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LETTER OF TRANSMITTAL.
. — TN
. Deraresest or tur INTERIOR,
Be reav or Foreariox,
”‘N.\'_///.u.r//uu, Cctober 12,1007,

S T have the honor to transmit herewith a translation, prepared
at iy reguest by Professor Dresstar, of the University of g£alifornia,
of a rdcent account of dhe auxibiary schools (11l fswhalen) of Ger-
nany . and to recommend it publication as anvissue of the Balletin
of the Burean of Fdneation, . ("

The probleny of proper pravision for exceptional children, and
especially for backward children. in our great city <vstem= of ~chools,
“has Tong been zecognized ws one of great importanee. It has to do

s~ not only with the welfare of tha children_tnmediaiely coneerned, but
with that of all other children in the \.nm'\\«h(ml\: for the neecessity
of devofing extraordpary care and attenfion to a few Pclward
members of the elass not infrequently. prevents the teacher from
wiving dud eare and attention to the larger mumber of normally en-
dowed members, For both veasons. our city school authorities within
the past few vears hnve devoted mneh attention to ungraded classes
and other specinl provision for these exceptionak children.

It is believed that mn account of a parallel movement iy Germany,
where it has had a longer history and has rewched a more advanced
organization, will be of use to those who are furthering this move-
ment in Ameriea, No one will suppose that German experience may

be fitted without modifiention into an Ameriean sitdation. Our pgo;

ple welcome edueational <ugge<ti0m from abroad us they welcome
desirable ummgumt\ They recognize them as capable of naturali-
zation, with \(Jnu'thmg good toeffep that we did not have before.
In the second or third gvnorntmn. if not earlier, these newcomers
become Americpr through and throngh. Having a vigorous native

stock-4p begin with, we ean exercise such hospitality with all freedom )
14 3 ’

~

nudd in it lies the hope of a great enrichinent of our national life.
o The loetnres of Doctog Maennel here presented in free translation,
together with his bibliographies, constitute the best account which

[ have vet seen of this pha%e of Germun education, and as such'T:

believe the publication will be widely useful in this country.
N Very respectfully,.
Eumer Evtswortit Brown,
“ ' Cpmmissioner.
The Sl-:?;unr OF 'THE INTERIOR. .-
.,
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NOTE BY TRANSLATOR.

The tranzlation of * Vou Th I fssehnidwesdu ™ lede presented is Not o
strietly literal one s butsit®is hoped that the essential facts and argu-
ments have suffered no serious distortion nor inadeguate expression,
There are donbtless errorssbut some are alimost nnavoidahle hy reason

of the involved style of the author and the fature of the subjeet-matter,

ander consideration. o
... R . . \ . .
Speetal nention s dine Miss Lda L ITawes, M. A reader in the

department.of education of the University of California, for muach
Iy S

eritieal and willing help in making the transtation. , T have profited
also by the eriticism of my colleagues. Prof. Alexis F. Lange, of the
Department of Education, and Clerenee Paschall, M. A, instructor in
the departinent of German, and by that of Dr. Lonis R. Klemm and
Mr, I, I Upton, 6f the U S, Bureau of Fdueation,
o I. B. Dressiar.,
Brrkerey! Caue, January 25, 107

s The origing] work Is entitled = Vo Hilfssehulwesen : Sevhs Vortriige von Dr.
B. .\ln(w?m'. Druclke und Verlng von B Gl Peubuer in Lelpzig, 1906
1O po Duclotli, Bt forpe the T3d volmue of the series, *Aus Nntur und Geistes-
welt s Sammbing wissenschnfdieh-gemeinverstiindicher  Darstellungen.'”.  The

work s dadicated to W, Refn, Phe DL Litt, Dy peofessor of pedagogy in the
University of Jeua, K

-
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: AUTHOR'S PREFACE

These lectures on auxiliary schools were deliverad from the 4th
to the 10th of Angu~t. 1994, in the Ermdst Abbe Volkshaus at Jena,
a~ one of the vacation conrses given there. Upon invitation of the
publishers. they are heye presented fo the public in an expanded form.

May they serve toonvinee the reader that a due estimation of those
children whem an wnfortunate destiny has treated ina stepmotherly
fashion 1n vavious wavs, is not only needful for the friend of new
methods in the theory and practice of child study and efidation, but
al~o for all those who ought to stand for the welfare of the people.

If the new helpers in counsel and action among school people. phy-
sicians, ministers, jurists. and all friends of the people. are won over
for the good cause. the following work will have served 1es purpose.

‘B. MaENNEL.

Havwk, April, 1905,
\ ' . 1
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THE AUXILIARY SCHOOLS OF GERMAMY.

-
L—HISTORICAL SKETCH.

The beginnings of auxiliary schools. for defective “children -date
from the middle of the past century. These beginnings were not

“called auxiliary schools. but auxiliary or assisting classes.  The first

auxiliary class was established at Halle. in Prussian Saxony. TIn the
minutes of the meeting of the school board, held on the J8th and 29th
of Septernber, 1859, ix found the following proposal of Mr. Haupt,
then principal of one of the schools: ¥ * * *to form a special
class for defectivé children. now numbering 17, with possibly two
hours for instruction ” * * *_ This proposal the city, school ad-
ministration earried into effect. directing a teacher from a folk school
to give instruction for two hours daily to those children who from any

eattse were not making progress in the folk school. Quite a period of

“time passed by, however. before this new plan of instruction obtained

daily in a single room for a cJass made up of children from the schools
tor the poor and from the folk schools, and finally included twenty
hours of work per week.  Still, the credit of founding the first auxil-
imry class is to be conceded to Principal Haupt. who died in 1904,
after long and effective service as privy councillor and school super-
intendent at Merseburg.e
Meanwhile there wax given to the project at Halle. which had been
undertaken ofthand and with only practical ends-in view. a theoretical
and moie general foundation. K. F. Kern delivered in 1863 before
the pedagogical society of Leipzig his lecture on the education and
care of defective children, in which he set forth as generlly desirable
the establishment of special schools for su¢h children of the folk
ools as conld not keep pace with other children. Th. Stétzner
ublished in #8064 the first pamphlet bearing on auxiliary schools,

giving it the title: “ On schools for children of deficient capacity.=

First draft of a plan for the establishment of the sqme.” This little
book of 43 pages contained, in the first and theoretical part, an urgent
uppeal to all school authorities of the larger cities td establish auxil-

iary schools, through which deficient children, who for the most patt
later become burdeoqome to the community, may be developed into

-

s Chemnits tnnﬁed with the estabiishment of ber Ilrst auxlllnry class in 1860. 3
L‘ . R T R
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useful &tlzcns through suitable teachers and properly .nlnpted
instruction Qt()wn(*l established, in cooperation with Kern, in 1863,

on the occaslon of the meeting of the general German teachers” asso-
ciation at Leipzig, a section for pedagogical hyvgiene, and also in
the same year founded a short-lived society for thé adv: ancemept. of
the education of mentally (lehcwnt\clnldrvn with Hanover “as a
mcelmg place. .

It is noteworthy.” however, that these Kern-Stitzner \ll"gmti(m\
and appeals became effective in Dresden before they did in Leipzig.
In the year 1867 the school board of Dresden bmn"ht about the
establishment of anu auxiliary class for 16 mentally dehcnent children.
During the seventies (iery and. Elberfeld established their special
classes, while Brunswick and Im;mg first instituted similar school
organizations in 1881, In the vlmnngz rivalry of other municipul

< governments not to be l)elnndhnn(l i orgahizing separate auxiliary
e I

classes or” entive auxiliary” schools. the capital city of the Pmplrc
took no part.: While entire nmlnmpnl congresses, us, for example,
that of Thuringia, held at Imenan in 1593, ecarnestly recommended
the organization of special anxibary classes for mentally deficient

- children, the school board at Berlin declined to amnintain auxiliary

schools., As appears from two v\po\nmn\ which the Zeitschrift
 fiir Schulgesundheitspflege plll)]h]l(‘d 1900 and 1901, and aceord-
ing to the statements of P. v. Gizycki, of Berlin, in 1903, the estul-
Idhment of auxiliary ~.ch001~ was avpided, and instead auxiliary
classes were organized in 1898 for the wenk ones among the pupils
of the common schools:  Fo these classes thpse children of the com-
mon schools are assigned who enn not on account ofymental or hodily
deficiency take part with success in the regnlar programme of in-
struction. The instruction in the special elasses is designed to =0
advance the children that they may cither become qualified for regn-
Jar school work or acquire whatever preparation thov are eapable
of for the. needs of later life.

VVhy they could not make up their minds to establish independent.
auxiliary schools is made clear by the official report of the Berlin
(‘lty authorities for the year 1898-99, which contains the following:

“A considerable number of cities have sought to attain this philan-
‘thropic object by the establishment of specinl schools {auxilinry
schools). We have net undertaken this for two reasons: In the
first place. the distances to school wonld become too great; but in
the second place, the definitive assignment of children to sych a
school would place upon them the stamp of inferiority for all time,
and ofm,matnrely. We follow the plan.of retaining the child
-as a pupil inhis,own district, of placing him for instruction in small
classes, and of bringing him back irto association with the other
children as soon as possible.  Whilk we now begin special instruction

14 ‘ THE AUXILIARY SCHOOLS OF GERMANY. .




' HISTORICAL SKETCH. 15

with the children of the lowest classex, our plan is, step by step and
uccording to the quality of the pupils, to add to the lowest auxiliary
class a higher one, and so ow, but always with the purpose of re-
placing the special instructjon us soon as possible by the regular.”
No class of this kind contains more than 12 children, and the num-
ber of periods of instruction amounts to 12 per week.” Cemmonly
i there are put into the specinl classes only such children as have
attended the scHool of the district for a period of two yvears withont
progress.  The fixed purpose of the school management of Berlin,
i. e, the return of the children from special instruction back to the
regular schools, has seldom been accomplished.  Thus in the yvear
1903, out of the 91 special classes with 755 hoys and 547 girls, only 33
boys and 29 girls wére returned to the regular schools: in consequence
of thix, practical needs alone necessitated the developiient of the
system of special classes on the plan of the organized auxiliary
schools of other German cities.  Several special classes were concen-
trated with that object in view and organized into gtades. so that
already in the year 1903, according to the statements of 1. v. Gizycki,
all the 91 special elasses were dixtributed among 41 schools, and it is
to be hoped that Berlin will proceed further in this organization,
thus abandoning a position which hitherto no other city has thought
worthy of imitation. . _
It is of note also that the royal Prossian educativnal department has
not considered the above-deseribed Berlin educational organization as
worthy of recommendation. This central authority has. on the con-
trary, put the stamp of its approval on that which has been built up
at Halle and in many other German cities.  Indeed, with particular
<vmpathy for and regardful appreciation of what had been done, it
formulated regulations giving shape to the system of auxiliary schools
in Prussia, after it had realized how valuable and essential a develop-
ment of these new schools is to the state. ™ Das Zentralblatt fir die
gesamte Unterrichtsverwaltung in Preassen™ furnishes gratifying
information concerning this movement. In the first place, a circular
of the minister, under date of the 27th of October, 1892, criticised the
arrangement in vogue, especially in cities with great systems of folk
. schools, Bf so-called » finishing classes ™ for those children whq. from
any cause, were not able to reach the standard of the folk 4chools.

Next, on the 14th of November. 1892, an investigation was made of

such #lasses of this kind as had already been established in the different
provinces for children of school age not normally endowed. The
publication of the results of this investigation was actompanied on

June 16, 1894, by an ordinance establishing briefly nearly all those
points needed in the further development of auxiliary schools. The
minister already discriminates in this between those children neg-
lected at home and those deficient in natural endowment. Only such

™~ .o
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16 THE AUXILIARY S8CHOOLS OF GERMANY.

of the latter as, “ during one or two years of attendance on the folk
school, have shown that, while they are capable of instruction, they
are not sufficiently endowed to work in cooperation with norinal
children, are particularly indicated ns needing special educational
provision. The cooperation of the physician in the assignment of
children who should be so provided for 1. of special importance.
inasmuch as physical deformities and former illnesses go hand in
hand with backward mental development. Besides. the records
o Of the developiment of individual children, such as have been re-
' peatedly made with discriminating carefylness, are of great value.”
Moreover, it was further suggested that in many of the larger cities
means are now supplied to the end that not more than 25 pupils need
be put into one class, and by m#ans of proper salaries, in addition to
the regular budget. excellent teachers of both sexes from the folk
schools can be secured for the work in the auxiliary classes.  The lat-
ter designation, viz, nuxiliary classes (Ililfsklassen). for subnormally
endowed children. ** secms to be regarded as the most suitable, in view
of the feelings of the parents concerned, and to he the one most often
used.”  Finally, the minister recommends that instruction be given
these classes for half an hour, that the standard of attainment be set
considerably lower for all such classes than for, the corresponding
classes in the folk school, indeed, that the preseribed work for the =
highest auxiliary class should not be more difficult than that for the
middle class of the regular folk school, and that speeial consideration g
be given to such subjects as will develop bodily dexterity and prac-
tical skill. \
The decree of ghe I’russian minister of April 6, 1901, supplies again
a detailed account of the then-existing school provision for submor-
mally endowed children of school age. Tt was a canse of satisfaction
to him to know that at that time, in 42 cities of the monarchy, there
were 91 such schools, enrolling 4,728 children in 233 classes. In
respect to the question concerning the suxiliary school physician, the
following declaration is made: * The cooperation of the physician is

§ indispensable in these classes. I can only express a lively wish, that
i by the time the next report is made, H6 auxiliary school will be found
} unprovided with the regular aid of a physician.” In regard to trans-

ferring individual children from the auxiliary school into the folk
school, the minister in the same report says: * Th certain places older
children are put back into lower classes of the folk school. This ought.
to be avoided. For the difference in age between children so trans-
ferred and their youngér classmates produces the very difficulties
which the auxiliary classes ave designed to prevent, and they would
soon go out into life from the lower classes with anxc\education inade-
quate to earning a livelihood.”
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Thus far the activity of the Prussian ministry of education touching
the development of instruction in auxiliary schools has gone. It has
on the one hand approved of what already exists, and on the other has
stimulated the.creation of that class of schools,s The teacher of a
Prussian auxiliary school can congratulate himself on the point of
view taken by the state authorities.  Whenever a superior authority
has faith in the insight and generpsity of the larger communities, and -
i1 the zeal and devotjon of all those who labor for the cause of aux-
iliary schools, then ghis tause will make Detter progress than when
individual imtintiyf is smothered by legislative prescription. So far
as Lknow. the Prussian central authority has issued no coercive and
narrowing regulations whatsoever. At present certainly its concern
1 merely to collect information regarding the mensures that have been
taken and recommend lh(-m for general adoption if found worthy of
approval.

The other Gernmo states <oon (oplml the praiseworthy example set
by Prussia: many of them, ax the kingdom of Saxony and others,
entered \nnnlfm('nml\ upon this work, the majority followed. Tl
summary appe aring in the minates of “the fourth session of the
na gl associntion, and the proceedings relating to the foundation
of auxilioryschools in Germany. publishe.k in the » Hilfsschule,”

give the |)url|(‘u]‘u~ concerning the pr¥vision nm(];‘l;y German

municipalities for pupils of weak endowment.  This ppdvision has
reached such a point, m((\ndmg to a report in the”<chool journal
(Sehulblatt) of Saxony of January 11, 1905, that there are at this
time in Germany 180 cities giving instruction in auxiliary schools
to 492 classes enrolling 5,868 boys and 4,753 girls.  Including Berlin,
we may say that there are in Germany 583 classes, enrolling 6,623
defective boys and 5,300 defective gjrls.

The formation of the prmCIpah, teachers, and promoters of auxil-
inry schoals into associations is to be welcomed as a grahfvmg out-
come of the lively interest taken in this class of schools in Germany.
Not only did some of the pioneers in this field in 1898 form them-
selves into a national dssociation of auxiliary schools’ with Doctor
Webrhan, city superintendent of Hanover, as president. but the
auxiliary school teachers of individual provinces, smaller civil diyi--
stons, and neighboring cities also organized themselves into associa-
tions. In these assocmtions the work of the auxiliary school finds &
steady encouragement, and evervone who serves the cause finds therein
incitement to futher service.

.

FOoo s Sre—o . )

8 Whlle this was [u press a further report (Jan. 2. 1903) appenral, which
recounts with approbaﬂon the attninment {lurlug the meunswhile of what was
hoped for In the enrlier official documents.
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Disl'u!esioh_s on various subjects in this field are printed in the gen-
eral pedagogical pres~ and in publications speciatly devoted to aux-
ihary school aflairs] "Fo the latter are to be added the oft-mentioned:
proceedings of the sessions of the national association, the * Zeit-
schrift fiir die Behundnng Schwachsinmiger und Epileptischer,” the
= Kinderfehler ™ (the organ of the movement in Germany for anx-
“iliary schools), the = Zeitsehrift fiir pitd: l"();_{l.\(]l(‘ Psvehologie nnd
Pathologie,” the collections of dissertations from the Reld of peda-
gogical psychology” aud  physiology, contributions to pedagogical
pathology. the “ Hilfsschule.™ and the newly founded = Eos.™ a
quarterly jourmal for the knowledge and treatment gof  abnornial

h.  Besides these, there,is an, extensive independentiterature on
the subject, so extengive. indeed. as ‘o require a rvhnl»lv bibliograph-
ical | guide. =

Bu_t the movement for auxiliary schools hasx won a foothold in other

~ countries. According to the * Zeitschrift fiir Schulgesundheitspflege.”
the special schooling of meagerly vndqu children was first con-
sidered in"Austria in 1895, At that tinie, in pursuance of a re guhltmn
of g Vienna district school board, thesg children were \()u"ht out m
the\folk sehools and ™ l)urgbv " schools, and not only instructed in
auxthary classes, but a special department of instruction was organ-
ized for defective children of school age.  In the year 1902 the orgun-
ization of the association for the eare of meagerly endowed children
was planned ; this union is striving to bring about a closer «gnnection
between the existing schools of this kind, as well s the! further
éstablishment of such institutions in the city, country, and community,
and, moreover, devotes itself to the care of those dismissed from
school gud those in need of legal protection.  But. on the whole, the
Austrian school provision for deficient children is vet on.a very low
plane. “Austria has only half as many classes for deficientschildren
as the city of Hamburg.- The great majority of her sbnormal chil-
dren are without any instruction at all or remain as a burden upon
the general folk schools.” .
According to un account in the quarte/rlv ]ournul " h()s *in 1905,

pendent auxillary school, with se\ornl spccml clusses, at Budupost
has been reported. Biit it is to be hoped that the Commission for
School Hygiene will actively engage in organizing them and that the
admirable views urged by its chairman, Dr. A. v. Néray, of Szabd,
concerning ‘the special scientific training of teachers for them will
produce their desired effect, so that a sufficient number of auxiliary
schools for the subnormstly endow ed may be established in Hungary.

In Switzerland auxiliary classes have existed since 1888. Basel
7lmd Bern each claim the credit for first establishing special instruc-

12
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tien for subnormally endowed children in the Cantons. But they did
not long continue alone in this work. .\ great number of other cities
~oon follosved their example, <o that by 1903 there were ns many as
3 anxiliary elasses i Switzerland, envolling 1096 children. In
these elasses 55 teachers (12 men. £ women) wore giving instruction,
I order that they might secure as much uniformity as possible in
the development of auxiliary schools. the Swis- Public Welfare So-
acty (Sehweyzerische: Geineinniitzige Gesellsehafty determined in
RIS to v.\‘t:llj?esh a course of ifstruetion for teachers of special elusses.
This plan was realized, #nd the comrse wa- given in the dirst quarter
of the school year 15991900 at Zorich with marvked SHCCess,

Iy I6lE there ave at the present time no regular anxiliary classes,
I everal of the barger eitiet of the Kingdon. however, the backward
pipils of the elementary ~chools are grouped together under the

Snstruction of o wonan teacher. The national assoctation for the

care of weak-minded children, which was organized in 1808, had in
n?iml. among other things, to urge that instruction in auxilinry classes
be given in connection ith the vegnlar elementary schools,  All
pupils who were not too far below the normal in mental ability were
to have in these classes instruetion within their power of comprehen-
sion. - Necording to K. Richter's account, there was founded at Rome
i the year 1900 a kind of teichers® seminary, where tenchers of both
sexes might begmade familiar with the treatment of defectives and
with the means to serve and care for them. Independent of the
above-mentioned national association. an wsylum school for poor chil-

dren of weak minds was started at Rome in 1899 by Dr. Sante de

Sanetis, a university professor.  Thix school offers a day home to
about 40 pupils.  The preceptress, who is an elementary  school-
tencher. works under the direction of the fouuder. a prominent. psy-
chiatrist. A teacher for training the children to speak normally, one
for physical training, nid one for music cooperate with hér in this
work.  However, from the report of this institution made on April
16, 1903, and also from u letter written by the amiable and enthusiastic
director concerning the idanagement. it i learned that no programme
of studies is regularly carried ont.  Since the so-called medico-peda-
gogical mathod prevails in this asylum school, more weight is given
to medical and general educational considerations in conducting it
than to formal school instrudgion. Tt is not in place here to pass
judgment on the scope of the work of Prof. Sante de Sanctis, also

described by K. Richter, or upon its practicability and results. It -

may-be said in passing that as compulsory school attendance obtains
conly up to the tenth year of age, it is plain that it will require much
_ersistent labor before even the general aims of the national associa-
tion, the aims -had in view by the philanthropic_and intellectually
superior circles in Italy, can be even approximatel¥ attained.
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~of the essay ** Pour les enfunts anormanx ™ in the * Manuel général de

' -admitgd only after a meglical examination. Instruction, which is

—

In France they are not yet fully convinced of the great value of 4
general treatment for weakly endowed children. To be sure, accord-
ing to Dr. J. Morin in lhc, Parisian journal, Foi et Vie. of Novembeg
16, 1904, Séguin, J. Bost, and Bourneville have nade mvestigations.
respectnel_\. upon the mental, moral, and sgginl capabilities o Yefec-
tiyess but aside from the reports on the medico-pedagogical methind
which is employed at Bicétre, near Paris, I know nothing of schools
for weak-minded children in Franee.  The complaint of the author

20 - THE AUXILIARY SCHOOLS OF GERMANY.

Finstruction primaire ™ for 1904 is therefore warranted whea he says:
“The most autoeratieally ruled States of Europe have made instrne-
tion democratic, and have opened schools for all their ~ubjects, in
which nervous, deaf and dumb, or idiotic, ax well as healthy children. .
can be instrdeted. With us the opposite = the cazer while onr
scholnrs were the first to ])Ull'l( ont the means to alleviate the natural’
defects of mankind, the teaching of abnormals s hecome so exclu-
sive that~the fumilies concerned are often compelled to permit their
children to grow,up as chance wills.  Oh, vou poor creatures, pre-
destined to remain unarmed intthe strugele for existence,”™

Russia, Germany's castern neighbor, also knows nothing of auxil-
iry classes,  In St Petersburg theve has been, =0 far as can e
learned, sitice 1883 & medico-cduentional institution managed by
Doctor Maljarewski.” Here gre received idiots and feebly endowed
children from wealthy circles.  Another institution at St. Petersbure,
maintained by the religions * Order of the. Mother of God ™ and aided
by the empress dowager, receives, it is said, epilgptio: and idiotic
children from homes of poverty, and has been f’l\l’

1903 school instructibn also.

Richer and more positive, comparatively speaking. are the reports
from Sweden. According to the Swedish Teachers' Journal of
December. 1904 (Die schwedische Lehrerzeitung), Stockholm will
®atablisR this year auxiliary classes in thgafolk schools. The folk
school teachers of the Swedish capital have, since 1900 and 1901,
directed the attention of the school authorities to those * abnovmal
children who are hindered in'their development,” and pointed out the
necessary methods of instrudipn for such children. At the same time
it was shown by Dr. G. Helistriim tlfat of the 25,089 pupils of the folk
schools in St(x'kholm, 87, or 0.3) per cent, were foolish, and 473, or
1.88 per cent, were backward. The superior authorities of the munici-
pal folk schooh have determined, in coopemtmn with the folk school
teachers, to establish during the next year a number of auxiliary
, classes for backward children, in each of which tle number of children
" shall not exceed 12. The children must -have attended school £rom two
to six terms (“Termine”) without making progress, and can be

-

o to them sinee

;_‘_,J
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not to exceed four hours dailv. i= to be imp:lrl'c-d by women teachers
who volunteer to do this work.

Aecording to private information. auxiliary «chools have been
established after the fashion of ‘German models at Christianin, Ber-
gen,and Trondhjem, in Norway.  Copenhagen in Denmark has had
an anxiliary school since 1900, We learn from the account of
journey made by Schenk in Holland and Belgium in 1900, and
published in the * Kinderfehler.™ of the anxiliary school svstem
in these countries. o explains to the reader how actively. especially
on the part of physicians, they are smceting the edueational needs of
their abnorniat children.

Nimilar things can be said of England.  Tlere the auxiliary school
svstem has been developed almost exactly aceord
model. A go-called ™ permissive aet " of the vem

ng to the German
puts the matter
i the h.md\nﬂ()mmumlu\\ who at their pl(\ mnre do or do not adopt
the statutory regulations for auxiliary schoal instruction.  The ddop-

tion of the provisions of the law makes it binding upon a ity ¥ to
place the aaxilinry schools founded by it under the stpervision of
State anthorities, but it therehy nl)tun\ a share in State aid, pajd
acegrding to the report of the inspector,”™  One of the most important
provisions of the law is the rule for compulzory school Attendanee np
to the sixteenth vear of ages The English auxiliary schools have
from one to three classes; women teachers give instruction in-them

The first =chool for the instruetion of subnormally endowed children
wis opened in London in the venr 1892, Their number so inereased
that in 1903 there were 60 schools with 3063 pupils.  Nevertheless
this number ix not considered at all adequate: for within a <hort time.
almost s many more schools will be established. so that more than
2000 ehitdren will be enrolled. But London, with perhaps 9,000 or

110,000 defeetive children to eare for, is not alone in taking advantage

of the permissive agt:a great number of eities are followi g the lead
set by the capital u(_\' in the care of mental defeetives, and in the year
103 at Manchester an auxilinry school associgtion was formed after
the German type, to whose work belongs also the care of physically
defective ehikdren, _ :

A plyg for auxiliary &chools in the United States was formulated
about the sme time that one was in England.  Up to the year 18494,
meutally backwurd children in the regular public school classes were

- treated just as children spoiled by negleet. Both elasses were sent

to so-ealled diseiplinary schools. But when the character of minor

aThe legal requiremeoents for schools for defective and eplleptic children in
Eugland provide that “no child may be admitted st loss than 7 years of age, or
retnined after reaching the age of 16 This s permissive rather than compul-

sory education In our sense of the term.—1RANSLATOR.
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mental ‘hlmornm}iti'v was nade known, st least “l(l some degree,
through juvestigations in child study . public and private classes were
ealnl")hhh(\J for backward ehildren in connection with the regolar
public scools. There were it the -United States Tast yeav, according
to private inforimation, 27 State and 28 private schools of this nature.

-,A\uoulmg to the official advance sheets Jof the Report of the Com-

missioner of ‘Bdueation| from Washington, there were, in 1903, 20
State schools with 237 teachers and 12079 pupils~enrolled, and*12
private amstitutions, with 62 teachers and 495 pupils. © The great
maujority of the pupils are put into =chools of three classes, each of
which js limited to 15 pupils.  The teachers are, for the most part.
women; for among the 277 teachers in the State =chools there are
only 61 men. The superintendents of these ~chools ave in the®inain

physicinns and make annnal veports to the Commissioner of Eduea-

tion at Washington. - In these reports, which are published in advance
sheets, the reader may find many valuable observations and nfuch
practical information.

Finally, it should be montioned that news has reached us from
Australin of an auxiliary school movement there.  According to
private information, special elasses have existed in Sydney and Mel-
bourne for several years. |

The foregoing review of the widening movement for anxiliney
schools mukes it clear that the idea has takew irm hold, not as the
*“work of individual Hotspurs -but much more as 2 world-wide .
call to duty of all those cireles to which the cultine of mankind malkes
special und genuine appeal.  Many a different couception with
respect to the tasks and their pérformance exists. Still, there, ix
much unanimity in those conntries we have mentipned. The greater
cities, often the unpltal\-of smallgr or greater States, with their
industrial population, fopm the point of attack and the place fos
the development of anxiliary schools.  Now and then a private sani-
tarium which has the care of the abnormal children of well-to-do
parents becomes the pattern for school arrangements for the poorest
clusses. The tendeney everywhere is to organize the single clnsses
into schools, cither in conmection with the |)ul)ln schools or in com-
plete independence. Often these newest forms of schools are in-
cluded in the highest school admintstration of the land In order to
guarantee a uniform development. The desire for uhifomity pre-
vails over all, but not to such an extent as to erush individual ditfer-
ences, provided they are traditianally or scientifically grounded.

This freedom extends itself to the purposes, to the methods of
organization, to the colaborers, and not least of all, to the measures
employed. Indeed, the views coftcerning the children who are to
attend are willingly granted the widest scope. Hence, the weak-
minded pupils are not always clearly distinguished from the meagerly

’
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endowed. The consequence of this vague distinetion is usually the
prievs alence of idiotic children inthe anxiliary =hools and the repres-
ston of a rational didactic method in favor of a medico- pedagogical
method, In Germany, the native land of institutions for meagerly
endowed pupils. we hold fiemly, and as T believe, rightly <o, to the
didactic principle, amd preserve the character of a school. and ® yet

o withall duesregard to the resalts pf medival imvegtigations,  Kxpe-
vience teaches that the school administrations of different conntrie;
! follow the example set by Germany and acknowledge her laudable
gntdance in the auxiliary schiool movement. ' .
‘ . e ‘.I ’
I —RI,.\\()\\ FOR THE ESTABLISIIMENT OF AUXIL-
‘k [ARY SCHOOLS. >,

- Before the movement lw«mn which has just been mentioned it was

t]w task of the folk school to takescharge of and adyance ull pnplls
. even these” who from the first were ineapable of advancement.” It
was ml\vn s a matter of course, unworthy of special thought, that
that institution of learning which gave to the children the minmmn
amonnt of that knowledge which n child of the lowest classes mitst
have, should also take care of such pupils as could not keep pace at all
with theiv fellows, ]’N]m]» this matter-of-course attitude was, on the
one hand, the expression of a certain helplessness in the_face of many
mexphicable. psvehieal phenomena of childhood. Imt, on the other
hand, it was the nmnifestation of an opinion which even vet is not
entirely suppressed, that the folk school nygt not form too compre-
hensive jedeas of the minimum of elementary education: it must not
advaucd too quickly in the mastering of the subjevts of instruction
and disiegard the average endowment ¥ the pupils: so it will do no
harm if it is $eeked in its upward striving by some proper ballast.
Finally, the schoolman has ulso contributed his shave that no segre-
gation in the folk school should be ninde.  Tmpressed by the omnipo-
tenee of the eatecheti al aft of instruction and by the marvelous
power of discipline in the school, herwould gladly believe thay he
. could always suceessfully influence in their intellectual (l(,\cloplsent

all the pupils intrusted to him. :

IFor these idens sug(rmtvd—ulo ts whielt nowadays may seem exag-
gvmtv(l—\\ ¢ enn find, however. a real bae kground w hen we thigk of
the school conditions of the not very distant past.  We need only to
earry our thoughts back to the public school conditions under which
we lived in the seventies, and even in the eighties, of the last century,

The teacher of the primary class in the folk school has seventy or
more pupils axsngned to him. Thexr parents do nof' consider it neces-

’ -
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sary to give him any helpful information regarding certain peculiari-
ties of their little ones. For the most part they are happy to know

_ the little tormentors are in more or-less capable hands. Now begins

the teacher’s hard work. As far as he can, he tries to be of equal serv-
ice to all the children of his class, both as regards development and
instruction. As the teacher of a lower class is generglly a beginner
in his art, a long time passes before his eyes are opeped to the con-
duct of some of his pupils. In the normal school. to Be sure. he was
told not to treat all children alike ; yet as a normal school student he
carried away the cheerful impression into his practical work that
instruction possessing logical sequence and clearness of thought and
consistent and,inexorable discipline can be simply all-powerful in
the expansion%l unfolding of little—ves, even the smallest—minds,

Soon, however, difficulties arose in his honest effort to satisfy
the demands of the prescribed course of study. Not only were there
children in the class who failed entirely to comprehend or repeat
the work, but gradually he found children from whom he could
not draw a single word. Other pupils, again. could not submit to
his disciptine, and by their restlessness brought the whole class
into disorder. As a true follower of Pestalozzi. the teacher gave
himself up to these pupils, who were so much below the desired
average of the class, and tried to induce them to cooperate in the
class work; but even when his demands on them were but small.
his indulgence and patience were not rewarded in the least. Then
he lost his patience occasionally and became a stern judge of every
misbehavior and failure to do the work.

These judging scenes in the class. which came oftener and oftener,
and were a continual source of excitement and annoyance for the
teacher, afforded also a series of deep sorrows for the pupils in
question. They do not understand why the teacher is so, strict
with them. They only feel that their comrades are not only indif-
ferent to their troubles, but even like to make fun of them.' As a
result their sensitive natures harden and their weakened minds

~are more and more stunted. Indifferently they sit there during

lessons, filled with the eager desire to stay far away from. school.
If up to this time the teacher lost patience only now. and agnin,

- a8 he tried to benefit these pupils who hindered his progress so®
‘greatly, now his whole interest in them disappears onces for)all.

Next he takeg care that the pupils who sit near them are removed
from the spher® of their unwhalesome influence. Then he leaves
them to themselves, and thus makes them entirely passjve listeners.

But now comes the time for. prometions. How happy the teacher.
is to take his capable pupils on to the higher class and leave behind

these who only annoyed him. With the .recdmmendation “irre-

-

claimable dregs ” and “ troublesgfne ballast,” they are handed “over

¢

1
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to his successor, and a new year of troubles begins for pampils and
teacher. Indeed, shall the pupils who possibly even in the second
vear do not reach the class standard continually remain in this one
classt The view that the perpetual sameness of the subjects must at
last deaden even the little intellect left leads to the final decision

that at Jeast the oldest members of the * dregs,” on account of their -
age, should be allowed to ga on to a higher class. It is thought that
& ¢the stimulus of new subjectsymayv arouse new life in those minds * -

which gradually have become indifferent. Unfortu;mte]_v the result
does not come up to the expectation. The scholars marked out in
their class by the difference of age must put up with much redeness
from their fellows, and possibly often hear from the teacher himself
that nothing in the world can be done with them. So it is no wonder
if all Rlf-respect finally dies out: they have no more confidence in
themselves, and are «till niore in the way in the school.

With each succeeding year the teacher wishes more earnestly to get
rid of those pupils who so enfirely mar the favorable impression
which his class might make, but ever and again must he suppress
his dexires for only two possible ways are open to the folk school
to rid it=elf of burdensome and absolutely incapable pupils. In one
case it is the reformiatory school, which opefis its doors, however, only
to incorrigiMe vagabonds: in the other. an institution for idiots
can take in a child which ix a common danger on account of its
entire helplessness or its imbecility. Whoever has tried to bring
either proposal before the authorities knows how hard it is to place
a child in either one of these institutions.

Taking for granted. then, that among the unpromoted pupils. who
in the course of time are pushed into the middle classes, only a very
small number are fit subjects for the wbove-mentioned institutions,

what is to become of the others. who are more numerous and whom -

the folk school dare not and cun not. shut out? Since it has no right
to expel a child on account of lack of natural endowment, the arrival
of confirmation time must be awaited, when his dismissal from school
will be authorized. .
" Now, just imagine eight such lost years—years of unsatisfactory
work and annoyance for the teacher: years of handicapping and mis
-leading for the pupil of average nbility. and. finally, years of stunting
body and soul for the mentally deficient. Should not a change
have taken place early in order to prevent all the annovance, all the
disappointments, and all the bodily as well as spiritual harm. for the
latter egpecially will stand in the way of the neglected pupil as he goes
out into life? :

And is it an honor for the houest work of the folk school v.ﬁhen.

pupils who have been confirmed in church are dismissed from its
lower and middle classes? You wifl answer, “ If noy‘v;days such
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things should happen in the folk school the inspectors of the city
school administratidn have probably not been uble to effect what
proper earlier help would surely have brought about. They should
have proceeded as follows: The manufacturing places. which are here
specially in question, should buld public schoolhouses for a small
number of classes in districts of equal size, in order to prevent free
wandering from school to school among the pupils: the number of :
pupils in the classes should be lowered from 70 to 50 at the highest ;
the, school principals are to be told to dispense with all unnecessary l
material in the curriculum: the educative influence of the personality
of & good teacher is not to be broken up or lost by a yearly change, or )
even by departmental teaching in the different classes.”
Any public school teacher or principal who has watched the rapid

» growth of an industrial town will have to recognize the great

1 . . o g
demands on the unselfishness of the city authorities and the best
insight of the city school directors into that which is for the good of
the school. What inspectors. school adninistrators, and argument
could db at,the time has been done in the city communities. And vet 1
the goal is not reached, namely, that each vear all the pupils should

be advancad equally, relatively speaking. in their education.

, In 8 German educational paper of October 9. 1904 (Die Allge-
meine Deutsche Lehrerzeitung), Mr. Waguer quotes a notice from the
Christian World. of Vienna, Wwhich muy serve here as proof of this:
“Just visit once .the folk schools in the so-called workingniens® dis-
tricts, in Favoriten and Ottakring, and seeshow many children of the

i first or second class of the folk school have almost completed the

| time of their compulgory attendance. Regarding how many children

| is it written in the register: ‘ Promoted to next class only on account
| of his age and size!’ How many children leave school avithout

{ having mastered even the clements of reading and writing! ™

Mr. Wagner gives -another similar statement from a daily news-
paper, which picturesihe vonditions in }/london. It is as follows:

§ Judge (to a 16-year-old boy who & physically extraordinarily ‘well developed) :
*Why dor"t you work?”  BRoy: “I ean’t.” Mother: “He will be 15 this year
and can leave school.” Judge to bay: ** In which c¢lass were you?™ Boy: “1In
the first” (which corresponds to our lowest), Judge: * But that Is the infant
class. 8ay, my boy, how many weeke are there in n year?”  Roy: > 1 don't
know.” Judge: “Did no one cver tell you?'® Hoy: * Noo Judge : “ How
many days nre there fn a week?” Boy: “1 don't know.” Mother: * In cer-
tain lines bk 18 not very talented, but In others Qe Ix just that much ecleverer. )
Yestorday morning he took a shilling cat of bis brothers ket and spent two
‘hours eating and drinking in the public house. tie won't \sork; he only wants
to eat and driok.” ) . . .

- Even if nowadays in Glermany children are no longer sent out into
¢, life from the lowest’class, there are unfortunately still enough who

.
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leave with the very imperfect education of the third schogl grade,
having remained as the drégs of the school for eight vears.

An analysis of the * dregs ™ which never advance properly in the
school would give us perhaps the following groups of pupils:

1. Children who have difficulties of speech. ure weak sighted. hard
of hearing, or epileptic. Some years there will be strikingly few of

» these, others again, more. How thev can hinder the teacher's work

ought to be well enough known. And yet even these pupils huve a

right to harmonious development in the school. For them, therefore,

n modern hygienic ‘or curative pedagegy would make ‘special pro-

vision in the form of courses for correcting their speech, or form

special clusses for those hard of hearing. the weak sighted, and the
epileptic.  This kind of separate treatment can really show great
resiilts, but, unfortunately. in many a comnmunity the establishment
of such special classes is a wish which. for nm{(y reasons can not be
realized. ) ;

- 2. Probably the pupils who Imve constantly lagged behind in the

o lower classes of the folk school have healthy organs of sense and

speech. but they are not in a position to properly work over the

stimuli of the outer world into higher psychical products. Besides

this, many a time this working over process goés on so slowly that a

continuous forcing to strained attention, an endless drill in the folk

school - class, really harm such a child. But would it therefore be
justifiable to take away from him all the influence of proper school
training? , '
Decades passed in the folk school Lefore the view became general,
first, that there can really be children who, as a result of their
-abnormal psychical powers, prove the powerlessness of all didactic
art, and then that their condition should be the cause of the establish-
ment of a school specially adapted to their needs. Next, critical
observers among practicall schoolmen awakened wider interest in
the various types established by such observations, Then the re-
search work of the exact psychologist and the psychiatrist began,
always helped on by the individual observer, and gradually developed

a more general insight into the abnormal development of the child,

. a development which demands special treatment at home and in

; - school. e, o °

' The presentation ‘of the preceding cfurse of development in the

matter of auxiliary schools has been able to show considernble una- |

nimity W this insight.  As far as I know, only one expression of the
other side of the question has been made public. J. H. Witte aseri

the establishment of auxiliary schools to the influence of an almost

.obtrusive activity on the part of cestgin hot-heads’and their ¢lever

scheming. That 3 a- startling statement. However, Witte really

does not wish to Startle. He gives reasons for his assertion. He -
L' i . L notud
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thinks that the auxiliary schools withdraw the mentally deficient,
pupils from the helpful influence of the more gifted, and that the ¢
effort to benefit a class made up only of the deficients can never bo
successful. Rather let the disobedient pupils be put in among the
obedient, one-third weak-minded pupils among two-thirds strong.

This old school recipe is certainly often applied by individualizing
teachers when they are dealing with pupils who are often inattentive,.
frivolous at times, and now and then indolent. If, however, even
with the very best intentions, the pupil can not be attentive at all, if
he is continually forced by bodily deficiencies to remain mentally
indolent, if, further, his moral balance remains unsteady on nccount
of many illnesses. ix it not better to bring about #-separation as soon -
as possible?  The xo-called better environment in the class can never
spur him on to anything better. To see oneself surpassed by those
about one embitters the mind, and this. during and a fter the gloomy
school days. may hasten on all kinds of moral defects. often to the
detriment of human society. ’ '

How different, on the other hand. is the mental attitude of a child
trained in an auxiliary class!  He is enlivened. stimulated, his whole
emotional attitude is changed. Now he soon notices that he makes
a certain progress with other fellow-pupils, that the teacher is con-
cerned with him as with all the others: now he is also withdrawn
from the scorn of his classmates, because the tencher's harsh words
and corporal punishment have been changed into kindly treatment.
Besides, the instruction is now suited to his mental horizou, to his
field of view, so that rays of increasing enlightenment sometimes fall
into the gloomy twilight of his mind.  Of conrse this mental progress
will not be seen at once. Time ix needed for him to accustom himself
to new conditions, for a weakened or abnormal mind needs n longer
time and often. too, more powerful supports than a normal one.
But tinf will, finally. with the aid of the inspiriting consclousness of
being able to do something. make firm the unstable moral balance. so
| that it is a real philanthropic duty to separate the mentally weak
I. - pupils from the mentally strong. And when Witte calls  the coup-
ling together of the weak with the weak® a measure of superior
i strength imposed upon burdensome wenkness, he is overlooking the
iv fact that a child gets along best in that circle whose members are
% nearest to his own mental condition. Thus. pedagogy makes no
h  confession of failure in speaking of separating the dull pnpils from
the more pgifted and placing them in a special class or school.

Witte advances further an objection of a hygienic nature against
the establishment of an auxiliary school. “ The weak-minded, being
gickly and ph¥sically ihcapable of resisting disease, naturally becomo
sources of epidemics.”  But this contention is also unsound. To begin
wiilr; at the suggestion of the State authorities, every auxiliary school

i _ i
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in Prussia is under constant medical supervision ; in the next place, the
teachers are gradually so t&ught by practical e\penence that they are
fimlly able, working hand in hand with the physicians, to avoid the
spread of diseases: moreover, whoever lLias observed health conditions
among auxiliary school pupils for a nuniber of years, can prove that
they are attacked by children’s diseases much less than folk school
pupils.  The reason for this lies in the fact that these pupils have
alrendy had nearly all the infectious diseases before coming to the
auxiliary school. and are now suffering from the results of these.
So these special classes enn not very well be the points of departure
and the sources of epidemic diseases.

Finally, Witte is not afraid to accuse the champions of the auxil-
ury schoolks of naterialistic tendeggies.  According to him, ** they
fall for the most part victims t-)ﬂ(" superficial advocates of scien-

. titie medienl theories which are still unproved. and of the so-called
experimental psychology. according to which it is alleged that the
mental life is entirely dependent upon the physical, the spiritual
existence upon the bodily—a view which is as sad as it is false.”

This is not the place to discuss the well-known * ignoramus,” the
sad avowaP that the investigntor may be able to recognize individ- »
ual expressions and workings of the spiritual life, and occasionally
to prove as well their dependence upon physieal conditions, but that
it will always be impossible for him to irrive at a clear idea of the

- unity of the mental and the physical. The practical schoolman
knows very well this limitation, and of course does not fall into a

3 materinlistic channel when he asserts: “This child shows certain

mental peculiarities as a result of disease, which he either inherited
or contracted after birth, and does not make progress in the folk
school. But he is not responsible for his weak condition. He can
not make any intellectual progress in the ordmar) school because his
organism is more or less abnormal.”  Let it be granted that the
brain processes give no direct clew as to how the spiritual life, as such,
comes to exist, and let a divine endowment be assumed to these proc-
esses: psychiatry and experimental psychology can unfortunately
reveal plainly enough at times that this divine gift in man is so
small, and in addition is so held within bodily Jimits, that a.disre-
gard or even a contempt for the physical may be fatal to this
endowment. This view no_practical schoolman can repudiate. ' Yet
he by no means needs to confess himself a dlsmple of the so- called

“ medical pedagogy,” which takes most delight in proving an inner
economic activity of the brain and regards the whole oconvex cerebral’
surface as a deposit of moving memory pictures.

v It must indeed be reeogmzed says L. Striimpell, that medical

therapeutics has placed in & clear light the dependence of a normal

development of the bodily life upon & nghtly directed psychic life, .

] a2
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and has pointed to the manifold #juries to the body resulting from a
false pedagogical practice.  Biit therupenties has its limits.  Above
+all, it can not be the guardian of the whale realm of pedagogy it
must hold itself aloof from speculations which lack the basis of
experience. And experience regarding the developuent of the badily
and spiritoal life of the child. for example, is comparatively recent,
and demands so much deepening and broadening that purely mate-
rialistic speculations are attended with risk. .
But upon such data. which we may rightly call supeghicial, we do
not base the necessity for the auxilinry ~chool.  Rather it will help
to understand the child with his psyehical deficiencies and good qual-
ities on a basix of observation already nuthenticated. lo] chis pur-
pose the teacher nses the demonstrable results of child |)~nh()lotr\,
and works expecially in the field of ~o-called p\\(hupnthu deficiency
in childhood. This iden. used first by Koeh and later by lrupm
marks the great intervening realm between the sickly and the healthy
mind, “huh is as rich in its phenomena ns it is difficult to recognize.
We shall not characterize them here. It is enough to have noted
their existence, which, with all due (‘Oll\l(](‘l‘lltl()ll of the physical
basis, can not make apparent the dependence of the spiritual being t
upon the physical. As u result, the odinm of materialism can never
be attached to the champions of the apxiliary school, and the basis
for the necessity of its estabh%hment can not be called uncertain or
superﬁcxal
The occasion for the establishment. of auxiliary schools is there-
fore given, in spite of Witte, by the real=—not naginary—existence
of pupils who can not be advanced in the folk-school. These chil-*
dren are perhaps not simply dull, but those who. for various reasons.
do not think, fgel, and will normally, and so are incapable of follow-
ing the regu school work. For them. therefore, the common
school—the ordibqry school—is not the place which can awaken or
. improve their weak or abnormal psychical qualities. On the con-
] trary, the regular school, with its order and activity, will be a place
’ of torture for them, which suppresses still more the little good that
remains in their weakened minds, and this to the detriment of
i - society; members of which they w1|| be later on. For all larger
' districts, in which a number of such children are found, it is there-
fore an absolute necessity to Have a class for their special aid.
But is the folk school the only one having pupils who, for various
41 reasons, can not in any way be advanced! The tenchers in the mid-
' dle schools, the preparatory schools, as well as in the -higher schools
for boys and girls, will certainly be able to think of individual pupils
who might far better have stayed away from these schools. In his
school investigations, Leubuscher found two mentally abnormal
~among 165 pupils at the Meininger Realgymnasium. Certainly this
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one secondary school is not didtinguished from all others in this

regavd. " Laquer says even that the defectives among the well-to-do

classes are, comparatively speaking. not less numerous than those

from .the working classes. At first glance this seeni. exaggerated.

But whoever knows Benda's estimates and bas read \ltenburg's

=plendid exposition-of the art of psychologncal observation, il have
1o agree with Laquer.

Now, the secondary school has an advantage over the folk school,
and in_this case it 1s an enviable one, namely, the privilege of dis-
missing unfit pupils.  Strangely enongh, 1t seldom uses this privi-

D loge,  This i< the case beeause the school directors seldom succeed
in making well-educated people of high standing in society under-
stand that their deticient children sutfer much from the work which
the =chool must demand and from the external organization of school
life.  Thex tortnre the child with private lessons, or give him over
to pedagogical bunglers, before they realize that the work _of the
higher school can not be accomplished and mastered by the untai-
ented, poorly endowed children of rich parents. For such children
special schools or speeial institutions, as. for example. Triiper's
* Frzichungshein,” are more appropriate than the regular school.

ITI.—ADMISSION PROCEDURE.

We have previously shown that, to the detranent of the school,
children are frequently kept behind, some i the first vear, others in
the second or third year, who might better be placed in an auxiliary
class or schoot. We have now these questisns to answer: When is
the proper time to remove these children from the school, and how
can we be at all sure that no pupil is unjustly placed in the anxiliary
school{ .

« In the development of our pupils. which is often spasmodic and
sometimes very one-sided, it may happen that the teacher of the reg-
‘ular school, allowing himself to be guided by the mood of the mo-
ment, may without reflection deny that this or that pupil has any

talent whatever, and declare him a fit candidate for the auxiliary -
school.  Or it can easily happen that by his unfortunaté home condi-
tions, his being overburdened with manual labor ountside of school
hours, and by irregular attendance at school. which is perhaps a re-
sult of frequent change of residence on the part of his parents, a
child may be mentally injured to such an extent that the teacher
becomes impatient and is soon ready to propose that he be placed in a
special class. Finally, it is possible in individual cases that, owing to
repeated instances of punishment, the pupil develops a certain de-
fiance which for the time being prevents all mental progress, and the

t
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teacher develops an aversion-which keeps alive in him he desire {o
bring about the removal of such elements from the school.  Are the
authorities, then. to consider the proposals in all the cases mentioned ¢
But the fate of the pupils must not he dependent onsthe moods or
prejudices of the cluss teacher. Therefore the school principal
should advise every teacher who makes thece proposals to spend more
time in wider observation.  Sometimes. especially with children in
intermediate grades, it is helpful to transfer them to another te
A change of clusses often has the same effect s a change of afr on a
sick: person. Everything must be tried in order to prevent the dis-
missal from the public school, as incapable of learning, of any child
who can to any extent be benelited there. To do this the teacher of
the regulur school wust he more psvehologically trained than form-
erly. that he may be more an edueator than an instructor® A nd n
truth he must have developed not -only a profound understanding of
normal children and o decp interest in their treatment, but he et .
also show at lenst a general wequaintance with the development of
the child <ounl, which so eusily becomes abnormal, Naturally, in .
thinking of the physieal and mental good of the individoal pupil.
the teacher st not lose sight of thegwhole class: but, at least in the
case of the most conspiguons pupils in his class, he has to give valid
reasons for his proposal of separation which ure based upon con-
silerable observation. In other words, the folk-school teacher, ax
well us every other tescher, must be able to detect readily the sigms of
mental deficiency in children.

At present there is much discussion, to be sure. regarding the
‘proper répresentation  of the conception  * weak-mindedness "
(Schwachsinn), and regarding the classifieation of its various phe-
noniena; every investigntor in this field tries to find other words
when he wishes to express the idea of wenk-mindedness. In the
practical conduct of the public school, however, we are not con-
cerned with wcientific definitions and distinctions” but with the
gradual understanding of the deviations'of a child nature from its
normal path of development. And the school, with its svstematio
activity, offers abundant and undoubtedly the best opportanity for
H the determination of the spiritual condition of the child. :

Many a chiyd aflicted from birth mdy develop’ at home pretty
much as other children, except perhaps more slowly, byt at school
it shows very strikingly that it is not able to meet the high demands
‘which, for example, the first two school years make upon every child.
Either it.appears to be indifferent during the Yessons (apathetic), or
apparently k(ionly interested, but without any deep mental participa-

¢ This remmmetuint-lon has recently again been made ny G. Wanke, {n his
Paychlatrie und Piidajogid (Wlesbaden, Bergmann, 1005). :
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tion 1n them (erethistic). . In the~one case the ghild gets tired very
ensily, and his eves grow dull, beeause he can not grasp all the con-
crete details of the materinl of instruetion, and because the reflec-
tion necessary for the comprehension of the subject presented is
wearisonie. By an examination the tescher can very cleatly see the
narrow runge of his knowledge, and also that his ideas are diseon-

g nected and lack all systematic arrangement.  As a result, his memory
seems to be n mere sigve, his judgments are never decided, and his
coneeptions are never fully formed. In the other case, the pupil is .

I apparently very much interested in the' subject presented by the

#tencher, is probably very attentive, but his attention is soon dis-
tracted.  Any object: at all whicl: appeals to his senses can not be
overlooked by him, but must be observed carefully. “Cortinuons at-
tention 1s for him an utter impossibility. Even his téndenéy to
motor activity prevents lim from carrying out any possible resolu-
tion he may have Yoade to be attentive. Such a pupil simply can not
sit still; in spite of all the teacher’s contmands he has to move his | -
head, hands. and feet and would like best of all to run about the
class room,

Another cise may come to the noticé of the observant teacher.
Sometimes a child appears apathetic only becausea defect of speech
has made him silent.  Perhaps durtpg the first wepeks at school he
tried to take part in the lessons, it he was made conscions of his
deficiency by the teacher's criticisms and still more by his school-
mates teasing. and now he can not be persuaded to reveal by speech
what all his brooding means.  When the defects of the child's organs’
of speech are easily seen, his unwillingness to speak in the presence
of others ix readily expliined.  But a divided palate, an abnormally
developed pyula, or an abnormal tongue are not so ensily discovered
as being ty(c enruses of faulty speech.  And when we' think how nu-
merous arg the difficulties of speech which eome under the general

- Iwnds of stammering or stuttering, or when finally we consider how
often speech,’and at the same time thought, are checked by patho-

. logical conditions in the air passages. we open up fields-which show
the teacher how hard it is to discover all the phases of the abnormal

- child mind. - '

|

\

A further ditliculty arises, however, when the talkative child con-
fronts the one who to all appearances i dumb. Talkativeness, like
wstlessness of body, may be constrited as n deviation from the nornial
child degelopment. Sometimes during the lesson the c¢hild who is
aflicted with too great talkativeness answers correctly. The teacher
is then inclined to declare that this pupil, who is apparently so well

| developed 5 faf ns speech is concerned. is mentally capable, But
1 gradually the venselessness of his talk is revealed; for the most dif-
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ferent problems he has often only the one solution. and for one quess
tion, the wording of which is but shightly vavied, he has at least one
hundved answers ready.  These last are quite without meaning il
resemble the so-called r(:ﬂ(g,u('tinns. which must be performed with-
out the cooperation of higher mental uctivity., . .

. As a solution of the difficulties which are constantly arising, it
has been thonght that certatn typical signs can bhe pointed to wherehy
fit candidiites for un auxiliury school. or weak-minded persons in
general, can be detected. So in various writings we find references
to external marks of sbnornml ehild nature which are ensy to recog-
nize. According to theiw representations, nature hi given the ob-
server distinet signs by which to fathom the inner wan.  This view
is confirmed. too. by experience.  Now and then among delicient
childrén we come across some who hji\‘(* very large, almost square
heads, or very small. pointed ones. Now we see skulls which are
nusymmetrical, again we meet the so-called Mongolian type, and the
frog or the bird face.  Since. however, other experiences may teach
the opposite. we have recently given up the theory of the so-called
signs of degeneration.  They ure not to be taken as sure signs of
mental deficiency :-at most they can only serve in the way of con-
firmation, -

It is very clear that in the teacher's observations lick of intelligence
will play a great part.  But it is not the only standard by which 1o
Judge abnormal psychical development in a child. Generally, in
addition to mental deficiencies there is a =ocial and cthical defoect,
and perhaps also u defect on the side of the emotions,  The abnormal
child is not only mentally restricted, he is perverse in mo’ als, hostile
to society, and either rongh and conrse o all too gemle.  He violates
the laws of good munners iy evgry possible way, Hkes to-do those -
things which most children hate, and sometimes gives hin-olf up to
. thosessexual errors which finally influence his health. Not until nrged
' will he take purt in play with children of his own age: he*wonld
rather brood in corners than play of his own free will.  And if he
does stay with his playmates he often gets into a passion : either he
is trritable or a nuisance on necount of over-sensitiveness.  In these
abnormal pupils the teacher may nlsQ discover a tendeney to damage
things, and if cirenmstances are favorable this may turn to the tor-
menting of animals and of human beings. Thev like to seize and
destroy what others cherish. and show malicious joy at the pain of
anipals or the sufferings of theje fellows. Further, the abnovmal
pupjl soinetimes causes his parentsand the whole selbol much anxicty
by wandering off; often without cause, often from fear of punish-
ment, he leaves the neighborhood, roams about in districts unfamiliar
to him, and passes the night in the most unheard-of places. \fter
some time he returns in & most deplorable condition and is usually
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unable to give uny reasoi for his \\'.uulorin;_v\ I all these deeds and

nuproprieties of which this child is guilty are followed by warnings __|

and punishments. the teacher soon sees the uselesstiess of trying to
inflence him. Neither words nor blows have any educative result;
even enticements and rewards fail, ]

But in thus characterizing the ethical and emotions] defects, we
must not negleet to consider the extent of their connection with the
mental (luqus—fnr how many children. especially boys at the = awk-
ward nge " and even givks in the vears of development. deviate from
the nognal in the development of their emotions and their will, and
vel :u\&nu( ~subjects for an auxihary <chool.  For this deviation,
howeveRTthey are not always to blame: fanlts training, unfortunate
horie conditions. and unsuitable surroundings in genernl, often bri ing
tbout the ¢hilds demoralization rather than any puthu]uguul con-
dition. Moral defects in themselves, therefore. msst not be taken
to indieate pathologieal conditions, \v(rl(‘(‘:('d children, as such,
do it then belong in the tnxiliary school, o1 it would soon take the
form of aninstitntion for'the euve and reformation of children. with
continnally changing classe~, while it <hould be, on the contrary, a
school tending to beconie, o to speak. a pedagogicnl sinit; triuny.

In the fnu;_mlnﬂ' we have merely snggested the teacher’s difficulty-
in furnishing convineing evidence vegarding the deficiencies and
peanliarities in the whole heing of 4 pupil whom Lie contemplates
transferring from the folk school to an .m\lh.u\ ~chool.  Many
phenomena and wanifestations seem to the tencher to he infallible "
proofs of almornlity, while other observations enuse him to liesitate. -
And w0, many a |)ll|)l]r Iepomes a pavehological puzzle to him: byt
should he continue to be ~of The teacher must seck the solution
of this puzzle, and that by finding out the particulars of the develop-
went of the pupil in question before he entered the school.  Perhaps
the home may furnish the teacher a sfficient explanation of the
child’s strange conduet. : -

To gnin this end he may take one of two ways, Either the mother
i< asked to come to the school and give an explanation. or the
teacher seeks ont” the pupil in tha parent’s home. The first way is of
conrse the easier, but also the less satisfactory @ for it isn't evervone’s
disposition to enter the house of the poorest of the poor. Even if the
visitor does not hecome u veal martyr to this worthy canse, it requives, .
at any rate great self-command to call, po~ ibly at* honses of ill-
reputes and converse with people who are often coarse and vulgar.
For these rensons i is ver v donbtful whether « woman tea¢her ean
or will decide to take this means.  And yet the teacher must find ont
definitely all abont the pupil if he wishes to have vali” grounds
for his proposal to place the child in an auxiliary school. But if you

i depend upon the iniformation gn’en by the mother in the school, you -
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have by no means any guaranty of it~ truth. - For at fiest we searcely
realize how poverty, w hick often rules nost cruelly in the tamilies of
the candidates for the nuxiliar veschool, causes thetn 1o deceive and Tie,
and also how a certain pride and shame easity lead to false ~tate-
ments.  If therefore visits to the home are imposible. aml  the
mother’s reports do not seem trustworthy, other sonrfes must e
sought.  The sisters of (lmnl\ the overseers of the poor. and the
information bureaus of the ity poor and of the police administ -
tion must be ealled on for aid. The testimony of several trustwor thy
and expericuced persons can to some extent help to complete the
teacher’s own judgments. .

But compliance with this demand must always be upheld. namely :
the teacher must judge for himself. and contirm by visits to the home,
under what conditions the proposed auxiliary school pupll lives, what
diseases he has had to combat, and what bodily injuries have intlu-
enced his‘abnormal development. I many cases the teacher’s visits
to the parent’s home will confirm what he already suspected: in other
cases he will discover entively new sighs, in the fateful stamp which
hay influenced the coursé of the pupild childhood lx'f()u- liis school
days.

Realizing that it is exceptionally hard for a folk school teacher to
follow all the lwh\ leading to mloqlmto research regarding (Igltl
nature, and definitely to answer the question, * What must we d- in
order to avoid unjustly trangferring u pupil.to the anxilinry school £
question sheets, observation blanks. forms of proposal. and admission
blnnks, have been prepared. They are to guide the teacher in his com.
prehensive study of the candidates for the auxiliary school. I'hese
question sheets are very variously arranged : almost every school tises
a different. one. The v‘(p]nnutlon of ffu\ diversity may lie not only
in the individual opinions of the author. but also in the guiding prin-.
ciple. The question is, * Shall the doetor or ghe teacher plan such »
sheet?” The p]n'slcwn. s 1s ensily seen, will naturally consider some .
questions pertinept which the s¢ hod man will not.  As proof of thixl -
some typical shéets are here given, '

\

A—lan'of the questionexhect used at Fravkfort on the 3Main. ‘

Euster. 149 _,

Parents____ . __.____.___.______ VYoeation. TTT___ . _______._____ .
Home relations,_(name of guardian. ¥ noy)_____________ _.____________.. \
Nuwber of, the mother's I IBCArringes. ... .. Namber of children_______.
Bigth: Tegitimate of Mlegitimate_________ . _________________________.
Inberited taint (diseases of the parenta) . _______________ ... ___._.
Mental dlootden—~luns troubles—dIpsomanla—crlm&-—sulclde—syphlllu---_ A




0y
H

- — e
P ADMISSION PROCEDURE. - 37 !

Rrothers aud sisters: Whether wenk-minded, silly, eplleptie, ete__L________.. . P
Previons hiesses: Especially convulsions, parnivsis, Kt Vitus's dance, rickets,
bladder troubie, finting speils, ot . e e M emm_

Prefactive senses: Cros&oeyerd hfnul — nh-uf -— lulm- - (lmh ulties of speech, ete,

Spiriad gqualdities : Fulse an\ st~ ~h\ - lt'\l|0'\\ -—drrits 1h|¢=—nnwn table - - 9
dnll—tearful, ete o

L Opigians of tenchers el u(lmg mduqn Progress, rnun.nmu nt nlo.m ll(h'll‘i of
?rlhl'l'l. rending, writing, ete. . . - -
Was the child in any previeus vear recomnwendoed 1o the auniliary uhml“
mhn-l rerarks o0 0 L0 L L S\ - 5 6 o 8 ooocooo ceoona
' Rector_ .. e 5 @ Nehiaal physicinn o
. ) : Co
B Lt of candidates propoxed for the awailiary selool at P'ranlfort on the
Wain, also the porsonal sheof of the aurilingy selool, N
Nanne in il - - - e o el >
Pate and place of bivth R e eeoo-
Weeliggion ____________ ; . v il
Non oo )
. Daughiter. }nt: tnatme o father ov guardoin [
Resjdenve. __oo oo oo, street. - L Lstary - I
Is house in frout orvear of oty _ . - TR S
Tapilof oo o o sehool, mewmber of R vl <iee -
g 1vevionsly Lo __ ARvear _oino oL . oL
I:.-wvnnilcud{-d to dge nuxiliary school (datey B .
Recommendation vepeated? oo coocloono aa a co oo ooed
b Déite of entrianee to uu.\:lu}r.\ selood o0 L .. ddnoelass oo oL o
acte of disgil-aal from the auxilinry school e e e e e e
Civse oL e e e o . eeeeen
Chosen eevupation ..o o _______ o - . 0o ca coomscocom
-
INFORMATION  HEGARDING  PARENTS, CONDITION  0F THE CUHILE WIHILE (TTENDING THR
0 WEGULAR SCHOOL, AT THE TIMR OF 1IN ENTRANCE To THE AUNTLIARY  SeHOOL, AND
WHILE IN ATTENDANCE AT THIS ScUoal, PStoM THE FIRST To SINTH YEAR
Al
1. Information regarding parents ; t
Birth. legitimate or fHegltimnte - ... ... __ .. . __... e eemoo
. s tather til Vivimg__ I Ao mt dmnh_. e eam o
. Ismother stil} Yivingy__________ .. Meeantdeath o0 o ______.__ -
? Causer of death .o __ . e et .

2. Regnrding brothers and \mpr, .
Are they (eebly endowed? lupils of the auxilinry sehool? I-Jplloptlc?
Wiotle? Blnd? Deaty .o . . .. . .
Number of hrothers nnd hh‘(('lﬂll\ll)l.' = = \;.'w _____________ Conoaman
Number of brothers nnd rinters dead__ __ .
Cause oddeath_ . ________ _______.
Number of miscurringes of the inother
3. Home conditlons: Poverty, poor dwelling, bhroken -family llfe. Incompetency

of tather or mother to gain o livelibood. _ . _____ I U R
4. Inherited tendencles: Luung,troubles. dipsomanla, mental disorders. crime,
intermarringe of relntives, sylcide___ e __.._ e CEEaOa CEEOEEO00G
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H. Diseases which the caundidate hus bad: Meaxies. wcariet fever. diphtheria,
whooping cough.. neningitis, rheunulﬂsm. puralysis, convulsions, 8¢,
Vitus's dance. fainting spells, bladder troubles, rlckets. severe head
wounds. aceldents______ . ____________________. € e

6. Developmient: Leurned to talk at ______ sears of age: learned to walk at

N oeeeo- yedus of age.

7. Diseases from which he still suffers: Headnvchie. cuugh. indjgestion. swell-
ing of the glands. cutaneous eruptions, luxd wetting, convulsfons. . ______

8 Hearing: Iard of hearing. festering ol the eavs._ _____.. .. ____ . _______

8. 8ight: Short-sighted, \wuk sighted, “2rosa-eyedw inthatumation of llw eyes,
color hlindnesx. quiv sting of the ey e~z __________________________________

10. Speech organs aud speech @ Stuttering, stamnreriog, Hsping, malformatlon of

the jaw bone. wregulur teeth. tonsils, thick tongue_____.__ . _ .

Respiration: Qleepﬂ with mouth open. difdiculey in !uonlnng lllluugh Tos-

trlls. shortness of brenth______________ T__ ____________ .. __ . _..._._

12. Physleal deformities: Lameness, curvature. rupture. shape of lead, left
handed. chicken ®veasted S ...

13. Physical couditlons, (see certificate of health.

14. Character and dispogition: Nerious, ]i(‘("\'l'\’ll. listless, sensitive, tearful, shy,
thid, cheerful, passionate, companionabie, cruel” (tortures animalsy, dis-

turbs the classes, restless, untidy, mendncious, thievish, excitabile. slow,
superticial. quarrelsome . o oL oo L . oL, .. oo......

15. Mental conditlon :

Memory: (a3 in geveral oo el

(b) In prticulur directions (number. form, words, eulor,

loenWly oo ..

Power of thinklng, attention. power of spprehension, observation, uie-
cbnnicnl adaptation (poetry, melody. nunitiplication table )y imprex:ion
made by mental effort, retention of idexas, formation of concepts (viagie),
pewer of judgment (speed, accuracy). imagination (excltable)__________

18. Notes aund counsel of the physicinn (see accowpnnying certifieate) ;

To be received in the auxiliary school

11

17. Do the parents wish the child to enter the auxillury school?.____ Yes or No.

. 18 Result’ of tbe examination regnrding his entrance into the auxillary

4

.

DEYELOPMANT OF fHE CHILD IN KNOWLEDGE AND BKILL IN THE REGULAR SCHOOL IN KI'M
UER AND WINTER, IN THO AUXILIABY BCHAUL PROM THE FIRAT TU BIXTH YEAR.

1. Religlon: Idea, Intemt. kuowledgve apd retention of passages from the

Bible, stories, nonga ...................................................

2. Object lessonss Knowledge of things, interest in his observations, fabjes____
8. German:

(a) Reading: Printed and written alphabet, cobnecting of soundsa. sylla-

bles. and words, sentence reading. reading of connected pleces, Ger-

»  man and Roman type. mechanical sklll, intgl Ilgentcreudlng. repro-

duction, typical mistakes In reading, tone pf volce in spenking.

slurring of rounds and eyllables_____ . .. . _. . _______.________

¢b) Bpelling: Traclug of letters: or words, copylng. analysls ot words,

dlictatlon. 10T I] o 417 o YOI

4 Arithwetic: Series Jf numbers, how large numbern §g can use, the primary

operations, mechanicdl skill, ornl and written arithmetic, memory l‘or num-

ben. abllity to apply mle. to probleme _._.... a - -
P ,.32 i o T Y S : .
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5. Writing: Small letters or capltals, regularity of their formatton_.__._______
. Ninglog: Heariug, Benxe of rhythm, memory for- music, fondness for mwusic__
7. Gymnastics : Btrength, power of endurance. soelabllity I playing
N. Ilistory : Interext in persons und events nud memory forthemn__ ... _____
", Geography : Seuse of loculity, fundantental principles, map reading. .. __ . ___
10. Natural bilstory : Behavior when looking nt objects, relation between atruc-

ture and functon - L ... .- .. e e e
11. Prawing: Net-line and free-hand drawing, exercises ln nwn«urinz with the

eye. neatnesa

12, Hand work : -Kind, abillty, interest ___ __ e e em et eae-
15, Conduet ddegithinate reproofs or punishments)__. ________ __
14, Industry and attention : Home work, additlomil ocenpations _

(h) Unexcused oo Boooaa . EEEIE LTS
(e On account of illness__ . . .-

Co—Quextion sheet of the Brussels aorilianu sehool,

Reasons for tbhe examination of the ehild;
1. Toadequate or abnornit) wental development.
20 Continual and notorious bad cenduct,  luattention,
LoThree years Iwhind in school training.
1. Nerious ditliculties of speech.
Diocuments which st stccompany this forun:
1. Report of child’s sehool career.
2. Report regarding causes which Il to the proposal that he be admitted.
This report must contain ag dvmlh'd suswera ax pogsible to the follow-
Mg questions .
(a) Are the parents in good health?
What i< the state of their norals?
Do they drink” ;
(b) Hag the chlld beew illY :
Has he shown no imperfection in the activity of hix nem«ga (ns
sight, hearing. feeling, mmnscle sgised ?
Is he glven to self-abuse?
In what branch of study bas the child mmnde grentest progresa?
18 he attentive? Idle? ruge? bhold? saucy”
18 hix Hi bebavior mntltxzal or periodic?
Doer he stenl? tle? 18 he boisterous? .
K (¢) Po what lntvllectunl or educative trentment hns the chiid been
/ sxubjocted)”

D.—Quextion xheet of the Leipzig achool for mental defectives.s

(A) 1. llow many children are there in the school who nre evidently weak-
winded? s
2. How mauy chiidren attend the rchool the firat year nnd nre vot to be
promoted from thie lowest clugs at Easter? ”
8. How many children attend achoal.tbe second year even, nnd can not be’
promoted at Easter from the lowest cluss? R
How mauny stlll older chlldren are there who are stlfl in the lower
classes? '
8. How many of the children under 2, 3, and 4 are weak-minded?

Lo

e\ l E »
] ; ‘ ——— :L; - AA ‘:.. .
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¢ From W nel-ke (op. cit.), « ™ '

N ]




1 40 - THEGAUXIL ) (i "fl

SCBOOIB OF GERMANXY, . =

(B) In judging weak-minded children, tue’tollowlng eints of view ure the wr‘!n- .
+cipal ones to keep in mind:
1. Can the chlld distinguish right from left and make uxo\ementn In accord-
- ance- wAth this distinction?
Doeg he know the colors?
* -2, What Is the condition of the development of his power of speech? Can
ke articulate all sounds, connect the sounds properly in widrds. speak
distlnctly and connectedly, repeat n short sentence correctly, or doe
he leave out whole words in speuking a sentence, is the order of
words in the sentence confured s Doex he stuminer or stutter .
3. Can he dlstinguish objects and representations of objects, and wlit
ones? Can he sny soitethlng about objects which are close at band.
follow a simple conversation. nnd ulso give informatlon about things *
which are not present?
4. What knowledge has he guined at schoul? Does he kuow the alphabet:
. cunt e rend words, does he know the Jetters of the different alphabets?
Can lie wrlte lettersatnd words correctly from menwry, or can he only
copy these inechiuicaily, or can he notdo even this correctly?  FHow far
can he couitt forwurd? Can he algo count buckward” and  from
what number? How many columng of tigurex can lie add, how many
* subtract? Hax he any idea of multiptication and division? To what
" number can he work out xlmple arltinmetical problems in hir head”
To what number with the help of his tingers”
O. In disposition is be doclle or stubborn and obstinute, gomdt or i1l nuturwl
. quiet or lively, companionable or unsoeluhle?

E.—Admisgion furm of the augiliary school af Ploen.

It Is proposed that __._________. No. - ___ of main reglster, |mp|l of ..__ achool,
be recelved into the suxitlary school, *
N. B.—Given pame to be underitoed.

1
| mepm | BBehagd, | ez b o e et | e
I . enter school * class? be ptlomoted'.‘ gnnrdhn l residence.
- .
g L :
! ,Rgllglon: . :
Of the tnther ____________ f
% Of the mother .. ________. : . ,
I Of thechild ... _______. : 0
- Vacclnation rear - ... __._

N. B.—Uunderline appropriate descriptive worde and add anything tmportant.
' QGeneral -impresslon: Meutally weak, very wenk. itnbeclle.  Dpull, hright. !
Dispoettion: Cheerful, tearful, changeable. »
Character: Obliging, true. hounest, kind, confldential. bold. enger, baahful, spite.
ful, disobedient, untruthful. dishoneat. unrociable. timorous, |dle.
impudent, lncllned to vagrancy.
Interest: Is it easy or d%’t to excite? Doea he sho»\ it strongly., weakly,
or does it var,
Does his interest in‘one object last for too long. too short a time?
What line does he prefer? ___.._. . What does he neglect?
Uninterested, distracted. )
"Apprebension : Quick, transient, uncemln. ulow. vague, definite, *

& - - P
gv'[‘-a—(-g"‘w. A I .\'.- P X I K 5
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Meniory : Normﬁ\ weak, very weak. Intelligent. unintelligent observation.
Quick, slow in recalling ideas. Frequeut confusion,
Npeech: Normal, slow, rapld. Talks much, little, not at all, seusibly, unin- .
telligently., Stammers, stutters. '
bevelopment : Child began to talk wl ____ vears of age: go walk at ____ years,
Movements: Guit .. __: arm and hand movement _____. { too hurrled, dumsy ;
L awkward, dextrous, left-handed.
. SkH1 gained ot school (N, B.—Undertine with binck ink the Jetters he can read
! inn print ; in red thore which be can writer: o '
1. Reading: * )
2. Writing: sovei—lmnr—heh J—v f—ssxxeh—ii 6 fi-b d g—p t k—
X Z—qung—al Hu nu—el eu—y—0 ("4 1—G Q—K Sch R N =
i M—V WP ZU~TJ-K F—§L B—ll E—D—N Y .
3. Arithmetic:
I How fir can be count forward? o __ . __ ..
i From whiat number can he count backward without leaving out a
i single number? ___________ .
i How far can he add 141, eter o o ...
From what number on ean he subteaet 1% o _______
What ldeas of mnuber has he (0 . | .
h What other operations of arithimetic hos be nastered .o ___ é -
Purents’ hone: )
Who looks after the child from day today oo o _____
1lag a chiange in bringing up taken place _ __________ R
What wan its uature? ____________
“What enre i given to the child's bodyr _.______.___
Wit to his edueation? ____________ ’
] : PHOY SICAL,
Nutnber of nhsences ______ Dexcused o ; unexcused ______ : In how many
vears of xchool? (o 1o :
Kept ont of school on tecount of oo .__.... an especlally long time,
Tamely, oo _.___ weeks, .

"o The child cun not follow the fustruction on aceount of @ Frequent headaches. i
nausea, bowel troutle, general tinguor (falls asleep in clags), sleeplessness,
eplleptic fits, dizzinesm Involuntary twitching of the muscles,

Rhortsighted, rcross-eyed, hard of hearing, chronic iInflammation of the eyes,
running ffom the enrs (right. left). chronle nasal entarrh. swollen tonslis. /
. His meager nbility enn be traced back to: Inheritnnee, hard birth, a fall, fright,
fllness. He bas formerly suffered from: Brain direare. rachitin, eclampsia,
eplieptic fits. measles, searlet fever. diphtheria. intlamnnation of the lungs,
whooping cough, persiatent akin eruptions,
, ‘The child I8 the first, last, ____.____ th: a twin.
or ______ brothers and slsters still Iiving ______ showed! themwnelves weakly
endowed ot achool: ____ . ngt yet old enough to leave school ;" are dehindd
‘their classes. Of ._____ who have dled ______ were uotalented: ______
mentally diseased. They dled at the ageof ______ from ....._____._
Of parents and other hlood relatives ______ are not gifted; ______ suffer from
tuberculosls of ______: from syphills ______ ; from wmental derangement
...... ; from alcobQlism ______ ) :
*+  Rummary of the above mentdl defects __ _____ . ______________.____.
Plaven (date) _________________________.
Director . ___________.. Class feacher ___________________ -
{School_stamp.) . i
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~
"% . : F.—Admission blank of the anriliary xchool at Halle.
No. ... fn main reglstee:
It is promm’ that L __. be teceived into the city” - ]
auxillary school. ‘ ’
dead.
Born__.________________ ns___ legitimate chitd of __ ___________ . .
. 3 g {s(lll living.
* lothe care of . ______, residence. N oL .
Baptized —____ ., not baptized______ ., Vaccinated_ _____, not vaceinated o,
» 0 Since it school, oo - venrs in the primary elass, and o yvears in
clasg next to the last. .
l'p.tu the present, _____. years in“the __.___ class of tlwIm‘_m.““'(”"}“}s.-n.ml
]prlnnn',\'
under elass teacher. o o . Lo ____._.._. .

Remarks of the present <chool prineipal _ 00 .. I
Opinion 8f the principal and the physician of the auxilinry school oL __ ..
Decigion of the city school superintendent regarding final admission__ . __

__________ Q= =D 0o0ooo ocoooo caa 0D oDGooa 5 oo oa cocooo

(N B -Questions 1 to 3 follow fng are G he nnsweted after visiting the bome. Ques
tlons 4 and 5 e to Wb answerad ot theee different pertods in the yenr On sampleting
each serjes of observatinns, the answers are to be presentod for :-\am]nn}jnn to the schonl

principala . . .
»

Points of view fram whicrh the Shservations are to e imade
1. What has been learned vegarding the pavents?  (Conditions of life, what  °

enre do they take of the childy_ . __. No. of vigits to the home .~
' . 2. What reports do the parents give vegurd®z the child?  (Hnesges, acecl
dents_ . No. of vidits_ )

3. What physical Mefects ave noticeable, espee
aud o the movements of the musetes?

tHy n the organs of Setse

= — - =

Ohgurvations.

. I]“.‘ ’k To Decem-| To Febru-
. wr hotid&ys. L -

, it A I

g 4. Hasthe mental devalopnient in genaral beenunaatisfactory?.,
y §a§ 8peech fluent ordefective, ............................. |
b) Participation and interast in the leasona . i
Weakness or unsteadiness of attention. ..
Weakness of Memory...................

() Btrlklngly good or had chsncwristk‘a
How does school work affect him? .

8. Condltlon of his school work........
s In what subjects is he backward?..
1 How far hhs he gone in arithmetic,

ng.

B . /

A comparison of these sheets brings to our notice the following .
facts: Since in the first place schoolmen have to answer these
printed questions, they must be principally of a pqvchologlcal and
pedagogical nature. At the same. time the qn weags must be <o
stated that they will cause repeated”observations to de, and
also so that they may be answered in the Dyiefest possible jway.
i - Finally, on looking them over, not only the one\yho has shswered
i them, but any reader, should be enabled to get «at a glance a view of
" the development of the child before his school years.

E’».: ‘The questign sheet used at Halle, which has been worked out by
&,

‘s

the suxiliary school staff and myself, and which has been tested for
TE b paveral yeara, xa put mw the hands of the teachers of the lwest &

POET PR P o

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

. ADMISSION PROCEDURE. 48

classes in the primary qm!li'imermediato school~ at the beginning of
cach school year. Then. too, their observations must begin. If the,
child does not ~eeni normal ‘1o the teacher. data regarding him are
to be entered upon the front page.  Questions 1 to 3, on the inside
page.; are to be answered only after visits to the home, and 4 and 5
at three different periods: the entries are tp be presented tg the

. .. . . o . .
~chool principal for examination at the'close of each series of obser-

vations.  Shortly hefore Easter the admission applications 6f all the

~chools “concerned which have been approved by the school prinei-,

pal~are submitted to the director of the ¢ity schd®l administration,
who in special caxes seel= the opinion of the physician and the prin-
cipal of the anxiliary school. and only then delivers the final decision
reqarding the admission of a child into the anxilin® school.  Such
a method of procedure, thongh it may perhaps saem formal. com-
pels careful and repeated observation of a pupil who appears to hg
abnormal, and generally it prevents his overhasty dismiseal from
the vegalar schoul.

Ordinarily abont 50 applicdtion forms are presented every vear to
the head of the eity school administration for his decision.  OFf these,
after consultatiop with the principal of the auxiliary school, gener-
ally 200 0r 30 are sent back with the decision * to remain in the folk
~chool™ or to be proposed agnin next vear.” Forms with such
remarks are fatnrally not weleomed by the folk school teacher. He
must continge to put up patiently with the pupil who is such a burden
to him, and of whomn the scffool principal. too. perhaps, wanted to
rid him. .

(iranted that 20 to 30 application forms counie back to the ditterent
school principals from the president of the school administration,
with the certificate of transferal to-the auxiliary school, the pupils
so marked are removed from their respective schools at Easter, and
toward the end of March are given over to the principal of the aux-
tiary school. On the basis of the forms_ submitted. a preliminary
assignment of the children to the classes of the auxiliary school may
be made, so that they may find their places after the Easter holidays.

Having thus described the customary admission procedure at
Halle, we must now note the usual practice in the folk schools of
Maunheim. This practice must be mentioned here, because—as I
know from my own observation—the admission of candidates pro-
ceeds under even more difficult circumstances than at Halle. -

In the year 1899 the city school superintendent of Mannheim,
Doctor Sickinger, made an attempt to classify the pupils of the folk
school according to their abilities, and to use the great number of
parallel classes of each grn'dti}n forming instruction groups having
each an individual character™As a result, in the school as a whole,

AT
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there are different. instruction rontes, having different plans of studies.
In fact. three kinds of classes may be distinguished. as follows:
~ 1. Classes for pupils capable of doing normal work, who at the
end of seven school years would be able to reach the highest class,
and who form the advanced department having the regular ciglt
. grades, N _

2. For those children who, as a result of inadequate ability. can
not be promoted to the next class. of which they would form the
“dregs ™ and ™ ballast.” & special division of the school. niming to do
simpler work. ix organized. .

This division of the school, with its special classes. which are also
called “repeating” or “furthering™ classes. naturally doex not let its
pupils advance as far as the normal pupils: for it a special goal must
be set, when its work shall be declared finished. Therefore the last
vears of these special classes are called “finishing™ classes, 100, In
them (in the Jower grades it wonld still be possible for pupils to return
to the regular classes) the teacher who is inclined to make p=ycho-
logical obsepmations finds abundant opportunity to indivgdualize.
For the cla{giBare but small (30). and “suceessive™ histruction in the
section allowsThe-teacher really to know his pupil and to reanwaken in
him hi= desire for wprk. which may almost have disappeared. For this
pumpose (1. e., succeysive instruction) the pupils are divided into two
sections; in one the wewker pupils are placed. in the other the

- stronger; part of th&ir lesson given in common, part separately.
So section A and secti eceive thirteen hours' instruction in
L common (3 religion 4+ 7 (erman + 2 arithmetic 4 1 singing) : sec;
tien A has 64 hours (43 German + 2 arithinetic) of separate instruc-
tion, and section B a similar amaqunt. Oue section has a lesson the
first hour three days a week, the other section on the other three days.
The teacher of the regular school division does not. transfer his pupils
to these special classes, which help individualization so much, until

. he has filled out u transfer card of the following fornn

* FOLK SCHOOIL AT MANNHEIM-—8PECIAL ('LASSF.S.'& -1
Educational progress of the child in the system of |
special classes.

When ? Whither ? o~
_ ! Behool di- | Bpecial | TRANSFER CARD. )
Bchool year. | Date. . ™\ oy (‘m . ~
= oo« e ) - - Fortransteral tos ... clasa.
) !

8chool year: 19.. 1019, .

8chool divislon: ... ... ..

At present In ... clasa. v~
i qun.nt teacher: ..........

e —— —————— BE—
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1. Persongl history of the child.

Nnme of child
Date of birth
Place of birth
el glon o e ie et e e
Nume of father or gnardiun_ . _ . ___ .. __ -
Posltion of father or guardian__ ... e e
Papents’ resideuce. .. ____ ... ____ _._. -

2 Home conditions of the ohild.

- Are both parents still Weing?_ ool S
Has it a stepfatber, stepmother, only a father, only 8 motber; i« it an orphan,
and under some ONe's CNT . . e
Is Its education and care neglected _ ___ L ___ . ___
~ 3. Previoux xehoul attendance.,

Tax It attended only thir achool?. . . ..
Did it come from some other place” (from what xchool, cluss, nnd tn what sachool
year was W07y .. ... e e emme_

. Wan lts atteodauce in uny class frregular? (Why

&

( 4. The child' s hackiwardness,

In-whnt classer did it rematn more thun one year? (State briefly in what sub-
Jpets 1t ~work was unsatisfactory.) o _ ... . ____.

5. RReagon for ils hackiwardness,

On necount of lack of talent?__ . :
On account of lack of appleation? ___.___ __ .. _.
Other cnuses (llness, traflafer, bome condittonsy__ . .. .. . . .

G FPoarmer disecages and aceidents,

Fits? Dizziness? St. Vitua'r dance? Brain troublex® llmui lnjurle.;? Rlckets?\
_J)Iphtberlu'.' Measiea? Scariet fever? Whooplug cough? ete

7. Phyxical anomalics and signs of degencration,

Sigus of pm‘nlyﬂls? Headnehe? Speech”  Ilearlng?  Eyesight?  Organs_ of
ripell” . velllng of glandr?  Trembiing and twitehing of the musclea? (urva-
. ture of the splne? Malformnation-of the limhs? Chronic direngea? ete______

R, Paypchicul peculiaritics,

Cleanly? - Attentive? Good willed? Roclable? Mendaciouw? Thievish?  Dull?
)?xgltuble? trritable?  Keusltive?  DPasslonate?  Whimslenl?  Bashful?
Lazy? Imaginative? Forgetful? Superfictal? Mean? ete ____ ________._.

9. Speclal inclinations ?nul‘ ahilities,

Stuging? Writlng? Drawing? Aritbmetlc? land work? ete..__.__ . ._..

- -

| — s —
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10. Grade of «chool acork reached.s

3. Y [ | A
:

19— W Ju— 1W— 19— b opee

Nuwber of pupils
Lewemilon ..o o0 oL
Industey ...

Conduct

German...............

Arithmetic........ .. o ' ' !

" The grade which the chiid r"m-hM tn nll his skchool work Is to be entered here.  Fhis
i ‘theret®e n certificnte fdr the past schod vears as well as for the future.  For the
Part years the cotry is made ot the time of the chibl's teansfer to the speclal class ;. for
the future. at the conclusion of the school sear.  Rhould he return to a regular cluss or
leave the school. a note Ik 1o be made of his feaving certificate : I, on the contrary. he
merely changes to anotber speclul claws, no entey Is wade to that effect.

S. 1f it happens that a child in the lower = repeating ™ elasses can
not be benefited at all beenuse he is very meagerly endowed mentally.
he is teansferred, with the cooperation of the school physician, to an
auxilhry school elass. of which in the school venr 1904-5 there were
four in existence, with a total of 67 children.  From this small nu-
ber of elasses we may _conclude that the Mannheim method of pro-
cedure leaves a considernble number of pupils in the repeating classes
i the regular school who at alle, and probably in other ¢ities, would
bave been transferred to the auxilinry schools without hesitation.

The auxiliary school classes at Mannheim, therefore, are attended
by children who showvery inadequate mental development: ol
yet we must not assert that idiots ure sent there. It seems to me
that the school organization at. Mannheim tends to change the whole
firocedure of admission to the auxiliary school ¢lusses which up to
ais time has been customary. *Perhaps the Mannheim method s
first to take into the anxilinry school only those pupils who
ng exclusively there, and the pursunnee of it has the same result
a< formerly in the cuse of institutions for idiots: for when the nnx-
iliary schools were founded the institutions for idiots lost (1o those
schools) a number of their inmates whe were eapable of heing edu-
cated—those who were not the warst, not to eall them * show pupils.”
Now, according to the Mannheim plan, the auxiliary schools are not
to admit those pirpils who, to be sure. are diiferior, but wWhose minds,
which up to thix time have been benumbed by all kinds of lingita-
tions, can still be awakened by individual treatment according to
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psvehological principles.  Under this treatment they are <till to be . |
helped to accomplish something in a simpliied folk =chosl.  The
future will prove whether the Mannheim conrse of procedure will
have a lasting influence upon that which has existed np to the pres-
eut. At any rate. the question is worthy of o’ most eareful con-
-iderntion, for admission to the anxilinry school can senreely he too
" carefully guarded.  Just as we must avoid having children sent to
it who are <uffering from a higher grade of imbecily or from idioey,
who are blind, denf-nmtes. or morally depraved, <o we mnsf also
refuse to admit those who have been kept: back only by renson of
unfavorable school conditions or on accoant of illness. and vet are
not to he called mentally s<ubnormal. :

Tat. then, 100 be secording to the planfised either at Talle
or at Mannh®in: well for those children set apart if. while <till at
the regular school. they did not fregnently hear it said, *“Oh. in the
auxiliary school. with the stupid chiliren, vou don't have to learn
anything! ™ 1f the auxiliarwsehgol and its work have hitherto heen
treated with scorn, if even school” people regard it as a school Sibe-
riae we eanunderstand - thie disfavor with which it is viewed by the
children and their parent=<. Though many parents have a very good
inderstunding of what the auxiliary ~chool may mean for their chil-

dren.as woll as for thems=elves, vet we ean not expect parents in goen-
eral to appreciate it value. Therefore we need not be surprised if
many of tiem object to their children being placed in the auxiliary :
school, Parental pride. along with misunderstanding,  thwarts a
great deal of the school wark,  And when the school raises donbts
and suspicions ax to the parental darlings beings altogrether = sound
in theie ninds™ and o addition to this neighbors speak uow and
again of a > dunee scbool ™ or = mad sehool.™ to which they wouldn't
want to intrust their children, the best-intentioned counsels of sehool
people and physicians avre of no wvail; vanity and false shame pre-
vent them from seeing the matter in it teue light,  Therefore it is
advisuble to ask the parents” consent before the ‘ehildren are finally
admitted to the school. for a< vet they ean not be foreed to send
them to such a =chool.  The stubborn oppesition of <ome parents
makes us wish, howevef, that there might be Inws passed which
would give over to the auxiliary school, even against the will of the.
parents, such children as are known to be meagerly endowed.  To
this end the fourth session of the German Auxilinry School Associa-
tion (1903) worked' faithfully.  Among other things. the discussion
resulted in the following declarntion: ** Compulsion should he nsed
only when parents stubbornly refuse to allow their children to enter
the auxiliary school, and can not prove that their education is being
sufficiently cared for in other ways." Of course compulsion can be
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used only when perfectly clear and written proof can be given of the
mental dohueh(\ of the child. .

Now, this should be sufficiently prm ed by the question and trans-
fer sheets..when these are conscientionsly filled out.  Tf-in spite of
these sheets there should still be difficujty. the anthorities appealed

“to must then decide on the basis of the sheets handed in to them,
To prevent further cases of this kind the authorities (for instunee,
the school supervisors of the county or distriet) must make a specinl

w regulation by which the followng right i< granted to the larger com-
munities: Upon the fulfillment of certain definite conditions their
agents may command and enforce compulsory entrance to the auxili-
ary school.

That there may be a wiiform ruling in romml to this important
matter, all school directors who desire a satisfuctory solution of the
problem should meet together and ask the central authorities to issue
an order which shall be valid for one whole territorial division.  Per-
haps the current yenr will bring a much-desired =uccess to the efforts
which the president of the auxilinty school association has under-
taken to make before the wuthorities concerned. The admiséion pro-
cedure would then be given u frm basis and much veflection and
painstaking on the part of the school people and physicians would
be followed by- good results,

It would, however, be declaring that the popular common practice
is the only one if we were to say that any child <honld be admitted
to the auxiliarg school only after he had remained to no purpose one
year, or even two years, inghe folk school.  That experience may be
valuable which teaches that the school period offers the best op-
portunity to recognize a chitd’s normality or abnormality. But must

: -this long testing time be first passed in all cases before a decision
5 can be reached to transfer a child to the auxibiary school?  Other
experience teaches that by the time a child reaches the age of com-
P pulsory school attenddilce a diagnosis of his abnormal development
can be made which wil be more or less accurate. Nuturally the
decision.rests more in th.(Nmnds of the physician than in those of the
educator. Many children show sure signs of defective mental de-
velopment very early. To send these defectives to the folk school’
when ' special institntion'is at hand for them would be doing them
a great injustice. From their first school duys’ they belong in the
auxiliary school, If this decision is made and carried ont. xuch an
auxiliary school pupil has a great advantage in his school life over |
that om\“lm must first endure a long martyrdom in the folk school. ‘
For the sake of this advantage this second method of admission to

the anxﬂlurv school must be called practicuble and is to l)e recom-
mended.
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IV—-THE AREf\Th A D THE WHOLE ENVIRONMENT - |
OF AUXILIARY SCHOOL PUPILS BEFORE AND D[J
’ ING THE SCHOOTL. PERIOD.

Taking it for granted that the newly admitted pupils remain in the
auxiliary school without interference on the part of the parents. what
: work is then to be done?  For the auxiliary school people the un-

ceasinge work” of obseyving the body aud the soul of the new pupils

begin=. But whoever would really know his pupils must fir=t be-

conte acquainted with their parehts and their surroundings.

A twofold effort must be made in prder to be able to understand the

parent=. In the first place, the auxdliary school principal should send

to the official information burean of the city poor administration a

list of the new pupils, with the personal record of ench as shown in

the admission blanks, with the request that from Jts records a state-
*pcnt be prepared regarding the character of the p.uonts n question.

On the whole, this confidential information may be accepted ns true. \

Two reports may serve as examples: .

1. N. N. (dates of birth o parents and children are here glven) was punished
fn 188K with two weeks' imprisomment on nceount of mjm\ tn the person: in
INE) with one day fmprisonment for fraud @ in 1901 with one dm In confinement
for disorderly conduct: his reputation is had. e associates with o married
womnn who s living apart from her husband. from which aillance theve 18 a
child® The @ild 18 tdiotle and has been placed in the asylum at Nelnstedter.
Ilis wife has o good reputiation; she hax heen suffering for a long tlme from
eniicer of the breast. The child's surroutudings are as bad as possible,

2NN (datex of birth wnd voeations of parents and children are given) has
frequently been lightty punished on aceount of trinsgressions. Sinee 1902 he
has been lo the fnsane axylum nt AlE-Scherbitz as undoubtedly crnzy. s wife
witn punished fn 1882 for fnfringement of police - egulutions ; otherwlse she s of
goiul repute.

- ~

Most of the parents are in hard circumstances. In spite of this,
however, in great part they manage honestly to keep their heads
5 above water, as well ax those of their often numerous children, with or
without the aid of public nyd private benevolence. Others, how-
ever, and of these there 15 unfortunately no small number, have in ¢
various ways conie into too close touch with the courts, or are aleohol
p fiends who hate work and do not lead n model family life. .
These facts ascertained, the second effort is made. The mothers or
guardians of the children are invited by letter to confer with the
school principal at his office. To be sure, there are always some who
do not heed such an invitation, but the ﬁnnjorltv of the mothers
appear and also find time for conversation. . This conference, at
which the class teacher is generally present too, is based on the fol-
.lowing definite printed questions: ) :
14650—07T——4
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Bringing together. then, the results of these two efforts. the teacher
has a working basis and.may proceed to Ieqome better acquainted

RN

with the child who is to i subjected 10 n pedagogical curative trent-
ment.  When mothers do not respond to the friendly invitatioy.of
the school principal this basis is built up mueh more slowly, and the
teacher in experimenting and feeling his way must depend upon
chunce. 1 Halle T have had qaite satisfactory pesults in my efforts.
And if Fhad on one or another oceasion parents befpre me who re-
mained silent regarding important facts of their life and wished to
put themselves ina more fuvorable light, npon finding that T had got
my bearings from the official records they beeamz more communica-
tive and made their statements correspond more closely to the truth.
As for the rest, Tseldom niet boldness or excessive frankness. Many
a fact regarding the home liﬂf was told with a heavy heart or merely
hinted at. - Often in deep sympathy and with a certain appreciation
of the persons being questioned, T have anticipated answers.  Many
of the mothers had entered a hard school of life when they married,
but Yhey had struggled like hicroes against the daily hards=hips of their
existence. Repeatedly at the close of my questions T huve had the
desire to help and enceurage with more than words,

That the infornmtion won in these conferences through corifidence
ts to be treated ax sacred goes without sayving. T again cite two cases.s

A4 \

1. ;\‘;::ws N is the stepudaughter of o turner,  Her red father. o drunkard
who was often punished, died of fits.  The mother married nnot her dimnkard,
from whom she repurated nt the end of four years, At the tiwe Agnes entered
the auxillary sehool her stepfather was seeving ont in prison a four months®
setitence for attempted robbory. lk-rur(‘- thix-he had often nppeared In court on .
account of disorderly  conduet, begging, and njury to nersons.  The child'a
mother. althongl ax yet unpunished, is 'h_\' 1o means frreproaschable in her man-
ter of Jiving, aecording to the opinion of the authoritier. ler mipwerr to my
1 qiwstlnnﬂ, however, did not give the impresston of CONFRONIORN or eynleism.  She

liag given birth in wedloek to tive children, the first three of whom died of con-
vulsions while young.  The youngest child, Agnes N.. did not louﬁ'n td talk and
J walk titl the age of four.  She has had the measles and evidently has serofula.
Convalslons, with which the ¢hild was formerly more atflicted than at present,
h:n'(joft beBad n twitching of the hend.  Her apeech 18 alro faulty.
2, Otto aud 'nnl M, brothers, Thelr father. an ovensional Inborer, dled of
, tuberculosts.  Of twelve eblldren (Otto and 1'nal belng the 'nlngh and teath)
the mother lost five, partly from convulsions, partly fron Inck of vital energy,
It tn to be fenred that the two ynunmﬂt children, both girls, will sowe time bave
to bhe sent to the m;xlllury school. * T 1e birth of the two boys nnmed war Inatru-
mont'nl: they suffered greatly while t_gethlng. also from mensles.  Their edica-
tion has been unusually neglected, hecause the mother has bad to go Lo work
daily. One notices nt once a difficulty of speech in the one bpy. and of walking
] In the other. Poverty, with the burden.of the sickly father, bas played a great
part iu the abnormal mental development of the two boys.

.

.

-

v .
¢1 acknowledge the hélp of the class teachers In completing the details of -

these cases, which ure later characterfzed still further.
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Many other statements of parents might be cited here in detail.
" " You hear of marriages between near blood relations, of striking
. differences of age, or of nervous diseases in the parents’ relatives.
Or the mother tells of all kinds of serious accideggs, or of trouble
during her period of pregnancy. Sometimes she can not give the
number of births exactly, as when there are something more than
a dozen or fifteen. It is striking how low the vital energy of such °
all tov numerous offspring is; and even when really and fully de-
veloped they are in many ways a prey to sall kinds of developmental
and infectious diseases. In large families, where the care of the
children is faulty, falling out of bed, downstairs, or out of a carriage
often plays a fateful part. These -accidents goften explain clearly
the more or less abnormal development of the child. Finally, that
alcohol and syphilis leave their impression on the child mind can -
be suspected rather than proven by the layman.
~ All of these results of examination, combined with;"?)fs of ex-
ternal ¥ failings and defects, can naturally not be &stablished

regarding an auxiliary pupil at once. But this or that digrlosure
from the record gives cause enough for the continuance of :)x:rv{a-
tion,"in order that the proper vantage ground may be won
‘individual treatment guring the auxiliary school period.

Foremost smong the methods of securing the needed data are the
visits to the home, which can not be too strongly recommended.

- w4n the first place, to the folk school teacher. These visits have
increased value when it is impossible to consult with the mother at
the school. How many questions the teacher now has on the end of
his tongue! And yet how careful he must be not to appear as a
secret-service policeman or detective. It requires a great deal of
tact to ask the right questions at the right time. But experience J
soon teaches how to find out the necessary details. Among these.
the time of going to bed and getting up must be ascertained: also
whether the child has regular nourishment and whether alcohol
plays a part in it; further, what work the child has to do. Not less
important are the facts regarding his sleeping conditions.

All of these questions will perhaps not be needed in cvery family.
Experience and observation must suggest the appropriate questions’
to the teacher. For example, the exceptionally languid appearance
of a pupil will lead to observations regarding his sleeping condi-

B tions. The teacher's visit to the home reveals two facts: First, the

D child is kept at work folding paper during the hours he is free from

E; - ‘mehiool. (This is also the parent’s business.) Instead, then, of re-

K vaperating his energies in the fresh air, he has to sit in a damp

4s  room and try to earn money. Secondly, the 12-year-old boy has

-+ to share his scanty bed with a 10-year-old sister and .an elder brother.

. s
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The report of the observant, zealous teacher causes a general ques- |

tioning in the auxiliary school regarding outside work and condi-
tions for sleeping. * This questioning finally broadens out into a re-
search regarding the following conditions: Does the child sleep alone
in the bed (age add sex of his bedfellows) ¥ How many persons
sleep in one room? Is there an awailable separate bedroom? Does
he see his father before school hours? Does his mother prepare a
warm drink for him for breakfast! Is outside work done before
or after school hours!  What time does he go to bed?  Get up?

The resulting answers, indefinite and unreliable as some of them
always are. throw a certain light on the so-called environment of our
auxiliary school pupils fully sufficient to place the work of the aux-
iliary school teacher under the.head of, “home missions of a prac-
tical Christianity.” But a person must’ have looked into this envi-
ronment before he ean Legin the work in a per=onal and, therefore,
suecessful manner.

V.—HEALTII CONDITIONS OF AUNILIARY SCHOOL
PUPILS.

* -

About the time that we are trying to find out the home conditions
of the pupils before theygentered the auxiliary school, we must de-
termine also their physica development.  This is carried on with the
help of the uuxiliary school physician.  This is not the place to- dis-
cuss the necessigy for a =chool physician. The question here is to
show the position and duties of the physician in the auxiliary sshool.
In Halle we were persuaded that such a physician was necessary,
although the numerous polyclinies of (he university had rendered
service in many ways for vears and could still do s0. The work pf
the auxiliary school physician, who was appointed\{our years ago, is
regulated by an order drawn up by me and approved by the municipal
council. Tt rends as follows:

THE DUNES oF T AUKXILIARY SCHOOIL, PHYSICIAN IN HALLF. 'S

1. The school physicinn must watel over the coudition of the pupiie’ health
a8 well ag the hygienle conditions in the school,

2. A physical examination of all ¢bildren entering the auxiiiary school |8 to
be made as roon as possihle atter their entrance, at most not tater than three
weeks thereafter. This‘exnmination ia to be repeated every quarter. .

3. The results of the examination are entered on n prioted form of health
record, which accompanies the child from class to class until he leaves the
Achool. If a cbild needs specinl medical treatment, n note Is made to that effect
upon hls record. and it i8 reported to the principal. This health record. when
filled out and provided with a number corresponding to the number In the
reglster, 18 placed in the principal's’ office, where It may be consulted by the
teqeem or the physiclan of the aux!llary school.

-

.
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4. In addition to these pecriodie exnmlna&ons. the achool physician must make

there by the princlpal, aud must, then present their observatlpns to bim, espe-
cially those which are of guch :l,hatur'e a8 to glve rise to medlcal advice. The
hours for counsultatlon are decided u:i{ﬁv the principal and the phyeician,

5. The school physician does not trdat the puplls himself; on the contrary, }he
parents are to be §nformed by printed notices, which must bear also the signa-
ture of the principal, that the child should be placed at once under the care of
a private physiclan or sent to a polyclinic. '

6. Whenerver the physiclan’s advice has to do with the temporary exclusion of
-puplls trom school. or llmiting their hours of study. or the asaignment of special
seats to them, or a resort to curative pedagogical measures, he must oarrange the
matter with the principal of the school In order to assure compliance with his
Instructions.

7. At the end of every school year. the school physician, after conferring with
the principal, must present a report to the city council in which he s to give a
short résumé of hls medical supervision. polnting out any specinl cases and suc-
cessful means employed. .

& In care the school physician Is prevented from visiting the school for more
than a week. the city counc!l is to be promptlty informed of the fact and a suijt-
able substitute appointed. Three months' notice must be glven before the con-
tract with the counci! cain be anbuiled. s )

9. The councll retalns the right to chauge or extend these duties. with the
consent of the school board.

£

In accordance with this order, some time during the year all the
pupils are examined by the school physician in the presence of the
class teacher. The examination may take place in the principal’s
office or in some unoccupied class room. The results of the medical
examination arc entered in a specially prepared health record, which
is made use of throughout the whole school course. It is thus
arranged : '

o A}

3 HEALTH RECORD,

o eean. el e eee L C o ee oi e ol______aon, daughter

. Vacclnated ___. .. e

Coms s =i et ==k e el L e e e mmm e it tm - —m- ‘.‘ - -
3 Vaccinated secoud timwe. ... . e e e e i
g e In the._ . . ... ._... e . -.achool sdnve. .o o_o___, 19,
' o EXPLANATION OF THE FORM

Columns 1, 3, 4, 0, and 10 and Phe head of the sheet are to be filled in by the teacher,
the rest by the phyrician.

a quarter kllogram, respectively.) 4

The other columns are to be Glled.in by the physician when the pupll entern the
school (columns 5 and 8 otly when it seema speclally necesaary), but subsequently only
when chauges in the ehfld are noticed. ' .
. In column 2, for perfect health “good ** s to be written: if there is pronounced
teadency to disease or chronic diseases. wrlte “bad:" for other conditions write
“ mediym.” - . .

ﬂ

i hool. Thu_machnrs_lFe—tG—be—}n{Mmed—o-r—hhpmm‘

Columns 8 and 4 are to be Nled g every ball rear.  (Correct to a baif centimeter and
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If a child is in such a condition of health that medical treatment
sefms necessary, the principal of the school informs the parents of
the fact. The following form of notice, usually sent by mail, has
always had very satisfactory results: . :

By order of the city authoritigs an examination of your child

was mwade. It was found that he is suffering from ______. For the health of
the cUtld. as well as for the gdod of the school, it Ir very essential that ________,
Halle, (date)______ . 190
To ... _____ D o omccommeconconcocoee 2
Rector.

With very few exceptions the parents have carried out the physi-
cian’s suggestions, and the children in question have been placed in
clinical institutions or under other medical treatment.

In the course of a whole school year the school physician collects a
large amount of experience of interest to him and to the public. This
experience he condenses into an official yearly report; one of these
reports has been published in a daily newspaper in Halle, and now,
with the consent of the author, I quote frem it the following:

In the two lower classes of the auxilinary school there were 47 pupils from 7
to 0 years of age. Of these. 21, or nbout 45 per cent, were in poor beaith, and
ouly 5, ar about 10 per cent. were In perfect heaith. The children from 11 to 14
years of age showed the proportion reversed. The same result appeared when
those children were grouped together whose bodily condition could be calied

R perfect.  While only 2 of the 47. younger children possessed RO constitutional or

organic defects, those in tl’.lnst 8cbool year showed the proportion of 13 out
of 21.

An especially convincing statement regarding the physical defects
of these auxiliary school pupils is found in the following summary:

On the whole, only 57 of the 215 children who were in attendance in the
auxlllary school at Halle during the year 1901 can be said to be free from defects,
even If in our definition of perfect we do not constder trivial defects, such as
alight difficulties of speech, abnormalities or disenses of the teeth, slight nervous
troubles, ete. '

In the school year 19034 the results showed a still smaller num-
ber. Out of 209 children only 11 boys and 15 girls were in a perfect
general condition. - : . _ L
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Exact measuring and weighing give a clear insight into the faulty
development of the body. For measuring height a simple but very
useful apparatus has been placed at the disposal of the school phy-
sician by the city authorities; it reminds one forcibly of what goes
on at a mustering of soldiers. Quickly to determine the weight cf
the body a scale (upon which the child sits) with a sliding weight
is used. With this apparatus it was discovered that of 47 auxiliary
school pupils from 7 te 9 years of age 30 fell ‘below the average
height (as given by Schmid-Monnard for example) and 31 below the

_average weight. Only a few reached this average and n still smaller

number exceeded it. The report for the year 19034 showed that

" in height 19 boys out of 105 exceeded the average, 30 reached it, and
58 fell below it. while among 104 girls 9 exceeded it, 33 reached it,
und 62 fell below it. Of 105 boys 24 exceeded the average weight,
31 reached it, and 50 fell below, while of 104 girls 9 exceeded it. 45
reached it. and 50 fell below it. Similarly small numbers were noted
in connection with the chest measure.

While these data can serve only as a basis of comparison and give
hints as to a certain connection between niental and physical defi-
ciencies, the following facts are generally of direct service to the
pupil himself. The niedical examination of the body and is sepa-
rate parts sometimes reveals diseases abont which the parents know

" nothing. Often, also, su‘spicions of the teacher, who in his daily in-
terconrse with the pupil cdh of course note any striking cDhange, are
confirmed. In most such cases advice can then be given and often a

“'permanent cure effected.

It was of great consequence that in stubborn cases the school phy-
sician could be helped by other city physicians. Various specialists
were 50 deeply interested in the auxiliary school that they placed
their knowledge and their art at the disposal of the little patients

_in the most unselfish way. How often. for example, was a busy

“oculist called on for aid, and he never refused our request. As a
result of his examinations a great many of the pupils were provided
with glasses, the cost of which was borne by the city poor adminis-
tration. It was with great satisfaction that we noted decided prog-.
ress in the mental development of such pupils. But an ear and nose
specialist showed his benevolent spirit, too. In how many cases are -
swollen tonsils and adenoid. growths connected with the pupil’s lan-

. &uor or dullness! The researches-of M. Bresgens and others have
aroused the hope that fertain operations upon the tonsils and nose

. will be able to awaken the slumbering mind of the child. And in

the office of the principal at’ Halle there is a picture which shows
types of pupils “ before the operation” and “after the operation,” -
in order to illustrate the surprisingly good results of such operations.

.- Unfortunately, however, one wish, shared by parents and teacher

Al Ja bot reslizablo—that s, that by the removal of the swellen.
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tonsils end the adenoid growths every auxiliary school pupil might
be restored to the regular school. Unless these pathological phenom-
ena exclude pathological changes or defects in the central nervous
systein, we can not count on the improvement “of*the mental powers,
But very often, at least, such operations relieve or do away with
annoying headaches, nas#l speech. or troublesome hardness of hear-
ing. as well as aversion or inability to follow a definite line of work
in the school: and «o the services of the ear and nose specialist may
be of great value to the auxiliary school pupils,

Since the auxiliary schooi physician most frequently meets with
nerve diseases. from abnormal excitability to the most serious phases
of brain troubles, it is highly necessary that he should study
deeply and carefully all neurologicabsciences and strive after the
skill in diagnosis possessed by a Ziehen or an Oppenheim. On ac-
count of the recognized difficulty of accurate diagnosis and the num-
ber of forms of nervous troubles, it i very desirnble for the school
physician to have the aid of o specialist in this department. At Halle
we were very fortunate in this regard. A university professor
helped the school physician in his examinations and consented to
freat children afflieted with ptiralysis, epilepsyi-or St. Vitus's dance.

Up to this time no dentist has been (](*'ﬁru'te].\' connected with the
school.  But the children's teeth. as well as their eves, noses, and
ears, should be éarefully examined. What suprisingly bad conditions
are revealed by the serutiny of the tecth alone! Tt ix well known how
important healthy teeth are for digestion s well as for speech. and
therefore it j= necessarily true that the deuntist; too, can find in the
auxiliary school n rich field for the excreise of his henevolence.

Whenever the services of a specinlist were required by the auxil--
tary school, it was taken for granted that. above all, humanity and
merey should spur him on to help us. But wjth this mercey there
must be no inconsiderate desire for research which considers the
{ auxiliary school solely as u rich field for scientific observation and
study. |

Tt is easy to sec that, in addition to his many-sided professional as-
sistance, the physician is in other ways a blessing to the auxiliary
~chool. By his friendly counsel many imptoper foods and wrong
ways of treating the children have boen abolished from the home,
In varions ways the pupils’ school work can be made easicr, at his
suggestion,  The united efforts of principal and physiciap have also
repeatedly succeeded in placing in hospitals or nurseries children who

were very delicate or in need of ?ml care. or sometimes in placing

them in better surroundings in vyfation colonies, and thus making
them more capable of resisting thé€ attacks of diseases. .

. Perhaps more citieg with forests in the. vicinity will take up the
idea which has been'gg,m into practice most successfully at Charlot-
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tenburg, viz, to give lessons in the woods, not merely to individual
pupils who need recreation, but to whole ciasses of the auxiliary
school a week at a time. The school physician will certainly consent
to the temporary removal of the children to the forest.
From' the foregoing statements the duties of the auxiliary school
. physician can easily be deduced. as well as the number of demands to
be made upon him, and his relation to the principal and the teachers. 1
. In the main, the physician has to help and advise both the parents u!
the teachers. To be sure, the latter will often be able to help
physician by their counsel, and in saying this I have in mind not
only suspicions of diseases, but also psychological observations re-
garding the talent and mental ability of the pupils. Every prudent
physician will therefore be willing to follow any suggestion made by
the principal to attend teachers’ meetings or class instruction in order
to test his opinions in the light of the opinions of practical school
“people. In this way many a prejudice ean be removed from both .
sides. If from the start the auxiliary school physician takes the
. position outlined by Girke, that * the physician must continually
help and control the teacher,”” he is making pretensjons which can
only do injury to a good cause.
Of course the authorities: will intrust an auxiliary school only to
a physician who has hown an interest either in school lnglene or
child study. But it is often very hard to find an experienced physi-
cian who is willing to accept the position of auxiliary school physi-
cian; consequently-the nuxiliary school physicians are mostly younger
men. Should these have had as much preparation for their (alhng
as the president of ‘the German Society for School Hygiene roqum'
of a physncmn for the regular school?  Professor Griesbach's require-
ment is as follows: To be a school physician a person should know
the human body accurately and have spent considerable time in a
hygienic laboratory—should baa medical man who, on examination,
. shows exceptionally thorough knowledge of the principles of hy-
gienc. The school physician should also attend pedagogical lectuies, [
and in.case he is to teach in higher schools, seminaries, Qberrealschu-
- len, and Gymnasien, he must give specimen lessons, just as every
- candidate for the teacher’s certificate must do. “A school physician
‘who, besides being an able medical man. is also qualified to teach
medicine, can and will be of grent service to a school in both & peda-
gogical and a medical way, and will be able to exert a very beneficial
influence over the students,”
Griesbach very properly lays great stress upon the physician’s
wledge of hygiene, but the auxiliary school physician will have
E to:show special ability in psychology and psychiatry, too. However, .

. with & knowledge of pedagogy we could very well dispense, for if .
v xt oan be only superﬁcxal tbs physwmn bnngs upon lumself from the
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start, a kind of odium which can help him very little in his position,
Rather let the auxiliary school doctor he a physician, and a first- °*
class one at that. No one will question the many-<idedness of his
training or regard his duties as of secondary importance. Physician
and teaching staff in“the auxiliary school at Halle have never thought
of comparing the refative vulues of their work. As soon as the
physician realizes that the teacher's highest aim ix to better the
physical as well as the mental condition of the pupils, he will co-
operate straightway in the attainment of this aim. The result of
this association will be that the teacher will rerognize in the physician .
4 necessafy link in the chain of common medical and pedagogical
efforts being made.  And in this way. in my opinion, the duties and
position of the physician in an auxiliary school of one of our larger
cities should be conceived. ‘ -

Should it, on the other hand. be necessary for the auxiliary school
physician to give advice and instruction to the school principal with
regard to length of recitations, the number und use to be made of
intermissions, the order of subjects in the daily progcamme, etc.?
It is to be supposed that all such hygienic requirements are already
commonly looked after at these schools. On looking into the real
working of the school he will s00n see how the matter stands. Some-
times, as an expert in schocl hygiene, he finds another kind of im-
pertant. work.  Suppose a city community is short of funds. It
declares that a certain room is good enough to be used for the aux-
iliary classes. Now, the taacher considers this room entirely unsuit-
able for many reasons. If the physician makes a statement that he
ngrees with the teacher, or if he makes u report in professional terms
to the health commissioners in case of the larger cities. for example,
his word has often more weight than that of the schoolman. In his
professional capacity he can accomplish easily what the lavman could
never succeed in doing. e ‘ . c

Therefore it is evident that if physician and teacher have set up
the good of the pupils and the more complete development of the
auxiliary school as their aim. they will easily . find the direction in
which the duties of each one should lead. . :

VI—-THE PUPILS OF THE AUXILIARY SCHOOL AND
THEIR CHARACTERIZATION. -

The teacher of the regular school. especially if he meets his pupils
only as their instructor, probably in all cases does not WOorry very
much about the questions: “ How does the material of instruction
. presented-affect the pupil, and what interest does he take in his school :
.. work!™ If he would fully answer these questions, ko would have to .

h——-r
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pass upon each pupil in the class separately, or as we say, indi-
vidualize him. But to do this the teacler, to begin-with, must be -
psychologically minded, ax Altenburg has set forth so convincingly.
The high ideals of the teacher can be all too easily shattered by the
great amount of subject-matter to be covered and the excessive size of
the classes assigned to him. and he is forced to nmke continual com- ]
promises. He soon aecustoms himself to a certain routine. treats his
subjects in a most mechanical way, but is adept at showing results
which satisfv the Iny nutherities  As eircumstances in general make
the: man, the teacher first entering upon his duties with a thousand
ideals gradually. through the force of adverse circumstances, be-

~ __tomesamere workman, and compromises his art.

~ But these teachers who work in 1 certain rut must by all means

be kept out of the auxiliary school. It must never happen that too
many subjects o1 too many children <hall cause the tenchers to treat
all pupils alike.  Here the pupil must be Judged according to psychd
logical principles by a teacher who knows these principles well, i, e.,
the growth of every individual child must be watched in the auxiliary
school, and noted down in writing. so as to give a picture or charae-
terization of him. One may think that the auxiliary =chool teacher
really can form a pretty good idea of a pupil when his development,
before he entered the school, has already been traced out and written
down (in the specin] record). and his physical pecufgirities (in the
health record) and cven his conduct in' the vegular school (in his
certificates from this school) have become known to hin. And cer-
tainly we can form a fairly reliable picture of the child from all these
statements.  But this picture is not the picture of an auxiliary school
pupil: that must now " attained. As is well known. the child who
comes from the regular school does not appear the same in the aux-
iliary school as he did in the other. Further. the time_spent. in the

‘auxiliary school is long enough to justify our speaking of a develop-

.ment there.

Now, what written description has been given of this development,
and how is. on the whole. the auxiliury school pupil characterized?

- In Leipzig the characterization of the pupil begins and ends with

taking n photograph of .the dividial.  This method of preserving
the external appearance of n pupil at the beginning and end of his
school course is worthy of consideration. Even yet T-remember dis-
tinctly oiie boy who;, on entering the auxiliary school at Halle, was
almost speechless and withont spirit, on sccount of having been
neglected*at home: his “ anthropoid " appearance incited one at once
to take his photograph. A fter some vears the expression of his face
had changed so much that his second photograph seemed to represent
an entirely different human being. Photography .can then give a
sbrief but eloquent characterization of a pupil which will reveal. the

At—develloping mind. c P 0, o - )'
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CHARACTERIZATION OF PUPILS,

For a long time it was considered sufficient to characterize the pupil
by reports, and’ this system comes down from the time of pedagogical
compromises.  In most cases the tencher summed up in brief his
jedgment, until at last a figure, given half-vearly. was used to mark
the growth in the mental, moral, and religious life of the pupil.
| But can figures be so used? This question has been raised often
enough before, for every time these reports are made out the inade-
quacy of figures ix*felt anew.  But tradition is o powerful. and it
is 50 easy to write figures, that even the auxiliary school tencher is
lonth to give them up.  Nevertheless. these weaningless fignires must
not be nxed in the anxiliary school, of all places.  With this in mind.
a school register was planned at Halle which. above all. did away with
the use of arbitrary ~igns in valuing mental qualities. and-was
designed to offer apportunities for conerete expression and a written
staterrent of experiences and observations.  This tittle book necom-

. prnies the pupil throughout his school conrse and causes the teacher
to expresy his opinion every half vear regmarding the conduct. atten-
tion, and interest of the pupil and his ability to express himself
orally and in Wwriting. Remarks regarding any <triking peculiari- .,
ties are followed by notes regarding ]);ogress in the various branches
of study. But the longer this register is used. the more clearly wo
see how iadequate it ix.  Can. then, an observant teacher give in
such concise form a description of a pupil. ~o that another person can
form an accurate mental picture of him? 1t i« indeed a truth that
here also brevity is the soul of wit. The fewer statements of obser-
vations a personal register or individual record requires, the surer
are we that every teacher will fill in the form and answereall the
questions,

We must remember that the anxiliary school teacher is, after all,
only human. At first full of cnthusiasm for a matter which seems
so important to him. he sets conscientiously to work. DBut if the
work becomes continuous with increasing many-sidedness and the
short. intervals of time permit but little progress to be noticed, his
ardor cools and idealism Becomes mechanism. Mechanical treatment
of these evaluations of child life leads to their death. Some few
plans for evaluations have been published, but for widely different
reasons none of these can.be recommended.  How much scribbling is
often caused by these records! To illustrate this, let us present three
plans—those of Gérke, Kliibe, and Richter: .

Form for the personal records of auriliary school pupils (hy Dr. M. Gorke),

I. PERSONKAL DATA. : . T
(To be Alled In by the teacher,)

1. 8urname and Christian jume.
2. Age, place of birth, and relig'on.

| 8. Name and statlon ot the father and"the mother.
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11. ANAMNKSIS (PANT HINTORY).
A Cla be filled In by 1he Teacher o

(@) Family anamnesis:
L THnesses or causes of death of the parents and Tirothers and sisterssand
the present condition of their henlth.
2 Netve troubles. ental dixenges, deafness nnd dumibness i the fumily
connections,
Ao Are the parents blood relations®
-4 Feononte conditions of the family.
(h) Personnl annmuess:
1. Course of birth.
2. Nourishment (mother's hreast, artiticia)).
3. Physieal developiment—
(1) Tooth formation,
(2) When did the child hegln to walk?
‘ (3) Developtent of xensex.
(4) Previons diseuses, especlully epliepsy and other nerve troubles.
4. lotellectual development—- '
(1) When did he begin to talk*
*(2) When were difficultios in speech first uoticeable?

(3) What wnx their nature”

(4) When was mental abnormallty tirst poticed’

(3 How was this shown™® '

(6) What Is its probable cgize {acecident. illness, serlons mistakes in
eduentlon, such as the overtaxing of hody or udud. or. on the
other band, thelr inactivity ; penury, privation, ete.)?

(7) Were the mental anomatles permanent or trausient? Were they
of u progressive or fixed charncter? :

(8) What medlcal or pedagogical correctives have been employed

: agalust these anomalies, and with what resnlt?
S Ethical development. Did the child show special defecta, hnpulses,
abnorwal tendencles (lying, rage. fearfulness, appetite, tuziness) ?

o

111, PREBENT STATUS.

. ["Cu be filled In by the phyalelun. )
1. Physical condition: .
(1) General condition of the body (weight. slze, nmn-tﬁnnﬂ-; complexion.
nourishment, carriage, muscles, ete.: shape of hend).
(2) Bense activity: (a) Eyes. (b) ears. (¢) smell and taste, (d) aennthility
to pain and touch. *
(8) Abnormnl formation of separate parts of the hody (divided pniate,
defects of teeth, etc.).
(4) Observable signs of diseare (Bcrofula, rickets, kypho-skolosus, struma.
condition of the Internal orgaus, nasal breathing). e
(5) Are patalysls (or paresis) or contractiona present ?
(6) Cbhoreic movements, twitchings. A
2. Bmotional and nervous nature. In aklng examination, do you cQme to
clues which indlcate any defect In the emotions or the will, as excltement.
fear, restlessness. low spirits, whimsicality? Are special inclinations or
interests shown? :

s
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3. Inteltectual activity :
(1) Attentlon. -
(2) How does his thought procesd (with difficulty or quickly. simoothly or
dlsronnectedliy ) # .
(3 Speech-——
tay Dwes the child speak of Bimself in the first person?
Does bie ure infinitives in speaking
J (hy - Ditliculties of #pecch (state them clearly).
(4) TImagination,
U (5 Memory (is there one-sidind develogunent)
(6) Formatlon of judgments and conclusions.
(7) Ideus of number,
(8) Sense of forni.
. (9 Sense of color.
t10) Has he any idea of time angd RILOE Y
(11) What has he accomplished i the severat “sehool subjocts ¥ . «

Group 11 is to be carvied on further by the teacher us Jong as the
child attends the school.

Characterization of pupils Lacewrding to K. Klibe). -

o Name in full oo 0 ... = Bactoan soannas | Gonoene
2o Date and place of birth. o .. 50 oo eme o ooome o o .
3o Religion oo oo ... Baptized. wheno___.
4. Vaceluated: krst tie, whenv_ o

Second tlme, whenv._ . | . .
N Nume and statton of parents or guardian. - .
G. Survey of the chlld’s school course :

s Duratdon of ut-{ Notes rcgmllnr interruption of hls school
tendance. work, promotlon, change nrs("hoo)s, etc.

] . -— I; e e = _ ——— e el

When admit-y gopoor,

A. Remarks regarding the child's development previous to.entering school__ ____
B. Stage of development the chi_ld had reacdieed when he entered the auxiliary
rehool

1. Phystcal conditlan___________.
2. Mental development ...
3. krame of mind (dispositlon) ____________
4. Probuble causes of the prychopathic phenomena____________
C. Additional remarks concerning the cbild throughout bis school course._____
(Date of such remarks._._____ Seoanoons )

too o Yo~ . /
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D. Rurvey of the chlid's interest in the achool work. his knowlodzv and skltl;

. . Easter, \llvhm'lmnn 'Faslr-r Mlchm‘lmu.,
Datey T TN Ty

| ; i !
Religion............... .. .. o0 oo e o ol : :
German language: B
HReading maverisl. . PR 3
Abihtytorad. ... . ...
Ability to write .,
Ability to expneas hin thullgllt,u urull\ wnd

(‘nmpn-ln neion of nombers | | |

Skitl...... ... . . . ! !
History........ o . :
~Home guugmph(

. Nature study . L o . ' .

Drawing. ..
Writing........
Binglng.....
Gymnastics.
Technleal work.. .. .
Domestic N‘Onuln_\ R
Absences:

Excused, .
. Cnexcused. ...
Bignature of the s teacher

E. Psychologien]  exposition  of  the weak Tvrmu_;- m the  ehild's endow
Smentg ..
F. Dislssat:
1 Tine nud ecouses_ o _____
2. low far advancad in the varions school hranches
A0 Remarks in the dismissnl certifteateoo________ ..
4. How hns the school made tt easier for this <hild to enter life?
1. Additionnl notex regarding the pupll atter his dismix=al from whoot bl

-~

K. Richter demands the greatest degree of detail and thorough-
ness in these chardgeterizatiéns,  In this connection he stites

For sucti characterlzations of pupits, the following polnts must e obsorved :

1. In the case of cach child, oniy those charncteristios nre toehe considersd
which are pecullar to him; all the others must be left unmentioned: - The manin
points in his mornl conduct and his progress ara always to be given.

2. Observations and mformation regarding the bome trafning and its possible
influence upon the school tﬂlinlng and instruction should be entered In the
proper place, ar well as r 'ur;.llng_ differences ln the conduct of the children in
_and out of school toward :N'r pupils when watched and when not watched by
the teacher, and regarding other points, «

3. Regurding those children who attend anothér Mass for certain branc ‘hes,
accurate reports should be made nt Baster to the class teacher o whntover
concerns his conduct and progress in these branchies that is to be noted in the

. characterlzation, 1 -

4. In each later characterization, only the changes and new pllenomt-nn nre
to be noted which have appeared in the cour®® of the school year, as mmpnrml
with what has already been noted.

6. The characterizations are to h«- vxproaml In Innguage which i concise and
to the- point. e

(Yharm‘ter‘:atiun tform of K. Richter.

A. PHYSICAL CONDITION.

Irregularity In structure and function: -
1. Of the body In general, In regard to: ,
) Its size, as compared with that of. normal children of tbe same age, nud
f the llu of its parta in relatlon to one anotber. o

£
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(b) Its posture in sitting, Standlng, \\'ulki'n-.'.

L § (¢} 1tz disensen and defects: Syphilis, serofuli, rickets, tuberculosis, opitepsy,

anenita, hnli):(-slluu teastly manseated. evacintion of the howels amil

“Bludder), abmorsal condition of the skin (chapped, fhthhy, wrinklesl,

abnormal petspirntion, ete,), trembliug and twitehing of the useles,
eastly provoked headache, fHnesses during the school year, curvature
of the spline, chlcken-breasted, mtrrow-chestedoness  (hreathing, c¢lub-

" foot, fnck of symmetry In n‘l\m bers of the body, paralysis, defective

sexwal organs (puberty, Inffuence of coming of puberty upon the
physical and mental tife), ete,

< 201 the hewd: Size. shape, relation hetwoeen skuli and face, form of skuli and
face (asymuetry), facini expresston’(play of expressidg).

4. 0Of the evex: Distance from oue nnother, inflinmation, panrnlysis of the 1idx,
squinting, rolling, eatnracts and fpots on the evex, chungenbleness and
difference 1y &ize of the pnpll;_ fhort-sightedness und weakness of vislon,
dull, lfeless, restless, vueant guze, ek of ubillty to keep the eyes vl
upem one abject, color-blindnesx, ete, .

4. Of the ears: Extertor (outstanding, lurge, 'uf?nnrmul rhin, folds, helixes, at-
Nached Jobes, ek of the snme). disenses, hearing. '

S, 0f the nose aud thront regarding sweliing and breathing (chironic catarrh,
adenoid growths, ozena), e

. Of the mouth;

(u) The Mps (distorted, thick, hare-Hp).

¢

w

(b) The chin (prntrn_(l’lng or reepding, ete,). -‘
€¢) The teeth (number. condition, poesition ).
( Palage, uvula, tonsiis,

o (d) 'l'))ﬂl,%l‘t‘ (thlek, tongue-tied, taste, ete, )
(f) Secretion of sallva (slaverlug), -

) 7. Of the skin: Sensitiveness to heat. biows (ax In wounda), ete,

v B FRANE OF MIND AND CHARACTER,

' Pecullarities In regard to:

L Disposition : Quiet, serlous, sand, melancholy, bad-humored, peevish, ‘sullen,
morose, Indifferent, sensitive, touchy. soft-hearted, tearful, emollonul.' whin-
steal, eallous. »liy, anxlous, fehrful, timid, bright, gay, lively, uuruly, bolster-

" ous, irrlitable, * :

2. The sensuons feelings wid Tmpulses .

(n} Appetite: Futs too Httle, refuses £, eats n great dewl, greedy, loves
sweets, I dnlnty, chews paper, wood. flnger nafls, ete.. ents dirt. ofe.

(b} Sexual!l hmpuises; Stmngl)\' developad ; self-polintion, o

() Tmpnise toward aetivity Lm& of physicdd activity, foud of edase, Indo-
lént, lazy, enaslly enervated. sleepy, taciturn, restless, lively, moves con-
vulsively, alwnys playvieg and toving with things, unsteady and pre-
cipitate In movements and  actions, inelined  to Inugh  (hyaterical),
tulkn!h’v. boisterous, 0 : v s -

Automat!le wovements tswaying of purts Oofg\ the body ), gliding, slng-
R sering. dramming, rubhlrig. wovement™ of tongue and Hps, moking =

facen, ete, . '

Clumsy, awkward, unsteady. ungainly in slmple movements (pprend-_
ing and bending the fingers. graspling, throwing. rislng up), weank
muscle feeltug, frulyy wemory for connected wovewments (dresslog aud
undressing), left or right handed. L 2

Imitation (mechanical dr deliberate),

007 ) N
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(«1) Over-developed lmpulse for collecting artlclex, kls-p(‘oumnlu. pyronunia
(Kokein), destroying things. running away. wupdering unbhout, ¢on.
tradicting.

3. Moral feelingg: -

(&) Feelings toward xelf: With or witbout seif-respect and self-confidence,
proud, haughty, honorable. ambitlous. valn, love of adwmiration, boast.
ful. without zense of honor. courngeous, bold. cowardly. o

(b) Feelings toward otherx: Conduct townrd adults and children: Faithful,
excessive love; indifferent to parents, fellows, and familinr cvents:
upathetic, repellant; prateful and willlng to acknowledge the Kindness
of others: polite ‘and obliging, theughtful. fawning. coufidential, sus-
picious, odest. obtrusive. hold. shameless. disobedient, unruly, per-
verse, stubborn, iudifferent to praise and blmne.

Shares others’ joys and sorrows, jealous, envious, mnleious, scornful.
wischief-maker. mean. revengeful.
Sociuble (pupll)-friendships), tendency to avold others, good-natured,

0 inoffensive. fond of teasing. toughy, qunrrels&mv, unsociable. domineer

tng. lends others astray. fault-figgding. tattling. violent. plays underhand

» tricks. rough. cruel (torments atlgnalsd.

{(N. B. For the siuke of brevity. the oppositex of the quallitiex have in
most cnses bheen omitted.)

(¢) Feeling for right and dnty: With or without sense of right. darty, and
propriety ; cousclentious. negligent, fickle, thoughtlers . slimme, repent-

. ance; relfizh, covetoud, decejtful, thievish, generons. dogmatic. arrogant,
well or i1l behaved, sly : loves truth. slncere. mendacious (from jutel
leetun) or moral weakness), hypoeritieal; behavior in sexual relations,

4. Religious feelings: With or without religious feeling, superstitious, cant-
ing. hypocritical, ete.

5. The esthetic feelings: Lack of seuse of Leauty (¥hupes, tones colors ), love of
that which 18 ugly and in bad taste. plensure in rough talk, prefereunce for
indecent lnn{zuaze: love of order and cleanliness with respect to his own
body. clothes. achool things. surrountlingx: promptoess

6 Intellectunl feeclings: Pleasure In snceess, digplensure in failure, uncer-
“talnty (doubt) regarding the accuracy of his own accomplishinents. self-
satirfled. self-complacent. overestimating bis own kunowledge and ability,
“easily surprised. curious. Inquisitive,

With or without spontaneous, energetic impulre. Indifferent. without .

. energy and wenk of wiil.- dependent upon’the impressiona of the inoment.
ensily managed and influeniced, credulous and ecasily mirled. soon wenriad,
inconstant and fickle in derires. reluctant. .lazy. fond of work, industrions™
dgelie: . e .

C, INTELLECTUAL BTATUS.

Special characteristics in regard to:
1. Menta) capaclty in general: -
(a) Incapable of trnining: i’ he nearer this or the normal? .
(b) Symmetry {n the development of the maln faculties of the mind (mem-
ory. powers of though?f; irtegnlarity. apecial weaknesws or strength uf
tbe one or the other. ’ ,
(¢) Time required by mentnl processen : Slow, mentally lnert, averse to men-
tal work, lasy babits of thought, precipitute and rash, fighty. thought-
jess. ’ .

. a a 4
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2. Attentiveness during wenta! uetivity ; voluntary and lnvoluntary atteution :
Attentive, inuttentive, keenly observant, indifferent. persistent, soon
weadrfed, consistent, inconstant, easily distracted. jumping from one thing

¢ to another. digressive, absent-minded, beedless, ouly attentive when reeniled
frequently o the subject. o ’

Interest in tbe work in reneral or in partleular studies.

3. Particudar mental powers:

(1) Couduet on rewhing new lmpre;;slouﬁ and sensutions ; receptivity, quick-

r iexs nud power of apprebension ; dithiculy or ensy, slow, qulck, incon-

blete and Inuccurate, complete and cleur/ Superficial in perception and
observation.  Differences in the various senses, One-sided preference
for certaln signs.

More or less weak or defective excitablility and lLuprovement of old,
fmpressions by grasping something new dificulty of understanding -
aud comprebending sense perceptions or lnnguage. o

(b) Power to arsimilate. retain, and recall tmemory) : Tinrd or ensy, more

or less compiete ussimilation of maxlme, verses, poems. multiplication
table. and such mechunical materinl. or lmpression of that guined by
work in the several branches of study.

Shorter or longdr retention of seflse perceptions aml images.  For-
getfulners,

Many-sidedness of observation: ftrong or defective wewory for
naes, words. nombers. symbols (letters, figures), colors, plirces, tones,
fuceessions of objects, connected wovements, efe, Meatal borizon ae-
cording to its extent, kind. and form, o

Quicker or slower recollection @ faithfdlness of reproduction withont
umigslons, luversions, confusion. additlong, or the opposite,

() Power to work over and digest what has been anjuired :

(1) In thinking: Hanl and slow distinetlon of objects and their apecind
fentures, thelr resembliances, simllaritlen, ete.. and of the essentinl
from the nonessentlal, Difficult nnd lufperfect nhstraction (forma-
tlon of concepts), doex not advance beyond sense-1muages ; poverty of
keneral notions [n certatn directions, and In this or that department
of tudy: uhelear and vague Idens, confurien and tutermixing of
Ideas. .

Accurgey, rapidity, certainty of judgments nnd conclurlons tn re-
gard to concrete nud abstract thlng{t

(2) Tu the netivity of the tmaghwmtion : \\’eqk or easliy excited imagination ;

\ -~ difficalty In thinking of :mythlng\ pictured. in imaginiug ‘things not

present, or In Maclug himself 1n other times, in Rtrange countries and

Innde, In the frame of mind of people living under other conditiona

(biblical bistory, compositions, ete.), ¢

‘Imnzhmﬂ(m when at play (bulldlig, exorcives In mitting things

together. etc.), in band work (change of form and mize), in dfiwing,

(form. colory. + ° e 2 S

Fv'wlml (planning sabterfuges, evi) mports ragnrding others, ofgen

quite credihle). . .

i 4. Development { speesh : ) )

ta) The tone of™peech an to Ita strength, timbre, piteh: Gentle, whla,nermg.
lond, shriekiRgominging, monotonous, fnlse or too much accented ; harrh,
boarse, rereeching; ebarp, squeaking. droning, restrained, nasal: high,.

dv (puberty), - ;
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(b) Pronunciation and rate of speaking: Impure tones, cureless pronuncia-

. tion of. end-syllables. slow. long-drawn out. hesitating. Jerky. stammer-

ing, stuttering (lurertion of syilables and words). rapid. run together,

. rattling, biundering. with the omlission or repetition of syllables and
words. '

(¢) Organic and central defects of gpeech: Ligping. stunnnering. stuttering:

- complete or partinl inabillity to speak (only gingle sounds. syllubles,
certain words and phrases can be spoken). ‘Tripping on syllablex,
Fallure to see the connection between sepnze perception and the word.
letter and sound, figure and number. ments! image and word: word
deafuess and word Dblindness. Confusion of words with ench other
without noticing it (e. g., for wardrobe (Schrank). table: for table,
leg. etc.). '

(d) Clearness aud accuracy of speech: Clear, connected, parrot-like. defi-
clent vocabulary. inventing words, cholee of exprersions. use of collo-
quial expressiour and dialect.

Development of feeling for ianguage (Sbrnchgeﬂlhlb: Difference in
ablility to understand and speak the dinlect and the written language.
Mistakes lu the order of worda. use of the influitlve in speaking, false
d 1nflection. use of wrong tenses., prepoaitions. etc.

D. DEXELOPMENT 1IN KNOWLEDGE AND ACCOMPLISH MENTS,

Under this head will be considered the child's attitude toward the suhject-
matter presented In particular branches. which I8 conditioned by his mental
and physlcal endowment. Therefore. by reference to the Iwmllnrl(‘ws given
b nnder A. B. and C, we shall nowshow to what points the (mel“entlo’n fs to be
f- given in connection with the varlous hranches of study.

\

l Religious instructiou: What religious conceptlons. thoughts, and feelings
does. he already possess? Ig it eusy or difficult for hinr to grasp religious
teachings? Interest In such !nstruction and understanding of It. especially
in regard to biblical material of the grude in question.

Stage of development of his thought in connection with religiour wmate-
rial (distinguishing, Judging, and forming conclusions. especially regurding
the ethical and religious value of actions and the acyuirement of ethicenl
and doguatic teacflTngr). Understanding, retention, and reproduction gf

T

o religious material. Application of(\he resllts to his own beharvior.
2. Reallen (subjects affording positive knowledge of things) : S

(a) Objéct lesmons: Powers to observe and describe the waterlal presented
by pature. model. and picture. Differeuces in perception through the
different senses. Acqujred konowledge of uames, qualities. activities,
purpose, application, use, etc.. of things and events in his environ-
meot. .

Interest and manner of purticlpation in a converration. Under
standing of a conversatlon regurding things present to the sensex or
abseut, and of those oral or teligious impulses aroused by the same.

Thought and imagination in counection with the material presented.
Memory for fables connected Wlt‘h it, snatches of poetry, etc. °,

(b) Nature study: Power to see and recognize localitles and objecta in
nature, model, and picture. Greater or less possesslon of ideas gnined
through his own experlence or, through instruction. Power of think-

- ing regarding natural objects (relation between stffacture and functioa,

motive and result, cause and effect, etc.).
= . '~_ ) . .
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(¢) **Homeology " (Heimatkunde) and xeography : Popll's ablilty to observe
g (what be sees when by himself and what takes place In class ram-
bles) ; activity of the meuwory and abllity to transport himself (in
Imagination} into districts previously seen (sense of locality). Skill
in transferrimg his Ideas to a map. Skill in flading places on it and

s intempreting it.  Transferal of fundamentsl geveraphiend jdeas in
! " homeology * to the chart.
Abllity to compare geographieal objects with each other. and to pre- ¢

sent to his mind. in absence of a8 map. the objects in question. Power

to acquire and retiin knowledges of his howe environwent and geog-

raphy. .

History: Interest in historienl persons. facts, and events connected
with our lmmediate and more remote fatherland, and understanding
of the snme.  Memory for facts, namesx, et -

3 German:

) Reading: Remhm.: baok and reading waterial tknowledge of printed and
written fetters, formation of sylables and words, reading of sentences
and connected extracts. German or Roman type).  Grade of mechant-
cal gkill in reading. and the  intelligent rending  of this naterlal.
Characteristic  errors in rending. Reproduction of  selections read,
and mwemory for these.

(b Correct writing: Copying of written letters and words, with or without
Kknowledge of their mennimg. Copying from print (German, Roman),
Power in the analysis und synthesis of words Writing from dicta-
tion cmechanicnl or after reflection). Characterlstic errors.

(¢} Written compositions: Grade of ability to write down his own thoughts
or those of others. Errors jn construction of sentences, order of wordr
and thoughts, cholee of expressions, ete. ..

4. Arithmetic: Numwber work (know ledge of the order of nwnbers. counting,

and the writing of pumbers). Mechanical skill In the first four rules,
stating how latge nuwmbers he can use In each. Differences fn oral 'npd
‘written arithmetic.  Specially good memory for numbers, sequence of the
operations and results, or lack of the same. U nderstanding for the applica-
tions of arithmetic. Striking Jifferences between the abllity to handle
concrete and abstract examples

0. Accomplishments: N ° . ‘

(a) Calligraphy : Materini presented. Knowledge of the forms of lettors and
their differences.  Aptitude for copying.  Characteristics of writing

b (direction, strength, spacing, relative size of letterywznlarlty of

+ letters, ete). .

(b} Drm\lng Net line drawing (straight and curved lines), stigmographie
drawing (different distances of points), free-hand drawing. Under-
standing and copylag different  directions and slzed, siogly and I'n
groups (figares). Manmner of performance: Mechanical or after re-
flection, more or less independeat, light or h&\'y bhand, eye smeasure-
ment, accuracy, peatness. lmagloation and taste -in the *mutter of
forma and colors, : s o .

(c) Singing: Hearing, volce, sense of time, musical memory ; special prefer-
ence for murie, singing, certain songs, ete.

(d) Gymnastics: Strength, endorance, nimbleness and senre of rhythm In
executing .he movements. Behavior during gymnastic and popular
games (roclabliity, defects of character, imagination). ;

(e) Handwork: Kind of activity. Cleverness in any special line. Speclll L
‘interest in some one kind of actlvlty Method nnd manber of execy- 5

-' tlon and degree of skill mnlmd N L s ,\-’*t'-‘-‘i;
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But it is not only the amount of writing required which terrifies
orie; the teacher who has any special interest in the finer shades of
the child’s development feels it a burden to have to answer definite
printed questions. Let the scheme for a description of a pupil, there-
fore, be neither too comprehensive nor its questions too finely drawn.
.It happens that not every auxiliary school teacher can be in a poxition
to propose a perfectly unobjectionable form. Triiper thereforo
properly urged the joint action of many coworkers interested in the
subject (Kinderfehler, 1897, 5-6) : and if this cooper.ltmn led to
nothing else than the gaining of some common points of view from
which to work out a suitable scheme. this would be a great gain,
Unfortunately Triiper's plea was without effect. Few works have
appeared since then, and of-none of them can it be waid that thev
help toward unity. Perhaps Lay'~ * individuality list ™ may serve'
as a starting point. In his I‘\lwnmenml I)lduLt1L~. Lay worlss out
‘his list from the following points of view:

A. Conditions and functions:
1. Inberitanece. ¢
II. Environment—
(a) Fomily—
1. Nourishment (mistakes. alcoholism).
2, Tlliresses,
3. Amount of sieep (its depth. room, hedfellows).

4. Play and recreation (kind. tlme, work outside vt ne-hool,
priviate lensons).
5. Bringing up (parents’ view of life, mistukes. exumpless,
(b) Fellow-men—
1. Frieudsbips and plnymnto«
2. Public lite (street. religious and political mmpunlnnshlm
. (¢) Nature—
. Nuturail surroundings (of the home, of place of residence).
I11. Correlations of the sensory-motor mechunism— .
s (aJ Physlcal and psyvhicul energy.
: (b) Exhaustibiiity. ' \
(c) Talents. 0 P
(4) Traits ot ('Imrm-ter :
B. Physical qualities :
_(General, constitution, size, weiglit, abnormalifies, diseases. ’
. Mental qualities:
1. Sensory: Type of observation.
II. Assoclative: Attentlon. mewmory. Interest. 0 *
I11. Motor: Movements, dexterity, actions, *

ile previous proposals dealt with details, Lay’s p!an rises. to

Eoe a in generality as a logical structure.. Direct reference to the
§ .depattments of study is wanting to it. This apparent defect is to

beg!‘eeted asanadvance. In Halle it is ]ust the necessity of entering
. up in thé register every half-year a concise criticism of the work
in oach subject which showed the inadequacy of that Aethod For ,

P.l\e,' Whtt can the teacher say- gegnrdmg progress m mﬁglous -

Tt ey st
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instruction? Ts he to look over the work covered and then write:
“N. N. has learned well or poorly a number of biblical stories,
parts of the catechisin, verses of songs. and maxims?" Or is he
rather to emphasize the greater appreciation of the subject-matter?
Or, finally, could n measure be applied to the increasing harmony
between the childish deeds and the religious and moral impera-
tives? T um constrained to think that the auxiliary school teacher is
not at ull qualified to indicate exactly progress made in the depart-

 ment of religion. In examining other branches of study one will
~come upon similar difficulties, and straightwny speak of the trouble

in making these reports in the auxiliary school.

Although Lay does help the teacher out of this trouble, still many
other difficulties remain unsolved by his plan.  Tf only every teacher
who fills out this “ personality list * possessed all the psvehological
insight which the composer of the questions presupposes! Besides
this. the manygidedness and breadth of the points of yiew may
cause the old seruple to rise that more writing is required than is

absolutely necessary.  But perhaps Lay's plan can be simplified and

so made more practicable.: Of course there is always the danger that

an attempt at simplification. will result only in abbreviating the

logrical strueture and not in building it up nnew.  Still, if an attempt.
i~ made later it may at least incite othiers to continue the critical
work. Perhaps at one of the future meetings of our auxiliary school
association this important question. so vitally connected with the
good of the auxiliary school. will be tuken up and made the subject of
general consideration.

To begin with, the whole field included under Lay's title of
“physical qualities” may be taken away from the teacher and given
to the school gician. The health record, as illustrated above, can
at any time be consulted by the principal or teachers of the auxiliary
school, so that the necessity of an isolated entry by th# physician is
excluded. Sb there remain only three main divisions for the teacher,
the first of {hich. “inheritance,” is to be treated summarily. The
other two are®to be treated under the following heads: Environment
(family and Fuome): 1, vocation; 2, food; 3, number of children; 4,
jllnessgs',~ 5. parents’ views of life; 6, recreation, work, and associa-
tions. Thheritance in sensory‘and motor fields: 1, physical and men-
tal powers of resistance ; 2, power of observation: 3, attention. mem-

ory, special interests; 4, movements, skill, actions, speech; 5, traits of
- character.

It might be of interest to look again at the two pictures of pupils,
which we already know, from the point of view of Lay’s proposals.
In the broader framework, Agnes 8. would appear as follows:

I. A, 8, borh December 24, 1895, has evidently inherited the

effects of alcoholism.

i
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1I. Her fathgr#worked at odd jobs, and died-under the influence
of liquor. The mother. not of irreproachable reputation, married
ugain, and this time an iron turner. who had often been punished for
drunkenness. At present she lives separated from him. The food in
the family has’always been insufficient.  The earnings do not yot
permit any improvement. Of the five children born of the first
marriage, three died young, of convulsions, The others suffered from

“all the nzual children's diseases. The morher, though not yet wore

than 40 years old. has been delicate sinee the birth of the last ehild.

There is only one narrow sleeping room for the use of the whole:

family. For the two girls there is only one couch, which is far from
heing clean.  Apues gmashes her teeth in her sleep. and is very rest-
less.  During the whole time she is free from school she wanders
about the streets with her sister: thev are not required to work., The
mother ix not a todel of industry or true motherhood.  On the one
side of her scale of educational means <tand hard words and blows;
on the other. pampering i considered to be a sign of mother love.
Agnes joins her playvmates on the street or in the vard for a little
while: then: she dreams by herself.  Sometimes <he embraces her
comrades: again, she causes them to ery out by her ~cratching and
biting, :

ITL Ax a result of insufficient nourishment. she i~ physically in-
capable of resisting disense.  We can only speak of her perseverance
in mental lines when we mean her fixed tendency to do whatever is
forbidden or wnseemly. Beyvond this, Agnes is easily tired out; she
falls asleep during class instruction.  Any development of talent is
impossible, xince she can not fullow a train of thought or stick to one
idea. At one time she ix satisfied with her surroundings: at another,
she is quarrelsome and peevish. On the slightest provocation her
laughter changes to tears; she even laughs or eries sometimes without.
any apparent reason. She seems quite unreceptive of any educative
influence, and has no sense of mornl obligation.

- In size, Agmes is below the average of children of her age. In re-
gard to general constitution, she belongs to the middle group. Size,
chest measure, and weight do not reach the average. She has a promi-
nent abdomen and a slight, qirvature of the spine: her walk is un-
steady, awkward, and waddling. She squints with her left eve;

rwise eves and ears are normal. She always keeps her mouth
&1 in breathing; her palate is very convex. Her teeth are irregu-
lar. Although no irregujarity is found in the passages of the nose,
her speech is very defective. . o

It has been learned from the court records that an assault was
attempted upon her.

She receives impressions from the outer world only imperfectly.

- This defect does not arise from faulty sense organs, but is a result
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. of mental restlessness. - This restlessness cuuses an inattention and a

... transieney of ideas, which make continuous concentratian upon an
object or an oceurrence impossible.  Even if she seems to try to be
attentive.in the classes she is soon distracted. Any sonnd, a sun-
beam, ete. throws the child into a new train of thought. Therefore,
her memory for words, relations of time and space, colors, and tones
~ exceptionally weak.  Not less faulty is her ability to talk. Her
mterests are all those of the passing moment; permanent interests

~Lave no place in her Jdife.  Characteristic of such a person is her
nebility: she can keep her limbs quiet only a very short time. It
cems as if the phisieal restlessness must correspond to the mental
Munual <kill ix not shown, eithar in feminine oceupations or in model-
ing or working with paper. - This want. of perseverance always se-
verely tries the patience of the instructor.

According to Lay's shortened plan, another picture would take
the following form:

L. Inheritance: Otto B.. born 1892 has evidently inherited tuber-
culosis,

I Environment: The father, a laborer at odd jobs, died of con-
sumption.  The mother goes out washing every day from early morn-
g till late in the evening.  She has had 12 children. 2 of whom died
of convulsions while tecthing. 1 from premature birth, and a fourth
died young, owing to a fall.  Otto is the ninth child of the family.
All'the births were hard.  Besides the prolonged illness of the father,
there were many childrén’s diseases in the family. The parents
have no iden of the duty of educating.their children. Otto fever
knew the joys of family life.  When with hig playmates he is amiable
just so long as he can play the part of leader. If he thinks he is
getting the worst of it he nvenges himself on those who seem to be
zaining the advantage over him. He is fond of doing mischief,
entching on street cars, and ow and again he steals fruit from the
stands.  Since his mother lives on the outskirts of the city. Lie wan-
ders about a great deal. :

ITL. Inheritance in sensory and motor fields : Through being out of
doors a great deal Otto has become very strong. and éan walk the long
distance to and from school without showing noticeable wsigns of
fatigue. But in the mental field it is different. Many days hisinner
life seems to be quite extinguished. What he must have known and
what must have interested him does not exist for him at all in a short
space of time. Then, however, his latent mind awakens and fe ap-
pears again as a bright scholar. He can extend his field of observa-
tion very quickly. As a real street urchin he observes closely every
occurrence on the street which interests him at all. Already he
knows, too. the, value of money. He prefers.to spend. his spare mo-
.ments earning money by performing little services. The seventh
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commandment is especially hard for him to keep.  He is agile at run-
* ning and climbing. His speech is not normal.  In the first place, he
pays little attention to the proper formation of sounds and sometimes
stammers. Aguain, he leaves out words here and there or pnts them
in their wrong places in the sentence. At heart Otto is a kind, good-
ratured little fellow. Punishments. however. make him sullen and
defiant.  He is most of all affected if his school cqmpunions show
malicions pleasure at his punishments. In these cases he aets
impulsively. '
His physical constitution may. in general, be called good. In size.
chest-mneasure, and weight he is above the average. In chest, abulo-
men, «pine, and the appearance of the skin there is nothing peculiar
1o be noticed. Hig eyes are astigmatic.  The oculist ordered glasses
for him, and these very matetially improved his sight.  Tis ears are
normal. He is n mouth breather, and speaks hoarsely and slovenly.
Otto B. belongs to those types who know how to enrich their inner
life from the impressions of the outer world. A5 long.as the subject-
matter of instruction ix conerete, he is attentive: but lessons com-
mitted to memory he can not be trasted to recolleet.  His defective
speech can not. indeed, give him the necessary help. Special inter-
b, osts or abilities which might give hints ax to a future vocation have
] not- yet appeared. Ilis activity, which is often uncontrollable, can
not be regarded as a diseased condition of the muscles,  Tn his con-
duret he i3 in danger of going wrong just as soon as he knows that he
is-not watched. s
Even in this short characterization there may be many a super-
Auous remark; on the other hand, this or that characteristic point
may be missing. It is very hard to draw successfully a pupil’s pie-
ture, harder perhaps than to show in his proper colors the external
man. Therefore repeated consultation in professional circles is very
necessary in order to improve the work. And how important this
matter is! Think, in the first place, of the auxiliary school teacher!
Sil}_ce hie has this advantage over the teacher of the regular school,
that he is educator first of all, and only after that instructor, so the
opportunity of gaining a basis for his educative measures by means
of the personal record must be very welcome. That he can now lay
this foundation himself, increases its value for himn. Further, every
stage of the building from this foundation is a test of its accuracy.
~ ~Of course this kind of guaranty must not lead him to the convietion
‘1_ " that, since some of the premises are correct, divers conclusions can in *
all cases be taken for granted. And ‘et by constant observation and -
consideration, and by carefully adding and taking away little points, ‘
a picture can be formed which justifies the teadher in his medico- :
pedagogical treatment of the child. And-this justification securo«
an ease of mind which raises hitn in his work far above many who call
: ‘.Ai e w." A Brm f.-:é.‘, A ] [ . CL
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. . CHARACTERIZATION™ OF, PUPILS. : a5

themselves teachers. It gives him that pleasure. too, which is always
found in scientific research, for every successful pupil churacteriza-
tion serves in its small way tho great purpose which the study of the
evolation of man hss set up. :

But it would be only pampering the vanity of the auxiliary school
teacher to say that the highest value of the personal record was to be
found on this side.  All auxiliary school work is first and foremost
to serve the pupils. By all this tedious work the tegcher should first
become really acquainted with his pupils, in order that he may then
properly ]u(]m- and treat them. This aim- is essential for any
teacher who has to influence a pupil However, it is also important
for any.other person who has oceasion to work Aith the child in the
school.  They all take up the work of others, continue the observa-
tions, and test and complete them, so that finally at the end of the
~chool lwriml a fairly complete picture has been made.,

But it is not alone during the school period that the guxilary
school pllpll is to Ye judged and ‘treated properly, 1lix whole life
long he is entitled to special consideration on the part of others.
Therefore at the end of his school career, as oceasion requires. em-
ployers and military and court authorities are to he ipformed
the existence of a personal record. Uunfortunately these people af
still very ignorant of the use of t|n~ record, lhe\ all wish, mgre
or less, to have numbers, which séem to be né source of tmubleql
them, as a sumniary of the acquirements of the school work, while
the more elaborate verbual picture of the pupil causes them to first
form a judgment, and therefore seems troublesome. It all would

o

agree to send half-yearly reports to the parents of auxiliary school

pupils, as is done at Plaueng in order to keep before them that which
is characteristic of their children, employers and military and court
authorities would gradually have to learn to make® use of these per-
sonal records in forming judgments. To make it simpler, the aux-
iliary school teacher or principal cnn make out an extract which
presents brleﬂy the points desired for each partwulnr cnse, Thus

Oﬂall -pearly statement (o pmrntv

{tCertificate In words and a0 expresslon to the par'nls of the teacher's wishes. |

Name of pupil:. .. __._____. Clans___________._
Condycet and fndustry ;.. __._____
Mental progress:. .. ._._____ ’ :
Abrences: FExcured,_____._____% Unexcused,

)

+

» .
Auxillary school (six-graded, n-gular folk school) at P’lauven |, Mlchaelnms..

19_..
e s ?‘enclrer.

(slgnature of father or guardian.)

-
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statement would have to be made out for an employer (of n servant.
ete.) different fromi that for a master (of an apprentice).  The mili- i
tary authorities lay stress on different points from the courts. Bu
what has been xo carefully worked out must find appreciation -in
the quarter where apprecintion is due.  Unfortunately there are still
plenty of éxamples to show how little the humaue. yet real, work of
the auxiliary school is appreciated. When people njore generally
know what pains the auxiliary school workers take to got clear. ob-
_ jective pictures, and when the practical value of this enveful work
. is seen, then the time wilf have come when a proper vahlue will be
placed on individual characterizations.  Many a bitter experience,
many serious results of disregarding what the auxiliary school could
forete]] \\1]] p(mﬂ dll‘(‘ll]\ to tln-A .lluv of its work. l* lw\\h(-rv we

especmll\ n mnncutlon with these pupil picturds, Inl\ to hll as n
social organization.

.

VIF—THE BUILDING FOR'THE AUXILTIARY SCHOOL,

Since the auxiliary school is the newest of all kinds of ®hool in
any town, and always requires less spuce than the regular school, peo-
ple are not at all worried when it is gl\cn only- indifferent agcom-
modations. Generally it is established in connection with a folk
school and gl‘wn rowens which dre not needed by it. It must find a
place as best it can. :

Poor quarters, however, do not always mean that We city nuthori-
ties wish to put the schoal-in a Cinderella position. They really
can not act otherwise. Finances in large cities are rigorous). admin-
istered, and the ideal conditions for a school organization which is
still only in the stage of development, as is the auxiltury school at
present, can not =0 easily be secured, and yet they must be striven
after. What, then. would be suitable guarters for an :Umhary |
school? Ho®Tould it be best fitted up?

The sitnation of auxiliary school classes in a district is °'\exr;ml
mainly by the size of the district and the location of those parts L
where the warkingmen live. A smaller community will probably
¥ found its fitst and perhaps only permanent <jiceial class in or near
the folk schoolhouse. When the district is quite large, it is advisable
to have two ‘classes or groups of classes, one at ench end of the dis-
trict, so that the children may not have to come too far to school.
For the sake of the school government, ‘however, it will be desirable i
that & number of classes should be built up into g’ whole school before
. -other combinations ‘of classes are planned, 're may be, however,
- - two auxiliary schools in a town under separite management; the

mnnber of pupxls, of. com-ae, determmee the kind of orgamzauon. .
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-the time spent in the ‘school as p]ensnnt and ~.t|mulut|ug as possible.

THE AUX#LIARY SCHOQOTL BUILDING. 77

Tf. however, the special clusses would fill a whole ~schoolhouse, the
vity authorities would have to decide to erect a special |m|l(]lng_ for
the auxiliary school.  If those who own the Lind do not demand too
much for it,a favorable location ean be selected. The best situation
i~ near the homes of the working people and at the same time near
some gardens.  Besides the school building, a gvimmusinm should be
erected on this piece of Tand and these buildings should lmldel‘ on
playgrounds and a school garden.

The auxiliary school building, provided with living rooms for the
~chool prm('lpnl and the janitor. should be n model institution as far
ns hygienic conditions are coucerned. The heating, veutilating. apd |
latrines should be aceording to the best approved svstems. The floors
of the halls and rooms should be covered with linolenm. and the
claiss rooms, especially for the vounger pupils. are best if arranged
in the fnrm of an amphithenter, with suitable seating accommoda:
tions. ’ : ’

In ‘addition to well-lighted class vooms the ~chool should have a
bathroom, an infirmary, and a workshop. In connection with the
bathroom there. should be dressing rooms, IS nough showers shéuld
he supplied so that/all the boys or all the girls nmy hathe at once.
The floor of the bgthroom should be warmed aud so arranged as to
prevent slipping. \

The room for the 'uhrlnnr\ must be large enongh to be used for
vaceinations and all examinations of the pupils. From time to time
those needing special attention or those who have fallen in a faint
or epilepties may be brought here.  For this purpose mattresses
should be provided. A medicine gabinet shonld corktain all kinds of
bundages, restoratives. and antiseptics veady for use. All the appa-
ratns necessary for the doctor's v\annmutmn of the pupils should be
kept here, ton.

The workshops should be httod/up for modeling ang for paper
wd wood work,  For these purposes tables and stools should be pro-
vided, us well as chests, for the mategial, for togls, and for overnMs;.
npmn\,\;\;c A joiners bench and a tifining lathe thould also be
neludedn the equipment. - .

It is well to connect the gymnasium with the school by means of
a corefior, so that the children can take their walks in any kind of
weath®d, In thg, gymnasium, as well as in the schoolhbuse itself,
muny wall mottoes and pietures should be hung up, in order to muke t

The same apparatus can not. be used in"this g gymnasivui as in a regu-
lar school gymnasium. Here it is a case of hvglemc gymnastécs and
requires special apparatus. Ag an aid to exercises done together a
musica] instrument should be provided. The auxiliary school must
have al playground and a school gapden at its dlsposal too. Sand

1
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piles make good play centers, and garden beds offer ~plendid oppor-
tunities for the care and enlture of useful and decorative plants,
Einally uquarin, caterpillar collections, and terrarin may be placed
on the window sills i order to-teach the pupils how to cre for
animals.

—_—_ ¢

VIIL—CLASSIFICATION OF PUPILS IN AN .\l?XII,I:\II\-"
SCHOOL. AND THE NUMBER IN EACH CLASS, ¢

b - - After thus giving the main requirements for an ideal schoslhouse,
the next question to be answered is: How are the pupils to be classi-
fied?+ Whoever ]lll\ watched the development of an anxiliary school
in one of the Jafger cities will realize how long a time is needed
before the ~weakly endd ipils can be separated into several o
clusses. Henee 0\03 ine lpl(‘lll auxiliary school must have only one

1 class for o number™of vears. In this case theteacher will have to

group them in=ome way, but even with hard work will neem to accom-

3 plish very little,  Forin order that this new special organization may

- becorg a part of the city school system and ln‘hm\n to he hmhl\
necessary, the auxilinry scheol teacher must reccive all those pupils

* whout the pnblic school can and gt diseard. .

b Everywhere the problem has to be solved a~ to what pupils shall
i be admitted to the uu\'ilinp\' school.  Tu Halle this part of the devel-

; opment of the organization progressedd quite slowly, and Wwe may.
nssnmuﬁut in ather places there will ba the same difficulty. Grad-
ually i, carefully. the pupils ‘ure sfted vut. and o llw Im(m('
changes. When the city administration is onee convineed that it i-
not sbsolutely necessary that there shonld be pronounced weakness
of mind nor very marked signs of abnormal development before a
pupl] can be admitted to, the auxiliary school, then the meshes of the,
sieve gradually become larger, and the expansion of a special class
into an auxiliary school comes about as a necessary and natura
result. Lven here one must make huste slowly. l’uwbl\ this periol

-of development is shorter nowadays, and the desired gonl is renched
more quickly. DBut everywhere we must begin with the auxiliary
school of a single class. How many pupils, however,. would it b
proper to put in a”class, and how many classes should there be ju a

P fully” developed suxiliary school? . E

i Since each class of an auxiliary school makes up a porlmn of the
expenditure of & ¢ity community, it is hard for poop]o to come o

see that the auullarv school pupils can really gain benefit from the
' bchool work only if they are placed " very «mall claises. The Prus-
sian minister of education in his publication of June 16, 1894 (mer-
tioned in, Chapter T), recommends that city umnpumtles should
« hever allo&the nymber of pupils in an uuxlhary “Class to exceed

—
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25, His purpose, in my opihion, ds not to frighten the cities away
from their praiseworthy efforts to help ou the auxiliary school svs-
tem.  Behind his statement lie finuncial considerations: wore it not
for these he certainty would have lowered the nnmber v rv materially.

, This ministerial pronowicenment has nnfortunately Leen taken as
an. oflicial norwy in many a community. and they like o stick to the
number 25, Tf. however. the teacher wishes to eive individual
mstraction, the number of pupits-h u class must be less than 25,
This is especially necessary inglic lower classes: tivre not more than
15 pupils should really be tanght together. There ave alveady some
cities which declare this size of elass proper and have introdueed
it into their schools. - Tt were to be wished that other eities would
follow their example. until hn.l]l\ it would be the rule everywhere
that not more than 15 pupis were found in the lower classed of the
anxiliary school. 20 in the intermediatemnd 25 i in the higlier.

In this statement the memborship (Qw auxilinry =chool has heen
mphied. This is largely determined by the size of the place.  And
vet. on the other hand, we can not say that the =ize pf the place abso-
Intely (l(-tvrmim-:‘&u' ntmber of -pupils. Approximate statisties show
that on an nverngeAme-half of 1 per cont of the population of & city
= made up of weak-minded childven, Tnoa city of 100,000 inhabitants,
then. there would he 500 pupils for an anxiliary school. Fortunately
this extimate does not always hold-good : out of 160.000 inhabitants. .
Hatle has only admitted 210 to 225 children to its nu,\lh.lr_\ ~chool 5
Mannheini s ety of almost the, same sizg. enved for only 67 auxiliary
~chool pupils in the year 1903--4.0 S0 ~ize alone can not determine the
wunber of papils i an auxiliary school. Other factoys pluy a part,
oo, . N

But the ("I(llllmh in Mannhenm can not be lulwn as (l(-(m\ v horv
hecituse, ax we have shown elsewhere, their admission procedure dif-
feys from that of Halle” A glance at Wintermann's Survey of Ger-
wan Auxitiary Schools and Auxiliary Classes (published in 1903)

Aix In Chapelle. Barmen, Brunswick, Chemnitz. Cologne, Diissel-
dorf. Elberfeld, and many athers, send more pupils to the auxilinry
~school than other cities whose population is not made up largely of
workmen.  Thus the kind of inhabitants and their- voeations and
manner ofslife have more influence upon the number of pupils in an
llll\llllll‘\’ school than the size of the city.

Suppose, then. that in s-eity there are 100 or more pupils to be edu-
(ated in an auxiliary s('hool How shonld the orgnmznlmn of the

D the current year nbout 99 children attend the !\lxinnlwlm smxillur:\' s(-hool.
Thiy is shout 0.6 per cent of the total number ol‘sc 00! children. '_l‘h'el’?!e are six

classes iu the auxiliary school. . L .
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school proceed2 Though there will be all posslble variations in the
answer to this question, one thing may be taken as «renerallv recog-.
nized and agreed to, namely, the weakest children who have not vet
been to school must first be brought together and a kind of prehml
nary grade formed. This preparatory grade can be in ona or two
-classes., In this division children will first be made ready for schigol
work and taught to talk properly. What form the further establish- 1
ment of the auxiliary sthool must take depends not alone bn the
pupils, but also upon the room, accommodations, etc.. at their disposal.
In one city, three further stages are added to the preliminary one; in
another; four. or even six. In still other places there is a tendency to
*establish a class for every school vear.as is done in the regular sghool.
But eight classes could really not be formed in the suxiliary school,
for many children have lost one or two years‘in fruitless attendance
on the folk school. Besides. only few children go through all the
«classes of an auxiliary school. But the au'ﬂharv schoot should have .
as many-.divisions as possible, and no class should h&ve org than
two sections.
The question of .organization demsands cons1deratlon from two

. points of view, famely, consideration of the religion and of the sex
of the auxiliary. school pupils. Fortunately, there have as vet been
no quarrels in the auxiliary school over the predominance of one or
the other religious-belief among the pupﬂt Action springing from
iove for mankind in general is bound to no dogma. Consequently
it will' not be necessary to divide the children according to their
beliefs. Whenever parents or the clergw of a city desire to have the

- denominational feature pregrved in the instructioh. the religious .
mstructlon of the chitd in question must be left to his denominational -
preceptors. &s in the regular school. Fxpgnence. however, has taught
that very seldom or mnever do parents or clergy insist on this right.

. .1s very necesarv 'uLLhe huxiliary school) the evangelical and the
Catholic ¢hild can attend the nla%es in rellgxorktogvther without
friction until they reach the age of confismation.

Just as little agI religious fai ,c-\‘the sex of ﬂ‘le puplls make de-
.mands upon the school UrBanizations Whether it has been drom .
economical or pedagogical considerations, coeducation in the auxil-
iary school has beeen regarded as essential and helpful from the very
first. Here, then, the problem of coeducation has been quickly solved.
and no one has yet found moral or other. dangers for those boys and
‘ glrls who are taught together, - S N
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IX.—THE DAILY PROGRAMME.

‘Even in the regular ~chool it i a difficult meetter (o plan a schedule
of dxercises which fultills the demands of hygiene and at the same
tiane answers the purposes of the school. With the very best inten-
tions it will not always be possible to absolutely subordinate the latter
to the former. Besides, in spite of the activity of physicians and
~chool people who are working in this field. there i still little agree-
ment when it copes to answering the following guestions: What
studies (-\'jdﬁf( Iy tire the pupil most, and what are sure methods of
recognizing Wnd determining the intensity of fatizue 2 Names like
Kraepelin, Ebbinghaus. Lobsien. and Baur, who have made work and
fatigne in general the subject of their research: Erismann, Burger-
stein, and Schiller, who have included the division and length of
recesses in their sphere of worlk. as well as the order of lessons—these
ames can serve as proof of this, But itk assumed as a matter of
course that weak-ninded children show fatigue and exhaustion sooner
than normal children.  There“has been therefore httle aceurate re-
searel in regard to auxiliary school pupils. :

The lesson perioddin the auxiliary scehool are of conrse shorter than
those in_a regalar school. Tndeed. in many cases only half an hour
s given to each lesson. Further. the areangement of subjects has
been cavefully: considered: difficults studies \should  alternate with
easier ones. So subjects which require special mental effort and deal
more o less with abstractions should not follow one another. Asa
rule these are separated by introducing technical work, but some
kinds of technical work, too, are specially tiring for auxiliary sohool
pupils: consequently, great care must he @sed in making o choice.
I'f general principles can be set up at all to guide in the arrangement
df the programme the following muy perhaps be of service:

L. The lessons of the day should be arranged according to the
amount of mental energy of the pupil required for cach.

2. The first Iessons in the morning should not always make the
great @ denvands upon the pupil. i ‘

3. If one subject has special
nature, the following should w
point has not been active,  / ) ]

Beyond . these few general Tules the teacher should be free to
change the daily programme in accordance with his discoveries and
experiences in the class. ‘For it often happens that pupils come to
school half asleep-and are then quite unfit for arithmetic or religious

. . S
stinulated one side of the child

Jreflection; & walk is at such times much more useful than forced in-

struction jn the school. - -~ -
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ken the other side, which up to this

=
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In auxiliary school literature a fourth, fifth, and sixth point is
often deemed authorjtative in determining the school programime, as
follows:

4. The demand is made that in all class«.‘s the same subjects be
taught at the same hours. J, then, in oue class arithmetic is assigned
to a certain hour, arithmetic must be written down in the programme
|+ for the same hour in all the other classes. This s necessary, they

say, on account of the pecnliar abilities of the children; for many a
2 pupil can read but poorly, while he can'talk quite well. Others can .
i advance quite normally ip grithmetic, while Jack of progress in speak-
: ing and narnating Ll:ﬁ.(vthem far behind their fellow pupils. Shall
a pupil, so they arglie. be kept back on account of deficiencies in one
: subject, when he can accomplish more than the others, perhaps, i1
-+ other lines of work? Rather let ench pupil advance in every.sepa-
' rate study according to his special ability. Tukmg it for gr.m(ed
that all the auv{lhar) school classes are assembled in one building
and that the programme i= arranged as indicafed, the pupil can go
into that class in reading or arithmetic. for example, which corre-
sponds to his knowledge op ability. In the other ‘subjects the child
remains in his own class and advances there with his own classmates.

- This arrangement may have the advantage that individual talents

of a child can be brought to a certain development, that it can cipher
or read or narrate better than if it had advanced more slowly with its
clagsmates. But what do these single accomplishments qgmf} when
compared with his backwardness in other branches? - If a general
advance were only combined with this other! And what restless-
_ness would come into the school! - Thix wandering from oné class to
"another induces a moving about without restraint "which tends to
make'the 'school unsettled and so almost excludes any permmu-nt edu-
cative influence. °

6. The auxiliary school must, further, finish with its lessons in the
mornjng ‘and avoid afternoon instruction. This demand, which has .
lately been so strongly urged in connectionswith the regular schools
of our larger cities, has especml significance ¥or the auxiliary school.
The auxiliary school pupils, in larger cities. at least, havg as a
rule 4 long way to go from home, because their school is the only one
it the place, and long walks to school are recognizedly a burden
“under which deficate- children very evidently suffer. Anyone who
has watched the children.of the auxiliary school on their way to
%-. " ochool through a large cﬁy wiH be loath tq‘ uire this of them twice
7., + a°day.* Of course'it can’not always be h l:c:h ‘in the higher classes.

% An afterncon will have-to be added if 32 lessons a week are to be
e secuted: In such cwses, as in case 6f weak and delicate pupils, the
B wool directors can relieve the situation to some exteny They may

in -the consent of the city to. nllow those auxxhu-y schooi pupxls,_f '

3
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THE CURRICULUM. ’ 88

who are evidently kept back in their school work on account of the
long walk to school to ride on the street cars at expense of the city.

6. Finally, intermissions in the auxiliary school's daily programme
must be more carefully considered than for the regular school. Gen-
erally these recesses are from fifteen to twenty minutes long. How-
ever, the main thing is not that during a succession of five lessons
lengthy and frequent pauses be made. Still more important is it
that these pauses should really-be used to refresh and enliven the
wealk pupils.  They should breathe pure air free from dudt. cat their
luncheon, and move their limbs unrestrainedly by playing together
or separately.  Tohelp them thus enjoy these recesses, the teacher in
charge must ulways be on the wateh. Here he has rich opportunity
to make important observations and render valuable service to his
coworkers,

. X.—THE CURRICULUM.

For the public school it i~ no edsy matter to answer all the many
questions which arise in connection with the curriculum: especially
do the, choice and arrangement of the su ject-matter, skthe most
important problems of this field, demand mi¥ch disenssion in order to
reach- any satisfactory solution. The pedagogy of the auxiliary
school can claim till greater difficulty. The great differenices exist-
ing among the pupils' natures give rise at the ontset to the question: ~
Ix it possible to have a course of study for the auxiliary school which
shall be adapted th the so-called average intellect? Of course, even
if we can not, inYhis discussion, reach any definite. valid conclusion -
regarding particnlar points, we must recognize the necessity of a plan
6f work even if it be only in broad oufline, for without this no con-
scious, and so no snccessful, work can be accomplished.

Formerly it was mainly public school teachers who attempted to
drdw up courses of study ; their workybetrayed its origin. They had
generally brought with them from thee public school a love of the -
subject-mntter which was too great for the auxiliary school. - Natuf-
rally a great deal of the subject-matter of the publie ‘school can not

. be introduced into the auxiliary schoal.\ So they simply took up the
scissors and cut off a piece here and there—wherder there seemed
too much. But in spite of this the worshippes of snbject-matter stjll
demanded his sacrifice. . \ s

Now, on the other har®, when teachers from in‘st“i_gutions giving. . -
instruction in hygiene set to work _to make a plan they are sure fo .
fail, because they wish to have tob little material. Naturally for
mation of habit scems more impgrtant to them than learning, 3

... tion. ‘more valusble than mere instruction;
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school should, first of all, be » school in which stress is Iaid upon
knowing many thing=. even if within narrow limits.  So the auxil-
iary school curricuhun st have neither too much nor too little
material. '

But how -much material should it demamd 4 No one will require
the auxiliary school to =et the snme goal for it=elf as the highest elass

_of the normal or regular geliool—not even a teacher who-has com.

pletely fallen prey to didactie materialism,
Then let us lower our demands in general and ask only that the
gonl of themiddle grade of a folk <chool be venched. This demand.

50 often expressed. hax much m its favor. Tt emplusizes at the start -

that the standard is to be kept low. But. on the other hand. it can

_be said that the middle erade of a folk school does not attain all

those several goals which the anxiliary school pupil can veach who
meets with <ome little suweeess. Let one only think of the vealistic
qubj('( ts which must he pursned flullwl in the ‘m\llnn\ rchool'thau
in the middie grade of a folk ¢ ool Thus we ste that it is not =0
easy to set, even in the most general way. a goal for auxiliary school
work. To make any progress at all we niust fiest be perfeetly elear
as to the answer to this question: \B'Imt i=, on the whele. the pur-
“pose oflthe nuxiliary +chool? : .

The huxiliary school is an m(lopomlvnt institntion of education

and ingtruction. It aims to develop in its pupils a standard of con- -

duct which shall not. differ from that of o worthy and useful wmem-
ber of human society.  ‘To this end all those subjects of instructjon

should be introduced into the nuxiliary school which temd to awaken

and control the individudl will and impulses to action.  According to
their nature, such material must mainly be chosen from these subjects
.as will pave the way to a comprehension of a warthy, purposeful life.
Through such a chaice overcrowding of the curriculum is prevented.,
as well as mere propnrulum for a pessible vocation. Tafing this,
then, as onr general aim, we can now proceed to assign the nu)pe of
the several subjects: S d

1. Religion: The auxiliary school pupil must be led to an appre-

“hension of the Divine. His duties to his neighbor and to himgelf. as

well as to God, are to be brought to his comgirehension.  As an aid to
his moral and religious feelings and actiop’he must acéept the most
important truths of Christianity. so s&"to be ready for confirmation
in church. ’

€. By practice in observation, speaking, reading, and writing. he,

"should be helped to understand and reproduce orally and in wrmng
i whatever he has seen, heard, or experienced.
8, History By studying the lives of ‘men and women who have

11

‘viorthlhz sarved home and fatherland he should be taught to be

for e and muntry From a due

B
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b
estimation of the present the problems arising ont of it for each. -
~auxiliary ~chool pupil argto be solved.

4 Drawing is to be nsed in every class as a means of expressing
what the pupil has scen and heard.  As< <uth it offers a standard by
which progres<in intellectual and esthetic fields can be measured,

5. Minual labor: Like drawing, manual training: with its various
branches, should diveet the activities of anxiliary «hool pupils into
those lines opened up by the other studies. and shonld facilitate the
L choice of a vocation later in life.

Fl 6. Singing and gyvnmasties: Both these departments have 'in the

first' place special hvgienic purposes.  Then, however, together they
regulate. especially by thejr rhythmical character. the movements
and with these the volitiomal life of the pupil.  Finallv. their com-
mon esthetic and- reereative influcnce must not be undervalued.

i. Home geography ('Iloilal:ltklyl(lt*) and general geography: The
auxtltury school pupil is first of all to be made acquainted with his
home .\'l’lrmuﬁ(ling.\‘: nevertheless. he mast not be ignorant of any
parts of the world with which his home has lively interconrse:

8. Avithmetie: Instruetion in arithmetic shall present and show
the application of those simple problems which are most often needed
in daily life. . :

9. Natural history and nature study: The change of scasons is to
. be obzerved in the child’s surronndings and the human body is to be

made a subject of ~tudy, in the interest of his self-preservation and
his life in common with others. *

Having thus stated the aims of ecach subject, we must consider
what subjects should cone together and what should be the quder of
stecesston.  Even if the eld saying still holds good in the adxiliary

- school, ™ Procéed from the silnl)l'o’ to the difficult.” vet the simple
must always predominate in the choice of materink A mastery, of the
whole of the clementary sybjectpatter of the folk school isvnot to

e thought of.  But in the arp ngentent of even the simple material
the striviqg'(m\'urd ndyole, fhe outlook townrd something complete,

i must be evident._Hven Mdnly small dommins of (hmyzht can be
mastered, thav-ust be domains of thought which are connected with
i the developing, grdwing self. xo that they form a foyndation for the °
D } i

.building up of moral and religious personality. But for this, it is
hot necessary that religious or objective fields shonld ‘predominate

" and all others be subordinate to these.” Triiper undertakes, it is true,
and very laudably, to.let the culture epochs, as worked out by Rein,
act as centers arongd which the work is to be concentrated. So for
*children from 8 to 10 years old Robinson Crusce 15°chosen as the ]
basis of instruction in nature study, home geography, as well as for

g modeling, drawing, singing, German, ahd arithmetic. Fuchs recom-
.. . mends Robinsoni C'msoe as a suitable og'n;e; for the concentration. of.

s
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the auxiliary school pupils’ studies, and really, if you have in mind - !
training for work and for will power and control, you must agree
with this recommendation. Robinson Crusoe is a classical modetfor
the auxiliary school pupil with a weak will.  But his example has
mord evident influence in a secluded educational institution than in a
. public school. The pupils of the latter already see too much of the
-~ world about them, with its devices and expedients.  As a result, Rob-

. inson Crusoe does not concern them so much in his origingl helpless-
ness as we should like to think. Tuking into considération the fact
thiat many subjects do not adupt themselves to such correlation. but
must be treated independently, us history and arithmetic with relig- .
ion, we see that it is impossible*to present plans for concentration as-
closely connected, organically related wholes. It will be difficult to
make the auxiliary school pupil comprehend social aggregations in
his vicinity which may, perhaps, be easily seen. such as the groupings
of family. work. trade, ete. Tf, however, such social groups with
their common needs are indicated in the plan of studies as home phe-
nomena, and further appear more clearly in the plan of subject-,
matter, the auxiliary school is thereby preparing for practical life by
Ziving circles of thought which are to a eertajy extent complete, and
therefore effective. This completencss is as difficult as it is necessary.
Whoever has undertaken to make a sketclw.of a curriculum or a
course of study will confirm this and know that up to this time.no
model of value has been furnished. No individual worker ‘will be
able, on the whole, to solve the problem of the curriculum. Much
preliminary work is lucking—for instance, there is no suitable read-
ing book, primer, or arithmetic for the auxiliary school. Therefore
the st of an auxiliary school must annually consult together and
decide what is to be accomplished by the different classes and each
half year select subjects of study for them. This laborious work will
gradually lead not only to w singlg core of material, but also to a rich
‘selection of reading and memory pieces and arithmetical problems, ’
~which can finally be included in a reader and a sum book. How far
.=~ this work has progressed at Halle may be seen from the- following’.
plans’for the first and last school years. (See pp. 88-91.)

g plar
E A course of study for the last school year presents the most diffi-
g culties-and is therefore in its aims ecasily modified. If success has °

Al )

" been met with in giving it a local and home background, then at
least one kind of unity has beep effected. The discavery of further ¢
threads of connection between the individual subjects must be_held"
in reserve until it.is more fully worked out, as by good fortune can
‘be done.on a uniform plan in the auxiliary school. .

- When we compare the requirements of the course of study in tha
finishing class with the ability ‘of the pupils of the auxiliary school

vy, SAttempts bave airesdy, been made st Lelpsig and In Switseriand.

O
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and see how high theMinal goals are set in one auxiliary school ned |
how low in anot her, we must here express a wish that a unity may be |
evolved from out of this diversity. In this striving we must also
decide whether the ayxiliary school has to make provision for an -
education designed to help the girls for domestic service and to'pre-

s

pare the boys for manual labor.

- answered : How is the course of study of fhe auxiliary school to make ]

Finally, this questio, must be

room for that work which has to do with correcting errors

in speak-

ing, since we know a great many of the
suffer from inability to speak properly.

abnormal pupils frequently
There has been introduced

into many auxiliary schools speeial drill i

n articulation.

In this re-

gard the instructions of the Gutzmanns, of Berlin (f

ather and son),

certainly have n _value,

It may be well, also. to call favorably to

mind at this time  the prevailing practice which

Auxiliary  School

Prinefpal Godtfring. of Kiel, has introduced in the province of
Schleswig-Holstein.  Godtfring, who has also repeatedly published

articles touching thex

> matters, arranges to correet the speech of the

children even before they reach school age. He

gathers together into

*.asort of speech kindergarten hll those

children who do not speak

normalkly and who wjll be

ally he separates from these all ghose who, int spite of opportunity

of school age within haf a year. Gradu-

and drill in technical methods o
mering and stuttering. Fhe Intte

speaking, are nof cured of stam- -

. cured are placed in the so-called “ repetition ™
instruetion.” Godt fring’s plan, which must ha

r then are put into cougses for
curative pedagogical treatment. mnd in case of relapse after being

course for individual
ve a ‘special value in

E
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the. auxiliary school, has the active support of the school authorities
in Schleswig-Ho)stein. ,
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XL—METHODS OF INSTRUCTION.
. Befora we can present the methods of lwulnn'r used in the auxiliary

school we must show how much time each branch of study may elain
during the weelk.  This will be most quickly done by giving o sum-

mary in the form of.a table,  Tn the aunxiliavy school at Talle we ]
i have used the following plan:

Hours per aceek given to the sererda! branchos of wlur/]/ in the anrilicery \4‘/Ilm/

at Halle.
—— = o .
Reanelwes of study,
: 1 " neon v
- 2 -

Religion................. ... o oa oa 20000 0 coa ao o 2 3 B

&rlthnulu u.wlmlr)) 5000 0 o onas & PR AW | { i '

German o aoooo T 7 N "
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i In the summer term a slight change is fade, on aceount of instene-
: tion in agriculture.  The number of hours for'Tand work. Zvimnastic
1. exercises. und singing is shortened so that four hours n week ave feft .
i.
i for garden worle; the school exeursions. too,: often disarrange the
'i| tabulated numbers.. .
i- If the instruction given in the higher clasties is considered, searcely

any difference will beunoticed bétween the methods of the auxihary
school”and those of the regular school : the intermedinte elasses have Ii
much the samegnunagement as that which promises suevess in the
lower grades ohw folkk school: in the lower clisses. however, the
instruction given in the auxiliary school must be quite peculiar to it.

The characteristic pomts of auxiliary school instructiotfiave been
clgthed in mgny imperatives, as the instruction must he ohjective,

oncrete, personal, ete. Fowever, these imperatives should apply to
all,Jﬁnstructlon In the lower cl.mses of the auxiliary school th€"
teacher has still other considerations to oceupy hirh.  The children
just transferred from the regular to the auxiliary gchool are' either
incapablg of receiving instruction, or are completely tired of school

» . Then he hag net merely to awaken powers, but aJso to prevent many
' an intermitted devélopment from remainig at a standstill. Besides
: thls, he must see to it that his instruction has an educative infltence
“upon the pupil, and this while he Qmphﬁes the sub]ect matter as
much as. possxble. To fulﬂll hese three’ demnds in detaxl is very~
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hard, and yet we munst strive to do this if we would niake onr anxil-
ey school instruction suceessful.

I wmental powers are ta e aronsed, we st begin with that which
st lates them spontancousy and vet harmonionsly. 1. e play.  And
st bes of course. play which teaches the children so, to uee their
b= and =¢n=c organs that they will Later obey o rational witl angd”
fead to sueh o doing of waork as wilb effect the desived puvpose,  1f
one were to begin by making dafinite denpnds upon the wil il to
do work, has misdivected effirt< wonld eyl onby in feightening and
dulling the pupit. The spontancous use of linibsand ~cnse organs
first Teads the teachier to take the proper divection, At this point he
sees clearly Tiow far—1o agree with Boodstein-- the Tinbs of o prupil
are free in their movementand to what extent the sense organs can
serve hix attention by making lis impires<ions precise and definite,
Therefore we muns=t first exercise the limhs by means of interesting
play=, explove the civele of ideas@nd the povers of the will, that we
way then proceed systematieally to finally awaken the <oul's slum-
hering: powerss . _

These ave then guided in varions divectionss as in that of speaking, L
drawing or painting, modeling ar stick baiving,  Speech often be-
comes intelligible and Quent only after long-continned nstruction in
articulation: for -this the teacher  requires special  preparation,
Druwing or painting gives a still more exact test of what the pupil
has taken i throngh his senses

an =peaking does. When no great
demands ave made upon him. fea¥ i< banished from his mind. and
even the mo=t easily discouraged piygil will soon iry to do something.
Therefore, after a short time the tekeher ean discover from what he
hax done what sort. of a mind the hittle artist with the she penct
has: and.the teacher will see, (oo, the progress the pupil is making,
i# his dbawings are collected and made into a book. .
Similar insight into the e life of the pupil is given by miodel- .
g, thongh this ix u great deal mare diffientt.  For this reason it 1y
often left out of the school work: it is iiportant. however, and an ‘
attempt should he nade to introduce it even into the Jowest class.
Stick laying i, indeed, muel simpler: the Froebelian occuputions in .
caglieetion with the = gifts " are stimilarly easy. How uctive are the
little minds when they can do something, aecomplish something!
#«  They mast bhe kept continually active dnring the lessons, must always .
be seeing. observing, feeling, measuring, placing, arranging. compar-
ing, distinguishing, hearing, s'n.n-,lling, o" tasting, '\\'hutcvc}' the tvork .'

o Delttzsel recommends an exact phychologloal dingnoeis 'in order tow flifd out
definitely vromn-dt‘ defects_in g\he menses, I, e. of sight, touch, hearing, taste, -
umell, the feeling of heat, cold, or pain.“as well as a dlagnosis of ‘the aesocia-
tioi of Ideas, speech, and the emotional and volltiopal life, - * '
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max be. At the same time they must be allowed to talk. While
pla\ing at work and working at play they should expres: their opin-
ions, ask qnestlons, and give answers.
If dnrmg the child’s instruction he is striving to seek and to find.
and to change his impressions 4ntd® action. into moyements, then the
" nuxiliary school instruction serves a double purpose: (1) Tt avoids
mere mechanical training and reducing to a uniform Yevel: (2) it
develops_the motor center of the brain as the basis of the intellectual.
and especially of the volitional. tife. .The children are then not
merely receptive, passive. but_alwavs active and interested. They
live thgough in a mensure what the iastruction offers them. This is
the ¢hse in the school garden and the school éxcursigns even more
- thanin the class room, and there can not possibly be too many of these
excursions. The teacher has but few devices to help him in such
inetruction ; playthings and Froebelian “ gifts ™ are probably. big only
helpers during the first school year. Outside of these the teacher must
be all in all to his pupils. Therefore his task is not easy. Even the
primer is lacking, which so early pushes itself in between the teacher
of the regular school and-his pupils as a dividing wall of paper.
Long may it be kept out of the lowest class of thes auxiliary school !
There nothmg should be read, written. or memorized which might be
found in a primer. Now, s thobupll not to read <o soon, and write.
a2 and memorize poems? If there is to be no deill in the anxiliary ™
school, then postpone the “ drei Eisheiligen ™ as long as possible,
for they soon kill the happy life—the cheerfulness—of the school.  Tt.
would probably be early enough if reading and writing were intro-
duced in the second year in connection with block and stick laving.
The memorizing of stories and poems can also be left till later if we
would continue to shield the children from indigestible. * pebble-
stones ' (Kieselsteine), i. c., give them bread instead of stomes. 1f.,
however, one desires to exercise the memory of the pupils,_suitable
selections must be made, and an eagerness.to learn ‘them awakened in
~ the children. Trojan, Léwenstein. and others give excellent short
e poems in their collections (Kinderlieder, Kindergiirten, or Kinder-
lauben).
n this way, and by this method, the teacher may hope to awaken
the weak little minds. For'those pupils, however, who nlre'ld) have
suffered shipwreck in their school life, and of whom’people hu.\'\

not hesitated to declare that their mental development fwas at a
standstill, another method of teaching must be chosen. For these
pupils the instruction must be such as will take right hold of their °

¢
e
]
E ‘ " ¢ This expression refers to the oold and bllgﬂg weather which popular tra.
:; dltlon assigns to the, 11th, 12th, nnd 18th pof May. The cold of these palnts’
: : daye is freqnently d!n,trom to budding tmlt.—'l‘nnsu-mn.
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minds.  Therefore, for this purpuse nothing colorless must be pre-
sented: the teacher must either proceed from the pupil's previous
experiences, or make the pupil live throngh the experiences of others
by a progressive portrayal of them. OF course. play and work will
still have their plaves in stimulating movements and ideas, but the

stimulations and demands upon the pupil must now be stronger

and more vigorous.  Mordover, the instruction mus<t vary as much
as possible, that the pupil's mental inertia ma®be overcome. and his

-self-confidence- developed,

Now, let no one think that centinual stimulation and change, or
ceaxeles< activity during the lesson. injure the wetik intellect rather

than benefit it.  Let him not be afraid of over-stimulating erethistic o~
pupils (for example). " If the teacher retgins his fatherly attitude

toward the pupils and carefutly watches over their mental qualities,
requires short “steps of them, he will soon be encouraged by their
progress. .And the progress is not merely intelectual in its nature,
no, there will be hoth physieal und mental progress. The instruction
in the auxiliary school will therefore be harmoniously- edueative.

We have alrofidy shown that instruetion in the lower grades of (g
auxilinry school needs but few menns of assistance: Froebel’s gifts ™
and all kinds of playthings are in the main to be regarded as suffi-
cient.  In addition, biblical illustration and Stéwesand's picture of
the family. as well as pictures from magazines, are {o be recom-
mended.  The more capable the pupils become the more extensive
will be the use of illustrative materinl. until finally. in the interme-
dinte and higher classes it must be used just as much as in a well-
equipped regnlar school. . o

To the statement made above, that the method of instruction.in the
ntermediate and higher classes will differ but little from that of the
Tollc school. we wish now to maké several additions, Tt i the gen-

cral opinton. that it is an advantage to connect the new material of % '

instruction with knowledge already possessed, but this connection of
old ideas and new must hecome a matter-of-course rule in auxiliary

- school instruction. Whenever the case admits it; we must start out

frem the relations in the home, outside the school, and on the street.;
an effort must be made to make new ma'terial plain to the pupil by
means of plastic instruction.  Only then will it be grasped and mere
verba] insttuction kept aloof, Neverthgless, it will often be a long
time before the’ material of instruction can be treated logically, The
children are often easily wearied and refuse to respond. much to the
surprige of the teacher, who thought he was on the right tradk. To
prevent such surprises it has been suggested that the material of
instruction be mastered by a spiral method. This method of work-
ing through a subject, which is so much used; can not be regarded as
8 “cure-all.” Only meclfanically~js-little new connected with the

4 .
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Cold by it, and always a return must be made to the starting point.  If
anyone is concerned with implanting mere word knowledge the spiral -
method will scem easy and abways: applicable. T however, one
wishex to educate by hix instruction, to use the material of instrne-
tion for cultural pirposes he can get along withowt ‘this method. b
only the teacher understands how to bring abiout imnanent repetition.
i, e.. to present the old inanew fgrm through the new material oo v 1
recnll it to the pupil’s mind from new points of view. he will nake
progress, slowly, it i~ true, bt surely. The ehildren will now then
be wearied by mere repetition of subject-matter. but will be ket
always mentally setive. The necessary condition for this i~ a teacher
who is himself active and never getd weary or donbis. s taskois
therefore no casy one. as we have said before.”

Sinee abuornml children often bk clear ideas reganling tme.

motion, nnd =pace, the insumetion i all the classes must espeeially _
e (Iirv('h-(m the development of these ideas by means of sy<tematic .
and suitable exercizes.  Demoor lias very properly pointed this out.
Therefore the date of the hirthdays of the chiddren of every elas< for.
example. must be dwelt on: the time of Tappening of all kinds of
school events 15 to be determined, and yhe tme of day vead from the
clock. In their movements great stregg must be Taid rpon acewraey

and proper rhythm,  Music i~ of greaW@ssistance i this, amd 1p the
Brussels auxiliary school the cmploynmient of wnsichas led to the -
formation of so-called = eurhythmieal ™ exercises. which we heartify
recommend. o arder to acenstom the eve to relations of magnitude

and estimating maguitades in spaee. measuring sticks should be

i kept in thy class rooms and the school yvard and compared  with
newly found magnitiides. The ~chool walks ave constantly bringing
forward new spacgarelations, u.lu aradtutly help to nrrange and guake

o (:lenf‘ the pl.l{)i].\'. \'Il;Ill(‘Ai(.l(‘,:ls on (his‘s!ll)jm'l. ‘ . .
Finally, in clmracterizing the anxiliary school instruction, it may

Ii o be well to refer to the thorowghly practical direetion which it =t

E take in all its branches. if at all possible. Here we are thinking .

; - especinlly of arithmetic, whosy ains have been already characterized
| as taking their rise in®practieal life. The teacher of aritlmetic hax
| to illustrate the busines dealings into which the euxiliary school
f' " pupil will later enter. There must be in the school a kind of stores -~
with. merchandise, coins, and weights, <o that he will become famitiar
[ with the operations of buying and selling.  Further, now and again a
newspaper is to be used in the higher class, s that tM growing child |
may learn spmething about the labor market, nbout supply and,

|[  demand, in order that he may later choose his field of work inde-
3 pendently.. Btief compositions and -letters may ‘also serve the same f
%, o . e e e o -

_':tlrecmr Schwenk, of ldsteln, makes use of such a store in his Institutidn. |
- . ) -
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purgose.d and these will be written willingly and with con<iderable
care, v ‘

We st not fuil to mention here that the ~chool can render val-
uable to the candidates for cohfirmation by helping them to
be less awkward dpd showing them how to conduet themselves on 4he
street and in dll their circles of interconrse.  The auxiliary school
teacher must do his best to keep his weakly endowed pupils from
~tumbling on their leter path of life and to help them to be as ine-
pendent as poxsible.  Experience teaches that this kind of effort. on
the part of the auxilinry school may bring about very <atisfactory
vesults,

L)
-

XIL —l)l\( IDLINE IN THE AUXNILIARY (H()()l,

Again and again it has boon said that the auxiliary school should
retain its character as a school ‘institution. but that, more than is the
case with any other, its instruction should be educative. ¥ortunately,
it has.not to cover so. much ground, and so it can make its subject—p

mutter cultural in its influence thore easily than the regular school .

enn do. if only the right methods of tenching are used.

Of what value to the auxiliary ~chool pupil ix memory work. which
burdens rather than inspires?
ability to do things is better than knowledge.  But this ability mst
be in the service of a rational will, if the youth just entering upon
life ix to be a useful member of human soeiety.

0 o
. \

. (@) "THE SCHOOL'S CARE OF THE SOUL.

In this place we are not treating of education in general, but of
psychologienl dietetics, or care of the soul and discipline in the
schopl. in particular.  Tn reality, “these ave-not different in the auxil-

iary school from what they are in the normal or regular school. The
. .. . - LI
peculiarities of the pupils alone demand a speeial form. People

think in thixoway: The auxilinry school pupils have weak natu

physically and lm-ntnllvz consequently they claim consideration i d
kindness as the only measures in the educational seale.  Now. the mix-
ilinry school teacher will certainly have to show gr egt considerntion
and kindness wherever it ix it question of discipline in the auxiliary

school:  But even in the ense of normal children, kindness, if ysed
nlone, @ill have anythihg but the desired results, Flow much more
% this#ue of weakly endowed children.  They ure just the ones who

need to strengthen their weak-wills by contact with a firm, forceful

orfe. If the teacher always compdies \uﬂ\ their wishes agd Submits
to theit wills. they wnll never learn to dlstmgulsh g/ and bad
1m—m~—7 . ! . N
’ ’. N .
\Y) . - .
. » *

In his ense, also, it is true that the '
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desires and to suppress their selfish impulses, For this veason there
must be rigid dhscipline in the anxiliary school.

"So also refusals and warnings must work upon the chilid soul.
But this must never develop into a deill which kill< all love, More-
over.many words too often fail in their purpose and as a rule inpa-
tience works only tasting harm.  Calmness and “perseverance alone
lead to a good end. which ix reached so mmel the more surely if a
friendly understanding is first avrived at and friendly stimulation
exerted.  But in many cases a_self-confidence which is almost dead

- has to be wn\\ul\vnml and ~uppm’lo(l until 1t can make its way mde-
pendently.

The reign of firm diseipline in the nn.\'ili:lx‘y school for the most
part does not fisst show itself in special regulations or warsings,
The spirit of order. of time distribution prevailing in it. the spirit
of punctuality and accoracy in work, will act etfectivelv, especially
1f the teacher set<a worthy. forcible example by his faithfulness in
little things and his own submission to the whole,

In addition to thix example. which is always «®hject to change.
the ever unchanging in art can be brought in as an ally and helper
i the auxiliary ~chool.  In our ~keteh of the ideal sehoothonse we
suid that it was desinble 1o have the walls of the class e
rated with mottoes and pictures. We must now point ot (as 7
fessor Sante de Sanctis has proven so convineingly in his anna
report of the asyhnn s¢hool-at Rome) that works of art, as present-
ing to the view good deeds and heantiful examples. may also fur-

I nish models for the guxiliary school pupn] who ~o conztangly needs
good models. Recently Nt has been very property brought into
prominence that the asthetic can serve the moradl,  Therefore, ot
the walls of the schoolrooms be decorated with suitable pictures, not
alone that the school may be made n pleasant place for the child
l)r(m;zht up in often miserable surroundings. but rather that hy [ook-
ing so often at beautiful representations his fiemory for moral things
will develop. and art will thus have won a 'place as an edueative influ- ]
ence in the auxiliary school. '
But, besidesghis, the auxilinry school teacher will need to use other
and special ddet means of discipline: certainly he ¢an not dispense
with these. As is well known. there are a great many of them. DBut
He must not use the most extrenie measures at onee, even if this would -
shorten the process for him.. In the great majority_nf cases » well-
. graded system of rewards will lead to. more pood than a seale of
punishments which.is consistent, byt earried out in a heartless way.
7 Encouragement and praise always help to arouse self-confidence,
« while corparal punishment often brings about bad results. Conse-
- quently corporal punishment has been condemnei in all cases, and
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advoeating a résort to thi~ means of discipline in the edneation of -
abnormal children. Zichen say>: = Bodily punishents are not 1o be -
entively done away with, but thex nmst never he infleted on the

p head . and Sehwenk declaves: = T, therefore. tha teacher is firmly
convineed that the pupil knows exactly what has been forbidden, and
in spite of repeated commands, reminders, admonitions, and warn-
ings, persist~ m carrving out hi- own bad will. then there is no other
way out of it the proverb muist be applied s+ Who will not hear vaust
feel.” and. as we know fram experience, biveh-rod ‘writing (hilzerne

* Sebrift)y npon the boy's back does him exceptionally good service.”

(H) THE SCHoors” CARE OF IHE Bopy.

The physical condition of the auxilinry school pupil demands
continually the most careful consideration.  Any iwjury to the body
often direetly hinders  the mental development.  Therefore the
school physicinn has not only to establish the health condition wof
the pupil. It he mnst abso wateh him contimially.  In this the
smxiliary ~chool teachers ofn be of great serviee to him. They
observe the children every day in the clissgs. oh the plavaround,
and i the garden. and if (v are grood ob=érvers and know some-
ting of hygiene? they acquive the faculty of noticing changes in
the appearance and conduet of their pll])ll\ In cases Qf sudden
finesses or sheht accidents they can use for their velief medicines
which the medivine chest contains by the directions of the phyvsiciom,
Their proper ise niay do a great deal of good and very materially
hehten the work of the physician. But mueh wore could be done
for the care of the pupils” bodies if the parents would cooperate
with the physician and the teachers. T has alveady been shown
how the doctor may mtlgience then when oceaston offers, But how.
often must it e done with the cooperation of the teachers, if the
physical condition of this opthat pupil is really to be improved! 7
If many parents were not so inaceessible to well-meant advéce,
special = parents” evenings ™ might hg arranged for in the ausilinry
school. Tow many questions and oproblems demand w joint dis-
cussion and solution. and in how many enses nust the parents’
consciences be sharpened in order to nmke them introduce a better
. method of life. into their hemes! Unfortmately the difieultios wre

too great for ns to aim at influencing in s, Therefore there is
no way out of it but summoning the individual parents to the
school and there giving them words of advice. They. may also
be glvallv helped in deeds by the public care for their weak elildren,
- giving some free (ransportation on _the street rml\\aw, others a
warm breakfast §n wmter.. )

The evident necessity of giving tonics to auglinry school pupils,

and thg want of undersu;mhng on the part oil"}\elr parents, which
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is just as apparent, hiive brought up the following qlEestion: Is the
~auxiliary school to regain simply a day school. with a limited time
. of influence, or is it to develop into a hoarding school? “Worthy
representatives of the “curative educational institutions™ (Heiler-
ziehungsanstalten) consider the boarding school ax the best arrange-
ment.  In this convection Heller savs: = We desire most heartily
“that very many anxiliary schools may. in the epurse of time, even 1f

- only grnduall\. become. regnlar boarding schools.™  Piper says, to

!be_sure: “To be ablé to pmpvll\ answer the quéstion, “Anxiliavy
school or specinl institution?” one must spend yvears in careful
observation of individual cases in even their suallest details. * % *
The author indeed recognizes the value of day auxiliary s¢hools,
but he also knows that the principals of anxiliary schools are striving
“to make them boarding schools, and® even now try o obtain the good
_results of the lntter by insisting on'the schools” feeding the ment‘lll\
"deficient children intrusted to them and on keeping them at the
scheol as long us possible.  Serious enough does the question seemn
to them. * Whut becomes of onr pupils daily when they leave our
care? ' Certainly everyone conld agree in general with these state- 4
ments. The longer the anxifinry school pupil is under the influence

of the school. the more effective its inluence will e, Our ausiliary
school pupils can very seldom be well eaved for in their homes, They

see there little that is good. nnd. on the other hand, often receive ast-

ing ‘impressions of unwlylesome conditions.  So the pupils’ with-
drawal from parental infiyence niay often he very dexirable.

But even at Leipzig. where the [)llpll\ nre not only fed. but formed |
into voluntary classes for busy work, this step has not yet been taken,
and the gchool preserves its day character. At Halle also, and prob-
ably inother places with fully developed auxilinry schools, this step
will not be taken. In spite of certain undeniable ilnpm‘f('ctiom the
day school gives n better opportunity to fit the pupil for life in the
hard world than the closed institution.  Tnithe school the child must
be inured to resist the evil influences of his companions of thie street,
and even of his family. He must not-be kept in feading strings too
loag. "The pupils are not igiots. whose personnlity caf never he

« firmly established. °

Bestdes all this, mstltutmnul cdueation offers many difhienlties, .
Not only is it very expensive, but it demands also greater services
from the educators. Even n dny seltool }or mentally deficient children
makes serions demands upon the teachet, and the results of hjis efforts
are not al\vavq certnln. Still less certain, perhapg, will they be in

‘¢  an mstltutlon, which sometimes is, a8 Gorke agserts, a downrlght
breedmg place for certain vices, such as mastyrbation, talebearing, , _ -
etc., if, we may add the supervxswn 1s.madequate. At all events,
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then, we must preserve the charvacter of the dny school. keep the
children aty school us long as possible tlunnu the dn\ and send them
home for the night. -

.

L4

' ]()I\(()\l]l\\l\]l()\ ’

For a ]an:V time people have liad the @dea that mentally deficient
children are especially gifted religiously: thi- gift has even been
pointed to ax compen=ation for the Jack of purely intellectual ability,
Such an opinion has repeatedly beeu <npported by the faet that not
merely hysterieal children tend 1o <how religions enthu-insm. hut
mentally weak children seem to be able 1o memorize a sarprising
amonnt of veligions material. - Consequently. in religions instruetion
sueh chitdren have been overfed with hiblical history and dogmas.
Since thisggistruetion has been @iven by anxitiary ~<chool teachers.
however, l‘ overfeeding L~ lwvn done away with by them. Tt is
Jre Inhl\" now generally recognized as trne, what was i by In\pm tor
Landenbe reer in the school and antfual reports of the Hvgienic Tnsti- »
mtiontfor the Care of Mental Defeetives and Epilepties. and con-
firmed by the psyehiatrists, A0 Romer and W, Woevgandt, iz that .
one-~ided mmluulmg of the memory with religious material, as with
anv other, i harmfol rather than Tu]pfn] .

H the teacher knows how to bring the pupil under the guidance
and chastening of God by his religious instraction. and to present the
divine guidancesand chastening as much as possible from his own
v\porl('m\und his own vielding to discipline, he does not need all
the helps which the mentally normal child requires. such as the his-
tory of the stages in the (l(-w]o])nwm of the kingdom of God, and the
established dogmas in epic or Iyric form.  And. even in preparing .
pupils for confirmatton. he ddes not need to amplify all these. The
auxiliary school pupil will neither be an active vestrvman, nor will |
he take part in discussions regarding religions and creeds.  But he
will manifest his Christianity just gs everydhe who can bé only of
the **silent in the land.”  For this the instruction for (‘.onﬁrmation
must"prepare him.

It mugt first be determined what ideas the clnklron bring with.them
from the¥ublic school.  As a rule their religions knowledge wi
small; besides tl)h the auxilinry school pupils bring with them. fmm“
the arious classes, varied powars of receptivity and varied degrees
of nctivity. Therefore the tencher nust becomg very well nequaint
with the méntal guhlities of the candidates for cojifirmatidn if h
would properly estimate and benefit eachyone. Such an analyti¢ and
personal method.cap not be used hov.ever, when the psapor takes all

. - _ s 8 . )
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the children in hand for preparatory instruction. and the auxiliy
school pupil is placed among candidates for contirmation who come
froni the regular school. The pastor may seatter as many seds of
divine teuth as he wills yet the wuxiliary school pupit will go away

empty.  Andif. when woong his cliverer fellowa, he is asked even an-

ensy question, he will fail in these new swrroundings and be made
sport of. The result will be that not mevely a dissatistied, but a con
fused and puzzled soil will come np for confirmation.  Sueh results
must and can be avoided.  Above all things, the weakly endowed
pupils are to be kept away from the confirfflation nistruction in which
the normal children share. .

If this is adwittéd, we mud next decide who should instruet this
gronp of candidates from the auxilinry ~chool—the pastor or the
teacher,  Inmany cities, as. for example. in Halle, o elergvman takes

charge of this difficule sk, Two day~ 0 the week the school prin

cipal has a cluss roon imde ready forsthis purpose, ~o that the prepa

- ration for confirmation partafes. from the start, of the claracter of

school insteuction. Fhe pastor i< i every ease the youngest one in
the chureh parish iwhich the schoollionse and its anxiliney elasges
ard situated. Asassistant pastor, he natnrally will not stay very long
in this parish. 5o that frequent change-fare wade, This. voung
clergyinan is not previousty questioned by lisssirperiors as to whethidy
he s sufficient inclivation and alylity to carry on s difficult work,
He does it as well as he cang ln\:\nm sience 15 the only judge of Nix
per formance. Would it not mean a desitable relieving of this con-
seience if the ehureh authorities in chaiga@gould declave: = He alone
is fitted to prepare the eandidates from tho ull\lll.ln school for con.
firmation who has known the pupils the most intimately ande for
the longest time? ™ Since the older clorgymen of the parish already
are burdened with severgl confirmation classes, they aun not be
called uponsto give thix insteuction: which would require special

stndy on their part. In the interest of the clergyvmen and of the

children of the auxiJiary school, as well as in the interest of the
kingdom of God upon carth, the instruction for confirmation must be
given into-the hands of the oldet teacher. or of the primipal, of the
auxiliary school.  More or less recemtly this stephas already been
taken in Brunswick, Breslan, Kaseel, Dresden, Gorlitz, and Konigs-
berg. Genepally this special duty iy given over to the teacher or
principal by the consistory, with the_privilege of reealling the ap-
pointment at any-time, Royond thw’ the higher church nuthorities
reserve ¢he right of supervision. They cause the éity superintehdent

--%0 visit the school once or twice u year, have him hold an exanlination

a short time before the u)nﬁrnmtlon. and ,allow the eandidates for

icohﬁrmnuon from the auxiliary school to be handed over to their

jmmchml clergymen for, perhapq, xhree or four weeks more, that

ey
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they may td their confirmation vows along with the other children
on the general day of confirmation.  For this purpose. at the very
beginning of his Tﬂ’ ‘paration for confirmation, the personal record of
eireh \lmnﬂl be wiven to the clergyman in charge, o that he may in
ool season influence, as spiritnal guide, ato’ those children who -
dine not vet conte nnder s instraction, and their parents,

The confirmation coretmnony and the first commnnion of the wuxil-

iary school pupils at Halle, in the presence of the teachers' of. (ll\,
institntion, was d]\\.l\\ (]lll((‘ solenm and Illl|)l\‘\\l\!‘ but the ce H'num\
nede the i nnpn-\\mn npoit one, however, that the pnfnlt of this insti-
tution for the cart tnd edueation of defeetives were heing confirmed
nnder special and abnormal conditions. The anxiliary =chool pupils,
at the age of confirmation at least, should feel that (ln-\ enn live”
among companion- of their‘own age without noticeable ]u-(nluulllv\
o° Asmaterial of instruction the Ten Commandments are, ahove all to
e nsed.sand these are o e treated with especial redgad (o prae-
tieal fife. Kielhorn makes excellentsugaestions regarding methods
of presenting them to eandidates from the auxiliary <chool.  Then,

vaddition to the Conmmandments. there are the three articles of the
crecd, the Lord™s Praver, the confmand for baptism. and the sacra-
mentat words of the holy communion.  Of courze Lnther’s explima-
tion of these parts of the catechism i< to be nused,  The purpose of
}multl he made very clear to the pupils, ’

»

confirmation.s

XIV..—-THE COMMUNITY AND TIIE STATE IN THEIR
RELATIONS TO THE AUXILIARY SCHOOL. -

The modern State. ind under it the community, have not merely
the right god the (]u(v to care for the \plvmlmg and deepening of
culture; both have also to fikeeharge of the economically efficient.
-Ax g rule, the mentally weak are the economieally inefficient; there-
fore the antiliary school is no Matter of luxary or a play of surplus
financipl powers. It is rather a lwmnmtﬁrmn Jutv which demands
i true. manhobd.  Nevertheless, in the socidl life of different com-
mnnities ideal impmnlses and philanthropie sentiments could not lohg
avail if the real lm(l\grmmd of setf- prvsm\nnon did not speak a*
Main language.

P “ Naumann very properly says: * 'I‘() koop up the lowest ‘class of the
people means insurance against great losses to the whole.” The
auxiliary school pupils come from the lowest class of a city com-
munity. Since their ability to gain a livelihood ig but small if they

- have gt been specially trained and accustomed to work, the whole

community has later to take action in their behalf. 'Either the gux-

K]
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thary school pupil becomes a loafer and a tax apon the poor funds o

. vagnbond upon the public highways.  Both are nnwelcome men-
bers of a community. Not only are they nunweleome. they wre, highly
injurious to the social body._ Mental deficienmv even i it Tesser

e foruggnd aspects, s as is wellnown. often the canse of ald kiml«
of misdemeanors and  erime-. Weak-mindedned,  Lowever,  when

jommed witloa dislike of work, is =il more aetrimental.  =o by neg- 3
techige the mentally and cconomically ineflicient CILY Inenrs ex-

s for the care of the poor: expenses for the stppression of vi-
gr:.nn'.\',':uul. iin:nll.\',‘cx[u-nsv\' for the maintenanee of eriminals, Fhis
means, thersfore, tat the maintonanee of anxihary schools i<
“msurance against greater losses, A comparison of expenses for the
year will probably show that money has been saved, for if -the e ffores
to make these weak ones capalde of earning a livehhood :'unl thu-
to add nsefnl members to o comtmunity e succes<ful, its powers are
mereased. evan if they are hut small fictors in the community life,
The establishment and naintenanee of auxiliary schoolk is therefore
not-merely a worthy humanitavian“daty, but alea o <ocial necessiivg
and rconomic considerations gencrally speak convineingly in the
Inrger udministrative hodies. Now., the Targer cities have? indetd.
shown hitherto a gratifying rivabey inYthe matter of auxiliary schools,
= and the State has not only given its eustomary consent. but has not*
refused to recognize the newly ereated institntions.

But tlw task of the State and the ceiununity by no eans ends with
the present auxiliary <chool arganization. A wholo <eries of longr-
ing, \\'hi,cf'\ now and again have been clearty enough expressed, mnst

7 still be realized.  In the first place, compulsory attendanee on the «
auxiliary school, which las elsewhere (p- 47) been demanded. should
be ehforced by the State.  Unfer’the conditions specified. parents
- should be obliged by taw to send their children to an auxiliary school,
Next, the school period should be extended to the end ol (e four-
. teenth year. It has been suggested that it would be well to kegp all
! nuxiliu.ry school pupils in the school at-least one vear aftorghe age of
confirmation. )
More far-reaching and beneficial. however, % the demand that i
special continuation school, with compulsory attendsinee and a conrse
covering severnl years, should “be established for poorly endowed
* children.  Really it is not advisable to transfor confirmed pupilz Trom
the auxiliary school to the continuation trade schools of the cities:
that would mean'that all those evil conditions would again te brought ‘
about which the auxilinry school has tried so hard to do away with.
“The difference in the sEhoqL knowledge of the former auxitiary school
pupils would of itself he especiall tgoublesome to the teachbr of (he
continuation school. Consequentl{n i special dw would have to be

N 4 ‘
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in=titnted v that <chool. That religion. rending. writing, and arith-
metie wonld have to be continued in it is probablv.not questioned by,
suzone. but at the same time economie. eivie, and religions virtues
st be enltivated, 4 -

Besides theseindispensable theoretical duties, the epntinuation
~hool for poorty endowed children has also purely practical ones o >
performe Fgr this pnrpose. theréfore, so-called = pl‘('[nll.'zil()l"\' work-
Sheps st heestablished, which teach objectively the most ele-
mentary forms of those teades which are to be most lnghly recom-
tended to pupils from the anxiliaey ~chool. Mental defectives will
<Ildone be able to create masterpicees. It s enowgh if they Lonly
become witgligent underworkers and helpers in straw plaiting. bas-

Ret nmking. h()t)l(l)illltill"_'. (':ll)im-lnml(inL. or to stone nsons, shoe- Y‘
Trakerss wvdenerss farme hands, bricklayers, ete. 1Sven if many of .
these trades ean not be taiught in workshops. visits to places where
work i~ being done, followed by discussions. will partially make up
for this. 1 enphasis i< baid upon this practical training, the con-
tigivion ~chool for mental defeciives e give novoeation to hundreds

of unfortunates who wonld otherwise fail in Hife, and thi- voeation |
L tiHmake them efficient and thevefore useful and respectabic wembers
of himan soctety, : .

For the auxtlinry school pupil. moreover, the choice of 9 vocation

wonld be postponed for years by ‘e continnation school, and o he
would be enabled o make a wiser decisian. It is always hard to
diseover in oo season the best Hine of work for voung people.  The
children of the auxiliary school consent to all kinds of proposals, and '
the parents seldom show understunding or deep interest in this mat-
tery So the deetxion often rests with the teacher-and the phisician.
4 'l'ho.\"wﬁ'ﬁnisc. if they enn ot know exactly. what the child's
. mental and plhiysienl equipment will be, ax well as hi< later desires
and abilities. By their coubsel they can prevent the chianges im voeu-
tion whieh the weak-minded pupu s 5o prone to make.

The mostimportant thing of all. hdwever. they can not do alone,
ie.sseek out ~nitable poitions.  How often parents who have been
turned away by employérs come to the auxiliary school principal and
beg him to try, to help their child to secure s position.  Sometimes,
indeed, the scltool’s intereession is of service: but master mechanies
do not care to have much. to, do’ with appr®itices from the auxiliary .

: seliool. “Therefore K. Riehter's wish s justifiable: ™ Would that our
master mgchanics at home would realize that the children who go out-
from the nuxiliary schools are ot as incompetent as is generally

N thought. but that,>on the contrary, they often excel in gpractical -
» uffairsaboys taken into apprenticeship from the country or elsewhere

without anything being known about -them, and doubly rewatd the - o
o . o ' C :
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benevolent work of instrutting them. if only the master does not
leave this teaching in the hands of an assistant, but looks after it ‘

" himself and is kind and patient with the bovs.™

+ A, $milar wish might be expressed in regard to the placing of
girls in stores and factories. as in families which need servants or
waiting maids. But will both wishes be considered carefully enough.
and wilP masters and employvers of servants use the personal records
and individual lists of the nuxiliary school? The realization of
these wishes presupposes much benevolence of spirit. The State.

. howbkver, could aid in this. as could private benevolence. to some
extent at least. Let the State set aside rewards for such master
mechanies as can prove that former auxiliary school pupils have
answered all the demands of a guild in their taining.  According
to K. Richter's reports. on special motion of the Roval Saxon minis-

1 . ter of the interior, a premium of 150 marks i< granted in such a case. .

; Perhaps thix example will be .imitated in other States. A widery

influence can be exerted, however. by the activities of associations in®

‘ cities having auxiliary ~chools.  In Leipzig, Kénjgsherg, tind Berlin

' auxiliary =chool societies and associations for the care of backward

- children already exist.  The characteristic portions of the statutes of

the associations of these cities are as follows:

.

ANSOCIATION FOR THE EDUCATION AND CARE OF RACKWARD
(MENTALLY DEFICTENT) CHILDREN. (BERIAN.)
t N

{. [Chartered association.)

I. NAME, LOCATION, AND PURPOSE OF THE ASSOCIATION.

A § 1. The Association for the Education and Care of Backward (Mentally
i Deficient) Children. founded March 26, 1903. bas its headquarters in Reriin,

g § 2. The Assoclation for the Education and Care of Backward - ( Meptally 1
i Deficient) Children ajms to awaken and promote interest in nod yuderatanding
of the culture and education of backward (mentally deficient) children and to -

- cooperate In the meuntal, physical. woral, and ecounomic ‘advancement of these
v minors. »

$ 8. This aim le attalned :

. A, o Q

1. By lectures and discursions 3f toples fn the felds of Inatruction and edura-
; tion o question, especinlly of the present practice in the care of mental de-
fectives at home and abroad. by the dencription of typlea} institut and typ-
ical organizations before the associution, before other ussoglations, or public

assemblies.
R = 2. By the discusslon of pertinent liternture. of ordinunces aud dewem of
i Btate and district authorities.
1o 3. By sclentific treftment of pertinent questions. the publlmtlon of ruitabhle

alds to teaching. etc.. discussions In professional magazines and ifi the daily
. pres. _ ,' . .
4 By visiting establishments (classes, schools, Institutions) for the care of
mental defectives, meetings of socleties, and couventions, .
8 By mwm & central bnmn of |ntormatlon.

:—u-a-.;'-‘-,‘ PRy . o) L e RS TTURY USRI
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By the development of practical care tﬁing. This care taking shall atrive
to bring about— RN

1. FoY all mental defeetives who need it—

(a) Provision for better care dothlm’z. and food.
(b} The establishiment of homes for children. refuges (day howes with
bonrd), and suitable cure during vacattons.
(¢} The placing of the children under proper care, elther prlmte or in
sote jnstitution. according to the nhture of the case.
’ (d) Thelr rensonable comnittud to sultable edueantionnl Institutions.
¥, (e) The appointiuent of care takers and professionnl arsistants, who are
continually to wateh over the education of thre children. have super-
. vision of the proper use of materials at the disposal of.the execu-
tive councll, instruct and advise parents. guardiztus, cure takers.
overseers, and employers of lLaibor.
N The formutionof school committees In connee Llon with tho s(boolu
concerned. .-
3 -
2. For those who have got through school—

In cooperation with parents. guardiang. and téachers, to advise the
children n\h «oon us fxmsible hefore their dismissal from the school
regarding their choice of u vocation.

(b) To point out relfable foremeén and employ vra ¢\\f Inbor who would be
likely to exert o beneficinl and educitive influeskg upon these
youthn and further their technical training.

(¢) To take care of these children when they are not cared for in bomex.

(d) In connection with the school, to establisk continuation courses. even-
ing technical classes, and bhomes for npprentl‘w and glrls in order to
belp those who have left rchool to make proper usegof thelr spare

; tiwe.

(e) To belp specially needy children to gnln a tnore ndequate education by

(a

weans of stipends, axkistance from existing henevolent foundations,

i)

assoclattons, and funds.
(f) To graht ald in gpecin! caxes of need and when dangers threaten them
1o pubile life on account of their geticlent abllity.
’ ~ .
11. MEMBERSIHIP. * ’

§4: Adults of both sexes. without distinction of vocation, political parts, or
religlon, as well nn, organizdtions, officlals, and corporations, may be wewbers

of this assoclatlon. ‘
§5. Membershlp may dbe ;zulned by declaring one’s intention to enter as—
. (a) helper. .

(b) prufersional assiantant.
(¢) paylng member.

(d) life member.*

(e) patrop.

§ 6. Members of the asaociatlon hnve equal rights regarding the management
of the association. In the geueral arsembly each member of the assoclation has
a-voje, in the councll each of its own members has & Yote, and lo- pelther cane
Is vote by proxy permitted.

el G e
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§ 7. The belpdra. who work In connection with the schools. hind themselves to'
do thelr utmost to accomplish the purposes set fgrth ln §£2 md &3, necording ta
4 special regulation,

§ 8. When requested by$the council or its Individunl members, ench professional
assistant must give lnfornmtlun regarding hig own voention or his chosen tield
of work, and alxo n|u~t Zive nd\i(‘o‘n! bis own aceord vegarding affairs in his
department which can have signlticance in the educention of mentally deficient
children. as in connection with mppreuticexhip, Inbor, wages.

¥ 0. The professtonnl assistants and helpers do not pead to puy uny membership
fee.  Each yenr the payiug memprers pay into the treasury of the association
any awmount they chvose. at lenst, however, three narks.

§ 10 Llf,e members make one pavment of at Jeast o hundred murks: patrons 9
at least five hundred marks. 'ersons who serve the association in wuy special
way aay he elected honorary memberx of the wuin body, -

§ 11. Membership is lost— .

(1) by expressed desire to witbhdraw.

(b)) for paying members, by two failures (o pay the annual fee.

(c) Uy decislon of the general nxsembly upou recommendation of the
council.

XILIARY “SCHOOLS OF GERMANY.

HI. ORGANIZATION OF THE ASSOCIATION,

$12 ’l‘h(“ work of the sssociation is earried on by nu executive council and
the general-nrgembly. Both badies can appoint committees nnd commissions for
specipl gervive, and to these others beenl(- the mewmbers of the executive conneil
may be appolnted.

A pedagogicn] commisslon, whose president must always be a teacher, enters
upou its work nt once, and its duties are regulated by specinl by-lnws,  T'his
commligrelon has the right to expend, for Ity own purposes, oneys which have
been approprinted for Its speclal work without having to gain the permission N
of the executive vouneil. v )

The treasurer of the assclation 18 required to keep special necount of the
sume. *

A. THE EXECUTIVE (OUNCH.

§ 13. Phe executive council is elected hy' the, zonernl fassembiy for a period’of
three years hezhmln;: Januaty 1; onethird go out ench yenr. Re-election Ix
permlssible. The first electlans are for the perlod from 1903 to December 31,
1900. Lots sbail be cant to determine whose terms shail expire in 1903 and
1904, -

§ 14. I'he executive counclil conalsts of—

(a) a president and two vice-preridents,

* (b) a recretary and two asslstant secretaries.
(€) n trearurer and his: gaststant.
«(d) slx other members.

$ 15. A rpecial schednle ot work specifies the dnties of em'h memher of tho
exegutive couucll.

§ 18. The executive council earries on the cutmm buslness of the associaNon.
It meeta when occaslon demands, If possible. at lenst once n month.

§ 17. The executive councll represents the nssocl;mon in all ita relationa, and
especlally lo court. The president and a second membet gt the executive coun-
el may sign papers in the bame of the assoclation.-

$ 18, The -ecretnry must do all the wrmen work tor the n-aocintlou. bt
‘o ®a © > o # : * o .
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§ 19. The treasurer must collect the revenues of the association. tnke charge
of the trearury and the fundes of the asmociation. make payment when directed to
do xo by the prealdent, und keep all nceou itx,

¥ 20. 1n case guy officer 1 unable to perforn hix duties his asslstant s pro-
moted to the position,

§ 21 Al moneys which in the opinion of the executive conuell are not needed
. to carry on its regular work ave to be invested as seeurely as are the funds of
.minor children. The council has the power to decide regnrding the withdrawni
of such funds from investiient, -

4
.

B. THE GENERAL ASSEMBLY,

3 22, The gﬂlernl uszembly meets at lenst once a yenr, CWitn it alone lies the
power to exnmine into the affairs of the executive councll, as well ax futo the
r'ppnrt of Ite work (erpecially of the trensurer), ty elect new members of the

©exeeutive counell, and finully to declde regarding the expulrion of a member
and regiarding changes in the stututes of the assoclation. The repor!” of the
treasurer is uccemod only after hls au‘munN have beea nudited by two mem-
bers of the nsm)clntlon appointed ench year by the general ‘qsemhlv. Thegre
must not be members of the executlve-connell,

-

‘ IV, SPECIAL RU'LES POR THE .\l,\.\',\(;l‘\j.\l}l.\'T OF THE ASSOCIATION.

§ 23 1o addition to the reguintions injd down in the schedule of work, the
. fotlowing specinl rules guide in the winnagement of the gssociation :

Fhe president setx the date for the regular meetings of the execotive council
a8 Jong beforebhand as practicable. To other 1heet Ings the members of the execu-
tive councll are given written iuvitations: the call for meetings of the general
wssembly shall be published at lenst fourteen diys before the dite of eeting
inthe following newspapers: Die Vossisehe Zeiting, Die Post, Dus Berllger
Tageblatt, and Der Lokalnnzeiger.  The excecutive coundil may poblish other
" 1otives of any meeting of the general assembly if it is decwed advisable.

$ 24 The presldent must eall 1 specinl mectiyg of the executive couneil when
three members make n written motion to that effect, stuting the object; un
extra session of the genernl asgembly when one-fourth of the mewmbers of the
nanochntion propose it i like mnnner.

£ 25, For the reguiar meetings of the executive couneit one-thind of the mewm- .
‘hers constitute quorum ; In the general ussmnhl\ no quortin s necexraary., .
F 26, A majority vote earries 2 mensure: ln cne of . tle the preaident casts
the deciging vote. For the expulsion of a member or o change 'n the statutes -
a two-thirds mnjority of the voting nrembers is required.
i $ 27, If 1 member of the executive counclt enn not or will not accept an office
to which he har heen chosen continue therein, the embers have the right to
appnint one of their number I his place for the rest of hix term of office. In
like manner the executive councill may complete its membershlp from the mem-
b- hership of the arsoclation,

£ UNC The minutes of the executive councll nre anthentiented by the algnas
tures of the president and secretury, those of the genernl nrsembly by the signn-
fures of the prexident. seepotary, und three members of the executive council. -

§ 20, Only a vote of three-fourths of the members present i the genernl arscin-
bly can dissolve. the amsociation after it ins been decided in b previons meeting
h¥ a two-thirds majority that the question of the dizsolution of the nmoclntlnn
will be brought up atglta next meeting. ‘

If the dissolutisnf the assoclation (s decided upon, bts possessions are turned
over, conservi Sifie rights of third parties. to the municlpal nuthoritien of Rers
- tin, requlrln I to ume them In the spitlt of the comstitutian of this assocla-~ -
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ORDER OF BURINERS OF TIE COMMISSION FOR THE INSTRUCTION
AND EDUCATION OF BACKWAKRD (MENTALLY DEFICIENT) €HIL-
~ . DREN. (LEII'ZIG.)
n © 1. I'Urrose. ¢

. s )

The Commission for the Instruction and Edueation of Mentally Deficient
Children mms‘ to gRin a pedagogical insight into the real fatiree of these cbil-
dren, (o discover the beat methods which Jesd to the instruction gud edneation
‘of them, as well us the school organtzation which would best meet th\uh‘ ne

2. OORGANIZATION.

The commIisgion \\'Il) strive to gain this purpese by bholding nieetings. by ar-
runging for conrses of lectures, by founding a Hbrary with pertigent literature,
ivv maintaining o reading room with suitable magazines. by arranging journeys
for information, Ly sending delegites, ete. ’

I'roceedings at meetings will consist of lectures. exclnges of collected experi-
encer, dircussions of books, references to new dirta, specimen tegehing. exhbibi-

- tions of teaching appliances, ete,
N

o

3. MANAGEMENT,

The executive officerr of the commission consixt of the president and a viee
refident, recretary, assistant secretary, and librarian.

Only teachers may be chosen ag presidents and secretnties,

Mentbers of the executive body are elected for one year; reelection is permds
sible.

AUXITLIARY RCHOOL ARSQUIATION AT KONIGRBERG.

[ According to- Fr. Frenzel |
B B
.

§ 1. The purpoke of the assochition ix 0 wooperate with the auxiliary sehool
In caring for the physieal and mental development of wenk-minded childroen,
viz:

1. Of thone who have left school,

2. Of those atill compelled to go to sehool, [

3. Of other mental defectiven, I, e., those who nre =till very young,

To this s joined the further purpase of sprendiug informmtion rexanrding the
real significnnce nnd value of the auxilinry swhool wud of (vumhnting the prej-
udices of*the public agninst it.

£ 2. The care of boys and gir!s who have left the Kanigsherg Anxitary \«-lnml

0 will, among other things, consist ju:

’ (a) The tralning of children for a practical endling n life.  For this work
competent and morally unobjectlonnble muster<,. overaeers, nd wuard-

. lans must be secured. ° o

(b)) The continnous supervision nud education of the children,

(¢) The granting of arslatance 1n cnser of needd, ar well an protection agalnst

" the dangers artwing frow thelr menger endowiient. and ugainst
those of public life (Injurier ecaused by negligence, acute wmental
disturbhances, aleghol, prestitution. confilets with the authoritles).

(d) The plm-ing of chliden nnder proper care, elther private or ln rome

Institution, according to the nature of the case,

PSR T R R TIRE:  AI -E T R O S .
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§ 3. The care of children who are stiil of school age shall. nnong other tbings,
congint lu— . .
(a) Plucing them ax sooneas porsible in the auxlliary schiool ; v
(b) Providing better cage for the pupils as an aid to the accomplishment
of the school purposes, especinlly by the establlsinfient of a home
for children (day home with bonrd) and by providing special care
during vacations. :

§4. To curry on this work helpers are appointed by the associntion, who are
to wateh over fhe pupils and justruct the persons in their o ronment tparents,
guardians, former teschers, ete.).

§0. Auy umn or woran who s interested In this xphere of henevolent :u-tl\".it_v
way become a member of the assochition.  Rocieties nre il necepted as mem-
bers. Applieations for admission are to b made to the president.  Every
member puys an up'timml fee (at least 2 wrks) during the yeur.

Notreé of withdrewal from the association must be preseutel in writing before
the close of the yenr to the exeeutive counil. y

Every member is nxked to further the isterests of the assoviation ns far a8
he can by spn-udh:;: informntion regarding its purposes, and by acvepting
responsible positlons and posts of hovor iv it. 7 .

2 6. "The executive council consists of sixteen mombers, men and wemen, in-
chuding the president, vice-presfdent, - secretary, assistant SCTCTRTY,  trensRurer,
and eleven other memtwers, The executlve muncn‘mn(llu"s Al the afiies of
the nssocintion aud holds montily meetiugs to diseuss the progress of its work.

The mewbers of the exeeutive council nre chosen nt the first general meeting
of the years I a member withdraws hejore the explration of his term of ottice,
sote one else is elected to fake his place, ’

§ 7. The assoclation yenr begins Janmuney Illc_ﬂ!sl‘. Meetings are ealled by
the exeeutive eouncil when oceasion demnnds,  The principal meeting of the
year ix held in Junuary. when the secrelary’s and the treasurer’s reports are
viven aud the executive couneil elected. This denual meeting, the objects of
which stre stated in the esll, requires no quorunn A upjority vote witl puse
any resolution ; to change or amend the constitution o two-thirds majority of
the members present ix requived, A two-thirds nujority vote of all the members
of the ninn‘wlntinn IR necessary to disband the axeoclution, Iy ensge of the dis-
sofution of the assoclation, all s possessions are to be hnnded over to some
institution for the cure of mentnl defectives. %o, -

LT
At Cologue. too, ns well as at Frankfor't on the Main nnd Brussels,
the nuxilinry school, assisted by associntions. cares for the further
developinent of its pupils who have been confirmed and have left
the school.” Tt is very important. also. that the auxilinry sclool
tenchbes should earry on research work regarding the sficcess of
) nuxiliary school instruction, ns i¥'done at Leipzig. At the rhstigation
of K. Richter (Jeipzig) every six vears ‘questionnires ure sent out.
These seek information regarding the ability to -énrn a livelihood,
the conduct, and the desire for further educntion of foager puprls
who can still be found.  Such work causes the teacher much trouble,
und yet it furnishes a splendid test of the success of the school as
. 8 whole. The results of the Leipzig experiments are gratifying, and
encourage us to continue the work along this line. We may expect
that such research work will be successful’ in other cities, too. Of

, course the results of all efforts in the auxiliarg"Behool will be more* E1

* -
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certain and greater when State and community. cooperating with
private persons. labor in the interest of those mental defectives who
have left the school.

Boys must be cared for till they reach the age when they mus ’

serve in the army.  That such care is very necessary has been proved
by 1. Kielhorn, and he has also done mueh to bring it abouy.  Much
of the mistreatiment of soldiers. which is always mentioned in the
press and purlinmentary speeches. comes about becuuse the mental
condition of the youths who enter the army is not considered. [f
when recruits were being examined the doctor would only take the

time to glanee over the = personal records ™ of the auxiliary <chool,

many an evil report copeerning the army conld be stopped.  And
much * ballast.” too. many a drag on the military training, would
be done away with: indeed, the number of deserters and snicides
would be greatly lessened, if the previous life of the recruits were
known, on the basis of statements made by auxiliary school teachers,
And if ouly during recruiting, at least the question, ** What school
have vou attended? ™ were asked, then, if an auxiliaey school were
mentioned. a special examination would have to be made. To pre-
vent the misuse of this simple method. the military authorities might
demand lists of pupils of the auxiliary schools of any pnrticn&lr re-
eruiting district.  In all cases it would be wiser not to allow any
former pupil of an auxiliary school to serve in the army, no natter
how physically capable he mav seem: and this from humanitarian as
well as from technically military and patriotic considerations.

A spegial administration of justice is recommended for weak-
minded. Fhnormal bovs and girls who have left school.  To be sure;
while attending the anxiliary school. they should learn to distinguish
‘more clearly right and wrong, good aud evil: but a pupil will never
leave the auxiliary school with firm principles of right in his mind:
his social conscience will always be wavering. At least he will never
be able to resist the manifold temptations of his surroundings as a
mentally normal person could do. At times, too, physieal conditions
will obscure his weak sense ofright, so that deeds will be committed
which human society ealls misdeeds, and punishes. The so-called
* changed accountability ™ (verinderte Zurechnungsfihigkeit) must
hére be considered. When the layman, who critictees harshly and
hastily, hears this newly-coined legal term. he speaks lightly of a
ridiculous lowering of our standards of discipline. Indeed. in view
of the increasing number of mental defectives among those to be

+ - punished, he sces the administration of justice in a precarious posi-

tion, if punishment in a great nupber of cases is lessened as a result
of individual consideration of the mental corMition of the offenders.
But crimiml psychology is neither a philanthropic or scientific sport ;

Lt

the knowledge of psychopathology in its connection with misde-
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meanors and crimes is nowadays rather a necessity, which can pre-
vent the infliction of punishinent from bemg dislodged from’its posi--
tion. Whoever has watched the-development of an auxiliary school
pupil will know how easily guided he i l\ as long as those around him
understand hin, and further. as long a us this or that nervous condi-
tion does not handicap him.

Further. the health cdueator knows how sensitive he may l)ec:mno,
and fall into pagsions of the worst kind.. if his short and disconnected
trains of thoyght become confused on account of some cause lving
entirely outyfde the sphere of his will.  In such a case the slightly
abnormal child wilt generally et without reflection: but sometimes
he may. after mature but one-sided deliberation. do wrong. and then
his “changed u}'cmmtnlnlm T ean searcely be assumed, In both
cases the judge must decide from a hunmnitarian point of view. i. e.,
e must consider the inner man in the offender, particularly if the
offender has passed. through the auxiliary school in hix yonth. To
regard him as completely responsible. and to punish him asone wonld -
a mentally normal person, would be to chastise a eripple merely be-
cause he was born a evipple, and to deform him stitl further.  Para-

wﬂx of the penal code of the German Empire gives the
judgedk right to tuke fnto cottsgleration ‘n mental vondition—
tunconseiousness T oor < morbid exeitementt by which  free-will
action is absolutely prevented. Not a word, however. is said of
mental deficiency as a condition which also may hinder the free
action of the will. Fhe twenty-seventh conference of German jurists
has recently tried to remedy this defect: and upon the adviee of
Professors Kall and Leppman (Berlin), the following recommenda-
tions have been made to thesjudicial authorities by Professors Cramer
((}iittin(wn) Kriipelin (Mun®h). and Kleinfeller (Kiel) : ‘

Anyone who, at-the time of committing a eriminal act, is in »
(llsoﬁd condition which is not merely temporary. and which Qas
lessened his ability to see the entpability of his actions, or his power to
resist temptation, is to be punished aecording toshe law ;,z()\ormngr
punhhmont for petty offenses,

In the case of yvoung offenders, more extensive use is lm' made
of tho principle’ recommended hy the twenty-seventh confasbnee of
jurists, viz. that educative mensures, under the direction of the state,
be substituted for punishiment.

3. Punpshment may be postponed according to the general rule
permitting it and we recommend that this rule be npphod us widely
as possible, .

4. Commiitment is made to the nsunl pensl institution, where the
conditions which brought about mental deficiency are given spe(‘lal
(‘onbldomtlon.

'(‘ommre Btirgerliches Gesetzbuch f. d. Deutscbe !{elch pur 827.
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5. Mental defectives in thie serise of paragraph 1 who do not belong
in the usual penal institution are to be committed to a state reform-
atory, and youthful offenders are to be committed to eduentional
institutions.

6. Mental defectives! who are dangerons to society must be kept in

S suitable institutiogs vt <1u;h time ax they are considered fit to e

“discharged. even thongh their sentences have been fulhllvd or re-
nultml

The dis¢harge is only provisionadl and may be revoked during a
time h\vd by law. ’

8. The henlth of ‘mental defectives \\lm are not dangorous to so-
ciety must be watched vver by he State after their discharge or the
‘remission of their sentence’: they may be placed v fanilies or private -
sinstitutions or ‘given over to specially appointed guardians,  Legal
Hmits should be set to the period of such Supervision.

9, Specinl means are to be taken to determine the necessity and
advisability of any protective measures to he used i connection with
mental defectives, but this procedure is to be kepp entively distine
from that concerned with the deprivation of the right of wdependent

\u('tion (on accomnt of mental derangement or reckless expenditure). =
. In these recommentintions a very important role i~ given to the
physician in connedtion with penal sentences. Tt is desirable, how-
ever, that the advive of the auxiliary school teacher be takew as an
expert when judgmpnt is to be pas-ed upon those who have formerly
~atterrded an auxiliney sehool. At least the previous life and develop-
ment of the acensed, as shown by the individual records kept by the’
auxiliary school, must be taken into consideration. Many  milder
senences would then be given and further culpable deeds prevented
by proper treatment.  Perhiaps help may come fronr-auxiliary school
and other societies n cities whose members can securelegal connsel
when former auxilinry school pupils are aceused in canrt. This
counsel*will always meet with obliging assistance among auxiliury

school people.s

——
\(‘H-FR\ AND THE PRINCIPAL OF TIIE
XILIARY SCIHOOL,

The rapid development of the auxiliney school svstem explains the
fuct that teanchers und head maSters have reccived no special trvining
for their work. Up to the present this could not be theught of. The
appointment officinls were nlways satisfied if they could seenre folk-

e The * lll_lfnschule."' No. 1. publishes an account of the committee tor the
legnl protection of mental defectives. ‘Thin’committee war appolnted at the
instance of the executive council of the German Auxillary School Associntion.
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school teachers who were willing to apply for the position. It was
tnken for granted that u teacher accepted the position on account of
his Interest in the cause, for the small renuneration given to auxili-
ary school teachers conld scarcely be un inducenent. Tt was thought
that interest W the canse, first. of all. was the only and best prepa-
ration for the work, but still they were anxious to secnre the most
competent and experienced teachers, especinlly successful teachers of

the lowpr clisses of the folk school. The tencher of these lower’

clisze therefore, who would give his undivided attention to his new
work. seemed to be by far the most suitable person for the poxition,
'a\_lun.\' times experience showed that this was the case. Yot many of
the beginners were disappointed; they  were neither satistied with
their work nor suceessful in it. For the auxiliary school, as well as
for the teachers in question. it was then fortanate if withdrgwal was
st possible. In their places new tenchers would then ll(\'o to be
chosen and with greater care than before.  Next. the auxilinry school
anthorities were glad if they could secure teachers from among those
who had tanght in enrative educational institutions, as asylums for
ihots, fnstitutes for the deaf and dumb, and the blind. )

Unfortinately, as a rale but few appljeations were: received from
that quarter.  Consequently dependence had to he placed almost en-
tirely upon former folk-school teachers, and in fact only upon the
vounger ones of thesew For if a folk-school tencher has for years been
teaching hix pupils as a mass, be has gradually become unfitted for
the individual instraction requived in the anxiliary school. It is too
hard for him to acenstom himself to new wethods, and he findy no
pleasure in the work.  In many cases he is thoroughly convinced of
the power of discipline and drill in the school.  Now, both of these
may be very necessary in a large folk-<chool class, but in the auxilinry
school they ave injurious rather than beneficial,  The auxitiary
school teacher must not be an unsympathetic disciplinarian.  He must
have his own feclings fully under his control.” If he is irritable and
il anger easily gains power over him. he had better turn his back
upon the uuxiliar_\‘m-lum]. In dealing with mental defectives, as well
s with poorly endowed children, the teacher must always pracgice
self-control., Any expression of imputience, us hasty and harsh words,
would be quite useless gnd his work as an edueator quite withonut
effect. Whims mnd moolls must also be suppressed by one undertak-
ing this work. Therefore, a person who is physieally sound should
e chosen. A nervous, melancholy person would never he equal to
the demands made by auxiliary school instruction. and the ehildren
wonld be deprived of all the freshness and brightness which school
work siuld possess, ‘

To be-‘sure. experienced folk-school teaohg can become models of

ne

Wd gladness about them;
\ . ° ’
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~and a sativfaction to himeelf,

~chool, was really interested in its welfave, and we knew his power
~of self-control, e also the cheerfulness of his disposition, and speedy
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probably. however. they will profer to remain in thmr nsual field of
work rather than nceustom themselves to a new one when well np in
vears. This adaptetion to new situations is sooner to be expectel of
thé newer members of the pr ofession,  Even when we weragonvineed
that ene of these members, who stood cady to serve the/nuxiliary

—‘

adjustment to the new duties could be expected, even then we were
not certain that the right choice had been made.  Little Ly lhittle
pmpl(- ame to sce that experimentation by a teacher 1 nowhere more
mjurions than among hildren who are abnormal and constantly i
dnger of injury by being ledh dn this or that direction. Consequently
all kinds of proposal were made. especially by auxiliary scliool
teachers themselves, by whieh the fotk-xchool teacher might be made
vompetent to take up the work of the anxiliary school in such a way
thyt he would without loss of time become a blessing to thv school

IFirst. it was recommended that the new teacher be ~lllm\'ml tor visit
the classes of experienced auxifigry” school teachers frequently. ~To
begin with, the higher classes. then the intermediate. and finally the
lower cclasses should be visited before he attempts to teach at all.
This proposal duserves serions consideration.  The visitor should be
permitted to ask questions, to which instructive answers are to B
given by the teacher in charge of the class, Tt i~ nat less important
that he should attend conferences of the huxiliary school instructors,

Secondly. enndidates for positions in the anx@iary school ave to he
advised to nequgint themselves with the literature of the -nbject and
to makehemselves at home,in all fields of knowledge wnd technienl
work-which bear upon auxiliary =chool instrnetion. Above all, the
following hooks are to he studied: Demoor, Die anormalen Kinder und
ibre erzichliche Behandlung in ITaus und Schule: Fuchs, Schwach-
sinnige Kinder, thre sittliche nnd intefrktuelle Rettung s Striimpell. o
Die piidagogische ]’ntlmlugw oder die Lehre vorr den Fehlern der
Kinder; Heller, (irnundriss det Heilpidagogik.  He should also make
himself acquainted with the reports of the meetings of the German
Anxilinry Schoal Assoe iation aned of the conferences regarding auxil-
inry schools and schools for idiots, ax well as with the Zeitzchrift fiir
die Behandlung Sehwachsinniger und Epileptischer.and further, with
the * Kinderfehler.”  In consequence of this an\'l(-dgv of the litera-
ture. not only will he become desivons of familinrizing himself with
the h iﬂtm‘) and organization of the anxiliury school system, but ulso |
of ocenpying himself with social and seientific pedagogical questions
and individusl departments of the work. Further,~the auxiliary
sggool teacher must know the socmlogw'ul efforts being mnde in our
time ; also school hygsitne, how to cure d:ﬂicultnes of apeech child and

.
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‘ing the development of the spiritual life of the c¢hild in its normal

“should be a division for mentally deficient children in the practice

‘ school ; the seminary student would be able to learn a great deal
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[ 4 ) _j
fulk psychology, as well as the broad field which the physician in-
cludes under the term * etiology of psydmsns

Thirdly, the auxiliary school tencher is recommended to increase
his knowledge by attendance upon suitable series of lectures. These
lectures have hitherto been given rarely. In 1899 was established
at Zurich the first course for teachers in special schools.  As is seen
from the reporgs published in the * Kinderfehler.” this laudable un-
dertaking reckoned more upon the attendance of teachers from the
medico-pedagogieal establishmtents than from the uuxllmr\ schools.
In 1904 an attempt was made at Jena to adapt these courses specially
to the needs of auxiliary school teachers. The pedagogical depart-
ment of the vacation schools which have been organized for many
vears presented lectitres regarding defects of character in childhood
and yQuth, chikld psychology. the auxiliary school system, difficulties
of speech ' childhood, the physiology of the brain, and demonstra-
tions by reference to meagerly endowed and defective children.

These lectnres will maintain their significance as a kind of intro-
ductory pl‘l‘[)ll‘lltl(m S0 l(mg: as 0 fourth demand is. not et by the
state, which is that auxiliary gchool teachers be trained in \[)Lcmlly
constituted seminaries. . )

We can not demand that the state establish a number of training
schools whose graduates shall be competent auxilinry schoot teachers,
Neither ean we expeet the normal school student to decide before he
completes his training whether he will teach in a folk or auxiliary
school.  That would lx- possible if all teachers' seminaries had a spe-
cial course in auxiliavy school pedagogy. In my opinmon the highest

same divection in which they are already working, and (to quote
from a Prussian resolition of 1901 regarding the training of teach-
ers) give the seminary students sound pedagogical training vegard-

course and its most important pathological conditions. Qvercrowded
as the pedagogieal curviculum is to-day with material, . would
seert that this thorongliness of training in these regards, whieh is so
u@th to be desired, must remain as an unrealized hope.  Specialists
ean not and should not be reared in the schools for the training of
folk school teachers.  Lowever. greater interest may be aroused in
the various branches of curative pedagogv; and as in recent years
pupils have been allowed to visit now and again institutions for the
deaf and dumb, the blind, of idiots, he might now also be permitted
to see the workings of an anxiliary school.. Then he might be given
# short introduction to the history, orgupization, and literature of
the auxiliary school system. It would not be a bad idea if there

4
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there. Of course the work in thi: department would be hard and, -
not very pleasant for a beginner. On account of this the Wish can
not be realized. ' . '

Therefore an effort should be made in another direction. Let the-
state . establish, in a university town, a center for the auxilinry
xchool teschers of a whole district. Let anxiliary school tepchers,
well versed in thtory and.practice, be ealled to positions there in a
model auxiliary school. These teachers, together with medical men,
jurists, and political economists from the university, should hold: lec-
tures each yenr for such seminary graduates w= have heen chosen ag
its recommendation by the official authorities. A final exagpination.
which would be considered equal to the examination for (eachers in
the intermedinte schools or institutions of the deaf and ‘dumb. wonld
qualify the eandidate to accept a position in the auxiliary, school.
Later it can be decided whether an examination for school prineipal
is essentinl,® At present such an examination=is considered nnneces.
sary. A folk school redtor is still always chosen as principal of an
auxiliary school, who then has to direet the affairs of a folk school
along with those of an auxiliary school. This conception of the
auxiliary school principal hitherto is not entirely false. The folk
school rector who performs the duties connected with ‘Khe auxtliary
school with zenl and love may be of great serviee to it. “Yet the more
the before-mentioned désires regarding the prephration. of auxilj ary

S

" school teachers are fulfilled. the more must consideration be givdn fo

.. auxiliary schools.

the auxiliary schood having its own director.  Of eourse he must bo n
teacher, not a physicihn, for even the medical questions, which are of
the utmost importance, are to be considered frem a pedagogical point
of view. This will v seen again and again at teachers' mectings.
At these conferences duestions regarding organization. methods, tare
of the soul, and psychological problems, as well as discussions on
literature, may compose the entire programme. In many cases the
school physician must be, present at such meetings. Tt will then be
helpful to have model lessons, particularly when it is a, question of
change of method. Each year principals and teachers are to be
given opportunity to attend meetings of associations gnd societies in
the interests of the anxiliary schoc! work. .

In this section we-have been speaking oMmale teachers and school-
men: yet we do not wish to suggest that women shou]d be excluded
from auxiliary school work. Even though it would not be advisable
to have only women to care for the education and instruction of men-
tal defectives, as is often the case in other countries, yet we can not
entirely dispense with the aid”of women teachers. - Strange to say.,
there are but few of these in German, and especially in Ppussian

v

~ For a long time their services in technical work

% © . .
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(hand work and ;_;yzh‘n;\sli('s in girls’ classes) have been desired :
but so far as I know there are still very few auXiliary schools in the
Iompire which have any women’ teachers.  And yet the auxiliary
~chool uml(l only gih by it if the motherly influence of women
l(‘.l(h('l\ were added to the fatherly Illﬂll(‘ll((‘ of the men. To be
Snre. it \\1]] be harder for a whman to handlew mixed class than for
a man, but (Iuvp interest in the wolfare of the weakly endowed ones
wil probably be able to overcome even this.

S ' y

XVI-—TIE PEDAGOGICAL SIGNIFICANCE OF THE
AUNILIARY SCHOOL: 4

T . THe auxiliary sehodl question may traly be said to be many-sided :
it interests the philanthropist.as well as the politieal economist and
the jyrist: it also concerns pastors. doctors, and military officers;
Naturally the educator is the one chiefly interested; but hefore “all
the practical expert, who never gives up on account of difficulties,
finds his pmht here.
A position in the auxiliary school is by no means a sinecure: but
the expert in this school ix lead by just the dificult duties of his office
to make far-reaching theoretieal researches.  He discovers the vavi-
ous methods of psvehological observation, and comes to find that s
proper valuation of abnormal children may aid in the development
of wormal pupils,  So by thoughtful study he may become a pnth-
findey in the psveho-genetie field.  Hi# discoveries vender service to
thefwhole field of pedagogy in ope way or another.
‘Rhis splendid outlook is ot Srgossil)lc, beeanse the pedagogy of
the Auxiliary school is not vet fully developed. and the au\ilinr\
school teacher for the present ix still able to work without being N
narrowly restvicted by any laws.  Also the whole field of podngogv
s vet to-day undmgmng further ()rgnm/,atmn. Just. think of the
complete change which has been pade in the instruction of the first
school year, in the consideration of oeducation, ete.! ']hercfore
experiments can he made in the anxiliary school: it can ggrve as n
. pedigogical seminary in the broadest sense ofgghe term for all schools,
We do not need to repeéat that the suxiliary sehool is not te he a place
for pedagogical viviseetion, and the auxiliary school pupi®is not to
be made a mere snbject’for such experimentation, but it can very well
be made the university for all schools, and especially for the folk -
schools, by the efforts of the theoruncnlly and practically qualified
~workers therein. ) *
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+APPENDIX. |

N
! The following additional notea were prepared by Dir. 1. R. Klemm. of the Bureau of
ducetion. ]

The iden of establishing separate classes in large schools. or sperlal schools
In the more populous citiex. for weak-mirnded and other backward children, is
not new in America. Tbe first,school of this kind was established by Superin-
tewent A. J. Rickoff in (leveland Oblo. tn 1875. He adopted the idea from
the Germans. who bad begun to ngitate this quertion as early as 1860. Many
American educational thinkers and sachool officinls have, it i8 true, for years
advoented semiannual promotions in school, ro ar to enable pupils who can not
e promoted to pick up the lost stitches of their course in four or five months,
instend of losing an entire vear. Dr. W. T. Harriz adopted this system in 8t
Louls aug early as 1875. and enlarged upon the subject In conventions and In the
press.  In son:e other citiea this armngement and others designed for similar
purpoges have been ruccessfully earried into effect. and many a child wbo has
lost a grade through digreaxe, truancy. or mentnl weakness has been saved from
befug put ﬁnck an entire year. Still. this does not protect the majority of puplls
from helng retarded by the progressa of the Intellectual misfits, M
: 'I‘im Germmansg seein to be imbued with the idea that saving i mentally .weak
thlid for & life of usefulness wil prevent a heavy drain upon the town poor fund
jater on. hence that the outlay for spectal schools will result ln a double snvlng-—'
an saving for the Indlvidual as well ng'for the community.

The Maunheim system of grading the pupiis of the publlc achools hns been
explained at some length on pages 4347 of thir work, As there stated. the
schoolr of Mannbeim are arganized with three paruliel courses. namely : A regu-
lar cou®e. which ix followed by over 80 per cent of the pupils ; nnother to ‘which

pupils aré transferred who for any reason need temporary atd;

and a special

course for weak-minded puplls.

The dingram on page 122 iilustrates this organ-
Ization. *

The achool ruperintendent of Mannheim. Dr. A. Sickinger, argues that the
orguniization of any city school aystem should he adapted to the natural capac)-
ties of the children. In other wordn, nx ¢hildren should be clothed according to

“ their size and fed according to thelr appetites. they should be mentally nourished

and exercired according ¢o their mental eapacities and strength. lie points to
the well-known fact that many children nt some point of their elght years’
course fail to be promoted. while some fuil repeatedly. Nuch children reach the
age for leaving school before completing the regplar prescribed course, and
hence remain. educntional torsos or cripplea, as they never get the chance of

rounding out-their education. They fall to acquire the habit of intenaive and |

cogscientions work, the most beneficial frult of rutlonal sehool training; they
are left without confidence in their own powers, without willlngness to work or

Joy In regular occupatlon.
8uperintendent Bickinger suggeats three ways for saving these elements of the
olity's uchool population (1):Qecreasing the mmnount of matter to bhe learned by
all tbe puplls, for it is not the exfent or breadth but the dept» and deﬂnltenql
- . , m A
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Column C.—Auxilary grades or special schopls.

Column D,—Preparatory elasses of high schools
ml . ‘ '
3

* Regularly p ted.
\ € ~ = — —~Placed temporarily in separate classes
- '_..‘ -"__ .
-\Jvu, i

for individual attention and returned
to regular grades.

“Placed in ipecial olasses owing to

Id.—Institution fox idiots.

G.~Qymnasium.
R9.—Rpalgymnatium.
0.—0betrealschule.
R.—Reformgymnasium,

e,

Diaoman fllustrating the orgsnisation of

Germany. .Reprinted, yith stight
der Mannhelmer V.

;.- .ne to facilitate more individual treatment.
" 'greater outlay In maintalning the schools,
T keep pacp with the normally endowed and gi
course being sdepted-

the elementary school system of Manrnhelm,

altdfations, from Julius Moses's Bonderklassenaystem
olksachule (Mapnheim, 1904).

This would necessitate a much
(8) Bifting out the pupils unable to
specinl -courses, one
‘children, ‘another .t

g

et G o

Ay 9 =

to phyically -and inte lectual

R

gy
5

defective mentality. ‘

AN a3 g GaRE o a ’ ) 1
129 THE AUXILIARY BCHOOIS OF GERMANY. b
of the knowledge gained which dedde the value of school education. Thig
method would, bowever, pluce all the schools on a lower plane of usefulness,
for It would effectually check the aspirations of gifted children to rise above
mediocrity. (2) Decreasiug tl{o numwber of puplis ussigned to each teacﬁer. 80

Ooiumn A, —Regular grades containing more  °
than 90% of the pupils.
Column B,-—Grades for temporary afd. . —

g d
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" few, if any. regular schools could possibly give: they also act as a sort of bus-

e T ——
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those who by_reasou of absence or other unavoidable cause have fallen behind 1
their classes, though they be intelligent enough to keep pace with thg majority 4
if given temporary ald. Doctor Bickinger's chlef object In the Iatter casé Is to
nvoid the repetitlon of a whole yenr's studles, becuuse that would occusion not °
only a great loss of time. but alko n lons of self-respect. or else (if the attempt
1s made to go on) a dissipation of* youthful strength in keeplug pace, which
strength might be better utillzed ufter n few weeks of special atteution, .
The uccomp:rnylug diagram 18 eo eusily understood that it requires no further
explanutlon. It will suffice here to call attention to the hyglenic advantages
accrulng from this plan of achool organlzation. The special clnsses (columns
B and C) offer children with defectlve eyesight, hearing, etc.. a treatment which

pital for poorly fed. anemic, and nervous chiidren. many of whom cau not keep
their attention fixed upon one subject for a long period of time, but who get
tired ufier a few winutes of concentrated nttention.

.

SUPPLEMENTARY STATIRTICS. : q

The " Zentralblatt fiir die gesaﬁto‘l‘ntorrlchts\'erwanung in Preussen,” the
otficial organ of the Prussian mlinister of public instruction, gives 1n its Sep--
tember-October number of 1907 comprehensive statistics (for 1907) of auxillary
#chools in the different provinces of Prussia. These gre sumimarized as follows :

)
.o .4u.ri1iar1; schools of l'rugst’a.
Schools o _____. e il 204
Puplls ____. _________ .. e e e 12, 784
Clasgen and tenchers. , . A el . 690 <
Men teachers ... .. e . - el ol D44
Womeu seachers ... .. .. ... 606 0o coma oo awsamescoas . 148
Average number of puplls to g school L. 2.4
Average number of puplistoa teacher.. . ______ . . . ___.. 18.8
J .
*
!
-
i s
L 2
h . .
’
b N
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NoTe.—The brief bibliographles pretixed to the several chapters in the orlginal work &
are here brought together Ip order to faciltate reference,  The order of arrangement of
the originnl has been retained, so that tlhie numbers and subjects of the differeot divisions
correspond with thoae of the chapters of the text. N

bed .

L—II8ToRY OF TUE DEVELOPMENT OF AUXILIARY SCHOOLS.

Berichte {iber die Verbandstage dergidilfsschulen Dentschinnds.  In Zeltschrift
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*odnnd. Alsterdorfer Anstalten bei Hunburg, Selbstvertag, 1904, R
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Zeltung, Sonntagsbellag’, Oktober 1003,
HinT2, (f Die Erziehung abnormer Kinder in Normalschdlen.,  /n Nene B;m‘
nen, 1897, 1V, N
Welche piidagogischien Massnahien elgnen sich fiir den Unterricht solcher
Kinder, welche durch die Volksschule pieht genfigende Firderung ers
Tahren? Berlin, Loewenthal, 1808,
London School Bonrd,  Annual Report of the Special |chools Sub-Committee,

T3,

Mitteflungen der Vorstandes des deutschen Hilfasehulvetrhandes, in Die Hiits.
sehule,

Nebenklissenr fliv schwachbegabte Kinder 1n Berlin.  /n Zeltsehrift fite Schul-
gesntedheitspfiege, 1000, 1901, . '

ek, .ll‘ Die Fiirsorge fijr die schrwaebsinnigen Kindgr.  In Deutsche Schulp:
. Monatachiviff,  Leipzig, Klinckhardt, 1%97, 3.

REINgE, W, Dle ('nto'r\\vlsung und Erziehung sebwarehginnlger (schwachbe-
fithigter) Kinder.  Berlln, 1. Ochmigke, 1807,

tienter, Ko Dle Bestrebungen filr die Blidung und Erziehung schwachslo-
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*A much more comprehensive and ayatematicnlly clasaificd bibliography of auxiliary
schools (FUhrer durch die Literatur dea Hiifschuiwesenn), complled by Doctor Macnnel,
is |n course of puhlication In monthiy parta in i¥e Kindertehler (Langenaalza, 1. Beyer
& 8Shne). The publication began with the October number of 1106, and in N¥eptember,
1807, bad covered 19 of the 24 proposed classes or divisions of the subject:
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Plissler, lli)‘l. 5
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BartioLn, K@ Der erste vorbereitende Unlerricht fiir Schwach- und Rlidsin-
nige. Gladbach und Lelpzlg, Schellmann, 1881,
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-BoonsTEIN, O, Eromme Wilnsche fiir den weiteren Aushau der Hilfssehule, 'i
Vortrag.  Dresden, Piissier, )

Rospaver, .. Mikuas, L. und SciiNgr, 1L Handbuch der Schwachainnigen-
fUrsorge.  Letpzi und Wien, Teubner und Graeser. 1900, 173 Selten.

Corozza.  Prychologie '1\1nd Pidagogik dex Khul('[‘spl('l;: deutsch von Chr. Ufer.
Altenburg, Bonde, 1901,

Deuttzsen. Grundlinien zur  psyehisehen IMagnose In der 1Hifgschule, In

Sicbsluche Schulzeltung, 104, -

DEMoog, J. Die anormnien Kinder und ihre erziehliche Behandlung in Slaus

1 ©und Schole; deutsch von Chr. Ufer.  Altenburg, Bonde. 1901,

1 ENDERLIN, M. Erziehung durch Arbeit, Lvi‘pzlg. Frankenstein und Wagner,
1903, 112 Neiten. :

Fuens, A, Schwachshimige Kinder. ibre sitthehe umd intellektuelle Rettung,
Giltersioh, Bertelsiunn, 1804, :

- 'Gresk. J.  Dus Recbnen auf der Unterstufe der Hilfsachule,  In Rerieht {iber
/ den IV, Verbnndstag der tHilfazchulen Deutsehlinds,

Groos. K. Die Splele der Menschen,  Jeoa. Fischer. 1897, 560 Seitern.

—

HELLER. T,  Grundriss der Ieilpidagogik. lLeipzig. Engelmann, 1904,
HeNek und Traunt.  Schufft frohe Jugend. Thiiringer Verlagsansktalt von

) Tenck nm%’l‘ruudt. 1904, 156 Selten.

. Kiernorn, 1 Die Orgnnisantion der Hllfsschinle (Der Unterviehts, In Berieht
fiber den IV, Verbandstag der Hilfsschulen Deutsehlands.  Hannover.
Schrader, 1903, o

Mavrr. 0. Welche Besonderheiten ergeben sich it den Sachuntevrieht in
der Hilfascbule? In Rerleht fiber den 1V, Verbandstag der HHifsschulen ©
Dentachinnds, ’

STRAKERJAKIN.  Der erste Spreciinmterricht 1o der Hifsschitie {7 Bericht ither
den I1. Verbundatag der Hiltssehulen Dentsehlands,

NTL—-DISCORINE IN AUXILIARY KCHOOL,

. BooostriN, O. Fromme Winsche fir den welterenn Ausbau der Hilfsschule,
Dresden, Plhsalet,
HissavER, H., Mikras, L. und Scmineg, 11 Iandbuetl der Schwachainnigen-
fiirsorge. TLelpzig und Wien. Teubner nnd Graexer. 1905, 173 Selten,
Denkachrift betreffend die besonderen Verhiiltnisge und Rediirfnisge der An-
atalten fir ldioten uud ﬁlllemlm-lw Im Rehinen der Trrengesetzgehung.
> ldatein. Grandplierre, 1904, \/ :
Giaxe, M Die Flirrovrge filr gelstig zuriickgebllebene Kipder., Breslau, Ge-
.. norsenschafta-Buchdruckerel, 1900, ;
fii. Heirza, TH. Grundriss der Hellplidogogik. Lelpziz. Engelufann, 1004,
Fiem. 1. Die Filrsorge flir dle sechwnchshinigen Kinder. ' 1i D‘le deutache
o 8chule, 1, 3. Berfin, Kliukhardt.
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} ’ INDEYX. .

.

I.Tho foltowing ahbreetatlons are ased in this Index : n. s.. auzitlary school ;) a. 8s..aux-
ldary l«'hmvl‘; Axki., nenaclation. |

Accldents to ehHdren, relatlan to abnortuat
development, 52
Adminlstration of justice, recoinmendation
fur speclal treatment of defecflves,
12 -~
Alcohaollem ln parvents, relutlon to abhnormal
development of ¢hlldeen, 52,
Arithmetie. peneval® rules for instru-tion
In, In . xs, KO .
outltne of Imstraction in a. s of Halle,
N, 04
practieal Inatraction In o, ss., 46,
study of, In n. se. R2,
Army, history of veerulte for, with respert”
to . s record, 1127 -
Artfenlation and wpeech correction in n.
NT.

AsrociaUonn for odueation and  care of
defectives, ontline of Berlln ggant-
#tlon.  1ng- 100,

nutline of Rinlgebery organtzatlon, 110-
11, .
outlitie of Lelpzig orkanlzation, 110,

Adtendance at a. sx., factors determining, ‘!l

Austrnlla, status Of a0, 8w, 22,

Austria. statur of a. 8. {sstructlon, 1K,

Anxillnry  school  wssoclation, Kinigsbery.
110, N

“Aunzilinry schooln, hlanks suggested for the
teacher in tranaferring pupils to. 34. o

bultdinge suggested for the use of, Td.

duties of the scbool physician, 54,

status and outline of organization of, at
Mannheim, 4:3-47.

Beiglum, status of &, &. inatruction. 2i.

Rertin, - association for the education and
care of backward childrgn, 108, -

plan far instruction of defedtives. 15.
renaons advapced for nonestahliabment
of a. s, 15,

Bihtoyxraphy of a. ss., 125-131

Boarding  schools for defectives. reasons
Yuoted for 'day schools becoming. 100,

Hresgens, M., researches rempecting rela-
tion of diseases of tonsiln and oose
to mental development, 5.

Rrusgels, blanks in use In the a. 8., 40,

music in the a. s, 06, 3 ]

* Changed nccountablllty." mnnldemllon of,

th respect to punishment of de-
tec.uve!. 113.

o o
Child payehology, reruits of ita atudy in re-
venling neceseity for a. s, 20.

. Chureh authorltles, cooperation in glving

relicious metrnetlop In w.one, 102
Clansltication of pupS's, in o, ", 78,
results af plan foHowed at Mannhetm, 44,
Coeduenton In . w8, X0,
Cologne. ussistance of assoclations i car-
inge for o, «, 111, |
Commisslon for the Instruction and educa-
ton of lmckward ebiidren, Lelipelg,
- 1to, M
Commaod  wehool, {ts fullure to meet the
needn  of defectives, 3o,
Compulsory  attendance on . ws., demand
fur 1nws as to, lo4,

'('nl‘ll[)lllﬁnr}' power of transfer ta a. s,

recommendation  for, by German
auxblfary sehool aswoclation, 47,

i Contirnmtion of n. s puplis, 101,

Contloaation schoals, demand for work of,
incconnectlon with defectives, 104,

Corporal punishment. condemnation of [ts
uRe In A, gk, OIS,

opinlous  of those favoring moderate
uve In a. R, UD.
Coorse of study for n. ss., nrlthme(lc. 85,
drnwinl K5,
history, =4.
honie geography, K5,
nntural history wud oature study, 88.
outline used In iHalle. 88, *
preparation not te Le jntrusted to tuch‘
ers of vegalar schools, 43,

problems conwected with, 86.

relixion, 84. o

singing nnd gymnastice, 85.

use of MHobinson «'rusve’ in connection
with, R,

Cramer, I'rofessor, revommendations made
jointly  with  Professors Kripelin
uod Kielofeller as to judicia! treat-
ment of defectives, 118,

Criminal  pasychology, —consideration "urged
tn conunection with defectives, 112.

l)ully programmes of a. ss., :enernl rules
for making, 81-83.

Day auxiliary schools, reasons for thelr
superiority over boarding sechools,
100,

v
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Defectives, general physical peculiarities,
84.

“suggested methods for teachers In de-
‘termining who are. 35.

Demoor. J., suggested atudy by teachers of
hia DMe anormaien Kinder und ihre
erziebiiche Behandlung {n Hauy und
S8chule. 118. s

Dehmark, a. s. at Copenhagen. 21.

Denominational question ax to conduct ot
a. ss., 80.

Disclpline in the a. n., 97, 101.

Divegses of children. revelation through
medical examination lu a. s. of Halle,

6. 0
Druwing, outllne of work in a. a. of Halle.
1.

place in course of study recommended.

85.

Dresden, establishment of auxiilary ctasser,
14. Q

Feonomic conditlons of citlea. relatlon to
number of defectives, 79.

Employments for formey puplls of . sa.
thé kinds In wbich they may suc-
ceed, 103.

England, status of a. &. Instiuction, 1.

Epidemic diseases. claim by Witte that a.

} 88. Are aonrces of, ¥

KEquipment of a. s. bulldiogs and grovnds,
Reoeral nmuggestions. 77.

Ethical and soclal defrctx of abnormal
children, 34.

Ezperimental psychology. denlal by Witte
of its claim of entlre dependence of
mental upon pbysical tife, 29.

Kye diseases, relation to mental deveiop-
" ment a8 noted in a. s. of Halle, 58.

Folk-school teachers, reasons for lack of
success as teachers of a. s, 116,

France, lack of a. sa, 20.

Fraokfort on tbe Maln. bianka in use re-
lating to transfer of defectives, 88—
89.

i——— Frenzel, Fr., report as to a. s. assn. at

. Kinlgsberg, 110.

Fuchs, A., suggested stody hy teachers of
his 8chwachsinnige Kloder ihr~ gft-
tiicbe uod intellektuelle -Rettung.
116.

Ooo‘agh.y. omtllne of work 1o a. s of
o tle, 99.

{ts place In the a. 8. course of study. B3,
Geometry, outline of fnstruction In a. s

of Halle, 81,
German. outline of imstruction In, in a. &
of Halle, 01. 0

German a. s asso., its recommendstion as
to compulsory transter to a. o, 47,
study of reports of, suggested for teach-
" ers, 116
German jurists, (wc\‘?-unnth conference
. of,” consideration -of legal status of
defectives, 113.

cargy

v . Gisyexl, P. von, statement by, concersing

qgi;'yl.n.lgnnun.y.«

. Girke, Lr.

(iodtfring. principa! of a. «, pian of npeech
correction introduced by, In Schlex-
wlg~HoIs(eIn a. n, BT, :

assertion of. as to corrupt
Inﬂuenw of public lostitutions for
defectlves, 100,

suggested forn {l)tr?(\)l‘d of a. s puplls
61.

Giradiog 1o o, ws. NO,

Grlekbach. F'rofessor, atutement as to neces.
sary qgoalificatlons for a. s physl.

clan. 3x.

Gymnastum of a. «. equipment sagicested
for. 7.

Gymoasties. outline of work In a." s of
Halle. 81.

Gymnustles, invtruction In an. x. NO.

Gympastics and slogiog. outlloe of frat
year dlostruction in a. = of [{alle,
R&

b laile, admission blank used 1n a. 8. 42

a. 5. course of study for Brat year. XX,
a. 8, cdurse of gtudy for Inst year. H.
classitication of puplls in a. 8. 78,
dutles of a. s. puysiclan, 5.
geoernl plan of n. w. course of study for
first and last years, Nu.
metbod of coliecting data from folk
schoola as (o defectives. 43,
religlous lostruction o a. s given by
clergywen. 102,
satisfactory results of consultations with
parents of defeetives, 51.
atatistics of a. x. attendance. T,
Hand work. outline of course In a. x of
Halle. 01,
lerl:. Dr. W. T., reference to adoption of
tem of gemlannual promotions
whlle supeﬂn(enden( at 8t. Louls,
121,
Haupt, Mr.. propasa! for establishing aux.
illary classes in ilalle. 1.
Health conditlons of puplis in a. s of
Hatle, 56. o
Health recurds of puplls In a, s.’'of talle.
o4,
Health atatistics of puplis of a. s, ol’ Halle,
55.
Heller, Th.. suggested study by teachers of
his Grundclas der Hel!pldnuuglk
118.

Heilatrbm, Dr. (., -uumc- ot defectives jo
8tockholm schools given by, 20.
Hiatory, geaeral pluce io the course of

study of a. ap, 84,
outline of fnstruction ln. ln a. & of
Halle. 90,
Holland, status of a. x. instruction, 21.
Home conditions of defectives, ohservation
of, by the teacher, 35,
recommendation “tbat the teacher make
-cxrefyl inqulry as to, 52
Hours per week given to differemt studied
in a. s of Halle, 8 -
Hungary, awakenlag of luterest In the edu-
eluon of dommn. 18
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L INDEX. 1856

Hygienle conditions of bulidlngs for a. s..
Reneral rules. 77,

lotirmary of s. s.. suggestions .concerning,

: 77.

_ Medical eramination of cbildren In scbools

1

lotermlssions In dally programmes of s. s., |

83.
taly, atatus of a. = Inn(ruc(lon 19.

Stftgner in establishing section for
pedagopicpi hyglene, 14

lectures on education of defective chil-
dren, 13.

of HHalle, 54. ,

Medical speclaiists. thelr cooperation with
8chool physiclan at Halle. 56.

* Medical pedagogy.” materinl view of
braio processes taken by. 29,

Medical treatment for defectives, notlce to
<ern. K. F.. cooperation of. with Th.

Kielhorn, 11, reference to work for boys

after leaving a. 8., 112

suggeations regarding use of the Ten

Commandments, 103.

pupils. 83,

Kieinfetler. I'rofessor. recommmendstions
made jolntly with I'rofessors Krape-
llo and Cramer as tu judiclal treat
ment of defectives, 113.

Klemm., Dr. L. R. article on auslliary
school, particuiarly from American
polnt of view, 121.

Kiinigsherg, outllne of purpuoses, and organ!-
zation df A. x. assn., 110.

Krapelln. 1'rufeasor. recommendations made
jointly with I'rofessors (‘ramer and
Kleinfeller as to judicial treatment
of defectives, 113

defectives [INie-
tratlng plan proposed by, T1-74.

suggested polonta to he followed in making
record of defectives, T0.

Landenberger. Inspector, adewice agalnst
overionding the defective cblld with
religious material. 101.

Legal responsibiiity of defectives, conditlons
to be conridered 1o connection with
adminlstration of justice, 113.

Leipsig, outllne of organisativn of commis-
slon for the instructlon and educa-
tlon of backward children, 110,

plan of K. Richter of sending out ques-
tlonnalres respecting former puplls,

o 111,

questionpalre in use for obulnlnxdnu as
to defectives, 38,

[4sson perloda in a. ma., 81.

Literature of a. s. instruction, works rec-
ommended for teachers, 116,

Maljarewsk!, Doctor. refere to lostitu-
tion fur defectives ntngh"nmburg

. managed by. 20,

Manahelm, procedure in ndmlttlnx puplls

to a. 8. 487,
number of puplis (b a. s, 79,
reference to aystem of grading, 121,

Manual! labor. genera! rules as to employ-
meont o a. ss., 83,

Marking puplis in a. .. mhter fn use at
Haile, 61.

Materiallam, Witte's clalm that the a. =
stands for, 29.

Medica! examsination of defectives, sug-
m form ot moul, 84 4 :

59
Ry P “., ey

patrents of need of. In Hatlle. 65,

Memory. weakness of. In mentai defectives,
33.

Mental defectives. advdntages of sending
them to a. & early, 4%,

Menta! deficlency. relation to ethical and
soclal abnormallty. 34.

refation to physicai nbno‘nallly 34.

. Meotal fatlgue. lialliity of weak-minded
Kl#ibe. K.. record suggested by, for o. 8. °

PR

puplls to, 33. i .
programmes arranged to mioimize lo

a. ss. 81.

Meghod of Instruction followed In the
school for defectives astablished at
. Rome by Dr. Rante de Sanctls, 9.

Method of Instruction lao the a. 8. neces-
sity of coordinating new material
with oid, 95.

Model a. sa. suggested estabilstrment of, in
ubniversity towos. 118,

Modeilng. ita iroportance In the a. s. course
of study. 93.

Moral defecta in relation to mental def-
clency. 35.

Morin, Dr. J., his statement respecting lack
cof a. 8s. In France, 0.

Motbers of deficient chlidren, consultation
with, by the teacher. 1§,

Music, yalue In a. ss, 80,

Naray, Dr. A. von. organization of a. ss.
‘ln Hungary urged by, 1

recommendations ss to tralning of teach-

ers of Hungary for a. ss., 18,
Natural blatory nstruction in a. ss., 83.
Natural sclence. outline of work tn s. 8. of

Halite, 90.

Nature study Instruction i(n . ss., 85.
Naumano. Fr.. ‘statement respecting the
atate's duty to the lomt clasa of

soclety. 103. .

Nerve diseases of -chlidren, dnty of a. s

physician to study, 57.

Newspapers, use 1n higher classes of a.us., 06,
Norway, status of a. & lastruction, 21.
I'arental cooperation, ita desirabillty In

conneclion with tranafer to a. 8., 47.

."J‘lrenu evenings.” arrangements for, ad-

vised, to gala cooperation of pa-
rents, 90,
I'arents of defectives. dificulty of galn-
Ing thelr cooperation, 99,
genetral economic conditlion of, 49,
methods of getting data from, at tialle, 51,
oppoeition to transfer of puplls to a.

s, 47
reasons for thelr unwilllogoess to pluo
children In a. s, 47, R

* suggested data concerning, 50.
nu:{odllmotlmulryuhlhm
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[Thotographs, value In marking menta; de-

o velopment of a. ». puplls, 60.

Fhysical gbnormalities fn chudren.
relation to mental,

Physical comditlon of Dup“l close nwdy
of, advised, 9.

I'hyaienl defects of a.
of. at Hslle. 55.

‘Physical development, *cooperation of phy-
slcinn in a. & respecting, 53,

8. puplls. statlstics

of llalle, 54.

. of Halle. 58.
Flauen, haif.yearly reports to parents of
pupils in n. s, 5.
questionnalre used for ohtaining 4lata
as to defecdven, 4041,

Tlay, lts place In the school curriculum,
93. R

Playgrounds. outllne ot work In a. 5. of
Halle. 88,

in connectior with a. », 77.

Preparation of teachers for a. n. work.
general” suggeatlons as to, 116-119,

Programmes of a. se., 81.

Psychiatry. peed for the a. s. physiclan

having sound knowledge of. 58.
P'uplle In a.ss., number to u class, 9.
Questionnalres for procuriog data as to

defectives, Rruasels, 3.

Frn’nkbrt on the Maln. 36.
Halle, 42, .
Leipsig, 36.
Mannhelm, 44—48.
Plauen, 40. ~
Recesses In a. 5., suggestions as to length,
frequency and purposes of. 83.

' suggested by Dr. M. Gorke, G1.
. suggested polints to be followed In keep-
S Ing, 71.

Beliglon, general scope of ln.tructlon in,

". in a. s, 84.

« Plan of {ustruction
88, 90.
Religlous detlef of defectives in a. s, gen-

.ia s s of Halle,

eral factors tor the teacher's consid.’

eratton, 80,

Religious imstruction of defectives, coop-
eration, of church authorities In con.

. mection with, 102,

«&dvice to teachers respecting scope of,
101.

“Repestiog ™ or “ furtherlug " classes,
plas of work of, at Mannheim, 44.

Retlrdulon of puplls, causes of, 27.

reasons for, other than mnl defl-
cleacy, 81.
. Rewurds, use of, lutoid. of punishments
In a. =8, D8,

Richter, K., accovnt given by, of founding
o of teschers' seminary at Rome, 19,

_ guestionpaires_sent . out - by, at Letpulg
rmmn: Mnh«mt of foram pu-

-Records of a s puplis, form for keeping, | Regrexation of the weak-minded,

* INDEX. e N

thelr |

Ppysical examination of chlidren in schools- |

. Physical mensurements of pupdis In a. s

* Secondary achools. occurtetice of abnormal

. 8ickloger,

' 81nging. general acope of, In the a. n. tourie ‘b

Richter K., atatement. as to abjlity of
defectives to do certain kinds of work,
103.

statement from report of, as to rewards
for employers uf defectives, 100,
suggested form for &\cord of a. & puplls,
83. ’ X “

Rickoff, Buperintendent A. 1. reference to
establishment by, of first Awmerlean n
s 121,

Roblnson (‘rusoe. use of adviked gs Labis
of lpstruction in nature gtudy  and
hote geography, 8o,

Riimer. A.. advice against overloading the
defective c¢hll@ with religlous mate
rial, 101,

tussin. Inck of wchools fir defect]vex, 20,

Sanctla, Dr. Sante de. wehool for defectives
estahllshed Ly, at Rome. 19,
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