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S BULLETIN is the ,second in series of studies aun
at describing current developments in the secondary school
riculum as they are rekvealed in recent courses of study and
thing guides. It is the only analysis of the English curriculum

in grades 7-12 which has been made by the Office in the past
year& This survey includes the four major areas -of the

anguage arts: writing, speaking, listening, and reading andliterature.
Besides acquainting teachers, supervisors, and administrators

the general content and nature of language arts guides and
courses of study, this bulletin may serve as a source of informs-
tion for curriculum leaders and committees wishing to consider
various approaches to producing or revising courses of study. Ittells how language arts curriculum cotnmittees are organized
how they carry on their mirk, and the kruidelines they follow. Italso describes Iways in which committees determine scope and
sequence for llearni/Ig agtivities, how they prepare resource units
and how they provide for imiividual differences. Finally, it pointsout the major changes whicl have occurred in the hig0 schoollanguage arts curriculum since Dora V. Smith'i study, Instruction
in Eviish in 1982.

E. GLENN FEATHERSTON
Assistant Commissioner,

f State and Local School Systems
1 DAN Hum

Director
goosization, and Services Branch.

JOHN R. LUDINGTON,

Chief
Secondary Schools Section

`11

,

' . - , --11-
A if' ;

,

a11

Foreword

g

25

with'
1

,

..,
P

1

i '

I I

.

1, 6ruep-i

1

.4.

IL/

%

a



Contents

Page
Forewcrd

Chapter

Table

I. Scope of the
1

II. Preparation of Courses of Study
IlL Guidelines to Curriculum Development 17
Iv. Organization of Language Arts Programs 39
V. The Resource Unit in 'Language Arls_____ _ 51

VI. Tlie English Program 57
VII. Providing for Individual ,Diffwences 78

VIII. Changes in English Programs During the Past
Quirt& Century 90

I. 258 Local Courses of Study from 164 Sources_ _ _

II. Grade Range of Teachilig Guides and Comes of
Study

III. Passonnel Assisting in Preparation of 21 State
Guides

IV. Personnel Preparing 104 Local Courses of Study_
V. Statement of Educational Philosophy as a Guide-

line 18
VI. TJaeofGenlObjectivasGuide1ines. 27

VII. Use of Adolescent Interests, Needs, and Charac-
teristiq as a Guideline 32

vIII. Use of Research.Findiip as a Guideline.. M a 37
Ix. lAnguage Arts ProgramGrade 98 44
X. Language Arts ProgramKindorgarten Through

a Grade jet,
2 MA AM MA OP MEI _ 1/1 S F AMQM. MO , .. fm..... Am .1. ,, ... .... ... ... an. dm,

XI. Courses of Study Which Have Sample Resource
Unita

XIL State Requirements for High School English
(Grades 9-42) 78

.... am. 116. e a ........

,
_

_ _ _

-

=V ...

IM

As. IN,

..

MS. MP. ... .......

-

5

. ..... ..........

line.fl
1111, ,ana

4
4m as an to.

MM.

i

..... filo om.

GM ta, IIMI

,. _ _ al ma alb 00 GM 540. alb SW II OW MI SO am 4111 40

_ - ....... , .... .. .... . - ...

.4&

if

_ _

_ _

_ _

4

9

e a _ .........

-

La'



4041

NITNTB

Appendix
A. gcope and Sequence Chart_
B. Bibliography of State Curriculum Guides arid

Courses of Study in High School Language Arta
Used in This Study

C. Bibliography of Local Guides and Courses of Study
in High School Languake Arts Used in This
Study__ _ _ _ _ _ _

_

D. Additional Bulletins an the Teaching of .English_ _

Jr"

r-

OP-

66.

6

a

V 4

A

Ali

'7

9.

VI

;

44

.
?ay.

n

_ ' _. _ .. al. .. 91

gr''

. _ _ _ ____ ----- _ _ _ ----- _ _ _ _ bor)

_ . _ -- _. _ _ ,.. _ _ _ _ _ _ _ _ _

121

.9

9

tea

7

,

I.

f

1

41.

a.

- ,.

1,-;;;;L-%.;;;k1--°

".

VI

91.

41.

4.

107



4

-

JO.

Chapter

Scope of the Investigation

Background of the Survey

11,

t QUARTER of a century ago, Dora V. Smith made-a nationalpi study of the teaching of English in secondary schools
through an analysis of 156 courses of study receiyed from 127
cities and-83 States and through classroom visits to 15 widely sepa-
rated States. The results of her investigation were published
under the title Instruction in English as one of 28 mon'ograpiis
in thiNational Suryey of Secondary Education. In 1932 William
John-Cooper, U. S. Commissioner of Education, wrote "This inanu-
script on English . a . shows the changes that have come over this
subject during the past 40 years particularly, describes the con-
.ditions in which it now is, and mikes suggestions for further
study." 1

How have new knowledge, a, diversified secondary-school popu-
ia,tion, and a growing public interest in the quality -of education
affected the language arts curriculum since Dr. Smith's study?
During the past 25 years, the percentage of youth remaining
in school until graduation has doubled. Row has the increased
interest of the school population in advanced education affected
the languerjse arts program? Today, 54 perent of the high ticIthol
graduates continue their education in college or other -institutions
full or part time; more than 45 percent of the graduates attend
college full time. What, if any,' influence have these facts had
on language arta programs.? How has the impact of television
and other mass Vila on youth affected instruction in 'reading,
listening, speaking, and writing? What use has been made of new
knowledge concerning child growth and development, plus the
research findings on adolescent interests, needs, and motivations?

I Dors V. Smith. bletructien M ifsdlideb.. Washington. U. R. Government Printing Olio&Oft* te sikKektitni Bulletin 1$112, No. 17. lionotriab No IS. p. vi. (ola of print)
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occurred in the high schwl English curriculum since Dr. Smith's
study and to indicate the general nature of English programs
offered today throughout America. Also, the present report
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SCOPE OF THE INVESTIGATION 3

In in effort to obtain all ,seeondary-school courses of . study
and teaching guides in language arts now being used in public
schools of the 'United States, the writer addressed letters of
inquiry to State superintendents of public instruction or their
deputies, leaders in teacher education, and selected members of
the National Council of Teachers of English. In addition, the
Librarfaft of the Departhent of Health, Education, and Welfare,
in the spring of 1956, addreised 6,000 letters to administrators of
school systems in the United States asking them to forward to
the Departmental library copies of all curriculum materials pre-
pared for teachers' use. These materials, which became a part
of the library, were an invaluable resource for the present survey.

Of the 285 courses of study and teaching guides analyzed, 256
were prepared locally for use by 164 city, tbianty, or district
school systems in 42 States, the District of Columbia, the Canal
Zone, and Hawaii. Of the 256 local guides 201 were published in
the 1950's; 30 in the 1940's ;.and 25 were undated.

All State courses of study in current use-29 in 21 States
were included in the survey ; 15 of the 29 were published in the
1950's; 13 in the 1940's ; and 1 in 1938. State courses of study
are revised much less frequently than local courses.

The number of local courses of study and guides produced within
each State varies from 0 to 38. The most courses of study, as shown
in Appendix B and Appendix C, have been prepared in California,
Texas, Wisconsin, and Michigan, in that order. None of_ these
States has had a high school English course issued by the State
department of education for use by the public secondary schools
within the Sthte.

Table I shows the number of courses of study in high school
language arts included in this survey from communities of differ-
ent population range. Fifty courses were produced in 20 locali-
ties ranging in population-from 100,000 to 199,999 and 86 courses
in 21 localities of between 200,000 and 499,999. Small communi-
ties are also reprennted in tile survey. Thirty-five courses were
produced in 80 communities having a population of 25,000 to
49,999; 85 courses in 28 communities of 10,000 to 24,999; and 80
courses In 28 communitift of 10,000 or fewer inhabitants.

As shown in table H, great variation exists in the number of
grades covered by the 285 courses of study and guides in language
arts. of the 29 State guides, 8 cover 12 or more grades, thus
providing English teachers in the 8 States an opportunity to get
an overview of the entire program and to note what the pupils
have been taught in earlier grades. A mwsh smaller proportion
of local courses include a 12-year prwram within 1 volume. Only

11,
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4 ENGLISH LANGUAGE ARTS IN AMERICAN HIGH !WHOM

28 out of a total of 256 cover the entire elementary- and second
school program in English. On the other hand, 86 of the I

courses cover 1 or 2 grades.
More than a third (11) of the State guides provide a full 6-:

program from grades 7 through 12 ; whereas, only a sixth of
local courses cover the same junior-senior high school p
Thirty-one of the local courses are for the 8-year junior I
school, and 40 for the &Tear senior high school.

In general, State and large city school systems are more U
to have well-articulated programs covering several years. In
most recently publishea courses the trend is toward 6- to 12-3
programs. Where a separate volume was published -for
grade, committees usually provided an outline of the entire
school language arts program or the 12-year program in the
few pages of the volume.

Table I.--256 local courses of study from 164 sources

From localities barring s popukakel
4.01.0.0.1.Ii

Number of Number ot
localities ODWIMO

1

Below 10,000
10,000-24,999_ _ .

25,000-49,999_ _ ________ _ ....... _
50,000-74,999_ ________ _ _______
75,000-99,999_ _______ .........
100,000-199,099
200,000-499,999
500,000-999,999
Over 1,000,000

28 30 P

28 85
so 85
15 84
7 7

20 50
21 86
11 24
4
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SCOPE Op THE INVESTIGATION

The language arts programs included in this study cannot be'
considered a representative sample of all those in public iachools
of the United Stable. Perhaps schools which are engaged in cur-
riculum work may have programs which are less traditional, more
flexible, and more closely geared to local needs than those schools
which have not prepared or are not developing guides and courses
of study. At least, one cannot assume that the present findings
concerning language arts programs reflect accurately other
language arts programs throughout America.

Table II.--Grade range of teaching guidek and courses of study

Grade range Btst
guides

Load Total

I I I 4

12 Grades, or more 23 31
46 ........................

Grades K-14 3 3
Grades K-12 2 7 9
Grades 1-12 13 19

5-11 Grades 11 52 63

Grades 4-9 1 1
Grades 4-12 1 1

Grades 6-12...._ _ , 2 2
Grades 7-12 11 43 54
Grades 8-12 4 4
Grades 9-14 .. ON .., 4 M. 1 , 1

3-4 Grades 4 95 99........___........
Grades 7-9 81 31
Grades %-.11 4 4
Grades 9-12 4 20 24
Grades 10-12 40 40...........................

1-2 Grades 86 92

Grades 7-8 6 6
Grades 0-10 2 3
Grades 10-11 2 2
Grades 11-12 I 1
Grade 7 12 12
Grade IL 8 3
Grade 9 15 11

Gra& 10 1 13 14
Grade ll 1 16 17
Grade 12 1 12 13
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i4hapter II

Preparation of Courses of Study
e

17E MANNER in which courses of study are prepared today
varies greatly. In some cities and States, scores of pro-

fessional personnel representing many levels of Liistruction and
diverse specialties mar work under the direction of a steering
committee for several years to develop a curriculum guide. Or,
at the other extreme, a teacher may prepare a "guide" or syllabus
in a few hours, or days by using the table of contents in a basic
textbook as the outline for the year's work. Obviously, the ad-
ministrative leadership and the professional assistance available
help to determine the quality of curriculum work accomplished,
as well as the professional benefits realized by teachers engaged
in this type of inservice activity.

Fewer than one-half of the bulletins and guides examined indi-
cate the type of personnel involved in their preparation. The types
of personnel and their methods of work are described below.

How Is Ctirriculum Work Initiated?

According to this study, the high school principal and 40-
partment chairman usually initiated and provided leadership ibr
course-of-study production and revision in local schools. In large
cities, an assistant superintendent, a curriculum director, or a
language arts supervisor frequently had the responsibility for
stimulating interest and guiding course of study development or
revisipn.

In cities having a department of curriculum In the central office,
the assistant superintendent, the supervisor of language arts, or
the curriculum director often appointed a steering committee con-

I



PRZPARATION OF COMM di EMMY 7

!listing of one or more English teachers from each high sthool, one
or more librarians, cou4e1ors, and sometime; teachers of subjects
other than English.

Nearly a fifth of the State and local courses of study examined
were initiated or written in conjunction with a wcpshop. Usually,
the workshop was carried on (during the summer months at the
local school, a nearby college, ar at the State university. At the
workshops, teachers identified local and national needs of youth
in the language arts; reviewed the research in reading, spelling,
and language; studied adolescent interests and learning processes;
skimmed and read books for adolescents; set up aims in language
arts ; developed scope and sequence charts for language and read-
ing skills; prepared resource and teaching units ; and engaged
in other professional activities related to course of study
development

Within the past few years, language arts guides ,and courses
of study have been produced in whole or in part at local school
workshops in Austin, Tex.; Orange, Tex. Tulsa, Okla.; Eugene,
Oreg. ; Oakland, Calif. ; Richmond County, Ga. ; Gary, Ind. ; Indian-
apolis, Ind.; Montgomery County, Md. ; Baltimore County, Md.;
and Dearborn, Mich. Among the States which have used work-
shops in planning and developing language arts bulletins are
Florida, Mississippi, Nebraska, And Virginia.. --

Notall workshops for curriculum development were scheduled
fo,-(he summer. During the school year some administrators ar-
ranged "curriculum days" so that teachers could define instruc-
tional problems, plan for the writing of resource units, and listen
to talks on new methods, niaterials, and research findings. These
professional activities were usually carried on during regular
school time. Pupils usually did not attend school at such time.
Where teachers were paid on a 10-month basis, curriculum work-
shops were sometimes conducted before classes began in the fall
or from I to 4 weeks after school closed in tima spring.

Where responsibilities for cu.iridulum leadership or production
were plaCed upon one or more English teachers within a city, a
few schools reteased such teachers from teaching responsibilities
to compensate them for time spent on curriculum work. Schools
in Kalamazoo, Mjch.; El Paso, Tex., and Indianapolis, Ind., are
among tix'Ne which have followed this practice in course of study
production.

In cities having a centralized curriculum and supervisory staff,
the curriculum director or his tualified auistants minded cur-
riculum *Wilt" *mei departmental meetings and the &notate

-1;1-
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8 ENGLISH LANGVAGIC ARTS IN AMERICAN HIGH WHOM'

ment of able and 'aerated teachers to committees. In 'a few
instances, curriculum work was the outgrowth of roma& studies
or a survey of pupil achievement in 'reading, writing, speaking,
spelling, and otimr areas. However, not many schools studied the
needs, deficiencies, and weaknesses of, their own students before
embarking on a program of curriculum development or revision.

In State departments of education where statewide guides and
courses of study wvre prepared, the responsibility for curriculum
development was usually plactx1 upon the director of secondary
education or the supervisor of secondary education. As these
professional persons were responsible for providing curriculum
leadership and guidance ,in several secondarpechool subjects, the
time which they could spend on any one subject-matter area
was sometimes limited. Also, some of them may not have had the
specialized professional knowledge in reading, literature, and
language, or the experience in teaching high school English needed
to work closely with language arts comnittees designing or modi-
fying their curriculum. Under such conditions, these *directors or
supervisors obtained the assistance of university specialists or
supervisors and teachers of language arts who identified curricu-
lum problems, furnished advice, and helped prepare materials.
(See table III.)

Table Personnel assisting in

Pommel

of II State guides*

State
&port.
meets ci

educative

Perele4

41 High school English
2. Other teachers
3. Administratcws
4. State imparvklors
5. State curriculum directors
6. Librariams
7. Auctibvisual directors

9. Research specialists ........
10. Cormnilting speck: from colleges,

funiversitles, etc.............
&athlete..................

12. lAy wawa._..... .40 411. ..... al alb 10 'IR IMP wk

21
12
18
17
10
7
1

1

3

100
57
86
81
90
38

5
14

is 86
3 14
3 14
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PREPARATION OF COURSES OP STUDY

How Are Courws of Study 'lave loped?
4.=

As shown in table p. 8, the persons who usually assisted
with the preparation of State teaching guides were teachers of
language arts, administrators, special consultants, State super-
visors, and State curriculum directors. Librarians helped in the

, preparation of only 20 percent of the local courses of study and
33 percent of the State tatching guide* despite the fact that most
language arts courses recommend extensive reading of books by
pupils and also contain bibliographies of books for them. Only 1
out of 21 State guide; mentions the use of audiovisual directors
or counselors; and only 8 refer to advice and assistance received
from research specialists, from students, and from lay persons.

In the planning and preparation of local courses of study, teach-
ers of language arts participated more frequently than adminis-
trators or other school personwl, as shown in table W.

Table W.Persommi prepring 104 local courses a study°

School
system

'Permit

1. High school English teschees_____
2. Other teachers_ __ Ire

3. Adminbtraton.
4. Supervisors hstruction
5. Curriculum directors
6. librarians
7. Audiovhsual spedallsts
8. Connekw and guidance
9. Rpsearekipecialbsts

10. ()moulting iqxidalkts hymn ewers,
Nate departments, etc.

11. Students
12. Lay perms

104
24
40

32
21
7

11
9

41
3

100
23
88
25
31
20

$9
3

1=1MIlmilllomftwOol=0
nibs only taiga rifts sod towns et study maned to le table IV ere those

which WIWI. the OP Plisomd who MP" them.

A much mailer percentage of administrators, superviimrs of
instration, and curriculum directors helped with the preparation
of local =trees of study than with State bulletins. However, 86
percent of the State and 39 percent at the local curriculum can-
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10 ENGLISH LANGUAGE ARTS IN AMERICAN MGH SCHOOLS

mittees whose bulletins are included in this part of the survey re.
ported that they had received help from outside consultantsusu-
ally from colleges and universities, big city school systems, or
other sources.

141.

As shown in tables III and IV, college and qniversity professors
frequently were called upon as consultants to assist with the pro-
duction of curriculum bulletins. States which have made extensive
use of such professional assistance include Florida, Iowa, Missis-
sippi, Nebraska, New Jersey, North Carolina, South Dakota,
Utah, and Virginia. In the bulletin Language Arts in the Public
Schools of North Carolina, Years 1-12, the following statement of
appreciation appears:

* * in this undertaking we have had the interest and cooperation
of the institutions of higher learning, assisting in the endeavor by pro-
viding the services of many of their able faculty members. Particu-
larly .do we commend the assistance of the training schools in our
State teachers' colleges who gave untiringly of their services.

In small communities having one high school, curriculum pro-
duction was usually done by a committee of English teachers as-
sisted by the principal. Where there were junior high schools in
the district, the curriculum committee often included English
teachers from both junior and senior high schools, especially when
a 6-year language arts program was planned.

An illustration of how consultant and teachers plan and work
together is given in the Foreword of A Guide for Instruction in
the Language Arts for Duluth Senior High Schools:

Three years ago Dr. Dora V. Smith, profeuor of education, Uni-
versity of Minnesota, was invited to Duluth to speak to the English
teachers of the high schools. She explained the unit method of teach-
ing and the ways of building up a curriculum.

Teachers were then invited to membership In a general committee
whose chief task it was to develop an English curriculum for the senior
high 'schools of Duluth. They elected a president and a secretary, divided
themselves into grade-level groups, and began their work. Grade-level
committees made reports to the entire committee on the program' they
found in the field of English throughout the country.

Each teacher developed a unit for lwr own grade level. These units
were distributed throughout the English claws in the city awl were
tested out at the various grade levels. Finally, these units were put In
mimeographed form and were again tested in the English datum
* * These units have now been put into a printed lofteleaf fader
and will again be distributed to the high schools.

The curriculum will remain flexible. Units will be modified, omitted,
or added as the need arises.

I Stet* savertmeadmit a public instruction, Ralegh, 1115.. p.s.
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PREPARATION OF COIASES OF STUDY 1 1

To provide opportunities for close articulation between the eler
mentary and the secondary schools, some curriculum committees
include teachers representing levels from kindergarten through
grade 12. Before producing Guideposts for the Language Ar48, the
Seattle public schools had a committee representing all levels
from kindergarten through high school which worked with the
curriculum division for 6 years studying their school program. In
their Guidepost, the committee set forth the goals, the sources of
content material, learning experiences and language activities, and
the sequences of supporting skills considered essential to the de-
velopment of an effective language prokram. Later, using the
Guideposts as a basic framework, a steering committee and com-mittees of S to 8 teachers at each grade level developed Unit Plans
or the Language Arts, A Planned Sequence From Grades SevenThrough Twelve.'

A comprehensive program in curriculum development in lan-
guage arts has been carried on since 1948 by the Oakland public
schools. The introduction to the Oakland Language Arts Guide,Third Progress Report, Grades Seven Through Twelve explainsthat work on the guide "is a cooperative enterprise with student-
teacher-administrator participation.* The enti e program oflanguage arts has been developed with representatives from allgrade levels on the planning committee. In additionto this vprtical
committee concerned with 'articulation * hotizontal commit-tees have worked to develop the guide for use by teachers of thevarious grade or cycle levels."'

Before work was begun on the Oakland guide, a committee of
three teachers, who were released from regular duties, visited
every secondary school in the city and conferred with teachers
about their instructional problems. Teachers were encouiaged to
make suggestions for improving the educational program. After
all problems were recorded, analyzed, and grouped, the committee
studied ways in which they might be solved. Among the teachers
there was consensus that preparation and use of a language arta
guide was one way to improve the educational program. There-
fore, a planning committee was appointed to study the entire
problem and to plan the pattern of the guide. On the planning
committee were 2 assistant superintendents, 4 supervisors, 2 prin-

I Seattle PaNkt &boob. WaáIagto. 1954 P. v-qi
I itapertatembat's Wind. Oakland. Oallf., Pithile Bawls. less. P.2.
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12 ENGLISH LANGUAGE ARTs LN AMERICAN HIGH EZROMAII

cipals, and 10 teachers from "different grade IeveIs A =I
consultant also worked with the committee.

After the planning committee had prepared tentative plans
they were revieweid and revised by various teacher and educathr
groups. Working committees were then apPOinted to develop the
guide in detail.

The method followed by all eornmittes was ente of working
eral plans, =knitting melt plane to tescher troupe for reActione and
suggestions, then modifying Ow plans awl implementing them by the
ckvelopment of specific &tails.* In addition to #1w1p from the
teAchers and students, the committee procured research studke, courses
of study, and other helpful materials. Data m WM growth and dens-
opnw_nt provided the starting point for study by tiw entire committee.
Consultant service was made available upon recnutst by committee
members.'

Months later, a writing committee of four members was Waded
from the secondary-school working committms to organize ma-
terials and prepare a report Members of that committee were re-
leased from regular instructional 'duties. After the report was pre-
pared, it was submitted to other committees and to a summer
workshop group in homage arts for further review. Weeks later,
in time for the beginmng of, classes, a progrms report was issued
to teachers.

The report includeA the following sections: "We Go Forward,"
"We Believe," "How We Use This Guide in Our School," "We Im-
prove Our Ways of 'Doing Together," "The Children," "We Plan
Together," "We Improve Our Speaking and Listening," "We Use
Learning Aids," and "How To Develop A Unit."' After using the
teaching guide for a year, teachers made saggistions for its re-
vision. Based on their ideas, two new sections, "We Improve Our
Reading" and "We Improve Our Writing," were incorporated in
the Second Progress Report, which appeared a par after the first
guide was published. Other additions and revisions, Including samw
ple lessons, were made. Each year further revisions and additions,
such as "We Provide for Individual Diff--) were made in
response to teachers' requests.

Inserviee education activities for all leachen were carried on
in conjunction with the work on tht teaching guide. Extenakm
courses were offered by colleges and univeraftles to satisfy re,
quests of language arts teachers. In their own climes, teachers
tried out new materials and experinunted with various methods.

mit. p.
' Ibid.. p. 11-4.
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PREPkRATION OF 'COURSES or MDT

a

Citywide workshops were carriell on during the school year and
suminer by teachers, supervisors, and professors. Princi cur-
riculum assistants, and chairmen and heads of English depart-
ments met several tim- to discuss ways of using the guide Fac-
ulty meetings were also conducted to enlist the cooperation of all

achers in stressing communication skills in their classes.
A somewhat similar method of developing courses of study in

language arts hall been used for many yeArs by the Denver public
schools. First, a steering committee was formed by teacler repre-
sentatives from kindergarten through the 12th grade. This steer
ing committee coordinated the efforts of curriculum commi
for each level of instructiot Elementary gradft, the junior high

hool, and the senior high school, as wen as the efforts of spezial
committees on spelling and use of the library.

A committee survey of teaching practices in English showed a
need for an integrated 13--yes.r program in the Denver public
schools:

* 0 * The committee then studied the needs, character-Ude" and
intemsta of children of various ages, with particular reference to what
is known about chiki growth and development in use of language. Aftermaking an invvwtigatim of mdern theory, resx,arch, and promising
practices in the field of English throbewut the county, tim cminfttee
(kveloped a tentative -statement of thilosophy. This stattemnt was
distributed to the teacilie4s of Mesh in the Denver public schools for
comment and suggestions, as were several revisions, before the final
form was achieved. Under the supervision and direction of the steer-
ing ccanmittee, the curriculum committees shouldered the major burdem
of allocating experksees, processes, and skills to the appropriate gradevL

Tim ommittees screened hundreds of suggestions for units which
had been sukanitted by teachers throughout the city and country, group-
ing and ocausadating whatever possible. After the committees had de-
cided upon the titles and petrel *Went of units for each partkular
grade level, a single unit was chosen for each grade to be fully de-
veloped u an ilkntrative toransiae, so that teachers might create *thee
units in a similar manzwr.

Writers were then &mei to prepare the mit., and teachers with
specialised training were selected to writs the chapters oa spelling,handwriting, appiaisal, and library aervices.s

Denver taiclumis are ewouraged to develop fully tin units do.sank brkdy in tin Dorm guide and to share atmesful units
with (*Jur Wended teadmi. They are also advised that theyamid be timmghly familiar with the experiences of ImAbi in
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only did teachers of much experience work with tachers with only n
few years in the claxsroorn but also tudcmt. opinions wer oljdttx
The deans and other administrators were consulted freely on
of organition. ---vntent, and course
the units was done by members of the departir eAch one &Moping
the mime which he is teaching. The units we=rr then rfrreii to the
mlininittev of the whole for revision and actvr4

In general, the State courses of study currently in use have been
developed along lines similar to those described above. However,
committees producing State courses and guides are usually larger
and sometimes represent a wider variety of professional compe-
tencies and interests than curriculum committees in local school
districts. Supervisors and curriculum directors as well as lan-
guage arts specialists on the State department staff are always
active in preparing State courses of study; however, according to
Information given in the State bulletins, audiovisual specialists
counselors and guidance directors, students, and lay persons, li-
brgrians, and research specialists have seldom been consulted in
the preparation of cotirses of study (table III), particularly tho-,se
produced before 1960.

Some States ye made extensjve use of available resources in
preparing age arts guides. For example, the University of
the State of New-York (the State education department) involved

ing of
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The moM, recent volume of the Commission, E?lglL8h Lan1ge Arts in the Secondary Schools, is already lelng used bytachers engaged in curriculum work in El P- ; WaBhington, D. C.; Louisville, Ky.; and several other places. TearhingEnglish Usage, by Robert C. Pooley, has undoubtedly influencedcommittees preparing the grammar and usage sections of curricu-m bulletins on language arts. Based upon research findings, itoffers a careful analysis of the relative importanc-e of items ofusag-e and suggests various levels at which items should be taught.Reference to Dr. Pooley work is made in several courses oftudy.

PrineipIe Followed in Curriculum: Work

What principles seem to be effective in course of study develop-ment and revision? What techniques used by administrators andcurriculum directors seem to produce desired results? Briefly,here are some techniques and principles that are recommended Inthe various courses of study:

I Albany. State liduestion Departesatt Ink rewrint 19tt, r_Fiarrtsburz Ociennouveadtb of Pathievanta Departmeat of NIA* TiWtriartian, %Sethip.
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once said, first know
where A whither we are ne we could better

hat to do, an .ow to do it." In planning a course of study,
curriculum workers, too, must determine where they are and
w.iere they want to go before they decide what to do and how to

for there are many divergent roads which a curriculum
ttee may follow. For instance, how do teachers, administra-

and others decide whether an adolescent should memorize a
soliloquy, or learn the principal parts of irregular

verbs, or read certain literary selections, or practice letter writing?
how do they determine when and how a pupil can best learn

read with critical judgment?
An analysis of available courses of study in secondary-school

_anguage arts shows that most curriculum committees follow deft-
te guidelines in their work.
in general, these four guidelines are used, in whole or in part
) A statement of educational philosophy; (2) an outline of gen-nil goals for secondary education, which usually indicates their re-lath) to language arts; (8) a statement of the interests,

eeds, growth characte cs, and developmentattasks of adoles-tents ; and (4) valid findings in language arts.

First Guideline: A Philosophy of Education

Stemming from the nature awl needs of society and a respect
or the intwit7 of tiu3 individual, the first guideline is sometime

a philosophy of education. Slightly more than half of the State awllocal comes of study in high school lanyuage arts inelmie brief tolengthy statements of educational philosophy which have served
17
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ENGLISH LANGUA AMERICAN HIGH SCHOOLS

as a guideline to curriculum development Most of the statements
in local courses are brief and sometimes sketchy. As shown by
table V, 52 percent of the State courses and 53 percent of the
local courses include such statements. The trend among State
courses published since 19 J is toward the inclusion of a sthte
ment of educational philosophy or reference to such a statement
in an overall guide th curriculum planning for the StaL,

Table V. Statement -rAucaLo philosophy a

I Where a State or klM.,1

NB 1 Mane for this table.
published selmratt volumes between grades 7=12, tItLe volumes ware touted

The language arts platform of the Tulsa, Okla secondary
schools includes a statement of educational philosophy which ex-
plains the need for public education in a democratic society. Also
as the following paragraphs show, it makes clear the obligation
of the school in a society which respects both the rights of the in-
dividual and the welfare of all the people:

The method of democracy places responsibility on the individual,
working with other individuals, for the solution of problems which are
common to the general welfare. It is assumed that through a process
of interaction of ideas * * * the most satisfactory rules of happy
group living may be evolved. It Is moreover assumed that each individ-
ual has a contribution to the attainment of the general welfare within
the limit of his capacities.

The State provides public education on the theory thaV a competent,
educated citizenry is essential to the democratic process. l'herefore, it
becomes the obligation of the school to develop the potentialities of the
individual for living a happy and satisfying life and for assuming an
effective role in a democratic aociety.1

The strong influence that education hasion the way people think
live, and act, and the responsibility that the schools have for the
development of all American youth has been stated in "A Philm-
phy of Education for America," reprinted in the high school lan-
guage arts courses for the Baltimore County, Md., iublic schools.

I Oarrieshsrs Guide for Tonekors of the Longways Arts is Smolidery Wool& 'rubs.
Public &book, 1962., p. 4-6.
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GUIDELINES TO CURRICULUM DEVELOPMENT 19

This statement, which was first issued by the Maryland State De-
partment of Education, declares that

A philosophy or life is a way of looking at philosophy of edu-
cation is a way of looking at education. Just as the education of an
individual changes himtransforms him in some way into a different
person as a result of his experiences, so the education of a people shapes
the Character and the destiny of that people. * * *

kmerica hits chosen the democratic way of life. If her democracy
to be Improve-A and strengthened, the quality of living of the individual
members of her gtxne.y must life improved; and all the social agencies
which bear upon and change he individualthe home, the church, the
school, the comrwanit: share joint responsibility for this task.
However. since the school is the recognized agent of society for the
formal, organized education of youth, it has a special responsibility
for redefining its purposes and implementing these purposes in an edu-
_ational program of greater effectiveness for our democratic society.
Whatever the nature cif the program evolve4 is, it must recognize the
fact that education must be organized and planned to meet the needs
of all American youth and not a seleted few; it must accept the thesis
that education is to be conceivecl not merely as having intellectual and
cultural ends, but also as having purposes as broad as life itself. The
public high school must be thought of as the place where normal teen-
age youth learn to do the things they are going to need to know how
to do in the Amerim of today and tomorrow; and where at the same
time they have opportuntty for maximum all-around personal devel-
opmentphysical, intellectual, social; and moral.2

Concern for the maximum development of each pupil is fre-
quently expressed in statements of educational philosophy. For
example, the language arts guide for the Denver public schools
points out that there must be certain common goals for youth, and
at the same time there must be provisions for the development of
each pupil's special talents and interests. This recognition of indi-
vidual differences among pupils and the responsibility that teach-
ers have for adapting instruction accordingly is often evident in
statements of educational philosophy. (See ch. VII.)

A few courses of study point out the implications of these dif-
ferences for teachers and other staff members. For example, the
faculty of the, Euclid, Ohio, public schools in its "Statement of
Beliefs" declares, in part, that:

Schools should continually study the individual child, maintain acumulative record of his development, and use the findings.
The different needs and abilities of children require differing stand-ards of achievement.
The curriculum should consist largely of problem-solving situations

I A Teldatiss COWS& of Study in Unstops Arts, Grade Slitrins. Towson. Md.. BaltimoreCounty hallo School* 191111.
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on the level of Ow child understanding awl typical of basic problems
of life.

The curriculum should improve pupils' emotional health, especially
their feeling of individual worth, security, affection, reeognition, and
self-reliance.

The curriculum should develop from the immediate known interests
of youth and should stimulate the physical, moral, and intellectual
growth of every child.

The schools should cooperate with the home, cilurch, and other worthy
agencies which affect the growth and development of yOUth)

The division of EngIt of the Cleveland public schools in
statement of philosophy also points out the responsibilities teach-
ers have for recognizing and providing for difference among
pupils. It declares that

As tnesh teacher should be able:
To recognize the individual differences &limn pupils, and to pro-

vide for the individual's meals through an adjustment of sub-
ject mattr awl methods, rather than through the wstablishnml
of inflexible criteria for all;

To find materials within the range of pupils' understandivbu
not be afraid to ask raids to stretch in order to reach ideas awl
ickals better awl nobler flan they would find themselves;

To overcome through techniques, methods, personality, and per-
sonal interest thf antiwithy of those pupils who regard English
as a mixture of abstract grammar, "highbrow" literature, and
a study of-words they will mver need to use.4

The Idea of motivating pupils to Work io capacity to "reach
ideas and ideals better and nobler than they would find tiem-
elves" is most important today----particularly with average and
above average students Who are wasting along the pith of media:
°ern/. Outstanding teachers are those who can open new vistas',
illuminate long-range goals, and extend the intellectual horizons
of tlwir pupils, as well as develop in them a discriminating appre-
ciation of our cultural heritage.

What else do the statement! of educational philosophy include?
Here are some Ideas which recur in various courses of study and
teaching guides:

1. The dynamic nature of our techw&gkal smc*y requires coudant
curricular change.
2. The curriculum should be flexible but also have a scope and se-
qualm lett.= lased upm youths' mods, interests, and growth char-
acteristics.
3. Youth learn by reading, listeming, obwrrving, thinking, and them by
-doingwith the guidance and help of a waned teacher.

noway add, ikon* alaki. unis. Nava OW pale Meek Owskiiine
'Meat 114 INC p. 114.*an"' A.Ip Oefikees, Gnat V. 1 & Ogrobai. OW Pita gehosili. UK v. S.
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22 ENGLISH LANGUAGE ARTS IN MERMAN MGR SCHOOLS

Education recommends in Curriculum Framework for Georgia
Schools that the objectives set forth by the Educational Policies
Commission be used by curriculum committees within the State
The 1958 Source Guide for the English Language Artl produced
ior teachers in Indiana. also lists the Educational Policies Corn-
minion's o

Many cur
guage arts ha
Educational Policie.
weighing 'the spec c

mc iittees pr_parnig courses of
by using the four areas identified

Commission as a frame of
objectives listed under each o

udy in
by

erence by
these four

groupings, and by c9nsidering the relationship of language arts to
these objectives. For example under the area of self-realization
are several objectives for which ianguage arts teachers have as-
sumed a major responsibility. They are:

The Inquiring Mink The educated person has an appeti
learning.

Speech The educated person can speak the mother tongue
Reading. The educated person reads the mother tongue efficien

riling The educated person writes the mother tongue efftive
$

ht and Hearing. The educattaA person i9 skilled in li
observing. * * *

Intellectual Interests The educAted person has mental resources for
the use of leisure

Esthetic Interests. The educated person appreciates beauty.
Character. The educated person gives responsible direction to his

own life.7

Within the other three areashuman relationship, economic
efficiency, and civic responsibilityare many objectives for which
the language arts teacher, along with other teachers, assumes re-
sponsibility. These include respect for humanity, coowation,
courtesy, appreciation of homelife, good work habits, occupational
efficiency, social understanding, critical judgment tolerance, and
devotion to democracy.

Sometimes directly, but more often indimtly, the general ob-
jectives in English courses of study are based uwn the Cardinal
Principles of Education or the four areas defin&I by the EduttR.
tional Policies Commission.

For example, the objgctives and areas propmxi by the Edtwap.
tional Policies Commission were used as a starting point for
grades 7, 8, 9, and 11 in guides for the teaching of English in the
Manitowoc, Wis., public Eighwis. For grade 7, the guide

I Educational Policies Conliniacion, op. eft. p. 40*
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an UflderStanding of human relationships
the study of g*nera ly recognized literature as well

rough that which is contemporary.
To learn to evaluate moral and ethical

picted in the literature studied,
To help rid the mind of prejudices against

to learn to evaluate the individual on defensible
4. To develop an awareness of * * problems,

mailable, friendly lettersTo wn
C. Economic

1. To learn to write mailable business letters
2. To understmld the nee/3 for seeing a job
completion.
8. To acquire habits of neatness and orderlin
all assignment&
4. To learn to evaluate fairly the work of
civic aid
1. To learn to &wept responsibility, meeting all a&ignmenta
on time arKI to the best of one's ability.
2. To encourage participation in group activities.
& To listen attentively to what others have to say and to
accept their contributions on their own merits.
t To learn the true meaning of criticism and to learn togive and take It in the proper spirit.'

The Committee on Curriculum Problems in Secondary-School
English of the San Francisco Unified School District also usfti the
broad approach in setting up the Framework for Secondary
School English.° The committee was guided by the proposition
that instruction in English has final goals in common with all in-struction in Amerfean schools, that is, the self-realization, social
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competence, econo
dent,

AGE IN AMERICAN HIGH WHOM

d civic competence of the stu-

In recent years, statements made by the Crnniisa1on on th,
English Curriculum of the National Council of Teachers of Eng-
lish wncerming general obif-c vfh-:1 have had a steadily increasii
influence on rwrsons preparing ratite and courr_ of study in hit
guage arts.

As stated by the NCTE Curriculum Commission the major pu
poses of American uca-ton are, in general:

(1)
development
the life o

\,_ (3 ) prewa

Jig and wholeime perwart.. vedJ;

effective participation
on, and the world;

social Ew_nsi
the losel eiammum

or rotational corn

In volume III of its series, the Curriculum Commission refers to
'four areas of growth which should be stimulated by the second-
ary-school program: growth of boys and girls as individual per-
sons, as members of social group* as citizens, and as worker&
Obviously, these four areas are very simila to tb(rse defined by
the Educational Policies Commimion.

The NCTE objectives have served as the point of departure for
curriculum work in several parts of the country. In Aberdeen,
S. Dak., the Language Arts Steering Committee developed a phi-
losophy for the language arts program after a careful study and
discussion of The English Language Arts. It also adopted the
major purpeees of American edwation as listed by the Commis-
sion on the English Curriculum. Committece planning the 1956
Minnesota course of study for high school language arts and the
Duluth, Minn., course followed the same guidelines.

In developing its Framework for Secondary School English the
San Francisco committee accepted as fundamental to its program
the ten major goals for students defined by the Curriculum Com-
mission of the National Council of Teachers of English in chapter
III of The English Language Arts. Time goals, which were also
used in the Florida bulletin Experientaim the Language Arts are
as follows:

1. Wholeom penisonal development
2. Dynamic and worthwhile allegiances through heightened mvral per-
'eeption and a personal sense of valutas.
S. Growing intellectual curiosity anti capacity for critical thinking.

*Oonnabacns tns the Ihmiftak Ourrignthok National Ocntwd of Teathers of &lash. rits /his.
Iiik Lassuars Art*. Now York. Andston-OsseftryAkiefts. 1111 p. 11-4.

° The SWIM Longways Arts in She Gsolory Semi. Now Tate N(MX Oarrks.
hos Swiss. ApOetwa.anstury-Cieft4 ins.. INC
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OVID ALM= TO CURRICULUM DEVELGPMENT

t Effective use al language in the daily affairs of life.
6. Habitual and intelligent use a um mass mocks of cv
6. Growing Personal interests and imressingly mature standards ofenjoynuxna
I. Effective habits a work.

unnpetent use of language and reading for vocational purpobs4m9. Social sensitivity and effective partkipation in the group life.10. Faith in and allegiance to Um tomtit va1u of a democratk soe
Several wurses of study in language arts show how the generalvm of secansiary education are related to the basic needs ofthe individual in today's world. Thew coUrfieS tatlidly begin bythe importance of the language arts in the daily activitieswell-roundeti and well-adjusted persori For example, thenwota State course, A Guide for Instruction in the LanguageArts, points out that to be a responsible citizen one mast be able toread intelligently and critically, to listen discriininatingly, and toaffect the thinldng of others through spoken and written language,One must leant how language is used to appeal to emotions forgood and evil. Ability to read and write :also affects vocationalcompetence; alAlity in the .:age arts affects one's social effec-tivenws. Wide reading can lead to a better understand..!... of otherpersons, ethnic group', and nationalities; it can lead to better com-munity, national; and international relation& Language anil liters-ture contribute to one's enjoyment of hobbies, sports, the theater,movies, reading, and many other tarpes of recreation. Also, accord-ing to the Minnesota bulletin, language arts can help the individualto become more seztaitIve to the beauties and values of life, andthus becom a happier person."

In a prefatory statement, the Aberdeen, S. Dak., committee hasshown Um relationships among a philosophy of education, thebroad purpoe of edwation, and the aims or goals of teaching thelanguage arts

0

ADAPTING OLD GOALS TO NEW CONDITIONS
The goals of teaching the language arts are as old as the ideas ofWestern civilisation; yet each genwation faces the task of interpretingthese gokb anew in the light of the cmditimis of its own age. To thinkclearly and honestly, th read thoughtfully, to communktate effectively,and to listen Intelligently love alwayi been basic to the perpetuation ademocratic ways of living. Men and women who have gained moiafrom literature through the ages have been those who could see In It

'a San Frgatisetb. NHL. Maul alma Dkst. left p. 2.$ It, Past. aids Ampaftussit at ailesaliss Currieshat %Reda Yis. 12, 1111 p. f-0.4
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the reflection of human experience and mild yield to Its power to
quicken the understanding and to 4mM:tie the feeling&

MEETING THE DEMANDS OF MODERN LIFE

* * As social worts, straggles to keep 'pace with science and
invention, men must come to know and understand each otiutrnot for
the satisfaction of an idle curiosity as to "how the other half lives,"
but for the achievenwnt of that soda] cohesion on which the future of
democracy depends. Language is a social instrument. How much it does
to improve or to disrupt human relations, both linguists and soologogists
are just beginning to realise. The need for a personal and a national
sense of values was never greater than it is today. A knowledge and
understanding of men and of nations, a. careful examination of the
yahoo to which both have adhered in the past, a renewed scrutiny of
these values as guides for the future. and the development of construe.
tive avenues of intercommunication among men everywhere are pri-
mary requisites for intelligent living.

Literature, which has revealed the record of man's thoued and
spirit through the years, can give penpeetive on Ow conflicting ideas
and ideals of today's world, granting to mail spiritual hale* and -a

sense of proportion. Reading and expression at the same time can de,
velop his power ta use all available aources of information. to think
critically, and to express himself with clarity arui procisiom

This is an urgent world': Democracy is ar the march. The foes of
democracy give little time for Imitation. More than ever the people
of the United States are depending oft their schools from the nursery
school to college and adult educatko to ft their sons and daughters to
meet adequately the challenge of the timea.

For one reason ovother, some English curriculum annmittees
either did not della the general objectives of secondary4elmol
education or did not include them in their language arts mines of
study. Of 21 State courses examined, 9 devaed no space to the
general objectives of education nor did Ow consider the relation-
ship of language arts to the broad objectives. Thus, approximately
48 percent of the State course; neitinr employed this currkulua
guidelinq nor referred to another State publication in which it Was
included.

Percentagewise, as shown in table VI, kcal courses of study
gave slightly less consideration to general objectives than State
courses did. 0, a total of 164 local guides examined, 72 made ix,
reference " '1 or aims of education. Thus; about 44 percent did
not use this guideline 92, or 56 percent, of the local guides did in-
Chide a statement about general aims d secondary edwatksi or
refer to another local publication containing such a stair In

$1 °WARNING MOWN AMON.° Ai OM* 1st iressfibe lassivaps PrealPilli
isader a Moab Aberdeen. I. Dahl. UM p. 1141:t.
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Tabk VILAUse of general objectives as guidelines

Kumasi. Number counts
muses
examined

...............u."......""°'.."."...'"'110.......

State
Local _

Used

21

184
12

92

27

Not used

9
72

Percent
MMONIIINImommil1101111=.11111....

Used I Not used

57 43
66 44

-...dirmw
$ wadi.. I State at Iowa district pal:fibbed sapares* volumes between grades 7 to II, the robin).* ware

. counted es 1 wares fx this labia-.

many guides, only a paragraph or two were devoted to the broad
purposes of grucation. However, this percentage is much higher
than the one reported by Dr. Smith in 1932 ; only 14 of 156 courses
of study ahe analyzed referred to the general objectives of second-
ary edwation."

Perhaps many of the curriculum committees which did not de-
velop a written statement of :neral, objectives considered them
informally while defining specific aims for teaching language arts
and while deciding on learning activities to include in the curricu-
lum. Or perhaps some comm1ttee4 were fearful of getting hoggeddown in the semantic morass of nebulous pedagogical moralities.
Unfortunately, too many curriculum committees have toiled for
months, cw even years, to develop a philosophy and objectives of

'education onbf to lose their way in semantic bogs and have timtircurriculum project dimppear in a slough of despond.
But aims are important. Before starting on a journey, a trav-

eler usually knows his destination. If he knows where he wants to
go, he can better select a direct and economical route. He can de-
cide Ivnt he should travel. General objectives are like the ultimate
goal of a man traveling on a long journey. The stopping places enroute are the specific aims or immediate goals. The mode of traveland route are the activities in the English curriculum which en-able the teacher and pupils to attain the objectives that are most
significant Unless the pupils and teacher have clearly in mindwhere they are going awl mikes they believe strongly in the valueof their goals and the means of attaining them, there is a goodpomibility that their classwork will be irrelevant, purposeless, andvaluate&

*Does gni& lasfrosfisa fa liagnaL Waselastia. fl Ct.., It, FL Desrtatsat se the b.Wei, Olin st Bissatisa Radii INS. NIL lt lisestessi Ns.1114
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28 ENGLISH LANGUAGE ARTS IN AMMON HIGH SCHOOLS *

The Third Guideline: Adolescent Interests, Needs, and
Characteristics

Twenty-five years ago, courses of study in English made only
passing teference to the interests, needs, and developmental char-
acteristics of youth. The 1932 curriculum study instruction
English" made only slight mention of adolescent interests, needs,
and characteristics as guidelines to curriculum building. One sig-
nificant reference was to the use of pupil interest in developing
thematic reading units and the free reading movement in the
junior high school; another was to composition units organized
around "functional centers of expression" in Denver, Colo., and
tlighland Park, Mich.

During the past 25 years, the importance of student interest as
a means of facilitating and strengthening learning has been gen-
erally accepted by American educators. As a result, reseArch has
been carried on by many psychologists, sociologists, and others in
the behavioral sciences to discover young people's interests. In the
area of re4ding interests alone, several major studies and dozens
of minor surveys have been conducted."

Ne Kis of youth are also related to the quality of learning, par-
ticularly when pupils recognize how their learning experiences
will result in the satisfying of needs. Statements of general and
specific aims of education are often related to the needs of adoles-
cents. Several coursft of study published by State departments of
education and metropolitan school systems describe the needs of
youth or refer to other publications describing them. One list
which has been used by several curriculum committees is "The Im-
perative Needs of Youth," first published by the National Associa-
tion of Secondary-School Principals in 1944 and later described
in the March, 1947, issue of The Bulletin of the National Associa-
Non of Secondary-School Principals.

Of the 21 State courses of study 6 contain descriptions of pupils'
neetis, interests, and characteristics or refer to similar informs-
tion in other State bulletins. These six courses were produced by
the State departments of education in Alabama, Florida, Mina
sippi, New Jersey, Pennsylvania, and Virginia. The Florida bulk-
tin also lists "The Imperative Needs of Youth.""

" Smith. op. eft. p. 24-U ; p. 0-et
Arne Jewett. "Remora Coneerning Reading Interests cot Pvtothe

C. Department of Health. Illchwatiolu and Wdfank Mlles of biseetios. 111*
foe Tesehing Emilia Series, Ciredar No. SU. rev. August W. 1 P.

The MS Indiana tiot~ aside for the ilkwidsh Leageogy Arts alee omeribes the phydasi.
payabologleal. and metal eharesterietim et Pupas that inset the kerning of the Uti& kw
ayes. arts. This bulletin appeared tee late to be mole a port at the prom* study.
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GUIDELINES TO CURRICULUM DEVELOPMENT 29

English for Nebraska. High Schools, published by the State De-
partment of Education, discusses the importance of knowing both
pupil and community needs. In addition, it tells how teachers may
obtain and use information about pupils and how English classes
may carry on surveys which give an insight into the various as-
pects of community life."

As part of a statewide curriculum program, the Office of the
State Superintendent of Public Instruction, Illinois, published in
1950 a general guide to curriculum development for junior high
schools, prepared originally by the Problems Approach Committee
of the Wisconsin Cooperative Educational Planning Program. A
chapter in that bulletin describes (1) pupils' characteristics and
behavior as related to growth, (2) tasks the pupil faces, and (3)what the schools can do. Pupil characteristics are grouped ac-
cording to physical, social and emotional, and intellectual develop-ment and intellectual-cultural interests."

Another State guide, Curriculum Framework for Georgia.
Schools, contains a useful chart which reviews the growth charac-teristics of youth at different levels of maturity. A second chartsuggests numerous learning experiences based upon the growth
charatteristics of youth and the major objectives of education.The Framework was prepared for use by State curriculum com-mittees in developing bulletins, guides, and resource units in vari-ous subject areas.

The Guide to Secondary Education in Oregon also includes adescription of the characteristics and needs of youth from 11 to 13and from 14 to 16 years. The Foreword to the handbook LanguageArts in Oregon Secondary Schools under the heading "These AreOur Boys and Girls" also describes today's youth.
One of the first State courses in language arts to outline growthcharacteristics of youth and the implications for English teacherswas Experiencing the Language Arts, published by the FloridaState Department of Education in 1948. On a double-page spreadare four columns headed as follows: "Physical, Mental, and Emo-tional Characteristics ;" "Language Characteristics," "School Ex-periences Offering Opportunities for Language Growth ;" andl'Implications for the Teacher?" The characteristics of youthhave been described in the same way in chapter 11 of The English

* Lincoln. State Department of likluestioa. 1$51, p. 11-1E.*Guides $e Ourrienkews Dnikling, The Junior High Sohool Level. Springfield. M., SecondarySchool leak= Program Bulletin N. I, Mt p. VT&
Talisbniose, State Department of 1156eaden. Bulletin No. $4, OA D. UAW
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Language Arts i
;urriculurn Series.
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tug their own potential ties.

Though they are often uncertain and confused they are beginnina
consciously to seek a set of values. a moral code.

They continue to have wide interests. They like variety, adventure
excitern*nt Many of them are interested in sports, animals, mystery,
humor, hobbies, airplanes, movie stars, television, and radio. Girls often
take interest in sentiment and romance before the boys do. These pupils
like to explore to satisfy their interests and curicdu

Many of them are beginning to be interested in earning a living.
Both boys and girls are concerneti about sex. Boys want to act like

boys and girls like girls. It is important to them to become attractive
to the opposite sex.

Children of this age usually have a strong desire to be members of a
social group patterned on adult clubs, and they usually prefer group
games to individual activities. They prefer approval by their peers to
that of adults although they still feel the need of the security of adult
support.12

The New Jersey 6tate course describes senior high pupils in the
following words :

Senior high school pupils are completing the physical changes begun
at the junior high school level. Disproportionate rates of physical
growth further emphasize the individual differences in intelligence,
scholastic achievement, background, and interests. Girls have matured
a year or two ahead of boys; now b9ys are catching up rapidly.

Pupils of this age continue to mature in the _ahrtity to reason. They
may show unusual powers of absefact thinking.

They need to see the reason for reading and study. They have an
intense desire to know, but to be meaningful to them, school work must
deal with reality.
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obonally they are somewhat unstable. They form opinions about
problems such as crime and war, but these tend to follow the

nions of their families. They are easily swayed by propaganda.

They vary greatly in their interests and tastes In their read ng boys
i9tual1 r books about athletes, science, real adventure work,

wri

often prefer best sellers, particularly love
ys prefer to talk rather than write; but when they

they like to describe outdoor activities. Girls indo
dates, or their perwnal life.

Pup Ls of this generally want to explore LnttiIecthaI esthetic in
-mats without very definite direction, and often concentrate on 1 or 2

hobbies.
They tend to like the stimulation of some popular on some tele-

RiCril and radio programs, many movies, some recordings_ and nuiner--
oils shows, without much discrimination or sensitivity.

There is a pronounced tendency to join up. Youth loves to belong,
and is intensely loyal to organizations. There are two marked. groups,
the followers and the leaders. The leaders imitate the idols of thehour and the followers are attracted by reflected glory. All conform
to group standards. Desire for recognition and praise is universal.

These teen-agers imitate adults but are impatient with adults' con-
servatism. They resent domination and are beccming independent of
adults as helpers and guides.241

After each description of high school pupils, the New Jersey
Befit' points out the implications for the development of a lan-age arts proem; also, it suggests various learning experiences
meet pupils' needs.
As shown by table VII, 43 out of a total of 164 local courses of

study deal with the interests, needs, and characteristics of youth.
This represents a percentage of 26 as compared with a percentage
of 29 for State courses. Also, most State courses provide much
more detailed informatiOn about the nature of adolescents than
°cal courses do.

VP

ble Vil Use of .doirsoent interests, needs, and characteristics as a
guideline

21

164
6

43
15

121

Percent of
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A statement of characteristics, needs, and interests of junior
and senior high school pupils prefaces the two guides for English
teachers recently published by the Indianapolis public schools. The
Indianapolis Senior High School guide grades 9-12) lists the fol-
lowing needs for adolescents

Pe{1 for recomr
Appreciation
Appreciation

opment,
Need for developing greater independence and seIf-confldence
Need for verbal and physical expression within group:

Opportunity to perform and succeed in some area;
Outlets for energy and ideas;
Opportunity to grow In acceptable ways

Need for a feeling of belonging in school, family, and :social
Need for wholesome activities and associations with opposite
Need for developing sense of personal worth

Feeling that one's own opinions are importan
Feeling of usefulness;
Feeling of pride in accomplishment.

Need for integrated philosophy of living.
Harmonization of self with ideals and with reality.
A religious belief.
A moral code.24

In both junior and senior high school bulletins the physical
psychological, and social characteristics of youth are identified.
Junior high students' needs are listed under the headings: Physi,
cal Needs, Mental Needs, Emotional Needs, and Social Needs. In-
terests of senior high school youth are grouped under physical
psychological, and social.

The three volumes of the Palo Alto, Calif., Unified School Dis-
trict, Teacher's Guide for Language Arts in Grades VII, VIII, and
IX, also describe the common characteristics and needs of pupils
in each of the junior high school grades. Another California bulle-
tin which gives extensive consideration to the makeup of pupils
at different developmental levels is the Tulare County Cooperative
Language Arts Guide.°

After a discussion of the differences and variations among
adolescents, the Tulare County guide presents a coherent picture
of adolescent characteristics, experiential needs, personal and
social needs language needs, and outcomes. Here is the pattern:

nd DrOva
eloping adult s

bilities and #ncouraremen

" The Language Arts. A Tontatioe Guide for Tosokoro, Bonier High School. imilanavolhi.
hut., Public Schools, Bulletin No. St 1911, D. 2.

25 !Agana. Calif.. nth's.* Camay Board of Education. 1949, p. 711-411 v IS-104.
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Below each of the guidelines for grades 740, specific details and
examples related to the heading are given. A similar developmenta
chart is given for "THE YOUNG ADULTS" in grades 11.14.

The Fon Guideline: =

Findings from two general types of research are being used as
guidelines for curriculum development in English: (1) Action
search aimed aL determining and improving local conditions; and
(2) graduate, professional, and other research having general sig
nificance. Since an extensive amount of research is available in
reading as well as in language, particularly in grammar and us-
age, curriculum committees have an opportunity to know and use
scholarly research in these areas as well as in the other language
arts. However, local courses of study analyzed in this survey did
not generally reflect such knowledge and use.

Action Research at th Lora Level

Although the interests, motivations, habits, and values of youth
throughout America are becoming more ingform becatIse of the
influence of travel, motion pictures, television, and mass advertis-
ing, significant differences continue to exist among youth in goals,
values, and interests, as well as in academic attainments in Iip-
guage arts. Teachers need to know what these differences are.
Sometimes exceptional cultural, economic, civic, and vocational
conditions also have a significant bearing on the educational needs
and attainments of youth in a community.

Teachers doing action research acquire professional competen-
cies which may improve their instructional effectiveness and even
open to them more responsible and remunerative opportunities.

The values of action research are well stated in the 1953 report
of the superintendent of schools, New York ICity:

The curriculum, in many instances, is determined more by tradition
and opinion than by research. Research must be used to provide addi-
tional information on the value of different kinds of hutnactional ma-
terials, how to effect change, and how to get good practices into
the classroom. Much more study needs to be given to the kinds of
pupil experiences which are best and how the school should organize
and teach these experiences.

Final

re-
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GUIDSLINES TO CURRICULUM DEVELMPMINT 35
Research on curriculum which holds the greatest promise in-ducted on a cooperative basis with the participation, in various waysof all people interested in improvement. The use of scientific methodsby teachers, supervisors, and researchers, in their attack on a problems central. Such research starts with actual problems. People change,but they do so only as they understand and gain insight into problemspurposesç methods, procedures, reasons, causes and implications. * "technique now being widely used is action research, a practicalmethod of experimentation in the classroom conducted cooperativel)by researchers, groups of teachers, pupils and supervisors. * * *

Before beginning work on English-Speech Language Arts for
High Schools, the high school division of the New Yorkity schools initiated a survey in 1946 "to arrive at some con-jusions as to the efficacy of instruction in English and speech."ts of the survey, published in the 1952 report Instruction inEnglish and Speech, were considered in the preparation of the1956 course of study.

Similarly, action research was carried on in the New York City
classrooms to discover the best spelling materials and teachingmethods. Results of this research were carefully considerefl inthe development of spelling - guides and bulletins for teacheruse. Experimentation and research also guided the curriculumwork of the language arts committees in Chicago, Ill. ; Tulsa, Okla. ;Rochester, N. Y. Lake County and Tulare County, Calif. ; andthe States of New York and Pennsylvania.

Teachers in Rochester carried on a cdfitrolled reading experi-ment for a year to determine the relative effectiveness of variousmethods and materials for improving reading in grades 9 and 12.Curriculum committees in Pennsyl studied the book prefer-ences of over 80,000 pupils in grades through 12 in various com-munities throughout the State. I : . of usage, grammar, andpunctuation were grouped and tried out in classes enrolling a totalof 2,000 pupils by the New York State Committee before it decidedwhich items were most important and at what levels they shouldbe taught. In the Tulsa, Okla., curriculum guide, teachers in-cluded the results of a usage\survey showing errors made by pupilsin grades 6 through'. the frequency of errors at variouslevels.
A survey revealing the geographic, economic, social, and cul--tural variations in the community was the starting point for thelanguage arts guide In Tulare County, Calif. The guide remindsteachers of the implications that family values and living condi-tions have fg language Instruction.

in Oar Pei &Amok Part 1. betailks. Oerviashres, New York Report a the ewer-hittemast d abseil eirdis City se New York. nit p. 14-11.
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Using Research

Slightly more than half (52 percent) of the State courses o
study in language arts refer to generally accepted research find-
ings, whereas only 16 percent of the local courses refer to such
research. (See table VIII.) Thus, the variation between State
and local courses of study in the use of this guideline is the
greatest of all four.
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GUIDELLN CURRICULUM DEVELOPMENT

There is no way of knowing exac what extent research
influenced the development ot Jiese courses...' Knowledge of re-
search findings in reading language, and other language arts
undoubtedly influenced curriculum committees which did not citearch in their published bulle

uced in conjunction th a college
aangi

courses

KM-

;:_arch in lano-ua
sesta in aching of grammar and

language arts produced in Iowa Minnesota
Jersey, North Dakota, Pennsylvania, andirginia. Research showing that instruction in formal diagram-ing does not result in greater writing competence is mentionedin the guide produced in Portland, Oreg. Implementation of re-gearch findings in grammar. usage, and elementary linguisticss well illustrated in the language sections of junior high schoolguides published in 1955 by the public schools of MontgomeryCounty, Md. The influence which language change should haveon acceptable usage is pointed out in the Minnesota State bulle-dn." In general, however, research in grammar and usage hashad a negligible influence on the language program.In addition to using research in language, curriculum com-mittees have used the results of scientific studies showing thefrequency of spelling errors in commonly written words andeffective methods of teaching spelling and vocabulary. The NewYork State syllabus used such research as early as 1935. Recentlists of frequently written words, ai determined by research, ap-pear in the Indianapolis secondary-school guides published in1955. The San Francisco guide, Classroom Practices in the Teach-ing of English, includes a list of frequently misspelled words compiled from research studies and from lists of words misspelled bystudents in classroom writing.

Consistent findings of research concerning reading interests,although not often identified as such, are reflected in the titlesof many resource units which are literature centered. Titles ofsuch units are often based upon research showing adolescents'interest in animals, adventure, mystery, humor, outdoor life,famous people, homelife, dating, and romance. Titles of classics

n State bulletin
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study
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- A Guido for histhgaiss in the Losiguage Arta, Ssootufary School, Grades Ourrksulum&Meths No. 111. St Paid, Minn., 19114, P. 16-14.
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in order of pupil preference, based on George Norvell's study of
Me Reading Interests of Young People, are given for the 11th and
12th grades in the Tulsa, Okla., guide." A few other guides refer
to specific studi of adolescents' reading Anterests,

Research in developmental and remedial reading, or in such
areas as vocabulary development, word recognition, reading

reading for main idea, and reading with critical judg-
seldom cited in courses included in the preflent survey

of such research is evident in severai

detai
ment
Hiwe er, the

urses of study _s, especially th
or later.

Alinost no use of research as a guideline for the preparation of
courses of study is found in the other language Speaking
and listening. Also, except for findings in spelling, grammAr
and usage, research is seldom referred to in set-lions or units
on writing. One reason may be that research in these areas is
not as extensive as in reading and language; another reason may
be that it is not well known; or a third reason may be that the
findings are not generally accepted by teachers.

develo n 1905
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ARIOUS GUIDE LINES being used for curriculum develop-
ment in the language arts were noted in chapter III. Thel

are: (a) A philosophy of education; (b) the general objectives
of American education and the relationship of language arts to
these objectives; (c) adolescent interests, needs, and characteris-

; and (d) research findings in the language arts. The growing
mportance of considering the nature, needs, and interests of the
adolescent in the selection and placement of curricular content
and experiences is particularly evident in courses published since
World War II.

Curriculum workers agree that the learning of language, read-
mg, and other skills should be developmental and in accord with
the patterns and rates of adolescent growth. However, the fact
that maturation affects young people's readiness to learn does
not mean that young people acquire outstanding competencies as
readers, writers, oe speakers without expert instruction. Our
present knowledge of adolescent growth merely reminds us
that at certain stages in physical, emotional, experiential, and in-
tellectual development, adolescents, as a group, are more ready to
learn than at other stages. Of course a skillful teacher who uses
excellent instructional materials can foster emotional, experiential,
and intellectu41 readiness for learning as well as take advantage
of such readiness in promoting learning.

A basic problem in curriculum work is how to plan a psycho.
logically sound pattern of learning experiences in accord with
the guidelines mentioned above, and at the same time provide
for a wide range of indivipal differences in ability, interest,
achievement, habits, values, and long-range goals. (See Chap-ter WI, Providing for Individual Differences.) The scope
or boundary lines of the English language arta are nebulous at

39
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best. However, the content and experiences included in the sub-
ject of language arts are generally determined by the aims set
forth by various professional and lay groups. Among the groups
which help to determine these aims are the National Council of
Teachers of English, high school administratort, English teach-...
ers, curriculum specialists, supervisors of instruction, publishers,
and the American people. Of course, much of the general content
of the curriculum has its source in the prevailing local, regional,
and national culture. Today, the international struggle for the
friendship and support of free peoples is also beginning to
influence the English curriculum. (See chapter VIII.)

The allocation of learning activities and content at consecutive
levels is also determined in part by several things, some of which
are: (a) Tradition; (b) the basic nature of the adolescent; (c)
the acquired and shifting interests of the adolescent, (d) dropout
and graduation statistics; (e) the economic, social, and intellectual
status of the community; (f) requirements and standards of
institutions of higher learning; (g) standardized tests and
scholarship requirements; and (h) State, National, and inter-
national needs or pressures.

Because of the importance of cutilculum organization in effec-
tive teaching and efficient learning, an effort was made in this
survey. to determine how learning experiences and subject con-
tent were organized in language arts courses of study pecially
in gramm : , reading, writing, speaking, listening, and literature.
Also no I were ways in which differences among individual
pupils were provided for in curriculum patterns.

Scope and Sequence Patterns
A

Curriculum committees in several cities and States have pre-
pared scope and sequence charts for grammar and usage, read-
ing, writing, speaking, and listening. As pointed out in chapter
V, a few committees have drawn up such charts for literature.
Approximately a third of the publications analyzed for this study
include basic spelling lists, usually for each grade level.

A comprehensive scope and sequence chart, "Language Arts
Goals for Children and Youth," has been prepared by th divi-
sion of instructional sqvices of the Pasadena, Calif., city schools.
Goals are expressed in terms of pupil accomplishment desired for

&aloe and IISQ01111011 Chart. Pasadena at, Baked., "1/12411NW Arta Goals tar Andros
and Youth.* Kladariartan through Wilds 14 a. L
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ORGANIZATION OF LANGUAGE ARTS PROGRAMS 41

each grade from kindergarten through grade 14. Under each of
the 1 e headings at the top oithe chart are lists of the
abiliti Hs, and competencies to Be emphasized for each of
the language arts. On the left of the chart, the language arta
are divided into speaking, listening, handwriting, spelling, gram-
mar, written expression, developmental reading, and literature.
A brief statement of the Pasadena teachers' point of view on
each of these areas is given.

Teachers using the chart are advised that "The goals indicate
the grade level at which the emphasis is placed. However, there
must be enough flexibility * * *. to meet the special needs of
particular groups. Because of individual differences, pupils will
vary in the degree to which they attain these goals. Goals not
previously attained by a pupil must become the concern of hispresent teacher."

For grade 8, the chart lists the following goals in the areaof developmental reading:
1. Knows when to read at a fast or slow pace, and why.
2. Continues to look for the main idea in the paragraph; adds details.
8. Increases vocabulary through attention to context.
41,, Learns to read and interpret various mediamaps, graphs an4charts.
5. Increases skill in the use of table of contents, index, glossary, andfootnotes.

In grammar, the chart lista the following activities for pupilsat the ninth-grade level:
1. Studies types of sentences: simple, compound, complex.
2. Begins study of direct and indirect objects, predicate nouns, andpredicate sdjectives.
3. Studiis types and correct uses of verbs and pronouns.'

If it is used flexibly by teachers, a scolie and sequence chart
of this type has many values. First, it helps to insure that no
important skills, information, appreciations, and other desired
learnings are overlooked or neglected by teachers who use the
chart. Secondly, it provides for logical as *ell as psychological
development of reading, speaking, listening, and writing skills.
Third, It helps to promote articulation between various school
levels: The 6-year elementary schOol, the junior high school, andthe senior high school. Fourth, it fixes responsibility for intro-ducing and emphasizing various skills, information, and apprecia-
tons. Fifth, It shows teachers the many interrelationships amongthe various language arts.

I Ibid.
Ibid.
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To ahow the direction of growth which a teacixtr may expect
fa language arts from kindergarten through grade 12, the Denver,
Colo., guide includes 4 charta, 1 each for reading, writing, speak-
ing, and listening. Each chart has four Offsions : Kindergarten
through grade 2; grades 8-6; Junior high school; awl senior high
school.'

For example, in the chart on Listening at the Junior high school
level,- the following section appears:

rit Radio, rairvisios :

Prooem or skill:
Radio and tekrriskm programs toed in clammmn.

and television ps6grams chosen Independently.
Expected attainment:

Growth in ability to discern purpose of program and to adjust
listening technktuss accordingly.

Growth in ability to relate what is heard to own purpoees,
weds.

Growth in discrimination in *election of programs for sitter-
tannunt.

Growing skill in visualizing tits effects beard NI radio: ap-
pearance of characters in a radio play, setting of play or
program, reactkma of (Akers to speech' of charicters in play,
and the jibs.

Growing a:remotes of relation between what is heard and
what is seen on television.*

,

A process or Skill, as explained in the Denver' As, may involve
language tools, knowledge, attitudes, techn1queJ interests. etc.,
which are fundiSental to the performance of any language activ-

. It maw merely - be, the capitalizing of a proper noun, or it
y be a reader's use of context clues to determine the meaning

of new words. Whenever pmaible, the processes and *ills have
been listed, in the approtimate order of pupil maturity. Items
under Expected Attainment are also listed in this order. (See the
above section on listening.) Attainment is not intended as a mini-
mum standard but as a direction in which pupils are to grow.
Iii contrast to several other charts, tile Denver chart seldom re-
peats specific items from grade level to grade lerl, even though
they are to be developed further as needed.

Teachers using the Denver guide are advised that "These skills
and processes are not meant to be taught in isolation nor for them-
selves. Instead, they are to be woven into wan unit of work or
some assignment, as stated throughout the guide and &scribed
fully in the units."

A Prapies it ARON& A Guido for Toseity Leasampi Arib riadorgerOses amid*
Grab 11. Denver. dales. NiNe I. 11S1, p. 11.4.411.Da, p NM
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ORGANIZATION OF LANGUAGIC ARTS PROGRAMS 43
Another guide which offers a broad, sequential outline of es-sends' skills as well as life experiences in reading, writing, speak-ing, and listening has been produced by the language arts com-mittee of the Chicago public schools. The Chicago language artsprogram is also divide4 into section: to stages ofpupil growth which include : Early chiles .00d (K-2) ; later child-hood (grades 8-5) ; early adolescence (grades 6-8) adolescence(grades 942) ; and early adulthood (grades 1344) .In the outline of the Chicago program, learning experiences arelisted for each grade under the main heading "Essentials of Com-munication." The learning experiences are grouppi in the firstcolumn under the subheadings : Reading, *Writing, Speaking, andListening. To the right of this column are "Suggested IntegratedUnita" which provide opportunities for learning and using skillsand abilities listed under "Essentials of Communication." Extra-class and extraschool experfenrs providing opportunities for pupilgrowth in sich language arta area are listed under the headings"Senilelass Areas," "Roux," and "Community." Within the semi-class category are homeroom, guidance, auditorium arts, and otherextraclass activities. Far example, in grade 9B experiences, units,and learning-living activities are listed under five column headings,as shown on pages 44 and 45.

The classroom teacher decides which integrated units are tobe taught and the nature of each unit. Teachers organize theintegrated unit so that tlity can teach fulidamental akills in apurpotive context; howeier, to insure that the skills are mastered,teachers supplement t.1* integrated units with additionalinstructional drills and exercises when needed.
Another type of scope and sequence representative ofthose found in several recently I:. e-I courses of study is onepublished by the Indianapolis public Is. It appears as anappendix to their language arts guides for teachers in the juniorand senior high schools: This chart indicates the sequence ofabilities and skills to be acquired from kindergarten through grade12. Sidlls to be introduced, emphasized, and maintained at vigil-ous grade levels are listed under the headings : "Reading," "Writ-ing," "Speaking," and "Listening." (See table on page 48.) Inthe columns across from, the WM or ability listed, an I showsthe grade level at which hili is to be introduced or maintained.Three X's are used to point out skills receildng major emphasis.Thaetter. R Indicates the need to develop readiness for a skill.
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Ltcor
(pupil experiences in reading, wri

Table IL- Language

DING:
Gains profi

increasing
i C1_ V

_

apt,4 rate of riskadin Tkl mat:en
-welop8 skill in us
reference aids

Plans an independ
Reads widely in fields r

Expands recognition vocabulary.
Understands the essentials

as a type or literature,
Reads a variet -f sho

WRITING:
Observes correct procedu- n filling in p

forms.
Uses language effectively

.g -wary matvrials
cit pu

and

rograu
4'1 i oriented tO

I
the school through the-

of the short story communicative arts.

ii ev&yaay com-
munication: reports, memoranda,

Achieves clarity in the narration
experiences.

Improves in creative expression through
writing short narratives.

Follows established manuscript form.
Continues the habit of proofreading own work.

Sentence and paragraph building:
Develops sentence sense (avoids run-on sen-

tences and sentence fragments).
Develops an understanding of ,he _!ssential

Piementh of the simple sentenc-
Gains skill in communicating thought in effec-

tive simple sentences.
Varies word order in wntences.
Relates sentences in paragraph.

thought.
Capitalization:

Observes rules for use of capital letters.
netuation:

Employs correct punctuation: End marks,
apostrophe, quotation marks, underlining,
comma.

pelling and word study:
Acquires the ability to diagnose and to correct

individual spelling difficulties.
Uses the dictionary to cheek spelling and meanw

ing of words.
Forms and uses plurals and possessives of

nouns correctly.
Increases functional vocabulary.

tem.
of simple

inding enjoyment in a
personal reading pro-
gram.

ppreciating the short
story in mgazirkes and
books.

rig

speaking, listening)

-

ze.

in getting the main idea in
difficult

reading

stories.

tb one single

Suggested integrated units
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Becoming
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ORGANIZATION OF LANGUAGE ARTS PROGRAMS

prograinG de 9B

Semtelasa areas
tins relationship with
teacher-spkgisim)

Home
(working relationship urt

parents)

Adin the school
newspaper and
chool handbook.

Interviewing upperclass-
men about school
policies and pro-
e*dure.

sterling to bulletins
and announcements
issued in homeroom

terview ng club
sponsors about
extracurricular
activitim.

Requesting informa-
tion and advice
from teachers and
upperclassmen..

Visiting school news-
paper office.

Writing short story for
school newspaper.

Adding
home

4411in

periodicals.
short stori in

ribing to a favorite
magazine_

rriting letters
and relative*.

riends

istening to selected
radio and television
programs.

Planning and observing
a progritm of sys-
tematic study habitA

Acquainting parents
with school through
school newspaper and
school handbook.

45

Community
working relationship with

&grades)

-ray;
faciliti

rveying the school
community to deter-
mine centers of spectai
interest to language
arts. Theaters,
libraries.

vestigating kinds of
printed forms used in
varioufitomtnunity
agencies .

aking and acknowl-
edging introductions.

Interviewing community
leaders concerning the
types of literature sold
and the motion pictures
exhibited in the com-
munity.

Enjoying worthwhile
motion pictures.

;
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-Using the school
library..

books to the
library.
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Essentials of communication
(pupil experiences in reading, writing, speaking itttening)

SPEAKING.
U*3k 1anguftgt effectively in everyday com-

munication: Conversation, introductions, di-
rections, explanations, reports, interviews,
announcement&

Practices the techniques of parliamentar
cedure and group discussion.

Appreciates the power of speaking effectively.
Attains ease in oral communication.

LISTENING:
Increases ability to listen actively and court&

ously to class explanation, discussion, and
conversation.

Develops respect for the point of view of others.
Contributes to maintaining a good listening

atmosphere in the classroom.

Table IX.--IAnguage arts

Suggested Integrated units

Surveying library s*ix
lett, and facilities.

Source: Tracking Out& for Languao Arts, Oh Public Schools, p.

For example, in the table under the subject "Reading," these
topics appear: Comprehension, Reading Mechanics, Word Analy-
sis and Vocabulary Development. The subtopic Appreciation, listed
under Comprehension, is broken down into skills and abilities, as
shown on page 48.

Teachers using the Indianapolis guides are reminded that the
abilities and skills listed in the chart should be taught in func-
tional situations adapted to pupil needs. The introduction to the
guides adds:

The chart should help the teacher to know the language maturity he
can assum for individuals and groups in his classroom altimugh he
will reeftnize that ixo two children learn at the same rate. Discovery
of each child's level of language development and provision for maxi-
mum growth from that point are basic responsibilities of the teacher.

To provide continuity in learning, other cities and counties
Including Tulsa, Okla.; Port Arthur, Tex.; Rochester, N. Y.,
Louisville, Ky.; Minneapolis, Minn.; New York City and Mont-
gomery County, Md.-be-offer a scope and sequence program in one

or more of the language arts.
Tiwg Minneapolis bulletin, Communication, A Guide for the

Teaching of Speaking anti Writing, suggests planned learning
experiences for three levels: Elementary, junior high school, and
senior high school. The learning expaiences in written expreow

.1

'

1

pro-
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ORGANIZATION OF LANGUAGE ARTS PIRODUUM

programGrade 9B---Centinued

Roos
worthis lianWO th

parents)

6

workthg
evades)

47

Reading and inter-
preting Student's
Progress Report Book
in homeroom.

Iiing in enrollment
program cards and
other printed forms
in homeroom.

.g school art
ties with family

Observing wrrect discus-
:Rion techniques in club
activities; writing rnin-
utes for club.

.101111.11141111010...

sion for the junior Egh school include the writing of letters,
stories, scripts, newspaper articles, reports, summaries, digests,
notes, and outlines; and also the preparation of records, minutes,
notices, and printed forms. Subject matter to be introduced in
the junior high school as part of the planned experiences in com-
munication are specified under the headings : Capitalization,
Punctuation, Correct Usage, Terminology (parts of swech and
sentence) , Sentence Structure, Grammar, Organization of
Thought, and Manuscript Forms.8

For the senior high school, subject matter and skills are listed
under Capitalization, Punctuation, Orgmization and Development
of Ideas, Sentence Structure, Correct Usage, Fundamentals of
Speech, and Mass Media of Communication. The last topic is
subdivided into the newspaper, radio and television, and the maga-
zine. The Minneapolis publication, like other guides, reminds
teachers that subject-matter facts are seldom learned outright,
all at once, for all time; but that "They are learned gradually in a
succession of expwures to them within a netting that makes know
ing about them seem Important." Thus, they are to be taught
within the planned learning experiewes as suggested under the
heading Specific Goals To Be Sought by the Teacher, or as needed
by the pupils.

Nbasswas Palos lassie, 1,41

I

.

Mk

Elemiclass areas
(workin( rektionship with

tescher-sponaor)

.....-.1.=c

Comm

I IP.



,r
4r

1r
11

""
.

T
ab

le
:L

e-
--

L
au

gu
ag

e
ar

ts
pr

og
ra

m
ai

iK
iu

de
rg

ar
te

u 
th

ro
ug

h 
gr

ad
e

12

im
ee

d 
to

de
ve

lo
p

re
sd

ia
om

pi
la

tim
th

as
tio

s
or

 m
ai

nt
am

an
se

g
X

X
X

m
aj

or
 e

m
ph

as
is

]

B
od

in
g

A
Y

P
IN

C
IA

T
IO

N

Pu
pi

ls
sh

ou
ld

R
ea

d 
an

d 
th

in
k

cr
iti

ca
lly

:
In

te
rp

re
t p

oi
nt

of
vi

ew
, a

tti
-

tu
de

s,
an

d
fe

el
in

gs
of

 a
ut

ho
r

In
te

rp
re

t r
el

at
io

ns
hi

ps
:

C
ha

r-
ac

te
r 

to
 c

ha
ra

ct
er

; i
nc

id
en

t
to

 in
ci

de
nt

; c
ha

ra
ct

er
 to

 in
-

ci
de

nt
R

ea
lis

e 
di

ff
er

en
ce

 b
et

w
ee

n
r

al
ity

an
d 

m
ak

e-
be

lie
ve

.
Pr

ed
ic

t
ou

tc
om

es
;

dr
aw

co
n-

cl
us

io
ns

E
va

lu
at

e 
ch

ar
ac

te
r 

tr
ai

ts
_

U
nd

er
st

an
d

im
pl

ie
d 

m
ea

ni
ng

s_
R

ec
og

ni
ze

an
d

in
te

rp
re

t p
ic

-
tu

re
sq

ue
 la

ng
ua

ge
_
_

R
ec

og
ni

se
an

d
in

te
rp

re
t f

ig
ur

es
of

sp
ee

ch
R

ec
og

ni
se

 a
nd

 in
te

rp
re

t
sy

m
bo

lis
m

 a
nd

 a
llu

si
on

s_
R

ec
og

ni
se

un
na

tu
ra

l
w

or
d

or
de

r 
in

po
et

ry

ra
lo

r
ra

ls ,o
.1

10
P

O
W

G
ra

ds
be

ve
l

3
4

7
8

10

C
C

12
rr

r

X

X its

X
X

X
X

x

X

N
or

M
r.

M
r

rm
.

ir
ro

w
,

ar
m

gi
r

...
...

...
.

4.

...
...

..
M

ID
41

0
40

m
oo

_

_

IC

41
16

00
,

el
lo

o

44
44

dm
.

41
1.

1

f4
0

W
t.

N
o.

.0
u

.a
tia

.

X X X X

11

S"
'

14
13

1a
m

in
.4

'.
-4

41
11

34
P4

14
24

4&
00

42
1

te
.P

.!
+

1,
1,

17
.7

11
5 

T
ir

. r
ot

.;

X
X

X
X

X
X

X

X
X

X

X -x

X
X

X

oP
t

1
2

s
8

9

X
X

X
1

X
X

X
X

X
X

-
_

.
_ 

_
R

x
X

X
X

X

,

X
X

X

R
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

__
_

T
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

R
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

X
X

R
X

X
X

X
X

X
X

X

_ 
_

_ 
_

It
X

X
X

X
X

.
- 

_ 
_

R
X

X
X

.
X

X



C
la

rif
y

co
nc

ep
ts

D
is

tin
gu

is
h 

be
tw

ee
n

th
e 

re
le

-
va

nt
an

d 
th

e
ir

re
le

va
nt

R
ea

lis
e

di
ff

er
en

ce
be

tw
ee

n 
fa

ct
an

d
op

in
io

n
D

et
er

m
in

e
va

lid
ity

 o
f 

in
fo

rm
a-

tio
n

A
nt

ic
ip

at
e 

ev
en

ts
Pr

ep
ar

e 
fo

r 
au

di
en

ce
re

ad
in

g
(o

ra
l)

R
el

at
e

in
fo

rm
at

io
n

to
ow

n 
ex

-
pe

ri
en

ce
s

D
ev

el
op

st
an

da
rd

s
of

pe
rs

on
al

co
nd

uc
t

A
N

O
M

A
lb

M
.

41
11

..

X
X

X
X

X
X

X
X

A
m

O
N

.
no

n
X

.

X

X

ou
re

w
T

he
Le

tq
ua

lp
e

A
rt

s,
In

di
an

ap
ol

is
, I

nd
., 

Pu
bl

ic
Sc

ho
ol

s 
C

ur
ri

cu
lu

m
B

ul
le

tin
s 

36
an

d
36

,
10

66
) 

A
pp

en
di

x
A

 4

X
X

X
X

X
X

;..

O
P

 M
P

0E
0

00
,

ar
s 

'0
10

go
 o

w
eu

ow

40
M

I.
0I

0

01
10

*0
0,

01
0.

00
00

.0
01

.0
41

00
.0

0

,
,

.1
-6

' "
A

IP
T

C
`"

 I
rP

lir
37

.7
7,

77
1 

al
"

.
.

X
X

X

X X

X
X

X

4
.x

SI
'.

.{
Ir

ct
i"

L
IA

L
2

5 
n

I
m

L
.

X

X
X

X

X X X X ,

X

x

a 
_

0 0

04
-

c.
0

no
.

ro
.

am
.

41

R
X

I
X

X
X

X R
X

X

X
X

*

X
X

X
x

X
X

X

X
X

X
:

X
X

X
X

X

X
 X

X
0 to a



50 ENGLISH LANGUAGE ARTS IN AMERICAN HIGH SCHOOLS

A scope and sequence section which allocates the knowledge,
skills, attitudes, and appreciations to be taught in the 9th, 10th,
11th, and 12th years is an important part of the 1956 curriculum
bulletin for New York City schools. The section is called "Afloat
tion of Learnings." According to this bulletin :

* * * The list of allocations for each year should be interpreted
terms of the middle or "average" group, who may be expected at the
conclusion of a year's work to show subetantial growth in the various
skills and abilities stressed in that year. These lists are' to be taken as
a predetermined series of emphases, not as a set of minimum essentials
whose mastery will be used to determine advancement from one grade
to another.

In developing teaching units *, teachers should plan to include
activities designed to develop those learnings which are called for in
the "Allocation of Learnings." *

A State bulletin which offers a developmental outline of abilities
and skills was published in 1956 by the Maryland State Depart-
ment of Education. The bulletin, Language Arts, states that:

Concepts in the language arts should be developed gradually and con-
sistently. Growth in language requires a sequential develop-
ment of skills from grades l through 12. is

Within the bulletin, skills are grouped under listening, speaking,
reading, and writing. Under writing, skills are subgrouped as
follows: Capitalization, punctuation, grammar, usage, and para-
graph writing. The various school levels at which skills are located
include: Primary, intermediate, junior high school, and senior
high school. Learning activities and experiences which will help
to develop the skills outlined are suggested for content fields and
extraclass activities. Also included in this bulletin are chapters
on the purposes of a literature program, goals in teaching spelling,
and aims in teaching handwriting at the various school levels.

Almost all courses of study Included in the present survey pro-
vide programs which have a definite sequential pattern, especially
in grammar and usage, spelling, punctuation, and reading. More
recent courses of study offer a flexible scope and sequence pattern
in all the language arts. These courses repeatedly emphasize that
the program must be adapted to the individual's present levels
of achievement, maturity, ability, and, his purpose and needs.

A means by which a curriculum may provide for these dif-
ferences, interrelate the language arts, and follow a sequential
pattern based upon the common needs and Interests of youth is
provided by the unit method of instruction. This method is
described in the next chapter.

1116*~Mwm

inoliskolipossk Lonesses Arts for Bogor High &hoar. New York Oft Board of &Iwo.UM, Curried= Bulletin itsg-m Swim No. 12, p 11$41.
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NE of the significant characteristics of the couraes of study
included in this survey is the use of -the unit method as amewls of organizing learning experiences in the language arts.The possible values of the unit method have been discussed inrecent years by several curriculum authorities, including HaroldAlberty and Edward A. Krug. However, as early as 1932, inthe report of her survey of English courses of study, Dora V.Smith pointed out the advantages of the unit method

The prevalence of the unit method of instruction throughout thecountry has been exceedingly beneficial in helping both teacher andpupil to see a literary selection as a whole and to consider it in relationto others of similar theme or type. It has led to broader discussion, toless emphasis upon meticulous detail, and to the seeldng of wider rela-tionships both in literature and with other forms of expression. It isresponsible also for the coming in of more laboratory procedures, whereactual reading and use of books in the classroom supplement merecussion of materials read outside.'

What Does A Unit Include?

Although there are various types of units, the one usually foundin courses of study is a resource unit. Learning experiences inthe resource unit are related to a significant educational purpose,a basic need or human problem, a theme, a famous author andhis works, a communication job, or a literary type of interestand value to the students. It contains a reservoir of suggestionsfor pupil activities, ranging from simple to complex, from whichthe learner and teacher may chome in order to accomplish worth-while educational objective; for pupils of widely varied abilities.
I Dors V. Smith. huenseasin 1 Ittgiiak. Washington. U. S. Govarnrnant Printing Oilloo.Moo a Irnimanion Bulletin lett No. 17, Monograph No. AL p- 5$-4C
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The importance of using resource units flexibly is expressed
in the senior high school English guide of the Springfield, Mo.,
public schools as follows

A resource unit is so contruc
it will select?from it rather

hat a teacher who makes use
adopt it in its entirety. The

resource unit is extensive rather than intensive, is uggstive rather
than prescriptive, is flexible rather than rigid, and is designed to stimu-
late crelitive adaptation by the teacher to meet the needs of class
rTThtups and of t dividuals in them For the teacher it should pro-

e the background
tive planni

and establish ..he assurance necessary
with pupas of the on-going teaching unit.2

o do -ffet=

Resource units in courses of study usually contain several o
of the following parts:

1. An tntroGuetuyn which includes the title, general education
pose and relation to other units.

pur

2. A statement of desired outcomes in terms of student skills, atti-
tudes, knowledge, and habits. (Reading, writing, speaking, and listen
ing skills which are to be taught are occasionally grouped by them-
selves.)

3 Brief descriptions of suggested pupil activitie=s and experiences
related to the basic aims of the unit or to other significant objectives
in reading, writing, speaking, and listening. (These suggested activi-
ties are the reservoir from which students and teachers draw when
they plan their work for the unit.) Suggested activities are often
grouped under the headings: (a) "Introductory," (b) "Developmental,
and (c) "Culminating."

4. Evaluation of outcomes on the basis of the specific aims set up at
the beginning of the unit, plus an assessment of additional outcomes.
Recommendations for future learning are sometimes added.

6 Bibliographies of reading 'materials audiovisual aids, and com-
munity resources for student learning.

6. Bibliography of professional materials of value to the teacher of
the unit.

Suggestions conceming way's to plan a unit are included in
several courses of study. The language arts guides of the
Oakland, Calif., and Tulsa, Okla., public schools are two which
give detailed information on this subject.

I English Language Arta geniOr High School Level Springfield, Mo., Pula'', Schools Bul-
letin No. 6, 1966. p. U.

oi
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THE RESO U RC E UNIT IN LANGUAGE ARTS

Extent kip Resource

in

To what extent are sample resource or similar units included
m State courses of study? Of the 21 States which have published
courses of study and guides in English, or 57 percent) have
produced bulletins which include one or more sample units of
the resource type. These States are Florida, Indiana, Iowa, Minne-
sota, Missouri, Nebraska, New Hampshire, New York, North
Carolina, North Dakota, Pennsylvania, and Virginia. Other State
courses suggest possible titles and themes for unite and the ap-
proximate time to be spent on each.

Resource units in the published courses of study were prepared
by members of the curriculum committee or by other teachersin the State. Some guides which contain units, such as the
Minnesota bulletin, advise teachers to study first the boys andgirls in their classes and then to adapt the units to their special
needs. It adds this advice:

Teachers should plan a semester's work or a year's work using unitsin the order best suited to the needs of the class. * The amount oftime which can be profitably used may vary with differentgroups. 3

Many of the sample units are literature-centered ; several othersdeal chiefly with the use of the library and the writing of businessand social letters. However, most of the resource units not bor-rowed from adopted textbooks integrate the language arts byproviding learning activities in reading, speaking, listethng andwriting.

in Local Courses

As shown in table XI, local courses of study are much lesslikely to include sample or illustrative resource units than Statecourstm. Only 35 percent of the local courses (58 of 164) include1 or more units of the resource type. In most courses the unitsare more *limited in scope, suggested activities, and evaluationtechniques than the units in State courses of study.
Notable exceptions, however, are the resource unith in bulletins

Guide for histnietio* in the Upstage* Arts. Secondary School, Grackle 7-12. Eit. Paul,State Department of Education Curriculum Bulletin Wo. It 1958, 17.

53

To What Units Usiti ?

State Courses

12

-

A
Minn.,

S

°



54 ENGLISH LANGUAGE AIM IN AMERICAN HIGH Pkiii Le

published by the public schools in Oakland, Calif.; Denver, Cok.
Dade County, Fla.; Portland, Oreg.; New York City; Austin,
Dallas, Orange, and Fort Arthur, Tex.; Duluth, Minn.; Baltimore
County, Md. Seattle, Wash.; Aberdeen, S. Dak.; Grotroe Point
Mich.; ThI& Ok1. and Arlington Cun

11_,UW.,1-4AM

tate
Local

ye *amufr r -.4nocourr units

here a State cw kiles1 ITk pubLished separate TAWOLTieS bitt Irtgrri
the vtilumes ware Ittra&ri es comes thu tashia_

Although most local courses of study do not contain resource
units, 16 of those without units do offer suggestions for the
preparation of such units and a list of unit titift3 for each grad
level. In fact, many of the syllabuses which contain sample units
also include a list of unit titles for each

How Are the
Determined?

e.

enee of Reloo

The criteria employed in determining which units will
taught and when they will be taught are usually these:

(1) the nature and needs of society as reflected in the aims of edu
cation; and

(2) the needs, problems, interests, and growth patterns of youth as
determined by expert opinion and research.

As a framework for the development of resource units in
secondary-school English, grades 742, a committee of San Fran-
cisco teachers in 1964 developed a scope and sequence chart of
unit titles related to the broad purl of education: Self-
Realization, Social Competence, Economic Competence, and Civic
Competence. Titles of resource units listed under the four areas
include these :

Grade 7"Wonder Workers," "Animal Pam*" "Family Furor,"
"Hobbies," and "The Sporting Gesture ;"

Grade s-.9 Am an American," "Reading the Ada," "At Work and
at Play;"

Table of pm* which

.1CLU1VREA

_

N Ism
zwatit.
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M
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writs
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Grade 9-- Fan:111445 Are Lite That," "The A "Flaming f
School, "Planning for a

milar unite relating to the broad purposet of education are alsolisted for grades 1042. A detailed discussion of the developmentresource and teaching units and two examples of resource unitsare includeti in Classroom Practices _in the T ezxhing of E Ugh
published by the San Francisco Unified School District_

Obviously, a chart listing titles of units considered valuabletudents in languav arts has the advantage of preventing un-desirable duplication, of insuring that the range of unith isJfficiently broad to satisfy desirable aims, and of providing for
developmental, sequential pattern of learning experiences.Another advantage is that units dealing with a developmentalneed may be repeateA with a new emphasis at different gradevels in accordance with changed maturational needs. For ex-ample, the San Francisco chart includes a few units on groupwing far _grades 7 through 12. The unit "Family Furor" forgrade 7 deals with the basic problems a beginning adolescent hasin getting along with his family; whereas the unit "The Peoplein My Life," grade 10, has a broader emphasis; and the unit "Thenstant Values," grade 11, helps the maturing adolescent tovelop principles for effective group living.
need generally recognized in the determination of titles forresource units is the adjustment and orientation of students to anew 'school environment, partioularly grade 7 in a junior highschool; grade 9 in a 4-year high school; and, occasionally, grade10 in a &year high school. A few public schools, including thosein Tulsa, Okla., have an orientation unit at the beginning of eachyear. Orientation and "getting acquainted" units, have been pre-a by teachers in many parts of the United States, includinges, Oakland, and San Francisco, Calif.; Glendale andPrescott, Ariz.; Austin and Highland Park, Tex.; Denver, Colo.;and the States of Minnesota, Pennsylvania, and Virginia. In fact,the general theme for the entire year ofsseventh grade Englishin the Palo Alto, Calif., junior high schools is orientation. Theguide for grade 7 suggests units on "Orientation to the School,""Orientation to Self," "Orientation to Others," and "Orientationto New Possibilities," in that sequence.

Purposes of these orientation units include helping the newstudents to (1) feel at home in their school, (2) make new friends,(3) learn school regulations and customs, (4) learn how to usethe school library, (5) understand how to use textbooks and

High
Job."
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classroom materials, (6) understand the curricular offerings in
the entire school program, (7) learn about extraclass activities
available to them, and (8) realize the values of language arts for
social and vocational use.

An interesting description of how a teacher helped her students
become oriented to their school is contained in the Virginia guide,
Language Arts in Grades 07w through Twelve.'

The types of units and the general content of the English cur.
riculum are developed in the following chapter, "The English
Program."

Rickman& Common wealth at Virginia State Board at Education. DI vial= of Purchasing and
Printing. vol. U. 1911$1, No.

MP

T. I>. 114-19.
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Chapter VI

The English Program

rpHE ENGLISH CURRICULUM does have a content of itsI own even though it varies from school to school and State
to State. And the objectives, activities, and instructional content
in areu of written composition, oral communication, and gram-mar and usage have not changed greatly during the past,25 years.
This generalization does not apply toThe junior high scbool pro-gram in reading and listening. The amount of emphasis to ,be
given to various activities cannot be determined accurately by an
analysis of today's courses of study ; for the majority suggestthOthe English teacher should consider the level of achieyementalready attained by students, as well as their-tommunication needsand capabilities, and that she should provide for individual differ-
ences accordingly.

Unita and Content in the Junior High Program

In addition to units with an orientation emphasis, junior high
courses of study contain resource units which are literature-
centered, composition-centered, -centered, listening-cen-tered, and grammar-centered. Except for units which are based
largely on a construction or topic of grammar such as the sentence,
modifiers, etc., most of the units in the junior high school arerelated to a theme, need, or ipterest. Over three-fourths of theState courses of study which include units for the junior high

57
.1



58 ENGLISH LANGUAGE ARTS IN AMERICAN HIGH SCHOOLS

school years have one or more units which are idea or theme
centered. However, units on the library and reference books,
letterwriting, television, motion pictures, reporting, telephoning*,
conversation the ballad, and the short story are also common in
various years of the junior high school.

A majOrLy 91 the units organized about a theme or idea
are literattire entered_ However, such resource units usually
cut across the language arts areas just as the communication
program of the (hzange. le
guide states

In all language arts units the core is reading, a theme in literature, or
personal experiences. From each unit emanate writing, speaking, listRn-
ing, and obwrving activities in which thinking is interwoven. Dur-
ing each unit the teacher should teach that grammar nKessary to
clear communication, developing with the pupils a program including
pronunciation, spelling, punctuation, capitalization, word study.'

Some resource units specify the grammar, usage, vocabulary,
spelling, and punctuation which should be taught as part of the
unit. These items are sometimes taken from a scope and sequence
chart in language. (See Grade Expectancies in the Communications
Skills, Appendix A.)

In grade 7, units are often concerned with animals, legends
and folklore, sports, outdoor life, adventure, mystery, humor,
science, and other interests of 12- and 13-year-olds. Units more
closely related to the needs of youth deal with hobbies, health,
growing up, making friends, life in other countries, outstanding
people, and family life.

Units in grade 8 frequently emphasize American life and litera-
tun °specially in schools where eighth-graders are required
to study American histdry. For example, the Oakland, Calif.,
course recommends units on "The Westward Movement," "Ameri-
can Heritage," and "American Folklore." The Albany, Calif.,
guide recommends that the eighth-grade program in language
arts emphasize American life, ideals, traditions, goals,
recreation, and people. The Palo Alto, Calif., English lan g
arts guide for grade 8 uses "The American Heritage" as a
thematic strand for a year's course. The course includes units
titled "Elements of the American Heritage," "Our Regional Litera-
ture" (1wl ding tall tales) , "Group Contributions to the American
Heritage," "Individual Contributions to the American Heritage,"
and "The Heritage of Tomorrow."

econdary schools does. The Orange

r,

-.....-r.111OPONION.I...min,

This Lead of Ours (Review' Edition) A Cowstoniostion Proprom for Grade iflootm
Orange. Tex., Public Schools Curriculum Bulletin 4111 1947, p. xil.
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The eighth-grade guide published by the Port Arthur, Tex.,
schools in 1954 includes a 24-week unit called "America the
Beautiful." In Austin, the junior high schools have a year's
program in the eighth grade centered on the theme "Americans
Live and Learn." The 11 units in the program are titled "America
Works," "America Dares," "America Laughs," "America Out-
of-Doors," "America Plays," "America Challenges," "AmericaBuys and Sells," "America Creates," "America's Treasure House,"
America Lives and Learns," and "America Worships." Eighthgrade units suggested in the Minneapolts curriculum guide forEnglish and social studies also,place strong emphasis on American

life.
The Shaker Heights, Ohio, course of study for grade 8 includesthe following titles : "Early Americans," "Westward Movement,""American Ideals," "Great Amerfans," and "American T andLegends." Additional eighth-grade titles are "Science an a Inven-tion," "Excitement and Mystery," and "Hobbies and Sports."Other courses of study have unwits related specifically to com-munication and social-living needs of youth, such as units onletterwriting, club leadership, planning for the future, usingeisure to advantage, choosing television and motion pictureprograms, work and play, and finding and using information.Emphasis on personal growth and social relationships is evi-dent in the ninth-grade units in many syllabuses. The ninth-grader's need for help in understanding himself and the worldabout him is stated in the introduction to a unit, "Who Are You ?"in the Palo Alto, Calif., Teacher's Guide far English LanguageArts, Grade IX:

Troubled by the conflicting needs for security and independence,caught by the overpowering urge to conform to the gang, beset withan irrepressible attniction toward the opposite sex, and filled withdreams of glory and freedom, ninth-graders are in one of the mostconfusing periods of their lives. Anxiety and disappointment alternatewith confidence and fulfillment. Life for them is just a tangled mass ofinterwoven problems. Their reactions to these things are varied andinconsistent Some react with aggressive self-assertion, dthers withmixed cooperation and rebellion, still others with withdrawal and re-treat to the world of fantasy. For all their sophistication and inde-pendence, these boys and girls are basically confused and unsure ofayes.'
For grade 9, problems of family and community livingwell as personal development---are the core of many units in-
Palo Alto Unified School Illstriet, u d., P. *4-1-
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eluded in the courses of study and guides surveyed. Ninth-grade
units have titles such as "Teen Days," "Understanding Oneself
and Others," "The World and I," "Recreation," "Thrift," "Grow-
ing Up," "Careers for All," "Outstanding People," and "Enjoying
Family Life." For grade 9, the Indianapolis language arts guide
suggests the following unit titles related to developmental needs:
"Orientation," "Recognizing Duties of Citizenship," "Family Re-
lationships; Personal Problems," "Foundations for the Future,"
"Gaining New Interests," "Appreciation of All Living Things,"
"Making New Friends," "Freedom and Responsibility," "Growing
Up," and "Building Character."3

Ninth-grade units which stress oral and written communication
have titles such as "Conversation," "Improving Your Speech,"
"Listening and Discussing," and "Writing Letters."

Slightly more than a third of the courses of study offering a
unit-type organization for grade 9 include one or more units
organized according to literary type. Usually, only 1 or 2 literary
types are studied as such in the ninth grade. The biographical
sketch, the short story, and narrative poetry are the types most
frequently found. Although many courses of study require that
ninth-grade students read 1 or 2 novels in class, few of them
encourage teachers to emphasize the qualities and cbaracteristics
which set the novel apart as a literary form.

One approach to teaching literary types is that given in the
Alabama Course of Study, Grades 1-12. After recommending
the thematic type of unit organization, the bulletin states:

Literary types as such will not be studied in Junior high school, but
all types will be introduced to discover the many different forms of
reading through which a particular interest may be satisfied.4

A gradual introduction of junior high pupils to many different
types of literature--the short story, novel, ballad, lyric, drama,
biography, essay, and articleis evident in other courses of study.

The Program in Written Composition

Dr. Smith, in 1932, found the topics in written composition
which are listed on page 61 mentioned 10 or more times in 40
courses of study :

me LAMSOUSIN Arta: Roasting. Writing. Sgsaking. Listening. A Tentative Guide For Teach-
ers, Senior High School, 9, 10, 11, 12. Indianapolis, Ind., Public Schools Ourriculum Bulletin No.

1956, p. 12.

4 Montgomery, Ala., State Board of leducatkm, Bulletin No. R. 1964, p. 114-45.

.
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Junior high
Business letters
Social or personal letters
Simple narratives of personal

experience
Writing imaginary stories
Outlining
Writing reports
Note taking

schools
Written explanation
Writing announcements
Taking dictation
Writing minutes
Character sketches
Vocabulary drills
Original essays or

61

With the exception of "Taking dictation, these topics are
mentioned as frequently in recent courses of study for the junior
high school as they were 25 years ago. Other writing activities
which are incittled in at least 25 percent of the recent courses are:
(1) The writing of news stories and other prose for school publi-
cations ; (2) completing questionnaires and other forms; (3) writ-
ing directtons; (4) keeping logs and diaries; (5) writing notes
of invitation, acceptance, congratulation, and sympathy ; (6)
preparing summaries and digests; and (7) writing reviews of
books, motion pictures, and television programs.

Courses of study published for the Chicago, New York City,
and Minneapolis junior high schools recommend that pupils write
skits, radio plays, television scripts, and short dramatizations.
A few courses also suggest that pupils write verse, anecdotes, an-
nouncements of coming events, and reviews of books, movies, and
television and radio shows.

The Program in Ord Communication

Provision is made in all language arts courses of study for
instruction in speaking. The values of careful planning in teach-
ing speech and of having definite objectives for each lesson arestated in the Mississippi School Bulletin, English, Grades 7-12,
as follows:

* * * Speech instruction and activities should be planned to provide
specific, purposeful training to improve speech effectiveness and should
grow out of the situations that are within the interest and experienceof the student. In other words, concrete objectives should be set upfor each activity and for each day's work. For instance, the readingexperience of students may serve as a conversational piece, but theconversation should not be aimless; in the activity students shouldlearn some of the principles of good conversation, what constitutes

I Dora V. Smith. Instruction As english. Washington, U. S. Government Printing Mee,Office of FAneation Bulletin 1922, No. 17. Monograph No. 20. p. 25.

,
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courtesy, what hinders ;rood conversation. The teacher should en-
courage the quiet student and restrain the overtalkative and should
direct the conversation to avoid sidetracking through irrelevant re-
marks. Speech training should be purposeful, systematic, and func-
tional.,

Oral communication activities recommended in recent courses
of study are generally similar to those reported by Dr. Smith
in 1932. A fourth of the courses included in her study listed the
following learning experiences :

Junior,
Conversations
Speeches
Storytelling
Anecdotes
Practice in conducting meetings
Relating personal experiences
Using the telephone

se hoo is '

Dramatizing
Giving instructions
Sales talks
Reports from magazines
Book reports
Interviews
Announcements

The above-listed oral activities are included in more than half
of the courses covered by this survey. Other oral activities which
are suggested frequently are: (1) Oral reading, including in-
terpretation of literature and choral reading; (2) siTple parlia,
mentary procedure; (3) argumentation and informal debates; (4)
asking and answering questions; (5) making explanations and
giving directions -,(6) giving brief oral reports on a topic; (7)
discussing controversial issues and other subjects; (8) taking part
in forum, roundtable, aliki panel discussions; (9) performing
introductions of oneself and others; and (10) planning with an
individual and with a group.

The New York City Bulletin, English Language Arts: Grades
7, 8, 9, recommends that pupils learn to use illustrative material
such as models, pictures, and maps while giving oral reports, and
to use mechanical sound devices such as microphones, earphones,
public address systems, and tape recorders.°

The Program in Listening

Speaking almost always involves listening, because oral commu-
nication requires a speaker and one or more listeners if meaning
is to be transmitted. Since the introduction of the motion picture,

I Jackson. Miss.. Stat., Department of Zduestion School Behttla No. 145, Nana 1017, p. U.
Smith. p. 11.

I Board of Edueation. City of Now York, Carriage= Bunsen Number 11. 11118-1141 Seri's, I)
1S-111.
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radio, and television, listening has grown steadily as a medium for
receiving information, ideas, and impressions. However, inatten-
tive and unappreciative listening often disrupts or distorts the in-
tended message of a speaker. Some research indicates that people
listen at approximately a 25 percent level of efficiency.9 Therefore,
during the past 20 years, English curriculum committees have
thought it advisable to introduce instructional content and experi-
ences aimed at improving the listening abilities of pupils. Today,
approximately three-fourths of the State and local courses of
study and guides in language arts offer suggestions for teaching
listening: However, the objectives and activities for this area vary
much more than those suggested for other areas of language arts.

The New York City bulletin, English Language Arts: Grades
8, 9, points out that "Oral communication involves the expres-

sion and reception of ideas through Speaking, Listening, Observ-
ing and Reacting." It then reminds the teacher that:

Listening is needed for--
Acquisition of information.
Evaluation of data.
Appreciation of the beauty, power, and function of the spoken

word.
Interpretation and evaluation of the quality and authenticity of

materials presented orally.
Selectivity in choice among mass media; appropriate use of magi

media.
Leisure time activity.

When
participating in large audience situations, in classrooms, in audi-

toriums in public gatherings, at "movies" or at lectures;
participating in face to face and/or small group conversations,

discussions, and presentationsin committee procedures; when
interviewing, when reporting, when listening to tape recordings
and transcriptions;

reacting intellectually and emotionally, as an individual, to mate-
rials presented orallyin classroom situations, large audience
situations, home and community situations, to the radio, to tele-
vision, and to the "movies."lo

feir courses of study point out that skills needed for effective
listening will differ according to the purpose of the speaker and
the type of material being presented." A majority of the courses
point out the interrelationships existing between speaking and
listening.

°Ralph G. Nichols and Leonard A. Stevens, Are Yon Listening? New York, McGraw-Hill,1967. p. Ix.
Is Board of Education. City of New York. Curriculum Bulletin No. 11. 1966-66 Series. p. 19-110.

,
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The Minnesota bulletin includes most of the listening skills
mentioned in other courses of study, as shown below.

Skills in listening must be differentiated according to the purpo of the
speaker or listener and the form of presentation:

£

"fir- a 'NW

To info

To entvrtain

Listener's purpose

To secure information occur
To evaluate the information.
To use the information 1or th purpose

at hand.
To follow the line of re 4.*obing carfa1I
To jwige its value.
To 'be conscious of th= speaker's intent

and method.
To yield to or repudiate his ideas.
To respond with pleasure
To judge the level of entertainment.
To adapt meOlods of listening to a play,

serious or farcical a vaudeville act,
a reading.

4. To move or tt ctuat To respond emotionally.
To be conscious of the nature of appeals.
To yield to dramatic power of plays,

movies, readings."

Over half of till courses of study which include material on
listening recom lid that the listening skills be taught as a part
of the classwork in speaking. Specific recommendations for teach-
ing listening and speaking together include these activities: (1)
Announcements, assignments, instructions, questions and an-
swers, and reports; (2) group discussions; (3) conversations;
(4) speeches; and (5) introductions. Other listening instruction is
related to readings and recordings of literature and broadcasts by

radio and television.
Several of the aims for teaching listening parallel those for

teaching reading in the junior high school. In the main, the aims
of teaching listhning are to help pupils learn : (1) to note the
speaker's purpose (2) to anticipate the speaker's message; (3)
to note his qualifications; (4) to understand his point of vi6w,
(5) to follow and recall his main ideas; (6) to distinguish be-
tween emotional appeals and factual statements; (7 to visualize
objects described (8) to note whether examples and details logi-
cally support the speaker's main theses, generalizations, and con-
clusions', (9) to relate the speaker's ideas to their own knowledge;
and (10) to recall important information. Another aim is to im-

" A Guide for Instruction in the Lessguage Arts. Secondary School, Grades 7-12. St. Paul, Minn. State
Department of Education, ("Irrieuluns Bulletin No. 18, 10114, p.

2. To persuade__ .

so

_ .

;
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prove pupils' appreciation of superior motion pictures, television
productions, and drama.

and Content magi

To categorize the unit type of organization in grades 10, 11, and
1 and to arrive at accurate statistics for purposes of comparson
are almost impossible. Many units may fit two or more categories.
For example, a unit called "They Dared To Do" may be classified
as thematic or literary-type biography. Or, a unit on "Reading
Poetry for Enjoyment" maY have a literary-type, chronological,
or thematic organization, or a combination of the three.

Most English programs in grades 10 and 11 have a multitype
organization. A few units may be organized according to literary
type, a few according to theme, a few according to communication
need. The more traditional courses may also offer topical units in
grammar and usage. After examining the courses of study for
grades 10, 11, and 12, one may safely conclude that a much more
traditional type of Arogram prevails in the senior high than in
the junior high years.

Approximately sixty percent of the local courses of study con-
taining unit topics suggest that some or all literature in grade 10
be organized and taught by literary type. Eighteen percent of all
local courses recommend that the thematic or idea-centered unit
predominate. The remaining 22 percent suggest one or more
types of organization: Author, literary period, or chronolog-
ical development. Units centered on ldnguage needs in grade 10
include such topics or themes as "Conducting Business by Let-
ter," "Exchanging Ideas," "Social Communication," "Courtesy
and Conversation," "Outlining," "Use of Library Materials,"
"Group Discussion," and "Listening for Understanding."

Although grade 10 once seemed the logicalot perhaps most
convenientlevel at which to introduce literature representative
of cultures in various parts of the world, pioneer efforts in the
area have net developed into a trend. One reason may be the diffi-
culty of finding world literature which is appealing to adolescents
and which has a satisfactory index of readability. Whether the
present emphasis on literary types will continue in grade 10 or
whether the theme emphasis will become a tkend is difficult to
predict Perhaps, a combined thematic-literary-type form of or-
ganization will prove to be most successful" in achieving the aims
of teaching literature in grades 10-12.

Units in Grades
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A few recent courses recommend that 1 or 2 literary types be
studied jn each of the last 3 years. For example, the 1957 Minis-
sippi bulletin, English, Grades suggests

* * * that the novel as a literary form be tr1 in the
the short story and the lyric in the 11th: and dram essay,
poetic forms in the 1!th grade.
* * Stress should be placed itiways upon comprehension,
derstanding, and njoytmnt an, upon the relationship of literature to
life.

As in the junior high school, few classics are prcscribed for
study in grade 10. However Julius Caesar, Silas Marner, and A
Tale of Two Cities are notable exceptions. About 60 percent of the
courses of study specify that Julius Caesar will be taught in grade
9, 10, or 11. Over three-fourths of these courses, however, indi-
cate that Julius Casar should be studied In grade 10. This place-
ment is one grade higher than the modal grade placement
ported in 1932 by Dr. Smith, who found that Julita Caesar was
taught slightly more often in grade 9 than in grade 10. Shakes-
peare's A8 You Like It, which was once stlidied widely in grade
10, has almost disappeared as a requirement. Where a specific
novel is recommended for study in grade 10, Silas Mariner remains
a favorite for average and above average students, closely fol-
lowed in frequency by A Tale of Two Cities. This grade placement
and popularity index are the same as reported by Dr. Smith in her
study.

Of all grades from 7 to 12, the one having the most standard-
ized content is grade 11. Here, the usual course is American liter-
ature. Over 80 percent of the local courses and slightly less than
80 percent of the State courses call for the study of American
literature during the 110 grade. The Missouri course lists sev-
eral English classics for study along with American literature.
Topics about American life and literature are suggested for study
in grade 10 by the Pennsylvania Course of Study in English for
the Secondary Schools.

There seems to be no standard type of unit organitation in
grade 11, but a combination of Qne or more of the following:
Chronological, thematic, regional, literary, works of famous au-
thors, American ideals and principles, and various others. The
most frequent type of unit suggestled is a combination of theme,
literary emphasis, and chronological development

moth

Jackson. suit. Dopartmant of rafuttation, Division a Instruction. p. et.
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Recent courses of study feature units such as "The Search for
Freedom and Democracy," "America the Beautiful," and "The
Search for the Good Life in America." Unith dealing with the
early struggles of colonists for freedom or with later movements
are not restricted to writings by men of the period--John Smith,
Benjamin Franklin, and Thomas Jeffersonbut include literature
about the colonial and revolutionary periods by 20th century
writers such as Kenneth Roberts, Sherwood Anderson, Stephen
Vincent Benét, and Esther Forbes.

An idea of the variety of units to be found in the study of
American life and litirature may be gained by looking at the titles
in the Iowa course in American literature for grade 11. The first
unit, "All Over America," is a study of the Midwest, New Eng-
land, and New York State, the Deep South, the mountain regions,
the Great Southwest, the Pacific slope, and the Northwest. The
second unit, "The American Dream," traces the birth and growth
of the principles of equality and freedom from the early 17th
century to the mid-20th century. Succeeding units are "Wagons
Westward," "Toward the Promised Land," "American Science,"
"America in the Machine Age," "America's Newspaper," "Amer-
ica's Lighter Side," "American Ideals,' and "American Writers."
The last unit allows a teacher to include "a systematic survey of
literary history" in which pupils study famous American authors
in chronological order."

The Dallas public schools also offer a comprehensive unit in
grade 11 called "Roots of Freedom." Other units in the Dallas re-
source bulletin are "American Portraits," "Living Poetry"
(American), and "American Mosaic." The last unit aims, in part,
to give pupils a perspective for judging the contributions of vari-
ous sections of the country and elements of culture, to identify the
influences which unify the diverse pattern of American life, to re-
late significant ideas in literature to their own lives, and to grow
in their ability to speak and write effectively."

An unusual combination of themes, regional literature, ideals,
and literary types, to be used as a basis for units, is suggested in
the New York City bulletin English4peech Language Arts for
Senior High Schools. Unit topics suggested for study are lisfed
under the general theme shown on the next page.

" Cogesimiestion Uri* Bleoidok Groan 11-19. Des Moines, Iowa, the Department of PublicInstruction &wader, &bad Coopastive Curriculum Program velum* 11. 1.48, P. WM-24 Laapases Arts for Scoviderg &kook. Danes, Tex., Independent School District. Ramiro*
Materials Oarriedum %%Min Series. 191$ p 1U-110.
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ELEVENTH YEAR
Theme. The individual and the American Ile

1 Westward Ho' thePioneer Spirit
2. Great Americans and Their Us,
3 Let's See the Funny Side: American Humo
4. The Regions of America 'Contribute to Her He
6 Ammc in Song and Sto
6 Guideposts

The mon
Tell All the Pe

11

rty.
u of Tre&ur From
Mass Media.

American Literature: Ideals in the American
Ne* York C
Secession

Became One

All LnridL

ock1 Point of American C:uitt
n A Drama of Human

Other cities which use a basic theme for each year's work in
English are Duluth, Minn., and Rochester, N. Y.

In the last revision of their language arts program, the Denver
public schools abandoned the chronological study of American lit-
erature. The disadvantages of the chronological approach are
stated in the Denver guide as follows:

Contemporary matter als, which hold the greatest interest for
adolescents, are sometimes slighted in a course organized by thro-
nology, and students' attention is frequently focused on rary
history, rather than on the liberalizing experiences of litera-_ --_,

e
tself

In addition, it is almost impossible for teachers to individUalize as-
signments when a course in American Literature is organized chrono-
logically, because the limitations of materials in the early and middle
periods give no scope for adjusting reading assignments to individ-
ual abilities and interests.'

Re ns--Many

To replace the former type of organization, the Denver guide
explains that

The new course is organized into three divisions: Life, Liberty,
and Tk Pursuit of Happiness. The first section, Life, deals with sueh
topics as "Regional Literature," "Racial Problems," "Lives of Famous
Americans," and "Religion and Philosophy." Liberty treats of "Co-
lonial Beginnings," "Historic Documents," "Literature of the War
Years," and "The Spirit of Democracy." Under Pursuit of Happiness
are found "Humor," "Adventure," "The Out-of-Doors," "Type* of Lit-
erature," "Understanding People," and "The Fine Arts."

Ip grade 12, there is as much diversity in the English program
as there is uniformity in grade 11 One reason for theAdiversity

Board of Education of the City of New York, Curriculum Bulletin. 1961148 &risk No. 12, pt
5G--410.

w A Program in English: A Guide for Touching the Longue.. Arts Kindergarten Through
Grade Twelve. Denver, Colo., Public Schools. The Department of Instruction. 196S, p. 111.
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in grade 12 is that elective courses in language arts_ are most fre-
quently available to seniors, especially in high schools enrolling'
500 or more students. Another reason is that only 16 States have
laws requiring that high school graduates earn 4 Carnegie units
in English. (See table XII, p. Although a few Statesinclud-
ing Iowa, Nebraska, New Jersey, and Pennsylvaniarequire only
three years of English, they recommend that 4 years be taken.

olorado and Michigan do not have a State requirement, but local
ards usually require at least 3 units of English. C:nnecticut.,
assachusetts and Rhode Island have no State requiremen

ovkever, local boards usually require 4 units of English.
In grade 12, the traditionally required course in English litera-

ture, organized on a chronologicai%mis, seems to be slowly losing
ground. Today, it is usually offered either as an elective course in
the general curriculum or as a required course in the college-pre-
paratory curriculum. Although a few of the State syllabuses pub-
Iished before 1950 include the traditional English literature
ourse, recent State guides published for teachers in Minnesota

Nebrka, North Dakota, and Virginia sugmit that
English and other world literature be taught as single course.
In several States, British literature is given more emphasis than
world literature. In a few cases, the emphasis is reversed. The
Alabama guide suggests that pupils who have special interests and
abilities in language arts be engaged in the formal study of
"either English or a combination of English literature with world
masterpieces which show the meaning, development and
influence of the Christian idea." "

Fewer than half of the local courses of study have a required
course in English literature. Twelve percent offer English liter-
ature in grade 11. Units in most of these courses follow a chrono-
logical pattern and parallel closely the literary-period type of
organization prevalent in the best-selling textbooks on English
literature. Occasionally, thematic titles are given to units which
are taught in a chronological sequence. Sometimes a unit in modern
literature begins the literature course. Untts offered under the
chronological approach are usually these The Anglo-Saxon period,
the Elizabethan period, the 17th century, the 18th century, the
Romantic period, the Victorian period, and the 20th century. Except
for units on Chaucer, Shakespeare, and Milton, the author approach

Alabama Course of Study, Grad.. Montgomery, Ala., Btata Board of Educatkm
liptin No. II. 1964 SC

J
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Is almost never used. The literary types most often studied as
such in grade 12 are thaull-length drama and the novel.

World literature is required in grade 12 in 13 percent of the
local courtes qf study which specify programs in literature. As
an elective course, world literature is offered in grade 12 in over
10 percent of the courses examined. Only a few schools offer world
literature in grade 11.

Among the various units in world literature are those used in
the Nebruka and Minnesota State bulletins and several local bul-
letin& English for Nebraska Schools mimes units related to the
theme "Orientation to the World Community." The 1956 Milne-
sots guide intluda; two illustrative milts* titled "Understanding
World Problems Through Literature" and "The Influence of En-
vironment on Personality and Thought as Revealed in Noveli by
Authors of Various Nationalities." The first unit encourages the
study of such .problems as conflicting rights, interests, and ideas;
survival against man and nature; war and peace; and family life.
The extensive reading list which accompanies the unit is com-
posed largely of 20th century literature about people in countries
throfighout the world.

A problems- of unit on world literature and-other commu-
nication arts is suggested for grade 11 in the Pennsylvania course
under the title* "Universal Problems as Reflected in Literature,
Music, Painting, Architecture, and Sculpture."

_ In New York City, the theme for the twelfth grade is "The In-
dividual's Quest for Universal Valuft." Among several units re-
Wed to this theme are "Heroes and Heroines of All Nations and
Ages," "World Understanding Through Literature," "The Arts in
Modern Living," and "The Good Life."

Perhaps the rhost comprehensive course in world literature is
one offered to above-average students in grade 12 by the Wilming-
ton, Dela., sOools. The course, "Univenal Elements in Human
Rature," alms---among other thin:-. t helping the pupil

To understand how differences in geotrapSy, climate, and historical
development give rise to diffeient standards; to understand and value
man's thoughts, attituchs, and Meals as affected by his environment
and background "; to evaluate other attitudes and mores by our
standards; to understand how the backgroundirof other peoples affect
their evaluation of American standards and practices. * le

The principal objective of the course is to show that the basic
emotions and ideals of all men are fimdamentally alike with re-

Owitikag Larning in As flamouderg likko;44 nishind Ilismata in Roma Netare."
Twelfth Grade. Wilmington. Del.. Public &bode, Departamest fleptausber 1N4, p. 2
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sped to their family relationships, love of homeland, fears, desire
for learning, need for work, desire for adventure, ambitions, love
of beauty and nature, need for friendship, and desire for freedom
and justice.

The Rochester, N. Y., public schools offer a similar course called
"World Understanding." Many schools have units on the theme
"Understanding Other People." Besides aiming to show pupils
that different nationalities and races have common 'hopes and
feam such units aim at showing how ecological, environmental,
and cultural ipfluences have brought about different values and
customs among -peoplfs in various parts of the world.

W Hum Composition in Senior ifigh Schools

The topics in written composition which Dr. Smith found men-
tioned 10 or more times in 40 courses of study are as follows:

Sotior high Wools *
Busineu letters
Social letters
Outlining
Original essays or stories
Tricis writing
Simple narratives of person-

al experiences
Explanations

Reports
News stories
1,000-word themes
Imaginary stories
Writing descriptions
Note taking
Preparation of senior essays

Today, except for the senior essay, each of the above-cited writ-
ing activities is recommended in one-third or more of the senior
high courses of study. Business and social letters are mentioned
in all of the courses which list topics for study. Instead of sug-
gesting 1,000-word themes, 65 percent of the course outlines for
grade 11 or 12 recommend the writing of a research paper. A.de-
tailed illustrative unit on "Writing the Research Paper's° in grade
12A is included in the Chicago language arts guide. Where the
program is college-preparatory, the recommendation concerning
research papers usually becomes a requirement even though col-
lege composition instructors have repeatedly stated that they
would prefer to have high school pupils spend their time learning
to write shorter compositions instead of lengthy research papers.

a Said* op. ett. p. U.
a T000king Golds for the Lows.. Arts. Preschool sarong* Junior Whim abloom Nubile

Salmis. a. dl.. p.
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A few courses (12 percent) recommend the writing of im-
promptu or extempore themes under time limitations in class.
Analyses, reviews and criticisms of various types of literature are
other kinds of writing experience suggested for grades 11 and 12.

Over 80 percent of the courses of study suggest various types of
creative writing activities for senior high pupils. Besides writing
verse, anecdotes, and versonal narratives, pupils are expected to
experiment with the writing of radio and TV skits, advertise-
ments, editorials, diaries, feature stories, personal essays and de-
8Cripiive prose

A majority of courses ecommend that proofreading be taught
throughout the high school years. To teach proofreading, the San
Francisco Eng4ish bulletin recommends that the teacher "Have
the writing perio( a laboratory period during which the teacher
helps individual students while the actual writing is being done.

* * Set up a eopy desk with rotating members, and have stu-
dents work at criticizing and correcting papers other students
have written. * * * Duplicate or use an opaque projector to
show a paper with a great many errors, and have the whole class
correct it."" Other practical ideas on teaching writtA composi-
tion are given in this bulletn and those published by Oakland,
Minneapolis, Salt Lake City, Philadelptija, and the State of Mis-
sissippi. A checklist to be used by the student to make him re-
sponsible for hi8 own written work is included in A Guide to Ac-
tivities in English, Speech, Journalism and Dramatics publishpd

fr by the Salt Lake City Board of Education. The Denver course
offers many suggestions for griding students' papers, including
standards for different types of writing, ways to save time in
grading, and marking papers. A chapter on the teaching of cre-
ative writingshort storieN poetry, plays, essays, and radio
playsis included in English in the Senior Vigh Sehool, New
York State EducatiO Department.

Oral Communication in Senior high School

Oral communication activities which are suggested .by courses
of study for senior high school pupils are generally similar to
those reported by pr. Smith in 1932. At least a fourth of the
CQj& she examitled included the following:

Classroom Praotioos i,i the Teaching of Inglisk. San Francisco Unless!! School District,
English Curriculum Committee, Sccondary DIvWcm 1.110-111. p. 17.
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Senior High Schools"

Conversation
Speeches
Conducting meet ngs
Relating personal expenences
Discussion of current topics
Reports from magazines

Reports of readin
Announcernema
Storytelling
Debating
Telling anecdotes
oral reading

73

In addition the activities listed above, today's curriculum in
speech includes panel discussiorts and symposiums, broadcasting
and telecasting, choral speaking, dramatizing, taking part in an
interview, practicing social amenities, transacting group business,
and introducing speakers. Formal debating seems to be losing its
place to informal argumentation in the regular English program.

The specific outcomes desired in oral communication at the sen-
ior high school level have been summarized in the Indianapolis
course, as quoted below.

SPEAKING "

Desired Outcome,Specific
Personal values

Pupils should develop--
Power to express thoughts clearly, effectively, and courte-

ously.
The habit of following accepted standards of usage.
A pleasing voice.
Self-confidence and poise.

Social and civic values:
Pupils should develop

Social poise.
The habit of praCticing amenities )f polite conversation
Reasonable skill in adapting speech appropriate to the

casion. -
or

Sufficient command of parliamentary procedure to assure a
hearing and fair consideration of their Ideas.

Ability to read orally for the pleasure and enlightenment
of others.

Ability to express their ideas on civic affairs clearly, con-
vincingly, and courteously.

Ability to discuss controversial matters without offending.
The habit of participating in group discusfoions.
Respect for the rights of freedom of speech.

Vocational values:
Pupils should develo

Skill in communicating to secure cooperation.
Communication &dila for interviews.

" Smith, op. eit p. 31.
" The Longuagi Arts. A Tentative Guide for Teachers, Senior High School Indianapolis

Public Schools Curriculum aullotin No. 35, 1956, p. 1001
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Adequacy in speech for vocational demands.
Imagination in their work.

Ustening in the Senior High School

Listening activities tn the senior high school are generally
aimed at developing and upgrading the skills acquired by pupils in
the junior high schools. (See pp. 62 to 65 for a discussion of these
skills.) As in the earlier grades, listening skills are taught along
with the work in speech. A list of functional activities in speak-
ing and listening is given in the New York City bulletin English-.
Speech Language Arts for Senior High Schools. It emphasizes
the importance of listening courteously and attentively, as well as
critically, in person-to-person, small-group, and large-audience
situations. Also stressed are the abilities to understand the differ-
ences betweens news commentaries and news reports, and the ways
in which broadcasters appeal to personal interests, emotions, and
prejudices. A few bulletins, including the Minnesota and New York
City courses of study, offer special units on television, radio, and
motion pictures which aim at improving student appreciation of
these media.

The many types of listening activities being taught in the sen-
ior high chool ar summarized in one of the Baltimore County
language arts guides. It lists these:
Types of Listening Activities
A. Listening to a recorded musical program, a radio drama, a story read by

the teacher or by a classmate, a religious service; reporting one's im-
pressions and emotions.

IL Listening to instructions, directiolv, and explanations by classroom
teacher and repeating them accuraiely and in the order given.

C. Listening to and reproducing anecdotes, stories, radio dramas, sound films,
or recordsbeing careful to bring out the point or purpose.

D. Listening to a student report, making brief mental notes of the important
points and reporting them.

E. Taking notes on an assembly talk, a lftture by the teacher, or a speech
heard over the radio, organizink them, and showing by the arrangement
of the outline the main ideas and supporting statement&

F. Listening to an explanation, a speech, or the statement of a point of
view, and repbrting the gist M it in a sentence or two.

G. Reporting honestly and fairly one of the following: A conversation in-
volving a point of controversy, the debate on a motion in a meeting, the
gist of an argument or a discussion.

H. Listening to news summaries on the radio and reporting the most signifi-
cant ones to the class.
Listening to a news commentator and deciding how his review of the news
differs from that of a newicagier.

I.
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Reading aloud to the class a brief articleperhaps an editorialon some
topic of interest, and having the listeners state the central idea.

K. Reading aloud to the class a more sustained article and having the class
take notes; then, after allowing time for the organization of the notes
in good outline form, comparing and evaluating them
Reading a story aloud or listening to one over the radio, and having
someone iive a synopsis of the plot.
Listening to a radio forum or round table discussion on a controversial
issue and reporting to the class the topic under discussion and the several
noints of view developed.

N. Evaluating the speakers on such a progra -stating whether they stuck .A)

the subject under discussion; made their point of view clear; presented
their ideas fairly and dispassionately and supported them with facts.
*

O. Listening to political speeches, to detect such propaganda as name calling,
testimonials, etc., and pointing it out.
Listening to * * inspirational programs and reporting one's impressions.

1. Listening to "escape" music, radio thrillers, adventure movies, and ex-
plaining why you like them.

R. Discussing sound effects in ritlio dramasdevices used, effectiveness;
also, the effects of silence.

S. Discussing how music is used in the movies, on the radicto convey
mood, motion, passage, of time.

T. Attending a sound pfethre production, evaluating it yourself, then com-
paring your evalgat4op with the news critic's review.

U. Listening to a speegi over the radio or at a meeting, then writing a para-
graph developing an impdrtant point the speaker made.

V. Interviewing a teacher or other adult on some question of policy or opinion
and reporting the interview."

Changes in Unit Organization During the Past 25 Years

There have been decided shifts in the organization of the litera-
ture program during the past 25 years. The most popular type of
literature courses found by Dr. Smith was a list of ilassics in al-
most half of the schools in every grade except 11, wIere the per-
entage was over 35. Today, very few junior high schools organize

literature programs around a list of classics. Except in New Eng-
land, few public senior high schools use separate classics for the
complete program in literature. Where a classic forms the basis
for a unit, it is usually a ,novel or a Shakespearian play taught in
grades 10 or 12.

In 1932 the theme type of organizatioh for junior high school
literature was used in courses of study as follows: S6venth grade

Mit'sag Arts. Grade Moven. Towson, Md., Baltimore County Public Schools, 19111, p.
1S-19.
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19.2 percent ; eighth grade-15.4 percent ; and ninth grade-9
percent. A combined theme and literary type organization was

also used in about 10 percent of the courses for grades 7-925 To-

day, the thematic unit is found in over 75 percent of the junior
high courses which contain literature units. The trend, as indicated
in the most recent tourses, seems to be toward a more extensive use

_ the theme- or idea-centered unit in grades 7, 8, and 9. In grades
10 and 11 of the high school, Dr. Smith found very slight use of

the thematic type of organization (1-3.4 percent) , and none in

grade 12." Today, 18 percent of the senior high schools use the

theme approach for literature in grade 10.

Although the literary type was the form of organization in
grade 11 in almost half of the courses of study 25 years ago, to-

day it is only one of several forms of organization and is often
combined with a thematic, or modified chronological, or regional
organization.

In grade 12 there also has been a shift from an emphasis on the
organization of literature according to classics and literary types
Courses in English literature are usually organized chronologi-
cally adil are diVided into literary periods. Courses in world litera-
ture are organized either according to chronology or, more re-
cently, philosophical principles, or ethics and ideals.

Table X11. State requirements for high school English (grades 9-12)
Years of
English
required
in 1957

Alabama_
A arrzon _ 3,

2%.rkansas_
California (for foilege-prep)_, _ 3 units
Colorado (not State requirement but School Board

practice) _ _ 3

Connecticut (no specific State requirement; local boards
of education usually require) 4.

Delaware_ 4.

Florida_ 3

Gciorgia_ _ _ 3.

Idaho_ 8.

Illinois 3.

Indiana_ 8.

Iowa (no State requiremept) 4 recommended.

II Smith. op. cit. p.-49. 1

"Smith th. op. cit. p. 49
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Table XILState

Kansas__ _ _
Kentucky_
Louisiana
Maine____
Maryland
Massachusettsno
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-_xnentffi for h'gh-achool Engl mit.* 9-12)Con.
Yowl of
Enghak
&vitt:rod
in 1 9S7

3

4

_tnrement by State but most
communities require 4

Michiganno State requirement but usual practice__
Minnesota___
Mississippi (4 must be &red _

MissouH _

Montana
Nebraska (no State requirement)
Nevada__ _

New Hampshire_
New Jersey (no State requirement)____
New Mexico _ _ _

New York_ _

North Carolina__
North Dakota
Ohio _ 3
Oklahoma__ _ 4.
Oregon_ 3.
Pennsylvania (4 years recommended).__ 3.
Rhode Island_ 4 customary.
South Carolina, _ 4.
South Dakota__

73-
Tennessee_ 4

utred,

4 recommended.

a

4 customary

Texas_ _ _ 3
Utah_
Vermont_ _ _ _ 4
Virginia_ _

WMhington
= 3.

Weld Virginia_ _ 3.
Wisconsin__ . 3 customary.
Wyoming_ 3 recommfinded
District of Columbia and outlying areas:

Alaska 3,
'Canal Zone_ 3.
District of Columbia__ 4
Hawaii 4.
Puerto Rico_ 8.

3.

'!4

1

4.

3.
3.

, , _ _ . __
_ 4

_ . _ _. _

_ 3.
, _ _ _ .

_ _ _ _

_, 3..

,
, _ _ _ _',_

____ _.

_ _ . 4.

t
_ _ _ 3.

,Ml N Am I. MML . 4.
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_ 4.
4.
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Importance ubject

Although much has been written and spoken on the subject of
individual differences and though many efforts have been made to
provide for them, the problem persistsespecially in required
subjects such as English. There are several reasons for believing
that the problem will become even more complex than it has been.
One reason is that the American high school is holding an increas-
ingly large percentage of young people, especially those of lower
mental ability, unt# they are 16 or complete high school. Another
is the postwar mobility tef the American family, especially of
poorly educated groups seeking opportunities for economic and
social progress in industrialized urban areas. Adolescents in such
families Ire sometimes many grades behind the achievement lev-
els of pupils of the same age in the communities or school districts
to which they migrate. Significant differences in values, codes, of
conduct, work habits, recreational interests, and vocational go4is
also exist between the regular, established stydents and the mi-
gratory youth &Ironing in a new school. All of these differences in
one class add to the responsibilities of the English teacher.

The problem of providing for individual differences, especiallir
among the intellectually gifted pupils, may become more serious
as colleges and universities continue to raise,their admission re-
quirements and as vocations and professions demand a higher level
of language competencies.

individdalProviding adequately for differences is the basis of
quality in educttionquality education for all pupils During the
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past few years, individual parents an4 citizen groups have become
more interested than ever in their schools. A recentilevelopment
which is causing some American educators to seek ways of im-

ving the quality and content of education for each individual
the increasing need for highly educated and trained manpower,

ed in part by the Cold War and technological advances in
arious parts of the world.

k Programs

In her study 25 years ago, Dr. Smith found that about one-
third of the courses of study offered 2- or 3-track programs and
that more than a third offered slow and rapid learners some form
of variation from the regular course. Today, only about one-fogrth
of the courses of study indicate that a multitrack program is
being followed. Schools having such a prograrlare usually in the
New England States, California, and the large metropolitan areas
such as St. Louis., Moe, and Washingrtim, D. C.

However, courses of study may not give a true picture of the
extent to which the multitrack program is being used: for many
schools which have a 2- or 37track program in langwe hrts may
not have prepared 'courses of study for any but the general or
academif programs. There does, however, seem to be a new in-
terest ip the multitrack programecially in large cities and in-
dustriiti areas. About 15.percent of the courses of study refer to a
2-track program ; anotha 10 percent refer to a 3-track program.

Except for a few schools experimenting with a 4-track pro-
gram, those having several tracks follow either a 2, or 3-tradk
plan. Where the 2-track plan is followed, as in the senior high
school of York, Pa., one track is for the academic or college-bound
pupils and the other is for the nonacademic or terminal group.
However, some schools.----such as Bakersfield, Calif.use the see- %

ond track for poor readers and low-abiliq pupils.
Glendale, Ariz., has a track in enriched or academic English for

pupi19 who have maintained an average of "2" or bettO in pre-
' vimis work, or have shown an achievement level above. average.
Other pupils follkw a track in general or modified English from
grade 9 through Igrade'11. Glendale pupils in the enrichedi or e

is

clrilftt Couresfikt of Study Are Suggesting
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academic course tntu6 the same literature as other pupils but do

more intensive and extensive reading, write more compositions,

give more oral reports, and engage in more projects related to the
class aims.

Schools in districts or States which require four units of Eng-
lish for graduation occasionally have a special college-preparatory
course in grade 12 and a second course in general English which
aims at helping a pupil acquire the language skills needed to suc-

ceed in his vocational and social activities. In such courses, one
finds a strong emphasis on the development of communication
skills, the appreciation of modern literature, and an understand-
ing of the role of mass media. especially magazines and news-

papers. A unit on 'Choosing a Career" or "After High School--
What?" is sometimes included in the 12th grade general education
course.

still another type of program aimed at proidifig for individual
I differenceseis -offered in the Nyack, N. Y., Senior High School.

There, ,the 2-track program which is followed is administered
in a flexible manner. Pupils d- widely varied abilities are to be
fond in both tracks. Special cotirses, called career English, are
pr6vided for groups of termipal students. "Some groups, how-

ever, consist chiefly of above average and superior students who
expect to attend college."

Three-track programs are not rrigintioned as frequently in courses
of study as 21track programs. Intelligence score, reading ability,
and previous achievement in language arts are three criteria most
often used for placement of pupils in one of the tracks. For example,
the Colorado Springs F'gh School provides three levels of English

,.Ustruction for grades 10 and 11. To the regular or college-prepara-
tory course are assighed all pupils who are recommended by their
former teacbers and who receive a ninth-grade rating on the stand-
ardized tests given in the junior high school or on the achievement
tests given by the local department of tests and measurements.
Assigned to the general or second-level course are those pupils
who receive an eighth-gr,de rating on the standardized achieve-

ment tests and who are recommended by their former teachers.
The basic or third-level course is for pupils receiving a rating of
seventh trade, or below, on the standardized tests and also for
pupils who score higher than grade 7 on the tests but are recom-
mended for the basic course because they failed to achieve in the

776* rAinguisti. Arta Program 1,6 NtAseit shinier, avid Senior Hi" Rekods. irstgliak 7-111. Nytek

N. Y., 1955. v. 1.
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higher grade level. "This modification," states the bulletin of the
department of English, "allows the teacher of English to center
attention on the basic need of all the pupils and to provide en-
richment of a course for brighter pupils and remedial activities
for the slower learner. * * The plan gives each pupil the bene-
fit of experiencing a reasonable success commensurate with his
ability."'

The Sacramento, Calif., --11-kols also have three separate pro
grams. The third trackwhich i for the slowest pupilscontains
work somewhat similar to that done by the other groups; how-

n the third track set a slower pace
and have lower standards of achievement

A few courses of study include work in remedial English in ad-
dition to English courses for the regulaz and superior students.
For example, Maywood, Ill., has three separate courses for these
groups in grades 9-12. Each course contains different units and
uses different texts. Pupils placed in remedial English courses are
repeaters or entering freshmen scoring 90 or less on an intelli-
gence test or having a reading level below grade 7.

A," "B," and- "C" rails are provided for grades 7 through 12
in the English course's of study for pupils in the San Angelo, Tex.,
public schools. Students assigned to the "A" rail are those who
have consistently done excellent work in English, jn each grade,
"A" students are expected to review the grammatical principles
more rapidly than pupils in rail "B" and are also expected to spend
more time on the cifificult principles. For the "A" group, readin
materials are more advanced, the study of literature as an art is
emphasized, and higiler standards are set in both speaking and
writing. Creativity and a sense of ziesponsibility are two traits
which are encouraged in the,"A" program, and more time is de-
voted to composition work 'and reading than to drill exercise's.
The bulletin also says, "The reading and memorizing of poetry,
the reading of prose classics, the discussion of apt wording, arid
an occasional attempt at creative expression should give a con-tinuing growth hi the appreciation of the beauty and ufility of

language."3
As mentioned earlier, a few schools are experimenting with a4-track program in language arts. The Sandusky, Ohio, Junior

High School course of study for grades 7 and 8 describes the plan

Ity

as follows :
....11

I eurrieuhisi Otstifress end Cowl). of Study of the Dapartsiold of IfsgUA.4 Colorado Springs,We-. High School, Mar& 1954, p. 2.
Ileigisk Cwriettimis Studios. Grades 7-8. San %Angelo, Thar., Publie Schools, 195546, p. 5.
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Our school ystm has tried to satifify the needs of the students
by using an adjusted curriculum with texts suited to the abiIitie

of the various -roups. By means of a testing program already started
in the earlier grudes and rCCOmIneTfldMIOnS of the teachers our tituden,

body i clauscified into four levels of ability for part of the wilt._

day.
We peit

acceivra
earners

Students
Engl owtmv

rcu
group 11

I. and
ie average gm

special class.
I, II, and III study the same

the teacher adapts the depth of the rn

)11

to the capacities and needs of his pup
basic matvrial outlined for group 1V 4

In uroup _ -which is largely composed of pupils who are

3 to 4 years retardedteachers stress work in human relations,

improvement of reading, oral communication, spelling, and the

writing of meaningful sentences. Pupils read stories on their

interest level but neat their ability level. To broaden the pupils'
experience, reachers read more advanced literature to them.

So that teachers may know their students well and give them

individual attention, pupils in grades 7 and 8 in the Sandusk,
schools remain with the same teacher for two consecutive periods

In grade 7 the two periods include English and geography; and
in grade 8, Englith and history. Thus, with 3 sections a da

the teacher has only half as many students as he would have in 6

different classes. "Teaching these combined subjects in successive

periods allows a freedom of time and often a correlation of oral
reports and book reports," according to the introduction of the
1955-56 Sandusky, Ohio, guide. The plan was ptarted in 1949.

This type of scheduling, which is known as block sckduling,
seems to have become a definite trend in the junior high school
during the past few years according to a study made and reported
in 1956 by Ellsworth Tompkins.'

The high schools in Hartford, Conn., also group students in

four sections on the basis of their ability and achievement. The
four sections are: Honors, academic, general, and personal.

To be scheduled for the honors class, a pupil must be recom
mended by his English teacher, and she must feel sure that he
has the ability _t). do "A" or "B" work throughout the next school

I bein
11 the

rnKteria

he

Students in group 1

4 Sandusky 'Nolo" High School Cowrim of St Oradea -S. Sandusky, Ohio, Sandusky
Junior High Sarno'. 1966-b6 p. 2.

'Ibid., p. 2.
Ellsworth Tompkins. "The Daily Schedule in Junior High &hook." A Study of the Com-

mittee on Junior High School Education. The Thalotia of the National Association of Secondary-
Wool Principals, May 19511. p. 116-220.
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PROVIDING FOR INDIVIDUAL DIFFERENCES

year. Also pupils in grade 8 who are recommended for a ninth-
grade honors class should have scored on the eighth-grade level,
or higher, in the following sections of a standardized achievement
test: Paragraph meaning, vocabulary, language usage, and spell-

The purpose of the honors class "is to provide special op-
unities for the gifted youngster, who need not be preparing for
ge but definitely is material for those colleges having the most

d requirements in English.
A pupil is placed in the academic section in Hartford upon the
commendations of tfachers who feel that the pupil i capable of
rning a "C" or better in the regular English course An eighth-

k rade pupil who is recommended for the academic should
have an eighth-grade equivalent and should have scored at the
_i41th-grade level in paragraph meaning and language usage. The
cademic class aims at training students who may or may not be

p.anning to attend collev
General English in the Hartford high schools is for students

who might receive a "C" or more probably a "D" or an "E" in
a regular English class, who do not plan to go to college, and wh
need some individual attention and some remedial work in English.
As eighth-grade students, they should have achieved at least a
sixth-grade level on the language parts of a sthndardized

'hievement test.
The personal class is for low-ability pupils who requife a yen

simplified course in English and who need much individual and
remedial work. Eighth-graders recommended for the personal
class should also have scored below the sixth-grade level on perti-
nent parts of a standardized achievement test. To insure flexibilit)

the program, students may be transferred from one section to
another when advisable, especially during the first marking period
of each year.

2. Individualizing Instruction

Almost all courses of study emphasize the need for teachers to
individualize/the language arts program for the benefit of students
ranging from the slowest to the brightest. Many courses point
out that teachers must know their itudents' strengths, weaknesses,
and deficiencies in language skills if they are to individualize in-
struction. Classroom performance, standardized test results re-

cows* of Sheda, N Magna*, Grogtas S 11 . Hartford, Conn., Publie School& 1814. V- 1-
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'ports from parents, and pupil accomplishments in extraclass ac-

tivities are all means by which teachers are learning about their

pupils, according to instructional guides. Teachers are also given

suggestions for ielrning ibout the pupil's home background, his

personality problems, and his educational and vocational goals.

Frequently,tthis information is acquired through the oral and
written activities of pupils. Compositions on personal subjects
such as, "How I See Myself," "People Don't Understand Me,"
"I'm Confused," "It's Hard to Grow Up," "Why Did I Do That?"
all suggested in the Palo Alto, Calif., guides for grades 7-9--ilet
the teacher to understand the pupil as well as' the pupil to
understand himself.

As indicated in chapter V, resouice units are one means of

providfng activities related to pupil needs and interests. In dis-
cussing the development of units, the PennsylvaniVtate course
of study states that:

Any unit should be based upon the needs of the particuldgroup of

pupils with whom the teacher is working. This start presupposes, on
the 'part of the teacher, a knowledge of adolescents in general and of

these adolescents in particular. The former knowledge is gained from

a study of authorities; -the latter, from observation, home visits, study

of school records, interviews, and testing.5

The Pennsylvania course also points out that the teacher should

study the community in which a pupil is reared, especially the

racial composition, the value systems, the problems, and the edu-

cational level of the community. Beginning teachers and teachers

who have not.lived long in the community in which they teach
can overcome many instructional problems by studying the
community.

Although some courses attempt to meet the needs of rapid and
slow learners by means of multi-track programs, others provide

a single curriculum and attempt to enrich the program for the
pupil of high intelligence and to modify and simplify it for the
less capable pupil:

For example, a chapter, "We Provide for Individual Differ-
ences," in the higt school language arts guide for Oakland, Calif.,

makes several specific suggestions for teaching both slow and

rapid learners. It points out that "s the 'teacher should, provide

for the gifted pupil some common experiences which he shares

with other adolescents as well as some experiences different in

Course of Study in Espliak, Harrisburg, WL State Department of Public Instruction Bastin
280. 1951, D. 18.
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kind, quality, and level of insight." 9 After pointing out that gifted
pupils have the same basic netds as other children, the bulletin
cautions teachers to avoid giving bright pupils an exaggerated
notion of the importance of their abilities or of precipitating them
into adult patterns.

Tbey should be allowed to do considerable independent planning which
challenges their initiative and resourcefulness. These pupils need
opportunities for problem solving which require collecting di4a, weigh-
ing va&es, making decisions, drawing conclusions, and directing action."

Among the suggestions offered in the Oakland guide for the
teaching of bright pupils are these

1. Extend the range and variety of their reading to include more
biographical, scientific, esthetic, and philosophical works.
2. Encourage originality.
3. Establish higher standards and encourage bright pupils to read at
levels commensurate with their ability.
4. Develop increasing independence by letting gifted pupils assume
responsibility in plannin executing, and evaluating their own work.
5. Increase and refine ir skills of reading comprehension, interpre-
tation, and critical thinki %

\
6. Improve their work hibits.
7. Provide them a variety of reading materials and increase the
amount and quality of reading.
8. Provide enrichment activities in dramatics, television, radio, sci-
ence, and.. retry, as well as in art and 'music for pupils with talent.
9. Repet;mding to firsthand experience in the community.
10. Devel4 leadership qualities.
11. Guide social adjustment.
12. Provide a variety of wrigpg activities, especially creative writing
of short stories and poetry.frr'

Needs .of slow students, too, are being identified and the reasons
for their retardation recognized. Courses of study 'in language
arts are recommending that slow pupils be taught language skills
and reading content that will help them live bettlr lives at home
and in the community. Work in language arts (,is being related
to family life and yocational needs. These include courtesy in
conversation, neatinss in writing, care of property, ability to
work with others and to follow instructions, clear enunciation,
ability to, keep records and to write accurate reports, and many
other abilities.

In the field of reading, slow learners are being given special
instruction, often on kpdividualized or small-group bue.s. Among

KAIMOILMINIMINNIIIM1111

The Latipviim Arta adds Third Pretreat Rport. Oradea I through 11. Oakland, Calif., Pub-
lie Rebook, December 121111. p. 211.

Mit. P. 211.
Ibid.. p. 112-14.
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John likes baseball, his English teacher or athletic coach recom-

4. mends biogra If Babe Ruth or Mickey Mantle. Another slow

learner may be 1-___adin easy books about deep sea diving, moun-

tain climbing, or outdoor life. Individualized assignments are
being used by skillful teachers who have small classes and a

xeasonable teaching load.
Courses of study and guides which contain suggestions for

teaching slow learners usually advise teachers _o follow these

basic principles:
1. Help the vac)
doing.
2. Use Ianguige which the child understands
8. Use the inductive approach so that the pupil can fo

own rules or principles.
4. Make drills short and snappy.
5. Overcome vocabulary and conceptual difficulties
during assignments.
6. Have frequent reviews of skills taught.
7. Have pupils use newly learned skills in and out of school
8. Praise pupils for achievementven though it may seem slig

9. Help pupils see the progress that they have made.

understand th Tractic vaiue what he is

DV

Arno .1 *welt ( ed. ) Improving Raiding in Mi Jwnior High School. Washington, U. &

Government Printing Office. Ofitoe of Ede:catkin Bulletin 1957 No. 10. go 31-41 Appendix 1.
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they usual4 are grouped with pupils
same chronological age. Today, several thousand bright

nior high school pupils in New Yolk City are studying language
arts in special-progress classes in which they cover the 3-year pro,

m in 2 years. To enter a special-progress class, a pupil finish-
the sixth grade must have an I. Q. of 130 or higher, have

eading gracre score of 8.5, be 11 years or older, have a superior
t.A_hool record, be emotionally stable, be physically fit and have
errnimion from his parents to pursue the program.
In describing the work done in accelerated classes Mary A.

Kennedy, Assistant Superintendent in Charge of Curriculum
ior High School Division, New York City Schools writes

petiai accent is piaced on creative writing. Pupils are encouragell
to write scripts for presentation over the public address system and
for inclusion in school newspapers and magazines. Often these works
are broadened into full-length- playlets or novelettes. Students are
given opportunity to engage in research. Some compile anthologies of
poetry and prose. Panel discussions, mock trials, and public forums
also constitute a generous share of the program. Students take an
active part in the preparation of presentations for assemblies and
parents' meetings.

Gifted pupils under teacher guidance often survey the community to
gather news and report to their classes regarding new developments
in settlement houses, parks, churches, and the like. Under teacher
guidance they also assist in scheduling visits for agepts of the govern-
ment, speakers from the police and fire departments and welfare
agencies. When the schools cooperate with neighbor**, Agencies in

,
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studies show that young students in college

ty anu

consistently equal or surpass the achievement of older students
of equivalent intelligence. Findings reported by the director of
the Program for Early Admission to College, sponsored by the
Fund for the Advancement of Education, show similar results
in favor of carefully guided acceleration of students with high
academic ability and personal maturity. Under this program
students who had nfo: completed the last year or 2 of high school
were admitted as freshmen to certain colleges and universities

rovided they had attained high scores on schilastic aptitude and
achievement tests.

The Long Beach, Calif., junior and senior high schools also

consider acceleration of pupils to be part of their academic pro-

gram. In addition to an ability grouping program in academic
sections, the Long Beach handbooks for high-school teachers
recommend that teachers consider the background of each superior
pupil:

IS Robert J. fiavighurrit, Eugene Stivers. and Robert F. Deflan-
Gifted Children. Chicago, DI., The University of Chicago Pre
Monographs No RS, November 1955. p. 71-72_

/4 Joseph Justman. "Acittlemle Achievement of Intellectually
Accelerants In Junior High School," The School Rtbwiti-te, March

Survey the edu_g!4tiolt of
Supplementary Educational
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1964. p.
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Elective Courses

As indicated

)uth to reach
,rwise attain

.young

study, the most popular elective courses
in language arts are world literature, modern literature, speech

g, journalism, creative writing, and dramatics
These elettives are usually offered to seniors and occasionally
to both juniors and seniors. Where English is required in the
senior year, college bound students are often expected to take the
traditional course in English literature or at least a world litera-
ture course with strong emphasis on English literature.

IS The Very Superior Pair", A Handbook for the Junior High RehcoI limr_her Long Reffiaei,
Publie Schools. Division of Instruction, 1965, p.

" Arno Jewett, J. Dan Hun, ,and ()them Teachilig Rapid and Slow Loonier. in High School,.
Washington, U. S. Governinent Printing Offiee of Education Bulletin 1964, No. 5, p. R.

FOR 89

a view to
cases where it felt from
tion, Nv,s had ahown good

had atiperioK and

.1 in the total
than 2 * *

lt is personnel recognize that,
what acceleration practices be of

very a necessity. * * 15

of the research findings which seem favor
of youth who socially

only a
a

2
of

that they had special c.1asse where

these people.

in this

and public

Calif.,

OM*

6

fi



urin-Y
courses o
changes, as
almost impe_
and research

_?. A ---w :_ vm . _ _ _ _ 7.- -__- W 2r.A i _m . . a-
= sk= fri----'4-- al i, = _.

f -2

i1--- = & s -W ---i.-
_

ff f f & m
a=

i =.

and

a

ograms haat
es tn use toda

_

taken place
.fku in the

of
Ow, come about g aduallyat times
response to new demands, social changes,

Developmental Reading 1ntructon

Devolopmental reading 18 being made a part of the language
arts programs of many junior high schools and of a few senior
high schools. In her survey 25 years ago, Dr. Smith did not refer
to developmental reading programs as such, although she did find
that about one-third of the junior high school courses mentioned
reading skills, often in connection with remedial programs. To-

day, almost half of the junior high courses have a section on aims
and activities for a reading program which may be termed de-
velopmental. In these courses, developmental reading is often
considered to be a "sequential program of instruction which (1)
reinforces and extends desirable reading skills and apprecia-
tions acquired in earlier grades; and (2) develops new skills and
appreciations as they are needed to comprehend advanced and
complex forms of written communication."1

Most developmental reading programs in junior and senior high
schools aim at teaching the pupil to

met

I Anio Jewett (eds,) f,pevtng Rfedbill in the Junior High School. Washington, U. & Gov-
ernment Printing Office, Moe of Zchseation Bulletin 1957, No. 10 p. 17
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define and keep in mind his reading purpose
adjust his speed to his purpose and to sui te
materia1;
exund is vocsbularT
focata and recall main ideas;
locale and recall important details;

cause and effect relationships
read with critkal alertness arid judgman
distinguish between fact and opinion
know how t4-) find.reliable information;

(1(1) understand the author's purpose or theme

Pier reading aims J.ound in courses of study and guides are to
pupils: Follow punctuation _signals, understand differences
een types of poetry and prose, interpret ymbo1s, understand

figurative speech, sense the author's tone, visualize images, follow
ashbacks, and distinguish between fiction which conveys false

ralues and stereotypes and fiction which portrays life accurately.
The prevailing philosophy of the teaching of developmental

eading in high school is expressed in an English bulletin pub-
Ashed by the San Francisco schools It points out that:

The organized teaching of reading as a akill should not stop sud-
denly at the end of elementary school. Most students in junior and
senior high schools and even in colleges ne*d continuous help in im-
provi4g their reading for speed, understanding, and apprftiation.
Buell improvement is of vital importance, since inability to read is one
of the greatest single causes of frustration in students and is thought
by many authorities to be a basic cause for failure and dropping outs

Another guide points 'out that all members .of the school staff
should assume responsibility for teaching reading, but that the
Etglish teacher "should assume leaarship in helping Teachers
in other subject areas with reading techniques and aid in develop-
ing a schoolwide reading program"'

To be developmental, the junior high reading program must
buqd on the progress pupils have made in the elementary school.
Recognition that the teaching of reading in high school must be
closely articulated with the elementary school program is found
in the following courses of study: Language Arts, the Maiyland
State Department of Education; Growth in Language From Kin.
defgarten Through High School, the New Jersey Department of
Education; A Guide for Teaching the Language Arts, Kinder-

S (341"7"011 Prafide.. niscidas of ~lg. Ian tranebee Unified School District Iffl.
40.
I The Loamy@ Arts Guides Third Propose Ropert, Grader alfores Throw* /Siam °afootOWL. Pub& fleinsis. ISM pi 141.

91

(1)
(2) discia tatt

(8)
(4)
(6)
(8) s4ii
(7 y ;

(8) ;

( 9 )'

help

(-

-;

4701

a

iss So
a. U.



92 ENGLISH

garten Through
Language Arts:
City.

The Maryl
reading abi1itit an-
be taught at the primary
senior high school

TAG ARTS IN AMERICAN HIGH SCHOOL'S

high s_chot_
Indianapo

Lr

d

rature Ahout People

e Denver public schools and English
Board of Education, New York

ueS a scope and sequence chart f
which the committ believes sho
intermediate, junior high school, md
A similar chart has been included in
red by language arts committees in

rancisco. appendix A.)

in Oth,:r Parts

In response to America interest in world affairs and her
tion of leadership in the free world, over two-thirds of the cou
developed since 1950 include units aimed at developing an under
standing and appreciation of other peoples and cultures,. Units
on other peoples and count.ri are found in grades 7 through 12.
Also, as mentione4 in chapter VI, 13 percent of the local courses
of study require a course in world literature; and another I(

rcent of the bulletins refer to courses in world literature hic
are offered as electives. Cities offering this elective include Aber
deen, S. Dak.; Duluth, Mimi.; Philadelphia Pa.; Portland Oreg.
Reno, Nev.; and Whitefish Bay, Wis.

In her study 25 years ago, Dr. Smith reported only one elective
course in "world masterpiecres." Under-her statement of aims of
teaching literature in the high school, no reference was made to
developing an appreciation of other peoples and cultures through
the stfidy of world literature.

Pupil Guidance Through Speaking
f-

During the past 25 years, learning experiences in si*.aking and
writing have become closely related to the social, vocational, per-
sonal, and civic needs of youth. After her analysis of compwaition
aims as given in courses of study current in 1932, Dr: Smith
reported that "The desirability of having ideas to express occurs
seventh in the list, and the bearing of these ideas upon the social
and civic relaUonahips in everyday life is as low as 14th." Her

Dors V. &pith, Ites-uction M I.I. Washington. U. I Govertmarat Ptheting Ogles: Offieta Education Bulletin 1932, No, 17. Monograph No. It 18 and 19.
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stu
written activi
tvsching composition. In the field of oral activities,
fi,und a more functional emphasis.

owp tri chapters N and VI, resource units which have a
guidance emphasis usually suggest numerous writing and speak-
ing activ ties aimed at helping youth understand themselves and

DURING PA QUARTZ R CENTURY

that the airp of tattg pupils for the oral and
of daily living was 10th in a list of 15 aims in

Dr Smith

sisoc a.es_ For grades 7 through
"Understanding On

such as "Growing
if and "Underitand-

Others," often provide literary -selections which motivate
udents to write and speak 4tbout their personal problems and
ir relationships with others.

Today's courses of study, as indicated in cha*ptr VI, 8U

mmunication activities closely related tAl the needs of youth in
ooL in the home, and in the community. In fact a few schools

end that teachers have their pupils make a study of how
tk-4e language and then make an analysis of the competencies
need to develop.

mproTillg Line Skills

though the teaching of listening skills was not mentioneti in
Dr. Smith's survey 25 years ago, suggestions for teaching listen-
ng are found today in 70 percent of the State guides and 76 per-

cent of the local guides.
The importance of listening has been brought intro focus by °the

popularity of the radio, motion pictures, and television as media
I instruction as well as entertainment Today, listening is con-
idered one of the language arts.
As stated in the Pennsylvania Course of Study in Enghsh fo

Second-a Schools:

Listening is one of the fundamental language skills. It is a medium
through which children, young people, and adults gain a large pdrtion
of their ettucationtheir information, their understanding of the
world and of human affairs, their ideals, sense of values, and their
appreciation. In this day of,, mass communication (much of it oral)

, it is of vital importance that our pupils be taught to Hien effectively'
and critically.'

I Couns*wealth ot Pasurevania Departmest of Public instruction. Harrisburg. TWAIN triL
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Dr. Smith, in 1932, reported that she had found only Iight
emphasis in courses of study on the teaching of criticil thinking.
Today, however, over half of the courses of study include objet-
tives and activities which pertain to the teaching of propaganda
analysis or critical thinking. In a few instancils, as in the North
Dakota bulletin The English Language Arts and the Iowa bulls-
tin English, Grades 11 and if, separate units are offered for grade
12. The New York bulletin English in the Senior High School

LAN GUAGE AMERICAN RIGA SCHOOLS

Television tts Medias

the past century the of mass
language habits, vocabulary cultural

patterns,. and knowledge of has
powerful: of

led to activ-
itiez And units media in of study,

Today, --wo--thirds of the of study and glides include
suggestions for teaching newspapers, radio, and

The chief aims of 'Such instruction are to help putat
become aele:!tion of mass medik to evaluate-

read and and enjoy worthwhile
based
half .of grades 7 through 12

on, courses offer units
grade levels, Guide

nMruction in the Language "Choos-
Books and Movies" 9) ; "Radio
; of the (grade 11) ;

.
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panels, (3)

effect ol _(5) the
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lud isevtio 1ProptigandA Ho
;" but th bulletin vs that en

that the techniques and skills
ccntered units

Units nd activities on -ritical think.
:laded words,

value

I

emotional
JU

name

ap
-=!rtvo

To nd
=7 re-quires

Loyed in

communication,

u an p =

and answer the o

For t pur In what

tics

u tion in FJementiirv Semantic l

of
andA

tl ofand th
)he found in bulletins

,rfland, Oreg.; Roches
h, Seattl- Wash.; and th

and Minnesota. and other places
Flie .Baltimore County, Id., bulletins inciude units entitled

You and Your Language," Look at Your %Language," and
ilLanguage Has Manner, Too." Among titles --f units published
by

produced

evn
of eIrrncntrv
units of this t

curriculum
Tulate Cou

stes of low-

mo

Inunittc-c--s

3

and IA_
N w Jersey

her school _terns ar-e Und_rstsnding Our Language,"
de "The Power of

n Contemporary Life"
"Communicating in Our Home Town"
Language" (grade 10) and "Language
(grade 12). .

Such units usually acquaint pupils with the history of lainguagt,
its social purpose, its impedections as a tool for cQmmunicittion
it dvnamic quality and evolving nature,. the nature of meanin);
levels of abstraction, connotation report language, ank.: the power
of language.

Other Major Emil
4.

suggested or pointed out in earlier chapters, there have
been several other major developments in language arts programs
during the past quarter of a century. In brief, they are as follows:

v

(1) an increased use of the unit method of instruction, especially of
the resource unit;

4

CENTURY
ft

.a cAlled Rectg-r. ze
Analyze It
context and should be

aim at helping pupils
to note 8tanted

half truths, diver8iotary
trent& are heing

to ask %%Tat is said By Whom 7
way? With what authority

Recent courses study in languagr arts ,o be, away from analysis to .a study seman-
language. Separate are

to by -in
N. Y.;

Calif..;

9) ;

As

Aln
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tion:
use of the thematic or idea-centered un

teach reading,
_ether whenever they

speaking,
terreiatrA in

and

a renewed interest
the

a

P e-vP arts

reading;
_llerat

sions of th_
a cnneert

Sc

_

and obligations
still

r-CE+

tE

r

r'WV

e instructional prugram
of rapid-

an
ITI

articulation between
.dergarten through colleg

ach youth an appreciation of the privth
in a free, democratic ocitty and tti

and thksRIO VAL

These are amon, the significant changes which have tak_
place in English programs during the past 25 years. Almost all
of them have come about as the result of changes in our national
and international scene, the results of carefully conducted
search, and the leadership of professionally oriented individual-
local and StA groups, and national organizations.

The directions which English programs will take in the future
are certain to he affected by changes on the loud, national, an
international scenes. Our free civilization will continue to ma
more exacting and difficult demands upon youth in the areas
the language arts. Language is the coin for creative thinking as
well as the currenc lor exchanging ideas It produces dividends
in our daily life. It ü the means whereby our spiritual and morr=
values are passed on through literature from one generation ,A1

the next.
Because of his or her responsibilities for teaching reading, w

ing speaking, and listening, the teacher of language arts is the
person upon whom the success of the entire educational program
depends. This is a fact which curriculum workers in every area
of knowledge must consider in their efforts to improve the quali
of secondary and higher education. For only as they build on basic
communicative skills and cultural values can all high school teachers
provide the best possible education for America's youth.

ENGLISH

(2), a nationwide movement tor writi
listening skills are

(3) especially
the junior high

(4) adapting to meet
needs and promote abilities. and- Blow-learning

pupils;
(6) an effort to detrmine adequate scope sequence for the lart=.

rogTam., i. usage, mechanics,
and

(6) concern for improving 11 div
school system from

(7) effort t*
of living in-

in youth 'itch help to unit
peioples.
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