the partially seeing; out of 82 items they listed it as
iiith in importance.

Perhaps the most extreme illustration of this point of view about odwr
speciplities is found in the way teachers of the physically handicapped rated
instructional skill in mental retardation. For example it was placed 82d in a
list of 96 items by teachers of the hard of hearing, and 71st in a list of 103
by teachers of the crippled. Yet one of the most frequently occurring secondary
handicaps is mental retardation.

At the schools attempt increasingly to provide for as many exceptional
children as possible, the number who will have secondary deviations or multi-
pk handicaps will automatically increase. It, therefore, appears that the
function of teachers of exceptional children should be further studied in order
to determine tbe nature and extent of specialized competencks he should Ire
in areas other than his or. In preparing the teacher for a very specialised
task in educatioA how much proficiency in other areas can colleges realistically
require? How can a balance be achieved so that the preparation will have the
desired depth and breadth?

a



16 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDiEN
A

PERSONAL CHARACTERISTICS OF TEACHERS
The personality of any teacher is of utmost importance. Many studies have

been made and considerable research has been done on personality character-
istics of teachers in general; and so it was decided not to use the resources of
this project to make a thorough study of this admittedly important factor in
teaching success. Through one question, however, this matter was brought into
sharp focus. Teacheri in each of the ten areas were asked whether they thought
they needed personal characteristics different in degree or kind from those
needed by teachers of so-called normal children. More than three-fourths
answered in the affirmative. Most of these teachers took time to comment
extensively in support of this belief. A rather high percentage felt that teachers
of exceptional children should have more than usual patience, and shotild be
mentally alert and have attitudes which made them flexible, resourceful, and
enthusiistic. They also stressed the need for emotional stability, personal
warmth and friendliness, understanding, and sympathy coupled with objec-
tivity, and sensitivity to people.

There were differences of emphisis #.
from area to area. Teachers of blind

children, for example, often mentioned the need for a clear, pleasant voice,
while teachers of gifted children more often mentioned high intelligence and
mental alertness and humility as important characteristics. Teachers of children
who are socially maladjusted or emoticeally ditturbed thought that, along with
other qualities, a sense of tumor was especially valuable in their field.
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A few personal attitudes and chiracteristics were also included fn the com-
petency lists; for the most part teachers rated them as "very important" (tabk
4, section K, page 36)

Committee members, too, identified and described many personal traits which
they thought Were ptrticularly important for teachers in the respective areas
of exceptionality. Committee reports in each area tended to parallel the
teachers' optnions in that area. The committee on the blind emphasized that
teachers in that area needed "versatility, flexibility, ingenuity, imagination, and
complete acceptance of the child" to a greater degree than regular teacher&
The committee studying competencies needed by teachers of socially mal-
adjusted children stated that suitable personal qualities were just as essential
as competencies for work with disturbed children and pointed out that such
teachers need to have good judgment, a sense of humor, perspective, adapi-
ability, and flexibility. Another committee studying competencies for teachers
of the mentally retarded stated that ingenuity and originality were important
characteristics of teachers of mentally retarded children.

The successful teachers also placed high value on the. personality traits of
the directors and supervisors of the school programs. Through free response
comments, 740 teachers of all types of handicapped and gifted chadren portray
such a leader as a somewhat ideal person who is emotionally mature, keen=
thinking, understanding and tactful, Ally democratic, positive, idealistk,
ethical, and who has an honest interest in people.7
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18 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 4.---Specia1ized Competencies Needed by Teachers
of Exceptional Children

[The symbol V indkates an average rating of "very important" I, "important"L, "less important" and N, "not important." The numbers refer to the rank orderof importance according to the average evaluation of teachers in the area. Forexample, under Section A, "Technical Kwledge," the first item, "An undemand-ing of characteristics of children in the special area," was considered "very impor-tant" it was ranked 27th in a list of 103 competency items by teachers of thecrippled. Similarly, the second item. "Types of deviations within the special area(such as stuttering, delayed speech, and organic disorden in the area of speechcorrection)," was considered "important" it was ranked 45th in a list of 96 itemsbz teachers of the hard of hearing]

CENTRAL IDEA IN
COMPETENCY ITEM

Total number of item.
.11111

SECTION A:
TECHNICAL KNOWLEDGE
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TABLE 4.Specialized CompetenciesCoot.

19

CENTRAL IDEA IN
COMPETENCY ITEM

1

Total number of items

An understanding of medical tacten
Cent.

mums of conditions resulting us the
deviation ow lo

conditions which result in loft ol
vision

current theories and controversiesabout
(Magnesia and treatment

causes. prevention, and treat-
meat

diagnosis and plan of medical treai-
meat of hearing defects_ _ . _ _

causes of Marks* impairment._ .

causes of speech defects

An understanding of social and psycho-
logical factors in relation to the specialarea

kinds of social and emotional prob-
Isms which may arise ae a result
of the deviation _

Relative importance I for teachers in the
area of

2
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I re

I ?I
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aria V s
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TABLE 4.Specialized CompetenciesCoos.

CENTRkt. IDE k IN
COM PETENCY ITEM '

Total number a items

An understanding of social and psycho-
logical

behavior symptomatic of delin-
quency ....... _

diff are* between normal and
abnormal behavior at various
age k vets

the role of the school in twining
mentally retarded pupils reach
maturity physically, socially,
emotionally as well as intenectu-
ally

the principles of leadership develop-
meat. including group dynamics. .

An undentanding of
present day issue. in the special

professional literature and referent*
materials in the special area_

research in the special area

certain specific research studies in
the special area (ouch as the fol-low-up studies of gifted children )

Knowledge of the history of education
in the special area .

Knowledge of legal provisions in the
special area pertaining to

education _ _ .... ..
vocational training

employment practices

juvenile delinquency and proba-
tion

general welfare
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TABLE 4.--Specialized CompetenciesA-Cosi.

CENTRAL IDEA IN
COMPETENCY ITEM

1

Total number of itsms . . .

a

fo

A knowledge Com/-

anatomy and physiology (related
to the handicapping condition). .

eye hygiene

payrbologwai terminology

medical tenuinology

hospital terminology

the phonetic etructure of the Eng-
lish Language

the grammatical structure of the
English Inngusgs

terminology related to hard of
hearing

terminology related to speech oor-
melon

the physic. of sound including
fundamental concept n 110.n flair*.

the basic theory of light (including
correct for
teachers y soma)

SECTION B: UNDERSTANDING
THE CHILD AND HIS DEVIATION
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22 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 4.--Specia1ized CompetenciesCow.

el

CENTRAL IDEA iN
COMPETENCY ITEM

Total number of itenyi .

SECTION C: CURRICULUM
ADJUSTMENT AND

TEACHIM; METHODs

(e) Creating a Favor* Clasyree
Blifisreiessewt

Ability to create a classroom atino.-
phere free from 'Immure and ondu-
cive to good mental health...

Knowledge of technique. adaptable for
classroom i4tuations for retie
tension

Ability to work with crippled children
without using premium _ _ ..... _

Understanding the benefits of an in-
formal classroom atmosphere to
personality development iu the
ma1ad4bd child__ _ _ .

Ability to create an environment in
which children participate in group
activities

Ability to motivate children with env-
pling and special health conditions_

Skill in establishing aortal control that
is neither over-restrictive nor over-
protective

Skill in using eternal social control
when necessary_ _

(b) Prevsif for Ioduridiusi Ihirrestros

Ability to recognise and provide for in-
dividual differences by

developing curricilium, making
special whovilona for each child's
unique abilities or handicapping
conditions

bringing pupil-selected activities
into the curriculum

Relative importAnve 1 for teacher$ in the
area of

4

understanding advantages of pro-
Tiding experienees in which the
severely maladjusted child 41121
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comPErnicrEs NEEDED BY Mall=

TABLE 4.--Specialized CompetenciesCoes.
A.

Relative impiwtanoe for teachers in the'
area of

28

CENTRAI IDEA IN
COMPETENCY ITEM

Total number of items _

2 5 II 9

it2 87 86 88

Ability to recognise and provide for in-
differences by

planning activities tn keeping with
medical instructions for each
pupil

i )

14

&toting
y for

to taterniptims ta
therai=y, rest. treatioent

understanding the educational un-
plicaticeis of the deviation, such
as the age of millet of deafness or
blindness or different kind. of
crippling eondit5s. _

unng tear hing tech* with
twain in4ured in serordanc with
implications a different type* of
injury

'planning Program to minimise eye
fatigue. _ . _ . .........

twinging =mimesis close to the
blind

iis4e1opiNii a currioulum to meet
the nee& of each pupil in a
rapidly ehangtha group

adapting manias and methods
used in teaehiaik the amnia to
weds of the parts** mowing

Doesisposo Pool Saab

Ability to additional and aosa-
pmmtory .1 skins seeded bemuse
of the

health habits bt relation to the
haw :heap e"well as eye
to the partially seeing) ......

soospbIs
)b.

pommelatl hy-
giene n tr' w

health e/Iimiation.

mime A touch and hearing to aim-
lysis situations_

use of visual clues to analyse *Wm-

speech skills (such as conversation

problem Nuking and in
research

use a library reeounes

Sett footnotes at end at table.
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24 PREPARATION FOR TEACHERS OF EXCEPTIONAL 94 ILDRN

TABLE 4.Specialized CompetenciesCosi.
=.

CENTRAL IDEA lN
COMPETENCY ITEM '

0

Total number a items

Ability to develop additional and CIOITI-
pensmstory pupil -Coot

reacting

*kill in use of aide and appliances.
inich as talking hooks and bear-
ing

Specialised ability to--
teach braille to tbe virtually hand,

write braille with ease_ . .

develop and prepare work sheet*
and etperipnce storms in braille

write clearly

do bettering

prepare teaching materials in large
1,1* .

teach touch typing to the
handicapped

touch type

teach writing with pea or paned to
the blind .

beach--

auditory traitaitii

spools resdbm (hp reading).

speech development

Images.* developuseat

use the visual speech technique (ot
laboratories)

use the Straws technique_ .

read hp.

know different teclusiques of fip

use diacritical marks

use International phonetic system

use "manual" alphabet in teaching

use "alga" language in teaching.

See footman at end of table.

Relative importanee for teachers in the
area L.4
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COMPETENCIES NEEDED BY TEACHERS

TABLE 4.L-Specialired Competrocies--Cont.

25

CENTRAI IDEA IN
COMPETENCY ITEM

Totiil number of itim

Spoesai ability ta
me of the liberal arta and

fine arta

of the todustrisi arta or craw

knowledge of

curtest events. wiled affairs. and
paitsaal ptukoop hies

a broad range of hooks alki &u I hors

a INN:mid rump of liberal arta and
'CV twin

a broad range of mua k. and
musoftans

knowiecige of

a broad mate a art and anat.*

ortokey and theories of social
c haute

a braid range of industrial arta and
crafts

(i) ProPi&n. fa. Social Growth

Abet to =kis marbsces for woes!
growth

sunigtOnat monad
samisiaghd to the has&

providing a wide nage ot soda
emscisssea.

far
Sad

the
to work play

with normal Adkins

assisting with reareatiroa
sad dub for the

he criptiod children develop a
suited to their abilities_

guiding children into hobbies and
club.

using games and pasty experiences
to foster social development in
child with special health problem.

fostering social responsibility..
fostering the leadership ability at

the gifted

Else footnotes at sad el table-

aeLaure unikm-tancis 1 for teachers tn the
arra of

.

2 3
...

. -
4

I

I
1 1

-..---......

8

815

I a

.. a a,

...,,-1

-

...

... .

9

88

.

'''' Eta

. .

41

V 4

a W a a a.

3i
x E

le

100

__

V all

: "(1al

. a a a a

S 6 7

OD

. .

.1, .

.

414.,A

..

1

83

or

........

----.

87 103 85
_

92

.

V ag

V *

}I

,

IAL

r ale
MP

V e

a...

-..

.

14 44

V

4.

V al

.

. ..

V a

V

I as

1
{ 1

al

I al

..-.

.

44

I .
I n
L is

I al

V

.72

1,

a

I el

a

V I

'

sciences

zone

..... .

.

.4 I

. .11%
_

j.
* 4. 0, 0, 0 0 ... ... . ..... 0 0

'4 " t
1,0

0,0

4 4

t- e

clubs_ ........ ..... ow ..

Cc

tad_ __ a. e I

.....-...

I
1
Cv \

1
.45 w
_..

al..

..........

3
I 1-
It

._

'V la

_

. .
,.

i

, .

. _ . , _ . I la

. . - - e e - - e - .. . . . .. 1 all

. . . - - . . -

- 4,- - . . . . , ... _ . . .. . . . . ..... % r

... . _ . . . I al

. -. .

. .:

s.

1

- .. . ,.. . .. . . . . . . ..... ow".

.... . - - - - -...

,...:.... .. ft V tfl,. in.

'

.. .

-

.

, 0

ow -

.. IM

1.
.

%.

S. 0. 0 ft. .,.. e .. e e

e _ ...... _ _ ..,.. _ _ ...... - _ ..... ..... ..,.

S. e e .... e 1./0 e ... ow

...._ _ . m e imb . ..

,.* GO.

.#

1 . .1
-.-......- ..1 ..-.......-

96
......_

_ . .

_ ..

..

.. ..

.

. .

..

. .

.

1 E. . . . Ill

IP.

V

.
1

I

16

we.

- . 4

do



- 26 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 4.Specia1ized CompetenciesConi.

CENTRAL IDEA IN
- COMPETENCY ITEM

Relative importance.' for teachers in thearea of

1 2 I 3

Total number of items
I

82
f

87

Ability to play a piano and direct a
rhythm band

Ability to provide additional curriculum
experiences needed because of the
deviation:

enriching experiences to compen-
sate for lack of first-hand experi
ences due to hospitalisation or
illness

vicarious experiences through story-
telling

a wide range of visual experiences
for deaf children

choral speaking, public speaking,
puppetry, for the speech handi-
capped

foreign languages...for the gifted_

Ability to provide out-of-tlassmom ex-
periences by

planning for necessary adjustments
in making field trips

luting community resources

using out-of-school situations when-
ever possibk

pluming assembly programs suit-
able for deaf chi ren

(4) Other Teaching Adaptations

Knowledge and ability in tool subjects
using phonetic attack in reading

teach 4-ading by wide range of
methods

provide remedial reading

eye movements in reading_ _ _

teach spelling by various methods_

teach arithmetic around concrete
situations

Ability to provide experiences in subject
matter fields:

physical education (including ori-
entation and travel for the blind)

See footnotes at end of table.
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COMPETENCIES NEEDED BY TEACHERS 27

TABLE 4.---Specialized CompetenciesCont.

CENTRAL IDEA IN 41"
COMPETENCY ITEM

- ---

Relative importance 2 for teachers in the.
area of

9

2

Total number of items 82!11. -",11 ...

Ability to provide experiences subject
matter fielrlaConi.

music._ _

dramatic arta

arta and crafts

fine arta

industrial arta

domeoctic arta

Ability to teach--:

a multi-grade _ _ _ _

a multi-grade class at tbe elemen-
tary level

..

11
ffil

3

87

...E111

4

103-

a multi-grade clan at the elemen-
tary

Know
met

of specialised teaching
and curriculum at the

elementary level only

secondary level only..... _ - -

elementary and secondary level_ _ I 67

Ability to carry on a speech correction
program at the--

elementary 19vel only

secondary level only

both elementary and secondary
levels

A knowledge of
current methods of teaching in the

special area

principals of learning applied to
teaching the mentay retarded

curriculun develonent for the

SECTION D: SPECIAL
EQUIPMENT AND MATERIALS

Ability to select and use specialised
equipment sucks as materials for lip-
reading and for speech correction_ _

Sos footnotes at ead of table.
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28 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE ILSpecialized CompetenciesCow.

CENTRAL IDEA IN
COMPETENCY ITEM I

Total number of items

Relative importance I for teachers in the
area of-

82

ii
3

87

1

4

103

Knowledge of

types, lounge, and uses of spec
ised teaching equipment and ma-
terials (such as large-type books
for the partially seeing).

types, sources, and uses of such

tion
as cut-out tables and

chairs_

typ= sources: usesand of self-help
corrective equiranent

bourns Of procurement of special
materials for deaf children

materials useful in teaching file-
leading

arta and crafts media for partially
seeing children

type faces and sine of print_ _ __

toys, games, recreational equip-
ment suitable for use with chil-
dren who have special health
problems

Ability to use toys as educational tools
Competence in hewing aid.

skill in giving "first aid" to hearing
aids_

of factors involved in
fitting aids

knowledge of basic theory of else-
trun

heks

as
g
applied

skis
to amplifiers

and arin

Ability to use audio-visual equipment

audio aids (such as group hearing
aids for the deaf)

audio-visual aids (such ae movie
projectors and tape recorders)

visual aide (mph as film strip pro-*tors)
tape and voles recorders

to evaluate physical environ..
t of elanroosn, Imeluding Ubtâng

A. to make effective um of elan-
room lighting, furniture arrangement,
eta..

Bee footnotes at end of table.
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COMPETENCIES MEM BY TEACHERS

TABLE 4.Specialized CompetenciesCotst.

29

CENTRAL IDEA IN
COMPETENCY ITEM

1

Total number of items_ _ 4111. 4I

SECTION E : COUNSELING
AND GUIDING

The ability to counsel children in the
special area concerning their

personal ttitudes toward their
handicap

personal attitudes..

motional problem and personal

motional and social probkms____.

educational problems__

social problems

limitations and potentialities

educational and vocational prob-
lems

vocational problems and life goals_

The ability to carry out an educational.
vocational, and social guiciante pro-
gram for the gifted

Specific eounseliag skills in

intensive therapeutic counsel ng_

Play theraPY

oerupational placement and post-
school, follow-up

voestionakgukianceo

accepting rale oil parent figurs.....

developing self4mposed social eon-
trol in socially maladjusted pupils.

developing self.eulicissay in mew
tally retarded pupils.

helping shy ehildren develop into
weltiedjustecl individuals

in%irr ins children tagsVidartsueiczthisoon-.

of various pore , tUd
tie

Abty to work with actual shakes in
heL. them wept the child with
a

use footnotes at and of table.

Relative impmtanee 2 for teachers in the
area of-

A
1.11 1
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30 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 4.-Specialized CompetenciesCow.

CENTRAL IDEA IN
COMPETENCY ITEM

1

Total number of Rims _ _ _ .

Ability to interpret educational pro-
grams, problems, and abilities of deaf
children to normally hearing children

SECTION F: TESTS AND RECORDS

Ability to keep and use, in the specialarea
individual, cumulative records of

children

anecdotal reports

reports and case Motorise_ _ ......
Ability to draw educational interpreta-

tions from
medical reports (such as ophthal-

mological reports on blind
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audio

psychological reports

inpreted results of individual
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interpreted results of prirtive
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interpreted rerdts of 4.4 tic
tests of reading and ant 4 tic
disability

reports of social workers

case records and histories

Ability to administer--

informai tests of visual acuity_

screening tests of visual acuity _

informal tests of hearing efficiency
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COMPETENCIES NEEDED BY TEACHERS

TABLE 4..Specia1ized CompetenciesCotst.

CENTRAL IDEA lN
COMPETENCY ITEM

Total number of items

Ability to administer to children m the
' special area

individual tests of mental ability

group intelligence testam.
grain non-ianguage testa of mental

Ibiliti Nkr

aptitude tests

group intrest sad special aptitude
testa

group teats of personality and social
and emotional adjustment_ _

social maturity scales

soeiometrk testa

projective tests

group achievement tests

diagnostic M. of reading and
arithmetic disability

Ability tlk devise informal tests '43E
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)82 PREPARATION FOR TEACHERS OF EXCZPTIONAL CHILDREN

TABLE 4 Specialized CompetenciesCoot.

CENTRAL IDEA IN
COMPE:TENCY ITEM

elimmD

- 111
Total number of items_ _

.51III

Ability to work with other school
personnelCoosi.

whb administrator. for
Washing accommo-

&Woos_ __

Knowledge of organisation and opera-
tion of public *shoal systems ..

Understanding the relationship of a
speech earrectios program to the
total school

Ability to work with other professional
personael

as a member of a load team.

by cooperating in general plan of
treatment with medical personnel_

la vocational rehalAbtat ion agencies_

Undsretanarg the services rendered
bi--

mediae) specialists_

physical therapists_ _ _ _ _ _

occupational tlyrapists ... ...
speech correetioniste_

grareaciatistl._ .

social workers. _ .

recreation leaders_

non-medieal specialists. such as
mythologists and mead workers_

Understaading the purposes and serv-
ices of--

community =ies and resources
(such as and vocational
rehabilitation species_ _ _

national weeks concerned with
ezettPtkoal childless much as the
Conseil for E.ms01
dies).... 71' A, 4IP .....

Ability to work with pumas by
them obtain information

elides sad ageasiso........
WO*. them obtain medical mirk*

and eare- -

See footnote, at sod ol table.
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CO P TEN CM NEEDED BY TICACHERII

TABLE 4.Special!ked Competewiescoset.

CENTRAL IDEA IN
COMPETENCY ITEM

&dative importance 2 for teachers in ths
area of

11

Total number of . 87

Ability to work with parents by--Coni.
.r4

ith them general110' Aims wedical
treatment. . _

helping them maintain good health
habits hi their child

helping them whoa child transfers
from one school situation to
another__
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PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 4.----Specialized CompetenciesCoss.

CENTRAL IDEA IN
COMPETENCY ITEM

Total number of items...
- ma...a...a,

Ability to interpret special programs toCont.
school administrators.. _

Mated professional personnel

non-prokeetional school workers,
such as bus drivers

SECTION H : ADMINISTRATION
AND ORGANIZATION OF

PROGRAMS

Ability to ndminieter an educational
program for children in the special
Mat

1

..

Ability to plan an effective speech cot-notion schedule_ ........
Ability to evaluate educational per-

sonnel, proitrame. and materials

R different Ways provid-twgie&
of

organising educational pro-
grams in the special area

Ab&Mty to contribute to communityi.hip in establiahinj an educe-
tional program for cbAldieti in the
special area .

MU in identifying children needingspecial help
recognising and of

vision impairment in the general
school population

knowiai and using survey and re-
Venal procedures to find pupils
with speech defects

identifying
lt.**

variou types of speech
difficu

differentiating between maladjust-
ment and mental retardation....

SECTION I: TEACH!NG I N
MORE THAN ONE AREA OF

EXCEPTIONA LITY

Ability to use accepted special methodsI. teachhig children with multiple
atypical conditions

of methods of teaching ehil-ICsol
dren via are--

Socially and emotionally disturbed-

ems tootaotes at onto/ table.
4

Relative importance for teachers in the
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1 COMPETENCIES NEM= BY TEACHERS

TABLE 4.Specia1ized CompetenciesCossi.

CENTRAL IDEA IN
COMPETENCY ITEM

Relative importance for teachers in the
area cd

Total number of items

Knowledr methods of teaching chil-
dren who areCent.

Mentally retarded

Gifted. _

Blind _

Partially sighutd

Deaf

Hard of hearing. _

Speech handicapped.

Crippled (including (enthral pal-
sied)

ilirrehral palsied

6.:41 A phasic _ -

Ability to carry on speech correction
program--

under the direction ot a speech
correcticnkg

112

1 Ii
3 4 5

17 103 85

1 om I n I n I 64

I 04 1 64 I I

I. se

I se I w n

with only the oessaionsi help of a
speech ooriectiosiet _ _ .....

the education and psy-
of various types of estop-

children

SECTION I: EDUCATION OF
NORMAL CHILDREN

KAsiedo i methods' and techniques
of teacit normal children

Knowledge and understanding of philo-
swami concepts underlying present.-
day education

Ability to serve as a regular classroom
teacher.

Knowledge of claimroom teaching meth-
ods at the

nursery and kindergarten level_

*mastery level

secondary *el

See footnotes 6i end of taboo.
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86 PRIPARATION FOR TEACHERS OF 11XCIPTIONAL tHILDREN

TABLE 4.Specialized CompetenciesCow.

CENTRAL IDEA IN
COMPETENCY ITEM

Total cumber al items_ ......

SECTION K :

PERSONAL CHARACTERISTICS

Ability to
remain objective, while !vitamins

sympathy arid sftisitivity _

accept Atkins without overt cesa-
Wes reaction . . .

accept arid henna from children's
eastributions

tolerate anti- behavior par-
ticularity wiles &vetted toward
authority

win the trust and approval of chil-
drys

sae isormaly

hear bonsai speech elsarty (with or
without a lissiMg aid)

aummicia cAsarly and propagateearns*

Relative importance I for teacher. in the
area of
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COM 0. 4NCIES NICIDIM BY TIRACH128

TEACHER COIMPETENCIES: PROFICIENCY RATED
LOWER THAN IMPORTANCE

In this overview report of opinions about competencies, attention must be

called to mie other finding. Special teachers in all ten areas of exceixkmality
rated the list of specific competencies summarized above not only for
tance" but also for their own "proficiency" in using these competencies in their
daily work with exceptional children. On some items the teachers as a group
rated their proficiency higher than they rated the importance of the competency.
In other instances the reverse was true

Of s ial interest are those competencies which received very important
rat which the reached evaluations of proficiency were significantly

These, together with rank order, are given in table 5, for each of the
10 areas. As can be seen from ,these lists, teachers expressed smile lack of
proficiency in competencies of high importance, such u ability to help and
guide exceptional children and the ability to work with other adults and orpni-
rations. They also showed lack of satidsttion with proficiency in many highly
valued competencies of technical importance in their area of specialization.
The emphasis on inadequate ability to deal with the social and emotional
problems of exceptional children pervaded tixse evaluations.

Reasons for these differences in the ruin 'f importance and self.

competence are open to speculation; it is not wi the rope of this study -

to explain ttxse differences The most significant thing about them is that the
opinions came from "superior" teachers themselves. This sutgests that there
may be an even greater "gap" among teachers in general. These data provide
one more clue to professional needs in txxh preservice and inservke education.

4

I Each of the ten sets'af teacher competencies were statistically analysed in two ways: ( 1 ) to find ow
whether each insiornideal teacher tended to rate himself "good" on the skills and abilities be had rated es

"very important", and ( 2 ) so see whether there were my items on which there was a statistically sigaids-

cant difference between the importance and proficiency ratings of the teachers, a yes*. la general
then was found to be a rather high but varying relationship between the rating assigned by the teachers
on the basis of the impanels:* of a competency and the proficiency they believed they possessed in It.
la other words, umbers showed oily a moderato seadescy to rate as important those items which they

felt individually proficient On some items the teachen as a group rased their peoisciency higher thee
they rated the imponance of the competency. In other lama= the reverse was true. The method used
to determine statistically significant dWetences is given in appendix C of the mas banning. See list inside
back cover.
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38 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 5. "Very Important" Competencies on Which Teachers'
Self-Ratings of Pro&ienp Were Significantly Lower

Than Their Riigi of Importance, by
Area of Exceptionality '

Rank order (4
important* COMPFTENCIF$ - 1 prtioclency I

Rank cyder of

3

1 5

23

So

0

141_IND items in area Iwo

A knowledge or understanding c4----
the signifteance (4 the powdble effect of the porio-ecoeomic eon-timon and Aional climate at tlie homy on the blind chilli

sortal . r and intellectual development.

the medical. emotional poreholovoal_ 'oral, and eduestional
rn plies time of Wildness

method. and technique* (4 teal-hula the socially and emotionally
disturbed child

The ability--
to provide blind pupas with orrod-tkinitbre tn the curric Ilium fortrenenne in rhyinnaledueetion (skill in orientation and travel

including recreational activitiessl

to help hlind children with redirect to their vocational prxthlenieand life soak

25

Nik

:16

PARTI 411 Y fita7 Arm* in ores hat'

A know ledge or understanding tvf
4 aocial and emotional problems arming from partial lose of vision

The
29 to eouriedl partially fleeing children with reirect to theu tor*-

. .

34 1 dev-lop Wonted and guide partially seeing pupas into bobber*.
di carillon& interviste, and clubs smiled to their abilitiee.

lima" problem!. and hie goals,
A

A Inolliedge or undemanding of
the methods or teehniquee of tear=, the eccially or emotionally

disturbed child.

CRIPPLED (1 03 Sterne in area list)

32

35

43

46

The ability--
to detect the crippled pupil's worries,

action aimed at alleviating them.
11.

to use teething techniques with
with our present Ital..- of the
typo» at iniury.

to help clippled children with their yeretion4 problems and

ki'Pak- or understanding of
rniertt and techniques of teaching the socially and emotionallydisturbed child.

and to plan eourses a

brain _1. "usedehilosseesarid=

The ability
to use accepted special teaching method* and) procedures inteaching crippled children with multiple atyOical conditions,

such as those who are mentally retarded, gifted, or acoustically
handicapped.

A knowkdge or underetendists of
the difference between teaching-learning processes of the crippled

with orthopedic handicaps and those with neurological
handicaps.

72

77

71

70

73

540 footnotes at end of cable.
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COMPETENCIES NEEDED BY TEACHERS

TABLE 5. 'Very Important" (Iounpetertcies C

Hank ,11

ttiWtAIW

4

2

5

1 0

77

CVAIPFT`r NCI Di

39

Hank artier ot
Prv0vc-oenc-T,

1 l= 11E kl TH PROB LEM S items area

A ,in,(rtst,amii: 4 (4
the ikkoriki aryl emotional mrhtrh rn ante frvilii tkj

cardiac hmitatatitl

at ml t -
tit) tie te-Pt the ch11,1

action aimed zi

,a kin,terptan:44ns
th,las arid it-,--hnultkenk (A1 tie4t tuns the socially and etn(Lionall)

child

11101 -4111.1 pf`t ri arid t

tair -MU ns ttbeile

The ah4hty
to 1 41-14 tit tni-crugtratlis and enrarhins materialø to thelIP children

tn ()tier vote, rortren, le for lack A 6ritt -hand riperprnoklt(tie tA)

holikpl Wits 100

141 de type ways cif rn( b-t ri stinj VK i ka viti-,) may hare become
apatheitt

31

hi

11

1)Fj4iF terns in-art-a

11-w- stably
tO teach Allot-1-h tieve1(tlbert1 and %,--rwe trnvit-,,N-rnipent (ita.1

pupa. by u-te (It , ire n hoaft tuch at' the elements. P llat.14-*,
it hole wwti inpttuu. and atidi14bry nbtthkidr4

to re44-Nigniro posit* fsamr- c -iri*1 11.Am-10H-tem! and emot tonal
maladjustments evf t1e-411 children, zwii to participate in planning
c-Ivurvwv o scum aitrig at *Deviating thew

to IMI1111 Le and develop a rurricidum for dotal children oda the
twain* cit their i ndi ñd sJ nreemis anti poitenuaLitamb

Lo help parr rite get information yr-barb enli airenst them in faring
the arming hum haring a-deaf child u the

to CXIfl1 deal children wttb re4ere.et to their emotional prohlerrai
and attitudes toward theit handinap.

pate with other members al a twolawahlinal warn tn help-
Lug parents with wobbling ralauki to Lbw deaf ehtkils occupa-

_toad places's _

to toad) auditory tvy me or more methods. ouch Ihe Gold-
stein'. A Tivehniqus, and the tinutithurat Method.

35

45

27

HARD OF HEARING in area last)

3

6

17

28

41

The altility--
to erisl_4re hard of bearing pupils to self-e=duenticat oven-outing

their difficult:Am, and to adjust to a hearing w6rid.

to help 'went, understand their child's limitations and potentials.

to develop for each hard of hearing pupil ducaLion. 1 program
whkh is total coit4nu ulving the parents and
regular school penorne1.

to teach the hard at hearing pupil to time and setvioe his heating
aid.

to help parents understand orrupatima !placement.

24

23

445

69

See footnotes at end oi tabie,
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40 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TABLE 5."Very Important" CompetenciesCont.

Rank order of
importance COM PETENCIFF Rank order of

proficiency I

SPEECH HANDICAPPED (86 items in area list)

3

5

14

23

25

29

31

The al-ilitv
to help parents understand tl eir child's speech problems andpereonal attitudes.

A knowledge or understanding
vf how the child grows and develops physically, emotionally,socially and intellectually.

The ability
to inspire pupils with spcech liandicaps to self-education forovercoming their difficulties.

A knowledge or understanding
of current information on causes (emotional and pbxpical) ofvarious types of speech handicaps.

The ability
to cooperate in developing for each pupil with a speech or hearingprthlem an educational program which is total continuousprocess involving the parents, regular school iersonnel and thespeech correctioniits.

A knowledge or understanding--
of the dynamics of human adjustment.
of services rendered by such medical specialists as physicians,pediatricians. endrocrinologiate, Atieurologists, otologists,

psychiatrists, oral surgeons, ort hodontists.
The ability

to make inte tations from information supplied by otologists,otolaryngologists, oral surgeons, orthodontists, and othermedical specialists.

1

2

SOCIALLY MALADJUSTED (88 items in area list)

A knowledge or understanding of
techniques adaptable to classroom situatkmw for relieving ten-sions and promoting good mental health.
the advantages of providinroxperieness In which pupils ean besuccessful.

15

26

29

24

31

48

47

1

MENTALLY RETARDED (100 items in area list)

5

6

12

20

24

The ability
to interpret the behavior of mentally retarded pupils in terms ofphysical, psychological and environmental factors.
to help mentally retarded pupils develop self-sufficiency in dailyliving and in planning for the future.
to differentiate between social and etietknal maladjustment andmental retardation.

to provide a wide range of experiences In community living tali*mentally retarded pupils.

to analyse the factors which have contributed from infancy to thelanguage development of each mentally retarded pupil, toevaluate cosktinuously his level of development and to provideappropriate learning experiences at this level.

20

42

52

. 68

See footnows st end of table.
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COMPETENCIES NEEDED BY TEACHERS

TABLE 5.--"Very Important" CompetenciesCost.

41

Rank order ot
im portanoe 2 COMPETENCIES

Rank order of
proficiency 3

GIFTIKD (72 items in area list)

9

13

18

20

A knowledge or understanding ofIP
individual differences in special interests, abilities and talents of

gifted pupils, and their implications for educational planning.

the effect of the emotional climate of the home on the gifted
child's growth, development and attitudes.

principles of leadership development and human relations, in-
cluding a knowledge of group dynamics.

The ability
to carry out an educational, vocational, and social guidance pro-

gram for the gifted.
I

2')

28

39

60

1 These competencies received an average ratios of "very important" by teethe,* in the respective
areas and the ratings of importance were significantly pester than the sell-ratingOof proficiency. SeeAppendix C, page 113, for the statistical procedures used to determine significant difference. Other items
in each area received evaluations of importance which were significantly different from the self-ratinp
of proficiency. These, however, received ratings of "important" or "less important" or "not important".
For the complete lista, together with teacher evaluations, see the area bulletins, limns of which are listed
on the inside of the back cover.

3 See page 113 of appendix C for a detailed description of the statistical procedures used to determine
the rank order of importance.

See page 113 of appendix C for a detailed description of the statistical procedures used to determine
the rank order of proficiency.
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, CHAPTER III

Opinions on Adequacy of Professional
Preparation

HIS CHAPTER contains fp. report of opinions on the general strengths and
weaknesses of professional preparation of teachers of exceptional children

in both initial college and university programs, and as it is later applied in
the practkal situation of the school system. In the preceding chapter an over-
view wa.1 presented of a large number of distinctive competencies which were
thought to be valuable by superior teacher& In this chapter opinions will be
presented on the development of these important competencies in special
teachers and on some other aspects qf their professional preparation. These
opinions are provided by four groups of special educators: by superior teachers,
by college and 'university faculty members preparing such teachers, and by
directors and supervisors in State and in local school systems.

Each of the four groups of special educators looked at professional prepa-
ration from somewhat different points of view; thus the questions asked of the
groups varied according to the position and work of these educators. To illus-
trate, college instructors were generally asked questions about the adequacy of
the college programs; special teachers, about their own training programs; and
State sand kcal directors and supervisors were asked about the effectiveness of
more recently prepared special teachers in their school systems. A variety of
questions and rating terms was used in the inquiry forms as can be seen in
graphs 1 to 7 and in tables 6 through 8.

large proportion of the opinions in this chapter were secured from four
groups of special educators who replied to a series of questions on certain
aspects of professional preparation by answering "yes," "no," or "undecided."
Only affirmative (satisfactory) answers are reported here. (See graphs I, 2, 5,
6, 7.)

Opinions on which much of the data in this chapter is also based were
secured through three questions directed only to teachers. The first was de-
signed to secure ratings of self-competence (proficiency) on the competencies
which they had evaluated for relative importance in their work with children.
The teachers evaluated their own proficiency on the competencies on the rating

.1 scale of "good," "fair," and "not prepared." The average self-ratings reporied
for all areas of specialization are summarized in table 6. (The item wu
Included in this summary table only if the item had been presented for rating
in five or more areas of specialization.)

a
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OPINIONS ON ADEQUACY OF PROFESSIONAL PREPARATION 43

The second question on which teachers expres*sed opinions was on the rela-
tive importance of certain practical experiences for preparation to work in hill
own area of exceptionality. (See table 7.)

The third question on which teachers expreued opinions in this chapter was
on the adequacy of practical experiences in their professional preparation. This
they did by indicating on each of the items whether their college or university
preparatice had been "about right," "too much," "too little," or "none." These
teacher opinions are presented in table 8.

Also included in this chapter are opinions of all four groups of special
educators on the amounts of specialized student teaching and classroom teach-
ing of normal children needed by those preparing to teach xceptional children
( see graphs 3 and 4 ).

This chapter is cmicermid specitically with: ( 1) Specialized teacher compe-
tenciestheir development and application; ( 2 ) the contribution of practical
experiences such as snident 'teaching to professional competence, and (3) some
overall aspects of planning and administerisg a university program of profes-
sional preparation.

SPECIALIZED TEACHER COMPETENCIES:
111EIR DEVELOPMENT AND APPLICATION

The opinions of all four groups of special educators are available on at least
some aspects of developing and applying teacher competencies. Not all groups,
however, had an opportunity to express opinions on all questions. When
opinions are available they are incorporated here.

How well are the important distinctive competencies being developed in
initial preparation and continued into the teaching situation? Many opinions
were collected on this issue. They are summarized here in order to give a
general indication of the strengths and weaknesses in developing and applying
desirable teacher competencies.

The general impression to be gained is that teachers are best prepared: ( I )
To use specialized metliodi and teaching aids, ( 2) to provide for group pu-
ticipation in the curriculum according to each child's abilities, and ( 3 ) to
teach at appmpriate developmental level& They were apparently least prepared
to identify the underlying causes of social and emotional maladjustment,
especially when it is complicated by the presence of a handicip or high talent
The foregoing generalization is based on the level of satisfaction of the groups
of special educators observing the teachers as well as those responsible for
college program& ( See graph 1 ) . Teachers themselves indicated they were
best able to make provisions for individual differences, to counsel children
about their personal attitudes toward their handicap, and to work cooperatively
with other professional persons. As a group they were least well prepared to
provide curricular experiences in domestic or industrial arts, to give individual
intelligence tests, or to administer a special education program (see tabk 6).
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-

8411



G
R

A
PH

1.
O

pi
ni

on
s 

of
sp

ec
ia

l e
du

ca
to

rs
on

 th
e 

id
eq

ua
cy

 o
f

so
m

e
as

pe
ct

s
of

 th
e

pr
of

es
si

on
al

pr
ep

ar
at

io
n

of
 te

ac
he

rs
of

ex
ce

pt
io

na
l

ch
ild

re
n

St
at

e
=

 D
ir

ec
to

rs
 a

nd
sp

ec
ia

lis
ts

 in
 S

ta
te

de
pa

rt
m

en
ts

 o
f 

ed
uc

at
io

n
L

oc
al

=
 D

ir
ec

to
rs

 a
nd

su
pe

rv
is

on
 in

 lo
ca

l s
ch

oo
l

sy
st

em
s

C
ol

le
ge

 =
C

ol
le

ge
 s

ta
ff

 m
em

be
rs

re
sp

on
si

bl
e 

fo
r

pr
og

ra
m

s
of

pr
ep

ar
at

io
n

f 
te

ac
he

rs
 o

f
ex

ce
pt

io
na

l c
hi

ld
re

n
T

ea
ch

er
=

 S
up

er
io

r 
te

at
he

rs
 in

 th
e

va
ri

ou
s.

of
ex

ce
pt

io
na

lit
y

A
n

at
m

w
co

un
ec

tis
sO

ar
s

de
no

te
s

a 
si

gn
if

ic
an

t d
if

fe
re

nc
e 

be
tw

ee
n

th
e

gr
ou

ps
in

pe
rc

en
ta

ge
of

 s
at

is
fi

ed
re

sp
on

se
s.

A
n

ar
ro

w
fr

om
a

ba
r

to
a 

su
b-

gr
ou

p 
ite

m
as

p
de

no
te

s
a 

si
gn

lic
an

t d
if

fe
re

nc
e.

A
de

qu
ac

y 
in

:

A
.

U
N

D
E

R
ST

A
N

D
IN

G
 th

e
E

X
C

E
PT

IO
N

A
L

C
H

IL
D

_B
as

ic
pr

in
ci

pl
es

 o
f 

ch
ild

gr
ow

th
an

d
de

ve
lo

pm
en

t

_I
de

nt
if

yi
ng

 c
au

se
s 

of
 s

oc
ia

l a
nd

m
ot

io
na

l
m

al
ad

ju
st

m
en

t

Pe
rc

en
t o

f
op

in
io

ns
 in

di
ca

tin
g 

sa
tis

fa
ct

io
n

if
Su

b-
gr

ou
p 

(
us

ua
lly

 w
ith

in
 th

e
0

50
10

0 
to

ta
l

co
lle

ge
 s

ta
ff

 g
ro

up
)

si
gn

if
ic

an
dy

 d
if

fe
re

nt
 in

pe
r-

ce
nt

ag
e

of
 s

at
is

fi
ed

re
sp

on
se

s
V

C
ol

le
ge

 p
er

so
nn

el
D

ir
ec

to
rs

 o
f

sp
ee

ch
 c

or
re

ct
io

n,
 9

0%

s-

41
-

_.
.)

.

.

G
ro

up

35
%

47
%

49
%

56
 %

7n

_

4

11
%

;

4.

-



B
. C

W
it

R
IC

U
L

 U
M

PL
A

N
N

IN
G

,
=

A
M

M
O

M
IT

I1
02

11
1,

 a
nd

 A
ID

S

Ph
ia

cu
rr

ic
ul

um
 s

ui
te

d 
to

 I
nd

iv
id

ua
l

an
d

gr
ow

ne
ed

s

A
llo

ca
te

 s
uf

fi
ci

en
t

tim
e

in
 s

tu
dy

in
g

cu
rr

ic
ul

um
s

pl
an

ni
ng

an
t a

dj
us

tm
en

t

T
ea

ch
 a

t
ap

pr
op

ri
at

e 
de

ve
lo

pm
en

ta
l

Ii
m

e1
 o

f
pu

pi
ls

P
ro

vi
de

po
sy

 p
ar

tic
ip

at
io

n
ac

co
rd

in
g

to
 a

bi
lit

ie
s 

of
 e

ac
h 

pu
pi

l

U
se

 s
pe

ci
al

iz
ed

m
et

ho
ds

an
d

te
ac

hi
ng

ai
ds

U
se

sp
ec

ia
liz

ed
m

et
ho

ds

U
se

sp
ec

ia
liz

ed
 a

id
s;

lie
s

jo
oi

m
ot

as
at

 e
nd

 o
f 

gr
at

a,
M

t*
41

.

C
ol

le
ge

 p
er

so
nn

el
In

st
ru

ct
or

s 
in

:
2

m
en

ta
l r

et
ar

da
tio

n,
 7

3%

C
ol

le
ge

 p
er

so
nn

el
 -

-
D

ir
ec

to
rs

 o
f

sp
ee

ch
 c

or
re

ct
io

n,
 9

6%

a
'

p.

;

,4

48
%

0
64

%
P0

--
Z

59
%

.
co

sp
ee

ch
co

rr
ec

tio
n,

0 Z

50
t Z

59
%

>

,o

4%

.0

84
%

0

so

.

1

o

v 0 01
4 0 'V

.
V g a 02 0 z 0.

.
r

w

w
e-

i Z



os
.

A

G
R

A
P

H
LO

on
s 

of
sp

ec
ia

l e
du

ca
to

rs
on

 a
de

qu
ac

y 
of

pr
of

es
si

on
al

pr
ep

ar
at

io
nc

os
t.

A
de

qu
ac

y 
in

:

C
. T

O
T

S 
an

d
R

E
C

O
R

D
S

D
ev

el
op

in
g 

an
d

in
te

rp
re

tin
g

ed
uc

at
io

na
l

re
co

rd
s

In
te

rp
re

tin
g 

ps
yc

ho
lo

gi
ca

l
.

m
ed

ic
al

re
po

rt
s

%
ar

o

In
te

rp
.r

et
in

g
ps

yc
ho

lo
gi

ca
l a

nd
ed

uc
at

io
na

l
re

po
rt

s

M
ak

in
g

us
e

of
 m

ed
ic

al
re

po
rt

s

U
si

ng
gr

ou
p 

in
te

lli
ge

nc
e

an
d

ac
hi

ev
em

en
t

te
st

in
g

ko
Pe

rc
en

t o
f

op
in

io
ns

in
di

ca
tin

g 
sa

tis
fa

ct
io

n
2/

Su
b-

gr
ou

p 
(u

su
al

ly
 w

ith
in

th
e

.
50

10
0

to
ta

l
co

lle
ge

 s
ta

ff
gr

ou
p)

9

t
Sp

ee
ch

 c
or

re
ct

io
n

pe
rs

on
ne

l i
n

0

si
gn

if
ic

an
tly

 d
if

fe
re

nt
 in

pe
r-

ce
nt

ag
e

at
sa

tis
fi

ed
re

sp
on

se
s

V
;

G
ro

up

I'm
-

St
at

e
de

pa
rt

m
en

ts
, 6

2%
Z

11
1%

Pi

62
%

56
%

0 go
s g

4I
.

_

.

,-
--

,

J
.

I
_

1
0 z P 0 02

41
1

53
%

;

I.

an
d

-

I

4

0

4
3

,
,

44
%

-



D
. W

O
R

K
IN

G
 w

ith
A

D
U

L
T

S,
A

G
E

N
C

IE
S,

an
d 

O
R

G
A

N
IZ

A
T

IO
N

S

Fa
m

ili
ar

ity
 w

ith
se

rv
ic

es
 p

ro
vi

de
d

by
 s

pe
ci

al
iz

ed
 c

lin
ic

s

K
no

w
le

dg
e 

of
ag

en
ci

es
 a

nd
 h

ow
 to

se
cu

re
 th

ei
r 

se
rv

ic
es

a

Sy
st

em
at

ic
or

ie
nt

at
io

n 
to

 s
pe

ci
al

iz
ed

cl
in

ic
s 

an
d

ag
en

ci
es

E
.

O
R

IE
N

T
A

T
IO

N
to

 A
L

L
 A

R
E

A
S

E
du

ca
tio

n 
of

 e
xc

ep
tio

na
l

ch
ild

re
n

Se
e 

fo
ot

no
te

s
at

 e
nd

 a
 g

ra
ph

. p
ag

e
41

.

.0

I.

77
%

IL

;
.

t

38
%

34
%

,3
2% 33

% 36
%

-t
"

49
%

A

63
%

I 
Pr

51
%



M
V

P
.:

1

G
R

A
P

H
.-

-O
pi

ni
on

s
of

sp
ec

ia
l e

du
ca

to
rs

on
 a

de
qu

ac
y 

of
pr

of
es

si
on

al
pr

ep
ar

at
io

n.
--

C
oo

t.
A

de
qu

ac
y 

in
:

F.
 W

O
R

K
IN

G
w

ith
 G

E
N

E
R

A
L

E
D

U
C

A
T

O
R

S

U
nd

er
st

an
di

ng
re

la
tio

ns
hi

p 
be

tw
ee

n
pn

er
al

 a
nd

sp
ec

ia
l e

du
ca

tio
n

0
Pe

rc
en

t o
f

op
in

io
ns

 in
di

ca
tin

g
sa

tis
fa

ci
tic

tn
50

10
0

A
bi

lit
y 

to
"

fi
t i

n
"

w
ith

ge
ne

ra
l e

du
ca

to
rs

G
.

A
D

M
IN

IS
T

R
A

T
IV

E
 F

U
N

C
T

IO
N

S

In
iti

at
in

g 
an

 e
du

ca
tio

na
l

pr
og

ra
m

in
sp

ec
ia

liz
ed

 a
re

a

A
dm

in
is

te
ri

ng
 a

n
ed

uc
at

io
na

l
pr

og
ra

m
in

sp
ec

ia
liz

ed
ar

ea

Su
b-

gr
ou

p 
(u

su
al

ly
 w

ith
in

th
e

to
ta

l
co

lle
ge

st
af

f
gr

ou
p)

si
gn

if
ic

an
tly

 d
if

fe
re

nt
 in

pe
r-

ce
nt

ag
e

of
 s

at
is

fi
ed

re
sp

on
se

s

:1
11

11
85

%

61
%

C
ol

le
ge

pe
rs

on
ne

l
--

D
ir

ec
to

rs
 o

f
sp

ec
ia

l e
du

ca
tio

n,
 8

7%
A

II
 s

ta
ff

in
.

m
en

ta
l

re
ta

rd
at

io
n,

 8
3%

In
st

ru
ct

or
s 

in
sp

ee
ch

co
rr

ec
tio

n,
 5

0%

I
C

ol
le

ge
 s

ta
ff

 m
em

be
ev

al
ua

te
d

on
ly

 th
ei

r
ow

n
pr

og
ra

m
s

of
 p

ro
fe

ss
io

n&
pr

ep
ar

at
io

n.
 S

ta
te

 a
nd

 lo
ca

l
pe

rs
on

ne
l e

va
lu

at
ed

re
ce

nt
ly

.
pr

e-
pa

re
d 

te
ac

he
rs

 in
 th

ei
r

sc
h

w
is

te
m

s
;

te
ac

he
rs

pa
rt

ic
ip

at
in

g 
in

 th
e

st
ud

y 
ev

al
ua

te
d 

th
e

in
st

itu
tio

n
at

 w
hi

ch
th

ey
 r

ec
ei

ve
d 

th
e

m
aj

or
 p

ar
t o

f
th

ei
r 

pr
of

es
si

on
al

°
pr

ep
ar

at
io

n.
 O

nl
y 

th
e

op
in

io
ns

 o
f 

te
ac

he
rs

pr
ep

ar
ed

 s
in

ce
Ja

nu
ar

y 
19

46
 h

av
e

be
en

 in
cl

ud
ed

he
re

.
Q

ue
st

io
ns

w
er

e 
sl

ig
ht

ly
di

ff
er

en
t f

ro
m

gr
ou

p
to

gr
ou

p.
Se

e
ap

pe
nd

ix
 D

 f
or

 e
xa

ct
w

or
di

ng
 in

 th
e

in
qu

ir
y 

fo
rm

a.
'T

he
. p

er
ce

nt
ag

e 
of

 o
V

in
io

ns
 is

 b
as

ed
on

 a
ns

w
er

s 
to

 e
er

ie
s 

of
qu

es
tio

ns
 w

hi
ch

w
er

e 
an

sw
er

ed
by

 !
le

s,
" 

"n
o,

"
or

 "
un

de
ci

de
d.

"
O

nl
y

re
sp

on
se

s
In

di
ca

tin
g 

"s
at

is
fa

ct
io

n"
ar

e
re

po
ri

ed
he

rr
.

O
n 

th
e

ite
m

s 
in

cl
ud

ed
in

 G
ra

ph
1,

ih
e

av
er

ag
e 

pe
rc

en
 o

f
re

sp
on

se
s 

in
di

ca
tin

g 
"d

is
sa

tis
fa

ct
io

n"
w

as
 2

4,
 w

ith
a

ra
ng

e
of

 3
 to

66
; t

he
 a

ve
rs

4r
e

pe
rc

en
t o

f_
 "

un
de

ci
de

d"
re

sp
on

se
s 

w
as

 2
1,

 w
ith

a 
ra

ng
e 

(A
ri

l t
o 

31
.

0
a

D
if

fe
re

nc
es

 b
et

w
ee

n
th

e
pe

rc
en

ta
ge

 o
f 

sa
tis

fa
ct

io
n

of
an

y 
on

e 
gr

ou
p 

an
d 

si
ll 

ot
he

r
gr

ou
ps

 c
om

bi
ne

d 
w

er
e

co
ns

id
er

ed
 to

 b
e

si
gn

if
ic

an
t i

f
th

e
pr

ob
ab

ili
ty

 o
f 

ch
an

ce
oc

cu
rr

en
ce

 w
as

 0
.0

1
or

 le
ss

. S
ee

ap
pe

nd
ix

 C
,

pa
ge

 1
13

, f
or

 s
ta

 is
tic

al
pr

oc
ed

ur
es

 e
m

pl
oy

ed
.

4

t
c

w

V

6.
11

G
ro

up
.

V
04

'
n 43 g .4

.
m

%
,

\A

54
%

67
't

68
%

=
I



OPINIONA ON ADEQUACY OF PROFESSIONAL PREPARATION 49

TABLE 6.Self-Evaluations of Proficiency of More Recently Piwared
Teachtn on Some Selected Competencies

[Symbols represent the areas of exceptionality in which the competency item was
included: B, Blind; PS, Partially .eáng C, Crippled; SH, S health problemc
D, Deaf; HH, Hard of hearinx SC, Speh corrudon SM, Socially maWjusted;
MR. Mentally retarded; G, Gifted.]

Competency

SECTION A: TECHNICAL
KNOWLEDGE

Types deviation within the spe-

General plan of medical treatment.

Ottani of conditions resulting in
the deviation

Effects of different home environ-
ments on children in the area

Research In the special area

Professional literature and refer-
ence materials

History of education in the special
area

visions for education of
Le!eiiicro in the area

Anatomy ind physiology related
to the handicapping condition

SECTION B: UNDERSTANDING
THE EXCEPTIONAL CHILD

Recognising as:kid providing for in-
divtdual differences

Recognising possible causes of and-
helping to alleviate social and
motional problems ci each child

Recognising symptoms needing re-
ferral to other probational per-
soaps'

W= as a member of proles-
team in main a case

study of a child ht order to plan
Manes

SECTION C: CURRICUMTM
PLANNING, TEACHING
METHODS AND AIDS

Developing eurriculuni making
special provon for each child's
unique abilities or handicap.

Developing a twig's
free from pressun andat=tilervee
to good mental health

Planning kt 118111104ry adjust-
neat. la making field trigs

See famous at mod at table.

4

Ares a
exceptionality

PS,C,HH,SC,MR,O_ _

B,PS.C,D,HH,SC.MR

B,PS,C,D,HH,SC.MR.

B.P8,C$H,D,HH.SC,
M R

All area.

B, PS ,C . D . H H.
M R.0

B,117,D.8M,

B, PS,C.SH,D,HH,SC _

B.C,SH,D,M R ..

B.C$H,D,M R

B,P8,C.811.8e

B,PS,C,8H,D.HH.MR.

C,D,SM ,M 11.0

B,P8.C.814, 1111.8CM - -

B,C,8H,D,1111,M R

Percent checking s

Good

3

Fair

4

64 30

29 56

62 a5

63 30

34 57

60 40

47 48

42 51

55 40

84 16

65 33

77

70

76

96

63

22

26

24

13

33

Not
pre-

pared

Areas in width
the percent of

"good" re-
differed

significantly
from the eor-
responding

percent in all
other areas
combined 1

44

6
4

SC, 87; MR,
41

14 B, 6

3 C, 80; B. 37

B, 85; D, 12

SM, 30

PS, 72

D, 81 ; SC, 71 ,

C, 25

BC. 92

4 ....... tee

D.83;IM38

I

of
cial area

e.

3

11,DJIHJIM R ,C1.

4

7

9

0

5

5

0

1

1

0

0

3

. r

s.

.... 0. 40 Os Os In

!f.

a

a

Alt

8
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TABLE 'S.Self-Evaluations of ProficiemlCoist.

COmpetency

1

SECTION C ; CU RRICU LU M
PLA N N I NGCoat.

Teaching at elementary and sec-
ondary levels

Providing opportunities for the
to work and play

with normal children

Providin4 opportunities in the
currieuitifill

health educ&tx . _

physical education.

musk'

dramatic arta

arts and crafts

fine arta

industrial art._ . _ . .

domestic arta

Knowledge of types, sources, uses=vial equipment and ma-

Ability to use audio or audio- vasual
aids

SECTION D: COUNSELING
AND GUIDING

Counts children

ocial problems__ ..... _

vocational problems and life
goals"

personal attitudes toward
handicap

SECTION E: TESTS AND
RECORDS

Kist= and using educational

Making ducational iMerpteta-
does from--

medical reports__ .
perm.. reports__

social work reports... _

See loom= Stied of able.

Area of
extwptionality

B,11H,8M.MRA

P8,C,8H ,D,H M R

All except SC

II, PS, D ,SM .M R .G _ .

All except SC. _

AU except AC

AU except SC

el

AU except SC

All except SC

AU except _

14,PS.C,SH.HH.4C1
SM,MR

4

AU except irdtpti

MR

11,114,C,t111,D,11,8M,
M R

R,PS C,811.D.I1SM.
M

All areas .

All areas

All exempt SH

M. .

Percent checking

Good

54

73

54

38

44

35

16

27

65

70

77.

61

44

79

73

50

62

5

Fair

4

Not

pared

5

42 5

28 3

2

34 12

38 24

44 11

46 19

40 16

29 33

36 37

33 2

5

21 2

37 2

44 12

20 1

31

32

ao

2

9

6

4

Atom in which
the percent of

"good" re-
Ina* differed

significantly
from the cot-
responding

portent 1st all
other areas
combined

6

H11, 80, SM,
32

Ia. .

MR, 76

F111. IS

C. 63

miti,a3;1617

MR, 63. 1114.
19

MR, 36

MR 46. D. 9

PS, OS , 811. 41

4. .....

OMB

swan; P8.70

..... WI, MI

I

haise*... .d

for
_ I.

terials

their
educational pri

- -

Amm..

0.4.

_

.

.

PS.C.SH. 11 H .8M .

11,1)S.C.8H.D.1111.

All except SC

.11 0 0 ow,

3
...

pith-

.11

.4

2S

2

+NM,.

4

11,

_ do.

1. O. 0 c. 0 40

- ...... 4.11111. 4.

ED 0. 0"4" 0, fig

mammas

_

_ _

_

fir 4m.

2

_ _

SC.

_

_ 411.

69

44

25

C. 23
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TABLE 6.Self-Evalustions of ProficiencyCosi:

Competency /

- .4

SECTION F TESTS AND
ECO R

Administering to children is the
special anm

group achievement testa

sorkwrietrie testa

group intelligence toots_

individual tests of mental
ability

SECTION F: SECONDARY
HANDICAPS

Knowledge by teachers in other
areas col methods of teaching

socially and emotionally
maladjusted

mentally retarded.. . ......

gifted

SECTION 0: WORKING WITH
ADULTS AND ORGANIZATIONS

W= with other *Awl par-
to develop an integrated

Program lot oath ohilti

Working vita *Awl administra-
ton and &Mitosis, in so=

sadoisawoons=Zits
Kieg:zr aimed by

kraal organisation

Knowledge d astiossi organiali-
time sosoomod with education
or welfare ai okildna in the
smell says

Workiag with other prakolosol
pommel as a team number

4

Helping parents ot 'abt informs-
tiOn from clinics amdfaitooeim

Helping parents with

school placement

occupational placement.. .

with child's limitations and
potentialities

Participating in porentreebool
tivit

See footloose at sad of able.

Ntrilsot checking

Ares of
tete

Good

2

Atlas in which

_tbLizt
er tif

"good tw-
dflorod

significantly
from the ear-

Not rinpooding
Fair pre- gement ht all 64

pared other WOOS
earnbiped

4 3-
All triitiept 8C 57 79 15

CAB ,Shi .11 FL,G _ 24 33 U
Cw8H.D,H,8M,14 RAI 42 34 24

All except SC_ _ 21; 32 40

11.PS,C,SH.D.HHAIR, 43

34

11,P8,C,814.D.Flit _

111,P8,D,1111,8C.MR_ __ I 71

B.PSCSH.D,HHJC. 35
Mit

4e

4I 22

50

24

11,0i,D,11.10CJIM, 73 SS

All anis 54 41

C. Hif AC AIM SO 19

PS.C,1111.D.MIJAM. S5 40
MR

.R,P8,C,SH.D.HH_. 66 77

B. PS.C.SH, NI R 32 46

8, PS,C,SH ,D, IT H.M R _ 33

11,PS.C.D,HH 62 34 I 3

.

a

6

11,27. Mit, 76

8M, la; HH,
13

IMO a

B.111; fitil,44

D. TS, IBM, IS

PS. 23

1

R EX1-- Cont.

.

Kam
gtxc

--

.

ae-
;I=

..

.....
-

. 0 S e a _ _ __ea_

=.

3

25

ss

43

-

I

9

25

5

22

5

6

2

5

6

22

2
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TABLE 6.--Se1fEvaluations of Prilicietwxcool.

Ayes of
Competency slreptronality

,

V"

SECTION H. ADMINISTRATIVE
FUNCTION

Knowledge 4 different ways of or-
educational programs

for crea_ to special area

Interpreting the special program
and needs and abilities of excep-
tional children to regular school
personnel. genereJ public, and
others

Con tritu tins to °community leadlbr-
ship in establishing educational
programs for children to epee*
&ma

Administering an ducatkonal pro-
gram for children tn the special
area

SECTION I: TEACHING
NORMAL CHII.DREN

Knowledge of methods and tech-
nigtans of teaching normal chil-
dren

PO,SH.SC,SM,G

PS.0 HH,SM,G._

14,11.11(',SH H
SM

,AC,

H .M R _

Ft PS, C 8
Shi.d

,1).1414.

normal amebas

Good

3

67

21

Fair

49

31

45

Not
pre-

pared

Areas ia whisks
the wont of

"good" no-
Imam Mined
sigailasa*
from the coop.=tits
other areas
001Ik ',biked a

4

b / PS, ei

2

N,

12 SC, 60, D. 21

50

1 ..... .

1614f-evaluations 1 teachers are repotted in this table only when Li* competency item was includedin at least eve of the area lists. Only the self-evaluaucnis of teachers mewed arse* January 1946 areincluded.
I Original competency items have been gene to some extent. Pee Wok I in the area publicationssuch as those listed on the hoick of the back cover for the exact wording of each item.
g The teaches*, rated their own proficiency (eel, potency ) oo Us: individual eompstenctes inown areas which woes summarised in table 4. using as s Waal scab: "=.9 Isar &ad "not PreThe psrovatags of teacher 4)piiiiose maned in than table is bred masher evaluat6oss.

mamba* haws been rounded, total doss not always equal 100.

all otiose areag4otobisod "good were OCIallidOMI4 61) V .

between the of Umbers La am arosAhooklag "good" tad ibex=
was 0.01 at lbw Ilse C. pimp 111. fee Amami:kid pr000 mapiorsa.

41.7114mal,

m..11111im

1

. .

1/4

(..".1411 D. . _

1

.

'

.

......

. 80 19

tOrnal

their

ea
4144i...;-*.

perces

SE
.!.., ropbel:',Ity

5.4.

I

4
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Of the three groups considering teacher competence and preparation, ttw
college faculty members =premed greater utisfactkm than the directors and
supervisors of edwarion for eixceptianal children in State or kwal school sys-

tans. The teacher competency on whkh there was the widest divergence of
opinion (on the one hand in the college situation and on the other in the
schod situation) was knowing the servkes of community agencies and clinics.

There may be a bask reason for the difference in ratings of college staff
members and Scram and kcal special educators. It is quite possibk that the
most extisive program of initial preparation for the teacher candidate could
mover be broad enough, or der enough, Of specific prepare a
teacher fix mme than a beginningand that real competencés will &yelp!)
only as the teacher works and matures, under rod supervisors in a local

_Funnuinity.
()Onions of these four groups of educators are reported here around the same

broad general groupings used to discuss teacher competencies_ They are: ( I )
Technkal knowkdge; ( ) understanding the .exceptional child; ( 3 ) curriculum
planning, adjustments, and teaching methods; (4) counseling and guiding;
( 5 ) using tests and records; (6) working with adults and organizarions; and
( 7) working with more than one arra of exceptionality.

Terboical KosouPirdge .

The term "technkal knowledge"- was cited in this study to describe the
bodies of knowledge related to the deviating conditions of the exceptional
child. Opinions in this report on the value aryl application of these important
cmpetencies are based only on teacher opinions. In rating such competencies
ttw teachers elpressed varkd views, with highest emphasis on knowing the
characteristia of the exceptional child and the kinds of social or emotional
problems that may arise u the result of the deviating condition. The teachers
also evaluated their own tedinkal knowledge, and mast of them gave them-
selves proficiency ratings of "good," or "fair" ( table 6, section A). Each area
ccenpetency committee identified bodies of technkal knowledge (such as the
process of communication as it relates to deaf children) which they felt teach-
en should have.

It is tmfortunate that balancing o0inions on the adequacy of teactxx knowl-
edge and ability to apply such knowledge were not also sotight from other
educators. This is rierhaps an issue for deeper, search, for more study is needed
on both the exact nature and extent of the technkal knowledge which is
desirable for teachers to have in the various areu of exceptionality.

Usderstatadisig the Exceptional Child

The study expiated the extent to which teachers were beini prepared to
understand the individual child and his deviation as it affected the child in his
situation at school and his broader social and rotiona! adjustment to life.
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When the opinions on the important function of understanding the child were
brought together, several significant matters became apparent. The successful
teachers considered it as a highly valuable part of their work, for as just
reported in Chapter II, they evaluated as "very important" nearly all the com-
petencies related to this function (table 4, section 13).

What did the other three groups 9f special educators think about teachers'
ability to perform these functions? The two questions asked of them were.at
different ends of a scale of complexity and dealt first with basic principles of
child grow* and development and -second with the ability to identify causes
of maladjustment. Even on so fundamental a competence as the first there was
not complete satisfaction. Less than 50 percent of the State directors and
supervisors believed the teachers were adequately qualified (graph 1, section
A). Local supervisors and college faculty members, however, .seemed to view
the situation

*more
favorably for a higher proportion of them were satisfied

with the basic preparation of recently graduated teachers. Local directors and
supervisors, and college faculty members, differed significantly from the State
persOnnel, with the degree of satisfaction ranging from, 47 percent to 78
percent. The directors of speech correction programs in colleges and univer-
sities differed with their university colleagues and held even more favorable
opinions, for their average level of satisfaction was 90 percent.

Turning to the second question, the much more complicated matter of
identifying causes of social, and emotional maladjustment, it appears that this
was the function on which the participants in the study obviously felt the
teachers were least well prepared. Less than half of any group expressed satis-
faction. The directors and supervisors of State programs were least satisfied
of all. However, this is a function on which teachers are receiving professional
preparation. All teachers participating in ihis study had apparently had at least
some preparation, either in their initial college program or after they had
begun to work with exceptional children. ( For teacher self-evaluation see
table 6, section B, column 5, under the heading "not prepared.") Further,
most teachers said they kvere "good" in recognizing and providing for individ-
ual differences of children in their classes. However, as many as one-third of
these successful teachea thought they were only "fair" in recognizing possible
causes of social and emotional pioblems of each child and in the ability
,to alleviate the conditions resulting from them (table 6, section

These opinions again call to attention the problem of the teac prepara-
NOon in dealing,with the social and emotional difficulties of children for future

cnsideration in planning professional standards and curriculums for prepara-
tion of teachers of exceptional children. This point is emphasized as an issue
for chel. more study. Over and over it can be noted in the data collected tlitat

- superior teachers regarded ability to deal with social and emotional problems
as of prime importance, but at the same time felt relatively less secure or less
qualified to provide the service needed. Does lack of competency result from a
tendepcirof colleges to train the teacher primarily for group or classroom work

,

,
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witb children? Or is competence to help people with their 'social or emotional
problems a frontier in working with peopleincluding childrenin which
members of other professions feel a comparable lack? Is it, perhaps, a basic
skill which we have not yet developed to a substantial degree in our society?

Curriculum Planning, Adjustment, and Teaching Methods

Competency in curriculum development and adjustme t as well as profi-
ciency in the use of appropriate teaching methods was st gly emphasized in
,the teachers' evaluations. As was reported in chapter It-more than one-fourth
of the competencies identiffed in.the ten lists were concerned with some aspect
of curriculum or te,aching methods and aids. There were variations in evalua.
tions from item to item and from area to area, although it was noted that
very high ratings of impthtance in the entire study were placed on competence
in this specialized function (table 4, section C). Furthermore, the superior
teachers thought that theY themselves were "good" in a_lame number of curricu-
lum-building skills (table 6, section C) . Nearly all apthem agreed that they
were either "good" or "fair" in developing and adjusting the curriculum and in
using teaching methodAnd aids.

The other 3 groups of special educators also registered high satisfaction with
teacher preparation and skill in curriculum adjustment and the use of
specialized teaching methods and aids. On the proficiency of .teachers in these
functions, the average ratings of satisfaction of the 3 groups of special educa-
tors were well above, the 50 percent mark, and on the ability to use specialized
methods and aids it went as high as 89 percent (graph 1, section B).

The most marked differences of opinions imong State and local directors
and supervisors and the college staff members were on the teachers' professional
competencies: (1) to provide in the curriculum for group participation,accord-
ing to each child's abilities, and (2) to use specialized teaching methods and
aids. Among the college staff members, from area to area, there were also a
few significant differences of opinion. For example, those responsible for the
program gh the mentally retarded were more satisfied with the time made
available to teacher candidates for studying curriculum planning than were the
other staff members with a similar function in their areas of exceptionality.
(See right hand column of graph 1.)

Counseling and Guiding

On the function of giving help to the child with educational or social
problems or with negative aOudes toward their handicaps, we have opinions
only from teachers. Yet these opinions seem to represent some of the most
striking findings in the study. As was mentioned earlier, the teachers placed
hi:41 value on competencies which would aid them in counseling and guiding.
(Refer to table 4, section E.)

a
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In view of the importance the participating teachers placed on guiding and
counseling competencies, it should be noted that 'about one-third of these supe-rior teachers rated themselves as only "fair" in the performance of these skills.
Opinions were not collected from the other three groups of special educatorsand it is possible that their standards for adequacy of professional qualificationson these functions might have been even more rigorous. The amount and typeof counseling and guiding skill which the various types of special education
teachers need might well be the focus for research.

Using Tests and Records
The findings provide information on the use of certain tools teachers needin gaining s._ien understanding and making evaluations of exceptional children.It is to be recalled that the teachers themselves rated more than 100 items on

these functions and that the evaluations varied considerably from item to itemand from one area of exceptionality to another. The competencies evaluateddealt mainly with developing and interpreting educational records, using
intelligence and achievement teits, and being able to make educational inter-
pretaions from psychological, social, and medical reports (table 4, section F).(Of the 112 ratings, 15 were "very important," 86 "important," and 11 "less
imponan t."

The teachers have expressed some opinions which may serve as guidelines
for professional standards. For example, they considered it quite valuablein general foi them to be able to interpret and use test results and variouskinds of records, including both educational and medical. They did not, bow-
ever, seem to feel they should be responsible for administering certain kindsof tests.

On how well the usse of tests and records are being taught to teacher
candidates and on teachers' ability to use them in practical situations, opinionsare available from all four groups of educators participating in the study
'(,see table 6 and graph 1). On all items the satisfaction of non-teacher per-
sonnel was around the 50 percent mark. However, some statistically significant
differences of opinion were found among the groups of special educators bothon the adequacy of teachers' preparation in developing and interpreting edu-
cational records and on interpreting medical and psychological records.

The more recently prepared teachers seem to be in general agreement withthe other groups of special educators, for about one-half of them ratedthemsdves less than "good" in administering group tests of intelligence or
achirtement. Only abOut one-fourth thought they were "good" in t4e adminis-tering of individual intelligence tests. Before full use can be made of theopinions reported here, more attention should be given to the unresolved issueof the teachers' role in administering tests.

)
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Working,Tritb Adults and Organizations

On the development of the. important function of working with others,
about three fqwths of the college staff members felt that teacher orientation
to chnics and agencies serving exceptional children was systematic and adequate.
The employers of teachers seem to have a different impression. Only about
one third of them felt tikit teachers on the job had a satisfactory working
knowledge of either specialized clinics or community agencies, or how to secure
their services (graph 1, section D, page 47). Teacher opinion, as reported
in table 6, section G, page 51, fell between these two extremes. Only a fewtot
more than half of the more recently prepared successful teachers said they
had a "good" knowledge of services provided by community organizations.

Here again there may be some connection between the competence of these
teachers and the amount of practical experience in their pmfessional prepara-
tion. In general a little less than one-third of them thought the emphasis in
their professional preparation on observations of various kinds of community
resources had *been "about right." In fact rather large numbers reported no
experience of this kind at all in initial preparation (table 8, section C).
Furthermore, it is to be remembered that the teachers giving these opinions
had been singled out by their supervisors u "superior" and for this reason
may have been far better than average in the ability to cooperate. It may be
that unselected teachers would have an even greater need for competence in
working with adults, organizations and agencies than thck data suggest.

It appears that college faculty members as well as &rectors and supervisors
of educational programs should take more responsibility for developing a
knowledge about and ability to work with community agencies and organiza-
Oons. Part of this should undoubtedly be borne by the colleges and univer-
Sides during initial preparation of the student; part should also be a responsi-
bility of the leaders of State and local school systems, and part should be the
responsibility of the teacher himself. Community resources are becoming
increasingly complex, and it appears that the development of the special
teacha to work with other agencies and orginizations should be a continuous
process, and should have strong emphasis in various types of inservice programs.

Working ,In More Than One Area of Exceptionality

Increuin0y, the schools are attempting to provide for large numbers of
everely haniilicapped children, find thus are automatically including more
pupils who h4ve multiple handicaps. As has been pointed out, this study does
not include ótemive analysis of the implications of this trend for teacher
competence or prepsration. Findings do, however, suggest that teachers have
shown a tendeicy to value competence in one area of specialization rather
than in several (tabk 4, section I).

-

q



58 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN
-yr

Only about half of tach of the four groups of special educators was satisfied
with the degree of teacher preparation in the orientation to the edscation of
various types of exceptional children (graph 1, section E). In support of this
opinion, it .9Pas found that a relatively small number of the teachers rated
their knowledge of teaching methods in areas other than their own as "good"
(table 6 section F), and even more striking, many teachers reported they had
not even had opportunity fop systematic observation of children with multiple
handicaps. About two-thirds of them said they had had "too little" or "none"
of this type of observational experience as a systematic part of their own

v

~mot Mew, 111. Tab& Soods
11.

Learning to control breath stream for speech.

preparation (table 8, section C). While this condition may currently be
undergoing some change, the matter is probably one for further .study. (Refer
toaliscussion in chapter II, page 15.) The fact that so many teachers had never
had an opportunity in their preparation to learn systematically about other
exceptional children might explain some of the rather contradictory findings
and especially the evaluations of importance which the superior teachers
attached to certain relevant Competencies.
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PRACTICAL EXPERIENCES
IN PROFESSIONAL PREPARATION

§9

The general picture drawn by these opinions on professional competence of
teachers of exceptional children suggests strongly that higher teacher coin-
petencepakticularly in certain functionsshould be developed in initial
preparation and continued through inservice programs. There has been 'a
recurring implication in this study that supervised practical experience should
play a very important role in improving the preparation of teacher candidates
for their responsibilities.

How much imponance did teachers themselves place on such practical
experiences as "student teaching," "systemalic observation," and "opportunities
to use tests and records"? Did the various groups of special educators think
colleges should put more emphasis on this part of preparation? What would
be a desirable amount of practice paching with exceptional children? Did
they regard teaching experience with normal children as a favorable factor in
the professional background? Sonie opinions on these questions gathered in
this study will be presented in the following paragraphs.

1

value of Practical Experiences

The superior teachers made some judgments on the value of practical experi-
ences in initial professional preparation. The activities which they rated are
concerned mainly with practice teaching, clinical experiences, planned observa-
tions, and the use of tests and records. Evaluations of the relative importance of
these were made by teachers in each of the ten areas in much the same way as
evaluations of the competencies were made. Ten lists of practical experiences
one in each area.of exceptionalitywere developed by the study staff. They
were pretested, reviewed, revised, and submitted through inquiry forms for
evaluittion by -the approximately 100 superior teachers in each of the areas.
They were rated in each area of specialization on a 4-point scale of "very
important," "important," "less important," and "not important." Here again
the ratings in the respective areas were converted to average ratings of relative
importance and placed in rank order. These sank order items are also used as
identification numbers. In tiiis report the opinions of teachers in ten areas are
assembled and are to be found in summary in table 7.

There can be little question about the importance of these experiences, since
none was valued so low as to have an average rating of "not imponant: and
only a few were rated "less important." The five highest ranking experiences
in each area were spread. over a rather wide range, including student teaching
and .ation of various kinds and interpreting records and reports. Teachers
rated stadent teaching at the elementary level near the top of the list in all
areas of exceptionality.
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TABLE 7.Teachers' Opinions on the Importance of Practical Enieri-
. ences in Professional Preparation
[The symbol V indicates an average rating of "very important"- "important";
L, "less important". and N, "not important." The numbers indicate the rank order of
importance and the identification number of the item. For example, under Section A,
"Student Teaching," the first n in the left-hand column, 'student teaching of
normal children' was ranked lb* teachers of the blind as number 7 in a list of
22 items; the second item, "student teaching in special day schools or classes" was
considered very important by teachers of crippled children; they ranked it number
3 in a list of 29 items.]

EXPERIENCE

1=1

1

Total number of items rated in
each area

SECTION A:STUDENT TEACHING

Student teaching of normal children_ _ . _

Student teaching

in special diy .schools or elapses

in a school -stem

in regular cases with accelerated
or enriched curriculum

in residential schools

in hospital classes

in convalescent homes

in sanatorium clime.

in home instruction

at nursery level_

at elementary level

at secondary, level

in regular academic subject.

in reading braille

in writing braille ___________

in auditory training

in language development

in speech development and yoke
improvement

in speech development

with cerebra) palsied

with aphasic

in lipreading

A

See footnotes al eAd of table.
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TABLE 7.--Teachers' Opinions on Practical ExperiencesCost

EXPERIENCE'

Total number of items,rated in
each area

Student teachingCorti.

in school systems

with groups

with individual children

in speech clinics

with groups

411 individual children

SECTION B:
CLINJCAL EXPERIENCES

Hearing tasting with audiometer

Diagnosis of speech disorders

Diagnosis of ability, interests, and apti-
tudes

Counseling individual children_

SECTION C: PLANNED VISITS
AND OBSERVATIONS

Student observation of teaching in the
special area

Observation of regulat classroom teach-
ing at different gme levels

Planned observation

in day schools and classes

residential schools

Planned vis

to community agencies serving the
eiceptl child

to organisations interested in wel-
fare of children in the special area

throughout the community to dis-
cover and analyse how best to
use available resources

to rehabilitation centers

to vocational rehabilitation agencies

io . police, parole, and judicial
marries.

to. hospitals

to Convalescent homes

to sanatoriums

4 See famous on sad of able.
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TABLE 7.Teachers' Opinions on Practical ExperiencesCow.

EXPERIVACEI

a

Total number of items rated in
each area

SECTION C: PLANNED VISITS
AND OBSERVATIONSCont.
to homes of individual exceptional

children -

Planned observation--

in dinicp'
cerebral palsy _ .

speech and hearing

otological

psychological .

child-study_ . _ _. _ . _

of work done by

ophthalmological specialists

occupational therapists

physical therapists .

speech correctionists

of children with multiple handicaps_

in classes dealing with -other types
of exceptional children_ _ _ . _ _

of multi-professional mile confer-
ences on individual children

teacher conferences in the special
area

SECTION D: EXPERIENCES IN
USING TESTS AND RECORDS

Developing and interpreting individual
educational recoras of exceptional
children

Drawing educational interpretationsfrom
cumulative educational records.. _
case records _ _ _ _ _______ . _ _ _

psychological reports

See footnotes it end of table.
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TABLE 7.----Teachers' Opinions on Practical ExperiencesCost.

EXPERIENCE I

Total' number of items rated in
each area . _ _ ________ - 10,'

Drawing educational interpretations
fromCorti.

medical reports

ocial work reports

Developing case reports based on first-
hand study of individual exceptional
children

Evaluation of importance I by teachers
in the area of-
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29
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I 17

I 1

.IMMIN...
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11
I.

22

I

=11
11

18

MM. Nib eV

.11. ID

I 17

I Wording oi the items has been edited slightly for tabular pnweaiiation. For exact wording of items as
they appeared in the inquiry forms in each of the 10 areas of exceptionality, see the area publications.

3 The rank order numbers also serve as an item identification number in the original list of experiences
as reported in each area publication. See Appendix C, page 113, for a descripticm of the statistical pro-
(*dune used. Because ot differences from one area list to another, only rough comparisons of these tank
order numbers are possible. For further information, see appendix C, page 113.

a One unrelated item on instruction in administering an educational program for mentally retarded
children has been omitted from this table.

The teachers, in rating practical experiences, placed rather high importance

on observation of both teacher and multi-professional case conferences designed

to plan for individual exceptional children. This is an evaluation to note,
especially in relation to some of the evaluations the teachers made on their

awn competencies.

AmoNst of Practkal Experience
Granted that practical experiences are valuable, how have the colleges been

doing in providing them? A disconcertingly small number of special educators
(including college staff members) thought that teacher-candidates were spend-

in* epough time in their initial preparation on practice teaching and observa-
tion (graph 2, page 64.) Opinions of more recently graduated superior
teachers on the adequacy of practical preparation also support this view. (Table
8, page 66.) A large number of these superior teachers reported that they had
experienced "too little" or no opportunity for practice in aftlying the principles
learned in their more theoretical courses. From the mass of data collected and
presented in table 8, it would seem that for many teachers initial preparation
had not include!" any exOritces designed to develop niany of the can-
petencies they vilued most. Even at the elementary level, only a few more than
one-half 'of the teachers registered their student teaching experience as "about
right," and approximately half reported no e&-perience at the nursery or
secondary level.
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PREPARATION FOR TEACH= OF IIICIPTIONAL CHILbUN

TABLE 8.--Opinions of Recently Graduated Teati*n on the Amount of
Emphasis Given to Certain .Practical Experiences in Their Own

Specialized Preparation
[Sylithcas represent the areas of exceptionality in which the competency item wasincluded: B, Blind; PS, Partially setinx C, Crippieck Ulf SPecial health problems;D, Deaf; H, Hard of hearing; SC, Speech correction; SM, Socially matadiustettMR. Mentally retarded; G, Gifted.)
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TABLE 8. a pinions of Recently Graduated TeachersCons.

pewieoce
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dren
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LE 8.---Opinions of Recently Graduated Teachers-7-Cosi.

Experience'

1

SECTIONIC:PLANNED VISITS
ANDOBSERVATIONSCont.

Homes of exceptional chil-
dren

Children with multiple han-
dicaps

Classes dealing with' other
types of exceptional chil-
dren,

Regular classroom teaching
at different grade levels

SECTION D: EXPERIENCES
WITH TESTS AND

\RECORDS

Drawing educational inter-
pretations from

cumulative educationa
records

case records

psychological _

, medical reports__ _

social work reports_

Developing and interpTeting
individual educational rec-
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Developing case reports
biased on first-hand study
of individual exception'al
children

Area of
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All except D
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H,SC.M R
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HAC,Mit

SM,G

SM,G

4MMalinirr....
I

11115,.

Original experience items have been generalized to some extent. See, 3 The percentage of opinjons is bawl on the participating teat:
these practical experiences. They expressed their opinions by ohm
their college or university_preparation as "abo right," "too much? ,

Differences between the percentage orteachErs ia. one area ohm
of teachers in all other areas cbmhi4ed checking "about right"...
probability of occurrence was 0.01 orless. See appendix C, page ,1 '
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GRAPH 3. E [Anions of special educators on the amount of 'student
teaching in the special area needed by those preparing to teach
exceptional children

Area of
exceptionality

Blind

Partially seeing

Crippled

Special health

Deaf
6

Hard of hearing

Socially maladjusted

Mentally retarded

Gifted

Median clock hours of student teaching
40 80 120 160 200 240 280

Minimal

A

For teacher Candidates with experience as teachers cd normal children.

For teacher candidates with only student teching with normal children.

Based on the opinions of 1,363 special- educators : 837 teachers/ 99 directors and
sthlervisors in State departments of education, 141 directors and supervisors in lOcal

school sylitems, and 276 college staff members. The opinions of speech correction
teachers are not included in this graph since they rated amount of time needed for
student teaching in a diffei-ent way. For further information see the special area pnbli-
cations listed On Ow inside o fthe back cover.

On student observation of teaching in the speeialized area, 60 percent (or

slightly kis than two-thirds) thought their experience had been "about right."

The only statistically significant exception to this was in the field of the deaf

where 79 mceni said "about righc On another practical experience which

teachers valuerhighlythat of drawing implications from different kinds of
4 recozds and reports, as well as in developing recordsthe number of teachers

expressing an "about right"1 opinion hovered around 50 percent.
In the light of these attitudes toward the amount of practice being pro-

vided, a basic question arises: How'much time should be devoted sto practical
experiences? Opinions have-been expressed by the four groups of skcial edu-
cators cop the amount's ot student teaching in the special area they considered

"minimal," "desirable," and "ideal." I For the'reacher who had not had experi-.

ences in teaching normal boys and girls, the "desirable; amount suggested for
the special area was about 180 cl6ck hours, (graph 1, above) . The special
educators indicated that even teachers with experience in instructing normal
chilcken still needed some specialized practice teaching, although less than the,

1 In each area publication data are presented that4how the wide range of opinion on tbe dumber
of clock hotirs:and the opinions are r rted wparatily for each of the four groups of spec educston.
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inexperienced teacher. Even as a "minimal" amount for this group, the median
never went below 50 and the "ideal" reached as high as 250 hours in one area.
The number of clock hours considered "desirable" for experienced teachers of
normal children ranged from about 110 for those preparing to teach partially
seeing children to about 170 for those preparing to work with deaf children.

Teaching Experience W ith Normal Children

An often debated question is whether teachers of exceptional children should
have regular teaching experience. Opinions related to this matter are availabje .

from all four groups of special educators. Their rather high agreement on the
amount of experience needed with normal children indicates that most of the
experts believe the special education teacher should have some experience in
the regular classroom but not too much. The "ideal" or "desirable" amount (as
is ..reflected in graph 4) is somewhere between 1 and 3 years. Variations in

GRAPH 4.Opinions of special educators on the amount of teaching,
experience with normal children needed by those preparing to teach
exceptional children

Amount considered

None

St4nt teaching only

1-3 years of teaching

More than 3 years of teaching

Desirable.
None

Student teaching only

1-3 /eats of teaching

More than 3 years of teaching

Ideal:
None

Student teaching only

1-3 years of teaching

More than 3 years of teaching
a

a

Percent of opinions
20 40 60 80 100

111.7%

111111111.111111111.1111111111.11111111111.1188%

Ilased on the opinions of 1,455 special educators: 979 teachers, 92 directors andsupervisors in State departments of education, 135 directors and supervisors in localschool systenr, and 249 co1legt4( staff members. Some statistically significant differ-ences of opinTon were expressed on the amount of teaching experience with normalaildren needed by those preparing to teach gifted children or to lA sPeech correction-lats. As a minimal VInount for teachers of gifted children, 68 percent checked "oneto three years," and as a desirable amount, 83 percent chose "one to three years."For speech correctionista, 62 percent checked "student teaching only" gis a 'minimalarriount, while 21 percent checked "one to three years" as minimal. As a desirableamount for epeech correctitnists 46 percent selected 4:student teaching onlY," and 63percent chose "one to three years." For further information, sse appendix C, page 113,and the special area publicitionarlisted on the inside of the back cover.

Minimal:
ci?
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opinions are, of course, lost in the averages; they were reported, however, in
detail in each area publication. Special educators, however, do not believe

that the amount of regular classroom teaching experience is adequate. Less
cipm

than half or between 35 and 50 percent of the college, State, and tocal groups
thought that special education teachers recently graduated had had sufficient
aperience in classroom teaching of so-called nornial children, (graph 2, p. 64).

Supervision of Practical Experience

The general reaction of both college instructors and teachers toward student
teaching experiences was favorable (graph 5). Teachers registered generally a

higher degree of satisfaction than did the college personnel. Such factors as

adequate planning and scheduling, observation conferences, and constructive
help to students were all reported at about the .50 .percent satisfaction level or
above. Opinion4 varied considerably on opportunity for planning and sched-
uling. All college staff members indicated a 54 percent satisfaction, but
analysis showed that those.in speech correction registered 68 percent and in
crippled 32 percent, while instructors in special education registered 40 percent
satisfactiori. Xhis gives some indication that preplanning could be considerably
strenOierrcf.-'

Facilities

For adequate teacher pieparation theie is almost universal consensus that itie
community should have such facilities as special schools or classes, residential
schools, hospital and medical resources, speech and psychological clinics.

Approximately 80 percent of the college group thought that sufficient numbers
of special schools and classes, speech and psychological clinics were available

for student teaching and plannell observation (graph 6, page 75). About 60
percent showed satisfaction with the availability of special medical clinics and
residential schools. In general staff members weretot so satisfied with facilities
for home and hospital instruction. In the case of ihose responsible in the field
of the crippled, however, 80 percent were satisfied with the opportunity for
student teaching in hospital classes and 60 percent with opporturiities for
practice in i;ome instruction. In the closely allied field of special health prob-
lems, the opinIrs on availability of these two types of facilities were also

favorable (73 percent and 70 percent) although the number of college staff

members involved was too small to determine whether this 4ifferepce was

stativically significant.

Even so it seems that a wide variety of facilities were not being fully utilized
since teacher reports reflected inadequate experiences in such facilities even
though they placed very high value them (see tables 7, p. 60 and 13, p. 66).
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76 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN
4

ADMINISTRATIVE CONSIDERATIONS IN
COLLEGE PROGRAMS

The focus of the report now moves to some special aspects of planning
college and university programs of preparation for teachers of exceptional
childien. All of these may be of particular interest to persons administering
programs in higher institutions and most of the data in this section were
reported by college staff members. The information to be presented falls into
the following categories: (1) Recruitment and securing of teacher candidates;
(2) college Course content and teaching methods, (3) administrative support,
and (4) library resources.

Recruiting and Selecting Teacher Candidates
College staff members provided some opinions on, teacher recruitment, and

they, together with the directors and supervisorrIn State and, local school
sy .. views beaKing on the selection of teacher candidates. Earlier.44"..s,

chapters in t is publication show the emphasis placed on the personality traits
of the teacher and'aft,tan assume that in. recruitment and selection attention
should first be given tb- perstinal eristics which will form a base for
developing professional competencies.

On the fundamental questioh of attracting sufficient numbers of both under-
graduate and graduate students -tween 40 and 50 percent of the college staff
members reported difficuhy.2 h 7, section A.) The problem seemed to
be most critical in the area of m tal retardation. This is in keeping with
,information on the availability of teachers reported in 1953-54, wheno,the
requests received by colleges for teachers of the mentally retarded exceeded
those of all other areas.8

With few exceptious, the college staff members 4id not think that potencially
successful teachers 4vere being excluded because/ of too rigid screening pro-
cedures. In fact, only about half of them believed that potential teacher
candidates were being screened with sufficient care to exclude those with un--
suitable personality characteristics. In contrast, the directors and supervisors
thought that recently graduated teachers did not have unsuitible personality
patterns. Does this mean that some of the teacher candidates less well adapted
to working with exceptioAal children either fail to graduate or to become em-
ployed as teachers? J,. This difference in opinions might result from the use of
differeat criteria foi "unsuitable personality patterns," but it is more likely
that when answering this question the directors and supervisors, had in mind
groups of teachers who had gained, knowledge'and experience beyond that of
a teacher candidate (graph 7, section A).

I This is one question on which the negative answer seemed to have more significance.
*Romaine P. Mkkie, and Lloyd M. Dunn. College and Ussimrsigy Program: for the Proparasio. of

Telecbm of &copiloted Chili/rm. Wuhington, U. S. Government Priniing Office, 1954. (Office di
!ducat", Bulletin 1954, No. 13) 90

.
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OPINIONS ON ADEQUACY OF PROFESSIONAL PREPARATION 77

Even though no direct effort was made in this study to examine the relation-
ship between personality characteristics and teacher competence, in the few
places where opportunity was given for an expression of opinion on this
matter, a striking emphasis was placed on the importance of the personality of
the special educatoV Teachers themselves, as reported earliei in this publica-
tion, went to great lengths to identify many traits which they felt were needed
for themselves or for their supervisors in State and local school systems.

This picture of the teacher drawn by the teachers themselves, wheu reviewed
together with the somewhat dissatisfied opinions of the college staff members,
emphasizes the importance of screening for personality traits in the recruitment
and selection of teacher candidates. Data in this study point to screening as
a 'major issue in improving professional standards.

Course Content and- Method

Evaluation of the effectiveness of programs of study in colleges and univer-
sities can be done only in part by a college staff. The students who complete
the program and the supervisors of those students when they become teachers
are in a position to indicate the success or failure of the program. The inquiry
forms yielded data on overlap and repetition in content of course, extensiveness
of course offerings, and emphasis on different instructional techniques I( graph
7, section B).

On the erst two questions in this series, we heave the opinions only of th
morctrecently prepared teachers. They registered fairly high satisfaction with
geneal cultural courses (80% ) and with specialized courses (7796 ) , but
about. half of the group (51% )4 believed there was an undue, amount of'
repetition and overlapping in gfineral teacher education courses. ,

When one cOnsiders the wide variety of learning, to which ,teacher candi-
dates. in special education should be exposed, as is evident in the wide arra,
of knowledge and skills identified as valuable .to the teacher in his work it
becomes obvious that undue repetition and overlap should be avoided to ipsure
the produCtive use of- tbe student's time. These opinions suggst the need for
further review of the coment of college cf(urses, buçt, esiiecially general educa-
tion courses, to eliminate overlap-and reiktitian.'

Another problem is the number and sequeiilial character of courses and
experiences in the college course, Opinions on this were proved only. by
staff members in collegetftwhich were known to' have atAeast a minimum
sequence in. the area (or areas) of special education for which they v4ere
reporting. -In view of-this selective factor, it is not surprising that 83 percept
expressed satisfaction 'with this aspect 5 of their program. Within the college

On the basis of unpublished data.
The definitiotrof a sequence used in this study i% on sage 4, footnote 6.
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OPINIONS ON ADEQUACY OF PROFESSIOAL PREPARATION 81

group itself there was significant difference of opinion on this matter with
the directors of special education registering highest satisfaction. Opinions
from other special educators seemed to be in conflict -with this high degree of
satisfaction, Even these teachers who were selected by their supervisors as

superior" indicated that they did not have in their preparation enough such
experiences as supervised student teaching or planned observations, or help

interpreting and using records (see table 8)
On still another issue in college offerings, that s content and methodliwt

instruction, a group Of questions. were asked Between percent and 'V
percent of college staff thought that ,t:coup pfou I method, jtJJttisltiujj on-

it-ren e technique', i;roeup diji-uiJson neft .j or re.itwv-i.) were not over-,

emphasized_ A shghtly smaller number thought that not too much emphasis
was placed on the lecture method. Unfortunately, the study does not provide
opinions on the other side of this issue It is hoped that future research will
measure the effects ot some of these methods And techniqUeS on the long-terni
development ot (CAL hers,

Administrati:.-e.Support

To he fully successful any iollee program will probably require the support
And leakiership of top level administrators of the institution This is particularly
true in programs for teachers of exceptional children where need for inter-

iplinary cooperation is imperative What did the college stail members say

.iMillithcir own programs? The majority did not think that they were weak
in top kvel administrative suppon or in obtaining cooperation from related
dvrattm( !vs stall u.lioneral education, psychology, and speech (graph ).

The directors of speed) correction programs registered a higher level of
satisfaction with interdepartmental cooperation than did the- other groups of
ollege staff members. This might suggest that speech correction offerings are
more thoroughly integrated into the totai college instructional programs than
are other special education programs. In cc)iltrast, only about one-third of
college staff members thought there was strorig enough financial support. The
aidence suggests that, in the thking of college personnel, the greatest need
is for rrire nearly adequate financing of educational pthgrams_

fa

LibrarY

The development of a college program would be dependent to a great extent
upon-library Tesources on-the kltittcation of exceptional children and youth- and
on materiAs in related fields stiph as rriedicine. In this study; college and
university staff members were asked about their libraries, and teachers were
asked about their knowledge 'of professional literature. Three quarters of the
college staff membeis reported that lack of library mareria3 was nett a weakness

dun their piograms (graph 7, section D).

ifl

75

,

7

k

i



82 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

Teachers said it was "important" but seldom "very important" for them to-have a knowledge or understanding of reference materials and professionalliterature and journals on the education and psychology of children in theirown special area; 60 percent rated their proficiency as "good" in this respect.The remaining 40 percent indicated that they were only "fair."
It would be interesting to see the results of a more extensive study on collegeand university library materials. Does the high level of satisfaction amongcollege faculty members mean that libraries are adequate? Were the special-ists answering in terms of what they regarded as minimal rather than desir-able? Does the lo* percentage of research activity in many college programsresult from Jack of the library and research resources? Do library budgetscarry adequate appropriations for purchase of technical area ,reports andmaterials from the ever-increasing supply of information on education andcare of exceptional children? A project is suggested for' further study.
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CHAPTR IV

Oualifivions of College StaffMembers
A

As, THE CORE of an outstanding college or university program of teacher
education, there must be an outstanding instructional staff in the college or

university. Basic questions then are: ( 1) What qualifications should special
education personnel in collegiate institutions possess? ( ) What specific
preparation and experiences will contribute most to their success? This section
of the bulletin presents findings from the study on these two queries.

1 CQMPETENCIES FOR COLLEGE STAFF MEMBERS
AS IDENTIFIED BY A COMMITTEE

In order to perform their duties, college staff members need many specialized
competencies and specialized knowledge. The identification and discussion of
such competencies and knowledge was undertaken by a committee of experts
in special education, all of whom had competencies in all or several areas of
pecial education. Five committee membert were in college positions, three in

State departments of education and the others in supervisory positions in local
school systems. The committee was asked 'to formulate a narrative report which
would reflect the thinking of the group on the competencies essential to a
college faculty in special education.

In defining the distinctive competencies needed by college faculty members,
the committee's task was a creative one. The National Advisory Committee
suggested that committee members should set their sights high and their state-
ment in terms of the ideal. Thus, their report 'would serve as a goal toward
which to work rather than merely as a bagis for minimum standards. They
were requested to work without reference to existing standards, college cur-
riculum, or reports of other educators. They did not have access to inquiry
forms used to collect data in this study. The committee was regarded as
autonomous in making its statement, and although the report was reviewed by
many people, changes in it were made only by committee action.

Nominatiohs to the competency committee were maae by the national
advisory committee.' insofar as possible, committee members were selected on

1 See appendix A for information on how the committee was formed.
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84 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

the basis of (1) teaching experience with exceptional children; .( 2) super-
visory or administrative respcvibility for educational programs .for rhe excep-
tional; and 3 ) experience in the preparation of teachers of exceptional
children through appointments to the staff of a college or university. A
committee of 11 leaders recognized as outstanding in the field was formed.
Their extensive statement, which results from deliberation by the group ever
a period of. 2 years, is reproduced in the following pages.

Perhaps it should be pointed out that the committee did not differentiate
between personnel ip speech correction programs and those in the other areas
of exceptionality. Desirable as it'may have been to collect parallel data, it was
considered best not to limit, the committee's task to this degree.

THE COMPETENCY COMMITTEE AND ITS REPORT
Francis E. Lord (Chairman)

Leo F. Cain John D. Messkk
Maurice H. Fouracre Marguerite Rapson

'Frederick J. Gillis Mildred Stanton
Ross Hamilton Raymond M. Taibl
john J. Lee Esther Wilberg

(Titles and addresses of committee members appear on page IV.)

The committee report describes the desirable qualifications of college per-
sonnel primarily responsible for the specialized professional training of teach-
ers of exceptional children, that is, (1) directors, coordinators or department
heads, (2) college instructors-of special education courses, (3) cooperating or
demonstration teachers. It, is recognized that there are many other types of
specialists who contribute significantly to the total educational program. For
example, teachers of physically _handicapped often receive instruction from
medical specialists, or teachers of the mentally retarded may receive instruction
from specialists in psychology. Because the entire study was limited to edu-
cational persofinel this committee has devoted its report to those who con-
tribute most directly to the professional training of teachers of ,special
education.

College Staff Members: Competencies and Training
Director or Coordinator

The director of special education in a college or university is expected to
ass'ume the leadership role in his institution for the development of a func-
tional program of education for teachers of exceptional children. He will also
have responsibility for adapting the facilities available within his college and
utilizing to best advantage the varied community resources essentiarto the
6pct4,tioa of a successful program, including such resotirces as hospitals, clinics,
khoois, gacial agencies, and parent organizations.t
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Competencies

The directgp or coordinator of special education-should have the same per-

.
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sonal qualifications as are required of directors of other programs in teacher
education. In addition, he should have particular competencies and personal
qualities such as those described below.

He should be able to work cooperatively with other specialists, both In
the college or university and in the community. Ta do this he will need to
understand the problems -pf the staff working- in elementary and secondary
education as well as the point of view and approach of general physicians,
medical specialists, rehabilitation counselors, psychologists, psychiatrists, social
workers, physical and occupational therapists, and the many other professional
workers concerned with a well-rounded program for exceptional children. He
should know the programs and the contributions of the medical facilities, the
guidance centers, the social agencies, and the public and private residential
schools in 1is community and State. --

He should have the ability to evaluate objectively the competencies and
perscinal qualifications of teachers under his guidance, and of the students in
-training in relationship to the demands of their respective fields.

The director should be an effective interpreter of the special education pro-
gram to the college or university and to the community. He should be able to
interpret special education to the other professional educators in the college,
showing the interrelationship of special education to other fieldselementary,
secondary, physical education, guidance and counseling, psychology, creative
arts, and the many other departments and programs making up t4te college
community. He should continually interpret to public school administrators
and teachers the purposes atici programs of special education and assist in
every way possible in prograzwdevelopment. He will have to work sympa-
thetically but objectively with parents and to cooperate with community agen-
cies which sponsor parent education programs.

Ofofeuional preparation

The general professional preparation for a director of special education
should be similar to that required of faculty members in comparable academic
positions within the college or university. He should have basic college prepara-
tion in general education, including an understanding of the functions of
education in American life. He should possess an earned doctor's degree. His
graduate work should include professiwal courses to enkble him to gain a
comprehensive overviev: Of the entire field, including, the organizational, ad-
ministrative; and superzi'sdry problems involved and to attain a high degree
of competency in at kale one area of special education.

In order to provide ifie mature leadership necessary for success, both in the
college and in the community, tfr director of special education should have
had a wide variety of practical experience with children in and out *of school.

A director should have' a minimum of 2 years of soccessful teaching experi-
, .
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4.

Learning to read braille.

ence in special education at the elementary or secondary school level, either
in public or private schoois or in residential schools. If his experience is
obtained; at both levels and with normal children, so much the better. Clinical
experience and work in rehabilitation agencies dealing with children and
youth are extremely valuable and should complement the director's teaching
exptrience.

A director of a special education program should have had at least 2 years'
experience in administration, preferably as a school principal, supervisor, or
superintendent. Administrative experience in a State department of education,
a clinic, a hospital, a rehabilitation agency, or a social agency, however, pro-
vides excellent training. Experience with reseasch projects involving excep-
tional children is helpful in providing a background for theoretical and
applied research at the college leveL Before assuming the directorship, he
should have hal full-time teaching experience at the college level in special
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education, including 'the teaching of methods courses and supervision of
student teaching/

/.
/-

College Instiuctor

The college teacher is responsible for course instruction in one or more

areas of pecial education designed to prepare teachers. His major contribution
s usually to curriculum and method in-his area of spt.cialization. He may also

be responsible for superNision of laboratory teachers and or student teachers
in his area.

Competencies

The reports of the various area competency committees, such as the blind
or deaf, describe in detail the competencies necessary tor teachers in each of
the fields of special education. It is assumed that most of these would be used
in evaluating the preXration of college instructors in the relevant areas of

exceptionality.
Most of the competencies discussed below are impoitant for all college

instructors engaged ,in teacher education, but they seem to have particular
significance for persons assigned to special education positions.

The college instructor should know the college and community resources
which cati be utilized to give students a rich background of experience.
Unlike many otber training programs, most of the resources needed for en-
richment of programs for teachers of exceptional children are in hospitals,
clinics, and 'other agencies off the campus. He should be able to work
harmoniously with medical and nursing groups, therapists, social worliers,

,psychologists, and others from both public and private agencies. He _should,

in a veiy real sense, be able to teach students how to serve as members of a

professional team.
He should understand and respect both the limitations and the contribu-

tions of each discipline and be able to cooperate with , others in using such
contributions.

The college instructor should be skilled in counseling college students and
in assessing their qualifications for the specific type of work for which they are
training. He should be well acquainted with current methods and trends in
the education of normal children and be able to adapt the methods to his
specific field. He needs to be acquainted with mid able to evaluate vinous
methods of teaching in"current use in his area of specialization.

He should be able to recognize and interpret the needs of individual
exceptional children and to assist special and regular teachers in effective
planning for them. He should also be able to evaluate various administrative
plans for providing an educational program suitable to the total needs of a
particular child.

The college instructor should possess an experimental attitude, be interested
in trying new methods and new materials, ind engage in constant eialuation

a
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of common practices. He should be able to develop in his students an itherest
in creative experimentation and a capacity to develop new maierials ..of
instruction. He should be able to evaluate research and make practical use
of research data in his instruction.

Professional preparation

The professional preparation for the college ipructor in special education
should be similar to ihat required for staff ine.iibrs in comparable academic
positions within the college or university. His general preparation should
include work in the education of normal children in drder that he may under-
stand the problems of the total public school program and the place of special
education in it.

The college teacher in special education should have at least one semester
of graduate credit beyond the master's degree, including professional ,courses
which would enable him to attain a high degree of competency in his area of
specialization. He should have baiic orientation courses in the problems of
other areas of special education since many exceptional children are multiply
handicapped. He should have had some experience as a panicipant in research
related to.the education of exceptional children.
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a.

In order to provide kadership,--the college teacher should have had a wide

variety of practical experienle with children. Minimum experience should
include: (1) Successful teaching of normal children at the elementary or

secondary level, ( 2) a minimum of from 3 to 5 years of successful teaching
of exceptional children in the area of specialization. Successful supervisory
experience An a residential school or with day classes is a desirable experience_

Cooperating or Oemonstration Teacher

The cooperating teacher, or it% some cakes the demonstration. teacher, is
responsible for guiding the laboratory experience of teacher -candidates during
their periods of student teaching. He may be .assigneJ responsibilities in a

campus laboratory or demonstration school, a special public school, or a resi-
t, dential school. He may be employed as a member Id the college staff or of the

local school systerrewhich has a cooperative relationship with the college.

a

Competencies

The reports of the area competency committees 2 describe in detail the quali-
fications of supsrior teachers of chgren who are blind, deaf, gifted, etc. These
reports, therefore, provide a foundation for the personal and professional quali-
ficaations of the cooperating teacher. This report concentrates on the compe-
tencies required of the college staff member who guides trainees in student
traching and other laboratory experiences.

He should be sufficiently mature to work under constant observation. Whole-
some personal adjustment is necessary in order that he may be able to work
under conditions involving continubus, critical evaluition in the classrtiom_ The
cooperating teacher must be able to accomplish a dual educational program
for pupils and for student teachers. Such a program requires ability to relate
successfully to both children and adults. He should know how to create a
classroom environment and conditions in which the practice teacher may ex-
perience satisfying achievements. He should have exceptional ability to inspire
student teachers to develop initiative, creativity, and imagination.

He should be able to describe, demonstrate, and evaluate specific teaching
techniques in relati9n to goals and objectives and to explain to a student
teacher why certain technique's are important as well as how they are
acquired. Since techniques cliange with new research developments in special
education, the training readier should assist the trainee in becoming adaptable
and in developing initiative in devising new techniques whenever a chttleng-
ing need. arises,

aHe.should desire to increase his understanding of the basic principles of
sociology, psychology, and child growth and development. Exceptional children
often have problems of learning and personal adjustmeni which require of the
teacher, if he is to help them, an integration of piofessional knowledge from
the several behavioral sciewes. He should have skill in working with other

2 See inside back cover for the list of areo reports coming. from the study "Qualikstioo and Pinp-
station of Tomblin of Exceptional Children." each of which contains a coostoiFter mom

41.
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90 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

professional persons, Since special education is a compkx field involving coop-
eration with many other professions, the training teach& needs great awareness
of the various disciplines with whii.:11 tfiC trainees will be involved.

He should have skill in working with paients of exceptional children and
WA the community.

lie should be well versed in the generul obi&tives of the total teacher train-
ing program and fully wgnizant of his role in that prograril He should have
adequate knowledge of all resources in the college or university and the
community.

The cooperating teacher should undmtand the importance of complete pupil
personnel records. Since medical, sixial, psychok*ical and school records are the
foundation.for much of the planning for exceptional children, the cooperating
readier must insure that the trainee understands their importance and has
developed some skill in niaintaining them.

He shoold retotznize the importance of the vocational- and employment prob-
lems wIlich his pupas will fake He sbould be prepared to demonstrate effective
guidance and to cooperate with the rehabilitation services in the
community which shaft in training and placement.

The cooperating teacher stould be skillful in interpreting his work to his
pi-ofessional colleagues and to the community. lie should understand the

'relationship .between general and _special eduaticn

Professional preparation

It is desirable for the cooperating teacher to have a master's degree or its
equivalent in his. held of specialization. He should haVe had a practicum or in-

, service training in problems of supervising student teaching to develop skill
in the following competencies: (.1) Translating theory into practice, (2) rec-
ognizing stages in wth in student teachers, ( 3) group process techniques
and leadership, (4) counselinA students, (5) evaluating a student's program,
and (6) meeting special situations peculiar to the training program.

The cooperating teacher should have dernc4rated superior teaching ability
in his special area. It is desirable for him to havt teaching 9experience with
normal children 'at the student-traching level and'in the field. While there are
no data to support this point of view, there is strolig professional belief that,.
it is sound. Experience with notmal children and with otlwr teachers should
help the coopqating teacher of exceptional children retain perspective.

The coOperating teacher in special education should have broad experiences
and training in order to cope realigically with varied cultural patternvand with
the social attitudes prevalent in work with exceptional children, their parents,
and the community.

Concluding Statement
It is difficult to present objective criteria for the determination of the

analificatims of collcge personnel, for there are many factors of training,
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flo

personality, and leadership which Are not easily described or assessed_ The role

and the responsibilities of college staff members,in special education nuy; in
many instances, differ from those of the $tati members in other fields of educa-

.
tion for two major reasons.

First, it is often true that a stall member in a given area of smial education
is the only faculty person on campus who is qualified to represent his area of

education. He is expected to speak with authority and it) assume special respon-

sibilities of leadership in clic college and in the,cothmunity His position is then

somewhat different from that of members of larger staffs such as one finds in

elementary or setondary where there is opportunity to distribute respmsibili-
t let and to plan for a balance of skills among members of a stall. Here members

'of a team get strength as a group by complementing each t.mher.

Second, special education t a comparatively new field whicb in its best form

not only embodies the giliodi practices of regular elementary and secondary
edueation, hut also provides many adaptations and eitensions. Effective per-

sonnel in special education:then must possess a breadth of competency anti a

capacity to envision instructional practices which arc rich, meaningful, and
especially adapted to children who have specialiied needs. This adaptation
must spring from a knowledge of sound principles, and from a creative and
experimental mind. In this report stress has consequently been r lacesti on

broad, 'comprehensive training enriched by varied ahd extensive experience

46.

(End of Committee Report) . .
1-

PROFESSIONAL PREPARATION AND EXPERIENCES
FOR

COLLEGE STAFF MEMBERS

The cornfnittee of experts has identified and described cdmperencies nekided
by college and university staff members preParing special educators to work
with exceptional children. ;They have recognized that in attaining these com-
petencits, successful educators Firaw on varied experiences including profes-
sional preparation. One purpose of the study rrponed here was to secure
information from a number of groups on the combindstion of experience and
preparation vsilich constitutes a 'Citable background for such persons.

All four groups of special educators participating in this study, including the
college staff memberstotaling 1,429gave opinions on the professional
experience, academic major, academic minors, and degrees which they thought

,

contributed to the corapetemc of follege and'university staff members respon-
sible for the preparation of teachers of the various types of exceptional chil-
dren: They did this by selecting from a list of items in inquiry forms. (See
also appendix D, page 119.)

On the basis of these opinions, it becomes obvious that there are some
mmon elements as well ,as marked differences in the combination of pzepa,
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92 PREPARATION FOR TEACHER'S OF EXCEPTIONAL CHILDREN
ration and experience cqnsidered desirable for directors, instructors, anddemonstration teachers..Both of these will be discussed below. (See graphs 8,-9, 10, and 11.)

Common Elements

According to the opinions expressed, all college staff' members preparingspecial educators, regardless of their position, are more likely to be successfulif "education" is the major emphasis in their experience and preparation. More

GRAPH 8.---Opinions of special educators on the professional experi-ences desirable for college staff members preparing teachers ofexceptional children

Experiences

Teaching of at least one type of
exceptional child

Classroom teaching of normal
children

Teaching special education in a
teacher-education institution

Supervisory duties in special, education at State or local level.a
.

1.40PAdministrative duties in general
education at State or local level

Percent of special eduCators indicating experiences20 40 60 so 100
I T

1

I Experiences
I 1
desirable

1

for:
I

1

Demonstration teachers
1 ar...-isu'ede

...'.
e-

...".
die

Directors
.

4

0 . 0 WI. de i
ecaurae/

e ihstructors --.
I 1

.

I ...__ I _, 3Based on the opinions of 1,429 special educa,tors: 914 teachers, 100 directors andsupervisors in State departments of education, 150 directors and supervisors in localschool systems, and 265 college staff members.

GRAPH 9.---Opinions of special educators on academic majors desirablefor college staff members preparing teachers of exceptional children
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GRAPH' 10.----Opinions of, special educators on academic minors desir-
able for college staff members preparing teachers of exceptional
chijdren

4.
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One area ot special education
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Based on the opinions ot 1,429 special educators: 914 teachers, 100 directors and
supervisors in State departments of education, 150 directors and supervisors in local
school systems, and 266 college staff members.

gab

particularly, their professional preparation should be in education of excep .

clonal children, rather than in psychology, social work, medicine, or other
closely related fields.3

The experience most often selected for directors of college programs, in-
structors, and demonstration teachers was "teaching of at least one type of
exceptional child." About half of all the participants agreed that all college
staff members should also have had experience in classroom teaching of normal
children (graph 8). Consistent with this was the opinion of all four groups
that academic preparation shout' include a mijor in education of exceptional
children, which might be either orientation to all areas of special educatim,
or specialization in one, two, or three areas, depending on the position of the
staff member (graph 9)_.

In tlw selection of the academic minor, prefernces were more divergent
For all the three types of college personnel, panicipants chose either clinical
psychology, elementary or secondary teaching nwthods. Some preferred special
education for a minor, Ixit the percentage was understandably small since
education of exceptional children was so frequently chosen as a major.

Different Elements

The most striking difference in opinion was expressed on the professional
experience desirable for the director of a college program, the difference seen),

Although the list presented in the inquiry foal covers mainly edutudansl activities, perticipeens
had sm opportunity so add to each of the four miseries; my few addkions wees ins&
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to Oe in the emphisis on a background oi experience in supervision of special
r.: tion at the State or local level. Many participants also considered itdesirable foi a director to have had administration experience in general edu-cation and teaching experience in special education at a college or university.A little more empliasis was placed on the teaching of exceptional children asexperience necessary for an instructor ( ) , and for a demonstration teacher(82% ) , than- for a director (62% ) (see graph 8).

Another rather marked difference occurs in the degree of specializationwithin the college major. (See graph 9, page 92. ) For the director, the largestpercent (60% ) of choices went to orientation in all areu of special education,suggesting the need of broad preparation. For the demonstration teacher, amajor in one area of exceptionality received by far..the largest proportion ofchoices (66% ) this leads one to believe that this person should have inten-sive, rather than extensive preparation. Although there was no clearcut majorityopinion, the largest number of choices of a major for course instructors werefor one area, the next largest number for rwo or three areas of special education.In the choice of the college minors, the main thing to be nixed was the valuegiven to general educational administration and supervision for a director ofa program (50% ) and the emphasis on elementary teaching methods for ademonstration teacher (47%). (See graph 10).
Although these opinions suggest that directors, instructors, and demonstra-tion teachers should all have graduate degrees, about three-fourths of thespecial educators indifated that the direct9r should have a doctor's degree and

GRAPH 11.Opinions of special educators on academic degrees desir-able for college staff members preparing teachers of exceptionalchildren
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that the master's_degree would be adequate for inst!ructors and demonstraiion
teachers (graph 11).

In summary, the data indicates that the director should have ad-brmd back-
ground of experience and preparation in many special areas and that the
instructor and cooperating teacher, on the other hand, should have intensive
specialized preparation in from one to three areas.
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CHAPTER V.

Inservke Education

THIS REPORT cannot be brought to a close without again calling attention
to the leadership role. of State and local superviiois of special education

in the continued professional development of teachers in their school systems.
Two bulletins have been published on the competencies and professional prepa-
ration of these two emerging groups of educators.'

Of particular significance in this overall report are the opinions which teach-
ers gave in free response answers on -the services they want from their directors
and supervisorsparticularly their local supervisors. These opinions have so
much bearing on the overall consideration professiona1 preparation that
they are 'briefly summarized here even though th ull text is found in the
already published bulletins.

Teachers expect their directors and supervisors in local school .systems to be
available for consultation and guidance, have firsthand knowledge of pupils and
conditions, and evaluate carefully teaching methods and curriculum procedures.
They want department meetings and conferences for .exchange of ideas, discus-
sion of methods, lesson plans, and guidance on problems. Teachers appear to
expect directors and supervisors in local school systems to maintain a sort of
clearinghouse of information on the exceptional child. They want their leaders
to maintain a complete and up-to-date professional library, including books on
all phases of the exceptional child, bibliographies of books and articles,,mate-
rials on new methods, equipment, research, and developments in the field. They
also expect their leader-directors and supervisors to gather information on eon-
ferences, conventions, and group demonstrations and to pass it on to them so
that they may participate in relevant programs. They want their directors to
help them to be well informed and up to date.

They seem to believe their supervisors should conduct field inservice training
programs and refresher courses, including seminars, workshops, and confer-
ences. They request their leaders to provide them with speakers, to make it
possible for them to hold discussions with other teachers and with leaders in
the field, and encourage them in every way possible toward greater professional

I Amiable P. Mackie and Walter E. Snyder, Special EdscaMos Porlossol ó. Skim Doth . of
E4*c:4os, Washiaston. U. S. Government Printing Office, (Bulletin 1936, No. 6, OPce of Educe-
don. 49 P.)

Romaine P. Mackie and Anna M. Engel, Disoctor, mod Ssporvitori of Sioocial Biscatihs is Local
School Synosis, Washington, U. S. Government Priniing 0Sce, Bulletin 1953, No. 13. Office ofMiamian, 72 p.)
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INSERVICE EDUCATION 97

growth. They want theiroupervisors to play a mititir role in coordinating and
developing a smooth-running pmgram for exceptional children. These efforts
should include exceptional children and their jeathers, regular,school perscinnel,
the local board of education, parents, public ana private agencies, and the com-
munity at large. 'Tr

Teathers were asked what services State directors and specialists should
pmvide that would be different frail, or in addition to, those provided by
local supervisory personnel. About half of them took time to list and describe
needed serviccbs. The replies indicated that teachers expect such persons to play
A broad leadership role, especially in developing new programs and in spread-
ing public information about the education of exceptional children.

They want their State leaders to be the first to know of any project on the
National and State levels and to send pertinent information on to the local
supervison. They believe State directors and supervisors should prepare for

.--
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98 PREPARATION FOR TEACHERS Or EXCEPTIONAL CHILDREN

4stribution a wide varietrof publications on yarious areas of special education;
should keep abreast of research findings as they relate to the education of
exceptional children, and otherwise open the avenues of communication. They
also want their trate leaders to be instrumental in establishing workshops,
especially for the benefit of school systems without local supervisors, for they
indicated that the exchange of ideas made possible to all workshop participants
was extremely valuable.

It could be assumed that in this enormous and challenging task, teachers
expect their supervisors to draw upon the resources of their own school sys-
tems, colleges and universities, teacher .groups, and others to provide good
inservice education in its broadest and most dynamic sense.

Teachers further want directors and supervisors to present, interpret, and
clarify the aims and purposes of special education programs to educators, other
professional persons, and the general public thus working toward acceptance
of the program for the exceptional child.

While the maintenance of teacher competence is to a large extent the re-
sponsibility of the teacher himself, these superior teachers apparently are eager
for stimulatim guidance, and professional help from their supervisors.
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CHAPTER VI
0%4

Summatiy and Implications

PTHIS REPORT is an overview of the opinion data on professional prepara-
tion of teachers of handicapped and gifted children colleded as part of

the study, "Qualification and Preparation of Teachers of Exceptioma Children."
Two methods were used for obtaining the basic data. Opinions wire collected
through inquiry forms from about 1,600 special educators including success-
ful teachers, college staff members, directors and specialists in State depart-
ments of education, and directors and supervisors in local school systems.
Competency reports were prepared by 13 committees of nationally recognized
special educators. The report on corn Lies needed by college staff members
is included in Ois publkatioir, others have been published in individual area
publications. The validity of the findings rests on the expertrwss of the
partkipants who were recognized as qualified to express opinions based on

- broad and varied experience *nd preparation and success in their chosen field.
The most significant finding .to come from tlw overall study is the confirma-.

tion of the premise that special educators will need to be increasingly prepared
with specialized knowledge,, skills, and abilities in each area for which they
carry responsibility.

OVERVIEW OF TEACHER COMPETENCIES

Approximately 100 teachers in each of the 10 areas of exceptionality
evaluated a list of competencies relevant to the.ir own area. Most of the
Items rated as very impmant or "important" in their daily work with
children. publication, the ten lists, one for each area of exceptionality,
were compi into a master table to provide an overview of teacher can-
petencies for a lal education. Committees of experts also identified and
described large numbers of distinctive competencies for teachers of hrdi-
capped or gifted children and youth in reports whkh could not be effectively
condensed for a rmmaq statements

From the liKs of competencies evaluated by teachers, these major *ern.
dons can be drawn: ( 1 ) Many distinctive competencies are needed by teachers
in each area of exceptionality; (2) the lists have significance for special
education because of the importance attached to most of the competencies
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100 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

by successful teachers; (3) they are probably the most extensive lists cur-
rently available to special educators, numbering in all about 1,000 items; (4)
they may well serveas guidelines for the development and improvement of
professional standards. The kinds of knowledge and ability highly valued in
each area suggest that the teacher should know and understand each indi-
vidual child's unique problemsmedical, psychological, social, educational
and then use a problem-solving approach in his efforts to provide an effective
educational program.

In the following summary, the teacher evaluations are reported around the
same groupings used in table 4, pages 18 to 36. No attempt is made to point
out individual area differences in these literally thousands of ratings. However,
even when teachers in more than one area of exceptionality agree on the impor-
tance of a particular knowledge or ability, differences exist since the competency
usually would have a distinctive meaning when applied to each individual area.
For example, competence in teaching methods in the area of the deaf would be
quitedifferent from that in the area of the mentally retarded or the blind.

In evaluating techniia1 knowledge appropriate to the specialized area
teachers placed highest value on social and psychological understandings. They
gave somewhat lower ratihgs to knowledge of medical factors, professional
literature and research, and- legislative provisions. Nearly all competencies
having to do with applying this knowledge to understanding -each individual
child and the effect of his deviation on him were evaluated as "very importanC

Approximately one-fourth of the competency items were focused specifically
on developing and adjusting the curriculum and using specialized teaching
methods. Teachers indicated that they were most deeply concerned with the
abilities necessary to individualize the curriculum and to use appropriate
teaching methods in meeting the needs of exceptional children,' to create a
favorable classroom environment, to develop skills needed by the child because
of his deviation, and to provide stimulating experiences for intellectual and
social growth.

, The successful teachers regarded most of the items dealing with counseling
and guiding as "very important" in their wo* and evaluated none as less than
"important" They reflected the belief that the special teacher should be trained
to help pupils not only with their educational problems but with their social,
emotional, and vocational problems, and their life goals. It was considered
especially important for teachers of physically handicapped children to have
ability to counsel children on their personal attitudes toward their handicaps.

In general, ability to we and interpret various hinds of records and room
is a competence whkh teachers regarded u "important" but not of relatively
highest value to them in their daily work with handicapped or gified children.
Even lower ratings on ability to administer romp and individsai tests of intel-
ligence and achievement indicate that many teachers do not consider this
function as their responsibility.
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Contributing their own specialized knowledge and ability to the team ap-
proach to serving the handicapped or gifted child was another kind of com-

petence highly valued by the teachers. Cooperation with other educaton, with
specialists in other professions, and with parents is apparently of paramount
importance in achieving an effective grogram for these children.

Teachers repeatedly put relatively low evaluations on knowing specialized
teaching methods in weal other than the one for which they bad responsibility.
Although mental retardation, as an example, is rather frequently found among

the physically handicapped, teachers of these %children did not place a high
value on knowing methods -used to teach the mentally retarded.

There was a distinct feeling that leachers of exclepticeal children need
personal characteristics somewhat different in degree or in kind from those
'needed by teachers in general. Flexibility, resourcefulness, and more than usual
patience and understanding were among ,the characteristics most frequently
mentioned. In addition, some characteristics were identified as particularly
needed by teachers in specific areas of exceptionality. For example, teachers
of blind children often mentioned the need for a dear, pleasant voice.

A comparison of the teachers' ratings of importance and their self-ratings

of proficiency on the competencies showed that in general they considered
themselves well prepared in most of the knowledge and ibilities which they
valued highly. Nevertheless in each area these successful .teachers rated their
proficiency in some competencies significantly lower than they rated the im-
portance of the competency. Most of these were concerned with some aspect
of developing curriculum, using specialized teaching methods, counseling chil-
dren or working with parents. Of considerable interest is the common de-
nominator of social or emotional factors running through more than two-thirds
of the competencies in which the self-ratings of these superior teachers suggest

a need for higher competence.

PROFESSIONAL PREPARATION OF TEACHERS

Effectiveness of recent professional preparation in developing the needed
teacher competencies was evaluated by college staff members, State and local
supervisors, and the recently prepared successful teaciwss. Although identical

questions were not asked of each group, many of Eche issues were looked at
from the point of view of each of the four groups. In addition, teachers made
self-rilings of proficiency on each knowledge and ability in their area com-
petency list, and all four groups of special educators ezpressed opinions co
the amounts and kinds of practical experience which should be included in
professional preparation.

In terms of the ability to apply technical knowledo in theit special area to.
the sniderstanding of each individad child, most teachers said they were well
prepared to recognize and provide for individual differences; however, as many
as one-third of these successful teachers thought they were only "fair" in rec.
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-I 02 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

ognizirig 'possible causes of social and emotional problems and helping to
alleviate them. The other three groups felt that recently preparid feathers
were 'weak in the ability to identify causes sof emotional and social maladjust-
ment; yet the data indicated that successful teachers regarded this ability as
of prime importance.

In the functions of curricsilaim development, *se of specialized teaching
methods and aids, where teachers generally rated themselves as -good-, opin
ions of the other groups ranged from about 50 to 90 percent satisfied. Only
about one-half of the recently prepared teachers in the study reported that the
emphasis on practical experience in us;ng various kinds of tests and records
was "about right" in their preparation. Almost an equal number indicated
"too little" or "no" emphasis on this type of experience. Similarly, only atrut
half of the college or supervisory personnel were satisfied with professional
preparation in the use of tests and records.

Differences of opinion were expressed on the adequacy of teacher orient-4-
lion to community clinics and agencies serving exceptional children. Only one-
third of the teachers pl supervisors, as compared with three-fourthr of the
college staff members-, felt that such orientation was systematic and adequate.
Further, only a little more than half of the recently prepared successful), teach-
ers said that they had a "good" knowledge of services provided by these
community organizations.

Orientation to thee education of various types of exceptional children is
another part of professional preparation in which only about one-hall of all
the partkipants seemed to be satisfied. Many teachers reported that they had
little or no opportunity 'for systematic observation of children with multiple
handkaps and that they had little knowledge of teaching methods in areas of
exceptionality other than their own specialty.

Providing a variety of praaical experiences u a part of professional prepara-
tion was considered of great value by teachers in ehe study. Judging I/ their
evaluations, an effective program of professional preparation would include
not only many specific types of student teaching and planned thservaticds but
aho experiences in interpreting educational, psychological, medical, and social
reports, and. oppommities for observing multi-professional and teacher con-
ferences on individual children. In a few areas of specialization, some types
of clinical experiences in diagnosing or counseling were also thcmght to be of
importance-to the future teacher.

Neither college staff members nor supirvisory personnel in Stte and 'kcal
school systems were satisfied with the amount of time allotted to aide*: teach-
ing and observation. A majority of teachers, recently prepared, reported "too
link",; or "no" emphasis on many types of practical experiences. All four

* groups of special educators chose an average of about 200 dock hours as a
"desirable" amount of student going in the special area. In their opinion,
if a teacher has had experience as a classroom teacher of normal children, the
amount of specialized student teaching could be reduced somewhat.

.
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Less than half of the college staff members or tiv special educatots in State
and local school systems said they we're satisfied with the amount of reg4dar
classroom experience of recently prepared maws. While teachers in many
arras rated student teaching of normal children high on their list of needed
preparatory experiences, hardly two-thirds of those recently prepittbd reported
sufficient amounts in their own preparation. All four groups of special edu-
cators indicated that from 1 to 3 years of classroom experience wi9 normal
children would be "desirable" for those preparing to teach exceptiqt1 children
in any area.

Organization of flakier') marking programs to allow sufficient opPormnities
for practice in planning activities, time to note Npil progress, and a minimum
of rwo students per classroom were considered as adequate by a majority of
college staff members and teachers. Supervisim of student teaching by the
college instructors and cooperating teachers was also adequate in the opinion
of both college staff and teachers.

The facilities of special schools or classes, speech clinics, and psychological
clinics are more readily available for student teaching and, observation than
special medical clinics, residential sch.00ls, hospital classes, or home instruction
programs, according to the participating college staff members.

Most aspects of the planning and administration of programs of profeisional
preparation were viewed favorably by Wier staff members. In their opinim,
colleges and universities offer a well-balarred sequence of courses and experi-
ences, do not place too much emphasis on any one teaching method, have
sufficient numbers of technically qualified and experienced faculty, have a

well-stocked library, and receive cooperation from related departments. How-
ever, there were some indications that administrative and financial support
could be strengthened. Opinions of college staff members revealed rwo other
possible weak points which arc probably closely related: Only a little more
than half said (1) that their screening process was careful enough to exclude
those personally unsuitable for teaching exceptional children and -( 2) that
they were able to &nowt sufficient numbers of students, at eithei the graduate
or the undergraduate level of preparation.

QUALIFICATION AND PREPARATION
OF COLLEGE STAFF MEMBERS

Consistent wish the high standards set for teachers by the participants in
this study are the high qualifications indicated for college staff members
respcgisibk for teacher preparation in special education. While the com-
petencies and preparitim recommended by the committee and the professional

tion and experiences reamnmenckd by teachers, by State and local
supervisory perscanel, and by colkge staff members themselves may be ickalis-
tic, they provide goals toward which to work.

t
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The committee concerned %Atli competencies for college stall members
agreed that the specialized knowledge and ability needed to fill the position of
director, instructm, or cooperating teacher in a college or university program
should be built on a minimum foundation of the speciabted competencies
identified in the study as necessary for a teacher in one of the specialized areas
as well as on the personal qualifrations required in a similar positim in other
programs of teacher education: For a director of coofdinalor of special ethics.
lion in a college or university, the, competency committer strrssed the an-
portance of ahilit)t to interpret special kutation and to work cooperatively
with other Note:wow! persons, both in the college and in the community
For a special ejuk-ation inlrfkilor in a particular arra ability to adapt regular
reaching methods, to evalwte specialized methods, and to experiment (and
encourage his students to txperimen( ) with new methods and materials of
instruction were among the abilities identified by the committee. For a 0-
optraffig te34-her, they recommended such (ompetencies as ability to describe,
demonstrate, and evaluate specific teaching techniques Ln rc1at4on to goals and
objectives_

All fotir groups.of special educators and the Willmittee members gave some
opinions on the t-pes of experiences and professional preparation which col-
kge stall members should have.' All agreed that teaching experierx-e with at
kast one type of exceptional child is a necessary background experience for
college staff members in spec ul education Teaching experience with normal
children was also recommended by the partitipants Iksirable pmfessional
experience before directing a college program would also include a supervisory
or administrative position at the State or local level and special education
teaching experience in a college or universiry_ In this study, all groups agreed
a director should have an earned doctor's degree and that an instructor or a
cooperating teacher should have it least a master's degree representing con-
centrated study in his own area of exceptionality

1NSERVICE EDUCATION
Successful teachers in this study indicated, thmugh replies to free response

questions, that they were eager to continue their professional development
beymd their initial academic preparation in a college or university. It appears
from this study that teachers expect inscrvice education to be extended and
improved. They listed various ways in:which their State or local supervisors
could assist them in their total professional de4elopment and in keeping up to
date with changes which occur in special education as a result of new knowl-
edge. Teachers expect their supervisois to give them wise counsel and guid-
ance, especially in understanding and planning for individual children. They*
want supervisors to make available results of current research and to help
interpret its meaning in the practical situations faced by teachers in their day-by-day.work. Teachers want opportunities for pankipatim in such inservke
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SUMMARY AND IMPLICATIONS 105

programs as workshops, conferences, discussion groups and conventions. The
quality of kadesrship needed in each of the specialized arras of special educa-
tion iS deafly indicated by these and other services supervisors are expectikd

;o 'perform in the interests of better ediRation for handicapped and gifted
n and youth.

IMPLICATIONS

Mote aycntion win likely be given in the future, through both initial
pteNration and inservice education, to the cevelopment ot distinctive com-

petencies- arra by Arraior educators responsible tor the education of excep-

tional children and youth_ This means distinctive competencies not only for
those who instruct c61ciren in each of the are% such as teachers of mentally
trtarded or deaf, hut also tor those who will (tarry responsibility for programs
of professional preparation in colleges and universities and for those who will
direct and supervise programs in State and local school systems_

At this time when the Nation has not more than ow-fourth of the qualified
personnel required to stall the special school programs, a 'challenge of great
magnitude faces the institutions of higher karning, the school systems, and
other agencies committed to the extension.and improvement of educational
opportunity for handicapped and gifted children. The challenge is not only
to provide the children with educators who have the personal qualifications
and the distinctive knowledge, skills, and abilities which will enable them to
deal with some of the schools' most difficult problems, but also to multiply
several times the number of such qualified educators in tb: Nation.

2. Teachers of exceptional children will be expected incrtasingly to have
competencies different in kind or degree from those needed by teachers of
so-called normal children. Further these specialized competencies differ from
one area of exceptionality to another. A beginning in identifying and de-
scribing these has been made in the study reported here. These findings may
well serve as guidelines to special educators for self-evaluation and for de-
veloping and improving college curriculums and professional standards.

3. On some of the "very important" competetwies such as ability to guide
and help children with social or emotional problems resulting from their
deviationsthe superior teachers suggested their own need for higher com-
petence. Their self -evaJuations provide a clue to colleges and universities apd
to State and local .school systems for new emphases in their programs of pro-
fessional development. At the same time evidence in this study implies that
there should be no lessening in existing emphases on such features as technical
knowledge, understanding the child and his deviation, curriculum development
and adjustment, and specialized teaching methods.

4. Colleges and universities preparing special education personnel may well
use the suggestions of the participants in this study as a guide for strengthen-
ins their curriculums at all levels of study and for all types of special edwatoli
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They may ned to increase opportunities for relevant practical experiences and
for planned observations. In this process it is likely that there will be an
ever-wideni g collaboration with other agencies and a systematic and extensive
use of communi urces.

5. Persons preparing to be directors or supervisors in State or .local school
systems will inevitably seek colleges which offer preparation at the graduate
level and which have curriculums comprehensive enough to fully prepare
them for work in their areas of specialization. They will very likely choose
colleges offering opportunities wider in scope and with more depth than is
needed to prepare a special class teacher.

6. College and university staff members will need outstAnding technical
qualification in their specializeti area if they are to impart the high level of-
technical knowledge and assist in theoggievelopment of the skills identified in
this studi as necessary for persons in various special education positions.

7. In the future, directors and supervisors will apparently be expected to
give a larger share of their timg to the inservice education of teachers in their
school systems. The sample of successful teachers reporting in this study
recognized a need for continuing professi9nal development; it can therefore
probably be assumed that other special teachers also want and need this. Many
teachers in this study expressly stated that they expect their directors and
supervisors to be available not only to consult with them but also to provide
a clearinghouse of information 16% all aspects of education for handicapped
and gifted children, including currently pertinent literature, research findings,
and films. They also want their supervisors to organize workshops and make
arrangeitents for other inservice opportunities such as observations and par-
ticipation in-rommunity programs. In carrying forward an ipservice program,
school systems would undoubtedly make full use of colleges and universities,
appropriate National, State, and local voluntary organi ns, and other
agencies.

8. The best qualified special teachers and directors 'and supervisors of spe-
cial education will likely be attracted and retained by school systems with

informed and sympathetic administrators and school board members.
as with a high degree of competencethat is those equipped with

pecialized -knowledge as well as those with ability to work v4th individuals
who have tevere human problemswill seek school systems in which they can
make the greatest contribution.

9. For years to come there will probably be a critical shortage of educa-
tional personnel to work in the various programs for exceptional children. It
appears that one of the most immediately effective ways to meet this problem
is to focus efforts on the development of specialized professional leadership.
Through supervisory and administrative services in State or local school syk
tans and through. instruction ih tollege or university programs well-trained
leaders will be able to raise the qualifications of personnel and at the same
time multiply the numbers of persons working directly with the children .and
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SUMMARY AND IMPLICATIONS 107

their parents. It seems, therefore, that adequate fellowships and scholarships
should be provided to attract promising persons to prepare to be directors or
supervisors of school programs and directors or instructors in colleges or uni-
versities preparing teachers of handicapped' or gifted children and youth.
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APPENDIX A. The Plan andPmadures Used

in the Office of Education Stud;
'Qualification and Preparatim of Teachers

of Exceptional Children"

pr HIS PROJECT was undertaken by the Office of Education in collabora-
tion with many leaders in special education from all parts of the Nation,

and with the special help of the Association for the Aid of Crippled Children,
of New YOrk City. It was directed by a member ,of the Office of Education staff,
who was counseled by two committees. One was an Office of Edsicatiote Policy
Committee, whose function it was to assist the director in management and
personnel upects of the study. The other wu a National Advisory Committee
of leaders in sOecial education from various parts of the United States, it was
the function of this group to help identify the problems, to assist in the devel-
opment of the design of the study and otherwise to facilitate the project. The
study also had the counsel of a number of ccesultants who reviewed written
material and made suggestions on personnel and procedures. ( A complete list
of these committee members and consultants appears on pages II and M.)

The general purpose of the study was to learn more about the qualificatim,
distinctive competencies, and specialized preparation needed by teachers of
handicapped and gifted pupils. The term "teachers" was interpreted broadly to
mean not only classroom instructors of the various types of exceptional children,
but also directors and specialists in State and local school systems, and professors
of special education in colleges and universities. A separate study was made of
the qualification and preparation needed by teachers of children who ate:
(1) Blind, (2) crippled, (3) deaf, (4) gifted, (5) hard of hearing, (6) men-
tally retarded, (7) putially seeing, (8) socially and emotionally maladjusted,
(9) speech handkapped, or (10) handicapped by special health problems, such
as rhetimatk fever. Separate studies were also made of ( 11) directors and super-
visors of special education in State departments of education; "(12) directors
and supervisors of special education in local school systems; and (13) faculty
members in colleges and universities preparing teachers of exceptional children.
Thus, incorporated into the broad project were 13 smaller studies.

Two techniques were used to gather data on the qualification and preparation
needed by special education personnel. One was by means of a series of ?Spit"
total; the other was through a committee state- describips desirable coos
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petencies. Tlv plan of the study also included provision for conferences %vivre
practical.

Through the series of inquiry forms, facts and opinions were collected from
superior teachers in each of the 10 areas of exceptionality listed above, from
directors and supervisors of special education/10w* and local school systems,
and from college instructors of special education. By means of the question-
naires, the 13 gimps of special educators had opportunity to express their views
on the distinctive skills, competencies, apd experiences which they consider
basic for special educators. Through the inquiry forms, status information was
also gathered on State certification requirements for teachers of exceptional
children, and on existing teacher education programs for the preparatice of
those teackrs.

Thrmgh the committee technique, reports were prepared ce the distinctive
competencies required by educators in areas paralleling those studied through
the inquiry forms. There *ere 13 such committees in all. The names of commit-
tee members were proposed by the National Committee, and the chairmen were
appointed by the U. S. Commissioner of Education. Committees were composed
of from 8 to 12 leading educators in their area of interest who, insofar as pos-
sible, had enpged in allege teaching, had held supervisory poiitions in State
or local school systems, and had classroom teaching experience with exceptional
children.

Three major conferences on the study were called. In September 1952 private
agencies interested in gifted and handicapped children met with the Office of
Education staff and the National Committee. In March 1953 the U. S. Commis-
4ioner of Education called a 3-day conference on distinctive competencies re-
quired by special educators. In October 1954, a week's work conference was
convened in Washington, when working papen incorporating all data collected
were presented, reviewed, and modified. The Conference provided opportunity
for a free exchange of views, and for analysis and interpretation of data.

The findings coming from such a study, representing the point of view of no
single individual or agency, will, it is hopea, contribute effectively toward the
goal of increasing the number of educators competent to teach our exceptional
children.
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APPENDIX B .--Information About the Special

Educators Participating in the' Study

LTOGETHER, approximately 1,600 persons filled out the inquiry forms onri which much of the information in this report is bueci 'These people were
special educators of four groups: (1 ) Teachers of exceptional children mold-
ered by their supervisors to be "superior" in each of the 10 areas of exception-
alkyl (2 ) directors and specialists in programs for exceptional children in State
departments of education; ( 3) directors and supervisors of programs in local
school'systems; (4 ) instructors in colleges and universities preparing tetchers
of exceptional children.

TEACHERS OF EXCEPTIONAL CHILDREN

The design of the itudy called for 100 classroom teachen in each of the 10
areas of exceptionality to supply information through inquiry forms. Effort 'was
made to secure .a representative sampling of superior teachers throughout the
Nation by establishing a quota for each State. State quotas were based on such
factors as child population and special educational facilities within the States.
Members of the State departments of educatkm canpiled lists of teachers on the
basis of the State quota and the following guidelines: these teachers were to
have had specialized preparation and to be moldered superior; they were to be
as neady as possible representative of the various types of teaching facilities
in the State, _coming from urban and- rural centers, public and private schools,
residential and day schools, and hone and hospital instruction programs; inso-
far as possible, half of them in each State way to have completed their special-
ized preparation before January 1, 1946, and half after that date.

When the inquiry forms were returned, it was found that in some areas of
exceptionality, fewer than 100 teachers met all the aiteria;, ks others, mote than
100 teachers met the criteria, and hence were include& The number ri teachers
whose inquiry forms inet the Randards of the study and could be included tyr
areas of exceptionality is as follows: Blind, 100; crippled, 150; deaf, 100;
gifted, 69; bard of hearing, 100; mentally retarded, 150; panially seeing, 130;
socially maladjusted, 75; special health problems, 83; and speech correalon,
120.
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APPRIDIX INPORMATION ABOUT SPPCIAL EDUCATORS 111

INSTRUCMRS IN COLLEGES AND UNWERSITIES

First a search was made to find out what colleges and universities offered

sequences ol preparation for teachers of exceptional children. Inquiry forms

were then sent to special educatim instructors in colleges and universities cur-
rently offering such ot sequence. ( A sequence of preparation includes at least

three courses of specialized preparation in one of the areas of exceptionality,
such as mental retardation, including a pay of the characteristics ( physical,

mental, emotional ) , a study of the specialized teaching methods and curricu-
lum adjustment, and observation and student-teaching in the specialized area.)
Ail full-time and part-time college faculty members were incluckbd; however,

staff memben responsible for courses in remediai reacting, mental hygiene,
child development or related courses were not included unless such counes
vrere pointed specifically to exceptional children. When the forms were returned
(1953), 27g staff members were eligible to participate.

EDUCATION PERSONNEL IN STATE
DEPARTMENTS OF EDUCATION

The names of persons respcmsilge for the education of etceptional children in
State departments of education were ucertained through the help of chief State
school officers. The Criteria fcw partkipation were that the person be giving full
time to the educatipn of exceptional children; be an educator, not a psycholo-

gist, therapist, or specialist concerned with related fields; and have statewide
responsibility for the education of exceptiood children. When the forms were

returned ( 1953), 102 people met the criteria. These people were working in
36 States and the District of Columbia. rwcive States gyre not included in this
repon for the following ;mons: 8 States repotted no 'special education staff;
2 States had vacancies in director positions; 2 States included persons who were

spending only a snail part of theiritime on special ecliwatke. Of these 10i
people, were and 62 lively specialists. Participun were considered
to be directors they had overall responsibility for administering die total
special education in their State They were considered to be specialists
when they bad in a few areas ar when t14 were statewide con
Wants or assistant director& California, Delaware, and the District of Colum-
bia each reponed more than one &ream

MOP

' SPECIAL EDUCATION PERSONNA IN LOCAL
DEPARTMENTS OF EDUCATION

The names of persons respond* for the education of 'exceptional children
in local school systems were obtained from the Governmpat statistical file and
from the niembership liar of the Council of Administraton, Superviitxs, and
Coordinators of Special Macadam The criteria for their partkipation were the
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112 PREPARATION FOR TEACHERS OP EXCEPTIONAL CHILIMUIN

they be full-time directors supervisors in one or =we areas cd special edu-
cation, working in a central office. now who were primarily teachers ct.
cipals were not included in this study. When the forms were returmd, 153
people, from all parts of the country, met the criteria. Of thew, 103 were direc-
tors and 50 were supervisors.
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APPENDIX C. tat' ical Prvadum and Results

PROCEDURES USED IN ANALYZING DATA
REPORTED IN TABLES 4 AND 5

Each of the competencies listed in the ten areas (blind, crippled, etc.) in
table 4 was rated ip two ways by the teachers in that area. First, they checked
whether; in their judgment, each item was "very impcwtant," "important," "less
impmant," "not impmtant" in their resent position& Second, they checked
whether they kamsickred themselves to be "good," "fair," or "not prepared" in
each of these competencies.

The wimp importiffics of each competency 'was computed by multiplying
the number c4 checks in the "very impcwtant" cap= by 4, those in the
"impcetant" column by 3, those in the less important" column by 2, and those
in the "not important" column by 1. The walks were added together and
divided by the number of checks for that paiticukr item.

The avows proficisocy a the teachers was computed in the same way, using
a "ccgimted score" which made it pawl& to compare ratings of immtance
on a 4pcint scale with ratings of proficiency on a 3-point scale. Foe; exam*
die wane proficiency of the speech oxikertimists was convuted by assigning
a numerical value of 3.89 for "good; 252 for "fair," and 1.15 ot "not pre-
pared." These immerkal values were derived as Wows: The average rating of
importance was found for all the competencies. This average was 5.22. Then the
standard deviation was found for this distribution; it was 0.92. Next, the
average sating of proficiency was found for all the competencks, by aligning
a value cd 3 to .the checks in the "goocr colunm, 2 io those ki the lair
alum, and 1 to those in the "not pawed° camp. This average wu 2.51.
Then the standard deviation was found for this disiribution; k was 0.67. The
vicores a the second distribution were equated to the corresponding smscores
o the first Pot exam*, vaunt for 5 in the distribution of proficiency =dogs
was found tobe (3-2.51/0.67), whkh opals +0.73. Using the standard
deviatian of the first distribution as alai; this yields + 0.73 0.92 or + 0.67.
Adding 0.67 to 322, the mean ci the hist distrilution, yields 3.89. This is the
"converted sate" assigned to du checks in the "purl column.

A rank order of the list competencies in each area vial determined for both
the average rattiigs of importance Kid the average ratings of pioricktncy. Con-
secutive whole numbers wire used for ranks even thotigii a few of the items
received Identical average radar. This was done so that the tank . number
might 4 serve as an item-iderKirsaidon number.
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114 PUPARATION FOR MOMS OF UCIPTIONAL CHILDUN

COVARIATION BETWEEN *RATING OF IMPORTANCE
AND RATINGS OF PROFICIENCY

The hypothesis that teachers traded. to rate themselves mist proficient on
those ampetencies which they also rated most important, and Ins irofickat in
chose they rated less impmant, was tested statistically. Because a amnpkte
analysis did not seem necessary, a rand= sample of 10 competenq items was
drawn from the list in each area. For each of these items, a "scatter diagrap"

"caningency table" was rwepared, with the muss' of importance on the
X-axis and the imciaciency ratings on the Y-axis. The coefficient of contingency
for the table was then computcd. Where necessary, it-t categorks of
impcctance ratings were cambia:A in order to avoid intervals
( the marginal frequency in any row ce. agumn WAS neves allowed to fall below
15). This was desirable in order to obtain a fait and stable value of the con-
tingency coeffacknt.

The statistkal significance of each contingency coefficient was computed
using the chi-square technique, with (s 1) (: 1) degrees of freedom,
where $ = number of intervals on the X-axis, and $ = number intervals on
tbe Y-axis.

For each contingency table, there was computed not only the actual value of
C, but also the maximum value of C obtainalge from the set of marshal fre-
quencies dramatizing the partiadar contingency table. This maximum was
computed by inserting in one (or more) ci the cells al the table the highest
possible number commit with the wend frequencies and a positive rek.

tion betmen X and Y. Because of the small number of &Oaof freedom, the
numbers to be inserted in the remaining cells of the table were readily deter-
mined by reference to the marginal frequencies and die fmiures in the cell (or
cells) already containing the maximum emir The coefficient ti contingency
of the table, thus constructed, was cakulated in the usual mower. This msxi-
mum coefficient of contingency provides a useful reference-value for the
evaluation of the contingency coefficient calculated from the original or
empirical table. See area reports for a detailed report of the results.

STATISTICAL SIGNIFICANCE OF DIFFERENCES
BEXWEEN AVERAGE RATINGS OF IMPORTANCE

AND !AVERAGE RATINGS OF PROFICIENCY
To determine the statistical sipificance of the die- between the

average importance racing and the averame seikompetence satins on an hem,
the procedure employed ki -tech area was u Mows: The difference between
the ratio on importance and proficiency ("ravened same) for each amber
on each item was determined. The average difference bore= the ratings for
III teachers was calculated (31 D)* the standard devisdoliN (mp),
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APPICNDIX C STATISTICAL PROCIDURPIS AND MUMS 115

N)
comandthe standard error of the average of the differences cr-111-7-. were

MDHputed; &le-average difference was expressed in z-score units (this is
AiD

the "critical ratio"). The probability of obtaining a difference as large as, or
larger than, the observed difference if we oxitintwd to take samples of the same
size a zero-difference universe, was read frmi the appropriate table of

Ides. (Reference: Quinn McNemcw, Psychological Statistics, pages 73-
75). Differences were considered to be significant if the probability of chance
occurrence was as little as 0.01 or less.

In the procedure described above, only paired ratings were employed; thus,
if a teacher rated an item jar importance, but failed to make a proficiency rating
for the item* was impossible to determine the difference between importance
and proficieticy of that teacher for that item. His response to this item was
therefore not use* in this cakulatke. The ratings of all teachers in each area
ivere *used in obtaining the averages both for impcvtance and for proficiency
on which the ranks in table 4 and 5 are based.

In the case of items for whkh the.difference between tbç average impmtance
rating and tb arrage proficiency rating (converted sco ) was less than 010,
no test of statistical significance was vempkiyed. It was pasi,c4 that differ-
Coca smaller than 0.20 were too small to have any practical significance.

PROCEDURES USED TO TEST FOR SIGNIFICANT
DIFFERENCES OF OPINION

(Data reported in cables 6 and 8 and in graphs 1, 2, 4, 5, 6, and 7 )

Opinions of the four major groups of special educators polled in this study
have been presented in a series of tables and gra0*-- throughout the publica-
tion. These major groups were teachers oi special education in ten areas of
exceptionality, college staff members, directors and specialists in State depart-
ments of education, and directors and supervison of special education in local
school systems. In most cues, the .data were collected and tabulated in such a
way that s'atistkal team could be made of differences of opinion (1) between
any two of these four majot groups, (2) between any one of the five sub-
groups of college staff members and all other staff members combined, and
(3) between any one area of exceptionality and all others withis any of the
four major groups or five sub-groups of college staff members. Arrows have
been used to indicate the first type 01 difference ( that is, a difference between
the total opinion d menu* group and the total opinion of another major
group). Differences ci the second and !bird type have. been reported in the.
far right-hand wham of the tabks and graphs. The following outline may
clarify the sub-groups among whom tests of significant differences of opinion
wets made:
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116 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

TEACHERS

COLLEGE STAFF MEMBERS:

Directors of special education
Directors of speech correction
Instructors of special education
Instructors of speech correction
Cooperating teachers

DIRECTORS AND SPECIALISTS IN STATE' DEPARTMENTS OF
EDUCATION

DIRECTORS AND SUPERVISORS IN LOCAL SCHOOL SYSTEMS
Each of these four major groups and each of the five college sub-gmups was

subdivided into ten groups, one for each area of exceptionality. In the case of
teachers, there were ten distinct and separate gmups, each composed of a
sample of superior teachers working in a funicular area of exceptionality. In
the case of the college, State, and local personnel, there was much overlapping
in the sub-groups because most of these persons carried responsibility for more
than one area of exceptionality.

In executing these tests of significant differepces, the first step was to
tests between "satisfied" responses on like items until a perspective was gained
of the amount of difference likely to produce significance. Further tests were
made (after the perspective was gained ) on differences which, by inspection,
appeared to have a likelihood of significance.

This same method of testing wu further applied to two other sets of data
(series of comparisons). Tests were made to determine the following points:
( I ) whether the totals for the major college personnel group adequately repre-
sented the sub-totals of personnel groups of which it was composed ( this type
of comparison did not apply to State, local, or teachers, since these major per-
sonnel groups were never further subdivided ) ; nd ( 2) whether the totals of
the major personnel group adequately represented the sub-totals of any one
of the 10 areas of exceptionality of which the total major group was also
compose& For example, college total "satisfied" responses were tested in two
ways: first, between the total for all ten areas of any sub-group, such as director
of special edwatico or instructor of speech and hearing programs, and the total
"satisfied" responses of all other sub-groups. In other words, when the responses
of one sub-group were tested against tim total of all college responses, the
responses of that sub-group were subtracted from the grand total against which
it was tested; second, between the toad of college "satisfied" responses from
personnel working in any one special area ( blind, deaf, etc.) and the total
"satisfied" responses of total personnel working in all of the other nine special
area& (In the case of sane items from the college inquiry form, the items were
not *signed to obtain opinions according to special areas.)

State, local, and to!cher totals were tested in the only way possible, where the
"satisfied" responses from any one special area ( blind, deaf, etc.) were tested
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APPENDIX C STATISTICAL PROCEDURES AND RESULTS 117

against the total "satisfied" responses from the other nine special arms.
In all cases where tests were made to determine if the total "satisfietr--

responses of the major personnel groups (teachers, college, State, loci]) were \
adequately representative of the sub-groups, the sub-group needed to be com-
posed of at least 30 persons in order for the tesi to be reliable. Because of this
hmitation, the occasional difference of opinion expressed -by the following sub-
groups could not be tested for significance, and are consequently not reported
in this publication: College staff members with responsibility in the owls of
blind, gifted, partially seeing, special health problems and socially maladjusted;
State and local preparedpersonnel in the area of the gifted, and recently
teachers of the gifted and of the socially or emotionally maladjusted. This
restriction was applied to all such tests with the exception of the college sub-
group of dire9ors of special education, who as a group totaled only 23 in
number. This exception was permitted because this group'clid not represent

sampling, but rather comprised a universe of personnel so defined in the
study (at the time, 1952).

The following is an 'example of-The procedure used to test for significant dif-
feremes: In calculating the significance of the difference between the percent

"yes" (satisfied ) respmses of State personnel and of local personnel oti a
given item, the "yes" responses in each of the two groups were expressed as a
percent of all responses in the group ( i.e., the "yes" mponses of the State per-
sonnel to an item were expressed as a pertent, pit of all responses of State per-
sonnel to that item, and the "yes" respmses of local personnel to the same
item were expressed as a percent, p2, of all mponses of local personnel to
that item). The standard errors of tiw percentages (p, and P2 ) were com-

rnited kty the formulas, api =V fill and ep2 = P2412 . In flume formulas,
N N2

q1 = I pi and qi = 1 p2. The standard error of the difference between the

two percentages was determined by the fcwmula, *pi p, = ir
P + P2-

The observed difference between tiv percentiges (pi p2) was expressed in

z-score units
(

Pt P2
°Pi P2

). The probability ei obtaining a difference as

large as or larger than the observed difference, if we continued to take samples
of the same size from a zero-difference universe, wu read from the appropriate
table. Differences were considered to be significant if the probability of chance
occurrence wu 0.01 cm. less.

ADDITIONAL TES1S FOR DIFFERENCES AMONG
COLLEGE STAFF MEMBERS

further statement is necessary on the 48 questions on which college staff
members expressed opinions. In the *wing stage, the staff considered it
rxicenuy to cktermine whether the revonses of college penonnel in speech
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118 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

correction programs could be appropriately combined with those of personnel
working in the other nine tpecial areas. Three methods were used in this
respect. The first has just been described cm pages 115 to 117. Second, the
responses of each of the five college (personnel) sub-groups (directors' (.-11

special educatim, instructors of speech programs, erc ) were combined into
an -actual" total, thAt is, where each response w=as represented. Also
-weighted" total was made where equal weighting was given to each of the five
sub-groups (each of which (-mu-lined a different number of responses), and
where the "weighted" total represented an average of the responses of each
sub-group. A test for correlation was_ run between the two totals ("actual" and
-weighted"): thus obtained, and a correlation coefficient of 9956 resulted. This
wa.s a strong indication that either the "acmal" or the "weighted- totals would
adequately represent the responses of the sub-group& "Actual" totals have been
used.

Third, two separate totals were made cut each ot the 48 items, where one
was cixn of the responses of the director of special education, the instruct
tor of special education, and the cooperating teachers (the special educatim
totals); and where the other total was composed of the responses of directors
and instructors d speech programs ( the vetch education totals). Taal; were
then made for significance of .difference between the mportses of the special
education group and the speech educatim group in the same manner as
described above_

Oftbe 48 comparisons, on only six items was awe significant difference (A
opinion at the 0.01 ImPel. The testi for significance of difference of opinion of
the five groups of college staff members, as described on page 115 to page 116
of this appendix, showed these differences on five of these six items, and in
addition, showed differences an ten other items. Thus the method adopted was
considered to be more precise. It was decided that there was insufficient need
to report separately the speech education group from the special education
group as a general practice on all items. All significant differences have been
reported in the tables and graphs in this bulletin.

PROCEDURES USED IN ANALYZING DATA
REPORTED IN TABLE 7

The teacben in each area rated the relative importance of each d a list ti
experierxes by checking wiwther, in !heir judgment, ir was "very impcwtant,"
"important," 'less important: or "not important" to inclwie the experience in
the specialized preparation of teschen in their arta. The avenge importance
of each experience was computed by multiplying the lumber of chedts in the
"very

.
Important' column by 4, those in the "impcetant" column by 3, those

in the "less important column by 2, and those in the "not impertant" column
by 1. The results were added together and divided by the number of checks
for that particulu item. A rank order of the list of experiences was then deter-
mined on the basis of these average rainy of importance.
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APPENDIX D. E From Inquiry Farms

EXCFRPTS FROM INQUIRY FORM FAC 'A FILLED OUT BY
STAFF MFMBFRS OF SPECIAL FDJCAT1ON DFPARTIWNIS

IN COLLEGES AND t NIVIIIS111FS

T ( )itt ,I I", dio ;.n

QrALlibli AT1ONS AND PILE PAR ATioN OF TIM PT ( )NAI CHILDREN"

INQUIRY FORM EXC 2A To be hile-ti out by 404 Stat.] Members of Colleges
(Opinion Data) and Unit-et-wit-I Who Participate in the Spevialired

Preparation of *Feathers 01 Exceptional Children

1 1

Miss.
Mn

ID( Kit flame Mt
1 2 Official PLaatit_

Date _

(SpecifyDirectot of Special Education, Demonstration Teacher. etc
1.3 Odic-sal Title ___

(Spet Associate ProfesSor, Graduate Assistant, etc.
1.4 College C4 University City State__
1 5 Do you hold a hill-tune staff app&rnrncnt at the college or university' Yes__

No If your answet is "no", check ( ) the figure below which comes nearest
to the amount of time of your appoininwnt.

; ; %
1.6 In which area o/ areas of Special Education do you have dirta administrative. instruc-

tional, and supervisory responsibilities? (Check ( U many as applicahle_
_Btind _Gifted Maladjusted 3

Crippled Hard of Hearing _Special Health Problems
Mentally Retarded __Speech Defective

_Partially Seeing

Throughout the inquiry foam:
I The term "crippled" includes the cerebral palsied.
3 The term "socially maladjusted" includes the emotionally disturbed.
'The terra "spedal health protgems" includes children with cardiac conditions, tuber.
culosisi epdcpsy, and betv par conditions.
1111MOMmosImmenumwarsommomemrirsimonemewsmmIrirwrroisrormmworr worf

IN PUBLISHED REPORTS, OPINIONS EXPRESSED THROUGH THIS IN-
QUIRY FORM WILL NOT BE IDENTIFIABLE WITH THE NAMES OF THE
PERSONS COMPUTING THE FORM

119
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120 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

4. What are your views on your institution's student-teaching program for teachers of
exceptional children?
Answer the following questions for the areas in which* you have responsibility.
Place (in the respective columns for each area you complete) -I-, 0, or accordingto the following key:

a.

IIIIMmalliaNIalftlalNOINIMMIPISMIdasommaaanamiammanimimamr

+ yes
0 nor uncertain or undecided

MIEMM. nu no.
Student-Teaching

Program

.11111, .111

4,1 Do you believe that a grader proportion of the
special education teacher-candidate's time
should be allocated to student-teaching and
observation of exceptional children in their
area(s) of specialisation?

4.2 Do you believe less time should be allocated to
student-teaching and observation of exoep-
tional children in their area (s) of specialisation ?_

4.3 Do you believe that, in general. graduating
special education teacher-candidates have had
sufficient experience in classroom teaching of
so-called normal children/

4.4 Are student-teachers given sufficient oppor-
tunities (under supervision) to plan the activi-
ties and schedules of the class (or pupils)

4.5 Do the student-teachers remain with one
group of exceptional childrtat long enough to
note pupil growth ?

Cfl Are more than two student-teachers frequently
assigned. at the same hour. to one group ri
children for purposes of student-teaching

4.7 Do you believe (in general) the calilwe of
teaching of the cka.. tion teachers is
adequate?

48 Do you believe (In general) that the demon-
stration teachers give a sufficient amount of
constructive criticism to student-,,-

4.9 Do you believe that staff isms at your
college or university sufficient time in
observing the stwimt- of the teaeher-
candidates?

Special Education Curricula
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APPENDIX D: _EXCERPTS FROM INQUIEY FORMS 121

Student-Teaching
Program

AO*

4.10 Do staff-supervisors spend sufficient time in
individual stiident-superviaor ctinferencee
where observed student-teaching i valuated7_

4.11 Is lack of pre-planning and post-eval&ation
under thdirection of a staff-supervisor a weak -

ness in your tudent-otmervat )n program? 41;

Special Education Curricula

1E1 41.-

2
064

(Items 5.1, 5.2, and 5.3 were also completed by special education personnel in
State Departments of Education and in Local School Systems)
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5.1 Indicate the amount of successful classroom
teaching with so-called normal children that
you believe should be MINIMAL, DESIR-
ABLE and IDEAL prerequisites for a special
education teacher-candidate

. .

Answer by areas. by placing three kitten (M.
D. and I) in each column you complete ac-
cording to the following key:

_ _ _ - - -- - -

_ _

.

- _ - _

.

_ _ _ _

...my.

_ _... _

IM .11 IIM

_ __ _

5.11 No
5.12 At

dent-teaching
equivalent)

5.13 At
teaching
alent)

5.14 At
teaching

5.15 At
room

5.16 At

. 5.17 Other

M minimal
D = desirable

41111NIMPIA

teaching of normal chikirso
least one semester al half-time stu-

with normal children (ca.

1
least one semester of fulNme student-

with normal childr4-(or equiv-

least one year of on-the-lob classroom
with normal children ..

least two years of on-the-lob class-
teaching with mammal childrm _ _

least -three years of on-the-job class-

(specify):

MIR

d-- .1161.

dim. I1

ta

4.4

.5

411111110161111111111111111 .0014111111111

., a ..

_._ _
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_ _ _ _
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okl l 1==. Weil
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.. .. ..

_

,

room teaching with normal child

.0 ago .1. ow
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1

_ _ . _
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. _ _ _ __ _ _
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.
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MOM

ITEM i

.
.............,

1
04

i
6

.

i
8

1
1

]

I
1

1 $
t

1
i

1

i
41

at

I

I
1.2 Indicate the amount of student-teaching with

exceptional children which you believe shouki
be MINI M A L, DESIRABLE, and I DEAL
prerequisites for a special education teacher-
candidate who is a successful regular claw
room teacher.
Use the M, D, and I key as in item 5.1)

No student-teaching in the weetejtsed area- - .
1-75 clock hours I . - - . - -

_ -

.......
- . . _ .....

..... _
......
.......

k

.. . ....

......
......
.... _ ..

_ ....
I.

......
a

.......
o 0

..... . ......
.76-150 clock hours - - _ ... .... - .. . ... _ .... ... .... ... a. ... _ ... .. _ .. M. .. . IP 4, .151-225 clock hours_ _ - - - .. .. _ ..... .... _ . ........ ....... . _ ... . ..... ..... ...... _ ........226-3® clock hours ........ _ . ...............

*Air (sPecify)
40 . w 0. 0. . .. a. m. .. .1, . 0 wr 0, .,

ka Indicate the amount of student-teaching with

*

rtnwal children which you believe should
be MINIMAL, DESIRABLE, and IDEAL
pterequisitee for a special education teacher-
candidate who has eiatt somA-, -.,111m0 with
itsresal children.

.

(Use the M, D, and I key se in item 5. 1.)

No student-teaching in the specie& area--- ---- --.... ---- .--- --..... ---- ........ ............ ....1-76 cloak bourn ---- .._.... ...... ........... _--. s w. to . Mb 4076-150 cloak houra _ .... .. _ _ .. _ ... _ _ .... . _ ... as . a, .1. . 40 .. . 4. Alb NA I161-223 clock hours_ _ ... - - - . _ - - - _ _ _ _ .._ ... _ ........ .. _ .... _ _ .... _ _ . a ...... a ....ne-no clock hours _ ... _ _ . _ ... a...Other Weedy).
Jr

. - ... dm w. .... . 45, 40 .. I 4. in g. ..

1.4 Please awns your views relative to planning
a desirable studeat-teaching wogram for
teachers of exceptional children by supplying
tha data requested below.

I,
In your opinion:
5.41 For approximately how many clock

hour, (out of 15 clock houn at student-
teaching) do you believe the sta11-super-
vismr should came" the silident-tellehert,

6.42 For approximately bow many clock hours

- - - - - - - - . - - - .... - -

(per 15 clock holm cif etwient,tesehing)
do you behave individual student- super-
visor conferencea Amid be bole - - - . - - .. - .a. - aaa. .. a a . a a ...... ...... _ a - _ - _ _ ... =tall.

5.43 What, in your °rinks, is the maximum
number of etuoat-teachere that elan

'Profitably be asshrned to one group el
exceptional children at the same hour for

.

purposes et Ittedent- ?- ...... _tenebing
_

. _ ... ...... _ .... a .. . . . ....... .... __ ... a, .. a . _ . a - ... ....

'Ow emeeter hour wog 13 dote hours.
One cpworter hour niff 10 slosh holm
One aeadesnie year 460 clock hours.
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r

so
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h

.

AP me
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.. a a
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g
x
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0 a
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_ ,.... _ ..... .. a ..... ... ... 00 0
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- - ... ............ - ...._
,

_ _ _ _ _ _ . _4....
- - --- a -.. - -.- .. .... _
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.
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6 What are your views cowermng your institution's program for the specialized prepara-
tion of teachers of esceptional children?
Answer each of the following questions by placing a check in ONE of the three
columns on the right for each item.

ITEM

6.1 Are your special education tescher-osadidates sereensd with sufficient ears
so as to exclude those with poor mists' health and unsuitable personality
patterns?

6.2 Are teseher.eandidates la imetdal education given an adequato orientation to
the education al various typal of eseeptiorml sitildna?

&a Are these tesobsc-esaddater gives sa adequate haekgrounci--
4a developing and interpret* edusiation rewords?
4a laterpretiag pardsalogisaland/or medical reports?
in diagnosing amass of social and emotional maladjustnnate?

6.4 Ii ioo much emphasis at your college or university placed on-
-researeh?
the lecture method of conducting a scums?
the group project method?
individual conference technique?
the group camellias method?

6.5 Does the walk ,)n, stall in medal education show sulkiest moms for
the wobleme of the incavidusl teaelsor4us4idates?

6.6 Is lack of Amadei support a weakam in your special _education program?

6 7 Is lack el administrative support from tarifa or university heads a weak-
*sees'

11

6.6 Is lack of so-operation from related department. (geamal education. pay-
ethology, speech, ate. ) a weakness? 4

6.9 Is leek ot Stymy materials a weakness la your program ?.......... ......
6.10 14 hick of bdormation about the datimetive competencies seeded by Sesame

sof ezespUonel 'Wren a weakness hs your rowans?

6.11 Are the sermaing prooedures so rigid as * exclude from special education
many candidates who would probably be stsmessful towhee If pa, please
sped* la what respect.

...... as lp Er
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61/ a.e e /m.

a; .

. ea - S.. ....

_

..... am AN

Pr, ra. ...... IMP rN -. /P/

.
.... ..

0- 41/, ...... .. ......... ...... S
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7. What are your views concerning your institution's present program for the specialized
preparation of teachers of exceptional children during (1) the regular academic year
(1952-53) and (2) summer school (1952)?

Answer the following questionsfor both the regular academic year and summer
session by placing in the respective columns for each area you complete +, 0, or

according to the following key. Leave blink items which are not appropriate to
your specialized area(s).

yes
0 as uncertain or undecided

Imo no

Resources

7.1 Is there a sufficient number of members
in the specialised area(s) in . ,ft the
number of students enrolled? _ _

7.2 Are the staff members in special education in
general well-qualified with respect to- j
-specialised technical knowledge in thipik

specialised arse_ _

practical experiences in the teaching of ex-
ceptional °bathos in their specialised area?

73 Is there a sufficient number of the following
facilities ariliabl far we- in student- - z..

and observation:
schools er alum?

--special residential schools?
hospital cam&
-Thome InAruotlos?_
medal sadism! ...........
i---sposek Asia?
--madogieal AM& ....

7.4 Is your institution able to attract a sufficient
number of undergraduate mucks . to the
specialised area(s)? ....... alaaa4D41.44a

Ai Is your institution abis to attract a sufficient
number of goduate sidests to the specialised
m(S)7

7.6 Is ipulleient proportion of the teaehereamli-
date's time allocated to studying currioulum
planning and methods I curriculum adjust-
ment la his spesiabted .........

Regular Academic Year

/44440400

0

a 4

MP 14 MI...

a a a a

ma 4

a e a

am.. a

Ilea
00 se a

aa

a a a

a a a a

aaa

MIMI

4 .a a ain

aaa a e 4.0o4e a mtaa 10.04aa

aaa a a a440 a S 55 aa
aaaa = a a a Maas 5 a a

aa a aaa a aaa savaa
imame

41. WEI a a as aksa

Ma a a

aa a a

aaa

aaaa 5 0 5 a ampeaa

4Paaa

s a aro a

a= a a

aaa

aMaa

aaele

a a aa

a a ae0

aal S I gl 141. a a

.
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Raeourmas

Regular Academie Year

7.7 Does your isatitutkai's program coVer an ado-
quote and eyotesuatio orientation to the types

- al 4)061141.6d clinics sad agencies emeeroed
with exte00001 &Sinn, the ear visa they
offer and bow to amours these

7.1 Do teseher-easadstom In special edueathms
mare aa adequate background-
-4n the bade prim*** of AN growth and

development?... ............ - -
--ia apeelalised methods used in their area of

specialiastioo amid how to apply thou to

MI, 1.

their ..... ........... d

la teaching olds ememially applicable to the
specialised arma?. Amit do do.

4a the Mali. between opera and
weekl edwationf

711 Do theme teseher-oaadklatom balm =Natal%
pteriaratios--

bow to batiste a lkeatiomol prows= io
their specialised ..

--la how to apis*, ao eduestions1 pro.
ingran their apeeklimed ....

...

111S

41D. ow

IMP 11. ! or. os

i9

es

1Mir OP O.

7.10 Is your institution currently providing mut&
cleat *umber oi escpseatial speolaneed taped.
epee (including swum) to prepare good
towhees?

r

41.

IMP In, t eat

411. e MD. 01, 411. .1 MI.

a,

!

000

gift

Fer -

; ."1'" r AT--;

%IS°00 01, el 0 0 41,

their4,-

001 0 0 .0-0, 0. 0 j ........ 0 0 0

arear

0040 .

in

.011

area(s)?....

a

0 0 .00 0 a 0- 0 1006 ....... 00 10 11. OD

1

IM11=m

a a a

-aaa16000110aa

.4 a 4 a ..0 UE00

I
e a- IV 40 ft. . a 4. 10 111 S 11161

a- 0 a a a 411" 0.10 0 IMID O. 4101

No 41. M. - a 0 0 IMO 01000

dmr. a . 400 0.0 00

. a 0 ..". 0 0.- 4
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13. (Compt by College stag Members. Also completed by 41ecid lidtwatim Per-
smut' in State Departments of Education and Local School Systems: EXG-1, Item
14 and EXC3, item I I and by teachen; EXC-4A-J.)

Indkate, as one factor, the combination of profeuional preparation and experience
that you believe the following special educational personnel on a colkge ir artuort
staff should have in order to be competent in carrying out their duties. (Assume corn-
parable capacities and personal fitness.) Check I ONE item in each of the categories
13.1 and 1.2, and ONE cw MORE in categories 13,3 and 13.4.

ITEM

WItowleaRls

it I (amok ONE per column.)
Bachelors degree (or equivaleat)
Mister's degree
Doctor's degree

13.2 Me* ia: (Check pNE per column.)
one specialised area ot special (Amelia*
two or three speeialisol stress of speck' education.
turbots** te ali trees et vocal obsession
soma eduestiosal &data] and supervimion
&Decal psychology

- Airy Matilda( methods
meoadary touting methods
ether (speedy):

imoi...

v& 133 Miser la: (Cheek ONE or MORE per whims.)
one speeislised ems et meek' 'dualist
two at ewes agoesialbed areas* epeeist sensation
erinMstios to al arose et special educates

ednestiosal adainietrities sad ingkeryikia
Anima pqraheleaw
sismaftary teaching methods
secoadary %wedging methods
sOar (spady):

diNO

ISA Preiessiosol csperitnce: (Cheek ONE or MORE per ed.)
speellised Mae is. et at least one type et esteeptiokal children.
regular cleseroom meals( el normal Andrea

. edueatios bt teseber-traWkkg institutive_
supervisory duties In special eduesties at the gists er lout leveL
sdcahtistratIve duties In general education at the Slab or least level-
sehOrs (arseatO

.
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11. EXCERPTS FROM INQUIRY FORM EXC-2B FILLED OUT BY
DIRECTORS OR COORDINATORS OF COLLEGE OR
UNIVERSITY PROGRAMS OF SPECIAL EDUCATION

The Offia of Edwafion Stay

NS AND PREPARATION OF TEACHERS OF EXCEPTIONAL CHILDREN"

INQUIRY PORM 'EXC-2B: To be SW out miy by perstmis responsible for
(Status Data) directieg x ~disdains (in one or more areas) the

college or universky program for the specialized
preparation a teachers of esteptkmal cWiciren

4111=1111111111111111IminoweilmsomMilm

Miss
Mn.

1.1 Your name Mr. Date
1.2 (*Kid Position

apet*--Mecteeo( Special Education, Head of the 4seech Depanmetn, etc.)
1.3 Official Title

_ t.,9 stale Prcienot, etc.)
1.4 College or tither* City itate
1.5 Do you hold a full-dme staff appoimaem at tbe.college or university? YeaNo.. If your Ammer Is "ao," check the figure below which comes neatest

to the amount a time of your appointment.
;

1.6 In which area ot areas of Special Banco:ion do you have Aver administrative. (directing-
,audjot coordinuke responsadky? (ceck as many as anficabk.)

...Socially Maladjusted 2
...Crippled 1 ...Hard of Mating .Special Health Prtienis 1.Deaf .......Mentally Retarded ....Speech Defective

...Partially Seeing Other (specify):

Throughout the 'twisty form:
1 The term "crippled" Weds' the mega! palsied.

The team "Kiddy =Whined" includes the erwdomany disturbed.
The team "special heakh problems" ikciuda Mean Walk cardiac comlitims, tuber-

a*** epilepsy, and below-par conakm.

I'QuALIFICA T.

^

111 1 a a

so a a a a a a -sls a a so sw

aaaa 411 a a a a IP a a a a sp, a- aaa Ass a a OS .a a a a so aa e. SIO a.

1

1.°M."MMI4
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e 1

4
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1
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7. Pleue complete the following table relative to the student-teaching requirements
your college or unimsity.

111=1111111111111111, 4.1111111.-

OMNI%

!keeled Educe** Curricula

Studen t-Teaching
Prom=

7.1 Numbew of rewind *look hours of
student-teaching with so-caUed xxonaal
cbildree_ ..

7.2 Number of Mildred clock bows, of Au-
dect-seachisii in the specialised area ot
exneptanmlity

7.3 Number of .special educative staff som-
ber. supervising student-teaching by
actual observation of the speciakeed
studeet-teschiag__ __

7.4 Approximate number of clock hours (out
of 15 clock hours of iathisit-tesoMag)
that staff supervisors observe the Au-
dest-tosobiag _

7.5 Apples:hosts Dumber of dem* hours (out
of 15 clock hour* al idutient-Weelditg)
that individual susthat-enserelear
lemma are held..

7.6 Avers. autubst al studestotustects
signed to one peep el pupae at the aims
hour for purposes of sislex6.4eatbg..._

b.

am. I. .1, mi. IV 4110.

65, a- Mg ab- ar or et s 0. .

at MI lir 1M 11. O. 0. 1W IN. Or ft

M.
41, 41[

M. Mt INA or ar lar 40. a C

4. g a or D 40. I.

loos esmester hour am 15 aloe& hours.
Ow quarter hour alls 10 dock hours.
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Whkh of the facilities listed in the table below are available for student-teaching and
systematk observation?

In the left-hand group of columns, check the facilities which are now in use; in
the tight-land group of columns, check 44 those which ate not currendy in use but
which are available (at or within daily commuting distance) for student-teaching and
systematk observation.

FACILITY

Spatial dosses in ais
sabocas

ittmidential esheoI
Ammo-

Con vaMeoinst born
those-- 0. I1, e S 0 .

Hooka airest- .

Hone isetruetion
tumkir °Wormlike__

1440dossi

aplomb Asks

Psychologies' alnico

&Aire (apseify):

*

Th. Offset of Edam*" Shay.

.QUALIFICATMNS AND PREPACIAT1N4 OFTEACHERS o EXCIPTIONAL CHILDREN"

.1

SUPPLEMENTARY FORM: Professimal Experience and Preparation

(To be used in conjunction wkhinquiry Forms EXC-1, EXC-2, EXC-3 and EXC-4.)
Miss

1. Your name Mr._ 4141.

2. Your sailing address
City (or Post Office)... ......................................State................._____,...............,....

3. Your present position or title (relative to special etliacatim) IS 4b AP vb 4m. e

_ Date

............ el ...... 4114-

'

tL

J 1

Fatteibtiew Currently Being Facilities Available but Not
Used I n Current U

aasaa-allaaaaaaa

am/
014

gg

1

74tgli

g X
aa. aaaaa

* *I *a a a a

. e* ar. or

a St S I.
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a I awn.

4 a & SO'. &SO Saa
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a a.

a
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qs, a a . a 554555
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a a.
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.-41111
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S SSS a

a S . a a ISM*. a as Si& ...

a &ea &Pea eaa

a- a- a. Sae a-
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a . a a
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1 SSSSS 0

. S MP. a
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5. a a
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tHE INFORMATION SUBMITTED THROUGH THIS SUPPLEMENTARY
FORM WILL BE KEPT IN STRICT CONFIDENCE BY THE OFFICE OF EDU-
CATION STAFF WORKING ON THE STUDY. IN PUBLISHED REPORTS,
DATA SUBMITTED WILL NOT BE IDENTIFIABLE WITH INDIVIDUALS.

PROFESSIONAL EXPERIENCE:
What has been the nature and extent of your
data asked for Wow. Begin with Four present

Kocki

Mean

sionai experience (Please supply
ion and Arlo& back.)

JorAL Lion

pawl, he he
4 th grade ',maw!

oi high
se 1104JLi teacher a

&mai e

atsf

4.1...1d0.11

(over)

5. COLLEGE OR UNIVERSITY PREPARATION:
5.1 What degrees, diplomas, or special certificates do you hold? (Please supply data

asked for below.)

Dates
(inclusive)

I, nOstgraduate
Milian

U ntitnyraduste
Almon

Dftres. Dtpiairna,
(ff C4q.tificate

Collet" ur
U ni yea&y

_______,_

....._

Dates
Omissive)............

Graduate
Majors

Graduate
Minors

Dftree,
or C

College or
University

,

A

,

4.

Dates
(inclusive)

or -

Positive

p

-

-
_ -

-01111

.

..

.,...., ,

,

.
f
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VIIMOD

4 .......-.,..--..........m...-.--,.m-
........,.......
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5: 2 How many hours of credit hive you earned since obtaining your highest earned
degree? (Please supply data asked for below)

Dated
onchaive) Mayors

)3 What special c

ported above

M non
Senweter

Hours
t'oliPire or
I nhyrrelty

s.

-

r university preparation ,have you had which is not re-
.11111.

III. EXCERPTS FROM INQUIRY FORMS EXC-1, EXC-3, AND EXC-4
A through J FILLED OUT BY (a) SPECIAL EDUCATION PERSONNEL IN
sjotm DEPARTMENTS OF EDUCATION, (b) DIRECTORS AND SUPER-

KISORS OF SPECIAL EDUCATION IN LOCAL SCHOOL SYSTEMS, AND
kc) TEACHERS IN THE TEN AREAS OF EXCEPTIONALITY: BLIND,
CRIPPLED, DEAF, GIFTED, HARD OF HEARING, MENTALLY RE-
TARDED, PARTIALLY SEEING, SOCIALLY MALADJUSTED, SPECIAL
HEALTH PROBLEMS, AND SPEECH CORRECTION, RESPECTIVELY.

(Completed by Teachers in All Ten. Areas of Exceptionality.-In each case it appears
as item 3 on the Inquiry Forms. The following excerpt from the Blind Inquiry Form
shows the directions given in each of the areas and the format of the question.)
In your present position as a teachef of blind children, how important is it that you
possess t.l.)e Wowing, competencks?
(Check ONE of the four columns on the kft for each item.)

AND
How do you rate your competency at each of the items listed?
(Check ONE of the three columns on the right for each item.)

tilliJjiIJ
---.......--..---..../......

s

ITEM

. c..1-w' giii

i
E

1.

A ketestioise asedl/or igrufersteniit if
_ _ _ _ . _ _ & 1 the causes 4 the various conditions which result in Madams

or lase of Adak
_ _ . _ ..

- _ . . _ . _ _ S.2 the mama plan of method treatment of the different condi-
time which result in Madness or loss ot vision.

_ _ _ .. _

_ _ . _ , .... $.3 the general meaning of the anomie sad prognosis of the
visual condition for math blind pupil in the else&

_ _ _ _ .... _ _ _ _

. ..... 8.4 the nassiesi, eabotioasi. gayeacd9gical. soda and educational
bnpliestions of blindness.

- - - - - - - -

- - __ _ _ _ _ _ .... Si cloned theorist and .0M:evades eamasrsiag seams, proves-
ties sad tasstaalat el Wisdom sad diem al the eye.
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4. (Completed 1,y.46.tare Personnel Only)
How do you evaluate, in general, the professional preparation of "teachers of ercep-
tional children" employed in your State who, within the last five years, have completed
a sequence of courses of specialized preparation?

(Answer the following questions by placing 0, + in the respective columns
for each area you complete, according to the following key )

tottig

VOA

yes
0 Am uncertiA or undecided
awal Ns no

411morrarawromonomr,rorrersommrammionimo-

ITEM

0
1
2

1
g
*6

1
-3

I
i
x

J
*
1
2

Ph

1,
1

1

1I
=
I

1
1

aaaalaadalMlaaYaMaaara. aalbawaman .
1

.

Do you behove theme recently grsduated special
education teachers have had rafficiest es-
perigees ,

44 in c6inrooni teaching with so-called normal
&Adria?

. -

4.2 is supervised student-teaching and observa-
tion

. . ...
Do there teacbmerhive adequate ()repatriation

4.3 in developiag and interpreting educational
records?

_ . -
4.4 in interpreting psychological and medical

Ancona' ,
. . .. .

41 in diagnosing cameo of social and emotional
maladjustments?

4.6 in group intelligence and achieemeat test--
iag'

. __

.

. . _

,

. - -

.

Do than teachers hare an adequate under-
standing-

4.7 ai the bulk principles al child growth and
development?

.

.

4.1 al method. and teaching aids used in their
speciabeed area. sad how to apply these to

I their teaching? .............
4.9 ai the relationship between general and

special education? __ _ _ _ . _ O. a i

4_ l0 Do them teacheei have the ability to plan
with groups al pupils so as to provide for
group partation &manilas to each child's
abilities 1 .... .. ......

4.11 Do the" teachers have the ability to plan
a eunieuiam suited to the ineNvidual sad

.

group mode a their pupgeT_ _ ........ ____
tit Do Shaw teáers upon graduating, have a

working k about samba sou-
oersted with ezeeptiroaal abilities. the eery-
ism they ages. sad how to enure these
mode& e e S ............. ___ ____ a.m.. 0 Daall 406

I
Sse footloose at sad al able.

I.
1111MMENaa.
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FILM

v.%

ad.

Are LIMP' I etA-rt-WW, POO &-c.s.lustiris mutt-
eifty fainthAr with ti 'emcee provided
for errivputwidi,1 rhilArrn by stioneh, psycho-
kirical. anti medical &LA ori*_

4 14 Do thew %actors have La adekivats betide
(%riefitatii.-tn to the education of ramoka typow
01 erreplikmal

4 )5 Harv thews ~hes* bates prniailiti to teart
under mediums therefore
lack the ability to fit into kat, than-ideial
special eki ties t.to=n programs sorb i untumial
grvou 1:640

4 16 Do you believe that an abruiv-yrially kith
pinrentase of recently graduated special
twd urstkan teachers hare 'undeditabie
ocknality pat-urns,

4 17 Io titer* writhes, toad to have a -.spars-
tistk' attitude as far as the ftetd eat trwitial
ed ottftrAttrued to the deem that
they do &at fit in with veers! ra ties tors . .

4 18 Are thew titaelumi obi. to ammtain and to
teach at the apprukpruite developmental

(.4 their pi pds

Imns

I '

1.

The dcAnition al s "'every* W mums." whirl!) &meals on page 5 of the 1049 publication "Oppor-
tunnies for the Preparation a Teachers cJ Exceptional Children" (a cooperative study nionshweki by the
National Society for Crippled Children a.nd tt*.1 States Office at Education) has been adopted for
uee throughout this study. A "aelquemee cu ciord torah-es 9 to 12 semester bk-mars made up of (1) a study
f4 the characteristics of the particular under oonsideratim. (2) a study of teaching methods
and curriculum adjustimezt. and (3) ohaexTatioin and student-teaching in the specialised area.
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134 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

(Completed by Local Personnel Only)
How do you evaluate, in general, the professional preparation of "teachers of excep-
tional children" employed in your school system who, withiq the last seven years,
have completed a sequence of specialized preparation 1 leading' to initial certification
or approvaP
Answer the following questions for the areas in which you have responsibility by
placing 4-, 0, or, in the respective columns for each area you complete, according
to the following key:

yes
mr uncertain, undecided or no

clear trend (half and half)
no

ITEM

:=
CO

.....

0

I
.1
=
1
124
=

1
1
I
MI

I
Do you believe these recently graduated special

education teachers have had sufficient ex- t----.

;mime.--
4.1 in classroom teaching with normal children? _-_ _ _ _
4.2 in supervised student-teaching and observe-

tion in their wecialised area?
.

Do them teachers have adequate preparation-
42 in developing and interpreting educational

records, ......... ____ ...ma.. ..... ......... ... ........ ... ..'....'4.4 in interpreting educational and p "mho... *
cal reports and case histwies .ir hoomds?___ . _ _ _ , _ _ _ _ _ _ _ _ _ . _ _ _ _ _ _ _ _ _ _ .. ... ... .. . ..

4.6 ia making use of medical reports? _ _ . qm AP

4.6 in identifying causes of social and emotional
maladjustments?

......
4.7 in group intelligence and achievement test-

ins? _

,

Do thaw teachers have an adequate under-
standing-

4.11 el the basic pria*les of child growth and
,_ 'meat? ...... 4E6.4. e.g. 1.4.a..Mo

4. of toweling methods used in their specialised
am. and bow to apply them to their teach-

kse_ ..... _ _ _ ..
4.10 4 the teaching aids sad equipment used in

task apealaead areas and bow to apply
them to their toadying? 541 NI" . I N A / 111

4.11 De them timbers have the ability to pima
with imps 4 pupils so ae to previa* tot
gawp pablieipatios aesonbe to sash abides
GRM& O . ............... a.411 "10dow 1101 .6 40 .........w. Or... a ...I. .......6.4.

4.12 Da dime 111114111111 halm the ability to piss a
oanianiaas anNed to the latividaal and

grOUP audio 4 their pupae- .
_

IN bosoms at sad of abb.
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.,

ITEM

I
,

1
ai

1
4

3
8

. i

c

4

#

I
I
2

1

___

___

.

_ _ _

lii
acj

I

1
...._.

___

AM asea.

_

t
Zt

Ast

/
4.13 Do these teaches, upon graduation, have

an 1 adequate working knowledge about
agencies concerned with exceptional chit-
dren, the services they offer, and how to
ecure these services, when they enter the
field?

4.14 Do these teachers, upon graduation, have
sufficient familiarity with services provided
for exceptional children by speech, medical,
psychological, and other clinics?

4.15 Do these teachers have an adequate basic
orientation to the education of various types
of exceptional children?

4.16 Hav theme teachers been prepared to teach
under rather ideal conditions and therefore
lack the ability to work in kee-than-ideal
situations, such as multi-grade groupings
and improvised clam:owns?

4-17 Do these teachers tend to teach at an ap-
propriate level and not above or below the
development levels of their pupae_

4.18 Do these teachers tend to have a "severs-
tistic" attitude as far as the field of special
education is concerned to the degree that
they do not fit in with general educators?.___

4.19 Do these teachers show an interest and am-
earn for exceptional children over and above
that demanded d than at school through
participation in such out-of-school activities
related to tge welfare of those children as
being active in paremt-groupe, national or-

Rations, play projects, and so on? .....
4.20 you believe that an abnormally high

percentage of reoently graduated special
education teachers have "unsuitatile"
personalities and attitudes for teaching
exceptional children?
Explain:

__ _ _

_ _ _

_ _ _ _

_ _ _ _

_

_ _ _

___

____

___

_ _ _ _

_ _ _ _

.

.

____

_.

_ , _ _

.... - _

_

___

____

felo

_ _ _ _

___

_

_ _

......

____

... . e aft

i

1 A sequence of specialised preparation involves three courses or at least 9 to 12 senester hours made
up of (1) a study of the characteristics (physical, mental, and emotional) of the particular clonal=
under emdesiatkm; (2) a study of the teaching methods and curriculum adjustments needed; and (3)
observation and student-teaching in the specialised area. This definition appears on page 5 of the 190
publication, "Opportunities for the Preparation of Teachers of Exceptionil Children," (a tire
stxxly sponsored by the National Society for Crippled Children and Adults. Inc., and the United Stabs
Office of Education) and has been adopted for use throughout this study.
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136 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

4. (Completed by Teachers in Nine Areas of Exceptionality: Blind, Crippled, Deaf,'Gifted, Hard of Hearing, Mentally Retarded, Partially Seeing, Socially Maladjusted,and Special Htalth Problems. It appears 'as Item 4 on each of these Inquiry Formswith the exception of the Gifted where it is Item S. The excerpt below is from theBlind Inquiry Form.)

Please answer the following questions relative to the program of specialized prepara-tion which WAS offered by the institution at which you received the major part of your
specialized preparation which led to your initial certification or approval as a teacher
of blind children.

(Check in ONE of the three columns on the right in answering each of the follow-ing questions. Leave blank those experiences you have not had.)
1.111111MI

ITEM

......11.
In your experience in student-teaching of blind children-

4.1 did the teachers with whom you did your specialised student-teaching give suffi-
cient constructive criticism and advice?

4.2 in general, was the quality d teaching of the special teachers with whom you didyour student-teaching adequate?
42 did the supervising instructor make frequent enough visits to observe your

teaching"
4.4 'did he bold individual and/or group conferewee with you frequently enough?...4.5 did he give you a sufficient amount of constructive criticissn and advice? _4.6 were you given sufficient opportunity to help in the development of the activities

and schedule of the group with whom you did your student-teaching?
4.7 did you remain with one group long enough to note pupil progress?____4.8 wrwe more than two student-teachers frequently assigned to one group of pupilsat the same hour for the purpose of teaching?
4.9 Was lack of planning and evaluation under the direction of etaff-eupervisors aweakness in the student-obeervatiars provam?__ _ _ _ ......... _4.10 Do you bebeve that you reeei - too mods theory and not enowit supervised

practical experience in the edu n of the blind'
4.11 Do you believe that you received too much supervised practical experience ani

mei enough theory in the education of the blind?..

Was there an undue amcnint of repetition and overlapping of content-
4.12 in the general cultural courses (history. English. science)?
4.13 in the general teacher-education courses?

0.

0,

4.14 in the specialised courses in the education of blind children'
4.15 Did your specialised preparation include enough work on the education of other

exceptional children such as the partially seeing, gifted and mentally retarded%

-

11111 MI M. .ar

The following additional question was answered only by Teachers of Children who
are Deaf:

4.16 Did you get sufficient background in phonetics to teach speech to deaf children?... 0 MI 0.

1 - 1I

e _ _ __ _ ..... ........
a _ ..

_.

......
_

_ _ .. .... _ .... ..... .
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_ _ .. _ .. _ a
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4. (Completed by Teachers in the Area of Speech Correction)

ITEM

epowfte..=.10MISMINAlkasall.00016

8
>i

.$1.

4_1 Did your specialized preparation include sufficient study concerning education
of other exceptional children such as the deaf, mentally retarded and gifted?_

Was there undue repetition and overlap of (*Meat-
4.2 in the general cultural courses (history, English, science)?
4.3 in the general teacher-education courses?
4.4 in the specialised courses in speech correction?
4.6 Do you believe that yon received too mach theory and not enough supervised prac-

tical experience in speech correction?
4.6 Do you believe that you received too much supervised practical experience and not

enough theory in speech correction?
4.7 Did you receive too much of your supervised practice in speech correction in a

clink and not enough in a school system?
4.8 Did you receive too much of your supervised practice in speech correction in a

school system, and nal enough in a clinic?

In your supervised student-teaching in speech correction in a school system-
449 did the speech correctionia employed by the school system under whose supervision

you didayour student-teaching make frequent enough visits to observe your work?..
4.10 did she hold individual and/or group conference* with you frequently enough?__
4.11 did she give you sufficient constructive criticism and advice?
4.12 did the supervising instructor from the college or university make frequent enough

visits to observe your ware
4.13 did she hold individual and/or group conferences with you frequently enough?___
4.14 did she give you sufficient constructive criticism and advice?
4.15 were you given sufficient opportunity to plan the activities and schedules of the

pupils to whom you gave speech correction?_ ........... ..........
In your supervised practice in speech correction in a clinic-

4.16 did the supervising instructors spend sufficient time observing your work?
4.17 did they hold individual and/or group conferences with you frequently enough?
4 18 did they give you sufficient constructive criticism and &dyke'

=.

11.

.4. AD. . 4116

- - -

M,

mew 111.

.01.

4.11 .1=1

5. (Completed by Teachers in all ten areas of exceptionality. It appears as Item 5 in all
Inquiry Forms except the Gifted, where it appears ai Item 6. The following excerpt
from the Crippled Inquiry Form shows-the directions given in each of the ueas and
the format of the question. See Appendix D in the Area Reports for a complete list
of experiences.)

Do you consider the following experiences "very important," "important", "less
important", or "not important" in the specialized preparation of teachers of crippled
children?

(Check ONE of the four columns on the left for each item.)

AND

How much emphasis was placed on these experiences by the institution at which you
received the major part of your specialized preparation which led to your initial teal&
cation or approval as a teacher of the crippled?

- m,7 . ; ; ;
I a

7

a
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138 PREPARATION FOR TEACHERS OF EXCEPTIONAL CHILDREN

(Check si ONE of the fourIcolumns on:thefight for each item.)

AI.

411,

./.....aammemem

ITEM

5.1 Supervised student-teaching of so-called normal child
Sid perrised student-tearAing of crippled cAildres-

5.2 in special day schools or classes _ _
5.3 in a residential school for crippled children
5.4 in hospital classes
5.5 in convalescent home classes
5.6 in home teaching service. for crippled children_
5.7 other (weedy):

.10, O.

41,

10.11.11.1110.11..

air 111,

11. (Completed by teachers in all areas of exceptionality except Speech Correction. It
appears as item 11 in all areas except Deaf where it is Item 14.1. For comparable
questions in College, State, and Local Inquiry limns, see page 121 of this appendix.)
Indicate (1) the amount of successful da.uroom teaching of so-called NORMAL
children which you believe should be miltional, desirable and ideal prerequisites for a
teacher of blind children, and (2) the amount of teaching of so-called normal children
which you have had.

(Place ONE ,check 1/ in each column on the right opposite the appropriate amount.)

Amount of Teaching of So-called
NORMAL Children as a PREREQUISITE

for Teaching Blind Children-______,_
Mini-
mal

itrsir-
able

Ideal
Amount

which you
have bad

No teaching of normal children
_ ___ ..... _________.At least one semester 4731 half-time student-teaching with

normal children (or equivalent)
At least one semester d full-time student-teaching with

normal children (or equivalent)
At least one year a on-the-job classroom teaching with

normal children
At least two years of on-the-job classroom teaching with

normal children
- . . ..At least three years of on-the-job classroom teaching with

normal children
Misr (specify):

P. (Completed by teadwrs in all areas of ty except Speech Correaion. It
appears as Item 12 in all areas except it is Item 14.2. For comparable
questions in College, State and .Local Inquiry ms, see page 122 of this appendix.)
The following excerpt from the Blind Inquiry Form shows the directions gives in
each of the areas and the format of the question. Indkate (1) the 'amount of
msdent-teeciasg with blind children that you believe should be minimal, dairebk
and Mad prerequisites for a teacher of the blind, and (2) the amount of midst*
:adrift of blind children you have bad.
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(Check F in each column on the right opposite the appropriate amount.)

Amount of Student-Teaching
of Blind Children Needed
aa a PREREQUISITE for

On-the-job-Teaclung
of Blind Clildniti

For experienced
regular akeeroom

teachers

For teachmacandidates
with only student-

teaching of eo-calied
normal children Amount

which you
have had

Mini-
mal

Desk-
able

Ideal Mini-
mal

Deal;
able

Ideal

No etudent-teatthing of blind
childrm

1-75 dock hours
76-150 clock hours.
151-225 dock hours_

225-300 clock hours
Other (apeWy):

.

..

1,

,

,

7. (Completecl by Teachers of Speech only)
Indicate (1) the amount of student-teaching in a' school speech correction program
and (2) the amount of practice in a speech clinic that you believe should be mislaid,
desirable, and hied prerequisitei for a school speech correctionist.

opposite(Place ONE check in sack of the eight columns the appropriate amount.)

,

AMOUNT

Sloan
&heal - .

Correction a a

Amount
You
Had

Clinical Work with
Speech Handicapped Amount

You
Had

Mini-
mal

Desir-
able

Ideal
mal

Desir-
able

Ideal
.

(Nose
1-75 plot* hours
76-180 Oka hours
151-225 sloe* Mows
211400 cloak bouts
301475 cloak houn
376-450 sleek hours
0..er (specify)*

, 1,,

.

-

_

...

(Completed by Teachers of Speech only.)
If you consider raster classroom teaching of some importance, indicate (1) the
mouse which you believe should be ,teisismi, desirable and lied prerequisites Oe a
speech correctionist in a school system, and (2) the amount of classroom item:bin.
which you have had.

,(Place ONE check 1/ in hock the Ow columns opposite the appropriate amount.)
iffs=gmusiffise...eppw.mez~mawkwabrN11161.1111111=1111/1MININNOW=~10~~111110

41111

Amount al Reliable aneerome 'Ileaeltheg Mini-
mal

-Deelr-
able

Ideal Ammo*
You Had

.

At least ow wessest.t et 101:thas studeat-tuitidag
At kat sae assiester al ful-thue atooluA4ssebiag...... ..... .. ......... __. ..... a.m.__ _ a _ a _ __,,
M last ase must as-the.lob eisserma IsseihNi. . .. ...
At Wet two yaws at pawthe.job eimersoss teasidaig. .... 1

1

.
At hest ONO yaws at es4ko-lob aleareses ismigag... A auaam 4.

Other (apseity)t a 4

* U. G. 0VORNININT PRINTING OFFICE: 1040--479117s

'2 2

A *4

0'

. .

aatall1111111a1D... a
.

,

..._....

..... ...a...es... ____ ___
.................rweriror

...._ . - . a abam ...a

...... ..., ......
- ...... . - ..-

aft 0 a an, ..... .0D AV 1EN M.

__. _ _ _ ...
www.lwarraw

aa aa.4. ea

_ - _ _,_ aa

era a .6._ a e .

a ..0 aa a a a

- --

5.0.... _ .
4i p a' .

a .

co al a a a a a a

I

a a

III

_ _ .. ___

......: w II,. a

gra...

......
a a a a'. a

.

.

....
a
111

a a

...a.

. _

a.. ea a a a

a, ...... a
a 4. .. 0 a a a-a

^ a

..... a a a a a a

. 4

. .. _

a. a a . a mo a

a a

a a a

a a

_

.... . _ _ _
a ae a w ._ a a

a . a

.... a..

.

, a...a...a _ wc wr

a ...... 4._a a a-woo r

a a a a

ea ... a a 4. a 44 a

MI IP a ...P.M a ad,
.

a aa - -.alb a ab

-

.4

-if

_ ...- - - .... 4-- -,.. _ __ ....
..... a a

as a -
aa

aaa a a

tag.

aar

.... 05 a a a a a a a

a aJ a a a.. a .... S .. e WP a ea, a a

a a. a a a.. a alp a-s.a.e. a a

46 00.a oa 40 a a 0.5 a a

0.0 a a a a a aa a a .0

a a a ala a a a a a a

.... eS a ea aa a a
0,4w.Illb a 0a e S S a ....ma Saabaaa

16-

l .....
a a s-seee.aea

Oa. ...... a

IM .111

im a

a . CO. a

41. a

- a O.

..01.
a Am, Mb a. a

..

a

w w5 w a a a, a rib

.. .......
a a a a a a a a a

a a a a a asa a a

a. a a S Sa M. a,a

411. a . ..

8.

of

..... 4 4114

a al dB 114It. MI a

riana a 11.a. 41I aa a MI -45 aH5 411. 0 40 IP a'4D

a dD.MD 0-4.64 a a .... a'a la a

66 a. ID Oa a a a a .......
A* w o ID a awaws w aa 411 ....

a w

arr 48,

der

.....
40110104.

!I

Mini-

,

-

aa


