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THETHER OR NOT a 1 learns to read easily and happily
et.-mds no only ion-ctrk the teather I. uroan the attitude of theV V prents toward the child and toward reading. WDE---ra' PPM; toa a

child a

preschool y ears makes. a difference irt ros abOutfeelingsa t--==

rp=rHni Whey the tth Ad feels secure in .1)v e I.mrents and
members of and where he ha, .aturen MA own acre

r e.1.

to play "tArt
W

nara...

sociallyne Eznit emotionally ready for the new experience of school when
who are alK) tr.tet_reged in books and storie. -he is more likely

at comes, and for learnano to read.
11 his flither and mother listen to the stories that he makes up or reteit

froth those be has enjoyed hearing, if he asks queitions and his Parents
g v answers that are satisfying, if he is taken on trips and given an

rt ro rt. i *;1_

1M 'Ar1a. a
-2--.7=-r7

FL?' ....-tta
.7

atsj,

S--= xi= tv-v
44

A

sine and
th
wa.aa.=

about ms expenences, ne increasing his vocabulary
.

right.a person m has own
the groini-ups in RIB home readn'te. hooks and maga-

readingaa=a- r La.T---aia---a-a.av freetuent_v- acts a book° or maga.'
a 1 . a -aiwileve...,._._ ....nn -le Is .k.,..-% f r--43w-..j.

_.
1 -....v. &LE 9j 2 2 2 2 his g

his him,Vilna fink- iicture caJos 1 own, ti parents read to
-4 a2 2 a e

a a they _AA _ i6 L .
-.J-, that aA . a. AwetEraEM -KIP play IKAV''6r 1 el' L ii Mi=

.t les he can understand,A L't ff -Raa a 7 I V-y 1 1_,j, I m a a
W

aaaaa, aa a _a.
a a.

looktievat2 ff m-- = fr ra a C.
=1 4 A forward LA, va,e-L1 X-aa_-- 6-sax

But :rLi. hand, he has notywu.
MAM.

I e

I exciting.w

xcept the comics or con,rm
Enpup. nr-ffra ic pars

$ .
4p,

A Ts., AA a a LT 9 I a..aoi P6 rn gra re nips in .
hisR-Ska %-11 iWs Aa- nome that

parents age themselves; anu L he hea...0 no stone: that are 'List for him,
5

experience're.,,La. may im an miLlary that Is ..,,--cwittlering,
. a

especially. . .

ng----- et

when hiS parents assuule that he will able to read in a book within the
first few oaths of Ediw..
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w

E.Appr,r_,A lr-N ft I .'-'7" 1," _ WA
1-Y 'a I g 4 a-,

u,%:aA tr-f E
kJ A .CM.-.A..t A ta

In

Q

L7inde.
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the child wail be a member of thPgroup
1/4

Which hears
the teacher ti= tell and read stories. He himself or the other children
tell storks about themselves, fathers, mother's, brothers, and
he retells r...orms or ft---c-,nui. that nave2 men read or tofu

.. 2 a a9
V. -..-

Mt * a 2
.

thei°raw-L WSLI- -0_ A 1 g w' wt the
I 7 boys and ........_ _____
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, 7,le 0 l 1 ,
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9 HOW CHILDREN LEARN TO READ

What are the advantages of the.4 experiences in telling, listening,
rehearing. and perhaps repeating together for fun a story or poem tbat has
been heard many tirnes? Through all these activities, provided they are
pleasant and happy, the child is developing a favorable attitude toward
books and reading. He is saying to himself, "Reading is fun. You can
find out aN)dt things in books." To 'reinforce this interest, children may
have opp)rtunities for dramatic play, as they pretendthey are various
members of the family and carry oft conversations as t ev play. Such
experiences help children to developla vocabulary around home and family
living, although they may be playing just for fun.

On a table in one corner of the kindergarten room, there are attractively
arranged picture books that may have a few words ,in print under each
picture. A child may sit at the table, share a book with a friend, and
acquire ideas.from story pictures as they turn the pages together.
or the teacher may show the picture book to the group, and read or tell the
story. He begitts to learn to handle books carefully so that they do not
get dirty or torn. He is helped to realiie that be has a responsibility for
taking care of Lkloks whether they LAong to him or to someone eke.

It is during this time that each child learns to recognize hi own name
in writing if he has not done so before. He sees ityrinted on a tag with
a sticker of a butterfly or a bird, or a flower to hell) him further in identi-
fying' his hook or his wraps. Ie teach
drawing that he makes qn *smite=

-%-rit--es his name on the ing
--nmr at the ne nea

name spoken and uxurnaim the teacher writes it on the' board to aay that
he is to join a group of children, who are to clean

rhen the children with their teacher take a trip to the
.

cro---stng .they stop before a stm-"et when th 010P ,
doors of bil- ,........t,---T: store are marL=eil "IN" awl ee ---1' -f-v-el

1 i
the shelf has a laEwlte picture with the name of the rdit or ven-et, )

#Through'
-T-A. .

contains. ear% e_ perience children get some familiarity, ..

e 'guinea ca_ge.

them.
ttore,

can on

signs and names.

.
bie

a

it
with

This kindergarten year in the c. ild's life is one in whit% he accunn_atei
many experiences as a member of the group, and through new
words that he hems, that he may um orally, and that the teacher
write down for the grup's big story book.

SUPPOSE A CHILD &OEM"' GO TO *1-NDERGARI EN?
Not all child -ave an opportunity for kindergarten in the comm..

nities which live.inwhicmt cy it is impo_ At 5-ye8r-old m not be
forced into a first-grade. Riam X to iture ,j where
reading is introduced before they are rea y. Instea they should have
interesting experiences at home.

!.

For example, take Charles, whe story

a
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easel.
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reading. Near Halloween
story I want to tell vou."

PI' A "
414 I

story

LEA "N READ-AA%

.a.-1
I A.

.-in-.;as a

3

past 5. He was fortu-
,--,rentA were interested in lx-:s and

time t__Jiarics to his lumber, "I have a

right," said F.:.
N= g-'11= 5 net me hear it.

about Shada-v- 9

, hut 0;4, tki

mother.
Ea a

a a amk

a little 14108t who -tartve-- out to frighten children,
frirhtenel himself that be ran home to his

Chant told her a

ILIfIE---a

mented

It

a=

r 1_8 that it was a mixt-el s )

to stop with merely telling the
=name ot a radio

-vmg, reviews.

ff t,

'vs s fit
.5 a1

M."
said

Mr. M. I

But

'But Charlet'
rv. Instead he

oommentator who was in the habit of

want to write my story down in a bt-x-lk and send

his mother, " h _:11 it's a good story, I [farm% believe that
n tFT ca. Ea tO

ch.. I- 1 4-71._".=-73

down. Them
I,-
AIL
eti t

&

t_s

itg g g gak--"Y=F

rilneC HIV _ r--q1K aL.--

as ite dictated the story
ta

ALAS
I.

:V

etter-sizeti sheets of
cxt came a cover, -on

I

withwe; rv 11.. name
t maue,s--orne --tures tor the story and wi

3

the _ P 4or
L-4.1

mother wrote It
g
..41.13 Z C-11

the name of
author. Then

118 mother's help put

hen the story was ready mailed, Charles remarked, Amber, I
think Mr. M. mot

children,ot a =

enuaren
& =Fa TMa a-J. 5

VIT-1
-4

a ea I
ALE E

will h.,- mothers wily° cooperate

abouf a_ -

Slila for 'this story.",
. . ,, 1ini*"41 e as LtIor-ff--*-nLau. t.... --pc-am. Li._-.Lave as aff-n

A4 well.
allAot

"111 QQ result
---Trienee. Charles will! have an aminue Interest= * =

that will make the actual procebs of learning to read -Eiter, pro-
no one unthinkirkk an ena to ins interest m telling stories.

t

m. 4 I. i WHEN FIRST Art ub o
. V I V N6 6 A CHILD ENTERS tvittinn:
45

AltholloTI *he children who enter
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4 How CHILDREN LEARN TO READ /
The good teacher keeps informal records that tell wben an individual

child asks what certain words say, shows that he is interested in looking at
books, reads a story by interpreting what the pictures say, tries to tell
stories, and wants to have books that are his own.

But regardless of these records, the teacher herself is probably the most
important factor of all. If she is relaxed, if she is patient, if the takes time
to learn to know each child as an individual, if she creates a classroom
environment which makes a child desire to read, the result in terms of
what happens to a boy or girl will be quite different from what would
happen if sbe were another type of person. If she is nervous, i she is
concerned about having every child leatn to read at the same time, if
she iss pressured by parents into forcing chittirrn to rrad before they are
reaydv. ber attitudes will be reflected in the wa children feel und act.

Jersild 1 in hiti book Child Development and the Curriadwn defines
readiness as "the timeliness of what we wish to teachin the light of the
child's ability to take it." The child needs to be "ready" from the stand-.
point of (1) his language and speech habits; (2) his mental maturity; (3)
his physical (kvelopmentsucb as vision and motor skilh4; (4) the breaquh
and- nature of his experiences, especially In relation to his interests in books
and reading; and (5) his emotional andtsocial background.

Ruth Strickland as thal the average child as he enters first grade has
a vocabulary of several thousand words. These may be words that he
rempizet when' he hears them or words that he himself can use in speaki4.
They may not all be part of a vocabulary that he understands. Later on
he will acquire a reading vocabulary and a writing vocabulary, in addition
to the speaking and hearin4 vocabularies that he first learns. Some
paribnts keep an informal recorkof the new words which their children use,
as they use them. The child wbo speaks clearly and distinctly has an
advantage over another who talks baby talk. The latter will have diffi-
culty- in learning to read until he gets rid qf his poor speed] habits.

From what we know as a result of scientific studies, the typical child is
probably more likely to succeed if he is at least 6 years and 3 months of
age before he starts to read from books. Others suite that the child who
is of average mentality may well be 6 years and'6 months. Case histories
of children with reading difficulties often show that they were forced into
reading at some time between 5 and 6 years of age.

The child's physical clevelopment has an important part to play in his
success in reading, particuiarly in regard to his vision and hearing.
Scientific studies show that a child will be more likely to succeed in
reading if be can detect likenesses and differences in the appearance of
words, can get his dues from beginnings and endings and from the length

Jeraild, Arthur, and nsanciatru. Child Development and the Currirulum. p. 31. New Ygork. Bureau ol
Publications. Teachers College, Columbia University. 1946. 279 p.

Strickland, Ruth. The Language Nista in the Elementary School. p. £8. B0ett,an. D. C. Heath a
Compan). 1951. 370 p.
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HOW C1111146REN LEARN 'TO READ
. .

r.,..
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From the child's point of view, there are picture books to krak at.
There (interesting things to andsdo seean aquarium or a Oa (rabbit,
hen,scanary, hamster, guinea pig, duck). Children learn to plargames, to
sing, to take a walk in the park, to see the policeman on the corner, to visit
the firehouse; or they have a party in their room. At the same time
that the..---leacher is using sights, sounds, smells, tasting, touching, and
feeling in many different situations, she fs helping children to see that
they can talk about their experiences and **then write about them.

The cher may write or print a simple summary of two or three
sentPnces on the board as the childrel ialki-lor writing, sinning, and
written language ',expression are closely related to the reading process.
Perhaps the story is copied on a chart and is read to them the next day,
or mme day following when a child who has been absent returns to school.

The teacher waits for the children to accumulate a niimr of such
experienms. Then some day a child remark , "I know *hat that word
says," or "I can read what you wrote," or 71 told my mother a ,story and
she wrote it down," or,"This is the story I wrote" (it may be a mats of
scribbles on par,r). Children are becoming accustomed- to the Bounds
If words that they hear 'over and over again and they know somethireg
f how the words look. This is the time when tile teacher will probably

e_ay, "Can you find the words that tell where we went?- Who went with
us? What we saw in the park?" The answers will come in the form of
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' EMMEN'

sen that the children ieeopiise as. they 'frame them by placinghinds aro-d them, and then reading aloud. When enough of the wordsand sentques have been identified, an individual child may read the

There may be c en in the group whose readiness is such that they

whole story.

can xead,peir stories aloud with very little heir The teacher may readand reread these stories as children request them. In the early 4tages ofworking with such experience stories the . material may be copied on alarge chart whic4 can he kept permanently for the children's own use.Ilotts fast or how slow the teachei proceeds, depends upvn the needs andabilities of the Wdividual childien. Ruth Strickland4 points out thatchildren may Ica withOut seeing and see without comprehending unlessthey have a ha ,l.'4;rround ofknowledge and experience, and a teache0 whocan help them u*, such experience. ,

The teacher will find situations in which children `can read t_lik, chartstories to an audieneea-mother, the principal, a visitor, other childrenin the school. The Children themselves may make pictures to illustrate
an4-such stories, thus help to clinch meanings. Ate they work, their

speaking vocabulary will keep ahcad, of their reading vocabulary,, andthis is ai it should be.
When mime children haVe not fewer than a hundred "siiiht" words.words that they can recognize when they see them in print, by matchingthem with the actual object or a picture or an action, the' teacher willstart with this grqup in a preprimer. Here the child will meet some wordsthat are already familiar to Win. The vocabularies of the various preøprimers are more.. alike than different since they are based upon studies,that have been made of children's word usage, and the frequency of

occurrence of words in preprimers now available. One of the real jobswhich the teacher has at this point is. to help children make the shift fromprint or manuscript done by hand to printed words in a book. It isbecause of the likeness between manuscript writing and printing thatmany teachers prifer this form of writing to the cursive.
()the; childrere ill still be working with experfences and the storiepthat grow out of them.. .A8 other small groups are ready for reading theyare introduced to the preprimer, and so the process of forming groupsgmron. Such groups are kept-flexible so tbat a child can move from one

to Another depending upon his own individual progress. There should beno predetermined number of groups. There may be three, or four, or
five, dependintimpon the needs of the chil4ren. The humber of childrenin each of such groups will vary, and may be as few as, two or three.

wqm.:-As there are three or more &Tout* the teitcger has a problem in
knowing how to keep . every cipd at; work without re&orthig tp 'busy

1 Steloidand. Ruth. Ibid.
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If readitig seems to be a slow pr for some children, the teitcher or
4:

parent should remember how he
proars
felt% trying to learn a foreign language,

..

,

HOW CHILDREN LEARN TO'
. .

work." However, she can manage if the group is not laiger than 20-25
children, if she does some planning with the children, and, if she provides
things to do that children are able to do by themselves.

For example, one first-grade teacher has a large chart made of oak tag
on which are listed 10 or more things a child can do if he finishes.reading
the story iii his reader, or if he has a free choosing time while she is
working with a group. The items on the chart are changed from time'to
time with the children's help. He may read at the library table; he may

. watch the turtle so that he can help make a story about him; or practice
writing his name; or play in the playhouse in one corner of the room
where furniture and objects are labeled; YOr may play with a fist puppet
and make it talk; or operate the simple movie-on-a-roll made by last
year's first-grade children which has brief titles for each picture. Or he
may ,draw pictures to illustrate a chart story. Some teachers set up cen*
ters within the room where each of these activities can he 'carried on
because the materials are there. Signs or labels mark each table so that
children know where to look for each activity.

The wise teacher helps children to decide in advance what their choices
are going to be so that in the course of a week or more they will have had
a variety of experiences. It is the teacher's responsibility, tdo, to help
chikiren judge or evaluate these experiences to see what their learning
value was. All of the experiences described can contribute to reading in
80111e way.

Throughout these experiences the teactier will emphasize reading for a
purpose, and interpreting the Meaning of what is read through making
pictures, througli dramaiic play, and by other means interesting and im-
portant to the children' themselves.

WHAT ABOUT THE CHILDREN WHP ARE SLOW IN
CATCHING ON?

1.-:i` -

4-

-t

and recall that perhaps he never succeeded in making a good translation
although he may have been able to read aloud fluently. Because the
teacher knows what children ave like, that thcy have a short attention
span, that they need a great deal of practice with easy material, that they
need to be successful, that they need to be interested in what they are
dt;ing; she will find many ways t2o give variety to the job of learning
to-read.-

a

e teacher interested in photooraphy took picture.? of the children
aged in e'arious -activities. e ,pictures were then "blown up" to a
of approximately 12 by 15 inches. Each picture was ed as a baei
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HON CHILDREN LEARN TO READ 9

for talking with the children who then dictated their story to the teacher.
The picture was made the center of the chart story that every child de-
lighted to reread, since practically no story is more fascinating to either
young or 41 than the story about one's self.

Another teacher may use a large sheet of oak tag or of newsprint paper,
or of brown paper that is headed "OUR NEWSPAPER:" During the week
on this cnewspaper 'sheet the teacher prints in m'anuscript the twoa or
three-sentence items that individual children dictate to her. The name
of each\child is attached to his story. Some ofithese newspapers may be
mimeographe4 or duplicated and sent home to parents, so that they
may keep up with what is happening to their children day by day in the
classroom. Each child will then have the opportunity to iead to Father
and Mother what he himself has written.

Given time and being made to feel secure, the child who is a slow
"starter" can be just as successful as any other in learning to read pro-
vided that he is helped .to see that he is making iniprovement. Such
improvement must be real and must be evident to the chila himself.

WHAT ARE THE NEXT STEPS IN LEARNING TO READ?

From a preprimer book to other preprimers to first readers are the
next steps in the reading process as carried on in the typical classroom in
the United S. There are.on record in the form of magazine articles,'
reports irj:4 in individual teachers to show that some groups of chil-
dren have been taught to read without die use of reading textbooks.
Instead, the teacher has used interesting story books. Where parents
are willing, and teachers have iinaginatioit and good ideas, ftirther ex-
periments may well be carried on to fmd new and better ways of teaching
children to read.

Wilether a child gets as far as reading from a primer while he is in first
grade, or whether he is reading easily from several first readers by the
end of the year is a highly individuaj matter. Some children may not
be ready for first readers before the second grade. Neither they, nor
their teachers, rlor the parents should be Critical of d who is a slow
starter, if he has made his best effort. Oftentimes the ifficulty is with
the adults-rather than the child. The typical child should make a spurt
in growth in the second year or third year of school so that he has ac-
quired the basic skills needed in getting thought from the pribted page
by the time he is 9 years old.

In the typical school. teachers are helping children individually and

4 Harris, Melva. Ileirinnitty Heading Without Header*. Childipmmi Education, 26: 164-167, December
1949.

.

cb

.44

F.

p

,



11
1'

11
11

11
11

11
11

11
11

11
1

.1
11

f1
11

1 
11

-1
'1

1.
11

11
11

11
11

11
.1

11
11

11
11

11
1 

11
11

11
11

1.
11

11
ar

lin
lim

iii
 1

1 
m

i.N
r

10 HOW CHILDREN LEARN TO READ

in groups to gain skill in readirig silently and orally for meaning. No
matter how well a child can pronounce words, he has not learned to read
unless he can talk intelligently about what he has read. To summarize
the story by retelling is not enough. By means of guiding questions
such as, "Read fpr enoligh to tell.who stole the box, or where Tom Vas
going, or what *as in the basket; or read the words that tell what trill's
dog was like." The teacher helps children to think, to interpret, and
to give reasons for 'their mower*/ In order to he able to do these jobs,
children must have skill in the mechanics of readirig. fi

WHAT ARE THESE BASIC SKILLS IN pm _MECHANICS OF
READING?

In order to be a good reader a child wi;o grows up in the United States:
(1) Needs to learn to read from left to right; (2) needs to train his eyes so
that they move easily back from the end of one line to the bgginning of
the neit.; (3) needs to read silently without moving his lips; (4) needs
to see words in thought groups of two, three, four, or five rather than
singly; (5) needs to recognize familiar words; and (6) needs to have a

for attacking news wordsz
Sea,Since the techniques which Ifie teacher uses to belp the child meet.

the first foul' needs are somewhat technical and a bile dirussed in text-
books or in articles on reading, they are not analyzed here. But because
the skilla which the child needs to have(1) in recognizing words that
should' be familiar, and (2) in 'attacking neW wordsare so widely dis7
cussed and often 'mistditierstood, an attempt 018 made to examine them
carefully.

I To many mothers and fathers and grandparents.the ansr to the probb-
lems involved hi teaching a chilchlead can he answered by the one word,
PMNICS. Phonics is defined as a system by means .of which a child
learns sets of phonogramsword endings by "families" such as at in the
words cat, fat, mai, rat; word beginnings and vowel sounds so that he can
apply them to the words he encounters in reading. Such a system pre-
supposes tnat a child learns his letters first, next puts them together to
form words, and lastly hitches the words together in (irder to make sen-
tences, and .paragraphs. 4Y such a method really worked, good teachers
would be using' it ,today.

As a matter of fact, too. much attention.to single letteri, to the mechan-
ics of word formation, to the sounds of letters hinders roir than helps
a child in the long run if the teacher's,purpose is to help him get meanidg
from the printed page. Such ,attention to details' slows sown the act of
reading and makes Ole .child so consci us of mechanics that he fails .to
Ihink of what the "words" are trying to t 11 him. The teacher sees to it

6
that there is a prOper balance between iecbamcs and meaning.
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HOW CHILDREN LEARN To READ 11

HOW THEN IS A CHILD HELPED TO RECOGNIZE WORDS HE
HAS MET BEFORE AND TO TAKE APART THE NEW WORDS
.THAT HE MEETS FOR THE FIRST TIME?

Before he begins to read from books' he has acquired a vocabulary of
not fewerithan one hundred sight words, words that thave been developed
through real experiences and that he recognizes when he Beet; them. He

apis taught to look carefully at t4, way the words begins, and the way it
ends, as, for eiample, ih the 'woTa "tell." Many of the words he learns

# first are otie7syllablewords. Ue therefor looks at the vowel that comes
between The beginning and the end of the word. However,% he is encolir-
aged to do this without "sounding out'' the letters. If lie hesitates, the
teacher may say.:"Now does the word begin? With what letter? Can
you find a word on the chari we have made that begins like this one?
Say that word. (In this case it is the word 'take%) Now try the one
you are working on." If this help is not enough, she may ask the child
to look at the last letter or letters in, the word, and if necessary to get
help from a key word os413e, chart. . (In tilis case it is the word "bell".)

-Such a chart may be made on a .sheet of heavy paper with letters ar-
ranged in alphabetical order. After eaich letter, but filled in only as
children actually Meet the wordseand work with them may be four or
five key words,,useful to the child in identifying new words. Teachers
may .refer to such a method of working and to the use of such a chart as

junctional phonicsphonics whiCh is developed and used aB,needed in
relation to the words that actually occur in the child's reading. More-
over, this chart will help children to know thg letters .of the alphabet
certainly by the end of the first grade,

But the good teacher will not depend upon functional phonics alone,
nor will she Olt it first in her list of helps for the child. First of alt she

% tries to choose materiA In which the child will meet only a.few unfamiliar
words. -She will encourage the child to look through the wholt sentence

44.in whichf difficult word occurs, iojtry to get the'meaning,from the con-
,

text; ihat is, in relation to the words Opt hedoes know. She will ,also
encourage the child who has' difficulty its' look at the pictures as a way of
itarning what the story is about. And she will- certainly help ihe child
to make a best guess as to what the word is froM its configuration or
length +beginning+ ending+appearance of letters above and below the'
line, as ?,4 d, b, or f, g, y. Or 'she may, tell' the child the w-ord and they
hive hini place it in a list fo; further study. ,

The big problem for both child and teacher is to relate sound to printed
symbols and to meaning. The teacher may play a game with children in
which the 'Pronounces Very distinctly a ,seiies 'of words such as bell, tell,
sell, wall, fellovell, and asks children to raise their hands,as sOon as.they
hear a word that doesn't belqng. The list o words may. tilen be written 11

down so that childrbn can see them as well as Lear them. "The job is made
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12 HOW CHILDREN LEARN TO READ

easy or more difficult. if the words are ones they know or words they have
not thet 'before.

As children meet words of more than one,,syllabk in grades two aQd
three, the teacher blips, them to" recognize syllobies using a simple rule,
such as, "Every syllable must contain a vowel, or. a letter that stands for
a vowel. If two consonants (lettere other than N4wels) come together,
one goes With the first syllable, the other with the second." Children,are
given'practice with words that have caused them difficulty, by marking the
syllables. This isYbest dooenoft by reWriting and leaving a space between,
or by drawitig.a vertical line between syllables, but rather by drawing a
line beneath each syllable so °as not. hi Wow up the eyes in taking in the
word. ftefixes, suffixes, double Niowels all need special attention, too.

The fact that reading skills have been discussed iu detail does not mean
that the teacher should attempt to tea"ch them by a drill metSid. Chil-
dren should be encourage( ,to read in situation in which all the factors
are as nearly right as tiley eian be made. If children meet with difficulties,
then the teaaer must use a 'variety of methods-Ohelp each one solve his
own probiems,-because reading is, a highly individual- inatter. Once the
suitable method is found, the child needs enough practice so that the
skil) is mastee. -

very teacffer hasna major fesponsibility m seing toll that a child's
.firpt experierice with reading is so' satisfying that difficulties are prevented
from 'eyer developing. If ea child can be successful, especially in the
early stages of reading, he is less likely 4o need remedial help later 'on.
For this reason it is important to see that he' reads a great deal of familiar
material, bin with new ;purposes set up Tor each reading. It i%equally
important that he be prepared for each new .step before he attempts it.
Children.N do not respond to ordinary methods and who have reached
these school years without having aCquired the basic skills, maypeed a
more dramatic approach] to.learning. Experimerits with the tAoe'wrfter
hair(' shawn that children may have more eagerness for 'reading If the
stories they dictate are, fyped, and if they have the Use of the typewriter.
Use of .a printing- outfit for recording their stories may also stimulate
interest. Special care should be given to seating children with. handicar
Of vision or hearing that cannot be remedied, so thht they may hai.re ever y

. Advantage in seeing and , .hearing. ,.
i 11

P t )
illAT 'ARE THE LEARNING-TO-READ PROBLEMS OF THE

. CHILD IN 'THE INTERMEDIATE GRADES?

TeaAlers may assume that a child who enttrs fourth grade has acquired
the basic reading skills needed to comprehend.,or,to get t4ought from the
pritntea page. But it is almost boundito be Ira that there will be weak

,children, ones' who 'need encouragement and 'help, .who are reading on a. .
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HOW CHILDREN LEARN TO READ 13

second- or third-grade The teacher must begin-with them wherethey are with easy matetial, and must offer the same type of help as theprimary teacher gives.
Shice the intermediate grades in school,have been labeled "the period)of wide reading,"-tir teacher needs to use the sj)ool library, or if thereis none, to Provide iti the classroom a great variety of books of all typeswhich children are encoufiged and stimulattd to read. Children aged9 to 11 need to develop skill in'selecting good books independently and inreading for themselves. The teacher' with ingeriuity will find 'many

ways to help children locate, select, read, evviduat, and share with' otherstheir best-liked books. In this situation children will he applyirig someof the new skills to be learned during these years.
Important among these new skills ate: (1) The ability to locate infor-mation involving a, knowledge of sources; (2) the ability t9 select material

and'evaluate it in terms of a purpose; (3) the ability to organize materialaround tOpic or a problem; aiad (4) the ability to recall. Children mayhave made some use of these 'skills in simple form in'primary grades.
. 'This is the time when children are using more E(nd more books as sources

. ..of iriformation Mt activities and projects. The teacher may make a sim-pie beginning,with oft new group of fourth-giade children who are lookingat a new set of readers for the first time. She suggests that they look atthe title, the author, the gime MAIN artist.who illustrated the book, at4the publisher, and At the year whenthe book nits published. -As.childienlocate each 'Of these items there is discusision. Perhaps tliey n to some
of the pictures *hen they talk about the illustrator.

Next they With to the table of contentswhat does contents mean?
Contents of a desk, contents of a. pocketwhat it 'contains. They seethat the stories are divided into 'sections, each with a heiding. Theytrunt the headings, and They 'teal then/ aloud, suggesting what they
think- the stories may be like. ..They locate the title of the first storiand then see who' can first find the page Qn which iv begins. The nextstep fs to see a sectional heading iviinen on the .board;.? pd use-4 io locates
a story which the teacher names. Just for film. the teicher says,* perhali
the childreii wot;ld like lo try to locate a story when they do not iknow
the title', 'but do know what the story is abOut braye girl. Several
ciiildren find the title"When Hannah Saved the Day.7-

Next .therlook at the index. What is an index? Vide4 meaiis
point out:" The woitis: are arranged in alpha6tiei1 order as in a die-
doriary or a 'telephone diretory. Some meanings are together with x.
thei pages on which Ole wordolire.iditmi Discussion brings out the factthat not Al, words.. pair be ligett here, list ih Rift* important Ones..
Again the childrefi.tinin to the firot story* c4cli one chooses a word and
thecks to ael whether it is 10 -the indet. Fma1l , the children ,takOltea
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110e CHILDREN LEARN TO READ

simple check test to re whether they know ana'can use the various parts
of a book.

The -skills developed in using a reading book are similar to Nose used
in a geography4 scielkce, jtalth, history, or other textb9ok, or in ,an
encyclopedia. Some of the skills are more complex (such as topical and
marginal guides and cross references), but the teacher would use a similar
technique in helping children to understand these use them, judge
their success, practice skills that need improvemAt. and use them again
in situations related to classroom activities. r , .

When children are reading to find material that will help in answering
a question or sofring a problem, they may locate information in a number
of places in the same book, or in different books. The child must ask
himself, "Which part of this material answers my question? Does it
enlirely answer the question? Is it a good answer? If there are figures
involved, do they come from a book that w4,0 published%recently? What
do I decide when books do.not agree? What sfiall 1 report back to the
class?" Each of these questions calls for discussion,,and perhaps requires
that skills be analyzed and practiced in connection with a specific problem.

as he sclects and evaluates, the child is recording
that he w to use in reporting to his group

'a

ut we ,.,,opntences and read them.
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HOW CHILDREN' LFARN TO READ 15

But such practice does not involie interpretation anwl does 'not help
the child to- improve his oral language expression. Children need help
in taking not s in running form or simple outline form for purposes of
reporting. They may need to have experience with outlini4 as a -skill.
making a composite outline from familiar material; fillin% in ttle topics
for the Roman4mmerals in an outline, for which the gubpoints av given
(again using familiar material); or, in reverse, filling in items for letters
and numbered subpoints when the Roman numeral items are given;
or filling in all the Points in a skeleton outline. I

.

Organizing ability calls for skill in deciding what are the ithportaot
points? The less important points? What question does this paragraph
answer? How can I summarize this paragraph in one sentence? Here
again pri:ctice is needed, but in retatiem to a problem on which children
01.e working.. Some children in upper grades have taken as thiir retponsi.
bility the organizing of current materials in children's newspapers and
in curreiit magazines in the form of a file available to the whole school.
Such a job requires reading with comprehension, selecting, evaluating,
clipping, Pasting/ classifying, labeling, and alphabetizing. This work
goes on throughdut the school year, and may be placed in a regular file
or one made from an orange Crate. Or children may develop .an alpha-
betized card file of new words related to a unit of experience. Before
entering a word, the child checks ,to see that,it is not already included.
When he does list i, he also copies the sentence from which it came and
perhaps makes some comment of his own. Such a file gives children
an idea of', the nature and extent of ne; words they have learned. An
ingenious teacher will find Ways to help children organiz'e the cards as
a game sthat they will have contiiitting use. )1,

The atility to recall information or to remember a poem does not come
-about incidentally. One needs to have some scheme or plan for using
key words, or remenThering the source, or making a :time line chart for
historical events, or a pictorial chart, or 'Manning other means of recording

O gm

Meniolization of poetry should not be forced. It grows otit of a
liking for poetry, out of hearing a poem many times in !Afferent situations,
out of reading one's favorite poems to one's classmates, our of partici:-
pating in choral speaking, or out of reading a poem to make a tape record-
ing that can be played back. Poems so learned have been Iparned by
the "whole" method and the chikt is"much more likely to remember th4m
for that reason. In the course of ihe elementaly yeari; tie child oak build
up a treasuiy of many poems that he khows memorizing has not been
made a matter of drudgery.

The elementary-sehool child who moves on to upper grades or to junior
sclool takes with him those skills that he has acquired, tout will

evelop new ones suited to the new situttions in which hs will,be reading.
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16 HOW CHILDREN LEAR-N TO READ

. HOW DOES A CHILD LEARN TO READ?e
The child learns to read by a series of related steps that are geared to

his needs and interests. The teacher creates a classroom environment
which interests him in reading, and encourages him tolkeep on once he
has started. There are many attractive books that are ready for use:
there are interesting _purposes for which readinç may he done: there
artk exciting ways of sharing and recording )ne's reading. If a
chi I encounters difficulties, it is not a reflection on him or his parents.
Tiw are ways to help him so that he and his teacher can work oukthe
problem together. There is no denying that reading is a complicated
process, but if teacher. pupil, and parents have some common under-
standings about it. there are few children who cannot learn to read.
HOW CAN A PARENT DGE 011 NOT HIS CHILD
IS READING 1 P TO CAPACITY?

Such judgment cannot be made on the basis of whether or not ,the
child can read the book that grandpa gave him for Christmas or whether
or not he knows the tilphabet. There are a few simple means which the
parent can use-to get'some idea of how well the boy or girl can read.
Can Sue reread aloud at home a story that she first preparefl and read
at school? Can she read the child's newspaper for which she subscribes
at school? Can she reaa and understand directions for setting up a
cardboard playhouse for her dolls? Can she read and use a simple recipe
from a child's cookbook for the making of applesauce? Can she read
street signs? Does she have a library card and does 'she bring home
books? Does shrreread the books that belong to her? Can she' find
the name and telephone ntunber of a relative in the phone book?
These skills range from the simple to the ore complex. But these and
many others are the kinds of activities that a child will normally carry
on at some time during the elementary-school period.

Parents should make an opportunity to visit in the child's classroom.
They can see there the kinds of reading experiencesk4w is having, the
kin&pf methods that are used, and the wide range of purposes for which
children read today. These purposes are not liMited to the covers of
one hook at a time', but extend throughout the school day to maiTy situa-.

,, It is inportant, too, to talk with the child's te4cher in order to learn
what ings a parent can do at home that will help rather than hinder
a child's 'reading progress. The school, the teacher, the parents, and the
child himself are all equally interested in having him learn to read com-

.

,

fortably and successfully.
+ +

Grateful acknowledgment is made 'to the Public Schools
of Grand Rapids, Mich., and of, Montgomery Comfy,
Md., for the pictures used in this bulletin.
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