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“a very Jirge extent control the conduct and daily life of the ¢hildren

“the primary grades and of the fundamental principles underlying
- it, the National Council of Primary Edueation was formed nearly

“with the council. One of the burean's specialists has served as its

v

LETTER OF TRANSMITTAL.

DrranryeNt or g INTERIOR,
Brreav op Entcation,
Washington, November 23, #)20,

Si: No part of onr school work is more important, than that
of the first three or four vears, which is done in what is generally
known us the primary grades. In these grades there are more chil-
dren than'in uny other. Many children, for one reason or another,
do not go beyond them. These who do find*all their later school
work affected by what they have done in these grrades. During the
years,of life covered by these grades are formed the habits which to

.

when they have grown to youth and to manhood and womanhool.
For the purpose of promoting more careful stidy of the work of

five years ago and has done much valuable work.  From the time of
its organization until now the Burean of Education has cooperated

secretafy, and it has published the proceedings of the council's
mectings and assisted in many other ways. Tt is. T believe, very de- *
sirnble that this cooperation”be continued anil increased to as lavee
a1 extent as the means of the bureau ‘will permit, '

I am transmitting herewith for publication as a bulletin of the
Bureau of "Educaggon reports of the proceedings of the fitth and sixth
annual meetings ¥f the council. The reports have leen prepardd by
Miss Florence C, Fox. the burean’s specinlist in edneational systemns,

Respectfully submitted. 2 | ac
‘ P. P. Craxrox,

) . Lommissioner, '
. The Sr:cng:;mnr oF THE I NTERIOR,
4
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NATIONAL COUNCIL OF PRIMARY EDUCATION.

PROCEEDINGS OF THE FIFTH ANNUAL MEETTNG, (‘LEVFL\I\D
OHIO FEBRUARY 24, 1920.

Chasrman : Ella Victoria Dobbs, University of Missouri, Columbiu, Mo

Advisory Committee: Marion 8. Hanckel, kindergarten and first-grade super-
visor. Rlechmond, Va.; Annle I. Moore. Teachers College. Columbin University,
New York, N. Y.; Theda Gildemeister. State Normal 8chool, Winona. Misn.

OPENING REMARKS BY THE CHAIRMAN. .

Miss Ella Victorla Dobbs, University of Missouri. .

The Primary Council i§ very happy indeed to welcome so many
friends to its fifth birthday party. Two years ago at Atlantic City,
when we were discussing what should be done and how certain work -
should be carried on in the primary school, the.expression, “ A duy’s
work,” was used in this way:*“ May the time soon come when we shall
measure the work of the primary school in terms of a day’s work
rather than in terms of 15 minutes of reading, 15 minutes of num-
bers, 15 minutes of writing, and so on.” Then the question was-

r asked, “ What is a day’s work?” and we had no answer. There was
10 standard to which we could turn as a measure,-because in many
schools there are many standards. The council, in its attempt to
answer that question, appointed a committce to discover; if possible,
what is accepted as o day’s work in common practice in our primary
schapls. At the same time another committee was appointed to de- -
“termine what may constitute the suitable furnishings and equipment
for the primary school room. . :

Thesc studies have been going on for two, years. Observations
have been made and reported, questionnaires .seit out to many
primary workers, and much correspondence has been devoted to these
questions. Our annual report, soon to be, distributed, will contain
all of the .observations made. This nfternoon our program consists
of the continued reports of these two committees and a éonsideration
of the question * What are the strong and weak points in a formal and
an informal type of organization in the primary school?”
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~ hus heen made, however, to secure a:large number of observations

.po\\ rers of others. 3

‘inflnence, of ‘the tearher, who is'a woman with a soul and a vision.

6 NATIONAL COUNCIL OF PRIMARY FDUCATION

REPORT OF A GTUDY OF TYPICAL DAILY PROGRAMS IN USE IN~
PRIMARY SCHOOLS.

Axxie . Moorg, Teachers' Gellege, Colummbip University, chnlrmml..
3

During the second year of our’work the committee has followed
the same general plan that charactérizedgthe first. The study of
typical daily programs and representptive modes of* organization
of the primary ‘school curriculum has been continned. An effort

.
.

in schools that are organized and equipped in a liberal way in order
that more materizel might become available to primary workers whor
are looking for constructive snggestions. « In a few gases where
new and progressive ideas are being used to modify the formal
work in a, given system of schools, the supervisor has been asked to
furnish descriptions of a morning pent in a classroom representings
both a formal and a progressive lt/lgnnc
* One supervisor reports as follows:

Formal' Type—1. The entire group were taught together.

2. The activities were directed in detnil by the teacher. .

3. On three oceasions only did a ¢hikl do any act on his own
initiative; one picked up a pointer, one handed a reading hook to u
vigitor, and the children chose two ont of three folk dances during
the physu‘nl edneation period, ' .

4. Reading wuas no more than word calling to the children and to
the teacher. ,

3. The equipment consisted of seats in rows, screwed to the ftloor:

a temlfel s .deskz and a table on_which there were a few books for
children, teacher’s reference books, and a re.ldmw chart in the front &

Y

wof the room.
Informal Type.~—1. The cluldren were wide-awake,
9.: They had a quiet confidence in their powers and respect for the

3. Joy was manifested in doing and in achieving.
A 3 Reseurcefulness was apparent in proposing things worth while.
.6, .\h]hty 10 help one another and to give and take.
(L No suggéstion ofugljness or rudeness.
.iThe children were happy and thbughtful.
8 “Their attitude of mind and their courteous habits reflected ihe

9. She realizes ‘that it is her grest frivilege to teach chlldren to
hve successfully each day. "
10. 'She sees the tool subjects as one of the means of furthermg !
this end. ’ ‘

rr 3 - ¢ a
.

3 The first report was published in U. 8. Bu. of Educ. Bul., 1919, No. 69, [

N0
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11 She subordinates her personahty so ‘that her mﬁuenoe domi-
nutes, not domineers over the child. . . G C
12. She is alway$ calm and quiet, never rises her voice, talks
seldom, and never loses her courteous manner.
A superintendent reports a free period in one of his primary . ’.
- rooms, as follows: '

Two girls played “with d%lls all through the porlod * Three boys worked
with Imilding blocks. Three other bors drew on the hlackbaard,» one of them
spending the entire period drawlng lu)uses Thie teacher later told me this
was the fourth duy e which he had thus occupied the entire time, He has
very poor control in handwork, but-this morning T noticed he could put the
chimney on straight,  Several girls went to the teaclier's desk and got materials
for cutting and pasting. Some of them made paper furniture, while others
cut frogn magazine advertisements ceain pictures and pasted them in a little :
booklet. One girl had a booklet full, of food for chlldren. One girl wanted
to plu‘ethqml but she could get only a single pupll, and the-zession did not
luast v¢ long. Oue girl printed, and a boy made animals from plasticine.
"Toward: the close of the period one llttle girl evidently® thought I ought to
have something to do, so she brought me a book,  She safd it was a funny book,
and that [ could read it if T wanted to. Another ina hashful way invited ine
to play house with her. -

One thing that I noticed was that none of them proposed playing the littla
wames they have been taught. When left to thewselves they prefetéplaying
games ‘in which they represent real things. The teacher finds this*period
gives her an opportunity to learn the chnrncteriqtl(s of the child as she never
did before, which is of course a great help in all her work with the chﬂdren

With the exception nf the free périod, this program does not greatly difrer
from many other prhnnriﬂ)ronrnmq An observer can not help but notices
hoyever, a difference in thé atmosphere of the room. There is a greater free-
,xfom at alt thmes; The children have gained sutficient self-control daring: the
free pertod =a that more liberty is allowed during the quiet periods, There is
consequently le<s resticssiess; the atmosphere is more dethocratic, as petty
troubles are rcferred to the children to gettle. The children are more natural
at all times uml have a happy emutlmml attitude toward their “school,

. The common elements in these reports which have collected. and

which are most frequently commended by those engaged in tlus
study are: _

" First. A flexible grouping of children worked out partly by the
teacher and partly dépendent . upon the children’s own orgnmzat,lon
of their work and play.

Second: The need of a variety of material Wh](‘h lends 1tself to
constructlon and creative work, such ag blocks, textile materials, clay,
wood puper, cardbourd puint;. crayons., und suitable toolss - the
chlldren having access to all of these 0 .

‘. Third. Freedom from unnatural, unngcessary restrmnt and
formal’ dictated teacher-cohtrol, so that pql)ﬂs muy carry' ‘out mors
mdlndual and group pm)ects. . “

O
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8 NATIONAL CQUNCIL OF PRIMARY EDUCATION., .
Fourth. A generous collection of the best textbooks, literary wholes.,
and picture books obtainable, to which children may have easy access,
with much encouragement for liberal and independent use.. - _
Fiftp. The intelligent and determined subordinatioi “ofs formal
drill in the mechanics of reading, arithmetic, etc., t".'of..igt{tjinSivnlly
worth-while undertakings initiated hy childrep or teacher, dievalved
‘by the entire group, including the teacher. L H

Sy

’ There is another important point faintly suggested in a number

of the reports and clearly ‘indicated in a few, 't'li":it..,,lmits of- work
should frequently occur having sufficient scape to: exteitd gver mote
than one day and calling, therefore, for more. sustained tii’?i‘i‘l_cing;?
planning, and cooperatiop.  The more sustaine( andpersistent effort
of individuals and groups seems most f requently to",‘l:)e called forth ™
by building schemes. construction in wood and cardboard. making
and dressing dolls and play with some. the decoration of various
articles made, conducting and participating in library clubs and
+ reading-circles for voluntary reading, dramatic expression, prepara-
tioh of a school assembly program. or a party to entertain another
group, and making booklets of various kinds. .

One unavoidable defect in the plan so far followed (that of
getting pecounts of a single morning) is that the children often
seem to.be engaged in activities of a vog. thansitory, isolated sort
which mag not lead to products of any Walue. either concrete or
intellectual,) An acconnt of one mornink’s worl® as compared to a
large unit of work is very much like the ~ingle photograph as com-
pared to moving picbures. Tn a single photograph we see o static
thing; in. moving pictures we see t%ne beginning, the development,

and the result. N
This defect in a brief observation is expressed in a letter from a
supervisor who sent one of the best reports: . .

One of the weaknesses of the report, I’tlnink. li'a*s«ln the f}lt’( that i‘t KeCIS
to provide very little opportunity for the clinching of good habits. ‘As natural
habit formation is not a question of one day's procedure but must he followed
up day after day in a happy, incidental and vet strictly conscientious way, 1
think that you will agree with we that it is got possible to show this phase
of the procedure in adequate mensure. In this particular ro«»m,‘imwm'er.
there are fixed some of the best habits in relation to the very, freesuctivities
that contimue from day to day. :

" Further on she says: -

- The strenéth of the usigl everyday wark iy its close. ndaptation to the' par-
g ticular needs of these children. I fear that*this report can not show the points
that make the work particularly strong, tiR spirit ef-service aml‘,coopermion
among the children. I find, too, that In. trying to avold taking too many notes
it Is not possible to give the voluntary contributions of the children. They

. talked quite frgely. e
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In closing, y(;ur committee makes the following recomnrendations:

First. That we select from our descrlptl\o accounts of classrooms
“visited five which seenred clearly to present as many “different tvpés of
practice. Submit these to a l.u'«ro number of school men and wamen
in both teaching and supervisory positions and ask them to grade
the work deseribed in the, order of preference. calling the e\amp]o
liked best 1. and that liked. least 5: and that we tubulate these
records and give wide circulation to the results.

\ecnml Try to discover whether the very formal mvamlntmn
and” the m.(chamca] work still very pre\a](-nt are due to overpres-
suré in the matter of “skill in the formal subjects. To secure data
on this, sead out & questionnaire aimed to show the requirements for
|)r0nf‘nti()h for the first three vears. If we find requirements for pro-

~ motion in schools condueted in a formal way no greater than n
“ ‘those “ha¥ving an informal organization, a partial answer will be
-obtained. ’ ' '
' - Third. Secure descriptgons ¢f large units of subject matter. proj-
~('9tb. lll](](‘f'tdl\lllgb. as actually carried.out in schools, and use these
to convey more clearly the, idea we are working on to those en-
(len.vormmtu reorganize covrses of study and diily programs.

L ,tly Since we have been meatl\ handlcappe(l by Yhe long days
in getting . printed matter’ into the hands of moml»ms we recom--
men(l that the counecil find w avs and means to publish its own re-
ports of studies made by commlttees doing research or constructive
\sork

’P_HE WEAK POINTS IN iNFORMAL ORGANIZATION.
: <
D ExNest. Hory, University of Towa.

I s’bmﬂ'«l, lifge to say at the ontset that I am ho-\rtllv in favor of
the substltuhqn these. more igformal, worth-while activities for
some of the mo chanigel and formal activities which have _been
S0 ovcremphusme( \ I have been absolutely won over to this point of
view th‘f?)ug:h b‘emg in contact with primary teacheérs in such schools
as Horu('e Maan, anit-Speyer Schoalt. Toachers’ College, Columbia;
in the trammg school at (rroolev Colo.; in’ the Scarbdrough School
in New Ym‘k, and in the\Umvemtv Elementmv School at the State
U mvelsnty of Towa. - All of these schoqls have shown excellent re-
sults from a substitution.of these more v:tal activities for the more
mechanical c\:erclses. However, it seems clear that if we e\pect to
Jsucceed ultimately i inthe complete substitut}on of these aqtlvmes for
the more formal sort, we must keep in mind certain criteria yhich_
must guide us in the selection of the activities which are to be sub-
stituted. We can not iptroduce exercises which teach the: child
- nothing, and expect to hold the support of the publlc which pays for
541]7" 212 v

1 . o v
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the schools. The measure of the worth of any exercise is the amount
of value in termsof habits, skills, tastes, and ideals which the child
learns as the result of that exercise.  Let me illustrate.

A so-ealled # projeit ™ which. is sometimes found in the primary
grades is that of making a paper wagon. As this paper wagou ig
ordinarily constructed, 1t is hard to see what a child would learn
throngh making it. It is not made of the materials of which wagons

are made; it Jdoesn’t look like a \\'ﬂ';_rnn: its parts are pot like the
pulta of a wagon; it cin not be used as a4 wagon is used. By such-a

“ projeet ? a child michs get nuvery concrete idea of lrow w agons are
not made. g 7 .

Contrast this with ])I()j(‘(t\ which duplicate u(‘flutu‘s n llfu ont-
side the school. I have in mind such a project as that of n¥king’
a bivd box. The matevials used here iire those of which bird hoxes
are usually constructed: the methods of making the box ave the
“same ax-those which wouid be nsed by anybody; and as a result of

the child’s efforts a bird box is made in which birds will actually

live. -Such a profect is real and affords a check upon the .child’s
thinking which can not he obtained through so- called *“project= "
of the paper-wagon type,

It is, of ¢ourse, not, necessary- thul lhe (]ll](llCll actually construct
something. One of the most suecessful examples that T have seen of
good teaching through children’s actiVities was that in a eity school
where the primary children set a hen and took care of her until the.
“chickéns were lintched.  Many ‘of these children had never sepn a
chicken, but through this project they learned quite .muratolv the
l(-ssnn of how chickens are hatched.

At this point T shonld like to warn, particularly, fgainst the
lon(lency to justify make-believe projectshy dunmnwt.\t they -de-
velop some general quality such as initiative, ulmcn.\lum, or what
not. It scems to me that we have here a very bad form of the old-
style doctrine of formal discipline, a doctrine which has always been
called forth whemever wteacher failed to find real reasons. forMeach-
ing any subject. Partjcularly we should scrutinize very carefuily
any type of activity which is said to develop initiative. We should
remember that there are certain initiatives that we want, and cértain
other initintives that we do not.want. Some. of the gravest problems -

. in ghe education of young people grow out of the, possession on the
. part of certain pupils of highly nndeslml\le initiutives. Such mltm-
tives, of course, must be broken down.. - :

It would be better, it geems to me, for teachers to avoid for the
most part, the usé of these gencfal aims and to make certain that
the projects and free-play activities used in the primary grucﬁa are
of a.sort that seerit likely: to teach. tho chiliren important - truths.m

.. an accorate way. The coutnbutlons which these less formnl.actmtxes S
gn Aty . ' b SRR . i
»""2;3.&% ‘g"” &y : -
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can make ‘are too -Npmiunt to be Lndun«vclcd by lack of cntlwl
cvaluation. o
If primary teachers will limit these mfmm.ll activities to those
which are clearly educational. there is no duubt that they will win the
p Support of ‘superintendents and Nlll)(‘l\lS()l\ nml of the patrons us
well. . a
STRONG POINTS ]\ FOR“\I, ORGANIZATION.

Miss CATHERINE \\ APKENR, W nxlunglc-u. Iy,

"1 feel that kindergarten and grade teae hiers ave facing exactly the

sape problems to-day, and I am gl ad llmt this is 0. heeause it shows.
that we are drawing together npon thie same big basic principles,

In disenssing format and informal organization 1 feel that the
question shontd not be presented so as to snggest irrecons ableop posi-
tion. for, while 1 hold to the necessity for a certain degree of formal or-
gnm/utmn 1 also believe firmly that this is not contrary to or destrue-
tive of the type of organization, which avises out of or is muu]ed
around children’s pur poses. The child’s experienee coptains within
it the same clenwent as that ef the race; therefore there can be o o
conflict in kind. s Prof. Kilpatvick states, »sinee the whole fab
rie of institntional life grew ont of humnn interests the path of the
race becomes the possible path for the individual.” '

1 hold jthat it is the speciak office of. the teacher to see that this

pathe which the race has followed, which to-day is diffeventinted and

classifigfl as suij'(-t’lunllvr——lhis vactal heritage which belonges by

right o every child—is presented to him and presented in such a

way that it may become his possession,  This s my- tirst pgint,

therefore. in defense’ of the orgnization of subject. matter—@Tht it
provides w/u(t/ apportunity or cvery child to enter into the best’

* whieh. the race has thonght. felt. or .ulnc\od It is the first ,and

, nmst important duty of the schools to see that this hcntu-'v is passed

on to the new genepation and js not left. fo chance, to lnq«lentnl

casual choice on the part of either child ‘op teacher.

If ovghnization were of thie informal itype only. growing always
out of the child’s purposes, development mightffrench n high level
f/ schools where the teacher knew how to lead on, where she under.
stood just when to present the necessary subjmt matter. in relgtion
to the children’s interest. In other schools. .where. the children
would have an equal. vight to (Iemun,l “the same enriched experience,

‘@ their own limited outlook and the'lack of pm\er and insight o
_the part of the teacher would defraud {}a.m of their her ltagc._: :
Organization of sub;ect matter would make thig state of thinges less

- possible, for it conserics values and passey them on. Alr.nn, organi-. %
.zuhon preserves balume‘ it plevents the tcucher \vhu cn. do o ’.*’

13
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S1e . NATIONAL COUNCIL OF PRIMARY EDUCATION. 1

thing exceptionally well, or who sces one subject as’ especially im-

portant, from overemphasizing that particular subject or activity

to the ncg}eci of others equally important. In subject matter itself

- organization tends to assure a better scale of values, the less im-

_portant subjects being subordinated to those demanding more time.

Bhe dunger of informal organizition is to aceept all purposes as of

“equal value and to allow the iymediate interests of the child to de-
termine his selection, even on planes where his limited experience
makes profitalile choice impossible. "The maintenance of baluhee
insures for the child a more all-sided development gnd growth.

- Third, Vrganization helps the children to scg * scattered facts in
 sigueificaht relations,” and thus leads to a mole [Z{/it(l( type of think-

ing. Little children flit from one purpose to another, and they need
the more mature mind to guide them into larger units of thought
and “wider, more far-reachiug relationships. The teacher is also
helped to see the child’s isolated acts in relation to the whole process

_of growth and thus to evaluate them wisely. By secking the whole

" . she would know how to suggest the next progressive step.

Fourth.. Subject. matter which is organized on the basis of the
child’s interests and needs givex the proper divection to these inter- .,
ests by furnishing appropriate stimuli to call out certain approved
respunses, This presupposes that-the organization has made provi-
sion for avenues of expression other than the traditional three R's,

- linef of activity natural to little children; for example, évery child
loves to talk and to listen to stories; to dance 'a'nd' to sings to imi-’
tate; to construct; to paint and to draw; to ask questions. Now an-
organized curriculum should guide these activities ang instinets into .

. right channels by Txtending the child’s knowledge of things already

his original purposes, and by suggesting social nims. :

.+ Wae can not expect to securg the highest type of growth or of de- .
velopment if we leave the stimuli for children’s purposes yntircly to
incidental, chance happenings, or tortheir own liinited experience,

Fifth. Organization of procedure prevents waste—waste of time -
and «effort. ~ In the purposecs of little children- there is frequently
. ~much repetition. This is perfectly legitimate at first, but when it

_ ceases to bre_delight_ip a sense of power over majerials, or of mastery .
over previous difficulties, it becomes waste of time, becanse the child
never really’ progresses. It reminds me of the story. of the oldulgpky
riding for the first Yyue on a merry-go-round; he became so cn-
chanted that he contMued to ride-and ride until his wife, who was

- ‘standing by, ‘Mlled him off; saying, “ You've rid and rid, but where -

- has you got.” -

&

s Dr,»Dewey says .*continuous initiation,-continuous- starting of

Rir, - 2 o
BN S ~ ‘ ful

~* activities that do not arrive; is like forever tust'mg_m_:d never eating.” b
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()rganlzatlon. by gzlvmo definite goals, helpb both the chlld and the , .
teacher to arpive. .
These.are the main pomts which' [ would urge as unportam for- -
us to Hear in mind. and in submitting them I wish to add that 1 be-

lieve all organization.of subjest matter and procedure should be so
elastic that it may be adjusted to fit individual conditions and that’
hotly tencl\er and child should bé free to earry out self-initiated pur-
poses; *tgs phssible even where there is formal organization for the
teacher to guide w ithout overpowering, to present a rich variety of
¢imuli without insisting upon uniform -response, and to”hold con- -
sciously 'to edlyzntlonal <tun<lnr(ls and values without external im-
position. ‘ J

If wetry tokeep the child. his po“ ers and his growth, in the tore- .
front of consciousness, subject matter wnd pr(xe(lure will ne(e,ssarlly i
lie subordinated to this central thon"ht even where the organization

is formal,
. 0 0
REPORT OF THE CO.\I;\HTTEE ON FURNISHINGS AND EQUIPMENT
FOR PRIMARY SCHOOLS. - ’
. >y
By the chairnan, Anme Loutse Day, University of Nevada,

We have at last reached a stagre of development where”we realjze
that mutori.ll'surroundin"z, influence’ our intellectual attitudes, -1
believe there is not a teacher in the room who dues not realize that
her environment determines i in A great measure the character of her
wvork. e

Some two years ago when we were planning a prograni on * Free

" Work in the Primary Grades™ what had seemed to be a side issue
I found to be a very important factor in the realization of our ideal.
How is the teacher to do all this free work? How is she to’ give

« the child an opportunity fmomtmtne when she is provided with,
sents serewed to the floor inirows, with a desk having perhaps one
large drawer and two.smaller ones at I\el side, and with as ninch as

9 feet of shelf spacegto put material on, and that shel{ is ina
little cupboard \\here qhe keeps her hat and coat and is accessible
10 the teacher only? ‘So we sent out questionnaires over the conntry
asking teachers what they would like to have. what they needed in
the way of ‘equipment and materials in order to make the primary,
classroom what- it should" be for the fuller developmient of thie
children. -

School principals,. ‘boards of educatlon, and supermtendents of
“schools are \'ery much like the’ man in -a family I'once knew. The-
wife struggled with her husband and the plumbers for sig weeks be-
 fare she-could get- them to place the sink in the kitchen nb the proper

: helght for 8 womui.. \Ve are gmng to stmggle for more thm srx ,4

f '~ %

»
.




14 . NATIONAL COUNCIL OF PRIMARY EDUCATION. ’

weeks; we are going to keep on struggling until we have classroom
furmshmgs to fit the workers. 2 '
Mr. Cooper, the Boston architect, who is chairman of the national
. committee composed of many leadmg men in our countfy who are
working on. the standardization of school. buildings, said to me,
“ Miss Day. wE have been looking around for women who will give
ns information on what they want.” I told him what e had gath-
ered. “TBut,” I'said, “this is only a small report, and we want to
. secure the ideas of all the teachers in this country that we can pos-
sibly reacl.”
. We sent out more questionnaires, a complete report of which ie
- made at Chicago last February. There are 10 items in this question-
naire which werg. practically wnanimously agreed. npon by peopls
throtghout the country. not only by classroom teachers, but by men.
in colleges of education who have come in contact with the classroom
teacher and rvealize® what she most needs.  We are hoping that yon
will ask your superintendents and school boards that they provide
at least these 10 important necessities.

QUESTIONN ALRE ON FURNISHINGSN,  °*

Primary classrooms should be furnished with nt least the following ohuip-
ment within the romn:  (This Hst is merely to sthimulute ideas)
<o 1, Guphonrd shelf spu,u- thelow 4 feet) 'ib fucbhes by 18 ine hes by 9 ine hes,
for each child in the class, vat g
2. Additional ghell spice fof genernl materials, 36 feet hy 18 inches,
3. Work tables or drop-leaf work shelves. -

. 4. Two sand irays (12 v 36 hy 6 lnmw ciach)y on one rolting hase,

5. Movable furnifure : . M

. (a) Chairs apd- tables, /\ : v
P : (h) Movable desks. o
6. Toilet,” ln\-‘tUor\ sonp, and towels. a D
* 7. At least 967 rquare feet of swinging display hoards. ‘

8. Library bookghelves and a gooil collecfion of story and ;}iq‘turv books,

s+ 9 Materials and tools to work with building Dlocks-rupber type. etec.

10. Free floor spuce at one side of room - for constrietél |u:n_|9(-ts.

I should like to know how many State chairmen there-are present
in this meeting. If yoii age n”State chairman, will you please stand?
(State chairmen from Indiana, Rhode Islapd, Muclngan, nn(l ane-
sota responded.)

I am glad-to know-that we have at least four present. Will each

of you here present go back and work with your State chairman
on this matter? One woman snid to e, “ Why! We-gent out these
* questionnaires, they have been 'pnbhnhed they have gone,all over the
country, what more is there'to.do?” How many of you have noticed
any ohuuge in the classrooms since the meeting in Chicago? Now,
this is where vonqnust“help We must keep on “%rnlgghng.” and
I wnnt you to know that%up&ntendents throughout this country

"“’
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are most eager to receive from you your suggestions as "to what is
needed. Letters come to my office.duy after day saying. they are’
to put up new bmldmgs and asking us to give them snggesnons.
They are just like the good husbauds who find out what their wives
want. If it does not cost too much. (we have to be careful of that)
the mfe}xsunllv has it, if she really needs it, if it is important. We
stand in that relation to the publie schools. Thc superintendent and
the school beards are the fathers of the schools-and we are the
mothers. Tt is for us to suggest tihe needs to be met on the house-
keeping side, the things that are most essentinl. shelf spwce, where
children can put materials. where they can go and get materials
without disturbing each other. without getting in the way of each
other. An abundance of materidl is needed with which to construct
something besides paper wagons, with which the children can con-
tinue-their activities, and above all 2 frec space in which to move ~
about apd work.
® Little children do not flit in interest from one thing to .mother
if they have anything worth while to do. They will work upon one
project for a week at a time if the thing is of interest to thenr, and
theyv will grow and learn from that contimed activity. But what
fun is it to start buiding, get half through, and the day ends? They
liave to muss the structure all up and stack it into boxes or put it .
into the cloakroom where all the children trutaple over it. . Next
.morning it is not in fit condition to continue work upon.

Recently T talked with one teacher who is (ryjng to do Qomethmg
for the children besides ‘putting them into their seats, thrusting a
book into their hands, or- compelhng them to sit with hands-folded.
She had quantities of material stacked on the shelves and floof of
the girls’ cloakroom so that when the children. weiit home at noon
and at night she Diad to hand out their wraps. She was working
under difficulties, but she was succeeding to a remarkable degree,
At the front of the room six seats had Leen removed and the chil-
dren had space m “which to construct and to plu {ree educative
games. =

T have come to you nqklng you to work throughout vour ¥ State.
Some of the State chairmen have written to me asking what they .
can do. Get teachers to suggest what they \\ould like to have,what

ssrems absolutely essential for a classroom. Send’ out YOur ques- .
tionnaires, send out your suggestions. and we of the geneml com-
mittee will beo most huppv to help you in \\hatever way we can to
collect the data of the work done in different States and dlstnbute
‘it from one State to another, if you will but send it in. -

- Lust June we felt that this work was, greater than just the ﬁrst -

“three grades. that it needed ta reach from the kindergarten ’hrough
- the pniversities. ‘30 we asked the department of elementary educa- .5

a
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tion of the National Education Association to appoint a commlttee
to work in conjnnction with our committee to determine -what shoull
be’ the equipment and the furnishings for the ,four upper-grade
_classrooms. Their aim will be to bring about those changes which
the classroom teacher fecls- absolutely essential. We also requetted
at thnt time that the kindergarten (Iep.lrtmvnt do a like work. Miss
Lovett, of the-Milwankee. Normal. who is chairman of the kinder.
garten committce, has sent out a number of questionnaires, and the

+ committee i< compiling sng rv(\tmnq on what should constitute stand-

ardized equipment and furni@hing_rs. T will read some of the sug-
gestions of het committee:

First. Number of «lnlthon for two teachers, 30 to 40 that is “he
‘maximum. '

Second. Space, two rooms, with accordion donrs.

Third. Location and equipment: They ask for porch. windows,
cupboards not higher than 5 feet that the children can vedch easily,
.and storeroom.  Rooms lined with shelves, blackboards in the kinder-
garten. display boards, shelves for hooks and treasures—all of vou

- know of the treasnres the children bring to ns and which we sus’

teptitioudy put intd”the waste hasket the next day or two. hoping

* the children have forgotten—cloakrooms: toilet and lavatory.

'STATEMENT BY THE COMMITTEE ON ELEMENTARY EDUCATION.
By the chairman, \H« T1HEDA GUOEMEISTER, of Minmesota,

The: members of our committee were called together at the close of
the July meeting. Miss: George.represented the western coast and
Miss Piynezof New York City, and I represent the middle section.
Our report will be ready at the next meeting of the superintendents.
and T can male p.n‘tm] report only at this time.

Miss Payne is collecting photographs of clementary school equip-

ment and furnishings from different schoogls in New York City.

She is also collecting d.ltn from teachers in 1egnrd to the things they
most need in their schoolrooms.
In Minnesota T am also collecting photod‘mphs and blue prints.

- with descriptions of various new schoo] bmldmgs being crected

there. The teachers in Minnesota have a voice in the matter of

buildings and equipment-for the sc#hols in that State, und we expect .

to submit a ful] report at the end of the yenr.

\

_SPECIAL REPORTS ON DAILY PROGRAMS IN VARIOU§ LOCALITIES

The followmg report by the research committee of the kmdergar-
ten-primury section of the Michigan State Teachers’ Association
gives observations in the first grade in a city public school.
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REPORT X.

EQUIIMENT,

" Flug (4 by 6 bunting).

Polding table (hvo@®n).

Chaivrs trubber !ipsi brown, .

Large light roow, 7 windows (4 north, 3 west).

Ample blackboard space, low hoards, picture rafl. -

Thirty framed pictures—ochadigze 3 tines a yeany 10 up at a tlme)

Luitding ocks (neroplane, wood, stone),

Work bench, movable (36 by 24), with vise, snws, huners, wool, natls.

Toy box darge)—large printing set (inch type). scissors, water colors, paints,
brushes; colored erayons, paste, pins, tag board, milk bottle tops, elay : spool,
large, small; eollar buttons; colored paper, large, small; colored moun{hlg
paper, paper dofls. dolls to dress, cloth for dresses, uoodlk thimbles, 2 bulls,
12 hean bags, 2 tinker toy sets, doniinoes, .

Seexaw. .

Desk with bench at back of room for children, . . .

Wardrohe cupboanit, low shelves, ) ’

Twenty-tive books—primer und tirst reader. *

Low tnhh»-w\\ln,., parties, lessous in plucing a table.

Sheives for material und-books,

Window hox, '

- Doll hiouse (G rooms),

Flugpole (8 feet) on bluck, mnovable, raise a small silk flag at opening of each
day : also used for May po|o in spring.

Mnni(uro set.

Musical instrinnents, Victor muachine (20 records), clappers, 3 sets of bells,
triangle, xylophone, . : : '

S
-~ ENROLLMENT 20, AVERAGE ATTENDANCE 24,

Percentnge of time given to undertakings which initlate 62 per cent.

First hdl, 8.10 a. m—Children eame in, looked about, found things cared
for—plants and garden watered, window sills, desk, nnd bhookshelves dusted,
hooks rearrangel on shelves, Hlagpole arrunged for flag salute. ete. They- visited
with ench other over happenings of the nlght hefore. Nome selected materianls
anedl  placed tlwm at their tables. Some praeticed new songs on xylophone.
Some rewl w was on bourd and played school with word enrds -and books.
Two girls ut cke(l thelr sewing bags and threaded needles rendy for sewing.

Last bell, 830 a. m.—A boy scont rafsed the fAlug on the pole in front yard, a
childd raised owr flag in our room. W all stood at “ atientlon ™ while the
*Star-Spungled Banner ™ was played and then gave the flag salute,

Chidren gathered together in a group on the floor. Roll was taken. (Chil-
dren answered In various ways, hy giving father's or mother's full nnme, their
strect and number, name ahud street of school, ete.),  We talked about ahsent
ones ; It ill, what could be done for them: if away, they wmight see. Talked
nhnut the \vmll-or. and how it differed from previous wonths. . Marked off
the day oo calendar. Children discnssed plans for the (In\', mhool and at
home, What they Intended to construet, ete. Some asked for materinls wii'ch
they had not found. Three boyk were told by children that their feet were
iuday $they left the reont. (At least once n w ‘ock we have u lesson .on care of
finger nnils, when erch child enrex, for his own naflx, a splendid onmnuult‘y
for' talks along many health lines. Knch child used his nuil stick: (skewers,
from the neat shop), which he had sandpapered, and his own unail board of
- fine sandpyper. We helped ench other with the cutfing of right- shand unfla,

(Time, ahout 20 minutes.)
B Group—
_Phonlc and reading premrntlun (prlm . Children brought thelx shalru
to the plnce they preferred: (sumethn hey prm’er the clonkroom) N

541 17°—‘—21—s

O

ERIC

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:
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,
A 4':’ruup—— 2 ]
3 boys worked on bird houses in hall. ’ 1
2 uhrlr sewed on dresses for dotis. )
1 boy ook nallbraske ang soap to basement.  When he veturned he cut,
tiled, and polished his HAjls,
1 boy built nn airplane with!'Tinker Toys.
1 boy built barn and 9 fence w itu wooden bloeks, |
2 geirts read from new bhooks. .
1 zirt dressed and undressed our (folls, trying on 2il the ctean clothes, .
2 girls farnished a * xhoe-box * réom for paper dolis they had made the
day befare,
(Time, abont 20 minutes.)
Each child found something to do. Hp was (lrn\\n futo some kind of group
project. usually by Its attractiveness if rhe Imp no plan of his own.
A Growgr-- , t %
Phonie and reading preparation. e
. A8
B Group -
+ 3 hoys workeil on furnitare in hatl.  ¢(They h
for wark not complete,)
4 children drew with cotored crayons,
2 vl sewed on baus they (f@(e making for tiele sewing materials, .
1 hoy sat on tloor and listen 1 to\A Grorp rendingy, '
-2 hoys hailt henses with stone hlowks,”
I different prices on the toor Mithdren nrrangedithe furniture which they
had previoasly mude in rooms, 1~‘umll\ they dame top@her, each with
his own éontribution, placing the‘rugs aud fulniture vher for one
complete lonse, thus bringing the *“‘whole family home td, N together.”
(Time, about 0 ninutes.) \
B Group wrote on® hml"‘l' L
A Group sat on flodr, observed, nnd slu."'o\h'd\
A (.mup wrote on heard, !
B Group observed sind suggested. .}"r
(Time. about 15 minutes [or cuch m'aup)

separate places on shelves
-

v

" Recesx and physieal training.— fhout 5 minute

Children axked fort Maypole dance for severa
hix own free rhythm. ‘Band director and childyen o4
3 setx of hells, clappers, triangle. drum being uset
mac hine. A marel was f8ked for, a lender chosen®
in 2's, 4's, and 8's, pivofing in center of room. (Thisf; Lwasxyyries
pageant work of upper frades.) :

Children asked to vedty each took his owa comfortx;l)le pusition;
sat on foor, some took cRairs..

(Time, cbout 20 minktes.)

fnes.

rvcm ds. wadked out
}.1\ re ghosen—
,Bx

?"“i-

B Group—
Reading.
Chose to r&d in oln.llfmom
A Group—
Same 3 hoys cnntlnuvd work on bird lmuseq
Same -2 girls continued sewing on dresses for dolls,
3 hoys drew pictures on hoard. . o
2 pirls continued wirk on * shoe-box * house. (They axked a boy to
“ thein cut windows and doors.)
- 1. girl worked on her- nails, ,
2 cawe to the B Group and enjoyed rendlug -
ATime, about 15 mmutqg ) ey

A Gmnp—llmdlng ] S AT

2 girls continued thelr sewing ‘on bags. : -
'8 children wrote on hoards, -
1 boy bounded ball in wardrobie, . .
2 read hooks fromn shelf. b
1 child listened] to the A Group story or “The Three Bears 0
| \ (Time, about 15 minutes.)

>~
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Children recited ' The Swing”; also requested the reading of the Garden
Poem by the teacher.

Prisatessar 11 A, M.

Firat bell, 1255 p.wm ——\Inn\ of the children were quiet at this tlme, some
sleep)—bwmed to be a rest perid with most-of the children, and yet * houae "
and “schoot * were played by sowe,  Many \wre content to wutch.

Laxt bell 115 p. m.—Chikiren gathered mgether for music and chose their
own songs,
R Group—ReadIng.
A Group—
Purt of group continued work of nmrnlm: others began new -projects,
(‘There are always leaders among the children. and while \\ork is not

.

R really mpiml. wood “things come through su sgestlons. )
s A Time; about 20 minutes.) .
A short perind of rest v the fioor.
A Group——l(emllng o N .
B Group— . '

Now that the (lnll(hen have some power to read by tlwnnol\es, the book
shelves are minel used, with noticeable results in elaxs, Many or the
children have learned to knit.  Chains miade of coarse yurn, knitted with
the tingers, were used to play horse.

(Time, almul 15 miinuten)

=~  Recess.  Gumes Iay!hm Out Duor,

Drawing—Here 1 find nty greatest pr()hlomz The outline i=x very helpful, but
gometimes too difficult, not functioning in the children’s projects.  (There wlll
be no drawing outlines in this grade next year.) (Twne, 20 minules.)

Story time—-llird stories were told and retold. -

Dismissed at 3 p.m. - -

DISCUNKION UF.’I‘HII REPORT. °

qu Dunrey. Three - vears ugo the executive board of the Mlclu-
gan State Teachers' Association suggeste;l that the future activities
and programs of the various sections of the State' organization follow
some line of researcll work. In accordance with this suggestion the
kindergarten-primary section appointed a research cummittee.

It so happghed that several hembers of this kindergarten-primary
committee were also members of the National Primary Council. We
came back from last vear’s meeting in Chicago inspired by the work.
being carried on by the National Primary Council, and inspired with
a great desire to get this“good work over to every pnmnrv teacher
in Michigan.. We had in mind not alone the teachers in the larger
centers whose supgrvisors could carry it ta.them, but the teachers.in
the smaller towns as well and the tenchers in-the rural schools.

The research committee undertook to find out the condltlons exist’
ing in prmmry and kmdergnrben schools of our own gtgw“'lth the
purpose in mind of assisting in any way possible to remedy COndl-
tions where they needed to be remedied. ' 2
In accordance with this purpose, the first queshonnmre sent out
d to do with numbeér enrolled, equipment, the content of ‘a day's
_woxk, and the. pmblems in. connection with supervision of special.
ts, such as drawTAg and music. . We have been especially inter- -
‘if the last mentloned phase of the pnmary school problem ;

iz be
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We.are certgin that in our smaller towns, and larger towis, too, there
are many- teachers who are unable to earry out the most desirahle
types of work beeanse of unrelated- problems imposed upon the
groups by special teachers: nlso because of the lack of assistance-from
special teachers in earrying out problems growing out of the child" s
owf’interests, ..

Reports cugite in from all over \Ilclu"-m The (‘nmmittee selected

. five which they thought would be most helpful and suggestive to the

teachers ‘of the Stute.  Report X. which we are happy to learn the
Primary (mm(l] cousiders n helpful one, is one of the reports oh?®
tained by this committee, Tt, with three others, was published an
distributed at the 1919 meeting of the Michigan State Teachers’ As-

_soctation in order that every primary teacher who cume to that meet-

ing might have some of these things in tangible form to carry back,
not only for her own benefit bhut for her superintendent also.

Report X we felt tn‘ he a significant report because of two features.,
First, the part of the day's procedure thich the average teacher iy
most inclined to emphasize is the'so-called recitation time.  Yon will
notice’ that the teacher of Report X in several cases merely mentions
hei reading class. while she spends a paragraph in disenssion of what
the children were doing out of recitation time, what they were doing
when they had opportunity to initiate their own activities. We
were happy to know that many teachers of Michigan were realizing
the value of that side of their work. )

Theré¢ is another significant feature in the report. The teacher,

" beeause of supervisory influence. or because of her- own feeling that
3 4 |4

it~-must be so. had ‘devoted a regular périod to reading. reading
which -came through a formml textbook. She said, * Spent ebout
15 minutes reading ® (reading from a certuin text). She still found -
opportunitv for childpen to engage ‘in projects of their own plan-
ning. The signifreant point there was the fact that even thguglr
a -teacher had-a certain amount of subject matter which she must

" cover, even though she must devote certain time to subject matter

which was 'definitely assxg.,med to be covered, it was still' possible for
the children_to be engaged in & great many other activities; worth- -

_while activities of their own choosing and planning. - T believe all

of -us have met the tencher who excuses a cut and dried, teacher-
directed program with “1 can’t do any of the project work because .
T have so much reading to accomplish.” I know personally the
‘work of the Report X teacher. Thls last fall her readmg, too, has

.- become anactivity. )
. One of the features worth mentlomng in connegtjon with thls bnt '

of research wark is that our Michigan State Teachers’ Association
furmshed the money to carry it on. ~After a number. of commlttee
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meetings we realized keenly that we were hampered hecause of the
lack of money—money for the publication of reports, means of
financing meetings, and so on.  We simply wrote to the executive
board of our State association. ontlined to them what we ‘were try-
ing to accomplish, and asked for a start of $100 for the work. They
gave it to us. The work of this committee is being continued this
year, and it is Iwing continued under the financial support of the
Michigan State Teachers® Association.

Miss Gace. The inspiration that was the outgrowth of the meet-
ingr at Chicago last year, the inspiration and help theat came at that -
time wageearried back and this fall approximately 19 first grades .
have béen assigned. as an experiment, and are to have a public
school superintédent and public school supervisor. This secms to
me to be a compliment to the National Primary Council. -

Miss Shaw, at*present assistant superintendent of Kalamazoo
schools, could tell you further of this. . '

Miss Suaw. The inspiration, I think, for this work came. from
two sources. The National Council h:|§'prolmbly done a large share,
and e have had wonderful cooperafion from the general superxisor
in our city, who understands what should be done and what equip-
ment_we should have in our first grades. What we call our “cradle
roll ¥ has been turned over to the supervision of a competent kinder-

" gaTton teacher, Miss Raymond, and the work there is of _the in-

formal sort. _ g e . A

. We were at first given only a half year forthis work ; that is
all the superintendent of all schools was willing to allow.- Reading
is coming along in spite of it, no formal work at all, but they read
and read and read. In as much as we got that half year, we are '
going to prove that we can do in three semesters what was done

formerly in four. ° : : ' A

Supt. Prrry, of Massachusetts. Two years ago this spring I had

w conference with one of our progressive primary teachers on this

very subject, and the outcome of the conferenee was that she agreed

to g6 .to Teachers’ College, New York City, for thé snmmer, and I

~agreed to equip the room. I agreed to do more than I'thought. T

did unanchor some of those seats you have- told about that are

screwed to the floor. I purchased some linoleum, to make a play-

room,.and Ihad to pay $100 for the linoleum we put down. I say

this as a’warning to the rest of your:gullible supérintendents. *

I* ‘program that.we put into effect did not vary much from the

regular school program, something like the one that ‘was read here. .

We did have a period from 11 to 11.30 on the program as i frée

period, where the childrén took:the. initiative and: did what they

had a mind to do. They did ot set any hens as I recall - If they:
had" X ‘am ot sure where the. initiative .would’ huve-been.- I -am

-

o
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“sure the nntmtl\/o would hme been outsf e the teathu. and som%
outside the pupils in that particular project.
. Did thut amoynt to anything as far as the whole day’s work went,
just half an hour? Was thaf: worth while? Did it make much
difference? It(did. It changed the whole day. The whole spirit,
the national spirit of that room :was changed on .uwunt}i\f that
one dulf hour’gl freedom, you might say. ‘In the first plave, it
gave ‘the room a smore n.\tmal environment for the child. The
teacher told me. when the ehilgren came to school in the fall, it was
the first time in her experience no child ‘cried the first day. These
- children had not had any kiridergarten experience previous to com-
ing fo this school. The same thing happened st fall. Thiat gave the
© teafher a splendid opportunity-to protect the childrgn’s matural im-
= pylses, and, to seme extent, to build upon them. She/did not get.
nfuch chance when teaching 40 children ull in one grofip, all doing ~
1€ same thing at the same time under heggdirection. [Then it gave
/u qhan(.e for t,he development of the.social iiistincts of the ;]nldron '
\ou would find children helping each’other, a thing frowned iipén
in: the formal school, bt there they (-ould do it'/in' a legitimate
fashion. . 7.

Now I get down to the main point. There is af general freedom
-allowed; in the primary department. If they don't want to read, .
they are not compelled to read. That seems vefy radical. Some
‘superintendents say, Ho‘i} far are you going to carry that?”

We had in FFebruary two children who had not lyet begun to read,

" and the teacher tells me she had never promoted a child in other
years unless they have gotten a pretty gud start by,Jnnunrv. if,
for instance, they are out on account of sickness of for other reasons
“and have not got started. These two children hud not begun to read
in February, yet they had no trouble when they got to a point-where
they wanted to read, and read enough so they were pmmoted with-

" out any difficulty gt the end of the year.

Anpther striking case: A little b9§ the youngest in the room, an
immature child, did not waﬂt to, read until April, and in ‘\pnl he

. % felt the need » for, readmgland askefl the teacher tg allow. him to

.. take his book homq and read to his people, and that/child is in the .
second grade-this year and doihg the work there.” -}

I th ink the matter, of school discipline should be made more. demo-

-~ cratic. i héard Thomas Mott Ogbor ne, the prison reformer, say. that
when his boys got large epougix to go to school he could: ﬁnd bLut one . -
school in the :whole couptry which would tend to prepare them for
tl}elp duties as citizens, gnd that was the 6 George- JumomRepubllc
When hie ment,loned they were $oing there, their grandmother held .,-’ 7

. g ‘her ‘hands’ in horror) There the iscipline is mare democmtlc, :
for they. 7llow the chlldren to’settle th

. /
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i This morning the spgaker-sa'id that the best way to secure disci-
- pline was to st_(>1> djS()rd'éI\l)chPe it occurred. Ihave thoughtthat was
" arvery good fruy myself.\ It seems to me we should let crises occy * .
in school anil teach children how to meet crises. -Better%e'/ﬁ crisis
¢ fe

‘ocedr wherg it can be settled under the guidance of t J/acher,.
‘rather tharf he settled by the children alone, and perhaps oftén in the
wrong way. b ' ' § .
i Those yre some of the things we haye found in that room as the
vutgrowth of this experiment. ' / . '
; + ’ I " d
‘ [ 3 -" . _. _4‘__ ,; ¥

3

o . REFORT C-2.
.
Supplementing Report C, 1919, gn * A Day’s Work in g Primary Room,”
o s i . C. P._E.- o?
1 Ihis sumnserizes hriefly the pu
of children in the roonr ehseyved
2 { . ) ) : :
¢ . A BTUDW OF TIHE FIRST (:}L\m:. . /
{ : . g .
_’Tln\f yenr's work herein outlh rd was astudy inulde to determine to What ex
“tent atad with what results thg tiewer edueatigal theories as they affeqgt ty
argim{zation. of. the etwriculugh. and the dnl}[’ progrian cun he su(:ct'st«z‘-uly

wxes s rexnltsof @ year's work by n group |
t Report € 1010 :
e

appliod and practiced in a-tyvgical primary clfgs in u city systew. The! fndi-

viduals making the study aceepted the usual copditions existing throughof

systemn, e, (1) responsibilifh for detigite accompllshinent in subject métter,
T2y .schoolrudm equipment, (3) number of pupils in cluss, (4) menm;}t

pupils in ciags, (33 genernl sghool organizution.  Those making the x udy

left entirely frec Iy the nngier of time allq”'nwnt on the dally pr 'l‘,in and

methods of procedure. - - )

The group ut work was obderved ut Intervalg (lurlmi the yvear _h_\' n Lgminittee
< c-nm‘nmetl of sIx elementaryjschaol prinefuls; cacl With hix primary/ teycher,
“the §rinnmiry supervisor, andiihe district superintemlent.  Thlx obsery

made ar these ntervals = Figkt visit the tirst week, second visit the ujn

third-visit the nlueteenth wdek, fourth visit thie {hirty-ninth week.
. N -

K

‘ CONDITIONS AGCEPTED, '
e e A e o @ . ) \ o o P
Composition af the elass pronp.—The usual prowotions througLo_uH e school
acenrred In January, 1019, The, &G puplls recommended for ptu,mmln from the
kindergartenifa irst grade gere,/divided into two groupy: 23 foyined, a heginner's
cluNs in mmtfr' primary goomt, and 33 formed the group for thlf dy. _To

i/added 4 first-gfade nonpromotions,  During the yepr dditional

this group:|l1 from a parochinl school; 1 from a prividte. school,

v publle schopl ofithe city, 6 from the group of % mentioned above,

her of the gripup.for study was 46 [ T I

. MWithdrayWhils during thd year” ocenrred s follows: o left the ety fn-June, .

1910 ;.1 left jeity in Octobef, 1010 : 1 was sent to private gehobl upon a\the advice

of teacher/ynd princjpnl; entered an orplmnagze. .

‘[ National§ty of gréup.—3ll American horn, born- in_the ‘city, 7 in other
tntes, o . : o : -

.1 Attendagee.~Normidl | 0 it . : a © a0 o
T Commigity.~Oné of cofffortable apartments| and small homes, and small re-

( community Petté’r than the avergge In Material opportunities:
.81 by 24, lighting of unilatgral type.: Blackhoard)\

3t

for woik benches, - -
l;elggt.:and sufficient ¢

S

2 achgl-yard henchen nise
1pldle, a type adjustable to dn
fpr clasa criticlsm, .. -
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Reading chart, Irice marker %ith large amdd small alphabet and figures,
Tools--saws and hamniers.  Paste’ and seissors,  Rulers,  Printing set, rubber
type, ~Balls--lnrge wnl simll.  Mother G(mae Enmes, I'unch, Dinner gonge

Hill toor blocks, , 4
©Acgidental equipment of toys, ;..mlu'z«, books, ete,, loaned at Intery als by puipils
of the group. .

Nchool supplies—paper, pencils, colored crayon, clay,

Waood---discarded frult erates and boxey domned '\ i'lu])kc'epers.' Nanils,
stainy, pints furnished by the children who used them,

Text—rimers and First Renders,

Stuppleentary —AAlsceffancous supply,

Sctiool sessighs - AL nL SAEG 10212, with one 1vnmn|t\‘ intermission; o0,
T to 3.20, with one 10-uimre termission,

Xehool subjects—-Reading, \\ll\m,.. spelling, phonles, Ianamga, 1ousic, draw.

' \

ing, mmmbers, physical training,
L .
SOME FUNDAMENTAL PIYNCIPLES L'xm:m.‘: TIUE STUDY, e
0 \ . N L
1. Nchool Is a ‘/mm!lu( Kociety. 1Y 7

() Laws of w(u-l) arise in res nnﬁ(‘ t n " peed: thegefore rules for the
N hoolreons were made ps need arose, \.An example Whe e westhe r pecessi.
tited more onter clothing, mf ine w.mn\ confusion heepine noticenble when chil.
dren went to the \\:mlruv for wraps, \ ne ehild’s sugpestion fof rellef from
the comfusion was peceptd by the qluxs.\lt wits to choose ong of their nmmbed

Cench week to stand w the wardrobe doof as o tratlic officer,” whose duty con-
gisted merely lu standing there, for the \rule, was estahiishedd that children
wotilld enter passing behind hiny and leavy passing iie front of b, After
geveril weeks of sucly praciice one child sggested that as every child knew
whichoway to go there was no further newl for the oflicer, and the offiee wis
discontinued.

(h) Interdependence and not independence ix the proper relution o exlst
among the members of any soctety,  Numerous ocenslons’ gnve opportunity to
develop an appreciation of this principle.

Example, The teacher and cilldren went 1o wee men at work hmldlng a
house in the nelghborhood,  The teacher called attentlon: to the facl that each
man had his own work to doginasmuch s some dug the celtar, sotie curried
bricks and mortar, some taldi®dricks, ete In uking the Hill foor hlocks, Inter
there was evidence of greater cooperation nmong the buitders, some ehjlidren
showing a greater willingness than they had shown hefore to feteh and earry, or
to give up an individug! project in favor of n larger claxs project.
< (e) A democrntle society shonld recoxnize superlor abllitt mnong it mem-
bers and ancknowledge such by confegring leadership.  The leaders should
renllze and accept the responsibillty that saperlor ability entails, The chitdren

<. of this group shewed n developing of the powers of discriniination by seeking

help when in need of 1t front those whothiad eﬂtubliq}u-d themselves as proficient

n the various activitles of ‘thegFoon, ,

2. The Whole-Hearted Purposeful Act il tho Most I’ﬂwmc,_(’nu ot the °
Educative Experience. Thie Implica That the Purpose Must be ncﬁm d and
Itecognized Before the Activity s Entered Upon,

There was n definite daily period when children chose their tasks, made il
_ executed their own plang, and Judged of the excellence of the: product; this
was the only guaranty that acttvitlen engnged in .were really \\ho\o -heartedt ynd -
-.purposeful. In the first few wgeks there was a dally getting togetlep after 1liis
petiad for the purpose of glving-to each ¢Mld ats opportuniry 1o show i Iat e
- bad done, hotr e had done It, and wrhether or not it worked. | The teavher's
. purpose here was toicrystallize publlc opinlon in favor of worthwhile activities -
* a8 opposed to dnwdllng The fruit of this “get together ' procedfire was made
. Apparent by the fact that soon no individual, or. group of Individuals, would
“pursue an un\mrthy activity witllout enconutering alveise criticliym Yrom his
mates during the perlod. Therefore the dally getting together was dlscontinued,
I but-later whenever the teacher snw in. any activity entered upon by the ohll-
< dren an opportunity to ald the elilldren to see more«learly what constltun'd'-
}»  worthwhlle and .tculy- purposeful work, khe cntled the group together Th wrder |
. that the class individually and mm‘ctlwh might have the-experience-of welgh-
i llig and determiufng to wlmt extent this activity under. considerutlon furtlgred

v
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’ _PROCEEDINGS OF THE FIFTH ANNUAL. MEETING, 25l

a worthy purpose. " In order QO cnable the ¢éhildren to form correct and detinfte
standurds of * worthwhileness,” it was vecessary to bring before them for
their considerntion botlh purposeful. nitd purposeless act ivities.  No activity was
beld to be worthy that did not serve an cdueative-purposd in the broadest sense
of that ternn, The -weltape of the group as a whole wus a basie. factor in
y'welghtug the wortls of nnwh-mlkon. )
The values of the free pérlod were incorporated in other work of the day.
Conscious effort was made to extruet from every interest which grose ymong the
children all the leverige which that interest would afYord in pronmtlm."prn;:rm.a
‘in the regular school xubject : for example, partics uodertnken by the cluss ne-
T cesvitated writing and u-mlir-a.~fottc-r~4 of incitation; prepa®Pution of the enter- .

tainment Involved rq-mhu lnuginge, drnmutiznhon, numhers, 1Rysic, druwlng.-
ton-trugtion work, etc. -

3. llltlll'l(Ill(ll‘-i)lﬂl.‘l'('ll(‘;x _llual I)c R(’royni.:'c:( in the Educatire l‘/'occdurc.

Al enconragement was given each childasto, progr RSt his bhest pace in the
school subjects, . An example taken from spelling: Edch child was given a hlapk
book it whieh he insevted all the words which he had learned 1o spell Results
shewed every degree of attalmnent, the most nmarked contrast being between the

chilil whe learned only (he wonls n\\iwm(l for the year and two children \\ho
Jearned four times that number,

4. Activity, Not Pussivily, is the l\([/uulg, of Child Development. .
Activity is both wmemal and pln\qull The mental aspect of uou\n!.& is
prominent in learning to read. The teacher’s obligution and résponsibility, it
~lunst be remembered, was to achieve resulty in ability to read. To do this with
< 1he least friction aud wiste, iU was necessiry to credte aiud to stimulate the
desive 1o read. Al Lo"ltmmto menns werd nsed to lead the eliildren to recoghize
that reading was both plmmnuhlc and usetul, ‘Phese are soime of the means
.. enplgyved s Teacher vewd stovies alowd, clithlren from other raoms and higher
grades were invited to read, the best texts were brovided, technlijue was
subordinated to thought getting, wide latitade wa ‘\on in ¢hitdren's choice
ol texts -that were furnished, An opportynity to Work with children of lika
ahbility, which =mall grouping allowed, constantly stimaolated Jhig. reading in-
terest.  Ax the desire 10 read was awnkened, it was apyarent thadthe children
looked upon the teacher as thilr ally wm facthering this Wreused purpose, |
The recognition ot -thls principies of ackivity versas pasvity gave the sehool-
roow the sound und apperariunce of u bAsy workshop, .in contrast to the tradi..
tional schioolroon with Its * set tusk sif nlone ut your own (I«.sk procedure,

5. The. .“wol {8 I(ceponuhlc Jor Desirfible € qua(h,r“~ vrmation. .
Chardtlre is nmnifested hy one’s rgaction ta lite situations,. The citizen of
desirahle chavacter is one who can fifee a situgtion and repct properly to that
sitntion—that is to xay, he hus‘l‘u sconmnitind of himself; lie pust e the
ability to survey it situation, to 'dfterming the proper conrse of action. A
conrse of action having been decided upon, he must have the disposition to act
in accordance with his decision, The xebool guyjronment furnishies, tirouigh the
apparently insigniticant happeningsfot ﬂ?gﬂﬁme a rich tleld from which we
can provide ommrtnnily for the chifdren to fiice real life situntions and uider
, . the teachers guidance to reget properly to such situations, Example: In the-
middle of the year a lmy whp hud froquent conflicts on the. playground cale-
inte the group. Follofeing thexe.c ets complaints were hrough} to the group
. eitlhier by the. boy or y others u;xu st hin, These complaints opened the way
. to diect the atte m of the (lu tu their responsibllity forygeeing that ehil-
. Qron n the nT’\ r,r nd wet \\lth nir play. Under the tenchoksHtimulus the
_chikiren’ undcm to investigatejthe cause of the freque%q' rrels and to
bing the olfender to, justice. Ingsmuch a8 the quarrelsom Y\ wig not al--
wayr the offender, these occastons|[were excellent opportunities;for emonstrat-
ing tlﬂc"ueceqmty of .going deep tg get at. the cause of lrouble‘ refore,. |
.4 steatiof belog n drawbnck to the dlscipline of the school, this boy wasthe mean
.., of unify ing"und clm:n’ylng pm_ inion on matters of such u puture, :
0 . L/ ' . » / v . - c, N
7 o . . | imEsULTS. . 8 - :

~

The achieveéiuents of this grotip» were: eutlrely satlafactory. The obhgntlon to |
cover the ground prescribedzps the, year's work was more than wet, lwidence
of this gccomplishinent was Hwre convincing clnrlng ‘the Iattgr ‘half of the':
hnu durlng ‘the. lh‘bt hult ﬁr in tlnc c,arly \\eeks uccompl hment lu'dubject.
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* matter was held suberdinate to the establisliment of such fundamental virtues
as hablts and attitudes; once established, -these habits and attitudes minimized
" the effort necessary to ficcomplish the subject matter. Growth in habits and
Attitudes was stow but sure.  IFar exaniple, the teacher, in order to wive oppor.
tunity for the development of rexponsihility, occastonally left the group a fone
In the c¢lassroom. At first there s abundant evidence thaf behavior wis
affected by the teacher's presence and intfuence, TLater, zrowth in this resperct
had reached a point where the teacher's . intluence anil presence were fess tolt,
and workprogressed under the inHuence of a conscious recoshition of responsi.
bikity. During the tast haif of the vear there wiax nnmistakable evidenre (hat

the class was Indifferent to any influence except that of worthwhile purposes
that gripped each individual. There Is fiot the slightest douhg but tifat this
munner of hamiling the heginners has extablished habits of seff-eonrrol, selr.
reliance. self-respect, and courtesy nwore strongly and with greater genuineness
than Any other methe! of procedure heretofore followed,

4

.« _ . DISCUSSION OF THE REPORT.

Miss Braoy. Madam Chairman, it seems to me there is very little
needed to be said, as this leaflet practically tells the story. It was
not possible, however. to put into the leaflet in detail the rain made
by the group of children in their formal school work, the regular

" school studies. " It was the consensus of opinion. however, of the
members of the committece who observed this work throughout the
year that these children had done a great deal more than the course
of study called for in the regular school work. “In the growth of
right social relations we felt there was the greatest and most im-
portant gain. . The attitude of these children toward the work, to-
ward eachi other, and toward the children in the schools -with whom
they camg in contact seemed to us to be'the thing most worth while.

"The gain which the children made in the regular school subjects
might have been made under the direction of any primary teacher in
the ordinary primary school way, but the habits and menthl attitudes
of these children we were sure were the result of this kind of pro-
cedyre. They were the outcome of a verv definite condition in the

’

mind of the teacher. An essential- part of her purpose was the
purpose of the children, and an essential part of her purpose was

to develop just these habits and attitudes that we talk about here

a8 being the things that after all were most worth' whils.

Miss Ernsr. I would like to call the atténtion of those interested

_ . in change of procedure, from the standpoint of téachers and stand:
- -point of superintendents, to what the conditions were that were ob-
' served by the people in this work. We come from St. Louis, where |

- # “organized ” is printed in big capitals. ‘We'had to coverythe ground,
and we had to dé it with the equipment of the room as it was. It
. happened to be a number of chajrs, a wooden bench, and the ordinary
school supplies. The youngsters supplied the yeeds. They. had five
- or six Moulthrop chairs; so thosé youngsters, renlizing they could
> not entertain a lot of people and use Moulthrop chairs, made some
*}, chairs out of soap boxes. I have sat on the chai)rs they made,

~—— 1 &
: .
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The fifst chair made in that room was made with the back built
out of a piece of stuff-AT don't know where they got it. but it hadvan
oblique nail sticking out just in the middle of the back, and all who

- sat on it—it was purtlcularly the teacher’s chair—did so very gin-
gerly, but nobody said a word about that nail. That nail stayed
there a couple of days without nnybody speaking of it. Finally, a
child noticed that the teacher might tear her dress on the nail. But
the hend was slightly embedded, and the job of getting it out lasted
several days.  Finally they got it out, and nobody gave the slightest
suggestion as to how to do it.- But thatAsa’t what I want to talk
about.

The conditions were exactly those of the ordmarv school in a nor-
mal town like ours, 46 children taken care of in the ordinary school- -
rdom, and 2000 of us have sach schoolrooms. The teacher, and
here's the important pointy. was a first-grade teacher, and she had
been @ teacher years before when the program called for formal
organizition and had made the work go. Something happened to
her: T think it was Primary Council probably indirectly applied.
She got a new pmpme and she did what thousands of school-teachers
in ﬂll\ country can do. She discovered the new purpose was worth
while and found her footing in it. using whatever material she had.
She got budy on it .nw‘s done the okl job in a new way.

May I call attentidto the report in andther puarticuldri It is
implied that propositions must be planned before activities are en-
tered upon. : 08 :

I think you will recognize the poesllnhtms that are there sug-
gested, how in the ordinary schoolrooms, in the ordinary course of
study, or rather demands of the course of study, the teacher can find
her footing; she will find adjustments can be made perfectly well.
She won'’t need $100 for linoleurh. She won’t even need $30 for

_ Patty Hill blocks. We do need a teacher who is sure that there is
something behind the new procedure. '

It all depends upon the newpmm of the scrutineer. Watching it
constantly, we could not pick a ﬂm\, and some of us were hunting
for the flaws. We could not pick aflaw ifthe ordinary subjects.
Those youngsters can read, can spell, can write. can- do numbers,

~« And the& tan keep their accounts perfectly straight on thrift

stamps, picnic tickets, entertainment tickets; anything that needs to*
be done those G-year-olds are perfectly able to do, and they keep the
accounts from day to day.
The most remarkable thing in my judgment about this expenment
. which we were watching for a year was the social result. I never. ®

- expected to see such perfect social adjustment i in a group of 46 chil-

dren as I have seen in th;s group. There was not a single chlld at ‘
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Ve
the end of the term who was unfairly mdm(lunhstw. who was- selﬁsf]

who was unable to sit down with his fellows i the )luﬁmnn o a
proposition and take the subordinate part if that was what fell to
his lot. Jt was the most remarkable example of a year's work 'in
social adjustment that I have éver seen o1 hope to see. c ’

Mr. Perry. T want to say that-f” the children had sat down on our
floor before I had it. eovered with linoleum, there wonld be other
pm]ects in that room besiles yetting nails ont of something.

A "Memper.. What time of dismissal is generally accepted by the
council fér primary children? How many hours a day should they
work?

Miss CaLMErTON. Madam C haurmun I shonld like to answer that.
We have a good pln.. Our children are divided into two divisions.
One division works from 9 until 11 and is then dismissed. and the
other division remains until 11.30. In the-afternoon we have one
division from 1 to 3. and these who remain until 1130 are dismissed :

and those who go home ut ll stay until 3.30; that leaves the teacher
alone with that division.
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CONSTITUTION AND BY LAWS OF THE NATIONAL COUN-
. CIL OF PRIMARY EDUCATION

CONSTITUTION—AS AMENDED FEBRUARY 24, 1920.

I. Name, ’I‘hl& organizatio sh.xll be known as the Natfonal Council of Pri-
wary Edneation,

1. Purposes.  Its purpose slutll be to secure the cooperntion of all those
interested i pritnary schools for their betterment. through (1) creoter use of
the activities, (2} greanter freedom of methml, (3) g closer relationship with
the Kindergirten and the gradex above,

L Policy. Its poliey =l include (a) informal gatherings of prhary
workers in connection with all the great® meetings of teachers, (b) fuformal
discugsions of problems of innmodiate interest rather than pupers atil st
prograws, (e} intluence brought to bear 1o have the prolffews of primary edu-’
aitivh receive due attention on the cenern ! wnl secetioml pregrams of tenchers’
weet:ngs, (da to encourage lucul groups of teachers to study and discuss thelr
imnedinte problems and to cooperate for thelr solution,

IV, Mcembership, Section 1. Mewbership shall be open to tenchegs, super.

visors, principals, and all persous Interested in the educagionnl problems of the
tirst fnu\‘ school years.

Nee, 22Members shall be of three clasges: Active, Associate, and Con-
tnhulin" \‘\ ’

Active uwmhorx shall pay nattonal dues, shall he entltled to vote g natimml
questions, shurjl receive all reports and bulleting, ¢

Assoelnte members shalk pay State and loenl dues only, lawve a vote on Joeal
questions only,'shall not recelve reports and bulleting.

(nnlrlhutln,. members shall be active wembers whe mnlrlhuu- nore than’
annual dues to.the support of the council.

V. Dues,  Annund tlllmA'ul active members, B0 cents puid into natiomd fund,

For associute members, ts paid into the Stute fund.

For contributing momhers, 1 or woere puld\intn the nationu) fund.

AN dues shadl be payable January 1 of enchFear. - 4

VI Mceetings.  Annual—with the Deparinient of Supwervintendence of the Na-
tionul Educntion Associatlon, ]

Summer—with the general meeting of lhe National Eduention Aswlatmn

Local—with auy general meeting attended by groups interested in the prob-
leuss of this orgunization, .

VI, Oflicers. SkeTiox 1, ’lh(- officers shall consist of a chairman, elected for
n term of three yeary, who shall serve as execuiive ‘secrotary, und -an advisory
colittee of Ihree niembers, one member to be elocted nt ench nunual nmeeting,

Nec. 2, I)ntua of oficers—-The chufrnn shall arrange for and presile over
1he rcznjnr meetings of.the council and malntain a central office of communica-
tion hetween the various wenhers and loenl branches, ’

Nee, 30 Duties of the adriwory committec.—The udvisory mmmittm shull ns- -~

sist the chairman in denling with matters which require pgompt uttention. The
senior mewber of the advisory committee sball serve as chairman in the ub‘ .
sence or digabllity of the chairiman.
" SEc. 4. Election of oflicers.—A uonmmting coramittee of three shall he np-.
pointed by the chairman te suggest not niore than twy uiunes for ench oflice to’
be fQilted at the annual meeting. One additionnl name for ench office may bhe
nominated from the floor. Election shall he by written hallot. The nnwe ve-
ceiving the highest number of votes shall be declared elected. . -

VIII. Legisiatioms - . Recommendation of both annual and suner meetlnga
shall be stbmlited to & vote of the entire membersbip by mail. Matters of '
winur detail may be settled by a majorlty \ote of members preaent at either
annual or summer meetlng:. -

-
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IX. Standing committecs. 1. Standing or psearch counnitiees composed) of
experts actively engaged It given flelds of prifiary «ducation shall be appointed
3 by the advisory commrittee. Iuch committee shull undertake research in its

respective field, with u definite view to raising the stundards of efficiengy o
primary schools, and shall report to the annul meeting ut leadt oncesln rwo
yengs.  Such reports shall be published ganl distributed to the entire member.
. ship of the couneil:  Report of progress shall be made to the xul gory conn tiee
at least twice cuch yeunr. &
2. Stanuding cpmmittees shall consist of three or mure menthers  appointed
Sfor o term of two veurs,
3. Standing committees shall be appmmod in the following ftlelds:
1. Organization of subject matter aned method,
2. Booky, including ¢exts; supplementary rendors, teachers’ helps,
7 4. Furnlshings and equipinent.
4, i'ests and neasurements,
0. Publications amd publicity, 1
X. Local gronps.  Eich metber shatl be considered a connittee of one 1
orranize her connmunity as sugeested in item (d), Article 1 I,m 2 Sroups
. shall arranze officers, ducs, ote, I acegdanee with  loenl noeeds, Loeal
groups shall report to the coentml offlce  reselutions and reconmendations for
discuxston in the general meetings, .
* X1. Thisx constiturion, may bhe amendesd \L\'} i jority vote of the members

present at any annual medting,  Such sanenfuents shall be effective 3 days
after they have becn <ulnninvd to the memi®rship for ratiiention by il

BY-LAWS GO\'ER\IF\G/(\"ATE BRANCHES. ¥

1. Seetiox 1. A State branch shall e oramized in hreny with the pians
] prrposes governing the gational body,

NEe, 20 A State branch must have at Teast 23active members,

II. Secrion 1. The officers of a State brauch shall e o chalnnan, and ad-
visory comm.ttes, and such additional oflicers ax locul conditions dgnnad,

Spe, 20 In States having less than 25 active metnbers the aationnd clitirman
shall .l|\|mnlll ofe OF hre organizers to represent the vouncit ulld extegt
influence, \_\

1il. SkcTiox 1. The oflicerg of o State hﬁm'h shall In- charged widi the o
tenston and erganization of the Nationd Comeil of Primary Eduention within -
the Ntate,

Sge, 20 Each State lmuuh <hall e e nun;.ml o undertake muw specitie
study of the wlucational prohlems of the State us related to the prablems under
consideration by the Natiamtl Council and <hail report on sstme to the Nutional
Couneil.

IV. Before January 15 of eneh year, the Riate chuirman <sinll report to the
natlonal cluinman the progress of the orzanizition withiln the Ktate, gietuding
the number of loeal groups, with thelr menbership, and way special necon-
plishments worthy of note, .

V. SEciox 1, Each ol graup shall conteibitte anuwmtly te the support of
the State oflice n i equal to 10 ceuts per toeiber,

Kke, 20 Enelt 8tate office may retain for State use 10 per cenl of all antional
dtes collected-through the Stateoflice und forwarded to the natfonal offiee, *

Sec. 8. Ntate branches xhall secure Primary’ (nunul literature through the

- mitionat oflicv at cost. ~~ ‘

.. BY-LAWS GOVERNING.LOCAL BRANCHES.

1. SEcrion 1. Local groups miay he organized in harmony with the general
purposes of the Nationai Counett with such vflicern an loenl conditions lemsud,

Rees 20 1t shall e the purpose of ¢eneh _liwenl group to foster the development
of professtonal interext among Its metibers through the study of the Jocnd
signifiennee,of the problenis sstsdled by #he Natlonal (‘uuncll and to t-\t«nd
the netive member ship of the couneil,

Sre. 3. The oficers of a locui group shall iaclude one memher whose-duty it
stinll be-to keep the public nequainted through the press and otherwise with the
work of the group and with general progress in the field of primary edurntion,

5 1. The officers nf a tocal group shall be uctl\e mefubers or the National |,
~ Council. .

$ e 3 . .
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I11. When a local group is formed the local chairman shall send to the State
chuirman, or if there be no State orgunization to the nutionul chalrman, the
names of the members of the group, und shall report annually, not luter than
Lieceaber 15th, the progress of the group, mcluding membership and any
acemuplishments worthy of note. . .

IV. In States bhaving o State orgmization each local group shall contributer
to the support of the State office a sum equal to 10 cents per member.

V. Secrioy 1. Nationul dues shalt he paid by active members individually.

SEC. 2. Active members not anflilated with a State or ‘local branch may pay
dues directly to the national organization.

VI. Euch local group shall arrange for-its loeal expeuse by vote of the group.

VII. Afliliated bodies: Groups of teachers nlred sanlzed under. another
ngime but for purpeses identical with the purposes the Natfonal Councit of
I'rivary Edueation may become atllintext with this body upon payument of

Cannually.  In return the officers of the aflilated body shall have the stunding.

of ‘contributing wembers und receive ail reports and bulletins of the colincil.

PROCEEDINGS OF THE FIFTH ANNUAL MEETING, 81
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REPORT OF THE SIXTH ANNUAL MEF’I‘I\(‘ AT DE§ MOINES,
. HOWA, MARCH 3, 1921, &

\

AN ST Y

PROGRAM.

.
s Rating Sehook Programs. Mary Brady. Training Supervisor, St. Louis, Mo, T
The Truining of Primary Teachers in the Use of Free Activities. Murion

Hanckel, Supervisor of Kindergarten ul Primury.Grades, Richmond, Va,
The Pritnary School ax the Kindergarctner Sees [t Mary Davis, Kindergarten
. Supervisor, Duluth, Minn. )

C
Discussiim, [

INTRODUCTION.

By the Chairman, Frea Vierorts Douna, Assistant Feofossor of Manual Arts,
University of Missonrij,

.

For two years we have discussed the question, “ What is an ac-
Le])(.lb](‘ day’s work 2™ and to-day we have come to the second stage
in the disciission.

Another committee. with Xiss Mary Brady, of St. Louis, as its
chairinan, has hween going over the reports on this guestion. It has
selected some of the ()])\(‘l vations as t\pual and ha< submitted them
to a number of people. a~ l\m«r them to grade them in order of their

profexen(e

By Maky Brivy.

-

- . RATING SCHOOL PROGRAMS.

Tl:ulll!llf.’ Supervisor,

St Lonis, Mo,

However, this

Our report is not so full as we hoped 'igould be.
is only a beginning.  We hope to go on with this investigation, and
this is just a suggestidn as to liow it may be continned and how the
data should be prepared during the coming year. '

It is to be regretted that a lnrgor number of ballots were not re-
turncd The 23 that came in showed very conclusively, however,
that the trend of thought to-day s toward a more flexiblo program

. and "reutmnrlmm\ for the exercise of freedom, choice of work,
.. initiative. and self-activity on the part of chll(lxou in primary
classes.

The six programs scletted hy the eommittee do. not-represent six
different types of program. While distinctly different types would
have been desiruble, they ‘were not found among those received by

kL the Primary Council. In the programs that replcsmt modetn pro-’
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—gressive procedure many of the strong features overlup; while be-
tween these and the formal, conservative types in which most of the
work'is teacher-dictated, there are very ivide gaps.

Program F scores the lowest. It ‘outlines the work in a city
publie school with 43 first- arade children present. The entire class
was handled as one group. There wus no “between-recitation”
period.  There was not a moment in the day when the children
might initiate anything or direct themselves in any way. A 40-
minute period was given to abstract arithmetic. This period .was
broken once by an exercise in arm movements that lasted®less than
I minute. /An hour and 5 minutes was given to formal phonic ex-
ercises anga rapid drill on words and phrases printed on cards.
This period was broken twice by exercises that lasted 2 minntes and
were dictated by the teacher. A 30-minute period was-given to read-
ing.  Kach pupil was told just how many lines he was to read, with-
out a question or comment on the thonghit of the lesson by either
teacher or children. Dr. Iosie said yesterday that about 15 per
cent of our teachers were faced in the right direction and were
working with force and enthusiasm. T trust the other 85 per cent
are not working along the lines indicated in program K.

The work of a public school with 34 first-grade children present
has been outlined.  They were handled in two groups. During the
entire morning the * between-recitation ™ work conxisted of two exer-
cises dictated by the teacher. The first was the reproduction of three
sentences from the board. for which the children nsed word cards.
The same work was assigned to each group in turn. In the second .
excrcise the children used plasticine and pegs.  With the plasticine
they made figures and placed the right number of pegs after each
figure.. All work was corrected hy-the teachef. "In the afterncon
each group was allowed to choose its work during one period,
while the other, gronp read. During this period some wrote figures -
on the board, some wrote word$ afid names; others. did -free-hand
cutting or am pictures from a magazine, while a few, made valen-
tines with material they had brought from home. The teacher
checked up on the work at the end of the period. Fvldently mem-
bers of the group were not supposed to be interested jn any way in’
the work done by others. There was no suggestion of fefree period
when the teacher, too, was free to observe the children \dﬂle they
worked, to study their intérests, and when necessary to dxs&lss with
them singly or-in groups the purpose of the work being dohe

The strong feature in four of the programs is the opportumty'
given to_ children for free choice of work. ' The vilue of first attempts
at self-chbsen actxvxty may ndt be great, and there may be no deﬂmte '
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‘*~ conscious purpose in the minds of the children, but if they are
~allowed to show their work at the close of the perlod and tell about_
it, they guulm\ll\ develop a sense of the meumn«r of worthwhile .
:wtnmes

TBAI\IX\G THE PRIMARY TEACHER TO USE}RFE ACTIVITIES.

By Manrwn 8. ll.\.\'(-uu Rupervisor of }\indcr"urtt n oand Primary Grades,
Richmind, Va,

Much is said and written abont making the primary teacher free,
by giving her the same equipment. furniture, and materials as are
provided for kindergartners. Teachers are being gradually trained -
to use such equipment. but we must not forget that the greater num-
ber of primary teachers in our public schools are not so Jrained.
They do not want, and know they e not use. this equipment edn-
eationally : so it is useless to foree it on.them until they are ready .
forit. _ . '

“ Free materials and activities ™ hamper the old-fashioned teacher.
be she young or old. They promote, she thinks, disorde~ and nfisé.
which she dislikes.” Shé wants an immovabile child: immov able fur-
niture, and a book. n pencil, and a piece of paper to \\ml\ with,
because she is an immovable teacher—so immovable that she must
suffer a complete change before she herself will be free. When sho

. is free, her thoughts \\lll not be “ tied to the years that are gone.”
but she will be * alert, imaginative, and in’ sympathy with the needs
and opportunities of torday.”
I have no new remedy for this very old difficulty, but T have faith,
“a conviction of an unseen ideal leading to the obedience of a life.”
wlnch gives me.liope. Just us T can remember changes in schoolroom
furniture from long waooden benches, reaching to the ceiling, where
1Q0 children were taught by one teacher #nd sat for hours without
‘-mmmg. up to the single} adjustable desk aid seat, such as-we use
‘in most of our best schools now, so the day of movable furniture, free
- activities, and movable tonclwrs is coming, nn(I we are hnstomn(r thnt
day through our work for this ideal. ‘ -
Supermtondonts and snpervisors must change, as “well ns the
teacher, and not require so.much formal work in the course of study, -
+The coyrse of gtudy must. fit childreny and not the reverse, which is
too oftenthe’ case to-day, The kindergarten should dictate to the
first grade, the first to the second, the elementury school to ‘the high
. .schiool, and so on up to the universigy. When this is done. there will
.= be better teaching, frcer, huppiger tuuhen and the children will learn
Ze-more than they to n(}\\. The World War tried to tcaeh us this

lcsson, but syme of us are slo“ m leurmn;z 3

L~
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To free the' teachers even more, let us take the children into- our
confidence and find with them needs that they have for thg formal
facts which they must learn and havé the power to acquire. S0

Coordinate the subject matter of the conrse of study so as fo keep
_the so-amlled subjects related. as.they are in life:

Reduce the number of children in a class. particularly if they are
unmature mentally. This reform is much needed, because our com-.

“pulsory-education laws have increased the number oﬁow-grn(le
minds in our schools, and they are often crowded in part-time classes,

If after two terms in the same grade the children scem incapable

_of. domg the work necessary. placc thg»m in * observation classes.”
This is being done ~uu-e\sfull\ in Cincinnati and Richmond. Va.

Use school time for teachers” meetings and home visiting ; and, as
a city’s industries, libraries, and museums have such important rela-
tions to every child’s education. encourage excursions,to give the
children first-hund experiences.  Any school system which does not
include these in its course of study is adding to the handicaps of its
future citizens. ) ' :

When the above and a féew othgr local handieaps are removed, we-
can begin to look for signs on the part of the immovable teacher
that she has changed her attitude. She will want to study the chil-
dren who have come from the grade below, and will have time, in *
thought and fecling, to stop and leum what they have gamul ‘which
she can use in her grade. BN *

The supervisor will then have a chance to help the teacher. through
suggestion and praise, to do individud, original work, to see that’
she needs furtlder training to keep up with the ti s, of to compete
with teachers from good normn] schools, so that some will ask to he
~ trained while they ave in service. The results of this training can
be at once carried into their schoolrooms. and these few can do much
to leaven the lump of teachers, some of whom feel too old to chang
Others are young in years, but their training did not make theli
broad-minded or adaptable.to new coiditions. .

\!uny supervisors will say. * But the remedies you suggest aTe
mainly in the proy ince of ndmmlstmtlon. and 'so they are; but there
never wiis a time in the world’s history when teachers influenced ad-.
ministration as they do to-day. Qur pnrtﬁo so gumidé this public.
opinion which is moving teachers everywhere that they will ask for
and get those things which will carry our schools forward to that

m ll&
[

democratic ideal which the nations of the world are Iookmg to-us to .
give them now. A i
To bring this' idenl ‘will take time; so let us not hurry and.be, un-‘_’
patient of (lela)a if the trend is forward, but rather let us be “ tact--".
ful, gentle, pntlent qtmng, and unswemng”‘for the faxth that ls %

e
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WBAT THE: PRIM,ARY SCHOOL NEEDS FROM THE KINDERGARTEN
: POINT OF VIEW: .

By Manry DanNey l)\\lﬁ \uwr'\iwr of Kindergarten aml Primary Grades,
® = © B Duluth, Minn,

>

The work in our, wheols: aut the time. that this topic was given to
me had made me feél vely optimistic concerning the present good
work done in our pmnun jgrades.

lew is an orgynized gwstem of visiting days, when the tencheus
visit in their gwh limldm'r» as wellf as inother buildings in the
city where VATIus fypes 'of work are .lwm;_v conducted.  Play periods
are organized in most buildings in which the lower primary gronps
use the kindergarten room for ~vlf uutmuwl activities. while the
kindergartea children have language and story work in the pnnml\

- room, There is an exchange lnot“g‘on I\nnlmgntvn and lower pri-

) mary’ rooms of equipment, such .,.ns slides, walking hoards, sed-

saws, as well as the large Hill locks, Q
- The buildings and grounds confmittee of the hoard of edue zmnn
Lad invited four of us. represeating the teachers. principals, and
- shpervisors. to act kp an advisory eapacity on the plans for new
' buildings. As a result of these conferences plans had just come
 from the architect, which included bay windows, a plmloom comn-
man to kindergurten and first erade, and floor aquaria,

I felt that my optimism, created by thow aclivities, might nvvd
tempering; so I placed the guestion. © What does the” primary need
from the kindergarten point of view? ™ to a kindergartner. a pri-
anry teacher, a principal,.n supervisor. and a superintendent.  These

erelthe answers: -

The km(lerg_vnrtnor said, “Allow the primary more self-initiated

\ B tlvitles This is a problem of time. a question of * when.”

¥ W Th prlmarv teacher said, * Provide a separate voom for free nc-

P tl itids. . My boys wogk on big construction problems and say it s
fu to do things 1f ‘they cun 't talk Tlus 15_4 problem of space,

s url‘* erg.” -

T principal said, “Thg primary qchool eeds a tetwher who
nows how to cor}dmt self-initinted activities./” This is an admin-
_tratlve problem denlmg with teachers already in ccr\'lco s well a8
. atraining-school problem, a question ¥ - how/” a 00 o2

.

. IPhe supervisor s sid, ¢ The kmdergurten idea seems to me to center
“‘arqund child- cunducted altivities.  Some kindergartners ‘do not
demonstrate ;it aml some primary tenchers do. My idén then is to’
- incprporate this as a priciple and Iét all to demonstrate -it.
Th mearns to llpllerstaxld what plav is, and how™g provite -for sirmll




r

children. zhy it has been able t'q/ demonstrate the  when,” “ where,”

“ how,” gnd *what ” in the edneation of 1fttle chililren. Then see
what possibilities it las yet _to.-"(lisclo,se, angl what contributions the
primary teachers are tow maki;'hg in the lifie of current educational \
practice, ; ' y
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The kindergartner has always had specjal training, with special
emphasis upon child study and the materigls helpful in the training
of little children. She has always, throuph her work with young
children and her [reedom from school roytine. had an, apportunity

, to vome in close connection with the hom¢. Because®of her special
training, administrators have generally left her free to conduct_her
work with u choice of tiune-schedule and|materinls that hias never

h fallen to the lot of a primary tcucl@r.., n this account ghe could

. lay more emphasis on health and charactef formation through hmbit
development.  Thix ean answer the guegtion of % when,” “lLow.” L
and “ what,” Becanse of thy m()\'ubl\(‘. furniture and the equipment
adapted to little. children, roomy arrangements have heen possible to !
provide for work which ealled for both conceentration and manual
Cactivities. A recognition” of this' provision for different types of -
activities is altering the farniture and room arrangement of otr
primary schools.© The kindergartner has heen the firsg in the ﬁ?ldl
of meusurements of achievements to record the child’s growth in

" things other than subject matter. Throngh ifecord cards. jof dpily
and monthily work a ehange of idea in lower primary report cards

‘i beeomihg prevalent. L : S
"~ When the kindergarten’s contribution is.reeognized to the extent
that it is placed ax the begiming bf the schoo] situntione-it must rec-
ognize an even added responsibility. “The [school subjects of the
enrriculum are nedessary skills” just ds halfits and attitudes hre-a.
part of the wainiig for eitizenship. To befan integral part of the
school system the Kindergarten-cyrriculum/ must demonstrate that -

"It contains in solution the arithmetic, lageuage, reading, history,

. and geography that are crystallized ius subjects in the upper grades.
Such a consciousness of purpose will add reater dignity and.powers
to the kindergarten work. The kindergarten program provides for
the strongest demonstration of correlation. This is the reagon why

it Svould be difficult for a visitor to lay hig finger on any one activity
nnd'l_gbel- it one of tl/le accepted clementar;' school subjects.

e

: . i
/ | i !
A;l MNuatration of the corrciatidy: of [the course of stndy: - i ;
e NI A . 5 B0 Pt = et ——i
! English. " Reading. mj’ I “Industrialart, |- Drawing.

ences of vl'n- Pre-primer  work | Food supply: its | Represent farm life { Ilustrate farm e 4'{
'/cntlon, home,|. in action sen-| Trelation to fall on sand table:) with crayons

00, outdooers. | - tences based on-| .garden, grocery make. a.storof . -
’ B experfences® * ggre, sete. | (counters), model )'dﬂllona:v ;

© oo e T - vegetables, fruit;| ing ofhouse, truck,.

e N L . 4 - usedinstore, . - ete. =
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An illustration of the correlation of the murbc_ ‘gj study—Continued,

Picturo study. | ' A ‘Music. H Physlcafl education.

ity S "

» N -
4. The Sheepfold—Jacgue. Calling | Usa the- home songs, .doll songs, | Dramatizo Stu Playy, page 77
‘# inthe lf‘erd—ullld. The First| Mother Goose mefodies, SONKS Course of S{Zdy. ~|0[|)n§ in-
Step— Millet. Madonns of the of birds, flowers, or any subject dustrial, and season activities.
Chair—Raphael which cnters duily expericnces [ !
. 7 and surroundings of child. .

Primary schools are now accepting the iden of units of work or
projects as a guide for their daily programs. Various demonstra-
tions of correlation are being made. Last year a course of study was
introduced in our city of Duluth. The subjects of the curriculum—
Englislr, drawing and industrial art, physical education and music,
geography and history, and arithmetic—were outlined for every
grade from the kindergarten through the high school. To our new
teachers the problem of reading five volumes of a course of study
and a'ssimiluéng its meaning while teaching was great. For their
help particularly, *we made cross sections of the course of study.

. For example, the correlation of the course of study in the B 1 work
was written in columns headed English, History and Geograplry,
Drawing, Industrial Art, Picture Study, Music, Nature Study. and
Physical Education. Into these columns fell the high lights of the
course of study. Reading down in ench of these columns we conld
see the progress of the particulur subject. Readingfrom left to
right, one phuase or sentence at a time, the possibility of correlation-
of the subjects was vivid. As the teacker read under geography,
“ Food supplies and their relation to the grocery store and farm,”
she could find something in each of the other columns which would
carry on the same thought in another subject. For example, ynder
drawing, « Illustrate farm life with drawing, using crude-symbols ™
under picture study, “ The Sheepfold ”; under English, “ Experiences
of home, school, and outdoors,” activity sentences based on these ex-
periences for_ beginning reading. Um@% music and nature study
were similar suggestions. Culling iry/this-way from the cross sec-
tion 61 the course of study makes wsuggestive weekly program. The

. form of this progrppf ts-at preséntimitnting that of the correlation

. Of the course of study. Acrosy the top of a double page in a blank !

~, book- the teacher places her time schedule with the subjects of ‘the

- curriculum.: She divides the/ rest. of the page into five checks and

.. inserts the experience from the course of study, probably desirable dt

. .. that time, n note of possible correlation between this patticular work

" and the other subjects, and leaves n space for inserting such things '

) * ag Happen for which no plan had been made.: o ./ e

7=. "' Besides the cross section of the course of study, sh%vi g the corre-*

e ,\;lation —°f'-‘h5\sliki‘lct5 &i.ld the weekly l% ,p.lans,',t!_h te?cl'le'rs.aro o

oy

1
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beginning to see thié value of " taking a*subject such ‘as “ Indmn ’
life” and analyzing what possible experiences in the course of study
can be taugh \\lnl’é the children are dev elopmg this topx,c as a umt of
interest. - Y

It is necessary to prove that skill and 'abrllty are achneved through
. following units of child interest. Thinking of this brought out the
question of what reatly determines promotion in the kindergarten
and lower grades. This is a common questiorr. apd many have
tried various ways of solving-it. In the State of Minnesota there ~
is N law requiring children of 5 to attend a kindergarten, nor any
Jezul ruling whereby a 6-year-old child of lower mentality can be
retained in a kindergarten.  Ways and means of educating the pub-
lic and of edui atinv owrselves us to the worthwhileness of the work
which we are donw in the kindergarten have stimulated experiments
with lcpmt cards which ean be termed prastical.

Dust year the ‘kindergartners experimented with o daily record.
sheet’ and a quarterly report card. -After all the criticism had
been considered a final-sheet was printed and is being used this
vear. The childr is rated for-his English. his physical® ‘frecdom,
social life, habits. and industrial avt abilities.  The very appear-

Coanee of this sy etem.ltn priuted -daily record’ sheet and e summary

card has been of motre help to estyblish ire parents’ minds that the

, kindergarten is a place nf definite Imsme»hko pxm edure t.ham uny-

t}nn" heretofore. . \
One of the supervisors’ duties is to lnmu this {iden before the \

public through the parent-teachers’ elubs. ’lhe very intetligibility \

©of these report cards to the purents has made it evn(lent that some-

thing along 4his line would be desirable for lower grades. There
Im% been in use in Duluth a report enrd from the first grade through
the cighth on which each subject of the curriculum is masked nuw
mer unll\ The following are specific instances of ‘the dissatisfuc.
dion which this method creates; In a second grade a child held her
Joard to the teacher and said, “ What does 73 in language meant”
When 73 as a grade and” language as a subject had been explained
‘to her she stmlghtonu] and said, “ Well, if I'd known that I could
.. have talked more than 78.” 1In a first grade a child had been slow
in all the school subjects and had made very little if any progress..
To encournge her one day the teacher emphasized: her helpfulness :
w1th the other tcluldren when, they were putting on their wraps. |
Kfter the other ‘thildren had left the room this chnldasllpped up, to /-
the teucher and ld “ Please put ‘how well 1. helped with the coats/ //
on my report card,”” To i mcorpm ate su egltlmate s l mto 8 re-
port card s our present problem ’ ' 2 o )

A% a guide in that direction, we. nt qpt two questnonnalres, one
to the kmdergartners and one to the B 1 teuchers, askxpg for a-dis-/
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tribution of 100 pomt.s among certain quahtnes of skill and behavnor
by which a child’s promotion could be determined. A summary of
‘the kindergayten report showed that 43.59 per cent of the counts

- were given to English, which included dramatization and ability to
use complete sentences, a knowledge of § Mother Gdose rhymes, 30
lines of other verse, ablhty to tell a story, describe a picture, or tell
of an experience with a minimum use of three sentences, and the
«elimination of three grammatical. errors tabulated bv the .teacher at
- beginning of year.

Habits received nearly 26 per cent of the counts. The habits
listed as being desirable were the power to set a problem, plan and
esecute it, and judge the result; courtesy, using thank you, excust
me, please John; helpful initiative and self-reliance in the group;
honesty and trustworthmess health and posture; obedience; order-
liness; carefulness mhandlmg material.

Industr1a1 arts received 17.8 per_cent of the counts.- This included
the following: Know six standard oolors; ability to draw a house
correctly, showing one end and one sMe at once; ability to paint
within an outline; ability-to cut on a line; ability to weave snmplv, i
ability to- construct from a 16-fold basis; and fumllmnty with_pic-
tures outlined for kindergarten.

Music received 12.63 per cent of the counts. This called for the
nbl]lty to sing three simple songs with tone and word accuracy; an
- gbility to mterpreb 2/4, 3/4, 4/4 rhythm, skip with two_ feet, and
catch a ball twice in succession. .

fme.  Our deductions were made along these lines. Since nearly half the

time in the kindergarten is devotedto developing English, are we

.. getting in the first and.upper grades proper reaction from it? Ifwe
_are devoting that amount of time, are we using it to its full value?

The B-First returns were collected. under two beadmgs—one, the

child’s ability to read; the other, hf\bnts listed similarly to that on

the kmdergarten questionnaire. Reading and habit formation de-.

termine & child’s“promotion, while other subjects do not. A large *
« per cent of the first-grade teachers considered reading the ong es-

sential for promotion. The others gave 69 per cent. for reading and

30 per cent for habits. The mterestmg fact is that practxcally the

same emplmsis is given habit formation in the first grade as is given
- in the kindergarten. In the kindergarten and probably in the B-

_~ First this rating becomes a question of the presence or abince of

™ the habits desirable. In the upper grades a - rating of the degree

. Yo which those habits are used might be taken into conslderat;en in .
* the forming of a new réport card. .

". The results. of this discussion among the teachers centered around -

a-decision to. permit such. teachers as dwlred and who. felt them-

sélves. .capable, to expenment in teachmg the first. and second gmdes
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to determine new standards of attainment. Acgurate records will be
kept antl comparative results will be drawn. It also resulted in com-
mittees representing the kindergartens and first two grades, and the
third and fourth grades meeting to formulate a report card in-
telligible te parents and a measure of a child’s achievement in sub-
jeets and behavior. One other suggestion was made, and that is the
possrlnlrty of trying. the idea of a cycle of teachers from the kinder-

rarten through the first grade. . This would me: lat a kinder-
¢ ‘experience

We have a

of her group of children bfore retnrning to her

fe“ teachers.who will carry on this experiment,{and the result will '
. be an insphration for the other teachers..

Some of the difficnlties abontkintroducing new &leas in a pnbllm
schiool ssystem .ue'the many people to consider—the superintendent ;
the business superintgndent; the supervisor of upper grades, t\'ho
will receive into his (ﬁ(\part‘nwnt the children now being educated or

Jed astray : thé pnnupai who has the orderliness of her building at

heart : the tedcher, who is praverbially regarded as rmld in her teach-
ing : the janitor. who doesn’t like (o sweep too many times nor among
iregular furniture: and the parent, who wants the three R’s taught
withoiit any frills. T

The kindergarten work centers around the children. The tempta-

tion in the primary school is to center its work around subject mat-

ter. But. both lundclgartnel amd primary teacher must know the
interests and probable abilities of little children. They must become
familmr with thé subject matter and.materials that will meet and
further such interests and abilities. " They must have an opportunity
to discuss their difficulties where they will receive help. The adminis-.
trators of the school system must have faith in the principle of self-
activity as an educitional factor. They must also have the same

’:!'fmt.lg and conﬁdence in the primary teacher. as they have in ‘the kin-
’_.dern!artner A situation of this sort is educatienal for child, teacher,
,’mhmmstrntqr and community alike. The=product will prove that
the principle is ¢orrect. . o

’

DISCUSSION.

Mr Down, of ngh!nnd Park,*Mich. We fecl considomblv indebted’ to this.

:‘_ or;:nnlrntlon, and 1 do not menn to let pass this apportunity of telling sowe-

thing of the work we are undertaking in one of our schools: to bring a closer

l‘gh(lonshlp between the kindergarten and the first grades, ' :
"I, was at the meeting of this orgauization In Chicago a few years ngq whcn

the ‘matter of equipinent was discussed. C o .
We had to have an addition tp -one of the bufldings. We planned a little-

- different feature than ds ordingry in the Primary grade of the school. in nrder

to-bring n cloger relation hetween the klndemrten nnd the first grade. and we

. are worklng atit along thls llne.

- i . . % -,
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The space occupied. by two ordinary classrooms we divided Into three parts,
maoking two small rodms half the gize of the regular classroom and a larger
room between. . We then divided our group of cmldreﬁ' into four parts, a group
occupying cach small room with two groups in the larger room. Thus the
mimber of children in the inlddle roem is twice the number in a small room.
In this large room they carry on free activities. | We bave a single table, two
small benches with small tools, hammgr and hmk saw, drills and brace and
bits. We have equipnent such 4% erector soLs. dolls and sewlng materinl,
stamping outtits, and in one of the rooms we nneq up a good-sized house which
the children coulil zet inside of and use for study places, Also, we have a
smal) sand Dox that the children of the first ;:m(le have an opportunity to use
also. The rooms at the end are just for customury formal work. These rooms
are furnished with movubie desks and chairs, and th¢ big room hak chairs
and g table, - The groups work in the small roomis for an hour and a half and
in the large room until noon. - . ‘
Mr. RaDer, of St. Jouls, T merely want to ralse a quéﬂtl})n. I live in Nt
Louis, wHere we have u large number of teachers who have dud kindergarten
work now tenching in the first und the secoml grade. I would llke to nsk the
gentleman how the equi'pmeu? such a8 he has, and which .1 believe compnres
with the equipment 4n the kindergurten, could be supplied to our first grades in
St. Louis. The plan_that he has dexeribed would bunkrupt the city, in the
oplnion of the board of education.
Mr, Down. The equipment. of course, ¢osts money. There is no question
ahout that. and probably this oqmpment costs a5 much or more than that used
In the kindergarten. '
I managed to get thix equipment pru\'ulod for in the bond issue, and we got
lt through. The equipment ‘doesu’'t wenr out; it will last for wnr< There Isn't
nn\ thing we can put our money into that ig hetter.
- The CHAIRMAN, T think that 1 heard some one sny vesterday that only per-
sons of the hetter class ¢could have education. Surely, we have u right to
demaml something more than that. Adequate edueation fer nll chlidren 18 the
most important problem we have to-day, and I believe that, if the I'rimary
Councll, or the Kindergarten Union, or the Nationul Educaution Association, or
any other organizatlon of teachers has one big job to do. It Is this job of
impressing the public with the needs of the sghool.. Our American peopléd
« .do apprecinte the importance of editcation, only- they have gotten into a rut
,With regard to the cost of the best sort of educatin.  We can always find
money for the things we really want or fimd desperately necessary. The war
surprised us greatly as to our ability te raixe money. The record of our ex-
penditures as a nation for Juxuries during the past year proves we are still
far from -huaukrupt. The people will provide the nioney when/they appreclate
"the real needs of the case. nnd we a8 teachers nrust Juke the publie fnto our
- confidence aud real‘ze that It 1s as much our business to develop public oplnlon

a8 it i8 to tench the chiidren who ¢come before us in our clagses, o L
“When we do that—when we go before them, not as agitators,” but systemati-
cally in the Interest of publle welfure, with the same carefully prepared plans

~ - . that we use In our classes—I am sure there will le other-places to give such .

' accounts as that to which we have just lstened and that soon a day will come -
~when no teacher witl have to say, ¥1 am trying to tench 82 children in the first
;,'- - grade.”” It Is §rime; 02 chjldren can not b mwht In one tirst-grade class,
~ They would be herded: nothing more. .9~ :

Mr, s'ruxwm'rnm. Muy I make this sumtion h order to get the public to
“provide: funds, you will have to agree ‘'on what you want fn the eecond plnce.
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you will have to know \\;hy you want it; and in the third place, you will have
to tell why it is necessary. When they have that, the public are perfectly satis-
tied. They want the education, they like to be educated, they enjoy it, and they
have a good tie at it, but sumebwly who kuows, who knows why be knows,
and who knows how to tell it, must put it up to them,

A Menmsez, I would like to ask Mr. Down the nmxlmum number in the middle
room and the number in the two end rooms.

Mr, Dowx. We are running about 75 pupils anq 3 tenchers in all. Of the 75
pupis heif would be in the large-room or workshop at one time, and about
vne-fourth In each small room. OQf course, they are not always divided exactly
even,  All the children have*been given tests, aui they are scparuted accord- »
ing to their abilities, which gives us gmups uble to do the same work, and
which allow considerable variety in the work.

A Meser. T would like to reply to Mr. Sturkweather. He s asking how tq_
tell the -public whm we huve to say and why.,we belleve in it, and, tbird, how
to sell the pnhlio what we bave to sell, . S

Last May, 16 poople of New Jersey went to 'I‘renton in response to an invita-
tlon by Miss Mary L. Neer, of Camden. and we formed a councll. That has
grown natil we have about 40; we hope for 40 soon. We have on our member-
ship tweo superintendents. supervisors in normmt schools, teachers, and grade
Yeitehers! I think we ought to have nore women.  The New Jersey brineh is
trying to make a program for this coming spring. During the next two months
we llope to hold fof® miecetings— one in worth Jersey, one in east and one in west
Jersey. and at that time we wish to present what we know of the grenter use
of activity for the children, greater freedom of methad’ on the port of the
reacher, and the closer unfon of -the kindergarten mi¥ . the pcinmr\ grades;
These arve our nims,

I think that there ure many places iu whl( h we can edueate our tenchers and
educute the people and show them what we are striving for. That is our hope.
Referving to Mr. Down's ply, the school ix the home for the little child, and
the sehool-teacher is the home mpther. For‘that reagon I would rather fegl it is

. better to have 25 children enc h for three teachery than 75 children‘with three
3]

testehiers, ane teacher p«rhnm directing the games and the other teachers
vlanping other work. I feel most strongly the need for the smaller pmber in
closer relation to the teacher, I dun't know thut any teacher, however im-
viovable, would have to be Immm able if she had 23 pupits. I think the average
tencher hins such love for e work that she would work wut of being hnmovable
tf she.had only 25 children. Tt i= the Impossible work she is compelled to do,
with (he seits faxtened to the floor and the clusses ¢ rowded to the edge of the
room, that keeps her from growing, We have other teachers who have heen in
durkuess who would love to <o ore progressive work, but they .are rathep
timid about going away for study. 1 think they should be encouraged to tnke
advanced work, I think a teacher shonld e encouraged to do what she under-
stands but not forced to use new methods blindly, because a project If“en-
foreed, can be the most formal thing—almost as formal as the old. Oue great
danger at the present tine is the tendency to force this project meéthod too

. goon upon teachers who have not had the experience, and for ﬂﬁ! reason they.

ure not worklug through thg chlld's initlatlve, and i» becomes formal. 1If this
18 done it I8 going to spoil all our work, and preople wilil not appreclate its value,
1 would make a ples for smaller numbers for the primary- school, ot more

_than 85, That .should Jbe tlie maximum number, We lave schools where we
. have not more than that. Our day 18 coming, but in order. to make evel‘y jumor.
high scbool n success they have crowded me prlmary mdes. Thls is'a grent
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" ‘mistake, because no structdre can he rtronger than the foundation, which in
’school I8 the kindergarten, of ceurse. . \

Miss HALL. That is just exactly what I have in my niind.

See what I8 happening. Tt is an ever-present thing, the desire to make the
Junlor high .schml succesaful: all the kindergarten nnd younger children ure
crowded in the rooms thut nre left. ‘

I am not willlng to lenve this afternovn with the thought that 85 per cent
are below pur and 15 per cent above par. 1 think the 156 per cent should stand
out as unusual because they have greater initiative and skifl in teaching. That
Is my experierice. Our teachers will detelop when they have an opportunity Lo
tind themselves, in thix new werk. 1 have in mind two schoolrooms. In one
18 a teacher who has been in service many, many years, and I really must say

+ 10 years ago 1 thought she couldu’t clmilg(‘. 1 redlly supposed she was heyond
changing; 1 was in her roow 2 week ago und I have never geen a hetter example
of good work. Nbe sald to we, * Why dida't T know (his long ago™, I didn't
know children until this year, until now.” There ix a Jdifferent relationship.
I believe this néw work is guing to help, it YSbur business to make it help, our
grade work, o U
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