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FOREWORD
git

THIS publication is one of a series resulting from the broad study,
Qualification and Preparation of Teachers of Exceptional Chil-

dren, coriducted by the Office of Education in cooperation with
many leaders in the education of exceptional children and youth
throughout the United States. In all, more than 2,000 persons
have contributed to the study.

This bulletin is a timely one in view of- the nationwide interest
in children who have serious social and emotional problems. The
school, which is responsible for many hours of the child's time, has
a rich opportunity to find and assist boys and girls who are emo-
tionally disturbed, or who have peOstent social problems. The
school also has the opportunity to aid many of those children who
are already branded by society as "delinquent."

It is hoped that the information presented here will bring about
an improved understanding of the competencies that contribute to
successful teaching of socially maladjusted children and youth. It
is also hoped that the information contained in this publication will
servc not only as an instrument for self-evaluation for leachers, but
also as a guide for future planning of State sold local standards for
teachers, and for colleges and universities offering professional prepa-
ration for the teachers of these children.

E. GLENN FEATHERSTON
Acting Assistant Commissioner,
Division of State and
Local School Systems

J. DAN HULL
Director, Instruction,
Orgttnizafion, and Services
Branch

Alas.&
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THE TEACHER AND THE
MALADJUSTED CHILD:

BACKGROUND 'TO THE STUDY

EVERYWHERE today there is a growing awareness of the problems of
socially and emotionally maladjusted children. Interest is increasing

especially in the early discovery and prevention of these cOnditioils. These
considerations lead inevitably to a renewed interest in community pro-
visions for these problems, for that is where the children are when their
personal and social difficulties first develop.

Except for the family doctor, or the pediatrician, and perhaps the public
health nurse, the school is usually the first professional agency to reach all
the children. Attendance laws also require that the schooh maintain close
and continued contact with the children.

One of the major aims of the schooh is to develop well integrated
7.

arid
socially adjusted citizens. When, personal-social difficulties arise, the schools
frequently are Called upon to cooperate in programs of prevention and
habilitation. The schools, therefore, can and should occupy( a critically
important position in this as well as in Other Swains for exceptional
children.

This is- tbe essential xeasoning back of the present publication. It at-

tempts, in an exploratory and preliminary -way,- to give serious considers-
tion t9 the appropriate role of the teacher in a prograrp for the sociagy
and emotionally maladjusted, primarily thwugh au analysis of the sped&
and distinctive competencies that will be required to do a good job in this
area. Some of the ixperiences in ft:Orr/preparation that might be help-
ful are also given consideration.

Opinfons on competencies and expriendes Were collected as part of the

1
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2 . TEACHERS OP SOCIALLY AND EMOTIONALLY MALADJUSTED

broad study, Qualification and Prepara6on of Teaaters of Exceptional.Children. The general approach of this study was the identification andevaluadibn of competencies required of teathers in the various areas of ex-ceptionility, together with preliminary exploration and evaluation cof various.professional experiences which might be of value in teacher preparation.That part ,of the broad general study which deals with the qualificationand preparation of teachers of children who are socially and emotionallymaladjusted is presented in this report.
There is no simple yardstick or definition of social and emotional devia-tion. Among all the areas of exceptionality, the socially maladjusted andthe emotionally disturbed child are the least amenable to precise or neatdefinition. As in the other areas, the problem is also one of degree. Theconcern here is primarily for the more extreme deviate who is most in needof special help.
While a more complete definition of the socially and emotionally mal-adjusted child will be presented later in the report of a sppcial committeeon competencies required bf teachers of these children, a brief introductorystatement is offered here.
In general, socially and emotionally maladjusted children are those whohave unusual difficulty in maintaining satisfactory interpersonal relation-ships. Included in these two general groups would be all those childrenwho are unable to express their feelings and eeds without creating serious

,. difficulties for themselves or others.
Sometimes the maladjustment takes the "acting out" responsesto frustration. In such cases the child is gen y regarded as "socially

maladjusted"--one who is trying to solve his problems through adjustmenttechniques which bring him in conflict with the value system held bydominant society, at the expense of the rights and needs of others. Truancyand aggressive 4ntisocia1 behaviors of various kintl. 'are example&
Other children, however, may express their ret4on to frustration dif-z Iciently. For example, a child may de;Telop a tendeicy to withdraw with-in himself and express his maladjustment through undue anxiety, or symp-toms such as irrational fears. Such children are usually called "emotion-ally maladjusted" or "disturbed."
While unfortunate, it is"-true that at oyr present state of psychologicaland educational sophistication, our definition of social and emotional mal-adjustment remains primarily an action one, as implied in the precedingparagraphs. The child who presents problems sufficiently severe that

some responsible adult, whether parent or teacher, takes action to do somc-thing about him becomes, therefore, the "socially or emotionally disturbedchild."
The needs of this group of children are extremely varied. They range

from problems that can be alleviated by relatively simple readjustments in

r
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BACKGROUND TO THE STUDY 3

the regular classroom to problems that may requiri extenskre residential
care, &hied therapy or even hospitalization. Many °cases are complicated
by the fact that the child already has reached the juvenile court as a de-
pendent or delinqucnt. For those children who have the most serious
problems, teachers are needed who can function in ,a wide range of
settings. Patterns which have already been established include: (1) teacher-
counselor serving individual maladjusted children and youth, making home
visits, and serving as a consultant to regular teachers; (2) classroom teacher
in a special day school solely for socially maladjusted children and youth;
(3) classroom teacher of sociallyomaladjusted. children in special classes in
a regular day school; (4) classroom teacher ,in a residential school; and (5)
classroom teacher in a psychiatric hospital. It is also recognized thaPthe
regular classroom teacher can do much for disturhed children if he is
adequately prepared and resourceful in using school and community

Although the principle ef special educational services for socially mal-
adjusted children has beenain operation in residential schools and in some

community school systems for many years, the actual number of special
community educational programs is still rather small, according to a recent
study by Birch.' It is well recognized that such classes play an important
role in educational provisions for maladjusted children and evidence exists
that they are on the increase. A study of reports from a number- of cities

-also indicates that provisions for the socially maladjusted are somewhat
more numerous than those for emotionally disturbed children ivithout
overt antisocial behavior. There appears, however, to be a substantial
growth in interest in the latter group.

The establishmeilt of community-type services for socially and emotion-
ally malad)usted children, regardless of the pattern of school organization,

will have the effect of developing somewhat greater reiponsibility on the
part of the teacher. This will tend to increase the importance of adequati
teacher preparation as time goes on. As these programs develop, it will
become obvious, too, that serious attention will have to be given to the

working conditions within the school situation itself, and to relationships

with other,agencies, if these teachers are to function effectively.

THE ROLE OF THE TEACHER IN A PROGRAM

FOR MALADJUSTED CHILDREN

The role of the teacher in a program for the socially or emotionally

1 Birch, jack. Special Classes and Schools for Maladjusted Childreii, "Exceptiolsal

Children. 22: 332-337, May 1956.

6
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4 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED4111

maladjusted child differs in some respects from his role in other areas of
exceptionality. In this rapidly developing field the patterns of administra-tion of service, are more complex and less clearly drawn than is the casein most of the other areas. Many non-educational agencies are alreadyactive in certain aspects of the program. Other professions, especiallymedicine, psychology,-and social work, now have a clearly established placein these activities. In many cases, as with the delinquent, there are legalinvolvements which are more complex than in the other areas.

Recently, too, there has been a great increase of interest in improvementof services to this group of children early in life and in their own home
communities, in addition to residential facilities of various types. As a resuit, the important service that education and the schools can render isonly now becoming generally recognized. These changes have had theeffect of raising the issiies of more effective teacher preparation and of
cooperation between education and the agencies in the community, to a
level of cruciaLimportance.

The timeliness of the present publication is, therefore, quite as much
related to these major social developments as it is to the subject of.teacher
preparation in its narrower sense. While most of the data in this reportdeal with teacher preparation, the reader should bear in mind the fact thatthe discussions of competencies represent an attempt to think dearly re-
garding the role of the teacher in this complex cooperative enterprise.

PLAN OF THE PRESENT REPORT
This report includes three major sections. The first consists of a reportby a national committee on the competencies, skills, knowledges and abili-

ties, needed for success in teaching socially and emotionally maladjusted
children. The second major section includes ratings of importance for
teaching success of a list of 88 competencies, independently derived, but
overlapping in part with the competencies described by the committee.These ratings were made by 75 teacheri nominated by State departmentsof education as representative of superior teachers of socially and emotion-
ally madadjusted children.' In this section will be found also a comparison
between the teachers' ratings of importance and their own self-rating of
proficiency on these 88 competencies.

The third major section deals with some practical aspects of preparationof teachers of socially and emotionally maladjusted children. The follow-
ing topics are included: (1) ratings by the teachers of the importance of a
list of practical teacherpreparation experiences; (2) ratings by State and

a For further information about the teachers who participated and the procedure
used to obtain this sample see Appendix B, page 65.t,

.

,.



BACKGROUND TO THE STUDY

local supervisory personnel of their satisfaction with certain proficiencies
of recently trained teachers of maladjusted children; (3) evaluations by all
three groups of the amount of regular classroom experience needed by this
group of teachers; (4) evaltiations by all groups of the amount of supervised
student teaching of socially and emotionally disturbed children that should
be required; and (5) evaluations by all groups of several general patterns
of preparation for work in this field.

With the exception of the committee report, all the information in this
study was gathered by means of inquiry forms. As a part of the overall
study, Qualification anfl Preparation of Teachers of Exceptional Children,
thirteen inquiry forms were prepared by the study staff collaborating with
a number of specialists in the education of exceptional children. One of
these questionnaires' was prepared especially for teachers of children who
are severely socially maladjusted and/or emotionally disturbed. A pre-
liminary inquiry form was submitted to the National Advisory Committee
for review.' The resulting questionnaire', together with all other inquiry
forms, was further refined by a national conference which was held in
September of 1952. The revised material for the maladjusted was then
pretested in one center on the West Coast. The resulting inquiry form.was
then sent to the sample of superior teachers.

Sections from inquiry forms sent to State and local directors and super-
visors of special education dealt with certain aspects of preparation and
proficiency of teachers .of the sociallremotiOnally maladjusted. Similar
opinions were also sought from college personnel. However, there were
too few college staff members with major responsibility in this area 'to

warrant statistical treatment of the results.
After the data had been compiled from the teachers' responses to the in-

quiry form, and the competency committee had prepared its report, a work
conferences was held, during which the findings were reviewed critically.

I Excerpts from inquiry forms used to gatiwr data for this publication are repro-
duced as Appendix D of this report See pages 81 to 92.

4 Committees and consultants for the study are listed on pages ii to iv.
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COMPETENCIES IDENTIFIED AND
DESCRIBED BY A COMMITTEE

commiuee to study,the competencies needed by teachers of children
who are socially and emotionally maladjusted was nominated by the

National Advisory Committee tertain criteria, such as teaching in this
area, supervision or administration, and experience in teacher-education
were used as the basis of selection.

Three suggestions for delimiting the task of the Competency Committee,
were made: (1) it was not necessary for the committee to define basic
qualifications or comOetencies. needed by all teachers; (2) specialized com-

petencies needed by teachers.of children who are maladjusted were to be

defined as specifically as liossible; And (3) ktentification and description
of the competencies should be done without reference to any existing
standards. It was further agreed that the thinking pf this cOmmittee should
probably center around such questions as: What are the distinctive qualifi-
cations required by teachers of the socially maladjusted over and,above
those of a regular classroom 'teacher? What specialized knowledges and
particular skills are necessary for the teacher in this area? What should
such a teacher know about related fields? The committee's major efforts
were to be spent in answering *these questions.

The committee was regarded as autonomous and changes in their report
were to be made only by the cliairman with the advice pf the committee
members. The members of the committee were:

Einst H. Suerken, Chairman
Malcolm J. Freeborn Harley Smith

Hazel Gabbard Wilda Rosebrook
Barney Rabinow Edward H. Staken

1 Titles of the committee nibembers are shown on page iv.
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.8 TEACHERS OF SOCIALLY AND EMOTIONALLY itALADJ USTED

THE COMM ,REPORT

The task of this committee is to define those distinctive competencies
needed by teachers of seriously socially maladjusted and seriously emotion-
ally disturbed children. All children in their growth to maturity atn-tintiously face new problems, for which they have not previously acquiredappropriate responses. The we* adjusied child is receptive to learning,and his perception, thinking, feeling, and behavior change to meet morematurely the challenges of life.. On occasion, the well adjusted child mayrequire special help or emotional support to rind a kocially acceptable re-sponse fo a particularly difficult situation; the maladjusted or non-adjusted
child requires such help almost constantly, for he faces many situations
with which he cannot cope.

Children who are socially maladjusted do not differ in any basic way
qualitatively from normal children. Their problems are usually greater
only in degree. The persistence and the nature of deviant attiitides andbehavior and of disturbed peireiving and thinking, indicate the degree andiepth of disturbartte.

The regular classroom teacher, well gmunded in child growth and de-
velopment, may be able to guide many children through their periods ci
difficult adjustment. More seriously maladjusted children, however, may
require at some time or other, specialiied school placement and instruction.
The teacher may be aided in this work by specialists in human relations,
such as the psychiatrist, the psychologist, and the school social worker.
These workers should be an integral part of the school organization or
closely related to ii

The committee thinks of seriously maladjusted children as those who
cannot behave within the range of the "culturally permissible," either at
home, in the school or in the community. The folio- in yawl% can-
binations, are some examples of behavior and of attitudes that may help
to identify the seriously maladjusted child.

At horse he may be unmanageable; he may run away from his family;
he may be abusive to his parents and his siblings; he may steal from the
home or elsewhere; he may set fires; he may otherwise &stray property; be
may be excessively jealous and %competitive with other children; he may
spend his days in bed; be may be enuretiq he may overeat or have strong
food fads.

In school his attendance is likely to be irregular; he is likely to be re-
tarded in- educational achievement and socially immature; he may be un-
manageable or extremely withdrawn and uncommunicative; he may destroy
books and materials; he may steal from other students and teachers. He
may be disinterested in school work or he may be overzealous in only one
school subject or activity.

I.
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COMPETENCIES IDENTIFIED AND DESCRIBED

u perception of the materiah of learning may be distorted; be is likely
to 1 less capable* of making abstractions or using concepts. The level of

is educational aspiration may be very low and there is apt to be a large
spread between his verbal and performance intelligence. He may be
preoccupied with sex; he may intmduce gambling to others; he may smoke
at an early age.

In the community he may associate with undesirable companions, or he
may be completely_ friendless; he is apt to be disrespectful of the property
'and rights of others; he may be assaultive; he may be a fire setter, he may
engage in sexual perversions; he may sell or use narcotics.

As a person, the maladjusied child feels'unloved and unwanted; he lacks
confidence in his own capacities or. grossly Agerates his ability and
achievement; he may be extremely sensitive tb any 'deviation in body
structure; he may be without feeling regarding the pain of others anclothe
results of his own depredations, or he may be so sensitive that he "shatters"
under -the slightest pressure.

Many of the children who have or show some of the above qualities or
,Izehavior are not necessarily in need of smial school placement The fol-
lowing eriteria may be sused as a guide 'for those socially maladjusted or
emotionally disturbed children who might profit from a special education
program:

1. A child who, because of his serious emotional problem cannot be
helped adequately by his regulineacher, but needs the assistance
of a specially qualified instructor who can, give him individual
attention and assistance, preferably in a small class.

2. A child whose behavior is a destructive influence on other children,
and who requires disproportionate attention, thus depriving the
other children of their educational opportunities.

3. A child whose home is so disorganized and otherwise inadequate
that he requires a change from the home environment in order
to have constructive learning and living experiences under a
teacher who is prepared to take on some educational responsi-
bility which might othenvise be considered the home-rearing
function.

4. The child who is severely disturbed and unresponsive to whole-
some educational opportunities and ordinary psychotherapy; and
who needs residential treatment which provides: (a) regulated
living experience derived from an understanding of the psychic
needs of thr child; (b) the 1,peutie education and tutoring in
which methods and materials are contrived to counteract and
re-educate distortions of perception, idiosyncratic thinking pro-
cesses and inappropriate emotional responses to learning situ*.
dons and (c) deeper psychotherapy.

*a

9

T.

41

cr



10 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

Various types of special educational facilities are required to meet the
needs of maladjusted children whose behavior runs the gamut from ex-
cessiv agressiveness to excessive withdrawal. Some children may be fully
serv in a special class in a regular Oool or within4a special school in a
local school system. Others may need the more- specialized facilities of a
residential school with a more controlled environment. Still others may
require the diagnostic study and services of a residential treatment center.
The foregoing are the most frequently used types of school organization
in which these children are currently being educated. i

The committee agrees that the qualities of teaches for both day schools
and residential schools are basically the smile, but that there might be
some differentiation in accordance with type of school organization and,

,tlw school population.

TEACHER COMPETENCIES

Regardless of whether the envirtinment is the day school or the resi-
dential school, teachers working with seriously socially maladjutsed and
emotionally disturbed children need competencies beyond those required
for teachers of well adjuitti children. While the competencies needed by
teachers in adjustment classes in the regular community schools and those
needed by teachers in residential training schools differ somewhat, they

(overlap considerably. The list of competencies has, therefore,,. been divided
into two tections: (1) alist primarily for teachers in adjustment classes in
the regular community day school and in the special day school for the
unadjusted; and (2) a supplementary list for teachers in residential training
schools for the socially maladjusted, and residential study and treatwent
centers for the emotionally disturbed. Although competencies overlap,
the comrnitteq believes this distinction is yalid and that there are noteworthy
differences. It is likely that all facilities in which teachers are currently
serOing disturbed children would be classified under one of these sub-
divisions.

The committee considered competencies of two kinds: first, those which
were thought of as knowledges, understandings, and concepts; second, those
which implied action or the ability4o do or to use skills and technives.
The knowledges and understandings which the committee identified and
described as essential for these teachers were related .to: (1) growth, de-
velopment, and emotional disturbances; (2) learning problelms and dis-
abilities; (3) social and cultural factors; and (4) agencies and legal frame-
work The second type.of competency was concerned with the abilities,
sl,d4s and techniques which enable the teacher to work with colleague!,
parents, and directly with children.

.
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COMPETENCIES IDENTIFIED AND DESCRIBED 1 1

Understanding of Growth, Developmeni,.and Emotional
Disturbances

The teacher should understand the underlying motives of manifest be-
havior, and not merely judge the behavior. He should recognize behavior
as a symptom of, underlying conditions and the result of the sequence of
events in the lives of the children.

He should uoderstand and be able to apply modern conCepts of social
maladjustments and emotional disturbances.

The teacher will need more special understanding and acceptance, of the
principles of mental health than is usually possessed by the regular class-
room teacher. The teacher should have a knowledge of children's physical,
emotional, and mental growth and development in order to be able to
collaborate with the medical, psychiatric, psychological, and social work
professions.

The teacher needs to be sensitive to positive anti negative environmenb4
factors which have contributed, or may be contributing, to maladjustment.
,These include physical conditions such as illness, accidents, handicaps,
prenatal conditions; emotional -factors such as defects in family relationship,
rejection, unusual emotional stresses and tensions; educational factors such
as academic disabilities, excessive school failure, inability to do abstract
thinking.

Understanding Learning Problems and Disabilities

The teacher should understand the significance and causes of the failure
to learn, the meaning of a learning disability to the child, and how to give
help to the child having trouble.

Understanding of Social and Cultural Factors

He should understand the difference between *maladjustments which re-

flect economic deprivations and cultural dictations and those malaajust-
meats which result from inadequatc interpersonal experiences and poor
mental hygiene.

The teacher should be aware of any special values inherent in the con-

temporary child and adolescent culture as they relate to his particular work.
He should know the methods of child rearing in several different cultures

and understand the relationship between this factor and penonality
formation.

Knowledge of Agencies and Legal Framework

The teacher should know the legal framework within which provisions
are made for educating these children. This includes regulations govern-,

/0
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12 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

ing school attendance, transfer to special schools, welfare services, tilefunctioning of courts, and other enforcement agencies.
The teacher should know tbe nature and function of child guidanceclinics and child study centers so that, in the event the child attends thecommunity day school while undergoing study, the teacher can work moreclosely with the therapeutic team. He should also be familiar with pro-gnims of youth organizations.

Self-Understanding

The teacher should know what his limits are, what he can do, and whathe cannot do,4 He ihould be able to accept his owA limits, and to referto others, widiout feelings of guilt, those problems he cannot solve.
He should be able to define and maintain his role as a teacher.

Ability to Work with Colleagues

The teacher should have the ability to use the information received from
psychological and psychiatric sources as a basis for guiding learning ex-periepce.

He should be able to 'read and make educational interpretations fromcase records.
He should be able to write anecdotal records.
He should be able to interpret the meaning of educational experiences

to workers in other professions.

Ability and Skill in Working with Parents

The teacher should have skill in working with parents without becom-ing too involved personally. The response to parents should be neither
morbid nor over:sentimental, but a professional response to the total problem.

Skill in Working Directly with Children

The teacher needs to le competent in social techniques which make it
possible to provide individual freedom while maintaining social control.Such social techniques shouloi be the means of gaining insight into needs
and desires and at the same time "feeling our the concerns which areof greatest importance to the members of the group.

The teacher needs ingenuity in order to irvide opportunities for per-
sonal and social adjustments within the group.

.
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COMPETENCIES IDENTIFIED AND DESCRIBED 13

He needs to be consistent, to be able to maintain continuous contact,
and be willing to follow through with the problems of each child.

He should be able to help children transform imposed discipline to
self-discipline.

He should have training in the areas of guidance, testing and measure-
ment, interpreting case histories and anecdotal records, and using diagnostic
and remedial techniques. The teacher should utilize this knowledge in
guiding the learning experiences of the maladjusted child.

A teacher of socially maladjusted children should be able to accept
negative, hostile behavior. He needs to be free of a driving need to be
liked by all of his students.

The teacher sof the socially maladjusted child should have the ability to
develop an individualized curriculum which grows out of the needs and
everyday problems of these boys and girk Since tithe will be less em-
phasis on assigning particular activities to certain grades, the teacher's
role will be similar to that of a tutot, planning for each child within the
group. A knowledge of the total educational program is needed so that
the teacher can ielect the content which should receive major emphasis.
The program for these children must be adapted to the ability of the
brightest and the dullest, and yet be in keeping with the maturity and
interest of each child.

Since these children often have serious emotional blocks to their learning,
the occupational point of view gains tin importance along with aspects of
hometnaking and manual arts skills which arof carried out on a practical
level. The classroom should provide opportumties for forming friendships,
for engaging in legitimate adventures, for service to others, and for acquir
ing skills which have direct bearing on the immediate needs of youth.

Teachers pf maladjusted children should be competent in the social
techniques and in diagnostic and remedial work in school subjects. They
should be capable of teaching these in terms of the individuality of the
child, his developmeni, and the meaning of the disability to him. These

'Ewes should be applied, not in terms of what the teaCher would like
-the child to achieve, but in terms of the child's own aspirations and abili-
ties. The competent teacher of the socially maladjusted will be able to
distinguish between the child and his behavior. He will be able to reject
behavior without rejecting the child.

Personal Qualities of. the Teacher

The personal qualities of the teacher, of socially maladjusted or emotion-
ally disturbed children are as importia0 their competencies. Children
alwitys learn more by example than by precept They should be people
of good judgment, possess a sense of humor, have the ability to place people
and events in proper perspective, have adaptability snd. flexibility of

$



14 'MAMMAS OF SoCIALLT" AND EMOTIONALLY MALADIUSTED

mind, be conscious of their own limitations and idiosyncrasies, and havea normal range of human contacts outside the daily task of working withproblem children.

COMPETENCIES ESPECIALLY IMPORTANT FOR
TEACHERS IN RESIDENTIAL SCHOOLS AND
TREATMENT CENTERS

Tile goals, philosophy, understanding, and professional standards ofresidential schools and treatment centers vary from one institution to an-other. Residential schools, study Enid treatment institutions have studentpopulations with varying degrees of disturbance. Most serve either boysor girls only. The age ranges of their students differ. Some may havea majority of mildly maladjusted students who could be treated in theirlocal communities if the facilities existed, while others have severely dis-turbed children who have been exposed to intensive treatment over a longperiod of time in the community before placement While the committee
feels there is a great deal of overlapping, it believes that the factors justmentioned justify a supplementary treatment of competencies needed byteachers who work in residential situations.

Understanding Growth, Development, and Emotional
Dilturbance
It is desirable that the teacher be able understand the psychological

dynamics of various diagnostic categories, sucii as character disorders, newroses, schizophrenia and have knowledge of transference behavior andsimilar behavior mechanisms.
The teacher should understand resident treatment 'and such conceptsas milieutherapy, spot therapy, psychotherapy, environmental therapy, andgroup therapy. He should have a treatment point of view with an under-standing of the processes by which mental health is restored to disttirbedchildren. The teacher should not be evected to be a skilled psychOtherapist,

but should have the knowledge and understanding which will enable himto cooperate and work with a skilled psychotherapist
He should understand the treatment potential of the learning-teaching

situatiop, and the manner m which the situation may contribute to treat-ment.
The teacher should understand the complex etiological factors and' viewthe present maladjustment as purposeful, need-fulfilling anxiety-avoiding

behavior.

Understanding Learning Problems and Disabilities
The teacher should understand learning failures as a response to the

emotional disturbance.



COMPETENCIES IDENTIFIED AND DESCRIBED 15

He should know the factors in learning avoidance and the types of
functional distortions in perception and cognition which reflect emotional
problems. -

He should understand the bases of various clinical tests' which are aids
in diagnosing patterns of defect in thinking, perception and learning.

He should understand the processes involved in critical thinking; Ble
continuum between concrete siensory experiences and abstract conceptual
knowledge,

The teacher should understand the concept of readiness for learning
in the normal as well as the disturbed child.'

1

Understanding of Social and Cultural Factors

He should understand the special emotional problems of minority groups
with whom he works.

He should know the problems of interaction among maladjusted children,
and should understand the characteristics of an aggregate, a group, and a

mob.

Knowledge of Community Agencies 'ant Legal Framework

The teacher should know the function of child guidance clinics, deten-
don centers, training schools, psychiatric facilities for children; the history
of child care and protective agencies.

He needs to understand his legal status and.his relation to the insti-
tution or agency.

kie should understand the problems of children who are adopted, who
are in foster homes, and who have had early' life institutional experiences.

He should understand the fun_fion and work of the clinical psycholo-
gist, psychiatrist, psychiatric case worker, family counselor, social group
worker, cottage parent, vocational cotmselor.

He should understana the communication problems in integrating tile'

various professional services.

Self-Understanding

The teacher should understand the variety of roles he may need to as-
sume in response to the treatment needi of children. At the same time,
he should be able to derme and maintain his role as a teacher.

Ability to Work with Colleagues
r-

The teacher should be able to participate in the treatment program in
collaboration with clinical and cottage personnel

.t
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16 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

He should be able to inake sensitive and perceptive observations and
communicate these to other colleagues.

He should be able to write. individual as well as group reports.
He should co;itinue to function as a member of a treatment team, eventhough he will have certain unique relationships in the inter-personal lifeof the disturbed child.

a

Ability and Skill in Working with Parents
The teacher's relationship to the parents of the child should be on aplanned basis determined by clinical conferences.
When approached by parents, the teacher should be able to meet the

situation in the manner prescribed by the clinical conferences.

Skill in Working Directly with Children
The teacher needs to tailor methods, materials, time schedules, space

arrangements, his role, and grouping in accordance with the nature andneeds of the child as determined by clinical study.
`He should be able to use a wide variety of media and to rmd that ap-propriate medium which is significant to the child, and which allows fora sublimation of energies and a growing sense of achievement.
He should have the ability to appeal to the healthy aspirations of thechild while accepting him as he is.
He should have skill in therapeutic tutoring.
He should be competent to give realistically oriented counseling aroundadjustment problems while avoiding Osychotherapy, unless this has beenplanned in conference.
He needs to be capable of-absorbing all of the negative hostile behaviorof the student population.
He should be competent in utilizing the entire environment to channelthe release of the child's energy in positive acts. For this reason, it is int-

portant that the teacher understand the many facets of ohe institution's
organization.

-The teacher should be competent in coordinating classroom practicesand instruction with the general organizational structure including cottageparents, recreation leaders, and plant supervisors. It is imperative tbeach fulfill a role in the child's training with the claisroom an integralpart of the whole program.

Personal Qualities of the Teacherj These pefsonal qualities are listed by the committee itn fiddiCireitar in
greater degree than; those previously described: unusual vicflity, high de-gree of enthusiasm, ability to absorb strain, enwdonal energy and resiliency,

.
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COMPETENCIES IDENTIFIED AND DESCRIBED 17

high frustration threshold, and good physical health and endurance,;,
sourcefulness, creativity, empathy with difficult types of personality; absence
of vicarious satisfaction through the anti-social feelings and behavior of,
others; maturity, freedom from distorted satisfactions, sense of proportion,
lack of authoritarianism or need to be loved by all; stability, freedom from
unreasonable anxieties, sensitiveness without irritability, toughness without
callousness; faith in the ability of children to change.

The committee recognizes that not all of these competencies and per-
sonal qualities are to be found in adequate degree in any one teacher -of
the socially maladjusted or emotionally disturbed. Many of these com-
petencies, however, are characteristic of successful teachers of these children.

es

OTHER GENERAL CONSIDERATIONS

The, teacher of socially maladjusted or emotionally disturbed children,
in either the day or residential school, should have experiences with normal
children before undertaking to teach the maladjusted. This experience
should be of both a formal and an informal nature. Work in camps, in-
stitutions, community centers, and leadership of youth groups are as im-
portant as previous teaching experience:

Tlie training of teachers of tbe socially maladjusted and emotionally
disturbed should include a carefully, supervised infeinship supplemented
by wodcshops and seminars with other interns similarly engaged.

Since much of the education of the disturbed child involves feelings and
attitudes, the environment in which h occun is as important as the com-
petencies of teacher& Therefore, it is appropriate to note that the local
administration, colleagues ,and supporting community should promote the
feeling tone essentigl for a class or school sewing maladjusted children.

While worthwhile knowledge of teacher competencies may be derived
from the collective thinking of educators who have had extensive experi-
ence in the field, and by the evaluation of competencies by teachers who
have been evaluated as superior with disturbed children, one further and
perhaps more difficult step is required. Extensive research -is needed
in (a) the emotionally disturbed child as a learner, and (b) the effective-
ness of different materiah and teaching methods with disturbed children.
Teacher competencies should imply knowing how to regulate the situation
for disturbed children to promote learning with greatest efkctiviness and
economy. Such knowledge depends on understanding, the ipecial learning
problems of these children. Although the wisdom of experienced educators
and opinions of succeuful teachers may make important contributions
to defining teacher competencies, the scientific study of these children as
learners will give us a still firmer base.

(End of Con/duos &port)
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TEACHERS' EVALUATION OF
COMPETENCIES

A

AS

part of the plan for this study, a list of 88 competencies thought
valuable for success in teaching socially-emotionally maladjusted chil-

dren was drawn up by the study stiff. This was reviewed by other special-
ists in the area and pretested on a group of teachers. The final list was
then included in the inquiry form Which was sent to the teacher& The
teachers were asked to check whether they thought each compentency was
"very important," "important," less important," or "not important," in their'
present position as a teacher of maladjusted children. They were also
asked to estimate their own proficiency in each item by checking "good,"
"fair," or "not prepared."

The design of the study called for participation by "superior" teachers
that is, well-qualified teachers of demonstrated ibility who would take time
to complete the inquiry kiln carefully and be able to evaluate professional
preparation and standards for teacher& In drawing the sample, the
search and Statistical Standards Branch of the U. S. Office of Education
helped determine the quota of teachers for each State. Among the factors
considered were child population, number of students enrolled in special
education, and number of programs for children who are severely emotion-
ally disturbed or socially maladjusted. (See Appendix B, page 65.)

In each State, the director or supervisor responsible for the special edu-
cation program ,was askfd to fill the designated quota for that State by
sithmitting a list of "superie teachers. Only those who had received
specialized preparation were to be Ocluded, and nominations were made,
wherevW possible, from (1) urban and rural centers, (2) public and
private schools, (3) residential and day schools, and (4) home and hospital
instruction pmgrams.

19
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20 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

Inquiry forms were mailed to 147 persons. Completed forms were re-turned by 89; 75 of these have been included in the Study. The ap-parently low response rate may be ascribed to a special situation in thisarea. Special day classes and residential schools for the socially maladjustedare few, and as a result, an adequate mailing list of qualified teachers wasdifficult to obtain. Inquiry forms from 11 non-teaching respondents wererejected, and 3 were received too late to be included.
These 75 teachers of the socially maladjusted were working in 15 dif-ferent States. Of the 75 teachers, 39 were working as classroom teachersin day school programs, 17 were teacher-counselors, 15 were classroomteachers in a residential school, and 4 were classroom teachers in a psy-chiatric haspital.
The foregoing ipfonnation indicates that these data must be usedcautiously. They should be regarded as suggestive and preliminary. Inreviewing the results, however, it should be remembered that the respond-ents were effectivir teachers currently working with emotionally and social-ly maladjusted children, even though their number was small, their back-grounds diverse, and their work-settings somewhat different.

WHAT THE TEACHERS SAID
In table 1 is reported the rank order dçrived1 from the combined ratingsof the teachers on each competency. The competencies are grouped ar:"'cording to whether they received average evaluations of "very important,""important," "less important," or "not important."
The actual wording of the question on the inquiry form was: in yourpresent position as a teacher of socially and emotionally maladjusted chil-dren, how important is it that you have the following competencies?"Since these teachers were working in different settings, a spot check wasmade by comparing results from the 452 percent of the group who wereworking full-time in day school classrooms with the 48 percent workingin other settings. This at least should give an indication of whether thepoint of view of classroom teachers in day schools differed materially fromthit of the other groups. Twenty-one items were chosen at random for thespot check. The significance of the difference was then cothputed for eachof this sample of items.' Of the twenty-one competencies, not'one showeda significant difference at the probability level of 0.01 or less. Since the

question here concerns the presence of any systimatic difference betweenthe groups, it can be concluded that where differences of opinion occurthey are probably not related to whether or not the lief was in a day
school program.

1 The' statisdcal procedures are given in Appendix C, page 70.2 see Appendix C, page 71 for the statistical wocedures used.



EVALUATION OP COMPETENCIES 21

Table 1.Relative Importance Which Teachen of Maladjusted Children
Placed on a list of Competencies

Bank order of
importance I Competencies

Bank order of
proficiency I

Competencies rated VERY IMPORTANT I (Items 1---20)

A knowledge or understanding
techniques adaptable to classroom situations fix relieving 11sd

tensions and prcxnoting good mental health
2 the advantages of providing experiences in which pupils can lad

be
3 the advapta of flexibility of school programs and schedules 5

oa permit Is S vidual adjustment and development
The ability

4 to differentiate between maladjustment and mental retardation . 1

to counsel maladjusted pupils regarding their personal
attitudes

6 to develop a pupil-centered rather than subject-centered 12
currkulum, based on individual interests, abilities, and
weds

7 A knowledge or understanding of the basic human physical and 2
psychological needs

The ability
to foster the 'social responsibility of maladjusted pupils by 9

promodng wholesome social participation and relations
9 . ..... to devekop self-im - social control within the pupils 23

10 to counsel maladj - 'pupils regarding their social problems . ....14
11 to make in - - ',, from case records and histories 3
12 A knowledge or undentanding of Muses of such behavior as 21

temper tantrum, stealing, enuresis, and nail biting
The ability

13 to avoid identkal, stereotypeci, demands of maladjusted pupils 72
14 to make interpretations from ,logical reports . .. 37
15 to direct pupils to healthy leisure-time activities ..... 32
16 to interpret the symptomatic behavior in terms of physical, 42

PsYchc4gical, and environmental factors
17 A knowledge or understanding of behavior which is symptomatic 15

of delinquency
18 The ability to establish and maintain good working relationsisips ..,... 6

with other professional workers, such as social workers and
psychological personnel

19 ...... A knowledge or understanding of the contribution that can be 44
made to good personality development by an informal claw
room atmosphere in which pupils have their interests reflected
through their own handiwork and pets

The ability to use the interpreted results of tests of mental ability 13

See footnotes at end of table.
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22 TEACHERS OP SOCIALLY AND EMOTIONALLY MALADJUSTED

Table I continued)

Ran k .order of Rank order ofOonspetenciesImportance I proficiency 2

Competencies rated IMPORTANT (Items 21-86)

1

fa

21 the ability to provide experience for maladjusted pupils in 63sclphysical education
A knowledge ofrunderstancling of

22 differences between nisi and abnormal behavior at various 19
age levels

23 the effects ci socio-econcank status and limne and community 8
conditions on the maladjusted pupil's attitudes and behavior

The ability
24 to kientify informally special talents and interests
25 to use the interpreted results of individual diagnostic tests 29

of arithmetic and reading disability
26 A knowledge or understanding the education and psychology 38

of various types ci exceptional children
The ability

27 to maira4nterpretaticws frau; mediail (including psychiatric) 55
reports

28 to tolerate antisocial behavior particularly when it is directed 16
toward authority

29 A knowledge or understanding of causes of truancy, 'such as 10sd
unsuitable currkulum, home, and community factors

The ability
30 to make interpretations from reports of social worken 20
31 to establish limits" of social control (neither over-restrictive 25

nor overimotective)
32 to use a broad range of community resources (people, places, zs

things) in teaching the maladjusted
A knowledge or undemanding of causes, incidence, characteristics, 36

and treatment of juvenile delipquency
34 The ability to help parents get factual information from clinics 58

and agencies, so that they cab better face the social and emo-
tional problems arising from having a maladjusted child in the
family

35 A knowledge or understanding of adjustment (defense) media- 43
nisms, such as projection, rationalization, compensation, intro-
iectim, conversion, and displacement

The ability
36 . to provide experience for maladjusted pupils in health 34

education
37 to interpret special educational programs for, and the prob- ... 33

lems of, maladjusted pupils to the general public, regular
school personnel, and non-professional school workers

See footnotes at end of table.
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Table 1 .----(contimwd)

23

Rank order of
importance I Oompetenciet

Rank order of
proficiency 2

- Competencies rated IMPORTANT (continued)

38 A kmwiedge or unckzstanding of different types of programs, 53
(regular class, special class, teacher-counselor, residendal
school) for the educatim of the maladjusted, and their
strrnsths and weaknesses

39 The ability to counsel maladjusted pupils reganiing their 41
timid problems and life goah

40 A knowledge or undemanding of sources of, and services offered 39
by, non-scixxa avant:Atka:is, such u child guidance
mutt, churches, recreational clubs, police, and welfare
agencies

41 . . The ability to use the interpreted results of projective tests 75sd
A knowledge or understanding of

42 sources d pnxurement and methods of adapting and using 49
aim:Ink:mai materials, including audkpvisual aids, for in-
creasing teaching ency and appeal

43 curriculum and methods of teaching the mentally retarded 54
pupil

44 The ability to counsel maladjusted pupils regarding their educe- 17sd
tional problems

45 . A knowledge or understanding of provisitms for the severely 57
socially maladjusted under existing Federal, State, and local
laws and dons pertaining to juvenile delinquency am!
probation

46 The ability to make anecdotal reports 27
47 A knowledge or understanding of

research related to need frustration and resultant behavior 50
48 provisions for the severely socially maladjusted under existing 61

Federal, State, and local laws and regulations pertaining
to the education of these children

The ability
49 to develop and use cumulative educational records on inch- 40

vidual maladjusted pupils
50' to provide experience for maladjusted pupils in music . 81sd
51 to provide experience for maladjusted pupils in arts and 70sd

crafts
52 to provide experience for maladjustbed pupils in industrial arts 85sd
53.......... to exert external social control- when necessary 30sd
54 to teach remedial leading ......52
55 to contribute to community leadership in establishing an edu- 64

cational program for maladjusted pupils
56 A knowledge or understanding of curriculum and methods of 26sd

teaching at the elementary level only

See footnotes at end of tabk.

Inner

clinics,

....

.

......

",-

,

al% ...roe,. ....ill...A. i41.

.-dt

.

.

.

....



24 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED
A

Table 1.----(continued)

Rank order of
importance 1 Competencies Rank order of

proficiency 2

Competencies rated IMPORTANT (continued)
-

57 The ability to cooperate with vocational rehabilitation agencies 74sd
in helping the maladjusted youth toward occupational adjust-
ment

A knowledge or understanding of
58 the general plan of procedure used in individual counseling, 72

such as psychoanalysis, play therapy, and psychodrama
59 curriculum and methods of teaching the normal pupil 24sd

The ability
66 to provide experience for maladjusted pupils in fine arts 69
61 to administer to maladjusted pupils individual diagnostic 45

tests of arithmetic and reading disability
62 A knowledge or understanding of research related to why pupils 47sd

"like" and "dislike" teachers
63 The ability to accept the role of parent-figure 18scl

A knowledge or understanding of
64 reference materials and professional literature on the educa- 59

tion and care of the inaladjusted
65 provisions for the severely socially maladjusted under existing 82sd

Federal, State, and local laws and regulations pertaining to
vocational training programs

The ability
66 tci work with noimal children in helping them accept the ......46

maladjusted
67 to provide experience for maladjusted pupils in dramatic arts ......71
68 A knowledge or understanding of curriculum and methods of ......66

teaching throughout both elementary and secondary levels
69 The ability to provide experience for maladjusted pupils in ......86sd

domestic arts
A knowledge or understanding of

o psychoneurotic behavior disorders, such as neurasthenia, 68
hysteria, anxiety neurosis, and hypochondria

71 research related to causes of "drop-outs" from school 56sd
72 methods and practices of occupational placement and post- 84sd

school follow-up
The ability

73 to operate amplifiers, record players, filataiip projectors, and 51k1
other audio-visual aids .

74 to give intensive therapeutic
75 to administer to maladjfisted pupils standardized group 31sd

achievement tests
76 to devise informal tests of a 60sd

4 t

See footnotes at end of tabk
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EVALUATION OF COMPETENCIES

Table 1.( continued)

25

Rank order of
importance 1 Competencies Rank order of

proficiency 2

Competencies rated IMPORTANT (continued)

77 A knowledge or understanding of
the purposes, services, and locations of national organiza-
tions concerned with the education or general welfare of
the maladjusted, such as the International Council for
Exceptional Children and the National Association of
School Social Workers

78 the psychoses, such u schizophrenia, paranoia, and manic-
depressive

79 mbres and modes of living of different social and cultural
groups in the United States

The ability to administer to maladjusted pupils
80 social maturity wales
81 sociometric tests including sociograms and "guess-who" tests
82 group interest and special aptitude tests
83 individual verbal and performance tests of mental ability?

Revised Stanford-Binet Grace Arthur Point Scale
84 group tests of personality, and social and emotional adjustment
85 . ..... group intelligence tests
86 projective tests, such as Rorschach, Szondi, and Thematic

Apperception Test

76

79

67ad

77
78
62sd
80

65
48sd
88

Competencies rated LESS IMPORTANT (Items 87-88)

A knowledge or understanding of
87 curriculum and methods of teaching at the secondary level 73sd

only
88 the cultural patterns of other societies findings of Mead, 87sa

Malinowski and Benedict

Competencies rated NOT IMPORTANT (None)

1 Rank order Of the items was arrival at by averaging the importance ratings made
by the teachers. The rank of each item was determined by the average rating it
received. See Appendix C, page 70, for statistical procdures used.

2 when the inquiry form was sent to teachers, they were also requested to rate their
/ own proficiency in each of the items, on a scale of "good," "fair," and "not pre-

pared." The rank of each item was determined by the average rating it received.
On the average, teachers rated themselves "good" on items indicated by ciency
rank order DUMbers 1-38, "fair" on 39-87, and "not prewar' on number :8.

a Items were classified into the 4 groups of importance according to their average
ratings: "very important," "important," important," and "not important." "See
Appendix C, page 70.

4 ad denotes "significant difference." For all items marked with this symbol,
analysis showed a statistically significant difference between the average rating of
importance and the average radng of proficiency. A discussion of these differences
may be found on 31. See A Cp page 73, for statistical procedures
emPloYed t° , Itlii significant
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26 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

From an examinatIon of the 20 competencies receiving average ratings
of "very importane' in Table 1, it can be seen that the teachers' replies add
up to a rather clearly drawn portrait of a person who is basically a team
worker, who is operating in a classroom, but who has gone quite a distance
beyond ordinary teacher preparation in spZcial study of the dynamics of
behavior, resourcefulness in *individualization of instruction, and skill in
working with parents and others.

Outstanding agreement appears on severe items. The teacher of the
socially maladjusted, above all, should have knowledge of teaching tech-
niques which will help the child in his personal adjustment, relieving
tensions, and promoting good mental health (1).3 Of prime importance
among these techniques, the teachers said, are providing a flexible school
program to permit individual adjustment and development (3), and pro-
viding experiences in which pupils can be successful (2).

Competencies of High Value

The knowledges and skills which will -be discussed here relate to: (1)
understanding the 'child's deviation from the normal; (2) the teacher as
a counselor; and (3) special teaching techniques, including methods and
materials. .

An understanding of the child who has a severe emotional disturbance
or social maladjustment requires specific technical competency. The
teachers stressed the importance of such understanding when they rated
the ability to differentiate between maladjustment and mental retardation
(4) and the causes of such behavior as temper tantrums and stealing (12)
as "very important." This need for thorough understanding of the child
was again pointed out in the high priority rating given to the ability to
interpret the various records and reports of other professional workers in-
terested in the treatment and care of the socially maladjusted (11, 14, 27,
30).

The teacher's awareness of the child's problems and the understanding
of his behavior were items of major concern to those rating the com-
petencies. However, they were inclined to feel a greater responsibility
toward children whose atypical behavior is indicative of anti ten-
dencies or delinquency (e.g. 12, 17, 28, 29, 33) than toward those with
gross psychiatric disorders such as schizophrenia or hysteria (70, 78). This
difference might have been less pronounced if a higher proportion of
teachers had been working in psychiatric hospitals rather than in day
schools. A thorough knowledge of the more serious mental disorders
would be considerably more important to the teachers working in hospitals

a In each case the number in parenthesis refers to the rank order of importance In
Table 1.

-
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EVALUATION OF COMPETENCIES 27

'than to teachers employed in either residential or day schools. Also, the
teacher in the classroom may be well aware of his inadequacies for dealing
with cases of extreme behavior distortion.

The teachers also felt it was much more important to know ipd wider-
stand the children in their immediate .programs than to have a inowledge
of the broader social and cultural implications of social maladjustment.
This was revealed when the participating teachers ranked a knowledge of
the effects of socio-economic status in home and community conditions on
the maladjusted pupils' attitude and behavior (23) with the more im-
portant competencies for the teacher. On the other hand a knowledge of
the various mores and modes of living of different social gioups and knowl-
edge of the cultural patterns of other societies (79, 88) was of less im-
portance to them. Even within these last two items, less emphasis was
put on the understanding of the cultural patterns in other societies. This
was found generally in the investigation, and may well be a matter for
further thought on the part of thoss preparing teacher&

Not only should teachers of socially maladjusted children understand
such children, but according to the respondents they should have a good
knowledge of what might be considered more normal behavior. For ex-
ample, a knowledge or understanding of the basic human physical and
psychological needs (7) was included among the competencies rated 'very
important?' In addition, the teachers emphasized need for a kriowledge of
behavior which is symptomatic of delinquency 117), the difference between
normal and abnormal behavior at various age levels (22), and also of
adjustment mechanisms such as projection, rationalization, and compensa-
tion (35). This group probably recognized the need for a basis of com-
parison as well as assistance in objectively evaluating their work with the
child.

The teacher's role in counseling pupils with emotional and social mal-
adjutment is a significant one, according to the teachers' opinions. Ranked
among the "very important" competencies was tile ability to counsel these
childreki regarding their personal attitudes (5) grid their social problems
(10); and high among the "important" items was ability to counsel on
vocational problems and life goals (39) as well as their educational prob-
lems (44). There is no way of knowing just how deeply or luny super-
ficially these teachers interpreted the word "counsel," but the inference is
clear that Such counseling does not iefer to intensive therapeutic peasures.

The partkipants indicated this when they rated of letser importance in
their own professional equipment the knowledge of the general plan used
in individual counseling such as psychoanalysis, play therapy, psychodrama
(58) and the ability to' give intensive therapeutic counseling (74). It
appean these teacher/ are willing to accept direct reiponsibility in cowl..
Wing, but not in therapy.

t



28 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

Teachers of the socialPmaladjusted must be prepared to provide aflexible program with opportunities for each child to have successful experi-
ences. The teachers cooperating in the study felt it was of utmost im-
portance for the teachers to be able to develop a pupil-centered rather thana subject-centered curriculum (6); arid to be acquainted with techniques,
adaptable to a classroom situatiofi, which assist in relieving tensions (1).Further, they wished to avoid 4aking stereotyped demands on the child(13), and they. endorsed those procedures that provide such flexibiity inthe program as to assist the child in his individual adjustwent and de
velopment (3).

The emphasis placed on these specific teaching techniques indicates the
partkipating teachers' belief that their job is one of assisting the child inhis msonal adjustment. This seemed to be more important to them than
the focusing of attention on academic achievement. Despite the emphasis
on a need for flexibility in the program (3), and the need to develop self-
imposed social control (9), there must be considerable teacher control of
the class in session. The teachers reported that it was important to be
prepared to establish "limits" of social control (31). However, they
believed that the teacher must 16 neither over-restrictive nor over-protective
(31). They indicated further that it was moderately important to have
"ability in exerting external social control" when necessary (53). Perhaps
the teachers' emphasis on the identification of the special talents and
interests of the child (e.g1 19, 24) and on the individualization of in-
struction would tend to reduce the necessity for disciplinary controls.

Some Lower Ranking Competencies
There were some items which received a relatively low rating. Perhapsit is natural for teachers working in one group to feel it more important

to understand the behal`rior at that particular age group, rather than at
other age levels. While items dealing with the academic level for which
teachers should be prepared received a relatively low ranking, it would
appear that preparation for the ekmentary level (56) or far both the
elementary and secondary (68) was favored more highly than preparation
at secondary only (87).

Of lower importance, too, was the ibility to administer Fojective (86)
and other psychological tests to lthe children (80 - 85). It is assumed that
they allocated this type of service to other professional workers.

Near the bottom of the list were items relating to administration, national
organizations, and to some legislative provisions. Apparently the teachers
felt soinewhat uncohcerned with problems related to Federal, State and
local laws and regulations pertaining to vocational programs for the socially
maladjusted (65). They also rated low their need to know about ihe'
purposes and se.rvices of national professional organizations set up in behalf

S
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of the maladjusted child (77). Yet these are important considerations in
improving the professional service of tbe teacher, as well as the lot Of the
maladjusted child himself. The teachers' reaction to these items may
indicate that they have not been included sufficiently in the stream of
activities at the local, State, and national level.

The -teachers placed slight emphasis on their own need for knowledge
of research on the socially maladjusted. Among the competencies of
moderate importance was a knowledge of research related to frustration and
resultant behavior (47) and to reasons why pupils like or dislike their
teacher (62). For some reason, teachers felt it was of lesser import to be
aware of reference materials and professional literature on the education
and care of the maladjusted (64).- This Is a finding that therits further
study, because if teachers are to improve their school practices, they will
need to have a more thorough understanding of current reference material
and rcsearch.

TEACHERS' EVALUATION OF PERSONAL QUALITIES
THROUGH "WRITE-IN" RESPONSES

One question (question 6) on the inquiry form asked if teachers of mal-
adjusted children needed personal characteristics different in degree or
kind from those needed by teachers of so-called normal children:4 Over
two-thirds of the teachers answered this question in the affirmative.
Question 6 also invited the teachers to list and comment on these charic-
teristics. The teachers stressed the impOrtance of ting socially mal-
adjusted children even though it might be difficult at times. Such
statements 4as ". . .ability to take hostility, even abuse and vulgazity, with-
out feeling that one is failing in one's job" and " 'thick ,ed' ability
to tolerate profanity, unsavory remarks, anti activities, and belligerency
until the confidence of the child has been gained," are -illustrations.

The teachers wanted their profesional group made up of happy indi-
viduals who can approach the children with a buoyant point of view each
day. Thew qualities were shown in such remarks as, 'They must live a
well-Wan* life and have a normal range of human contacts outside the
daily task of worldng with the maladjusted child," and, 'The teacher must
be objectively unemotional about the children and never become personally
involved in their.problems."

Special qualities needed by a teacher of socially maladjusted children
can be gleaned horn such expressions is, .."The human side cannot be
glossed aver, no amount of education or supervision can make a teacher of
the maladjusted; there must be a personal motivation almost to the point

The originil data are on file in the b.s. Office of Education.
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30 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUST=

of producing a missionary point of view co the part of the teacher," and,
"Teachers should undergo a probationary period of teaching maladjusted
children before being accepted. This is true because many puicheis who
have been successful with normal children cannot take the stresses and
strains involved in handling maladjusted chilfiren." One teacher ex-
pressed this when, she said, "Mere actual of academic training does not
suffice for the child who has been labeled a truant; a failure, a behavior
problem or a delinquent. He requires a flexible educational program
which recognizes or treats his mental, emotional or physical instability cal
an individual basis." Another teacher reporod, "Let the socially mal-
adjusted child know you do not feel as other adults do about childreo in
trouble; I'm on your side because I, too, had trouble growing up'."

Twenty-eight of the respondents used the word "patience as an fins
portant personal* attribute of the teacher of children with severe social
maladjustment or emotional disturbance. Other attributes frequently
mentioned by the participants were "sympathy," "motional stability,"
"warmth," "tolerance," "physical strength and endurance," "attractive appear-
ance "friendliness," "kindness" and "imagination.*

TEACHERS' SELF-RATINGS OF PROFICIENCY

As part of the inquiry fOrm, the teachers were asited to cnike self-evalua-
tions of their proficiency on the same competencies that they rated fix
importance. The rating categories were: "good," "fair," and 'not
prepared." 5

The teachers' self-ratings of proficiency should have special interest for
those ill the fields of teacher preparation and supervision. Competencies
in which the teachers felt most profiCient were, in rank order:

(4) 6 The ability to differentiate between maladjustment and mental 'retards-
tion. (1)

(7) A knowledge or understanding of the basic human physical and psycho-
logical needs. (2)

( I I) The ability to make interpretations &can case 'records and histories. (3)
(5) The ability to counsel maladjusted pupils regarding their personal

attitudes. (4)
(3) A. knowledge or understanding of the advantages of flexibility of school

programs and schedules to permit individual adjustment and develop-
ment. (5)

(18) The ability to establish and maintain good vtorking relationships with other
professional workers. (6)

(2) A knowledge or understanding of the advantages of provkling experiences
in which pupils can be successful. (7)

5 The statistical procedures used for this section are given in Appendix C, page 70.6 The number preceding the item lefers to the rank order of importance in Table 1,while the number following is the rank order of rroficiency.
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EVALUATION OP OOMPETENCUES 31

(23) knoWledge or understanding of the effects of socio-eccumnk status and
home and tots ..unity conditions on the maladjusted pupil's attitudes and
behavicw. (8)

(8) The ability to foster the social responsibility of maladjusted pupils by
promoting wholesome social participation and relations. (9)

(29) A knowledge or understanding of causes of truancy, such as unsuitable
curriculum, home, and community factors. (10)

(1) A a, understanding of techniques adaptable to ciastromn situr..
rim* ;, - tensions and pun:noting good mental health. (11)

Competencies in which the teachers felt least proficient were (in order
from least to most) the following:

(86)7 The ability to schninister Projective tests. (88)
(88) A knowledge of the cultural patterns of other societies. (87)
(69) The ability to provide experience Jot maladjusted pupils in dcwnestk

arts. (86)
(52) The abi1it to provkle experience foK :, justed pupils in industrial

arts. (85)
(72) A knowledge t 1110. fill of methods and practkes of occupatignal

placement and post-school follow-up. (84)
(74) The &Wiry to give intensive therapeutic counseling. (83)
(65) A knowledge or understanding of provisions for the sever* socially mai-

adjusted under existing Federal, State, ana local laws pertaining to voca-
don/al training programs. (82)

(50) The ability to 'provide experiences for maladjusted pupils in music. (81)
(83) The ability to administer individual verbal and performance tests of mental

ability to maladjusted pupils. (80)
(78) A knowledge or understanding of the psychoses. (79)
(81) The ability to administer sociometrk tests to maladjusted pupik (78)

These two lists, taken together, sketch a type of person who is primarily
a teacher or teacher-counselor; who feels his greatest strengths are in under-
standing socially maladjusted children and the factors which make for
maladjustment, counseling with these children, making adjustments for
individual needs within the school program, and in working with other
professional personnel in a program of services. The teachers seemed to
feel, however, that they were not as proficient in the more technical aspects
of diagn&s, testing and therapy, or in teaching skills outside the basic
curriculum.

COMPARISON OF IMPORTANCE AND PROFICIENCY
RATINGS

The data permitted some comparisons* to be made between the ratipgs
of importance and self-rating of proficiency. One question that might be

/ The number preceding the item refers to the rank order of importance in Table 1,
while the number-Allowing is the rank order of proficiency.
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32 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

raised is whether or not the teachers tended to rank high in importance
those competencies in which they felt most proficient. There are some
intricate statistical questions involved in comparisons of this kind. By
the methods used in this study, the rather low correlations which re-
piked, indicated that there was not more than a thoderate tendency for
the teachers to rate high those competencies in which they felt post
proficient.

tit There were, however, some items on which the average ratings of im-
portance of the items were significantly higher than the average self-ratings
of proficiency. Tbese are listed in Table 2.

Table--.2.--Competencies in Which Ratings of . Importance were
Significantly Higher than Self-ratings of Proficiency 1

Rank order of
importance Item

Rank order of
proficiency

Competeqcies rated VERY IMPORTANT

1

A knowledge or understanding of
techniques adaptabk to &moan situations for relieving 11 \

tensions and promoting good mental health.
the advantages of providing experiences in whkh pupils can 7

be successful.

Competencies rated IMPORTANT

The ability
21 to provide experienci for maladjusted pupils in physical 63

education.
41 to um die interpreted results of projective tests. 75
50 to provide experieme for maladjusted pupils in music. 81
51 to provide experience far maladjusted pupils in arts and ......70

crafts.
52, to provide experience for maladjusted pupils in industrial 85 ws`

arts.
57 The ability to cooperate with vocational rehabilitation agencies in 74

helping the maladjusted youth toward occupaticeal adjustment.
65 A knowledge or understanding of provisions for the severely 82

socially maladjusted uncle: exisdng Federal, State, and local
laws and regulatices pertaining so vocational training prtngrams.

69 The ability to provide experience for maladjusted pupils in 86
domestic arts.

72 A knowledge or undentanding of methods and pfectkes, of war 84
pile placement and post-acbool follow-up.

I see Appendix C, page 73, four statistical procalure used to determined signiiicant
diffeneram
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What generalizations can one.draw from this list? These teachers felt
significantly less proficient than the importance warranted on three
of competencies. the

groups
One group was "very important" competencies of

understanding techniques of relieving tensions in the classroom and pro-
viding experiences in which pupils could be successful. Another group
of "important" competencies included ability to teach specializid subjects
to these children. The third group dealt with competencies related to
vocational guidance and placement. These findings might well be taken
into account by those engaged in teacher preparation and supervision, for
they include competencies of considerable importance in an overall pro-
gram of working with maladjusted children.

THE IMPLICATIONS OF THESE DATA
What do the opinions of the Competency Committee and those ex-

pressed by the (eachers mean for professional workers facing the problems
of teacher preparation in this area? The following major implications are
drawn from these two independent sets of opinions and from the thinking
of the members of the work conference which reviewed the findings.

The Teacher As A Person .

The teacher, all agree, should be a well-adjusted, warm, and accepting
person. He should always remain objective and : o ii g. He must
have achieved a high degree of maturity himself. addition, he must
be able to "take it." This implies the need for greater emphasis on ap-
praisal of penonal qualities in selection and training of workers in this
field.

t

The Teacher As A Teamworker

Probably no aspect of special education requires more division of labor
and more teamwork, with agencies as widespread administratively, than the
teaching of maladjusted children. In its broader meaning this will include
children who are emotionally disturbed, children in the initial or more
advanced stages of mental illness, and children who are delinquent or pre-
delinquent In many cases a number of other agencies may be in the
picture atathe same time that the teacher is. This calls for specific prepa-
ration 'for cooperative association with other workers, psychiatrists and
other physicians, clinical psychol social workers, judges and probation
officers and parents or foster parents.

V
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34 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJ USTED

This raises a pertinent question for teacher preparation institutions. Are
course offerings and experiences from the various professions social work,
medkine, law, psychology -ow available? Can they be so organized as to
bring th student in touch with the different phases of the cooperative task
involved in helping these children? It may be necessary first to achieve a
high level of cooperative endeavor inter-departmentally in the college or
university, if the student teacher is eventually to become a truly creative
member of a team in a school or community.

k

Teacher Child Relationships

These results imply that in the troining of these teachers there is serious
need for professional preparation which will give them insight into the
theory and dynamics of personal-social adjustmenk In addition, attention
must be focused on family relationships and home conditions generally
which may have significant bearing on the effectiveness of services to
these children.

Individualizing Instruction

In meeting the specialized needs of the socially maladjuste4 and emo-
tionally disturbed child, the teacher will need to inventory the child's
abilities, achievements, aptitudes, and interests and plan his procedures
accordingly. Through such provision for individual differences, the teacher
will insure maximum growth in accordance with the child's ability to learn.
In this way the teacher can enable the child to develoi) a sense of achieve-
ment that culminates in an increased sense of personal worth.

The Teacher As A Counselor

4 Far more than ordinary acceptance of and insight into human behavior,
and a far greater repertory of guidance skills are needed by this group of
teachers. To be effective, the teacher must be able to accept and work
harmoniously with the therapeutic program laid out by other services.
This must be done within the framework of education. Occasionally, this
may 'present special problems because of lack of mutual understanding or
acceptance between other agencies and the school organization with which

the teacher, is identified.be, 11
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()therapeutic Orientation Of The Special Teacher

Throughout this ,report there are occasional references to the "therapeu-
tic orientation" and the "therapeutic role" that is sometimes attached to the
job of the tiacher of the socially maladjusted and emotionally disturbed
child. A real problem to be faced centers around the degree of under-.
standing and the degree of participation that is implied. The responses of
the teachers themselves seem to imply a limited interpretation of their
therapeutic role. This needs to be spelled out more specifically by giving
the liniits within which the teacher, should function. The data indicate
that the teacher must be able to understand at least ' of the concepts
and sane of the language of the psychiatrist and the s AA ologist,Nand to
play a cooperative role in their program. Beyond 1, ae appears to
be no dear delineation of function. Here is a frui area fcc further
research.

The Teacher As A Cons= 0E-Itesewch

04

Even though this group of teachers did not give know of the pro-
fessional literature in their field a high ratifig of importance, as a pro-
fessional person interested in selfimprovement, the teaches of the socially
maladjusted and emotionally disturbed should keep in constant touch with
the research literature in his field. The teacher should justify his pnwai.
tices in the classrown by "proven research." This presupposes that he has
developed a critical resoling ability toward the fast growing research liter-
attire of his area of specialization. A check of the reader competencies
being developed in this field in teacher preparation institutions is needed.

The Teacher In The Day School And The Teacher In The
Residential Schooil

The Competency Committee report stressed the special proficiencies
needed by teachers working in residen,tial schools as compared with similar
teachers employed in day schools. In reviewing iheae opinions, as well as
the reports of the teachers, members of the work =far:we raised some
'questions about the extent of overlap in ja) requirements. This pcint
needs further research and exploration.
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EVALUKtIONS OF SPECIFIC
PROFESSIONAL EXPERIENCES

THE third maul approach to the analysis of professional prrparation of
teachers of maladjusted children in this publication involves evaluations

of certain preparatory experiences. These include evaluations for im-
portance by the teacher group of certain practical professional experiences.
Included also are evaluations by the teachers and State and local supervisory
personnel of: (1) the need for a background of student teaching or on-the-
ioh experience with normal children.: and (2) Nimates of the necespry
number of clock hours of studeni teaching of maladiusted children. Finally,
there are included here evaluations by State and local Rersonnel of: (I)
the proficiency of recently prepared teachers on a group of generalized
skills; and (2) certain commonly . found general patterns of teacher
prepa ration.

'TEACHERS' EVALUATION OF CERTAIN
PREPARATORY EXPERIENCES

In one section of the inquiry form the teachers were asked to rate -the
value of certain specific profcgional eitgeriences. Thes1 were rated under
the categories of "very important,* "impmtant," less important," and "not
important." The specific experiences rated are given in Table 3,' ranked
in order of importance.

I '11 be seen r teachersvalued most highly supervised student
teaching of at the elementary level (1). Next in

t§.

I The statistical procedures used are given in Appendix C, page 74.

37

I

ma justi;.: children

.0.

p.



38 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

Table 3.Relative Importance,Which Teachers of Maladjusted Children
Placed on Some Practical Experiences in Specialized Preparation

attc. Rank ordcr of
importance 1

Experiences I

Items rated VERY IMPORTANT (None)

Items rated IMPORTANT (1-18)

1 Supervised student-teaching of maladjusted children at the elementary level
2 Experiences in interpreting psychological reports on maladjusted pupils
3 Experiences in developing case reports of maladjusted ,pupils from first-hand

study of individual pupils
4 Planned observation of conferences of teachers of the maladjusted on pupil

placement, curriculum development, and child study
5 Experiences in -developing and interpreting individual educational records of

maladjusted pupih
6 Planned observation of multi-professional case conferences (held by represent-

. atives from such fields ai social welfare, psychiatry, ology, and
education) to study and make recommendations on individail maladjusted
Pupils

7 Clinical experience in counseling maladjusted pupils On an individual basis
8 Supervised student-teaching of normal children
9 Clinical experience in diagnosing ability, achievement, interests, and aptitudes

of the maladjusted
10 Planned observation

in rehabilitation centcrs for the maladjusted
11 in child-study clinics
12 Student-observation (without active participation) of teaching of the mal-

adjusted
13 Supervised student-teaching of maladjusted children at the secondary level
14 Planned observation of police, parole, and judicial services concerned with

the severely maladjusted
15 Field trips throughout the community to discover and analyze how best to use

available resources for the maladjusted -
16 Supervised student-teaching of maladjusted children in special day daes or

schools
17 Visits to the homes of maladjusted pupils in the company of supervising

teachers
18 Supervised student-teaching of maladjusted children in residential schools

Items rated LESS IMPORTANT or NOT IMPORTANT(None)
1 The rank of each item was determined by the avenge4lrating of importance it

received by the 55 teachers who answered this question. See Appendix C, page 74,
for detailed information on statistical procedures and results.

2 Items *ere classified into the 4 groups ofa' importance according" to their average
ratings: "very important," "important," "las important," and snot important." See
Appendix C, page 74.
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importance were experiences in interpreting psychological reports on' mai-
adjusted pupils (2) and those in developing case reports on maladjusted
pupils from first-hand study of the individual children (3). Planned
observations of conferences of teachers of the maladjusted on pupil place-
ment, curriculum development and child study (4) and observations of
mularprofessional case conferences to study and make recommendations

;.9n individual maladjusted children (6) were also rated as "important."
Another experience receiving high rank was clinical experience in counsel-
ing maladjusted pupils individually (7).

These results point especially to the need for further study of the
problem of teacher preparation in this particular field. That the teachers
themselves seemed rather unsure of the relative importance of this group
of preparatory experiences, is evidenced by the fact that the ratings for all
the items fell within the single category of "important." A rank order
which is concentrated within one single category out of the four possible is
less significant than when it is distributed over the whole range.2 Within
this fiarrowed range, however, the emphasis seemed to be on supervised
student teaching and experiences in the field of child study of the,
vidual maladjusted pupil.

THE NEED FOR REGULAR CLASSROOM
EXPERIENCE

Througbs the inquiry forms the teachers and State and local personnel
were asked to indicate the amounts of regular classroom teaching experi-
ence teachers of maladjusted children should have. The amounts specified
in the inquiry forms varied from "none" to "more than 3 years." Stand-
ards of "minimal," "desirable," and "ideal" were set. The resulfs are given
in Table 4. The date fall into three basic groups of experience: (1) no
teaching contact with normal children; (2) student teaching only; and
(3) on-the-job classroom experience of various amounts. The table shows
that, eirep at the minimal level, a negligible percentage of all groups would
accept "no teaching experience with normal children."

As a "minimal" standard, "student teaching only" was favored by 35
percent of the teachers and State personnel and by 47 percent of the local
personnel. These percentages dropped substantially at the "desirable" level
and virtually disappeared at the "ideal" level. Except as a minimal con-
dition, student teaching only was, %therefore, not favored by any groups.

A?2 As further evidence, a rather large number failed (20 out of 75) to answer thissection.

,
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Actual classroom teaching experience was favored by about 50 percent
of all groups, even at the "minimal" level. At the "ideal" level it was
favored almost unanimously by all groups. Only very few, however.,' felt
that more than three years would be necessary.

It can be concluded, therefore, that the teachers and State and local
directors and supervisors of special education strongly favored a background
of actual experience with normal children, preferably on-the-job teaching,

6 for those who go into the field of teaching the maladjusted child. One
aspect which may have been in their minds is the fact that this is also a
way of guaranteeing more generalized maturity on the part of such teachers
These results are consistent with the findings of the competency committee

AeNsb

Table 4.--Amount of Teaching Experience with Normal Children
Needed by Those Preparing to Teach Maladjusted Pupils l

Teaching experience with normal children

Percent I of personnel checking
each amount

Minimal:
None

44Student teaching only
One to 3 years classroom teaching
More than 3 years classroom teaching

Teachers

4
35
56

4

State4i
11

35
54

Local

47
42
2

Desirable:
None
Student teaching only
One to 3 years classroom teaching
More than 3 years classroom teaching

26
74

11

86
22
76
2

Ideal :

None
Student teaching only
One to 3 years classroom teaching
More than 3 years classroom teaching

5
90
5

92
8

4

5

1 A more detailed presentation of responses, together with the number responding,
may. be found in Appendix C, Table 7, page 77.

2 Percents are based on the number answering in each category. Because of round-
ing off, unit percents may not add to 100.
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THE AMOUNT OF SPECIALIZED
STUDENT TEACHING RECOMMENDED

Identical questions were asked of all three groups regarding the number
of clock hours or practice teaching of socially maladjusted children that
would be considered "minimal," "desirable," and "ideal," for both teachers
with regular school experience and persons with only student teaching of
normal children. The results are given in Graph 1, and in Appendix C,
page 78.

The results for teachers who had regular classroom teaching experience
may be summarized as follows: In their judgment of the "minimal" amount
of specialized practice, a median value approximating 72 clock hours was
given by State and local personnel, 54 clock hours by the teachers. The
median value recommended by State and local personnel moved up to the
165 to 176 clock hour range, as a "desirable" amount, up to 128 clock hours
for the teachers. The "ideal" value was in the 183-227 clock hour range
for all groups.

The median amount recommended for persons having student teaching
only, as rated by the teachers, was 122 dock hours as a "minimum." The
other groups were in agreement with this estimate. The median amount
for "desirable" was 164 clock hours in the judgment of the teachers, but
moved up to the 197-199 clock hour range for the State and local groups:

Graph 1.Amount of Studeni'reachinfg of Maladjusted
Children Needed by Those Preparing to Teach in this Area

Iducatioa Personnel
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The teachers, State and local personnel gave 251 to 260 clock hours as
"ideal" for the group with only student teaching experience. These .are,
of course, arbitrary 4pathematica1 reductions, and are suggestive only.

The geneial cdtcltsion is that all groups believed that supervised student
teaching of maladjusted children is "minimal," "desirable," and "ideal,"
both for teachers with regular classroom experience and for those with only
student teaching experience. All groups, however, thought the amount of
student teaching of the maladjusted could be reduced .if the teacher had
had regular classroom experience.

EVALUATION OF RECENTLY PREPARED
TEACHERS BY STATE

AND LOCAL SUPERVISORY PERSONNSI

An evaluation of the adequacy of preparation of recently graduated
teachers of the socially maladjusted was made by 35 State and 52 local
personnel in terms of the questions listed in Graph 2. The replies were
in terms of "yes," "no," and "undecided." These data were gathered by
means of the inquiry form sent to State and local personnel, and are se-
iented in Graph 2 and in greater detail in Appendix C, Table 9, page 79.

-The first poinr requiring comment is the large promtion of "uncle-
cided" responses, especially on certain questions. These averaged 30 per-
cent for the State and 22 percent for the local groups. It would appear
that neiiher State nor local personnel have definitely decided on the
adequacy of Neparation of current teachers in many aspects of their train;
ing. The second general observation is the rather generally low percent-
age of "yes" responses, a findinR which is, of course,' related to the large
proportion of "undecided" responIes, as well as to the "bo" responies.

State personnel ranked the teachers highest on items which are primarily
classroom or general skills: teaching at the appropriate kvel for each pupil
44),° adequate understanding of child development (2), understanding,
of intelligence testing (12), appropriate use of methods and materials
(6,7), basic orientation to various types of exceptional children (1), de-
veloping and interpreting educational records (9), planning group
activities (5).

The teachers were rated lowest on such items as identifying causes of
social maladjustment (13), knowledge of services by speech, psychological,
and medical clinics (15), knowledge of services offered by other agencies
(14).. These are primarily skills lying in the diagnostic area and in the

I In each case the number in parenthesis refers to the number of the question in
Graph 2.
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Graph 2.Percent of Supervisory Personnel Expressing
Satisfaction With the Preparation of 'Recently

Graduated Teachers of Maladjusted Children

QUZSTIONS
Do Uses* teachers Ntve adequate preparation or
xperience in, and/or adequate unde

1. Basic orientation to the education a/
types al exceptional children?

2. Basic principles al child growth and
ftlopment?

3. Planning a curriculum suited to the individual
neds and group needs al the mils?

4. Ascertaining and teaching at the appropriate
dvelopmental levels al their pupils?

5. Planning with groups of mils so each child
participates according to his ability?

S. Applying teaching methods used in their
specialised area?

7. , ArAziodtaaching aids used in their
area?

S. Supervised student - teaching and observation
la their specialised area?

a. Developing and interpreting educational
records?

10. Interprting educational and psychological
reports and cas histories?

11. Making use al medical
reports?

11. intelligence0 a and achievement

13. I6.Myt causes al social and emotional
1111131101e

14. A= concerned with socially maladjusted
and how to secure their services?

11..1ervices provided for socially maladjusted children
by ve4Wi, psychological, medical and other clinics?

It Classroom teaching with so-called normal
ahildres?
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area of working with other services on a team approach to the problem.
These findingi are worth careful study by teachers, supervisors, and by
those in die field of teacher traiiiing.

The State and local results are not in perk& agreement In the first
place, the local imonnel ranked the teacher systematically somewhat
higher than the State personnel did. Significant differences, however,
appeared on only two items: curriculum planning suited to individual and
group- needs of pupils (3) and identifying causes of social and emotional
maladjustmeiy (13)4. The general trend is similar, nevertheless.

What general conclusions may one draw from these data? State and.
local personnel are not very certain as yet, either of what constitutes com-
petency in this area, or the degree to which the tesichers have attained
competency, or both, if the high percentages of "uncertain" responses mean
anything. The low average perccnt of "yes" responses indicates considev
able dissastisfaction on the part of the supervisory personnel with the
degree to which teachers have been prepared for -what the supervisors
conceive to be their job in the field of the maladjusted child. In any 'case,

this section of the study presents much that is challenging for future
research.

4 For statisticS procedures employed, see Appeudix-C, wee 75.
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Table 5.Professional Preparation and Experience of Teacher
Candidates Most Likely to Succeed

Candi-
date

Program of preparation

.

Percent' of
personnel selecting

each candidate

i
Total State Local

CI A 1-year graduate progtam of specialized pre on
(including student teaching wiih the eotially
adjusted), for experienced regular classroom teach-
ers holding a bachelor's degree in general teacher
education; teaching experience with normal children
only. 76 88 81

F A bachelor's degree in general teacher education, but
no specialised preparation; teaching experience with
normal and socially malatAjusial children. 40 37

B A 1-year graduate program of specialised preparation
cmcluding student teaching with the socially mid-
adjusted), immediately following the completion of
a bachelor's program in general teacher education;

. no teaching experience Irith tiormai or socially mai-
adjusted children.

.

31 37 27 g

A A 4-year undergraduate program of specialised preps-
ration (including student teaching with normal and
socially maladjusted children), no teaching experi-
ence with normal or socially maladjusted children. 21 15 25

D A bachelor's degree in general teacher education, but
no specialised preparation; teaching experience with
normal children only. 5 7 3

E
S

A bachelor's degree in general teacher education. ,(in-
chiding student teaching of normal children); no

4 teaching experience with either normal or socially
tnalacbusied children. 14 1

,

2

1 Percent is based on total number of persons responding to the question as a whole
and adds to more than 100 since each person was allowed to select as many as two
candidates. A total of 100 special educators with some responsibility for the education
of maladjusted children gave opinions: 41 directors and specialists in State depart-
menta and 59 directors and supervisors in local school systems.

2 Letters refer to candidates as originally listed in the inquiry forms. See Appendix
D, page 91.
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EVALUATIONS BY STATE AND LOCAL
PERSONNEL OF BEST

BACKGROUND OF TRAINING AND EXPERIENCE

State and local personnel were asked to choose among six types of back-
ground of training and experience under the question : "Below are the
qualifications of six candidates for positions as teachers of socially mal-
adjusted childrep. In your opinion which two would be the most
likely to succeed?" While not all the possible combinations were listed,
the six deiribed in Table 5 do represent a variety of the more common
combinations among teachers candidates.

Candidate C was favored most, by a wide margin, followed by can-
didate F, B aiid A. Candidates D and E received a negligible number of
votes.

The standard for the most favored candidate (C) is high: one year of
specialized graduate preparation, including student teaching of the socially
maladjusted, a degree in general teacher education, plus experience in
teaching normal children. The second choice (candidate F) yielded
specialized training in favor of teaching experience with normal and socially
maladjusted children. A close third (candidate B) was st person with
one year of specialized graduate preparation in addition to general teacher
preparation but without teaching experience. Graduate specialized training
or a 'considerable amount of teaching experience (each implying additional
maturity) seemed, therefore, to be the elements most favored, since, a for
year specialized program without practical experience ran a rather poor
fourth in the voting.

SUMMARY OFRROFESSIONAL EXPERIENCES IN
. TEACHER PREPARATION

This section of the report suggests three positive findings. The teachers
were especially favorable to being given the opportunity to participate in
case conference analysis, either actively or as observers, as part of their
professional preparation. Both teachers and the supervisory groups favored
supervised student teaching of maladjusted' children. Both groups also
favored experience in regular classroom work with normal children as an
essential part of the preparation of these teacher&

The results, however, reflect in some ways the compara vely unstructured
nature of this geld at the present time. This implies a need for
caution in interpretation of these findings and the need for research
on the problem.

bo



SUMMARY AND HIGHLIGHTS

THE problems of the socially maladjusted and emotionally disturbed
child are rapidly coming to the fore as matters of public concern. Two

trends in particular are receiving attention (1) the need for early dis-
covery and prevention; and (2) the important place community type ser-
vices can take at this stage of the pmblem. The schools are among the
community agencies which should accept a substantial share of respon-
sibility in the program. Preparation of teachers, competent and well
instructed, who can take their rightful place in the schookonununity
program is of paramount importance.

The schools have a serious challenge to meet in dealing with the prob-
lems of children who show signs of "social maladjustment" or "emotional
disturbance." The schools are already recognizing this need in part, though
only in part, through counseling and guidance services. There is still need
for concern, however, for the child who is most seriously out-of-line with
society. There is a real hope that teachers can be adequately trained and
equip* to act as a first line of defense in a program of community
services

Working with these children and helping them to find their own way
back to socially acceptable ways of expressing themselves is a long, laborious
task. It requires infinite patience, persistence and an understanding of
the nature and causes of the child's deviation from the normal. The
teacher in this area needs to have many highly developed competencies if
he is to do a good job. The present report is a preliminary attempt to
define and describe these specialized competencies more clearly.

Such teachers necd to know a great deal about the structure and func-
tion of the psychic equipment of these children in order to be able to deal
with the problems that present themselves in the classroom They need,
for example, to have a subtle understanding that there may be times in

47
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48 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJ USTED

the classroom where "order" is not necessarily the first objective. Since
disorder is very often an expretsion of dissatisfaction and discomfort, it is
useless to try and "control" it without getting at the basis for it. But that
requires special insight and understanding. °The basic problem, there-
fore, is one of personality in which ihere are unresolved inner conflicts
which the teacher strives to understand in order to help the child in his
personal, adjustment.

These teachers need to have specific technical competencies of various
kinds. They need to have an adequate ,knowledge of basic physical and
psychological needs. They need to be able to interpret records and reports
of other professional workers, and to be able to make evaluations of tests
and other data. They need to be able to distinguish between maladjust-
ment and such conditions as mental retardation.

There seems to be general agreement that the teachers of the emotAally
disturbed and socially maladjusted need to be thoroughly grOunded in
the curricukim and methods of teaching designed for the normal pupil.
On this foundation, they must develop and individualize a curriculum
which grows out of the needs and everyday problems of these boys and
girls. _ Learning experiences should be provided in terms of the individ-
uality of the child; not in terms of arbitrary standards of achievement set
for all children, but at the level of each child's own aspirations and readi-
nesses. Teachers are needed who have the skill to develop a flexible,
pupil-centered, rather than merely a subject-centered! curriculum. Skill
are needed in utilizing the entire environment and in tailoring a wide
variety of materials, methods, time scheduies, and space arrangepents to
meet changing needs. These teachers must also be well-trdined in the
utilization of remedial teaching techniques. They must understand that
failure to learn is frequently one of the responses related to emotional dis-
turbance. They also need to understand, theoncept of readiness for
learning in the normal as well as the disturbed child. They should be
able to understand the meaning of a learning disability to the child as
it might relate to his adjustment problem.

EmotionallY disturbed and socially maladjusted children have become the
concern of groups of experts who are especially trained to deal with prob-
lems of disturbance and malidjustment. These include the professions
which specialize in the understanding and treatment of personality diffi-
culties: psychiatrists, psychologists,' social workers and their allies. In-
evitably there will be a group of children who will require the services of
other skilled personnel with whom the ,teacher in this area must cooperate.
. The ability ir.o work with parents and professional colleagues in other
disciplines is, therefore, of paramount importance. .An understanding of
the function and work of these other professions is needed. The teacher
must be able to gan and execute a program in collaboration with others,

,
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§tIMMARY AND HIGHLIGHTS 49

to interpret the meaning of educational experiences to workers in the other
professions, and to modify his educatitinal procaiures when this becomes
necessary for treatment purposes.

This sttidy also suggests that the teacher hive a knowledge of the .gen-
eral procedures. in individual counseling, play therapy, role-playing and
psychodrama, especially for the human relations values and skills which
inhem in both individual and group situations. Manipulative activities,
need to become an .integral pal; of the classroom activities at the practical
level, thus providing opportunity for forming frien444519r enjoying
legitimate adventures, for service to others and for acquiring artily-

The heavy emphasis on skills as well as understandings in this report
underlines the need fix providing observation and practical experiences
for students at the college level. It is difficult to conceive how effective
teachers can be prepared without a wide variety of student teaching exPe--

ence, supplemented by ,carefully selected in-service training experiences
which give a practical formulation and meaning to concepts taught in
courses. In this connection there is a real need for much closek coordina-
ion betweerf teacher training institutions and special schools and clinics in
the interchange of ideas, in providing opportunities for observation, as
well as practical experience.

Whether this can be done in four years of preparation is still a deletable
issue. Since the data appear to endorse study and experience in regular
school teaching, plus specialization for the development of certain specific
ccmpetencies, it may well be that five years of higher education plus teach-
ing experience will be required.

As has been pointed out in other publications in this series, this inalyt-
ical kit kdown of competencies by no means implies that any of them
fun* s.:4; -independently of the others in the daily wark of the classroom.
Indeed, the ability of the teacher to integrate all these competencies in
relation to each child's needs at any time, may well be the ultimate test
of his real competence as a teacher.

Nevertheless, there are times when it is helpful to fractionize this all-
round competence into its component aspects f9r study. Examples are: in
the teacher's self-appraisal, in planning Rather preparation, in planning
sequences in teacher preparation.

This integration of skills into a functioning whole is crucial in the area
of the socially and emotionally maladjusted. In professional preparation,
this is where internship, supervised student teaching, and clinical experi-
ence fit into the picture. It is reassuring to find this theme repeated so
strongly in this, as well as in other studies in this series.

The most important implication of this report is that an adequately pre-
pared teacher of emotipnally disturbed and socially maladjusted children
could contribute much in his own right as well as cooperate effectively with

.,
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the other disciplines involved, tbward the end of rendering better service to
these particular children and youth. A closely related implication is the
urgent need to assess carefully the working conditions in the scbool under
which these teachers can be expected to function successfully. The find-
ings, preliminary though they may be, should be of interest to the teachers
themselves, to college personnel engaged in preparation of teachers, to school

mums and supervisors, and to members of allied professions whk
look to the teacher ,as one member of the team.

SUGGESTIONS FOR FURTHER INVESTIGATION

Lack of tested 14ow1edge constitutes one of the major handicaps under
which the teacher must work today in dealing with socially and emotionally
nialadjusted youngsters. The wide gulf of ignorance that surrounds the
education and treatment of disturbed children needs to be filled in if we
are to improve present practice& This calls for cooperative *effort cm the
pan of many different *rkers from varied disciplines, all working toward
more adequaterinformation in this critical ,field.
1. Extension of the sampling of persons to cover a wider variety d

professionally trained personnel who work with maladjusted children
is needed. These groups might include teachers of special classes,
instructors in detention centers, workers in training scbools for the
delinquent, adjustment teachers, as well as teacher-workers in other
settizigs. A check should be made or any pattern of proficiencies that
is unique to these various settings. The Competency Committee has

/indieated, for example, that there may be some unique demands made
on the teacher working in a residential school or center. If special
job requirements can _be specified, effective adaptations can be made
more ieadily In teacher training.

2. Directors and staffs in colleges and um mities which offer courses of
study for teacher preparation in the drea of the socially and emo-
tiona y maladjusted woulfit find it profitable- t6 examine their course
objectives, methods, and materials in the light of the proficiencies
which aie necessary and- valuable on the job.

3. Certification requirements in the various States should be checkedalit the competpcies reported as having a very high priority. Do
the-courses and areas named in the certification requirements ade-
quately cover these competencies?

4. Studies should be made about the kinds and varieties of experiences
which should be provided the student in training in the "practicums
phase of his preparation for teaching.

5. 'An urgent need exists to explore the meaning of any differences in
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the teacher's role as a teacher and his role as a therai)ist. How much
overlapping is there in these two roles? .Beyond what point should a
teacher not venture even under the aegis of "instructional therapy?"
A study needs to be made of the use of instructional personnel where
special service -Assistance is not available.. This should include such
considerations as the teacher's administr4ion of various tests and in-
stTuments, his visitation of the homes 'of pupils, or counseling work
with paremts.
How can reader interests and reader comPetencies among special
teachers be developed so that implications of recent research findings
for the improvement of classmom practices can be diffused into more
schools? What are the implications for in-service training and for
college programs of the teachers' rather low estimate of their need
research reading and applications? r)

8. Presently the list of ccangetencies lays claim to validity on the buis
of expertness of the Competency Committee and. the teaching per-
sonnel who gave opinions concerning the relative importance of the

competencies. The validity of this procedure needs to be
ned further.

Further study of the working conditions in the school, under which
these teachers can function successfully, is imperative.

6.
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THE TEACHER COMPETENCIES
CHECK LIST

to

.1' SING the two sources of data, the report of the Competency Com-L mittee and the opinions of the superior. teacher respondents, a list of
teacher competencies was These were first translated into
behavioral statements. The3i were next sorted into categories using the
following headings: Knowing the Child; Curriculum: Materials and
Methods; Testing and Test information; Guidance; The Teacher As a
Professional Team Worker, Parent and Public Relations; and The Teacher
as aPerson. The items were checked for overlapping and duplication and
arranged in a logical sequence. The intent, was to produce an observation
instrument. that would serve as a first step toward a practical guide for self-
appraisal. Its validity rests upon the expertness of the Competency Com-
mittee ind the quality of the teacher s -It is hoped that this,
report may stimulate further research effort in order to establish the validity
sand reliability of this observation tool. Preliminary tryouts of the list have
beep made in two teacher preparation centers, and it was well received by
the teachers and institutions involved

4 CHECK LIST OF SPECIALIZED JOB
COMPETENCIES FOR TEACHERS WHO
WORK 'WITH MALAJUSTED CHILDREN

Directions: Read each item carefully. Then consider your own everyday
work performance. If the behavior description fits you, write a + in
the space provid if your own work performance does not show this type

1 This check list was contributed by Dr. William C, Kvaraceus.
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TEACHER COMPETENCIES CHECK LIST 53

or level of competency, write in the space; if the item is irrelevant, am-
biguous, or if you cannot honestly evaluate yourself, write ? in the space.

You may find it profitable to invite your own supervisor or principal to
rate you and to compare your own estimates with those of a competent
outside observer who has seen you perform on the job. Only through
honest and objective self-appraisal can the teacher expect to improve his
professional competencies.

'Because of the length of the check list, it would be a good idea to ci9
your self-evaluation in several sittings rather than in one long sessionm

In analyzing your own results, as well as the ratings by others, it inay
be helpful to know the source of the items as *ell as the degree of im-
portance which the teachers placed on those competencies takeh from their
rating list. The following abbreviations have been used after each item in
the check list for this purpose:

T: indicates that the. item was derived from the list of competencies
rated by teachers; T-1, for example, indicates that it *as first
in rank order of importance according to the rating oPteachers

'1/4-10in this study
C: indicates that the item was derived from the Competency Com-

mittee Report
C-res: indicates that the Competency Committee considered this to

be of particulai significance for those working in residential
centers

=10.1111

=111111111111111110

Knowing The Child
1.

1. Demonstrate an appreciation and a working knowledge of the education
and psychology of various types of exceptional children? (T-26)

2. Take cognizance of the different methods of rearing in special (different)
cultures with due reference to the relationship between rearing and per
sonality formation (i.e., work of Mead, Malinowsich Benedict)? (C and
T-88)

3. Show a working knowledge of the mores and modes of living of different
social and-cultural groups in the United States? (T2-79)-

4. Make effective use of my understanding of the basic human physical and
psychological needs? (T-7)

5. Show sensitivity toward the etiological factors in their complexity and
view the present maladjustment as a purposeful, need- . anxiety-
avoiding behavior arising from pathological interpersonalitxperiences?
(Cres)

6. Recognize behavior as a symptom of underlying conditions and the result
of a sequence of events in the lives of the children? (C and T -16-47)

7. Make use of research related to need frustration and resultant behavior?
(T-47) 4

.
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54 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

-- 8. Seek out the underlying motive behind the manifest behavior and refrain
from merely judging unusual behavior? (C)

9. Show sensitivity toward the significance of ipositive and negative environ.
mental factors which have contributed or may be contributing to mai-
adjustment? (These include physical conditions such as illness, accidents,
physical handicaps, pre-natal conditions, emotional factors.) (C)

10. Study and make use of socio-economic status information and home and
community conditions as they affects the maladjusted pupil's attitude and
behavior? (T-23) .

11. Recognize the differencei betwben maladjustments which reflect economic
deprivation and culttuil dictations and those maladjustments which result
from inadequate inter-personal experiences and poor menial hygiene? (C)

12. Reveal a working knowledge of the causes, incidence, characteristics, and
treatment of juvenile delinquency? (TL-33)

13. Have a working knowledge of the causes of truancy, as revealed in un-
suitable curriculum, home and community facton? (T-29)-- 14. Make effective use of my knowledge of the problems of children who are
adopted, in foster homes, and who have had early life institutional
experiences? (Cres)

15. Show understanding of the special emotional problems of minority groups
with whom I work? (Cres)

16. Show a high degree of sensitivity to any special values inherent in the
contemporary adolescent culture as they relate to my particular work? (C)

17. Differentiate between maladjustment and mental retardation? (T-4)
18. Demonstrate a working knowledge of adjustment (defense) mechanisms,

such as projection, rationalization, compensation, introjection, conversion,
and displacement? (T-35)

19. Show a working knowlege of such behavior as temper tantrums, stealing,
enuresis, and nail biting? (T-12)

20. Show a working knowledge of the psychoses, such as schizophrenia,
paranoia, and manic-depressive? (T-78)

21. Have a working knowledge of psychological dynamics of various diagnostic
categories, such as character disorders, neuroses, schizophrenia? (Cres)

22. Have a working knowledge of psychoneurotic behavior disorders, such as
neurasthenia, hysteria, anxiety neurosis, and hypochondria? (T-70)

23. Demonstrate a working knowledge of transference behavior as a stereotyped
pattern having a dynamic content which is not reactive to the present?
(Cres)

--- 24. Reveal an effective understanding of the significance and causes of failure
to learn, and the meaning of learning disability to the child? (C)

25. Read and make interpretations from case swards and histories) (C and
T-11)

26. Maintain individual reports as well as group process records? (Cres)

Curriculum: Materials And Methods

1. Apply modern concepts relating to social maladjustments and emotional
disturbances? (C)

2. Make effective appeals to the healthy aspirations of the child while accept-
ing him u he is? (Cres)

----
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3. Show an awareness of the contribution that can be made to good personality
development by an informal classroom atmosphere in which pupils have
their interests reflected through their own handwork and pets? (T-19)

4. Foster the social responsibility of maladjusted pupils by promoting whole-
some social participation and relations? (T-8)

5. Utilize social techniques which make it possible to provide individual free-
dom and maintain social control? (Such social techniques should be the
means of gaining insight into needs and desires and at the same time
feel out the concerns which are of gfeatest importance to the group.) (C)

6. Make effective use of the information of interaction among maladjusted
children (the characteristics of an aggregate, a group, a mob)? (Cres)

7. Provide classroom opportunities for forming friendships, for engag;ing in
legitimate adventures, for service to others, and for acquiring skills which
have direct bearing on the immediate needs of youth? (C)

8. Adapt techniques to classroom situations for relieving tensions and pro-
moting good mental health? (T-1)

9. Implement my knowledge of the differences between normal and ibnormal
behavior at various age levels? (T-22)

10. Show ingenuity in providing opportunities for personal and social adjust-
ments within the group? (C)

11. Establish "limits" of social control (neither over-restrictive nor over-
protective)? (1-31)

12. Exert external social control when necessary? (T-53)
13. Utilize research findings related to why pupils "like" and "dislike"

teachers? (T-62)
14 Demonstrate a working knowledge of the curriculum and methods of teach-

ing the normal pupil? (T-59)
15. Demonstrate a knowledge of the curriculum and methods of teaching at

the elementary level? (T-56)
16. Demonstrate a knowledge and understanding of the curriculum and methods

of teaching at the secondary level? (T-87)
17. Show a working knowledge of the legal framework within which provisions

for educating these children are made? (These include regulations re-
lating to school attendance, transfer to special schools, welfare services,
the functioning of courts, and other enforeement agencies and programs
of youth organizations.) (C)

18. Reveal a working knowledge of the different types of programs (regular
class, special class, teacher-counselor, residential school) for the educa-
tion of the maladjusted, and their strait and weaknesses? (T-38)

19. Know the curriculum and methods teaching the mentally retarded
pupil? (T-43)

20. Show a working knowledge of the reference materials and professional
literature on the education and care of the maladjusted? (T-64)

21. Develop a pupikentered rather than a subject-centered curriculum based
on individual interests, abilities, and needs? (T-6)

22 Take advantage of flexibility of school programs and schedules to permit
individual adjustment and development? (T-3)

23. Tailor individual methods, materials, time schedules, space arrangements,
teacher role, and grouping in accordance with the major needs of the
child, as determined by clinical study? (Cres)

24. Uncover informally special talents and interests? (T-24)
25. Develop an individual curriculum whkh grows out of the needs and every-
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,

day problems of these boys and girls? (Since there no attempt
made to assign particular activities to certain grades, the er's role
will be similar to that of a tutor, planning for eich child within the
group. A knowledge of the experiences of the total education prograzi
is needed so as to select the content which is most important and which
should receive major emphasis.) (C)

26. Use effectively therapeutic tutoring? (Cres) .

27. Adapt the program to the ability of the brightest and the dullest and yet
keep within the maturity and interest levels of each chiki? (C)

28. Provide advantageous experiences in which pupils can be successful? (T-2)
29. Use a wide variety of media and find that appropriate media which is

significant to the child, allowing for a sublimation of energies and a
growing sense of achievement? (Cres)

30. Avoid identical, stereotyped demands on maladjusted pupils? (T-13)
31. Recognize that these children often have serious emotional blocks to their

learning ence follow the occupational point of *view, including aspects
of hom ei Idng and manual art skills on a practical level? (C)

32. Give evidence of knowing how to help the child who is having. trouble
because of failure to learn. (C)

33. Put to effective use my understanding of learning failures as a response
related to the emotional disturbance? (This includes the awareness of
the function of learning gvoidance and the types of functional distortions
in perception and cOgnition reflecting emotional problems; therapeutic
tutoring; the basis of various clinical tests which aid in diagnosing pat-
terns of thinking defects in perception and cognition, organicity., processes
involved in critical thinking; the continuum between concrete sensory
experiences and abstract conceptual knowledge; the concept of readiness
for learning in both the normal as ve.11 as the disturbed child.) (Cres)-- 34. Use effectively remedial reading techniques? (T-54)

d'e 35. Lead pupils to healthy time activities? (T-15) '

'36. Prtvide experiences for maladjusted pupils in health education? (T-36)
37. Provide experiences for maladjusted pupils ir+physkal education? (T-21)
38. Offer experiences for maladjusted pupils in rts and crafts? (T-51)
39. Provide experience for maladjusted pupils' in industrial arts? (T.52)
40. Offer experience for maladjusted pupils in fine arts? (T-60)
41. Plan experiences for maladjusted pupils in music? (T-50)
42. Offer experiences for maladjusted pupils in domestic arts? (T-69)
43. Plan experiences for maladjusted pupils in dramatic arts? (T-67)
44. Use a broad range of community resources (people, places, thinp) in

teaching the maladjusted? (T-32)
45. Procure, adapt, and use educational materials including audio- aids

for increasing teaching efficiency and for ,appeal? (T-42)
46. Know how to operate amplifiers, record players, filmstrip projectors, and

''other audiovisual aids? (T-73)

.1.11.M.M.11~1

Testing And Ttst Information
1. Make interpretations from medical (including psychiatric) repoFts? (T-27)
2. Make interpretations from psychological reports? (T-14)
3. Use the information received from psychological and pstchiatric sources

as a basis for guiding learning experience? (C),
4. Use the interpreted results of individual tests of mental ability? (r-20)

41111.1
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5. Administer individual verbal and performance tests of mental ability, Revised
Stanford-Binet, Grace Arthur point scale? (T-83)

6. Administer and use group intelligence tests? (T-85)
7. Devise informal tests of achievement? (T-76)
8. Administer standardized group achievement tests? (T-75)
9. Mminister individual diagnostic tests of arithmetk and reading disability?

(T-61)
10. Use the interpreted results of individual diagnostic tests of arithmetic and

reading &ability? (T-25)
11. Administer social maturity scales? (T-80)
12. Mminister and use sociometric tests including sociograms and "Guess Who"

tests? (T-8))
13. Administer group tests of personality and social and emotional adjustment?

(T-84)
14. Administer group interest and special aptitude tests? (T-82)
15. Make and keep anecdotal reports? (C and T-46)
16. Use the interpreted results of projective tests? (T-41)
17. Administer projective tests, such as Rotwhach, Szondi, and Thematic

Apperception tests? (T-86)
18. Apply individual diagnostic and teaching techniques, not in terms of what

would like the child to achieve but in terms of the child's own
aspirations and abilities? (C)

Guidance

I. Possess special understanding of the principles of mental health, more than
is usually required by the regulat classroom teacher? (C)

2. Demonstrate a treatment point of view with an understanding of the
processes by which mental health is restored to disturbed children?
(Cres)

3. Demonstrate an understanding of resident treatment and such concepts as
milieu therapy, spot therapy, psychothirapy, environmental therapy, and
group therapy? (Cres)

4. Have a working knowledge of the variety of roles I am capable of assuming
in response to the trestiment children? (Cres)

5. Accept the role of the parent figure? 63) /
6. Make effective use of my understan g of the treatment potential, and

the variables in the learning-teaching situation? (Adult role, peer con-
stellate:, media, space-time arrangement, methods, and in what manna
the coininued use of the factors in the teaching-learning situation may
contribute to treatment) (Cres)

7. Show general understandini of procedures used in individual counseling,
such as psychoanalysis, play therapy, and psychodrama? (TL-58)

8. Guide the learning experiences of the maladjusted child by making effec-
tive use of my knowledge of guidance, testing and measuremei2t, inter-
preting case records, and diagnostic and remedial techniques? (C)

9. Utilize the entire envimnment to channelize the release of the child's' energy
in positive acts? (Cres)

10. Develop self-imposed social controls within th pupth (C and T-9)
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58 MACHERS OF OCIALLY Am? EMOTIONALLY MALADJUSTED

. 11. Provide reality-Oriented counseling around adjiistment problems while avoid-
ing psychotherapy unless there hu been some plan for on-the-spot psycho.
therapy? (Cres)

12. Counsel maladjusted pupiltregar4ing thel educational problems? (T-44)
13. Counsel maladjusted pupils regaiaing their vocational problems and life

, goals? ,(T-39)
14. Show a knowledge of methock and practices of occupational placement

and post-school follow-up? (T-72)
15. Utilize research findings related to causes of "drop-outs" from school?

(T-71)
16. Counsel maladjusted pupils regarding their personal attitudes? (T-5)
17. Counsel maladjusted pupils regarding" their social problems? (T-10)
18. Offer intensive therapeutic counseling? (T-74)
19. Develop and use cumulative educational records on individual maladjusted

pupils? (T-49)

The Teacher As A Professional Team Worker

1. Have knowledge of children's physical, emotional, and mental growth and
deve1opment4hich will enable me to collaborate with the medical,
psychiatric, oological, and social Work professions? (C)

2. Make effective use of my knowledge of the functions of detention centeri,
training schools, and the history of child ..care and protective agencies?
(Cres)

3. Show a working knowledge of the function and activitiei of the clinical
psychologist, psychiatrist, psycboanalyst, psychiatric case worker; family
counielor, social group worker, cottage parent, and' vocational co
(Cres)- 4. Make effective use of my knowledge of the nature and the function of
child guidance clinics and child study homes so that in the event the
child attends the community clay school while undergoing study, I can
work more closely with the therapeutic team? (C)

5. Demonstrate a sensitivity to and a working knowledge of the many facets
of the institutions' organization which can serve the child's net'xis?
(Cres)

6. Establish and maintain good working relationships with other professional
workers such as social workers and psychological personnel? (T-18)

7. Synthesize and coordinate classroom practices and instruction in accordance
with the general organizational structure including cottage parents, ream
tion leaders, az0 plant supervisors, always using the classroom as an
integral part of the whole program? (Cres)

8. Make effective use of my knowledge or understanding of sources of atid
services offered by non-school organizations such as mitts; churches,
recreational clubs, police, and welfare agencies? (T-40)

9. Make effective use of the provisions for the severely socially =Adjusted
under acisttng Federal, State, al4 local laws and repilations pertaining
to iducation of these children? (T-48)
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10. Make effective use of the provisions -for the severely socially maladjusted
under existing Federal, State, and load laws and regulations pertaining to
juvenile delinquency and probation? (T-45)

11. Utilize the pro;isions available for the severely socially maladjusted under
existing Federal, State, and local laws and regulations pertaining to
vocational training programs? (T-65)-- 12. Cooperate with, vocational rehabilitati.on agencies in helpinf the malad-
justed youth toward occupational adjustment? (T-57)

13. Function as a member of a treatment team?

14. Participate in the treatment program in collaboration with clinical and
cottage personnel? (Cres)

15. Remain free from any involvement with the parents of the child clinically
tribtated unless this is on a planned ,basis decided upon by clinical con-
ferences? (Cres)

16. Refer back to the clinical staff those parents whose child is in a clinical or
institutional center? (Cres)

17. Make interpretations from reports of social workers? (T-30)
18. Make sensitive and perceptive observations and communicate these to other

colleagues? (Cres)
19. Help solve the communication problems involved in integrating the various

professional services? (Cres)
20. -Keep in touch with the purposes, services, and locations of national organ-

izations concerned with the education or general welfare of the mal-
adAisted such as the International Council for Exceptional Children and
the National Association of School *Social "Workers? (T-77)

....
111111111

Parent And Publk Relations

1. have a working knowledge of my own legal status and my-relation to gthe
institution or agen,cy which is "in loco parentis" to the child? (Cres)

2. Interpret special educational programs for, and the problems of, maladjusted
pupils to the general public, regular school personnel,' and non-professional
school worker? (T-37)

3. Interpret the meaning of educvional experiences of the maladjusted to,
workers in other professions? (C)

4. Contribute to community leadership in establishing on educational program
for Maladjusted pupils? (T-55)

5. Assist parents in getting factual informAtion from clinics and agencies so
that they can better face the social and emotianal problems arising from
having a maladjusted chili in the family? (T-54)

6. Work with disturbed parents without becoming pelsonally involved'.?
(Respond to 'parent's in a manner that is neither morbid nor over-
sentimental; respond to the total probtin in an objective manna.) 1(C)

7. Work with normal children in helping diem accept the maladjusted?
(T-66)

nopo.6.
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60 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTEDA)

The Teacher As A Person

1. Define and maintain my role as 'a teacher? (C)
2. Serve society willingly, meeting my own needs constructively through ses-

vice to others in a socially approved manna? (C)
3., Reveal a normal range of human contacts outside the daily task of working

with problem cQdren? (C)
4. Have a background of successful intimate living with youth over a period

of yean? (C)
5. Show a strong inherent interest in youth? (C)
6. Demonstrate faith in the ability of children to change? (Cres)
7. Demonstrate constantly innate tact and infinite patience to deal with tht

problems of maladjusted youth? (C)
8. Demonstrate in mr own personal adjustments emotional maturity and

stability, thus teaching more by example than by precept? (C)
9. Have a working and adjustive knowledge of my own needs, and motivations,

difficulties, and motional problems? (Cres)
10. Show an awarenesi of my own limitations and idiosyncrasies? (C)

---- 11. Demonstrate freidom from a tlriving need o be liked° by all my
students? (C)

12. Accept negative hostile behavior? (C),.
--- 13. Dtmonstrate a high capability of ffibsorbing all the negative hostile behavior

of the student population? (Cres)
14. 'Tolerate anti-social behavior partkularly, when it is directed toward

authority? (T-28)
15. Show willingness to follow through and maintain continuous contact with

the problems of each child? (C4 _

16. Distinguishwbetween the child and his behavior, rejecting behavior without
rejecting the child? (C)

17. Work within my own limits and without personal guilt refer those prob.
Ions I cannot solve to experts? (C)

18. Reveal good physical health and endurance? (C)
19. Demongrate 'iritality, enthusiasm, ability to absorb strain, emotional energy

and resiliency, high frustration threshold, enduiance (Cres)
20. Demonstrate good judgment, a sense of humor, the ability to place people

ande events in proper perspective, adaptability and Rexikility of'
mind? (C)

21 Reveal through my daily work and sooFial contacts the following tehavior
characteristics: resourcefulness, daring, creativity., MI txperiencec em-
pathy with different types of personalities, lack of vicarious satisfaction
through the anti-social feelingt, mad s vior of others; healthy curiosity;
maturity, satistaction f personal I:" freedom from distorted satisfac-
tions; sense of firopo 'on, %virtu acceptance of others, 'non-authoritariafr
ism, stability, freedom frm itmreasonable anxieties, sensitiveness without
irritability, toughtiess without callousness; lack of negative response to

k &Ike, awueness, unblocked in perception, conception, expression; self-
acceptance of tny limits and capacities? (Cres)
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SOME WAYS IN WHICH TO USE
THE CHEcK LIST

This check list of specialized job competencies for teachers who work
with maladjusted children can be used by many different groups and for a
wide variety of purposes in the improvement of the education and treat-
ment of the emotionally-socially. maladjusted.

In view of the fact that this comprehensive statement- of teacher pro-
ficiencies represents a rather functional "job description," it could be used
effectively by guidance personnel who are in touch with young people
rn3king occupational choices. The student who contemplates entry into
the teaching world of work may find in these job behavior items a descrip-

- tive statement of the kind, of special tasks, responsibilities, and duties that
mark a teacher of the maladjusted from the teacher in the regular
classroom.

The administrator and supervisor who are directly charged with em-
ployment of personnel and in-service training will find many uses- in the
check list. The kind of person as well as his specific professional rquip-
ment are described. The check list can also serve the administrator and
supervisor as an observation tool. Watching the teacher at his difficult
task can be a diffused and therefore profitless experience. With the aid
of the check list, systematic observations can be made. Conferences based
upon the observation of the teacher on the lob as compared with the
teacher's own self-appraisal 'on this inventory can be productive of much
teacher growth and improvement

Young people who have already entered a"teacher-training program and
who\Akt faced with practical questions of prograrra planning and course
selection can find in the check list a device that will indicate gaps in pro-
fessional preparation and work experience. In addition, the individual
whp contemplates working in a resi'clential center will find in die check
list those proficiencies which were noted as somewhat unique to the work
demands of such a setting.

Careful and comprehensive self-appraisal is the first step in the process
of professional improvement Teachers on the job need, periodically, to
inventory their own proficiencies. The check list can serve as a tool in
this first step toward continuous growth and -improvement.

Many special schools) classes, and institutions which enroll the socially-
emotionally maladjusted strive to improve Ole curriculum offerings and
school experiences of these children. Committees will find many concrete
suggestions here.
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62 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

Improvement of programs of special education frequently must await
increase of-knowledge of desirable or proven practices in dealing with
the maladjusted. The check list of teacher competencies itself constitutes
such a research effort; it needs further research as to its reliability and
validity; it may also serve as a much needed instrument in other research.
designs.
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APPENDIX AOffice of Education Study "Qualification
And Preparation of Teachers Of Exceptional Children"

This broad stu4y on the teachers of exceptional children was undertaken
by the Office of Education in collaboration with many leaders in special
education from all parts of the Nation, wA the special help of the Asso-
ciation for the Aid of Crippled Children, of New York City. It was di-
rected by a member of the Office of Education staff, who was counseled by
two committees.' One was an Office of &location Policy Committee, whose
function it was to assist the director in management and personnel aspects
of the study. The other was a National Advisor), Committee of leaders in
special education from various parts of the United States; it was the func-
tion of this group to help identify the problems, to assist in the develop-
ment of the design of the study, and otherwise to facilitafe the project.
The study also had 'the counsel of a number of consultants who reviewed
written, material and made suggestions on personnel and procedures. (A
complete list of these committee members and consultants appears on
pages iiiiv.)

theThe general purpose of study was to learn more about the qualifi-
cation, distinctive competencies, ancl specialized preparation needed by
teachers of handicapped and gifted pupils. The term "teachers" was in-
terpreted broadly to mean not only classroom instructors of the various types
of exceptional children, but also directors and specialists in #tate and local
school systems and professors of special 'education in colleges and univer-
shies. A separate study was made of the qualifications and preparation
n .4:ad by teacher of children who are: (1) blind, (2) crippled, (3) deaf,
(4) gifted, (5) hard of hearing, (6) mentally retirded, (7) partially seeing,
(8) socially and emqtionally maladjusted, (9) speech handicapped, or
(10) handicapped by special health conditions such as rheumatic fever.
Separate studies were also made of special education administative and
supervisory personnel in State departments of education (11), and in
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64 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

central offices e6f local school systems (12). Still anAher study (13) wasmade of instructors in colleges and universities preparing teachers of excep
tional children. Thus, incorporated into the brqad project were 13 smaller
studies.

Two techniques were used to gather data on the qualification and pre-paration need by special education perfmnel. One was the use of a
series of inquiry forms, the other was the formation of committees to iubmit
statements describing kiesirable competencies. 'plan of the study aho
provided for conferences where practical and possible.

Through the series of inquiry forms, facm and opinions were collected
from superior teachers in each of the 1.0 areas of exceptionality listed above,
as well as from directors and supervisors of spmial education in State and
local school systems and from college instructors of special education. Ilv
means of these questionnaires, the 13 groups of special education personnel
had Opportunity to express their views oh the distinctive skills, corn
petencies and experiences which thev consider basic for special educators.
Through the inquiry forms, status information was also gathered on State
certification requirements for teachers of exceptional children, and on
existing teacher-education programs for ,the preparation of these teachers.

Through the committee technique, leports were prepared on the distinc-
tive-competencies required 'by educatomin areas paralleling those studied
through inquiry forms. There were 13 such committecs in all. The
names of these members were proposed by the Ngional Committte, 'and
the chairmen weir appointed by the Commissioner of Education. Insofaras possible, committees were composed of from 6 to 12 leading educators in
their area of interest who had engaged in college teachipg, had held
supervisory positions in State or local school systems, and had classroom
teaching experience witb exceptional children.

Three major conferences on the study were called. In September 1952,
private agencies interested in ,gifted and handicapped children met withthe Office of Education staff and-the National Committee. In March
1953, the Commissioner of Education called a 3-day confersnce of the
13 committees preparing reports on the distinctive competencies required
by special educators. Working papers incorporating all data collected were
presented, reviewed, and modified at a week-long work conference con-
vened. in Washington in October 1954. The occasion provided opportunityfor a free exchange of views and for analysis and interpretation of data.

The findings coming from this study, Qualification and Preparation of
Teachers of Exceptional Children, represent the opinions of approximately
2,000 people rather than th% point of view of a single individual or agency.It is hoped they swill contribute effectively toward the goal of increasingthe number of educators competent to teach our exceptional children.
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APPENDIX B--Information About The 75 Teachers OfMaladjusted Chi ldrol Who Participated In The Study

THE design of the study called for MO s'uperior classroom teachers of
'socially or emotionally maladjusted children to supply facts and

opinions throv,h an extensive inquiry form. An effort was made to secure
a representative sampling of superior teacher's throughout the Nation by
establishing a quota for each State and by providing guidelines for the
selection of teachers within each State. State quotas were established withthe help of the Research and Statistical Standards Branch of the U.S.
Office of Education. Among the factors considered in establishing the
quotas were child population and number of pupils enrolled in special
education facilities for the maladjusted in the State. Guidelines for the
selection of superior teachers were prepared with the help of the National
Advisory Committee. They specified: (1) that teachers be currently em-
ployed as classroom teachers and that they be superior in the opinion of
their supervisors; (2) that they have specialized preparation for teaching
socially and emotionally maladjusted children; (3) that, insofar as possible,
teachers be chosen so that about half of the number would have received
their specialized professional preparation before January 1, 1946, and the
other half after that date; and (4) that the selection be made as widely as
possible from various types of teadiing situations, such as urban and rural
centers, public and private schools.

In order to obtain at least 100 completed inquiry forms from teachers
whq would .meet the criteria set by the study, it was decided to compile a
list kf approximately 200 teachers. State departments of education sub-
mined the names and addresses of only 147 teachers of socially maladjusted
children. Inquiry forms were sent to all of these; 89 forms were completed
and returned. Eleyen -respondents did not meet. the criteria set forth in
the guidelines and three returned their forms too late to be included. This

65

I



0

66 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

left 75 inquiry fiih which were considered usable by the Office of
Education.

The reader may want to know something about the school situations in
which the 75 participating teachers of the socially maladjusted were em-
ployed, as well their professional training. Backgrotmd information is
presented here, but should be interpreted with extreme caution. It is not
intended that it should have any program implications, since it was, not
within the scope of this project to study programs for the education of
socially maladjusted children. This information is preeinted solely because
opinions reported in this bulletin can sometimes be more accurately inter-
preted in the light of the school situations in which the contributing
teachers were employed, the age-group with which they were working, or
their own professional preparation.

Table 1.--Tyrie of School Organization in Which the 7 5 Participatinvg
Teachers of Socially Maladjusted Children Were Working'

Type of organization

Tekcher-counselor serving individual maladjusted childrelP
and youths, making home visits, and serving as a consultant
to regular teachers

.

Classroom teacher, in a special day school solely for socially
wialadjusted children and youths

Classroom teacher in a center of two or more special classes
for maladjusted children and youths in a regular.day school
or classroom facher of a single special class for malad-
justed children and youths in a regular day school

ClAssroom teacher /in a residential school foe, maladjusted
children apd youthi .

Classroom teacher in a psychiatric hogpital
PP \..

1.

Number of
teachers

75

17

17

22

15
4

Percent of
teachers

6

23

23

29

20
5
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Total'
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Table 2.Chronological Age of Pupils Taught by the Participating
Teachers

4

Age

LOWER LIMIT
Total.. .. . .. OOOOOOOO

4-6 ..... OOOOO OOOOO O

7-9. SS.... .0 7

10-1 2 00006.0 O 646...0.6
1

, 13-15 . O S.

er....... OOOOO S..... OOOOOO O

No info tion 6

UPPER LIMIT
, Total.. . . .

. O

7-9

10-12..

13-15 I.

16 or over... .

No infómation.. .

A dr OOOOOOOOOOOOOO .

AVERAGE

4-6.........

7-9 A

10-12. 1

13 -15..... t

\ .

b. 16 or over ... .,.,,

No information.. . . . . .. .

,

Naber of
teachers

Percent di
teachers

4

75
.

100

11 15

20 27

2* 32
1 18 24

1 1

1 1

75 100

0 0
1 1

10 13

19 ' 26
44 59

1 1

75 4 100

0 0

6 . 8

24 32
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Table 3.Specialized Preparation of Participating Teachers, by Type
of Program

Prograp{
Number of Percent of

teachers teachers

Total
0

Graduate
UndergraSiate
Residential (no credit)
In-service (no credit)
No specialized preparation

75

41

19
3
3
9

100

55
25

4
4

12

Table 4.Student Teaching Experience with Maladjusted Children
Reported by Participating Temaiers

Clock aura of skident teaching

....-,.

Total

None
1,-75. . . . .

76-150.
151-225
226-300.
More than 300
No information

Number of
teachers

75

47
3
3
3
3

12

Percent of
teachers

100

63
4
4

4
4

5
16

4
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Table 5.--Specialized Preparation of Participating Teachers, by Time
of Preparation

0.

Time of preparation

Total

Before teaching normal
After teaching normal
No information

Total

Before teaching malaajusted
Concurrently with teaching maladjusted
No information

Number of
teachers

Percent of
teachers

75 100

22
41
12

75

29
55
16

100

24
39
12

. 32
52
16

Table 6..mAmount o .Classroom Teaching Experience Reported
Partidpating Teachers

Amount

Total

None
1 semester, half-time student teaching
1 semester, full-time studpnt teaching
1 year of classroom teaching,
2 years of classroom teaching
3 years of classroom teaching
More than 3 years
No information

Number of Percent of
teachers teachers

75

4
4
2
9
2

9

100

5
5
3

12
3

15
45
12
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APPENDIX CAdditional Information On Statistkal
Procedures And Results

a

PROCEDURES USED IN ANALYZING DATA REPORTED

IN TABLES 1 AND 2

EA6H of the 88 competencies (knowledgei and .abilities) listed in table
1 was rated in. two ways by the 75 participating teachers. First, they

checked whether, in their judgment, each item was "very important," "im-
portant," "lessimportant," or "not important' in their present position as a
teacher of, socially maladjusted ind emotionally disturbal children. Seeond,
they checked whether they considered themselves RI be "g2o4]" "fair," or
"not prepared" in each of these competencies.

The average importanci of each competency was computed by multiply-
ing the number of checks in the "very important" column by 4, those in
the "importalic column by 3, those in lEe "less important" cojumn by 2,
a4thoise in the "not important: coluinn by I. The results were added
together and divided by the number of checks for that particular item.t

The average proficiency of the teachers was computed in the same Way,
using a numerical value of 3.96 for "good," 2.77 for "fair," and 1.59 for
"not prepared." These numerical values ("converted scores") were lised
to make possible a gomparisori between the ratings of importance on a
4-point scale and the rhtings of proficiency 'on a 3-point scale. They were
derived as follows: The average ratingit importance was found for ill
the competencies. This average was 32T. Thei%-i, the standard, deviatthnI.

istnwas tounci br this tion;, t was . sxt, e everag9 rating o
pro,ficiency was found for all the cOmpetencies, by assigning a, value of 3
to the checks in the "g oalumn, 2 to those in the "fair" column, and
1 to those in the. "not epared" &Minn. This average was 2. Then
the standard deviation was found for this distribution; it was 0.71 This
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was done so that the distance of weightings 3,42, and 1 from 2.37 coilld be
expressed in z-score units. The z-scores of the secOnd distribution were
equated to the 'corresponding z-scores of the kst. For example, the
z-score for 3 in the distribution of proficiency ratings was found bto be
(3 2.37)/ .71, which equals + 0.89. Using theAstandard deviation
of the first disfribution as a unit; this yields + 0.89 0.84, or -I- 0.75.
Adding 075 to 3.21, the mean of thl first distribution, yields 3.96, This is
the "converted score" dssigned to the checks in the "good" .column.

A rank order of the list of 88 competencies was determined for hOth the
average ratings of importancnd the average ratings of proficiency. Con-
secutive whole numbers were used for ranks even though a few of the
items received identical average ratings. This was done so that the rank
order number might also serve as an item identification number; it was
possible because of the negligible differences between the average of ahy
one item and the next in the list. The items batre been arranged ine Table
1,.page 21; according to the rank order of iriportance, the rank order of
proficiency is indicated by a rank order nuinber in the right hand column.
For example, the numbill: appears immediately oppog4te item 1 in the
table. This item was ranked first in importance and eleventh in' pro-
ficiency. Rank order numbers and the irange of average -.ratings of the 88
competency items within each category of importance are shown below...
Tables with the average rating for each competepcy are available upon
request from the Office of Education.

4 Category
W

Very Important (3.50 or above) ,

Imikortant (2.50-4.49)
Less Important (1.50-2.49)
Not Important (1.49 or under)
Good (3371 or above)
Fair (2.19-3.36)
Not Prepared (2.18 or under)

Ratio of 7 Remit order
average ratings *umbers
13.50-3.86 1-20
2.54-3.48 21-86
1.90-2.39 87-8a

3.37-3.70 1-39
2.21-3.35 40-87
2.12 88

Comparison Of Opinions Of Classroom 'rockers In Day 'Schools
With All Other Teachers

11;75 inquiry forms were tabulated so that the iiEnses of the 39 day
school*classroom teachers could be compared with the responses of the 36

.. respondents who were teaching in other settings, (See Appendix B, page
65.) The ,differences in opinion expressed hy ihese two 'groups concen\-
ing the importance of the items listed in Table 11 were tesled for statistical

Too few teachen responded-to the items in Table 310 mall such a test possible.
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72 TEACHERS OF SOCIALLY AND 11MOTIONALLY IVSAID

significailte. For each irem the avenge importance -rating for the two

groupt was computed: (Mi=e) where X, represents thegratings of

importange of day school classropm teachers and (Me..2) where X,.

represents the ratings Of importance ofr the ffstmaining teachers. The
estimated standard deviations of the uniVerses of which the X1 and X,
scores were timplei were computed (a,1=4 IfX12 add 64-2=N1-1 N2--1and the estimate of the standard error of the difference between the aver-

ages was determined (#.,.4 +as
2

The observed difference be-N N2
tween the averages oi the two. sainples (M, Ms) was 'then expressed ift

z-score units (m-M2). This is termed the "criticalattio." The prob--0)4-ms
ability of an average difference as Large as, or larger than, the observed
average difference being obtained if we keep drawing ainples of the same
size from these groups ''was read from the table of the normal curye
("Proportion of Area Under Ole Normal Curve Lying More Than a

Specified Number of%tandard Deviations (2-) from the Mean").
. a

No differences were found between opipions ,of the two groups on
any competing in Table 1 which had a pmbability of occurence of 0.01 or
less. The faw ,data, tabulated acCording to the foregoing categories, are
on file in the Office of Education.

aCovariation Betufien Ratings Of Importance
And Ratings Of Proficiency

The hypothesis that teachers tended to rate themselves most prOficient
on those competencies which they also-rated most important, and less pro-
ficient on those they Fated less important, was tpted statistically. Because
resources for a complete analysis fof all the da& were not available, and
because a complete analysis did n'ot seem necerry, a random sample of
10 competency items was drawn from the list of 88. For each° of theseitems, i "seater diagram" or "contingency table" was prepared, with the
ratings of importahce on the X-axis,and the proficiency ratings on th9
Yiuds. The soefficith ot contingency foe the table was then computed.Where necesarry, adjacent categories of importance ratings were combined,in order to 't id low-frequency intervals (the margizial frequency in any
row ot column never allowed to faitbelow-15). This wits detiral*4n order to ototain : fair ahd stible value of the contingency t.atelficient:

;.
.)

e

0,

1

-
v

IfX22 ).
'

.

I.

p.

3

v

I.

.

.

,
,

A

'tile

I.

.

4



.4

'1 4 -

APPElsitlIX C 73

Most of the, contingency -coefficients were computed from 2 x 2 tables,
though several were computed from 2 x 3, and one from a 3 x 3 table.

The statistical signitcance of each contingency coeitcient was com-
puted using the chi-square technique, with (s 1) (t 1) degrees of
freedom, where s = number of intervals on the X-axis, and t = number
of intervals on the Y-axis.

For each contingency table, there was computed not only the actual
value of C, but also the maxilnum value of C obtainable from the woof
marginal frequencies characterizing the particular contingency table. This
madidmum was cornputed by inserting in one (or more) of the cells of the
table the highest possible number consonant with the marginal frequencies
and a positive relation between X and Y. Because of the small number of
degrev of 'freedom, the numbers to be inserted in the remaining cells of
the table were readily determined by reference to the marginal frequencies
and the figures in the cell (or cells) already containing the maximum entry.
The coefficient of contingeney of the table, thus construgt4 was calculated
in tte usual manner. This maximum coefficient of contingency -provides
a useful referen6e-value for the evaluation of the contingency coitcient
calculated from the original or empirical, tabte.

The mean coefficient of contingency on th6 10 items was 0.28, with a
rangejrom 0.12 to 0.46 in a situation where the median maximum possible

ivaluewould be 0.66 with A range from 0.48 to 0.76. ,P

Statistical Stnificance Of Diffirences Between
Averle Raags Of Importance s And Average Ratings Of
Proficten0

9'

0 1'

To determine the statistical significance of the difference between the
average importance rating and the 'average self-competence .rating on an
item, the procedure employed was as follows: The difference between the
ratings on importahce and proficiency ("converted scores") for each teacher
was determined. (II P1 through 175 P75, where the subscripts 1 through
75 represent the individual teachers answering the question). The average

difference between the ratings foi all teachers was calculated (2D).
"3"-.and the(standard error of diegavelsstandard deviation (

..4

age oftbe differences (I,c9 were computed; the isrerage differellit4
-01 .

was 4.0,4 in z units .e.-7-=-1°) (this is the "critical ratio"). The
qui,

probability of ob a difference as. large as, or larger than,' the ob-
*sand difference if we aintintied to take samples of the Mine size was
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74 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

read from the appropriate table s probabilities. (Reference: QuinnMcNemar, Psychological Statistics, pa ;,. 73-75). pifferewes were con-sidered ,to be significant if the probability sf occurense wal 0.01 or less.ti the procedure described above, only paired ratings were employed;thus, if a teacher rated an item for importance, but failed to make a pro-ficienCy ratiqg for the item, it was impossible to determine the differencebetween impohance and proficiency of that teacher for that item. Theteather's resp6nseg-to this item was therefore not usable in this calculation.It should be pointed out that all teachers' ratings were used in obtainingboth the averages for importance apd for proficiency on 'which the ranksin table 1 are based.
In the case of items for which the difference between the average im-portance rating and the average proficiency rat4 ( converted scores) wasless than 0.20, no test of statistical significance was employed. It wasconsidered .t, smaller than 0.20 were tibo small to have anypractical signifi6rt 'dtt those items tested, 27 showed a statistically sig-nificant difference between rigs of iniportaneg.,and proficiency. Theseare indicated in Table 1, page-21, 'by the yi4l "sd" in the right-handcolumn, and are discussed on page 31.

PROCEDURES USED IN.ANALY NG DATA REPORTED
IN TABLE 3

dr,

4,

The 75 teachers rated the relative importance 9f each of 18 experiencesby checking whether, in thtir judgment, it was "very important," "import-ant," "less important," or "not important" to include the experience in thespecialized preparation of teachers of socially and emotionally maladjustedchildren. The average importance of each experience was coniputed by
multiplying the number of checks in the "very important" column by 4,those in the "important" column by 3, those in the "less important" columnby 2, and those in the "not important" column by 1. The results wereadded together and divided by the number of checks for that *ticularitem..

-A rank order of the list of experiences was then determined on the basisof these average ratings of importance. The items have belt) arranged inTabk3 according to this rank order OF importance. The rank prder nuit-bers and range of average rating§ within each category of importance "areshown below. Tables with the avera0, rating for each expeiience are-itailableupon *quest from the Qffice of Education.
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Catnory

Very important (3.50 or above)
Importet (2.50-3.49)
Less important (1.50-2.49) .

*Not important (1.49 or under) . 6

s

11"PENDIX C 75

Range of Rank only°
average ratings nsambeibt.

. 2.68-3.46 1-1-6
41

ADDITIONAL INFORMATION ON
PROFESSIONAL PREPARATION

.......

Opinions on the amount of teaching experience with pormal children
that is "minimal," "desirable," and "ideal" for a teacher of maladjusted
children have been grotkiied in Table -4, page 40, to show the percent
cLoosing either "none," "student teaching only ' "one .to three years of
regular teaching." Actually several choices' were ..ven the respondents
within the category of student teaching and regular ching. Table 7,
page 77, shows the wide range of opinions expressed by the partiGipints.
( The opinions reported in'Craph 1, page 41, indicated the median- nurn-
ttq of clock hours of student teaching of maladjusted children needed by
teaeher-capdidates with regular classroom experience and by teacher-
candidates with only student teaching experience with noa1 children.
The detailed information in Table 8, page 78, is presented so that the
reader may note the wide raRge of opinions expressed by the tiarticipants.

PROCEDURgS USED IN ANALYZING
DATA REPORTED IN GRAPH 2

AND TABLE 9

The differences between the percent. of "yes" (satisfied) responses of State
personnel and of local personnel to the various questions in Graph 2 were,
tested for statistical significance. For the items tested, idle "yes" responses
in each of the two groups were expressed as a percent' of ali responses in
the group (i.e., the "yes" responses of the State personnel to an item were
expressed as a percent, pp of all responses of State personnel to that item,

1 and the "yes" responses of local personpel to the same item were expressed
as a percent, p2, of all responses of locarFersonnel to that item). The stand-
ard errors of the percentages (pi and pi) were computed by thc. formulas,

A

ao:P1 pich 1:1/4(12 4

and gio2 . In these formulas, qi =
1\11

1 pi and

p2. The standard error of tills diffaence between tl:* two percent;
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76 TEACHERS OP SOCIALLY AND EMOTIONALLY MALADJUSTED

ages was determined by the formula, °pi p2 = _N/ 82p, + g2p2. Theobserved difference between the percentages (pi p2) was expressed in

z-score units
pi pi\

"--Ps
The probability of obtaining a difference as large as or larger than, theobserved difference if we continued to take samples of the same size wasread from the appropriate table. Differences were considered to be sig-nificant if the probability of occurrence was 0.01 or less.

Graph 2, page 43, is based solely on the "yes" replies of State and localpersonnel; the percent "yes, "no," and "undecided" replies are shown intable 9, page 79. Also reported in this,,table are the average and range ofpositive, negative, and undecided responses.
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Table 7.Amount of Classroom Teaching Experience with NormalChildren Needed by Those Preparing to Teach Maladjusted Pupils
A

111

Teaching experience with normal children

MINIMAL:
None
1 semester, half-time student teaching
1 semopter, full-time student teaching
1 year of classroom teaching ............ . .

2 years of classroom teaching
3 years of classroom teaching
More than 3 years

Number answering

DESIRABLE:
None
1 deniester, half-time student teaching
1 semester, full-time student teaching
1 year of classroom teaching
2 years of classroom teaching
3 years of classroom teaching
More than 3 years

'Number answering
3

IDEAL:

None..
1 sethester, half-time student teaching 5
1 semester, full-time student teaching...
1 year of classroom teaching 4. 21
2oyeari of classroom teaching 15
3 years of classroom teaching 54
More than 3 years

Percent' of personnel checking
each amount

Teachers State Local

4

25
10
25
6

25
4

51

4

5
21

39
12

43

Number answering 39

11 9
19 32
16 15

. 43 28
3

2

37 46

22
33
31

12
2 o'

36 42

2
5

6 18
23 27
63 43
8

.ePeroen are No./Jed on the number answering in each category. Because of rounding
off, unit percents do not always'add to 100. 4,The total number of special education personnel who answered this question wereas follows: 67 teachers, 40 State directors and specialists, and 55 local directors andsuprvison. All of these respondents had some responsibility for the education of
maladjusted chikken.
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4°.

Table (.Number of Clock Hours of Student Teaching with Malad-justedthiliken Needed by Those Preparing to Teach in This Area
416....m.

ti

Clock hours

MINIMAL:

None
j -75
76-150
151-225
7.26-30e
Over 300

Number answering

DESIRABLE:
None
1-75 .

76-150 .

151-225 . .

226-300. .

Over 300 .

Percent' of personnel check-
ing each amount needed
by teacher candidates
with regular classroom
experience with normal
children

Teachers

.
26
34

26
6

4

'2

32
23
32

9
'2

Number answering 2 44

IbEAL:
Nona ....
1-75 7

76-150 34
151-225 20
226-300. .... 39
Over 300

Number answering 'f 1

State

3

17

2.6

37
9

11

'35

16
16
55
13

31

Local

4

5
48
36
9
2

44
--

6

51

16

49

5
3

41

51

39

Percent' of personnel check-
ing each amount needed
by teacher - candidates
with only student teadi-444
ing of normal children

Teachers

A

13
20

2rt
28
11

443

42
29
21

5

38

State

6

2.6

35
18
12

34

13
47
23
10

2
27
61

10

41

9
16

60
16

25

Local1-
16

64
9
11

4.5

18

13

39

Percent are based on the number answering in *each category. Because of roimd-ing offunit percents may not add to 100.
2 The total number of special education personnel who answered this question were

as follows:- 60 teachers, 41 State directors and specialists, 57 local directors and
supervisors. All of these respondents had some responsibility for the education of
maladjusted children.
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ratite 9.Evaluation of the Professional Preparation of Recently
Prepared Teachers of Maladjusted Children

411.

ktuestion

1verag

Do recently prepared 14aehert4 in your
school system have adequate under-
standing, preimepuon, and: or

rimcv in-
Basic onentation to the .education

of various ty pes of exceptional
children?. .

2. Basic principles of child growth and
development?.

3. Planning a curriculum suited to the
individual needs and group needs
of the pupils? . .

-4. Ascertaining and teaching at_ the ap-
propriate de elopmental levels of
their pupi ..

5. Planning with groupsof pupils so
each child participaotes according

hi&alfility? .

6. Appiyingiteaching methods used in
their specialized area?. .

: Applying teaching aids used in their
specialized area?

S. Supervised student:teachiRit and ob-
servation in their specialized area?

mm1sa011!). Developing and interpreting educa-.
tional records

1(4 Interpreting educational and psycho-
logical reports and case histhries?.

Making use of medical reports?
12.. Group intflligence and achievement

testing?

.11wwww.

Pert-rut checking, by type of plersonnul

State 1 A bC,A1

3

51,5 13 M IS -46

40

46

32

55

36 24

36 I 18

42

, I. 32

SI

35-0 15

42

69

52

"41

3(1

16

21

15
a

10-35

22

1 7

10

33

36 18 46 62 17 21

411 34 25 64 19 17

412 34 25 63 21 16

24 50 26 a5 41 24

36 36 28 45 31 24

262 411 28 46 32 22
263 46 28 40 25 35

46 301 24 59 27 1 4

1.tange . ,

rxp(-
11,

1.

. . ..

to

11.

. .

--
I

Ytir
I N o

.

.)
4

I 37

12

Unde-
Yes N.o cided

30 4b. I

5 ti

67

. 26

41
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Table 9.Evaluation of the Professional Preparation of Recently
Prepared Teachers of Maladjusted ChildrenContinued

Question

1

13. Identifying causes of social and
emotional maladjustment?

14. Agencies concerned with socially
maladjusted children and how to

I secure their servioes?
15. Services provided for socially ma14d-

justed children by speech, psycho-
logical, medical and other clinics?

16. Classroom teaching with so-calledd normal children?

Percent checking, by type of personnel

State

Yes

12

22

26

36

No

3

55

47

42

40

Unde-
cided

Local 1

Unde-
Yes No' aided

4 5

33

31

32

24

47

40

45

42

6 7.

a.

33

28

20

32

22

16

1 A total of 87 special educators i;sth 'some responsibility for the education of mal-
adjusted children gave opinions: 35 directors and specialists in State depirtments and
52 directors and supervisors in local school systems.

I Questions 6 and 7 and questions 10 and 11 were combined on the inquiry form sent
to State department personnel. Their replies have been used twice to afford comparison
with the replies of local persorinel. However, each of these was used only once in com-
puting the average of the yes, no, and undecided respenses.
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APPENDIX D Excerpts from Inquiry Forms

I. EXCERPTS FROM INQUIRY FORM FILLED OUT BY
TEACHERS OF CHILDREN WHO AR1 SOCIALLY

AND EMOTIONALLY MALADJUSTED

THE OFFICE OF EDUCATION STUDY
"Qualifications and Preparation of Teachers of Exceptional Children"

INQUIRY FORM EXC-411: For Teachtig-jof Children with
Severe Social Maladjustments.
and/or Emotional Disturbances

Miss
Mrs.

1.1 Your name Mr
1.2 Your mailing address

City (or Post Office)
1.3 Name and address of school in which you tiach

Date

State

1.4 Indicate the type of position which you hold by checking V ONE of the following:
Teacher-counselor serving individual maladjusted children and youth,
making home visits, and serving as consultant to regular classroom teachers.

. . . classroom teacher in a special day school solely for maladjusted children
and youth.

. . . . Classroom teacher in a center of two or more special classes for malad usted
children and youth in a regulat day school.

. . . . Classroom teacher of a single special class for maladjusted children and
youth in a regular day school. -

. . . . Classroom teacher in a residential school for maladjusted children and youth.

. . . . Other (specify):
1.5 Indicate by filling in the blanks:

. . . . Total number of pupils in your class (or on your rollif applicable).

. . . . Number who are girls.

. . Number who are boys.

81
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82 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED.

IN PUBLISHEDiREPORTS, OPINIONS EXPRESED THROUGH
THIS INQUIRY WILL NOT BE IDENTIFIABLE WITH THE
NAMES OF THE PERSONS COMPLETING THE FORM

-er

1.6 Give the approximate lower and upper chronological age limits and the average
C.A. of the group of maladjusted children that you teach by placing a circle
around THREE of the following:

3 4 5 6 7 8 9 10 11 12 13 144 15 16 17 18

1.7 Have you had specialized preparation ill the education of the maladjusted (as
de6ned in the footnote on page 3)? Yes No
If "yes," indicate the plan by which you received the major part of this specialized
preparation.
(Place ONE check 4V in the appropriate square in the table below

AND
If you have had additional preparation by other plaps, indicate this by placing
X's in ONE or MORE of the appropriate squares.)

Type of Program

Program offered at:

An accredited' college or ufti-
versity which consisted
largely of work taken dur-
ing the regular academic
year

Level:

Prior to on-the-job teaching
experience with so-called
normal children

After on-the-job experience
with o-called normal
children

Prior to
teaching

maladjusted
children

Concurrently
with teaching
maladjusted

children

Prior to
teaching

maladjusted
children

Concurrently
with teaching
maladj usted

children

Under-
graduate

Graduate

An accredited college or uni-
versity which consistel
largely of summer sessiOnl
and extensiOn courses

Under-
graduate

Gradvate

A residential school for the maladjusted
independentof a degree-granting insti-
tution (therefore without college credit)

other (Specify):

0110.,

rem.

AND

1 An ccredited'oollege or university is defined by the Division of Higher Education, Office of Education,
as an institution certified by the American Association of Colleges for Teacher Education, or by one of
the regional Associations of Colleges and Secondary Schools.
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AP P ENDIX D 83

Indicate the period in which you took the major part of this specialized preparation
by checking v ONE of the following:

Prior to December 31, 1945 . . . . . . . Since January 1, 1946
AND

List the courses (including clinical practice and student-teaching) which made up
your specialized preparation. Attach list if you wish.

3. In your present position as a teacher of socially and emotionally maladjusted
children, how important is it that you have the following competencies?

(Check V ONE of the four columns on the left for each item.)
AND

How do you rate your competency at each of the items listed?
(Check v ONE of the three columns on the right for each item.)

- g

.

I Item 1

.
d

44

1
E

art
Z_..4---------

A knowledge and/or understanding of:
3.1 the education and psychology of the various types o

exceptional children.
.

3.2 the basic human physical and psychological needs. .... .

3.3 difference* between normal and abnormal behavior
at various age levels.

3 4 causes of such behavior as temper tantrums, stealing,
enuresis and nail biting.

. . .....
3.5 adjustment (defense) mechanisms, Rich as projec-

. tion, rationalisation, compensation.
.

The ability:

4

3.83 to establish and maintain good working relationships
with other professional workers such as social workers
arid psychological personnel.

3.84 to help parents get factual information from clinics
and agencies so that they MD better face the social
and emotional problems arising from having a mal-
adjusted child in the family. .

3 ems to interpret special educational programs for, and
the problems of, maladjusted pupils to the general
public, regular school personnel, and non-professional
school workers.

3 86 to work with normal children in helping them accept
the maladjusted. ,

3 87 to cooperate with vocational rehabilitation agencies
in helping the maladjusted youth toward occupa-
tional adjustment.

.

3 88 to tolerate anti-social behavior particularly when it
is direeted toward authorit$,.
[List incomplete, Bee Table I, page . ..1

All of the items which appear in Table 1 were included in this ;question although not in the
same order.
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84 TEACHERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

5. 00 you consider the following experiences "very important," "important," "lesoimportant," or "not important" in the specialized preparation of teachers of. the
maladjusted?

(Check ONE of the four columns on the left for each item.)

Item

.1 Supervised student-teaching of so-called normal children.

.2 Studen t-obeerviition (without acitive participation) of teaching of the
maladjusted.

uperrisad student-teachiv of maladjustedchildren-
5.3 at the elementary level.
5.4 at the secondary level.
5.5 in special day claws or schools.
5.6 in residential schools.

Lonna:1 obserratson--
51 of multi-professional case conferences (held by representatives from

such fields as social welfare, PsYthiatrY. Psychology, and educa-
tion) to study and make recommendations on individual malad-
justed pupils.

5_8 of conferences of on-the-job teachers of the maladjusted on pupil
plaoemept, curriculum ftevelopment and child study.

5.9 of police, parole, and judicial services concerned with the-severely
maladjusted.

5,10 in child-study clinics.
5.11 in rehabilitation centers for the thaladjusted.

.12 Visits to the homes of maladjusted pupils in the company of supervising
teachers.

.13 Clinical experience in diagnosing ability, achievement, ihterests, and
aptitudes of the maladjusted.

.14 Experiences in developing case reports of maladjusted pupils from first-
hand study of individual pupils.

.15 Experienees in developing, interpreting individual educational records
nf maladjusted pupils.

.15 Experiences in interpreting psychological reports on maladjusted pupils.

.17 Clinical experience in counseling maladjusted pupils on an individual
basis.

.18 Field tripe throughout the community to discover and analyse bow best
to use available resources for the maladjusted.

6. Are there personal characteristics needed by tfachers of maladjusted children
which are different in degree or kind from those needed by teachers of so-called normal
children? yes. . No. .

If your answer is "yea," please list and comment. (Attach an additional page if

11. Indicate (1) the amount of successful classroom teaching of so-called NORMAL
children which you believe should be minimal, desirable, and ideal prerequisites for a
teacher of the maladjusted, and (2) the amount of teaiing of so-called normal children
which you have had.

#64s
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11. (continuixi)
(Place ONE cheek vi in each column on the right opposite the appropriate amount.)

Amount of Teaching of So-calleA NORMAL
Children as a PREKEQUISITE for Teaching
the Maladjusted

No teaching of normal children . . .

At least one semester of half-time student-teaching
with normal children (or equivalent). .......

- At least ,one semester of full-time student-teaching
with normal children (or equivalent)

At least one year of on-the-job classroom teaching
with normal children

At least two years of on-the-job classroom teaching
with normal children . .

At least three years of on-the-job classroom teaching
with normal children ..

Other (Specify):

Ideal

Amount
which you
have had

....NINIONIO.

11. Indicate (1) the amount of student-teaching with maladjusted children that you
believe should be minimal, desirable and ideal prerequisites for a teacher of the mAlad-
justed, and (2) he amount of student-teaching of maladjuisteki children which you
have had.

(Place ONE check V in each column on the right opposite the appropriate amount.)

Amount of student-teaching
of the maladjusted needed
as a prerequisite for on-the-
job teaching of the malad-
justed

No student-teaching of malad-
justed children

1-75 clock hours
76-150 clock hours
151-225 clock hours
226-300 clock hours. .

Other (Specify):

For experienced
regular classroom
teachers

For teacher-candi-
dates with only
student-teaching
of so-called nor-
mal children

\
Mini-
mal

De
able Ideal

Mini-
mal

Desir-
able Ideal

Amount
which

you have
had

One Semester hour 15 clock hours.
One Quarter hour-10 clock hours.
One Academic Year 450 clock hours.

4
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86 TEAChiERS OF SOCIALLY AND EMOTIONALLY MALADJUSTED

II. EXCERPTS FROM INQUIRY FORMS FILLED OUT BY DIRECTORSAND SPECIALISTS IN STATE DEPARTMENTS OF EDUCATION AND BYDIRECTORS AND SUPERVISORS IN LOCAL SCHOOL SYSTEMS

THE OFFICE OF EDUCATION STUDY
"Qualifications and Preparation of Teachers of Erceptumal Children"

4

INQUIRY FORM EXC-1: For Special Education Personnel (in-
cluding Directors, Supervisors, Con-
sultants, and Coordinator') in State
Education Departments..

INlefIRY FORM EXC-3: For Directors, Coordinators, Con-
sultanja, and Supervisors of Special
Education in Local School Systems.

Miss
Mrs.

1.1 Your name Mr.
1.2 Your business address.

.. Date. ...
City (or Poet Office). .

"State . .1.3 Your official title. . .
..

(SpecifyDirector of Special Education, etc.)1.4 In which area or areas of Special Education do you have responsibility?(Check %/ 138 mapy as are applicable.)
. Blind .. Gifted
. CrippleAl . . Hard of Hearing

. Deaf .... Mentally Retarded.
. . Partially Seeing

Throughout the inquiry form:
I The term "crippled" includes the cerebral palsied.I The term "socially maladjusted" includes the emotionally disturbed.The term "special health problems" alludes children with cardiac eonditions, tuberculosis, epikipsy,and below-par sonditione.

. Socially Maladjusted')
. . SpecialHealth Problems'

Speech Defective

IN PUBLISHED REPORTS, OPINIONS EXPRESSED THROUGHTHIS INQUIRY FORM WILL NOT BE IDENTIFIABLE WITHTHE NAMES OF THE PERSONS COMPLETING THE FORM.
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APPENDIX D 87

4. (CompletAd by Etta(' Personnel only)
How do you evaluate, in genefal, the professional preparation of "teachers of ex-

ceptional children" employed in your State whp, kithin the last five years, have
completed a sequence of courses of specialized preparation?'

(Answer the following questions by placing +, 0, or in the respective columns
for each area you complete, according to the following key.)

Do them teachers have adequate preps-.ration-
4.3 in developing and interpreting

educational records?
44 in interpretths psychological

and medical reports? .. . . .

- 4.5 in diagnosing caUses at social
and emotional maladjustments? .

4.5 in group intelligence and achieve-
4 meat testing?

53 these teachers have an adequate up-
deretanding-

7 of the basic principles of child
growth and development?'

4.8 of methods and teaching aids
used in their specialised area,
and how to apply these to their
teaching?

4.9 of the relationship between gen-
eral and special education? . . . . . .

4.10 Do these teachers have the abil-
ity to plan with groups of pupils
so am to provide for group parti-
cipation according to each child,e
abilities?

4.11 Do these teachers have tbs abil-
ity to plan a curriculum suited
to the individual and group
needs of their pupils?

4

0

'The definition ot a "sequence of muses" which appears on page 5 ot the 1949 publication "Oppor-tunities for the Preparation ot Teachers of Exceptional Children" (a cooperative study sponsored by theNational Society for Crippled Children and the United States Office al &Nation) has been adopted
for use throughout this study. A "sequence of courses" involves 9 toll semester hours made up of (1)study ot ther charsoteristios of the particula condition under consideration, (2) study of teachingmethods and ounioulum adiustment, and (3) observation and student- in the specialised area.

-

41......,a..

Item

+ yes
0 a ncegain or undecided
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a
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4. (Completed by State Personnel =1).Ycontinued

I tem

4.12 Do the.* teachers, upon gradu-
hare a working knowledse

about agencsee concerned with
exeeplikmal children. the rerrkwe
they eller, and how to secure
these services? .

IL 13 Are these %when, upon gradu-
I sting. euttossAly with
the services iwyrkied for "14,P'
Waal children by mpeitikh, pay-
ahoiogiaa. and medical clinics,
and so on? . . . .

. .

4.14 Do theme teacher' bare gide=
gusts basic mleztaiaon to the
education of various types of as-
ceptional children?

4.18 Ale theme teacher' able to as-
certain and to teach at the ap-
proms te tie 'Palomino Uhl le wale
of their pupils?

111.,

4. (Comple(ed by Local Personnel Only)
How do you evaluate in general, the profeasional preparation of "teachers of ex-ceptional children" employed in your school system who, within the last seven years,have completed a sequence of specialised preparation& leading to initial certificationor approval?

(Anger the following questifons for the areas in which you hive responsibility byplacing 4-, 0, or in the respective columns for each area you complete, accordingto the following key:

S

+ all Yea
0 °a uncertain, undecided or no clear trend

(half and half) 4

1115 DO

A ammo. of specialised preparation involves this. courses or at least 9 to 12 semester hours madeup ai (1) a study of the characteristics (physical. mental, and emotional) at the particular conditionunder aonsidaration; (2) a study of the %oohing methods and. adjustments needed; sod (3)observation and etudes in the specialised area. The delbutidc appears on page 5 ei the 1949pubfielaisek "Opportunities for the Preparation of Yeager, of Itteeptional Children," (a cooperativestudy sponsored by the National &misty for Crippled Children and Adults, Inc., and the United StatesMee cif Umiak.) and has been adopted for use throughout this study.
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APPENDIX D

(Completed by lAwal Personnel 'ontinutbd

ITEM

Volpe ttLclwI hare stie.quate preps-
rs

4 3 in developing and in te rpm tins
educustronal reoards!

4 4 in interpreting educ.ational and
paythologmal reports and ease
histories or records!

1 5 In making use of medical reports!
4 A in identifying nausea ot social

and emotional malsadjustintetsf
in group intelligence anti achieve-
men t testing?

thew teachers haler s equate

4 S of the basic pnneiples of child
growth and dvelopinedi!

4 9 of teirhing methods used fl their
specialised area. and how to
appIp theme to their teaching? . .

4 1 oi the teaching aids and equip-
ment used in thkr pectaluid
arma and how to amity there to
their &aline

4 1 1 Do these teachers hare the abil-
ity to plan with groups of pupils
so as to provide for group parti-
cipation according to each child's
abilities?

4 12 Do theme teachers have the abil-
ity to plan a curriculum suited to
the individual and group peeds
of/their pupils?

4 13 Do them teachers, upon gradu-
ation, have an adequate working
knowledge about agencies con-
cerned with Slime ptional children,
the services they offer, and how
to secure these services,' when
they toter the field? ...... .

4.14 Do these teachers, upon gradua-
tion, have sufficient familiarity
with services provided for ex-
ceptional .1 bY sPedich.
medical. NOcs& and
other dialog?

4.15 Do these teachers have an ade-
quate basic ceientation to the
Itcluostion of widow, types al es-
°optional oht

4.17 Do these *webers tend to teach
at an appropriate level and not
above or below the develop-
mental levels et their pupils?

4

4

OMNI

111
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s
15. (Completed by State and Local Personnel)

Please complete the following table:

,

ITEM

3
co

1s

.

_

1
A i

.1

f
co

?I'l

e
0

.

1
M

1
co

5.1

.4t

1.2

Indicate the amount of successful
classroom teaching with' so-called
normal children that you believe
should be MINJMAL, DESIR-
ABLE and IDEAL prerequisites
for a special education teacher-
candidate. .

t
Answer by areas, by placing three
letters (M, D, and I) in each col-
umn you complete, a000rding to
the following key :

.

)

M dm minimal .#

D desirableels

I ideal
.

5.11 No teaching of normal chil-
dren

5.12 At least one semester of half-
time student-teaching with
normal children (or °quire-
lent)

5.13 At least one semester of full-
time Aludent-teaching with
normir children (or equiva-
lent)

5.14 At least one year of on-the-
job classroom teaching with
normal children

5.15 At least two years of on-the-
job classroom teaching with
normal children

5.16 At least three years of on-the-
job classroom teaching with
normal children

5.17 Other (specify):
Indicate the amount of student-
teaching with exceptional children
which you believe should be MINI-
MAL, DESIRABLE, and IDEAL
prerequisites fora special education
teacher-candidate who is success-
ful regular classroom teacher.
(Use the M, D, and I key as in Rend
5.1)
No student-teaching in the special-
heed area

. .
1-75 clock hOurs

6 One semester hour-15 clot& hours.
One quarter hour-10 clock hours.
One academie yesr-440 cloak hours.
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5. (Completed by State and Local Personnel)continued
Please complete the following table:

91

,

5.3

I
ITEM

76-150 clock hours
151-225'clock hours %

228-300 clock hours
Other (specify):
Indicate the amount of student-
teaching with exceptional children
which you believe should be MINI-
MAL, DEOIRABLE, and IDEAL
prerequisites for a special education
teacher-candidate who has only
student-teaching with soma chil-
dren.
(Use the M, D, and I key as in item
5.1.)
No student-teaching in the special-
ised area
1-75 clock hours
75-150 clock hours
151-225 clock hours
225-330 clock hours
Other (specify):

,

.

.

,

4
IN

7i
&
a

i 0
0

0:1 1

t
1

6. (Completed by Statp and Local Personnel)
Below are the qualifications of six candidates for positions as teachers of exceptional

children. In your opinion which TWO would be the most likely to succeed. (Assume
the personality and physical characteristics of the candidates and the calibre of pro-
fessional preparation to be comparable.)

Answer, by areas, by placing two "M's" in each column you complete, according
to the following key:

M Most likely to succeed.
(We realize the items below are not easy to analyse, but your reaction to this

question is extremely important, so please give the items your best consideration.)

ITEM

a

I.

3
a

i
1

iiii
14

1
ao

CANDIDATE A: A four-year soder-
graduate program completed of special-
ised preparation (Including student-
teaching with normal and exeeptional
children) but iiiithout on-the-iob teach-
ing experienee with sienna or *Kemp-
lima children . 6 1
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6. (ComPleted by Stat.e and Local Personnel)continued

S.

ITEM

CANDIDATE B: A one-year graduato
program completed of specitlised prep-
aration (including student-teaching in
the specialised area) immediately follow-
ing the completion of a bachelor's pro-
gram in general teacher education, but
without on-the-job Imam experience
with normal or epreptional children
CANDIDATE C: A one-year graduate
program oompleted of specialised prep-
aration (including student-teaching in
the specialised area), for experienced
regular classroom teachers holding
bachelor's degree in general teacher
education, and with on-the-job teaching
experience with normal children only
C A N DI DA TB D: N o-opecialised teach-
er preparation but holding a bachelor's
degree in general teacher education; no
teaching experience with exceptional
children, but haring teaching experience
with normal children
CANDIDATE I: No specialised teach-
er preparation but holding a bachelor's
degree in general teacher education (in-
cluding student-teaching with normal
children), but without on-tbe-job teach-
ing experience with normal or excep-
tional chadrom
CANDIDATE P: No specialised teacher
preparation at a college or university
but holding a bachelor's degree in gen-
eral teacher educotion; and with on-the-
job teaching experience both with nor-
mal and with exceptional children in the
specialised area
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