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LETTER OF TRANSMITTAL
4

DEPAÙTMENT OF THE INTERIOR,
' OFFICE OF EDUCATION,
Washington, D.C:, June 1935.

Sm, The first State normal school in Anierica was fiiunded by the
coll es of Horace Mann at Lexington, Mass. It was legally
establiahed during the panic of 1837. The law which gave it birth
passed in 1838, and the school opened in 1839. Later it *as inoved
to West Newton and still later to Framingham, where it kill exists.
This, the first State institution especially designed for the preparation
of teachers, was a specialized type pf secondary schqol to -which pupils
who passed an examination in common.echool subjects were admitted.
A few States still recognize high schools and junior colleges as ade-
quate teacher-preparatory inotitutions, but it is believed that such
arrangements are now- passing.

In 1894ìMasaachuaetta again took thediad in making graduation
fromm4e high school necessary for admission to the itormal schools.
This' step automatically put these institutions on the college level.
The presidënta of these fie hoots now undertook to establish the proper
standards for teaching. It was logical that they should find them-
selves preparing teachers for a profession. In the meantime the
universities and the liberal arts colleges gave Borne attention to
teaihing. Iowa began in 1873, and. Michigan Munded a ciehair of
pedagou in 1879. In general, these schoolä prepared the high-school
teach and the norival schools preparod elementary scliool teachers.:

Sin these early beginnings much progress has been made in the
. preparation of teachers. The majority of the normal schools have
increased the length of their curricula and have become degree-
granting teachers colleges and nearly all of the colleges and universi-
ties have larger numbers of their kraduates going into teaching than
into any other line of work.- It was only natural thit such a diversity
of ttacher-educating 4encies should raise a great many contAversial
issues' and that there should be numerou's instances of overlapping
and winecetisary cbiplicAtion of effort. This was evident at the 1915
meeting of the National Education Association in Oakland, Calif.,
when the desirability of a surv6 was discussed and a committee to
investigate its possibility was appointed. Dr. D. B. Waldo, president
of the Teachers College at Kalamazpo, was a member of..that parly
conimittee. At the_otime of the appointment of the board of con-
sullipante on this Survey only hé and Dr. Lord were still alive and in
acdve service.
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VI
LETTER qr TRANSMITTAL

The :iTnty-first Conms authorized a survey of the education ofteach& on\a Nation-wide scope which has beeri conducted during thelast. 3 years under the immediate direction of Dr. E. S. Evenden, pro-fessor of educatio)ht Teachers College, Columbia University, who hasseived 53 associate director.
This manuscript on the education Ktf Negro teachers in the UnitedStates comprises the fourth' in a series of six volumes in which thesurvey findings are reported. It is the work of Dr. Ambrose Caliver,senior skcialist, in the education of Negroes, Office of Education.He was assisted in the tabulation of data by Theresa A. Birch, and insome instances by other members oi the Survey staff.The date in this volume present ,the most recent and the mosicomprehensive picture of the educational preparation and presentstatus of 'Negro teachers in public" schools in the States in whichseparate schools for Negroes are maintainea. The facts presentedshould serve as the basis for the development of State prograins forthe bi3tter preparation of Negro teachers with resulting.inbrovementin public-school opportunities for this group. I, therefore, recom-

,

mendjhat it be published as one volume in the final rewort of thisinvestigation.
Respectfully submitted.
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FOREWORD

The 1930 cdnsus enumerated ,11,891,143 Negro% in the United
Statesapproximately one tenth of the total population. Four
fifths of these live in the 16 States and the District of Columbia in
which separate school systems for Negroes are generally maintained.
The problems connected with the education of teachers for 3,00Q,000
Negro boys and girls between the ages of 5 and 17, inclusive, are of
major importance. These problems deserve attention not because of
the large sums of money, which the adequate education of these
teachers would involve, but because of the educational, social, eco-
nomic, and Oolitical potentialities of the work of these teachers.

Statesmen as well as educators are responsible for solving thèse
problems since questions of iace relations and increased financial

&support as.well as revised educational policies are involved. Further-
more, it-is no longer a sectional problem. The large nambprs of
Negroes who have migrated from the Southern States in recent years
make the problems presented in this volume national in scope, for
they concern the education of future citizens of every State.

The education of N ses and of Negro teach& in the United
States has been of suc a quality as to result in an educationally
underprivileged group. This may be partially explained, although not
justified, by elements in the history of the Negro in this country.
The period of slavery in vfhich education was individual and accidental
rather than essential, the mistakes and the misunderstandings of the
Reconstruction Period, and the concentration of the largest numbers
of Negroes in the agricultural areas of the Southern States were all
factors w!lich have affected the education of Negroes and yet were
factors over -which they have had little or no control.

Many of the first educational opportunities furneed the Negroes
were provided by reform groups and philanthropists. In most cases
these were modeled after the schools .provided for white children in
Northern States. This helped 'to establish and perpetuate a recipient
attitude toward education which has so often characterized .Negro
ommuhities and also 'helped to establish as the ultimate goal the

standard bf "identity" ol eduòcational offerings with the schools for
whites. Both of these elements (the; recipient attitude and the iden-

Aity standard) have been retarding influences.
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FOREWORD

A few leaders in Negro education have realized that the educationalneeds of the majority of Negroes are different from those of othergroups and that these different needs change as the social and eco-nomic status *of the Negro changes. (This would be true for anygroup which because of racial, national, or economic differences re-.mains for several generations relatively isolated and unadjusted.)These leaders believed that the best way to secure equality of educa-tional opportunity is to demonstrate, first to their own group and thento others, that Negroes can Make as profitable use of education as canother groups. This naturally meant starting with conditions whichexisted among various Negro groups and providing educational facili-ties which would improve those co4dition8.
In recent years thpse interested in promotihg Negro education haverealized that their most effective argument for increased support isthe record of their actual achievements. Some states and cities haveshown a willingnew to increase the support of Negro education asrapidly as the Negro group is prepared to use it wisely and as rapidlyas it is prepared toassume responsibility for theireducational programs.The general level of education for this "group must be raised.This means that more children must attend school for more years.This in turn would requite that more teachers be prepared and thattheir preparation be more extensive. Teachers cannot be effectivelyprepared unless it is known rather definitely what they will be ex-pected to teach. This cannot be determined until the leaders inNegro education formulate and agree upon the goals for Negro educe,-tion gind the curriculum content which will best secure those goals.Complicated as these 1)roblems are they will undoubtedly becomemore involved beéause of financial elements. There are indicationsthat the period of missionary, and philanthropic assistince in Negroeducation is rapidly coming to a close. The success of future pro-grams will undoubtedly depend very largely upon continuing thedevelopment among Negroes of a general desire for education and anaccompanying willingness to work for and support their schools.The complexity of the problem of educating Negro teachers, theencouraging progress which has been made, and the many things'which still remain to be done are presented in this volume of theNational Survey of the Education of Teachers. The report wags pre-pared by Dr. Ambrose Caliver; Senior Specialist in the Education ofNegroes, United States Office of Education, with the assistance of.other membeis of the Survey staff. The Survey planned to study'the same phases of the education of Negro teachers as were studiedfor white teachers (with the èxception of special. studies done bycooperating individuals). Where this was not done it was eitherbecause the necessary data were not available or because too few
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FOREWORD IX

responses were received to questionnaires. Enough data were avail.
able, however, to present the most complete picture of the education
of Negro teachers which has yet been availible.

It is hoped that an understinding of the conditions presented in
this Survey will serve as a basis for the formu1atidtrof.4tate programs
for the better education of Negro teachers and as an incentive for
greatly increased interest and effort upon the part of Negro groups
in the promotion of education.

E. S. EVENDEN,
11880Citat Director.
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EDUCATION OF NEGRO TEACHERS
CHAPTER I

INTRODUCTION
GENERAL STATE M E NT

Of the many phases of the history of the American people none is
filled with more dramatic expe4ences and impelling interest than that
dealing with the struggles of the Negro to obtain an education. This
is a factoi of paramount importance in any extended consideration of
the education of Negro teachers.

Beginning early in the nineteenth century, during the days of
slavery, a few Negroi Ss were given or managed to obtain by stealth
or other devious means some measure of the "covdted reaming", and
it is reported that by 1860, 5 to 10 percent of the Negro population
could réad and write.

A fuller appreciation of the significance of the educational progress
madò by the Negro may bo gained from a consideration of the follow-
ing facts: In 1850, 95 percent of the Negroes were illiterate; by 1930
illiteracy had been redu to 16 percent. In 1865 the percentage
of the Negro population of school age enrolled in school was approxi-
mately 2; by 1930 the corresponding percentage was 78. During
this period the ratio of Negro children of school age to the total Negro
population remained almost constant.

Undoubtedly the most importanbtof the many factors influencing
this tremendcius educational advance has been the teachers. It is
appropriate, therefore, that in a general survey of the education of
teachers special study should be directeci to the education of Negro
teachers, to appraise their present status and, to plan for their
proved future training. It was in order to provide the essential
facts for such an appraisal and planning that the investigatio'n here
reported was indertaken.

For a clearer understanding of the report whichis to follow, certain
facts and principles having important educational implications which
should be considered are presented here.

Dual school system. 17 Southern States and the Maria of
Columbia separate schools are required by law for Negro and white
children. This practice 'has prevailed in both pliblic and private
schools with a few exceptions, since emancipation: Where the
statutes have been specific on the matter they have proclaimed the
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2 NATIONAL qURVICY OF TEEM EDUCATION Or oTZACHILBS

principle of equal provision of educational facilities for the two races.In practice, however, this goal has seldom been reached. Amongthe many groups of children who are denied equal educational oppor-ttmities Negro children are the greatest sufferers.
In practically every phase of educational development iA the Statesmaintaining separate schools, Negroes lag, far behind the acceptedstandards. In availability .and accessibility of schools, term length,facilities and equipment, curriculum, age-grade prof]: and generalfinancial support, the divergences between Negröes and whites aremarked.

. Teacher8.More important, however, and closely rtgated to certainof the factors already mentioned, are the differences found in the
qualifications and salaries of Negro and white teachers; for theextent to which'. the' general educitional level of a people may beraised depends in large measure upon the amount and quality of theprofessional preparation of the teachers. In this respect the Negroeswere fortunate during the etarly days of freedom, for they had thetutelage bf some of the best teachers öf the Nation. Immediatelyafter emancipation and during reconstruction d4s, more than ascbre of religious organizations of white persons became interested inthe Negro and established chuerches and schools fbr the. freedmen.The teachers in these schools were ministers and missionaries; álinostall of thein were grOuates of the best .colleges of Isfew England.These first. teachers of the newly emancipated colored race;were menand women of fine training, culture, and high character and' werethóroughly consecrated to their work: Without a doubt the rapidprogress, made by the Nigro in' those early days may be largelyattributed to_ their leadeiihip and devotion.

Growth of public education.Gradually public education of theNegro gainexi in many localitiep, and the Negro graduates of the chvrchschools began to supply the demand for teachers, either to start newschools or to replwie teacters of the white race. As time went oneducation of the Negro gabled in public favor; the number of schoolsinerbased, and the level of instruction was .raised. As a. consequencethere arose a greater demand for teachers. This demand foundexpression in two new movements: First, the establishment ofschools and colleges by Negro religious denominations, the predomi-:mant purpoie of which was to supply tiachers; and second, the'acceptance of the Negro graduates of die already -establjshed public*hods as teachers in those sitme schools or in new public schools.The State and the education of Negro teackers.---Eventuälly throughstimulation and encouragement by religious denominatiofis anteprivate philanthropy, the States were led !o accept some ,sharp of'responsibility in the training of Negro teachers for the public schools.ce of a growing sense of responsibility on the part of States
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. zDtraknott Or ¡MORO TEACIIIIRS 3

along this linp is shown in the establishinent and growth of land-grant-
,

colleges and county triining schools for Negmes.
Lankrant college8.---A1thiiugh in the beginning the States were

slow to accept the provisions of the Morrill Acts to establish and
delelop Negro landogrant colleges, in receni years great "progress'has
been made in °their maintenance and expansion. . In 190 .the
ment in the college departments in 16 Negro land-grant colleges was
only 12.' Virginia_ State College was riot included in% figures for 1915.
In 1928 the college enrollment (èxclading summer-session students)
had increased to 3,691. Tho summer-sessfoñ enrollment in these same
institutions in 1928 wag 6,459. The indreasing popularity of land-
grant colleges is reflected in the recent changes in the relative enroll-
ments of these institutions and private colleges. In 1925-26, 70.1
percent of the students enrolled in 30 colleges were in private institu-
dons and 29.9 percent were in public institutions. Fifty percent 6f
the schools were private and' 50 percent public'. In 1929-30, however,
only 61.3 percent of the studen'tis enrolled in the same 30 milleges vrtére
in private colleges, as compared with 38.7 percent in public college!.

In '1915 the total income of 16 land-grant colleges was $544,520.
In 1931 it had risen to $4,017,932. The froperty valuation (if le
land_ t colleges in 1915 was $2,576,142, as compared with
$13,808,746 in 1931.

, There Are not sufficient comparable data to perm4 definite state-
ments concerning the educational progress, of these institutions.
Nevertheless, it may be safely inferre'd that although advancement in
the quality of the work has lagged somewhat behind prop.: in
buildin¡s, and enramielits, great advance has also. beeh made along
this line.

Coady training 8ch0o18.In- 1916 Dr. Thomas Jesse Jones stated*
that " the 'primary importance of secondary schools for rolored people
lies in their contribution to the Much-needed supply of trained teachers
for the elementary schools. *.` * * One of the most helpful
moveménts toward teacher-fraining and secondary education is the
*plan to multiply county training sch*.s. * " 2

The county training schools to which reference is made here are
. rural- high 'schools, organized and maintained by the cooperative

efforts pf the John F. Slater Fund and the public-school authorities of
Certain Southern States. In general they constitute the sole second-
ary school facilities offered; to Negroes ih the rural sectiohs.. These
schools were first begun in 1911,3 when -four ichools were established,

(4,

Jones, Thomas Jesse. Negro admation. Washington, Government Printing Meat 1917. (11.1.,,
Byrom of Iduostion Builatin, 19161 No. IL)

Ibitorol. 1, p. 12. .

Fang*, M. A 'Rudy of county training schools for Negroes in thi Sou*. J. P. Slater Fund,
Obsioesovills vs. lus. (Occasional Papers, No. 2S).
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4 NATIONAL SURVIIIT OP TIM EDUCATION OF TEACEM

one each in Louisiana, Arkansas, Virginia,. and Mississippi. Theiinumber has grown until now there are 355.
One of the chief functions of the County training schools' was to

prepare Negro teachers for the elementary rural schools.' Although
these schools still serve is the source of supply for many of the Negrò
teachers in rural elementary schools, the rapid rise in importance ofthe Negro' land college and other State teacher-preparing
institutions, and the ihcreasing certification standards are tending
to minimize the . teacher-preparation function of the county training
school and emphasize their general secondary-sehool program.

As will be shown later, a lime percentage of the colored elementary
teachers in- the rural areas have only a high-school education. Al-though most of ¿hem received their training in the county training
schools, *heir preparation for teaching was largely incidents4 as niany
of these schools did not purport to have a teacher-training program.

Subsequent research will probably show that the county training
s6hool has not only made a valuable contribution to -the Negro teacher-
training program of the rur,1 South, but that it has had a tremendous
influence in stimulating the development of public secondary educa-
tion among Negroes. This in turn has facilitated the beginning of
mime comprehensive and thorough State-wide ieacher-training pro-
grams fbr Negroes iii the publicly supported cplleges and -*normal
schools of the Southein States.

Popularization of eduCation. among Negroes.The 1870 census
reported fewer than 150,000 colored people in the United States whohad ever attended school; By 1880 the Negro school attendanCe had
increased to 784,707 in the public, schools of the Southern States alone.
The next decade witnessed a rise io 1,296,959, and each succeeding
aecade showed tremendous gains in school attendance. The, 14st
census reported 2,081,003 Negro children attepding school in theStates having separate schods.

The development of high schools for Negroes was rather slow. By.
1916 there were only 64 6 public high schools in the Southern Sates
with an enrollment of 8,707. This tardy development was due tomany caises,4chief ámong thein being a hostile attitude toward °ducat-ing the Negro, inadequate financial support, and lack of qualified
Umbers. In the period following the World War, however, secondary
education among Negroes developed rapidly, as a result of a himliberal attitude of white people of the South toyvárd the eclucition of

colored race and an increase in the supply of qualified Negro
twitchers.

Although thò number of qualified Negro teachers for all the school
levels has increased, the supply has-by no means kept pace with the

0 Ibid.
I:01SW Thomas Jaw Napo &Imam
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demand. Moreover, Negro teachers are gradialy being taken frow
under a dual standard of certification and are being held to the same
standards of preparafion and certification that are imposed upon
other teachers. These factors, have tended to cause the States to
become more aware of their responsibility to assure the Negro public
schciols a supply of qualified teachers.

Slate respimsibility for Negro education.To assume this respopitim.
bility intelligentlx it is necessily that the State shall be inform con-
earning the foll6wing elements in the educational situation as it per-
tains to Negroes: The present status of the Negro teaching personnel;
the . organization, administration, and curriculum of Negro *public,
schools; the curricula and 'administrative practices of the Negri?
teacher-preparing institutions; the administration of certificatimi
regulations; and the availability of educational facilities for Nero*.
With this information, which the present study seeks in part to supOy,
the 'State will be in a position to formulate policies and devise a
program for the specialized preparation of its Negro teachers.'

THE PRESENT STUDY

Scope of this study.The preparation of Negro teachers as one of
the problems relating to the education of Negroes has meri* atten-
tion and, reeearch 9n the parts of graduate studpnts, philanthropic
organizations, and Federál, State, county, and city departments of
education or ither agencies. Several State-wide studies of Negro
education havi appeared during the past 5 years. Among these may
be mentioned studies in Louisiana,6 Mississippi,' Kentucky,8 and
West Virginia.°

The scope of this investigation kavolves consideration of factors
pertaining to the teaching body on It more comprehensive scale jhan
has. hitherto been Attempted in the studies limited to &MC-err city
programs or in certain other studies pertaining to specific phases of
the problem.

There are approximately 1,600,000 teachers in the United St4tes,
more than 50,000 of whom are Negro teachers. A short personnel
questionnaire was sent to all the administiators, supe.- and
teachers in' the public schools; 460,000 returns were received. Al-
thpugh returns were received from 13,589 Ne¡ro teachers in 44 States,
it was not considered feasible to include the total group in the study.
Accordingly, the returns from teaihers in localities where the dual

McAllister, J. E. The tisining of Negro teachers in Louisiana. Doctor's thesis, 1929. Teachers
Who, Colombia University, New York, N.Y. (Contributions to Education, No. $W

Mledmippi. Stat superintendent Of education. Committee of Investigation of the teacher-training
Minks for Names in Missisippi. (Report.) Jackson, Miss., September MO.

Ransil, H. C. The training of the teachers in the colored high schools of Kentucky: Master's thésis,
tea University of Cincinnati, Cincinnati, Ohio.

* Sound* if. P. The pnperation and professional training of the Negro high4choo1 teachers in West
imaties us* nu. University of Clademati, Cincinnati, Ohio.
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astern does not prevail were ixcluded, This left a total of 9,659
elementary and 1,915 secondary teachers in the District of Columbia
and izt 16 Southern States: Alabama, Arkansas, Florida; Georg*
Kentucky, Louisiana, Maryland, Mississippi, Missouri, North Carom"
lina, Oklahoma, South Carolina, Tennessee,' Texas, Virginia, and
West Viremia: The total, 11,574, represents 22.7 percent of all
Negro teackgs as reported by Blow ") in 1927-28.

In additiozi to retuiSg-i*rom these elementary and koondary teachers
replies were mceived from 741 college teachers and administrators.
The 25 institutions selected for study of curricula offered to prospec-
tive teachers were _chosen with regard to geographical as iron u other
criteria, and comprise universities, èolleges, and teacher-
'schools in Alabama, Arkansas, the District of ColunAii, -Florida,
Georgia, Louisiana, Mississippi, Missouri, North Carolina,. South
Carolina, Tennessee, Texas, Virginia, and West Virginia.

Aim of the study.The purpose of this investiiation has been to
secure data on the supply of and demand for Negro pirblic-school
teachers, and on the amount and nature of academic and professional
preparation, required of them. Such factors as sals, experience,
and tenure are considered In relation to the broAder phasesói the
study.

In addition to problems of the teaching perionnel, the study'con-
earns inetlicOs, curricula, and certain administrative practices and
pohcies of Nigro colleges.

It would be desirable to furnish the essential data for the solution
of many other problems arising in connection with the education of
teachers; however, because of the limitations of time, assistance,
Money, and space, only special aspects of the total problem are
treated here.

A serious limitation has been placed upon the study by the lack of
cooperation received from teachers and administrafors of Negro
schools and colleges. In several instances returns -were too meager
to. furnish adequate and representative data from which to draw
valid conclusions.

-
Procedure and data. agencies were used ih attempting to

secure data for this investigation. The personnel questionnaire
which was sent out to all public-school teachers wfis returned by
13,589 " Negro teachers in 44 States and the District of Columbia.
Of this group 86 percent were in States having segregated schools.Me geographical distribution of these teacheisbis shown in table 1.

inquiry form contained questions relating to glides or subjects
»mid T. statistics of tie Nero race, 111274B. Woniblies% Govegansat Palatial Oillse.1101 WA °Moe of Eduestion, Pamphlet N. 144
many Umbers who meshed this Iona Wed leaim So I Is Imam tistsilessombw461the teak.
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taught, age, sex, marital status, experience, training, reasons explaini-
ing supply of and demand for teachers, salary, and duties.

With the assistance of the National Advisory Committee on the
Education of Negroes 25 schools, representatiVe of the better practices #

in the preparation of Negro teachem were selected for study.!'
Fourteen additional instiiutions were chosen for participation in other
phases of the) Survey. The 39 institutions were divided into three
groups for different phases of the study. Groups 1 And 2, consisting of
the original 25 institutions, were requested to send catalogs. These
were used in getting the pattern of the curricula offered in various
major fieldi, in identifying representative courses in analysins
the complete offerinp by muses, s elds,subject-matter and credit.
From the catalogs received it was possible to make the analyses for 22
institutiois.

TANA 1.Numbei and percentage of Nero elementary- and hick teachers
returning personnel inquiry, 1930-31

,

1

,-

Momentary Secondary

.
,

Total

,

Meat of
total Nanotesthinia-
States, lel

1
...

I 1.. 6 5

V.
17. X1
A 01
V. NI

,
. I. 71

V. N
. 35.41

35. El
4. 11

31 II

II N
i& 41
& el

St 31
31 4141

V. M
I N

Alabama.
Arkansas.
District of
*Florida...
Georgia

Lomb
Louisiana t

I 4 a

-M
I $ i

North CeroNni ,
ggitnrrolina.
Toanuess
Texas

Vira-
West !WWII

Total

.

.

1

,

c

,

4t

,e-
(7

933
346
346
386
369

256
991
460
20I
1M>

2, 061
106
217
779

1, 002

1, M7
17

.4..............
1, ON

410
322
475
au
37$

1, figet
351
255

2, 302
la
260
931

1, 3115

1, 435
. 11

9, 659 1, 915 - 11, 674
,

31 71
,

It was also planned to make a detailed study of representative
courses, involving such items as title, credit, class size, frequency of
offering, restrictions on rank, prerequisites, content, aims, methods,
assignments, textbooks and references, and extent Id professionalizse

Is A at al 100 institutions for the training of Negroes was organised into five groups so as to give amuck
Middy owl roproungetion to various micas of the eounto in terms cd Negro population, umber of
Mstalsri, and number of higher lastitutioas. This Id woe msIW to each el the specielisis chosen seWoes
with the moist that be cheek eve la emit group which he sonsitiared repressatetive of the totter practices
is the ladling et Negro teachers. The 15 Institutions oomprislag the completed regimented tps maw
yetis judgmads oi these individuals.
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lion; The retwns, however were too meager to permit detailed
objective study..

SFrom 18 institididns wire received returns on .questionnaires per
taking to administrativ; and curripulair practices, and inititutional
aima antnattitudes concerni4 various educational issues. ,

addition, personnel inquiry forms similazip the ones ,=.ti.. to
public-school teachers were sent to the faculty membeni of the 86
institutions listed-in the Office of Education educational directory.
A total of 741 administrators and teachers from 33 colleges returned
Wee Iqrms.

Ildlerith cards *ere punched for these and other report§ .and,
insofar as practic4ble, comparable tabulations made. *Because of
the small numbers involved, however, in many instances it was not
expedient to tabulate the data with as much detail as was necessary
for the'other portions If the Survey. The larger number of returns
available from: the Sou `Wern States was the reason why only the
rttums from the District of Columbia and the 16 States having sop-
strata saw& were included in this section of the Survey report.

From the 'catalogs ol institutions selected as being representative
of the better.practices in the training of Negro teachers, three type%
of information were secured: First an analysis óf requirefnenta for
majorsin various subject-inatter fiJds; second, a picture of the entire
offerings of the institutions e by couroes and numbor of hours; and,
third, a selection of "thi*representative courses as ipdicated bk the
frequency of offering. A set of questionnaires designed -to seder;
detailed informition on representative courses was, mailed to the
kitchen of these courses, It was- planned to have the returns on
these forms 'interpreted by graduate student& The small number
oll returned forms in each subject-matter field did Irt yield enough

&lion; however, upon which to build theses.- r
In coblieration with the Survey staff a study of kactice teachini "

in Negro institutions was made under the direction of the Scifool of
Education, University of Michigan, by E. C. Russell, principal
the iieniot high school, State Teachers College, Montgomery, Ala.

wiere sent to 67 institutions, 35 of which replied".
Itursli, I. C. noses= ofpractice isambial la Negro tesober4raimag 14,1Satiom ¡brier's MINKaft trahrolty cd Miehipai laa After, Mich.

q.

.

4

.a

. -

. -,,

.... ..

In
. ,,

. .

.

' .

0,

,1

df

L

lk

tp..rak.
- ,

-

I.

a

/. 0i. .

ia-
4ilw. .

et
IV: .4
k . 4

!
..

t. ¡

'

4. 4/

.n.-

p.

t

A

II I

/-

ti

8

,

f

a

,.

-

It

t.



J

cimprER IT
4

ELEMENTAAY TEACHERS

In the past the needs and work of adhlts were simple; therefore,_
little training for pArficipation in adult lifé wis required. Todiy
occupations and *nee& are mknifold, and life is complex, necasitatir-lig
a higher degree of training., skill, -and cooperation. Since the schtioll
reflects the ideals and. practices of society, it, too, has become more
complicated in its scope, organization, ind adfilinistration.

The Negro can no longer, either in society u geneial oi in education
iji patticular, be exempt from this .upgrading movement. He is
required to funciion in the social and economic lire with the same
degree of skill, speed, and -efficiency as is required of otherri. In
consequ'ence, his education must be on a paP with that of qther
citizens if he is to succeed in meeting the demands la e upon 'him.
in the considenktion of the adegeacy of the educatio I piom
vided for Negroes, the qualifications of teachers, with which c4ipters
Mill, and IV ire concerned, emeites as perhaps the most important
factof in the whole situaiion.

PROFESSIONAL PREPARATION
.0

The preparation of it'lementary teachers should be one of the chief
con.cerns of the tate, in view of till) large number of children and
teachers involved and the -predominant emphasis upon elerenentary.
éducation.

Educational According to the evidence revealed by the
survey, more than one fifth of the Negro elementary- teachers had
notione beiond high school; 55.7 percent had had only 6 weeks to 2
years of college traknifig. More than three fourths (78 percent) had
had no..more than 2 years of college work and nearly half (44 percent)
of them had hadlees than 2 ¡earl. McCuistion 2 found the cone-
spondigg Parentage to be 58, on the basis of.State reports in 1930.

Analysis of the dati shows the percentages of men and wpmen
having 4 years or less of highTech9o1 trtining warq approtely
equal, but of those haviig had-.6 weeks W2/years of college worek, the
women far amassed the men, the-respective. pelientages -being 57
and 40. in the higher levels, the men surpassed the womqn: 35

Ness this wawa of do National fiwrve7,alt js Woad= of Tasobon dodo with the status and eir
cation of Novo imam oolknowni. to inch= will nosaalNogro taaohoos ohms othanriss spoiled.

MaCeigiora, Natl. libs antra N. isaohing him Julia Bountraid maws
ilorkviic. Thine Minh 11$1.
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7

porcent of the men had had 3 or 4 years of college work, as compared
with 20 percent of the women. The larger percentage of the men
attaining the higher levels gave them a higher general averagf as 46
revealed by median years of work beyond high sehool: For men 2.44,
and for women 2.11.

. Size of tommunity.-It is generally assumed that longer periods cyf
preparation for teachers assuies better-quidified recruits and longer
tenure, ithich in turn results in a better educational product. If this
assumption is sound, the problem of upgrading Negro elemehtaiy
rural teachers is one of the most atute in the whole realm of educa-
tion. Evidence of the seriousness of this matter is revealed in table 2.
A:comparison of columns 2, 4, 6, 8, and -10 shows a progressive decline
in the percentage of teachers who had,only high-school education or
less, as the size pf the community increases.

The perceptage of Negro elementary teachers with 6 weeks to 2
years óf college work was pratically the same in villages and cities
having a population of 2,500 to 9,999, but again the open-country
teachers were at considerable &advantage in comparison with other
teachers: In the high& levels, only 12 percent of the Negro teachers
in the opén country had hid 3 to 4 years of college education; the
percentage increased successively through each of the larger-sized
communities. A more striking picture ig shown in table 3, whicb
gives the number and percentap of teachers at the various educational
levels, according to the size of the place in which they were teachiñg.
Two thirds of the teachers who had not gone beyond high school were
in thé open country.

i

TABU) 24.- The number and percent of Negro elemental* teachers located in placesof various size aping to level of training compared with white teachers in suniiarsituations, 19307

,

t

Educational level%
s
. t.........

. Open
country
o

village City 2,500
to 9,999

City 1 000
to 99,9

City ofthan
100,000

..........,:,

jz

,

. e

1

.,

z z

.

z z I
,..

f
.

, 1 s a

4.5C22.5----4-1
70. 9
28. 6

1. 0
13, 660

4

N. 6
17. 4,

. 5
1, 201

I

70. 9
X 1

. 9
51, 128-

76 7 6 9 19
.......

18
59. 6
R. 5

1,

11 ,..

.......
8.0

68. 2

5. 1
60, 449e,

12

22.6
55.7
20.

1. 1

is
4 years high school or lees
4 weeks to 2 years college
3 to 4 years college
lyear or-more graduate work_ _ _

Number of cuss
......m.

85.8
51. 8
12. 2

, . 7
i 673

1ii4

59. 4
2& &

. 4
701

3.;
64. 4
81. 0

1. 4
25;946

1o.
56
M.

1 i

1, i'

&5
62. 1
SI 7

1. 7
278

&7
661
21 7

1.
218, 641

..........
1 White total Includes 61,299 "rural" eseee---np oomparable Negro ones in this p.
Inds table should bi read as follows: Of the Negro towboat In the .,i country 15.8 *Gent had liras.00 school or less compared with 4.6 percent of the wh!te teachers In open eountry.

.

empari8on of Negro.and white elenentary teacher8.--The contrast*
iducational levels between the 'rural and urban Negro elementary

teachers are significant as are also thoffe between Negro .and white
teachers in similar situations. For-example, columns 12 and 13 of
tilde 2 show that only 5.7 permit of the white elementary teachers
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had not gone beyond high school, while the corresponding percentage
for Negro elementary teachers is 22.5. The proportion of white
teachers exceeded the proOrtion of Negro teachers on all the other
levels: 66.7 percent (whiteYánd 55.7 percent (Negro) with 6 weeks to
2 years of college work; 25.7 ,:rcent (white) and 20.7 percent (Negro)
with 3 to 4 years of college work; and 1.9 percent (white) and 1.1 ,
percent (Negro) who had had graduate work.

TABLE 3.-Number and percent of Negro elementary teachers of various educittion41
levels according to size of place in which they were teaching, 1930-31

.

. Educational level

`Open
country

City 2,500
to 9,999

City 10,000
to 99,999

City of
more than100,000

,....._

Total
num.
ber

,

Num- Per- Num- Per- Num Per- Num- Per- Num- Per-ber.cent ber, cent ber cent ber cent ber cent
.. ..r ow..

1 3 8 4 5 6 7 if- 9 16 11 13.......
4 years of high school or less 1, 814 66 4 284 14. 4 115 5. 8 136 & 130 & 6 1, 979
6 weeks to 2 years of college 1,882 38 4 751 l& 3 416 8.f 710 14. 1, 141 23. 3 4, 900
8 to 4 years of college 448 21. 6 220 12. 1 167 9. 387 21. 2 602 33. 0 1, 824
1 year or more of graduate work_ _

.
28 2& 0 6, & 0 3 3. C 23 23. 1 40 4& 0 100

Total_ 3,672 41.71 1,261 14.32 701 7. 1, 256 -14. 28 1, 91$ 21. 73 8, 803

- _ , k

Table should be read thus: Of the 1,979 teachers witirhigh-school education oi less, 1,314, or 66,4 percent,
were in the open country; 284, or 14.4 percent, in villages; 115, or 5.8 percent, in cities of 2,500-9,999 138, or
6.9 percent, in cities of 10,003-99,999; and 130, or 6.6 percent, in cities of more than 100,000.

The.most glaring discrepancies are seen im detailed comparisons of
teachers in places of various sizes. Only 4.5 percent of the white
teachers in the open country had had as little as 4 years ór less of
high7school work, as contraste-d with 35.8 percent of the Negro
teachers. Each of the levels of training in the different types of
communities reyealed similar contrasts.

Grade8 taught. -The data of° table 4 provide still another basis for
comparison. Again the rural teachers were at a disadvantage in the
Orcentage who had a higher educational level, as compared with the
teachers of the intermediate and upper elementary grade's.

TABLE 4.-Numbers and percentages of Negro elementary teachers and grades taught
according to level of training, 1930-81

* 4

Educational ievel

Oracles taught

1- or 2-teacher
rural schools

Num-
ber

Per-
cent

4 years of bier wheel or less
weekS to 2 years of college
3 to 4 years of college
1 year or more of graduate work

Total.

Kfhdergarten
and primary

Intermediate Upper ele-
mentary Total

Num-
ber

Per-
cent

Num-
ber

Per-
cent

4 O 7

Num-
ber

Per-
oent

le

1, 044
1, 544

20

51 9
31. 4
18. 5
20.0

3541,

1, SR
456

23

17.9
77.1
2& 1
23.0

$17 18. 1 250 13. 1 1, 973
1,284 2& 1 804i 16. 4 4,915

500 28. 6' 5141 ,3 1, 816
82 82. 0 25.25 0 100

2, 944 33. 4 2, 166 24.6 24021 28,8 4601 1&2 8,801

Table should be read thus: Of the 1,973 teachers with hIgh-eobool educed= or lass. 1,044, or 519 percent,
taught in the 1- and 2-teacbsr rural schools; 364, or 17.9 monk taught in the flprrhm and primary
grades; and so on for the other groups.
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Pi 43k1 of most preparation.In general, evidence in the present
study reveals .that a majority of the Negro °elementary teachers had
received most of their preparation in the 6e1d in which they were
teaching. s. Fifty-seven percent of the teachers in 1- and 24eacher
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schools received most of their preparAtion in rural education. Of the
kindergarten-primary teachers 77 percent received most of their preps-
ration in this field, while 62 percent each of the intermediate and tipper
elementary teachers received inost of their preparation in those fields,
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EDUCATION OF NEGRO TEACHERS 13

Eighteen percent of the upper elementary teachers received most of
their preparation in junior and senior high school subjects, which is
closely related to the work of the upper elementary grades.

Variations among Stai.es.Important questions are raised by the
facti presented in figure 1, which shows the preparation of Negro
and white elementary teachers in the various States. For example,
why did 62 percent of the Negro teachers of Georgia and 54 percent
of the Negro teachers in Mississippi eave only 4 yearyr less of high-
school training when the corresponding peitentages for Alábama and
Louisiana were 19 and 36? In Alabama, Kentucky, Maryland, and
Virginia more than two thirds of the teachers had 6 weeks to 2 years
of college education, while in the District of Columbia, Missouri,
Oklahoma, Texas, and West Virginia a third to a half of the teachers
had had 3 yeam or more of college education. What are the reasons
for these disparities?

Even more marked were the contrasts between_the Negro and white
teachers having had only high-school education or less, the respective
percentages being 62 and 6.5 in Georgia, 54 and 4.7'in Mississippi,
and 37.9 and 4.6 in South Carolina.

There were wide difference etween the various States in the
median number of years of educ ion attained by Negro elementary
teachers, as shown by table 5. The amount oteducation beyond h-
school graduation ranged from a median of 3.36 years in Texas t3ta
median of 0.52 of a year in Georgia.

The percentages of Negro and white' elementary teachers of various
educational levels by States are shown in table 5A and figure 1.

These facts not only have important suggestions for a program/of
tiacher education in general and for State programs in particular,
but they also have significant bearing upon the problem of the equali-
zation of educational opportunity.

o.

TABLE 5.Median number Of years of preparation .above high school attained by
Negro elementany teachers, 1980-S1

State
Median number of years

above high-school
graduation

Alabama
Arkansas
District of Columbia_
Florida
Georgia '-

Kentucky
I.ouisiana__ _ _____ _
Maryland
Mississippi...______ - ______

M11. , AM,

_

1 48
87

2. 91
61
52

2 56
1. 34
2. 55

. 81

Median number of years
State above high-school

graduation
Missouri 2. 81
North Carolina 2. 00
Oklahoma a 11,
South Carolina 1. 55
Texas 3. 36
Virginia 2. 21
West Virginia a 33

Total (8,862) 2. 17
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TABLZ 5A.-Percentages of Negro and white ekmentary teachers of various educa-
V tional levels, by States

116--

.

4 years of high
school or less

6 weeks to 2
years of oollege

8 tool= of 141 year at more
graduate work
4

Negro White Negro White N Whits Negro Whits
,

1 2 2 4 1 9 7 8 5
1

Alabama_ 19.2 , 2.3 72.1 65.4 & 4 30.6 0.2 1. 7Arkansas ., / 41.3 &9 42.2 72.0 16.5 21.6 _____ __ . 4District of Columbia 13 2.5 52.1 47.9 41.5 42.7 4:1 b. 9Florida__ _ .......... _ _ _ _ _ _ _ _______ 43. 2 & 7 48 5 61. 8 9. 6 2& 4 . 6 1. 2
Georgia 62.5 6.5 20.4 00.8 7.2 30.4 . 8 2. 3

Kentucky 58 &7 09.0 5&0 22.7 36 4 2.5 L 9Louisiana 3& 5 1.2 48.6 68 1 l& 2 31.3 . 6 4. 2Maryland & 5 9.8 76.9 74.4 15.2 117 2.3 1. 1Mirsouirri 54. 1 4. 7 3& 5 48.7 9.4 45 4 1. 2M 3. 1 1. 5 57.1 - 42. 9 37. 9 63,1 1.9 2. 0

North Carolina 27.5 2.3 554 48.7 18.1 47.5 . 9 1. 5Oklahoma 3. 0 .2 44.4 41.1 4&5 54.2 4.0 4. 5South Carolina 37.9 4.6 41.9 28.5 17.2 63.2 3.0 3. 7
Tennessee_ 16.7, 4.9 58.2 66.5 2441 27.5 . 8 1. 1
Texas 5.2 1.1 36.9 288 5& 3 \415.2 1.5 4. 6

Virginia_ 9. 9 1. 6 71. 4 76. 5 17. 4 21. 3 1. 3 .. 6
West Virgiitia I 37 5 3. 4 61 5 59 9 36.5 __ ______ . 2

l
,

I Too few cases for reliability.

Acackmic degrees.-T able 6 shows that 8.7 percent of the Negro
elementary teachers replying to the questionnaires reported that
they held bachelor's degrees. The percentage of white elemeptary
teachers was 10. The number holding degrees from private in)3titu-
tions was approximately the same as the number holding degrees from
.9)tate-supported ifistitutions.

The fact that relatively fewer Negro teachers than whites ,received
their bachelor's degrees from State or city teachers colleges is undoubt-
edly the result of lack of publicly supported teachers co111.-1 for Ne-
groes in the Southern States. Other data show that relatively more
Negroes than whites received master's degrees from publicly supported
institutions for the education of teachers, but relatively fewer Negroes
than whites received maker's degrees from private colleges and
universities.

TABL1k 6.-Percentage of Negro and white . elementary teachers who received their
d4grees from different sources, 1930-31

Source of degree

Bachelor's
degree

Negro. White

State or city tasehirs college
Private teachers college
State co for women..
City oo .I!, bniversity
State versity oar land-grant

13. 48
1 81
.90

9. 59

19 58

23 5
1. 5
5. 8

14. 4

17 1

Source of degree

Bachelor's
degree

Nero Whits

oiher State-supported college
Private college or unlVersity

Number of cases with
Percent of grand

_

total th,de-
PeIN

1 96
51.62

2. 0
$5. 7

& 7

24, 9W

10. 0

State
...doge of

0

_ _ _ _ _ ........

)

___ _ _ _

'

_ _ _ _ _ _ _
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Professional. courses. *general, Negro elementary teachers had
a good amount of professional preparation, as represented by semester
hours in Education. The 4,896 teachers answering the question
concerning Education credits had earned a median of 28.62 hours.
The nuidian for women was 29.29; 'find for men, 23.02. Teachers in
the open country had considerably less professional training, in terms
of credit in education comes, than those in villiges and cities.

The comparisons between the States in the median number of
semester-hours earned and in the percentage of teachers who earned a
given number of semester-hours in Education are presented in
table 7. Similar diveigences were found here as 'were found in the
general training of teachers. Only 1.24 percent of the teachers in
Alabama had no credit in Education; 11.73 pehent of the, teachers
ùi Arkilinsas had no credit. Another point to be noted in this table is
the percentage of teachers from the various States with only 1 to 12

,hours of credit in Education; for example, the pércentages in
Georgia and Mississippi were, respectively, 33.32 and 40 as contrasted
with, 10.16 for Missouri, 15.23 for Kentucky, and 16.24 for Texas.

lineA number of the teachers in some of the States appear to have
had an excessive amount of professional courses. This point will be
discussed more fully later.

TABLE 7.-Number and percent of elementary teachers who earned a ven numberof semester-hoirs and median number of semester-hours in Educat s 1930-31 *

Alabama:
Number
Percent

Arkansas:
Ntimber

t Percent
District of Colum-

bia:
Number
Percent

irlorida:
Number _ . e e _
Percent

Georgia:

Percent
Kentucky:

Number
Percent

Louisiana:
Number
Percent

Mary_land:
Number
Percent

Number
Percent

Miseonri:
Number

Number of semesterhours in Education----

Total Median
number semester-
of-casca hours

35
9 & 72

11
9 5.61IL

7 10. 4

13 10
9. 70 3. 7. 46

191 14
1& 14. 12. 23

iel 8
19.75J 8. 64 9 87

151 11 1
9.141 6. i 11

7

1

73e 401 30. 05
l& 20

16 195 14. 82
&

46 134 40. 0
4. 4 10. 34. 32

12 114 21.25
1 7 5. i 10. 52

17 81 17. 611
20. 98

61 164 35. Ot
X7 19

65 374 X 33
17 37

135 250 60
10. 81 52. 50

At- --- 50 17460
18.

2.

1$. 7 21 12.

1Z 10.

WIN ea le ab

63 118 52. 5
6.91

s

s
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TABLE 7.Number and percent of elementary teachers who earned a given *umberof semester-hours and median number of semester-hours in Education, 1930-31----Continued

state

1

North Carolipa:
Nùmber_ _ _

Percent,
Oklahoffia:

, Number
Perrent

Sopth Carollha:
Number
Percent--

Tenneaseet
Numbs.
Percent

Texas:
Number
Percent

VirCnia:
Number
Percent

West Virginia;
Ntfinba
Percent

Number of miester-bours In Education

No
credit

1
8

74

.......

1

1-6

10. 1 11 10. 1

1 1

1 1
1. 67 14.

Total:
Number_
Percent

e A

3

461
9. 40

25-30 31-40 41-50

8

121 1
11. 30 10.1

5
& 32 11

6
& 66 &

1& 49 9

55
9 92 13 117

72 .84
la 05 11 73

--
18. 18

516
10. 54 9 97

More
51-430 than

60

16 11

91
50

13
16. 45

6
6 66

27
& 56

sil

41
& 72

18 18

Tots
numocii

Median
semester-

boars ¡Iv

1$
4

31. 0

22. 42

3a 87

2& 62

Directed practice teaching is receiving increasing recognition as anessential factor in the preparation of teachers. . Table 8 gives the dhtareported by the teachers in- the present study. It will be noted thatonly abOut 0168 third Abof the total number of elementary teichersanswertid this question. Of this number 8 percent had earned nocredit in practice teachin . If the failure of two thirds ofAlie teachersto reply on this pc; 'cates that they had no practice teaching,it raises a (juestion of serious proPortions concerning teacher trainingfind ,the administration . of certifiCation requirements.
TABLE 8.---Semester4sours of credit* in practice teaching earned by ,elimentaryteachers, 1980-31

.

.. , !.
hours of credit, .

,

. .. Men Women Total

Num-
ercen Num-bef Percent Num-ber Percent

1

4

2 3 4

*

1 e 7
,

No credit
I to 3_
4 to 6
7 to 12_
13 to 18 -

More than 18_
'Total
Median 1 ,_..c

,

lb
,

-7

i

,

33
44
51
42
22
84

13. 41
17. 88
20. 73
17. 07
& 94

21. 96

214
423
817
469
379

IB4

7. 99
1& 80
19. 31
17. 18
14. 16
25. 66

247
467

c 868
801
401
738

& 45
1 '

43
14
72
25246 -

A- 64
2, 676
10. 75

2* °
10. 62

medians do not include the "no-credit" groups._

_ _ L- d
.."F

'Saw

--

.

r,

41Is

1

.

.
,

.

..

.

.
.

.

.

4....
l

.

.

A

I.

,

it

,

. .

1



EDUCATION OF NIGRO TKACH11113 17

EXPERIENCE AND TENURE

Experience. Whether or not experience beyond a certain poifit
adds to a teacher's proficienv is questionable. Much depends upon
where and under what conditions the experience was gained ; and.upon
its relation to the requirenients of particular situations. "Practice
does not make perfect unless it is the right kind of practice, " claim
siime Autborities.3_ Moreover, there are individual differences' in the
ability to learn from experience. Nevertheless, it is generally con-
ceded that a certain amount of experience is an importaxit factor in
du') qualification of teachers.
. The medias amount of experience of the 8,872 Negro elementary
te hers concerned in the present study was slightly more than 8 years.

e median for the 836 men included was 11 years, ab compared with 8
ears for the women. Table 9 shows the educational hivel and the

.amount of experience reported by these 'teachers. The fact that
teachers with from 6 weeks to 2 years of college work had had only 7
years of experience probably indicates that they were younger. Of
the teachers with onfy 4 years of high-school Work or less, many were
no doubt teachers from an earlier day, who received their schooling
'before the present requirements,became effective.

TABLE 9.Median experience of elementary teachers in years, according to level of
education, 1930-31

Educational level Number
of cases Median

4 years of high school or less_______ _ _ _ _. 1, 973 o 9. 17
8 weeks to 2 years of college_ _ _ . ______ _ _ 4, 896 7. 29
3 to 4 years of oollege 1, 824 10. 00

- 1 year or more of graduate work 101 10. 56

Total 8, 794 l 8. 17

4

In five States-r Alabama, Georgia, Louisiana, Maryland, and North
Carolinathe median number of years of experience wtis less. than 8
(table 10). These States likewise led in the percentage of teachers'
having only 1 or 2 years of experience. Alabama, Louisiana, and
North Carolina have also the smallest proportion of teachers with
more than 20 years of experience.

Tenure.An important factor in the smooth functioning of a school
systeni is the " turnover" of the teachers. Other things being equal,
a school system will run more effectively and .the work will be ad-
ministered more easily and economicilly1if thergis a relatively small
percentige of new teichersz caused b/ changes in positions. Table 11
shows the number and peréentage of teachers who *ere employed .by a
given`number of school systems. Practically one fifth of the teachers

s BNrdL Buu.un Niktional Motion tion, vol. X, no. 1, January 1932. Part Li.
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18 NATIONAL 15dRVICY OF 4112 EDUCATION 07 Marl=
had worked in three or more scbooLsystems. is significant when
tonsidered in light of the 8 years' total te. ,1 experience of the
gro.up. Those who have worked in three *:,, stems changed positions
11/4bout every 2 yeats. A large number, as may be inferred by com-
paring data in tables 10 and 11, changed positions ev'ery year they
taught.

e.

TABLE 10.-Number and percent of Negro elementary-school teachers having givenamounts of experience and median number of years of experience, by States,1930-41

State .

Years of experience

1-2 b-7 to 11-2o
More
than

20

j.
Total Median

1

Alabama:
A

Number
Percent

Arkansas:
I Number

District of Columbia:
Numbir
Percent

Florida:
L. Number.

Percent
Georgia:

Number
Percent

Kentucky: '
Number
Percent -

Louisiana:
Number

1Percent
Mary_land: fp

Number
Percent

Number
Percent

Missouri:
Number
Percent

North Carolina:
Number
Percent___ _______ ----- -

Oklahoma:
Number
Percent

South Carolina: .
&umber_ _ _ _ ____________ -
Percent

Tennessee:
Number '1

Tens:
Percent

Number
Percent

Number it
Percent

west ZEttia:
Percent

Total:-
Number
Perient

4
.22

7

149
18. 1

31
9. 7

20
.9 6

59
17 4

59
2a 2

33

196
2L 5

94
21 it

23
1Z 2

& 0

366
19.

9
9. 1

22
1L 0

82
11 3

99
11.0

182
18.

3
17. 6

brn
20.8

48
15. 1

10. 8

39
15. 4

38
16.

179
19. 6

79
18. 4

26

13. 8

21
13. 1

321
16. 9

12
11 1

27
11 5

96
1/ 2

133
14. 8

169
14.

2
11. 8

157
19. 1

42'
13. 2

28
13. 3

67
19. 8

33ti
40

le.

165
18.0

70
16. 3

29
15.4

45
2& 1

372
19. 6

17
17 2

31
15. 5

98
13. 5'

122
13 5

186
16. 0

go
12. 0

47
14.w7

51
15.0

25
9. 8

34
14 3

112
12. 3

41
9 8

26
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TABLE 11.Number and percent qf 11regro elementary 'masers employed isr s rims
number of school systems, 1930-81

V.

e

Teachers

Number of systems by which employid
7 . -

2 4

4

8 and
more

Total

7

*umber 4, 803 2, 397 999 400 270Percent 53 7 28 8 11 2 4 5 3 0 ) 0
8, 945

'5

SALARY

The salary of teachers is generally considered to be one of the
%important indexes of tichool efficiency. There is a close relationship

between teachers' salaries and their education, location of the school,
and length of the school term. According to the evidence in table,
12, a teacher's salary increases *id) his preparatjon. Teachers with
6 wqeks t? 2 years of college work received 55 percent more salary
'than those with only, i ye4rs of high-school education oi less. The
increAse in the salaries of*tchers with 3 to 4 years of college work
over the salaries of thos4;*fth 6 wpeks to 2, yeari of collige work was
41 percent, while. te4hers -with 1 or more years of graduate work
received 129 percei* more salary than those with Only 3 to 4 years
of college work.

Wide differendes in annual salaries of pi3fsons' who taught in the
.varyia¡ sizes of communities are shown in table 12. . The percentage
pf 'the teachers in: the open couniry who received less than $500
annual salary was 78.8, as contrasted with 1.8 perCent for those in

. cities of more gian 100,V population. The percentage of the open-
country tsirachers who received $1,600 or more per year was only 0.68,
as compared with a, corresponding percentage, of 21.94 foi those in
cities of more than 100,000 population.

TABLE 12.Median annual salary of elementary teachers according to educational
levd and size,of place, 1930-31

Educational levels and size ofcommunities

Educational level:
4 years of high school or less
6 weeks to 2 years of collegb
3 to 4 years of college
1 year or more of graduate work

Total

Site of oomiumity:
I 00natnr

V
City

fewer than 2,500
9.909

City ti to 98,099 1
City of mot. than 100,000"

a

Total
a

Number of
Cane

1, 944
4,321
1, 806

99

8, 670

Media&

S365. 98
56& 58
808. 37

484490

666. 31

8, 640'
1, 246

091
1, 230
1, 882

381
491. 72
588. 65
800. 00

1, 214. 66

411

4

l I4

7

,

_ .

..

.
'1 3 5-7

1 . s 3.
.
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1
.

6 8
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f.
It is significant to note in **connection that variations also exist.within each size of communiy. Foexamp1e, while the majority ofthe teachers in the open country fell mili. lower-salary ranges, somesilent as high u the highest range for teachers in cities of more than -100,000 population-. It should also be remembered *that most of theteachers with 4 'or more years of training were teaching in high schoolswhere higher salaries are usually paid than in the elementary ,schools.The same factor enters into the differences between rural areas andcities.

(Data on the median salary anid the number of montis of employ-ment in each of the States are given in table 13. This table offers afairer and more accurate comparison than would be possible if thedata were c9mbined. The table reveals the significant fact thatalthough the teachers of Arkansas had less preparation, acconling todata shown previously, they received a higher salary tium do theteachers of Alabama. This was true for all teachers combined aswell as for each group o( teachers on the basis of the number ofmonths employed. Again, the teachers of .Louisiana, although theyhad a year of preparation in excess of the teachers of Georgia, reciivedonly $45 more.
The annual salaries in the different States fpr 6 months' employ-ment. ranged from $170 in Geprgia to $416 in Texas and NorthCarolina. Geprgia was also at the lower end of the range of salariesfor 7 months' employment, Kentucky was at the upper end. Accord-ing to data submitted Mississippi paid $433 for 9 months, which wasless than the amount paid by any of the other Statist; Texas led witha median salary of $980. The median reported for West Virginia wasunreliable because of the small number of cases. Of the 1,847P teach-ers employed 10 to 12 months in all the States, only 51 percentreceived as much as $1,200 or more a year,- while .12 percent. received'less than $800. Further detailed analysis of this table may be madeby the retailer.

The differences in salaries of men and women teachers were notgreat, either in percentage of teacherixeceiving salaries within a givenrange or in, medians. The median annual salary of 825 men was$531 the median salary of 7,924 women was $552.
Because of the form in which the salary data for white elementaryteachers was reported, comparisons of the Negro elementary teachersand white elementAry teachers cannot be made in detail. For corn-parative purposes, therefore; only the salaries_ of white women ele-jnentary teachers in the (Ten country will be considered. le everycue, in tams of length of time employid, the white teacheill in-theopen country 'received less salary than teitchers in the larger-sizedplates; and the women received lea' thifi the men. Despite thesefacts, however, every median salary of the white won,' elementaty

\.%
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.
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teachers 4bown in table 14 was greater than the correspqnding salary
for Negro teachers, both men and wpmen, shown in table 13. For
example, in Alabama the smedián salary for *ite women tatOleis
employed 1 to 6 months was $425, with a quoit& range of $363 V)
$489. The median for the corresponding Negro group, both men ana
women, w,as $253.69. In Georgia the median salary of the white
women teachers employed 9 months was $470. Their lowest quartile,
which was1575,- wap greater than the media"' of $453 for Negroes.
Tkaut 13.---Ñeditut. Wary of eleisseni teachers by &tag aid number of swabnos* 1930.41

Stage

1

Number of months employed

1-4 7 8 i 9

4

Alabama:
Number all airs
Median Wary

Arkansas: -

Number ot cam
District at

Median
Colmais:

Number ot oases
Median Wary

holds:
Number al awes 66
Median salary 1347. 03

umber of mess 117
Median salary 6169. 71

Kentucky.
Number at cam
Median salary

Louisiana:
Number of cam
Median Wary

Maryland:
Number of cases
Median salary

Mindrippi:
Number ot oases
Median 'Vary

Miassuri: 4

Numbs. at comb
Median salary

Kerth Carolina: a
Number of' cases
Median salary

Oklahoma:
Number of rams
Median salary

South Carolina:
Number of oases 7,"
Median salary

Tennessee:
Number of arms_
Median salary

Team
Number eases

- Median salary

Number at MOIL
Median salary a

Wait Vhibi:
Number of ewes

(lien Wiry

Total:
Numb& et oassare. $410Median Wary R. SI

356 3 34 In
$253.419 PK 90 $470. WI $661 81

a I su
SUL 28 $5OL4I UM 03 $007 81

435
$247. 93

I, 011
$416. 01

41
DX 75

21
$570. 00

98
$340. 00

Jra

I 1 1

WO. 64

182
NIL 29,

203
141 62

167
1 311 16

182
Z7. 88

197
741 47

27
MI. BO

lis
saaa. cm

101
On. 87

11111

184
OWL 96

I Median, probably mailable bemuse of the small number of cam

I 11
119 216.00

1, ea
194. 86

4)

...........

el

TOW

128

o

eri.4%

106
$187 M

44 a. a. ..... ma al. a. a.

- ... ..... 410. 41.

06
$252 94

33

289
$509. 37 $643. 75

22
V30. 00

98 20
9261 72 MI 90

140 106
$416. 00 $501. es

40 99
$333. $3 $359. 86

In
$s52. 98

25
3904. 16

167
$801 U

65
$667. 60

34
$431 33

42
894a 00

308
9814. 44

re
$903. 12

64
$1R3. 07

$761 94

M1
WI 82

Ma 00

32,

$1,

1,

11
fa& 57

130
8940. 62

32
Ma 13

364
$1, XI. 33

26
$925. 00

284
$961.

813
$402. 46

$444. 52

XS
$2, 141 CI

314 -

$476.

234
VOL 114

' 283
$1, 226. 33

906
SU& 19

41X
$871. 42

186
Mi. 06

133
$1, 728.

s40
NW 82

al
UK 34

lid
8638. 09

188
OIL 75

854
810:17. 011

le in
NM. OS

11
$1, 225.00

2, 1, 2,096
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TABU' ItSal/rim tat* elonenta=1 beam (44.04* 611 the elm aloft,

State

0

Arkansas..
District of Co-

lum bra__
Merida.
Georgia.
zaatuoky
Louisiana.

1 to 6 mouths 7 months

ct4 44. Me-
dian Q4

North &Win&
°Mamma
South Carolina
Tasman
ThAs.
Virginia
West Virginia-

.4'

666

OD ID .oftee.

4

81

646

M1

41. se aw

4

NON
ate

'or

s3e0
621

4711
6U1 fifR'

656 737

SUPPLY AND DEMAND
a.

The pioblem of supply and demand of te.achers presents many
. difficulties. So 'many, elements' are involved and any approach to

the qgestiÓn has so many ramifidations ihat no conclusive statement
can be made concerning the supply and demand of Negro elemem-
tary teachers.

Among the divers factors encountered in the consideration of
supply and demand of teacheks are* the following: Vaziatkvin dif-
ferent States, counties, aiid variatiqns in differenegrades and
subject-mátter fields; and liatiations from year to year and from
period to period. 4In addition there is the influence of the differences
in the standar& respecting the qualifications bf teachers, qnd Oanges
in, educational programs. A full survey on particular subjects and;
in addition, periodic cumulative studies, would be necessary before
satisfactory contlusions could be reached concerning the supply ant
demand of Negro teachers. For these reasons only certain kapecta
of the problem will be'presented here.

Data havihean important bearing on the supply and and of
Negto teachem are given in table 14. Although in a few 'instances
the number of cane was small, it is believed that in generarthere
were sufficient cases óf a representative nature to indicate trends.

Of 9,659 teachers replying to citiestionniiiires in this investigation,
1,152 reporteid that they wer, "iiew." For the purpimes of thisstudy,
a "new " teacher is defined as one `twho was not employed in the pres-
snt school system last year (192910)."_ If the returns are represent-
*five of the more than 50,000 Newt teachers, and if the "new"
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teachers who were employed in other school systems are deducted from
the total nuniber of new " teachers,"it appears that about 6 permit of
'all teachers were new to theprofession that year._ This would indi-
cate a yearly demand of approximately 3,000 woe Negro elementary
teachers in order to maintain Negro schools as at present organizecb--

However, attention is called4to two factors which may operate to
tender this estimate inadequate. In the ftst place, because,of the
inadequacy of school futilities for Negroes ,any estimoi bi&KI on
prescsnt "gulp* and demand " data would tall far short of the actual
needs of the iace. Second, the meager returns recéived 'from Negro

*. teachers in the personnel inquiry indicates, as s ti3c1 in the
.roduction, that those who did respond are probably a seléct group,
and hence, do not present a complete picture.° the situation. This
conjecture is supported by the fact tbat duiing the year the Survey
;vas conducted the superintendents of education of tlie goutiiern
States repoited to McOuistiQn a demand taf 6,310 new Neiro
teachert. This figure wáa based on the requirements for the Negro -

schools as now organized and operated. However, if schopls were'
made availible to all Negrowchildren of school age, and if the com-
pulsori ,atteridoce laws were allministered more effectively for
Negroes, and, 'if the pupil- .(=iikher ratio were reduced to equal thit
for whites, even this estimate is entirely too le6w fór the number4vof
Negro teachers needed to conduct the desired educational programm
during the yéars wixich would be required for the up-grading.

A greater demand for "pew" teachers was created by predecessors
leaving to teach e1sewhei'we than.by any° other factdr; the percentage
was 43.2. Thirty-xiiiie percent werp changea to other positigaix
the same State. The next greatest dem: factor was the creation
of new positions, which accounted /for' one seventh of the
vacancies filled by. "ne*" teachers. Approximately 8 percent of
the "opeiiings" were the result of teachers leaving the profession to
enter another occupation. It i ...pant that more teachers 'left
the profession to enter other occupations than entered teaching from
othex, occupations; only 6.9 pe Ile fro& other occupations.
This fact leads to the cenclusidit, ;itt much of the unemployment
among Negro teachers is .attributable. to conditions within the pro-
fession rather than competition from persons leaving other occupations
to enter teaching. Eight percent of the teachers left to be married,
thus making openings for "neveteachers. This does ilot include
teachers who married but did not leave teaching. Only a few vacancies
were caused ig death of the prldecessor or by his entering college.

More titan a third of the "new" teachers came fromeother teach-.
po6itio4i3; two fifths had been in college the preceding year. It
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_is interes 01 to note in this connection that four fifths of the latterr

group came from colleges in the same State. ,

Mobility.An /important feature in Taking any comparisons
between different States is the ratio of mobilieythe ratio of "new.'"
teachers to the total number;of teachers employed. This is..shown
in colurftn 4 of table 15. Although column 2 does not represent the
total number of Negro elementary _teachers in the States wider con-
sideration and column 3 does not represerit all the "new" teachlers
empittred in 1930-31, the numbers are próbably sufficiently repre-
sentotive fo indicate eidsting conditions in most of the States.

comparisoñ of these data shoWs 'wide variatioits among theStates. For example, in North Carolina Theise was 1 "-new" teacherto every, 6 teachers; and in Missouri the ratio wits I. tò 21. Alabama,
Arkansas, Georgia, Maryland, North Carolina, Oklahomit, Tennessee,
and' Virginia all shimed a mobility rttio of less tjaan 1 to -10. The
District of Columbia lui,d a lower ratio than any of 'the States 1
"nelk" teicher to every 35 in the system.

. ,The relatively large 'lumber of neW-positions created in Texas and
Maryland is also significant. It Wöuld be interpsting to know whether,
these new positions were due to inCreased enrollments or to worgani-
zation and expansion of school programs, bt4 the data do not reveal/
these facts.

In the analysis f faCtors affecting the dematd for new teachers
m *,the 'different States censidorable variation was found. Fot ex-
ample, 34.8 percent of the new teachers in lientugky obtained their
position's because their predecessors married,' as compared with only

,, 4.8 nt for Georgia. However, to secure a true picture of the
situatio teinrpretedthese . percentages should . be in light of the
mob' ratio for the States conceined. The following is an illustra-
tion:- In North Carolina 5.8 percent of the new teachers were calledto their Positions on acco4nt of the marriage of their predecessors,
while in Mississippi the corresponding percentage was 10. But this

O does not mean that the difference between %the prop9rtion of the total
number of Negro teachers of Missidsippi and North Carolina who
married was asy great Its indica6d by these perce-ntages. For, when

it' the 5.8 percent for North Oarolina is multiplied by the mobility ratio
.ior that State (1/6.25), the percentage of the t9tal number of Negro
teaáhers who married was 0,92. When the 10 percent for Mississippi
igloo ultii)lied by the mobility 'ratio for that State (1/10.2), the result

the percentage of the total number of Negro teachers mairyingin :1: ppi. These percents do not show the number of women
.teachers who married, merely those who mazTied and left teachilig.
State and city regulations on this matter vary Ividely. The percentsin table 15 do not show any differences . which &ay exist between
States in the proportimi of men' and women teachers.

é
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TABLE 15.--Densand for qnd sispply of teachers in elemental/ schools for Negroet, fr'
1980-S1

State

Alabama:
Number
Percent

1Arkansas:
it Number

Percent
District of Co-

lumbia:
Number
Per cent

Florida:
Numb& 1 _

Percent
Georgia:

Number
Percent

Kentucky: -
Number
Percent

Louisiana:
Number__ _

Percent
Maryland:

Number
Percent

M ississippi:
Number
Percent

Missouri:
Number

Percent
Naftb Carolina:

Number__ _ _ _

Percent
Oklahoma:

, Number__ _

Percent
South Carolina:

Number
Percent

Tennessee:
Number
Percent

Texas:
Number
Percent

Virginia:
Number__ _ _ _

Percent -
West V

Num
Percents

0-

Reasons for deniand for new elementary teachers

. 4

1-11 08

78- 1-12.

. 53 1- 8. 49

1-21. 00

1- 6. 25

14. 3

1
4. 2,,

1

2. 4

3
13 0

1. 3

1

1. 9

4
1. 2

I.

1

4. 2

8
19. 0

1. 9

3
15. 0

15
4. 6

1- 7 06 1 1

6 7

1-18. 08 1 11

2. 4

4

19 11

13 53 11
1. 2' 45. 7 1. 9. 5

4 22 3
8. 7 47. 8 6. 8. 6

3

1

14. 3

13
4. 54 2 8. 3

.....

2 15 3 3
4.8 35. 7. 1 7. 1

8 2 1

34 8 8 7 4. 4

9 29 4 44
11. 5 37. 2 5. 1 &

5 18
9. 4 34. 0 7. 6

4

1$

3
8. 13.

14

17
14. 7

2. 2

3 1 1
42. 9 14. 3 14.

2 3 1
8. 3 12. 5 4.2

7 1
42. 16. 7 2. 4

3
8.7 8.7 13.0

4 9
6. 1 9. 11. 5

4 2 9 5
7. 6 7. 6 3. 8 17. 9. 4

2 11 1 1 2
10 0 55.0 5 0. 5. 0 10. 0

1 2 1 1 1 2
12. 5 25 12. 5 12. 5 12. 5 25.0

13 19 157 14 27 18 43 18

3 1 4 3 1 1

8.31 8. 3
41.

4 1 1 1 1
8. 3 33. 3 8. 3& & 3

1- 7. 34 4 5 5 6 28
3.8 4. 7 7 5.7 26. 4

1-10. , 21 6 5
6. &2. 1

1- 7. 2' 13
1. 1 7. 4 1. 1

5 31
& 2 32. 0

14 62
8.0 35. 2 5. 1 11. 4

3

2. 1

5. 7

3
3. 1

tom 1- 8. as 23
2. 0

74
6. 4 a.

I 92
8. 0

16. 7

13 29
6.8 12.3 27.4

7
4. 1 33,$ 7. 2

26 16
14. 8 9. 1

1

100.

4

'MD

450
39. 0

113
14 i 9.

The table should be read thus: In Alabania the total number of teachers involved was 933, 116 of whom 'were "new." Tbe ratio of these "new " teachers to the total number of teachers was 1 to 6.04. Tbe
. for the service of 2 (or 1.7 percent) of the "Tvw" teachers was created on amount of tbe death bf thewhile 71*. 6 t) obtained their positions bemuse their predecessors retired. IIIsaran the to column it will be noted that 13 (o 11.2 penult) of the "new" teachers ware I 1 i i

I I I

on of the 12,., of their predeemeore. If this 11.2 percent is interpreted in terms of the mobilityratio for Alabama (bt mul )_, MO. by 11.2) i will be seen that only 1.3 percent of the total minks ofNegro elemeatery towbars e/ma married aL left teaching during that year..- 1
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a

TABLE 15. Demand for and supply of teachirs in etinnentary schools for Negroes,
1930-81-Continued

State*

1

4)%

Alabama:
Number
Percent

Arkansas:
. Number

Percent
District of Columbia:

Number___________ _
Percent

Number
Percent

.

'umber
Percent_ _ _k _

Kentucky:
Number
Percent

Louisiana:

Percent
Maryland.

Number.,
Percent

Number
Percent

Number
Percent

North Carolina:
Number I

Slo

o
Pert_
Number
Percent

South Carolina:
Number
Percent

Tennessee:
Numbeirset
Percent

Texas:
Nam

Sources orsupply meeting demand for new leachers

Percent

ealibet ______
cent

. west Virginia:
Number

Percent

15 ls 17 18

46 a*

*a.

19
l& 4

3
42.9

3
12.5

5
16. 7 11.9

3 11
13. 47

11 31
14. 1 39. 7

23
1 43.4

31

47.

42.9

11
4& 8

14
33. 3

7
30. 4

15
19. 2

11
20.8

2 /
10.0 3& 0

1 3
12. 37 5

104 109
31. 33. 2

1 1 7
& 7 4&

1 6 3
50.0 25. 0

12 49
21. 11. 3 46. 2

31 T 25
31 T. 2 21 8
1

24 56
12. 13. 6 31. 8

Total:
Numbee___
Percent

ia140

100. 0 -r

a

23 U

3 4
2.61 3. 4

2
4. 3 4. 3

9

4. 2

2. 4

2
1 6

3
& 7

& 0

12
3. 7

9

4. 1

6
3. 4

4

4 2
4.8

1

t a
1

1 3

9
17.p

1

5.0

2
2&

si
2.1

3
L I

1 252
13 21

379
32.9

36
3. 1

40

2
13

4.3

2
2. 6

1. 9

4
1. 2

3. 8

10 3
10. 3 3. 1

19 3
10. 8 1. 7

9 15
7.8 12.9

1 30
2.2 6.5

1
14. 3

41P 4M, Mib

1
4. 2 11

7.1

6
7. 7 7 7

116 ,

46

4M, co,

e

24

42

63
alma a e e

20
e e e

8

16

12

105

97

176

1

79
6. 9

21
1. 8

56 83
& 0 7 2

OP .
Another illustration of the necessity ofinterpreting the pereezitais

'Of new teachers in terms of the mobility rátio is seen by computing
'Louisiana and Tennessee in the percentage of new 'teachas , de-
manded because the predecessor entered another profession. The
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respective perciintages for these 2 States are' 5.1 and 5.7; but when
these figures are multiplied by the mobility ratios for these 2 States,
respectively, it is found that OA() percent of the total number of Negro
teachers in Louisianá entered other positions ai compared with 0.77
percent for Tennessee.

Sources of supply.The section of table 15 giving the sources of

supply of nevi teachers raises many qüestions in the mind of one
who is interested in knowing the causes of the wide divergences
revealed between certain States. Columns 15, 16, 18, and 9 present
facts which have important bearihgs on the development and main-
tenance of a State program of teacher education.

AB many as 65 percent of the new teachers in lentucky were in

school the previous year; the corresponding percentages fOr Arkansas
a;u1 Mississippi weré 20 and 25, respec,tively. In the previous year
only 7 percent of the 97 new teachers in Texas attended a teacher-
training class, normal school, or college in Texas (présumably the
State school); 32 percent 'of them attended colleges or universities in
that State (presumably privaté colleges). The corresponding per-.
centages for Tennessee were 11 for State teachers college and 22 for
other colleges in the same State. In North Carolina 32 perceht of the
new teachers attended the State normal schools and teachers
colleges, and only 9 percent attended colleges and universities in the
State.

Of the new teachers who were supplied by schpQls and colleges
from a State other than the one 'in which they wiire employed, the
largest percentages were in Maryland and Missouri, Ieing, respec-
tively, 22.7 and 2,5. In ix; other case wbre there as many as 10 per-
cent of the new teachers who were supplied by out-of-State, institu,
tions. Attention should be called in this connection, however, to the
fact that' 68rvercent of all the new teachers in Maryland ivere in
school the previous year, and that 46 percent were attending institu-
tions in that State.

In a. comp n of the different States with respect to the percentage
of teachers who came from various sources, the mime kind of
interpretation in rel : to pile mobility ratio should be made'in the)
case of demand fot ew teachers. North Carolina and qouth
Carolina offer a casein point.. In NortJarolina 31.7 percent of the
new teachers wpre supplied by teachers colleges in that State; the
corresponding percentage for South Carolina was 50. When these
percentages are multiplied by the mobility ratios, it is found that die
proportion of the total number of Negro elementary teachers who were
supplied by tqachers colleges the State was .5 percent for North
Carolina as comp with a cbrrespon.dint toercentage of 2.7 for
élouth Carolida.
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Arkansas received a relaiively larger number of its new teachersfrom another teaching liositiQn in another State than did any otherState; Texas received relatively fewer froM outside the State.fr Size _of cam'munity.-Table 16 shows the supply and demand of 4,Negro elementary teachers classified accoiling to the size of porn-munity. Interesting aspects are revealed here in tIR relative effectof different sizes of communities in the- operation of the factors ofsupply and demand. It is noticeable that a larger percentage of thenew teachers in the 'open country were called to these positionsbecause their predecessors left to enter another pccupation than wastrue of commu4ities pf any' other size. A larger percentage of thenew teachers in the open country also left positions other thapedvçational work to ¡hike their present positions. Whether this highpiwcentage of transfer beaeen rural teaching and sonie other occupa-god is closely connected. with flit; low level of preparation -and lowsalary of the teachers in the open coruntry is a question which naturallyarises.

TABLE 16.-Demand for anct supply of teachers in elementary schools for egfoo,1929-30, according to size of Community, 1930-31

&

.

Reasons for demand
.

.

.
1

She dcommunity
sp

,

1_

1 I s I I 7 8 19,4 11 . 12 13 14

Open country: fNumber (11. 81 1-5, 9 8 47 22 45 779 - 73 69 31 52 43
Percent 1.3 7,6 & 7.3 45.1 3.7 11.1 5.0 8. 6.9

Village of fewer
tban 2,500:

4 ,Number...._____ 1,281 221 1-8. 7 8 13 8 16 107 12 9 8 b 28 15
Percent 1 8 5. 9 3. 6 7 48. 4 5: 4. 1 3.1}% 12. 7 6. 8

City 2,500 to 9,999:
Numb& 701 7 1-9.1 2 5 2 2 29 7 8 8 15 4Percent

'4 9 3.9 10. 5 19.7 ,3.9
City 10,000 to 99,999:

. Number.. ______ .1 1-11 8 2 6 1 c, 9 19 5 5 11 31 IlU,
Percent 1 0 & 1 1Y0 9. 1 49. / & 1 & 1. 11. 1 31. 10. 1

more
000:

than
.

..
. .umber_,. 1 9 , 1745. 1 5 2 2 19 18 i i 8, 33 40

Percent
4. 0 1. 6 15. 1 11. 6. .1.1..:16:311.12Total:

Number 1, 141 22 73 35 91 449 48 871 06 150 111
Peroejj 4 1. 9 8. 4 3.4 & 89. 4 4. 7. 5. 8 1& 91 9. 7

. I
.,._

s 1

4

.

a

.

. ,

... a.

sw.

o

.

-

,

2. !.4. & 1,61 1 6! 38.

.

. .
1. 6j

3

.

6i

-r

I.

s

.

agigasze.k-

a

-a

d

1.

0

z.

9l

4

4141



EDUCATION OF, -NEGRO =APHIDES 29

TABLE 16.-Demand for and iupply of teachers in ry schools for Negroes,
1929-80, according to size of community, 93041-Continued

Size of community
sor

1

Open country:
Number.
Percent

Village of fewer than 2,500:
Number,
Percent

City 2,WO to 9,999:
Number 4

Percent
City 10,000 to 99,999:

Number
, Percent

City of more than
Number_
Percent _

Total:
Number
Percent .;

rcespof suppl

11

79
12. 8

22
10. 0

12
15 8

20
20. 2

19
15. 1

152
13. 3

ls

133
21. 5

52
23. 5

12
17 1

'14
14. 4

35
27. 8

17

193
31. 2

65
29. 4

33
43 4

48
38 1

18

r-

19

19 25 28
3. 1 4.1 4.

8 6 11
3.6 2.7 &O

43 2
3 9 2.

5 4 7
5. 1 4. 1 7. 1

4
3. 2 ____

247
21. 6

374,
32. 8

8
8. 3

38 56
3. 3 4. 9

4
4. 0

,

1

. 8

3 3 4
3. 3» C 0

2 4 5
1.i \.- & 4. 0

78
6. 8

21 58 81
1. 8 5. 1 7. 1

This table should be read in the same manner'as takile 151
V

4

Votively few new positioin were preated irr' the open colitry,'
demanding the services of new teachers.

Only 7.3 iiercent of the new teachers in the open cotintiy. entered
positions cieated ty the marriage of their predecessors,. as conmared
with 0.1, percent of thd new teachers cities .of more than400,000
population.. Hówever, when thesë percentages are interpreted in-
terms of the mobility ratios of ihe recipeilive Státes, the proportioh of
Negro elementary teachers N.vho marry and leavé téaching to thelotal
number of Negro elenientAry teachers was 1.2 percent for the open
country and 1 percent for cities of more than 100,000.
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CHAPTER, III

SECONDARY SCHOOL TEACHERS

r.

The American high school reflects nluch oT the real progress oVtheNation. The change; taking place in econ9nOc and sdcial life arereflected in the expanded p ogram o studies; the f;pread of milters0free education on the Bacon el and the cosmopolitan nature ofthe high-school population
Some of the problems from the rapiddevelopmpit of iseSiind:ary education for Negroeqiare the result of individual and'group differ-ences in the bigh-ichaol pOpulatión, ind the varying d of abilityStates and" ..cprwilunitie.i34 t piovide an adequate educational

are 8omi4 the probleni's tyhich every State faces in akat-
.

- tempt to develop an adequate prográm for the.education of high-chool
teachers. The preseitt status of Negro high-school teachers should be
of distinct Adralue in the planning of any such program. This chlaptimpresents"the findings of the Survey for thisogroiip of teach*.In view of the .extensive popularizlation ot secondary educationamong Negroes problem ?f preparing Negro' high-school teathersis beck creasingly important. There are, now approxsimately
1,200 public high schools for Negroes in the Sou*ern States; prae-tically all of them have been begun since 1915 ; the : high:schoorenrollment has increased. 506 percent &nice 1920; Ovo Wide ,of ail
ihe'aoScredited high schools 'for Negroe's have tbeep kéreditedAnring.'
the past 5 or 6 yeirs, eipansion and increiséd standarclization, havetaken krace at an unprecedented rate. This progre,es has Code so,rapidly and with such force that the institutions for 069-pieparftión

*of Negro teachers have found it difficult to 'pike the fieceditary aditptal:, tions i4 their programs. Moreover, along with the growth which hastaken piage in Negro seondary education there has a 4: poncomi-
htaint movement in the *hole field of teacher preparation, I ely, thedemand for greater professionalization"of isicofidary sill&erne of the recency of this movemènt, the dependeince of tStates on private coll es -for Negroes for their supply of

secondary school teachers, the extint to which these privAtehave be6 wedded fo the "classical)" curriculum, and the
Calvert 41n.bran. ,Ill000ndaryJnoatIon got Negroes. Washington,(U.S. OMNI 4 Educatio9 Bulletin, #411, no. 17. National survey ofNo. 7.)
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EDUCATION OF NEGRO TEACHERS . 31

limited scope and =certainty of the aims of the prögrams of tile
Negro land-grant colleges, the specialized problem of preparing N
secondary school teachers has been slow to enierge,' with the

ahat a concerted and coordinated appfoach- to its solution has been
greatly delayed.

1)110FESalON?kL °PREPARATION

Highest level of edueation .From figure 2 it will b seeik that in
1 930-3 b there were less marked differences in the amount of educa-
tional preparation between the Negro -high-school teachers and. the
white high-school teachers than was found in the ca:se of elementary

2.--1»ment4gs. of Negro and. whits In 17 Boutbernlits* willo had attaIne4
1930-81.

I -
Lfit

teichei% The npicentage of Negri.) highlehoO1 teachers who had liot*
gono beyond, higif school was 3:6; the percentage tif white teaeliers was4

e1.2! A Urger percentage of the Negro teachers' had had from
rake to 4 ye.ars of gal work, bu.t.a saaller percentage of them 6.
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had had 4 years of college work, the acCeptAd standard for high-school teachers, 27.5 percent of the Negroes failed to Wail? thisstandiird as against only 21 percent of the whites. (Not shown inLi lure.)
In the proportion who had had grvluate work the white teachersfar surpassed the Negro teachers, their respective percéntages being25.3 and 1Q.6. In the number of years of education beyond high-school graduation the mediamfor white high-school teachers was 4.53;for Negroes 4.36.
Mere attendance tipon college, howeer, is not evidence of qualifies.tion. An individual may attend college for 4 years or more, and yet,for any number of reasons, fail to gradtiate. Onsi advantage in therequirement ofcollege graduation (or the M.A. degree in some plàces)for high-school teaching is that it attempts to assure a general prepara-tion based on .a 'well-planned., coordinated, and continued program.Other things being equal, tkierefore, a person 'with a degree should'Ave received better preparation than one who may have spent thesame amount of ame in college, but whost Rrogram licked coordina-tion, adefinitehess, and contiiiuity. .141

If these assumptions are correct the data of table 17 show Negrohigh-school teachers were at a greater &Advantage than was indicatedby the data of figure 2. For exanIple, 10.6 percent of the Negro.tefachers had had one ,9r more years of graduate work but only 4.3had reettived ihe master's degree. Although some of the. teachersrermesented by the differences in these two percentages probably hadiindergraduate 'defipiencies whiéh lengthened the time required iorécaive the degree, it is believed thattmany did not pursue a definitelyplanned coupe leadinz to a higher degre9.

14'

s.

;TABLE 17.Number dnd percentage of Negro high-school teachers who riceiveddegrees from various sources, 100-31
4 ' \ So

Bachelor's degree
.

_

1

Master's degree o
_

.

Doctor's degreeSource of degree
1

c,.
Number

k

Pitcent Numb"'
t.

...

Percent
.

Number karma,
-

i
1

r
,

.
'

State or city tesoberi collegePrivate teachers college
.

Stake college for women ,
city college or university
State udiversity or land t collegeOther State-supported insti tionPfivate wile. or =trend

..

Total
.

41
10

. 43
. 204

24
672 se

v

t 0
1 0

4. 0
. 21. 0

2. 4
Mk 0

2
2

----%
a

17

27

3. 0
& 0

7. 0
27. 0

59 0

Id.

1
3
1

s
-.-... ,

t

*.
410. 0
20. 0

#,904
,

,

II 3 63 t 3
.

8 .8

Source of ear:net/degree. The need 'of a unified &operative priogramfor 'the preparation of ifigh-sehool teachers is evident from the dataof table 17, showing the types of colleges in which the Novo high-.
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,

school teachers eatn0 their degrees. The obligation of the State
to consider the work of the private colleges, whidh, are supplying more

than two*thirds of the Negro high-school teachers', is no less than is

that of the private colleges to adapt their programs to the needs of

the -public high 'schools.
ProportioAof men and women.Although the education of men

teachers in terms of the median numbser o'f years of college work was

only slightly ,greater than that of-the women teachers, their respective

. medians being 4.5 and' 4.2, considerable variation was found in the
proportion of men teachers and women teachers on the various
educational levels. For 'example, only I percent of the men had not
gone yon school, as compared with,5 percept o
The proportion of wómen who had less than the accepted s

4 years of college preparation was four times as great as th
mefi, the percentages were respectively, 48 and 12.

The respective percentages óf Negro men and women big

teachers *ho had attained the stindard of 4 years of college work

were And 56; 16 percent of the men and only 7 percent of the

Women.
dard of

t for the

-school

women had had graduate work.
a Size of community.:As' in the case of elementary 'teachers, thit
Negro high-school teachers in fife rural sections had far less "propane.

tion than teachers in villages and cities. From table 18 it Will be

seen that the proportion of high-school teachers who hid Rot had
moré than high-school edutation was more than six times as great in

the open country as in !my other type of community. One fifth of
the Negro high-school teachers in, the open country had themselves
not had more thap a 4-year highlschool educaiion, and 'a few had had

t,
even less. .

TABLE 18. Number and pefceníage of Negro. high-school teachers with vprious
amoun4 of education, by size of community, 1930-31

1

Educational level

84e of community

dpen
country Village

5

City 2,500
to 9,999

City 10,000
to 990999

4 years of high school or
8 weeice to 2 years of college.

. 8 to 4 years of college_ _ _ _
1 year or more of graduate

work_
4

Total
Median number of

yelbra ot college
, workJ....

Num- Per-
ber cot

'22
35
49

a

20. 2
31 1
44. 9

2. 8

Num-
ber

12
401
307

Per-
cent

Total

3. 0
12. 7
76. 8

7. 5

400

4. 36

Modiste sesaputad am a wider distribution tbsn b rePorted in tbe table-
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than 100,0001

1

NuM Per- Num Per-
bet vent ber cent

a 8 3. 9
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Fewer than one f of the open-country tetchers had had 3 or 4years of cállege compared with from two thirds to threefourths of fife ere in the other fr,-.11 unities.19° In general, thedifferences in preparation between the teachers in the* villages andthe teachers in cities of various sizes wen not great except in the caseof the teachers in cities of 100,000 population. A smaller percentageof this grbup had had 6 weeks to 2 ydars of college w06:1ut this factwas in their favor,I since riearly 18 percent of the grou0 had liad 1 yearor more of graduate work. .

Preparation in principal field of teaching.In view of the depart-mentalization of high-school work and the growix tendency to haveteachers teich ,oecialized fields of subj13Ertaatter, special trainingin the subject le be taught is increasingly beczoming a desirableprerequisite to certification for high-school teaching. In fact,accrediting agencies are demaRcling, ai a condition for accreditment,that high-school teachers teach'Oltheir major or minor fields of con-centration.2 That is, teachers may miti, be assigned to teách subjectsI for whicfi they have not had special preparatioii.
Twenty-six semeet*lours is the average amount of work that thecolleges) concerned in this study cirdinarily require to be done bystudents in the major field of conCentration, and 14 semester hours inthe first minor field.
The Negrci high-echool teachers were asked, in this investigation, toreport the number of tiemester hours they earned at college in the

a subject-matter field in whiph they were teac 'ng principally. A totalof 780 tialers responded' to this guesti', n. Table 19 shows theresulte of thurinquiry. Medians an. CO *ntages were computed foronly ihose subjects having a sufficient number of teachprs to yield,reliable results.

4

. In the median number of semesterfhours earnes1 in tleir principalfields pf ,teaching, teachers of the classical 1:°1 I ages were lowest,with tj median of 21; teachers of the modern Li 1') ages were highest,with a median df 31.
An analysis of tile data showi3 that 45 percent of all the teachershad had fewer than 25 semester hours 9f preparation in their prin-cipal field of teaching; 17 percent had had 12 or fewer. One fourthof the teachers of the classical languages h4de had only 12 or fewersemester hows in their special Aeld, as contrasted with slightly morethan one sixteenth of the teachersiof the physical sciences.

I. Thai so late a number of Negro high-school tetichers had had solittle preparation sin their principal field of tams . u shown b byfurther analysis of the data in the tible, presents a problem of seriousitroportions, Sand indicates that a large 'number of Negro aololesaints
%utmost! assontlary stain& in tin United state? Washington, Govornmant Printing ¡WI'MIL o( Education Bulletin, WO, No. 24 PP. 1114 110-) I
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are being denied adequate° bigh-ochool instruction under thoroughbv
competent teachers. This topic will be discussed further in chapter V.

TAPIA 19.-Number and percent of Negro high-school teachers who reported a rims
number of semester noun, in their principakfield of teaching, 1930-$1

Field al teaching

Aviculture
Art ..

131111Lber
Percent .....

Businass administration .

Education
Euebile

Number
Percent

Classical ianSustell:
Number
Percent

Modern languages:
Number
Percent

H 1. e and physical
tion

Home economics..
Physical science,:

Number
Percent

Mathematics:
Number
Percent .

Music
Social mimeos:

Number
Percent

Others

Total:
Number
Percent

.1MM1111111110.%

1-6

Semester bows

7-12 13-18 19-24 25-30 31-40 4140 5140

7

4

1 1 1

4 10 7 6 13 9
& 6 IC I 9. 9 & 6 1&3 12.6

1 1 1 4

14 17 4 64 44 41
& 9 7. 2 10. 1 218 1d 6 17. 3

2 9 10 3 6 6
LA 0. 3 227 & 8 13.6 12. 6

1 2 1 3 9 7
S. 1 6. 3 S. 1 9. 3 28. 1 21. 8

lb I 2 2
M. OD .111, e 1

1 3 7 13 12 12
1. 6 4. 6 10. a a o 18.5 l&b

27 37 z 76 20
3 16, 6 21 12 4 ld 1 12. 4

ef 1

9 15 9 21 i 27
& 8 11 4 &8&1&9 17. 4 20. 6

2 1

41
& 2

98
11 6 l& 8

-4

9 9

19
& 0

3
6. 8

6
18. 8

11

l& 9

13
& 0

2

13
& 5

6. 8

1

& 1

2

1 5

7
4. 3

12 4
9 1 & 0

138 130
17 74"16. 7

r-
71.

9 1

Median

70

Total
numb
ber

ID
MO.

1

1 1

4 5 X 9
& 6 7. 0

........

...... 411. .....
1 10
4 42
1 1 21. 0

2. 3 1 3

2 31. 0
&

1 4 20. 25
1. 5 & 2

1 4 22. 0
. 6 1 6 le .....

4 B 28. 1
3. 0 6. 1

1 - -

41 14 36 2& 7
& 2 1.8 4. 6

3
a

71

0

2S7

44

32

ea

102

780

" Education" credit. A minimum amount of professional pritpqra-
tion in terms of credit in "education" courses is almost universally
demanded for certification of all kinds of teachers. Moreover, there
is noticeable a definite tendency on the Part of certification bodies a
not only to specify the =punt of professional preparation, but to
control the kind as well, by naming the exact "education " "courses
that must be completed by the prospective teacher.

The data of this investigation do not show what specific cciurses iii
"education" were studied by the Negro highschool teachers.4 -/The
amounts, in twins of semester hours, reported by* 1,208 teachers
who replied to the question conperning "education" Courses, ranged
from no credit to more than 50 semester hours, The median number

Nommommo $
I

Badmen; Pisa P. Training and certifitation of high-school teachers. Tenn., Division
of surveys and field studies, George Peabody college for teachers, IND.

Cook; Y. M. State laws and rapplatioos governing taaohags° oartilkstas. Washington, Gammon&
elating Most MI* (U.8. Mee et ilkineidei &OWN 1927, No. 19.)
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of semester hours was 26.8. 'Seven teachers had had no credit in"education," while 13 percent had had. 12 hours or less. Severalteachers had had an apparently excessive amount of "education"credit; for example, 18 percent had bad more thin 50 semester hours,and 16 percent had had between 31 and 40 semeeter bows Credit.
Practice teaching.in the matter of practice teaching, it may be

h-echool tAachers
hingtea credit. Only
teaching. Of that

had no practice
had had

said in general that Qnly about half the Negro
included in° this study had adequate practicepit answered the question concerning practice
number 111, br 13 perceht, reported that they
teaching. If it is assumed that those who did not
no practice teiching, the total becomes 677, or 48 pe tr..1 ofthe whple group (1,418) who were deficient in that phase of theirpreparation.

The median number of semester hours in practice teaching earnedby those who replied was 6.3.

7

EXPERIENCE

The amount of teaching experience reported by 1,393 Negro 14' '11-
school %teachers is shown in table 20. The fact that tke mediannumber of.years of experience of teachers having had 3 to 4 'yews of
college work was much lower than that of teachers of the other
educational levels may mean that they were young college graduates.Of the 377 teachers who h4d-had 3 years or less of teaching experience,334, or 89 peicent, belonged to the group wiro had had 3 to 4 years ofcollege training.

To what extent this lack of experience was compensat4 for bypractice teaching is not shown by the data. If these inexperienced4

teachers were located in the urban schools where they were likely,,to have received good supervision, the problem would noi be so *acute;
- but the chances are that most of them were in the open country andsmall villages where supervision was eithèr nil or a negligible factor.5

TABUS N.Median number of.years of experience of high-sch.00l teachers acorZit
, to educational teveli 1930-31

Educational level ber of Numbed
years-of owes

experience .

Four years of high school or leas
8h weeks to two years of college
Three to four years of °allege
Ow your cc more of graduate work.

a is ism ir

o .......... e Se S C a e e
0

#

& 83 51
10.313 21.2

54:9. 1.51
-.079

*
7.00 1,11011:,

I °slim Ambrose. Secondary educatiosi for Negras. Op. di.
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TEACHING LOAD AND SUBJECTS TAUGHT

Teaching zoad.Many factors enter into the teachi4 lbid of high-
school teachers, such as, number of clock hours, pupil-teacher ratio,
kind of subject taugheahd number of subjects taught, *ear placement
of the subfect, and experience of the teacher in teaching the parlicular
work. The only phase of the teaching load investigated in -this
Survey was the pumber of clock hours per week in relation to the field
of 4aclaihg, the size of community, 'alit' the educational levels and sex
of the teachers. ihe variation in the median number of clock hours
in these comparisons was in no case more than 3, and in mo esst cas
it was less than 1. In other words, there was very tittle difference in
teaching load, as measured by 'the number of clock hours per wéek,
between teachers of diff 6rElp t subjectsEnglisb, mathematics, biology;
etc., or betwen *hers locate'd in the communities of various sizes;
or between teachets of different educational lévels; or between men
and women teach'6rs. The median number of clock hours taught per
week by all teachitrs combinfd was 29. In a study of small unselected
high schools of t6 country its a whole it was found that the white
teachers carried median teaching load o 20 clock hours per welek.f.

Subje48 tqught:--rAs mentioned in the receding section, the num-
ber of subjedt fields in which te'ac is, don9 is a fact4r in deter-

teat load; The excessive pupil-teacher ratio of Negro
efilmeOtary teticjier§ is a niat4r of common knowledge,an4 a. recent
stu:dy rtivealed .the fact tha.t.,the pupil;:teaCher ratio of Negr6 high,-
,sChOol letichers is aIo higher- than tbe'. iccepted i3tandard,lbut idol*?

1,. a _wide scl4e concerning the puniber of subject fields taught.
. high-ochool teachers has not been ivailable until the preset:It
, . . _

survey'.
3 i3ompares ate _Negro and white 8 highapecilool teachers

,,ac'ciording to the percentage of each group teaching in a given number
of subject fields., -.Data on 1,282 Negro and 1,553 white high-school
teachers were gathered in this study: Neariy twice as many white
teachers as Negroes taught in only oné subject field. Considerably
more Negroes than whiteátaught in two subject fields. Although
the white teachers surpassiA the coloi;ed teachers in the percentage
teaching in three subject fiOcts, a fifth more Negro teachers than
whites taught in four or more-subject fields.

Since the ,prevailing practice is Iwo subject fields' for high-school
teachers, the fóregoing data do pot reveal serious divergences between
Negro and wbite teitclieris, except in the teaching of four or more
subjects, what, the Negro teachers were at a disadvantage. This

I Ferris, army N., °amanita, Walter R., and Bramwell; P.-R. The smaller secondary schools. Wadi-
: intone Govetnnunt Printing Moss 1110L (U.S. Office of Zduoat4on Sonatina 1922, No. 17. Nittiood

sawn7 of secondary education Monograph No. 6.) . N

I Caliver, Ambrose. Secondary education for Negroes. , Op. dt.
s him, 11441,4 Oenntnits, W. 11.9 and Drammen, P. R. gap*
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gitiation prevails *dominantly in the small high school, where a
more ambitious program or high-echool subjects is offered than can
be effectively handled by a limited staff.

Mckjor and minor fields of teaching.--Information concerniu the
kind of subject combinations which prospective high-school teachers
may be expected or required to teach is of vital importance in the
planning of curricula for the preparation of secondary teachers.
More will be said on this point later, but suffice it to say here that
those teaching combinations which are actually operative in higt
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schools are too frequently ignored by curticulunrand schedttle makers,
student advisers, and students themselves.

Table 21 shoiws the first ttnd secohd Trincipal field of teaching 9f
949 Negro high-school teachers. If the data presenttd heite were
representative, and there is reasoii to believe that theY were, main
conditions are indicated which haie wide significance in the prepara-
tion of Negro 'high-school teachers. By observing the &Atom row
of figures it is-seen that the social sciences led as the secona
field of teaching, with 24 percent of the teachers niming it, and
English wu next vfith 14.2 percent of the teachers naming it. The
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social sciences was the minor field of teaching most fréquently
mentioned for :6: hers whose main field of teaching was health and
physical educa on, and English was the predominant second subject
in the case of : teachers.

The most strildng feature in this table is the large number of
teaching combinations of unrelated subject fields, for example, agri-
culture and English, modern languages and physical ticiences. This
kind of combination is rightfully ignóred by institutions for the
preparation of teachers; to attempt to prepare teachers adequately
in such unrelated fields is, first of 411, frequently to attempt the
impossible andsnext, o perpetuate ineffective school inanization.

TABLE 21.-Percentage distributions of major and minor teaching combinations of
Negro high-s teachers instructing tit two or more fields, 1930-31

MP,
A

'Major teaching field

Minor teaching field

4

Agriculture
Art
Biology
Business
Educatiot
English
Classics) immune&
Modern languages
Halal and physical education_

-Home economics
Physical scienoes
Mathematics
Music
Bocialleciences
Trades and industries'
Other

:rote

%---

1 2 . 8

aft.

. 6

1&7____ ...2&0
40. 0

12 2.210.0
_ 14. 3
44.3

3.5. .6 7.8__
1.7._ _ 1.7218
2. 4 34.

11. 7.... _ 4,9 69
l& NIL 3

39.5 L 3 & 6 2.6
10.4 L 1 7. 1 14. °

11.4

IND. INI

IL 6

ON=1.

1. 4

..41111.

4:4 1 2

7. 1 -7. 1
7. 1 10. 1

_ 17. 5

_ 2
9

M. WA P20. 0 20. 0
4.941 3 4.9 3. 2

416 M. OD DO OD

& 7 14.2

abM11. =1,01.

5. & 5

le

8.3
10.0
6.7

14.3
a, a.

2.9
3.5
9.8

al.

11

4. o

MO MOAN. NI AID

AO AI Mr

11.7

&

6.5 8

4.6 L2

13

OD., IN

4C9

7. 1
2.0
1.
7. 31
&9

1s 17

IL, 1.1
41 B.__ 14.
14. 3 7. 1 14.18.
14.0F
4.91----

11.7. &
16.

27.6

8.8. L

& 7

Tbe table should be relit thus: Of the Useful,. whose major teaching Geld is agriculture, and who are
teaching in 2 or mop &Oda, 16.7 patunt are also teactting biology; 25 percent are teaching English; 8.$
mesa are teaching health and physical education; and so on.

i Another finding preowned in this iable which.sliould be helpful in
guiclikg prospective teachers in selecting inajors and minors is the
fact that the major and minor fields of teaching did not usualbr bear
the same relation when their positions were reversed; that is, biology
was .an important mifior field for those whose main field Aof teaching

was agriculture,) but agriculture was not an important minor field
for those whose main field of teaching was bioloo. Similarly,
business teachers were likely to be called upon to teach mathematics--
in 42.8 percent- of the cases-but mathematics teacbers were tieldom
required to teach business-in only 1.1 percent of ,the cases.
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On the other hand, a biology teacher was as likely to teach physicalt
sciences as was the physical science teacher to teach No logy; the
same was-true of mathematics and physical science teachers.

Data obtained by the survey (vol. II) show that a large percentage
of the white teachers in senior, high sChools, whose major fieldi were
English, also taught foreign languages. Another important difference
between white teachers in senior high schools and Negro high-school
teachers was found in the case of art teachersonly 7.6 perceht of
the former had English as a minor field of teaching, as compared with
40 percent of the laiter. The figure for the Negro high-school
teachers was in closer agreement with the *laite teachers in juiiior
high schools--41.8 percent of the white art teachers in junidr high
schools taught English as a. minor. In generil there was a closer
correspondence between the teaching combinatiops of all Negro high-
school teachers and white junior high school teachers than between
Negro high-school 'teachers and white senior high school teachers.
Fewer teaching combinations of unrelated subject fields were found
among white senior high-school teachers than ámong all Negro
high-school teachers.

High. -.school programs of study.Other factors which should be,
taken into consideration in the selectión of majors and minors for
prospective high-school teachers are the offerings of Negro high
schools and the trend of student enrollments in the various subject-
matter fields. These are particularly important in light of the fact
that frequently a prospective teacher majors or minors in a subject
that either is not offered in the schools in which he is likely to teach
or is in process of gradual elimination.

Accurate data on the subjects taught in high schools in any area
should be available to all institutions which prepare teachers in order
that better advice may be given to prospective teachers in the slec-
tion of their fields of major and minor specialization. Such data for
the year 1930-31 are available in the study on secondary education for
Negzoes, These data showed the nuinber of schools which require
courses in different subjects for each of the 4 years of the high-
school period. For example, in 'the field of English, 100 'percent of 291
schools required English in the first year, 95.5 percent in the secon0
year, 82.1 percent in the third year, 71.8 percent in the fourth yeak.
The data also showed that the four móst frequently required fields
were English, mathematics, social science, and science in that Corder.
In contrast to the requirements in 'English are those in' a number 'of
the special subjects. For example, music was required in only 7.9

, Osliver, diabrea fis000daii edadatioa ix Negros. Op,
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percent of the schools in tile first year, 5.5 percent in the second year,
5.1 percent in the third year, and 4.8 percent in tbe fourth year.

As a check against conditions Rich as those just répòrted, data
assembled in a study of tlie anticipated majors of 1,175 freshmen
students in 35 Negro institutions preparing teachers,") it was found
that 15.5 percent were prepiring to major ih education, 11 percent in
home economics, 9.2 percent in Elig).-:-!), 8.5 percent in chemistry, 7.1
percent in biology. It is clear from these data that with the possible
exciiption of the number majoring in home economics the students
10 general were majoring in the more frequently required subjects.

Further. evidence is presented on ihe supply of prospective high-
school teachers in the comparison between that., percentage of white
and Negro students enrolled in .various curricula of high schools of
different sizes." 'These data showed a definite tendency for students
tio enroll in the more specialiLed curricula, such as commercial,
manual tritining, home economics, and industrial arts, in the larger
high EichoQls. This may be accounted for both by the increased possi-
bilities of having such courses offered ip the larger schools and also
by the increased opportunities for placement in the largercommunities
in which those high schools are found. This study also showed a
slightly greater tendency on' the part of the Negro students to 'take
the academic and general curricula than was true for the white
students, particiOgrly in the larger schools. A careful study of such
data as have bpen assembled on high-school offerings and the choices
of major fields by college students will undoubtedly result in a better
adjuátment betSieen the supply and demand for secondary teachers.

SALARIES OF NEGRO HIGH-SCHOOL TEACHERS

Data relating to the salaries of Negro high-school teachersiin
1929-30 are given in table 22. Of the 1,384 teachers who suppliad
the information concerning salary, more than half received less thaii
$1,000 a year, and four fifths received lesá than $1,500. The median
salary for the entire group was $954. The amount of salary received
appears to be dpfinitely related to the amount of educatio* prepa-
ration.

The salaries of Megro high-school teachers aci,cording to sex are
shown in table 23. The fact that the total median differs slightly
from the one given in iáble 22 is due to the difference in the number of
cases. Only 44 percent of the men received salaries below $1,000 as
compared with 60 percent of the women. One third of the women
received salaries between $1,000 and $2,000, as compared with nearly

*Calivar, Antbotes. A background study °Move oolleenctudenta. Washington, Gemmed Printing
Ofikae, HISS. . (U.S. Oface ot Education Bulletin, 1933, No. &)
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pne half of the men. Seven percent of the women received $2,000
t;eor more compared' with lOspercent for the men.

Because of the arrangement of the data, direct comparison cannabe made With the salaries of white high-school teachers. However,
the following facts on salaries of white high-school teachers in the
Southerri States " are suggestive of the divergences which might be
expected if the data weri3 more comparable.

TABLE 22. Salaries of Negro junior and senior high-school teachers according toeducational levels, 1989-30

aIN

Educational level
IL

4 yam of high school or lese
6 make to 2 years of college

1 yew or more ot graduate work

Totai
Percent

41.
receiving given Waxy

Number and percent receiving gives salary

21
909
151

11" I. 14

2
41

212
4111

121124 Wr
9. 026. 5

3
11

115
28

156
11. 3

41.

4k

16
14

31
2. 2

MI 4. MII

41.

1 1

0. 7

6. VI

4 1

0. 310. 011

- - - - $480. 76
1 721 21
1 964. 50

MO. 00

3 964. 32
a 1

111111611146.=111,

TAtBui 23. Number arid percentage of Negro men atilt women high, teachersreceiving a given salary, 19 31

Men Women
.

#
Barmy t .4 ». Nam- puriont Muni- Num- Percent

.

,.
1 3.

,

i .OtoS ZIO & 9 101 11 2 127 9. 1210 40. 6 419 47. 8 as 4 4502.000 to 1,409 .1 106 32. 1 204 21 $ 370 21 6I 6D 70 13. 5 86 9. 5 155 11.1- , i to SO 13 4. 5 4 4. 6 a 415. . , to . ,
17 rs 14 I, 1. 6 111 2. 21.1 to 480 9 1. 7 2 . 2 11 . 8to -

. 4 2 . 2 4 . 3to
1 . 1 1 ..... _ _ _ ...to 4. .
1 . 1 1 _ _ _ .. _ . ....i. .. , more
1 1 1 .,,.

Total 517 876 1, 1911Median J. U. 84-
91.1 $961 704 7. -

s

Salaries qf tails teachers in omit;r high 'Wields.---The iange of median
salaries of white men teachers in senior high schools in the &Wimps
States was from $1,342 for Missouri 'and Virgiaia to $1,988 for Wist
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For women the range was from $1,057 for Alabama to
$1,814 for West Virginia. These medians are based' on 9 montlis'
employment. The ranges of median salaries ;of those employed 10
months were: Men, $1,963 in Delaware to $2,943 in Missouri; women,
$1,707 in Alabama to $2,808 in the District of Columbia.

Salaries of white teachers in junior high school 8.The lowest median
salary for white men teitchers on a 9-month basis in the Southern
States was $1,120 in Alabama, and fot women in the,same State, $921;
,the highest median salary for men on a 4-month basis wtis $1,975 in
Georgia, and $1,400 for women in Virginia. Men- employed for 10
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mojiths received salaries ranging from $1,563 in Delaware to $2,300
in the District of Columbia. The median salaries, for women ranged
from $1,475 in Oklahoma to $2;422 in the District of Cólumbia.

From tle foregoing data it is seen that the median salary of white
senior high school teachers in the States having the lowest median
exçeeded the median salary of all Negro high-school teachers by more
than $100.

Figure 4 shows a corn "Ln of the salaries of Negro and White
high school teachers according to the size and type of school.
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CHAPTER IV

THE COLLEGE STAFF
The status of Negro elementary and high-schod teachers was pre-s6nted in chapters II and IiI. It is appropriate here that some atten-tión be given to the teachers who are largely responsible for theireducationthe Negro college teachers.
As was stated in the introduction, it is only recently that.the Stateshave assumed any responsibility for preparing teachers for the pub-

licly supported schools for Negroes. In the tieginning this task wasleft almost wholly to the private Negro colleges, which were undermany different denominational boards and were consequently domi-nated by varying motives. Obviously, such a situation was likely toresult in considerable heterogeneity in tilt" educational programs ofthese institutions.
With the advent of the Negro land-grant colleges and publicly sup-ported normal schools and colleges, a more unified and 'coordiliated

educational program was made possible. If this possibility has notbeen realized, the failure may be attributable to several .causes, chiefamong them being: Continued cofiservatism in the attitude of someleaders in the out,,11 toward eaucating the Negro, lack of funds forthe employment of qualified teachers; too few students thoroughlygrounded in the fundamentals and prepared to continue their educa-tion on the college level; lack of vision on tile part of some personshiving charge of these institutions; inadequate preparation and
"subject-mindedness" on the part of niany of 'the teachers; agid theshort time which these colleges have been operating.

Many 6f these same factors have operated in the older private
colleges bor Negroes. But in general there are sufficient differencesin the background and in many other features of the two types of
institutions to suggest thé importanci3 and desirability of treating the
college teachers on the basis of the type of institutton in which theyare employed. Therefore, frequently in this report, institutions
will be classified as public or private schools.

EDUCATIONAL LEVEL
Data in table 24 lead to the conclusiod that considerable upgradingof teachers is required' in the aierage Negro college, as was found tobe true in the elementary school and high school. The *Wan num-ber Cf years of college work for the teachers in the colleges included

44
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in this study was 5.28. The'rtr %inks a diff6rence of almost: a year
between the education of teachers in public, colleges and those in
private colleges, in favor of the latter.

The teachers of the public institutions also compared unfavorably
with those of the private ,colleges in the percentage who had not had
any advance4 work beyond 4 years of gollege. One half of the public
college and normal school teachers as compared with slightly more than
one fourth of the private college teachenshad not had advanced work.

TABLE 24.Number and permntage of Negro college teachers with given amounts of
education distributed acwrding to kind of institution, 1931 -SS

Educational level
.

.

Private infant).
llow

Public Ina Wi-
Lions ,

Num-
ber .

Num-
ber

Num
ber Percent

1 I 3 6 1

gik

Elighimbool graduate.
lAes than 1 year ol collage work . ....
1 year mates or normal school
2 years' ookliega or normal school _ .... . _ . ..
3 years' college or normal school
4 years' . or DOMIL1 school_ ....
1 year of wits work
2 yeks graduate work
3 or more years of graduate work .... _ _

Total

,

. . .

. . .. . . . .

.

.

2
1 4
2
2

49
61
43
46

e

0 97
48
97

. 97a 78
M. 61
20. 87n 33

3-
4
2
9

11
110
94
30
10

1. 09
1. 46

. 73
3. 29
4. 02

40. N
34. 43
10. 98
& 66

3
6
3

11
1$

169
166
73
66

1. 36
. a

a III
2 71

3a 19
SI 35
I& SG
11. 09

306

I

.
773

4. 97
479

& 38
_

..... . ..-

Although the public college and normal-school teachers surpassed
those of the private college in the percentage of their numbers having
1 year of graduate work, they were at a considerable disadvantage
in the percentage having 2 or more years of graduate work. Tw9
fifths of the former had/ master's degrees, m eomparison with nearly
two thirds of the latter.

Source of degrees.--Table 25 showo that of the 196 teachers in
,pri.vate colleges who held bachelor's detrees, 84 percent received
their degrees from private colleges, universities, and teacliers colleges,
as compared with 54 percent of the 241 teachers in public colleges
who received their bachelor's degrees from private colleges, univer-
sities, and teachers collegei. Of the 128 teachers in private colleges
who held master's degrees, 77 percent received their degrees from
private colleges, universities, and teachers colleges, as compared with
57 percent of the 110 teachers in, public colleges.

The sources of the degrees of 764 faculty members in 32 Negro
colleg.es rated by the Southern Association of Colleges and SeC,ondary
Schools in 1932 are shown in table 26.'

MoCuistion, Fred. Blew education at Negroes. Southern association ot colleges and secondary
schools,
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Taeut U.Number and permitter of Negro cease teediers in pnesteend platesash:vs/was who earned Oiets depress frost dismal sources, 1931-SS
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Privies Public

Per 'Nowt Psi-
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?mass noodososninatioralMime university..
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Foreign maw ar mirror-
sit y
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J.
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114 31 SI

'Total 1
1

41. 4 n

1
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lows railsersrty
Micisiirm University .

risk University
Mortis Cabot.
come UniversityBawl= lastitale.
Ilarvud University
Virginia Calm_
Atiaria
Domes esiversity
Nertforriers University
Ohio litre University .

Wiserrin University
bilarshasee - -Emir Unimsity.Mira
K Tart University_ J1Trines initialisehairs UntversitY
=knob rnivwsity
Iliesseots Uutvonity... .......
abutersti Univeniti
Talindsga Casey/
Waders Krems University __

T. esZei ......
Usiversity_ . _ _

ass& Carcass Eitele _saw rape s.

Total.

15 ,

4

19
11

2

4

n
4

Other
dime

°Um 1 Totalgrade* having.
evert atsendol

7

o o

4

O

e

o
o

o
o

364 V 71

1

o
3

0
0
2
3
4

0

4
2
4

10
1

4
1

ss

121

61

44
41
rt

a

soa

14
14

13

12
12
10

1
3111

I MoCaistissis Fist a Negress. Smotrint swaddles el miaow wed ssessikry

49.

1

f.

1

US

_

Of

,

a

. . . ... .4

,

.

i.
Ci..i.p.___

. .

),

.

1:11,1761 4 I IA

,:-. 4
.

.

. .

.

. ........ .

/I

e . . .

U

...
40

e a. . e.

OW eo 01, elee e e

N O e

6.
ma ear e. a e ea e e

.1

o

o

a
a

o

f

toes I

21'

0

4

ea!

r,

4 1 0 M. '.
4 zi3

1

6.1

O 1 03

o s

I i . 1 - bo 4$ ,
,s 4

: .
o ,

s o I
1 1 i

O 0 3 i a17 0 3 G s
o , I I
o 1

4;
357 .

1 7 25II 1 3 2514 ri 1
i 25

7 I. 11 I

1

0 1
1 ; 1 rt&

& 1I 1 ' 1 0
110 ....!

1 6 1 1.
O o 4, 1

..

isI o f -1 U7 3 i
3 t

1

e e
0

L 11
1 ' .3 2

4

1

1 4es e al
I as , sent

d

;Or

,
I f_

_41.=_:-.

tr.

i
t-

I

1
. .

Per- Per- Nam-i Par-

, .

cum tor rest
2

.

i 7
%

1

1"sani 1r, 11
ar

77' ID 1 Ili
ii: 1 la

fq... ...
i

1,
.

I 114 ,
ME

.1
L. n.,

a a
1 r

...17=111111=IMIM

tos

11.

111

Ices
&gm

3
,

. I
. . ... .. .. 1

.

Va/varsity

1

2

1

-

2
L

. .
.

e e

st o
O

stiondiosam*. um



e

111:DUCAllION OF ,NZGRO =ACHIM

six avid marital stair. Ting the group as a. whole, the men
teachers surpassed the women in amount of educatidn. The median
number of yws òf college work for men was 5.48; for women it was
4.97. .Marr& teachers hadkhearly a fifth of a year moie work than
siniiertearbers, tbe retipective medians being 5.38 and 5.19.
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. Departmerd of 'instruction. Figure 5 shows the median amount of
education according to the department in which instniction was
given. It will be noted that in general teachers of the social' saences
had the lighest ranking.
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EXPERIENCE AND TENURE

¡Experientee.The median nil-mber of years of educational experi-ence of all teachers combined was 7.71, as shown in table 27. This isnot greatly differttnt" from the median 'amount bf experience shtownfor Negro elementary and high-school -teachers.
Tenure in preseii in4itidion. The typical teaCher in Negro colleges

remained through only one college genefation, according to theAatain table 28. More than one third left after a period of i or 2 iòars'
service. 4/

The high turnover of the teaching personnel in most of the Negro
colleges presents a serious problem. No continuity of effort, interests,or ideals can be sustained where a large percentage Of die teachersare ne47 each year. Lack of coordination in the curricula and 6part-
mental arrangements may often be directly traceable to a high teacherturnover. No program of student counseling that involves membersof the teaching staff cap be built upon a shifting teaching personnel.

-) Until ihis defect in the Negro colleges is remedied, there.can be little
hope for effectiae attacks upon the problems involved in the educa-tion Oheachers.

TABLE 27.Number and percentage of Negro college teachers having a given numberof years of experience, 1931-32

Total years of edtiCationafexperience
Teachers

Number
Percent

_ ......

2

34
7.1

27
5 6

3 to
ttti

6 to
10

11 to
15

16 to
30

138
28 7

121
25 2

70
14 5

7

70
14. 5

31 to
40

41 or
more Total

17
3. 5

4
0. 8

le

ark-

481

Median

TABLE 28.Number and percentdge of Nero colle0e teachers employed a givennumber of years by the institutions Sr winch they are now working, 1931-32a

Number of years employed in present institution
Teachers

Number
Peewit.

2

3

3 to 5

4

6 to
10

11 to
15

116 to
30

88
18 29

142
29 52

7

31 or
more

s3
17 25

40
8. 31

37
7 69

3
O. 62

Total

481

Median number of years employed, 4.36.
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EDUCATION OF NEGRO TEACHERS

TEACHING DUTIES
cis4

^Departments of instructi9n.A serious problem teachers in
many Negro colleges is the 'number of departments which they
must give instruction. The extent of this problem may be inferred
from the data of .table 29.

In chapter III it was suggt;sted that it is not too much to expect
high-school teachers to give Instruction in two subject-matter fields,
and that teacher-preparation programs might bsejconstructed on that
basis. This is not generally considered desirable; howev'er, in college
teachi4 where a higher degree of specialization is demAnded thin for
high-school teachers. To find, therefore, that more than a fourth of
the teachers in Negro colleges were teaching in 'two or more depart-
mehta of instruction raises questions concerning the adequacy of their
preparation in twdt or more fields and also concerning their ability to
keep up with the advances in thöse fields.

49

TABLE 29. NuMber añd percentage of teachers,in Notro colleges giving instruition
in a given number of departments, 19311-32

Teachers

.

I Number of departments

1 2 3 4 Total

I 2 3 4 5 6

-

Number
Percent

,
341

73 33
100

21 50
20

4. 30

41
4

Q 88
_

Distribution y teachers by departments.Table 30 skows the propor-
tion of teachers in tge various subject-matter departments according .

to type of college. Of the 17 teachers of agriculttire reporting, 16
Were in public institutiops. All the teachers of philosophy were' in
private colleges. The teachers of economics and mathematics were
equally divided between public and private institutions. For a large
number of the subject Oeldis, the percentage distribution shown here
mat be taken to represent current praclice, but for certain fields, bes-
cause of limited ntadbers, the picture probably is inadequate, as, for
example, in the case of psychology, ingdustrial arts, geography, library
science, and philosoity.
, Distinct differences in emphasis are shown by the two types of

. schools in the pi; ventage of-teachers who taught agriculture, business
and commerce, education, home economics, and trades and industries.
The small percentage of teachers in public colleges who taught leduca-

'tion probably does not arise from f9wer departmenté of education. but
rather from fewer teachers in.eacki department
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50 NATIONAL SURVEY OF THE ElitICATION OF TEACHERS .

TABU' W.-Number a,I percentage of kiiro teachers in public amid.* privateinstitutions giving instruction in various departments, 1931-826

Department in which instruction is given

r

Private
institutions Total

Num-
ber

Num- Merl Num-
ber Percent

3 4 1 5

Aviculture
Art and drawing
Biological sciences
Business and commerce
Chemistry
Economics
Education
English

by

History-Civics
Home geonomics-Household arts
Industrial arts

classical

Library
modern

science
Mathematics
Music

LI=hy-Ethics
education

Physics
Psychology
Sociology

. Industries
Other

Total

16 &33 1 0. 64 17 4.89a 1. 56 1 . 64 4 1.158 4. 16 11 7. 09 19 6.473 1. 56 8 6. 16 11 3.1710 & 20 12 7. 74 22 & 348 1. 56 3 1. 93 6 1.729 4.68 25 16 12 34 9. 7924 12. 49 22 14. 19 46 13. 25
1 52 1 . 282 1. Ot 1 . 64 3 .8618 9. 37 14 9. 03 32 9. 7224 24.'49 6 22 29 & 354 2. 08 4 1. 152 1. 04 5 322 7 2.019 4.88 10 6.45 19 5.47

3 1.96 3 .P611 5. 72 11 7.09 Zi 6. 349 4. 68 3 1.93 12 3. 46
6 3.87 6 1. 728 4. 16 6 & 22 13 & 745 1 60 2 1.29 7 1012 1. 04 2 . 573 1. 56 5 3.22 8 2.3017 & 85 17 4.86

1 . 52 2 1. 29 3 . 86
192 155 347

The table should be read thus: Of the 192 teachers employed in public institutions, 16, or 8.33 percent,were giving instruction in agriculture, while ofily 1, or 0.64 percont, of the 156 employed in private institu-tions was giving instruction in this department, and so on.

Teaching toad.. Acco:0:A to tables 31 and 32 the typical teacherin Negro colleges did not carry an excessive teaching load in terms of
clock-hours per week or "student-program units." However; theseate only two measures of the teaching load. The number of depart-
menta in which instruction is carried Ot and the number and extentof other duties required of teachers have an important bearing on theteaching load. Alth9ugh the data' presented here indicate that Negro
teachers did- not ,r: : h an excessive number of hours 'per week, itis shown that a 1; 161 e number did teach in two or more departments.

In this(discussion the clock-hour represent4 a period of from 50 to60 minutes: The-- student-program unit represents the sum of theroducta of the number of students enrolled in each section taughtes the number of credits carried by the section.
'the teaching load in clock-hours for teachers in the publicly sup-ported institutions was slightly in wells of the accepted standard of16 hours per week. The teaching load of teachers concerned in thepresent study was not greatly different from that found by McCuistionin his study of the faculties of 26 Negro 'colleges applying to the

Southern Association of Colleges and Secondary Schools for accredit,-ment.
A

;

!blJc
tions

1 . .

ber

tql"

\.

t i IH th t
.°1 .

-.Pen,

SI .... . -

Physical

......

7

1

,1

.

,

t

a

1

6

1

,

&

; I

J.
I ,

44 e

1 Ibid. '4

A.41.1 !'



EDUCATION OF NEGRO TilACHERS 51

TABLE 31.-Number and percentage of Negro cake teachers teaching a given
number of hours 'per week by kind of institution, 1951-42 4

Clock-hours of teaching
per week

Private in-
stitutions

Public Judi-
tutions .

Clock-bours of teaching
per week

Private 1

.4 iii; ,
Public last,

tutions

Num fler- Nun Per Num- Per- Num.- Per-
ber cent cent ber cent ber cent

4
1 s 3 4 5 1 3 3 4

o 1 36 25 to 29 12 & 82 25 9. 09
1 to 9 20 9 70 16 & 81 30-34 4 1. 94 14 & 09
10 to 14 34 16. 51 43 1& 63 35 and more 3 1. 45 10 & 63
15_ 61 29. 61 45 16. 36
16. 10 4 85 27 9 81 Total 206 275
17 to 19 35 1& 99 40 14. 54 Median number
20 to 24 27 13 10 54 19 63 of clock-lrurs 15. 8 17 45

TABLE 32.-Number and percentage of Negro college teachers having a given student- .

-program unit, according to kind of institution, 1931-32

Student-program unit 1

Public institu-
tions

Private institu-
tions Total

Number Percent Number

4

10 to 59
60 to 109
110 to 150
160 to 200
210 to 269
260 to 199
310 to sw
300 to 400
410 to 4f.
400 to 509
510 to 559
500 to 600
610 to 650
NO and more

Total
Median

27
36
33
ao
21
21
15
18
la
4
4
1
3
4

11. 6
1& 5
14. 2
12.9
9. 1

r 9. 1
& 5
7. 8
& 5
1. 7
Li
1. 3
1. 7

17
17
26
17

19
20
13
2
3

2
1
1

Percent Number Percent

6 7

10. 6
10. 6
1& 1
10. 6
14. 3
11. 8
12. 4
& 1
1. 2
1. 9

1. 2
. 6
. 6

44
63
59
47
44
40
35
31
17
7

3
4
5

11. 2
13.
15. 0
11. 9
11. 2
10. 2
8.9
7. 9 1,41
4. 3 ir
L S

0
. 8

1. 0
3

232
193. 33

161
217 60

393
Z13. 29

each section t times tile number of credits carried by the section.
I The studen unit represents the sum of the products of the number of students enrolled in

COMMUNITY CONTACIS

One index of thé influence of a college is the connection of faculty
members with frofmaional and civic organizations and the offices
held and honors won. Table 33 furnishes data on these items..

It is worthy of note that approximately two thirds of the teachers
of both types of institutions failed to participate in any of the activities
mentioned. Many of the present unreasonable demands for retrench-
ment in the educational work of colleges arise from the lack of under-
standing, on the part of the public, of the a;ims lind methods of the
college. There is no better way to interpret the college to its iupport-
ing public than through participation of its faculty members in the
life of the community.
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Furthermore, the college caimot render the largest educational
service except as it 'understands thd needs of the community. Here-again the faculty members may act as interpreters. Certainly, thereis yet much to be' desired in the wiy of adapting the college programto the practical andoultural necessities of contemporary life. Any-
thing, therefore, which can be done to facilitate the interchange ofideas between college and community should be welconied.

PUBLICATIONS

One of the most imkortant measures of intellectual advancement ina faculty is the number and quality of contributions which its
members make, to the store of human knowledge.

Milan 33. Number and percentage of Negro college teachers who haveextracoaege activities between July 1916 and May 1932
(4,

in

Eztracollege activities since July 1926

Elected member of honorary professional associationParticipated in State or city survey
' Member of National or State committee (professional)Member of National or State committee (civic, fraternal, social) _ _ _Moe in State, civic, etc., organization

Office in State professional organizationMice in National civic, etc., organization
Office in National professional organizationWon honorary citation or recognition from a GovernmAnt organizationor from ft professional or civic organization
Editor of maguine or journal
Other
Did not participate in above activities

Total number of activities
Total number of participants
Total number of cases

Private
stitut ions

in- Public insti-
tutions

Num-
ber

Per-
cent

Num- Per-
ber cent

3

31
17
9

10
4
4
1

7

8

10
128

15 Of
& 25
4. 36
4. 85
1. 94
1. 94

. 48
& 39

& 88
2. 42
4. 86

62. 13

Total

24
19
16
22

8
2
2

6
4
4

191

& 72
& 90
& 81
& 00
L 09
1 90

. 72

. 72

2. 18
L 45
1.45

M. 45

36
25
32

12
3

14

14
319

is - -
206

110
84

275
MOP

216
162
481

01.

The percentage of teachers in each type of institution who dulling
the 5 years preceding 1932 published any books or articles is shown
in table 34. It is realized that there aré many excellent teachers who
never wrote a book or an article, and also that there are those whoi are
prolific writers but poor teachers. Fortunate is the student who has
the advantage of a teacher who is proficient in both.

Among the fictore present lEi many of the Negro colleges which
tend to restrict schotarly production on the part of faculty members
weri: (1) Too many extra duties frequently coupled with full teaching
loads; (2) irregularity of program; (3) poor administrative organiza-
tion; (4) lack of funds and low salaries; (5) lack of encouragement and
incentives; and (6) laded library facilities.
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These conditions are not peculiar"to Negro colleges but to theextent
that they can be improved in any college, the probability of improved
teachingiservice and greater scholastic productivi0 is increased.
tunas 34.Number and percentage of Negro college teachers who have publishedbooks or maganne art between July 1906 and May 1932

Publications

o

0
1

2 or 3
4 or more

Books

4.

Total number of teachers replying

. Magazine Wes
0
1 to
4 to 9
10 to 19
20 or more

Total number of teachers replying
Median number of magazine articles published

Public institu-
tions

Num-
ber Percent

Private institu-
tions

Num- Percentber

3 4

98. 71 189
& 18 13

. 72 4
36

91. 74
6. 31
1. 91

274

8& 00
9. 45
1. 81. 72

- ..........
275
2. 9

MMI..1.

2
1

81 03
14. 07
2. 42

. 97

. 48

208
2. 9

SALARY

-, In the preceding section one reason given for *the lack of scholarly
productioils on the part of teachers in Negro 6olleges was low salaries.
Certainly ectmomic-worries and a sense of insecurity are not conducive
to research and productive scholarship.

In 1931-32 the meLiap salary óf all Negro college teachers combined
was $1,733. For men it was. $1,854, and for women, $1,537.

Table 35 shows for 1930-31 and 1931-32 the median salaries and
the percentage of teacheis recei salaries within %riven ranges
according to type of institution. T s e fact that the salaries of teachers
of the public colleges compare unfavorably with those of private colb
loges is not wholly due to the large salaries received in a fbw schools.
This is shown by the differences between p-ublic and private institu-
tions in the percentage of teachers receiving salaries of less than
$2,600, their respective percentages being 75 and 49.

Not only are the salaries of teachers in private colleges greater than
those of teachers in public colleges, but the latter ire employed a
greater number of months, as shown by table In 1931-32 nearly
two thirds of the public college and normal scgool teachers were
employed far 12 months, while more than two thirds- of the private
college teachers werii employed for 9 months only.
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TABLE -Number and percentage qf Negro colt teachers receiving salarieswithin given ranges, according to number o months employed

.

Period

$500 to
On

$1,000 to
$1,490

$145100 to
$1,999

MOO to
$2,499

$2400 to
$2.909

$11.(00 and
IDOM C.

I

tal .

of
employment

ber
Per-
cent

Num-
ber

Per-
oent

Nam,
ber

Per-
cent

Num-
ber

Per-
cent

No is

ber
Per-
oent

Num-
ber

Per-
cent

11
t s i I I 7 8 19 U 12 13 14

1

1 930- 4 1

9 months:
Public
Private_ . _

10 months:
Public 4..

Private. _ _ _

11 months:
Public
Private

12 months:
Public. . . -

Private

Total:
Public. _

Private_ _

1 *II -St

9 months:
Public .
Private_ _

10 months:
Public
Private .. _ _

11 impala:
Public_ _ . _

Private_
12 months:

Public
Private_ _

Total:
Public_
Private _ _

5
13

l& 2
io. 7

14
29

14
2

2

41

414
24. 0

46.7
&O

260

-.

6
32

11
4

3

62
1

l& 2
Z. 4

36.6
16.0

37.5

43. 0
4. 3

8
22

3
6

2

28
8

9.1
Is. 2

10.0
24.0

25.0

19. 4
34. 8

4
18

2
4

1

7
5

111
14. 9

6. 7
16.0

11 5

4. 9
21,7

1
7

9

5
9

&O
& 8

_ . _ _ _

36:0

___-__

& 5al

13
121

30
25

8
_ _

144
23

i $75.00
1, 801. 56

LSO& 00
%MOO

1,900.00
......

1, 861. 11
%MOO

6
13

2. 8
7. 7

71
31

33.
l& 5

82
37

3& 1
72.0

36
36

16. 7
21. 4

14
27

6. 5
16. 1

6
36

2.85
14.3 168 2,030.00

11. 6
19. 4

25. 6
264 7

12. 5

l& 0
29.6

4
17

2
4

7
6

9.3
11 2

5. 1
l& 3

4. 1
212

1
8

11

...........

7
11

13
5. 8

..... _ _

3& 7

4. 1
40.7

43
139

29
30

8

160
27

1,391.6f
1, 750. 00

1, 675. OC
2, BO&

1, $50. OX

1, 664. 11
2, Mk

6
18

-

_ .

3

14. 0
12 9

_ _ ____

1. 8

17
30

10
1

5

47
1

I 39. 5
21. 6

25. 6
& 3

O. 5
...........

27. 8
& 7

10
29

17
6

2

78
1

2a.3
X 1

43. 6
20.0

25. 0

4& 2
3.7

5
27

10
8

1

27
8

9
18

1. 5
9. 2

79
32

XL 5
16. 3

.

107
46

41. 3
2I. 5

43
43

16. 6
21. 9

13
27

& 0
l& 8

8
30

3. 1
l& 3

259
196

,

1, 602. S
%owls

I Medians computed on distribution in class intervals of $100.

TABLE 36.-Number and percentage of Negro college teachers employed a givennumber of months during 1930-41 and 1931-32

Period at employment

193041 1931-32

Public insti-
tutions

Private insti-
tutions

Public insti-
tutions

Private insti-
tattoos

Num-
ber

1

Not el= in present Institution
1 to 6
7 months.
Il months_
9 montbs..
i mestiss.
lksposktas.ismonths.

Total

41
a

3
33
30

144

262

16. 04
1. 14

L 14
11 119
1L 4S
&OS

54.911

Num- Num-, Num- pimaber

1

203

7

L 12

14.111
2.7

9X

" ..,;°4:11:: :I '.14..; t,f 4.41.4

VL**-1°-Atitiafittlet.4.Pli It- 44 egi .1"1

a

Num-

VP a, M. 10

. 7

411.

1

63& 96

4-.t.

ea,

1

,r,;.

-

3

event

27 13. 30
L 1 a

1
.91 3 . 3

so. so 4s mg Itla al
1. 47 3 4

1L 31 169 WS II

I.
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_
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Figure 6 gives the median salary of teachers acòording to the depart-
ment in which instruction is given. Although certain exceptions, are
to be noted, in a comparison of figure 6 and figure 5, there is evident
a general tendency for the higher salaries to be found in those departs.-
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Wetter-Wi '
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Pintas
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Biological Selene

Dinettes
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Wiles
I
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Agricaltsms

stogy

Pookeloy
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22

31

39

29

3

25

4

32

56

I
14

30

113

5

ii
15

21

1,0

is

U50.00

1303.00

11162.50

1562.50

1562.50

156k. a

1630. 00

Mo. 00

1750. 00

1100. 00

1,50.00

050 . 00

1160.00

1950-00

2025- 00

200.00

2050.00

2100.03

2350.00

2430.00

2500.00

1.1

MI

MI
MI

En
111 1

Eli_

IM

Mill

1111

ii
3

3

3

MI

toast 1730-00

, ,

.........,

noun 6.Range and wadi= Works at teachers in Negro colleges, according to department of
instruction, -1913.

menta where thé educational levels of the teachers are higher. (See
p. 47.) The salaries of 695 teachers according to professorial rank
in 20 Negro colleges rated by the 'Southern Association of
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Colleges and Secondary Schools in 1932,' showed median -salary for262 professors to Ve $2,150, 100 associate profesiors, 11,880; 78 assist-ant professors, $1,900; and 268 ifistructors, $1,455. The variation.between different academic ranks in a given college was not as greatas it was between the same ranks in different colleges. For example,the median salary for professors in one college was $1,560, while inanotherit was $4,000. In one college the median salary of instructors
was $675, and in another it was $2,400.

ADMINISTRATIVE OFFICERS

The data presented in table 37 show that a larger percentage ofstaff members in public colleges had administrative responsibilities astheir chief function than was true of those in private colleges. Forboth types of colleges, however, the percentage of persons whose
chief duty is teaching was small. The two groups had relativelythe same number of college deans, directors of athletics, and directorsof extension.

TABLE) 37.Number and percentage of stAff members in Negro °olives, with givenchief (Nacho'', 198?
,

Public insti
Ultimo

,

Private insti-
tutions Total

Chief function
4

Iv Num-ber

A

Parma Num
,

Percent Nam-
bar

,

Percentbow1 I I . 4 i 6 7

Bodnar manager
Bursar
Dean of the college
Dean of mum
Dean a women
Director of athletics_
Director of extension
Director ciboria service-
Dkestor of instruction
Director of training @phobia
Inerdantary school principal, praptioè schoolHead of 4. .

: . . , principal, prao4los school
1 . ,

I '0
*II t of buildings and

. staff (caw ar uniiTosing staff d school (super-visor, critic, or room teacher)
Vkis president
others.

Total

1
8
8
2
2

2
1
2

81
2
3
6
3
1

181

7
1
4

0. 37
2. 96
2.96

. 74

. 74
2. 12

, . 74
. 37
. 74

l& 81
. 74

L 11
L 85
L 11

. 37
I& 02

2. 89
. 37

L 48

I

5
13
17
7

10
13
4
6

3

134
6

16
12
16
4

366

70
1

40

0.418
1. 74
2.V

. N
1. 311
1. 74

. so

. SO

1. X
.*

17. II
.*

11. OO

L SO
& 14

. N
47. N

9. 17
. 13

I. sa

477 I 270
,

.
:

.

1 747

I Includes administrativs allows and teachers.

Pdvectign and teaching load.---Table 38 shows the amount of educe,-
don of 92 administrative officers. In general 'the data indicate thatthey had slightly less education than the college teachers. One third(ails percent) of them had had 4 years of college or normal school
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work, while more than half (56.41 percent) had had 1 or more years of
graduate work. Forty-seven percent held master's degrees. While
only 5 officers had doctor's degrees, 8 had had 3 or more years of
graduate work.:

Forty percent of the administrative officers had no teaching duties.
Practically a third (30 percent) taught from 1 to 9 clock-hours a *eek.
The median number of hours per week devoted to teaching by admin-
istrative officers in Negro colleges were as follows: 17 deans of colleges,
8 hours; 10 deans of women, 8.9 hours; 13 directors of athletics,
18 hours; 9 directors of iestruction, 14.5 hours; 15 librarians, 7.8
hours; 12 presidents, 7 hours; and 16 registrars, 6.3 hours. The
median for the 92 officers was 10 hours of teAching.

er.

Mgmber and percentage of . administrative officers in Negro conga
having various levels of education, 1931-311

Educational level Number Percent

High -whoa graduate_ 1 1. 011Less than 1_t of college work 1 1. OB1 year of ool or normal work 2 1 172 years of college or normal work 13 years of oollege or . . I wort 2 1 174 years* collage or i work 33 v id 881 year of gadmU work 7) 31. 622 years of graduate work 16 11 303 yore or more of graduate work 8

Total number of staff members 92Median (in years above high scamp & 2

MILD 39. Number and perm=
receiving

of administrative officers in Negro calves
rise within given ranges

Salary

Title of staff member

Dean of
the ool-

kie
Dean of
women

Director
ot ath-
lades

a

Director/
of in-

struction
libra-
rian

a

No
rrtiriseeo.t.

to

Toga
Median

00-41.-10.

1

a
3
3$
3
1

1

a

1

4-

1

3

a

1
1

1

Pred- Role-%
dent trar

7

a

1

4

.1 lb..

3
3
4
3

Num. Per-
ber cent

4

I.

os. an Is

17 10
$2, 150. 0041, BOO. 004

13
1, BOO. 0042, 251 001$

13
00$4, 400. OM

I Medians computed on a distribution having ohs intervak of

:.--The median salaries for these same groups of administiso.
five ofOcers, as shown by table 39, were: Deans of "I $2,150;
deans sof women, $1,800, director of athletics, 111,111; director of
instruction, $2,250; librarian, $1,416.66; president, $4,400, and roes-
trar $1,4300. The median saliry for this total group was $1,866.55.
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Publ...-.1 The data show that 3 presidents, 2 college deans,
and 1 registrar had written 1 or more books between July 1926 and
May 1932. Fourteen officers, including one or more from each
class except that of librarian and registrar, had written one or more
articles.

SUMMARY

In summation of the findings conCerning the teaching personnel it
has seemed valuable to compare the three kinds c teachers on as
many' itejns as posOble. These comparisons are presented in table
40. A difference of nearly 2Y4 years of preparation is foundibetween
the elementary teachers and secondary teachers, in favpipof t1e lattei;
the college teachers surpass the secondary teachers by approxitnately
1 year. Greater differfinces in the preparation of the teachers are
shown by a comparison of the proportion of teachep in each group
who hold the bachelor's, the master's, and the doctor's degiees.

There are very slight variations in the amount of experience pos-
sessed by the three groups bf teachers. In the matter of salaries,
however, wide differences are found.

TABLE 40. Summary comparison of Negro elementary, secondary, and college
teachers, 1930-31

I tem
,

%

Klemm-
tAry

teachers

Scond
antteachers

cake.
teachers

.

I I it 4
N.r

.

Mdian educations& level (years above higbikthool graduation) 2. 17 4. 36 & IN
Viii* bachelor's degrees
with master's dames ,

e & 7
. 2

fle. 3
4. 4

in 0
411 8

Poona with dootor's degrees. . 3 4. 8
Median semester hours in education
Median semester bouts in practice teettabg
Median years ot experience

10. 6
a 17

& 3
7. 0

v
Median ep 29 13 31. 84
Median salary . $648 SIM

4.,

Under riormal conditions the number of available positions may be
accepted as a mepsure of demand. This is not a reliable index as far
as the Negro is concerned: An even more important factor is the
number of positions that would be available if educational oppor-
tunities for 'N were increased until whey were comparable to
those provided for other groups. Among, ..e conditions upon which
such an equalization (pends the following three have a prominent .

place: (1) Making schools available to all Negro children of school
age; (2) increasing school enrollment and attendance through enfokce-
ment of compulsory attendance laws; and (3) reduction of pupil-
teacher ratio. If these improvements should take place the demand
for Negro teachers would be considerably more than is shown by the
mobility ratiò in table 15.
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CHAPTER V

CURRICULUM OFFERINGS AND PRACTICES IN
THE PREPARATION OF NEGRO TEACHERS

A curriculum should reflect the aims of a school and its efforts to
provide an educational program to suit the demands of society o'n the
one hand and the needs and desires of the students on the other. It
should assure to6the students educational progress with unity and
sequence, which will eventuate in the development of a healthful kind
happy citizen, functioning efficiently in the occupution for which tbe
school helped him to prepare.

The purpose of chapter V is to ascertain to what extent the curricula
of Negro teacher-preparation institutions achieve these objectives.

SEMESTER CREDITS!

The number and amount of subject offerings in colleges whose pre-
dominant function is the education of Negro teachers are shown in
table 41. . The total number of semester credits offered by the 20
institutions included in this part of the study is given in column 2,
and the amount of work offered in the various subject-matter fields
is given in columns 3 to 11. The wide range of offerings is particu-
larly to be noted. In total offerings by the public institutions (with
the exception of two institutions furnishing inadequate information),
the college which offered the greatest amotint offered three times as
many semester hours of credit as the college which offered the sinallest
amount. Yet they had practically the same 'fihrollment and in gen-
eral the game objectives. Among the private institutions the college
which offeredihe great4;at amount offered four times as many semester
credits as the college which offéred the smallest amount.

Coiisiderable variation wás also found between the different col-
legep in the amount of work offered in the various subject-matter
folds. In agriculture, home economics, and industrial art4 the range

In OW motion both ammeter hours and quarter hours are considered. In the beginning it was pro-
palled to analyse the Merin. of the colleges simply for the purpose of disarming representative courses.
The esmeetilr hour wail used as the unit of computation in ardor that the data might be comparable with
the action al the Survey conducted by Bugg and Pdk (vol. III). It was land to be more fordble to
urns tilt wirier how In the analysis of regnireinents of mirk= curricula for prospective teachers in view of
tbe lad that post of the Wools studied were organised on the quarter system. Seawater boars may be
amnia into (garter boars by multiplying by 04, end quarter boom may be converted into semester
him by multiplying by two thirds.
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was from 0 to 265 senrster hours of credit. In educittion and psy.
chology, subjects in which one would ordlarily' expect, the greatest
agreement, the range *as, for private collegii, 50.7 to 243.3, and for
public colleges, 26 to 122.

TAILS 41.Nufnber of smuts? hours offered in tO institutiovía for the education of
. Negro loachwa, 1931-50

Institution

Total
own

of ma-

credits
Mired

calVs,
bane
goo-

bombs,.
lodes-
trial
arts

Edo
cation
and
pgy-
obol-
op

tr
and

mom
e,,
"al'

Far-
:Ira
Ian'paw

Maskand
art

8al- ;

at"and
Dual"'amt.

ios

Social

IONS

o=
roll-
Eke

Other

1

1 I 4 1 1 7 8 9

Public ,

No. 1 11 017 1011 94 V 1U 117 118 21 115No. 2
No. 3

$tI 7
. 301

la. 1
es

IAa & 3
64

M7t. i 108lag 1 l&n &
ta

0 3uNo. 4 WI 143 57. $ 41 12 110 117. & 14.7No. IL WS 164 122 /4 IS M 270 1114 21 29No. t en so 54 0 41 19 116 , 117 6 12No 7 - _, 451 52 44 42 n 47 111 79 ..... . 16No. 6 _I U 16 14No. 9. 664 234 0 as 24 a la 64 10 6No. 10 1 332 10& 7 40 W 6 96. a 40 4No. 11 1 m 1110 U Is ei ......No. IL 406 . _ _ _ _ . . 61 07 54 26 1U . V . . _ . _ . 14Privets:
Na I 1, 179. 1. I 104 77. 46 IS. J 154 , W. 6 W. 8No I 1101. 06. 7 7&I 91. 7 hI la 1 ai u.i L 3No. IL 641. . . . la dt a 914 97. Loa r 171 SD l& ?No. 4. . i 646 iii M V 102 19 106 130 lb 16No. 4 WI s U 1U 40 163 102 U 11No. 6. SU. I 14 7 Mk 7 701 10 140 IS& SO 10No. 7 L1I I )11$ ui &s 117 *Li -a laNo. & , no no. 4 W. 7 VS 80 14 166 116 ID

Total, en leeittu-
times 14, 32& %SOIL 31 1, SI& 7 1, IN 1, 487. 7 1, l& OT9. Iflk 474 US. 111101Total, public Waite-
time .,I 1, 666. 7 Mt 7 NS 611. 3 III 1, SRI WI, 027 *1 211 1Total. private WU-

,tattoos 7, atlit 641. 7 771 710 67&11 127 1, 44& 11, 60 *mi 147.0
.. b.,

Itidorisatioo Inooinpieta

Variations are more vividly-shown in table 42, which gives the per-
centage distribution of the offerings in the various subject fields in
each of the 20 colleges. In one land-grant college, which is the oily
publicly supported college for Negroes in the State, the °eating in
agriculture, home economics, and industrial aria amotinted" to 411
percent, of the total offerings, while in another. land-grant ()olive,
which likewise is the only publicly supported college for Negroes in
that State, the offerings in agriculture, home economics, and indus-
trial arts amounted to only 24 percent of the total offerinp. 'The
offetings, id English anti literature showed wide variations also. The
offering in foreign language was 15.6 perceid of the total offering in
'one land-grant oollegi as compered with a corresponding percentage
of 6.7 in another land-grant college.
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Tams a-Percentage distrait/ion af total oferinp in W 01861
4 education of Negro teacher., 1931-81

61

*for, tie

linen= Soo

Total
Dumber

of se-
men*
credits
adored

MACS,
boass

nonilos.
Indus-
trial

Edam-

and
PIT-

For.
iitzr

8c1-
once Socialand ad
ma** MOWMAW

ice

Moo-
:bog

rail -

000

pubbc:
No. 1

No. 1_ ...
No. 1
No.
No.
No. 6...
No. 7..
N
No.
No. 10
Na. 11
No. IL

Private:
No. I
No. l.ae e e . e r e .
No.
No. _

No 5
No 6
No 7
No. &

. .

. . .

..... ...

..... W OO

Total, U insti tu-
Riots

Total, public
tutions

Total, ;Ovals Insti-
tutions

1, 017
84& I
688
ball 7
088
658
433
309

** 564
I 332
I NO

406

1, 179. 3
MI 3
041. 3
146

631 3
2, 125. 3

730

14, IX 8

6,995. 3

7, 330. 5

.1p

17. 9
31. 3
39. 2
X. 0
21.
iv. 4
11. 5

41. I

M. 7

n. 3

I& 4
. 9

1 7
& 9

11. 4

9.3
11 3
9. 9
9 7

14. 1
&
9. 7

I& 8
IL 7

M. 3
11. 2
15 0

& 7
1

IL
10.
9. 9
9. 1

11. 4
& 9

e 6

& 4
6.
& 1
7. 3
6. 3
7. 3
9.3

12. 3
HI 6
11. 4
7.8

l& 7

66
11 4
R. I
I& 4
7.7

11. 3
9. 6

io.

11 3
7.
7.1
ft. 7
4. 6
&

15 9
11 6
4. 3

17 0

I& 3

4. 7
4. 3
.& 9

0
1 8
1 9
& 2
4. 6
6. 9
2. 3

& 4

19 4

It. 6
&
& 8

7
1& 8

1. 9

30.9
7

2& 9
II 1

17. 6
94.
21.3
19 5
I& b
29. 3
31.0

9 SO

11. 3

11 1

10. 5

9. I

& 5

9. 7

121. 0
15 s
144
19. 11

It 4
17. 8
17. 4
l&b
4- 1

11. 4

14. 0

St
15 7
30. 6
n o
39. 3
39. 9
I&
16. 2

1 0
. 7

1 6
1.1
1 4

. 9

s
OP.- r

. 5
7.3
7.1

T

IL
4.8
7.9

.

Other

WARM

21. 6 17.9

2L 3 14. 7

19. 7 31. 1

I Informal* issoomplsta.
s tags Would be read thus: 'Minutiae Do. 1 often a total °MOST semester boon. 17.9 percent at waled)

are in agrivalterso Imms mammies, and Industrial arts; 93 percent are to education and psychology, eta

A
limong the private bolleges similár variations were found. Of two

colleges of practically the same size and doing the same general type of
work, the offering in music and art in one comprised 10.7 percent of
the jotal offerings; in the other only 2.7. In these two colleges the
offering in social science in one was 15.7 percent of the total and in
the other 29.9 percent.

Variation and overtapansion.--The variation between
f.

the two types
- of institutions in the emphasis placed on different subjept-matter fields

is revealed in table 43.
The data seem to point to overexpansion in some directions and to

limited offerings in others. For example, the private college* ap
pealed to be offering an excessive amount of. work in lAtin, while
the public oolligis offend little in social and biological sciences, and
music and Art. In view of the tendency in- tome sections of the
country to= keep the amount: of professional preparation during the
undergraduate period at a minimums' the offering In ediication and
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mythology is probably overexpanded in both rpet; of institutions.
Of course, the student do not tike all that is offered, but the offering
reflects the -emphasis which the institution places on the subject,
which in turn influences the students in scheduling their elective and
prescribed programs. The median requirement in education and .
psychology is shown in table 47, to have been 34.1 quarter credits.
This requirement is considerably higher than certification. require-
menta in most States:

TABLic 43.-I-Number, percentage, and median of semester hours offered in various
subject-matter in 12 public institutions and 8 private institutions for the
education of Negro teachers I

Subject-matter field

Agricukure, home economics, in-
- -dustrial arts

1

Agriculture
Home economics
Industrial arts

Education and psychology

Elementary education
General educaVon
General survey, education
Higher education
Professions Used education_ _

BMW logy, applied
Psychology, educational_ _ _ _

Psychology, general
Research
Rural education
Secondary education.-

English

Composition and grammar... _

Debate
Dramatics, general_
General survey, English
Journalism
Language_
Literature

Foreign hilltuars

German
Latin
Spanish
Oiaor
Palusionalised language

1

Public institutions Private institutions Total

Number
of

BMW
ter

hours

3

Me-
dian

1113M85-
ter

hours

Number
of Per-semes- centter

hours

1, 650. 7

747 0
470. 7
442. 0

844. 7

23. 7

10. 7
6. 7
6. 3

185. 0

Me- Number
dian of

some& semee-
ter ter

hours hours

Per-
cent

Me-
dian

semes-
ter

hours

9 le

643. 7 8. 8

12. 1

n 6
48.0
62. 7

715 2,308.3 M. 1 162 5

199 3 2. 7
265.0 3. 6
179 3 2. 4

55. 0
946. 3
735. 7

, 621. 3

66 0 M. 0 10. 5

92. 7
140. 7

19. 0

267. 3
24. 0

164. 0
Xi 7
8. 0

21 0
79. 3

59& 0

1. 3
2..0

. 2

8. 8
. 3

2. 8
. 4

a
1. 1

8. 5 '

8. 0
13,2
2. 8

16. 0

14. 5
3. 4

6. 7

n. 7
132. 3
19. 3
3. 3

243. 3
70. 0

102. 0
24. 7

4. 7
11 8
82. 3

4I 0 710

6& 7 1, 615. 7

6. 3
l& 0
3. 5

3. 3
1 0
1. 4

. 3

27. 7

13. 7
3. 5

2
1. I

9. 7

9. 0

6. 6 80. 6
5. 1 51. 0
L a 60.0

1L3 67.7

170. 3
273. 0
38. 3
& 3

510. 7
94. 0

. 206. 0
58. 3
12. 7
82. 3

161. 7
n

76.0 1,303.0

1. 2 7. 5
L 9 12. 5

. 3 3. 1

3. 6
. 6

1. 9
. 4

21. 0
13. 3
14. 1
3. 5

. 2 3.
L I 7. 6

9
9. 1 56. 0

121. 7
14. 3
10. 0
& 3

27. 7
10 0

303. 8
.87. 7
63. 0

1. 7
. 2
. 1

. 4
1

4. 3
. 5
. 9

8.7

10. 5
3. 4

120. 0 1. 6
19. 7 . 3
24. 7 .3

3. 6

23. 8
3. 5
6. 0

52. 5

28. 7 . 4
32. 3 4

416. 3 5. 7
43. 3 . 6
25. 0 . 8

876. 3 1L 9

.11 M. ND III

xi. 7
34. 0
84. 7
5. 3

I33
719. 7
81. 0
88. 0

96.0 1, 4fR. 7

1. 6 12 0
. 2 ,/ 1.6.
. 2 4. 5

Muds and art

Musk)
Art

de

4. 1
2. 4

7
L 3

1

24. 0
20

313. 7 4 3
201 7 2. 8
202. 7 2. 8
134. 0 1. 8

23. 3 3

38. 0
2L 0

802 0
370. 7
252. 7

31. 3
& 0

. 4

.
6. 0

& 7
3. 6

2& 5
. 6 3. 6
. 6 4. 6

10.4 65.0

L 2
2. 6
1. 8
L 6

2
or mo .s wo or

325.2 4.7 27.5 837.0 11.4 I 0 I, 162. 2 8. I

273. 8 3, 9 74. 2 623. 3 8. 5 50. 0 WT. 2 6. 3
51.3 .7 12.6 213.7 2.9 26.0 256.0 1.8

35. 8

2& 0
14. 0

I 12 institutions, with an enrollment of 4,972, are publicly supported; 8, with an enrollment of VIA are
private volleys.
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TABLE 43.-Number, percentage, and median qf semester hours offered in various
subjed-matter in 12 public institutions and 8 private institutions for the
education of egro teacher\ o ntinued a.

a

Subieotowstter field-

Public institutions Private institutions Total 3

Num
of

semes-
ter

hours

1

Science and mathematics

Iclences
Phycal sciences
General slid other sciences
Mathematics

Social sciences

History
Sociology
Political science
Business administration and

economics
Secretarial training

Philosophy and religion

r e

Philosophy
Religion

Other subject);

Library science
Physical education

Grand total

3

1,632.8

Per-
cent

Me- Number
dian of

s e m c 4- , semes-
ter - ter

hours hours

Me- Number
dian ofPer- Per-

3611:108- semes-ct centen ter ter
hours hours

23.4

324. 7 4. 6
837 112
10&O 1.5
346.5 49

4

171a0 1,446.3

7

Me-
dian

semen-
ter

hours

19. 7

2& 5
67.3
&O

31.0

379. 3
628. 3

47. 0
891. 7

& 2
8. 5

. 6
& 3

156. 6 3, 079. 2 21.5

4.9 29. 8
10. 3 70. 0
1.1 7. 5
& I 35.

3& 0 7ott
74. 0 1 481 0
7.0 $ 6 0

44. 0 2

1, 027. 0 14. 7 125. 0 1, 54& 0 2r. 1 162. 5 2, 575. 0 17. 9 150. 0

371. 0 & 3
137. 3 1. 9
109. 3 1. 6

276. 3 & 9
129 7 1 9

89. 3 1. 3

83. 3 1.2
6. 0 1

211 3 3. 0

10. 0 1

2013 2. 9

6, 995. 3 100. 0

36.6
10.3
6.4

1&3

10.

444. 0
280. 0
152. 0

540. 7
131 3

35073

6. 0
3. 8
2. 1

7. 4
1 8

51. 0
32. 0
19. 0

815. 0
417.3
261. 3

5. 7
2. 9
1. 8

39. 1 Ì
l&
6. 8

50. 0 817. 0 5.7 37. 0
261. 0 1 88_6

4.8 25. 0 439. 7 3 1 17. 5

II. 0 143. 0
207 3

Ilmormar,

1. 9 19. 0 226. 3 1. 6
2. 8 213. 3 1 5

15. 3 147. 8

11 0

2. 0 17. 8 360. 2 1 5 17. 0

1&3
50. 0
97.8

551. 0 7, 330. 5

7 tia 0 4
1.8 300.2 2.1 I&O

100.4 734. 3 14, 32& 8 100. 0 641. 0

The table should be read thus: All publicly supported institutions offered a total of 1,650.7 semester of
credit in agriculture, home economics, and industrial arts, which is 23.7 percent of the total number of
semester hours (6,995.3) offtsred in all subject fields by these 12 institutions. The median number Of suns-
ter hours offered in aviculture, home economics and industrial arts was 185. The private institutions
offered 643.7 sanest* hours in these fields, wilich is 8.8 percent of their total offerings (7,830.5 sanest&
hours); the modian for all institutions was 72.

Another indicatign of extreme variations in anql possible overex-
pansion of curricular offerings is shown in the number of courses
offered in various fields by all institutions combined. Table 44
gives the education and puchology courses listed in the 1930 cata-
logs of 20 institutions, with frequencies of. mention.

It is obvious that such overexpansion as is represented in these
20 institutions by 70 'distinct course titles, which are mentioned
601 times, 6innot but result in small classes, uneconomical educa-
tional organization and operation, too large or overloadid faculties,
shallqwness rather than depth of training°, or catalog padding.
Table 45 shows the iikrticular situation regiirding English.

The colleges should adopt a policy of gradual curriculum recon-,
struction and avoid if possible any hurried and =planned revision
in the reorganization which may soon be forced upon them by
economic pressure.
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_ 66 NATIONAL SURVEY OF THE EDUCATION OP TEACHERS

Moms 45. Number and percentate of institutions which offered certain courses in
English, and number of semester hours offered in each course-Continued

Title of course

Institutions pre.
quency
ofmen-

Percent tionNum-
ber

Semester
credits

3

Journalism

Linguae
lAnguage
History
Philology.

¡iterative

American
Survey

Bible as literature
Contemporary (general), all types
Comparative, all types combined
English .

Authors
Types (poetry, proee)
Shakespeare...

General urvsy
wftkicmLiterary

**grin, essay
types undifferentiated

Novel
Short story
Drama_
Biography
Poetry

Research

Speech (excluding debating and dramatics)

12

9

ea o 23 M. 3

6
2

45. 0
0.4

15 42. 3

30. 0
30. 0
10. 0

7 21. 3
14. 3

2 6. 7

20 100. 0 719. 7

5
14
2
4
6
3

14
10
10
9

15
4
5
3
6

17
8

16
2
5
2

2&
70. 0
10. 0
20. 0
W. 0
1/5.

70. 0
50. 0
50. 0
46. 0
76. 0
20. 0
25. 0
15. 0
30.
86. 0
40. 0
80. 0
10. 0
25. 0
10. 0

15. 0
18 49. 7
2 6. 3
5 12. 0

10 20. 7
15. 0

so
31 94. 3
24 60. 7
17 48. 0.
20 50. 0

17. 3
7 21. 7
5 5. 0

13. 3
27 71. 0
8 23. 3

76. 0
2 6. 3
5 15. 0
2 6. 7

19 95. 0 34 81. 0

o a 4
Oral read 4
Public s 15
Vgice training and speech correction 1

Miscellaneous

Children's literature
English fundamentals
Negro literature
Professionalised English
Silent reading

.Orand total

20. 0
20. 0
76. 0
5. 0

4 9. 3
7 18. 3

55. 0
1 3. 3

16

9
9

8
2

80. 0 45 88. 0

4&
45. 0
2& 0
40. 0
10. 0

12
10
5

18
2

28. 0
2. 0

13.
44. 7

100. 0 1, 303

Reorganization should take the direction of limiting the -kind of
specialized curricula offered: For example, curricula or majors for
supervisors, superintendents, deans, and counselors, and many others
listed in table 46. Of course, where certain special curricula are of-
fered, such as rural education or music, all thelourses essential to the
preparation of teachers in those particular subjects must, be provided
but the small enrollments in most Negro colleges, together with insuffi-
dent funds and facilities, suggests the wisdom of eliminating &any
of the curricula and specialized courses now being offered and of
emphasizing those which are essential to .the needs of the greatest
number of prospective teachers.
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THE CURRICULA

Length of curricula.- The differént curriculate öffered by the 33
Negro colleges which supplied data on the staff inquiry, vary in
length from Pyear of undergraduate work to 2 years of graduate
work. Only 1 institution offered a 1-year undergraduate curriqulum,
5 offered 2-year curricula, 1 offered a 3-year curriculum, and 23 of- -

fered 4-year undergraduate curiicula. Two institutions offered 1-year
graduate curricula and one institution dffered 2-yetir graduate cur-
ricula. The most frequently offered currigula are 4 years in length;
and the second most frequently offered are 2 years in length.

Kinds of curricula.---Table 46 shows for 18 colleges which answered
inquiry no. 12, (administrative policies and practices) thé distribution
of 291 curricula in three main -groups as follows: Academic subjects,
160; special subjects, 52; and education, 79.

One especially encouraging feature to be noted about the academic
curricula is the prevalence of general science and general social sci-
ence curricula. This would seem to in
ration institutions are giving some
binations found in the high schools.
science is offered more uentl

cate that the teacher-prepa-
guidon to the teaching com-

he curriculum in generai social
an the curriculum in any of the

specialized social sciences. These colleges, in response" to the de-
mands in the teaching field, may be expected soon to introduce a
general language curriculum.

c

TAMA 46.----Distributiow of curricula of varying lengths ardinq to subject-
Notify fields in 33 colleges for the education° of Negro
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Muss 46. Distribution of curricula of varying lengths acpordincto euirjectEDmatter *kb in 33 colleges for the education of Negro tontinued
.i Les I

Thu*.
her ofSubject than 1 year 2 yews 3 years 4 yews I years cameo

1 year uk
1 I s 6 I I 7 II

Special su and supervision:
7 71Azt. 3 3.

Commsrcial education_ 2 6 8
HOMO economies s 3Industrial arts. , 2 iTrades and industries 1 i 6 7Music 6 ePhysical education Mell) 6 ..... IPh education .. il 6 Ideans . r . # 1 ISchool H1WI&m i I s 3

TotaL .
r 1 __

_6- tion: .
Ganeral ,

1 1 5 1 , 8
Educational . 1 2 1 2 5Elementary , s 2 6 4 11Intannediate 44.) 3 a aICIndergertim, a 1 4 toNu army 1 1 & IP1111401, Momentary 1 7 8
Itirmigaisosoombc, 1 '7 2 XIRural 1 2 3(gem»

3 3Upper grades (74) 2 1 li .----- .. - 8...
Total 4 4

.Grand total 17 201 14 _

The small number of curricula in special/ subjects was in marked
contrast to the prevalence of other curricula, especially in the
academic subjects.

the data on the education durricula reveal two significant findings.
rust is the infrequency with *hich rural education curricula were
offered. More than half (56.03 percent) of the elemeitary teachers
included in this . study were fkom small villages and rural areas.
Two thirds of the Negro population of the South still live -in the
country. At present the responsibility of preparing Negro teacherò
for the rural schools'is largely assumed by high schools. In 1930-31
more than a third (35.8 percent) of the teachers in the open coontry
and nearly a fourth (22.5 Percent) of the teachers in mall villages had
not advanced beyond a 4-year high-school education. These facts
should be recognized by the institutions for the education óf Negro
teachers, and more attention should be given to the equate preparw-
tion of Negro rdral teachers.

getiond finding revealed by the education urricula was the
noticeablé emphasis placed on the preparation of trative arid
supervisory officers. As a rule suCh officers are Atom the
ranks of experienced teachers and not from Itn
walla, therefore, seem to. be uneoonomicAl tool:04mnd We
eurricula these fields for the young and inexpert/snood students.
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In time there will sbe an increased demand for poisons with special
preparation in these fields but at present it is not enough to justify the
number of curricula which are offered. .

Majors.--A summary of the major requirements in 4-year curricula
offered in 22 representative institutions for the education of Negro
teachers is preòented in table 47. The length of the typical inajor for
all 4-year curricula was 39.3 quarteithours. The variations between
institutions in the major requirements of the 14 curricula, and the
differen6es between major requirements within the same institutions
are shown in table 48.

The median number-of quarter lours required in ihe various fields
of concentration as shown in tale 48 ranged from 36.3 in English to
78.8 in industrial arts. The proportion of the major requirement to.
the total graduation requirement for any given major ranged from
10.6 percent for science to 66.6 peicent for music. As will be noted
from the table, the institution which had the least requirement in the
stience inajor required only 21. quarter hours, while the one 'which

.
had the highest requirement in that particular major required 55.
In music the range of major requirementsior the different institutions
was from 27 to 1211 quarter hours, and in industrial arta, from 42 to
160 quarter hours.

TABLE 47.---igumnary of major -and other requirements in 4-year curricula offered
in OS representative institutions for the preparation of Negro teachers

Requirements

4

=1
number of

Iluisfut4r es

Quarter hours required:
Par Ill 'I

In Add.
Iflt minor Geld
In . miner Geld

eduoation and gayabology....
In model education

restrieled elective&
hours Mated in tree electives
'outsets outside najjor

- r -

Fine arts

.4.,
adoration

i=rgy (general)

=studies.
aZgifablecta..

iss. 9-27. 6

19. 1- 25. 0
1& b- 22.-6
X. 7- 61.3
10. 0- 72.
1 6- 27. 6

12.6- 3&0

16.0- 26.3
b- 13. 1

l& 20. 6
7.5- 17.2
7.6 &3
& 0- 12. 6

7. 6- L 0
4- 36. 0

15. 0- 21 8
2. 6- 21 6
3. 3- 6. 1

Median
amber

hours

190. 0
39.3
21.7
17.6
it 1
11 7
° 9. 8
n 1
17.8
8. 1

19. 1
& 4
7.3
7.7
4. 6
7. 6

13. 1
16. 7
4, 4
6. 7

Number
of curds

Ws I

14
1 11.

14
14
13

14
12
13
14

Is

14
11
14

'Itiurricials, with detailed awarded regiments therein, are given in table 411.
I UOU OMMOUIII make ao major.

The table should be rod thaw The
U Mhos la 14 diihreat outdo& was
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The or requirements in the special subjects were considerably
higher than those in * regular academic subjects; this was also
true with reference to the proportion of the total graduation require-
manta comprising the special majors. The propórtion of the academic
majors to the total requirements ranged from 17.6 percent for mathe-
matics to 20.1 percent for social scienoe. The corresponding range for
the special subjects showed greater variation-27.2 percent in com-
merce and economics to 37.6 percent in indusirial arts.

Afinors.The typical first minor was 21.7 quarter hours with a con-
siderably narrower range than was found in the major-19.1 to 25
(table 47). Table 48 shows that the requirements in the first minor
for all major fields ranged &mil 4.5 percent to 20 percent of the total
req ;Y:il.ents for graduation. The corresponding percentages for
the second minor were 5 to 9.6. The proportion of the second minor
to the total gra.duation requirements in each of the majors for all
schools combined was much lees than that of the first minor. First
and second minors were more provalent in the academic subjects
than in the special subjects. This is probably a result of the greater
amount of major work required in these specialized fields.

When the majors and minors are combined, the requirements more
nearly approximate the requirements in the special subjects, both in
median number of quarter credits and in their ratio to the total
graduation requirements.

Education courais.The education courses comprise work in educa-
psychology, practice teaching, observation, and special methods.

The median number of quarter hours required in these fields ranged
from 26.7 to 51.3. The extreme ranges indicate an uncertainty among
the colleges regarding the optimum amount of work in education and
specialised subject-matter couises that should be required of proem'
pective *chars. If the variation existed only between the different
majors, the problem, though sigiificant, would not be so serious, but
when great variations are found between the different inSitutions in
the education courses required for any given major, then the matter
demands serious consideration. For example, table 48 shows that
the requirement in education courses for science majors in'the 22 col-
legs; included in this phase of die study ranged from 13.5 to 63 quarter,
credits. More agreement was found among the different institutions
in the requirements for the agriculture ind commerce majors than in
any others; the range in the former field was from 12 to 30 quarter
hours and in the latter 9 to 36.

The agriculture major appeared to require the least amount of work
in education, the median requirement being 26.7, as shown by table
48. The science major had the panwowest range in terms of the,
palmtop which the education requirement wig of the total gradual-
don requirement (2.6 percent to 1482 percent). Tin greatest amount

tion,
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of professional education outside the strictly education majom, tru
required in music, the median being 36.7 quarter hours, with a ring.
of 16 to 72.5. Among the music majors the range in the proportion
of the requirements in education to the total graduation requirements
was from 8.8 percent to 40.2 percent.

A consideration of the data presented here raises the question of
why one institution should have require& its science majom to have
professional work amounting,a only 2:5 percent of the total quarter
hours required for graduation while another req., that 18.3 per-
cent of the total units 'required for the science major be in'education.
Again, why should there have been a difference of 7.5 percént to 33.3
percent in the education requirements for the foreign language, social
studies, and mathematics majors?

TAMS 49.Rapiressen1s in education courses in 16 'ow:4ov curricula in SO instals-. holm for tAe education of Negro telaiIters, 19311
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req ;..firfint in all schools and all majors combined ranged from 3 to 18
quarter hours; for observation the range was from 1 to 11 quarter
hours; and for practice teaching the range ,/fts from 3 to 21 quarter'
hours. Very few schools had a combination requirement of all three
special mourses, but a oombination requirement in observation and
practice teaching was quite prevalent. The total requirement in all
special education courses by all colleges combined ranged froth 3 to 36
quarter hours.

General requirements.In an endeavor to assure to each teacher an
adequate cultural background and to widen his interest and intellec-
tual horizon most colleges riquire a definite amount of.cony et with
various i s s orhuman knowledge outside the major and minor fields.
Table 47 s dicates the extent of contact required with 12 fields of
knowledge, and table 48 shows the amount of variation between
different institutions and within the same institution.

According to table 47, the subjects most generally re' quilioed airire
the *languages, science, English, and tbe social studies. The narrow
range in media!) number of credits required in the languages (18.1
to 20.6) indicates a uniform emphasis upori this field of aprk. It is
a requirement in 13 of the 15 curricula stuclied. There, islso con-
sistency in requiring English in the different majors, but there is less
agreement as to the emphasis *which it should receive, as evidenced
by the wider range in the median number of credits required.

e variations.in requirements of and emphasis on these extramajor
and si or subjects are more apparent in table 48. For example, the
m; number of quarter hours of English required in the various
majors ranged fromj4.5 in the agriculture major to 26.3 in the 4-year
elementary education major. The number of quarter hours required
ranted from 3 to 45, and the proportiofi of the requirement in English
to the total gralluation requirement ranged from 1.4 percent in thé
commerce and economics major to 26 percent iii *the -year curriculum
for elemenitaary ttachers. It is noted that the proportioñal require-
ment in English was greater in the 2-year elementary education major
(17.8 percent) than in the 4-year elementary education curriculum
(12.7 percent).

Although diem were great differences .in social,the economic, and
culturcil backgrounds of the individuals who entered institutions for
Um preparation of teachers, and in Ale educational program of the
preparatory schools from which they Came, the variations found were
probably not the result of endeavors to aditist the prescriptions to
the individual needs of #udents., but rather were due to a lack of
constzuctivr Omni* of Imieula. Greater unanimity ought to be
manifested in emphasizing so fundamental a matter as the gineral
cultural background with which a teacher should enter upon his duties.
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Met:gymFurther analysis of tables 47 and 48 shows that in
restrictbd electives for -all majors combined, the median requirement
was 9.79 median quarter hours; the range was from 2.5 medisp guar-
ter hours in the mathematics major to 27.5 in the secondary education
major. The social-science majors showed the widest variations in
restricted electives; the range was from 4.5 to 50 quarter hours. The
least variation is found in the English major where the range was frdm

to 15 quarter hours. Only 0.9 percent of the total graduation
requirements in the English major was comprised of restricted elec-
tives.

Among the academic stibjects, the social-science major offered the 4"
greatest opportunity for free electives-28.8 quarter hours. Among
the special subject majors, the ,commerce and economics major led
with 35 quarter hours.

PROBLEMS AND ISSUES P.
1

The data discussed above on the total offerings, the types of cur-
ricula, majors and minors, other requirements and electives,reveal the
maze of opportunities'ind possibilities confronting theaverage student.
In order to help him orient himself and to direct his development so as
to produce a 'satisfaetorily prepared teachet, the colleges shosuld pro.-
vide ap effective guidance prggram. In no other way can the pro-
4pective teacher hope to tike the major for which he is best suited,
study the courses req .-;Fff in the proper proportion and sequence,
and « 1e that combination of majois and minors which will prepare
him for existing teaching positions.

Credits required.--One of the issues which arises from a study of
the major,and 'minor prescriptions concerns the number of credits'
which should be required At present there is no agreement among
tile institutions as to what should constitute the averagenoNthe inin
mum or the maximum requirement. This wits show? by the wide
variations in practices. Certainly all will agree that the -8

students
should study a subject sufficiently long to assure proficiency in teach-.
ing it, but if one college claims to accomplish the task viith 21 quarter
hours while Another institution demaiids 55 quarter hours, aeriduivs.
doubt is cast either upon the standards of proficiency or upon the
efficiency of the educational organization.

The same types of divergence in praifice were found concerning

o

minors ; , the kind and amount of contact with general fields
I tot kno . I ' outside the major, and electives. _

more . us problem than the divergences justmentioned, how-
ever, is the f t that sto many ieachers are certifiel4o teach subjects
for which 4 hay list even had the minimum major requirements.
There is usually greater danger that a teacher will have too liptie
preparation than that he will .have too much.
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IDUCATION Or MORO =LOWS

In a recent survey of land-grant colleges D. Klein found that of
the 13 causes of failures of graduates of those colleges who became
teachers, wrong or improper placement ranked fifth in frequency of
mention. This indict)** a- lack of correlation betwein the subjects

-in which students majored while m college and the subjects taught
after gtiduation.'

What does it mean to be qualified to teach a high-school specialty?
Among some of die factors which should be considered as influencing
the quality of preparation are: Thii general background 9f acideml
culture, work takin in high school, quantity of work taken in College,

specific combs taken, sequence of these courses, and methods of
teaching. Thepresent survey approached the problem merely from
the stindpoint of quantity in terms of the semester hours.

One expects that the amount of credit earned in a studeni's major
or minor subject should be an approximate index of his ability to
teach in those fields. If this hypqthesis is acceptid, a large number
of Negro high-school teachers, as shown by table 19 in chapter III,
were inadequately prepare& for the tasks they were attempting to.
perform, If the fact that 45 percent of the high-school teachers
included in this study had less tAkan a major reqUirement in the sub-
jeCt they were teaching, and thit nearly a fifth had less than a minor
requirement, is indicative, as.is believed, of general- practice, then the
responsibility facing the teacher-preparation institutións and the
certification agencies is cl(41.r and impelling.

Concestning certification-, it is interesting to note the attitude
expressed by administrators in regard to the issue on "blanket"
certificates. The college administrators were asked to state the
extent of their agnement with the 'Blanket' certificates,
permitting teachers .to teach all subjec or es should be elim-
ina 4 ; each certificate should, on the olther hancf,)specify the level:

and elds of avbject matter that the teacher is equipped to teach.''
Mirk than three fourths expressed absolute agreement and the othèrs
agreed with reservations: These votes show a strong saitiment on
the part of the presidents in favor_ of more specific certifipation of
high-school teachers.

Subject combinations and teaching combinations.--Another issue
growing out of a consideration of the major and minor requirements
concerns the teaching combinations and the preparation of teachers
for the specialized work they must teach. The colleges cannot,o
advise Od prospective teachers cannot select major and minor corte'w
binations with any assurance that teaching posifions for those com-
binations will be available in high schools. Even where desirable
teaching combinations are found üi giyen school one ypar, theY

* Ebb, A. J. Berm ofWadi:rant teases and universities. AroebIngtott, Government Printing Office,

Mg- Wipes Education Bulletin, MN, No: 9.)
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may change entirely in another year because of change of personnel,
or other factors. This continual shifting is particularly to be noted
in the smaller Negro high schools.

:Teacher-preparation programs cannot be based upon the End, and
functions of the teaching positions that may be available, especially
with respect to the combinations of subjects, until there is more reg.
ularity of practice in the high schools. Allowing for the necessary
changes and revisions or reorganizations brought about in the ordinary
course of progress, prospective teachers should be able to anticipate
the continuance of such teaching positions or combinations with a

\fasonable
degree of confidence. It is, of course, assumed that the

aleforesaid positions shall be decided upon the basis of scientific inves-
tigation and careful long-range planning.

Overexpansion.Another difficulty wich teacher-prepating
tutions face comes from the til-ndency expand curricular offerihgs
beyond their ability to administer them economically. Among the
various reasons why ailleges tend to overexpand tIleir curricula the
following are worthy of mention: (1) To imita& other colleges;
(2) to hold students by satisfying their personal interests in subjects;
(3) and to gratify personal desires of teachers, heads of departments,
directprs, deans, and others.

Because of limited student bodies, many of the highly technical
coursgs offered by colleges either are not elected at all or the enroll-
ments in them are extremely small (see ch. VII). The multiplication
of such courses when actually offered tends to óverload teachers with
many different subjects and with small classes. Such courses are,
therefore, usually expensive.

One solution of this problem would be for certain colleges to form
a cooperative arrangement whereby different specialties would be
mphasized in different institutions. Thus, if a student attending X
college wished ,to specialize in certain phases of a subject he would be
advised to transfer to Y college, where facilities for such specialization
exist. Reciprocally, Y college would send to X college the students
who wished to specialize in technical courses provided by X college.'

It is assumed, of course, that each coll:.: would have a common
central core of subjects to serve as a fotmdation for such major spe-
cializations, which probably in most cases would not begin before the
junior year. This 'would naturally require greater unanimity in
aims, general curficula, methods, and prescriptions in that period
prepiratory to specialization. Every teacher-preparation institution
would-thus be enabled to maintain its individuality and at the same
time 'help eliminate overexpansion, duplication, extreme variations,
and promote a more unified, integrated, and economical education
for prospective teachers.

lids plea is ¡greedy in co tinned sods in a taw pions, and is belni contemplated in other&
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Authorities responsible for public-school curriculum organization
and administration, the officers having charge of certification require-
ments and administration, aitid persons who formulate and direct the
teacher-preparation programs must cooperate before any real improve-
ment in the education of Negro teachers may be expected.

SUM MAR Y

The institutions in general appeared to have overexpanded cur-
ricula. The differences between the public and private colleges iu
the pumber of semester hours offered per student were yery slight,
being, respectively, "1.4 and 1.2.

A typical illustration of overexpansion was the offering of a total
of 70 courses in education and psychology by 20 institutions, com-
prising a total of 1,615.7 semester hours of credit, an average of more
than 80 hours per institution.

The predominant length of curricula offered was 4 yelps. The
curricula are principally in academic subjects.

The most noteworthy feature about the currfcula of Negro colleges
was the extreme variations among institutions in the work offered.
In education and psychology, for example, the number of semester
credits offered ranged from 26 to 250. English and literature the
range was from 18 to 203.3. The range in median quarter hours
required for graduation was from 183.9 to 207.6; the range for the
typical major subject was from 35.8 to 78.8. Restricted electives
ranged fiim 2.5 to 27.5 %lazier hours; for free electives the range
was from 12.5 to 35.

It may safely be inferred that the cause of much of the variation and
overexpansion in curricula discussed in this chapter was due to ex-
treme departmen -m. Thi4, of course, has also been a fault of
institutions for whi but this fact does noiexcuse the Negri) colleges.
Sources of revenue for these institutions are too scarce and the need
of retrenchment too pressing for these schools to overlook or ignore
the póssibility of-aecting economies through eliminating duplication
and restricting t.heir educational program to the esseAtial and fundá-
mental core subjects and a few speciAlties.

Evidence is also seen in the data here presented of a tendency tto.
accept the regular liberal arts college curriculum as an adequate pro-
gram for the foreparation of teachers. As suigested and inferred
frequently throughout this clapter, teaching is becoming an increas-
ingly highly specialized task, and consequently requires .highly
specialized 'preparation. Tsvo years of general college work and even
4 years are not sufficient preparation for effective teaching today and
will be even less so in the future.

The need of adjustment to present-day demands was evident from
the data. For example, in view of the low educational level of many

.

rt .

011

,*

i

r

e

.,



v

80 NATIONAL SURVET OF TIM EDUCATION OF MOMS

Negro elementary teachers, more '2-year imified curricula should be
offered. In chapter II mention was made of the need for a gradual
upgrading of Negro elementary teachers until all have attained tilie
minimum standard of 2 yoars of college work. But it should be
emphasized here that simply 2 years of general college work will not
suffice. What is needed is 2 years of preparation in a unified cur-
riculum, planned to attain certain definite goals ind to preptre
prospective teachers to teach in particular situations.

Another need that may be inferred from the data presented in
this chapter and in chapter III is that of coordination and integra-
tion within secondary education. This refers not only to teaching
Combinations found in high schools but also to the seconikry school
work taken by thè prospective teacher. Attention to the latter will
prevent unnepessary duplication of work and will permit the pro-

. spective teacher to do advanced work on the basis of his high-school
preparation. a

Other studies 5 have found that when students are given freedom
to elect college subjects, unless they are properly guided, there is too
frequently a tendency to take in, college the same subjecis they had in
high school, and to neglect such subjects as art, music, political scienc/e,
and sociology.

4
Negro institutions shpuld not hesitate to take their places in -the

vanguard .of the modern educational movements. Tliey need not
ind cannot afford to. lag behind in adopting modem practices in the
preparation of teachers. Althouih to *effect such a- progressive pro-
gram as here suggested iequires the approval; support, and encourage-
ment of many outgide_ forces, in the main the major part otthe respon-
sibility lies within the institutiâns themselves. Much of the task is
an internal one. Unless there is an awakening, a new point of view,
and an aggressive and courageous determination on the part of ad-
ministzators and teachers in Negro institutions with respect to this
wfiole matter of the professional preparation of Negro teachers for a
new-social and economic order, additional support, however generous it
may be, will be ineffectual.

Palk, W. Z. and Rugg, Earle U. Teacher-education curricula. National survey oi the education ot
teachers. Waskingbon, Government Printing Mice, 1933. (U.S. Moe of Education BuDth, 1NS,

10, vol. 111).
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CHAPTER VI

CONTENT OF AND METHODS OF TEAÇHING
REPRESENTATIVE COURSES

In oider -to determine what courses were the most representative in
the education of Negro teachers, the programs of studies as outlined
in the catalogs of 20 representative institutions were inatp,ed. The
basis used in ascertaining representative courses was the following:
In each field the 8 courses with the highest frequfincy, if that fre-
quency was more than 7; were chosen as representative of. that
field. gome exceptions were made in certain Aepartments of instruc-
tion because of the finial number of schools offering comes or because
of the sitall number of coursed; offered; The list of representative
course§ thufi selected, ranked according to the- median number of
semestér houis of credit offered in the course, is /given in table 50.
Inquiry forms were sent to the in,structors of these representitive
emirs& for the purpose of ascertaining facts concerning the content
and methods of teaching used in the courses.

As stated in the introduétion, it was hoped that information could
be secured from a sufficient iiumber of instruciors to yield significtat
findings concerning the extent of variation or agreement in the con-
tent of certain courses and the meihdels of teaching them. The major
part of this important section of the inábrais of curricula for the edu-
cation of Negro teachers had io be omitted bébause ihe instructors
of these tepresentative coursses failed to cooperate in supplying the
datti requested. Table 50 waufd indicate that, a number of the
courses were-offered in all 20 of the institutions and that many others
were offered in 15 or more of them. It would have been poisible,
then, to have received as many as 20 analyses of some of tlieiie (*urns.
Unfortunately, no morò than fotr instrudtors of any representative
course returned the data blanks. (Four aiiswers were received in
only tvp cisesboth in education.) For most of the courses, only
one rebly was received and for many others no answers. More as a
record of the information which was requested -and _.of the kind of
treatment which could have been given if there had been better co-
operation the replies from teachers of educational psychology
and the 3 from 'teachers of general botany will be disc in this
chapter. The reader must be cautioned thit:t the material presented
must not be taken as representatfire even of the! 2 conit.ses.,
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TABLE 50.-Midian number and range of semester-hour credits offered in 111 repro,sentative courses in 20 institutions for the education of Negro teachers,* 1982

Course

1

Latin literature
Building construction
English literature
French literature
Organio chemistry _ _ _ . _ ................. .........Harmony
Animal husbandry
General physke
General chemistry
Composition and rhetoric
Public school music
Principles of accounting
Invertebrste toology
Crop* and crop management
Shorthand
Elementary Latin ..
Ear training and sight singing
Principles of eoonomics
Art appreciation, history, and criticism .
Design (art)
Farm mechanics
8pectallzed physics: Heat, light, sound, mechanics, electricity _

biology ..t.
Poultry__ ___..,
Elementary Frdnch
Mechanical drawing
Elementary German
Horticulture
General survey, woodworking
Calculus, differential and integral
Int&medlate French
Elementary Spanish*
Theoretical industrial arts
Automotive mechanics

Us German
Electricit and communicative engideering
In
History of must&
Advanoed French
General American history
Special institutions (sociology)
a I titative aniklysis
a tative analysis
he family (home economke)

English history
Freehand techniques (art)
Comparative anatomy and physiology
ArWtectural drawing
Advanced German sr,
Banking
Modern European blatory
Dairy husbandry an my;
Vertebrate zoology
Drama
Physiology and hygiene
Clothing construct on and dressmaking
Rural education

tins

=lea management
Educational choiogy
General
Nutrition and diete
General

en r=ifY algebr
.

a-

The amid
Iludnis and commercial law

frtrn.000king (geDeml)
togs and measurements

lownalion
Survey, secondary education

Median
number of
semester
credits

Range in
semester
credits

Num-
ber of
institu-
tions

29.33
19.33
16.50
12 00
1o. 71
10. 50

50
10.41
10.87
9.76
9.50

50
& 33

10
& 00
& 00
& 00
7.83
7.66
7.66
7.50
7.33
7.28
7.00
6.80
6.75
6.70
6.67
6.66
16.6366

58

646.2
6.60
6.45
6.37
6.35
6.33
6.33
& 38
6.25
1 12
6. 08
6.00
6.00
6.00
6.50
5.40
5.28
5.00
& 00
5.00
4.85
4.83
4.78
4.66
L 00
4.00
L 50
4.50
4.50
4.44
4.42
4.87
4.25
4.12
4.00
4.00
& 83
& 83
3.75
& TO

4

3.3-43.3 8
9-52 0 7
4-70.0 19
3-43.3 16
2-2& 3 19
0-20.0 13
$-2& 11
6-73.0 20

6.7-16.7 20
4-16.7 20

2.7-60.0 11
3-2& 0 12
2-10.0
3-26. 0 11

2. 5-11 0 9
0-10.0' 9
2-2D. 0 8
8-13.3 16
1-39.3 6
1-39. IS 6
4-16.0 9
7-19.0 12
3-10.0 12

1.3-17.3 10
2-10.0 20
2- & 0 7
6-10.0 16
847.6 11
6-1o.
640. 0 9
2-1& Q
4-10. 0 9
4-11.0 8
2-24.0 7
2-2/ 0 6

& 0 14
9, 7

2-10.0 14
3-1& S 16
2-1& 0 12

16
3-10.0 17
2-1& 0 13
2-10.0 14
1-40.0
8-10.0 10
2-12 0 7
2-1& 0 9
3-10.0 11
3-21.0
2-17.3 10
2-10.0
2-13.3 16
1-16.0 17
2-1& 3 13
2-96.7 14
2-12.0 9
2- 8.0 11
3-16.7 10
3- 9.0 10
2-11 7 9
2- & 0 13
$- & 0 19

8.0
2-1& 3 16
2-12.0 11
3-10.0 is
2- & 0 11
2-1& 3 17

12
0- & 7 10

1.3-10. 14
2-1& ; 12
11-11.0 15'
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TAMS 50.---Malion number and rasps of seinester-hour credits offered in 110 /%-

sentative courses in SO institutions for the education of Negro teachers, 1939-
Continued

Median

Dumber

of I Rini* in
semester almnsstar
credits credits

4,

botany
special types_

literature_

Rural
General
Shakespeare

and debate
Theory maims
Comparative government
Plane analytical try
Eduoatkmal

of education

la=1114rderential
Clothing and textiles
Diihrential equations
Food& planning and serving
Solid geometry
History of rI

a

Adolescent 6 J
7

- .61.

.410

Caimans, integral.
General psychology
Genetics.. , a , ....r..

School
Busitesshy=isatiok

,7 A

General survey d education ¶

Children's literature- .
Plane trigonometry
Gomel gymnastics
Fundamental activity
Corrective
Health and hygiene .
Plays andlames
English 'rundown

2- 6. 7
2-la 0
3- 0
2- 1 7
2-1& 3
3-10. 0
2- IL 0
2- & 0
2- & 0
2- & 0
2- 6. 7
3- 1 0
2- 6. 0
2- &
2- &

1. S-10. 0
3-11. 3

. 3- & 0
0- I. 0
3-3

1. I- 4. 0
0- 3
2-13. 3

2- r
1- 6. 7
2- 3. 3
9- 3. 3
7- 7

. 2- 4. 0
2-10. 0

1.5- 4.0
7- 4. 0
7=16. 0
1- 1 7

&
7- S. 0
OL 1. 0

4

12
10
19

19

13
20
15
11
12 -
11
14
12
8

12
13
9

10
8

12
9

13

8
9

14
9

18
10
11
6

10
9
9

Aims of the MIMEO .--;The items by which instructors were requested
to check the aims of their courses are u follows:

1. .To have students acquire facts or meanings concerning the sub-
ject through textbooks, lectures by the instructor, classroom discus-
sion, and labotatory activities.

2. To give students a knowledge of the principles td the. subject.
3. To make students familiar with the aims and the problems of the

subject.
4. To make students familiar with the methoRig4 teaching the

subject. e

5. To supply students with the necessary background of subject
matter for teaching purposes.

6. To give .a review of the subject 'butter previously studied.
7. To give practice in desirable habits basic to teaching this subject. -.

8. To attain a ceertain standard of skill in subjects where skill is
demanded.

83

Course

ar

, . ,

,

h

Iv

3

3. 66
& 06

fr 3. 65
& 64
3. 63
& 63
& 00
3..50
3. 58
& 57
3. 56
3. M
3. 56
1 50
3. 50
S. 50
3150
I. 50
a. 37
3. 25
& 25
a. n
3. 18
3. 16
& 16
S. 15
3. 00
& 00
& 00
1 88
2. 75
2. 70
1 41
1. 00
1 00
1. la
1. 66

6.

7
7

3.

8.

7- 0

Num-
ber ot
institu-
tions

15

7

I
9
9 .

)47.,/
7

O
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To train in right methods of study, inclidiig taaining the.location and use of reference and source material relating to the,subject. 14.

I 10; To train lii research methods (this includes training in the moresOecialized techniques 'of discovering new truth in the field).
11. To give practice in teaching including lesson planning and othertypes of teaching activities.

A e

.4

12. To discipline the mind.; to dev ter mental capacity; tc;7 develop perspective, judgment, an
13. To provide:for vaiiations 'in the interists and abilities of stu-dents._
14. To give sp4cializea attention to uncovering and directingspecial 41ent'and interests of individual students.
15. To provide students with many oppqrtunities to'express orallythe concepts, principles, and relationships involved in the field.'
16. To givi students midi written practice (e.g., papers, exercises;

theses) in discussing the bmicimplications of the field.
17. To develop proper appreciations (valuations) of the significanceof the subject for its own sakeits place in the social heritage.
18. To develop proper appreciations (valuations) òf the significanceof the subject for its contributions to present-day living.
19. To promote civic-social responsibility; to teach students to ad-just themselves, to civic-social life.
20. Tp supply s¡iiie maptery of this field u part of the culturaleduiatIon for all.
21. _To give moral training in the development of -Worthy character

a

traits, such as cooperation, courtesy, honest: 1%41 inchistry.
To train social leaders, motivatinr f to assume measure

of responsibilitY for the progress of hums; 4 e
23. To inculcate interests which will insure continuous study of the

field., throughout life, particularly in the recreative contributions ofthe subject matter.
24. To contribute to the wise choice of vocation or a major field of

interest within a vocation.
25. To supply Prevocational training for thole, who need this sub-Pict for later vocational *aiong other than twain.
26. To give direct vocational training other than teacbing.
27. To-arouse the emotional life of the students and hence promotericher and deeper insight into the experiences of the race.
28. To prepare students for subsequent needs in the courses- for

which this is a prerequisite.
29. To promo?. the health of the student.
80. To prompts the worthy home manbeeship of the student.31. To promote the leisure aotivitiis of the student.
$2.--To promote the raglan life of gm) student.
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33. To promote the breadth of view of the student.
34. To promot4 a scientific attitude toward life. .

35. Other aims of the course not mentioned above.
In i institution the course in educational psychology was required

of all freshman students; in 2 institutions jt was required ofstudenta
majoring in educstion at the junior college level (freeluni'm and sopho-
mores); and in the fourth institutiön it was reqírired of all education
students but !vas open only to juniors and senion. In three of the
institutions general psychology is a.prerequisite for; this course.

Of the 35 possible aims one instructor of educational psychology
checked 19, two 16r and one 7. Complete agreement among the 4
instructors was found on only 1% aim, nimely, to have' students
acquire facts and meanings concerning the subject through textbooks,
lectures by the instructor, classroom discussiiin, arid laboratory activi-
ties. Three bof the instructors agreed on 9 aims; two agreed on 4 ; and
14 aims had a frequency of mention of only one:

One would expect some degree of unanimity of aims and objectives
in a subject as *ell established as botany; but of three instructors
of ¡moral botany, one namqd 10,aims, one 25, and one 28. One said
that the aim of his course generalid botany wu to "give mpria train-
ing in the devefopmeirt of worthy character traits," and another
instructor aimed to "arouse the emotional life of the students."

:.--Textbooks,, references, and term papers were the
bases,upon which work wakaisigned by two instructois of educational
pii9itology. One used (inly references and term pabers; thé fodth
did* mention the bases used. All four instiuctore of educational
psydchology gave directions for reading's in textbooks or reference
books, apd required notebooks. Two used syllabi add mimeographed
mate;als and exercises to be studi: -., One dictated exercises to bei
done outside.

Teds.---Rathir compt igreement was found among the educa--
tional-psychology teachers on the types of test questions used, but
agreement was not so complete in the naming of principles governing
the selection of test questions. Fo,example, of 7 possible items, 3
instructors agreed on 3; 2 agreed on I item; on 2 other items the
frequency of meirtion was only 1.

In determining a student's grade the 2 methods used by all 4
instructors *of educational psychology weie class participation in dis-
cussion and final examination. Three instructors reported the uss of
oral quizzes, series of examinations, and term papers; 2 used series
of marks based on "recitation respopses", !ind "general impression of
quality-of itudent's work. " "Laboratory exercises", "written papers
or projects", and "regidu attendance" were each mentioned once.

Textbooks and rtiorenese.--While no 2 of the 4 instructors reporting
used theism textbook, some agreement was found in Merinos books-
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used. Two used Readings in Educational Psychology by Skinner,
Gast, and Skinner; and 2 used Thorndike's Educational Psychology,
Educational Psychology by Trow, Educational Psychology by Sandi-
ford, and Psychology for Students of Education by Gates were each
used as references by two instructors. One initructor used two text-
books in social psychology and Thorndike's Original Nature of Man
as references.

The following course outlines give some indication (if variations
found in 'tile maj.or topics covered by three tinstnictors of general
botany:

The plant kingdom
Living matter-protoplasm
The plant cell
The root
The stem
Leaves
Aysiology of the vegeta-

tive system
Algae and fungi

Blue-green sags
**. Bacteria (Schizomy-

oetes)
Green albs (Chloro-

Phyoese)
Brown sign (Plus-

_

ophycete)
,,Red ire (Rhodo-.

Phyoede)
Fungi

Parasitic and sapro-

4

OYU()
True mosses
The ferns
8PernSorthYtte

Angiosperms

4

Introduction
Cell
Stem
Leaf
Root
Flower
Fruit
Seed
Seed germination
Summary
Economics of each ,

topic studied

The plant defined
Kinds of plants
Structure of plants
One-oelled plants
Complex plants

the leaf
The Rower
The stem
The root
The fruit

How plants breathe
Methods of securing food
Methòds of utilising food
Climate and plants
Soli and plants
Moisture and plants
Diseases of plants
Insect enemies of plants
Other enemies ot plants
Relations betireen animals

and plants
Distribution of_ plants
Habits of plants
Desert plants
Water plants
Mountain plants
Development of plants
Botanical samosa -

Care of plaid&

11.

, Classroom methods.The instructors were asked to indicate the
type of classroom methods which they used and _the approximate
proportion of the time devoted.to each. The folio 'checklist of
methods was ud:

1. Reoftlátion (quizzing elan on assigned readings, eto.).
2. Mound= (exchange o( opinion in dam).

Libture; interpretative talk by instructors.
4. Special reports by etucients. .

, 5. Problem-project method.
6. Laboratory work.
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7. Observation in training school&
g. Term papers.
9. Examinationsswritten.

10. Oral review gulling.
11. Honon course for superior students.
IT Other technique&

The two %methods most commonly used by teachers of educational
psychology were discussion and lecture. Discussion method was used
from 20 to 29 percent of 'the time by 2 teachers and from 30 to 39
pepcent by the other 2. The lecture method was used from 20 to
29 percent of the time by 3 teachers and from 30 to 39 percent by the
other. -

The botany teachers spent the greatest amount of time iii laboratory
work; with lectures, special reports by students, and recitations rank-
ing second, third, and fötzth, respectively. Variations in methods
used in general botany 'are shown by the fact that the 3 instructori
devoted, respectively, frpm 20 to 29, 30 to 39, and 60 to 69 percent of
the time to "laboratory work."

The idormation contained on the few forms analyzed, indicated a
lack of agreement in the aims and objectives of the courses for the
preparation of Negro teachers in those courses and an equal lack of
unanimity in the -materials and methods used for instructional pur-
poses. If the conditions revealed eire typical of what would be found
in the other representative courses, there would be need for more
agreement upon the desirable eqiiipment òf prospective teachers.
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CHAPTER VII

(41UITÀ1N ADMINISTRATIVE PRACTICES AND
POLICIES IN INSTITUTIONS FOR ME EDUCA-
TION OF NEdRO TEACHERS

SIZE, ADMISSIONS, AND ENROLLMENTS

Size of institutions .Information relating to 'certain tail
tive practicis and policies was furnished by 33 colleges out of , a
'possible' M. Table 51 shows their classification and enrollment
limps. Eighteen of the institutions are publicly supported apd 15
are denominational or pfivate colleges. More than a third are very
small colleges, having fewer than 250 college students enrolled. In, a/ study of higher education of Negroes McCuistigin found 44 small
colleges having, a total enrollment of 2,007 "or an average of 45 to
the gchool."

The excessive number of sinail colleges is again ll)wn" in the range
of enrollments in tile institutions employing the 481 teadiers who sub-
mitted pemonnel data to the survey. One hundred and twenty-six
(28.2, percent) taught in colleges with fewer than 250 students; 195
(40.5 percent) in colleges with 250 to 499 students; 98 (20.4 percent)
in colleges with,500 to '749 students, 42 (8.7 percent) in colleges with

. 1,000 to 1,499 'students; and 20 (4.2 percent) in colleges with 1,500
to 2,499 students.

Minx 51.Diatribiaion of 33 institutions for the education of Negro teachersaoNding to type of institution and siu of enrolpnent

ilment

Cloosilloation of institution

State
univer-
sity or

Wisp
land-
grant

Fewer than 260 students_ 3
110 to 409 students 4
KO to 749 students 3
760,
1.

to 009 students..
0 to 144911 students

'Total

o4P4

Stew
teachers
college
or Dat-

wal
school

State
yunior
college

4

Pat wild-
is:1ml
college

cit..avovim.V

timid=Iwar-
:1:114re

Private
mode-

timid
univer-
faze

Totalnomina-
Waal
junkie
collage

10
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The implications of these findinés are 'far-rAaching in view of the
extreme difficulties of maintaining in effective eduaktional program
in a very small college.

Admissions policies 'Ithoipc,--i no specific data on admissions were
obtained in survey, it is.tommonly known that the policies and
practices with respect to admissios are a w4k point in the s c".a-

tional program of Negro colleges. "A great many cell:: o not
consider seriously the records of e9tering itticients. In .too many
ca91,38 studénta are allowed to register and purspe t.egular courses
without having satisfied these fadmissioiliij requiiements. This ik;
particularly true in regard to transcripts of high-echool records.',"
This factor more than any other is resrionsible for the failure of many
Negro colleges to secure accreditment from th-e Southern Association
of Colleges and Secondary Schools. k

In the admission of students the teacherarsfirtipáring institutions
should consider especially the general needs of the State *and ,com-
munity,. the supply of qualified teachers, and the qualificatiofts,.,

teristics, and promise pf tkplicanta. 'The scholastic aptitude
of an 'applicant is particularly important. The exant to which
students in Negro colleges vary in scholastic aPtitude has been shown
in a repent study made by the Office of Education.' In a grouP'of
1,987 Negro freshmen from 27 representative ctIlegAs the median
psychological scores for the 27 institutions ranged from 26.33 to 131.
Even more significant is the fact that ortbe freshmen who indie/aied
a preference for a college mafor tho.se chopsin# educa6on- had a tower
median psychological score than those exPreftsiiig preferences for
other majors*

It doei not seem too mtich to ask that teacher-preparing institutions
safeguard the profession against recruits who, because of mental or
scholastic deficiencies, do not give promise of becoming effective
teachers. It is also the résponsibility of the teacher-education insti-
tution or department to attract and guide the more intelligent students
by furiiishing, infoismátion concerning the opportunities which the
teaching profession offers.

In this connection the socio-economic background of students is
particularly importani. Indeed, a knowlidge of many of the factOrs
which have "had a vitalAnfluence in 'shaping the ffersonality of the
student, and which nifty influence his future career, is essential to
!Lily purposeful, intelligent. program of admissions and guidance. It
is encouraging to note that administrative officers' of Negro colleges
recognize this fact: Of those replying to the inquiry on issues relating
to the education of teachers, nearly three fourths eximessed absolute

Ibid.,
$ charism W. W., 'and !rapist, Maths, , wealth toseber-tralods study: Chicago, The al

University at Chicago Pram, MX
Alstress. A bad:ground study d Nero college ste*pla. Washington, Oovaramast PrtnL
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agreement with the statement, "Institutions educating teachers
should btain objective personnel evidence by means of various typal
of staifkrdized tests concerning the abilities, cultural background,'- attitudes, aptitudes, and traits of prdspective teachers." Practically
all of those,. who did not apress absolute agreement did-agree, though
with reservations.

The following quotation further emphasizes the need of guidance:
Mill such time as States find it possible to place all their problems of teacher

preparation undera responsible head with authority to set up admissien criteriá
spd enforce standards; there will be no surer way of effecting the wise 'selection
of candid.ates to enter teacher preparation than a State-wide high-school guidance
program sponsorèd by cooperative agreement between teacher-employing and
teacher-preparing agencies. A State association of teachers college and public
school administrators, working Coward 'this end, could set up acceptable criteria
for evaluatipg teacher potentialities among high-school students and accomplish
much in discouraging the undesirable from looking pwaid teaching. At the
same time, it would be possible to recruit those of dreatest poteentiálities, through
well-organized vocational guidance and counseling. Such a plan would circum-
vent the blighting effect of legislation which has made other types of intelligent
selection impossible, and could even be made, withiqimits, to regulate the num-
bers by suggesting quotas required to supply probable demand.

Research studies of teacher failure indicale that more eniphasis than the present
ptactice shows siiould be placed on the evaluation of character and citizenship
qualities in the selection of student.. To be of ¡greatest value this evaluation of
the stigent's potentialities 'should be made at least once during each year óf
higir-sclool attendance by teachers and principals intimately acquainted with
the student and his Work and the cumulative rectikcis used in the final estimate.
-Analysis of the data gathered in the study showed that practically no attempt is
madei to evaluate such qualities in connection with the application Of selective
criteria. A complete 'set of personnel-evaluating criteria is proposed for use in
ratine high-school students as a regular part of the school's recoraistem.6

Prospective teachers.Of 18 representative institutions for the
education of Negro teachers that returned the inquiry form pertaining
..to administrative practices, aims, and attitudes (table 5), 16 réported
a total of 8,195 students enrolled; and 15 reported 3,340 prospective
teachers enrolled. Thirteen of the institvutioits reported a total of
5,480 students enrolled, 3,106 of .56.7 percent of whom were pro-
spective teachers. McCuistion found that df 3,509 4- year and 2-year
college graduates in 17 5outhem States and the District of Columbia
and Pennsylvaida for the year 1930-31, 68 percent were certified to
teach.° This higher percentage probably indicates that, while many
studepts do not plan to teach when they enter college, they change .
their objectives either during progress through school or immediatelx
upon graduation. General observation supports this infertmce.

This situatictn has a direct bearing on the teacher-preparation
program and the supply of teachers' qualified 'for specific teachilig

Haile, O. X. Selective admission to teacher preparation. Washington, Government Printing Office,
192S. (U.S. Office of Edueation Leaflet No. 116.) *cit.a.ile ()tattoo, Fred. Higher education of Negroes. Op.
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positions. It is'gradually coming to be recognized, as suggesied in
chapter V, that graduation from college alone is not sufficient prod
of qualification to teach. As this view is more generally accepted,
fewer persons will delay their decision to teach until their senior year
or after graduationt, At present many persons are teaching or are
certified/to teach wlio gave no indication of such interest while in
college, and, in consequencle, the college had very Attle opportunity to
direct their preparation for the work they are doing and expect to c16.
This is another defect to correct which requires the cooperation of
the certification officials and the teacher-preparing institutionp.

TABLE 52.Total enrollment and enrollment of prospective teachers in 17 institu-
tions for the education of Negro teachers during academic year of 1930-31 and
summer of 1931

TOTAL ENROLLMENT

Institution

Academic year 1930-31

Undergraduate

1

3
4 .
5
6
7
8

eo
193
342
780
101
42
65

115
230
158
207
41

299
211
217
283

294
307
437
874
166
91

343
153
477
94

218
69

549
317
156
316

Total

Graduate

Men

4

354
500
n9

1, 654
267
133
408
268
707
252
425
100
848
528
373
599

Wom-
en Total

7

3
-----

33

8, 195 36

45
-----

78

46 82

Summer 1931

- Undergraduate

Men

8

Wom-
en

25 260

14 80
121 211
27 442

14 154
206 880
82 268
75 98

159
48
47
96

1, 045

855
611
256
341

Graduate

Men Wom-
en

10 11

285

1, 007
332
460

168
1, 086

350
173

1, 014
659
303
437

29
10

13

Total

13

21
17

80
27

5, 238

PROSPECTIVE TEACHERS ENROLLED

6, 283 38

2 3 39 42
.0
u

-
3 147 378 525 145 862 1, 007 29 21 50
5 76 151 227 21 401 425
6
7

:25 314 14283

_
8 12 22 34 14 154 168 _
9 1 688 ______

10 2 58 60 82 268 350 - _
11 1 , 8 9 7 70 77 _
12 11 11
13 299 549 848 159 855 1,014
14 191 317 508
15 60 128 188 47 256 303
ie- 32 81 113 82 306 388
17 e 82 152 234 27 190 217

Total. _ . _ _ 1, 012 2, 328 3, 340 587 3,362 4,632 29 21 50

1 Not reported by on.
111110
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Men W0111-

en
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_

9.
10

12
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14
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_
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Summer school.The summer school has been a factor of paramount
importance -in the education of all teachers, as evidenced by the
tremendous increase in summer school enrollments in all kinds of
institutions throughout the country. It has made a special con-
tribution to the improvement of Negro teachers in service. The
number of N :hers attending summer school has mounted
from year to yeAr.

That the majority of persons attending the summer schools of
the institutions included in this study are at present teachers or are
prospective teachers istshown in table 52. Of the 5,007 students
enrolled in the,simmer schools of nine institutions in 1931, 4,415, or
88.2 percent, mire prospective or actual teachers.

Most of the work done tkward graduate degrees by Negro teachers
has been done during the simmers. The qualification of Negro
teachers undoubtedly would 'have been far inferior to what it is at
present had it not been possible for them to improve themselves by
attending summer school.

Other data relating to prospective teachers and summer session
enrollment may be observed in table 53. Eighty-six institutions
reported an enrollment of 25,280 for the regular session and 12,787
for sunimer session, extension, and correspondence courses. Sixty-
five of the institutions reported 3,447 graduates, of which number
2,509 were 4-year graduates. In 1925-26, 54 institutions granted
963 bachel9r's degrees, which number was 94 percent greater than
the number of first degrees granted in 1921-22.7

Assuming that all the 2,509 4-year graduates were granted first
degrees, the number is 160 percent greater than the first-degree gradu-
ates in 1925-26.

If the estimated annual need of approximately 3,000 new Negro
teachers, suggested in chapter II, is valid, it appears that the number
of 2- and 4-year graduates of the Negro colleges is adequate to meet
the annual demand for Negro teachers. However, there are at least
two reasons why such a conclusion would be incorrect. In the first
place, not all the graduates will be certified to teach, nor will all teach
who are certified. This automatically reduces the numbei of avail-
able teachers. Second, the reader is reminded again of the impos-
sibility of obtaining an accurate accounting of the need for new Negro
teachers solely on the basis of present supply and demand data.

From what has been stated here and elsewhere in this report, it
nifty be inferred that, the apparent oversupply of Negro teachers at
present noiwithstanding, there is a need in many communities for
better and more specifically prepared Negro teachers at most of the
levels of education. The main problems are those of distribution and

Klein, Arthur J. Survey of laud-grant colleges" end universities. Washington. Govenuast Printing
(Moe, 1930. (tr.& ofiloe of Education BnUtn, 1990. No. 9.)
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of making teaching conditions sufficiently interesting to attract and
hold good te:achers.

TABLE 53.Total collefeeTriernoljmein4 and (1929_grwadlgraduates in institutions of
lug

Type of instliutions

State teachers
State normal
Privat teacher-preparation insti-

tutions
Public universities
City teachers
Private maw; uZeeuni vanities

I 1

.111.=.

Total enrollment Enrollment of graduates

Num-
ber of Regtaar
institu session
tions

Summer
session,

extension
CC COMI-

spondenoe
courses

Num-
ber of
institu
tions

4-year 3-year 2-year
Grad-

1-year uatede,
gree

8
- 11

2
2
4

59

6, 577
2, 540

577
097
864

14, 025

1, 552
2, 433

583

8, 219

8
11

2
2

39-

311

388
73

174
1, 563' 40

320
546

t

1

43

15

86 25, 280 12, 787 85 Z 509 13 866 44 Is

I Statistical summary of education. In Biennial survey of education, 1928-30. Washington, Govern-ment Printing Office, 1922. (U.8. Office of Education Bulletin 1931, No. 20.) In a few cues data wereobtained from the school catalogs for 1930-41.
0

Mu enrollmentThe problem of small classes was mentioned in
chapter V. Table 54 gives the data on class size, furnished by the
college teachers who returned the personnel blanks. They were
asked to indicate the size of their classes on the junior college level
(first 2 years of undergraduate work) and on the senior college
level (last 2 years of undergraduate work). It will be noted that
the problem of small classes was more acute at the senior college
level than at the junior college level. Twenty-seven percent of
the teachers of junior college classes had in average of less than 15
students, while the corresponding pbrcentage for the teachers of.
senior college classes was 61. The median class size reported by
344 teachers at the junior college level was 21.7, by 298 teachers at
the senior college level, 12.8.

TABLE 54.Number and percentage of teachers having classes of given average sizes
according to junior and senior college level, 198e

Average class size

Teachers of
junior col-
lege classes

Teachers of
senior ool-
legs classes

Average class site

h

Teachers of
junior col-
lege classes

Teachers of
senior col-
legs clams

Nam
ber

Per-
cent

Num-
ber

Per-
cent

Nam-
ber

Per-
cent

Num.
ber

41
Per-
cent

1 3 3 4 5 It
1 3 3 4

.
1

4 -
Fewer than 5
5 to 9 0

10 to 14
15 to 19

__ ..._ _

25to 29
10 te,34 ,

15 to 89

11
33
49
57
65
63
40
23

3.2
9.6

14.2
11 6
1&9
l& 4
11 6
& 7

32
77
72
51
34
17
7
4

10.7
25.8
24.2
17 1
11 4
5.7
2. 3
1 3

40 to 44
46to49
ii(Ito 54
00 W 64
70to74

Total
Median clam site

6
3
3

1

1. 7
9

. 9

3

2

1
1

. 7

. 3

. 3

344
21. 7

298
11 8

learning for Negroes (1929-30)

Total

11
ici41

3

16 46,0 0=. 0.
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Enrollment in major and minor departments.That an excessive
number of major departments had too few students is shown in table
55. Of the 68 -departments reported, thrée fourths had fewer than
10 major students of senior rank and 41 percent had fewer than 5
major students of senior rank. Of 46 departments reported as having
senior students doing minor work, 65 percent had fewer than 10 such
students. The typical department had only 5.85 major students of
senior rank and only 6.6 minor students.

If the foregoing facts are representative qf the general conditions,
and there is reason to believe they are, a problem of serious pro-
pcirtions faces the Negro colleges. These data further support the
suggestion made in chapter V that overexpansion in curricular
organization be çurtailed and that more cooperation be practiced
between different institutions in the matter of offering highly
specialized courses and maintaining specializéd major departments.

In addition, the necessity for a constructive program of consoli-
dation of institutions and concentration on specific levels and on
certain functions is implied in the facts cited above. For example,
both educational and financial economy would be effected if some
of thé colleges should merge, others change from regular 4-year col-
leges to junior colleges ,8 and still others emphasize specific functions,
such as preparing science teachers, or foreign language teachers, or
primiiry teachers. This trend has been emphasized by Palmer 9 and
more recently by Hill and Kelly.'"
TABLE M.Number of departments with a given number of seniors majoring and .minoring during 1930-31

a

Tr

Number of seniors majoring or
minoring

Number of de-
partments

with seniors.

Major- Minor-
ing ing

1

2
3
4 6

a

7
8
9

10
11

14 N).

16
16

9
4

10
7
4
1
4

6

2

a

4

a
6
3
2

Numbefof de-
partments

Number of seniors majoring or with 'onion
minoring

19
20
21
23
25
so
38
40
47
64

Total number of depart-
ments

Median number of seniors
majoring or minoring_

Minor-
ing

es

5. 9

No.

46

6. 6

Table should be read thus: Five departments had only i senior doing major work, and 3 'departmentshad only 1 senior d minor work; while the number of departments 'having seniors doing major andminor work were 9 i I 5, respectiVelY.

MoCuistion, Fred. Higher adulation of Negroes. Op. cit.
Palmer, Archie M. Mergers, consolidations, and closures. ht Bulletin ot the Association of American

Collegeii, November 1932.
* Hill, David 8., and Kelly, Fred J. Economy in higher oduastioo. New York. Carnegie Food*tion kg the Advanoemeart of Teaching, 1 IL
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CURRICULUM POLICIÉS AND _PRACTICES

Ertention work.Of 18 institutions (2 of which are junior colleges)
furnishing information concerning curriculum policies and practices,
only 1 reported the acceptance of work done by correspondence. The
amount which it acceptod in a 4-year curriculum was 16 semester
hours. Seven institutions accepted extension work done in group
c1asses-5 accepted as much as 30 semester hours; 1, 28 semester
hours; and 1, 16 semester hours. None accepted more than 32
semester hours.

Scholar8hip dandard s.Of the 18 institutions replying, only 1 indi-
cated no scholarahifstandard (a rule requiting a certain scholastic
attainment). Only 1 required a B average; 3 an average of C+ ;

10 an average of C., and 2 an average of C . Nine institutions
required that a higher standard be made in the major than in the
regular college work. Three institutions gave extra credit for superior
work. All the 4-year institutions required at least 1 year 9f residence
work for .any diploma, certificate, or degree.

Restriction on level of course8.Institutions we're asked whether they
allow students to enroll for credit in courses two or more years in
advance of their ,class rank in college. Practically all replied in the
negative. Only 1 reported that freshmen may take junior courses
and that sophopores may take senior courses; 3 reported that seniors
may take graduate courses. Not as much agreement was found
among the institutions in the matter of excluding students from
courses below their class rank in college. Nearly half the colleges
permit juniors and seniors to take freshman and sophomore courses.
Of the two practices the latter is perhaps the more questionable.

Progressive colleges are 14iving increasing attention to the problem
of proper sequence and articulation of courses. If the trends indicated
above are representative, the extent to which colleges preparing
Negro teachers are disregarding the approved practice of excluding
upper-class students from courses on lower levels demands the atten-
tion of those in authority.

p.

SPECUL CURRICULUM FEATURES

Orientation cour8es.Information was obtained concerning the"
extent to which institutions for the education of Negro teichers
employ some of the newer eClucational procedures. Ten institutions
had orientation These courses were given- in' 10 subject-
matter fields, with frequencies ranging from 1 to 5. Although the
data do not so specify, it is known that a few institutions offer general
orientation courses for freshmen which cut eacioss the several subject-
matter departments" and attempt to integrate various fields of
knowledge.
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It is interesting to note berè the attitude towhrd orientatioi courses
of a representative group of teachers in colleges whose predominant ,
function is the education of Negro teachers. In the list of issues on
which the reactions of teachers were sought the following issue was
listed: "All Curricula shOuld provide for a certain minimum number of
orientation counts in order that every prospective teaeher may be
given a broad view on the college level f the sodally valuable aspecta
of the major fields of knowledge." Of the teachers retuning the
inquiry on representative courses, nearly: three fourths agreed to the
foregoing statement without qualification; most of the remainder
agreed with reservations.

Holors courses, comprehensive examinations, and tutorial plan.Two
institutions offered honors courses and 10 required corivrehenaive
examinations. In this connection it is pertinent to observe that only
three schooki employed th'e tutorial plan.

PRACTICE TEACHING

The section of the Survey on practice teaching is very largely the
contribution of E. C., Ruisgl." This study was made as one of the
"cooperative studies" for which the Surirey stipplieid, data. Only a
portion of the introduction and summary of this study will be given
here.

In any program or system for preparing competent teachers, prac-
tice teaching is considered essential for many reasons.

The purpose pf this oection is to determine the status and trend of
practice teaching for secondary and elementary academic teachers as
conducted in institutions for the education of Negro teachers. It
seeks (1) to discover existing procedures and practices relating to the

. organization, administration, and supervision of this phase of teacher
preparation; and (2) as far as possible to compare these practices,
particularly those in the secondary curricula, with (a) standards set
by national and State teacher-preparing and accrediting agencies,
(b) findings and recommendations of previous- studies, (c) pronounce-
ments of accepted authorities in the field of teacher education, and (d)
similar procedures in other representative institutions for tile edùca-.
tion of teachers.

Practice facilities percent of the institiitions pre-
parilig secondary teachers hiid campus training schools and 40
percent utilized Cooperating training schools. Of the institutions
preparing elementary. teachers, 41.2 pircent owned campus training
schools and.41.2 percent utilized cooperating schools.

The data show that in the institutions using cooperative schools,
the majority of the institutions exerted no control over these practice

u Russell, Ellis C. Tbe status of practice Washing in Negro Master'sthud& University of Michigan, Ann Arbor, Mich., lift
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facilities, whereas almost one third "of the training- schools for ele-
mentary teachers were jointly controlled. A greater numbei of
student teachers were securing practice teac elenutntary train
ing schools than in secondary schools.- More were enrolledin campus
schools than in cooperating schools. In general, the colleges had
fewer than 25 student teachers for whom to provide practice facilities.

Of the 30 institutions óffeljng curricula for teachers of secondary
schools, 27 offered a distinct course in supervised student tftaching.
Thirty-one of the thirty-four institutions preparing elementary teach-
ers offered practice teaching. Twelity-six out of thirty of the cur-
ricula for secondary teachers, and 33 out of 34 of the curricula for
elementary teachers had practice teaching as a requirement for
graduation.

A

Fourteen different titles were reported for courses in practice
teaching. The three ranking title...were Practice Teaching, Directed
Teaching, and Student Teaching.

WW1 one exception, 37 institufions placed practice teaching in the
lastl semester, or term, of the last-year of the curriculum,

Teaching activities required.As a group the institutions *studied
*tended to stress those teaching activities that are academic in nature;
that is, preparation of lessón plans, -organization of subject matter,
handling routines, coaching individual students, etc. It appears that
practice-in extracurricular activities was hot given much emphasis.

Observatioii, when provided, was offered in connection, with courses
in- educatioiial theory, the course m supervised_ student teaching, or,
in nine cases, as a separate- course. It precedes practice teaching
more often than it parallels or follbws it.

Amount of practice teaching required.--There is evident need of more
wiiformity ifi the amount of practice teaching required. The range
was from 10 to 360 clogic hours for all types of ,institutions. The
,tendency centers; around the standard recommended by the American
Association of Teachers Cglleges-90 clock hours. Eighteen weeks
was the usual period during which practice teaching was done. In the
cooperating schools the time varied from 12 to 20 weeks.

PrerequiWes.---,-Practice teachets usually giad had courses in educa-
. tional psychology, introduction to education, and general and special
'methods of teaching before they were permitted to begin practice
teachini. Perhapg in no 'phase of this inquiry did the institutions
show so wide a variation as they did in regard tò the courses prerequisite
for practice teaching.

In a major subject thé siudent teacher was required to present a
minimum. of 21.8 (median) semester houm of.credit, in 'a minor 15
semester hours were required.

Seleztion of 8tudent teacher8.Grades made in general-college work,
especially in subjects tb be taught,- and in coumes in education con-
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98 NATIONAL BURVICT OF THE EDUCATION OF TZACHIBS

stituted the chief selective factor in thé' assignment of student teach-ers. The questionnaire of this Survey limited 'itself, however, to
academic and professional bases. The returns indicated few attemptsto use such selective means as mental ability tests and comprehensive
examinations.

Grarles in which practice teaching is done.In general, institutionsthat prepar.e teachers for the elementary schools required or allowedthe practice teaching of students to cover the first 6 grades or the first8 grades. Practice teaching in the kindergarten was required in two
teachers colleges. For secondary teacher& the tendency was io re--quire practice teaching in the student's major and minor subjects.

Eremption.Exemptions from practice teaching Nyere granted for.1 the following reasons: Previous teaching experience, lack of adequate
facilities, and conflict of pfactice teaching with academic classes. Thedata show that the granting of exemptions exceeded the recommenda-tions of authorities in the field as well as the practices of some of thebest tekcher-prifparing institutions.

Rasp, of the director.Thirty-six directors of practice
teaching reported that they devote from 5 V, 87.5 percent of their

,stShool time to the practice-teaching program; 44.4 percent of theinstitutiöns reported that less than 40 percent óf the director's timewas spent in this manner..
Qualificalions of criiic teachers.More than three fou;ths of the

institutions required the critic teacher to have the,bachelor's degree.
-Only two institutions required the master's degree:

The median number pf semester hours of credits required of critic
teachers in the subject supervised-was approximately 22.7 for the col-lege group and approximately 21 for the teachers colleges. This is lessthan the standard of 30 hours fixed istiy standardizing organizations.The average number of years of experience required of critic teach-ers ranges from 2 to 3.

Cooperative practice teaching facilities.---A number ff colleges edu-
,

eAting .Negro te4chers have established with local school systems
satisfactory cooperative arrangements for practice teaching in the
public elementary and secOndary schools. While none of these repre-sent ideal conditipna some of them have supplied practice farilities
approaching those which cah be supplied by colleges whicii have both
college controlled campus training .sehools and cooperative arrange-

(menta with local schools.
An interesting example of a cooperatively controlled practice-teaching situation was remintly found in a southern city. The Negrocollege * this community is a libbral arts co but is attempting tödevelop a strong departin for the preparation of secondary schoolteathers. An arrangem:. been effected whireby the studeiita tit
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EDUCATION OF NIGRO' TRACHNRS 99

the college do practice teaching in the city high schopl for colored
pupils.

The head of the depaffment of education 'at the college is the liaison
officer between the two inititutiofis. The regular high-school teachers
are èympathetic toward the plan. They are called togetheib periodi-
cally by the principal to discuss commpn problems arising' in connec-
tion with the work of .practice teachers. They make Aekly reports
to the principal on the practice teachers under their supervision.
These reports are passed on to the college authorities. :The pOcipal
of the high school also observes the work of the practice teachdrs and
makes a report to the college. The following are some of th6 articles
of agreement entered into b¡r the high school and the college:

1. A critic teacher from the college is to be present in tht high-school
building in'order to supervise during the time any practice teaching is
being done by the students.

2. As far as practicable, each critic teacher is to supervise in his or
her field.

3: After proper observation the practice teacher begins to teach.
4. By agreement between the college and the high school the high-

school teacher who has a practice teacher ,in charge is to direct, and
assist:the pra'etice 'teacher liberally in whatever way.deemed adviiable.

5. In order to *vide a real situation for" experience, other oppor-ituniti for practice apd observation are offered by the high school,
such attending faculty meetings; receiving principal's bulletins and
other materials and forms of the school , visiting and observing other
classes and clubs; and II ; ..

.
: contacts with the work of the school in

general.
6. The rating sheet, which is used ap a means of stilintliting ipterest

and otherwise helping -the practice teachers, is to be revised and
arranged jointly by the college and the high school.

The initiative in this &operative practice-teaching arrangement was
. taken by the superintendent of schools. It has been in operation two

years, and all concerned are pleased with the results thui far
In summation of practice-teaching facilities, it may be pertinent

to point out someof the respective advabtages of thecamp ntrolled
and cooperatively controlled training schools.

In addition to permitting tomplete control of the factors and con-
ditions of practice on the part of the college authorities, the campus-
controlled training school gives opportunity for experimentation and
the introduction of innovations and modern practices which might not
be 1..,:1nitted in an outside school. h

Pn the other hand, the cooperatively controlled schools have cortain
ylvantages. In the first place, when an institution is allowed to use
De regular public schools for student teaching, it ustally saves money
for the college. Second, the public schools present the actual con-
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MO NATIONAL SITIVIT OF TIM EDUCATION OF MACHIN;

ditions which will confront 'the individuals ¿ater when thify aze
teaching.

It is appirent that both plans have advantages and disadvantages.
The one used should be determined on the basis of local needs and
after careful consideration of all factors involved. The important
Ching is that praátice facilities of some kind be provided. Data
prawn irk this study and in other studies indicate that a large

of the Negro teacher-preparing institutions, including
regular colleges whose predominant purpose is the training of teachers,
have nò practice-school facilities.

EXTRACIntRICULAR Acrwrrnis
Information was received from 18 institutions concerning various

phases of their program of extracurricular activities. The data
included the number and types of activities sponsored, the extent a
which studenta participated, and the manner in which the acty is
controlled. Only the findings concerning the types and number of
activities are reported here.

Aocordi4 to data shown in table 56 ihe average number ()Activities
of the various types sponsored by each institution ranged from 1 to
45.5. If assemblies, which are daily activities in many institutions,

--sire excluded the range per school was from 1 to 6. Those activities
which were sponsored by 12 or more colleges are: Athletics, debate,
dramatics, glee dubs, choruses, school paper, religious organizations,
claw organizations, and subject-matter clubs.

Some idea of the extent to which opportunitias for participation in
activities were provided is shown by the average and range of gko-

tivities sponsored by the institution's. Excluding assembhes, dances
and parties Iwere the most Oopular, the average for 11 schools being
8.2, with a range of from 1 to 25 a year. If class orgnizations are
omitted,. intramural athletics for men appear to be next, witch
&vamp of 3.7 for 15 schools, and a range of from 1 to 7.

In view of the increasing importance being attached to
curricular activities in public schools and the consequent need of
sympathetic and intelligent guidance from teachers, institutions for
the education of teacIers can ill afford tb overlook the place of this
work in any program for the preparation of teachers. The extent to
which the educational values accruing from the extracurricular
activities sponsored by these institution, are incidental or, definitely
planned is not known. lagwever, from data at hand and knowledge
obtained from visits to the institlitions, it diay be concluded that
the extracurricular programs of Negro teacher-preparing institutions
.are lacking' both in variety and educatioial direction. This con-
claim is substantiated by data obtained in two mirk= .studies of
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=OVATION OF MORO TIACHNIIS 101

the social, economic, cultural, academic. and intellectual background
factors of Negro college students."

.411111

Tasu M. Tedei number, range, end wrap number of extrocurricular aditikse
flared in 18 institutions for the education of Nero teachers, 1931-3,

Of

Typo of activities

Athisties:

breermitsgiata.
IstramaraL.

wallow

bairamoraL

All Aela=rri2ISL
Deans. Pities

Dakota_
Dramatics
Traternftiss Class)
flororitim (women)
Hooarwy mistime
Literary moistiss
Maim

Oise dabs
Death
Orchestras
Clormaa_

Religions
Ocasea

Mani'
lifigasime
Peps

litotient goveranassit:
Oscoral association
iltagisot amine
Ciao onganisations...

tralirdariKeliansous clubs_
clubs

Num-
ber ol
activi-

ties

..... le lb l

I S

b4
66

11

456
90
38
.4

Is

30

27

11
.16
34

4

21

60
46
46

11

17
6

4

14

7
14
12

EDUCATIONAL AIMS AND ISSUES

Aims of initittitiv.Administrators of a selected numbei of Negro
colleges were requested to express' their judgments concerning the
extent to which provision is made in their institutions% for certain

-educational aims " and objectives. Eighteen institutions sent în
usable answers to this questionnaire. A check-list of 25 aims was
provided and the respolident was requested to check in the appro-
priate column to 'indicate if the aim was (1) directly and specifi-
cally provided for throughout the inititution, (2) directly and
specifically provided for in some departments,. (3) indirectly or
inddentally provided for, or (4) not considered.

In order to obtain a composite index of emphasis on the aims by
an the institutions, the percentages of schools reporting the various

Osbert Labatt's. Pormonsi Study 'of Negro Colby Students. Now York City, Tambours
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levels einphasii were computed. thik it was found-that the aim,
"attention to ifidividual differences", was provided for directly and

Npecifically throughout the institution by 38.9 percent pf the
in some departments ,by 27.8 percent; indirectly' and incidentally by
27.8 percent; and not at all by 5.5 ttrcen.t. The percentage repre-
senting the first level of emphasis was multiplied by 3, the second by 2,
the third by 1, and the fouith by O. The sum of these products was
considered a measure of the index of emphasis for that particular aim.
This indef has a maximum value of 300 and a minimum value of O.
The composite evAluations are shown in figure 7.

It is c::. leant that among the 25 aims find objectives of this
group 'of 18 institutions, comprising liberal arta colleges, land-grant
institutions, and junior colleges, as well as teachers colleges, the edu-
cation of teahorsl-anlied third. This is further substintiation of the
hypothelis that the predominant aim of institutions for the higher
education of Negroes is to prepare teachers.

Is

The three %other highest ranking iims are also of significance in
view of their imtortance to teachprs, namely, (1) knowl of subjett
mailer, (2) command of the fundamental processes, and (45 morality
and character training. 44*

The next two rftnking aims, (5) training for life needs (the more
practical subjects), and (6) scholarly abd scientific attitudes, are
probably reflections of the predominant feiture8 cluiracitelizing mod-
em r,ivi4ation.--scientific discovery and technological aevelopment.
These are essential assets in the equipment 'of teachers. The cultural
aim aiberal education) -shares seventh rank with (a) training for
physical efficiency and health, and (b) attention to individual differ-
ences. rahks of the other objectiveetnat be seen by reference

, to figure 7.. .

It is hoped that the practices of these institutions fireadesigned with
a view to attaining the goals set forthii these aims.

.41

An interesting but probably impractical* undertaking would be to ascertain
just what philosophy, if any, motivates each one of the liiindre)brof colleges and
universities of this pountry, and to what extent this phi19sophy is understood dr
followed by those charged with administration. . . . The clarification Lind
the aoceptaoce of suitable aims, both immediate and ultimate, by those entr
with the *induct of institutions are'useful prelirainarieq in making our colleges and
unfversities efficient in _tali() midst of adversity.ls

While it is trup that practices frequently fall far short of Uttaining
the ideals established, if the Negro colleges would strive persistently
to oVercome the common fault of inert*, and vuid continually.
revise theik maims in light of available luiowledge; the next genera-
tion would have the benefit'of a Negro teaching body infinitely superior
to the 'present one.

a 11111, David 8., and Kayo Fled J. loamy In War *location. Op t, ,
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AIMS AND OBJECTIVES KO

ledge a subject mattef (particularly in a

special UM
Cornmand of the fuadainso.ta1 pioomss (knowl-

edge and skilt
yo.

involved in the tools of oral and
written $ peech and numbs)

Edpostion .sof _teachers (knowledge, skills, and
traits involved in differentiated curricula
prospective tamable(*)

Morality and character training (to assure judg-
ment in terms of individtial and socia) Moab) ..

S. Training for Mums& (the mare mica& sub-

6 Scholarly and wield& attitudes -tdevelotiment
cd sobolsrty attitudes, interests, and ambitions,

, scientific inquiry into truth)
& A ttantion to individual differences (in the inter-

, eats, aptltudes, and abilities a students).
& Training for physical efficiency and health

throughout lite

A. Liberal education (a general rather than a spe-.
education)

Specific or mahatma'. and technical training to
PrOtThOta occupationakor vocatiotal efficiency..

t. Providing kx the cultural development of pro-
spective teachers (uncovering and kuiding the
latent Wants of the students) .. J.....
Conserving the aeoomplishmenta of mankind

(the race expertence)

114 Training kw leadership (socia) rather than tech-
nical)

stoordination and amass& or interation of the
=day Bekb of knowledge and experience
(health. life, citizenship, home and

I pa, leisure)

1&& Training of students in scientific techniques.
MS. Training for worthy home membership (knowl-

edge, skills, and appreciations of home and
parental responsibilities)

17. Civiovocial responsibility (acquaintance with
the duties of &tranship and the promotion o(
an intelligent public opinion)

It Religious trainipg
19. Training for the wire use Of leisure throughout

life. it
w at PreProlessional and PrikohnIcal trelnifit (oppor-

tunities for "backgrotind materials" for tbe
learned professions Ind -technical industries)7.

21. ,Manners (acquaintance with established fotms
o( etiquette)

22. Research (productive rear& by faculty) 4

23. Mental discipline (exercise of the mind;/' trawl-
ler of training")

Iducation of graduate stulents to master's de-
gree level 4 d

XL lineation ofgraduate students to doctor's degree

INDEX OF ZMPITA8I8
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104 NATIANAL SURVEY OF THI; EDUCATION OF TEACHERS

kr.le#8 relating to the education of teachers. In order to ascertain
institutional attitudes voice certain issues relating the edu-cation of Negro teachers, administrators were requisted iô indicatethe extent to which they agreed whir% list of statements involying
certain problems and issues pertaining to the education of teaciiers.
They were asked to indicate their agreement with the statements in i -
of 4 wayi: (1) " Yes, without qualifications", (2) " Yes, but with
reservations", (3) " No, but with reservations", and (4) " No, without
qualification." A composite index of agreement was obtained by
multiplying the first level of agreement by + 3, the second by + 1, the
third by 1, and the foutth by 3. The algebraic sum of these
iiroducts was considered a measure of the extent of agreement.

The 50 issues have been arranged in the order of the extent to which
adniinistrators in Negro colléges agree with thkn. Both the listind the index of agreement should be of value to those working with
curricula for the education of Negro teachers.

ISSUES RELATING TO THE EDUCATION OF TEACHERS
1. Teacher education has a dual task--to provide for the culture of

the prospective teacher as well as to give him the knowledge, tech-
niques, and appreciations essential to his profession

3. A broad grasp of human behaviorsocial as well as individualis
important in the education of a teacher

3. Any adequate program fór the education of teachers should pro-
vide in proper balance for the cultivation of phisical, social, and
testhetic expeHences as well as for the intellectual experience_3. The edudation of teachers should increasingly develop a capacity
for independent and self-directive activity upon the part of

5. re should be opportunity for students in all college courses for

ospective teachers

prospective teachers to observe g9od teaching in the training
schools

(I. Any curriculum for prospective teachers should not only eqidp
*them to teach the implications of the social heritage but also it
should equip them to teach contemporary modes of living and
problems

Index of

+300. 00

+28& 88

+ 288. 88

+ 288. 88

28& 24

0. +275. 007. Prospective teachers should be introduced to varying current theories
of school organizatid aiid control; for example, creative educa-
tion, adjustment to environment, and preparation for adult life_ _ +266. 668. " Blanket " certificates, permitting teachers to leach all subjects or
grades should be diminat'ed, each certificate hould, on the other
hand, specify the level and fields of subject matter that the
teacher

%The
is equipped to teach 264 70education of teachers should at least make prospective teachers

critic.al of new philosophies of organisation, curriculum con-
struction, and methodisuch as are reflected in the platoon school
organization, individual instruction, general science, general
social science, creative eidueation, the project method, and similar
movements +255 54
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EDUCATION OF NEGRO TEACHERS 414- 105

11. Courses of the review type implying subcollegiate work, for ex-
. ample, gramnigr, penmanship, arithmetic and the like, should

not be given college credit; students deficient in these types of
subject matter should be required to take sucfi work without
college credit untikthey meet recognized standards of attainMent_

11. The program for the education of teachers should provide specific
training designed to develop desirable social and individual traits
of personality in prospectiye teachers +241. 18

11. A. minimum of 90 clock hours (1 hour daily for 18 weeks) of sup6r-
vised practice teaching should be required of prospective
teachers +241. 18

13. Institutions educating teachers should obtain objective personnel
evidence by means of various types of standardized tests con-
cernjng the abilities, cultural background, attitudes, aptitudes,
and traits of prospectiv.e teachers + 237. 50

14. Most professional education of teachers should take place in resi-
dence; correspondence or group extension' courses should be
accepted very sparingly towards any certificate or degree__

15. Achievements comparable to attainment of high-school seniors
should be insisted upon as a prerequisite for granting college
credit in fields of subject matter essential in the teacber's
education +225. 00

16. All curricula should provide for a certain minimum number of
orientation cdurses in order that every prospective teacher
may be given a broad view on the college level of the socially
valuable aspects of the major fields of knowledge +222. 23

17. Each curriculum designed to educate teachers should definitely
provide for the devei6pment of latent abilities and aPtitudes of
prospective teachezs-in addition to giving them the essential pro-
fessional equipment of the field of specialization_ _ _ _ _ _ _____ _ 222. 22

18. It is desirable where sevetal State-supported educational institu-
tions exist that each should specialize its curricular offerings to
types of teacher eaucation most feasible for that type of insti-
talon +220. 01

19. The program of studies designed to educate teachers should be based
largely upon the results of scientific educational fesearch. _ +217. 64

20. Programs for the education -of teachers should be differentiated;
there should be different curricula for specific types of teaching
positions such as the intermediate grades, English, art, and
similar fields +211. 10

21. All 'teachers, irrespective of their possible location in rural or urban
communities, should be introduced to the problems and modes of
living of both agrarian and urban communities

22. Institutions engaged in the education of teachers should lead rather
than follow programs which attempt to modify the publio-school

Index of
sentemosi

+241. 18

+229. 42

curriculum
23, The techniques for guidance and direction of the creative abilities

ind activities of children should be stressed, as much in the
preparation of piospective teachers as the techniques of the tool
and content studies

24.5. The program of teacher education, at least for the secondiry
school, should equip the prospective teacher to teach several
fields of subject matter.. ......

+205. 88

+ 194. 12

+182. 36

+182. 85
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106 NATIONAL SURVEY OF THE iDUCATION OF TEACHERS
24.6. The education of teachers should be under the direct control ofthat group who have prepared themselves to train teachersthe professors of education and psychologyN). Electives should be included in each curriculum designed *to edu-cate prdspective teachers in order to provide for varying interestsand aptitudes
27. Tliere..shotild be a limited amount of training in the general theoryand pritistisrs of teaching and learning; that is, work in educa-tion and .; bology
28. Much of tstifa',17i ucation óf ttachers may well take place after thepre-ser44e-riod of education is completed, in the form of travel,graduate stAidy,. original investigation and study, and the like.. _29. Every teaching isosition imptei the need of a definitely outlinedcurriculum (a sequence'of cirourses) designed to equip studentswho desire to fit themselves for that type of educational work_30.. A considerable portion of iny curriculum for the education ofteachers should consist of genéral (nonspecialized) courses invarious fields of subject matter

31. Each curriculum should give studenis preparing to teach essentialknowledges and skills which will enable them to meet all typesof teaching situations and difficulties, such as sponsorship of extra-curricular activities, public relations, professional study and-research, and., similar fields of activity
32.5. Practically every course in each curriculum should be profes-sionalized; that is, taught in terms of its possible contributionand application in the subsèquent teaching activity of thestudents preparing to teach
32.5. Each curriculum for the education of teachers should demand asa condition of admission the attainment of high standar& ofachievement in the fields of knowledge already studied byprospective teachers in their elementary and secondary schoolexperience

hula of
liptelTheit

+182. 35

+177. 79

+166. 68

+166. 65

+158. 83

+147. 07

+147. 05

135. 30

+135. 3044. Practice teaching should be given in schools typical of those in there¡ion served by the institution +111. 7635. The various curricula provided for the education of teachers shouldbe based upon what is taught in the various school subjects in the° -better public schools
+111. 1138. The conventional college organization has led to extreme speciali-zation in study of subject matter; to counterbalance this tend-ency prospective teachers need few specialized courses and manyintegrating synthetic courses; for example, the subjects of studywhich cut across departmental lines as in courges *led con-temporary civilization
+100. 0087. Attitudes, appreciations, and ideals are by-products or outcomesresulting from attention to the knowledges and skills in the majorfields of knowledge
+99. 9938. Any curriculum for the education of a teacher should be largelyprescribed; few elective studies should be permitted__ +88. 8839. In determining what the education of prospective teachers shouldbe, the techniques of job analysis as worked out in industry canbe applied; specifiCations and "jób" sheets for various types of°teachers can be drawn up to serve as a basis of curriculum mak-ing in ingtitutions for the education of teachers_ ..... ..... + 88. 23
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EDUCATION OF NEGRO TEACHERS 107

bodes of40. Any curriculum for the educatiorf of a teacher should be largely greenest
the subject matter in thg student's field of specialization +75. 00

41 Instructors in all college departments should frequently teach
demonstration lessons in their subjects to children in the train-
ing schools _ + 73. 82

42. Curricula designed to educate teachers for rural schools should be
different from those designed to prepare teapps for urban
communities +64. 70

43. The educational program for any given institution emaged in edu-
cating teachers should be modified to fit the sotial economic back-
ground of that group +62. 50

44. Separate method courses (how to teach the subject) should be
provided in addition to the essential content courses in the field
of the student's major -ÌN9. 42

45. Courses in how to teach a subject should be eliminated and instead
each course should combine the problems of what and how to
teach in one unified presentation +17. 72

46. There is, in terms of the greater variety and complexity of content
on the elementary level, a more valid basis for requiring 4 years
of preparation for elementary teachers 'than for high-school
teachers +12. 50

47. The main considerat. 'n the education of tethers is to provide the
essential knowledge : nd skill which will tend to emphasize the
teaching of the mini al um essentials of the public-school cur-
riculum

48. The program of teacher education should he general rather than
specialized; teachers should be prepared with but slight atten-
tion to specific positions or levelsin other words, we should
educate teachers, not specialists such as primary teachers,
physical education teachers, or mathematics teachers_ _ _ . _ ___ - 88. 90

49. Provision for a modicum of skill in teaching will be obtained more
effectively by constant supervised observation of good teaching
than by the conventional separate supervised courses in practice
teaching 150. 00

50. Any institution, irrespectiv of its specific functions, may properly
undertake to éducate teachers 229. 42

The only issue upon which there was complete agreement was
(1) "Teacher education has a du askto provide for the culture
of the prospective teacher, as we give him th9 knowledge, tech-
niques, and appreciations essential to his profession." The three next
ranking issues, all of which have an equal index value, are(3) im-
portance of broad grasp of human behavior, (3) teachers need cul-
tivation of physical, social, and aesthetic experiences, as well as
intellectual experiences; and (3) development in prospective teachers
of ilidependent and self-directive capacity.

The issue having the highest index of disagreement was (50) "Aiiy
institution, irrespective of its specific function, may properly under-
take to educate teachers." This fact is of particular interest in light
of the practices of many institutions and the evaluation given the aim,
"education of tatchers," in the diicussion just preceding.
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108 N4TIONAL SURVEY OF THIS EDUCATION OF TEACHERS

Although certain conflicting opinions may be observed in the fore-
going list, the agreement indicated, when taken with the aims which
are being emphasized, reveals certain philosophies and attitudes con-
cerning the.edwition of teachers. The next important task..fore all
school òfficialsToncerned with the preparation of Agro teacais is to
effeCt organizations that will put these philosophies into practice in
order that their validity for Negro education may be tested.

SUM MARY

The small enrollment of many of the colleges for Negroes makes it
difficult to carry on an effective educational program. The preva-
lence of small classes, partially reiulting from the small enrollment,
is also a deterrent, both to efficiency and to equality of work. Negro
colleges are weak in their admission policies and practices and they
have lagged far behind other colleges in adop\ling such modem pr9-
,cedures and innovations as orientation and honors courses, compre-
hensive examinations, and student guidance and counseling.

One of the most
is that of practice-teac
practice schools, and of
not exercise control ove

rtant pFalems facing these schools, however,
facilities. A relatively small number have

hose that do have practice schools many do
them. Considerable variation is found

among the different institutions in the kind and amouit of require-
menta in practice teaching, the methods used, and the qualifications
and responsibilities of the critic teacher.

The extracurricular program provided for prospeptive teachers is
inadequate, as shown by the small variety of activities sponsored aud
the limited number of schools sponsoring certain activities. -

The predominant aim of Negro colleges is to prepare teachers:. To
provide knowledge of subject matter, to give command of the funda-
mental processes, and to develop character are the aims receiving the
next greatest emphisis.
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.v- CHAPTER VIII *.it

FINDINGS, CONCLUSIONS, AND RECOMMENDA-
TIONS

The education of teachers is becoming an increasingly important
ahd pressing obligation of the &Ate. The growing popularization of
education, the rapid reduction 6f ,child labor, rompulsory *khool
attendance, the ever-expanding nature and complexity of the demands
which modern civilization makes upon its citizens, and the lack of
unity and wordination in teacher-preparatioil and certification pro-
grams are all elements in a situation requiring a united and courageous
attack which can only be made by organized society as represented
by the State.

There was a time when the term `` teacher" had
and preparation for the 'work of teaching co
brief period of unspecialized and. general tr
the. Profession demands preparation of a, highe
of considerablé duration. As work beco

road applications,
of a relatively

Today, hpwever,
-technical nature and

more specialized, greater
specialization of preparation for thé-t----ask is necessary. Important
as knowledge is, more than mere knowledge is now required of teachers
if edimation is to rank with,such professions as raw, medicine, or the
ministry.

Somereductators believe that too much emphasis is often plac'd on
the so-called profeisional subjects as such in the prepgration of
teachers. Granting that this has been true in certain institutions, it
would be worse than folly to swing back to the other extreme of over-.
emphasis of subject matter and the exclaion of nearly all professional
education ,courses.

Society's self-protection and perpetuation can best bé accomplished
through adequate schools, mimed by efficient .and understanding
teachers. It is, therefore, a matter of enlightezied self-interest for
the country. as a whole to provide, more and, better educational
opportunities for Negroes, especially in the States maintaining sep-
arate schools for the white and colored races. This Surirey and other
studies have shown that educational facilities for Negro children .are
inferior to those for white children, and that Negro teacheis as a rule
are less well prermd than white teachers.

Much progress lias been made in Negro education, espbcially
the World War. Indeed, in some instances the rate of progress for
Negroes has surpassed that for whites. It should be -remembered,
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however, that though the progress has been great, the t,us of Negro
education was originally and still is low. The educatimi of the'col-
ored race se -lags far behind that for the country as a whole and for
the whites ", those States having separate schools for the twt groups.
Withoui, oubtx6ne of the most important means of correcting the
existing defects lies in the impmvement of the preparation of Negro
teacluirs.

The purpose M this study has been to. present a picture of some of
the more important aspects of the e4ucation of Negro teachers in the
United ,StAites. 'Only certain features of the total problem have bee];
tieated, but it ¡s believed that sufficient data have been revealed
to furnish the r)ackground fgr a clearer understanding of the proble*
and issues in,,volved and a basis for drawing conclusions and formu-
lating effective policies and practices. The *possil;ility of error in
some of the cdnclusions may existClue to the fact that the supporting
data probably represent conaitions which ire better than those
which actually prevail.

.

FINDINOS ANI) CONCLUSIONS CONCERNING THE
TEACHING PERSONNEL

I. In 'view of the inrreased demands on-the profession and the
growing complexiby of modern society, the deficiencies which exist in
the qualifications of Negro teachers.are disquieting. hi 1930-31 more
thap one fifth of the Negro elementary teachers hqd not progressed
bilyond 4 years of high-school education three fourths had not gone
beyond the accepted minimum standard of 2 years of college work,
and 414 percent had not reached that standard. Only 5.7 percent of
.the white elementary. teachers failed to advance beyond high school,
as compared with 22.5 percent of the Negio elementary teachers.

Although the divergences between Negro and white secondary
school teachers wert not as great as those between Negro and white
elementary teachers, some upgrading of Negro teachers on the
secondary level is desirable. The respective percentages of Negro
and white high-school teachers who had failed to reach the accepted
standard' of 4 years of college work were 27.5 and 21. The per-.
centages of high-school teachers who had pursued graduate work
were white, 25.3, Negro, 10.6.

Nearly one half the Negro women high-school teachers had less
an te accepted stañdard of 4 years of co ege

contrasted with ohly one eighth of the men: Th
of Negro high-school teachers was fairly high,
amount by sortie in their principal field of
Approximately 17 percent had 12 semester hours or less in their
principal field of teaching: The average amount of work required'
by coll in this study in the major field was 26 semester hours.

@reparation,. as
total education
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EDUCATION OF NEGRO TEACHERS 111

Nearly one half (45 Percent) of the Negro high-school teachers con-
cerned in the present study had less than 25 semester hours in their
-principal field of teaching.

The median number of years of college work reported by -the
college teachers included in this Survey wfits 5.28. The medians for
teachers in the public and private colleges, respective1y,6were 4.R7
and 5.77 years. Less than half had master's degrees. Teachers
of the social sciences had the griatest aniount of education. Special-
subjeet teachers had the. smallest amount.

2. Considerable variation existed between the different States m
the amount of education reported by Negro elementary teachers,
which means that the problem of upgrading is *more acute in -some
States than in others.

In 2 States more than 50 percent of the Negro elementary teachers
had not' advanced beyond high ,school; in 5 States the percentage
ranged from:25 to 50; in 8 States the percentage was less than 10.
The difference in amount of preparation beyond high school between
the Negro elementary tvachers of the State in which the median was
lowest and the teachers of the State in which the median was highest
was approximately 3 years. In Georgia 62 percent' of the Negro
elementiry teachers had not progressed beyond high school. The
corresponding percentage for white elementary teachers in that State
wai3 6.5. In Mississippi the percentages for Negro and whi
mentary teachers, respectively, were 54 and 4.7.

3. Negro elementary teachers on the average appeared to have a
fair amount of professional preparation 'as represented by credit in,
education. This seemed to be due to in excessive amount' of credit
earned by relatively few teachers. Considerablb variation by States

. was found. In 9 of the 16 States and the District of Columbia, which
were studied, more than a fifth of the Negro elementary teachers had
12 semester hours or less in education.

4. More than two thirds of the elementary teachers included in
this Survey and approximately one half of the high-school teachers
had no credit in practice tAiaching.

5.- Negro elementary teachers have had rather long teaching
experience. The median for the entire group under'consideration was
8 yea's. The medians for the mop and women, respectively, were 11
and 8 years. The medians for teachers km the various States ranged

:,from 6 to 16.79 years. The median teaching experience of high-school
teachers was 7 yeirs and that of college Ceachers was nearly 8 years.

6. Although Negro teachers had had considerable experience, they
did not remain long ia one position. Nearly one fifth of the elemen-
1tary, teachers had worked in three or more school systems. The.
typical teacher in tile Negro college remained through only onto
college generation. More thin one third left after 'a period of 1 or 2
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112 NATIONAL WOW OF TH rimeancoN OF TEACHERS4 A
. years` of service. A large number of all Negro teachers changedpositicins each year.

7. The salary of the average Negro teacher is hardly sufficient to, maintain the standard of living expected of teachers. The medianannual salary of Negro elementary teachers was $548. NI eyfrom a median of $366 for teachers having high-school ; 1 :. o i orless to a median of $1,841 for those who had had 1 year or more ofgraduate work. According to size of community, the range of medians, was from $382 for teachers in the open country fo $1,215 for those in\
cities of more than 100,000 population. . According to States, the, median salary ranged c 8. 4. I for Georgia to $1,729 for Missouti.The median salary of Negro elempntary teachers (men and women)

,
1

was, ori the average, $1 1 1:.:*: than the lowest median salary of white
, women elementary teaclers. , .

Approximately one half of the Negro high-school teachers received
,v

less than 41,000 a year, and four fifths received less tban $1,5kThe median salary of all Negro high-school teachers included in the9 study was $954.
, The Inediin salary of all Negro collegè teachers combined, incliidedin this study, was $1,733. For iron it was $1,854,, -and for women,$1,537. Teacheri ,..Pteivate college's receivdd higher salaries, on theaverage, than those in public colleges. In general, teac_hers of thesocial sciences and agriculture réceived higher salaries, -while teachersof Op special Fiubjecta and classical languages received lower.

. 8. The actual demand for Negro elementary teachers was greaterthan the applwent demand. The evidence in this Survey 'and otherstudies indicOes 'that approximately 3,000 new Negro elementaryteachers are required annually. However, if the demand .were calcu-lattd ori the optimum no;ed iesultini from an equalizátion of edtica-tional opportunity, it would- be considerably greater. In that casethe greatest source of dpmand for the services of new Negro teachersviould be "c tion of new positions." As a matter of fact, thisdemind factor ;1 s unted for less than one seventh of the vacanciesfilled by new teachers as reported in this Survey. The greatest de-.mand for the services of new teachers resulted from teacher turnover,the percentage being nearly 50. Great variation was found am-ongthe different States in the ratio of new teachers to the total teachinggroup ,and in the factors causing the demand for new teachers. Thehighest mobility ratio was 1- to 6, the t, 1 to 35.9 Inasmuch as they 'are the iiource of supply for so large a numberof Negro teachers, private schools and colleges 'have had and stillhave a tremendous influence in the development of public education
* for Negroes. Fifty- pe*eiit of the Negro elementary teachers,69 percent of the secondary-school teachers, and 54 percent of theaf ØbliccoUe teacheri were grAduatie of private schools and coll
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ZDUCATION OF NEGRO TEACHERS '113

10. Although, there is considerable migration trom State to Staie
by Negró teachers, a given State should be responsible for pupplying-i
and training the majority oi the Negro teachers in that State. In no
case did more than 11 percent of the "new " tiachers of a State come
from a ichool system of another State. More than four fifths of the
new elementary teachers who were in schol the previous year
attended colleges in the same State.

11. In terms of the number of different subjects taught and the
unrelated combinations of subjects taught, a disproportionate number
of Negro high-fachool teachers carried an excessive teaching load. The
percentage of- teachers who taught only one subject was nearly twice

great for white teachers as for Negroefil. A larger percentage of
Negroes than whites taught_ in two or more subject fielAs. A larger
percentage of Negroes than whites taught combinations of unrelated
sqbjects.

12. Because of their small teaching staffs and the over-ambitious
progerams attengi* by most of them,, the small high schools most
frequently fas9 N'e conditions described aboste: One way of correct-
ing these defitlienciis is through consolidation, which would eliminate
the small 'high school. However, where consolidation is effected,
care shTild be taken to 'provide, tranwortation facilitieii so that
children in the difitant areas will' not be deprived of high-school
opportunities. .

11. A lirge humber of college teachers iniinstitutions foi the train-
ing of Negroes also carried heavy; loads in terms of the n'umber, of
departments ia.which tiaching was done; More than one fourth
gave instruction in more than 1 department; 5 perçent taught in 3 (ir
more departments.

14. The relationshirrbetween the college and the community would ,
be improved if college teachers took a more active interest in pro-
fessional and civic organizations of the community. More than two
thirds of the college teachers included in the present sttidy failed to
partici ate in any community or' professional activity. 'In po case
did as 11 : i y as 10 percent of the tekchers participate in any given
activity vT,ept as honorary members of professional associations.

15. The paucity of scho14tr1y production among teachers of Negro
colleges was deplorable. This was probably a result of»(1) too many
extra school duties, coupled with heavy teaching loads; (2) irregularity
of programs; (3) poor administrative organization; (4) lack of ,funds
and low salaries; (5) lack of encouragement Lind incentives; and (6)
lack of libiarje facilities. Only 8 percent of the teachers in pri ate
coll and 4 percent of the tiachers in public colleges pub any
°books in the period from 1926 to 1932. Magazine articles were pub-
fished in tliat period by 17 percent of the teachers in private colleges
anct by 11 percent of the teachers in pubW coll
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114 NATIONAL OF THIC EDUCATION OF TEACHERS

16. Only slight differences were found in the education of atiminis-trative officers and teachers of colleges for. Negroes. One third (35.9percent) of the administrative officers had had 4 years of college ornormal-school work; more than flail (56.6 percent) had had 1 or moreyears of graduate work ; 47 percent held master's degrees; and 5 ofthe 8 who had had 3 or more years of graduate work had doctor'sdegrees. Nearly two thirds had teaching duties.
17. One of the m4st serious problems in the whole realm of theeducation of Negro, teachers relates to rural teachers. By everycriterion used they were found to have inferior qualifications. Thirty-five percent of the elementary rural teachers, had not gone beyond highscharil, as compared with 22.5 percent for those in villagei, 16.4 per-mint in cities of ,500 to 9,999 population, 10.8 percent in cities of10,000 to 99,999, and 6.8 percent in cities of more than 100,000 popu-lation. Of a the teachers having 4 years or less of high-school work,two thirds were in the open country.

One fifth of the high-school teachers in the open country had notgo.ne beyond high school. Only 45 percent of them had 3 to 4 years-eof college work, as compared with 74 percent of thb teachers in villages;68 percent in cities of 2,500 to 9,999 population, 77 percent in citiesof 10,000 to 99,999; and 71 percent in cities of more thp 100,000.The transfer from other occupations to teaching and vice versa wasmore prevalent among rural teachers \than any others. Relativelyfewer new positions are created in the rural areas than elsewhere.The median salary of Negro elementary rural teachers was $382.37;the medians for teachers in larger communities ranged from $491.72to $1,214.65.

FINDINGS AND CONCLUSIONS CONCERNING CURRICULUM
OFFERINGS AND PRACTICES

1. Wide variations existed in the amount of work and kinds ofcourses offered in colleges the predominant aim of which was the'preparation of Negro teachers. For example, in edue:ation and psy-chology the number of semester hours of work offered ranged from50.7 to 243 (76 to 364.5 quarter hours) in private collekes, and from26 to 122 (39 to 183 quarter hours) in public colleges. Seventydifferent courses were offered in education agnd psychology, 21 ofwhich were offered by only 1 institution and 12 by 2 institutions.Only 12 mines in education and psycholon we i ffered by as manyu.1.0 or, more colleges..
2. Mire seriops than- variations in curriculum offerings amongcolleges for Negroes are the variations in curriculum prescriptions.The requirement of the major for 01 4-year dwriicvla was 39:3 quartohours; the range in medians was from 34.3 to 78.8 guar& hours.
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EDUCATION OF NEGRO TEACHERS 115

The proportion of the iajor requirement to the totil requirement
for graduation ranged frtm 10.6 percent to 66.6 percent. :The varia-
tion between institution.: in the major requirement was illustrated
by the fact that in 1 ins dtution only 21 quarter hours of credit are
required in science compared to a requirement of 55 quarter hours in
another institution. The major-requirements in music ranged from
27' to 120 quarter credits, and in indu,strial:arts, from 42 to 160 hours.
Similar *variations were found in the minor requirements.

The percentiges whicfi the education prescriptions of the virious
academic majors were of the total graduation requirements ranged
from 2.5 to 33.3. -

Variations in the amount of contact required with various 'bodies of
human knowledge outside the major ánd minor fields were shown by
the ranges of 18.1 to 20.6 quarter hours in languages and 9.4 to 35
quarter hours in science.

Requirements in restricted electives in the various majors ranged
from 2.5 to 27.5 median quarSer hours 'for all colleges, and in free
electives from 12.5 to 35 quitter hours. The percentages which the
free electives in the différent majurs were of the total graduation
requirements viried from 2.6 to 38.8.

3. Many colleges for Negroes appear to have greatly overexpanded
curricula. Nine institutions offered 252.7- semester hours in Latin,
an average of 28 hours per institution. One institution with an en-
rollment of 465 offered 39 different course's carrying 117 semester
hours of credits in education and psychology, and another with an
enrollment pf 439 offered 37 different courses carrying 58 semester
hours of credit in English. This overexpansion is further shown by
the large number of specialized curricula which are offered, such u
thotie for deans counselors, supervisors, and superintendents.

4. In spite of the overexpitnsion in professional offerings, many
teachers have a minimum of preparation in the professional subjects,
as showfi in conclusion 3 coriceining the teaching personnel (page 111).

5. The teacher-preparing institutions are seriously neglecting the
msumption of their responsibility for preparing Negro teachers for
the rural areas. Although more than twp thirds of the Negro populit-
tion of the South live in the Nuntry, and more than half the teachers
included in this study were from small villages and rural areas, only
three of the institutions studied had rural education curricula.

6. Variations similar to tiose.in curriculum offerings prevailed in
the Content and methods of teaching the various courses of the cur-
'ricula... In any given coursesthe sampled data indicated wide varia-
tions in aims and objectives, bases and techniques for assigning work,
tests, textbooks and references, topics covered, and classroom methods.
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116 NA1/10NAL MAIM OF 1113 ZDUCATION OF TIACHERS
FINDINCA AND CONCLUSIONS CONCERNING ADMINISTRATIVE '111;4

1. The préponderanoe of small colleges for Negroes tends to Wardgriitly the development of effective and comprehensive programs o(

PRACTICES AND POLICIES

.
teacher education. More than a third of the colleges studied had en-

4

rollments of fewer than 250. Nearly half of the Negro colleges had anEiverage enrollment of-45 college students in 1932.2. A better program of selective admission is needed by collar;for the preparation of Negro teachers. This was shown by the failureof many tolleges to secure'rating by the Southern Association of Coluleges and gecondary Schools and by the great variation and low scho- .lastic aptitude of freshmen in ratty of the colleges:S. A better program of guidance for prospective teachers is gready,needed in colleges fár Negroes. This is made necessary by the extremevariation in offerings ind prescriptions both among different institu-ions and withiii the same institution, the present lack of neo- a tionamong teicher-preparing programs and teaching positions, and thetardiness with which prospecti4 teachers decide to beoomi; teachers.4. The preponderance of small classes and departments in Neeri)colleges is smatter of 6-ave conctrn. Sixty-one percept of the teachers'on the senior collpge level had an averitge of fewer thart,15 studentsin their claisses;gthe coriesponding percentage for teachers of die juniorcollege .classie was 27. The median class size in the seniot college

op

classes was 12.8, in junior college classes, 21,7. T
department heads reported fewer than 10 seniorand 41 percent ha4 ftwer than 5;

. 5. Aiivoeful lack of the newer educational procedures is noticeablein Negro colleges. The small number which had selective admission,orientation, and honors 'courses, comprehensive txaminations, and thetutorial Wan is indicative of this lack.
6. A greater need of practice-teaching facilities is evident amongNegro teacher-preparing institutions: Not, a large numter of theinstitutions had practice schoóls, and only a small perciatage of tbosecAmpus training schools. Few of tbe institutions preparing sec-ondary teachers exerted any control over the cooperating (off-campus)schools m which their students do practice teaching, 4nd only onethird of the institRtfons prepar* elementary teachers participatedin the joint control of their cooperating training school. A lack ofpraciice-teaching facilities was also indicated by the fact that morethan two thirds ...of the elementtary teachers included in this Surveyand approximately one iialf of the high-scho01 teachers had no preditin practice teaching. ,

7. The extracurricular programs of Negro teacher-preparing insti-tutions appeared to be lacking in both variety and equcational values.This was sh9wn by the limited variety of activities sponsored,lhe

fourth.; of the
udente majoring,

I.

.111.1 .

'I

r

ha4

..4
. ,



A

4

IDITATION OF NNORP TZACHER8
.1`

IP 117
f

small number of schools 'sponsoring certain 'activities, and the range
in the number of certain types of activities sponsored.

8. A serious lack of4relationthip exists between the philosophies"
underlying the education of Negro teachers and the practices of the
teacher-preparing. institutions. Although some una;::$1.ty prevailed
in the opinions arid attitudes expresséd by admiiiistrato concerniug
the aims of the institutions and certain isiues relating to the education
ol teachers, the unanimity was not translated into the 'curriculum
practices, as was shown by the variations (misting in the offerings and
proscriptions of those institutions. "

4%.

RECOMMENDATIONS

Infight of the data presented on the educatioh of Negro teachers,
the following reeommetidations are maCto:

1. Teacher-preparing institutions for Negroes sinuld raise their
entrance requirements, making them more seiective,/ and shoula im-prve Their admiision procedures in order to assure to the teaching
¡Profession recruits with* better background and preparation: -

2. Teacher-preparing institutions for' Negioes should.impediately
inaugurate definite programs of student personnel resimrch arid admin
istratión, including: .Recruiting; admissions; induction; and personal,
educational, 'and vocational guidance. The lack of intelligent decisions
on the part of studénts concernifig ,the choice of their life carders and
the heterogeneity of teacher-education 'programs, 'ceztifioatioil ofteachers, ana .condition of employpient in the teaching profession
suggest the need of this. , 4

3. More uniformity should exist in curricula for the education ofNegro teachers in the amount of work required, the Courses prescribed,and their sequence, content, and methods.
4. School qofficials and administrative officers should strive to attain

a situation calculated to shilipthe emphasis of Negro teachers andstudents from units; ere:aim, certificates, and degrees to effective
learning and the pleasure of intAlectual pursuits. At present too muchemphasis-is placed on the quantitative side of education almost tothe exclusion of the qualitative side.

5. Concurrently 'with° the' tendency mentioned in the preceding
recommendation should go a movement to raise th6 certification re-quirements for Negro teachers. In many Stateas a dual sys4m of
ceriification exists which permits the holding of certificates by Negroteachörs with Ws training than is required of white teachers. Pro-vision for rang thebe requirements should be made gradually butby definite dates which will permits the necessary upgrading programto be inaugurated. a
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118 NATIONAL SURVEY OF THE EDUCATION OF TEACHERS

6. Aural teaching should be made more attractive to Negro teachers
with high qualifications. At present it is used merely as a stepping
st4nelby the more ambitious and worthy teachers. With modern
methods of communication and transportation and new teaching

4 dorices, neither tile rural school nor the rural ci;mmunity need be
isolated or backward.

7. Teticher-preparing institutions for Negroes should more
orously address themselvea to the selection and special preparation of
rural teachers. All prospective teachers should be taught iomething
abo`ut rural life. This may be approached thrgugh courses in rural
sociology and economics and rural school management.

8. Teacher-preparing institutions for Negroes should organizve their
curriculum offerings, course prescriptions, and graduation requii:é-
ments to take more accoiint of the teaching . positions for which

ç.

prospective eeachers are preparing.
9. Many of the institutions for 'the education of Negro teachers

should increfise their offeFings in the social and biological sciences,
in music, and art, oilers /should reduce the overexpansion of the
curricula by eliminating coufses of doubtful value in the preparittion
of teachers for specific jobs, or by 91iminating courses which appeal
only toa limited number. In many schools thére appéars to be a
disproportionate amounk.of time deVoted to such coutses.

10. Where hecetittary the curriculum may be enriched and at the
same time expenses reduced through the practice of offering courses
in alternate years.

11. Téacher-preparing institutions for Negroes should endeavor to
make their tekcher-education practices better coniorm to a definite.
philosophz 9f education. I

a 12. There shotild be, a closer cooperation between private- and
public-school authoritiesin the various States and local communities
in attacking the tegcliker-Oucation problems of Negroes, as well as
other problems in the education of Negroes. The private college has
a proper and necessary sphere in the_ Nation's scheme of education.
This is especially true as related to Negroes, in view of the present
iñadequacy of public-scho6l facilities and the fact that a majority of
the Negro teachers are *pared in private colleges.

13. Steps shOuld be taken toward working out a cooperative pro-
gram between various institutions for tho education ofikregro teachers,
whereby certain colleges will emphasize, particular courses, májors,
and functions. This will eliminate the expense Qf duplicating many
highly specialized còurses for few students and will assure to the
prospective teachers, within a givdn área, a wider range of selectioù
under more favorable educational conditions.
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,EDUCATION OF NEGRO TEACHERS

14. Teacher-preparing institutions for Negroes should strive col-.
lectively (a) to reorganize and coordinate their aims and programs
with a view to eliminatirig the wide variations mdsting, and (b) to
provide a minimum program for the educatiori of Negro 'teachers
which will result in giving all beginning teachërs the desired initial
amount of teaching skill and jnformatiop.

15: Practice-teaching facilities for prospective Negro teachers
should be increased and improved. 'Every institution authorized ti3
prepare teachers should have training schools espeecially adapted ttif
the needs of the kirids of teachers being trained. As a measure of
economy and for the purposè of Acquainting prospective teacher
with siivations they tire likely to face, the cooperative arrangement
between the public-school system and the teacher-preparing institution
'should be encouraged. However, in such- cases a large measure of
control of the.practice teaching should Iv maintained by the teacher-

aring institution. Ohl addition to affording the necessary pre-
liminary experiénce for prospective teachers, the .practice schoolwill
serve as a final 'guidance factor, since there is no :better way to
()ermine one's fitnegs for a vocation than actual experi6n&lin it,
such, as is provided by practice teaching und competent guidaiwe.

16. In order t9 eliminate the extremely small elleges ind to create
a more tifective and unified program of educati9n, a gradual program
of ponsolidation, and merging of schools and colleges for Negroes
should be begun by church boards, public officials, and independent
colleges. This is in line with trends in every other phase of society,
and schools for white teachers are rapidly adopting the practice.

17. Teacher-preparing institutions should assume a greater re-.
sponsibility and a more intelligent direction of the in-service training
of Negro teachers. This May be done, through summer scho(As,
extension courses, institutes, conferences, and similar services.

18. The training of Negro elementary teachers should gradually
be upgraded until all shall be high-school graduates. After this
upgrading, or concurrently with it, plans should be made graclu'ally
to, increase the education of all téachers witil the minimum standard
of 2 years of college work is attained.

19. Negro teachers and administrators should participate more in
the aftivities of the community and should assume a larger responsi-
bility in initiating and guiaig the policies' aild practices of social
reform. In no other way can education assume leaderabip in sdciety.

20. The entrance requirements of the teaching professión should as
rapidly as possible be made to approximate those of cither profeisions,
such is medicilie' and lam* At present it is entirely toweasy for per-
sons to enter the teaching profession, especially in rural areas.
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120 NATIONAL SURVEY OF THE EDUCATION OF TEACHERS

21. More attention should be given by school officials to the qual-
ifications and certification of Negro applicants, and appointments
shot40 be made solely on merit.

22. The ratio óf supply and dema6c1 of Negro teachers should be
tetermined only after certain outstanding defects are remedied. The
following are urgent remedial steps: (1) Making schools more available
to Negro children; (2) making operative the compulsory attendance
14,ws, and "(3) reducing the pupil-teacher ratio. Without such con-
sideration a true picture of the situation is impossible.

23. An attempt should be made to' reduce the high turn-over among
ea

good Negro teachers. Some of the measures proposed are: Better
compensation, more security, more attractive working and living
conditions, ind greater respect for the personality of teachers.

24. High-school facilities for Negroes should 6e extended and
improved in order to provide better-prJpared applicants to the teacher-
preparing institutions.

o

25. School authorities sriould effect a better and more modern
c,urriculum organization in the public high schools for Negroes, with
reasonable and relatively permanent teaching combinations. This may
partially be realized through a program of gradual consolidation of
*schools and provision of transportation\ facilities for pupils in the
idstajtreas. The large number of small high schools, with their .-

ineffectiv and uncertain organization alid overcrowded programs,
presents a v ry sérious problem. If these small schools are to continue
indefinitely here may be ex ected a continuance of irregular and
unrelated teaching combinatiops, as well ,as.the practice of individuals
attempting to teach in aff many as 3,4,- 5, or more high-school subject
fields. But if secondary *education for Negroes is to fall in line with
the modern- pmsolidation movement, there w411 be made possible the

t
....larger high school, with *het oiganization, enriched curficula, and

more effective administration.
26. School authorities should develop certification requirements in

w/hrle witlithê progressive needs of the public schools, as reflected in the
siahool organization mentioned in the preceding recommendation,
tt.nd should issue restricted' certificates rather than blanket certificates..
This Would mean that a teacher would be certified and permitted to
teach only thosp rbjects for,>which he has specific preparation and
that school administrator§ would be required to adhere strictly to
this policy. .

27. The public-school authorities and the teacher-proparing insti-
tutions should cooperate more fully in establishing the certifica-
tion requirementa and teacher-preparation programs.

410

28. The salary of the Negro teacher :le ould be. male more nearly .
yto approximate the avarage for tip country (eduption and experience
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EDUCATION OF NEGRO TEACHERS 121

being equal) so as to assure a standard of living commensurate with
his profession and sufficient to allow him to improve his scholastic
and professional status.

29. The support of Negro teacher-preparing institutions skould bit
increased in order that the needed inprovements in 'qualifications ofteachers and instructional equipment may be secured.

30. Equalization of educational opportunity applies to all levels
of education. Teacher-preparing facilities: for Negroes cannot be
equalized without Apt equalizing the elementary- and high-school
facilities' for Negroes. It is urgently recommended that all poésibleeffort be made to hasten the improvement of education for Neetoes
on all levels.

31. Institutions for the preparation of Negro teachers should notlag behind other colleges in inaugurating some of the modern and
effective educational procedures. Administrators should inform
themselves about new procedures in education and should encouragethe members of their staff to initiate and develop improved practices.

32. In view of the social and economic background of the colored
z,ace and of some factors in its present status, it is (recommended, in
addition to the regular academic and professional education given
Negro teachers, that they be taught certain extra facts and principles
which will enable them better to adapt their classroom instructionand th6ir general social and professional relationship to the speeial
needs of the racial group'. )

Among the proPlems to which Negro teachers should be particu-
larly senaitive, the following ari; mentioned as illustrations:

(1) The aversion which the Negro has, as a result of slavery,
toward manual work and certain occupations. 4

& 42) Importance and techniques of cooperation.
(3) The progressive indrease from the lower to the higher gradef

in the disproportionate enrollment of Negro girls and boys.
(4) The importance of a scientific and human approach to inter:-

racial good will.
(5) Th itsy for a thorouglPunderstanding of the h1stori6ii

bac ound of Negro7and their eoptribution to civiliza-
tion.

Howeyer much technical preparation 'they may possess, without
a knowledge and appreciation of these and similar problems, growiny
out of the peculiar relation of the Negrò to American civilize:1ov,
Negro teachers will not be able properly to discharge their professional
duties,,nor,- which is ev n ritore iliwortOt, to contribute to the gen-
eral advancément -an &are of the iace commensurately with their-
opportunities.
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33. Finally, it is recommended that the education of Negro teaihers
be considered in the light of the peculiar situation in which the Negro
race finds itself. This issue really is concerned with the philosophy
underlying the education of all Negroes at all levels. It sukgests
the question, What is the ultimatA place 'of the Negro in American
life? If this question could be answered arbitrarily the task of devis:
itíg an educational program for children as well as teachers would be
relatively simple. However, since the ultimate solution of this prob-
lem is unlikely in the immediate future, what is the next Teasible step,
having in mind the fact that the Negro oonstitutes the largest and orie
of the most Important minority groups in the country?

First of a1 it must be recognized that the Negro is a disadvantiged
minority group with respect to Focial and econoniit development and
:with reference to educational progress. rSecondly, it is becoming
increasingly appaient thist in Contrast to the attituder exhibited toward

_the Negro during the period of slavely or even a generation ago, he is
more and more being held to the same standards as are exacted of
every other citizen. This means that the differences .which exist
bet4een the Negró kouth and the trained adult Negro, who is,expected
to participate effectively in the workaday world, is greater than that
of other groups, för tibt reason that the.educational facilities provided
to bridge this gapiire more',,me'ager for the Negro and have lagged
farther behivd the requirements of modern life:

School" offiers and teachers, therefore, wlao are responsible/for thb
education orNegro teachers should' become cognizant of and give
consideration to 'these issues, riot- only in. interest of the colored
ráce, but of the Nation. , ¡

SU GG ESTED STUDIES

Among other studies :which it is recoriuneided should be inade in
the field of the education of Negro teachers are,the following: .

1. Certification policies end practices in relation to the plivaration
of Negro teachers in the various Southern_ States.

2.. The relation of the kind of certificates held by Negro teachers to
k their actual' teáching jobs.

3. A study of the in-service liiiplovement of Negro 'teaçhers.
4. The content and methods of ikaching'representative courses in

institutions foks the preparation of Négro teachers..
5. A study of the admissions pölicies and praetices in Negro colleges.
6. Per capita cost of educating Negro teachers.
7, Sugi3stive plans of coopération among State officialo, adminis-

tratois of teacher-preparing institutions for Negroes, % and public
qschooi authorities for the puipose of improving ,the preparation and
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8. A study of outstanding e amOles of good teaching among
Negroes.

9.. The relation of the sajaKes iof N ro teachers to their cost of
'living in representitive communities.

10.1 The contribution of 'teachers' - s ; tions to the professional
growth of Negro teachers.

t11. Detailed studysvf the demand for and supply of Negro teachers
in particular Statés, countiesand citiei. .

12. Tenure and transienCy of Negfo teachers in Varticular States,
cookies, and cities,
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