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Foreword

4.

THIS BULLETIN 1S one of a series reporting die findings of investigations
undertaken during 1936-37 under, the Project in Research in Uni-

versities of the Office of Education. The project was financed under the
Emergency Relief Appropriation Act of 1935, and conducted in accordance

with adnistrative regulations °of the Works Progress Administraiion.

Study findings in addition to those reported in this series will be made
available in other Office of Education or institutional publicatic;ns.

The Project in Research in Universities represents a tinique and signifi-

- cant innovation in cooperative research. Sixty universities and comparable

institutions located in 32States, the District of Columbia, änd Hawaii
combined efforts with the Pffice of Eciticatkon to conchict 40 studies, 23 qf

which were proposed by the Office and 17 by the institutions. Each

institution was invited to participate in all bf the apProved 'studies that it

was in a positiOn to undertake. From 1 to 14 studies were cqnducied in

each institution, and a total of more than 1 50 separate study reports were

made to the Office of Education.
An important feature of the project was the widespread and coordinated

attack on each problem by a number of universities4at the same time..

Each study proposed by the Office of Education and accepted by the

universities was conducted 'toy 2 or, more institutions. As many as 31

institutions, located inatO States représentative.of each major geographical

division of the couritry, participated- in one study Alone. The task of
plannipg, administering, and 'supervising the many .projetts and studies on

a national scale, under complex 'and often difficult conditions, demanded

thè finest type of cooperative endeavor. Except in two places whqe quali-

, fied relief workers could not be found'or retained, every institution w4ich

actually began work on the project carried it through to successful comple-

J\ tion. The fine professional spirit in which résponsibifity. for the work 'was

aCcepted nd maintained by the institutions made possible the successful,

complen of the project within approximately 1 year.
With this pr-ofessional spirit of cooperatioñ in worth-while research and
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study of education&problems, was manifested a strong humanitarian
desire to join hands with Federal agencies striving during the yeàrs of the
depression to afford gainful and socially desir4le employment to college
graduates or former college students in the '-tipe of work fOr which they
were best prepared. For these contributions to educational reAearch and\.:
to the social good of the Nation, the Office of Education extepds to its
colleagues and helpers in the universities of the country its grateful
acknowleggment and appreciation.

The' present bulletin is one of three publications resulting from a series of
studies concerned with successful practices in teaChing English to bilingual
chiidren. Thisis a problem the importance of which has been increasingly
recognized in recent years. It is hoped that these initial publications_
relating to methods used-in seecific school systems will be stimulating and
suggestive in the further development of instructional programs stiited to
the needs of children coming from 'homes in which English is used only
secondarily or not at all.

....%11- 4 4- 4.
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BESS GOODYKOONTZ,

Assistant Commissioner of Education.
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Coordinator's Statement

HE educational welfare of children of native önd nelority groups in

I continental United States and its outlying parts-involves instructional
procedures which in recent years are coming more and more recognized

as constituting specialized problems in education. They are involved both

in method and content of instruction and are'particularly significant during
the early school years.

Bilingualism is generally recognized as offering serious instructional diffi-

culties among minority groups, *while social and economic adjustment in
the homes frow which The majority of bilingual children come are neceswily
reflected in thé conduct and attitudes as well as in progress In the school
studies of the children concerned.

Adaptation of curriculum content to the abil4, needs, and experiences of
children from foreign-speaking homes; Vle development of appreciative

understandings on rthe part of the teacherg as well as the parents; the

school's responsibility for the acquisition of facility in the 'use of English in

the early years of the child's school life in order that he may profit from later

instruction a's well as for practical social reasons, all offer a continuing suc--

ces-sion of teaching problems- .

The language situation in Hawaii is unique. The population is made up

of many races, speaking distihctly different langueagei. Sometimes more

than one foreign tongte is spoken within a single home'. The situalibn is

further complicatesiby the fact thaL"pidgin" is the language of the street,

and is almost universally spoken and understood by thq whole population.
Probably nowhere else in the world, certainly in no other area under the
Americañ flag, is there a language situation paralleling that in Hawaii.
Education officials are alive to the seriousnes of the problems invOlved and

are experimenting with methods desigrld to furthe their solution.,
This bulletin is a report pen two studies, the first of concrrned with

the type of errors commonly found among school difldren in Hawaii and,
in some instance, the evidence accounting for their prevalence. The oche

is an account of succcssful practices in (caching English followed by teache
of bilingual children in Hawaii. Botit sections...are wsuggestive to scb 1

officials dealing with similar problems' and Will, it is believed, be of val to

the large numbet of school.officials, to whorh the education of bir gual

children is entrusted.
KATHERINE M. COW Study Coo znator.
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Authors' Preface

/rrHE STUDY of successful practices in the tpaching of English to bilingual
children has been conducted at the University of Hawaii in two major

sections'. The first aspect of the problem, reporied in part I of this bulletin,
involved a field study of practices used by successful teachers of Hawaii in
working for English improvement. In thè first chapter will be found a
full statement concerning the problem considered and the procedure used.
Chapters II to IV present in the form of case studies views of the work in
English of 19 teachers. These reports are organized, as far as ,practicable,
in terms of the "Master Oudine of Elements in the Problem", which is
exhibited in appendix A. Symbols at the beginning of each" case report
refer to parts of this outhne. Chapter V sets forth the more outstanding
findings. However, since the number of teacher situations studied is.

comparatively small and the particular practices reported vary so greatly
from teacher to teacher, the chief values for the Trader will doubtless lie
in direct perusal of the case studies themselves.

The main field work and the writing of the introductory chapter cii part
I have been handled by Jitsuichi Masuoka, a graduate studenFin sociology,
formerly of the University of Hawaii and more recently of the University
of Iowa. His special training in methods of sociological research lids
proved most valuable.

Deep appibeciation must be extended to the generous cooperating teachers
who- permitted observation of their work And who gave much time to

. interviews and to the criticizing of preliminary reports on their work. For
the sake of 'encouraging greater frankness in the-descriptions of practice,
the final case reports are issued, as promised, with no definite mention of
the names of the teachers dr their schools.

Acknowledgment is made of the free aid from other persons whose
cooperation in various ways was essential in the practical proseution of the
pmject: W. Harold Loper, supervising principal for Honolulu schools;
Gus H. Webling, supervising principal for' rural Oahu schools; Dean
Benjamin O. Wist, of Teachers College, University of Hawaii; Dr. R. Ray

I.
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.
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Scott, director of the adult education division, University of Hawaii; and
Mrs. Bertha Wedemeyer, office secretary, adult education division, Uni-
versity of Haw.aii.

The second major aspect of the study, a comprehensive analysis of usage
errors among public-school children of Hawaii, is reported in part II.
The discussion of this portion of the report is supplemented by the%cletailed
tabulations of error frequencies presented in appendix D. Gratitude
should be expressed to the many people who have assisted in part II of this
study: To the superintendent of schools, Oren E. Long, and the com-
missioners of public instruction, for petmitting the survey; to' the five
gupervising principals who suggested schools to use and encouraged the
cooperation qf the teachers; -to the principals of the 73 schools who allowed
their teached to help in the study, encouragea them and sent in the material;
and especially to the many teachers who collected the data.

Special recógnition should be extended to Mrs. Katherine M. Cook,
Chief, Division of Special Problems, Office of Eduction, who during a

visit to Ilawaii suggested the idea of the study and who, as coordinator,
has given the support of her kindly interest.

WILLIS B. COALE,
MADORAH E. SMITH.
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Part I

%Case Reports on the Practices

and Ideas sof Teachers

rThis part of the report was prepared by Willis B.
LCoale, with the assistanCe of jitsuichi Matioka

1.

A

4

e

VI*

s

.1

*.

$

AO

c

I

.

I.

a.

Gali

g
ANStAZanitlAUWOMM2VOIZIMaa

a

awe



1

CHAP'7-""Ell I ].
\41.

IntroAuction:

The Problem and Procedure

HAWAII AS A MULTIPLE-LINGUAL COMMUNITY

HISTORICALLY the plantation economy is responsible for the polychrome
and polyglot population of the Islands. In 1936 there Were 393,277

people livirig in Hawaii; of which the people of Asiatic origin
Chinese, Japanese, Koreans, and Filipinosconstituted 60.4 percent;
Hawaiians and part-Hawaiians, 15.1 .percent; other Caucasians, 14.5 per-
cent; Portuguese and Spanish, 7.9 percent; and Puerto Ricans and others,
2.1 percent (tables 1 and 2). Therefore, the -extent of foreign influences
upon the development of English in Hawaii can hardly be over estimated.

In Hawaii the immigrant languages tend to persist as long as the immi-
grant communities with all their heritages continue. Because of the
strength of his old-world language habits, an immigrant adult is never
quite at home in a language other than his own. 'Moreover, his sentiment
and his life within the transplanted racial group cause him to hold rather
closely to his native language.

TABLE I . Population in Hawaii by racial descent, 1936 1

Racial gimps Number Percent II

,

Racial groups Number Percent
i

Other Caucasian 57, 069 14. 4 I Japanese 149, 886 38. 0

Caucasian Hawaiian 4. 8 Filipino 53, 550
6, 682

13.6
1. SHawaiian 21, 594 5. 4 'orean

Asiatic Hawaiian
'a 19, 391

18, 217 5. 5 Puerto Rican 7, 470 2. 0
Portuguese 29, 863 799 . 27. 4 Others
Spanish 1, 261 . 3

Chinese 27, 495 6. 9 Total_ r
Iltnnual Report of the Governor of Hawaii to the Secretary of the Interior, June 30, 1936, p. 31.

A

TABLE 2. Population in Hawaii by nationality, 1936 1

393, 277 100. 0

jtacial groups Citizens Aliens Racial groups Citizens Aliens

Other Caucasian 55, 466 1, 603 Japanese 110, 759 39, 127
Hawaiian 21, 594 I(orean 4, 157 2, 525
Caucasian Hawaiian 19, 391 Filipino 14, 478 39, 072
Asiatic Hawaiian 18, 217 Puerto Rican 7, 470 ...... ...
Portuguese . 28, 109 I, 754 Others 4' 767 ii
Spanish
Mlinese_ _

1,036
22. 768

225
4. 727 Total__ __ ....... ..... 304, 212 89, 06S

Annual Report of the Governor of Hawaii to the Secretary of the Interior, June 30, 1936, p. 31.
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Immigrant communities pin Hawaii are, however, economica*, polit-ically, and linguistically never completely self-sufficing. Since, an immi-gi ant participates in the development ol the local economy, he is, by this'very fact, unable to confine his activities strictly within his own group.Fuphermore, in his quest for a higher sociAl status locally, or elsewhere,-tíe enctiuntexs-competition and conflicts with the mernbers of other groups.In attempting to adjust himself to life in the nonimriligrant community-situation, he faces at once the need of learning another language. How-ver, since his social contat with the members of other groups remainslargely on an Apersonal and 'secondary level, and since his educationalbackgrdund is meager, he usually does not know enough English to makehimself understood.
As the immigrant gibups reside' in 'Hawaii for a longer poriod and thesocial interaction among various groups becomes more frequent, the incom-prehensible immigrant languages are likely to wane, and, in due còurseof time, to be replaced .by a more popular type. of English. This processgains momentum as the number and the importance of the first generatiofidecline, and as their languages lose the vigorous,' emotional support oftheir groups. With increase in the number of the local-born population,irrespective of their wial and cultural heritages, the popular Englishtends to gain accelDtance and to become the standard communty language.There grows up, therefore, in the wider community a margfflal, hybridlanguage which becomes a 'recognized tool of communication. This lan-guage in Hawaii is popularly known as "pidgin English." Because of itssimple idiomatic expressions, its limited vocabulary, and its lack of formalgrammatical principles, a person with very little (4 no education canreaaily master it. Herein lies the, strength and the popularity of thislanguage (table 3) .

The linguistic milieu of an immigrant child in Hawaii is highly complex.Long before he enters public, schpol he has formed certain linguistic habits.Having been born in an immigrant family or at least in a non-English-. speaking höme, he has acquired the dialect and language of his ownimmediate group. As he comes into contact with a wider social world,he adopts "pidgin English" as his language. Only when he enters public_school is he initiated into the use of standard English. Since a large partof his lingiiistic habit-system is composed of unconsciously learned elementsof foreign-language idioms, intonations, vocal mannerisms, shadings, and%accents, it is not strange that these elements should long persist and shouldexert a great influence on his learning of English. In short, the strengthof the language habits and the complexity of the immigrant social situation'sto which a child Is early exposed account for ,the difficulty in teachingEnglish the children of Hawaii.
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TABLE Persons 10 years old and over unable to s
1930 and 1920

eak English, classified by racial descent,

Racial groups

Other Caucasian
Hawaiian
Caucasian Hawaiian
Asiatic Hawaiian
Portuguese
Spanish
Chinese
Japanese
Korean
Filipino
Puerto Rican
Others

1930 1 1920

)tal
number

2

Total

Unable t speak
Eng . h . T-tal

_Dumber

u miler Per:ent

3 4

Unable tn speak

N.: rri'..,rr Per, ent

.9, 022 s2 ; 4- O 2 ' 17, 223 105
17, 730 1, 467 N i r

1 , 731 3, 6k43
9, 81 56 . 6 fl, 974 66
6, 666 55 . 8 3, 607 153

20, 591 1,060 5. 1 17, 9SS 2, 009
927 106 11. 4 1, 575 551

20, 240 4, 52,4 22. 4 1S, 108 6, 907
94, 577 2!4, 150 29. 8 76, 961 4 1, 70

4, 502 1, 327 29. 5 3, 7:45 2.062
53, 721 2S, 993 54. 0 1 7, 920 ICI. 832
4, 637 972 21. 0 3, 820 1, 339

543 26 4! 8 475 46

0. 6
19. Z

.9
A. 2

11. 2
35. 0
;S. 1
54. 2
54. 5
60. 4

. 35. 1
9. 7

273, 037 I 66, zN22 24. 5 1S7, 167 69, 493 37. 1

I Based on the Fifteenth Census of the United States: 1930.

PURPOSE OF THE STUDY
Because of the complex linguistic situation in Hawaii, efforts toward

improvement have often appeared to be futile. ..Furthermore, there are
conflicting opinions as to the means of bringing about improvement in
English among bilingual children.

In the case of some peciple, even teachrrs occasionally, there appears a
"why-worry-about-it" attitude. Their belief is th.t "pidgin English" is
sufficient in itself for the island-born. In the case of /other persons the
attitude is one of fear of the invasion by "pidgin English." They decry
also the presence of foreigners and of foreign-language schools as fraught
wit ave corrupting influences.

posed to this belief is the contention of many people, including a
large proportiim of the 'teachers, that the present form of popular English
represents merely a stage in the cycle of language development, and that
improvement of local English is therefore possible. The only questions
are those of tirile and of .the development of the way of teaching bilingual
children. The attitude of this group is one of seekirig, experimenting, and
forever attempting to improve the situation. These people are, in their
own individual way, artists in their teaching. it is their skill and their
creative ingenuity that need to be shared by others. 'In realization of such
a neeil, the present survey has beèn made.

To describe in *ail the work of a f+ successful teachers with bilingual
children is the primary purpose of the study. Specifically, the object of the
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investigation is to consider (1) how a successful teacher conducts her workin English as a whole, and (2) how she cari-ies out corrective teaching in
English, in particular.

To this end, information has been collected from 19 teachers in ruralOahu and in the city of Honolulu, resulting in a descriptive account oftheir teaching of English to bilingual children. These teachers were
selected as "more successfull2 in teachiilg English on the basis of recom-mendation by supervising principals or, in some cases, by school principals.To .study the problem adequately, however, would require a treatment
much more extensive and diversified than has been possible in this brief
survey.

METHOD OF OBTAINING DATA
In seeking light on the problem dependence pas been placed on: (1)

observation of teaching methods'actually being carried on by the cooperat-ing teachers, (2) personal interviews, or (3) a combination of the two
methods.

It should be noted at thé outset that the more objective quantitativemethod of research has not been employed. Such a methQd, while it wouldbe of great value for certain problems, is, in the opinion of the authors, notsuitable for the present stiidy. It has been assumed that teaching is potmere pedhgogical science; that it is an art as well. Su being t e case', it,like other human social activities of Tore profound rim re s descrip-tion in terms of the average and the standard deviátion.
A word might be said about limitations in the use of the questionnaire

method of obtaining data. The usefulness of thit method would be depend-ent on the extent to which teachers answering thê questións were capable of
analyzing their own situation, quite fts much as on the accuracy and
integrity of their replies and on their willingness to cooperate. The resultwould be a series of statements lacking in continuity, and revealing, at best,only the more external and obvious features of practice in teaching. Itwould fail to reveal a descriptio"n of the classroom situationof the teachingand the learning process as a sin le integrated whole.

The most significant informati n can be obtained, it is believed, through
observation and personal inte iews, and ihe data thus obtained, when
aCcurately presented and cautiously interpreted, will be the most valuable
for óther teachers of English.

Success in obserKation and personal interviews is the result of 'careful
planning. One of the essential aspects of, the process is the conceptual
background which determinei the nature of theAuestions to be asked.
Obviously whatthe investigator gets depends partly on what he considersto be vital and relevant data. This means that he must have an outlinewhich can be used as a guide for securing the desired information. The
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function of the outline is both to suggest questions to be asked and to

furnish a basis for fitting the collected material into a coordinated pattern.
A good outline is like an auhitectural design or an engineèr's blue. print.
For this most obvious rçason, the first task was to formulate an outline for
this study. (See appendix A.)

Another essential phase of the interviewing process consists in securing
full cooperation of those interviewed. 'Therefore, steps were taken to

secure the full backing of the Terrítorial Superintendent of Public Instruc-
tion, the local supervising principals, and the principals of the sch6ols to

be xisited. The willingness of the principals and of the teachers was

secured through correspondence. The supervising principals Assisted by
submitting tentative lists of successful tacher.s or of schools wbere they
would be found, and by securing the cooperation of the school principp.
After the completion of these necessary preliminaries, a letter and a copy
'of the outline to be employed in the study were sent put to each cooperating
teacher. (See appendices A and B.)

Care was devoted to. building, up rapport between the interviewer and
interviewees. The lafter were frankly informed of the purpose' arid the
nature of the study, so as to leave no roon) for doubt as to the motive.
They were told that the inforination furnished Would be treated anony-
mously in the final report. It was also pointed out that they were selected

by the suPervising principals or school principals as being among the more
successful teachers of English to .bilingual children and that this was an
opportunity .to give valuable assistance to others who are eager to improve

their teaching procedure.
Fiñally, after securing consent from a teacher to permit observation or

tIo grant ah interview, the field worker made his first formal call. In the
case of observation, the investigator tried to become .a part of the classroom
situation and to spend a whole day with the* teacher, noting down carefully,
with the aid of the outline, whatever she did that might have á significant
bearing on the study.

Through personal interviews two types of information were secured, one

of which was mainly objective in nature. It was composed of the data on

teaching practices not represented in the course of the given day, and was

supplementary to the information secured through direct observation. An-

other type of material obtained through the personal interviews wasjargely
subjective and subtle in nature. It had to do with the ideas of the* teachers

wncerning their teaching practices and the problems involved in the teach7
ing and learning situation.

at).

Unfortunately the interviews often hád to be carried on in the classroom
during the spare moments of the teachers. In order to make the intervièws
asirief and as precise as possible, every question was 11hiased in such a way
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as to dicit a concrete and ipecific answer rather than a general response. Ina feW cases the interviews were carried on at the teacher's own home, and on'such occasions more complete data were secured. In a number of instances'a second visit was necessary in order to round out the no,tes.To insure greater validity for all reports, preliminary write-tips of' theobservations and interviews were submitted to the teachers for criticism.This plan has permitted an unusual degree of accuracy of report and also abetter integration of the point of view of the interviewer and that of theteacher. Because of th.e .requirements of 'final editing after the teathers'criticisms had been received, the final case reports cannot pretend to presentthe teachers' down exact phraseology, even when the first personal form isused for statements in an interview.
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J r CHAPTER 11'1

Case Re orts on the Practices and Ideas'
of Teachers in Glides 1-3

A RURAL FIRST-GRADE TEACHER
[Observation and interview]

OPINION AS TO THE QUALIFICATION'S OF A SUCCESSFUL TEACHER OF ENGLISH

[Teacher's statement]

[I D The academic standing and the number of years of experience
are` important, but the vital requirement for successful teaching lies iN the
teacher's attitugle or per'sonality.

.

gbod first-grade teacher must always be criative. She needs to hove a 0-

. rich bAckgróund. She must be well versed in Koblerns of behavior and ---

Must
I 46bstudy carefully hér individual pupils.

Understanding, frieiiciliness, and patience are tite most important quali-
.

ties of a good teacher on the -first-grade level. These personal traits not
only e'nable her to work on the level ôf her pupils' interests and activities,

_. . but also help her to be ever stimulating:in influencé.

AIMS IN IMPROVEMENT IN ENGLISH

[Teachee.s statement]
e.

[ITI A] To lead the chilCen.
1. To spealo freely.
2. To develtili vocabulary.
3.. To use words effectively.
4. To use simple Engtilh expressionsii

;

GENERAL POLICIES Itsi ENGLISH

[Teacher's statenie.n

*.
PROVEMENT

A

1 [VII General] The children come fr. tt t es where little or no English.
. ,

is spoken, and, tfierefore, possess a limited .voèab.tilary. At firt they ate'-
usua4,giy.. I begin by, letting them tAlk Abojt. 4)0r:own experiences

,_,- ...

4

As inâicaieait tbft Auttors' Preface, this and following symb6ts rtféi io the appmpriate section aft.lie 091m
(AppendizA) on-the basis of which the case stuiies were made. r .
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about the baby brother or sister, or about happenings around the home orin the village. Through the development of free talk, their timidity isgradually broken down.
After the children haNre learned .to speak freely, corrt4tive work is gradu-ally begun. Much of the teaching is done by means of special procedures,such as the use of flash cards and games. This is necessary, for the class-room must try to establish habit.5 for which there is little foundation in thehome background.
The results of these methods are clearly seen. The children speak freely.

They develop their vocabulary in regard to both new words and meanings.They sense the importance of good English, trying to correct themselves all
through the day.

How GOOD ENGLISH IS CARRIED INTO THE HOME

[Teacher's statement]

Many parents visit their children in school during the course of the year.'They are asked to cooperate by urging the use of good English in the home.
The children are also encouraged to speak their best away from school, and
take much pride in doing so. A great deal of improvement is accomplished
through parent assistance.,

OPINION CONCERNING EFFECTS OF PRELIMINARY KINDERGARTEN TRAINING
[Teacher's statement]

54My observation is that the children with kindergarten training talk more
freely and adjust themselves more readily to classroom activities than do
those who come to us directly from their homes. Kindergarten preparation
apparently gives them a richer command of words, but it does not neces-
sarily follow that they speak better English. They use "pidgin English"
as much as other children do.

THE USE OF SINGING

[Teacher's explanation]

[VII B] Wethink singing, in addition to reading and other activities,
is a helpful means of improving English. Especially in the lower grades,
the -,children love to sing. Delight in music is almost an inborn trait,
Through-teaching them to sing many songs we keep their interest ahVays
high. Singing helps children to open the mouth wide and to loosen the
vocal organs.

[VII D] The songs consist of groups of pbetical sentences which illustrate
gobd English form. By means of singing, the children enrich their vocabu-
lary and learn to use correct sentences.
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NYe go through the whole of a new song first by reading it out

loud. We emphasize correct enunciation and pronunciation, and for the
difficult words give special drill. To be assured that the correct pronuncia-
tion has been learned, we call on several pupils to read the words aloud.
Since the boye of singing is so strong, the correction of speech defects has
caused no noticeable loss of interest.

The degree of carry-over fix:4n singing to pupils' daily spoken English
depends, in our opinion, much on the kinds of songs taught. As long 4s the

ideasre based on their own experience -or grow but of their interests; there
tends- to be a significant carry-over. Therefore, in addition to standard
'songs, we teach songs which have been created by ourselves. The following

is a sample:
"Little boy, little boy,

Where is your mother?"
"My mother is washing clothes."
"Little boy, little boy,

Where is your father?". "My father is working in the field." -RD

THE UsE OF READING AND OF STORY MAKING

[Observation]

[VII B] After several songs the teacher suggested, "Let us read. Will

you all come and sit here so you can see the reader?" The class sat on the

floor in a semicircle facing the stand on which hung Our Big Book, open at
the following story:

Grandmother

"How happy I am!" said Dick.
"How happy I am!" said Jane.
"Grandmother is here."

Grandmcither laughed.
"I am happy," she said.
"I am happy to see.you."

"Look!" said Grandmother,
"Here is something.

,, Guess what it is."
"A ball," said Dick.
"Cindy," said Jane.
"Not candy," said Grandmother.
"Not a ball.

Guess, guess!"
"I can not guess," said Dick.

[VII F] The teacher read the whole story through. Then taking each
# sentence .separately, she read it slowly and emphatically with the aid of a
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, pointer. The childimen read after her and imitated the manner àf herreading, enunciation, and intonadon.
Then the teacher asked, "Who woUld like to make a story by using apack of flash cards?" The children raised their hands. She told two boys,e 4

John and Shunji, to go to one side of the room ánd to work on an originalstory, while the rest of the class continued with their reading.. [VII F, I-1] A pupil was chosen to lead the class in reading while the
. teacher listenéd carefully to each child's pronunciation. She interruptedseveral times, correcting the .nunciation' and prdñunciation of such wordsas "drandmother" and "hap y." ,

[VII 13] Meanwhile John and Shunji were busy in their creative ad.s/enture. They took the flash cards from the box which goes with Our BigBook, and *picked out those which expressed their ideas most appropriately.A.They made a story by placing a series of cards in the pockets. The followingis the product:

"How happy I am."
4- "I am happy," said father.

"I am happy," said mother.
"I see some candy.

I see sorne-.056kies."

A sample of creative work done by the whole class, as an aid in developinggood usage, is as follows:

Mickey and Minnie Mouse

"Hello, everybody,
I am Micky Mouse."
Where is Minnie Mouse?

"She is not here."

"Minnie Mouse, Minnie Mouse,
"Here I am."
"Where have you been?"
"I have been sweeping the house."

MEANS OF 'VOCABULARY DEVELOPMENT

[Teacher's statement]
[VII C] Through reading, talking, and participating in classroomactivities, the children are constantly learning new words. Whenever anew term appears, I teach it as part of a whole sentence. I give a synonymin a complete sentence and use the new word in as many different ways as
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possible in order to show the permissible variety in vocabulary. I prepare
a flash card of the neW term a d by daily drill help make it a part of the
children's own daily vocabul

[VII H] Whenever any child happens to use a new word thus learned,
I praise him, saying, "Children, did you notice that John used the word
we just learned? That's good work John."

*

THE USE OF GAMES AND ACTIVITIES

[VII Dl] 1. A game dramatizing .actions [teacher's statement, and obser-
vation].

"The objective of this game", explained the teacher, "is to teach the chil-
.

dren to report in complete sentences what they observe, especially to help
them form the habit of saying, 'You are drawing a picture', or 'You are
jumping', or 'No; I am not drawing a picture', or 'Yes, I am jumping', etc."

"In instilling the correct form to be used in-the gsme, I first carry out
the act. My children speak the sentence orie or several times in* order to
fix it in mind. It is repeated daily until the children really learn to say
correcdy, am writing', or 'You are writing.' "

Following is a description of the game as seen by the observer:
ak The children sat on the floor in circle, while Shunji stood in the cu...
Tit the word of the teacher he bégan to jump. "What am I doing?" he

asked.
"You are jumping", replied all the children.
"Yes, I am jumping", said Shunji.
He then chose John to take his place. Now John performed another

act and asked, "What am I doing?"
"You are writing", replied the others.
"Yes, I am writing", said John.
In suth a manner the game continued until *the children showed signs

of disinterestedness. Then the teacher suggested, "Now, let's try andther
game."

2. A question and -answer game [teacher's statement].

[VII Dl] The children sit in a semicircle. One Olild is chosen to ask
questions.

"What did you do last night, Mary?"
"I. went for a walk."
"Did you draw a picture, James?"
"Yes, I drew a picture4 ",_
"What did you draw?":
"I drew a house."
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This little game makes the children think quickly and speak faster. Theylearn to answer in full sentences instead of in the usual single wOrd.
3. Teaching good usage in the dining room.

[VII D] The children of each grade go to eat in the dining room at least
3 weeks out of every school year. This is an excellent place for conversa:tion.. Here good manners, as well as good English, are taught. The-chil-dren set their own tables, serve the food, and clean up. They learn to say,"May I have some ,bread, please?" "What do you have for your lunch?""I have fruit for lunch", etc.
'Only children who speak good English in the dining room are allowed

to help with the meal; therefore, all are very careful of their speech, forone of their pleasures is to help set the tables and to wash and dry the dishes.

THE USE OF FLASH CARDS AND GAMES

[J Teacher's statement]

D] 1. The objective of this particular language game is to teachthe children to say, "He is not here", or "He is here", instead of saying,"He no stay." I made a game because one day when I asked James,"Where is John?", he replied in pidgin English, "He no stay."
So I wrote ou à piece of cardboard for drill the sentence, "He is not here."This is the way the game is carried out. )Each child's name is printed on acard. I send part of the membes outside. When I flash a card with apupil's name before the children who are in the room, they reply, "He (orshe) is not here", or "He (or she) is here." This drill has been going on forsome time, and nowadays rarely do I hear, "He no stay."
[VII D, H] 2. In trying to dramatize the need of discarding incorrectforms of conversational English, I have been following a scheme of this kind.Whenever a child makes a mistake in his conversation, I immediately callthe attention of the whole class, saying "Listen, everybody; John has justsaid 'I no have' when I asked him, 'Where is your pencil?' I think it isnot right. Which sounds better, 'I do not have my pencil', or 'I no havemy pencil'?" Of course my children will reply, "I tio not have my pen-cil." Then I ask one of the pupils to draw a picture of a boy named "Ino have" and' to throw it into the waste basket. Meanwhile I write thecorrect fórm, "I do not have", on two flash cards. One of them I post onthe blackboard so that the children can see it. The other I keep for myown use in drill. The whole class reads over and over this correct form sothat they will not make the same mistake again.
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The following are famples of the series of cards in my room:

I have finished I do not have a pencil

I am going to buy lunch Here I am

Aar

%M.

May I wash my hands I cannot

I am reading : Are we going to write

She is not here It is my name

I have not finished j Where is my book

'-

DRILL ON ENUNCIATION

[Te.acher's explanation]

[VII F] Th is the sound we are working on at present. Our children are
shorn that in making the th sound we must broaden the tip of the tongue,
then place it between tif teeth, and finally blow softly. This is first done
without making the sound. Here our emphasis is on the accurate manipu-
lation of the vocal mechanism. After the children have grasped the idea,
we tell them to blow the air through and say the, fifth, teeth, and other words
containing the th sound. By constantly drilling on this sound in such words
as father, mother, brother, tooth, this, the children acquire the correct speech
habit. Other sounds which tiouble our children are those of i; p, k, g, I,

and r. Short vowels are also very diffict;lt.
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In teaching pronunciation the teacher is always the model. It is cer-tainly remarkable the way the children imitate their teacher's accent andher mannerisms in speech. We find it best practice to begin correctivework with the first day of the school year, because the children léarn toregard it as a part of their daily activity.

DIRECT CORRECTION apF ORAL ERRORS

[Observation]

[VII I-1] When the teacher asked the pupils to hand in their drawing,arithmetic, or language work, she added, "Please do not forget to writeyour name on the paper."
Then one of the children said, "Oh, Mrs. E , I did not putmy name."
"Here, class, which is better to say, 'I did not write my name', or 'I didnot put my name'?"
"I did not Write my na.me", replied some of the more alert ones."Yes, that's right", answered the teacher. "Now let everyone say,did not write my name.' "

A HONOLULU FIRST-GRADE TEACHER
[Chiefly observation]

OPINION AS TO QUALIFICATIONS OF THE TEACHER

[Teacher's statement]

[I D] It requires much patience to teach the first graders. A teachercannot afford to lose her temper.
The first, year of school is very important in conditioning the children'sattitude toward school life as a whole. Whether they learn tolike theirstudies or to "play hookey" from school depends so much on the way theirfirst-year teacher treats them.
In September the children come to us understanding but a few wordsof what we tell them. They smile and merely look at us, because theydon't understand what has been said. It takes the understanding heart ofa mother to make *ern learn English and talk freely.
I love to teach the first graders, because I can see at the close of the schoQjyear how the children who originally seemed blank have become activepupils. They read, write, give their reports in good English, take part inplay, and act on their own initiative. Whenever I witness such a remark-able growth as this in children, I know that educatiilnal efforts have notben in vain.
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DIRECTIONS FOR DAILY WORK POSTED AS MODEL FOR CHILÒREN'S USAGE

[VII D] Our Program

1. We sing.
2. We recite.
3. We plan.
4. We count.
5. Health game.
6. We work.
7. We drink milk. 6

8. We play.

9. We read.
10. We eat..

. We Ecst.

12. Big rems.
13. Story time
14. Musk games.
15. We clean our

room.

-USE OF CONVERSATION ABOUT ROUTINE CLASSROOM ACTIVITIES

Collecting lunch money.

After finishing the roll call the teacher proceeded to gather the lunch
money by saying, "Lunch money, please."

_The pupils took their money to the teacher.
"Now, how many pupils are going to have penny drinks this morning?"'

asked the teacher. "Those who are going to buy drinks please' stand."
Three children stood up. Then the teacher asked the whole class,

"Children, can you tell me how many are going to buy penny drinks?"
"There are three children", replied the pupils.
"That's right", wnfirmed the teacher.
"How many boys and girls are going to buy -their lunches today? Will

you please stand up?"
Several pupils stood up. Mary stood and began counting the number of'

pupils who were standing.
"There are eight children who are going to buy their lunches today",

reported the -child.
"Will Mary go to the board and write the number 8 after the word

lunch?" asked theTteacher. So Mary went to the board and wrote lunch-8.
"How many pupils are going to buy milk? Will you please stand up?"

continued the teacher.
Then John went up and counted those standing.
"There are seven pupils who are going to drink milk today" reported

John.
"That's right", said the teacher, and continiied, "Will you put the

number 7 on the board?"
John went to the board and wrote, milik 7.

. "How many say that is right? We are having lots of trouble with the
word milk. Who would like to try to spell the word for us?" asked the
teacher.
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James, an alert boy, went and wrote the ward correc y."That is right! Now everybody spell M-I-L-K and re at it five timesafter me", directed the teacher. After the repetition th teacher said,"James, will you go to the board and write once more th word milk?"So James wrote it. All, including the teacher, clapped their hands.

USE OF CONVERSATION ABOUT A SPECIAL PROGRAM

[VII B, C] "Shall we put our program on the board?" began theteacher.
The following items were then written down o one, while theaccompanying conversation was carried on.

Harriet. . ..Leader
1. The Owl Song
2. The Woodpecker Song I
3. Act.. ...Little Miss Muffet
4. Act... .The Boy Scouts
5.. Game. . ..The Farmer in the Dell
6. Health Game

In setting down this program the teacher reviewecr the words fbr thedays, months, etc.
"What month is this?" inquired the teacher.
"This is the month of JanuaryV, replied the class.
"What date is today, children?"
"Today is the twentieth."
"Who will find it on the calendar for us?"
Harriet volunteered and pointed it out for the class.
"What day of the week is today?"
"Today ist Wednesday", answered Elfreda.,
"How do we know today is Wednesday, Elfreda?"
"Because yesterday was Tuesday", replied the girl.
"That's right! That's good!" encouraged the teacher.
Elfreda went to the calendar and pointed out the day.
"What year is this?"
"This year is 1937", answered Yoshito.
"Who will find 1937 on the calendar for us? Will you, ToshiC?"Toshic went to the calendar and pointed out the year, 1937.

a

"Is that right?" asked the teacher.
"Yes", confirmed the class.
"How many days are there in a week?"
"Seven days", said Robert.
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[VII Dl] "How can you make it better, Robert?", interrupted the
teacher.

"We have seven days in a Week", replied Robert.
[VII C] "What are they?"
The pupils volunteered and galk the names of the days. While naming

diem, one child said, "May."
"Is that right, children? What is May? Is May a day?" asked the

teacher.
"No, it is the name of a month", responded the children.
l'How many months are there in a year?" continued the teacher.
"Three months", said one.
"Thirteen moriths", said another.
"We have twelve months in a year", answered Robert.
"Good, Robert. Name one month", continued the teacher.
"January, said Robert.
"May", responded anothex.
"June", said still another.
In this mannèr the recogriition of the names of the months was taught.

Daily repetition of this type of activity appears to be helpful to the children
in learning the names of the days, months, arK1 years.

FOLLOWING DIRECTIONS GIVEN BY THE-TEACHER

[VII B] "I want to know howl many of you have .bright eyes and good
minds today?" said the teacher. "As I write these sentencrs on the board,

da I want you to do.exactly what I write."
A

e "Come to me, Harriet." (Harriet went up to her.)
"Run, Merna." (Mama ran.)
"Hop, William." (William hopped around the room.)
"Bring me a book, Stanley." (Stanley brought a book to the teacher.)
"Sing to us, Elfreda." (Elfreda stood up and sang.)
"Write your name, Toshie." (Thshie went to the board and wrote her

name.) I

"Shut the door, Marshall."
shutting it, he opened it.) p-

[VII C] "What is this word, class?" asked the teacher, pointing at the
word "shut."

"Shuit", replied the children.
"What does it mean to shut the door?"
"Shut means close", replied Juanita.
"Close the window, Juanita." Juanita went to the wificlow and closed it.
*That's right, Juanita", said the teacher. f
"Run outside, Norma." (Norma ran outside.)

(Marshall went to the door, but, instead of
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CONVERSATION ABOUT NEWS

[VII 13] "News reporting provides the children an excellent opportunity
to express their own ideas", cdmmented the teacher. "It encourages the
use of the words they learn. So with my pupils, news telling and writing
constittite one of their chief daily activities."

The following is an account of activities in the rftws period.
"Have you any news this morning?" the teacher asked, pointing to Jean.
But Jean was reticent.
"Robert, have you any news this morning?"
Robert was slow in answering; so the teacher encouraged him by saying,

"Haven't you any news to-day? I want Robert to tell me some good news
this morning."

"Richard are all through with the dentist"; said Rolert finally.
[VII H] "Let's have the riews straight, Robert",Mid the teacher.

Juanita volunteered, "Richard is all through with the dentist."
"Why say 'Richard is all through with the dentist'? Which is correct to

say, 'Richard is all through with the dentist,' or 'Richard are all through
with dentist'?

4 There was a great dear.of uncertainty among the'spupils, so the teacher
eried tó bring in an illustration of another type.

"Which do you say, 'The boys is playing?' ball', or 'The boys are playing
ball'? " asked the teacher. The children were still uncertain about the

- correct form.
"I aril going to put these stories on Lthe blackboard." Then she wrote,

The boys Are playing baseball.
The bowel's playing baseball.

I .

"I want you to read the 'first sentence with rite three times, and then
read the secdnd sentence."

"`Now, which is correct or right?" asked the teacher.
Harriet replied, "The boys are playing baseball."
"Why?" interrupted the teacher.
"Because, 'The boys are playing baseball' is better", answered the girl

"What do we mean by boys?"
"The boys means plenty or more. than one."
"That's right. When there is more than one boy, we must say are." (I.

"Now, the second sentence says, 'The boys is playing baseball.' This
sentence is wrong. What can we do to make it right?" i

"Make it 'are playing' ", answered one.
"That's right, but what other way can we change it to make it sound

better?" continued the teacher.
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"Cross out Ike s and make boys 'boy is playing' ", commented Richard.
"That's right !"
"Well, let's _get this straight, because I am sure that Robert is very

anxious to know the answer." _

" `Theboys are playing' is correct, because are means more jhan one, and
we use is when we 'mean one man or one thing.

"When we have more than one man or one thing, we use are", Robert

"So then, Robeit, we rhust say; 'Richard is all through-Nvith the dentist.' "
"Suppose we want to say 'are', we can say, 'Richard and John are all

through with the dentist. "
"Richard, give us the riews once more."
So fit repeated the news. The 'teacher went to the board and wrote it

down. When writing, the teacher asked for repetition of the news. "What
is the first news this morning, John?"

John gave it, While the teacher wrote it on the blackboard.
"Any more news?" asked the teacher.
"We will have a show tomorrow."
After the news was all put on the blackboard, the class together with the

teacher read it. Then the teacher said, "I want you to write this news in
your notebooks. What must we remember about writing?"

"The big letters and the spaces", replied the cOildren. (The class had
begun writing only during the first week of January 1237.)

4..

'USE OF RIDDLE 'MAKING

[VII 13] "Now, children, how many c4 you would like to tell' riddles?"
asked the teacher.

Stanley raised his hapd and was recognized. Facing e class, he said,
"I am brown bri the outside. I am brown inside. I hav black seeds. I
am good iríside. What ain I?"

One of the pupils, raising his hand, asked, "Are you a mountain apple?"
"No, I am not a mountain apple", responded Stanley.
"Are you a orange?" asked another.

II] "Richard", intérrupted the teacher, "you musi say, 'Are you an
orange,' not 'a orapge.' Now, class, tepeat after me, 'an orange, an apple,
ean egg.' That's fine; iemember, 'an orange.' "

"Now, Stanley, I'm sorry that I interzupted you. Will you give us the
riddle again?"

Stan1ey-rep6ated the riddle slowly.
The teacher asked the crass, "Can anyone solve Stanley's riddle?" Since

there was no answer, the teacher said, "Tell us what you are, Stanley."
"I am a tamarind", pioudly replied Stanley.

Set
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"It was a good
"Now, who will
John raised his

the class and gave
through the windgwi.

A pupil asked,
"Yes, I- am a
David now took

Children wan
What am I?"

"Are you a
"Yes, I a
Mary stood

have a gun.
There was

answered,

riçkHe. Pon'l you think so, Children.
g e us anoiher?" asked the teacher.
ha d and was recognized. He' vialked to the front of
the ollowing riddle: "I'm black. I have a gun. I come

I steal something and I run away. What am I?",

f.

to

"Are you a crook?"
crook."

the floor and said, "I am green. I can shine in the light.
to pick me. I can make fire. Children are-stared of me.

pumpkin?" asked one.
a pumpkin."
up and said, "1" am brown oùtside. I have a black belt. 1

What am I?"
no response, so Mary said, "Oh, it is easy !" Since no one

she replied, "I am a policeman."

4

,j [VII
teacher
fiy?".

"Yet",
up and

"Can
"No",
"Cah

allowers

A GAME TO DEVELOP VOCABULARY
811

Upon discoverirf that the pupils were becoming restless, the
asked them to stand up. She began by saying, "Carrisk pigedn

a -
replied the children as they extended their arms, shaking them

down.
a cat fly?"

'Yes",
"Can

answered the children, dropping their arms simultaneously.
a sparrow fly?" 4

-

responded the children once more, imitating the tying motion.
a monkey fly?" continued ihe tepcher.

With a "No!" the childrenlat once dr6pped their arms.
' an an eagle fly?" asked the teacher.

"Yes," responded the children rith enthusiasm, as they once 'more pre-
nded tq fly.

.

This activity continued for about 3 minutes.
In this manner the teacher revitalized the children's activities. This

proCedtire had, according to the teacher, anothefmotive, namely to enrich
1the vocabulary of the children. .

USE OF PICTURES TO TEACH NEW SWORDS TO BiCofRs.

[Teacher's StaterrAnt]
0

,..

1[VII C, D] I teach wórds and sentence sense to" the children who come
with practically no English background, by the association of words and
sentences with pictures. Suppose I wish to teach children the word "cat",

: Z.
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4

1
61 6

I give them a sentence, "This is a cat-;'which is, written Under-a picture of a
cat. I tell them stories of cats, I :give tilérn daily drill ort, sentences con-.

tai i g the wordPcat. '' .

To est whether or not the children have the worct..rorrect, give them
a reco nitionftest. I post a number of 1.1imal pkttereig, aqicktig them being
a pictu e ofia cat; then ask a child to pick out the tarclsvìth the character

, "cat!' and to take it to the board and match ix- with the.1;roper picture.,

14.

. USE OF ,READING*I -...t
. [Observation]

Reading with the slowest group!'
. .c

[VII B, D] The pupils of this section calted themsedves:-th
The children sat neat the reading textbook, with the

to the book.
"Let's look at. the iiicture",

do y9u see?"

'Roses."
next

people

acher situ

the teacher besan. "How

"I see four peopleDick, Jane, Baby, and Father," replie
"What ari they doing?" asked the teacher.
"They are running."
"Who is running first?"
"Dick is funning first", answere
"Wh6 is running las
"The baby is running last. e.

Picture

One, ofro, three!
Father' ran.
Dick ran
Jane ran.
They ran to Mother.

odhon

he c
4.

,

many

4,

e children.

"Why is. the baby the slowest?
What ,do you think happened to
the IlLy?" continued the teacher.
"How are we going.to find out what
happened to the baby? Who is
going to 'tell us what happened?
The story is going tp,tell us what
happenéd to the baby. That is
why we want to read. Who* will

..re,ad the story to us?"
Then each child read the story.

Some of, the interesting- ways of,
helping the children to' understand\

the meaning of the story are revealed in the following. coversation:
"They ran to Mother. Who are the?" inquired ,the teacher. "What do

we mean by they?"\
"Father, Dick, Janewtand the baby."
"It was good reading!"
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[VII F] Incidentally the teacher gave a short 'drill on the pronunciation
of the th sound. "HoW do you say this word, children?" agkeckhe teacher,
pointing. to thè word "they."

The thildren pronounced the word but did not protrude their tongues;
so she said, "Oh, put your tongues away out, and say t-h-e-y."

[VII C] After they had finished reading thee dory in the reader, the
teacher put these words on the blackboard.

Dick Mother ran Charlie
4 to Jane Father Baby

Then the children played a short game with the words. Two pupils stOod
6 feet away from the blackboard, and the teacher hsked, "Who will find the

--word "Mother"?"
The children ran to the boa.rd and pointed out the word. John, who rec-

-ognized the word first, was applauded.,

READING WITH THE FAST GROUP

[VII 13] The pupils of this section called thdmselves "Hibiscus."
While the other two upups were busy doing their number work, the

teacher gathered together her fast group. They sat around her with their
story books.

"What story did we read yesterday?" the teacher began with a short
_

review.
"We read about 'Nancy and her Basket.'"
Then the teacher wrote the title on the blackboard. -"What was the name

of the girl we read about?" she asked while writ' g.
"Nancy", replied the children.
While writing the next sentence, the teacher ask , "When Nancy opened

,the cover, what did she. ge?" The teacher asked the children to read the
sentence which she had just finished.

"She saw a kitten", rePlied the children.Z-
"What kind of kitten was it? Was it/alarge kitten or a little kitten?"

t wag a little itten , the childr9n answe .

Then the teacher wrote tile ntence. While writing it, she asked,
"What word in this sentence tel s the size of the kitten? Who can come to
the board and point outithe word?"

C] Harriet went and jointed out the word "little" and under-
lined it. was

"Is this right?" the teacher asked.
"Yes", answered the:class.
"Let's clap for Harriet", said the teacher.
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"What other things can you say about the kitten?" inquired the'.
teacher.

"She was black and white", replied the children.
When the teacher had finished writing the sentence, she asked, "What

words tell us the color of the kitten? Who can come and underline them?"
Helen went to the board bút was puzzled, so Mary volunteered and

underlined the words "black and white."
"What is a gobd name for this kitten? Look at the picture carefully and

tell me her name."
"Her nàrne istSpot", said the children.
The teacher wrote the kitten's name on the board. "What kind of

kitten is this? Is it a boy or a girl kitten? How many say that it is a girl
kitten? Look in your book and see how many words tell you that it is a
girl kitten."

"I see two words", said Harriet.
`.Harriet, will you go to the board and draw two lines under the words

which tell that' the kitten is a girl kitten?" the teacher asked.
She went to the board and underlined the two words sht and her..
"My, you people are smart !" commented the teacher.
"Now, let us continue with the story. When you read the stóry, read as

if you are talking. Before reading the next section of this story let us read
altogether once more the stpry on the board."

The children read it together with their teacher. From the book they

-

read the following story:

"Mew, mew", said the kitten.
"Oh, my! What a pretty kitten! 'Thank you, Father", said Nancy.
"Her name is Spot. She is black and white*, said Father.
"Here,, Spot! Here is some dinner for you'', said Nancy.

After the story had been read by several pupils, the teacher began asking
such questions as the following: "Who is talking in the first line? Who is
talking in the second diine? What did *Nancy say? Who is talking in the
third line? What did the father r4.?"

in answerihg each of these questions, the children used dramatization.
As the teacher later commented, "Such an endeavor as this helps children
to remember phrases and idiomatic expressions and, above all, to get
sentence sense."

Next, the teacher wrote on the board the following directions:
1. Make Mother Hen.
2. Make three pigs.

.

3. Make Nancy's kitten and basket.

.
I
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READING WITH THE MIDDLE GROUP
[VI I C] The pupils of this section called therns'elvs "Ginger."
The teacher began by saying, "Let's review thqie words. Let's see how

good you are."

here ' a play house
,

I Spot find bicr
am where the want
little mew hall . how
want bow-wow it guess

'Is not jump fun
some this good-by will
oh look away you
he laughed make saw
funny something . dog
she in kitten

In preparation for reading the following story in their reader, the teacher
explained the words as indicated.

Mother Makes Candy

Picture

See Mother make candy!

'Oh, oh !" said 1357197--"d

"Good, good candy."

Baby wants candy.

Dick wants candy.

Jane wants candy.

"Look at the picture. What is the mother doing?"
"Making candy", replied the children.
"Robert, let's hear you read."
He stood by the teacher and read.
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"Tomorrowsour reading will be on page 16. Let's loók at the pictures on
the page. What is mdther holding? Would you like to take the book horné
tonight? How are we going Aid out what the story is all about?"

93y reading", replied a child.
"All right, take it home and read the story. Be able to tell me-all about

it tomorrow."

A HONOLULU FIRST-GRADE TEACHER
[Observation]

[V D] 444 A PROGRAM FOR THE DAY

8:20 Doxology.
Daily routine.
Moving picture.

9:15 Drawing and reading.
10:00 Recess.
10:30 Language work.
10:45 Reading,and drawing.'
11 :15 Lunch hour (lunch, rest, and play) .

12:45 News.
Story telling.

a

1:30 Drawing.
Special i-eading for the needy.

2:00 School ends.

[VI I 13] CONVERSATION ABOUT A PROJECT SVBJECT

411.

After finish* her routine morning work of kading .in the doxology,
collecting lunch money, and checking class attendanCe, the teacher began
her work in English.4

"How many of you have brought fruit this moining?" she inquired.
"Will those of you who hue fruit stand before the class?"

Eleven children stood An the oral reports began.
A child reported, "Eleven children brought fruit to school today."
"I, see 4i apple-in Sally's hand", said another child.
"I see a banana in Harold's hand", responded another.
"Ralph has an orange, added another.
"Helen has an apple", responded still another.

41.

Ai this moment the teacher interrupted by saying, "Frank, Will you tell
us something about an apple??'

The child responded, "The apple is sweet."
Mary added to the description by saying, "The apple is green."
John added, "The Apple is round."
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The teacher then asked, "What kind of banana is this?"
"This is an apple banana", replied Edward.
[VII C, Dl] The teacher took time here to give special instruction

about the difference between this and that. "When you don't touch or
hold-te thing in your hand, say that. Edward is not holding or touching
the banana, so he gays; ' That is an apple banana.' I say, This is an apple
banana', because I am holding it."

The sentence was then written on the hoard: "That is an apple banana."
While the teacher wrote, her pupils did the dictating. She began by

asking, "What shall I write first?"
"That", responded a child. 4
"Good", commended the teacher. "What's next?"
"Is", answered a second child.`
"A", replied a third.
"Chinese banana", responded still another.
"Good", agreed the teacher. "Now, let's all read the senVence." The

sentence was read by the class.
"Give me more sentences", continued the teacher.
The pupils started to describe an apple.
"The apple is red and green."
"The apple came from California."
[VII D, H]. "Inside are white", said John, using an incorrect for;ti of

verb.
"What?" asked the teacher.
Since John was unable to answer, the teacher corrected hitn, "You should

say, 'The inside is white.' "
Another child described the apple, "The apple seeds is brown."
[VII E]. The teacher corrected the child immediately and then ex-

plained, "When we have one seed, we sh, 'The seed is', but when we have
more than one seed, we say, 'The seeds are.' " She then said, "Now, try
the sentence, Richard."

"The seeds are bówn", replied the boy.
It was.explained to the investigator that this unit of work was a product
tht teacher's desire to develop in her pupils a greater appreciation for.

fruit and to emphasize its values as a foodstuff.
[VII C]. The class talked and read about the farious kinds of frulit.

They learned the names of new fruits through pictures accompanied by
simple descriptions. This was followed by story telling. Later the stories
were written on sheets 24 by 48 inches in size. They were then either
posted around the room or placed on a rack. Samples of this work are
shown below.

o
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CHARM FOR VOCABULARY, USAGE, AND READING

[VII C] Samples of Charts to Acquaint Children With New Words.

4

Vegetables

Pictures of tomatoes and other vegetables

tomatoes
cucumbers
radishes
corn

green onions
carrots
beets
turnips

watoes
Muce
peppers 4.

peas

Picture of strawberries

strawberrires 1
41.1.

Picture of orange

orange

pears

raisins

apple

Fruits

Picture of grapes

grapes

Picture of prunes

prunes

peaches

banana

lemons
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[VI I 13] Samples of Stories Composed by Pupils and Teacher.

Oranges

We saw some orange trees.

The orange flowers are sina11 ..4"

They are white.

We saw many oranges.

The men put them into the boxes.

The Mango Tree

Dorothy has a mango tree.

It has small flowers.

It has small mangoes.

Itis grow' the back yard.

A Song Chart.

Mother Papaia

Just like the old woman

Who lived in the shoe,

The Mother Papaia, has plenty to do;

Her numerous children cling close to her side,

Nor ever attempt from their mother to hide,

Mother Papaia, Dear Mother Papaia.

Picture of a papaia tree

30
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B] STORY-MAK1NG ABOLiT A LEI

"This afternoon I was given a very beautiful lei. Let us talk abOut it",
began the teacher, as she hefd the garland high. "Who \Nill tell us some-.
thing about the lei?"

Mary, who brought the lei, explained, "My mother said I could give the
red carnation lei to Miss H .15

"I 'see the red carnation lei", said another child.
"It smells sweet", commented another.
"The lei is very pretty", said a fourth child.
"Anything more about the lei, children?" asked the teacher. "Mary,

you brought this lei.. Suppose you tell us more about it."
)Mary gave the following story:

)4"My mother made the lei. She bought the flowers from an old ma&
She sewed them with a needle and thread. She told me to give the lei
to Miss H .11

"It was a very good report, Mary."

[VII 13] CONVERSATION ABOUT THINGS SEEN IN A MOTION PICTURE

"This morning we went to see the movies and saw many nice things.
Can you tell me 'Oat you saw?" Many teplies followed.

"I saw a man with a fish."
"I saw a baby seal."
"I saw a balloon fish."
"I saw a long fish swimming."
"I saw a shark swimming."

"Tell me something without using the word 'saw' 11 interrupted the
teacher!. Sentences like the following were then given:

"Some seals were swimming in the water."
"The man was pulling in the fish."
"Some moon fish were swimming."
"The stick fish was swimming."
"The man was holding the bamboo."
"The catfish was swimming."
"A fish was running away."

"Isto, John; fish do not run away", interrupted the teacher.
"A fish was swimming away", replied the child.
"Now, let us write some of theselsentences on the blackboard", said the

teacher. "Who will give me the first sentence to write on the board?"
Following are the sentences dictated to the teacher:
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"We saw a balloon fish swimming."
"We saw some sharks."
"We saw some turdes."
"We saw some seals."

"Now, let us read these sentences. I will read first, and you repeat after
me", said the teacher.

[VII F] Particular emphasis was given to pronunciation and enunciation.

READING BY THE SLOW GROUP

[VII B] The class of 43 was divided into two groups the slow and the
fast. While the fast section was reading alone, the slow section engaged in
drawing pictures aotording to directionl written on the blackboard. The
directions were as follows:

Write your name.
Draw some hens walking in the yard.
Draw five eggs in a big brown nest.
Draw a goat, standing under a tree.
Draw the farmer's wife *king at some chickens.

"Who can read the first sentence?" asked the teacher.
Robert volunteered and, going to the board, read, "Write your nanie."
Another child'read the next sentence. Two 'more çhildren were called

and finished reading the directions.
"Children, you must understand the directions", the teacher then

explained, "before you can begin your drawing. Read carefully and do
just What it tells you."

[VII C] The children proceeded with their drawing. The subjects of
the pictures they drew were suggested by their previous reading. In this
way the children learned to associate pictures and words.

READING BY THE FAST GROUP

[VII B, C] The fast group, now ready to read, sat on a mat facing the*
teacher. She began to write on the blackboard some of the words in the
day's lesson. As she wrote she asked one child or another to read. If he
didn't know the words, she explained. Sorivtimes she asked the
meaning. These are the words she took up, before the group rqad their

his house
he made

a pet the yard
a rabbit his pet
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When she came to the word "pet", she asked, "Children, what is a pet?
'What is your pet?"
/"My pet is a cat", replied one of the children.

"Mine is a dog", answered another.
Other children said that their pets were rabbits, chickens, or ducks.
The teacher read the words she had written tn the blackboard and the

pupils followed her. Then she pointed out individual words and asked
various members of the group to read them. After suffigient drill the readers
Playing With Pets were p'ássed out. ,

"Now turn to page 18", said the teacher. "Now, Donald, read fifst."
So Donald got up and read the story froin the book. ,

My dOg's name is Do-Funny.
He has a house.
His house is in the yard.

"That was very good", praised the teacher. Then she began reviewing
the section just read. "What is the dog's name?"

"Do-Funny", replied the children.
[VII Dl] "No; give it in a sentence", correeted the teacher.
"The dog's name is Do-Funny", answered a child.
In such manner the whole story was 'taken up. Constant questioning

and answering in complete sentences, as the teacher explained afterward
to the observer, is 1.)ery helpful' in *tting the standard of English in the
classroom. It also aids in testing comprehension of material read. Ques-
tioning with a proper attitude stimulates the children to alertness.

After finishing their reading, the children were told to draw pictures
according to directions placed on the blackboard. The directions read as
follows:

Write your name.
Draw Jack's rabbit.
Draw the rabbit's house.
Color the picture.

READING FROM FLASH CARDS

[VI I F] With the slow group theft teacher used flash cards, such as those
illustrated below, for review of their lesson. Each card was read by one or
several pupils.

The teacher commented with such remarks as, "Very good"; "I didn't
hear the ed, so read it again"; "'Good, 'heard your ti'; "Look at me; this is
i (in give). Be very careful with that i", and, "I like that s (in hens)."

V&
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4

Got some grAs

L.

Stopped the horse

That looked at

There is One

Peter said

Green grass

Can you find

711

Did you give

Rode a horse

Got up early

May we go

Get the hore

Thank you

You may giye

How are you

Some hens

el

.1W

EXERCISE IN THE' USE OF CORRECT TENSE

[VII E] In giving the children a correct sense of tense, the teacher made
use of charts similar to those illustrated above. On the day of the observa-
tion the particular set of words used in the drill was as follows:

Sing . . . . . . . sang

draw . . . . . . . . drew
play ... . . played
write . . . . wrote
lokse . lost

fiAci . found ,*
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This chart was tacked to the blackboard so that all the children in the
class could see it. A 'child whose narhe was called went to. the front of the
room and, stepping on a stool, pointed at the word which he wished to ur
in the sentence.

The following quotations show how the first graders used the words:

I played With my baby.
I played with Francis.
I lost my ball.
I found a pencil.
I drew the picture yesteraay.
We sang á song this morning.

A 'TEACHER IN AN "ENGLISH STANDARD" SECOND GRADE
IN A RURAL SCHOOL
[Observation and interview]

TEACHING THE USE OF THE NAMES OF DAYS OF THE CALEN

[Observation]
r[VII B] In planning the cliy's program, the teacher held up a large

calendar and asked, "What d4 öl the month is this?"
_ "Today is November 30", answered the children.'

"How many days are there in Novanber?" continued the teacher.
"There are 30 days in November", replied the class.
[VII Dl] "Children, here are some words, 'November, days, there are,'

°and 'in.' By using these words I am thinking of writing a sentence. 143c; ,

you know what this sentenci is going to be?"
"There are 30 days in November", replied the children.
"That's *ht." She then asked, "Why does No.yember begin wiCh cap4fr

"
"Because it is the same of a month", a pupil replied.
"Where else do we use capital letters?"
"We use capital letters at the beginning of a senience and at the beginning

cif names of the days of the' Week, of Months,' of places, and of people",
answered the children slowly.

[VII F] After time had been given to study of the words on the board,
they were read in turn by different members of the group. The teacher soon
discovered that some pupils were saying "They are" instead of "There aft";
so_she gave the whore class a sbort drill in the pronuriciation of the th and r
sounds. Later the sentence was dictated to the children for writing prac-.
tice.
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NEWS TELLING AND WRITING
F. [Interview]

[VII B] News tellirig and writink constitute one of the main activities
in my class. The children like to tell others/ what they saw, heard, or did
on previous days. this leads to deep interest in their study. .

In this activity I have everyone write his own first-hand experience in a
-scratch tablet. When anyone needs a Word he does not know, he comes for
help and I write the word on a slip of paper, or spell it while he writes it.
As soon as the child finishes his news writing, he obmes to me for correction.

[VII H] Later the news is read by the child to the whole ilass. After
this reading I correct his pronunciation, enunciation, and grammar, using
the help'of the other children.- .

°

Sometimes oth5r pupils repeat the, news which has been read. Often
they give their reports orally.

CHART FOR VOCABULARY DEVELOPMEiIT
[Interview]

[VII C]' We hqve a chart at the back of the room, where we keep lists
of words which the pupils learn to spell and frequently, These are
arranged alphabetically. Whenever we have tew winds, we, add them to
the list. The chart looks like this:

WORDS WE CAN SPELL

A B t C D E F G H I

and
lare

gill

box
burn
black
big

.,

cans
irair -,

clean
clock
cats

dimes

days
draw

five

for
four
father
fence

garden have
has

had
her

it
is v

in

like
leave
little .

mother
more
make
mouth

pickles
nine
need

o

OUr plants
pennies
pumpkin

Q P

quarter'

R -

raining

seven

school
Sunday
sit
sat

fr
two
there
today,
the
this
to
their
ten
that
they
then

up was
were
when
what
want
went
work
we
week
write
wet
Wednesday
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LANGUAGi GAMES

[Interview and observation]

[VII D] "Sometime ago", the teacher explained, "I read an article,
which stated: Tad spegch hàbits are too difficult to overcome in jorn;1.
English lessons. By playing games containing conversation which dorrects
common errors, English may be learned pleasantly: I agree with ihe
writer. I have, therefore, nearly a dozen differgnt kinds of language games,
which are appropriate for th'e second graders. They are used primarily for
corrective wort( in English %usage. In teáching children how to play a ganr
ef th. kind, I make clear to them the language aim and the manner in which
it played."

41. Guessing thoughts.

"A game which the children enjoy playing consists in ihe guessing of
something abdtit which á child is thinking. In this game, the specific( aim is
to teach the children to say, PWhat is it?" "It is", .is not." A child
must describe an object he has in mind with sufficient clarity to give the
others some idea as to what it is."

Following is a description of how the game was played: A child was
selected by thc,teacher. He stood up ánd said, "I am thinking of something
which is in this room. It is round. It is yellow. It is hanging on the
wall. What am I thinking of?"

"Is ir the picture up theft?" asked a child, -pointing to a picture at the
front of the room.

"No, it is not that picture"; Was the boy's reply.
"Is it the picture by the side window?" asked another child.
"Yes, that is the picture I am thinking of." a

Now the one who guessed correctly stood up and the boy sat dbwn. The
game went on in this fashion.

2. Guess who tapped.

"HoW many children would like to play a new game?" inqui d the
teacher. All the children in the class raised their hands. "This game is
called a guessing game; so in this game what do you have fo do?" the
teacher asked.

"Guess", replied the children.
"I will choose- the leader", 'said ot,he teacher. "Yoù may be 'it', point-

ing to a 'child. , He stepped forward,and was blindfolded. Turning his back
toward the whole class, he stood and waited for some one to tap him. ./

"Now,- who wants to tap 'it'?" The teacher appointed one of the pupils,
who went up and tapped the leader.

He in turn asked, "Are you a girl or a boy?"
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"I am a boy."
"Are you Donald?"
"No, I am not Donald."
"Then are you James?"
"Yes, I am James."
The one who was identified now became the, leader, and the game

proceeded.
At the conclusion of the game the teach& asked, "Do you like this game?",
"Yes", said the children.
"Then we will play the ganv some other time. I want you to remember

it."

3. Missing person.

[VII -E] Aim: Correct usage for "choose, chose, have chosen."
How it is played:
One child is sent out of the roorri. Anothér is then selected as the leader.

The leader chooses a child to hide in the closet. The one outside is called in.
He then asks, "Havé you chosen a boy or a girl?" The leader answers, "/I
have chosen a girl", or "I have chosen a boy." Then the child asks, "Have
you ch6sen (he names another pupil)?" The leader.r*plies, "Yes, I have
chosen ", or "No, I have not chosen ." 1f the, guesser is correct,
he is given another- Chance.

4. Pantomime.

Aim: To encourage usage of "am not" instead of "ain't.7
How it is played:
A child comes to the front of the room and acts in pantomime the pro-

fession or trade of his choice. When he finishes he calls upon the children
to guess.

"Are you a doctor?"
He answers; "No, I am not a doctor", or "Yes, I am a doctor."
The questioning continues until some child g-u-esses right. This child

then takes his turn.

5. Possession.

Aim: To encourage use of "does not" instead of "dOn't."
How it played:
The master closes his eyes, while one of the other children places an article

of his on the teacher's table. When the latter is seated, the class tells the
former child that they are ready. Going to the desk, he picks up the article
and tries to glies the owner. He is allowed three guesses. "Does the
belong to Ybu,.:Fred?" Thai Fred replies, "No, it doesn't belong to me",
or "Yes, it beldrie to me." If the guess is:correct, the guesser runs back to
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his own seat before he is tagged by the owner. If he reaches his seat safely,

he may be the master again. If he is tagged, the owner of the article
becomes the master. Another is chosen to place an article on the teacher's
table.

6. Playing store and the gam; of "missing thing."

Much conversation and the proper way to ask for things were developed

by pupils' "buying" groceries and other foods at our play store. Courtesy
to both customer and storekeeper was learned. In 'connection with
playing store the following game, called "missipg thing", was first made
up by the teacher and later revised by children and teacher.

(Verb tense)

buy, bought hide, hid

i.

The teacher selects a leader who in turn chooses three children. The
first child becomes thestorekeeper; the second, the customer; and the last
child goes outside.

The customer goes to the store, buys and pays for some one thing, for
example, butter. Then he hides it. Next the leader calls in the "outside"
child, who asks the customer, "What did you buy at the store?"

"I bought a pound of buttv. I hid it."
"At which end of the room did you hide it?"
"I hid it at.this end", pointing toward it.
The "outside" child looks for the butter, while the customer counts to 50.

If he finds it, he asks, "Did you hide it here?"
"Yes, I hid it there", answers the customer. The "outside" child then

becomes the leader and the game continues. st

In case the' butter isn't fiund, the customer gets it aqd says, "I hid it
fiere." He becomes the new leader.

DRILL ON A VERB FORM

[Observation]

[VII El Tho pupils were talking about the cards they had bought for
Christmas; so the verb forms of buy and bought were taken up in class.

The following sentences were constructed by the teacher and written
ori the board.

Buy Bought

is Rosy many post cards.
2. Henry will sortie soon.
3. Are you going to ----- some, too?

4. Many of us have post cards.
5. Did you yours in IV
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6. How many Christmas seals did you
7. Robert fifteen.
8. Everyone in our room wants to seals.
9. Mrs. M many of them.

The children then filled in the blanks.

CORRECTION OF AN ERROR

{VII H] It was lunch hour and some of the children in the class Nvere
eating while others were drinking milk. While passing out the napkins, the
teacher came across one without a name. She asked, "Who owns this
napkin?"

P. "I think Richard", said one of the boys.
"John, you must say, 'I think it is Richard's', or 'It belongs to Richard' ",

interrupted thé teacfier. Then she continued, "Don't you think it is better
to say, 'It is Richard's'?"

Everyone in the class agreed that these words were better. Then the
teacher let the pupils repeat after her, "It is Richard's." Afterwards she
explained to the class that when a thing belongs.to someone, like Richard,
John, or Mary, one must say "Richard's", "John's", or "Mary's."

A HONOLULU SECOND-GRADE TEACHER
[Observation]

[VII 13] CONVERSATION AND READING ABOUT A PROGRAM

Our Program

1. Song On Glad Thanksgiving Day, by. a group.
2. Riddle by Gilbert.
3. Verse Little Songs, by a group.
4. Song Hibiscus, by a group.
5. Verse My Bed is a Boat, by tthe class.

The above program was a product of joint discussion by the teacher and
the second-grade children. Thus in its preparation language was involved.

"What shall be today's program?". asked. the teacher.
"LOus have a song On Glad Thanksgiving Day by a group", responded a

child.
"That's good. What shall be next?" continued the teacher.
"A riddle by me", said Gilbert.
"Good, Gilbert."
"Let us have a verse Little Songs by a voup", requested another child.
"Very good."
Then came silence. The children did not know what to say next. .

"You may have one more song", the teacher suggested.
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"What was the song which we had a long time ago?"
"Hibiscus", replied a child.
"Let us have one more", said the teacher,but when she saw that no child

volunteered, she suggested, "Let us have another verse My Bed is a Boat, by
the class." 4

F] As soon as the 'program was written on the board, it was em-
ployed for exercise in reading and in pronunciation and enunciation.
First, the children were told to read it silently. The teacher then called
-for volunteers to read aloud, and, finally, asked other children to take their
[VII H] turn. Any fault in pronunciation was corrected imniediately.

Next, a leader was appointed to conduct the class.
"The first number is a song On Glad Thanksgiving Day", said she, naming

four girls to -sing the piece.
"The second number on the program is a riddle by Gilbert", announced

the leader.
Gilbert stood before the class and gave his riddle. He said, "I am

round; I am sweet. What am I?"
"Are you an orange?" asked a child.
"Yes, I am an orange", replied Gilbert. In this way the program was

carried on to the end.

STORY REPRODUCTION AND READING

[VII B] At the time of the visit the children were carrying out a *unit
I on the policeman. The teacher reviewed what they had read on the sub-

ject on the day before. The children told her the story about the policeman
who found the missing child. She wrote the story on the board while-the
children dictated.

Tht Policeman

The policeman helps to find a child
that ig lost.

When a policeman sees an accident he
is the first one to help.

The policeman stands sin the middle of
the street and shows people when to stop
and when to ga.

After the story was written, thveacher said, "Now, everybody read the
story silently."

'After 3 or 4 minutes she asked, "Who is ready to read to us now?"
Each one in the class got up and read the itory.
[VII H] "Whenever a child makes a mistake", the teacher remarked

to the observer, "some of the more advanced pupils correct him. The
children of this age take criticism very readily."

`T [VI I
1 I
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USE OF FLASH CARDS IN READING

[VII B, C] With the slow group the teacher used flash cards for the
review ,of previous work in reading. The cards in use at the time of the
*visit were as follows

around 'the hole ailittle white tail

away he hopped

away he ran

SL

brown ears

brown and white dog

_

bow-wow, bow-wow' Jack was

eating lettuce The Story of a Dog

Gray Rabbit was
p Jack jumped

in the garden

[VI I F] The teacher flashed a card while the children, sitting on chairs
in a circle, read the sentence, phrase, or word. The whole group repeated
the words after the teacher, who served as a model in pronunciation, enun-
ciation, and inflection. The purpose of using the flash cards was to teach
the children how to recognize words and phrases. With the fast group the'
cards were not used. ,

The development of vocabulary.
I

[VII C] The unit project method of teaching provides for the teachet, 4-an excellent opportunity to increase the children's supply of words whic4
have direct bearing on their daily living. The following are sampl6 of
what had been taken up recently for spelling and word knowledge.

42

9.

fr

I

i.



Odober 22, 1936 November 10, 1936

banana more
orange cost
milk which
fruit boxes
vegetables cans

January 8, 1937 January 12, lt

no his
will show
too by
stands only

/many people

NEWS NVRITING

[VII B, 1-1] "In morning news telling" accordingito the teacher's state-
ment to the observer, "the children have much to say. Corr&tion of errors
foUows imwediately after the finishing of a report." ,

[VII 13] Returning from the assembly hall where the fourth-grade
pupils had put oil a play, the children and the teacher wrote their news.
It read as follows:

Friday January 22, 1937
News

This morning Miss H 's class gave a patratn in the cafeteria.
The children:sang songs and, gave a ptay.

The play was about saving pennies.
Loyetta brought some flowers to school this morning.

[VII Dl] After the teacher had written thè neNivs on the blackboard,
she. asked, "How many sentences are there in this news ieport?"

One of the pupils, while pointing out the sentemes, said, "There are
our sentences in this fnorning's news report."'

The \eacher then asked, "Who can point out the sentence which says,
The play was about saving pennies7 "

John volunteered and went to the board. He set off the sentence, point-
ing to the first letter and the last letter of the sentence. _

Thi teacher continued, "Who can point out the sentence which says, `This
morhing Miss H's class gave a program in the cafeteria?' "

Another child went to the board and showed-the sentence.
[VII C] Then, in order to help them in vocabulary development, she

asked, "Who will show me the word play? How many times does this
wird appear?"
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A child went to the board and pointed out the word, which he found to
be written in two different places.

[VII B] Samples of news uritten illass.
Wednesday November 18, 1936

News

Last night George went to see the show.
Last night Norma heard a little girl and a little boy sing over the

radio.
Last night a girl visited Flora. Flora and the girl played school.

* * *

Wednesday November 25, 1936
News

Tomorrow is ha giving Day.
We have n t schoo tomorrow.
Violet is back in sari') today.
Today is Walter's birthday.
He is seven years old.

Monday
*

News
November 13, 1936

On Tuesday, November 10, fourteen children from our own room
went to see the circus. Two big buses came to our school and took
them to. the circus.

The children saw elephants, horses, bears, seals, and lions. The
animals 'did tricks.

There were many clowns. They did funny tricks. There were
acrobats. They did many tricks.

[VII Dlt DISCUSSION ABOUT NUMBER WORK

Number work can also be used for improving English. The following is an
illiatration of how it was done.

"Which is more, 3 pounds of butter pr 2 Rounds of butter?"
A child stood up, read the question, and gave the answer in a complete

sentence. He said, "Three pounds of butter is more than 2 pounds of
butter."

"Which is more, 1 dozen eggs or 4 dozen eggs?" a child read from the
number book. Then he answered, "Four dozen eggs is more than 1 dozen
eggs."

"In this way the children get sentence sense", said the teacher. "When
they carry on their number work, they learn English as well as arithmetic."

[VII C] When the number story began, the teacher took the whole class
and asked them to turn in their Number Stories to the picture of the three
monkeys, which illuvrated by difference in sizes, the difference between
the words 'high, higher, highest", and also between "larger" and "smaller."
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She began, "Read the question and answer it properly. Is Jerry as high
as Jo-jo?"

"Jerry is as high as jo-Jo", answered a child.
"Is father monkey higher than Jerry?"
"Yes, father monkey is higher than Jerry", replied another child.

And so the recitation proceeded.
"Is moth& monkey larger than Jo-Jo?"
"Mother monkey is larger than Jo-Jo", answered a child.

[VII D] THE USE OF LANGUAGE GAMES

Guess the owner game.

The language game is also a helpful means of improving English. qle
following sample shows how the idea may be carried out.

The pupils decided to play a guessing game. The objective was to teach
children to say, "Does it belong to .

.N/1

A boy stood in filont of -the room close to the teacher's desk with his
eyes shut and his face turned toward the blackboard. The teacher pointed
'to a child, who then brought his book and laid it on the table near the
guesser and walked back to his seat. The teacher then told the guesser
that all was ready. He would have three guesses as to the name of the
owner. He walked to the table and examined the book. He held it up,
saying, "Does this book belong to you, Walter?"

"No, it does not belong to me", responded Walter.
"Does it belong to you, Stanley?"
"No, it does not belong to me", answered Stanley.
"Does it belong to you, Richard?"
"Yes, it belongs to me", was Richard's reply.
Then the guesser took up a position on the opposite side of the table from

the book. Richard walked up to the table and claimed his property.
Sisce the final object of the game was for the owner of the book to return

to his desk before being caught by the guesser, Richard ran back to his
desk as fast as he could, but in this instance was tagged. So the guesser
haa another chance to be guesser.

Grocery store game.

When the grocery project was cbmpleted, the teache? made a language
game based upon the experiences of the children. She passed slips of
paper to the children and gave the following directions:

"Each of you write one thing you would like to sell.- Do not let anyone
see it._ When you are through, fold your paper twice."

When the children had completed writing the names of the goods, the
papers were collected. The teacher then called on a boy to become the
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grocer and handed him one folded slip. She told 1*-n that he was going
to sell only the goods specified Cin the slip. He went behind the table

'on which were arranged many goods found in a small grocery store.
The buyer was then appointed by the teacher. ."Have you any butter?"

he asked.
"No, I have no butter", replied the grocer after looking at his slip.
"Have you any milk?"
"No, I have no milk."-
"Have you some soap?"
"Yes, I have soap."
If the buyer guessed the name of the commodity written on the slip of

paper, he then became the grocer. A new slip of paper containing the name
of another kind of goods was given to him, and a new buyer was appointed.
If the buyer did not guess right in three trials, another buyer was selected.

A TEACHER IN AN " TGLISH STANDARD" THIRD GRADE
IN RURAL SCHOOL

f [Chiefly interview]

TFIE QUALIFICATIONS OF A GOOD VACHER OF ENGLISH

[I D] In addition to the more obvious traits derived from academic
preparation and from number of years Cf exPerience, those qualities which
will promote the children's interest in language improvement are very,
important. TI4 teacher's attitude of respect and understanding should
permeate the entire day.

She should be able to chat informally ,on a common ground with her
pupils. In order tgoestablish genuine rapport, she must refrainbom doing
such things as (1) giving an order without explaining; (2) losing ter temper
awhile in the classroom; (3) showing disinterestedness in pupils' work; (4)
fostering in pupils a sense of inferiority; and (5) stopping creative effort.

PREVALENT SHORTCOMINGS

[II A] Limited vdcabulary is a problem with the bilingual children.
However, there is among the younger children a growing tendency to know
many words. Too offen the teacher fails to make use of the préschool
kindergarten training in English. She should capitalize on the language
knowledge of the children.

[II] Incorrect enunciation of the "thY sound is .a common difficulty
among the children coming from non-American homes. The short "i"
sound is also troublesome. Some of these sounds should be corrected in the
first yeatr. This is being emphasiZed in our school.

[VII r] There is definitely á problem of indistitictnessaof words. Pupils
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should be taught first the correct manipulation of their speech organs.
They should learn to watçh the placement of the tongue and the move;
ment of the lips. Particular attention should be given to the Pronouncing
of word endings. Since the children are very'. responsive to leadeihhip, it is
not difficult to secure imitation of thé teacher as a model in desirable speech
traits.

A survey of the home condition of our childien to determine their lan-
guage background appears to be highly desirable. This would undoubtedly
reveal the .extent of their need,* Closer cooperation between scl-rool and
home is necessary in order to bring about improvement in present-day
English in the IslAnds.

AIMS IN THE IMPROVEMENT OF ENGLISH

[III] We have been directing our attention (1) to an increase in the effec-
.. tive use of vocabulary in daily speech 'and writing; (2) to the development

of freedom in expression; (3) to the mastery of correct form in usage; and
(4) to the development of an attitude of -cooperative participation in the
children's activity 'program. Through the children's willingness to express
their ideas and through careful supervision by the teacher, English improve-
ment naturally follows.

CURRICULUM

[V B] As far as the curriculum is concerned, we have a very flexible one.
We have been tryrng to meq the needs whenever they arise. Thus there is
no definite time allotment fór English.

DEVELOPING FAVORABLE PUPIL ATTITUDES

[VI 13] To encourage interest in good English, the teacher's attitude is of
first importance. Fear on the children's part iends to make them either un-
expressive or simply parrot-like and uncreative. Whenever a child makes
a contribution, his effort is recognized. If he is very shy, he is taken aside
for copictive work. The child is encouraged° to speak as many times as
he desires.

In teaching correct usage, ._we use the positive method. Constant em-
phasis on standard idiom helps the children to grow naturally in good
English. Direct corrective work is secondary; it is used only when abso-
h4tely needed. Too much of such work makes the pupils self-conscious and
may lead to the development of an inferiority complex.

By constantly stressing the importance of learning to speak correctly on
account of the social need for such ability, we are trying to build up pride.
Emphasis on the fact that the chilfiren are in an "English standard" class has
also helped to make them strive for better English.
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CLIWROOM ACTIVITIES AND PROCEDURES

[VII Br Language activities are based chiefly on interest in creative
expression. Through active participation in classroom activitiei, the pupils
make the practice of English a part of themselves. Let the children talk
first, even if they make mistakes. The oftener arid freer they speak, the
better chance there is for the teacher to discover needs and to furnish help.

Children plan the daily program. This involves a great deal of use of
English. They take charge of lunch, which also means the use 'of much
language.

Believing that music is one "of the jpest instruments for English improve-
ment in bilingual children at the lower grade level, this school has a daily
music period. Singing is taught by one teacher, with the assistance of
oth teadier.

[VII C} As an aid in vocabulary development, the children designate
in their notebooks a section- called "Language Garden."- New words
learned daily are planted there.
# Special attention is given to the teaching of words of general' meaning,
such as "ever, even, there, their, where, nevertheless, of", and "about."
The ideas in terms of this type cannot be so easily demonstrated as is true for
many nouns; adjectives, verbs, and adverbs. Steps in thelearning process
ihclude (1) contact with new words in rea21ing; .(2) learning of pronuncia-
tion and spelling; (3) making by pupils orsentences that contain the new
expressions; (4) putting the words in the vocabulary notebioolo and also on
the blackboard list for the day; and (5) using them in ordihary speech.
Finally, any functional use a new words is praised by the teacher.

[VII D1] The practicé- of speaking in corn Illete sentences is stressed
always. The childrep never say, "Watei", bu :re taught always to ask,
"May I haveksome water?"

[VII E] It is unthinkable to teach children below the fifth grade any
abstract grammatical principles. The why of certain formris not pre-
sented. We try to teach correct habits of. formal English in, informal

Ptsituatipns.

THE USE OF READING

[VII 13] In our work with the basic reader, the first aim is comprehen-
sion. We begin by talking over' tfie subject of the siory, the points of the
paragraphs, the illustratiops, etc. Then the children may read to find
answers to the questions that have arisen.

In order to discover whether or not they have understood the story, I ask
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each one to answer questions or to describe important events and characters.
Such questions as these are used: "Can yoll describe the ?"

"What sort of man wás Mr. -?" "Why did he do a certain
thing?"

My Weekly Reader is an excellent aid. It is used in many different ways.
It helps in correciiiig the reading defects of pupils. It serves as a device for
vocalulary buildin. It cont'ains so many new words that the children
have to come and ask me for their pronunciation and meanings. I often
have* My children write their own stories, basing them on ideas suggested
by reading My. Weekly Readir,

[VII C] Whenever we come to new words, I explain the meaning and
always suggest writing them in the notebooks under tlie section "Language
Garden." 'Then in the reporting of a story, in the children's own language,
they are tricouraged to use 4s many of the terms as possible. Wheneyer
they do so, I commend their attempt. Children like to be praised and there-
fore try hard to make use of the new words.

THE USE OF GEOGRAPHY WORK

[VII B, C] The study of geography gives an excellent chance to improve
English. In reading about .and discussing happenings around the world,
the children are constant learning new expressions. I take up new
words in the class, drilling o both their pronunciation and their correct
use. 4

Following is a typical discussion of geographical facts, as observed by
the inVestigator.

[VII Dl] "When I ask a question, how are you going to answer it?"
inquired the teacher when she began reviewing a previout lesson in
geography.

"We must answer it in a complete sentence", replied the pupils.
"What is-a glacier?"
"A glacier is a river of ice."
"That's correct."
"Why do no trees grow in the Eskimo's land?"
'There are no trees in the Eskimo's land because it is too 461d."
"What doge buy from the Eskimos?"
"We buy skins from the Eskimos."
"How do they catch seals?"
"Eskimos catch seals in winter when the animals come out thriiugh

breathing holes to get air. The men kill them with spears."
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A HONOLULU THIRD-GRADE TEACHE'R
[Observation and interview]

`'INION AS TO THE QuALIFICATION OF THE TEACHER OF ENCLIS4
o

[Teacher's statement] ._

[I A, B] Without doubt an .academic degree has value. The number
of years of experienc; in teaching is also important. This provicits the
teacher with a Wider background .and with a deeper understapding of
children's.behavior.

[I D, E] Granting that these external things are important, I find that
the personality make-up of a teacher has much to do in determining whether
she will be successful or not. Especially is this true for Ai teacher of
primary grades, who 'must play a dual rolethat of_ both teacher and
mother to her children. The gaining,of her children's confidence, respect,
and admiration is essential. Patience, kindness and gentleness, richness

i in sympathy, broadmindedness, and unfailing control of temper are traits
which make a goQd teacher. A 'soft voice 'and gentleness of .manner
also help

Once she hás the confidence and admiration of ha. children, they will
work hard to please her and wi14,do anything to be *esteemed highly.
Coriective nd remedial work thutOcome easy...

OPINION AS TO STATUS OpOCAL IMPROVEMENT IN F44GLISH

[Teac er's, statement]

[II] There has been a remarkable improveme,nt in our children's
English in the past years. Obviously they are si5eakingrA better English
than before. Their parents are better educated than those of the children
of"10 or 15 years ago. The moving- pictures, better library kilities,
better school management and an improved program, all have been help-
ing to make English better in the Islands.

In my classroom I find many evidences of improvemerit.
(1) They talk more freely and expressively.
(2) They tell better and more interegting stories than before.
(3) They give original stories, riddles, and news.
(4) They write simple letters to friends.
(5) They read petter than they used to.
(6) The children's enunciation is getting better.
(7) They use English inflection in asking quèstions.
(8) They use interrogattve kntences well.
(9) They understand the use of punctuation masks and of capital letters.
(10) They correct teir own simple mistakes.
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[II C] In spite óf their
1

improvement °in English. they often revert to
crude ftrrns, and need constantly to be reminded that there is á better

its
way of depression and that they shguld master it. The idea that care-
lessness is their own fatit must be implanted in their thinting.

CERTAIN CONDITIONS OF IMPROVEMENT
s

[Teacher's statement]

[VII H] Learning to d things thoroughly must be faught early in their
work. Instead 8f giving th the Correct form immediately. I find it better
practice to make them think first. I say, "What did you say?" and then
the child knows that he has made some 'slip in his speech and tries to give

the correct form.
[VII Dl] In answering questions my children are always expected to

respond in compleie sentences, ',not merely with' "yes" or "no." I believe
that what the bilinguaf children néed most is opportunity to talk in English.
Answering questions in complete sentences aids in providing this condition.

[VII .F] In teaching them to read, to pronounce new words, and to

acquire 1glish inflection, I serve as the model. Sometirikes the example
of good pupils in the class is used. -

[VII V] The group a-a whole puts on plays now and then. Every child
takes Art. When a play is presented, the whole school comes to see it.

This work helps.children' to have better confidence in their speech.

THE USE OF CONVERSATION

[Observation]

[VII I] The class began with its usual routine. The lunch money was
collectea.by the leaders, who took ánd counted the money from their own

group. 'Going to the blackboard each leader wrote the number of the
pupils ptqchasing lunch-and the total amount of the money Collected.

"How many are AbsehCtoday?" asked the teacher.
"There are five pupils absent todAy?"- ,

"How many are present to.day?" asked the teacher.
"There are thirty pupils present today", replied MarY.

4

. "Why?" s

e

"Because there are thirty-five pupils in our class and fix/ze are absent.
Five subtracted from thirty-five makes thirty pypils."

"Will you go io the board and Write so we all understand that"? asked

the teáche'r. .

Mary went to the board and wrote this down: .

35 enrolled-,
-5 absent

30 present
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When this routine work was completed, the teacher suggested that they
should plan their morning program. One of the advanced pupils was
appointed to go to the blackboard and write the day's program. The
following is a copy:

Our program -

1. Songs:
Star Daisies by the girls.
In the Garden by Beverly and her group.
Thanksgiving by the class.

2. Riddles: George, Phyllis, jonathan, James, Beverly, Leslie, and David.
3. Poem: Flower Seeds by May.
4. Short Stories by May and Beverly.

STORY TELLING

[01Aervation]
[VII 13] Imaginative stories.

"Now, children, how many of you would like to tell stories?" suggested
the teacher. The children declared that they liked theidea.

"Robert, will you fe1 us your story first?"
So Robert stood u nd, facing the class, gave his original story. It was

about two frogs and a sparrow.
[VII D, 1-I] In talking about the two frogs he used the expression

"looked up the sky." When he had finished, the teacher asked, "Robert,
is it better to say `Twó frogs looked up the sky', or 'looked at the sky'?"

"It sounds better to say 'looked at the sky', " he replied.
"That's right. Now, class, will you all say, 'Two frogs lopked at the

sky'?" asked the teacher.
Next, Mary gave her own story, about how Betty helped her mother.
[VII F, H] During the course of her story she -mispronounced the word

"little". Thiserror was corrected immediatély. Since it is °A difficuit word
for most of the pupils, the teacher gave them drill on the pronunciation of
the consonants "1" and "t".

[VII DJ Mary also used tooth in place of teeth; so the teacher asked,
"What* is the difference between tooth and teeth?"

When the pupil failed to reply, thé teacher asked, "Who can help Mary?"
"-Tooth is one, and teeth is more than One", replied Kazuo.
"That's right!" agreed the teacher.

STÓRIES ABOUT PERSONAL EXPERIENCES

[VII 11] A new project about the- grocerrseore was under way. In order
to arQusi interest in the grocery businai and to provide an opportunity for
free expression, the teacher asked her pupils to teu 4tomething. about their
own experience at the store. t
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"Flow many of you went to a grocery store yesterday afternoon for your
mothers?"

Two or three pupils raised their hands
."Jane, can you tell me about it?"
"Yesterday I went to the store to buy 20 cents worth of beef for my

mother. She. gave me 50 cents. I brought home 30 cents in -change."
"That was good", commented the teacher.
"Now, Gilbert, can you tell us what you bought at the store?" continued

the teacher.
"Yesterday my mother gave me 15 cents. She told me to go to 'the store

and buy 10 cents worth of butter and 5 cents worth of candy. I brought
home no change."

"That was good, Gilbert."

TELLING RIDDLES

[Observation]

[VII B] "Children like to tell riddles", explained the teacher to the
oigterver; "so this activity may play a very important part in English work."
The following are samples of riddles told in the class.

George was the first to give his riddle: "I am a tall tree. I have only
one leaf. What am -I?"

"Are you a flag pole?" asked a child.
"Yes, I am a flag pole", replied George.
.Next came Phyllis, who gave the following riddle:
"I am round. Outside is red. I grow on a tree. I have seeds. What

am I?"
"Are you an apple?" a9ked a child.
"Yes, I am a'n apple."
[VII D] The teacher commented at this point, "Do you say, /7 or an

apple?"
"We say an apple because apple begins with th sound a."

' FREE EVRESSION AND NEWS WRITING

[Observation]

[VII B] News about gardening.
41.

"Today is garden .day for 'some of our pupils. Have you anything to
say 4bout our garden; children?"

James stood up and said, "We make the dirt soft árld' pull the weeds."
"Why do we make the soil soft?" asked the teacher. 4

4f"We- must break up the old beds and dig the grass out", he replied.
"Wiiat tools do you need?"
"We need weeters, hoes, and picks", replied anoiher

" -
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After this short conversation between the teacher and pupils, the children
who were to work in the garden left the room.

The others wrote news on the blackboard about "Our Flower and Vege,
table Garden." This is what they wrote:

January 25, 1937.
Our Flower and Vegetable Garden

Some boys and girls went out to the garden.
Thcy went out to pull weeds.
One boy said that the soil was too hard.
He said that he must water the soil.

During the writing of this news, a flow of com;ersation was carried on be-
.

tween pupils and teacher.
[VII F] After the story was completed, a boy read it before the group.

"Not too fast. Read slowly, so we all can understand you", said the teacher.
After having several pupils take part in the reading, the teacher told one

of the boys to go to the blackboard and lead the others in reading*, She
watched them read, giving corrections wherever necessary.

[VII Dl] Then the teacher asked, "How many séntences are there in
this news?" r

"There are five sentences", said Jojimi.
"How do we know there are five?"
"Because We just counted them. There are five periods, also."
"Mabel, can you find ihe phrase which says 'boys and girls'?" 4
After a brief review of the words, the teacher wrote the following on the

a s.
ckboard and told her pupils to study them well because there would be

a s ling test.
fo

flower vegetable soil hard wet
soften garden boys weeds girls

[VII 13]. News About Pupils and Community..

The news telling came last in their. program.
"In giving the news", the teacher said to the observer, "it is my practice

to have my children tell in their own words some of the important happen-
ings around their homei or in school. Usually the best news eventl are put
on the board and the other children cop 1)i them in their My Work Book."

Following are some cif the news stories quoted from the children's own
books:
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Wednesday November 23, 1936

News

Tomorrow will be Thanksgiving Day.
Many people will have turkey, chicken, duck and rabbit for Thanks-

They will also have pumpkin pies, fruit, vegetables, nuts and raisins.
Many people will go to church to give thanks to God.

News

The cirtus is in town.
The children are going to the circus tomorrow.
A special bus- will take the children to the circus.
They will leave here right after lunch.
The teachers will take care of the children.

a

News

October 23, 1936

October 23, 1936
On Monday Beverly will have a birthday party.
Her father will kill a big pig.
The luau will be at night.
Beverly will also have a cake, soda-water, sweet potatoes, and poi.
She will be eight years old.
We all wish her a happy birthday.

News
Tuesday, September 15, 1936

On Saturday Stanley went to the river to catch fish.
He caught eight small fish.
He used a net to-catch the fish.
He put the fish in th.e bowl.

[VII D1, F] After the news of the day was written onthe board, it was used
for various other purposes. The pupils read the stories in class. This
provided the teacher opportunity to correct her children's defects in speech
as well as in .pronunciation. Sentence sense, paragraph sense, capitaliza-
tion, and punctuation were taken up in the class.

At tke time of the observation such questions as these were asked by the
teacher':

"How ;many sentences are there?"
"Why does the sentence begin with a capital letter?"
"Why must we end with a period?'
"Why is a question mark used at the end of this sentence?"
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DISCUSSION OF QUESTIONS IN SOCIAL STUDIES

[Observation]

[VII B] The class had been engaged in a period of social study about
the ancient Hawaiians. The questions considered were as follows:

1. Did the Hawaiians like to fish?

2. What kind of houses did they live in?
3. What did the Hawaiian people and children wear?
4. What food did the Hawaiians have?
5. Were there schools in the early days?
6. How was food cooked?
7. How did theople travel?
8. How were tr-e-canoes made?
9. How big were the canoes?

16. What were the canoes made oP
11. How and from where did the Hawaiians come?

SPELLING AND VOCABULARY. DEVELOPMENT

o [Observation]

[VII C] When the class became restless, another activity was taken up.

"When we talked about the Hawaiians, we studied some words. They
were 'imu, oven, banana, poi, fish', and `meat.'- Suppose we study them
.together for a few minutes; then we will see how well we know them",
`.aid the teacher.

The children repeated the words after their teacher as she took them up

e after another.
'Now, I want you to write them in your own `Study-Book'."

F] The children carried out her suggestion. A few minutes later
sh ave a spelling test. "As you write these words, you had better watch
.my ips. It always helps. Now, are, you ready?" asked the teacher and
beg4 reading the words, while the children imitated her pronunciation.

W n they had finished the review, the teacher érased the words. Then
the pupils took th'eir notebooks and began to write as the woi.ds were dic-

tilted t them, in the following manner:
"I lik to eat poi. I want you to write the word 'poi'."

cau hitst fish. Write the word 'fish'."
p rk is fresh. Write the word 'pork'."

in this nner the remaining words were given.

\
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DRILL IN ENUNCIATION

[Observation]

[VII 1] Upon discoverirg that her pupils were still havin'g trouble in
making the th sound, the teacher told one to go to tile blackboard and to
*write as many words with the th sound as the Class could recall. The fol-
lowing is the list of words the class wrote:

a

this the father there
thanks mother brother Thanksgiving
their Thursday they

After acquainting her pupils with the correct use of their speech organs
in producing the 'Hi' sound, the teacileOgave a drill- on the correct pro-
nunciation cif the words listed above. She .then followed with a language
game based ulion these words. She began, "I am thinking of a word.
What is it?"

Jimmy asked, "Are Ou thinking of the word the?" The teacher replied,
"No, I am not thinking of the word the."

Next, May asked. "Are you thinking of th-e word father?"
"Yes, I am thinking of the word lather;."
May was then chosen to be the leader. She followed her teacher's exam-

ple /and the game continued in the manner described above until every
word listed woas,covered and a satisfactory result was obtained.

s
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CHAPTER III ]

Case Reports on the Practices and Ideas
of Teachers in Grades 4-8

A HONOLULU FOURTH-GRADE TEACHER
[Intervie nly]

PREVALENT SHORTCOMINGS IN ENGLISH

[II A] The outstanding shortcoming in English among my pupils is
their limited vocabulary. They don't express themselves ckarly and
effectively. They have very limited opportunity to acquire English words
outside of the classroom.

The unidiomatic use of English is another deficiencyc The pupils fre-
quently say, "He no stay", or "I can go out?" or "I arh going to safety
report you."

[I I B] Indistinctness of words and incorrectness of vowel sounds con-e
stitute another serious problerri. I encourage children to speak clearly and
know that their enunciation is getting better.

[II C] Pupils are usually shy and are reluctant to take part in free dis-
cussion. This maY be due to their limiLed vocabulary. I am trying hard
to intrease their confidence in their ability.to speak English. I tell them
that a#11'w errors should not bring shame, for we all make some mistakes.

Pupils are, in general, unaware of their shortcomings in English; yet they
are anxious to improve, for most of them feel the need of a better command
of language.

AIMS IN ENGLISH IMPROVEMENT

[III] To increase freedom of expression orally and in writing has been
my first aim. Ability to write complete and well-organized paragraphs is
important; so I have been teaching them how to write carefully planned
papers. To increase vocabulary has been another aim.

GENERAL SCVOOL PLAN

[IV] trsions, radio talks, assembly talks, and talks by the nurse and.
13)i the li Ian have all been helpful in setting a iiigher standard of English
in the school. More of this sort of thing should be encouraged, I believe.
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DEVELOPMENT OF APPRECIATION OF GOOD ENGLISH

[VI] I read stories for them during their resi period. They read as
many interesting books as they can during their library period. They read
their "Weekly Readers." They make their own riddles based on their
research. (See the samples at the end of this report.) They attend a
Bible class. Obviously all of these activities lead to a new kind of apprecia-
tion of good English.

CLASSROOM ACTIVITIES

[VII A] On the whole, 1-determine the neécls of my children through
direct acquaintance rather than by using standardized tests. Sometimes
I give them a reading ability test, but this is not quite satisfactory here.

[VII 13] Die classroom activities have consisted of story telling and
writing, reports of research, news reports, riddle giving, letter writing,
writing number stories, (see samples at the end of this report), and writing
of experiences after trips to such placepisis the Academy of Arts, the Library
of Hawaii, a building cántractor's shop, and a large nearby laundry.

After the class had made a trip to the Academy of Arts, for example,
the children Wrote about what they had seen and what they liked or dis-
liked. They handed in their papérs to the teacher, who corrected only the
most serious milstakes, for she desired to retain as much originality as
possible. The children then copied the stories in their notebooks.

Letter writing also was involved in this study. The children had to write
a letter asking for permission to -visit the Academy. After the excursion
they needed to write a letter of thanks. Some wrote to friends about the
experience.

When we take up our unit work, English is also involved. The pupils
must do their research work, discuss their findings, write their own stories,
correct theirl...mistakes, and finally copy the papers in their notebooks.
I encouráge their own original expression by oiling them that I don't
want any report Which is merely copied from a book.

We have organized another activity called the "Willing Helper Club:"
The children come to aid me in the morning and then write about what
they did, in their notebook under .the heading "Wiling Helper Club."

Samples are given bélow:

This morning I brought some zinnias to decorate the room.
This morning I opened the windows. When I finished opening the

windows I went to sweep the floor.
A

We also have oral reports on health inspection by health captains. These
captains rotate every week. They reyort on the children of their respective
rows. For example, "The childrent'in my row are all clean except that
William and James have dirty finger nails. Cecelia has sores on her
hand, etc."
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[VII C] To develop vocabulary, I have been giving a list of 16 words
every week. These are taken from a standard third-grade spelling book. I
place on the. board the following words:

:, vine few till rake
tip stamp broom cherry
than breast wooden without
mat clear noise these

These are kept in the pupils' spelling books. I pronounce the words and
have them repeated after me. We talk about their meanings and use them
in sentences. I give a short drill to see whether the pupils comprehend
the meanings or not.

[VII F] In teaching the making of some of the more difficult sounds,
like "th" and short "i", I give a list of words containing these elements
and drill until the children really get the sounds. I/take up the sounds
repeatedly until.mastery is achieved:

[VII In evaluating our oral language, pupils are encodraged to
speak in a natural voice so that everyone can hear, and to judge the clear-
ness of speech. They are being taught to make constructive criticism,
such as, "Mitsuo spoke clearly and I like his report." "Mitsuo made a
mistake by saying 'Two boys was crossing on the wrong side of the street.'
He should say 'Tw6 boys were' because there is more than one boy."

SAMPLES OF RIDDLES AND NUMBER STORIES

MY RIDDLE

I am made of tree bark. In olden days Hawaiians wove me. They
made-designs on me. The Hawaiian mixed dirt and printed me. What
am I? I am tapa.

A RIDDLE

I am brown. I am made of pili grass. I have no windows:. Somò
people make me pd live 41 me. I have a door. People make their fire--
place outside of me. What am I?

I am a grass hut.
(Developed out of the study of Hawaiian life. &meted and copied in

notebook.)
NUMBER STORY

When my cousins were staying at our house, my mother bought four
dresses for me, and my auntie bought two dresses.for my cousins, and my
other auntie bought six dresses for my other cousins. How many dresses
did my.mother and aunties buy?

4 dresses
2 91

6 11

12 9,
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A RURAL FIFTH-GRADE TEACHER
[Teacher's statement]

MEANS OF VOallULARN" DEVELOPMENT
41.

[VII C] Vocabulary building is iseferred to as adding tools to the puPs'
kit bags. They are encouraged to jot down worCls that catch their fancy.

[VII F] Often at the introduction of a topic, a preliminary drill on the
pronunciation of important words is carried on.

ExampleHealth Lesson
Key words listed on the board:

digestion liquid process saliva
digested solid chew muscle

Whentver feasible, the ear-eye-mouth approach is used. Recently the
"writing-in-air" method is being supplemented. Pupils'. attention is called
to troublesome short "i's", as in soiled or soleed for solid. banger words are
broken up into syllables. When the words are finally used for a spelling
lesson, pupils are encouraged to retell the facts learned. "Spelling" is
carried on- in the form of a game. A favorite one begins with the "teach-
er" giving a §entence which contains one of the words, pointing to a child,
and asking him what the word is. The game progresses, as many children
having a turn as there areogrds.

If a list of words is suggestive and inspiring enough, and a certain creative-
ness is in the air, as is often true among individuals, the children are given
the opportunity to write original eompositions.

[VII F] Such means as memorization of short poems and proverbs, oral
reading, and dramatization, are used the .Correction of speech habits.
When .focusing attention on proper enunciation, each pupil uses a small
mirror in which he notes the position of his teeth, tongue, etc. Emphasis is
given to lip movement, seemingly a minor point but vitally condticive to
furthering speed' consciousness. The play .spirit pervades. Few "lazy
lips" are evident during periods of more formal work.

[VII C] Contributions from children of different ancestral backgrounds
often enliven the pursuing of a word. For example: Mother, muchun,
mere, nana; mama, haha, madre. Again, the children catch a glimpse of the
common origin or oneness of the universe and the things therein.

A PLAy, "OUR GARDEN", RESULTING FROM A VISIT TO

A VACATION-IDLE GARDEN

[VII 13] The weeds and insects which were found formed the basis of
study, creative writing, drawing, and dramatization. Pupils were intro-
duced to the nature lesson by means of intimate contact and observation.
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The securing of factual information followed casually or intensively las
demanded\by inquisitive minds.

[VI B, VII C, D] The following learnings irInglish were involved:

1. Agreement between subject and predicate.
2. Sequence of tenses.
3. Word selection.
4. Coherence; logical organization.
5. Synthesis of individual, fragmentary contributions.
6. Understanding and expression on the basits of cumulative acquired

information, which, in turn, provided* motivation for further
information and expression.

7. Social joy of sharing experience.

Scenes of the play and the class activity involved.

Scene I. InAhe Classroom. Time, first week of September. President is
in charge. Carries on morning business.

Sob

One of the opportunities 'for pupil participation, organization, and re-
sponsibility comes during the first 10 or 15 minutes daily, with class officers
in charge. The "business" includes the flag salute and singing, taking
lunch and milk orders, and health inspection.

After morning business someone suggested that they visit the school
garden.

Scene II. "In the garden. Weeds (children dressed as weeds) in abundance
are talking.

Bristly Fox Tair---"Oh ! What a fine vacation we've had !"
Wild Ilirna"liewish the children Wouldn't come baat at all."
Digittaria"We have choked most of the flpwers out of this garden."

[VII C] The weeds were invested with power of speech, which, coupled
with the children's comments, helped to reveal their characteristics. Learn-
ing of the names of the weeds was not a primary aidi, but it took place
readily, because of the association of facts with ideas.

(Play continues.) Flora's Paint Brush "Quiet ! Quiet!, This garden
belongs to the zinnias, candy tuft, and coriopsis. You shouldn't talk like
that."

eig

Because of its pretty zolor .and natural daintiness, the class found tit
difficult to make Flora's paint biush boisterous and coarse. The response
to delicate arid obscure beauty was almost reverent. Is it not more tignifi-
cant that a child be aware of a flower, its form, its color and tracings,
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than that he ;should acquire skill in cataloging it? ." Feeling is reality
Knowing, doing, thinking are more or less artificial." (Rollo

G. Reynolds.)

(Play ivntinues.) The oarefree weecontinue in song and dance. The
childrenwentei the garden. Denunciation and threats rain down on the
cowering weeds. "Here's a fat, lazy pigweed. There's another and
another." "Yes! These weeds call themselves 'Purslane' ! Put them in a

pile here:land I'll feed them to my pigs."

Diversified racial background vivified an inforMal discussion of the
medicinal and practical uses of certain herbs. The pigwee'd is barely
mentioned in the play.

(Playcontinues.). "Here's a, pretty wild ilima. We have her cousin in

our garden. We make beautiful leis with her. Too bad, she's just .a wild

weed."

How surprising it was to some, .that the beautiful ilima leis (garlands)
had any connection with the uncultivated wayside herb! Little discoveries
such as this, bringing to one an experience of real satisfaction, often provide
stimuli for further learnings.

(Play continues.) Other weeds meet their doom. Flora's paint brush
is spared. One pupil suggests, "Let's reward her because she is' so good."
An avalanche of ideas immediately follows. Finally,-Flora as a keepsake is

agreed upon as feasible.

"You pretty weed", said a little' girl, "it Luther Burbank were onIV

living, he would cliafige you into a beautiful garden-flower. I'm going to

press you and keep you iii my Memory Book."
The joy óf the little girl in recalling the wizardry of Luther Burbank,

learned the previous year, and thus in discovering her own budding re-

sourcefulness was "a joy to behold."

(Play continues.) The teacher speali. 'Children can be ike weeds,
too, if they do not try to practice polite manners and good health habits."

Th'e parallel here in the play is flat and moralizing as cQmpared to the
words it), the original live discussion.

.

(Play continues.) Children soften the dirt and plant flower seeds.
"With sunshine and water and proper cafe, our seeds will grow into
beautiful flowers."

Scene III. A tableau. The butterflies are dancing around- the flowers.
(Girls dressed as flowers and as butterflies.)
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A RURAL FIFTH1GRADE TEACHER
[Observation and interview]

[VE] A SAMPLE' DAIL1AOGRAM
4

Wednesday, September 30.
First Period: .

Call for lunch money.
Program: Book reportsHarriet reads.
Reading:

'Diamonds"Oral reading, sages 110-114Questions vn parts
of story, oral retelling. :

"Buffaloes"Silenx reading ' pages 96.-99 Oral reading, questions,
discussion.

Second Period:
Arithmetic: Board ls,ompeitfon, page/4 nine eXaniples.
Writing: The alphabet=---Large and small letter's. .

Geography: Corrected world maps returned World rivers.
Pretest on week's words.

Thita Period:
Lankuage: Telephone conversation ( judged for-clearness of thought an0

of voice. Corrections made in telephone manners where needed).
History: Wilson Reader,' pages 31-35. 'Boyhood of .. Columbus.

Geography in the times of Columbus.

OPINION AS TO QUALIFICATIONS OF THE TEACIIER

[Teacher's statement]
.

English[I] Ability to speak good mast be the first and foremost -quali-
fication of a good teacher of English. Remedial work occupies a very
important place' in the present-day 'teachingvf English in the Islands.
All other qualities, specified in thg outline aa valuable and are so well
recognized that they require no comment.

a

PREVALENT SHORTCOMINGS

[Teacher's statement]

[II B] The common error in the pronunciation of our children is
confusion between short "i" and long "e". Indistinctness of wards is

,
also a problem.

Improvement of English is very slow. The number orhburs which the
childraa spend at school--7o41y 5 hours a day--is really too short for

- bringing ábout effective improvement. Attendance at the language
school seems to affect this development. In the English richool we teach
English, butL_on the outside the children often revert to their parents'
language. 'In view .of this fact we must work slowly and patiently to
bring about improvement in English.
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CONVERSATION CONCERNING A CLASS PROGRAM ,

tObservatiónj .40

[VII 13] A pupirwent to the board and, wrote the plan for the morning
program of the class.

Our program

1. F14 Salute ,

2. Song. r . by the class.

3. Poem 13); James.
di. Song by the cliss.
5. 'Riddle 1?), Mar"cellino.

Riddle by the teacher.
7. Poem by Torao.
8. Book report 4 by Yaeko.
9. Songs by the class.

"0, Little Town of Bethlehem:'
"Away in a Manger."
"Silent Night."
"Noel,"
"we Three Kings."

e.

11,

4

Meanwhile the teacher was busy completing her mornink routine, As
soon as this work was finished, Alm class began its program.

[VII F] After James had recited his poem, the teacher made Ole
following comment: "I Tant to hear that poem again. How many would
like to hear it?"

jarhes repeated his poem. Still he did not say it distinctly.,
"lames", said the teacher, cl-You must' rnakq youi: lips move. Práctice

carefully and make your recitation good.':
Marcellipo then gave his riddle. He talked fast and indistinctly; so the

teaclier made him say it over again. a This was his riddle:
"Mutt andejeff went around the woild. What is it?"
"It is the hands of a clock"; replied a pupil.
f'That ivas good. But you must learn to propounce every word nato,m

clearly", said the teacher. ,

I. Yaeko then gal:re her book report. She stood before the class and said,
."This is the boisi I borrowed from the library. It is called /I

She spoke aiithiCtly but rather fast. The teacher asked', "How many
understood the bOok report? Was it a good report?"

"Yes", said-the class.
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15.

FORMS OF DRILL ON ENUNCIATION

[Observation]

VII F] 1. Drill on enunciation in connection'with reading.
Then the class rdivided itself into three groupsfast, average, and slow.

The teacher beganher work with the slow-group, while the other groups
were busy at reyiew df their previous reading: The teacher and pupils
first took up some of the words which were more difficult in pronunciation
and meaning., Some of the teacher's comments as thé pupils read the
story were as follows:

"You read too rapidly. You didn't pronounce the th in something."
lletty, read slowly and take your time, Will you pronounce these two

A

worgis, promise and waited?"
"You must watc6 the endings of words, John. How do you pronounce

and? You said an when you shotild have said and. You did not pronounce
the ed in looked and the s in books."

Other words which were noted on account of mispronunciation were
*probably, along toward thP house, false alarms, don't, worth, driver, crippled boyi,

creches, think, library, slick, dr:c1 siren.

2. Sentences for drill on enunciation.

1. May I buy a piece of melon?
2. Mary put water in the basin.
3. Four and one arefive.
4. That is very fine.: v..

5. Smell this rose.
6. I saw three bears in the zoo.
7. Tom did not see little George jump.
8. Kate gave me a ring. ,
9. The wax candfe burned qu4kly.

10. -My brother brought home file bread.
11. I tripped over the tree.
12., Great grapes greW on the vine.,
13. Must I stay if I ,slivad still?

'Please let me play:,
,-15. iCharlieiation the ehair.

1 6. Shé tan 'shine her shops.
.

s. 17. The street is slipper*..
. *18. Philip studied phonic's..

3.- 'A -special ksentinee foi. drill on the T and Th,sounds.

tinkee:Waia Ihitiker apd ,t:e laid; "Thanks fo*r.tte tanks of thin tin»
The foregoing twollAgs were used for., enunciation, ánd th; class with few

exceptions 3secame letter perfect or) the sounds involved. Howeer,
perfect a picture as 'Possible was set up before attempting any drat; who a
tinker is, his usib of the tin, the meaning of tanks, and any other point needed
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to dárify the meaning. Any rhyme or sentence without a full understanding

of meaning becomes for intermediate grade groups a chore instead of a drill

of value.

4. .4 verse for Arbon tht Th and Z sounds.

o

The Rice Pond

North breeze!
South breeze!
Both pass e

Across the sky's
Looking glass.

.

This poem had a perfect meaning for the group because of the water.
Covered rice fields- below the school. The group, almost as a whole, were

able tp repeat this fluently and with splendid enunciation. There must

always be meaning för enjoyment. just rhythm does not seem to satisfy.

. 5. A game for lip movement.

Th swing language game was found valuáble for thelinprovement in

activity which is much needed. Word groups are placed on .the board.

0

1 2 3

. baby Petér - 'mother
fpunting pumpkin mush
big" . piper makes

'the leader points to a number, then silently. says a word in that group.

The' class, watching his lips, guess the word. Drill on silent speaking of

phrases follows; then drill on simple original sentences, As: "I live 'in

" "Do you go to school?"
This game is a never-failing source of interest, which should recommend it

if for no other reason. This drill carries over'into classrooin speech better

than any other.
TEACHING QuisTION FORM

[ObserAtion]

[VIL D 1] Sorilipupils failed to answer the teacher's questions_ in

complete seniences; so she 'wrote the folloying question on the board..
and explained to the pupils how to formulate the reply. .

1 2 3 4 5

Where did Arnold and his mother live?

"In giving the answer, we must begin with 'Arnold and his mother lived

in', " said' the tektcher.

67

s.

1

I

A

A

,

.

tgb

r

.

lo

.1

I.

4 .



A TEACHER OF- A SLOW FIFTH GRADE IN A RURAL SCHOOL
[Observation and interviewl

VOCABULARY BUILDING THROUGH GEOGRAPHY STUDY

[VII B, C] "Children can learn many new words", as the teacher
explained to the observer, "through work in geography. The study of
different countriesthat' industries, peoples, and cust'orhsprovides
childre'n with many interesting materials to write and talk about in the
classrocm.r

The following composition was collectively written after reading and
study abobt life in Switzerland.

Switzerland

Switzerland is in the North Temperate Zone If/cause it is between the
Arctic Circle and the Tropic of Cancer. It is in the Continent of Europe.
The people are çalled Swiss. They are white. The Alps Mountains are
in Switzerland. They have high altitude. The Rhine Riker rises id the
Alps, flows northwest, and empiies into the North Sea. Switzérland is
an inland country. Italy, Germany, Ftance, and Austria touch it. The
Swiss people speak four languages. Fodr great rivers rise in the Alps.
They are the Rhine River, the Danube River, the' Rhone River, and the
Po River. The snow and ice ot the glaciers melt. It- makes waterfalls
and then rivers. When glatiers fall in the mountains, they are called
snowslides or avalanches.

,

[VII C] In further' discussion the next day about the life of the country,
the teacher' began, "Yesterday when we had finished our lesson about
Switzerland, we added four new words to our vocabulary list. They
were avalakcht, glaciers, alpine, and playground. Can you continue the story
about Kwitzerland by using these words? -Wherp dobj the wora playgroand
come *our story? Why is Switzerland called the plaYground of the
world?

"Switzerland is eiilled the playground of the world bectuse the people
all over the world come and slide on the snow'and skatt on the ic'e",
replied a child.

After another short talk about Switzerland as a place for recréation, the
teacher asked another question, "Where does the word alpine come into
tour story?" In .this Manner the previous story about Switzerland was

7
kreviewed.

A f,Fw more new words were thus aclded to the vocabulary chart on
the bo4rd. Follow4fig is the list of words in the chart:
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Vocabulary for Switzerland

Europe
chalet
Alps
dairy products
Swiss
snow
Nit. Blanc

Rbine River
St. Bernard
pass
inland
embroidery
grazing
Lake Geneva

altitude
hosp
carving
tree line
hay
skies
alpine

aval-anche-., glacier
playground .,_,Zorth Temperate

-141

TEACHING DISTINCTIONS BETWEEN SIMILAR WORDS

OP

[VII C] Words of simi1a or like sound but of disaimilir meaning were
taught in pairs to bring out the difference more sharply. The following

are samples:

are cm-1r

too, two
a an

"Is there any difference in these.words? Who can giye me one example
using.the first group of words?" the teacher asked.

The pupils gay; the following ex4mp1es:

[VII F, H]

We are going to the show today.
Are you going to the show?
Where are you going?
This is our house.

In giVing the last seatence a child mispronounced the words
this and our; so the teacher gave drill, first on this and then on our

d. The other groups of wo.rds were next taken up. The sentences given by
the pupils are reported below.

My father told rne to go to the show.
Are you going, too?
There are too many people Alére.

I ate too much.
I took too many ivoks.

6 I ate an apple. v.

I saw a man.

The next pair of words consisted of

their there

o

I
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The teacher told
the word their denotes
using these words.:

While teaching
ments, such
meaning ownership..
.should follow

[VII C]
time to
of the new
of our regular
on 20 wordS,

[VII
been having
game.
example

So *
many
were

them that the word there is used to mean place, while
ownership. The pupils gave the following sentences

That is their house.
Their house is painted green.
Their skates are long.
Their hats are big.
Their hair is long.
There are many people.
There is a book.

the use of the word there, the teacher made several com-
as, "How do you know it is right? I like-to think Of their as

The name of whatever you are going to talk about
theirsthis word, like sheep."

SOURCES AND TESTING OF NEW VORDS
[Teacher's statement]

With this slow group I find it necessary to give a great deal of
vocabulary developmentf In buildihg vocabulary I make use

words learned in our study of geography and also id the use
spelling book. At $2.end of each week the pupils are tested

5 of which arc review words. r.

A VOCABULARy EXERCISE 4ti.
C] In encouraging the children "to develop vocabulary, I have

a word game. "Today we are going to play the word building
This group of words is called ick words./ Who can give me an

of an ick word?"
child. gets up and gies the word sick. Later the Children give as

words as they can ihink of which end in iek. The following words
written on the board. r

spick lia Dick
brick pick click,
stick sick quick

a chick tick Nick .,

trick thick
,z

wick prick

DRILL ON ENUNCIATION

[VII F, I-I] In the course of the discussion a child pronounced the wh
where so that the word sounded like wear. The teachèt then pointed out the
importance of pronouncing where correctly. After a short drill oil the wh
sound, the pupils wrote sentences using where and wear. The following
sentencs were placed on the board. . \,
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Where are 'ou?
Where is the book?
I will go where you go.

We wear clothes.
How long will it wear?

I wear shoes.

A TEACHER OF A FAST FIFTH GRADE
IN A HONOLULU SCHOOL

[Chiefly interview]

OPINION AS TO QUALIFICATIONS OF THE TEACHER

[Statement]
eINP

II

[I A] For teaching English to bilingtial children, I believe that special-

ized preparation in speech is helpful and necessary. A great deal of speech

drill is needed by the children. At this -age they are very receptive and

naturally acquire the.speech and language.peculiarities 'of their teacher.

The teacher, therefore, must set a good standard.

[I D] Appreciation of good work must, I believe, be firmly established

in evéry ode of our pupils. Whatever work they do should be done well

and thoroughly. This means that the teacher must be patient, sympathetic,

and friendly. She must win the hearts of her pupils i;efore she can carry

bn corrective work in English; otherwise they May develop the attitude of

revolt,.or of shyness and a sense of inferiority.

PREVALENT SHORTCOMIVGS

v. [Statement]

[II A] One of the outstanding troubles of our pupils is that they do not

speak freely aria express themselves clearly. Their limitation in vocabulary

and the fact that English is like a foreign language to them may iaàcount

for this difficulty.
[II In Pupils ruri words together when they talk. They fail to pronoudce

f. their beginnings and endings distinctly. They speak with foreign accent

or they lack English inflection. The:- seem strained in their oral expression.

They do not have the quality-of smoothness in speech and reAding.

[II C] There has been,» a: remarkable improvement in spoken English

around the school within the 'last 4.or 5' years. With the .growingsintertst

in the progressive sthool plan, the children are given much, more. oppor-

tunity to speak and to write English.. ,With this change in school program

and the increase in the number of the third generation, the younger children

speak their English 'with a great deal of 'confidence.
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AINLS IN ENGLISH IMPROVEHENT

[Statement]

[III A, 13] Naturally it has been our aim to bring about the improve-
ment of ircal English. Children should enrich their vocabulary so that
they can speak more freely and effeetively. They should master the forms_
needed in writing their daily plan books. They should develop attitudes of
appreciation of good work and of good English.

[IV C] The attitude toward good English is becoming very favorable.
Seldom do we hear boys teasing others as "sissies" when they try to speak
good En
General
he teach

sh. Instead, they offer sympathetic help to the needy oRes.
mprovenient in the .community and the active part played by

and librarlans, programs-, the movies, and the P. T. A., all help to im-
prove the English standard of the_ community..

GENERAL CLASSROOM ACTIVITIES
11.

[Observation]

[VII 13] At the time of the observátion the class was carrying on a-project in communication and transportation. The biography of Magellanwas being studied. Such questions as the following were sked, in orderto stimulate interest in the class discussion: "Who 4s Magellan? Tellme as many things as you can about him. What route did he take? 8 Whatdid he help prove to the world? What happened to him while he was inthe Philippine' Islands?" In every case the children replied in their ownwords.

The telling of current events is also used. In addition to these activities,
the children write letters, stories, and poems- for the school paper, andengage in dramatics.

I VOCABULARY DEVELOPNiENT

[Statemeni]

[VII C] For development in vocabulary, the pupils should be encour-aged to use words they. already know and to apply new words they arelearning daily. We take up the tiew words in the class. The childrenlook up the meaning fo'r themselves. They study pronunciation also.Special time is given to the study of new words whiich they have found.After these new expressions are studied in the class, they are copied in thepupil's vocabulary notebooks.
Below is a sample of words taken up. It is copied from a pupil's notebook.
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September 16, 1936.
l'ocabtdar)

vocabulary--a list of words land their meaning.
transportationact of cang things from one place to another.
spacioushaving plenty of room.
amber--yellowish brown. 4

majestytitle for a king, queen, prince, or princess.
patrioticloving one's country.
alabastera white, marble-like mineral.
undimmedbright or clear.
humanrelating to man.
knowledgethings learned.

DIRECT WORK IN TEACHING FORMS OF USAGE

[Statement]

[VII D, H, I] Sentence sense develops through writing. In keeping
their unit plan book, the children get a great deal of such experience. It
is my practide to let them write their own stories first on scratch paper
after they have 1nished their individual research under my guidance.
Then they hand the papers in to me fo4r correction. I correct them in
pencil, and later the stories are copiécr in the pupils' own books. While
correcting the stories, I note the prevailing errors in English and these'
are taken up later in class.

[VII D] We have a special time for drill in English us.*. "John, will
you stand, please?" I ask. When he stands up, J say,.,"What did you do?"
He then replies, "I stood up." Dramatization like this helps the c'hildren
to master the act in tense.

DIiEcT WORK IN DEVELOPING SPEECH TRAITS

[Statement]

[VII F] In developrig speech traits, I myself serve as a model. I have
my children first listen/to me carefully to get the sou I"' the word. Then
we go over and overgit until they can make the soun correctly.

A HONOLULU FIFTH-GRApE TEACHER
[Interview]

OPINION AS TO QUALIFICATIONS OF THE TEACHER

[I] A tegher who possesses the personality traits of friendliness and
patience is likkly to be a better teacher of English than the one who is .

highly trained in English but laCking in these qualities.
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OPINION AS TO PREVALENT SHORTCOMINGS IN VIE CLAStROOM

[II] In the list of most prevalent shortcomings in English in the class-
. room, I place limitation in vocabulary first; lack of awareness of deficiencies

second; incorrectness of vowel and consonant sounds third; and unidiomatic
use of words last.

The fact that the same mistakes occur over and over tends to show that
the children do not realize many of their shortcomings.

AIMS IN TEACHING ENG LISH

[III] It has been my aim to try to meet all the needs itemized above.
With the change in the point of view in local education, I feel that we
are not having enough English drill to care for the deficiencies that exist.

The children need greater confidence in their own ability. This calls
for more abundant opportunity to talk freely and to participate fully in
discussion.

GENERAL SCHOOL PLAN

[IV] The school as a whole has not completely adjusted itself to the
situation. The problem is still left largely to the individual teachers to
solve. However, we have made excursion trips to such places as the
Academy of Arts, and the pupils have related their experiences to others in
the classroom. Now and then we ll'áve outside speakers, such as a librarian
to talk on books or the nurse to tell how to keep the teeth and body clean
and strong. OccasiopIlly wè liiten to radio talks, such as the message to
the Boy Scouts by the President of the United States. All of these things
help immgefisely in setting a new standareof English.

CURRICULUM ORG AWL ATION

[V] There is no step-by-step curriculum organization in terms of grades.
With the growing emphasis placed on English as part of an integrated pro-

-gram, language is treated not as separate subject matter but as an integral
part of the whole work of the class. Foimal instructipn isa supplement
rather than an isolated activity *and is given when the need either of an
individual or of a group ariset. .

Language work has come to be based chiefly on creative expressional
activities, and the textbook material is used only as a means to furthitr
growth. We use no basal text; but the books give') on the basal list of the
Department of Public Instruction have furnished rich suggestive materials.

MEANS OP DEVELOPING FAVORAIV.E PUPIL ATTITUDES

[VI] Appreciatiod of good English is developed by imProving the mom
standard. In this dais we develop our own ideals. Each child seeks his
own personal standaitd, too, as is shown when various pupils, doubtful
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about the form of their work, come and ask, "Is it right?" I try hard to
have the children feel free to ask me anything. Of cours'e, the Glassroom
standard is set by the group with the teacher.a4 guide.

Group cooperation is held very high. Everyone helps h'is classmates.
Teacher and pupils work together in learning the art of free correct
expression.

Through enjoying opportunities for expression and through not being
criticized too much for what they say and what they do, the children gain
confidence in *their work and express thenvefves more freely. As a result
of eraphasizing group cooperation, I find that the children do not ridicule
others for making mistakes or for using too good a quali,ty of English.
Pupils aye not afraid to try to speak well.

CLFASSROOM ACTIN/01Es

[VII A, I-1] The nee.% of the pupils are detImined as the days go by.
Tests arenot given excep ias they art used in the whole school. Each
morning a record is made o the board of the errors noted and later in
the day they are taken up it t word study period.

[VII B] Classroom activities cb sist of short drills,' letter writing, story
telling writing stories carrying on vidual research in the roiect-
unit Work, discussion of findings, .aricl dramatic expression. We plan our
classrooin programs togethei and this calls for group discussi.9n.

The relating by the childien of.their own experience is the richest type
of English activity. Upon their return from any excursion they are full
of excitement and burn 'wfth file desire to express their ideas to others.
At such times theY speak freely and vividly.

The children write their own stories, 'deriving their facts from the re-
search they have carried on in connection with their uqit work. First,
they go to rudy; the following day during* the- discussion period, they
bring the facts together through conference finally, the class jointly writes
the story. Oftentimes, however, individual children make their own stories.
Some of the best productions are put on. the board so Slat others may
Make copies and credit be given to the wriiters. In this way the better
pupils are encouraged to do better and better work.

The iinportance of guarding against the ú\te of book English is stressed'.
Whenevei a child is discovered copying from a book, I tell him that I
would much rather read the same story in the book than to read it from
his notebook.

[VII C] Of course, the making of outlines, research study, participa-
don in discussicih, And the learning ,of new words and their meanings, all
help to increase vocabulary.

[VII D 1] The understanding of sentence sense is piomoted by teaching
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the children always to employ complete sentences, by discouraging them
from the. use of long run-on sentences, and by getting them to state facts
specifically and fully.

[VII E] I teach grammar as a statement not of purely abstract, but of
functional, prihciples. 'Whenever, for instance, the children are found to
be making serious mistakes in the use of the plural and singular, or to be
misusing their tenses, appropriate short drills are given to them:

A HONOLULU SIXTH-GRADE TEACHER
[Interview]

a

OPINION AS T6 QUALIFICATIONS ',OF THE TEACHER

tI A] 'Specialind preparation in English is,a necessary qualification of
a good teacher of English. Children come to school with many deeply
ingrained bad language hAbits. In carrying on gorrective work* in speech
the teacher must possess a thorough knowledge of the mechanism involved
and its manipulation in the production of certain pounds.

[VII B] Since they do not hear and speak good English outside of the
English school, it is important that while in school they be exposed to a
rich English environment. Opportunities should be provided for free expre's-
skin in many ways. Tactful remedial woik must accompany the more
positive phase of setting up a rich and correct English environme41.

[I C] The teacher must possess sympathetic insight into thel English
problems of the Islands. Such an attitude is very necessary as the basis of
a thorougg understanding of the needs of individual pupils in the classroom.

-[I-D] Friendliness and patience are important assets for the teacher.
The children need thorough confidence in themselves as well as greater
opportunity to speak good English. A teacher who is friendly can gain the
confidence of the pupils so that they will not be afraid to approach her

),
with their problems.-

[I E] A pleasing voice a manner àre also very desirable traits in the
teacher.

PREVALENT SHORTCOMNGS, IN THE CLASSROOM

[II A]. PaucitY of vocabulary is very real. The childreh do not have
enough words at their tommand to relate theiPexperiences. What appears
to us as reticence ana unwillingnesp to participate in. class work may be
due to their limited Word, supply.

The unidiomatic use of words does not seem to be so serious as their
limited vocabulary.

[II B] Lack of clear enunciatio of words is a marked defect of our
children. The omission of final Aconsonant sounds is common.

For the children.of Oriental pirentage a seeming difficulty in the pronunr.

76

f

e

.

0

.

E:

a

t.

I

'w



ciation of certain sounds exists. The different placement of the speech
orgapstongm, lips, and teethfor sound formation in Oriental languages
can account for some of these difficulties.

4*

As an \example, frequently we have troublè in getting the correct sound
of the o as used in money. This particular sound is not common to all
languages, so a more familiar similaisound is substituted.

AIMS IN TEACrING ENGLISH

[III A, B] My aims in teaching English have been: (1) To increase the
children's vocabulary; (2) io irnproye their speech by developing distinct-
ness of speech and pronunciatidn; (3),to help- them master English irtftec-
tion; and (4) to develop an attitude of willingness to participate in school
activities with greater freedom of expression:,

[III C] Quite frequently the children are unaware of their shortcom-
.

ings. If they were really conscious of them, great. improvement would soon
be shown. The fact that they have been speaking in this manner for such
a long time has caused the habits to become deeply ingrained.

Children are not indifferent, however, when these shortcomings are
b;rought to their attention,- as is shown by their eageFness to better their
English in the classroom. They strive very hard to improve and to reach
the recognized standard liaLgood English. Outside of the classroom they
are_not so particular,, as is shown by their frequent reversion to "pidgin
English.."

GENERAL SCHOOL PLANS
6.

'Of
'

.
[IV A] Little atiempi has been by our school as a who ,o cope

with these English problems. The children have not been provided with
many oppoitunities to hear talks by visitors. They do, however, listen in
on radio talks by the President of the United States and bV other important
officials of the National Government. Thb children also see the movies at
school, while a tea.teacher explains to them what being shown on the screen.

Special assembly programs on occasions like national holidays providé
the children with opportunities for free expression that call for good form.
The programs are presented eitber by the class or by the whole school.

Now and then the class puts on a play. Everyone should, I believe, take
part, in order toc4ayshis chance inAlevelopment.

providedyet, there have been no set mean to develop an
coordinate faculty and pupil interest ii the imp vement of English. It
seems as if this might be a,clesirable thing to under ke. ,

[IV C] Our çommunity is rich in agencies through whose opoperation
speedier and more satisfactory results in improving English could be at-
tained.. Girl and Boy Scout organizations, P. T. A.'s, religious bodies, the
Public Library, and many other agencies could help to raisOthe standard of
Englisn outside of the school.
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V.

CURRICULUM ORGANIZATION

2.

[V D] In this school the curriculum is organized on the unit pean, and
English as a separate subject `is not taught any more. From the functional
point of view, eve'rything we teach is English. The whole class plans our
unit-woik, and English this becomes a cooperative affair. Oral and written
reports to the group on vestions connected with the project are commonly
worked up through readirig in the classroom and school libraries.

DEVELOPMENT OF :PUPIL. ATTITUDES
.0*

[VI A] It is the teaclier who "serves as a model and thereby develops:a
standard for her class., These pupils are ea:er to learn good English; they
are veisy responsive T6c1 imifate readi t eir acher's speech, including her
marmerisms,, inflection, pronunciat n, an nunCiation.- A teach& -who
can set a good example is indeed d ing uch for the children.

[VI B] A sense of freedom and f sel assurarice grows slowly with the
children. The unit-project method, Ich providçs rich opportunity to
express the ideas in bo,th oral and written four', has proven a helpful means
of çreting confidence in their ability to do theirtiwonir.. The pupils' chief
need is for favorable occasions to read and write and talk about what they
have experienced. The itnit-work prOvides such opportunities.

CLASSROOM ACTIVITIES AND PROCEDURES

[VII A] No pbjective test to determine the needs 'of the pupils has been
used. My daily contact with each child reveals his problems. The various
tests given at the end of "My Weekly Readet' have proven tiseful in de-
termining comprehension.

In the study of needs in speech I use a
pupil reads .a paper which he has pr

Asphbpe, before which the
This I find is a successful

means of détecting speech defects. As it amplifies the pupil's voice, I can
easily detect his faults. It iàlso trains him to speak slowly and distinctly.-

[VII B] There are various activities which call for free expression.
Story telling, reports ot topics in the unit-work, änd reports on current
events are all useful in helping the pupils gain confidence in themselves.'

I make considerable use of My Weekly Reader and And it helpful for
vocabufary building, for curreni events, and for the study of geography.
As our present daily newspapers cont'ain too much sensational niws,
pupils are not required to read them except for special articles relative to
the unit of work. These articls are assigned by me for study.

Letter writing is also an important activity. While pupils are working
Ion their unit, they have occasi6n to write letters to the principal, to theii
parents dfriends, and to business films requesting tither certain ihformation
or permission to visit their plants.
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Unfprtunatelif I have not been able' to make m°uch use of deamatiC

expregsion. I know it is 'Valuable, but I do not have time to do everything
desired in helping these children with their English.

[VII C] The need for vocabulary developmerit is u-rgent. Children are
expected to know how to use the diction4ry. Whenever a' new word

appears, they look if up.for both pronunciation and meaning. This. soon

becomes an automatic procedure. If they do not understand the meaning
given in the dictionary, I interpret it in simpler languagè.

Another helpful means of developing vocabillary is the use of My Weedy

Reader, fpr.it contains á variety of subject ,rnattr rich with new words.

The children are asked to go otter the articles carefulrY, underlining

unfa'miliar terms. These are then found in their diftioparies; the meanings
are written .over the Orcrs; and 'the diacritical markings are added. The
children then place tlieir words on ihe board for oral drill. This is done
before any attgmp'tlit*de to read the article orally.

[VIII)] Special work in language form is given. No regular time or
schedule is set fprb this putp9se; but as the heed arises, it is met. If the
problem istprevalwt throughout the glass, th-e whole group is given a shbet

drill on a); specitc language form. The agreeme'nt of subject and predicate,

a .
47,

asawellsas 014 correct forms of the verb, requires a great deal of drill,
.[VII DI th'e chitaren dil -file sixth grade usually come to me with a

. .

good knolkledge of, séntenet, sense. They ivriite and usually speak in
-complete sentences. .

.
_

, :. .

[VII E] The teaOiririg ofrriniat, correlates with everything-, ift-lhé: ,

day's work. Althougti--there is nwité.finité time allomeni.f9r sth-e- teaching

of grammar as such, the subj6ct "is taken up three or four 4 month.'

according to the.extent of need felt. If, for insianct,.a er my reading their
., , , A._ mb,

reports and hearing théir speech it is obvious that thé Class- 4asii9t caught'

the idea of the formation and the use of irregular verbs, thèeepoin6 are ...

. taken up. If the mistakes are not sd prevalenti personal atténtion :iii .

given to the individuAls needing it. a
.

v.

[VII F] 'Freedoili fn iiifiection and smoothness of rhythm and phrasing

must come from listeRing to good models. In every case I 'tam the model

and urge them to imitate me through careful listening. Normal aglish
inflectioh is Also acquired through Careful listening to what I say. .

* [VII. G] There is no systematically planned special corrective speech

work, this being handled at the time the need arises. N,

[VII H] Elements' criticized in or41 eipression- are pronunciatiori,
enunciation, inflection, and. basic 'grammatical forms. Sometimes the ...

organization of ideas is commented uppn. Criticizing these elementiis .

always.done at the end of the report. If there.are too any corrections,. only

a fewiof the more important ones areiaken up befoie he class. .
, or i .
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Similarly in writing, such things as language form, punctuation, and
rhetorical elements are taken up and criticized. Black ink is used in
correcting. When the papers are returned, the pupils have to write their
reports in their "Plan Books", which means that they have occasion to
review the neNor forms. If a child continues to make the same mistake, he is
'reminided that the error has been taken up either as a class correction or
with him individually.

A HONOLULU SIXTH-GRADE TEACHER
[Interview]

.ar

THE DAILY PROGRAM

OUR

First Period:
Business routine.
Health inspection.
Music; morning program;
News.
Unit work, discuss)ons, research

work, etc.
Correlated activities (history,

geography). 4b

PIAN

Second Period:
Drills.
Arithmetic; spelling.
Reading; language.

Third Period:
Constructive activities.
Checking, judging..
Library; games.
Planning.

PREVALENT SHORTCOMINGS '

[II A] It is recognized that the children in this class do not have a suffi-
% cient command of words to express themselves freely. The unidiomatic

use of language is another shortcoming.
[II C] The facts of the freq4ent repeiitiQn of the same mistakes and of

inability to distinguish oile sound from another tend to show that the chil-
dren are unaWare of their specific difficulties. This does not mean that
they are not anxious to improve their English. Their attitude is shown by
the fact that they are willing to accept cortection from me as well as from
other children. There is no sign' of fear of ridicule in case a child speaks
good English.

AIMS- IN ENGLISH
9

IMPRSVEMENT

[III] Ability to use good English in daily aCtivities has been my chid'
aim/ . To recitiCe the deficiencies listed above has been another goal.

CURRICULUM PLAN

[V] In connection with every activity in the classroom, whenever a
need in English arises; I take time to explain the problem and-to give
several drills to-see that the children really understood The correct form.
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THE DEVELOPMENT OF STANDARDS AND ATTITUDES

[VI A] The teacher as a model sets the ttandard for the class. 'Now and

then the exhibition of a child's good work in çomposition, for example, in

letter writing, also helps the others.
[VII H] I don't believe in making too critical an evaluation of the

,
children's work, for it tends to break down their appreciátion. of English.

I always praise their effort, but encourage them to do better the next time.

They feel an increased interest in improvement if .1 allow them to correct

their own mistakes, whenever they can. Group cooperation and teacher-

pukil planning help them to learn to appreciate 'English.
411404, e

CLASSROOM WORK

[VII A] I determine the needs 'of the class by personal cYbservaticin.

Oral and written work provide me with sufficient materials for the purpose.

[VII 13] Among general activities of the class, storytelling is emphasized.

The pupils give their stories or reports based on their observation, their

excursions, their book reading, their research, and Cheir work, in' the
cafeteria and garden.

For developing a sense of freedom and self-corifidence, I discover that the

provision of opportunity to talk and to write about their own experiences

is very helpful. Through their eagerness to tell what they did the day
before, the children show that they have a great deal of assurance in their
power of self-expression. Samples of their written work are shown at the

end of this report.
The writing of letters to friends and to ihe managers of business firms

*constitutes another valuable exe:rcise.

Every Friday a game leackr expjains to the class how the wne which

he has planned should be played. This sinvolyes a great deái of use of

Drill work in English supplements the ge.neral activities.
[VII C] The use of the dictionary and ot spelling books, extensive read-

ing, 'and warning against bookish English have all been helpful in promotibg

vocabulary growth. Spelling matches and dictation work als9 are of value.

[VII D 1] By emphasizing the use of complete sentenCes, t can lead

the children to grasp readily the concept of sentence sense. We stress the

'importance of guarding against the use of too many connectives.

Foi- a time we kept on the board the rules of good composition. Such

points as the following were emphasized:
..

1. Short sentences, ' 6. Punctuation.
2. Good English. 7. Sticking to the point.

. 1_1_ °.1

3. Paragraphing. 8. Margins. -

4. Neatness. 9. Title.
5. Spelling. `.
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In teaching the pupils to master correct idiom and choice of words, I
give a series of word-pair drills, and explain the meaning and the use of
the words. They are explained and illustrated in sentences.

[VII F] Normal English inflection is taught through stories and poems
which I read to the children. Reading by some of the better speakers for
the class will also help.

For developing smoothness in rhythm and phrasing, I point out the
importance of readjng slowly and distinctly and of trying to include all of
the necessary sounds in the sentences. The proper grouping of word;
also is stressed.

[VII H] To give children only as much criticism as needed, is impor%
tant. It has been my practice to take up only the gross errors in usage.
Elements n'oted in oral work include pronunciation and enunciation, and,
inereports on the unit of work, the organization of ideas.

In written wdrk I criticize such elements as spelling, punctuation, agree-,-
ment in number, form, and organization of ideas. Self-criticism and group
evaluation are of value.

Constructive criticism is always emphasized. I stress the good parts
and points of the pupils' work more than the mistakes.

J.

UNCORRECTED SAMPLES OF PUPILS' WORK
[VII B]

flow I Spent Washington's Day

On Washington's Day I planned to go to the show. But my girl friend
said, "Lets spencLthe day home so I said, "Alright." When she went
home I rung up Setsuko's house, she was home so she answered the tele-
phone. I taid to her "Come to my house and lets study, I'll go your
house," she said alright so I went to her house. We hurried and walked
to my house. When we reached home we took out our books and studied-
Of course it was lonely to stay home on Washington's Day but yet we had
good time studying achonte.

How I Spent Washington's Day

My cousin and I were busy sewing and brother came and said, "Father
said to go to the parade," blit my cousin and I didn't want to go. We
kept on going with our sewing. My cousin was sewing some towels for
her -mother in Maui. She was getting" ready for "Mother's Day." I
finished with my both side of the purse so t went to eat my lunch* After
we ate I helped my cousin finish sewing the towels. We sewed till five
o'clock and started to clean. the house.
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SAMPLES OF DRILL MATERIALS FOR VOCABULARY AND

. FOR GRAMMATICAL PRINCIPLES

[VII C] You have learned nlny ne.w words. Can you tell their
meaning?

-1. To enable means to
2. Exhausted means

Ç.

'3. A thing that glistens is one that
3 4. To avoid means

5. A petal is "a
6. An actual thing' is a thing.

[VII E] The following drill work was given to .the class when the
teacher had discovered that they Ni/ere still having trouble with the use of

My friend and / went to the show.
Wegirls played games.
John and lit came to my house.
The boys lost their way.
She gave it to me.

A RURAL EIGHTH-GRADE TEACHER
[Interview]

OPINION 'AS TO QUALIFICATIONS OF THE TEACHER

[I 11)] Academic status, specialized preparation, and the number of years
of teaching experience are, without doubt, all important. However, in
dealing with bilingual children, sympathetic understanding is an especially
helpful quality. Friendliness is Also valuable. Tte teacher cannot afford
to remain aloof from her children but must be their companion and
exchange ideas freely with them.

TYPES OF PREVALENT SHORTCOMINGS

0.

[II A] Limited vocabulary is a shortcoming of our pupils, a condition
due to the fact that their ciontacts are largely racial in nature.

The unidiomatic use of words also is common. Bilingual childrzn find
it difficult to master correct idioms. We mukt drill hard, putting the forms

( on the Koard and saying them over and over.
- [II 13] A general indistinctness of words is another favlt. On account

of 'early training and habits, Japanese children often do not open the
mouth wide nor move the lips freely.

[II C] It is very difficult for some of our children to open up and talk
freel7 with 'the teachr. The Japanese Orls are more reticent and tend to
revert to their home language.
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Lack of awareness of shortcomings is a serious fault. The prevalent
attitude, among part of the weaker students is: "What's the use of tryiiig
hard to improve my English, because I am going to be a plptation
labtsrer?" With them it is hard to modify this attitude. It is difficult
for them to see that good English is desirable anywhere.

AIMS IN ENGLISH TEACHING

[III] My aims in English teaching are (1) to increase freedom of
expression, (2) to enrich the vocabulary, (3) to secure correct pronuaiation
and distinct enunciation, änd (4) to develop fav9rable attitudes toward
English improvement.

GENERAL' SCHOOL PLANS 'FO ACHIEVE THESE AIMS

[IV A] We have assembly talks by the principal. Often good speakers
are invited to .speak to the pupils. Radio programs are 'used sto good
advántage. Dramatics for money raising as well as for entertainment is
an aid. The pupils put on ihe plays and get much out of such Programs.

MEANS OF DEVELOPING FAIOCRABLE PUPI ATTITUDES
al&

[VI A] Since Eriglish is the basic tool for other subjects in the school,
every teacher needs to coopérate in the attempt to improve the language
situation. in leading children to devglop ippreciation of good English and
also standards of attainment, oWously it is the teacher who 'must serve
as model.

[VI B1--- For developing interest in improvement, constant encourage-
ment and praise must accompany any signs of progress..

Fear of ridicule can be controlled. By constantly comparing good and
poor English,. we can htt the childreh see how much better and dearer it
is to use good forms of English.

CLASSROOM ACTIVITIES AND PROCEDURES

[VII A] Thire is -no way of determtning needs except through daily
personal observation of my pupils. I have tried several forms of tests used
on the mainland, buf they have proved to be unsatisfactorywith my Children
in a rural school.

[VII 13] I want my pupils to converse freely and expressively; so I try
to provide them with opportunities to use more English. Story telling,
dramatic expression, playing language games, and talirig riddles, as well
as letter and news writing, are all used to this end. Original story writing
is especially helpful. Oftentimes I ask my children to write about things
they have studied .irt. social study classes.*

84

it

a

f

p.

.40



[VII C] In attempting to increase vocabulary, I have tried the practice
bf having pupils describe pictures as vividly and as accurately as they can.
They must possess a rich word supply in order to do this successfully.

Effective' use of the dictionary is also stressed. Learning the meaning of
new words apd using them in daily writing ire of much help.

In teaching new words and their pronunciation, the diacritical marking
is studied. Every new word which the children come upon in their reading
and in their hearipg of English, is taken up for special discussion in the
classroom. The ptpils look up the meaning and later use it in sentences.

Sometinies I find it helpful to try a spelling game. The object is to
develop vocabulary and to review old words. This is the way the game is

played. The class is divided into two groups of equal size. The first child
in group one starts the game by giving the first letter of a word, say m, which
is followed by a letter, say i, given by the first child iri the second group.
The second child in group one may follow with the letter r; the second child

' in group two with another r, and so on, until someone completes a word.
The one who finishes the word must sit down. In order to yemain in che
line, a child must try hard not to complete the word.

[VII Dl] The concept of the sentence is tàught through insistinethat
pupils always use complete sentences. Writing and telling stories and news
and the doing of creative work have helped the Children much in grasping
sentence sense.

E] I teach grammar, not on set days nor according to a definite
plan for ihe whole year, but as the need arises. Only working grammar
is.presented.

[VII F] The use of tongue twisters, the recitation of poems, and a great
deal of reading, all help my pupils to speak English more distinctly. Pupils
like simple poems because of the rhythm. Drill in correct speech is also
helpful. 0.

. [VII H] In criticizing and evaluating work in English, I have
paid much attention to such-elements as pronunciation, grammatical torm
of usage, organization of ideas, and content. riticism comes always after
the pupil has given his repott. For written wk,rk I use such comments as
"Good", "Improvement needed", or "See me." I use a colored pencil so
the pupil will know that itis work has been checked carefully. For correc-
tion I use such phrases, as, "This does not sound quite right. What do you
think, Mary?"

In judging thè progress made in writlen work, I compare the.first compo-
sition written by a pupil and the last paper written by the same thild. I
return both papers at le end to show his improvement.'
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[ CHAPTER IV

Case Reports pn the Practices and Ideas
of Teachebrs in Junior High School

A RURAL JUNIOR HIGH SCHOOL TEACHER
[Interview and teache;'s taten-ient]

QUALIFICATIONS OF THE TEACHER

[I Al A bachelor's degree ;alone does not . assure success in teaching
English to bilingual children. Academic *achievement does, hoWever,
provide a broader background of specialized training in English and of
other knowledges which will aid the teacher in the better unders6ri1ing
of her children. Her special preparation shciuld coVer a knowledge of the
history of languages and a thorough training in phonetics.

11 13] Other things being equal, a 4eacher in service for a long time
usuall); is more sucessful. It takes time to learn to understand local English
problems arid to discover what pupils can do.

The only advantage which a mainland teacher has over the Island born is
that she is much more certain of English idiom and more sensitive io errors.
However, the Islander holds an advantage in general over the newcorrier,
because the former understands readily the language problemiof the local
born children and ustially is more sympathetie, in the broadest sense.

[II C] Attitude has More to do than anything else in deterinining
whether or not the teacher 'will be successful in a given situation. If she is
very much interested in English improvement, she will more surely dis-
cover problems and seek solutions. -

.[I D] Above all, she must appreciate learners' difficulties and not
condemn their shortComings. Such habits as scolding, looking down on
pupils, and taking only art iripersonal attitude toward the English problem
'Constitute evidences of lack of A truly helpful attitude. Oriental children
have a feeling of inferiority relative to their ability in English. This is
partly a product of unfavorable experiences with teathers in their earlier'
school career. A successful teacher must work first of all toward eradication
of such lack of *elf-confidence.

O
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English teachers are often too formal and exacting; so their pupils think
that good English is something only for school teachers, as well as beyond

,
their reach and outside of their needs.
. Too frtquently, if a teacher attempts to correct conversational English
outside of the class, there grows 'between her and pupils a sense of antag-
onism. On the playground or at a camp tlie teacher should behave as a
fellow human being, not as a teacher of English. Pupils' English outside
of the class should not be corrected unless they come and make the -recitiest..
If we keep up "Good English Campaign" through the whole year, I

find that the pupils begin to come ever; in camp and ask me such quytions
as;4"Is this a collective noun?" or "Does this take sr They don't show any
sign of embarrassment.

PREVALENT SHORTCOMINGS

[II A] Meagerness in language seems to coi-respond to barronness of
*thought. On the other hand, with increase in the- power of communica-

tion, thought becomes more vivid. Development of vocabulary comes
chiefly as a byproduct.

The unidiomatic use- of words is a very common shottcoming. The
children do not hear a sufficient range of idioms. The remedy lies in
giving children the concept of idiom, and in providing them dirictly with a
'large number of idiomatic phrases for replar use.

, Obviously no high corfelation exists between mere knowledge of gram-
matical principles and accuracy in English usage. A good command of
English is pormally the' product of practice.

[II B] Indistinctness of speech is prevalént. Many vowel and consonant
_, sounds are difficult for the children, because of the carry-over of sounds

from the home language and from incorrect teaching in the primary years.
Pupils fail to move lip§, jaw, and tongue in the same way As do English-
speaking people. They do not group their words; they do not pause al
natural points. They do not Aise proper emphasis. The dictionary is not
generally employed' for the discovery of meanings and pronunciation.

We leave *medial work until late. Phonetic training would help
teachers a great deal. In the early grades the children learn by imitation,
and in higher gradmthey can be taught the correct position of the yocal
organs by dimct instruction.

[II C] Perhaps a majority of the children are unaware of their short-
comings in speech and usag." Very few. are, however, indifferent about
improvement.

The frvittent lack of freedom in expression is due to such conditions as
emphasis,on silent reading and on factual learning, unsympathetic triti-
cism of children's speech, and fear of ridicule.
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Merely telling childreri not to mind ridicule from others will not help at
all, eor they are very sensitive to criticism by Their comrades. Setting the
right social stage, as through an "English campaign", will help. During
such a contest the situation is reversed and pupils will laugh at those who do
not speak good English.

GENERAL SCHOOL PLAN

[IV B] Until this y,ear there has been no general means provided in the
school for encouraging the use of better English. The "Good English
Ca4aign" has been tried only in the individual classroom but never .as a
whole schoolelan. Such an attempt is, ,however, urgently needed; and is
now being. started by the student council.

Following is an example of the publicity used:

DQWN WITH PIDGIN ENGLISH!

STUDENT COUNCIL OPEN& DRIVE ,ON ENGLISH IMPROVEMENT BEST IDEAS
- To BE PUBLISHED

Each Homeroom _Representative to Hold Discussion and Make Plans with Teacher
and Class to Report to Council at Next Meeting

A drive to infprove the students'
English was opened by the student
council 'during their last meeting.

Since it was the desire of the
Englisit department of our school
they took up this work. Eaçh rep-
resentative is to make plans with the

. homeroom teacher' and the class.
The plans are to include ideas for

better English- on the campus, in
the schoolrooms, and outside the
school as well.

The representative Is to report
back at the next meeting with the
plan of the homeroom. The class
which offers thé best plan will,have
it published in the school paper.
The council will' act 8s the judge.

PLAN OF COURSE FOIL THE SEVENTH GRADE

Vt7 131 I. Givingspupils the dpportunity to hear and use English.

1. Prepared oral expression.
a. Speeches before the class.
b. Oral reading.
C. Telephone conversations.
-d. "Radio" entertainments.

,.

2. .Ordinary cohversation outside of prepared class work
a. The "Good English Contest" as a control.

3. Oral drill as a means. to teach language skills.
a. Phonetic drills.
b. Verb card drills for tenses.

B. Written:
4. l_itter writing.
2. Writing, papers for other clmses.
3. Writinginformation, records, and 41rilli in not
4. Creative writing.
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I Teaching° done with the aim of correcting or imprm kg language.

A. Attention centered on skills needed in.s.4pfakin0

1. Formation and enunciation of English sounds.
2. English phrasing, intonation, and emphasis.
3. Voice quality and resonance.
4. Posture and breathing.
5. The art of talking to and interesting the audience.
6. The steps in preparing to present something orally.

B. Attention centered on skills needed in writing:

1. Handwriting.
2.- Use of margin and paragraph indentation.
3. Capitalizing and abbreviating.

4. Spelling.

C.,Attention centered on language structure:

1. Remedial work based on pupils' immediate errors:
a. Correction of own paper following class work, with examples

of types of errors. _

h. Correction Qf mimeographed exercises of sample-class erwrs.
C. Keeping of records and pagës of corrected trrors.

2. A mixture of remedial and constructive work based ,on pupils'
general difficulties with English:

a. Concept of number.
b. Concept of agreement:

(1) Subject verb. 441.

(2) Pronoun-antecedefin
(3) Article-noun (pupils say "a shoes").

C. Concept of tense:
(1) Time meaning.
(2) N1/46thod 6f making both question .and statement.

3. Gramnar to give sentence sense and to give understanding of- the
usual Orglish sentence patterns,.with a view to improving sentence
variety and styk: a

a. Recognition of the parts of speech. .4b

b. Recognition bf a few constructions.
c. The subject-verb concept.
d. The clause-connecting word concept (no teaching of simple,

coiiiplex, compound).

D. ,Attention centered on skill in the use of the dictionary:

1. The location of words effiçiently.
\01 2. The Use of the dictionary for pronuncjation.

The use of the dictionary for meanings.
4. The use of the dictionary for parts of the verb.
5. The use of the dictionary for plurals:

4 6. The use of the dictionary foi spelling.
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CLASSROOM 1.1:0 SCHOOL ACTIVITIES
t.

Imaginary radio entertainments have eprovided opportunity
for presenting music, jokes, dialogues, and other_features, under the direc-
tion da clever announcer. This activity encourages natural free expression
bttter than any other means that has been tried.

Telephone conversation teaches self-confidence and trains in a practical
life titled. Practice is given in ordering groceries, in issuing invitations, and
iri forms of conversation. The aims have been to develop, habits of talking
clearly and correctly. and of speaking politely, and of knowing beforehand
eNOtly what to say.

Perograms arranged by pupil chairmen are occasionalty put on at gtudent
assemblies. Various TerAR3ria1 oratorical contests and competitions within
the school have aroused a great deal of interest in public speaking. Student
body elections also offer opportunity for platform practice.
'Through dramatics good training in English is doubtless offered.
Singing may be a valuable instrument for English improvement if

properly directed by the music teacher. Pronunciation, gràupirig, and
enunciation are elements which may be taught through this means.

The ultimate goal is the use of good English in ordinary spontaneou5
conversation. A good Enlish contest, extended throughout the year.
is an effective means of bridging the gulf between knowledge and free
practice.' Transfer of learnlg will unmistakably occur among the brighter
pupils, although not so clearly among the poorer ones. Last year while
the teacher was ckruiripaing with het seventh-grade camperaft boys before
Christmas, they talked the same as ever, regardless of the weeks 'of the
English contest.1- Then on the next camping trip nearly 2-rponths later,
there appeared a remarkable change, a constant correcting of errors by
the makers or by their comrades. This wasckan4 pot in a supèrior spirit
but in a quiet, 'natural manner as it the sbund of the wrong expression
was inwardly jarAg.

THE GOOD ENGLISH CONTEST PROCESS

4,[As.. explained by. the teacher in a published cotirse of stkuiy]

[VII D] Sevetith graders are at exactly the right stage of development to
. enjoy such a contest and get the most out of it. Thy are just old enough to

begin to care to ¡improve themselves in a way that will make them take a
self-respecting place in the community. They are still young/ enough to
pursue a game with all a child's zeal and tirekss energy.

We have two styles of contest. I shall describe the one with cards, which
is thC more popular. This form that I dsqrjbe here has evolved from 7
yearrof trial. I can guarante; that it wilt *ork for any teacher who has.

e 90

[VII 13;

10

.

, t.f.

r
.,..i

.4

. -C '
.. `

,

.

.

,

.

,

,

4



I

patience, faith, imagination, good nerves, and a sense of humor. To a

teacher lacking any one of these I prophesy failure.
Seep I: They ask me if .they may have a contest; or. that failing to mate-

rialize, I ask them if 'they would like to have one. - Then we'usually talk
a little about the value of being able to speak good EnOish. I have never
known more than about thrèe cifildren out of the thousand and more I

have taught here who did not honestly wish tç) learn to speak good English.
They realize both its economic and its social value.

Step II: e decide what to count. I insist on their taking only one error for

'the .first week, adding a new one every week thereafter, at the same time
keeping all the former ories. Less Confusion and argument will be the
result of °this plan.

One thingibat often puts an English contest on the rocks is failure to

make theissTes CINr cut, or to choose isstle that cafi be: This results in con-

stant bickering -which spoils ttie fun, and the contest dies a natural' death.
We never ti*e a pronunciation mistake for that reason, not even things like
"as \s'.hv" for "that's why'', and we consider 'ern. correct so lóng as a plural
them would be cici often take the inevitable ax for ask because it

easily recognizable. and indisputable.
From the beginning, however, we, al4ay§ include swearing and speaking

foreign languages. When there arises an argument -about whether a cer-
tain thing is to count as speaking a foreign language, we take a vote on it.
After the children are experienced in contests, r like them to be discrimi-

. nating and allow anything 'that' is not out--and-out speaking another fan-
.

guage. We allow names orfruits and vegetables Nyhich are better known
by 'their original' names, such as daikon and panini. We allow Japanese
pupils. to* put chah on the name as suffix. We do n(-1 rule out We

uually come to the point of-counting ;hut up as somelliing to be penalized.
-step HI: We decide where we are.to count the conttst.---Our usual plan is to

count it pn the school grounds at all times whether school is in sessionpr not.

t is better to rule out the regular classes like social scienge arid rhathematics
. where the children art not free to talk infprmajly. If the teacheis are will-

as

it is all right; but usually it is more thin they can stand. Our Eriglish
dais, the 'phylical education period, the agriculturC,' hornemalang, and'
shop periods are usually good times to carry it on, and, of *courSe, thè

k

recesses.
Step IV: We decide-on the duration of tht contest.It is well to know in the

beginning hoist long il is to go bn, w for 4 or 6 wéeks. They can always'
start anoither immeiliAtely if they'wisTi. If the class can kkep up its interest,
they should continue all 'the year, to get,irisults:- I have neeN'rèr noticed. anyi I

lm

on acarry-over betoci spring. OfiOptime. class trip last spring it was almost
tiresome-;46y were eontin'ilallY. appciling *to 4ne to setae some language
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problem. Anyone who had seen them in this process of really trying to
learn the English language would never again repeát the myth, "They
can always correct themselves if they want to."

We always look forward to some celebration at the enda class party or
entertainment, a camping trip, a hike, anything they can suggest and
agree on. At the time, the losers always have some simple penalty to pay
they must gather the wood or wash the dishes or entertain, nothing too
disagreeable.

Step V: We pass the cards and begin,. Each child receives 15 colOred slips
of paper. Every tiVne a person is caught making one of our contest errors
he mint give a card to the one who caught him. If there is a dispute, I
serve as the court of appeal.

Any person who runs out of cards gives an I 0 U until he gets his next
week's supply.

Step VI: We collect the cards every Friday and count the score. Anyone who is
"broke" is given his new cards first to pay his debts before the others turn
in their cards.

In a little book kept by the class secretary the number of cards turned
in by each person is recorded, Ustually I have the pupil& line up and file
past my desk in alphabetical order, laying down the cards and telling me
the number. After that I turn the book back to the sécretary to figure the
winners and losers. just now in my seventh-grade class the secretary is
handling it all alone. Everyone seems satisfied, and of course I am glad
not to bother, and to haye them take that much more responsibility.

All pupils above the median are counted winners; those below, losers.
The secretary posts the names on the bulletin board every week.

step VII: We distrib.ute 15 cards again immediately and go 011- with the contest.
The last week the points for each person are totaled and the final winners
and losers are calculated.

Step VIII: At the close of the contest we have a class meeting and the children
decide what to do to celebrate and what penalty io attach to the losers.
Last year in one class we had an Easter party for thecontest that dosed
just before vacation, and each loser had to bring. two colored eggs. There
was an egg hunt with a prize for the winner. The colored eggs were dis-
tributed for the eating.

Difficulties apt to be encountered.The reader can imagine some of them,
That is why I specified the necessary qualities for the teacher who can make
a success of this. A sense of humor and balance is indispensable. Never
-make a mountain out of a molehill, and keep the children from doing so.

Of course some will not want ,to. give up their cards. If a pupil is hauled
into court and questioned, he usually decides to surrender them. If there
is no way of telling who is right, it is beg to let it go.
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Some will be very impolite in their insistence upon being paid cards.
I cannot suggest specific remedies for all the cases. It -takes imagination
and quick thinking to be ready sometimes. Once a boy was reported as
having buried his cards in the garden, offering them as a reward to the
winner in the treasure hunt! I did not make too much of it. Occasionally
I give the class a talk on the true purpose of our contest, reminding them
that the cards are of no value in thernstives, and. that the winning in itself
means nothing, that it is all a game, but that the habit of speaking English
will be something worth while to them if they keep that in mind.

I think this cpntest affords an excellent opportunity to guide the children
in character training. One must really be very careful that the result is not
more bad manners than good English. For the children who go through it
in the proper spirit, it is a fine experience in self-control as well as language
growth.

The I 0 U's offer a problem from time to time. Pupils with cards wapt to
give an I 0 ti in payrgent instead of the card, that is, an I 0 U received from
someone who is out of cards. They prefer to put the responsibility of col%
lecting the debt on someone else. This I firmly do not allow, but the prob-
lem invariably comes up again and again.

ORAL READING

[VII F] Work in oral reading calls for-a great deal of unison activity.
This involves phonetic drill, the learning of sounds, and the grouping of
words. Special attention is given to intonation and emphasis. Drill is
given first to the whole class, then to each individual as a checkup on the
effectiveness of the class instruction.

Practice in oral reading must be done at school, since most of these chil-
dren do not speak English at home nor read English books outside of school.
To meet this need, the class is divided into groups of two individuals each.
They go out once a day and find some shady place for reading books or the
newspaper. One reads while the other listens and corrects his partner's
mistakes. This sort of thing provides a situation that favors freedom of
expression.

During l'he class 'period clippings from newspapers are read aloud.
I Criticisms are noted on small slips of paper. The errors of each pupil as

ngted by students and teachers ai-e discussed later. Such things as pro-
nunciation, enunciation, and rate are scored.

Special Reading Class Directions

1. Study your editorial and your homework thoroughly to get the mean-
ing before you try to read it aloud.,

2. Mark it for grouping and important wordrand phrases.
.
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3. Look up and write down the pronunciation of all words you are not
sure of.

4.. After you have tried the words, ask the teacher if you are clöing them
correctly.
t. Every time you practice, go over the hard words first many times.

Ask the teacher again if you are not sure. Practice the hard group first.
.6. In your study hall spend part of the time studying and practicing

Words.
7. Don't spend an hour reading one thing over and over. Review all the

exercises in the oral read4g as well as in your editorial.
8. You must read wityour partner listening.

PHONETIC DRILL

[AS explained by the teacher in a published course of study]

[VII F] As to Tvhat English sounds to teach the seventh graders, I

should say, 'as a matter of compromise, since we are always trying to do so
many different thing's in an English course, that we should drill only
sounds that are: (1) mispronounced, (2) frequently used, and (3) a source
of confusion of meaning to the hearer.

We all recognize the unification of the *two sounds "short i" and "longe"
as troublesome. One reason is that these s9unds are of high frequency
in the language. We have many words that depend for their meaning on
a distinction in these sounds.

The children's way of pronouncing them can cause real difficulty in
understanding. It makes quite a difference sometimes whether he "bit"
or "beat" the child, and yet most pupils think of these two words as the
same and write them interchangeably. 9

Likewise, since "th" is the second most common consonant combiwtion
in English, it would follow inevitably that much energy would be wasted
in trying to follow the meaning of a person who in his speech identiAed it
tsrith "t" and "d", or some other sound that giunds something like it.
For this reason it is necessary to teach pupils also how to make "t" and "d"
sounds correctly.

In my wori I }lime- always given most attention to "i", "e", and "th",
but there are many more that need attentiont Not a single vowel sound is
made accurately by most oriental children, and in making the consonants
they do not carry the distinction between voiced and breath. sounds quite
as far as we do.

In teaching the children I show them how to make the ey try
to iinitate me, lOoking in the mirrors. I also explain the position o
vocal apparatus as it seems necessary. We practice lists of words and semi,

iences containing the sound in question. In our orà1 'work we look out for
it, practice it in the prep4ration period, and try to make it function at the
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ttme of perforinance without having attention on it, because attention
irust then be on communication of meaning.

F-, en though we muse ready.-madè lists, we enjoy 'making up our own, and
especially maling little "stories" containing as many of the iounds per
square inch as possible. Here are some examples:

ti [Story to practice ed with t sound]

The Bad Wolf

I walked, hopped, skipped, and jumped. .1 even stamped and barked, but
still I could not wake the big Bad Wolf, for Johnny had slapped, socIced, and
knocked him cold.

[Here is one I made up for i and
The mill in the still woods fills the hills with the deep creak of the wheels,

as the swift stream ripples past. The miller gives meal to these weak, ill
people each evening. He feeds them in pity, for the thieves killed their sheep
and reaped their wheat.

[This for short u sound]

Did your brother uridermand the funny sfory about the onion? We have
enough stuff for a rough trip.

We do all our drill in unison. ti has two big advantages. Everyone has
an opportunity to practice, to exercise his vocal apparatus. No one is

embarrassed by feeling that komeone is looking it him. I look out of the
window and listen, stopping the pupils when necessary to comment on bad
souncts. I cannot catch the individual; I do not want to. jt is their
practice period. If some one person is consistenly far off, it is usually
easy to spot him if I want to.

I have tried having éach pupil come to me individually and pronounce
words while the rest of the class did something else. This is ideal, except
that the pupil is more self-conscious and may not do so well, but there is
not time for much of it. I check on the individual who doesn't know the
sound after his speech or his oral reading when I give him his individual
criticism. He Nts his mispronounced words in his notebook with the
faulty spot underlined, and when he has his private conference with me at
the end of the quarter we review them.'

REMEDIAL WORK BASED ON PUPILS' IMMEDIATE ERRORS

(AS explained by the teacher in a published course of study]

[VII HI The keeping of records I consider essential to remedial work.
The pupil writes in his book the types of errors that he has made and oh
the following pages shows them with their corrections. I shall endeavor to
describe the whole process.
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a

After the first written work of the year usually letters of i'ntroduction
to me giving stories of hies historYI spend much time before returning
the papers in taking up one by one each type of error that I found in any
great numbee. 1r

First I illustrate on the board. 1 show them what I mean by agreement
by showing them that we say "We were" not "We was" and that we say
"She lost her book" not "his I5ook." I then give them a few examples of
their own errors that we correct together. Finally, I write about five sen-
tences on the board for.them to find the mistakes in agreement and correct
them.

Gradually óver a period of many days I take up all the types of 'eriors,
reviewing the previous ones, of course. When they are ready, I return the
papers with the mistakes underlined in red pencil and the kind indicated
by some sort of symbol. They are given a list of my correction marks
and examples of the chief ones to put in their note600ks beforehand.

Thé pupil puts the names of his errors in the diagonals in his written
English record and tries to correct them on the paper by using the knowl-
edge he has gained through the class practice and by reference to the exam-
ples. I help him with the idioms. I insist that no erasing be done and
that all corrections be written above the errors. I again check the papers,
using a blue pencil. Sometimes I give a second grade.

This time the pupil must make up his correction pages in_ the notebook.
For instance, he makes a page for agreement, another for tenses, anotber
for sentence errors, etc. On the page throughout the year he records all,
the errors of that type with their corrections. Just before he turns in each
piece of written work I ask him to look at his written record and his pages
of corrections and check his paper again to try to avoid repeating the same
errors.

It is necessary after the first writing, for me to go over the ndrebooks and
see whether the pipits ha)oe grasped the idéa. Many' will not the first
time. The best way is to have individual conferences with the pupil' with
his notebook in hand, so that one may discuss the misunderstandings then
and there. Of course, during the correction period in class 'I have indi-
vidual conferences with pupils who need assistance. I refer them constantly
to the exercises that we did, in order to direct them in the difficult task of
app/ying a principle to a specific case. Only pupils of 'high intelligence will be
able to do this, of course; but it seems to me an essential thing that we teach
those who are able.

aria
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A flONOLIULÙ JUNIOR HIGH SCHOOL TEACHER,
NINTH \GRADE

(Interview]

AIMS IN ENGLISH

The aims in English imProvement in my classroom have been as follows:

[III A] 1. Elimination of gross eiTors in the use of verbs, with special

reference to agreement in number and tense.

2. Ability to use complete sentences.

3. Development of vocabulary.
[LII 13] 4. Correct pronunciation and elimination of f'oreign accen4.

5. Distinctness in enunciation, especially through avoidance of the slur-
.

ring over of syllables:
6. Ability to present reports to the entire class without stammering. a

7. Increased power of compiThension; ability of the children, when they

read written materials or hear reports, to bring out the main points of what

they, read or hear and to give thse essential elements in their own words.

8. Increasedpower in description; ability of the children to depict.events

or things. in °their own words.
[III C] 9. Development of the proper attitude toward correct speech.

PUPIL STUDY OF THE ENGLISH PROBLEM

[IV B] The Better K-Committee has been interested in the problem

of. English. The results of the survey of usage shortcomings have

furnished the basis for a desire to do something about English in our school.

The representatives, aftex much discussion, agreed that a booklet with

suggestions for the teaching of English would be most helpful. Subcom-

mittees were organized and it has been with the spirit of cooper4ation that

we have presented suggestive material derived from all classrooms in the

USING THE PROBLEM BASIS IN ENGLISH DEVELOPMENT

[VI B] The principle that pupils learn through their own activity is

now generally accepted. Education is no longer considered a pouring-in

process. As a result pupils are' no longer passive recipients of knowledge

but, rather, active co-workers in the classroom. It is generallY recognized

by teachers that when a-pupil works out something for himself, he is more

likely to make it a part of his life than when he simply read; about it.

The teacher should feel that the'pupils in her charge are citizens with real

interests, problems, and responsibilities.

I See part II of this bulletin.

-4.
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LANGUAGE ACTIVITIES
1. Letter writing. /

[VII B] In letter writing the children learn not only _form but also 'the
art 451Nlc-pression in common words. In writing friendly letters they learn
to narrate and to describe events in an effective manner.

2. Reporting ciirrent events..

The rePorIng of current events helps the children to organize in short,
corripact sentences what they have read in the newspaper or current
magazines. It helps the teacher to understand the English problems of the
individual child. Through it the -child gains confidence as a speaker and
the teacher secures information necessary for intelligent guidanCe.

3. Carrying messages.

Cariying messages has proved to be one of The most difficult tasks for the
children. The pupil must understand the message as well as be able to
Yetell it to another person more or less in his own words. It is best t at hr
write his message first and, after having had it proof read, carry the witten
form to the okher teacher.

4. Reading the newspaper.

Ability to read ahd understand the newspaper is so important that every
chikl in the,classroom is encouraged to read the daily news and to report
to the class the first thing in the morning. The children are directed in
this-reading. Whenever I find a very important item in the paper, I say
to someone in the class, "Supposeiyou take it home, read it, and tell it to
us the next day." Evaluating the items read forms a great part of our
discussion. This has increased interest in theause of current papers and

5. Writing. plan books.

[VII H] Things we learn in Eng1ish are applied in writing and in or-
ganizing the pupils' plan books. Each has to write his own introduction to
the unit of ttudy. This is brought to me for criticism. I correct the Eng-
lish and then the pupil rewrites his introduction in final form.

6. Giving directions.

The children find it hard to give directions to others on how to do things.
Through our working together in the activities of home economics and
shop, the boys and girls are given oppo;tunity to learn to give directions
as to how various things are prepared or made. Telling others how to
prepare a menu and how to follow recipes requires logical thinking and the
giving of events in orderly fashion. This ois equally true for the boys in
their telling us how a table is made.
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PLAN FOR A BETTER ENGLISH CLUB

[VI) A. Purposes.

1. To encourage better oral English on the playground and in he
homerooms.

2. To be able. to put all ideas into good written form.
3. To beabroadminded about all criticisms.
4. To study gramrriar in order to overcome English errors m4cle.
5. To conquer the fear of talking befcrre a group.
6. To be creative in poetry study and inacomNsition writing.

[VII 13] B. Activities:

1. Making of a large English class book:
a. For best examples of creative writing (poems, plays, composi:

tions).
b. For a record of work done in formal grammar.
C. For.a record of talks and radio broadcasts heard.

2. Creative poetry (following is a description of a typical period):
a. Day rainy; room dark and dreary.
b. The teacher reads a humorous poem, The Janitor's Boy by

Nathalia Crane.
C. Other amusing poems are read. Discussion is held about

various types of poems, and also the stories and pictures
found in poems.

d. The type of day is brought out.
e. Original poems are written and illustrated. (See the samples

appended at the end of this report.)
3. English box:

[VII D] The pupils write common errors on slips of paper.
The slips are put into a box, and discussion follçws., This has helped
the class to overcome many of the most common deficiencies, for exam-
ple, "Today Wednesday" (omission of verb) and "You go stop"
(construction of tentence).

r4. Regular discussion concerning form. (Following is the subject mattes -for
a typical period.)
[VII E] The use of is, are, was, were:

He is, was
. She sinO, plays

It writes, draws

They are, were
We sing, play
You write, draw

45. English tin board:
a. Co is sitions.
b. Lists of good stories.
C. Poems of interest.
d. Correct fornis.
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These are posted so that all members of the class may benrfit by
contributions of their comrades.

6. Amateur hour:
a. Short original plays presented, based on some general class

problem or iFiterest.
b. Poems recited.
C. Stories told.
d. Songs sung, with original words fitted to old tunes.

[VII 17] Poise, enunciation, and prohunciation are studied.
Speech difficulties due to physical handicaps are listed and pupils
are recommended for special check-ups.

7. Vocabulary study:
[VII C] a. Spelling and definition of words used in units of work.

b. Understanding terminology used III connection with
problems. .

8. Oral reports:
[VII B] a. Reviews of stories.

b. Magazine articles.
C. Current events.
d. Personal experiences.
e. Unit problems.
f. Special-elass activitiest
g. Special days (Thanksgiving, etc.).
h. An interesting radio talk.
i. A fine musical program. .

9. 4ssemb0 programs (a sample is given below):
a. Poem"Reading" by Eleanor.
b. Saxophone solo, by Francisco.
C. Play"So-So."

Grace L Mother.
Olive Old Woman.
Masuko Yoan.
Umeno . . . . J So-So.

d. Harmonica D t by Pat and Albert.
e. Halloween Poem, by Eleanor and Bessie.

410. Giving directions and instructions:
a. For simple indqor and playground games (oral).
b. Fdr voting in a:general election.
C. For making of articles in the shop.
cit, For carrying out recipes (oral awl written).
e. For reaching certain points of interest in the city.

11. Carrying messages:
a. From one teacher to another.
b. From a teacher to the office.

From a teacher to a. pupil..
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THE DIC#IONARY GAME

[VII C] Two caytaiiis representing the school colors are appointed and
also a scorekeeper. The captains choose sides The teacher then asks
questions that require the use of the dictionary, fii-si of ôneside and then of
the other. There should be one dictionary for at least.cvery two pupils.
When a pupil fails to answer correctly, a mark is recorded vainst his side,
but he is not required to drop out. The kinds of items used may he:

1. Pronunciation of words.
2. Spelling of words.
3. Definitions of words.
4. Plurals of nouns..
5. How to write compound words. 1

6. Division of words into syllables.
7. History and derivation of words.
8. Synonym§ of words.
9. Meanings at3d uses of Nefixes and suffixes.

10. Parts of speech.
11. Principal parts of verbs.
12. Comparison of adjectives and advérbs.
13., Best 4,sage of words, given through illustrative sentences and quota-

tions.
14. Rules for spelling.
15. Pronunciation of geographical and biographical names.
16. Foreign words and phrases. -

I 17. Abbreviations.

A SAMPLE GRAMMAR LESSON SHEET

VERBS AND THEIR USES

[VII E] rhe Verb as the Simple Predicate

The simple subject of a sentence may be a noun or a pronoun. The
simple predicate is always a verb.

The wind whistled.
The bells clanged.
The dogs barked.

The words that are underscored are the simple %predicates, or the, verbs:

of the sentences. Each tells or assert*the witon performed by the subject./
There are some verbs that ale not actioli words. Such verbs express

being or state of being.

The boy is in the yard. (beipg)
dr The cattle are in the pasture. (being)

The guides resied beside the trail. (state of being)
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A verb is a word that asserts action, being, dr state of being.
1. On the lines below write the simple subject and the simple predicate in

each of the following sentences:

1. The school assembkd in the auditorium
2: The director of the orchestra arose
3. The pupils listened attentively
4. The orchestra played Anhie Laurie
5. The audience applauded
6. The recital ended
7. The.Alps are in Europe.
8. The girl stddies her lesson . *****

-

Simple Simple
subject predicate

,

9 Near the sea are coconut palms
10. The shore is rugged
11. The waves dash against the shore
12. The wind moans through the trees
13. The sound is mournful
14. The sea roars

CRITICISM OF ERRORS

14

e

1.`

[VII H] Students take criticism readily. If a,child makes the request, a
cbrreetion is made immediately. During a long report, immediate attention
is not given to mistakes. If the error is a common orle, the attention of the
whole class *ailed. If the mistake is an individual one, it is "his error",
and a personal conference is used.

[I D] The children are becoming inore and more friehdly toward me;
they come and talk to me constantly. Being friendly is helpful, for it gives
me an opprtunity to correct their English without giving them the idea that
I 'am always Criticizing. Only constructive criticism is applied in my class.
The idea that a friend will tell one of his shortcomings in order to help him'
must be appreciated by the children,before the teaeher can be of as.4istance.

SAMPLES OF POETRY .WRITTEN IN CLASS

HARD LUCK DAY

Ps

I think that nature's very cruel,
To break my day like this.
My day was set for a fine play day.
Whith now is a cloudy and dull day.

She sends the rain as 'well as storm .

And laughs at me with a jolly face.
I despise her very, very much,
For the sinful things she did to me.

--Grace Shiroma, 9th.Grade.
41:
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MOUNtAINS

Now visibly outlined in the northern sky
Are Mountains ()ripe hidden by fog and rain.
As the time flies and the fogS arise
The mountain rieAs.sivaw:iheir form again,
Their bodies green arid fresh from the rain.
A shower *as what they needed.

Patrick Noda, 9th Grade.
/.

PLAN FOR A. HONOLULU JUNIOR HIGH SCHOOL
_AS A WHOLE .

[Teacher's statement]

INTRODUCTION TO AN ENGLISH STUDY

Each year In our work with children we see new opportunities for growth,
additional means of helping them to live more efficient, happy lives. This
year attention has been directed to the neècl of developing the speech of
our pupils. The curriculum committee, including every teacher on the
staff who is interested in the work, is attempting to develop a guide for
stimulating better English, by collecting *experiences, methods, arid ma-
terials which have proven valuable. We rècgnize that any progranr in

nglish,. if it is to be a success, must have 'certain characteristics such as
the folloWipg:

1. It should be suggestivtnot a definite program set to 'follow....
2. It should develop in a natural manner. It is not an Englislf cam*

paign io be stressed for only a short4ime. g
3. It should arise from situations which are vital to the pupils and found

in the current life of the school.
4. It should be a part\o'f áll &her studies will activities going on in the

classroom.
5. It requires the Wpport of teachers and pupils over an extended period

of time.
In the natural situ5tions of the school day the pupils.will discover tliat

Oiey require certain information onithe use of language, techniques witettittikg-:::"7
.

t ey need to master, and fori in English Which t ey need to un erstan .

Tiiis is the time when practice in English sage can be offered. Practiçe
of the skills is Receisàry when á need for at practice f 14

0., . . . _.. ..,

English is our means of comrnunk ton with one añòthet.- 4t canna be
separated from any life activity and taught as a .separate subject. Im-
provement is made" by the actual use of betteEnglish in life situations., .

Our aim is to develop English ai an integral part of the .life of the pupils,
a part of every aCtivity, and not .a separate, uselessrpriipitation of facts,
proceduies, and dri lfi:: ': e
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PLANNING FOR A GENERAL SCHOOL PROGRAM

A. Leadership in plan making.

A year's program in remedial English for a sctooi should be fairly
tentative, for this is one activity in which we must have the whole-hearted
support of the children in their desire to improve their speech; otherwise
they will not take an active part in the work. They themselves must have a
part in planning the program, and their wishes and suggestions should always
be considered, for they are the ones who can either carry the project to
success or inake a failure of it. The teacher is able to provide situations
which will draw forth much of the desired cooperation from the children;
so she needs to have a fairly definite idea of what she wishes to accomplish.

B. Presentation of the program to teachers.

1. Stressing the importance of helping children to improve their speech.
.2. Understanding that English is a vital topic, connected with every

phase of the curriculum.
3. Stimulating interest among the teachers in undertaking such a project.
4. Discussing ways of carrying out the English program.

Appointment of an English committee.

1. _Volunteering of téachers interested in furthering an English study.
2. Planning together a program for the year..
3. Cooperating with student government bodies. and committees.

D. Analysis of the survey of usage.

1. Acquainting each teacher with the most common errors found in the
children's speech so thiat these may receive special attention.

2. Encouraging each teacher to make a graph of her pupils to show the
progress in English.

E. Participation of pupils.
ego

1. Arousing interest in the student government .body and in various
committees for carrying on the. project.

2. Reporting to each homeroom the results of these discussions.
3. Having students make short talks in assembly programs on different

phases of English and the program.
Urging better English in conducting,the meetings of various student

groups.

(a) Studying parliamentary procedure.
(b) Correcting errors made in meetings with as little disturbance of

business as possible.

5. Making posters on better English.
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F. Periodic ceports.

1. Reporting the progress made in each classroom to the English corn-
.

mittee.
2. Filing and circulating any methods-, materials, or activities which

teachers have found valuable in developing better English.
16.

G. Summary.

1. Summarizing the activities of the year.

Making a bibliography of stories, textbooks, etc., of valut4 to all
teachers.

3. Collecting actual experiences of teachers which have proved valuable

in a better English program.

OBJECTIVES OF TEACHING ENGLISH

1. To make English an integral part óf every school activity.

2.-To stimulao the pupil's de.sire for speech improvement.
3.. To seek the use of good English at all ;Ames and t-o attempt to over-

come poor language habits acquired outside of school.

4. To increase the pupil's vocabulary.
5. To develop the habit of speaking in complete sentences.
6. To develop the habit of speaking clearly and.clistinctly.
7. To develop the habit of being a good listener.

ACTIVITIES FOR DEVELOPING BETTER ENGLISH,
TYPICAL OF ANY GROUP

A. Oral:
1. Free conversation about common everyday interests.
2. Discussicon of current interest topics through tho use of the daily

newspaper.
3; Oral reports of school committee activities.
4. Participation on school committees and organizations.
5. Participatioriln class meetings.
6. Participation in group discussions on any subject.

7. Oral réading.
8. Telling others of interesting books read.

. 9. Particiption in dramatics. p

10. Oral repOrts of excursions.
11. Oral rpOrts of individual projects and hobbies.

e.

11.

2'.

I
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B. Written..

1. Keeping an English bullethl board on which may be displayed
articles of interest to the group, such as

(a) Iriteresting poems or short stories
(b) Announcements of school activities
(c) Original writing
(d) Examples of good and poor English heard in the class.

2. Writing stories of excursions.
3. Writing letters

(a) For materials needed in the room
(b) As invitations to other groups to participate in an activity
(c) As thank-you letters for favors to the group
(d) As personal correspondence with friends.

4. Writing news and creative material for class or school newspapers.
5. Writing plays for presentation.
6. Writing reports of business transacted in commitees.
7. Writing on problems in social studies, health, and any other school

4activity.
8. Practicing correct forms in English usage when the need arise?.
9. Keeping a diary.

[VI A] C. Other activities:
.01

1. Listening to stories read in good English.
2. Listening to the radio; learning to judge good and poor speakers.
3. Listening to good speakers in assembly programs.

CASE EXPERIENCES WITH BETTER ENGLISH RESULTS
Case 1.A shadow screen had been built by the pupils. It was decided

to give a play emphasizing safety during Fire Prevention Week. The
play was written, parts chosen, _and practiced. A written invitation was
sent to another group to be the audience. Childreh who had spoken
hesitatingly and indistinctly when facing a group were na longer self-con-
scious behind the screen and spoke more clearly and louder. Here was an
opportunity for furiher practice in clear speaking, which. at the same time,
offered pleasure. Eveiy part of the activity brought in English practice
both oral and written.

Case 2.A certain pupil remarked one morning that .she would like to
correspond with some girl of her own age on the mainland: A "pen
friend" was found and a friendship has developed along with inany oppor-
tunities for practice in English.

Case 3.A girl was corrected at one time for poor pronunciati9n and
speaking. She said that she always wanted to know when she made any
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errors in English because, as she said, "I wcant to speak good English but
I don't know how." With this attitude she has eager reception for any
criticism and has made excellent progress in her goal of better speech.
(This shows the importance of the child himself stri;fing tc? improve his
English. Definite progress is rhade when there is a real desire.)

Case 4.A pupil wrote a letter to a teacher dtring summer vacation, in
which she said, "I didn't know you liked my poems so much. I will

think another poem for you." This hobby has been of great interest to her
and has been the means of stimulating better English and improvement in

spelling, and has provided an excellent opportunity for enlarging her
-vocabulary.

Case 5.Letters were received from schools in the "States" asking about ,

the people of Hawaii, and what children in Hawaii did in school. A class
newspaper was made telling of life in the Hawaiian Islands, activities in the
school, and personal experiences of pupils. When the stories were proofread
many needs were made evident.

"When do we use there and their?"

"Why should this be a new, paragraph?"
"Does "school" begin with a capital?"
These few queries led on into many other problems. Explanatiyarnd

11 I practice had a place. Each newspaper sent away meant better English
for those participating.

Case 6.One day a certain pupil- made this remark, "I no more the
paper.r. The question was asked, "What did you say?" The child's
answer was, "I know how to say it, 'I don't have the paper.' " Several
experiences like this have shown that the children do know how to speak
if they are required to repeat their statements. Their incorrect remarks
can be looked upon as foreign. If they leant that they must speak correct
English in order to be understood, they will be .more careful in making their
statements. Every poor -statement needs to be corrected at the time,
always, of course, in a friendly, helpful manner.
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[ CHAPTER V ]

Digest and Interpretation of 'Findings

INTERPRETATION OF THE CASE REPORTS
rrHE main purpose of the present study ha5 been to gather information

concer"g the work in English improvement of a group of successful
teachers of children in. Hawaii. Case reports on their practices and basic
ideas have been presented in the preceding pages.

There was no expectation of discovering anything distinctly new in
regard to the teaching of English. The aim was to try to discover which
of the types of welhknown procedures have proved especially helpful in
meeting the particular language needs of bilingual children in an American
community. The chief value of the materials will consist probably in
their suggestive force for younger tdschers in general, and for those more
mature teachers whose courage tr ingenuity needs reinforcement. The
problem can be met and there is a way.

No attempt has been made to be comprehensive in The number of cases
fundscovered. This would have involved more extensive resolaces in

and personnel than were available. The idea has been to study intensively
a limited number of teaching situations. The resultant concrete data will
probably be more inspiring and useful than wotild be a mass of information
which included more reliable frequencies but less discussion of operative
detail and of pedagogical interpretation.

The practieal conditions of field work have led to considerable variation
in the nature of the case reports. A consciend6us teacher, busy with her
regular duties, often cannot materially rearrange her work for observation
nor can she always grant the full time desired for interview. However,
the group of reports for.each of the three general educational levels repre-
sentedprimary, upper elementary, and junior highseem together to
make up a fairly adequate composite picture.

Means at hand did not enable the investigators to be surd they were
selecting as subjeets for study only the few supposedly best teachers in the
field. No established standards and objective tests of success are available
or applicable.
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Probably the most valid basis of selection lies at present in the judgment
of supervisory officials, who may know which teachers are apparently
giving a large amount of intelligent attention to the problem of English

'improvement. Indication that most, at least, of the selected teachers
really belong in the more successful group Is found in such evidences as
their intimate knowledge of the nature of their problem, the soundness
in psychblogical principle of their practices, and the occasional concrete
reference to realized goals.

SUMMARY OF FINDINGS

For the benefit of the more casual type of reader, ihe following digest of
the data is presented. This will cover only the broader trends or implica-
tions arid will not attempt to summarize the precise degree of agreement
on each point. The data are not adaptçd tb such an end.

In instances where an item is treated with some degree of fullness in a
particular case report, the reference will, be indicated by the identifying
letter symbol of the réport (A or B or Ott.) in parentheses.

[I D] Widespread and strong insistence is placed upon the teacher's
need of sympathetic understanding, patience, and friendliness as first qualifica-
tions. Through the exhibitioil of these traits she encourages the attitudes
on the pupils' part of respect, affection, and desire to please, and thus se-
cures real cooperation in plans to overcome language handicaps. (B, F, Q.)

[I E] Various other qualifications, not directly mentioned by so many
teachers, are clearly implied in their emphasis on the various essential ac-
tivities of the successful teacher. She should be reasonably skilled in the
several tommon forms of, expression, such as conversation, story telling,
oral reiding, dramatic expression, report maiing, and letter writing. In
her own usage and speech she must present a worthy model, for often her
language furnishes the one main source of pupils' direct acquaintance with
good English. Her knowledge should include the essentials of grammatical
principle, in order that she may be sure of correct teaching in usage. She
needs also a mastery of the mechanics of speech production, for the salc,c of
efficiency in aiding pupils who have persistent difficulty in making certain
sounds. Basic requirements in the teacher include belief in English as
an essential in her pupils' education, and abundant ingenuity and common
sense in seeking the best ways of handling the problems of her given school
situation.

[II] Among children's shortcomings in English, the two which most
strongly impress the teachers, are limitation in vocabulary and shyness or
lack of freedom in éxpression. The former 6andition is, they fe0, due
primarily to the lack of English background in the home, and the litter to
such causes as meagerness of word supply, fear of criticism or ridicule, and,
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for Japanese girls, standards of reticence at home. It is felt that children
are generally unaware of their specific deficiencies but that, tinder the in-
fluence of these good teachers at least, they are usually eager to improve.

Other shortcomings mentioned with less frequency by the teacher, but
clearly implied by the kind of worti emphasized ih teaching, consist of
indistinctness of speech, incorrectness of vowel and consonant sounds, and,
in lesser degree, unidiomatic usage.

[III] Basic aims in the teaching of English correspond in general to the
shortcomings already recognized. The outstanding desire, however, is to
develop adequate vocabulary and self-confidence or freedom in expression.

[IV] General school planning for English improement seems to be
very limited in scope. In a few instances use is made of such nans of
encouragement as school programs, assembly speeches, dramatics, and
excursions (as a basis of subsequent expression). One or two of the junior
high schools are experimenting with a broad cooperative plan for better
English on the whole campus. (N, R, S.)

One Primary teacher refer to the value of her effort to secure home 0
operati9n in her policies, while one or two others speak of the improvement
in pupils' speech in general during recent years, partly as a result of better
language background in the home for third generation children. Doubt-
less, teachers need moi:e widely to study means of securing home and com-
munity support in their plans for better English. (A, G, L.)

[V] Systematic curriculum planning in English seems largely absent,
except in the case of one or two junior high school teachers. The treating
of language needs as they arise, sometimes with no definite time allotment,'
is the stated rule. However, the daily programs of a number of thé teach-
ers show that specific English activities in some form are often given a

4' regular place. ( J, M, Q.)
This policy in curriculum planning grows partly out of the general

adherence to the "activity i_rogram", with its emphasis on unit projects
more than on subjects, on general conduct more than on specific skills, arm
on learning for present more than for future needs. The policy is due
partly also to the lack of textual materials adapted to the local problem.

There seems to be serious need for publication of appropriate graded
curriculum materials in both vocabulary and idiom. The layout of items
for speech work probably could not be so easily assigned to a series of
grades or levels. A propitious sign for the future lies in the expressed
eagerness of teachers throughout the Territory for any aid to be derived
from the analysis of Island errors that is being made as part of the present
reserch project. Furthermore, in the last year or two there have begun
to appear practice books based on kcal needs and intended for general
us in the schools.
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[VI] Among influences toward a favorable learning attitude are the
inspiration of the teacher's good example, her patient understanding of
the pupils' difficulties, her quick appreciation of good results, and her tact
in methods of criticism. The encouragement. of free expression in func-

c..tional situations also is important.
Only slight mention is made by the teachers concerning the possible value

in the encouragement of pupil participation in the matters of planning,
executing, and evaluation. There is only minor recognition also of the
importance of seeking moral support frorti the home. (F, M, N, Q, S.)

[VII A] In the determination of the language needs of their groups, the
leachers are dependent almost wholly on general direct observation. Little
or no use is made of objective rating or diagnostic testing as a basis of
adapting corrective work to individual needs. (N.)

The reasons lie partly in the large size of classes, which leads to severe
limitation of the amount of individual or group instruction, and partly in
the lack of instruments and techniques for the measurement of specific
local shortcomings. Aid in meeting the need should be found in' the
prospective development of usage tests as one optcome of the present com-
prehensive survey of local errors.

[VII 13] The main content of the daily classroom work in English of
more successful teachers is made up of activities in oral eXpression. Op-
portunities *are provided for the abundant use of language on varied sub-
jects, in reasonably normal situations, and under as free conditions as
possible. The teachers recognize that the school is the only place where
most of their children can begin or continue thé actual practiCe of better
English. For the sake of encouraging habit formation in free correct
expression, the classroom program may include numerous language situa-
tions of the types described in the following paragraphs. (F, 0, R, S.)

Conversation or discussion guided by the teacher occupies much time.
In earlier grtades the talk often deals with matters of room routine, such as
taking the roll or planning a program. Topics may grow out of project
activity, such as a study of fruits or of the first circumnavigation of the
globe, or out of recent- class experiences, such as attendance at a school-

motion-picture exhibition. The telling and writing of personal riews is

popular. In the work of higher grades appears the discussion of current
events. (A, B, C, D, E, J.)

Oral reading is much used as an aid in the teaching of pronunciation,
inflection, vocabulary, idiomatic form, and sentence sense. This type of
activity includes much reading by the teacher before her class as well as
practice by pupils. Singing 'is proving itself an aid to speech. in the
primary grades of one school. It would probably be helpful, if properly
directed, in higher grades also. *(A, B, C, F, Q.)
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Riddle making is often enjoyed by younger children d sometimes byolder ones, too. Story telling and story writing constitute egular natural
schoolroom activity, especially for pupils in middle and upper grades. The
stories may be imaginative, but more commonly deal with personal
happenings. (B, G, M.)

School subjects and activities, such as geographical study, furnish the
basis for important tjaining in discussion on a wide variety of topics.
Even number work calls for its own "story making." An excursion or a
piece of research in connection with a group pt may require the
making of oral or written reports. (E, F, H M, R, S.)

An occasional form of classroom exercise consists of work in explanation.
This may mean, in primary grades, the giving by the teacher of directions
to be followed, as in handicraft work. For cilder children it may mean the
explaining of an qperation, such as the playing of a proposed new game.
(B, C.)

Play presentation frequently offers opportunity for needed training in self-
confidence, as well for habit formation in better idiom and speech.

Among types of written expression in the middle and. higher ¡trades,letter writing occupies a prominent place. In this work pupils often
discover the need of meeting a higher language standard, as in a letter
to a business firm or to a mainland "pen friend." (S.)

In the junior high school, value is found in such organized forms of activ-
ity as class organization, a Better English Club, an extended Good English
Contest, or programs and entertainments. (Q, R, S.)

[VII C] For vocabulary development among younger children, the
more commonly useful procedures include the exhibition of word-ani-
picture cards, the use of flash cards to teach recognition, the playing ofword games to encourage correct use, and the building of word lists either
on the blackboard or in pupil notetooks. The meanings of new words are
often taught directly, and the distinctioh between similar words is occa-
sionally emphasized. In the middle anCI higher grades attention to the
use of the dictionary is necessary. Common sources of neW words are
found in reading materials, in different phases of a group project, dnd in'the spelling book. (B, C, D, E, F, K, P, Q, R.)

[VII D 1] In the teaching of sentence sense, especially in lower grades,
the most frequent method is to urge the consistent use of full sentences, in
place of word or phrase responses, during class discussions. Language
games and the identifying of sentences kund in reading materials also
constitute useful means. (A, B, C, E, F.)

[VII D] Training in correctness of idiom must very commonly take the
form of work to eradicate wrong habits already deeply iAgrained. Means
to this end include direct correction when errors are heard, the playing of
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language games, the exhibition of flash cards and charts, drill on correct
forms, and, for higher grades, systematic class instruction. (A, D, Q, R.)

[VII E] Grammatical principles are usually taught in the elementarSr
grades only as the need arises. Informal work may begin naturally in the
first grade, but systematically planned exercises will probably not be
initiated before the junior high school levell, Instruction in the use of
tense forms seems to require special attention.

Further study probably should be given by teachers childien's peed,
from grade to grade, of a functional knowledge of lânguage principles.
Such knowledge might help pupils to solve more intelligently some of their
more baffling usage problems. (C, D, Q,

[VII F] Work for the improvement or correction of speech habits re-
ceives much attention from the teachers. Agreement is general that the
chief moCiel for imitation must be the teAcher's own speech, although .occa-
sionally she may employ. the example Asd of better pupils. In the oral
reading lesson there lies. special opportunity for both demonstration and
pupil practice. Much direct drill on difficult sounds is given as the need
occurs. This may involve training in mouth manipulation, aided by obser-
vation in Mirrors. Special work includes the playing of speech games and
the recital of selections from memory. (A, G, H, j, Q.)

[VII H] Although the evicInce from the statements of teaebers concern-
ing methods of criticism is not very complete, it seems that the tendericy in
lower grades is toward the immediate criticism of errors made during discus-
sion, and in higher grades toward correction at the close of formal oral
presentations. In order to encourage more accurate written work, the
practice of several teachers in the upper grades is to correct the children's -

papers and then to have the revised forms copied in notebooks. (A, D, G.)
Very little is said by the teachers concerning the value of encouraging the

class to develop its own stancjards, whereby members may check the success
of their endeavors in langu ge.

In con'clusion, it should bè pointed out that the teaching practices herein
set forth doubtless would be considered by the teachers themselves as mare
or less tentative. Few if any procedures.yet developed are always sucessful.
Much depends on the personality of the teacher, the kind of situation, and
the Combination of methods.

At the same time, a knowledge of the practices reveartb through the
present sal* should be helpful to many progressive teachers of bilingual
children in working out better means of meeting their given probl&ns.
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Part II

Frequency and Type of Errors in Orals

and Written English Made by Public-School

Children in Differnt Types
6:

411.

of Schools
C,

The authors of this part of the report ae
LMadorah E. Smith and Willis B. Coalei
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[CHAPTERI]

Introduction and Presentation
of Findings,

ITIHE PURPOSE of this survey was to.gather ma tals, to used in:
(i) Constructing English-tisake --tests and mposition 'scales espe-

cially adapted to Ipcal conditiohs; (2) developing curriculum' plans for
specific corrective work i4 English usage;- and (3) studying t t of

bilingualism and pidgin Eilglish 'on ,the written and or nguage_ of the
children in the Territory.

The material was gathered with the . oval'df the Superintendent of

Schools and- the -Commissiopers ublic Instruction. Ninety schoNs
nominated by supervising pri ipals as being the most likely tó cooperate 0

were circularized an to send in for each child in tifeir schools five
oral sentences as sp6ken by the child and a shout simple composition
written by each ofIthose gralles wilere such work was done.

Seventy-three schools, or 40 permit of those in the Territory, çooperated
by rettirning the material asked kit so that samples were obtained from
more than 29,000 children,-tyr about 33 percent of ill those in the public
schools in the Territory.

Not all of this material has ,been analyzed as t, but the data returned
by the English standard and 7 other schools' in Honolulu, 9 in rural sec-

tions of the luger islands, and 4 in the,more isolated islands of Lanai and
Mol6kai,- %have beeri Studied: Tables 4 spi5c1 5 indicate the number of,
cases and. th&number of words studied in oral and written fanguage,'
respectively.

The publie school§ in the tjaWaiian Islands are of two types, the English
standard and the regular.: 71$e former enroll only thoe children Who

speak' standard English reasonably well. Although the majority of their
pupils are Caucasian and of English-speaking ancestry, there are in every
school many other pupils who, in their ancestry, represent every racial
variety found \in the islands. In the three schools of this type included in
the survey, 47 peteni of the pupils are "haole" and the remainder

"Haole" is a term used in Hawaii to designate Cauc.asians *ho are of north-European or old Amerigan stoCk

. which includes approximately-the same group as the other Oaucasian classification iirthe United States census.
Aib't is a briefer, more convenient term to designate that portion of the island population which is almost en-,
tfKly monolingual, a group to which frequent reference will be made for comparison, the term will be used hereafter:
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"nonhaole." Very few haole children are found in the regular schbols.
Those in communities where there are too few children speaking a suffi-
ciently high quality of English to warrant starting an English standard
school are usually sent to a private school. As the rgular schools enroll
tile vast majority of the children handicap* in English, they are the
only ones included in the survey except for the Honolulu elementary
school sample which is included for purposes of comparison.

TABLE4.-Number of cases studied and of words examined in the nfrvey of oral language of
school children in Hawaii

Grade

Number of cases

Honolulu

Regular

1 2

2
3
4

6
7

9

Au grades

168
243
212
269
236
.106
'159
148
145

.1, 686

English
standard

157
198
327
313
314
O6

.....
1, 615

Rural

4

Isolated

Number of words

Honolulu

Regular

238
192
218
261
291
269
221
123
22

1, 836

English
standard

7

31 4, 250 5,8,9 -

114 7, 856 7, 874
111 7, 254 14, 798
110 9, 381 14, 846
119 7, 181 15, 348
133 4, 012 14, 139
106 6, 199

70 5, 397
68 5, 365

862 I 56, 895 72, 844

Rural

6, 643
7, 020
8, 155
9, 333-

10, 866
10, 234
7, 645
5, 326

540

65, 762

Isolated

ar
871

4,201
3, 727
3, 31.6
3, 544
3, 562
3, 513
2, 623
1, 185

26, 542

TABLE 5.-Number of cases studied and of words examined in the survey of written language of
school children in Hawaii

Grade

3
4

6
7
8
9

4. All grades

Number of cases

Honolulu

Regular English
standard

314
400
358
280
156
148
151

254
309
327
304

Rural

4

solated

Number of words

Honolulu

Regola English
standard

241
/07
251

'286
291
218

28

7

127 15, 698 15, 134
151 28, 958 23, 975
140 30, 630 32, 606
132 35, 767 37, 592
104 19, 356

83 24, 020
65 20, 129

Rural

12, 986
21, 587
26, 387'-
28, 302
29, 980
24, 770
4, 534

Isolated

8, 377
10, 079

r 12 290
16, 927
12, 210,
11,1132 .

9, 238
807 1, 194 1, 622 802 174, 558 109, 307 148, 546 80, 303

1

As a measure of the frequency of error, two indexes have been used:
The nuthber of 'errors per thousand words and the average number of
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errors per child. The first index is the sonly one used for written work, as

the samples of such work vary greatly in length. Both indexes are used in

studying the oral errors, as the samples of oral langirage were of more

uniform length since the consisted of five sentences for each child.
Table 6 presents under broad classifications 2 a comparison of the fre-:

quency of errors in both oral and written language for the different areas

in the Islands. In the case of Honolulu, comparison is made of the data
for the two types 6f schools.

TABLE 6. Nftber of errors per 1,000 words classified by l)pes in the oral and written language

of school children in three different types of areas in the Hawaiian Islands

"

Type of errors

Rhetorical elements
Sentence form
Nouns
Pronouns
Adjectives
Articles
Adverbs
Verbs .
Prepositions
Conjunctions
Miscellaneous
All others

Total per 1,000

Oral

Honolulu

Regular

2

8
33
12
10

5
14

5
63
17

4
5
O. 2

176. 2

English
standard

3

6
3
3
3
1

2
2
7
4
1

2
1

35

Rural

4

10
26
12

8
5

14
6

64
14

5
4
o

168

Isolated

5

Written

Honolulu

Regular

6

F:nglish
standard

7

Rural Ivlated

9

14 '15 17 17 16
57 16 13 17 20
10 11 5 14 15
14 4 3 5 6
4 2 1 3 2

18 7 2 8 9
7 5 2 6 7

69 25 8 31 32
20 7 4 8 10

7 3 3 7 7

11 0.6 0.4 0.4 1

0 O. 2 2 1 O. 4

231 95. 8 60. 4 117. 4 125.4

As was to be expected, the number of errors per thousand words is much
less in the, English standard schools in spite of the fact that only the first
six grades are included in the study while some junior high school students
are included in eách of the other groups. 'But, whereas the frequency of
oral error in Honolulu regular schools is five times as great as in the standard
schools, in written error it is less than twice as high. In Hdnolulu regular
schools and schools on the isolated islands, there are approximately iwice

as many errors in oral as in written English and more than 40 percent more
in schools of the rural areas. On the other hand, in the English standird
schools, the written errors exceed the oral by almost 50 percent. It seems

that it' should be more difficult for young children to express themselves
correctly in writing than orally, but as the reverse is true in all our regufai
schools, it appears that &it- schools are molt efficient in teaching written
than in teaching oral language to bilingual children.

C1assi6cation in greater detail is shown in thi tables in appendit D.
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However, in the English standard schools; which enr9,11 only those bilin-
gual children who speak good English, we find in table 7 that the nonhaole
as well as the haole pupils make fewer errors in oral than in written lan-
guage\ The nonhaole, however, make more errors in oral language thanj
do the haole while they slightly excel the haole in written language. All
nonhaole children probably meet more frequently th.an do the haole with
contamination of their speech by pidgin English. Whereas the models of
written language set before them are almost alw.ays correct, the oral lan-
guage they `hear very often is not.

TABLE 7 .----Number of errors per 1,000 words classified by types in the oral and written language
of the haole and nonhaole children in the English standard schopls of Hawaii

Type of errors

Rhetorical elements
ce form

Nouns
Pronouns

'Adjectives
,Articles do- - -
Adverbs
Verbs
Prepositions
Conjunctions
Miscellaneous
All others

Total

Oral

Haole

6. 5
2. 2
2. 4
2. 5
1. 0
1. 6
1. 4
6. 0
3. 0
1. 0
2. 1
1. 6

31. 3

Nonhaole

3

6. 2
3. 8
2. 9
3. 3

. 9
2. 2
2. 3
8. 2
4. 2
1. 4
1. 8
1. 2

written

Haole

4

7.3
14. 6
4. 8
2. 5

. 8
2. 4
2. 1
7. 6
3. 4
2. 5

. 4
1. 9

38. 4 SO. 3

Non haole

6. 4
11.0
4.9
2. 8

. 8
2. 0
2. 6
& 9
4. 1
2. 9

. 5

1. 6

48. 5

Only in rhetorical elements in written language is any group of schools
ahead of the English standard. schools in the fewness of errors. This form
of error is also, one which the nonhaole.abikiretr make less frequently than
do the haole. The most common errors under this heading are unnecessary
use of words, especially connectives, repetition of_ words, failure to use
pronouns when necessary, awkward placing of adverbial modifiers, and,
in oral, language, -use of .slang.

In sentence form, there is not much difference in amount of error between
the different types of schools in written work, and in the standard schools,
the minhaole do better than the haole. The greaiest difference is found
betwebn the two types of schools in orallanguage, and the nonhaole make
filore of such errors than the haole. Under this heading, the majority of
the 'errors are the omission or some essential part of the sentence. This
is the most common form of error in monolingual preschool children
and inaicates a general immaturity or careles'mess in speech 4s well as

s Smith, Madorah E. Grammatical errors in the speech of preschool children. Child development, 4:183-190.
June 1933.
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difficulty in mastering a second language. The other errors of high fre-
quency in this classificatilrare the use of the declarative form to express
interrogative sentences and incorrect constructiv of negative sentences.

In pidgin English, questions are usually asked by Ning a declarative form
of sentence at the end of which either a rising inflection is used 'or an ex,
pletive or phrase such as "yeah?", or "you know?", is added. Examples

of the faulty use'of the negative are "I no was doing nothing", "He no

lend us the ball", and "I no can go."
ThI,most difficult element to handle for all children, except those in

EnglisE standard sChools, is the verb in oral and also in written language.

For the children in English standard schools, error in the use of the verb
is only from one-third to one-fourth as frequent in written work and
less than one-ninth as frequent in oral language as for the other groups,

and in these schools, the nonhaole show a markedly greater frequency

of this class of errors. Verbs in the oriental languages spoken in Hawaii

are not- conjugated nor are they' in pidgin English. Under this head

the most frequent errors are choice of verb, use of the word "go" with
other verbs instead of conjtigating them, errors in tense, omissions of the
infinitive sign and errors in number. Typical errors in the use of verbs

are illustrated in the followihg sentences and phrases: "When I come bi
Plie was finding for you", "She 6roke the paper", "He go brokt
crayon", "I went go the beach", "I bring it tomorrow", "My mother
been tell me."

The class of errors showing the largest difference in frequency between

the two types of schools in written work and the third greatest difference

in oral 1 age
4

is in the use of articles. This part of speech is also lacking

in orientál languages, and in pidgin English only the definite article is
used. But the 4nonhaole children in English standard schools handle
articles better than do the haole in written work.

Prepositions rank third in order of difficulty for all groups in both oral
and written lariguage. Errors 'occur about one-fourth as often in oral
and half as often In written language for the English standard school chil-

. drer as for the others. The nonhaole make 50 percent more of these errors
than do the haole in oral language and about 20 percent more in written.
The most usual error in the use of prepositions is that of omission, although
"in", "on", "to", and "for" are very frequently misused as in: "My
mother told for us to go home", "You go to an errand", and "There were
three girls on the canoe.:'

In the use of nouns the most frequent errors.are in number and case

(oriental languages are not declined) and the choice of nouns, as in:

"The lie kind kid" and "You stole my chance", where "chance" is used
for "turn."

r-\
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In using pronouns, case (also lacking in oriental languages ekcept for the
possessive, whereas number is used) gives the greatest difficulty.

Adverbs, adjectives, and conjunctions give comparatively little difficulty.
they are either not inflected in English or in many instances only by the

use of other wordg (as is the case in oriental languages), mastery of these
parts of speech should be easier for the bilingual children. The nonhaole
children approach the haole very closely in' their ability to use these
elements correctly. 4

It is suggestive to find so many of the Astances of highest frequency of
error occurring at those points in which the oriental languages differ most
from the English.

Tables 8 and 9 show the errors per thousand words by grades. There is
a fairly regular reduction in frequency of error in the written work from
grade to grade and for both groups of Honolulu schools in oral language.

In Honolulu regular schools, the number of errors per thousand words is
reduced from third to sixth grades by 35 percent in written and 27 percent
in oral work but the reduction in oral language errors is irregular. In
English standard the reduction is 23 percent in written and 27 percent in
oral. In the rural areas there is no consistent improvement in oral speech
but 13 percent improvement from grades 3 to 6 in written language; in
the same grades the isolated districts reduce their errors 18 percent in
written and 15 percent in oral language. In all of the regular public
schools, therefore, improvement is greater in written than in oral language,
whereas in the English standard schools the reverse is true. Again it would
appear that instruction in written English is more efficient than in oral.

TABLE 8. Number of errors per 1,000 words in the oral language of school children in different
types of school.' and areas in Hawaii

'6*

Grade

1

2
3
4
5
6
7
8
9

All grades

Number of errors

Honolulu

Regular

2

1, 285
1, 552
1, 285
1, 701
1, 565

522
859
688
620

10, 077

English
standard

3

Rural Isolated

. 280 1, 314 268
217 991 772
605 1, 072 925
476 1, 483 635
568 2, 001 1, 001
431 1, 714 751

1, 442 771
802 578
223 456

11, 042 6, 157

Errors per 1,000 words

Honolulu

Regular

302
198
177
181
218
130
118
127
116

177

Rural
English
standard

7.

48
28
41
32
37
30

35

Isolated

198 308
141 184
131 248
159 191
184 282
167 211
189 219
151 220
413 '385

168 2r1

122
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TABLE 9. Number of errors per 1,000 words in the written language of school children in different

types of schools and areas in JfaLaii

Grade

Number of ermrs Errors per 1,000 words

Honolulu

Rel..alar

3 1; 953
4 S, 429
5.- 1, 387
6 3,058

(1, 566
8 / 1, 552
9 1, 573

All grades 1416, 518

English
standard

Rural Isolated

855 1, 651
1, 210 3, 012
1, 701 3, 432 1, 822
1, 623 3, 367 2, 245
. 2, 883 . 1, 314

2, 439 1, 186
612 8;6

5, 389 17, 3% 10, 192 I

Honolulu

Regular

6

English
standard

7

124 56
11 b: 50
110 52
Sr 43
81
65
78

95 49 i

Rural

127
1140

130
119

9S
135

Isolated

163
141
148
133
108
106
90

117 127

In no group of schools is there a satisfactory reduction of errors per
thousand words in both written and oral language for the junior high

schools. In the isolated islands, the average for these three grades is
higher in oral language than is that for the three primary grades. In the

. rural areas the number is higher for the ninth grade than for any other in

the oral and than for Any grade except the fourth in the written work.
In Honolulu, the seventh grade makes as many and the ninth grade almost

as many errors as the sixth grade in written work.
When the average number of oral language errors per pupil is used as

a measure, improvement is indicated (in table 1 0) for all groups in junior
high school except the isolated. Part of the apparent failure to improve

in these years is due to the recording of an unusual number of short sen-

tences for junior high school pupils, as shown in table 11. Other reasons

for.,the irregularity in improvement in the oral records are the size of
sample in some cases, and the greater difficulty in the upper years of

rec6rding oral sentences completely or unobtrusively. When the child is
aware that a record is being taken of his speech, he tends to talk less fluendy

and in shorter sentences.
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TABLE 10.-Average number of errors per pupil in oral language in different types of schools and
areas in Hawaii

Grade

c`.

1 e.

2
3

4
5
6
7

9

All grades

Honolulu

Regular

2

7. 6
6. 4
6. 1
6. 3
6. 6
4. 9
5 4
4 6
4 3

6. 0,

English
standard

1. 8
1.
1. 8
1. 5
1. 8
1. 4

1. 9

Rural,

4

5. 5
5. 2
4. 9
5. 7
6. 8
6. 4
6. 5
6. 5
1. 0

6. 0

Isolated

8. 6
6. 8
8. 3
5. 8
8. 4
5. 6
7. 3
8. 3
6. 7

7. 1

TABLE 1 1 .-Average numbrr of words per sentence in the oral language of
school children in Hawaii

Grade

1

2 t
3
4
5
6
7

9

All grades

Honolulu

Regular

5. 1
6. 5
6. 8
7. 1
7. 1
7. 6
7 8
7. 3
7 4

6. 7

dard

7. 5
7. 9
9. 1
9. 5
9. 8
9. 2

el MMMMM

9. 0

Rural

4

6 5. 8
7. 3
7. 5
7. 1
7. 4
7. 6
6. 9
8. 7
5. 9

7. 1

Isolatd

. 5. 6
7. 4
6. 7
6. 0
6. 0
5. 3
6. 6
7. 5
3. 5

6. 1

But these factors do not explain the failure to improve in written work in
the rural areas after the seventh grade nor from seventh to eighth grades on
the isolated islands. A possible- reason for the poor showing in these grades
suggested by a former supervisor of schools in a rural area, is that some of
the best pupils transfer to private schools, one such. school in particular
scouting for the ablest students in the upper grades.

In increase of the average length of sentences, a common measure of de-
velopment in speech, a similar irregularity of improvement is found. The
Honolulu schools show a steady gain except for the last grades for each type
of school. Irregular improvement is found for the rural areas and there is
no consistent increase for the isolated group. The nonhaole group makes
a very regular gain from sentences averaging 7.1 words in the first to those
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averaging 9.7 words in the sixth grade. The sentenc'es of this group for all

grades average 8.9 wordi as against the haoles' 9.2 words.
Tables 12 and 13 compare by grades the haole and donhaole groups in the

English standard schools. The difference between them in errors per-
thousand words is greatest in each case in the first grade for which records
were taken: the ,haole making 12 fewer errors per thousand in oral samples
in the first grade but the nonhaole 10 'fewer in written language in the
third grade. In the sixth grade the number of errors per thousand ,is the
same for each group in oral, differs by only one word in written, and in

average errors per pupil the two groups differ by but one-tenth of an error.
Evidently, the nonhaole children, many of whom come from bilingual hVies
but who have a good start in English at the time of school entranae,w are

quite successful in their mastery of English.

TABLE 12.Frequency of errors in the oral language of haole and nonhaole children in
English standard schools

1

2
3
4.1
5
6 ,

All grades

Cases

Haole

71
96

148
136
147
142

Non-
haole

3

86
102
179
177
157
144

740 845

Words

Haole

4

1, 787
3, 637
7, 315
6, 506
7, 400
6, 369

34, 014

Non-
haole

5

3, 052
4, 237
7, 483
8, 340
7, 316
7, 014

Errors

Haole

6

116
82

257
186
234
191

37, 442 1, 066

Non-
haole

Errors 1,000
words

Haole

7 8

164
135
348
287
298
208

1, 440

42
23
35
29
32
30

Non-
haute

1

54
32
46
34
41
30

31 38 .

Errors
pupil

Haole

16

1. 6
0. 8
1. 7
1. 4
1. 6
1. 3

1. 4

Non-
haole

11

1.9
1. 3
1. 9
1. 6
1. 9
1. 4

1. 7

TABLE i 3.Number of errors per 1,000 words in tht written language of haole and nonhaole

children in the English standard schools of Hawaii

0

Grade

Cases Words Errors
Errors 1.000

words

Haole
Non-
haole Haole Non-

haole
Haole Non-

haok
Hao le Non-

haole

1
.

2 3

li---
141
172
160
163

4 5 6 7 8

3
4
5
6

All grades

113
137
167
141

6, 510
10, 917
15, 267
17, 195

8, 624
13, 058
17, 339
20, 397

403
530
845
735

452
680
852
891

62
49

' 55
43---_,..._
50

52
52
49
44

558 636 49, 889 59, 418 2, 513 2, 875 48
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[ CHAPTER II

Summary and Conclusions

1. A SURVEY of the frequency and types a errors in written and oral English
made by the public-school children in the Territory of Hawaii was 'con-
ducted by securing materials from 73 schools, or about 40 percent of those
in the Territory. Froin each child were obtained five oral sentences exactly
as spoken And a sample of written composition in grades where such work
was done.

2. About a third of the material thus gahered has been analyzed and
the findings have been sumniarized.
.4 3. It is quite evident that written English is much more successfully
taught to the bilingual children in the islands than is spoken English. Ite
would seem advisable to spend more effort on the spoken language. This

,is. difficult to do when classes are large.
4. The most frequent'errors may be classed under the following headings,

-arranged in order of frequency: Verbs, sentence form, prepositions, rhetorical
elements, articles, and nouns.

5. Of the above-named classes of frequent errors, the points of greatest
difficulty in threeverbs, articles, and nounsare those in which the
Oriental languages spoken here differ most from English. This suggests a
further study as to the exact difficulties and a comparison with the haole
children's errors in order to determine whether a relation really does exist
between difficulty in mastering English and points of difference in the two
languages a bilingual child is 'learning. If so, a knowledge of these points
ofxlifference should be helpful to the teacher.

-6. The material has been analyzed separately for three different areas
in HawaiiHonolulu, the isolated islands of Lanai and Molokai, and the
rural areas on the other islands. The isolated islands of the Territory where
there is a lower percentage of people speáking only English, òihow the high-
est amount of error in both oral and written language. Honolutu is ahead
of, both other areas in written work and shows a more consistent improve-

. ment in oral language, but the rural areas are the best in oral language in
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the primary grades. It is possible that the rural child is more cautious
in his early years in expressing himself in English, preferring to keep silent
when he feels ignorant of the correct form and knowing his mother tongue
would not be acceptable. It is true that e difference between town and
country children in readiness to talk has often been commented. on by

teachers.
7. Improvement in English from grade to grade is most satisfactory

in: (a) Written work, in general; (b) oral work in the schodls of Honolulu,
where English is more universally spoken; and (c) the lower grades of the
rural and isolated areas..

8. The English standard schools where the bilingual children who are
enrolled have had a good preschool foundation'in English and are in daily
contact with children whose only language is English, are quite successful

in teaching these children. The nonhaole children show practically no
difference from the haoles, according to any measure used, by the time they
are in the sixth grade. However they enter school not far behind the
haoles in mastery of English. If more chAren Could be helmi by kinder-
gartens or other means to attain a higher standard of spqrch before school

entrance. it would be beneficial.

e

4

4.
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Appendixes

a

APPENDIX A

MASTER OUTLINE OF ELEMENTS IN THE PROBLEM
[Used in making case studies and reports]

WORK IN ENGLISH IMPROVEMENT FOR BILINGUAL .CHILIAEN
A SURVEY OF SUCCESSFUL TEACHING PRACTICES IN THE TERRITORY OF HAWAII

I. Opinions as to Qualifications of Successful Teachers. of English in Hawaii.

A. Educational qualifications:
.1. Academic status.
2. Specialized preparation:.

a. English.
b. Other subjects.

B. Number of years of experience in teaching:
1. In English alone.
2. In English as part of integrated program.

C. Attitudes toward English próblem:
1. Sympathetic insight.
2. Interept; other attitudes.

D. Teacher-pupil relationship:
1. Friendliness.
2. Patience; other relationships.

E. Other qualifications:
. Pleasing voice and manner, etc.

II. Types of Prevalent Shortcomings in English Usage Among Children.

A. Language traits:
1. Limited vocabulary.
2. Unidiomatic ust of words; other language traits.

B. Special speech tras:
1. General indis inctness of words.
2. Incorrectness of vowel or consonant sounds; oditr speech traits.

V. Attitudes toward English improvemént:
1. Lack of awareness of shortcomings.
2. Indifference about improvement; other attitudes.

di
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Aims tn English Improvement.

A. Language traits:
1. Increase of vocabulary.
2. Idiomatic use of words; other traitF.

B. Speech traits:
1. Distinctness of words.
2. Correctness of vowel or consonant sbunds; other

C. Attitudes toward English improvement:
1. Desire for impio.vement.
2. Desire 415 participate in discussion; other traits.

D. Other aims.

traits.

IV. General School Plans to Achieve These Aims.

A. Attempts made in school as a whole to develop a better English cnvironrne::::
1. Opportunities provided to hear and read better English:

a. Assembly talks by visitors.
b. Radio talks; other opportunities.

2. Opportunities provided for free expression that calls for good f
a. Dramatics.

t b. Assembly programs; other opportunities.
B. *Means provided in school as a whole to encourageltse of better English:

1. Means of developing and coordinating faculty interest:..
a. Faculty study of ptoblems, etc.

h.

2. Means of developing and coordinating pupil interest:
a. On playground.
b. In special activities; other means.

C. Using community resources in arousing interest:
1. Agencies which cooperate for better English;

a. Clubs.
b. P. T. A.; other agencies.

2. Means of securing cooperation.
Ertcouraging development of useful agencies:

a. Kindergarten work.
b. Public.library; other community agencies.

I.

4. Forms di community leadership by teachers in agencies which influence
English.

V. Curriculum Organization.

A. Point of view as to the role of English in its rçlation to total curriculum.
B. Layout of teaching materials:

1. Steps from year to year, and relative emphasis from level to level.
2. Oudine of chief emphases and items for a given year:

a. Steps in teaching items as outlined.
3. Adaptation of tandards to special needs of various groups.

C.)Means of determining turriculum materials:
1.. Direct toudy of children's needs in English.
2. Use of other sources of information.
3. Criteria in selecting materials based on needs.
4. Role ot the pupils in the selection of these items.
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D. Types of organization of language activities:
1. Integrated program, in which language is incidentally stressed.
2. Coordination between English and other subjects.
3. Systematfc language work as separat6 subject:

a. Based chiefly on textbook.
b. Based chiefly on creative expressional activities.

4. Description of typical units or activities. .

5. Plans for adapting to individual needs within group.
E. Time schedule:

1. Approximate amount of time spent during a typical week:
a. In free expression (oral and written).
b. In formal language work.
C. In incidental language teaching.

2. Time schedule for a typical class week or for a typical class project, showing
frequency, daily place and number of minutes for:

o

a. Free English expression.
gaP b. Direct work on language form.
3. Approximate amount of time which a typical child spends

of an ordinary sëhool day in English irrilgrigi.ment activities
ing order of amount of time spent) :

a. In speaking ( ); in oral reading ( ); in writing ( );
in silent reading ( ) ; in discussing English questions (
activities ). .

during the hours
(rank in descend-

in listening( );
) ; and in other

VI. Means of Developing Favorable Pupil -Attitudes Toward Good English (Especially
Classroom).

A. Developing appreciation of good English:
1. Providing models.
2. Developing standards; etc.

B. Developing interest in improvement:
1. Teacher's attitude, role, and relationship:

a. Classroom approach.
b. Special means of vianaging:

(1) Fear of ridicule.
(2) Fear of criticism.

2. Pupils role in dCveloping favorable attitudes.
3. Group cooperation:

a. Teacher-clas.s planning.
b. Socialized class procedure.
C. Other group cooperation.

VII. Classroom Activities and Procedures .

A. Determination of needs:
1. Making suevey of needs of group as a whole:

a. In speech.
b. In usage.
C. In vocabulary.

2. Diagnosing special cases:
a. To learn specific needs.

%
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3. Forms of record kept:
a. For group as a whole.

sts b. For each individual in group.
C. For special cases.

4. Materials used in determining needs:
a-. Check list of traits.
b. Blanks. 4 a

C. List of words or sentences for use in diagnosis.
4. 'Other matorials.

General activities tf class:
1. Use of types of free expression:

a. Story telling.
b. Draniatic expression.
C. Writing letters, etc.

2. Doing special work in. language form.

C. Vocabularytlevelopmelit: .

1. For beginning children who know little English.
2. Teaching of pronunciation.
3. Securing use of new words.
4. Learning of meanings.
5. Guarding against "bookish" lánguage.
6. CM-riculum plan in vocabulary development; source of new words.
7. Activities and materials used.

D. Means ofdeveloping specific traits of usage and of general expression:
1. Sentence sense. .

2. Correct idiom and word choice.
3. Correct Krammatic4 form (chiefly in tipper grades).
4. Clarity and organization in connected discourse.
5. Thought basis or content.
6. Sense of demands of hearers or readers, selection of appropriate subjects and

t.

v4I

ID

materials, observation of common standards of correceness, etc.

7. Self-dependence in source of ideas and forms.
8. Sense of freedom and self-confidence.

E. Teaching use of grammatical principles:
1. Time allotment.
2. Items stressed.
3. Curriculum lay-out and grade placement of items:

a. Incidental teiching.
b. Systematic teaching.

4. Functional relationship to other school work:
a. Other language activities.
b. Free expression.

5. Steps in teacking a typical, item.
6. Evidence concerning actual effectiveness of grammatical knowledge o)

language liabits. i . '

F. Means of developing specific sKi:ech traits:
1. Distinctness of words.
2. Moderation
3. Correctnessrot fiZuads.
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4. Freedom in inflectkn or avoidance of monotone.
5. Smoothness of rhnn and phrasing.
6. Normal English inflection.
7. Other traits.

G. Corrective speech work with special ca'ses:
I. Size of groups and' how selected.
2. Meetings.
3. Specific traits treated.
4. Procedures used..
5. Materials used.
6. Means of securing pupils' interest and cooperation.
7. Aid from outside persons.

H. Criticism and evaluation of English:
1. Elements criticized in oral expression.
2. When criticized.
3. Correction of written expression.
4. What use of group criticism and self.criticism.
5. What development of group and individual standards as basis of pteparation

and criticism.
6. Howrmake criticism constructive and encouraging rather than merely cd?.rec-

.tive
.

and repressive.
7. In judging results what evidence is used by teacher.
8. What evidence of success is presented to pupils.

J. Other classroom açtivities.

a
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APPENDIX B

COPY OF PRELIMINARY LETTER SENT TO
COÒPERATING TEACHERS

4

THE UNIVeRSITY OF HAWAII, TEACHERS COLLEGE,
HONOLULU, HAWAII

Due to the local linguistic situation the problem of how to teach English most effec-

tively and to improve the present status of English among pupils is one of-the most vital

and challenging issucs. A careful survey of what is being done throughout the Ig lands

and summary of the findings in one comprehensive report will help the schools as a whole

and the individual teachers of English.
This survey purports to discover some of the more salient factors involved in teaching

English successfully to bilingual children. Through an interview we hope to ascertain

answers to questions selected from the attached outline.
Since the survey hopes to divover as fully as possible the means utilized by those indi-

vidual principals and teachers who, in the opinion of competent judges, have been more

successful in improving the local English situation, the outline of the survey project is

necessarily eXtensive and exhaustive.
You were named to us as a successful teacher and as one wtiose judgment would

represent fairly well the general situation throughout the Islands. In order that your
point of view and practices may be most accurately presented we are forwarding the

outline of our research project for your study and consideration,.

We would appreciate very much if you would look over the Oroject and be ready to

discuss the matter with the fide worker when he arrives. Thc dikussion will be confined

to those phases of your work which you feel to be more significant. No filling of blanks

is expected before the interview.
This particular research project was suggested to the University of Hawaii directly by

the Federal bffice of Education and is in no way to be used for an individual end. All

data received will be considered confidential.
The details as to an appropriate date of interview and the amount of time to be given

will be arranged with you by your school Orincipal.
Sincerely yours,

4
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APPENDIX C

BIBLIOGRAPHY OF BOOKS HELPFUL IN TEACHING
ENGLISH TO BILINGUAL CHILDREN

[Dealing especially with problems of vocabulary speech, and usage]

A. BOOKS OF GENERAL PROFESSIONAL VALUE

BIRMINGHAM, ANNA G. and KRAPP, GEORGE P. First lessons in speech improvement.
New York, N. Y., Charles Scribner's Sons, 1922.

BLAISDELL, 'THOMAS C. Wars to teach English. Garden City, N.' Y., Doubleday.
Doran & Co., 1930.

CALIFORNIA DEPARTMENT OF EDUCATION . A guide for teachers of beginning non-English
speaking children. (Bulletin, 1932, no. 8.)

CASE, IDA M. and BARROWS, SARAH T. Speech drills for children in form of play,
Boston, Mass., Expression Co., 1929.

CLASSROOM TEACHER, V01. II, I III VL Chicago, III., The Classroom Teacher, Inc.'
1927-28, ,6

CROSS, ETHAN A. Fundamentals in English,
1926.

DENVER PUBLIC SCHOOLS. English expression.
18.)

New York, N. Y., The Macmillan Co.,

(Course of study monograph, 1931, no.

Speech correction. (Course of study monograph, 1931, no. 30.)
Damcs, HOWARD R. Our living language. Lincoln, Nebr University Publishing

Co., 1920.
FAUCET and MAKI. A study of English word-values. Tokyo, Matsumura Sanshoda,

1932.

A list of basic English words derived from the Thorndike and,Horne lists.

LEONARD, STERLING A. Current. 'English usage. Chicago, Ill., National Council of
Teachers of English, 1932. (English monograph, no. I.)

English composition as a social problem. Boston, Mass., Houghton, Mifflin
Co., 1917.

MABIE, ETHEL. Language development in pi-irnary grades through school activities.
Bloomington, Ill., Public School Publishing Co., 1930.

MCKEE, PAUL G. Language ip the elementary school,. Roston, Mass. HoughtoPt
Mifflin Co., 1934.

MCCULLOUGH, GRACE A. and ButunwottAuf A. V. Correcting speech defects and for-
eign Accent. New York, N. Y. Charles Scribner's Sons, 1925.

MOWAT, Ouvz M. A synopsis of English sounds, with corrective exercises for elemen-
tary, high, and night schools. New York', N. Y., Macmillan Co., 1926.

PEPPARD, HELEN M. The correction of speech d4ects. New York, N. Y., Macmillan
Co., 1925.

WISCONSIN STATE TEACHERS ASSOCIATIONEnglish section. Wisconsin report on Eng.
lish usages Milwaukee, Wis., Wisconsin English Teachers Association, 1934.
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WOHLFARTH, JULIA H. Self-help methods of teaching English. Yonkers-on-Hudson,
N. Y., World Book Co., 1925.

s

B. PUBLICATIONS DEALING WITH THE PROBLEMS OF BIUNGUALISM IN HAWAII

1. General View, of the Problem

BAssErr, LEE E. Raw shall we deal with pidgin? Honoluluedvertiser, April 15, 1935.
A radio talk delivered while Professor Bassett was a visiting faculty membrr at the University of Hawaii.

&MANGE, WILLIAM N. Speaking in two tongues. Thc Friend (Honolulu), 106:225,
December 1936.

Summary of investigations in Hawaii and elsewhere concerning the handicap involved in bilingualism.

COALE, WILLIS B. A constructive program of English improvement. Hawaii Educa-
tional Review, 24:197-199, March 1936.

MowAT, OuvE M. A synopsis of English sounds. New York, N. Y., Macmillan Co.,
1926.

In the appendix is a list of errors in pronunciation found in schools in Hawaii.

RELNECKE, JOhlsr. Language and dialéct in Hawaii. Master's thesis. Honolulu,
Hawaii, 1935..

An intensive study of the rise, functions. and probable future of the Hawaiian dialect :if English.

SMITH, MADORAH E. The cost of bilingualism. Hawaii educational review, 25:77,
November 1936.

How well do the children in Hawaii read? Hawaii educational review, 25:170,
February 1936.

The two articles by Dr. Smith present brief digests of masters' theses written at the UnNersity of Hawaii,
which seek to measure and analyze the handicap of bilingual children.

2. Textual and Course of Study Materials

FERREIRO, J. A. Everyday English for Hawaii's children. Wailuku, Maui, Hawaii,
Maui Publishing Co., 1937.

FITCH, EDITH K. Oral English for Island Children. Honolulu, Hawaii. The Author,
1937.

HAWAII DEPARTMENT OF 'PUBLIC INSTRUCTION. English for the junior high school.
(Bulletin no. 6, Junior high school series, 1930.)

KAAPu, MYRTLE K. A grammar for Hawaii. Hawaii department of public instruc-
tion, 1936.

KING, MYRTLE. English expression and literature materials. Hawaii department of
public instruction, 1935..
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APPENDIX D

FREQUENCY AND TYPE OF ERRORS IN ORAL
AND WRITTEN ENGLISH

MADE be CHILDREN IN DIFFERENT GRADES AND TYPES OF

SCHOOLS IN HAWAII

TABLE I. Classification of errors as used in the analysis of language usage

Rhetorical elements: v

1-3 Redundant element.
4-8 Miscellanecus errors.

Sentence.forms:
10 Omission' of subject.
11 Omission of copula.
12 Ornission of auxiliary:
13 Wrong interrogative word.
14 Wrong order.
17 Declarative form as interrogative.
18 Declarative form with yeah? etc.

-26 Yes for no.
31-34 Ikcomplete sentences.
35-36 Added expletNe or object.
41-46 Wrong order.
51 Run-on sentence.
61-62 Incorrect complex sentence.
81, 83 Dcuble negative; never for did not.
82, 84-86 Other errors in use of negative.
917 96 Wrong form of coordinate element in series.

Nouns:
102-116 f Wrong foim of choice of noun.
121-126 Errors in number.
131-133 Errors in number.
135-136. . . Errors in case.
137a Redundant noun.
13713-137d Possessive and "of phrase" confused.

Pronouns:
151-154 Choice of pronoun.
156-159 Omission of pronoun.
161-162 Redundant pronoun.
166-175 Wrong ofder and number.
176 . Lack of agreement.

oP
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Pronouns Continued.
178-180
181-183
186
187
188
189
191-196

Adjectives:
200
201
203-205
206-207
211-212
221-222
225-228
229
236-238
243
246

251 -g2
253-254
261-262
263-264

Adverbs:
271
273-281
282
286-287
288-289
291
292
293-294
296
297

Verbs:
301-305
306
311
316-386
391a
391 b-399
401-406
411
412-418
460.
421
426-428
431-432...

Wrong use of prorioun.
Wrong gender.
Objective case used wrongly.
Subjective case used wrongly.

Possessive case used wrongly.
Foreign possessive case.
Inconsistent or ambiguoips..

Choice of adjectives.
"One" for article.
Adjective as other part of speech.
Error in suffix.
Omission of adjective or phrase.
Wrong order.
Wrong choice of adjective.
"Them" for "those."
Error in comparison.
Confused negative with 'affirmative.

or

Redundant adjective.

Omitted article.
Added unnecessary article.
Wrong article used.
Unnecessary article used.

Choice of adverb.
Adverb used for other jart.of speech.
"In" with adverb of pice.
Omitteclehdverb or adverbial phrase.
Redundant adverb.
Positive for other degree of comparison.
"More" added to-comparative form.
Other errors of comparison.
Choice of adverb of time.
Wrong order.

Choice of verb.
Verb used as noun.
Two verbs for one.
Wrong tense.
Auxiliary omitted.
Wrong or unnecessary auxiliary.
Tense shift and wrong principal part.
Omitted "to" in infinitive.
Other errorsin use of infinitive.
Omitted infinitive phrase.
Omitted participle. .

Wrong participle.
Errors in imperative.

(37

. . . ........ . . .

(

.Wkrticles:

....

........... . . . .

.



VerbsContinued
441
442-445
451-455

Prepositions:
510-547a
510-547e
510-547f
543, 549

Conjunction's:
551, 553
522, 533-554
561-562 . .

563, 570 .

Miscellaneo
601
611
701, 702, 703a
701, 702, 703b

Others: 810 and over, colloquial.

Omitted auxiliary in passive voice.
Other errors in use of passive voice.
Errors in agreement.

Choice of preposition.
Preposition omitted.
Preposition added.
Preposition used wrongly.

Omission of subordinate conjunction.
Wrong subordinate conjunction.
Omission of c rdinate conjunction.
Wrong coo s te conjunction.

Parenthetical expression.
Unaccepted contractions.
Foreign language.
Foreign language necessary.

...... . .... ....
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TABLE 11. Frequency of type s of errors in oral English usage in Honolulu schools

Number of schools, 6; grades, 1-9; number of pupils, 1,686; number of words, 56,895; number of errors, 10,077;
errors per 1,000 words,1771

Grades
*

1 2 3 4 5 6 7 8 9 All

Number of words heard 4 250 7, 856 7, 254 9, 381 7, 1R1 4, 012 6, 199 5, 397 5, 365 56, 895

Rhetorical elements:
1-3 19 90 44 26 26 7 21 14 1 3 264
4-8 26 36 13 23_IL 36 10 17 16 9 186

Total
.

450

Sentence form:
10 1100501 7 0 1 5

11 2 9 0 2 4 0 1 0 tt, 19
12 31 2 2 5 20 26 4 9 + 23 3 14 3
13 1 PO 101000 0 3

14 2 1 1 0 5 0 0 0 0 9
17 1 7 8 3 6 7 2 3 7 5 5 8

18 5 1 3 0 2 1 3 9 8 2 4 3
26 0 0 0 , 0 0 0 0 0 0 0
31-34 128 15 1 50 158 117 28 72 73 65 84 2
35-36 4 11 1 24 4 5 7 0 0 56
41-46 7 10 10 14 23 2 13 10 9 98
51 2 2 8 1 0 10 7 0 .0 30
61-62 0 0 1 0 3 0 0 0 0 4
81, 83 2 3 1 5 8 38 48 13 14 11 3 173
82, 84-86 74 5 4 12 97 74 9 23 27 10 380
91, 96 0 0 2 1 0 0 0 0 0 3

Total --...._ 1, 876

Nouns:
102-116 2 3 31 27 23 26 9 14 6 10 169
121-26 1 8 3 3 100 32 65 28 37 27 24 364
131-33 0 1 4 6 2 5 6 6 7 37
135-36 ' 1 2 13 39 14 9 5 10 1 5 108
137a 0 0 0 0 2 0 0 ' 0 3

137b-137d 0 0 0 0001 6 0 1

Total
.

682

Pronouns:
151-154
6156-159

1 4 2 1 1 1 2 1 1 14
3 2 3 9 3 1 5 3 1 30

161-162 2 8 9 13 20 23 1 8 0 5 107
166-171 4 13 12 6 16 2 1 5 2 61
176 0 1 6 10 2 1 1 5 2 20
178-180 1 1 0 '. 0 0 0 0 1 0 3

J81-183 5 4 3 0 3 0 2 1 2 20
11186 4 1 3 7 19 59 50 4 9 6 4 219

187 0 1 3 1 3 0 1 3 0 12
188 0 11020,0 0 1 5
189 000 0 0 0 0 0 0 0

. 191-1% 2 6 12 3 3 4 . 7 8 4 49
-

Total 558

Adjectives:
. ,

..

200 2 3 7 14 8 4 10 4 5 5 7
201 13 24 10 8 14 0 3 4 1 77
203-205 9 10 8 10 11 1 2 4 4 59
206-207 1 1 3 0 0 0 2 1 0 8
211-212 3 3 2 2 6 2 7 4 4 33
221-222 2 1 2 0 0 0 1 2 0 8
225-228 0 2 3 2 10 0 2 5 3 27
229 0 1 1 7 0 0 1 2 0 12
236-238 2 1 3 2 1 0 1 2 1 13
243
246 I 0

- 1

0
1

0
1

0
0

0
7

0
0

0
1

0
. 0

0
0

0
11

Total
.

,
305
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TABLE 11 .Frequency of types of errors in oral English asage in Honolulu schoolsContinued

Grades 1 2 3 4 5 6
MIND

8 9
,

All

Articlei:
251-252 94 94 95 104 63 53 82 65 61 711253-254 ........... ....._ . 2 0 1 3 1 2 2 6 1 18261-262 -..- 3 4 6 6 10 3 4 4 7 4 7263-264 o 1 12 5 10 1 3 2 6 40

Total
____-____

816
Adverbs:

271 6 4 7 5 0 8 0 3 36273-281 17 15 12 10 7 10 3 9 93282 o 0 000000 0286-287 8 8 4 15 2 6 2 6 56288-289 . 3 5 10 14 3 - 6 6 5 5 9o 0 00 0 o O o 0292 2 1 4 3 o 1 0 o 1 1293-294 1 1 1000 00 32% 3 6 5 16 2 4 1 1 42297 o 0 00 0 1 O I
Total

Verbs:
301-02.1 87 68 71 113 77 20 51 44 3 7 568306 1 0 0 5 3 1 0 1 1 12311 3 5 5 , 5 12 2 0 2 2 36316-386 165 237 138 '218 214 57 114 69 84 1, 296391a o 3 0 5 0 1 3 10 25391b-399 7 6 3 11 3 2 7 7 2401-406 ,- 5 16 14 15

51
13 1 2 2 0

t
411 64 70 . 39 75 11 17 14 9 354412-418 4 9 12 36 21 3 5 3 5 96

. 460 1 2 0 2 0 2 1 2 ' 1 1 1421 o 0 0 2001 .1 4O420-428 1 4 3 4 1 0 2 2 2 19431 3 2 2 5 20 1 0 1 0 34432 7 o 4 3 1 4 1 0 1 -0 14441 3 2 1 13 4 4 3 3 0 33442-445 5 13 7 3 10 7 4 6 8 63451-455 115 112 213 116 138 50 50 31 61 886
Total

or

Prepositions:
510-547a 11 28 30 40 29 18 32 1 2 18 218510-547e 74 89 96 110 96 45 5 2 4 8 37 647510-547L 4 12 13 19 9 5 5 8 6 81543, 549- 0 0 0 1 0 0 0 0 0 1

Total '
947

hConjunctions:
551, 553

,

3 15 6 17 ° 3 6
.
15 5 6 76522, 3 6 4 1 1 3 3 5 2 28561-562 10 24 8 13 18 S 17 5 10' 110563,570 0 3 0 12 1 S 2 2 3 28

Total -
- ,.

242

Miscellaneous:
601
611

., 14
42

15
22

1

10
10
17

14
23

5
10

7
4

5
10

4
6

75
144701, 70Z, 703a 6 9 14 2 7 1 0 2 1 42701, 702, 703b 1 6 ,5 26 0 8 0 1 0 47

, .Total
-.........-

.
308

Others: .

810 and over t 2 1 2 1 2 0 0 0 9
Total

.__-_-,:._ __-, 4,-.........._
_

9
Grand total ..-------=

10,077
I

or
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TABLE III. Frequency of types of errors in written English usage in Honolulu schools

[Number of schools, 7; grades, 3-9; number of pupils:1,807; number of words, 174,558; numbe4f errors, 16,518;
. errors per 1,000 words, 951

Grades

Number of words examined_

Rhetorical elements:
1-3

Total _

Me OP

Sentence form:
.10
11
12
13
14 .
17
18
26
31-34_
35-36
44-46
51
61-62
81
82, 84-86
91, 96 .

Total_

Nouns:
102-116
4 21-126
131-133 si

135-136
137a
137b-137d

To41

Pronouns:
151-154
156-159_
161-162
166-171
176
178-180
181-183

187,
18W
1139
191-196

Total

Adjectives:
200
201
203-205
206-207
211-212
221-222
225-228
229
236-238
243
246

Total

3 4

15, 698 28, 958

352
110

427
165

5

30, 630

483
154

6

35, 767

370
119

0 0 0 1 ¡

1 0 0 0
2 1 1 1

0 1 0 0
0 o 1 0

s 0 o 0 0
0 o 0 0
1 o 0 0

88 154 158 141
1 6 3 5

11 17 17 19
228 406 356 338

1 13 62 2
1 . 6 . 3 3
1 1 1 0
0 2 5 1

101
13
21153

0

73 95 112
157 _ 207 197
29 21 25

. 31 42 41
0 b..Q

1

7 3 0

7 8
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TABLE M.Frequency of toes of errors in written English usage in Honolulu schoolsCon.

Grades

Article% :

251-252
253-254
261-262
263- 264

Total

Adverbs:
271 4
273-281 23
282 0
286-287 16
28$-289 29
291
292
293-294 0
296 21
297

3

si

4
18
15

Total

Verbs:
301-305 63
306 7
311 7
316-386 163
391a 4.
391b-399 9
401-406 54
411 5
412-418 27
460 5
421
426-428 2
431 2
432
441 2
442-445 17
451-455 1 70

Total

Prepositions:
5107-54% 33
510-547e 72
510-547f 8
543, 549

Total

Conjunctions:
551, 553 10

9 522, 533-534 5
561-562 18
563, 5 70 18

Total

Miscellaneous:
601
611 5
701, 702, 703a 0
701, 702, 703b 9

2

Others:
810 and over

Total
A

Grand total

4 5

154 122
14 6
22 31
29 1 20

' 26
37
o

44
34

O

O

33
o

121
8

17
327

6
12
88
12
33

8
1

3

0
0
6

21
261

6

1s8
27
29
25

7
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9

15
11

14 23
59 16

38 43
33 28

o

33 24
1 1

9
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0

19
12
O

O
11
9

8
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8

1 7
1
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1 1 2
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7;
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6 20 102
1 1 1 7 17;
o o o
9 2 7 196
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O o o
o 2 3

O o 1
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6 3

25 3
274 211

2
22 26
81 46
11 13
33 27

3 4
1 6
8 5
2 0
0 0
5 6

28 32
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1
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/3
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0
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27

O
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6
1

142

17
17
30

O
O
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1
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12
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61 5 4 598
6 6 42
1 0 54

134 200 1, 451
o 10 19

14 56 150
1 3 5 304
2 4 64
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4 o 29
2 2 12
4 1 5 45
0 0 4
O 0 0
4 1 25

14 9 138
14 3 91 1, 259
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71
33
0

19
11
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29

0

O

3
6

11 14

51
54
17
0

65
49
30
6
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5 7
2 3

O
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I 1 2 3
7 2 3

O
2
5
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O
O
O

O
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o
o
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TABLE W.Frequency of types of errors in oral English usage ift° schools on rural Oahu and the
islands of Hawaii, Maui, and Kauai

(Number of schoors, 8; grades, 1-9; number of pupils, 1.836; number of words, 65,762; number of errors, 11,042;
errors per 1,000 words, 1681/4

444

Grades
li

1, 2 3

Nutnber of words heard 6, 641 [7, 020

Rhetorical elements:
1-3
4-8 r

Total

Sentence form:
10
11
12
13
14
17
18
26
31-14
35-36
44-46
51
61-62_ _ Aft._
81, 83
82, 84-86
91, 96

Total

Nouns:
102-116
121-126
131-133
135-1136

' 137a
137b-137d

Total

Pronouns:
151-154
156-159
161-162
166-17,3
176
178-180
181-183
186
187
188
189

-191-196

Total

Adjectives
200
201
203-205
206-207
211-212
221-222
225-228!
229
236-238
243
246

Total

.mw,;==.=11... .

21
79

8
4

10
O

O
o
2
O

72
4

15
2
O
7

41
O

53
46

O

6

56
4
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8

8, 155

63
36

1

8
1

0
1

o
o
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2

20

5

9
O

16
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5

17
O

2

0 1

4 4
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1 3
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0 0
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18 8
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16 9
6 0
0 0
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0 1
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0 0
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2
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4
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o
5

11
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O

O
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TABLE W.Frequenty of types of errors in oral English usdie in schools on rural Orhu and the
islands of Hawaii, Maui, arid Kauai Continued

.0

Grades 1 2 3

..

4

-

5 6 7 8 , 9 All
,

rticles:
251-252

,

253-254
261-262
263-264

Total

kdverbs:
1.

271
273-281
282
286-287
288-289
291
292
293-294
2%
297

Total

Verbs:
301-30i 1
306
311
316-386-ft
391a
391b-399
401-406.
411
412-418
460
421
426-428
431
432
441
442-445
451-455

Total

Prepositions:
51Q-547a
510-547e
510-547f
548, 549

Total

Conjunctions:
551, 553
552-554
561-567
563; 568, 570

Total

Miscellaneous:
601
611
701, 702, 703a
701, 702, 703b

Total

Others:
810 and over

Grand total,
...\\

.

,

. ,.

,

_,

.

-

.
Oi- _

,

4,0°

--1

I

.,

_

_

,

_

%

.

.

_ _ _

,

.

108
3

5
4

58
1I.

2.I
4

62
1

9
3

,

84
1

25
9

.

,

144
2

12
415

94
3

20
6

112
6
4
3

_

.

94
6

10
1

14
0
2
0

_........_
a

770
23

108
45

946

1

7
0
3
3
0
0
0
1

2

1

4
0

15
8
0
0
0
3
1

4
6
0

11
9
1

2
0
4
0

5
4
0

16
21

1

0
0
6
1

14
12
0

14
15
o
1

1

6
3

'

8
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0

23
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o
2
0
5

3

5
20
0
8
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o
1

0
1

0

7
8
0

13
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o
2
0

16
0

1

7 .

0
2
2
o
1

0
1

0

--,--
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0
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1
9
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_____
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. 1

22
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0
9
1
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0
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2
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,_______.
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TABLE V .Frequency o types of errors in written English usage in scipols on rur'al Oahu'. d
the islands of Haivaii, Maui, and Kauai l

(Number of schools, 9; grade's; i-9; number of pupils, 1322; number of words, 148,546; number of errors, 17, 3%;
errors per 1,000 words, 1171

Oracles

Number of words examined

Rhetorical elements:
1-3
4-8

Total

..
V

Sentence form:
10
11
12
13
14
17
18
26
31-34
35-36-
41-46
51
61-62 /-
8483
8Ai 84-86
91, 96

Total

Nouns:
102-116

6 121-126
131-133
135-136
137a
137b-137d

TOtal

aims:
151-154
156-09
161-162
166-171
:76
178- ;.o
181-1 3
186
187
188
189
191-1%

ar

Total
1-

,

Adjectives:
200
201
203-205
206-207
211-212
221-222
225-228
229
236-238
243
246

Total

p.

3

986

265
86

4

21,587

342
218

5 6 7 8

26,387 28,302 A 29,980 24,770

305
202

52
90
26
33
0

255
197

175
129

o
o

0
o
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4

17
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4
3
o
0

f.

78
139
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0
2

3
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4
8
1

7
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4
0
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0
o
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3
0

2

88
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0
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4
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o o

12i .8 138
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TABLE V. of opes of errors in written English usage in schools on rural Oahu and
thrislands of Hawaii, Maui, and K.auaiContinued

kade%
.

3 4 5 6
1

7 1 8 9 All

Articles:
251-252rn
253-254rn
261-262
263-264

Total_

Adverbs:
271
273-281
282
286-287_ _ _ _

288-289
291
292
293-294
2%
297

Total

Verbs:
301-305 .........
306
311
316-386
391a
391b-399
401-406
411
412-418
460
421
426-428
431
432
441rn.
442-445
451-455 ..

Total

Prepositions:
510-547a
510-547e
510-547f
548, 549

TotAl

Conjunctions:
551..553
552,554
561-562
563, 568, 570

Total
.

Miscellaneous:
601
611 . .

701, 7.01,.703b
- ..-

Others:
810 atid over

o

Total

Grand total
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23

dok

40
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6
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0
1

4
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..

-
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6

- 3
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3

2
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0
o
2
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o
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2
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7
23

2
3

7
0
o
4
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119

21
0
0

79
0

12
o
o
1

3
0
2
0
o
0
6

18

945
46
41

1, 691
22

189
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59

129
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10
39
6
1

12
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1,061
.

.
.." 4, 653

-
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29
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0 -...
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.
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1

147
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1
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0
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27 -'--
- 15

t6
1
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1, 169
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. 34

84
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.
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.
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di TABLE VI. Frequency of t)pes of errors in oral English usage in schools on the more isolated island
of Lanai and Molokai

[Number of schools, 4; grades, 1-9; number of pupils, R62; number of words, 26,542; number of erro75, 6.157;
errors per 1,000 words, 2 321

4

Grades-
.

1 2 3

3,7 27

4 5 6 ,7- S

2,623

9 All

Number of words heard

_

871 4,201 3,316 3,544 3,562
.

.

3,513
.

1,185 26,542

Rhetorical elements:
1-3 3 20 42 31 12 15 13 6 l' 170
4-8 7 21 34 26 30 23 21 . 21 27 210

Total
_

34)

Sentence form: 0 710 0 2 5 2 12 4 1 45
11 1 0 ' 1 5 12 14 8 0 4g
12 0 3

0 7
1 3

6
31.

2
23

5
19

3

11 119
13 0 0 16
14 0 0 1 6 4 3 1 0 20
17 0 1 4 5 18 16 8 2 65
18 4 2 1 3

1

12
0

9
0

5

0
2 43

26 0 0' 0 1

31-34 36 56 61 49 84 105 142 40 653
35-36 8 3 7 0 12 4 12 0 49
41-46 3 5 1 1 7 12 9 4 7 66
51 0 2 2 0 5 10 1 0 21
61-62 1 1 0 0 4 4 1 0 2 ; 11
81. 83 2 17 20 15 8 5 9 2 85
82, 84-86 2 45 30 23 39 21 31 52 261
91, 96 0 0 0 0 0 0 0 1 1

Total
.

1, 504

Nouns:
-102-116 1 13 `" 8 6 14 11 12 7 12 84
121-26 2 24 1 7 9 16 15 21 10 10 124
131-33 ,. 0 I

7
5

1 3
3
7

4
4

,/
2

2
2

i 2
0

22
135-36 0 4 39
137a 0 0 1 1 0 0 1 0 0 3
137b-137c1 0 0 0 0 0 0 0 0 0 0

Total 272

Pronouns: .

151-154 0 0 1 0 0 1 0 0 2
- 156-159 3 0 5 3 1 2 1 0 18

161-162 10 28 2 5 6 6 5 3 6 94
166-171 0 0 3 4 1 3 2 0- 18
176 0 0 0 1 2 2 0 4 10
178-180 *st - - - 0 1 0 0 1 1 1 0 4
181-183 2 7 7 1 1 0 0 0 22
186 22 49 20 4 20 9 12 5 1 158
187 e 0 1 1 0 1 0 0 1 6188 0 0 1 1 1 0 0 0 3
189 1 0 0 0 0 0 0 0 0 1 0
191-196 -s 0 1 3 7 . 3 4 5 8 32

Total _ 367
---7-

Adjectives: .
200 0 2 2 1 6 7 - 4 3 3 28
201 T o 1 2 1 2 4 1 3 0 14
203-205 1 1 3 2 3 - 2 5 4 3 24
206-207 ., X 0 0 0 0 1 0 1 0 , 0 2
2114412 0 1 0 O .7 2 2 2 2 16
221-222 0 0 0 0 0 0 . 0 1 0 1

225-228 0 0 1 2 3 3 3 0 1 13
229 0 1 2 0 3 0 0 1 0 7
236-238 0 1 1 . 1 0 1 2 1 0 7
243 0 0 0 0 0 0 0 0 0 0
246

.

0
...........

0 0 0 0, 1-4 '0 2 0 3

Total
a, -

, ..........
.

115

147

.
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TABLE VI.---Frequency of types of errors in oral English wage in schools on the more isolated islands
of Lanai and MolokaiContinued

Grades 1 2 3 4 5 6 7 8 9 All

Articles:
,

251-252 18 47 50 34 70 49 70 51 36 425
253-254 0 1 5 8 2 2 1 1 1 21
261-262 0 2 4 3 8 1 5 1 1 25
263-264 0 0 0 0 0 3 10 0 5

Total %
..- 476

Adv bs: :
71 e 0 1 3 0 1 0 2 3 4 14
73-281 1 11 4 1 8 6 15 5 7 58

282 0 0 0 0 0.0 0 0 0 0
286-287 0 11 7 7 3 6 8 4 2 48
288-289 0 3 5 8 6 1 1 0 3 27
291 0 0 0 0 0 0 0 0 0 0
292 0 0 0 0 0 1 2 1 0 4
293-294 0 0 0 1 0 1000 2
2% , 0 4 3 8 3 6 2 4 1 31
297 0 0 6 0 1 0 2 0 2 11

Total 195

Verbs:
301-305 9 32 65 34 52 46 41 29 41 34q
306 3 7 1 3 6 2 1 3 1 27
311 5 2 8 1 2 2 0 3 1 24
316-386 48 95 165 68 153 70 53 63 38 751
391a 0 0 1 0 0 0 2 0 3 0 5
391b-399 0 1 3 1 4 2 1 1 0 13
401-406 1 1 7 3 3 0 0 0 0 15
411 9 21 23 34 SO 32 27 26 17 239
412-418 2 4 2 1 2 4 3 2 2 22
460 0 0 0 0 0 1 0 0 0 1

421 0 1 0 0 0 0 0 0 0 1
426-428 0 0 2 0 2 0 4 1 0 9
431 . 0 1 3 5 3 0 0 3 7 21
432 0 0 0 0 0 3 2 0 .3 8
441 0 0 4 11 2 2 1 0 AD 20
442-445 0 4 1 2 3 3 2 1
451-455 14 87 5 1 31 21 38 35 22 11 311

Total ... 9 1 9 837
4

Prepositions:
510-547a . 0 13 25 14 4 13 17 11 6 163
510-547e 10 43 59 54 78 4 7 43 28 13 385
510-54 7f Id 2 4 4 10 3 6 2 0 32
543, S 49 0 0 0 0 0 0 0 0 0 0

Total 520

Conjunctions:
551, 5$3 _. . 6

,

3 4 6 4 8 3 3 5 42
522, 5 33-554 0 1 4 1 3 0 4 9 2 25

. 561-562 14 11 16 9 21 10 16 10 9 116
563, 568, 5 70 0 2 4 2 1 0 50014

Total . 197
t

'..:......_.

Miscellaneous:
601 0 7 1 2 4 10 12 5 12 5 67
611 8 7 10 5 42 25 15 , 18 7 137
701, 702. 703a 15 27 17 5 7 2 5 2 2 82
701, 702, 703b

.

-I- 0 1 1 0 0 0 4 1 0 8

h.

Total .. 294

Otgers: 810 and over =
Grind total

. ,
6, 157
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TABLE \TH.Frequency of toes of errors in written English usage in schools on the more.isyloted

islands of Lanai and Molokai

Numbe; of schools, 4; grades, 3-9; number of pupils, 802; number of words,.80,303.; number of errors, 10,192;
errors per 1,000 words, 127)

Grades

Number vf words examined

Rhetorical elements:
1-3
4-8

Total

Sentence form:
10
11
12_
13
14
17
18
26
31-34
35-36 .. .. _ .......... _
41-46
51
61-62
SI, 83
81, 84-86
91, 96

Total

Nou
102-1 16
121-1 26
131-1 3 3
135-1 36
137a
137b-1 3 7d

Total

Pronouns:
151-1 54
156-1 59
161-162
166-1 7 1
176
178-180
181-1 83
186
187
188
189
191-196

Total

Adjectives:
200

oL
205

A. 207
211-2 12

t 221-2 21
225-228
229.,
236-238
243
246

Total-

3 4 7

8,377 10,079 12.290 16,927 1 2,210 11,1S2

27 157
4. 9

O

o

63
1

9
91

o
o
o

24
54
12
18
o
O

o
14
4
2
0
5

o
O

O

11

6

O

o
o
o
o

O

O

Ez8

o
19

118

O

o
0

31
77
14
22

O

2
17

3
7
2
4
5
1

2
8
0

20

4
2

3
1

O
O

O

o

160
64

O

O

O

o
O

O

149
67

114 1(8
2 0

13 13

179 228
6 1

0 0
0 1

1 1

38
124

17
34
o
O

3

10
3

10
18

3

10
o
o
4
0

39

10
2

7
O.
7

149

70
173

14
59

O

8

7

2
8

17
7

-3
3

2

11

0
50

93 51

60 50

O

O

O

O

O

O

O

RS

0

43

19
21

O

1

10
2
3

9
4
o
o
O
O

o
20

8

4
11

0
3

1

2
0
1

9
3

11

3
3

O
5
o
O

o
3

9

9.2.02

All

80,303

882
49 4 20

1 302......

O o
o o
O O
O 1

0 1 O

sO 51

0 0
O 0

.. 3
10 9
76 54

O

o
4

55
73
14
20

O

O

4
3

2
12

5

0
3

O

O

36

6
3
3

1

6
1

6
O

O
O

o
o
5

47
. 43

21
16
0
0

2
1

2
2

1 1

5
o
o
O
O
o

28

8
2
3
1

2
1

0
2
1

1

1

1

599
8

SID

856

O

16

1,584

308
629
111
190

1

3

1, 242

16
63
19
34
79
33
19

8
5

2 3
0

204

503

5 1
1 3
3 1
9

42
4

16
2
4
0
8

180

-

1

5
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TABLE VII. Frequency of types of errors on written English usage in schools on the more isolated
islande of Lanai and MolokaiContinued

Grades

Articles:
251-252
253-254
261-262
263-264

Total ..

Adverbs:
271
273-281
282
286-287
288-289

292
291 law

293-294
2%
297

Total

Verbs:
,:- 301-305

306;

311
316-386
391k,
391b-399
401-406
411

i 412-418
460
421
426-428
431
432

.
441
442-445
451-455

\.
Total

Prepositions:* 510-547a
510-547e
510-547f.
543-549

Total

njunctions:
551, 5 53
522, 533-554
561-562
563, 568, 570_ _ ... ..

total
Misc cous:

701
701, , _

To

Others:
810 and ver

Grand tot

..... e 40111 . ea.

3

R2
3

12
9

0
21
0

16
24
0
0
O

15
2

4

55
6

19
6

37
0

16
20
0
0
0

10
2

55
o
9

202
o
1

27
8
6
1

1

O

O

21
90

33
55

2
2

20
17

0
O

O

O

58
1

5
165

0

11
6

15
2
0
O
O
0
2
6

131

5

65
12
27
16

4
17

1

20
24
0
0
0

19
2

62
1

213
1

12
21
9

19
0
1

12
0
0
3
8

114

23
38
12
0

50
58
24
0

6
7

24
32

O
O

O

0 3

17
15
47
28

O
3
3

6 7

125 85
16 9
36 5
11 7

13 8
15 21
0 0

37 25
44 24
0 0
0 0
0 0

19 17
0 0

106
1

10
217

1

17
44
6

11
1

2
7
1
0
1

21
120

69
82
28

1

36
0
1

97
0

11
8
6
2
1

0

O
o
1

13
99

30
51
18
0

10
14
62
20

O

4
4

8

8

46
7

10
11

1

9 Ali

44
9

10
6

5
3

0
11
22

0
0
0
7
1

3
3

0
8

16
O

O
O

7
0

60
10

1

125
2

14
5
2
7
0
0
8
0
1

1

7
45

30
3

1

46
0
3
6
1

3
2
0
6
0
0
1

10
33

79
30
24

1

55
24
27

1

6 4
6 6

58 39
34 21

1

3
2
2

5

4
0
0

20

12

4
13
30
11

0
2
0

10

5

502
62

11')
66

749

117
41

04' 1

133
174

0
0
0

94
7

567

407
16
36

1, 065
4

63
122

38
63

7
4

35
1

1

10
86

632

2, 590

339
338
144

4

825

49
63

280
163

555

6
6

10
39

61

34

34

10, 192

150
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TABLE VIMFrequency of types of errors in oral English usage in Honolulu
English standard schools

[Number of schools, 3; grades, 1-6; number of pupils, 1,615; number of words, 72,844; number of errors. 2.577
errors per 1,000 words, 351

Grades 1

Number of words heard

Rhetorical elements:
1-3
4-8

Total

I 5,839

67
10

Sentence form:
10

12
13
14
17
18
26
31L34
35-36
44-46
51
61-62
81
82. 84-86
91. 96

Total

iNouns:
102-116
121-126
131-133 °
135-136
137a
137b-137d

Total

Pronouns:
151-154
156-159
161-162
166-171

1.176
178-180
181-183
186
187
188
189 _a
191-1%

fir

Total

Adjectives:

203-205

200
201

206-207
211-212
221-222
225-228 "0
229 A

236-238

246

Total

o
o
2

o
0
1

o
6
1

1

1

10
4

o
o
1

o
o
2
2
1

2
2
3
o
o
o
3

2 3

7,874 14,79k

22
11

6

3
0
0

11
3

o
o
o
o

o
5
2
2
4
1

4
o
o
o
8

93
20

o
o
2
4
o
o
2
0

31
0
3
0
0

13
3
2

4 5

14.846 15.34;

57
11

83
19

o
2
2
O
O
2
0

18
0
6
O

3
o
O

26
10

3
o
o
o

27
15

5

o
o

14.139

44
27

All

72.844

366
98

464

1 2 9
3 6 17
0 O 0
0 O O
0 3 8
0 0 0

40 20 121
1 3 5
3 4 17
5 3 9
1 0 2
3 5 32
0 1 4
2 0 4_

229

25 22 121
11 9 52

5 3 17
0 2 3
0 O 0
O O 1

O

12
3
6

3

o
o

14

4
1

9
3
5

4
o

o
16

2
2

cr.

2

0
0
2

151

3
6

2

3
0
4
0
2
2
o
o
o
o
6

194

1 1 7
0 2 4

14 9 51
2 1 13
2 2 18
1 0 9
1 4 10
2 1 17
0 1 6
0 O 0
0 0 0

330 10 84

219

5 5 20
2 1 8
5 6 , 24
O 0 1
O 0 2
O 0 . 2
2- 0 2
O 0 0
0 0 0
O O 0
4 O 14

73

111

4%.

11

r

_

1

_

olMo ...... qm

2443

1

0
5
0
0

/
, 1

o .

o

1

0

4

.1

o
O

O
O

1
1

5

O

.

f

0
0
0
0

6

5
O

o



TABLE VIII. Frequency of types of errors in oral English usage in Honolulu
English standa;d schoolsContinued

Grades
A

Articles:
251-252
253-254
261-262
263-264

Total

Adverbs.:
271
273-281 0
282. 0
286-287
288-289 4
291 0
292 0
293-294 0
296

. . 3
297 2

1

3

6

2

Total_

Verbs:
301-305
306
311
316-386
391a
391b-399
401-406
411
412-418
460
421
426-428
431
432
441
442-445
451-455

Total

Prepositions:
510-547a
510-.547e

'14P-547f
543,

Total

Conjunctions:
551, 553
522, 533-554

561-562
563, 570

Total

Miscellaneous.:
601
611
701, 702, 703a
701, 702,1103b

Total

Others:81rer

Grand total

23
1

2
11

O
0
7
2
0
0
O
0
0
O
o
3

10

19
11

3
O

2

3
4

7
0
3
1

3

31
1

8
7

7
5°
2
1

5
o
O

O

8
o
O

O
6
0

10
3
0
5
5
O
O
o
5
o

1111A

6

4

18
6
2
5

5

11
1

5
4

o
4

12
0
o
o
2
1

8
0
O
3
6
O
O
o
5
3

21 30
0 0
6 3

10 40
O 0
2 3
7 11
0 1
1 4

4
4 23

37
0
8

22
0
2

2
0
0
o

2

19 36
4 21
4 2
0 0

1 4
0 6
1 4
9 7

1 43
0 15.
2
2 4

29
13

6
0

3
5
4
3

3
O
O

11

41
0
2

33
0

.2
8

2
0
0
O

10

27
18
9
0

5
5
4
6

6

21
1

2
2

9

O
3
6

20
0

1 2
1 4
0

4 2
6
1

4
1

0
0
3
o

2
13

All

91
11

23
19

144

2
3
6

43

o
17
41
o
O

o
22

7

24
18

1

3

135

modloemomwm.r.g

16
10
2
7

6 . 17 13

V.

19

172
1

33
1 30

0
11

53
10
11
4
4
0
3

0
3

13
69

517

151
78
34
0

263

16
20
22
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88

64
48
12

28

152

99

99

2,.5 77 4
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TABLE IX. Frequency of types of errors in written English usage in Honolulu
English starklard schools

[Number of schools, 3; grades, 3-6; number of pupils, 1,194; number of words, 109,307: number of errors, 5,389;
errors per 1.000 words. 49j

Grades

Number of words examined

Rhetorical element:
1-3
4-8

Total

Sentence form.
10
11
12
13
14
17
18 .
26
31-34
35-36
44-46
51
61-62
81
82, 84-86
91, 96

Total

Nouns:
102-116
121-126
131-133
135-136
137a
137b-137d

Total

Pronouns:
151-154

161-162
166-171
176
178-186
181-183
186
187
188
189
191-1%

Total

Adjectives:
200%.
201
203-205
206--207
211-212
221-222
225-228
229
236-238
243
46

Total

3

15,134

117
21

o
o
o
0
0
0
0
0

56
1

2
157

0
2
o
o

26
35

7
30

4
23,975

166
19

33
3
6

182
O

4
O

5

32,606
7_

225
18

O
O
O

89
0
8

380
O

O

6

37,592

15;
2;

O
O

O
O
O
O

80

13
354

0
6
0
6

43
31

7
13
0
0

43
3,9
11
54
o
O

60

63
6 0

2

0
2

o
2
2
o

2
o
O

25

4
1
3

.1". 2
1

3
11

1

7
0
0

44

4
1

2
4

14

0
2
0
2

1

7
2
2
4
5

13
1

4
0
0

8
1

7
1

2
O
O
O
2
0
2

O
2
7
3
0
3
4
O
O

70

All

10'),307

661
81

742

0
0
0
1

O
0
0
0

258
7

29
1,073

0
13
0
8

1, 389

172
155
36

160
0
3

526

6
11
6
6

14
13
24
6

17
O
O

189

rs
0
5

292

41
2

20
5
8
5

o
4
O
5

91

4

0

156-I4a.

.. .... .......

0
0
0
0
0
0
0
0

0
1

1

1

7

1

0
,

0
0
0
o

153

0
1

1

1

3
0

1

U:o

NP m ......

. 0

'3

'50
11

. I1

c

1

_

.

1

o
o
O

1

O
O
O

1



TABLE IN. Frequency of types of errors in written English usage in Honolulu
English standard schoolsContinued

L.

Grades

"VD

Articles:
251-252
253-254
261-262
263+-264

Total

Adverbs:
271
273-281
282 s

286-287
288-289
291
292
293-29j
2% )
297 (

Total

Verbs:
301-305
306
311
316-3 86
391a
391b-399,
401-406
411
412-418
460
421
426-428
431
431
441
442-445
451-455

Total

Prepositions:
510-547a
510-547e
510-547f
543, 549

Total

Conjunctions:
551, 553
522, 533-554
561-562
563, 570

Total

Miscellaneouk
601
611'
701, 702, 703a
701, 702, 703b

Total

Others:
810 and over

Total

Grand total

3

23
0
9
5

11
9
0
6
8
o
o
o
7
0

4

1 8
3

15
9

36
5
9

10

6

60
4

18
12

A 11

13i1

12
51

36

16
6
0

14
16
o
o
o

14
1

20
9
0
7

18
O
o
O

31
0

6
3
o

13
22

19
2

49
0
9

12
2
2
2
0
1

o
0
1

2
20

Qtm

18
16
2
1

76
2

20
81

1

10
22
6
4
2
2
o
O
0
3
9

18

59
19
13

1

2
7

. 24
29

6
11
33
19

59
3

28
78

1

3
25
9
8
3
1

2
O

O
O

10
41

80
38
30
2

236

53
17
0

40
64
0
0
0

71
3

258

64 239
2 8

2 8 81
45 253

1 - 3

'27
14 73
5 21
6 20
1 8
2 5
o 3

1 5
19 40
41 120

907

gl 238
37 110
18 63

- o 4

4
13
37
22

O

O

O

22

1
2
0
9

o
2
6
9

60 61

415

4 16
13 44
45 139
29 99

298

2 3
0 4
0 6

IS 34

47

45 I 88

188

5, 3 89

154

Zitt
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1
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a

TABItE X.Frequency of types of errors in oral English usage made by nonhaole children in Honoluluvo
English standard schools

[Number of schools, 3; grades, 1-6; number of pupils, 845; number of words, 37,442; number (4 errurs. 1,440;
errors per 1.000 words, 3S1

Grades

Number of cases
Numbv of words heard
Number of errors

Rhetorical elements:
1-3
4-8

Total

Sentence form:
10
11

12
13
14
17
18
26
31-34
35-36
41-46
51
61-62
81
82, 84-86
91, 96

Total

Nouns:
102-1 16
121-26
131-3-3
135-36
137a
137b-137d

Total

Pronouns:
151-1 54
156-1 59.
161-162
166-1 73
176

181-03
186
187
188
189
191.-196

Total

Adjectives:
200
201 ,
203-205
206-207
211-212
221-222
225-228
229
236-2 3 8
143
246

Total

1

g6 102
02 4, 237
164 135

3S
7

13
6

3 4

179 177
7, 03 8, 340

348 287

39
9

27
8

o
4
1

o
5
o
o

o
o
o

o
o
o
o
5
o
o
o
o
3

o
o

o
o
o

o

o

o
o
o

o
o.

1

o
3

2

o
o
o
6

o
o
2

4
o
o
2
o

20
o

o
o
7
3

2

2
o
o
o

o
o
8

o
o

4
o
o

10

o
o

O

O

155

3
1

o
2

5 6

157
7, 316

298

45
4

2
o
6
o
6
o

o
o
o

lb

o
o
o
3

0

0
o

16
1

3

3
1

3

o

13
13

o
o
o

3

3

o

2
o
o
o
9

4
o
O
O

144 )45
7, 014 4..

442
208 1, 440

-)
13

o
o
2
3

0
0
3

o
10

2

3

2
o

7
3

3

1

o
o

o

o

O

o

o
14

O

o
7
1

1
o
4

o
o
2

o
o
3
0
2

3

2

2

o
o
o
2

o
o
o
o
o
o
o
o

1s5
47

232

o
6

14
O
O

0
61

4
1 4
6
2

19
4
3

142

63
34

109

3
1

2 8

1 2

6
5
O
o

52

6
4

1 2

2

o
o
O

35

_ . ... ..
?,

I

0_...... 0
_ 1

1

0
0................... 1

1

1

... .... .. . . .

3

.1
0
0

411.

5

2

0'

Alli

.A.21

I

1

o ,

1

li
0 (1

1

1

1

1

1 o

1

12 c.21
6 7

I

.

,(

1
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1

0
1

0
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1
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11/4

TABI F. X.Frequency of types of errors in oral English 12;44 made by nonhaole children in Honolulu
English standard schools Continued

Grades
I

i 2 3 4 5
1

6 All

.
Articles:

.

251-252 3 5 22 14 4 6 5 4253-254 2 2 1 1 0 1 7261-262
1 0 6 2 2 1 12263-264 0 1

,AL______ ,

2 2 1 2 8
Total 0

4 81
Adverbs:

271
3 3 7 3 3 5 2V273-281 0 0 3 1 0 1 5282 0 0 0 0 0 0 0286-287 0 0 4 4 1 1 10288-289

291
2
0 h

2
0

7
0

4
0

2
0

2 4
0292 0 0 0 o o 0 0293-294 - 0 0 0 0 0 0 02% 3 6 4 2 3 1297 - 2 0 0 1 0 0 3

Total
_ 2:_f..A.:::.. 85

_,_______Verbs: ..

301-305 1 3 12 13 25 16 11 90306 .
1 . o 1 o o o 2311
1 4 0 4 2 8 19316-386 8 9 31 20 20 9 9 7391a 0 0 0 0 0 0 0391b-399 0 1 2 2 2 0 7401-406 4 2 5 7 3 2 2 3411 2 0 0 1 0 0 3412-418 0 1 4 1 1 3 100 0 0 0 0 0 0YAW 0 0 0 1 1 0 2426-428_ ___________ __-_-._ _____ .. 0 0 0 0 0 0 0431 0 O. 0 . 0 0 3 3412 0 0 0 0 0 0 0441 0 0 a 0 1 1 1 3442-445 1 0 3 2 0 2 8451-455

da!
7 2 9 7 7 9 41

Total
...

1r: 308
Poepoiitions: 4

510-547a 10 12 17 20 16 10 85510-547e. 8 4 ' 17 9 12 4 54510-547f
543, 549

, 2
0

01
0

1

0
5
0

8
0

- 3
0

19
0

.Total
NO, _____ 158

Conjunctions:
551, 553

,

0 0 2 2 3 i 8522, 554-556_ _ _ _ __ ______ _ _____ _ ____ 1 0 a 3 4 2 2 12561-562 2 0 2 3 3 4 14563,S68, 570 2 5 5 3 2 1 18
--Total

e 52\
Miscellaneous: .,

601 2 0 10 1 8 3 24611 4 0 9 0 4 ea 5 22701, 702, 703a 2 1 I 0 1 2- 7701, 702, 703b
%

c.
1 1 1 8 1 2 14

Total \.
6Z

Othirs: .
,

.
,

810 and over 2 5 l 9 14 .5 46
Total

46
Grand total__ _

1,
ta

440

.
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. .
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....... ......
......m.

....._ _ .......... ..... _ _ ___ _
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1
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TABLE XLFrequency of types of errors in written English usage

Honda lu English standard schools
0

made by nonhbaole children in

[Nipber of,schools, 3; grades, 3-6; number onupils, 636; number of words. 59.418; number of errors, 2.S75;
errors per 1.000 words. 41

Gra Jes

Number of cases
Number of words hide
Number of errors

Rhetorical element:
1-3
4-8

Total

Sentence form:
10
11
12 .
13
14_ .
17
18
26
11-34
35-36

51
61-62
81, 83
82, 84-86
91,96

Total

Nouns:
102-116
121-126

V. 131-133
135-136
137a
1371)-1374

s.

Total

Pronouqs:
151-154
156-159
161-16T
166-173
176
178-180
181-183.
186
187
188
189
191-1%

Total

Adjectives:
200
201

I 203-205
206-207
211-212
221-222
225-228
229
236-238
243
246

Total

3

141
8, 624

452

66
14

4

172
13, 058

680

91

2
o
O

13
14
5

21
o
o

Volt

O

o
2

o
O

2
O
o

15

O

2

0
2

0
0
0
0
0
O
o
O

22
2
4

73
o
2
O

21
22

3
6
O
o

2
0
2
2
O
2

O
7
O
O

21

5

160
339
82

110
12

163
20, 397

891

66
9

-o
o
o
0

. 0
o
o
0

40
o

163
0
o
.0
0

25
20

8
25
O
O

111

O
4

3

1

7
1

2

o
O

28

O
0
O

O
OOs

48
3

6
166

o
5
O
2

36
24
6

37
.o
2

O
O
O
5
3
0
2
3
O
O

48

9
O

o

O
0
2
O

157

e
4
O

4
o
0
O

O

O

10
0
2
1

0
O
O

636
59, 41g
2. 875

333
46

379

O

O

o
O

O
O
O

O
142

6
41

452
O
9
0
3

653

95
80
22
89
0
2

Alb

288

6
3
5
3
3

10
7
8
3

14
O
O

112

168

24
0
9
2
2

4
O
4

49Vrms

dr *.

..... _

'

.....

4

.
41-46

4-

. _

_

. .
.

_ ..... ......... ....... -
_ .

I.

... ...........

_

ot,

.11 AP fid .......

1 Miele ........ . air M. MP

411111111i.

4.

o
32

1

25
50

1

1

1

1

al

1

1

1

1

1

0
0
o 1

alb ,. e ......

2
0 0

2 1

o

1
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o
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T ABLENI.Frequenty of types of crrors in writ nglish -wage made by nonlzaole ch dren in
Honolulu EngliA s ols Continued

4

Grades -

Articles:

251-252
253-254
261-262
263-264

Total

Adverbs:
271 4k

,
-Ar

273-281
282
286-287
288-289
291 A
292
293-2?4
296
.2 9 7

Thal

Verbs:

301-305
306
311

316-386
s,

391a
391b-,399 ;41

401-406
411
412-418
460
421

426-428 L.

431
432
441

41-445
451-455

's Total

Prepositions:

510-547a.. _

510-547e jr.

510-547f 2'

543, 549

IS

Total

ConjunctIons:
551, 553

552, 554, 556
561-562
563, 568, 570

Total

Miscellaneous
aible
611
701, 702, 703a
701, 702, 703b

Total

Others:
810 and over

Total

Grand total

3

8
o
6
1

.0 .5

18
1,
4

26
o
3 A

5
1

1

13

11\
9

2
4

16
16

4

6
2
7
6

11
5
o

10
10
o
o
o
8
1

C.

43
o

11
58

2
8

11

38
16
10

4
5

20
13,

7

1
1

0
6

5

18
3

4
6

11
7

19
o

6

30
1

10
8

3
1

o
.74
12
o
o
o

12
1

27
1

13
41
o
2

12
3
5

2
0
1

o
o
o
7

28

37
2

21
32

1

1

8
1

3

o
o
o
o

12
28

All

116

32

o
I g

22

o
o
o

43
2

155

125
4

49
157

1

14
36
7

13
7
2
2

0
2

28
80

42
20
19

1

44
22

8
O

o
7

15
14

32

527

137
67
38

2

244

4
3

30
20

O
o
o

11

10 h
19

`. 81
`63

173

. 1

1

22

.29

26 94 .

'04

2, 875
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TABLE XII. Frequency

[Number of schools, 3; grades,

Grades.*

of types of errors in oral- English usage made by hole children in
Honolulu English standard schools

1-6; number of pupils, 740; number of wotds, 34.014; number of errors, 1,066;
errors per 1,006 words, 31

Number of cases
Number of words heard
Number of errors

Rhetorical.elements)
1-3
4-8

Total

Sentence form:
10 A _

11
12
13
14

.17

31-34
35-36
44-46
51 _
61-62

82, 8416
91, 96 ,

Total

Nouns:
102-116
121-126

'131-133
1357136
137a
137b-137d

. Tots!

Pronoynr.
151-154
156-159
161-162
166-171
176
178-180
181-18t
186,
187
1sq
189
191-196

Total
. Adjectives:

200
201
203-203
206-207
211-212
221-222

- 225-228
229
236-238 -

243" 246

Total

1

71
2, 787

116

29
" 3

o
o

o
o
o
o
o
2

2

a

96
3,637

82

5

o
o
o
o

3

148
7, 315

257

54
11

11
0
0 2
0 0
0 0
0 5
0 1

0 1

4

136
6, 506'

186

30

147
7, 400

234

39 _

7

5

0 II

o
o

o
o
2

2
2
o
o
o
2

2

o
1

o
o
o
o

2

14
4

O
O

O

5

2

O
O
4

14
2
4

o
O

3

O
4
O
2

2
o
O
O
4

o
O

O
O
O
O
O

159

2
Ir. 2

116- oar

. g.
O
O

3

6

142
6, 369

20
,\4- 13

---

0
0
0

V. 3.
0
0
0
0
9
0

O

1

4
O
0

10
4

O
O
O

o
O
O
IO

3

2
O
O

O
1

8
4
O

O
O

2
O
O

O
O
O
O
O
5

3
5
o
O
O

11.

All

740
34, 014

1. 066 .
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57
16
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o
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9
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a

TABLE XILI-Frequency of types of errors in oral English usage made by haole children in
Honolulu L'zglish standard schools Continued

Grades

Articles:
251-252
255-254
261-262
263-264

Total

Adverbs:
2741

273411
282 _

286-287
288-289
291
242
293-294
296
297

Total

Verbi: .

30f-385
.306 IL
311'

, .. 316-386t 391a .

w 391b-399 ...... ... ............ _ ......
401-406
411
412-418, 460 ... 421 4S . :.,4r- 426-42$
431
432

_ 441
442-445. -.
451455 et

.

o
2
o

Total

Prepositions: 6. 4

510-5472
510-547e

-510-547f,
43,549

Total . q 4

Conjunetions:
.,5.51,5$.3 .: .

--521; .531-4.554 . e
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TABLE MILFrequency of toes of errors in written English usage made by haole children-

1111

I

Honolulu English standard schools

[Number of schools, 3; grades, 3-6; number of ptirils, 558; number of words, 49,889; number of errors, 2,51 ;;
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TABLE XIII. Frequency of types of errors in written English usage made by haole children in
Honolulu English standard schoolsContinued

Grades
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