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LETTER OF TRANSMITTAL
. DEPARTMENT OF THE INTERIOR,

OFFICE OF EDUCATION,
December, 1932, Washington, D. C.

SIR: The attached manuscript deals with nursery schools. This is
rea11y1 new institution in the United States although it has received
much attention in Great Britain. In otir country the nursery-school
movement has become a focal poifit for the work of both general
educators concerned with the growth and development of young
children and of specialists in psychology, mental hygiene, medicine,
nutrition, sociology, and allied fields. Froiil these many pOints of
view, parents are helped to make the most of the remarkable possi-
bilities of growth 'characteristic of children 2 to 4 years of age. Parent
education, therefóre, is naturally a large share of the nursery-school
program, which is actually apart of the whole adult education move-
ment. Crime prevention through checking delinquency is also closely'
related to nursery-school work, where careful guidance is given for
family and individual child adjustments. The child's right of citizen-
ship recently outlined in the charter of the White House Conference
on Child Health and Protection includes nursery schools and kinder-
gartens for young children to supplement home care. This bulletin
may be said to give the status of nursery-school education at the end
of its first decade in the United States.

As laboratories, nursery schools serve as centers of r6search in the'
many phases of child development. They provide facilities for intro-
ducing teachers ,of older children to the stages of growth preceding
school. They are also being used to give public-health nurseR ideas
of right habit development in physically well children. In public
education the nursery school will doubtless continue to act as a labora-
tory, until a larger proportion of 5-year-old children are enrolled in
kindergartens.

Reports of the cost of nursery-school education are given in this
bulletin. Many people need to be convinced of the value of etrly
childhood education. School costs have to-day run beyond present
schemes of taxation and it is important, therefore, that a superintend-
ent know what the cost is likely to be before he attempts a nursery
school in his community. At the same time he should kn6w of the

, advantages which such an addition would bring to his schogl system.
I recommend that this manuscript be printed as a' bulletin of this

office.
Respectfully submitted.

WM. JOHN COOPER, Commissioner.
The SECRETARY OF THE INTERIOR. (
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NURSERY SCHOOLS
Their Development nd Current Practices

in the United States

INTRODUCTION

During the decade 1920-1930 the number of nursetry schools re-
ported to the United States Office of Education increased from 3 to
262. This last number does not comprise the total number of nurs-
ery schools in the United States, but the increase from 3 to 262 in
the number reported indicates their rapid growth. This evident
interest in nursery schools is changing the general conception of school
age. A new unit at the foot of the ladder of the educational program
is being accepted. This unit reaChes a step lower than the kinder-
garten in meeting the needs of a child's development and is one agswer
to the recurrent question, Where can we learn more about the,care
and education of young children?

Two general trends are largely responsible for the development of
nursery schools during the past decade. First, the general concern
that each individual be given opportunity% to start life fortified with
adequate emotional controls and social adjustments that may obviate
many of the present difficulties in adolescent awl adult life. That
this is possible has been shown in the marked increase in knowledge
of the potential learning abilities of ypung children and in the develop-
ment of techniques for the conditioniiig of behavior. The preschool
years are being recógnized as of more developmental importance than
any succeeding period of -life. Systematic care is needed to 'assure
adequate growth and development for the many. and varied phases of
the young child's mental and physical being.

Second, the movement of populatiod toward cities has placed cer-
tain social and economic lim*tions upon family life. There is a
larger proportion o "only" children and of small families. The
children need a su titute for the wholesome give and take which
living with other dren affords. Play space is limited and an un;
tesirable amount of adult *supervision is found necessary. The excite-
ments of city life are overstimulating for young children. Women
%re seeking employment outside the home both to add to the family
income and to carry on vocations or avocations. Parents want the
best environment for their children and are seeking guidance in their
profession of parenthood and cooperation in the supervision of their
children's development.
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2 NURSERY SCHOOLS

Active interest in nursery education is being expressed by a con-
stantly in-creasing nurriber of agencies organized for a wide variety
of purposes: Colleges and universities, public schools, Welfare agen-
cies, chambersóficommerce, health bureaus, 'civic, .patriotic, profes-
sional, and labor organizations, foundations, libraries', publishing
houses, consultation and correspondence agencies want to know what
nursery-school education is, who sponsor it, and how it operates. It
is in answer to their manyr questions that this bulletin has been pre-
pared. The opportunity is also tfiken to 'summarize the present tatus
of nursery-school education in the United States at the close of tire
first decade of its initial development in this country.

Thet'first declaration of the need for nursery education came from
Plato when he p tzcribed a community nursery as a proper part of
an idefil state. Centuries later a definite philosophy and program
of education for parents and hildren and even infants, was developed
by Froebel.

During the Industrial Revolution in England, when accepted child
Jabot:. overshadowed interest in child education, Robert Owen spon-
sored nursery education and incorporated it in a community life ex-
periment which . he established in America at New Harmony, Ind.
Interest arose again in England through the efforts of two outstandihg
leaders in nursery education, Margaret McMillan and Grace Owen,
whose major purpose was to meet the health and social needs for
young children in the slums of London. Nursery schools in England
were given ale stamp of official approval 13g the Fisher Education
Act of 1918.

About 1919 or teachers who had worked with Miss McMillan
and Miss Owen were invited to this country to demonstrate the En

idea of nursery education. Nursery schools were started at
Teachers College, Columbia University, and at the Merrill-Palmer
School of Motherhood and Rome Training. The New York Bureau
df Educational Experiments and the Yale Psycho-Clinic had also
accepted small groups of infants and young children for studies of
behaviors. Developing under the)tponsorship #of educational organi-
zations, nursery schools in the United States attrac t. the áttention
of speCialists in such fields as child psychology, child he: th, and fam-
ily welfare. Here objectives centered more upon maximum child
development than upon relieving sbcial and hygienic handicaps to
which the English schools necessarily gave their greatest efforts.
Soon after these first schools were started, grants of money from the
Laura Spelman Rockefeller Memorial *Lilted the establishment
of several institutes of research in child development with nursery-
school laboratories and stimlated cooperative 'endeavor among
actively interested agencies.

C
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DEVELOPMENT AND CURRENT PRACTICES 3

Further impetus to research came from the' Committee on Child
Devq4opment of the Division of Anthropologir 'and Psyoholo6r of
the N ational Research Council. This committee called c'onferencés
of research workers and has tontinuously published abstracts of
research in child development. De.tailed descriptions and analyses of
programs of preschool and parent leducatiofi were given inAe Twenty-
eighth Yearbook of the National Society for4the study of Education,
published in 1929. The National Association for Nursery Education
has held four workers' conferences, reports of which are 4vailable.

, These conferences have given opportunities for specialists in the many
related fiel4 of education, nutrition, mental hygiene, psychology,
sociology, psychiatry, medicine, and for nursery-school teachers to dis-
cuss mutual problems. This association has also issued a publication
which, through statements of certain minimum essentials, has helped
to define and safeguard nursery-school education. Seveial committees
of President Hoover's White House Conference on Child Health:
and Protection assembled inlormation related to the development and
care of the preschool child. One committee focused its entire atten-
tion upon agencies which provide for the education and care of these
young children.

The influence of these activities has been expressed in the work, of
many organizations and institutions interested in mental hygiene,
in parent education, in the correction of juvenile delinquency, and
in the physical welfare ol young children. In the Day Nursery
Manual, issued in 1931 by the° National Federation of Day Nurs-
cries, there is a section Qn essentials and standards for nursery
schools organized within day nurseries. A few edncational centers
offer lectures and discussions for day nursery matrons and superin-

t tendents on the education of young children and opportunities for
observation in nursery schools. Sorne hospitals offer experience and
training in nursery school edueution for student nurses. This prep-
aration gives ale prospeCtive nurse of sick children knowledge of the.
behavior and activities of well children and an uriderstanding of
necessary habit development for the convalescing child. Tiipils in a
few public and private high and elementary schools Feceive courseAin
the care and development of young children, and particiPate in a
nursery-school program. For the large proportion of those boys and
girls who complete their education in the public schools this is the
only opportunity where they, as potential parents and as members of
families, receive any help in learning one of the art& most needed
in adult life.

O The institutions sponsoring nursery schools are grouped, for pur-
.poses of this study, under headings of colleges and universities,
'private schools, philanthropic age4cies, and public-school systemg.
About half of the nursery schools are sponsored by or served in some.



4 NURSERY SCHOOLS
s

way by colleges and univei-sities for which they act as laboratoriesfor the preparation of teachers and for research in the field of child
development. Between a quarter and a tbird are sponsored, aided,
or controlled by State or municipally supported colleges, universities,
schools, and welfare agencies. Although only a. few schools are wholly
supported from public funds, the sponsorship of the institutions just
mentioned suggests a permanency for nursery education in some form
as a part of accepted educational programs.

It is safe to say that most workers in nursery schools are convincedthat young children and their parents benefit from the guidance
programs they offer. Ideas differ as to how the program can best be
administered and this suspended judgment is one of the safeguards
for the future unfolding of the most adequate plan. For the dubious orthe uninitiated.it would doubtless be wise to ask the directing teacherof a nursery school what her exact claim is for nursery education.
Her reply will probably be inclusive enough and extensive enough to
astonish the average inquirer. This bulletin presents a compositepicture of nursery-school procedures, an analysis of the administra-tipn and operation of 203 nursery schools, and individual reports ofthe organization of 12 nursery schools sponsored by different types of

4 institutions and representative of the different serVices offered.The study 'concludes with a description of the nursery school in
publicly s sported programs of educatibn and welfare.

REFERENCES
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SECTION I

WHAT IS NURSERY-SCHOOL EDUCATION
Nursery-school education nurtures the many phases of child

development taking place during the preschool years. It places
special attention upon the mental, social, and emotional develop-
ment, including the formation of desirable habits and behavior
pat&rns, upon the nutritional needs of the child and upon prophylac-
tic and corrective, medical care. It recognizes the importance of
this initial period of physical, social, and mental development for
both the preseqt welfare of the young child and for his future life.
Through close dooperation with parents or guardians the continuous
development of the child is safeguarded and the responsibility shared
between the school, with its staff of trained workers, and those respon-
sible in the home. As a result the school is not a substitute for the
home nor is it a custodial institution. It supplements the home and..
helps parents understand the importance of each aspect of their
child's development and learn techniques of guidance.

Nursery-school education exploris the field of child develop-
ment through research and experimentation. Histories and current
records of the children's physical health, home backgrounds, and
behaviors both help the teachers in their guidance work and furnish
cumulative information in the study of how children best grow and
develop. This foundation of factual material is continually in use in
determining improvements, and adjustments in the work with indi-
vidual children and nursery-school programs.

The following description of what constitutes nursery-school
education includes the children's day in the nursery school, parent
participation, the school's records and reports, programs of research
in child development, and a summary of tentative objectives deter-,,
mined for nursery-scliool education.

THE MIRSERY-SCHOOL DAY
The visitor's first impression of a nursery school is one of a home-

like, colorful place isrheigeil small group of children are independently,
definitely, and happily busy with alert but inconspicuous super-
vision from the teachers. Though programs vary greatly among
nursery schools according to the length of their day and the services
which they are called upon to give, the program provides periods
for occupational activities and for the care of physiological needs
such as routine bathroom activities, eating, and sleeping. The

5



NURSERY SCHOOLS

day starts at about 8.30 with a physical inspection at which the parent
or the person who brought the child to the school js usually present.
There generally follow in sequencé outdoor morning play, mid morn-
ing fruit juice or water, short prone rest, toilet, indoor play, and a't
11 preparation for lunch. Most of the schools include lunch and
following this the children have an afternoon 2-hour nap. Just
before 3 a light lunch is served and then the children go home.

If the visitor arrives with the children and their parents he will
, see that a physical inspection is macte at once by a nurse or other
trained person. This inspection is given as the Children enter the
school and before they have joined the group so as to make sure
that all are well and free from contagion of any kind and to have
those who* show signs of possible illness return home with their
parents for special care. At this time parents report to the teacher
any unusual incident that has occurred since the diild left the nursery
school the day beforeincidents of unusual excitement, temper
outbursts, food refusals, or disturbed sleep. These morning reports
of nurse And parent largely determilie the daily program for
each child, Frequently specific types of play are encouraged to
strengthen rntsculas coordination, to activate sluggish muscles, to
encourage social cooperation, or increase skill in handlidg materials.
Additional rest periods may be arranged, changes in diet may be made,
quiet pla; away from the group may be planned, or the period of
attendance at school shortened or lengthened as required.

After the _morning inspection the children join a play group in
the fresh air on playground, terrace, or roof. Here they find an
assortment of play apparatus that invites a wide variety of physical
and social activities. The equipment usually includes ladders for
climbing, balance boards, jouncing boards, slides, packing boxes,
small kegs, yard building 'blocks, a digging place of sand, dirt plot,
or gravel pit, swings of various desçriptions, yard balls, locomotive
toys, such as pedal kiddie kar, tricycle, and wagons. Using such
'equipment brings into play the larger muscles of the body. Through
muscular development these young children gain control over their
bodies, rapidly gaining strength, courage, and poise which it is
believed, carry over profita ly into their behavior and conduct.
One child constructs his wn gangway or slide, hpisting a plank
or a small ladder against a big packing case. Each attempt in
using it brings out iìew ideas and a new sense of power and pontrol.
Cautious creeping soon becomes a confident upright climb and a
change in the pitch of the plank or ladder results. Two 'children
have climbed inside an empty furniture crate and with a few tin dishes
and a box have established a "house." Another child riding a pedal
car "explores" a part of the jrard somewhat concealed from the other
children and comes back with a.new feeling of independence.

6
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Child Dirt ouRriu p4 bud tut.. Teat-Art-, Uttering',
Daily physical inspection given upon arrival helps avi)id pmsihh. contagion within the group ofchildren. Combined with the parefit's report of her child's health and activities since the precedingday. thk inspection lidits determine the hest program for the child's nursery school day. The parentwho 14 always present is given suggestions to prevent illness and in some schools is trained to giveearly remedial care

/A. parttrynt Child Study, Voases. CollityleTI.o and three year old children play individually rather than in cooperating groups. They liketo play near each other. sometimes playing the.same thing and sometimes using *the same kind ofmaterial. As a result they imitate and improvise on each wheel. activitie24. Social conflicts oftenresult and are considered learning situations pertinent to and important in tile development a theyoung child
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Nalionu I Child X. arch (*e 04.r, Wades If pion. b. C.
Book play in imitation of the teachers' method of conducting a story period indicat beginnings of

vrest ill t he elenictitary -44111)01 arl

ScAool of Education, Western Reserve UntrerestyReal took provide good muscle activity in addition to satisfying the desire for construction with bummer,
nails, and wood
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DEVELOPMENT AND CURRENT PRACTICES 7
Even within the 2 to 4% year age range there are noticeable.differ-ences in the ways that children play. Children at 33v and 4 are moresociall'y -inclined and are more apt to play cooperatively than do the

2-year-olds. They use more material and seek more information.The older children's constructive play ceues to be purely manipula-tion of materials with haphazard or accidental outcomes. The childis now able to anticipate simple goals. A dramatic element is in-jected into his activity and he is able to reconstruct, his experiences intangible form with various types of building materials. He uses manyof the realistic toys to make his project more representative.
The play environment is also equipped with materials to aid thedevelopment of smaller muscles, to provide sense training, imagina-tive and representative play, and opportunity to engage in creativeadventures. Materials supplying these needs include dolls and dollhousekeeping supplies, sorting and fitting games, plastic and graphicmaterials, building blocks of unit and multiple.-unit sizes and of sevralforms, musical instruments, story books, pictures, growing things,and animal pets. The children conceive many and varied lises ofthis equipment. Other activities are suggested by the ways in whichthe teacher sets up the equipment, -by her verbal suggestions, andthrough activities which she herself originates.
There are many opportunities for the teacher to help enlarge thechildren's vocabularies and to help them speak in phrases or carrysequence in their conversations. The innumerable questions arooften bids for conversation as well as a thirst for information. Expe-riences comparable to those in adult life help the children learn howto get along with other people. The child who is not wanted in agroup of other children is not protectingly imposed upon the group,but is helped to find his place where he is needed. The overboister-ous, dominating child learns to temper his energy and to wait forturns at the swing or to ask for toys instead of snatching them. Thetimid Child is given a feeling of security and confidence, and that whicha child .fears is tenderly explored and is associated with somethinghe enjoys until fear disappears and the necessary physical or emo-tional controls are established.

Generally at this age children play as individuals and spontaneousgroup activity is infrequent. Occasionally schools report such sched-uled activities as "news" periods, posture exercises, music, or stories.However, this practice is in the minority and somewhat contrary tothe application of research fifidings on attention span and socialdevelopment of children under 4. Therefore, as a whole, play 'activi-ties are interfered with as little as possible, and the teacher entersinto the play when she sees a need for raising the educational levelof the activity or sees an opportunity for capitalizing a learniq



8 NURSERY SCHOOLS

situation. Daily records are customarily kept of the children's uses
of play equipment and of individual progress and needs.

Certain routine activities necessary for adequate development of
'physical and mental hygiene habits are projected into the morning's
play period. Frequent drinking of water is encouraged and a mid-
morning drink of fruit or tomato juice is served informally. As
soon as the elimination needs of each child are determined, a routine
Aline schedule is established. The intervals of this schedule ard in-
creased as rapidly as control is established. A morning relaxation
period is especially desirable for children under 4.

At about-11 o'clock the visitor notes that the children begin to put
their materials away. Toy shelters and an ample supply of low
cupboard shelves are provided which enable the children to put their
things away independently and happily. The children then come
indoors, go to locker rooms where space is provided for each child,
remove their wraps and hang them nèatly in their own lockers.
They learn to identify their locker's with individual gay picture tags
of animals, birds, boats, trains, or other familiar objects. An identi-
cal tag also marks each child's personal equipment throughout the
school, such as his bed, blanket, towel, wash cloth, 'comb, toothbrush,
mat, and chair. Preceding lunch there is a clean-up, toilet, and rest
period during which the child has a drink of water, urinates, washes
hands and face, combs hair, and rests on a bed or floor mat for 15 or
20 -minutes. Sometimes the children look at picture book§, or a
period of listening to music is substituted for prone resting. In
some schools a few of the children 'help to set the luncheon tables.

A hot lunch, the main meal of the day, with a menu planned by a
riutritionist, is now served. The time reuired for eating averages
about 30 minutes. The children sit at low tables, in groups of 3,
4, or 5 and 1 teacher. The chairs are adjusted to the siZe of the
child so that his feet may rest comfortably on the floor while eating.
Each child unfolds and puts on his owd bib. Luncheon procedures
vary from school to school. In some schools it is customary for the
entire group of children to be seated for lunch at the same' time, while
in other schools the children enter the dining room in small groups
at time intervals sufficient to allow each group to be served before
the next group enters the room. In some schools one child from each
table is elected to be the one to serve for the day. He carries the
plate of dinner from the serving table to each child and the small
group around his table wait until all are serttcl before they begin
eating. In other instances the teacher of eaph "group acts as hostess
and serves the Meal at the table. In still other situations the children
never leave the table but are served by the nutritionist or other staff
member. The luncheon service is gay and colorful, and the food
daintily served. The diet is a simple one comprised largely of eggs,

a/
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Mewl of Education, (*tern Rrarrre.Unirrstlaw
*I he beginnings of art. dramatization. nature study. and music. Children learn how to use materials,how 10 observe and to listen. The actual form of expression is. however, largely determined byhe child

Chicago Normal Catty*
A sand box may serve several purposes in all seasons of the year. sometimes entirely open, sometimes

closed. To ride up hill requires muscle, strength, and skill11-1 4

4.

""...er'

tJ

r
.tzT.'Fk

41,1, ,

3;4

t- 4"17;

.611

.9

.do

sw

1

A -

Om.

L3

4

4

001111000

1.

W

..

is

0an
%

:6
. . .

"r",- r. +1-

.'2
or, /1.

<On . r

"AA,'.1.t...4e

. I
' `

,, .., N -
e "" -.4.11 -"k-c' %:- ;"4,-,-F7- .6,,

_ . ArIttiN
%.

a_ lit ..e,;, 1 l .41 1-¡ -

?-7 't4t"'ll"W-4.;" .'"
,7-..

...
lb, .1

,

4;wE )
171

Ar-f
,...

: ' ' $ "7' 6.,..
n .. r

4:'- J

TO\
111141

CI ,; 1. Aa

11
' "it,...._ - 1%1'0 1*

111% .7.4ke 1, t0 -0
:10s....,,.. Jp. -

......666

"Ittik

1.--
ffi f .4

-' ,De ;,

tet.%. 6.- rig..
_t.14 o, 11,

YLO

400



-M
ar

y 
C

ra
ne

 N
ur

xe
ry

S
ch

oo
l, 

H
al

l /
lo

us
e,

C
A

,
ag

o,
 P

ra
ch

rr
 U

na
 fu

r 
th

r 
N

at
io

na
l

(*
W

hi
le

 o
f E

du
ca

tio
n

In
 th

e 
pl

an
fo

r 
se

rv
in

g
di

nn
er

at
 th

is
 s

ch
oo

l p
la

te
 o

f
fo

od
ar

e
ca

rr
ie

d 
by

on
e

ch
ild

to
 th

e 
ot

he
rs

at
 h

is
 p

ar
tic

ul
ar

 ta
bl

e.
T

he
se

pa
ra

te
gr

ou
ps

be
gi

n
to

ea
t w

he
n 

ea
ch

on
e 

at
th

e 
ta

bl
e 

ha
s 

be
en

se
rv

ed
.

M
ilk

 is
 p

ou
re

d 
by

 th
di

vi
du

al
ch

ild
re

n
as

th
ey

 w
is

h 
it 

an
d

sa
in

dw
ic

he
s

ar
e

at
 th

e 
in

di
vi

du
al

 ta
bl

es
.

T
ab

le
 e

qu
ip

m
en

t
co

ns
is

ts
 o

f d
oi

lie
s

or
br

ig
ht

-c
ol

or
ed

oi
lc

lo
th

m
at

s 
sh

el
la

ck
ed

to
 a

vo
id

 c
ur

lin
g,

a
sh

or
t w

id
e 

fo
rk

,
a 

sp
oo

n,
di

sh
es

w
ith

 e
dg

i
th

at
ca

n
be

ea
si

ly
 a

nd
 s

ec
ur

el
y

gr
ip

pe
d,

 a
nd

 b
ib

s
or

na
pk

in
s 

w
hi

ch
th

e 
ch

ild
re

n
ca

n
ad

ju
st

o

t,

4.

1.
1.

,~
O

.

is

i

o

.
e

.
;

.

-a
r.

7
*.

t.j
1k

r.
-4

A
`

r.
A

,
A

.

o

:.)
;.,

..-
4-

...
.k

...
.

...
.*

.s
.1

.1
: _.

..:
-.

..' ).
3:

-.
1,

./.
...

...
. --

.4
1.

44
: ''

.1
4.

'1
1'

...
4,

:2 .0
.,.

.it
:.

...
,,,

":
_.

:::
...

.,1
.-

...
J.

;:.
,..

.-
.4

":
-1

+
,,,

-.
.1

,
.

,..
,..

..
.-

i:-

..
-i-

..N
.4

...
-.

.:-
:.:

>
°;

:k
.t.

.4
,?

!
e.

..;
;.*

:-
-:

;-
.

r
4i

..
6

.
k

I
I

..
J 

1 
...

..
..

i: 
k 

1.
.i7

.t:
.1

4.
1.

.?
: ¡

O
lt?

'
-

'O
.

.
f :

: .
4 

.. 
: .

r 
; '

4
5i

.
.3

dl
i

..
..,

...
.

...
.K

.,,
...

..
LI

_
,,.

. .
...

. ,.
..

.
-

...
,,,

z.
1.

--
-

..1
-1

 4
. 7

.:

;

.

ar
lir

r

IM
O

1

"'
;.

;

'2
-t

o.
nt

,
tr

,f
-

-
-V

v
*J

5n
ve

.Y
"t

i.
-

.
_,

,.
ro

-F
P,



DEVELOPMENT AND CURItENT PRACTICES 9

meat, or meat substitute, green leafy vegettibles, fruit, milk, whole-
wheat bread, and a simple dessert. The maximum amoiint of foOd
is nqt offered on the first serving, but second servings are encouraged.
Depending upon the climatic location of the school, and upon theparents' desire, cod liver oil is served during the winter moiths.
Some instruction is given in training in ttkble manners. However,
success in building riga eating habits is of greater importanve than
the acquisition of social forms. To some extent, the luncheon is a
social affair, but when conversation tends to interfere with normallyquick and hearty consumption of food it is discouraged.

Records of daily food intake, behaviors expressed, and techniques
used are made by the teacher In most nursery schools a dietarystudy is made of each child. Frequent conferences between nutri-tionist and parent are held to insure for the child a balanced diet and
to make changes in diet according to temporary needs.

When the child hastfinished his meal-he leaves the table, removeshis bib or napkin, puts it in a suitable place, and bt3gins preparations
for an afternoon nap. He washes his hands and face and then he
undresses. Children at this age an; learning to care for themselves
to some extent in preparing for naps. They can turn faucets off and
on, flush toilets, use towels and wash cloths, and button or unbutton
clothing. It is still necessary to give them some help, however, and
a teacher is always at hand both to assist,and to show the child how
to help himself. If the nursery school is houged in one room, folding
canvas-covered cot beds are used. These are stored when not in
use. At nap time they are set up and usually spread with sheetsand blankets. In order to provide for good posture during sleep the
canvas is kept taut by lacings and the children sleep without pillows.
When a separate sleeping room is available the cots remain stationary.
The children are in bed for approximately 2 hours, but the amount of
actual sleep ranges from 1 to 2 hours. After the napat about 2.30o'clocktables are again set for a light lunch of crackers and milk,which the children have as soon as they have dressed, washed theirfaces, and combed their hair. By 3 o'clock the group is ready forplay again. In the- majority of nursery schools -the children are
called for by their parents at this time and walk in the parks or playat home until supper time. In schools which keep children for alater afternoon play period some change is made from the morningplay situation or activity. This may be a change of play space, aneicumion,,cire for animal pets, or a story or music periode accordingto the plan of the individual teacher and the opportunities her set-upor location offers.

The teachers may use the lull during till afternoon sleep period torest, complete their daily records, and record certain items on the

t.



lo NURSERY SCHOOLS

sheet posted for parents. It is sometimes possible to have scheduled
conferenoes with parents.

Though the school day continues for a limited mimber of hours the
school assumes the responsibility for knowing the complete 24-hour
Program of the child. T4is, secures for him a coniistent school and
home program in guidance and self-help. The opportunity for assist-
ing parents in understanding their children, by giving them infor-
mation regarding child care and nurture, by givingthem guidance in
actual problem situations, anll by attempting to achieve for the child
an educational program in Clich the home is the largest factor, is
considered one of the serious responsibilities of the program of nursery
education.

REFERENCES

Foster, Jotephine C., Goodenough, Florence L., and Anderson, John E. The
sleep of young children. Pedagogical Seminary, 35:201-218. June, 1928.
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Macmillan Co., W30. 322 p.
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New York State College of Home Economics. Home economics reminder.
Parent education number. Ithaca, N. -Y., Cornell University, July, 1930. 51 p.

Sweeny, Mary E., and Chatfield, Charlotte. Midday meals for preschool children
in day nurseries and nursery schools. Circular No. 203, United States Depart-
ment of Agriculture, 'Washington, D. C. April, 1932.

Waring, Ethel B., and Wilker, Marguerite. The behavior of young children.
New York, Charles Svribnees Sons, 1930. 3 vols.

For additional references see Good References on Nursery Education, Bibliog-
raptly No. 5, Office of Education.

PARENT PARTICIPATION

The guidance and h lp which the children's parents receive is one
of the sound arguments voring nursery-school education and presents
another phase of adu t education. In the re s 'es to the inquiry,
"Reasons for -entkranc,e," on the application bl ; s for children at the
Washington Chila Research Center the statements most frequently
made were for the child to receive "scientific training ani develop-
ment'', and "to be with other children." ' An agreement to partici-
pate in the program of development for their child is required Qf
parents by many schools before enrollment is completed. This
participation is of vital importance since the child is primarily a
member of the family and it is essential that the home and nursery-
school programs shtil proceed along consistent lines.

I Hicks, J. Allan. Reasons parents give for wanting children to enter nursery school. /n Washington
Child Research Center (Report) 19284931. pp. 5344. National Child Research Center, 3209 Highland
Place NW., Washington; D. C. 1931.
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Chad Ihrflopment /math&lf. Tvodure College. Co lumina ConiersayThe rfght kind of clothes makes it possible and easy for a child to do hi4 own buttoning and 'tolearn to dress himself. -Personal equipment with individual owuership tags satisfies a desire 'forusuenship and increases a setae rewonsibility
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Drpartnunt of Early Ch z idho,Pi . T. nth. ra Cone-or-Temple University

ScAool of Education, Weatern Reserve Unirerstly

Inatipte of Child Welfare, University of Minnuota
Building blocks are one of the most flexible types of material for creative play. These larger boxes play
a distinct part in developing muscular coordination, body balance, and strength. Smaller blocks, some-
times brightly colored, are also used. Blocks are provided in unit sizes so that accurate construction
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, DEVELOPMENT AND CURRENT PRACTICES 11

Many forces in modern life sueh as the present social and economic
conditions conspire both to complicate adult-child relationships and
to arouse adults to a new conception of the responsibilities pf parent,-
hood.2 Different approaches to resulting problems are made by- the
nursery school teacher and by members of the consultation, staff who
emphasize the social, nutritional, and psychological phases of child
development.'

Perhaps the individual conference is most frequently used as the
means for helping parenft. Some schools requiié a joint initial con-
ference Of father, mother, and teacher before the child is entered in
th6 nursery school, and a follow-up conference two or three weeks
later to clarify any confused ideas regarding the school program and
to note progress. Other irldividual conferences follow throughout the
year. When 'several parents are confronted with a similar problem,
group discussion is held and study groups formed. Home visits by
staff membérs.are made in order that the school may have a better
understanding of the child and his home environment and to help
parents. The home visitor can 4.1p parents to inaugurate certain
mirsery-school techniques in the home régime, and to discover aild
help adjust smite of the home influences upon the child's behaviors.
Observation of find participation in the school pmgram are provided

perspective on their own child. Assisting the teaaer for ha -a dry

in some nursery schools to help both the mother and Nth in a

or even for an hour they see how other children bellave in similar
situations and note the stages of development attained by other
children. _Lecture.courses for parents are often offered especially in
tiii.e nursery schools coruiected, with colleges and universities. In a
few of these institutions 011ege credit is given upori the completion

,of some of the courses offered. _

The effectiveness (it the work with parents depends on many
factors: On A the teticherlitinsight, her unfailing tact, and ability to
gain a perspective oftpresent problems; on the parents' genuine willing-,.

ness to cooperate and even to inconvenience their own programs of
adult life for 'the .ssa--ke of starting the chil s de with desirable habitsV
and attitudes; and on the combined aid o staff specialists who bring
new light from their s6veral angles of observation.

Aside from the immediate value to the family of the pareilts'
participation in th.e' fiursery-§chool program there is a value that

'reaches on into the lifè of the community. Parents who re.alize the
importance of guiding physical develoiment sand controlling emo-

I Hill, May. The nufsery school and parental education. SIxth Yearbook of the Department of Ele-
mentary School Principals oethe National Education- Aseociation, Washington, D. C., 1927. pp. 145-161.

s National Association for Nursery Education. Report of fourth conference, November ,11-13, 1931.
National Association for Nursery Education, 147 Ruggles Street, Boston, Mass. 19324 Alai' Eliot,
secretary.
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12 NURSERY SCHOOLS'

tional reactions of preschool children are sharing their knowledge
with neighbors. Community meetings called to organize a play-
ground, to censor motion pictures, to make back-yard play equip-
ment, and to use summer vacation time profitably have been re-
ported as outgrowths of numery-school eiperience. Of course such
activities were reported years ',go as resulting from kindergarten
programs and also from the "parent-teacher" organizations, but their
value is now reemphasized and a new vigor is given to developing
adequate family and community life by programs of parent partici-
pation carried on in nursery schools.

RECORDS AND REPORTS

There has been such a limited amount of information regarding
the interests, abilities, and needs of young children that nursery
school workers have made a strong point of keeping records. They
need to know how young children tend to behave under certain con-
ditions. They also need to know what play materials children use,
how they use them, and the length of time interest is sustained.
A frank recognition of the immediate demands made upon the atten-
tion of teachers of young children during school hours discloses the
impossibility of carrying all such details in mind and of recalling
experiences important to the guidance of each child's progress. Wliat
factors caused Henry's temper outburst? How long did it take
Alice to eat her lunch and did she eat all of it? When did this fear
that John is displaying begin? Has Jane always lacked vigor and
initiative? Have improvements been sustained? Continuous re-
cords of the personal characteristics of each child in regard to his
physical and mental maturity and his social adjustments are the most
convincing evidence available of growth and development.

The form of nurseryftschool records and the techniques of recording
them and interpreting them have gone through many changes in
the process of selecting essentials and organizing the forms to econ-
omize efforts in recording. The most detailed records and most
extensive program of reports have been made in the schools acting
as research laboratories or connected with universities or other
teacher-preparation institutions. The asset of student assistance
has been a helpful factor for these institutions and there has also
been the asset of expert supervision from the cooperating specialists
who are able to give continual aid.

Types of fecords now in use may be. grouped under headings of
(1) personal and social history including a physical históry of the
child, his behavior characteristics, his mental test records, and in-
formation concerning his home and family life; (2) current records
of health, attendance, social reactions, responses to educational
materials, and ,reports of conferences with parents; (3) home records

E.



National CoU4 (II Ed wcalson
Students record children's interests. abilities. and achievements in the use of materials.; in vocabulary
development. in activities, social adjustments. and behavior tendemies. Thrse records serve to
increase general information regarding growth and development of preschool children and fortis the
basis for guiding each child's development. Record keeping directs Wild makes spwitic the ohKerva-
lions t atdents iweparing for the teaching Irofessitm. An understanding of the !wilily iors of young

nd a recognition of desirable teaching techniques fur this age child are valuable for prospec-
tiv e teachers of older children
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DEVELOPMENT AND CURRENT PRACTICES 13

of diet, sleep, elimination, discipline and methods of control em-
ployed, and other factors of home experiences which will contribute
to the school's better understanding of the child. Certain of these
records are filed permanently and others are for temporary use. The
complete records for the average nursery-school child give a picture
of his home life, of his past and present physical and intellectual
status and behaviors, of the remedial programs prescribed by the
staff after studying his records, and of changes effected in the home
and school régimes.4

In active 'use nursery-school records serve as a force in dynamic
teaching. Progress and achievement are matters of individual rather
than competitive concern. Each child's records are studi d in staff
rheetings by the teacher and consultants in nutrition, 4medicine,
sociology, psychology, and other cooperating specialists. he group
determines the procedure to be followed with the child and khe parent
for the benefit of the child's maximum growth and development.
Diet, rest, type of group or individual play and desirable equipment,
opportunities for use of language or for control of materials, and home
cooperation all play a part in the programs followed. Summaries of
records are made periodically to help both parents and staff.5'

It is through such summaries that the most convincing values of
nursery-school education are found. Changes that have taken place
in both the child's development and in the parents' attitudes and
techniques show clearly in the perspective given by the report
How differently the record would lifrave read had it covered a similar
amount of time for a child at hóme can not be estimated, since the
child's development depends largely on the program followed at
home and the equipment provided. All the teachers in the nursery-
school field are not yet convinced that in all cases guidance away
from home in a nursery school is more of an advantage than guidance
in the home situation. Because of this suspended judgment several
experiments are under way to ascertain how .the needs of different
home conditions can be met aside from enrolling the child in a nursery
school. The real issue here, however, is to find out whether expert
guidance produces a better developed child than would have resulted
without _the guidance for parents and child. A few studies have
attempted to compare changes in the development of children enrolled
in a nursery school with that of children who have not had the expo-

4 National Society for the Study of Education. Twenty-eighth Yearbook. Bloomington, Ill., Publio-
School Publishing Co., 1929. Pt. II, Chap. XIII. Records of young childrep: A means to education.

Foster, Josephine C., and Mattson, Marion L. Nursery-school procedure. New York, D. Appleton &
Co., 1929. Chap. XI. Nursery-school records.

Waddell, Charles W., and otters. A six-year experiment with a nursery school. Los Angeles, Calif.,
University of California at Los Angeles. Bulletin of tbe Teachers College, No. 1. 1931. 178 p. Appendix
F. Record blanks.

Washburn, Ruth. The nursery unit of the Yale clinic of child development. Childhood Education,
8: 470, May, WU.
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rience. Two of these studies report greater increase in intelligenceratings over the same period ot time for children in nursery schools.Other studies find no significant changes in intelligence 4ratings duringnursery-school attendance, but find significant resemblances betweena young child's intelligence and his parents' occupations and educa-tion and the economic status of the home.6
There are as yet no tests by which objective ratings can be made toshow progress in such behaviors as initiative, courage, and inde-pendence, or of a preschool child's general information, his languageusage, or number foncepts. Tests of this character may not bedesirable. The better plan may be to use inventories of possible anddesirable achievements within the preschool period as guides anddepend upon the teacher to meet each inquiry or interest of the childwith adequate information and sufficient- guidance to give impetus toall the development of which the child is capable at the time. Thesummary of individual progress resulting from recòrds kept during achild's nursery-school attendance shows what has been accomplishedin that situation. These summary reports also offer ideas to otherparents and to teachers of older children.

RESEARCH IN NURSERY EDUCATION
From these reports many questions arise which only research andinvestigations can answer. What constitutes normal physical,social, and intellectuql development in young children? Can guid-ance materially promote development? To what extent should thechildren's use of physical force in the solution of their social conflictsbe conditioned.by the development of their facility in language usage?What concepts have young children of number, distance, weight,size, and shape? Under what conditions do'specific types of learningtake place most effectively? How can undesirable behavior best beconditioned? What play materials best meet the developmentalneeds of children at different age levels? What is the effect uponkindergarten programs of the learnings developed during nursery-

6 Barrett, Helen E., and Koch, Helen L. The effect of nursery-school training upon the mental test per-formance of a group of orphanage children. Journal of Genetic Psychology, 37:102-122, March, 1929.Gesell, Arnold, and Lord, Elizabeth. A psychological comparison of nursery-school children fromhomes di low and high economic status. Pedagogical Seminary, 34 :339-356, September, 1927.Goodenough, Florence. A preliminarireport on the effect of nursery-school tra ing upon the intentgem* test scores of young children. Twenty-seventh Yearbook of the National ociety ior the Study ofEducation. Part I, 1928. pp. 361-369.
The relation of the iatelligence of preschool children to the occupation of their fathers. AmericanJournal of Psychology, 40:284-302, April, 1928.

Kawin, Ethel, lioefer, Carolyn, and others. A comparative study of a nursery-school versus a non-nursery-school group. Chicago, Ill., The University of Chicago Press, 1931. 52 p.Stutsman, Rachel. Irene: A study of the personality defects of an attractive superior child of preschoolsge. Pedagogical Seminary, 34 :591-614, December, 19.7.
Woolley, Helen T. The validity of standards of mental measurement in young childhood. School andSociety, 21: 476-482, April 18, 1925.

David: A study of the experience of a nursery school in training a child adopted from an institution.New York, Child Welfare League of America, 1925. (Case studies, No. 2, April, 1925.)
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Child Di relopment Instituls. Teachers College, Columbia University
When testing intelligence, the trained examiner is sympathetically interested in the child's responses andpraises her successes. To gain maximum effort from the child all distractions are avoided and equipment is effectively prepared
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Iva Child We' Ifure Itrstarch .stenion. University of Iowa. Motor-rhytlau test.In this illustration a 1-year-old child is being tested for her ability in rhythmicperformance. A concealed mechanism causes the dock to "tick" regularly and the child is instructedto keep time with the clock by tapping .the hammer. The apparatus records ou u paper disk theerrors made by the child

/misted* of Chad Welfare, University of Ca Worn usA learning experiment. This device presents the child with the problem of discriminating betweentwo pictures, one of which is always associated with a reward. When he pushes a button under acorrect symbol, a small door swings open and a toy is revealed. In learning experiments motivatedin this way, it is possible to study a child's perceptual discriminations, his ability to transfer andgeneralize in successive problems, and his insight concerning relationships
14-2
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DEVELOPMENT AND CURRENT PRACTICES 15

school experience? One problem after another presents itself to the
worker with young children for whom ihere has been a dearth of
specifiè information.

The large amount of research now being carried on in the field of
nursery education is doubtless due to the awakened appreciation of the
importance of studying phases of development during the preschool
years and to the realization of the previous lack of factual data.With the organization of the nursery school as a laboratory, access
has been provided to groups of young children in natural surroundings
for observational and experimental purposes. This laboratory offersa neutral ground for the integrating of research conducted in such avariety of fields as education, psychology, medicine, nutrition, and
sociology. Experimentation with techniques of research has been
necessary so that the approach to young children can assure as natural
a response as possible. It is difficultiO conduct research in the strict
laboratory sense of the word, since experimental control of conditionstends to destroy the spontaneity of the children which is the very
essence of their activity. The cooperation of young children during
studies can not be solicited as it is with older children and adults.A third of the nursery schools reporting in 1931 listed research asone of the purposes for which they operate. This shows the investi-gational attitude of nursery-school workers. Many of the nurseryschools acting as laboratories of research are located in universitieswhere the several colleges may conduct studies under regulationswhich protect the children from an undue amount of observation.Other research laboratories are organized as independent units or aspart of the research division of a public-school system through whichother departments of the school organization can cooperate. Grantsof money from both local and national foundations and funds ehavemade it possible to establish institutes of research in child develop-ment like those connected with the Universities of California, Iowa,Minnesota, and Cincinnati, with Teachers College, Columbia Univer-sity, the Merrili-Palmer School, and the National Child ResearchCenter at Washington, D. C. Other funds have been given especially .for studies in specific fields of work. The progranis of many of the insti-tutes of child development háve extended throughout the locality orState in which they are situated to include service in conductingbehavior clinics, surveys of health and welfare, and courses of lecturesor study gr6ups on related topics. The valùe of such programs isrecognized by increasing appropriations from the universitis and theState legislatures and the anticipated inclusion of some of the insti-tutes as regular departments of the universities.
A distinct limitation upon making generalizations from the findingsof research in the field of child development has been the small number

I Work of child slevelopment research centers. Child Study, 7: 289418, July, 1930.



16 NURSERY SCHOOLS

of children available for study under controlled, conditions. Tocorrect this limitation two or more research centers have, in someinstances, conducted cooperative studies. Some studies have carriedover a term of years to follow the sequence of the children's develop-ment from infancy through their primary grade experience. Applica-tion of findings from these research studies are being made not only to ,the children in nursery schools but to older children. Classroomteachers and directors of pupil guidance in public schools, workers infamily welfare, and juvenile delinoency agencies are finding explana-tions for some of the behavior problems they face with adolescentboys and girls. These in turn suggest remedial treatment and pre-ferred methods of guiding these older children.
The wide scope of research in preschool education is suggested bythe lists of studies completed or in progress, which are issued frowtime to time by the several child-development institutes. Some ofthe topics listed include the development of motor coordination inyoung children and various aspects of anatomic growth, the extentof vocabularies and sentence development, social behavior patterns,the effects of resistance upon intelligence test scores, problem-solvingabilities, and ogcupational interests. Other types of studies includethose which develop techniques for studying child development, thoseanalyzing teaching activities with young children, and others whichthrow into relief learnini levels in the preschool field and preferencesin the selection and use 61 materials at different age levels. Twodirectories have been compiled of research workers in the field ofchild ee8 and of their contributions. These indicate themany types of research being conducted and the variety of majorfields of educational work and science represented by those in chargeof the studies. A detailed discussion of research in the many aspects ofchild development is presented in A Handbook 'of Child Psychology,edited by Carl Murchison, 1931.

OBJECTIVES OF NURSERY-SCHOOL EDUCATION
4Major objectives of nursery-school education have been includedin a report from a committee of the National Association for NurseryEducation ° (formerly the National Committee on Nursery Schools)which suggests the place of the nursery school in the general schemeof education and sets standards for the maintenance of nurseryschools. The objectives indicate the definite learning values recog..

I DireCtOry of Research in Child Development. Compiled for National Research Council. Committeeon Child Development. No. 76, by Leslie Ray Marston, March, 1927. No. 102, by J. Allan Hicks, March,1431. National Research Council, Washington, D. C.
Minimum essentials of nursery-school education. Mary Dabney Davis, Harriet Johnson, and Adis E.Richardson. Subcommittee of the National Committee on Nursery SchoOls. National Association forNursery Education, 147 Ruggles Street, Boston, Mass., 1930. Abigail A. Eliot, secretary.
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DEVELOPMENT AND CURRENT PRACTICES 17
nized in the daily activities of nursery-school children and suggestteaching techniques. In summary, these objectives are as follows:Motor and sensory control.The nursery schoól covers that com-paratively short period of time when sheer activity engrosses thechild and when activity is of the utmost physiological importance tohim; the use of large pieces of equipment must help to assure thechild control over himself and his imrriediate environment. Investi-gations and observations of the features of his environment are morenaive and fresh than at any other time; it is essential then that thechild have time for unhurried and tindictated looking, listening, andmanipulation. Some of the skills aesired include a "control of thesimple mechanical principles involved in such thing; as door knobs,steering gears of tricycles triad wagons, discriminations in weights,colors, sizes, odors, and facility in speech, singing, and play withtools:

Social adjustmentSince awareness of other children and anunderstanding of how to play with others develop at different ratesthere must be provision for a young child to watch other childrenfrom the side lines for a time, at another time. to make his contactsas fleeting as he wi14 and, as he arrives at a point of requisite pre-paredness, to become a responsible member of the group. Throughhis experiences he Itarns to respect others' rights, to maintain his own,to use language as a means of communication, and to have a directquality in his dealings with adults and children.
Development of interest-drives.The perversion of interest-drives inmany adults emphasizes the importance of developing normal,healthy, and spontaneous "drives" in young children. Thes'e"drives" are expressed in efforts to modify and to understand environ-ment. They are pursued in the face of obstacles unless the individualis strongly conditioned against the drives. These interest-drives aredeveloped through opportunities provided for the children to imitate,to choose, and to be occupied constructively; throiigh opportunitiesto express feeling in language, dancing, dramatic play, and the use ofplastic materials; and through surrounding the child with art whichexpresses beauty, simplicity, and integrity.

Physical development the early years of the child's lifephysical growth and development are rapid and must be definitelysafeguarded in the nursery-school environment. Opportunity foroutdoor play and indoor activity that'will develop and coordinateboth the large and small muscles of his body and that induce deepbreathing should be provided. The kind of activity and its durationshould be carefully watched and the individual child prötected againstundue fatigue.
It is important to develop desirable attitudes toward the physicalhabits of eating, sleeping, and elimination which form the foundation

,



18 NURSERY SCHOOLS

for the child's optimal health and growth. He should become
acquainted with and learn to accept a variety of foods and should
participate rather than merely acquiesce in his daily health routine.

Consistency in the methods of guichince followed in the nursery
school and in the home is essential to carry out the foregoing objec-
tives. It is consequently necessary to enlist the full cooperation ofthe children's parents and therefore to add to the objectives for the
nursery school certain objectives related to the education of the chil-
dren's parents. To help parents to get the proper perspective of the
young child's place in the family, to help them to kmow how to meet
the problems .of daily routine and those in unexpected circumstances
is a part of the nursery-school program.



SECTION II
SURVEY OF THE ORGANIZATION AND OPERATION OF

203 NURSERY SCHOOLS
This survey of nurserykschools can be used to answer such questipns'as: Where are nursery schools located? Are they increasing innumber? What is the' rate of increase? What types of institu-tions sponsor them? What do nursery schools aim to accomplish?How many children do they enroll? How long is the school dity?How are nursery schools staffed?
This survey may also be used by the person interested in startinga nursery school. He may need certain definite information aboutthe procedures others have followed in organizing such a school awlabout such details as the constiltation service others have foun'davailable, the preparation to be expected of the teacher engaged todirect the school, and the tuitions.charged.
The stirvey also lays before leaders in the field of child developmentdetails of the organization and administration of nursery schools fortheir critical evaluation. These leaders, concerned with the futureas well as the present goals for nurséry education, can discover in this%;urvey where practice stands at the present time; they can visionf)ossible trends and, through sped& studies planned to evaluatewhat is being done, guide future procedures.
A description of current practice does not necessarily define "best*procedw-es. This is particularly true with nursery school educationat its presefit stage of testing and evaluating its programs.No estimate of the worth of nursery education nor a comparisonof service rendered with value received has been attempted in thisstudy. This study does offer a picture of current practice in 1932and presents basic material for future reference and suggests problemsfor study. For the convenience of the reader a brief summary of thesurvey is given. Detailed treatment of the subjects summarized ispresented in the succeeding pages of this section of the study.

A SUMMARY OF THE SURVEY
Nursery schools of the United States are located in 121 cities of 35States, the District of Columbia, and Hawaii. The greater numberare'in large cities. About half of the nursery schools are sponsoredby or served in some way by co 'versifies, a third are prig-vately controlled schools, and a nnected with child welfare

19

A.

,

4tb

r:1-1,:": .4
fifth

4z;



20 NURSERY

agencies. Between a quarter and a third of the nursery schools aresponsored by State or municipally controlled universities, colleges,school systems, and -welfare agencies. Only a few of these schoolsare wholly supported from public funds. Many receive financialcontributions from foundations, ftmds, individuals, and organiza-tions. The majority, whether sponsored by public or private agen-cies, charge tuitions or fees. In some instances 'the fees are small andcover only the cost of food and incidental expenses or are adjusted tothe family's ability to pay, and,serve chiefly as an aid to the parent'sfeeling of independence. Tuitions in some schools aupplement giftsnd other available funds, in others they cover the whole expense ofthe school, and in still *others they cover both the expenses and net aprofit.
The cost of maintaining a nursery school will necnsarily seem high,since the guidance programs for parents and students and the oppor-tunities afforded for observation and research increase the cost. Itcan be seen that the customary procedure in school finance of quoting acost on a pupil basis would not give an accurate figure for nursery,schools. These coats should be distributed among the many peoplebenefiting from the nursery-school program.
Control.The control of nursery schools varies with the type of.institutions with which they are connécted. In colleges the controlvaries laigely according to public and private institutions. Half ofthe schools connected with privately supported colleges and univer-sities are under the general control ofJ the institution and tthe otherhalf are controlled by a group qf cooperating departments and affil-'e iated organizations or by departments of home economics, education,psychology, or child study. Six out of 10 of the nursery schools con-nected witty the 43 State and municipal colleges and universities(22 of which are land-grant colleges) are controlled by departments ofhorrie economics. The other nursery schools in this group are eithercontrolled by a group of cooperating departments and affiliated or-

, ganitation§ or are under the general control of the institution. Of theprivate schools two-thirds are operated under private ownership andthe others are controlled either by the parents of children enrolled inthe school or by committees representing interested organizations.The nuttery tichools sponsored by welfare organizations are coktrp1M1'largely by boards of directors of family and comnliiiiiTwelfare
agencie.sthree of these being municipal welfare boards. The nurs-cry schools in the city and State tiublic-school systems are eitherwholly controlled by the boards of education with responsibilitydelegated to different departments within the school systeni, or bythese school boards in cboperation with interested organizations.

Purpo8e8 for organiza#0t.--The tiAjor purposes for which nurseryschools operate are the education of young children and the educal
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DEVELOPMENT AND CURRENT ..PRACTICES 21

tion of their parents. Next in line of importance are the serviceswhich nursery schools offer in the preparation of teachers, in acting aslaboratories for research in child development, and in preparental
education. Nursery scipols as laboratories for research are foundchiefly in the colleges and universities. The relief of parents fromday-time care of their children is a purpose of minor importance forthe total number of nursery schools and is reported chiefly for theschools connected with welfare organizations.

Enrollments.The median number of children enrolled in a nurseryschool is 18. This varies somewhat according to the type of schoolthe median number for private schools is 13 and for the schools con-nected with the welfare agencies, 25. There are approximately 11children for each trained teacher in the nursery school. The middle50 per cent of the children range in age from 2 years and 8 months° to4 years and 2 months, with an average age range among the childrenin a nursery gchool of 2 years and 5 months.
Length of prvram.The average year for the nursery schoolcovers 181 days, approximately the aver:;:.: for city public schools.With few exceptions there is a 5-day week. Three interesting varia-tions provide for periodic attendance. This makes it possible formore children to be enrolled in the nursery school, and, what is perhapsmore important, provides a guidance program divided between thehonie and the school. Couhting 31hours as the maximum length fora half-day session, slightly more than a quarter of the nursery schoolsare half-day schools. The remainder have a program rangirg from3% hours to 12 hours with the largest number ranging from 5 to 8hours for the school day, and a few scliools report a 24-hour educationalprogram. A small number of schools, mostly private schools, offerthe parents the option of a full or half-day session. More of theprivate schools have the half-d47 session than any of the other typesof schools. Not quite half of the total number of nursery schoolsprovide further sphdoling for the children. In some of these casesthe program extends only through the kindergarten, but the majorityoffer all elementary grades or both elementary and high-schooleducation.
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22 NURSERY SCHOOLS

The stag. Two-thirds of the directing teachers in nursery schools
have a college degree and none has less than a norinal school or teach-
ers college preparation. A larger per cent of these nursery-school
teachers have master's and doctor's degrees than have the teachers
for public elementary grades or high schools. The consultation staff
which supplemenits the teaching staff in the largest number of nursery
schools, includes a .doctor or nurse, psychologist, nutritionist, and
swiologist. Eighteen different types of consulting specialists have
been reported. The largest variety of specialists is reported from
colleges and universities.

SCOPE OF THE SURVEY
Information received from 203 nursery schools forms the basis for

this survey. Reports received from other schools after the data were
summarized and a directory of nursery schools reeentIST issued by the
Pacific Coast Nursery School Association indiéate a largér total.num-
ber of nursery schools for the United States as a whole. The report
on nursery schools made by a committee of the White House Con-
ference' also reports a much largernumber of nursery scliools through-
out the count-T. Of the 203 sehools included in this study 74 are
sponsored by institutions of rngher learning, 73 are privately support-
ed, 43 are sponsored by philanthropic organizations, and 13 are spon-
sored by public-school -systems. Since the type of institution or
control materially influences the organization of the nursery school,
the analyses of data are made uncle; the four classifications listed
above. More detailed descriptions of the, 'ations in practice
among these schools, organized to serve purp in addition to the
education of children and their parents, are illustrated in the reports
from 15 nursery schools. These are given in the last two sections
of this study.

LOCATION OF NURSERY SCHOOLS -
Thè accompanying map shows the distribAion of 203 nursery

schools among colleges arid universities, privaWand public schools,
and welfare organizations throughoilt the United States. Tile States
having 10 or more nursery schools are New York with 35; California
with 21; Illinois, 19; Michigan, 17;* Massachusetts, 15; Ohio and
Pennsylvania, 11 each. To explain the evident interest of th4e4e- States'
in preschool education, it would be interesting to study their legis-
lative provisions for' establishing kindergartens, the strength of parent,
education organizittions, the family welfare programs followed, and
the program of 'development iu the,iatitutions of higher learn-
ing. The folloving table shows the numr-bes of St4tes and cities in
which nursery .4choo1s .sponsored by different tSrp4.: of organizati6n4

.

I White riónAli C01!) (wen ob on -Child rlealth &W.-Protection. Commitiise on the iniant-and preschoolchild. Maio educaticifi: A suivey of day nurseries, nursery vilooki, PriiatpX1hadtgatenshin the UnitedStates. Miw York, Tiler .41tury Co., 1931. 187 p. : e -, .. _ , il, .
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24 NURSERY SCHOOLS

Number of States and cities in which 203 nursery schools, sponsored by different
types of organizations, are located

Types of sponsoring organizations
Total num-
ber of nur-
sery schools
reporting

Location

In States,
District o

Colum- In cities
bia,

Hawaii

Universities and colleges:
State
M unici pal
Land-grant
Pubhc junior college_ _ .

Private junior college
Private universities
Private colleges _

Teachers colleges:
State and municipal
Private

Independent research centers
Private schools
Philanthropic organizations
Public-school systems....

TotaL

13
5
2

73
63
13

a

6
1

22
1

1

7
8

10
3
2

21
12
5

4

203

13
4
2

65

Total number of States represented, including District of Columbia and Hawaii.
3 Total number of cities represented

More than half of all the nursery schools are located in cities having
a population of 100,000 or more. From the figures in the following
distribution it can be seen that approximately as many of the nursery
schools sponsored by colleges and universities 4re in smaller cities
and towns as in large cities, that a larger number of the schools
sponsored by philanthropic agencies are located in laige cities than
for any other group, and that the majority of the schools in public-
school systems are located in large cities.

Location of nursery schools grouped according to sponsoring organizations, in cities'
and towns of different population sizes

Population sizes of cities and towns

sponsoring organizations

r

Colleges and universities
Private schools
Philanthropic organizations__ _ _ _ _ _ _ _

Public-school systems

Total

100,000
more

30,000 to
100,000

27 1$
41
36 2
8 3

-10,000 to
30,000

5,000 to
10,000i

Fewer
t han
5,000

14
9
1

1

15

1

e 25 24

"IL
.1110

1

MP OOOO 411. ..;

6
1

1

13
10

187

I

s,

1

or

112

o

o

1

16

_

6
1

22
1

1

11
10

OM. 1

7

26

6
7
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DATES OF ESTABLISHMENT

As a matter of interest the following distribution is given to show
the years in which 196 nursery schools were established. , More than
three-fourths of the schools have been orgapized since 1925. Themost rapid increase occurred between the years 1926 and 1928 and
doubtless the economic Conditions of 1929 influenced the drop in the
number of schools reported in that year. The only basis f esti-
mating the number of schools &continued is. their failtii:e to r pondto repeated requests for information. In the school year 1929-30
there were 4 such schools, in 1930-31 there were 18, and in 193 1-32
there were 56. However, it must be realized that some of these
schools may still operate. It must also be recognized that new sckools
are continually being orkanized. In 193 1-32, despite economic con-
ditions, 19 new schools were reported. Of the 56 schools which didnot report, 31 were private schools, 17 were connected with philan-
thropic organizations, 5 in colleges and universities, and 3 in public-
school systems. . #

00Dates of establishment for 198 nursery schooLs now in oper-ati

Total
num- inart,,,,,

,..

Type of sponsoring organisatkin ber re- 7.7,,,,.`" 1921 1922 1923 1924 142519284927 1928 19N 1930 1931port-
ing

'''''
,_. ril ...mom imali

1 3 $ 4 5

_
11 11 12 13 li..10

______ _.......
Colleges and universities 73 1 2 3 1 1 6 13 13 12 10 8 3PHvats schools 71 1 _ 5 1 3 8 12 15 7 6 13Philanthropic organisations 39 1 2 5 6 3 7 4 5 3 2Public schools 13 1 1 3 2 2 2 _ _ 2

Total
1

......
3 2 4 8 8 16 27 34 33 24 1 7 20

CONTROL OF NURSERY SCHOOLS

The question is often asked, Who is responsible for the nursery
schools throughout the country? 'This seems to be an important
question because the schgol program is likely to be influenced by the
points of view of the controlling agencies. A general answer to the
question is given in the first distAution of schools included in this
study on page 24. This distribution ampng several types of sponsor-
ing organizations indicates that universities and colleges are respon-
sible for slightly more than a third of the nursery schools and that
private schools are responsible for a similar number; that philan-
thropic organizations sponsor approximately a fifth and public-school
systenis but 6 per cent. A more specific answer to the question 'is
given in the following analysis of the reports from the schools within
each of the groups just mentioned. "Coqtrol" is used here to mean
administrative and supervisory functions. Assistance and service
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26 NURSERY SCHOOLS

given by cooperating departments and organizations is described
under the discussion of the nursery-school staff. The diagrams show-
ing administrative organization which accompany the nursery-school
reports in the last section of this study will help to clarify this
discussion.

COLLEGES AND UNIVERSITIES

Control of the 74 nursery schools maintained by colleges and uni-
versities is vested (1) in the general administrative organization of
the institution, (2) in a committee or board composed (a) of repre-
sentatives from several departments or divisions of the institution
which cooperate in maintaining the nursery school, or (b) of repre-

, sentatives from departments of the institution and from outside co-
operating organizations; or (3) in the administrative organization of
a single department which sponsors the nursery school. Certain
types of control seem characteristic of publicly supported institutions
as contrasted with privately supported institutions. These differ-
ences are shown in the following distribution of types of control under
which the nursery schools iiiaintained by colleges and universities
operate.

Types of control for 74 nursery schools connected with colleges and universities

Type of control
All schools

General control by the institution concerned_ _

Cooperative control among departments and
affiliated organizations

Controlled by departments of home economics_ .
Controlled by departments of education, psy-

chology, or child study

Total

Number

22

15
30

7

Per cent

30. 0

20.1
40. 5

9. 4

74

Publicly sup-
ported

Number Per cent

Privately sup-
ported

Number

11
26

14. 0

25.5
60. 5

43

18

4
4

7

31

Per oent

7

51. 5

13.0
13.0

22. 5

This distribution shows that half of the nursery schools are con-
tfolled either by the general administritive organization of the insti-
tutions concerned or by cooperation among college departrhents or
affiliated organizations; 40 per cent are controlled by departments of
hodie economics:, and 9 per cent by departments of educatión, psy-
chology, and child study. In the publicly supported institutions 60
per tent of the nursery schools are controlled by dePartments of
home *mono ti 'Cs. This is due in large part to the euiptiasis which
departments óf home economics are placing upon nursery-school
laboratories for the offerings in child caiie and development and to
the importance of home economic departments in land-grant institu-
tions; 21Iof the 43 publicly supported colleges in this study fall in
the "land-grant" classification. In privately supported jOstitution's
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DEVELOPMENT AND CURRENT PRACTICES 27

the largest number of.schools are placed under the general control of
the administrative body of the sponsoring institution. A larger
number of these institutions also report cooperative service for the
nursery school from different departments than do the pliblicly
supported colleges and universities.

In many instances where control of the nursery schobl is assumedby the general administrative set-up of the sponsoring institution,
specific résponsibility is assigned to some one department. This is
the case in the Iowa State Teachers College where the responsibilityfor the nursery school is plated with the department of teaching. In
some cases the institutes of research in child development within the
university, suclipas the towa Child Welfare Research Station and the
Child Development Institute of Teachers College, Columbia Univer-sity, are designated as individual administrative units. The follow-
ing examples illustrate cooperative control:

The University of Rochester and the city board of educationjointly administer a grant of money given for a 5-year demonstra-
tion program kchild development and paren't education and jointly
supervise the plogram of the demonqration nursery school. Asidefrom its guidance nursery, Yale University houses a nursery school
and guides its educational program through an advisory committee
composed of representatives from the university departments of pedi-atrics, eduCation, psychology, mental hygiene, and psychiatry. InWest Virginia the cooperative administration of the nursery school iscarried on by the departments of home economics, education, psy-chology, and the university health service. Cooperation between ,auniversity and an outside agency is well illustrated in California andin New Hampshire. Housing for the nursery school of the Instituteof Child Welfare is cared for by the California Congress of Parentsand Teachers and the University of California maintains supervisoryc'ontrol of the school program. Housing for the Durham Nursery

School-Kindergarten is provided by the University of New Hamp-shire, the home economics and education departments assume admin-istrative control, with the Durham Kindergarten Association actingin an advisory capacity and sharing in the cost of staff salaries.
PRIVATE SCHOOLS

Of the 73 privately owned nursery schools 51, or slightly morethafi two7thirds, are operated under private ownership; 4 are con-trolled cooperatively through committees composed of representa-tives of interested organizations and 18, or a quarter of the schools,have been organized and are controi1ed4by parents of children enrolledin the school.
The following illustration serves to describe the method of coopera-tive control. For the Children's Community School in Berkeley,Calif., the control is divided between administrative and instructional

143704*-83---8
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responsibilities. A governing board, composed of mothers cf chil-
dren enrolled in the school, has direct control of the administration.
This body elects a director and supervisors who form the staff. They
also elect an advisory board of nine members composed of the staff,
the parent education leader, and others. This board officially con-,
ducts the school's business. The uiliversity assumes responsibility
for the educational program in the school and contributes to the
budget. In turn the university receives practice and observational
facilities for students.

The following descriptions show how schools have been orsanized
by parents and are controlled by them:

The business of the Frances Stern School in Brookline, Mass., is
conducted by the president of the group subject to the executive
board of nine members, a majority of whom must have a child attend-
ing the school, or who has attended the school within one year. The
officers of the board are elected by the parents at the annual meeting.'
The parents are members 'of the corporation and as such accept a
responsibility for the interests and activities of the school. The school
is inco rated as a nonprofit-making institution under the State's
chari laws. In addition to tuitions and food costs charged for
the c en attending, the schoòl has the use of a revolving fund.
Upon acceptance of a child, a deposit is made with the school. This
deposit is for the school's use and is returned when the child is *with-
drawn from the school and is replaced by another child.

The Parents' Cooperative Nursery School of Los Angeles has been
incorporated by parents of the children enrolled. The school is con-
trolled by an executive board elected by the parents of children in
the school. A board of advisors, composed of specialists who are out-
standing in their fields of work, has been appointed. A corps of
mothers assists the nursery-school teacher in the daily management,
care, and guidance of the children, and fathers and 'mothers actively
assist in and contribute to the work of the school. A teacher with
university training and adequate experience in the preschool field has
been elected to conduct the school.

PHILANTHROPIC ORGAINIZATIONS

Forty of the 43 nursery schools organized in connection with fitinily
or community wçlfare programs are controlled by the boards of direc-
tors of a variety of organizations. The other 3. are supported or
sponsored by the health and welfare departments of county or
municipal governments. The greater number o; philanthropically
supportéd nursery schools are sponsored by individual organizations
although in some cases groups of these organizations cooperate '111

maintaining the school. Among these organizaiions are the following:
Neighborhood house associations and social settlements, service clubs,

IND
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Goodwill Industries, an industrial school, children's aid societies,
orphans' homes, day nursery associations, a community welfare fed-
eration, an assistance league, and community centers. Four of these
organizations are sponsored by churches. In the management of 14
others, teachers colleges and universities cooperate. Of %the other 3schools in this group the Rochester Society for the Prevention of
Cruelty to Children is maintained by Monroe County, N. Y. This
nursery school is a department of the Observation Home which actsas a County Children's Clearing Bureau. One of the municipally
cointrolled nursery schools is under the Social Service Div-ision of theDetroit Department of Public Welfare, and the other is in BellevueHospital, New York City. Descriptions of the organization of theseunits are given in the last section of this study.

The following illustritions will serve to show cooperation amonginterested agencies in administering and in maintaining nurseryschools:
The Kiwanis Nursery School is located in the Rainbow Hospital inCleveland. This hospital is a convalescent orthopedic unit ofWestern Resenre University hospitals. The Cleveland KiwanisClub No. 2 provides financial support, while the ladies of this cluhhave contributed equipment and give their services to the school oneday each month. Administrative control is exercised by a nursgry-school committee made up of representatives from the RainbowHospital Board of Directors, the Kiwanis Club, the Kiwanis Ladies'Club, the superintendent of the hospital, and the directi4 teacher.The Associate Nursery School of Boston is supported by graduates offour private schools. A board of directors made up of a representativefrom each school controls both the financial and educational policiesof the nursery school.

The Neighborhood Center Nursery School of Philadelphia is supportedfinancially by the Federation of Jewish Charities. The Jewish Wel-fare Society is responsible for family case work, and the CommunityHealth Center gives consultation service. A board of directorsmaintains administrative and supervisory control.
Supervisory control of the All Nations Foundation Nursery of LosAngeles is exercised by a nurser, board composed of representativesfrom the church which houses it and of workers in, charge of thecommunity chest. (

STATE AND CITY PUBLIC-SCHOOL SYSTEMS
The 13 nursery schools connected with city and State public-schoolsystems are either wholly controlled by the boards of education orthe boards cooperate with other organizations and assume partialpontrol through providing the housing and equipment, the teacherand supervisory, consultation, or advisory service. Both the simplest

.



30 NURSERY SCHOOLS

and the most complex types of organization are represented amongthese public-school nurseries. The simplest type of organization isthat followed by schools which are primarily a part of the whole
school program or curriculum; that is, a part of the kindergarten-primary department or as a laboratory in the high-school departmentof home economics. Next in simplicity of organization and controlare the schools housed, equipped, and supervised ly the city board ofeducation with the teacher's salary and much of the consultationservice contributed by organizations active in civic or welfare work.The more complex type of organization is foad in the schools actingas tenters through which a variety of organizations interested in child
development conduct research and cooperate to provide a programconducive to the most effective all-rourid development of preschool-agechildren. Descriptions f the organization and control of nurseryschools in public-school s stems are given in detail in the last sectionof this study.

WHY NURSERY SCHOOLS ARE ORGANIZED

Without the word school the connotation customarily accepted for
nursery is the physical care of children and the relief of parents from
responsibility for them. The name nursery school implies an educa-
tional program for young children. Educational objectives for
nursery schools already listed indicate what nursery schools aim to
accomplish. The description given of a nursery-school day shows how
some of these objectives are carried out in practice.

In checking a list of purposes for which nursery schools are organized
the directors of 198 schools gave first imporfance to the education of
young children and their parents. Other supplementary purposes
included the preparation of teachers, research in the field of child
development, preparental education, relief for parents from daytime
care of their children, and instruction in home management. The
relief for parents from the care of their children is one of the two
purposes most infrequently reported, and, as will be shown, this pur-
pose is especially pertinent to the schools sponsored by family welfare
organizations. The following distribution shows the relative im-
portance placed upon purposes listed for organizing nursery schools:
Frequency with which purposes for organization were reported by 198 nursery schools

Purpose Number Per cent

Education of young children
Parent education
Teacher preppration
Research
Preparental education
Relief for parents from daytime care of children
Home management instruction
Other purposes

Total

190
1M
88
67

43
28
5

634

24. 2
13. 5
10. 5
10. 0
7. 0
4.0

. 8

100. 0
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32 NURSERY SCHOOLS

Itis interesting to note that 38 of the 191 schools reporting enroll-
ments maintain more than one separately organized nursery school.
More than a quarterof the colleges and universities and nearly aquarter of the philanthropic organizations maintain more than one
separately organized nursery-school unit,' One of the private schools
'reports a total erirollment of 86 distributed among four units. A
truer picture of the number of chiltren in a nursery school is given
when these separately organized nursery-school units within each
institution are counted as separate schools. This interpretation is
given in the following table, which reports enrollments both for 191

'schools as a whole and for 239 separately organized nursery-school
units within these schools. The median enrollment qf these sepa-
rately organized nursery schools is 15.6, with a range of from 3 to 40.
The average is 16.3 children for each& school. The distribution also
shows variations in enrollments among different types of sponsoring
organizations. Privately supported schools have the lowest median
enrollment and public-school and philanthropic nursery schools have
the highest median enrollment.

Distribution of enrollments for 191 schools and for 239 separately organized nuraery-
school units within these schools

Type of sponsoring organizations

Universities and colleges
Private schools_ _ _ .

Philanthropic organizations.. _ _ .

Public schools

191 nursery scflools

Num-
ber of

schools

2

I 70
1 r7

3 41

4 13

WI

Enrollments

Boys Girls Total Medl-
I Rangean

239 separately organ-
ized nursery-school
units in 191 nursery
schools

ber of
units

Enrollments

Medi-
an

3 4 $ 6 7 8

795 j 702 1, 497 18. 5 5-86 95 15. 4
546 1 532 1, 078 13. 5 4-51 78 12. 3
544 548 1, 092 24. 6 9-59 53 18. 8
118 110 22S 18. 0 6-24 13 ltk

2, 003 1. 892 3, 895 17.8 4-84 239 15. 8

e

Range

10

3-36
4-40
9-36
6-24

3-40

I 16 schools reported 2 separately organized nursery.;school units; 3 schools repotted 4 separately organizednursery-school units.
9 schools reported 2 separately organized nursery-school units; 1 school reported 3 separately organizednursery-school units.
6 schools reported 2 separately organized nursery-school units; 3 schools reported 3 separately organizednursery-school units.

o All of these schools maintain but 1 unit.

When the separately organized nursery schools are considered it is
found that the division is customarily made according to the ages of
the children. The sizes of the groups vary correspondingly with a
smaller enrollment for the younger children. These figures are in-
cluded in the following table:

.
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_ . _
. . .
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Num-

I
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Median enrollments and age ranges for separately organized nursery-school units

Number of units

Two
Three _ -

Four_

Num-
ber of

schools
report-

ing

2

Unit 1

Age range
in month

31 24. 6-42 5
4 20. 0-34. 0
3 23. 0-33.

Median
enroll-
ment

4

Unit 2 Unit 3

kge range
in months

5

11. 5
14. 0
9. 0

42. 6-60. 1

34. 5-46
36. 5-45. 0

Median
enroll-
ment

Age range
in months

7

Median
enroll-
ment

Uhit 4

Age range
in months

8

15 6
16. 5 49. 5-72. 3
20. 0 45. 0-57.

9

19. 5
11. 0 57. 0-66.

Median
enroll-
ment

IS

mr.

18.0

Tbe length of the day has no appreciable effect upon the size of.enrollments. There is, however, an indication that the enrollment ofthe half-day school is a little smaller than for the full-day school.Apportioning the children enrolled to the trained teachers in chargeof the nursery schools there is a median of 11.4 and a range of from2 to 30 children per teacher. , The lower limit of the range, 2 childrento a teacher, occurred in a research cent,er. The upper limit, 30 chil-dren to a teacher, was found in a school having several student as-sistants. A teacher's working "load " is often measured by the num-ber of children for whom she is responsible, but, the length of theschool day needs to be considered with the enrollment. This can bedone by measuring the teacher's load in terms of child-hours per daymultiplying the hours of the school day by the number of children en-rolled per teacher. A still more complete idea of the teacher's respon-aibility includes an estimate of the amount of assistance she receivesfrom students and from the children's parents. A number of schoolsrequire parents to participate periodically in the day's work and fullyhalf of the nursery schools accept students for practice work. Thoughthis type of assistance places an added supervisory responsibility uponthe teacher it still is helpful, especially when one or two children ofthe group require individual attention. In addition to her respon-sibilities during the school day it should also be considered that theteaclíer gives a great deal of her time outside of school hours to homevisitation and to parent and staff meetings and conferences.The following distribution gives the median number and the rangeof child-hours per trained teacher, of child-hours of student assistanceper trained teacher, and of child-hours of student assistance for anursery school. These figures are distributed according to the lengthof the nursery-school day. They are maximum figures, based uponenrollment8, and not upon the children's daily attendance. Schedulesreported for parent participation could not be summarized from theinformation received.
The longer school day shows a proportionately greater load for theteacher and also a proportionately greater amount of student assist-

. 0

,

0



34 NURSERY SCHOOLS

ance. While the type of sponsoring organization does not materially
alter the teacher's load in child-hours it does influence the amount ofstudent assistance. Schools maintained by colleges, universities, andresearch centers have approximatelST twice as much student assistance
as do nursery schools sponsored by other types of organizations.

c).
Median number and range of child-hours per day for trained teachers and for students

in training in nursery schools, 1929-30 data

Teachers and students

Length of school day

2Y2-3
hours hours

Child-hours per trained teac 140 schools report1n6
Median_
Range_ _

Child-hours of student assist;nce per trained teacher; 68 schoois report-ing:
Median
Range._ _ _

Total number of child-hours of student assistance per nursery school;68 schools reporting:
Median _

Range_._ _

hours

3

84-12
hours

6

37.0 47. 0 72. 5 88, 5
15-98 29-168 16-210 15-170

83. 0 53. 5 93.0 148. 5
22-196 9-253 12-437 8-864

88. 5 105. 0 172. 6 268. 5
45-360 18-350 12-875 16-3025

A

Data taken from Nursery Schools in the United States, 1929-30. Mary Dabney Davis. Office of Educa-tion, Circular No. 1, January, 1930. Washington, D. C. Office of Education, Department of the Interior.(Mimeographed.)

Ages reported by 200 scho.ols for 3,222 children range from lessthan 18 months to more than 60 months. The ages were given in the
beginning of the school year 1931. Schools reporting c dren of 5years or more are carrying a continuing program and no hardand fast line between the nursery school and the kuidergarten
programs. The following distribution shows ,.the modal age for
nursery-school children to be between 3 an 3% years.

Ages of 3,222 children in 200 nursery schools

Ages in months
Children

Number

Less than 18
19-24
25-30
31-36
37-42

24
120
345
496
701

Per cent

0. 7
3. 7

10. 7
15. 5
21. 7

kges in inonths
Children

Number

43-48
4944
55-60
More than 60

-.%

570
461
255
238

To show the range in ages of children generally acc6ted in nursery
schools, the medians were found of the letweq and of the highest agesreported by the 200 nursery schools. The median lower age fòr the
children enrolled in the 200 schools is 2 years and 1.5 moxiihs and themedian upper age is 4 year's and 6.5 months. This indicateiithat the
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nursery-schbol curriculum must provide for the interests and abilities
of children covering an age range of 2 years and 5 months. The
middle 50 per cent of children enrolled falls between the ages of 2 years
and 8 months and 4 years and 2 months.

Variations exist in the range of ages accepted by the different
schools. Two schools stated that there is a difference of only 6
months bétween the youngest and oldest child enrolled'. Ten schools
reported that they have an age range of 4 years within the school.
Fifty per cent of the 200 schovsitkreporting ages showed that there is a
difference of from 1 year and. 10 months to 3 years within the nursery-
school groupthe median range being 2 years and 4 months.

'CONTINUITY OF SCHOOL EXPERIENCE

The question has often been asked whether contintious school
experience is available for children as they leave the nursery school
or whether an interval occurs between leaving the nursepy schttol and
entering either kin.dergarten or primary grades. Unless a kindergar-
ten follows the nursery-school program and prepares the child for the
primary grades there is apt to be a break in the progress of systematic
habit development and learning experiences. Continuit» is generally
considered preferable to an interruption in the child's school experi-
ence. Information on this point was received from 192 nursery
schools, half of which constitute the beginning unit in a continuous
school program. The length of the programs-range from kindergarten
only in a third of the schools, to a program continuing through junior
college. Half of the continuing programs include elementary grades,
high schools, or junior colleges. These suggest that the original
school program has been extended downward to include the nursery
%hod.. By contrast the other half of the continuing programs in-
clude only kindergarten or primary-grade experience and it seems
probable that many of these schobls began with a nursery school and
additional provisions have been made as the children grew older.

Variations exist among the different types of sponsoring organiza-
tions in the number which provide additional school experience forthe nursery-school graduates. This experience is provided by 36 per
cent of the colleges and universities, 57 per cent of the private schools,
43 per cent of the philanthropic organizations, and, as would be ex-
pected, by all of the public-school systems. The significant variationin length of additional school program provided by t6se different
sp.onsoring organizations occurs in the philanthropic agencies. The
majority keep the children only through the kindergarten and then
tran4er them to public schools.

From tho half of the sponsoring organizations whic4 do not provide
continuous school experience, the majority of the nursery-school
graduates go to public-school kindergartens. Some Children remain

,
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at home for a period either because of the absence of a public-schoolkindergarten ór the preference of the' parent.
LENGTH OF THE NURSER.17-SCHOOL PROGRAM

THE SCHOOL YEAR

Nursery schools approximate the length of school year provided inpublic elementary schools throughout the country. In many casesthe nui:sery-school year is much longer. A large proportion of theschools maintained .by colleges and universities hold a suinmer sessionas well as the session of the regular school year. A full year's pro-gram is reported by several boarding schools. The median length ofyear for the schools sponsored by philanthropic organizations is thelongest reported for any group. The median year for the publicnursery schools indicates that the school systems interested in nursery.school education also provide a longer school year for all their pupilsthan does the average school systein in the United States.
Length of year for J64 nursery schools

Sponsorial,- tion Number
of schools
reporting

Length of school
year in dAys

Median Range

Colleges and universities
Private schools
Philanthropic organizationp
Public schools

Total

A.-
61
54
37
11

164 120-260
165. 2 104-365
210 147-365
192.6 I 170-365

163 181

The Michigab State school for dependent children carries its program throughout the year.

104-365

The average length of year for public elementary schools in 35States for the year 1929-30 was 174.6 days, with a range of from144.7 to 188.4 days.
THE SCHOOL WEEK

Practically all nursery schools are in session five days a week.
. Variations occur to meet the needs of the children and tò comply withthe program of the instktution maintaining the school, Some of theschoóls connected with welfare organizations offer a -6-day week toaid the 'working mother and a few of the universities confine theirweek's program to 4 days. The value of periodic attendance is beingtried in at least alive centers. At Yale 2 the periodic. attendance ofchildren is a regulO part of the prQgram of the` behavior correctivework of the clinic. The children attending for observation purposesjoin the reOlarcursety-school group. At the College of Höme conornics of Cornell Univii-sity there has been-an increasing demand for

The Nursery Group at the Yale Clinic of Child Development, Ruth W. Wuhburn. Childhood Edncation, 8 6. 470, May, 1032.
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. help from parents whose children were not enrolled in the nursery
school. Cornell's solution of the problem opens a path others may
wish to follow:

Threé years ago, in order to make it possible for our all-day children to con-
tinue with us until they were ready for kindergarten, we arranged for an afternoon
play group. This made it possible f9r a child to be with us during the all-day
session when he was 2 to 3 years of age, .to come to the afternoon play group after
his nap each day from 2.30 until 5 o'clock when he was 3 to 4 years of age, and then
go to kindergarten. In order to meet the needs of parents whose children were
not enrolled in either of the groups we decided to have the regular groups meet on
Tuesdays, Wednesday's, Thursdays, and Fridays, leaving Monday free for staff
members to consult with parents caller than nursery-school parents. We
searched around for a name for this service and finally decided upon " Monday
Council." This Monday Council is in its second year now, and has become well
known in the community and has made it possible for our students to work in
many more homes than had been open to thm with the regu:arly enrolled nurs-
ery-school children. Any parent in the community who has a child under 6
years of aAe is privilèged to enroll for Monday Council service. 'This service
costs $7.50 a semester. Monday Council parents are scheduled for interviews
with the various specialists acbordibg to their needs. Groups of six children are
scheduled each Monday and some of these Monday Council children need to come
succeeding Mondays, others we need to see perhaps only once or twice and then
direct their progress in the home. This means that the Monday group is never
quite the same. Because the Monday group is small, we are able to take into it
children under 2 years of age, and have a number who expect to continue with us
through the regular nursery-school program next year and the year following.
On certain Mondays we try to get all the 4 to 5 year old children together,
limiting the age rand. The problems with which Monday Council parents want
help are the sam% yi those of the regular nursery-school paregts. The children
are all normal with perfectly normal problems of eating, taking naps, playing with
other children, bed wetting, and emotional and nervous behavior.

Contrary to our earlier fears that having the regular children at school four
days' and at home three days each week would make for difficulty, we have found
closer cooperation with the homes and better adaptation of the nursery-1341100,1
program to the home situation on the three clays when the children are there.
Another interesting outcome is that parents who are not yet won to the nursery
school idea are, heartily in favor of the Moiiday Council service which they say
meets their needs admirably. So far as our graduate students are concerhed the
Monday Covcil homes offer opportunities for home' participation and family
case studies fully on a par with the opportunities offered by nursery-school homes.
The Monday Council parents join with the regular nursery-school parents in unit
courses, parent meetingg, an -elementary class on behavior and in ady of the
other opportunities offered by the college to them. So far as the staff is concerned
we have been able to carry the additional cases without increase in the num ef
staff members.MARiE YOWLER, Prqfe.ssor of Child Development and P rent
Education.

The Child Development Institute of Teachers College, Columbia
University, conducts tW-o groups for preschool children a nursery
school and a guidance nursery as centers for demonstration, research,
and training of students._ The guidance nursery is an experiment in
the orghnization bf preschool education.
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38 NURSERY SCHOOLS

The profestional group serves children whose parents are working. In this
nursery school the parents of all but one of the children are in the higher profes-
sional classes such as teachers, lawyers, and physicians. The hours are from
8.30 to 5.30 o'clock daily and 8.30 to 12 o'clock on Saturday morning. The
purpose of this schedule is to make it possible for both parents to be away from
home during business hours without having to provide additional service for the
child in the late afternoons and on Saturday morninga time when the average
nursery school is closed.

The consultation group serves children whose mothers are at home but need or
desire part-time relief from daily care of their children as well asi guidance in
habit training or general prinbiples of child care. The mothers of these children
observe in the nursery school and are themselves in turn observed in their own
homes by the nursery-school teacher who makes 'suggestions concerning the
child's schedule and equipment when in the home. Depending upon the family
need, special service and advice is available from the nutritionist, the psychologist,
the pediatrician, and the parent consult:ant. The hours for this group vary

Neccordipg to the ages and needs of the children and in terms of the whole family
situation. For example, during periods of tension at home the daily schedule
for the child is frequently extended; children with feeding problems are kept in
the nursery school for luncheon hour; children who lack companionship of their
own age profit greatly by learning social adjustment during the morning play
period in the nursery school. The number of times a week that this service is
given depends on the child's need and the mother's wishes. Several forms of
service are available for emergency needs of families such as special care of
children when the parents may be away during the day or evening and special
nursing service for caring for sick children in the home. This service is paid for
by the families but is arranged in cooperation with the guidance nursery.

A unified program of parent education is developed through conferences.
reports, discussion groups, and lectures.

At the present time.there are 18 children enrolled in the groups, 8 in the profes-
sional and 10 in the consultation group.LOIS HAYDEN MEEK, Director.

THE SCHOOL DAY

The time interval between the stated opening and closing of the
daily session has been used as the length of the school day. Approxi-
mately a quarter of all nursery schools are in session 3 hours a day or
less. Approximately a third of all nursery schools are in session
between 6 and 8 hours, a program which makes it possible.to include
eating and sleeping situations. The schools offering 10 and 12 hour
programs are nursery schools operated by philanthropic organizations.

From the table and graph which follow it will be seen that the largest
per cent of nursery sci400ls in private schools have half-day sessions
of 3 hours or less in length. The nursery-school program in colleges
and universities ,and in public-school systems is usually between
6 and 7 hours in length. The length of day of the nursery schools
connected with philanthropic organizations varies greatly.

Some schools offer a choice of a half or full day session, of a half-day
session with or without a noon meal, of a half-day session with
supervised play on certain days during the week, or similar choices.
The length of day is referred to as "optional" where attendance at
certain sessions is elective. One-tenth of the private schools have

,
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optional programsmore than those in any other type of sponsoring
organization. In other institutions, one nursery-school unit mayhave a session specifically shorter than that of another group ofchildren in the same institution. For the latter reason the length

IVAR I AT I ONS I N LE NGTH OF NURSERY
SCHOOL DAY AMONG TYPES OF
SPONSER I NG ORGAN I ZATIONS.
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of session in the following table is given separately for each separatelyorgatized nursery school. Such variations in the length of the day'sprogram indicates continual effort to find ways of educating youngchildren best adapted to their especial needs.
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Length of day for 252 separately organized nursery schools

Number of hours

Universities
anti colleges
(100 schools)

Num:
ber

Per
cent

2-3

44-5
54-6
64-7
74-8
eq-9
94-10
10%-11
11h-12
Optional (half or full day) _

2

23
12

5
10
39
9 ,

3

12
5

10
39
9

Private
schools (g4

schools)

Philanthropi Public
organizations schools (13
(55 schools) schools)

2 2

Num-
ber

Per
cent

33 39.3
10 11.9

10 11.9
17 20.2
4 4. 8
1 1. 2
1 1. 2

9. 5

Num-
ber

Per
Cerl

7

11 20.0
8 14. 5
1 1 8
3
2 3.
8 14 5
1 1 8
7 12. 7

10 18 3
3 5. 5
1 1. 8

Total (252
schools)

Num-
ber

Per
cent

Num-
ber

Per
cent

le

2 15. 3
3 Z3. 1

1 7. 7
6 46. 2

IM AI.

7. 7

11

69 27. 4
33 13. 1
6 2. 4

24 9. 5
64 25. 4
21 8. 3
2 .8
8 3. 2

10 3. 9
4 1. 6

11 4. 4

These 252 separately organized nursery-school units are located in 202 institutions.

Records available for the years 1926 and 1931 show that in the
*5-year interval there has been a tendency toward the maintenance of
a longer nursery-school day.

Length of school days reported for 192q and 1931

Length of day

1

2-3 hours
3K-5 hours__

5K-8 hours
8 -12 hours
Optional, half or full day program

46=Imr

Schools reporting

1926-27 (34
schools)

1931-32 (252
schools)

Number

12
2

13
3
4

Per cent Number

35. 3
5. 9

38. 1
& 9

11. 8

4

69
39

109
24
11

Per cent

27. 4
1

41 2
9. 5
4. 4

TEACHING AND CONSULTATION STAFFS

Professional preparation of the teaching staff.-Two-thirds of the
directing teachers employed by 190 nursery schools have a college
,degree and none has less than the equivalent of a normal school or
teachers college preparation. This report is for 332 directing teachers.
Two hundred and thirteen of these teachers hold degrees. Of these
213 teachers, 132 hold bachelor of science, bachelor of arts, or bachelor
of philosophy degrees; 75 hold master of science, art, or education
degrees; and 6 hold doctor of philosophy degrees. As might be
expected more college degrees are held by teachers of misery schools
maintained by colleges and universities. A smaller number of the
teachers of private schools and those sponsored by philanthropic

;
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organizations hold degrees. The following table shows the number
and per cent of degrees held by the teachers in\the nursery schools
conducted by different types of sponsoring organizations:
dighest earned college degrees for directing teachers in nursery schools sponsored by

different types of organizations

a

Sponsoring organization,.4

Colleges and universities_____ . _

Private schools
Philanthropic organizations
Public schools

Total

Number
of

teachers

Number holding degrees Per cent holding degrees

Bache-
lor's

degree

139
120
57
16

66
43
15
8

Master's
degree

Doctor's
degree

Bache-
lor's

degree

4

48
14
11

2

6

332 132 75 6

47
38
26
50

ao

Master's
degree

Doctor's
degree

12
20
12

8

4

23 2

When compared with the academic preparation of elementary and
high-school teachers throughout the country the preparation öf
nursery-school teachers greatly exceeds that of elementary-grade
teachers and approximates that for high-school teachers. High
schools, in. their recent and rapid growth, have tended to establish
a degree requirement for teachers which has not been required of
elementary-grade teachers. It is sigitficant then to note the marked
tendency toward advanced academic preparation for nursery-school
teachers, although it is recognized that the possession of a college
degree is not necessarily synonymous with teaching success.
Highest earned degrees held by nursery-school teachers and by elementary and high-

school teachers in cities and towns of B,600 population and more

School unit

Total
number
of teach-

ers re-
porting

Number holding earned
degrees

Bache-
lor's de-

gree

Nursery school t
Elementary grades
Junior high school
Senior high school

3

332
249, 456

36, 251
84, 882

132
23, 664
18, 065
59, 072

Master's
degree

4

75
1, 404
2, 451

12, 785

Doctor's
degree

Per cent holding earned
degrees

Bache-
lor's de-

gree

6
50
36

359

e

40. 0
9. 4

49. 8
69. 6

Master's
degree

7

23. 0
. 6

6. 8
l& 1

Doctor's
degree

2. 0
. 014

.

. 4

I Figures for the degrees held by elementary, junior, and senior high school teachers contributed by theNational Survey of the Education of Teachers.

In the preparatory work for nursery-school teaching many efforts
are being made to include the biological and natural sciences, nutri-
tion, psychology, mental hygiene, and child study, that are considered
essential. Through laboratory work many types of participation in
the care and guidance of young children are provided in nurseryJo*
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schools, in homes and "home management houses," and in the many
types of physical and mental hygiene clinics. The variety of major
fields of work in which the directing teachers have specialized is an
indication of the many educational interests focusing attention upon
the development of young children and bringing their contribution
to rt.

Major fields of specialization of 203 nursery-school tiachers
Nursery school, kindergarten, primary education 123
Home economics and child development 28
Psychology .J9 r
Sociology 12
Biology, recreation, music, English (each) 2
Public health, science, physical education, parent education, mental

hygiene, French, and art (each)

Personnel of the consultation staff .Specialists supplem'ent the
teaching staff in giving consultation and daily or periodic service to
safeguard and aid the mental and physical welfare of the children indi-
vidually and as a group. The number of specialists in different fields
of work connected with the nursery schools and the amount of time
they give vary. The average school has two or three consulting special-
ists. Some have but one consultant and others have five or six. In
the majority of the schools a consulting pediatrician or physician gives
periodic physical xaminations. In many of the private schools
these examinations are made by the family doctor and a report is
sent to the nursery school for the child's developmental record. The
daily physical examination which precedes the child's admission to
the school ig given by a doctor or a nurse, or in some instances by
the teacher who has been given special instruction for this work.
The program of physical development is aided by the nutritionist who
plans the menus, studies the children's nutritional needs, and assists
parents with home problems. The psychologia cares for the mental
testing program and cooperates in the, behavior guidance work. The
sociologist studies the childreen's homé and community environments.
Close cooperation between the consulting specialists and the teacher
pools the informationossembled for each child. Detailed records
kept by teachers and specialists of each child's history and of current
behaviors are the bases for staff discussions which determine the
guidance given parents and children. Staff discussions also cover
such general problems of the school régime as the number of children
in the group in relation to their physical health and emotional stabilf
ity, the length of the sleeping periods and the methods of inducing
sleep, and specific uses, of the nursery-school equipment.

41 Comparing the personnel of the consultation staffs for nursery
schools in each type of sponsoring organization it is found that.more
of the schools connected with colleges and universities have nutri-
tionists and psychologists, that slightly more of the schools sponsored
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by philanthropic organizations have pediatricians or physicians andsocial workers; and that more of the public schools have nurses.Few of the private schools include a sociologist on the consultation
staff. The colleges and universities and the public schools have agreater variety of additional consulting specialists. Eighteen dif-ferent types of consulting specialists are reported for the schools
connected with colleges and universities and.an average of 9 types of
specialists are reported for the staffs of the nursery schools in theother classification groups. Eighty-seven per cent of the 176 schools
reporting consultants have a pediatrician or physician, a nurse, orboth; 72 per cent of the schools have a psychologist; 58 per centhave a nutritionist; and 21 per cent have a sociologist. Ranged inorder of popularity the other specialists mentioned are as follows:
Psychiatrist, educational adviser, dentist, parent educator, biologist,physical educationist, posture specialist, psychometric examiner,
speech specialist, mental hygienist, orthopedist, gland therapist, artand music specialists. There is no great difference in the array ofspecialists on the staffs of schools operating for a full day or half day.The most marked difference is with the nutritionist-64 per cent ofthe full-day schools and 46 per cent of the half-day schools have anutritionist on the consultation staff. Opinion among nutritionists
haA been expressed that whether or not the nursery school serves anoon luncheon, the children's attitudes toward food and the estab-lishment of right eating habits áre of sufficient importance to makeguidance from a nutritionist desirable for teachers and parents. Vie
services of specialists are sometimes paid for from the nursery-schoolbudget and sometimes contributed by cooperating organizations orby public or private welfare agencies. Cooperation among two orthree schools has in some instances made it possible forAhem to have
more consultants than they otherwise could afford. Additions to theconsultation staff haire also been made by permitting specialilts inneed of a laboratory to study the development of young childAn tocooperate in the school program.

04Per cent of nursery schOols having different types of consulting specialist's

Consulting specialists

Colleges and
universities
'(71 schools)

Num-
ber

Pediatrician or physician.... ..Nurse
Psychologist
Nutritionist_
Sociologist
Other specialists

Per
cent

2 3

Private
schools

(M schools)

Num-
ber

Per
cent

53
24
58
54
15
25

75
34
81
76
21
35

37
11
37 ,

25
3
9

Philanthropic
organizations

(39 schools)

Public
schools

(13 schools)

NUM-
ber

45
5

17

ao
12
23
16
13
7

Per
cent

7

Num-
ber

31
59
41
33
114

8
9
8
8

4

Per
cent

Total (178
schools)

Num-
ber

le

61 128
69 56
61
61 103
23 34
31 45

Per
cent

11

72
31
71
58
19
25

1,

. .

67
20
67

77
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Sources of consultation service. The majority of nursery schools
sponsored by colleges and universities receive their consultation serv-
ice from the several interested members of the staff of the supervising
department or from cooperating departments within the institutiod.
This practice not only benefits the nursery-school program but offers
a common laboratory for the different colleges of universities or
departments of colleges. This gives exceptional opportunity for ob-
servation of the contributions which each special department ca,n
make. Such cooperation is well shown in the program of the Western
Reserve University Nursery Schools. Here the school of education
directs the educational policies in a supervisory and administrative
capacity and provides the psychological service. Consultation service
is given in nutrition by the school of household administration, in
pediatrics by the medical school, and sociological service by the school
of applied social sciences.

For the nursery school of Teachers College, Temple University, the
medical school of the university gives physical examinations for the
children and advises in cases of special physical defeits, the home
economics department gives nutritional studies, the physical educa-
tion department gives daily physical inspection, the psychological
department cares for the intelligence testing program and confers on
problems of behavior, and the dental college gives Periodic dental
examinations.

Consultation service both from departpents within a college and
from other colleges of a *university is well) illustrated by the lamasery
school of the New York State College of Home Economics. Service
is given the school by the college departments of food and nutrition,
clothing and textiles, housOhold arts, home management and child
development, and parent education. Service is also given by the
College of Agriculture's Departments of Education and Rural Social
Organization.

At the University of Michigan consultation service is given by the
departments of educational psychology and sociology and by the
university hospital and dental school.

Skidmore College flepartments of nursing, psychology, Physical
education, home economics, art, and music provide consultation
service for their nursery 'school.

The nursery laboratory of the Frick Training School for Teachers
in Pittsburgh is served by members of the staff of the University of
Pittsburgh and students from the Benefield Girls' Trade School plan
and prepare the food for the children. fn many instances the regulat
health service of the college or university is called upon for the
nursery-school children.

The consultation service provided for the majority of private
schools is engaged directly by the -schools. Many of them turn to

,
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local universities, hospitals, public-health departments, and local
clinics for the personnel of their consultation staff. In many'r in-
stances the services are paid for, in others a cooperative arrangement
exists so that both the school and the consultant benefit. A large part
of the health service is given by public-health departments for the
public-school nurseries and kr those sponsored by philanthropic
organizations. Many of this last type of nursery school also receive
service from local universities, clinics, and welfare organizations.
Such service includes daily or periodic physical examinations, psycho-
logical tests, home visiting by sociological field workers, psychiatric
examinations, and nutritional service. Of all the sources of help the
universities offer the greatest amount and next in order are different
types of public-health service, the local hospitals, guidance clinics,
and welfare organizations.

111

. FINANCIAL SUPPORT

SOURCES OF INCOME

Nursery-school support is derived from a variety of sourcesfrom
tuitions and other fees, from the institution maintaining the school,
from gifts, grants, funds, foundations, and endowments. The
sources of support are largely-determined by the type of orgaiiization
sponsoring the school. The major source of total income for private
schools is the tuition charged and for the other schools the bulk of
financial support is borne by the sionsoring. organization. Tuitions
paid in these other schools are in most instances fees used principally
to cover the cost of the children's food served during the day and
certain minor running expenses.

Gifts of money, housing and land, equipment, and service are
received by schools in each of the classifiêations. In the private
schools operate& by parent groups, parents themselves perform many
services, such as preparing food, caring for clerical work, assisting ,the
teacher, and, in cases of especially qualified parents, providing medical,
psychological, and other professional consultation services. Financial
gifts for the schools sponsored by philanthropic organizations come

if largely from interested individuals, many of whom make their con-
tributions as memorials, and from community chests or other corn-

/munity funds.
Many of these schools also are given housing, operating service, and

equipment by churches and by the welfare committees of clubs and
associations interested in aiding the development of underprivileged
children. Four schools benefit from endowment funds. Two private
schools have established a revolving fund to which parents subscribe
when a child is admitted to the school. The subscriptions, are either
in the form of "membership bonds" or the deposit of a slim of money

o

fit
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to be redeemed when the child leaves the school or is replaced by
another child. Eighteen schools receive grants for special programs
of research or are partly or wholly supported by grants of money from
local or national foundations. The majority of these grants are
received by the schools maintained by colleges and universities, three
are received by "philanthropic " schools, and three by public schools.
Comparatively few of the nursery schools sponsored by public-school
systems receive their full financial support from them. Both services
and money are contributed by interested agencies and many schools
charge a fee to cover only the cost of food. The public schools' share in
the financial support is chiefly in housing and equipment, in hellth and
psychological service, and educational supervision, although several
school systems also provide the teachers' salaries. The 59 schools
maintained by State and municipal colleges and universities, school
systems, and welfare agencies receive financial support from State,
county, and municipal funds. One school receives aid through the
Federal Smith-Hughes Fund. Consultation service contributed toa large number of the nursery schools (see p. 44) might also be given
a money value and classified as financial aid.

TUITIONS

Wide variations exist in the amounts of tuition charged, but arather narrow range is found in the fees charged for food and incidental
expenses. Variati6ns -among private school tuitions seem to be
influenced by whether the school is merely to meet part, or all its
expenses or whether it must nei a prófit. Among the "philarithropic"
organizations even the few cents a day charged in some schools is
waived or adjusted to meet the ability of the parents td pay.

Scholarships are given for children in many of the schools chargingtuition or other fees. The award of these scholarships is-based bothon the need of the child and on the ne.ed of the school. 'The applica-tions of children having initdequate home conditions or who are inneed of child companionship or special guidance are given first con-siderittion. Scholarships are also given by teacher-preparation
laboratories and institutes of research in child development when theywish to balance the enrollment io represent levels of sociallife, to maintain an equal number of boys and girls, or to provide adesired number of children of various age levels. Sixteen gf thecolleges and universities report 86 partial or full scholarships; 17 ofthe private schools report 57; and 3 of the public schools report 12.In but few instances do the ages of the children influence the amountof tuition charged. In 5 schools where the same length of school dayis provided for all the children there is a smaller tuition for the youngergroup and in/ school a larger tuition is charged for the youngerchildren. In 4 other schools the younger children attend school

.

.
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bu.t, half a day and a correspondingly lower tuition is 'charged for themthan for the older children who attend all day. These schools are inthe groups of private schools and those maintained by colleges and
universities. The length of day has the most evident influence upon
tuition charges. The following distribution of tuition and other fees
charged by 189 schools is based on the length of the schools' daily
session; tuitions for schools maintaining both half and full day
sessions lire allocated accordingly.

Tuitions or other fees charged per month by 189 nursery schools for 216 hag and
full day sessions 0

Sponsoring organization

Half-day session schools
f Full-day session schools

Number of
schools

e

Report-
ing that

they
charge
no tui-

tion

i

Colleges and universities
(72 schools)

Private schools (69 schools) _

Philanthropic organizations
(37 schools)

Public-school systems (11
schools)

s

2
o

2

2

Report-
ing tui-
tions

s

Tuitions or fees

Median

4

30 $7. 77
bo 18. 50

12 3.00

I 2

Range

5

,

$1. 00-$41. 00
8. 00- 49. 60

. 60- 3. 00

to

Number of
schools

Report-
ing that

they
charge
no tui-

tion

s

3
o

5

2

Report-
ing tui-
tions

7

Tuitions or fees

Median

\ 9

r

Range

s

47 $10. 50
35 28. 50

18 5. 50

8 6. 00

!

$2. 66-$48. 05
12. 00- 74. 50

. 50- 10. 00

4. 00- 10. 00

I $10 fee for one school; the other adapts the fee to the family's ability to pay.
.I.

ANNUAL COST FIGURES FOR 11 NURSERY OOLS

One of the questions asked most freqúently is, How miich do
nursery schools cost? This is one of the most difficult questions to
answer because there are so many varying factors which influence orcontrol the costs. A major factor is the purpose for which the
nursery school is organized. A laboratory for research or demonstra-tion requires larger expenditures than a regular teachihg unit.Another factor is the length of the day's program which influences thecosts for operations, for consultation service, ihd for food. Thesource of the consultation service also influences the budget of the
nursery school. In' some instances these services in, tkept at aminimum. In other units highly paid speofalists are retained on the

. nursery-school staff. In others, a varieti of consultation service isprovided by interested or related orgardzations which benefit fromgiving the service and consequently make no charge for it. A
difficulty in allocating nursery-school costs is the fact that individualstaff members frequently carry different types of responsibility.
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50 NUR$ERY SCHOOLS

The director of the nursery school may carry some of the administra-
five work, may teach a class of students, and may also give the mental
testsspending a varying amou,nt of time each day on these different
tasks. Instances where the nursery school is but one milt in a school
a proratin:g of operating expenses and of the salaries of the school .
principal and clerical force is required. Here, again, the number of
children enrolled and the length of day must be considered or else
such a prorated figure may result in an inaccurate picture.

Cóst figur.es have been contributed for this study by 11 of the
schools described in °Sections III and IV. These figures have been
distributed among budgetary items custoinarily used for public-
school accoun4ing. Administration costs fall under the heading
commonly termed "General Control." The costs for consultation
service and food would ordinarily fall under headings of "Coordinate
activities" or ''Auxiliary agencies."

"Vixed charges", and "Capital outlay" have necessarily been omitted.
In many instances reports of costs for operation and maintenance
have been omitted due to the impracticability of prorating them.
In the following distribution the length of the school year, school week,
and school day, the number of aildren enrolled, the numbers of
paretits and others who benefit from thè nursery-schiool program and
the tuition or other fees charged are given. These data will help to
interpret the cost figures séported and to visualize their significance.
Explanatory footnotes give additional help, for the interpretation of
individual reports. It can easily be seen that no single figure or
singlqis'et of figures can .be justified for all nursery schools. It can
also tie seen that a per capita cost for each child enrolled is not a
fair i e for comparison with the per pupil cost in public-school
syste is s. The large 'limber of parents, students, and others who
bendfit from observation of opparticipation in the-nursery-school pr9-
gram should be considered in the distribution of the cost.

,
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SECTION III

ORGANIZATION AND ADMINISTRATION OF
FIVE REPRESENTATIVE NURSERY SCHOOLS

The fòregoing analysis of current practice in nursery-school educa-
tion has indicated variations in organization and in practice among
the types of agencies controllin!g nursery schools. The following
reports 'have been prepared by directors or staff Members of five
schools organized for the specific purposes of (1) providing an educa-
tional program for young children and theix parents,' (2) providing
relief from daytime care of their children for paients employed outside
the home, (3) providing a laboratory for students preparing to teach
in nursery schools, (4) providing a laboratory for students in a college
department of home economics, and (5) providing a laboratory for
conducting research in child development. The reports describe- the
purposes for which the schools operate and the plan and administra-
tion of the organization. The diagrams accompanying the reports
indicate the lines of control, the coordination of the staff programs,
and possible sources of cooperation.in silpprying necessary service for
nursery schools. Since the organization of the school first reported is
not complex, the diagram was omitted.

A SCHOOL ORGANIZED CHIEFLY FOR THE EDUCATION OF
YOUNG CHILDREN

The Hubbard Park School, Cambridge, Mass. ,

111'1026 five families living in the neighborhood of Hubbard Park,
Cambridge, felt that their 3-year-olds needed an opportunity to play
together under trained guidance. They engaged a teacher from the
Nursery Tabling School of Boston to start this informal group in the
home of-one of the children. A ipaciotis porch with four south win-
dows overlooking a large playground was considered suitable for the
purpose. I

From this simple beginning through the untiring effort of interested
parents the present Hubbard Park Nursery School has developed.
The play yard is the gape but the indoor space has been convertedintg a room 30 by 17 feet, with 6 windows and a fireplace. This room
is divided at nap time and rest time and for any indoor play periodinto two parts by heavy folding doors, thus permitting the separationof the older from the younger children. A hall with loékers connects
the schoolroom with the wash room.

I-This purpose is oommon to all nursery schools.
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52 NURSERY SCHOOLS

Soon a more formal organization for the conduct of the school
became necessary. The parents formed themselves into an associam
tion and elected an executive committee of two members to meet
with the director. The association is financially responsible for and
determines the general policies of the school. It rents the space
occupied by the school from the owner of the property who happens
to be the director. The mothers are expected to give one-half day for
four weeks in succession to the school. This enables each one to see
her own child ivith others and to observe new ways of guiding him.
There are monthly meetings, discussion groups, conference, with the
teacher, in which the fathers join. Parental training goes on in a
pleasant cooperative way throuelout the child's year or years at
nursery school.

The school hours are from 8.45 to 12 o'clock. The usual procedure
of free play, wash, music, meal, and rest time is observed. The school
program is carried on by one teacher, an assistant, a student, and a
mother helper. The director does not hold a teaching position, does
not have a stated salau, but receives the profits of the year after cur-
rent expenses are subtracted. She assists in the school often, knows
all the children, makes suggestions for study programs, visits parents
and children in their homes, conducts staff conferences and mothers'
meetings, and also directs the school kindergarten which is run in
conjunction with the nursery school.

The doctor makes two visits a year, one in Octotr and another in
April. He is trained in psychiatry and can give advice to both teach-
ers and mothers on problem children. There are two reports each
year on the child's health (weight and height) and progress; also two
posture examinations a year. Correct posture is cultivated in the
day's program. Appitratus, games, and equipment are selected with
a view to development of good posture. Those needing corrective
exvreises are given individual attention by a special teacher who comes
twice a week.

A trained music teacher supervises the music, although she does not
come in contact with the children themselves. If the staff is not
musical, Ei mo.ther who can play the piano is secured twice a week.

The Nursery Training School of Boston sends a new student every
five weeks for practice work. She is given an opportunity to observe
and to teach under supervision. A conference is held with her for an
hour each week, the whole staff usually participating in the discus-
sions.EDITH T. GARFIELD; Principal.
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DEVELOPMENT AND CURRENT PRACTICES 53
A SCHOOL ORGANIZED FOR THE RELIEF OF EMPLOYED PARENTSFROM DAYTIME CARE OF THEIR CHILDREN

Bethlehem Day Nursery Nursery School, New York City

The Bethlehem Day Nursery was organized in 1881, but in 1925 a
need was felt by several board members for a reorganization of the
program. On the advice of Dr. Patty Smith Hill, of Columbia
University, the work was organized into three units with trained
nursery-school and kindergarten teachers on the staff. The directorof the riursery also has an educational baçkground and acts as the
supervisor of the whole program.

How IT FUNCTIONS

There are witilin the nursery 11) an infant group ranging in agefrom 2 to 3 months to 2 or 3 years; (2) the nursery-school-group of 25
children between 2 and 4 years; and (3) a kindergarten group of 25
children between 4 and 6 years of age. Unrelated to the nursery, but
conducted by another department of the church *hich sponsom the
school, is a program for children oldér than 6 years who are given noonlunch planned by the nutr4ionist and for whom supervised play is
provided after school hours.

Each department of the work functions from 7.30 in the morning
until 6 o'clock at night. The children are under trained supervision
during that entire period. The hours of the staff are roiated to cover
t)iis 1-hour day. A resident graduate nurse makes a morning
inspection of each child on arrival and is in charge of the infant routineand feeding.

PARENT EDUCATION

It is the aim of the nursery to establish a close relationship betweenparents and teachers as well -as between the director, nurse, andparents. To. this end the following services have been offered toparents:

(a) A parents' group which meets once a mgaib at night. The program forthis group includes social and recreational activities,Aiscussion groupsléd by teachers; demonstrations and talks on suitable clothing, propèrly
prepared food, etc. Occasional informal talks are given by outsidepeople..

(b) Parent-staff teas held on Friday afternoons offer opportunity for informalcontacts.
(c) A small lending library of carefully selected books on child development

and some good fiction is open to patrons.
(d) Individual conferences are held between teachers and parents relating tothe progres& of the children.
(e) Visiting days in the nursery Parents when they are not working offer

the parent an opportunity to see his child in relation to the rest of the
group and to learn better techniques of guiding the child.

kd
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54 NURSERY SCHOOLS

(f) Home visits are made by the nurse and social worker in cases of sickne88,
for investigations of home conditions, or for informal contacts. Home
visits are also made by teachers, particularly in cases where there are
difficulties to be worked out.

CONTACT WITH WELFARE ORGANIZATIONS

All families are cleared through the social service exchange, and
when any family is being carried by a family welfare organization the
nursery makes an effort to cooperate with the agencies in any way
possible and to give them information regarding theAhild's adjustment
and parent contacts in the nursery. Frequent conferences are held
between the nursery staff and the family agency staff.

NURSERY SCHOOL OF THE BETHLEHEM DAY NURSERY

VESTRY or THE CHuRCH or THE INCARNATION

BOAR D Or MA NAG R S
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DEVELOPMENT AND CURRENT PRACTICES 55

they are in. The nursery school is just one unit, which includes all
the children between the ages of 2 and 4 years.

The nursery-schobl director and assistant teacher participate as do
all the other members of the staff in the regular staff meeting. At this
time policies and programs are worked out m relation to the whole
situation the nursery has to meet.

Student teachers from Columbia University assist the teaching
staff and are supervised by members of the college faculty.

The nursery accepts children only in cases where it is necessary for
the mother either to support her family or to supplement the family
income. Care is continued for children whose mothers are temporarily
out of work and an effort is made to keep the after's- ; nee continuous.
Only when a mother has given up work permanent& does her child
become ineligible and occasionally such children are retained until the
place is needed by a new child.MARJORIE CRAIN UPTON, Director.

A LABORATORY FOR THE PREPARATION OF TEACHERS
National College of Education, Evanston, III.

The nursery school pf the Children's School, was organized as an
integral part of the training school when it was opened in the summer
of 1926, shortly after the college moved to its present site in Evans-
ton. The Mary Crane Nurser Sr School, Hull House, was organized
the preceding year (1925) as an observation and student-training center
in nursery-school education in an entirely different economic and
social area. The National College of Education directs, supervises,
and supports the educational program in both of these ntirsery schools
primarily\ to offer observation and student teaching for its student
body in nursery education, and as laboratory centers for the develop-
ment of parent education.

The Mary Crane Nursery School is one of a group of agencies which
has becomeii known as the Mary Crane Unit for Little Children.
In this grout are included:

Hull Ho , functioning as adviser to the unit.
National tollege of Education, in charge of the nursery school and its

educational program.
Iitrapt Welfare Society of Chicago, in charge of the health and nutritional

programs.
Elizabeth McCormick Memorial Fund, conducting a class in nutrition for the

families of the older children in the nursery school.
The United Charities of Chicago, in charge of the social-service work for the

nursery school.
Preschool Branch of the Institute for Juvenile Research, in charge of research

and clinic work.
Child Welfare DePartment of the Chicago Board of Health, giving dental

service to the nursery-school children.
The combined work of these agencies touches every phase of child

welfare, child guidance, preschool and parental education. The
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DEVELOPMENT AND CURRENT PRACTICES 57
:5;vbaffiliation has been found to be especially beneficial in handling

problems in behavior. Representatives of each agency are present
at the clinical meetings when a difficult case is being diagnosed and
each contributes its findings bearing on the history of the case.

The Mary Crane Nursery School occupies the third floor of the
Mary Crane Building, Hull House, and cares for a group of 60 chil-
dren from 2 to 6 years of age. Those who are approximately 2 to 4
years of age form the nursery school proper, and the children of 4
and 5 are in a kindergarten combining kindergarten activities with
the nursery-school program. The school opens at 7.30 o'clock in
the morning for children of working mothers and remains open until
5 o'clock in the afternoon. Children of eight or more nationalities
attend each year, and the school affords a'cross section of fir Ameri-
canization problem difficult to equal elsewhere. The economic status
of the families varies, but it includes a representation of abject
poverty.

In addition to the educational program for the children the college
with the help of the affiliated organizations conducts classes for the
parettts in home-keeping, cooking and sewing, and child behavior.
The instruction is supplemented by personal interviews and visits
to homes.

Students of the college have the opportunity of teaching in the
Mary Crane Nursery School under the direction of the three highly
trained teachers who conduct the schoól for the college. The care-
fully planned teacher-training program and the affiliation of the nurs-
ery school with the other agencies in the building offer unusual
advantages to the student-teacher.

The nursery school at the National College of Education in Evans-
ton is the beginning unit of the Children's School, which includes a
junior kindergarten for 4-year-olds, a senior kindergarten for 5-year-
olds, and six, grades of the elementary school. The teaching staff for
the nursery school includes an experienced trained director and one
full-time assistant. Student-teachers are chosen from the junior and
senior years only. Each student spends either the entiie morning or
the entire afternoon in the nursery school, and continues in service
for a full semester or a full year. In addition to the teaching staff
of the nursery school, the school is served by the health, psychology,
parent education, and home economics departments of the college,
receiving in this way the daily services of nurse, physician, nutri-
tionist, parent education worker, and psychologist.

The nursery school enrolls children from approximately 23 4 years
of age to 4. The daily schedule begins 4.9 o'clock in the morn-
ing and closes at 3 o'clock in the afternoon. The nursery-school unit
includes two adjoining rooms, a lavatory, and a diet kitchen, with
closets for materials and lockers for wraps opeiling from the unit.
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A playground of 2% acres is available find the location of the school
within a block of Lake Michigan, in a residential district with several
wooded lots in the neighborhood, adds to the out-of-door plt4r facilities.

. There is in the Middle West as in other sections of the country a
deepening interest in the nursery school and a rapidly increasing
demand for teachers understanding parent problems. The National
College of Education has, therefore, developed courses in nursery-
school education and in parent education open to all of its students,
and those who elect to do so may sPecjalize in nursery-school work.

The training course for nursery-school teachers is a 4-year program.
In the junior College (freshmen and sophomore years) the course is
identical with that of all other students and includes in the second
year practice teaching in nursery school, kindergarten, and primary
grades. Specialization in the nursery school begins in the junior year.
Twenty hours from the following courses are required if the student
ivishes to be recommended to teach in the nursery school upon grad-
uation: Socid economics, social aspects of child welfare, mental
hygiene, problems of child behavior, problems of child development,
physiology, speech reeducation, nursery-school education II (an ad-
vanced course for which nursery-school éducation I and practice
teaching in the nursery school are prerequisite), parent education,
child feeding II (advanced), textiles and children's clothing, and
additional practice in nursery school. Other subjects in junior and
senior years are elective and tend to be cultural rather than profes-
sional.EDNA DEAN BAKER, President

44.
A LABORATORY FOR STUDENTS OF HOME ECONOMICS

Kansas Slate College of Agriculture and Applied Science, Manhattan, Kans.

The nursery school at Kansas State College was organized in 1926
under the division of home economics as a laboratory for students
taking the course in child care which had been given tor a good many
years previously without laboratory work. No spial fund was
available for starting the nursery school nor was there a separate
building that could be used for the purpose. Through the coopera-
tion of other departments with the department- Cf child welfare and
euthenics, charged with this as its responsibility, two rooms that had
formerly been classrooms in the Home Economics Building were fur-
nished inexpensively to accommodate 12 children. A few pieces of
the most necessary equipment were set up on the attractive play-
grounds already available fit either ehd of the building. The head of
the department of child welfare ana euthenics, directed the nursery
school and gale the instruction to the students. An instructor and
assistant instMetor completed the nursery-school teaching staff.

At present the nursery school occupies four good playrooms with
an adjoining cloakroom, two bathrooms, and a small kitchen.

I.
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60 NURSERY SCHOOLS

Twenty-five children are enrolled with a large number of othérs
waiting to enter.

Thd nursery school is under the general direction of the department
head who has a Ph. D. degree; the health inspection of the children
is made by another member of the staff holding her M. D.; the diets
are planned and directed by a%member of the staff of foods and nutri-
tion, holding a Ph. D. degree in that line; and of the two full-time
'people who teach in the nursery, one bolds her Ph. D., the other her
M. S. They have two graduate assistants.

The fees paid by the children have been kept at $5 a month.
College students pay a laboratory fee of $1. These fees cover the
cost of the orange juice or tomato juice and cod liver oil and the noon
meal served to the children, as well as part of the housekeeping and
laundry costs of the school. Salaries are not covered by these fees.

All students taking this course in child care and training given in
the senior year under the division of home economics spend at least
60 hours in the nursery school observing and assisting. Students
from other classes such as nutrition, psychology, and physical educa-
tion as well as those planning to be nurses, who are takitg pédiatrics,
frequestly observe in the nuKsery school. There has been coopera-
tion in various types of studies with the teachers of nutrition, clothing,
and psychology.

Besides indivillual conferences with mothers, a class in parental
education has been held weekly. This is made up chiefly of mothers
of nursery-school children, although any person interested may attend.
No fees are required for this class. At the present time it is conducted
by a woman with a year in excess of her master's degree with special
training in parental education, who is in charge also of the State
program in parental education. A further contribution to parental
education coming from the nursery,school has been the publication of
a bulletin, Applying Nursery-School Methods of Child Training in
the Home, which is made available for free distribution. The
nursery school further serves as a demonstration for the numerous
groups of parents visiting the college during Farm and Home Week.

The growth of graduate work in this fielkhas led to the use of the
nursery school in the collection of certain data for the investigations
involved in theses. It is hoped that it may serve to an inèreasing
extent for research by staff members, an activity now limited by lack
of funds and an attendant heavy schedule.

Children leaving the nur:sery school generally attend one of the
kindergartens in Manhattan, but the follow7up plan is entirely
informal at the present time.--liELEN W. FORD, Head, Department of
Child Welfare and Euthenia. .
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DEVEL6PMENT AND CURRENT PRACTICES 61
A LABORATORY FOR RESEARCH IN CHILD DEVtLOPMENT

In;tiluie of .Child Welfare, Unirersity of Minnesota, Minneapolis
'o

-The Institute of Child Welfare of the University of Minnesota
was organized in 1925 for the threefold purpose of 'conducting re-
search in child development, to give instrtictioh within the university,
and to 'carry on an extensio'n program oil parent education over theState. A nursery school was organized and followed later by a kinder-
garten. The chart picturing the Qrganization of the institute revealsthe nursery school and kindergarten as a center about which manyof the activities of the institute revolve.

In the first place the nursery school and the kindergarten supply
many of the subjects used in the investigations carried on by the
institute. Records of the physcial, medical, psychological, social,and educational development of the children are secured, in additionto the specific data and records necessary for particular researchprojects. More than 170 research projects have been started,--
Approximate1374160 are in ptogress each year. Through the researchprogram the nursery school and the kindergarten come into cohttectwith the various university departments which are cooperating in
research. In return they secure from some of these depagirtmentsthe supervision of the various sqvices which are of importance tothe succe.ful conduct of a nursery school, as is indicated by thebroken lines in the Chart. The service relationships in the field ofnutrition, medical history, social historydental examinations, physi-cal measureménts, and mental tests also result in the accumulation ofbasic records which facilitate the entire research program of the organ-ization and are utilized in many studies in which both the instituteitself and the cooperating departments are engaged.

In the second place the nufsery school and the kindergarten func-.
tion as a demonstration center for instructional adivities carried onby the institute within the university. In the institute courses thenursery school and the kindergarten are used both for demonstrationand observation. Students in the 4-year cul-riculum for. trainingnursery-school and kindergarten teachers utilize them fop practiceteaching.

Third, the nursery school and the kindergarten are used as anobservational center in connection with gir parent education pro-gram. Through this they come into relation with other aspectsof the institute program and other cooperating departments. More-,over, the presence of a nursery school and kindergarten as the heartof the organization with their attribiant reseffrches and observationalfacilities keeps the parent (+cation staff in close contact with. theregtnt researches and activities in the field of the education andtraining of young children.

. .
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DEVELOPMENT AND CURRENT PRACTICES

NURSERY-SCHOOL PROGRAM

Younger group

a 45- 9. 45 Arrival of children.
Inspection by nurse.
Outdoor play.

gb gip00 Remove9. 43-10. wraps.
Toilet. I

.10. 00-10. 30
10. 30-11. 00
11. 00-11. 20

11. 20-J1. 45
11. 45

15

2. 30

3. 45

Fruit juice.
Indoor pla%
Washing.
Group activities:
Conversation.
Musi8.
Story.
Rest.
Lunch.
Preparation for nap.
Nap.
Crackers and milk.
Play-indoors or out-

doors.
Wraps.
Leave for home.

8. 45- 9. 15

9. 15- 9. 30

9. 30-10. 30
10. 30-11. 00

11. 00-11. 15

11. 15-11. 30
11. 30-11. 45

11. 45
12. 15- 1. 15

1. 15- 1. 30

1. 30
2. 30

0

& 45

a

Older.group

Arrival of children.
Inspection by nurse.
Outdoor play.
Remove wraps.
Fruit juice.
Work period.
Group activities.
Conversation.
Music.
Games. ,
Washing.
Look at books.
Story.
Rest.
Set lunch tables.
Lunch.
Wraps.
Outdoor play.
Remove wraps.
Preparation for nap.
Nap.
Crackers and milk. .

Play-indoors and out-

63

doors.
Wraps.
Leave for home.

Since the Institute of Child Welfare from the outset e hasized
the importance of securing 'children from a cross section of tbja popu-

. lation, it has developed as an accessory to the nursery-school organiza-
tion a long list of children of various itgeEt ahd social backgrounds
who are available for periodic examinati6ns and many other types
of investigation and study which can not readily be carried on within
the school itself. This outside gibup of children also functions to
some- extent as a control group for investigations carried on within
the school.

The Institute of Child Welfare reaches out in many directions both
within the university and outside in the State of Minnesota. Ap-
proximately 14,000 people were enrolled in its parent education pro-
gram ih 1930-31. Through its numerous researches and publica-'
tions, througVy Atensive instruction 'program within the university,
through a may-sided parent- education program, it is contributing
both to the scientifiq study and the practical welfare of children.
Somewhére near its center lies the nursery school and the kinder-
garten with their opportunities for day by- day contact with young
children.-JOHN E. ANDER.SONI Director, &fait* of Child Welfare.
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64 NURSERY SCHOOLS

AUTHOR'S NOTE.-A new type of laboratory for research in special problems
of child development was inaugurated in the fall of 1932.

An-educational department which includes two nursery schools and a modified
progressive school program for childrenfrom 6 to 15 has been organized r.ecentiv
in the psychiatric department of the New York Hospital-Cornell Medical College
Association. The intention is to upe as well as to evaluate what the nursery-
school environment contributes to the treatment of emotional problems. -

The personnel is made up of an educational director, an educational psychol-
ogist, and four nursery-schoolaleachers, all of whom N-ork under the guidance
of the psychiatrists of the children's department.

One of the nursery schools is in connection with the in-patient depirtment and
,organizes its- work in close cooperation with the nurses around a 24-hour day.
The children are admitteid and discharged on the advice of the psychiatrists under
whotse guislance the treatment is planned.

The other nursery school is an adjunct of the outzpatient children's seevice and
is used -by the psychiatrists for treatment purposes. Its hours are from 9 to 4
and its program similar to that of the usual nurseq school. There is a nucleus
of "normal" children accepted from sources that usually fged the private nvrsery-
schools. Ito t his nucleus are added, as the status of the-group Esermits, clildfen
referred for treatmeut by the psychiatrists.
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g SECTION IV

NURSERY, SCHOOLS IN PUBLiC-SCHOOT SYSTEMS AND Ai
PUBLICLY SUPPORTED MUNICIPAL WELFARE 4615

INSTITUTIONS

Nursery scliools are sponsored by many publicly supported insti-
tutions órganized for â. rathe wide variety of purposes. These
institutions include State and municipal universities, land-grant
colleges, State teachers colleges, a. junior college, State and city
public-school systems, find municipal health and welfare organizations.

A total of 59 such agencies was reported this year, but. these agencies
may not cornprie the whole number in operation. The ntimery schools
in these different types of institutions serve different purposes aside
from the educational program for the chi4ren. Their permanent
organization has often been arrived at through gradual development.

In many of the colleges their vtilue bas first been tesied and the re-
sponsibilitigs involved °discovered during a summer session. In
addition to these institutions which maintain nursery schools there
are many State, municipal, and coun,ty departments of health and
.welfare which give the services of doctors, nurses, psychologists, and
other specialists to approximately 50 nursery schools.

`NURSERY SCHOOLS IN PUBLIC-SCHOOL SYSTEMS

Ther9 is no question at the present time of adding nursery schools
as tin iniegral pait of public-school systems. Opportunity for
kindergarten experience is not yet offered to all 5-year-old children
even in cities maintaining kindergaitens and 4-year-o1d children are
allowed by law to attend kindeigarten in but slightly more than half
of the States. The question regarding nursery schools at this time,
then, deals more with the ways in which the additi6n of one or more

- nursery-school demonstration centers can serve the schpols and the
community. The following are some of the questions a.superin-
tendent of schools might ask of those who are alrèady experimenting
with nursery schools or who have reached certain convictións about
them:

What benefits have Children received from atttnding nursery schools?
nurserY-school demonstration center help the kindérgarten, elementary,

and high-school faculties of the public schoollb widerstand better how children's
learning and social habits are developed, will they know more about the economy
of guiding effectively t4e children's interésts and elementary behavior drives?

Will the parents of school children becomë _rnori-conscious of tills educative
import.nce of the first years of-a child's life foict of tilt, igfluence thvir own atti-
tudes and their ways of living have upop all Aso of child development?

6 I-
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66 NURSERY SCHOOLS

Will the upper-grade and high-school students benefit from observing theways young children act, and may a new technique in guidance and contultationfor these older pupils result?
Will the thiiiking aroused in the community about each phase of chiid develop.ment, about family relationships, and the influence of environment upon potential'learning abilities be worth the expenditure in effort ánd money required inorganizing a nursery-school center?

Within public-school systems nursery schools have been organizedin both elementary and high-school buildings. These schools servethe whole schóol program in a number of 'ways. In Grand Rapidsand Kalamazoo they are chiefly a pvt of the elementary-school
program. The school in Louisville was organized on the initiative
of an elementary school principal whoe school is located in an
underyivileged community and who wished to meet the needs of the
younger children. In Pasadena, Chicago, and Highland Park the
schools act as laboratories for high-school courses in child care.In Rochester and Albahy the schools are experimental units in child
development, parent, and preparental education. The Winnetka
unit gives many of the foregoing services and also is a part of %the
school guidance prograrh. Another unit served the research depart-
ment of the Los Angeles public tichools.until the financial retrench-
ment program began.

Anticipating the opening of a nursery-school unit a superintendent
of schools may want to investigate certain local regulations and State
laws which may affect the project. In some States money from the
general school fund may be used for the education of children belowthe age of 6 and in others no such provision is made. The greater
number of State laws covering the establishment of kindergartens
place the age limit at 4, but do not include children below the age of 4.The certificat¡on of nursery-school teachers has. been cared for ill

e States under special headings or under the heading of elementaryjaion. Some of the laws relative to the establishment of kinder-
g: %Pens. specify that no changes be pule in the current method of
taking the school census. If it is necessAy dot tó disturb the State
regulation regarding the census ages at which fmancial aid is given
foie public-school pupils, it still is desirable io discover the number
and location of children of pliéschool age in the, community. This
would help both in the establishment of a nufsery-school project
and in anticipating fnture school programs.

The following repoits from seven repvsentative nursery-school
ceaers within publicwhool sysams present their organization and
administrative set-up. The reports throw into relief the variety
of purposes for which these nurséry .schools are organized and show

t State legislation relating to kindergartens in effect 1931. Marytabney Davis and *gird W. Kepseeket.Oaks of Education, Pamphlet No. 30, 1031
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DEVELOPMENT AND CURRENT PRACTICES 67
in detail the line of responsibility for their administration and tile
services other than the education of young children-which they offer.
NURSERY SCHOOLS AS A PART OF THE KINDERGARTEN-PRIMARY

DEPARTMENT
Grand Rapids, Midi.

Three half-dfiy nursery schools are operating in Grand Rapids as a
part of the public-sfhool system. These schools were established for
the purposeitf providing an environment which would supply com-
panionship, equipment, Nei expert educational guidance for children
of preschool age and also to demonstrate to parents and teachers
the values of nursery education.

PER SONS WHO CONTR I BUTE TO
WELFARE OF NURSERY SCHOOL CH I LO.

PUBLI C SCHOOLS: GRAND RAP I D9 M ICH I GAN.
I SUPER LNTENDENT

OF SC HOOLS
I HEALTH OFFICER I

CITY PHYSICIAN

P R INC I PAL SUPER VISOR
K INDERGARTEN
AND EAR LY

ELEMENTARY
GRADES

.0"

SUPERVISOR
HOME

ECONOMICS
(ADVISORY )

SUPERVISOR
NURSES

SCHOOL
DOCTOR

SCHOOL
NURSE

NURSERY SCHOOL AND KI NDERGARTEN TEACHER

PARENTS OF NURSERY
SCHOOL CHILD

1....wNURSERY SCHOOL
CHILD.

mr1 or I Noowl as

Our first nursery èhoo1 was opened about six years ago in the
Kensington School, a ew building which since its beginning has been
known as an expe ental or project school. In a large elementary
district known as the Haiiison Park clistri the prekindergarten
work is given in a junior kindergarten. In i3Todgett Home, in which
the board of ediication mktintains the sch6ol and supervises the edAca-
tiori of the children, the nursery seemed especially n6edfu1.

It is not ouriaim to institute a nursery in each of our 35 elementary
buildings. It is doubtful that the board of education will for years
to come be able to adopt.the nursery school as a general policy with-
out" the financial cooperation of the parents because of the cost en-
tailed by the smalknumber of pupils per teacher.
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NURSERY SCHOOLS

At Blodgett Home for Children, children of 2 and 3 years of age

attend a nursery school in the building but under the guidance of a
teacher who is furnished by the board of education. A junior kinder-
garten at Harrison Park School takes children 4 years old. At
Kensington School children 3 years of age are admitted. I4Parents of.

this district are given the first opportunity to enter theirQchildren in
the school, but other parents outside the district are given the privilege
of sending their children to this school if there is room for them.

The Kensington and Harrison Park Schools are financed, housed,
and equipped under the same arrangements as that by Mich our
other school grhdes 'are cared for. The Blodgett Home group is

housed by the home and equipped in part by the home and in part
by the board of education.

The teachers of all nursery schools hold Michigan State life certifi-
cates and have had tworor more years of teacher training in the kinder-
garten or nursery school field. These teachers serve as kindergarten
teachers in the afternoon in the same school in which they teach in the
ramming.

As the child reaches 4% or 5 yea:rs of age he is plac'ed in the kinder-
Often group under the same eteacher. rn this way the nursery-
sc,hool and kindergarten programs are closely integrated and close
observation of the child's growth during the two periods is secured.

The same cumulative record card is used for these children as is

used in other grades of the elementary and junior high schools.
The nursery schools are all under the supervision of the supervisor

of the kindergarten and early elementary grades.
Aside from the service mentioned for Blodgett Home, the nursery

schools receive no service from municipal 6r private organizations.
They receive service from the regular school staN. of nurses and

hysicians.
of the sçhools have morning sessions only, frow 8.30 to 11.30

o'clock. They open 'with a free activitj period, held out cif doors
whenever possible. play equipment suitable for young children
is used at this time. T 's period is follow- ed by 'a mid-morning runch
of tomato juice and cod h er oil in the winter and milk in the spring-
time. After that every c rests on a cot for 20 minutes. Following
this a period of conversatio songs, stories, and pictures concludes
the monling's activities.

The nursery school is cons' e red a desirable means of education
for all children regardless of the :ocial or economic status.

Fifst, it offers the child companio ship with children of his own age.
In the home the child is either the nly child oi he associates with
bitthers or sisters older or, younger t a himself.' He gets, usually,

too' much or too little attentioh. He tends aemrdirwly4 to
e either overly aggressive or too retiring and submissive. In
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DEVELOPMENT AND CURRE"ENT PRACTICES so

the nursery school he learns to stand on his own feet, to mingle with
children of his own age in a spirit of fair play, to share, to take turns,
to follow directions, and to give up his own way when it is right to
do so without having a temper tantrum. 4

Secondly, the school provides space and play apparatus Aich
furnish opportunity for full muscular exercise and activity. The
nursery school child* learns to care for himself, fo take off his own
wraps and hang them up, to wash his own hands and comb his hair.

Language habits are given (special consideration.. Baby talk is
discouraged and clear distinct speech cultivated.

Mothers' meetings are trpart 13f the educational program. Instruc-
tion is given in the methods used in the nursery school and mothers
are asked to 'observe the children's behavior at home, to keep simple
records of it,and t9 try to establish the same kind of guidance in the
home as is tied in the school. --

- Establishment of 11%abits of independence and desirable behavior
at this early age tends to relieve tlie home and the school of many\of
the personality problems which have caused much difficulty Agith
children of later years.

The board of education and the administrative and supervisory
officers of the schools are convinced that these three nursery schools
are worth all that thep-cost in acquainting the public with the value
of early education. In other words, we have established the three
nursery schools for the purpose of demonstrating the efficacy ofsearly
education. I

It is hoped that thesuccess of these schools will lead ultimately to
the &t.ablishment of several private nursery schools. All of our
nursery s.chools also serve as laboratories for our parent education
classes. Probably these rooms are visited more by parents than any
other departments of the school system.LESLIE A. BUTIYER, Super-
iniendent of Schools, and ELIZABETH WEBSTER, Supervisor of Early
Elementary Grades. 1

A NURSERY SCHOOL LABORATORY FOR HIGH-SCHOOL STUDENTS
3

Highland Park, Mich.

The ntirsery school in the Highland Park schools was organized as
a laboratory tor high-school classes in child care. While the nursery
school has this purpose as its main objective it is of direct benefit to
the children enrolled and directly and indirectly acts as a trAining
center for parents. It is also used as an observation center by
students from other high- schools, by kindergarten and primary-
grade teachers within the Highland Park school system, and by,
students from the Merrill-Palnier School. The school is financed
by the board of education but a fee is charged to cover the cost of
the food served.
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DEVELOPMENT AND CURRENT PRACTICES 71

The schoOl is housed in what was a private residence. It is a
3-story building NOth a wing on one side which is used as an open-air
sleeping room. There is adequate floor space, cupboard, and locker
space, as well as toilet facilities.

There is a large playground with plenty of open spacé. The
equipment, apparatus, and play material is of the sort that aids in
the development of large and fine muscles, gives sensori-motor experi-
trice and is adapted to the dramatic a.nd constructive play of the child.

Records kept, in addition to nap, feeding, and bowel records, are
the general previous history of the chiM, the physical health history,
the psychological record, attendance, and causes for atsence. At tile
end of each year and at the termination of a child's nursery-school
expeiience a report is made to the parents of the personality and habit
traits of the child, of changes' effected during attendance at nursery
school and reacommendations for further guidance. The psychological
tests, physical records, and personalibr and habit reports are sent on
to the principal of the school which the child enters on leaving .63
numery school. Meetings and conferences between kindergarten and
nursery-school teachers help to integrate the program for the children.

Sixteen, children are enrolled reaarly 'and in addition to this we
have 3 children whom we consider as substitutes to take the places
of children absent for any period of time. The**children come from.
homes of varying social and economic backgrounds.. This fall the
youngest child taken into the nursery school was 19 months old, while
the oldest was 4 years and 4 months. We find it best to have some in

'each'age group, but more in the middle grouPrather than the extremes
at till) upper or lower level.

The nursery-schbol laboratory is in session 5 days a- week and the
children come to the school between 8.30Juid 9 o'clock and go home
between 3 and 3.30' o'clÒck. There is a es usual summer vacation.
The nursery-'school aay ihcludes the u program of activities of
free play, rhythmic activities, language development, toilet pro-
c'edures, eating, and sleeping. The school provides actequate space,
indoors and out, and the equipment hecessary for the proper carrying
out of such a program. Opportunity is afforded the child for come
panionsilip with children his own age and every care is taken 14to
guide social adjustments adequately.

The staff of the nursery -school is jimited by cost. The teacher in
charge of the nurserA-school group has a background of teackting and
nursery-school training and ewerience. She has a college degree and
holds a life teaching certificate issued by the State. The high-scbool
instructor in charge of the classes in child care makes the contact
between the class of students and tile mirsery-schoel laboratoly. The
numery schovl calls upon'a school nurse for daily inspection, upon ttle
nurse's offici) ior the montfily weighing andlheasuring, and upon the

.20 st-
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NURSERY SCHOOLS

dental hygienist for the supervision of the care of the teeth. The
parents are asked to have the general physical examination given by
their own physician. The psychological department gives pental,
tests and the mental hygienist is available for advice when needed.
This year menus are planned by the director of the high-school
cafeteria with guidance from the Merrill-Palmer School.

Students are given careful directions as to the methods of 'procedure
to be followed while at nursery school. They are assigned regular
labora\,tory duties, a different assignment being given them each time
they are at nursery school. Observation outlines initiate the
students when they first enter the laboratory. These outlines cover
details of motor, social; intellectual, and emotional development.
The students learn that the play material at the disposal of the
cliildren is placed. therb with the developmental needs of the child
in mind, arïd that the day's program of activities cares for all phases
of growth and devekipment.

Contact with parents is such as to keep them informed about nurs-
ery-school procedure and the part they can play to further the best
interests of the ',child. The parents are given a daily report as to
wheiher or not the child has eaten his dinner, had a satisfactory nap,
and a bowel movement. Individual reports are made as the occasion
arises, of behavior difficulties and of methods of handling them. After
a child is adjusted to the nursery-school environment, parents are
invited tò visit the nursery school to get a better understanding *of
methods and procedure.' The parents have a parent-teacher asso-
ciation which, at theit own request, meets in the evening to enable
the fathers to come.

A justification of the practiéal work offered in child care was
expressed by junior college girls and their parents in response to an
inquiry. This inquiry was made "to help determine where best to
make certain necessary curtailments in the school budget. Questions
addressed to the students inquired whether they would elect an
additional course in child care if it were offered eithsr with or without
credit and whether they had learned anything through taking the
course which they would not have learned otherwise. A third of
the 44 students replying to the inquiry said that they would elect an
additional course in child care if it were offered either with or without
credit. Approximateq three-fourths of the students declared that
théjr. had gained information in the high-school course which they
wótild not have learned elsewhere. Explariations of the replies--indi-
cate that nearly every girl volthas the course, because she is an only
child or because there are no children of nursery-schgol age in the
family. e In listing the most valuable features of the course the
students emphasized chiefly the opportunities offered for practical
°experiences with children which v.italized the courses in theory sand
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DEVELOPMENT AND CURRENT PRACTICES 73

which threw into relief the need for beginning life with_ adequate habits
and attitudes.

Questions addressed to the parents of the students and a summary
of the replies received from 53 parents follow:

1. Do you believe the course in child care an essential part of your daughter's
education?

Yes, 46. No, 3. Good but not essential, 4.
2. Did your daughter learn anything in the child-care course that she would

not have learned at home?
Yes, 49. No, 4.
Has the course in child care changed your daughter 's attitude toward

children?
Yes, 26. No, 24. Uncertain, 3.

4. Check the phrase which to your way of thinking most clearly describes
the'cllil&care course.

Most important, 21. Very important, 15. Important, 13. Of little im-
portancet 4. Of no importance, O.

5. Do you think this course should be compulsory or elective?
Compulsotly, 41. Elective, 12.

Explanations for each reply were solicited. For the positive repliès
to question 1, explanations centered around the essential need of
preparation for 'a parental caieer. One mother said "I believe every
girl is 'a potentiil mother and scientific child care shpuld be a part of
her education."IRA ALLEN, Superintendent of Schools, and
ALICE R. WALLIN, He644 High-School Department of Child CAre.

A NURSERY SCHOOL IN A CITY SCHOOL PROGRAM IN
CHILD DEVELOPMENT AND PARENT EDUCATION

Mbdny,, N. Y. a

The Albany Nursery School is one part of the program in child
development and parent education in the Albany city schools. 'This
program is financed as a 5-year expermental project on grant from
the Laura Spelman Fund and is being developed. cooperatively with
another project, also Spelman supported, in the New York State
College for Teachersthe two plifallel units forming a joint program,
Both programs are the outgioNttia of early interest in parent study
groups, conducted chiefly fil!stobY the home economics department of
the college and later extended byr the State Department of Education.
They form an integral par,Coi the New York State program in child
development and parent educatioh.

The nursery school constitutes a working laboratory and an ob$er-
vation center to be used, in so far as the welfare of the child permits,
by parents, by homilm6aking classes, by elemeniary schdol teaghers,
and- by advanced students at the New York,State College for Teach-
ers. The' city departm'ent of education gives housing and related
services 111 ii* public school. Two sunny first-floor i3choo1roonm3 and

3.
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74 NURSERY SCHOOLS

three adjacent corridors have been adapted in a riew wing to make a
unit which has its own éxit to an inclosed,outdoor play yard.

The city school director of child development and parent education
is also director of the nursery school. The head teach& and assistant
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DEVELOPMENT AND CURRENT PRACTICES 'T5
cA

The Albanrcity school program in child development and parent
education was begun in February, 1931. The nursery school opened
in March, 1931. The work has in this short time proceeded conierva-
tively, development be* guided by study of Present observable
'relationships and the alShdy felt need for fu'rther extension.

The following departments and organizations have relationship \to
the nursery school as follows:

Service to Nursery. School

1. Kindergarten education.
The kindergarten education su-

pervisor cooperates in line with
her work. 'Kindergarten and pri-
mary teachers in public sChool
where the nursery school is located
assist at meal time, eat with chil-
dren, and keep regular meal-time
records.

2. City School Medical Service.
Gives daily nurse 's inspection,

yearly e*amination, and consulta-
tion service.

3. City School Department of Physical
Education and MNicipal Recrea-
tion.

Provides certain outside play
equipment.

4. Vocational education.
Tarticularly in home-making

work. Gives general cqoperation.

99,

5. New York State College for Teach-\ers.
Psychologist for mental tests.

Consultation service.9

6. Albany went education.
Committee (representing inter-

ested organizations).

Service from Nur8ery School

Personally conducted study of equip-
ment of nursery school.

Sclieduled observation of nursery-
school work by individual teachers.

Opportunity for nurses and ,doctors
to ptudy developmental activities and
materials in both physical and psycho-
logical asp'ects.

f

Consultation and assistance in plan-
ning units of child study.

Opportunity for study of equipment
and activities of nursery school by
teachers and by pupils.

Meeting of teachers for discussion of
related methods.

Observation opportunity for home-
making and for child develqpment
classes.

IiCollections of raw materials for Observatilkopportunity for study
experimental improvised use. of nurserY-sclpol materialskadd meth-

Assisting hostesses when public ods.
or club officials visit school.

4

Párents, when arranging fo'r the eniollment of a *child, are given
opportunity to discuss fully" the requirements of the sch9oljin parent
cooperation and both are asked to sign a simple agtedtent: Parents
participate in the school activities under teacheestipervision. The

\I-
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plan provides daily participation for three nonconsecutive weeks
in each semester. Parents have a part in the activities every hour of
the day except the meal time and sleep period. Additional oppor-
tunity is provided when "desired, and on guarded schedule parents
may study behavior during the meal time. Parents make a daily
morning report to the school ahd the school provides an afternoort
report for parents. Regular parent mVings are held. The effort is
made increasingly to include both parents.

The director of child development and parent education and the
supervisor of kirldergarten primary education are cooperating in an
experimental approach to the problem of integrating the programs.
Kindergarten teachers study the nursery-school activities. Plans
are being evolved for following the later progress of nursery-school
children by periodic observation and informal record and.by parent
consultation.C. EDWARD JONES, Supoftendent of Schools, and
ELINOR LEE BEEBE-) Director of . Child Development and Parent
Education.

A UNIT OF A DEPARTMENT OF EDIMATIONAL 'COUNSEL

Winnetka,

The Winnetka Public-School Nursery was organized in September,
1927, liter ¿year and a half of careful planning and training of ikach-
ing personnel. It was organized because the superintendent believed
that an understanding of early childhood development was funda-
mental to an understapding of work with children in upper school
levels and also because he believed that the nursery school was an
essential element in any adequate program of preparental and
parental education and mental Ilygiene. At the time of ivening, the
nursery school was housed in one room, having an adjoining coat room
and a toilet room with one toilet and lavatory. The nursery school
operated under these conditions,for a year and a half and then moved
into quarters especially planned to meet the needs of a nursery-school
umt.

These quarters were built with the offices of the department of
educational counsel as an addition to the junior high school. Both
units with full equippaent were donated to the board of education.
Remedial wOrk had been going on in the Winaetka public schools for
some years. lloweN'rer, the fully organized and equipPed department 4
catne a direct outgrowth of the nursery unit since it was rvalized
that y through such a department could certain much-needed
studies e made. Plans are undeAray to keep continuous records of

. %nursery chittlren from ate second through the fourteénth year.
Through these records differentiations may perhaps be made betwëen
causal and casual defect in children. If enough records of childreh
are kept over a period oryears, as problems develop in the adolescent
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NURSERY SCHOOLS

period, it may be possible that studies of records of earlier years will
reveal indications of those difficulties in the childivn or perhaps lacks
in home or school training will be traceable and educators, parents,
and teachers may then learn wherein they have failed in their earlier
understanding and handling of situations. Through such studies,
certain preventive procedures should be evolved.

The nursery unit at the present time comprises a nursery play room,
coat room. isolation room, kitchenette, office, and a toilet room
equipped with four bowls and three toilet seats. This toilet room is
shared by the junior kindergarten which is housed in an adjoining
room. The junior kindergarten for 4-year-olds and the nursery school
for 2 and 3 year olds are jointly administered as the Nursery Unit of
the public-school system. The unit is staffed by a part-time staff
director and by an assistant part-time supervisor, who- also serves as
psychologist. In the nursery at all times are a teacher find an assist-
ant, in the junior kindergarten, one teacher: All persons connected
with the unit have university degrees excepting the staff director.
The psychologist holds a Ph. D. degree and the nursery teachers have
special nursery-school training. In addition to the regular staff there
are always two or three students from the National College of Edu-
cation, Evanston, who come to the mirsery unit for practice teaching.

A self-perpetuating nursery-school board is responsible for the
financing of both the nursery school find the junior kindergarten.
The total budget for running the two units is about $6,000 a year.
'About $3,400 is subscribed voluntarily in amounts ranging from $10
to $300 per year by parelits of children who attend the nursery-school
unit. About $1,200 more comes in through voluntary subscriptions
soliciti;d from the community, and the balance is raised by the
nursery-school board in varidus w.ays.

The health program is under the supervision of the Elizabeth
McCormick Memorial Fund, Mary E. Murphy, director. The
McCormick Fund supplies a part-time pediatrician for periodic
general health examinations, and a nutritionist who plans menus,
weighs and measures the children each month, ana confers with the
staff at least once in two weeks when faculty meetings are held. The
McCormick Fund alsò furnishes the part-time services of a worker
for parent education who plans and helps carry through a program
for parents in conjunction with the nursery-school staff. The McCor-
mick Fund is a Chicago organization, established and operated on a
generously outlined charter to further child development along all
lines, physical, psychological, and educational. In carrying forward
their program, the McCormick Fund tries to maintain a balance
between service and research. From tinie to time as cases appear
that indicate need for psychiatric treatment, staff conferences are
held with the preschool branch of ihe Institute for Juvenile Research,
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a State organization. If indicated, psychiatric services are then given
by members of the institute staff. Daily health inspection is given
through the village health office by the school nurse. Light, heat,
and janitor services are given by the board of education. The salary
of the psychologist is almost entirely paid by a gift from the Rosen-
wald Fund. The services of the staff directbr, the psychologist, and
the nutritionist are shared by the following nursery schools: Garden
Apartments (two nursery schools), Winnetka Public Nursery Unit
(nursery school and junior kindergarten), Parker Practice Nursery of
the Chicago Normal College. Details of services are here given to
indicate how specialized services may be secured at low costs to a unit
through sharing of specialists by a number of units and by the use of
existent community agencies. The nursery school in Winnetka is in
session from 9 to 3,.30 o'clock daily; the junior kindergarten from 9 to
11.30 o'clock. Programs are somewhat elastic. Nursery children
are sometimes sent home for luncheons and naps, and at times junior
kindergarten children are kept at school over `these periods.

The nursery school acts as a laboratory for^junior high school girls
and boys, for teachers in training, and _for faculty members of the
Winnetka schools. Seventh and eighth grade girls come in and
observe the children, work directly with them in some of the more
simple situations, and help with luntheon preparations. Seventh and
eighth grade boys have built various pieces of equipment for the nurs-
ery school, including a tree house, horizontal bars, and small screens
to be placed around the beds. Regular discussions are held with the
girls in a effort to develop in them better understapding and greater
appreciation of family life. It is hoped that this course will soon be
given to the boys also. Such subjects as family life in other countries
and communities, foods for little children, behitvior problems, and
such immediate problems in their own lives as attitude toward author-ity and relationships to brothers and sisters are discussed. This
phase of the work of the nursery schools is still in its incipiency. It is
being developed in connection withe a junior high school course on
family life, which supplements and rnak3s practical some phases of ale
course in biology and human reproduction. In.occasional instances
on recommendation of the department of educational counsel, girlsunable to adjust to regular school routine have been sent to the hursery
school for special work. Here they have found thenigelves in thisquite different environment which is evidently more s *ted to them.

Teachers of the preprimary group, consisting of n ery school,junior kinde'rgarten, kindergarten, and coimecting first e, meet
with the nursery-school staff director and the superintendent of
schools once a week to discuss preprimary curriculum building. They
have built up a Minimum graded iong list for preprimary use. Work

t
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has also been done on play materials graded according to age levels.'
The° preprimary group is preparing a booklet for parents. The booklet
includes concise information on, habits of eating, sleeping', independ-
ence, etc., which parents should try to establish in their children
during the ages of from 2 to 6 years, a graded listof song, play, and story
materials, and suggestions for their use. It also includes a discussion
of eiccursions that fathers and mothers can take with their children.

A regular program of parent education, is carried on by the nursery-
school staff. Group me.etings are held afternoons or evenings in
accordance with the parents' needs and wishes each year. At the
present a short course is being given to parents on the introduction of
music into the home. This course is ópen not only to nursery-school
parents but to all parents in the community who are interested in
attending. Parents are asked to participate in the daily nursery
program to a limited extent. They are asked to come to assist in
getting children dressed after naps, to go on excursions, and to help at
weighing and measuring periods. Systematic effort is made to teach
parents how to observe and analyze their children's activities, habits,
and attitudes. They. are asked to fill out observation outlines as a
result of watching their children both in the nursery school and at
home. At practically all parent meetings, parents are furnished with
simple bulletins cencerning the subject under discussion. The
following subjects are among-those which have been included: Disci-
pline, wise use of holiday periods, play materials, songs, and stories.
Some of these bulletins are written by the person in charge of the
meeting and others are the outgrowth of study and investigations by
members of the preprimary group. Such studies are considered an
important function of the nursery-school department.

Although the nursery school works with 33 to 36 children and their
families each year, the money expenditure would not be considered
justifiable unless the nursery school were distinctly considered as a
laboratory. It purposes to serve the school system as a source of
study in itA whole research program, especially as related to the
department of educational counsel and in curriculum building. It will
continue to serve as.a unit for training junior high school girls, and
boys and foie the training of teactiers and those taking graduate work.
CARLETON W. WASHBURNE, Superintendent of Schools, an4 ROSE H.
ALSCHULER, Nursery-School Staff Director.

I vIt lstyne, Dorothy. Play behavior and choice of play materials of preschool children. University
d o o Press, Chicago, Ill. 1932. 104 p.
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A DEMONSTRATION IN SCIENTIFIC CHILD CARE UNDER THE

DIVISION OF RESEARCH
Los Ample's, Calif

The Normandie 'Nursery School -Was established in 1926 by the
board of education for the purpose of furnishing a demonstration
center in scientific child care for the benefit of parents, of riurses, of
teachers, and of secondary-school §tudents who will be the parents
and child guardians of the future. It was also anti6pated that
future programs would provide some rehttionsilip between the
nursery-school and the high-sehool guidance work.

The nursery-school plant and program were designed to permit
children from 2 to-5 to develop proper habits and normal attitudes
and emotions and to provide a center where adults might discover
more about the nature and needs of young childhood.

A bungalow available upon the ample grounds of an elementary
school in a middle-class section was enlarged and remodeled according
to specifications drawl!' up by the director of the school. The yard
was fenced, ornamental shrubs and a lawn planted. A lily and
goldfish pool was made near the front gate by the sixth-grade boys
of the elementary school, with cement furnished by the Red Cross.,

The project was most fortunate in its staff. The directing teatherhad her master's degree, with a biology major, had been a nutrition
teacher in high school, a successful mother,kand a fellow for one year at
the Metrill-Palmer School. She holds alifornia general secondaryand administrative crel entials. An assistant teacher had a master's
degree, with a psycholo major. She holds California kindergarten-
primary credentials, and had had successful teaching experience with
young children. A trained nurse, who rapidly trained into a nursery-
school teachet, holds California public health nursing and health and
development credentials,' and has had university work in child psy-
chology, nutrition, men'tal hygiene, and nursery-school technique.

The project was highly cooperative from the beginning. For the
first year the Red Cross supplied one teacher and the examining
physician. After that, the health and corrective physical education
division of the Los Angeles city schools supplied a pediatrician one--half day a month, a posture specialist one day a month, and a nurse
(described above) four-fifths timeg The speech correction divisionsupplied expert diagnosis and prescription in special cases. The
school librarian supplied suitable books for the children and for the
parents and students. The visual education division supplied pictures.

%
The bungalow and grounds which housed the school were a part of
the plant of Normandie Avenue Elementary School, whose principalsupported the project generously in word and deed. Varioui private
individuals were active in the work in. the community. The State
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DEVELOPMENT AND CURRENT PRACTICES .

department of education supplied its director of parent education,
southern section, tc) conduct evening classes for the parents' group.

Certain underlying principle.s were set down as basic to this project:
Modern psychology has demonstrated the importance of the earliest

years of childhood. It is now accepted that habits and 'attitudesacquirel in the fint four years wilt probably color the entire mental
life and affect the behavior of individuals throughout all their years.

Modern parents, busy with a thousrand interests, usually have had
neither the time nor the training to, make it possible for them to master
the facts now established in regard to the proper physical and mental
hygiene of childhood.

The nursery school is one of thp agencies which hopes to supply
this need for groups of parents, tettchers, and students, by demon-strating to them a program of physical and mental care of children
which will prove its soundness in improved habits, -more wholesome
reactions to authority, more happiness, less nervots tension, and
better adaptation to group life. Classes in parenthood are an integral
,part of the program.

The service the nursery school rendered the school' system and
community is reflected in the following figures, based on the year
1930-31:

(a) Children enrolled, 41.
(b) Average attendance at semimonthly parents' meetings, 32.
(c) High-school students:

4 hours per week, 34 girls.
4 hours per semester, 81, boys.

(d) Elementary-school girls: A small number on regular schedule.
(e) Visitors, including educators, social workers, health workers, teachers,and wents, 791.

Integration with the kindergarten was the responsibility of the
psychological clinic, a department of the division of psychology andeducational research, of which the Nprmandie Nursery School wasalso a part. A survey of children in kindergarten who had been inthe nursery school was made. There was also a follow-up of any
nursery-school children who had any difficulty in adjustment toschool. Rebtrds made at the nursery school are a part of the filesof the division of psychology, available at any time for use..in thechild's later school life.

After the first year the nursery school was financed entirely by theboard of education (except for food and incidentals), costs being allo-cated to the various departments, according to the certificate of theteacher, the kind of service, and the character of the stipplies aridequipment. Food, including orange juice and codrliver oil, and thework of the matron vf-fip served it, was provided out of a ftmdjnadeup by parents Et $6 per month.

c-
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84 NURSERY SCHOOLS

The division of psychology and educational research was responsible
for educationfal policies and activities.- The success of the parents'
classes in connection with the nursery school is attested by the
parents' demand that they meet once each week instead of bimonthly,
The success of the high-school classes, providing 18 hours of observa-
tion in the nursery school, was demonstritted when the class into
which it had been bootleggedone called advanced dieteticswas
elected in numbers far eceeding any election formerly known in the
class. One big senior said of the class that he wished he had had it
earliei., as it had helped him so much in his .owrn life.

Certain experiments have been undertaken from time to time.
Growth curves have been plotted, and mental growth measured and
recorded. Lasi year an experiment in "sharing behavior" was pur-
sued by a graduate student for the University of Southern California.
A study of voluntary selection of activities, as related to age and of

voluntary grouping for play, was made and reported.
The closing of this school 2 has been a matter of very deep regret

-to all of the people of the school departments who know of the pur-
poses, workings, and success of the school. It had been planned to
gradually increase the n-umber of these units in connection with- the
high schools in order that they might be more easily utilized as train-
ing centers for high-school students. The hope is still cherished.that
some time in the future this may ptill be done. The parents were
unwilling to have the school closed. They have planned a nonprofit-
making organization and are "carrying on. "ELIZABETH L. WOODS,
Director, Division of Psychology and Educational Research.'

a

STATE UNITS IN NURSERY EDUCATION

Several State departments of education are carrying on programs
for the welfare and education of cliildrep prior to regular school
entrance. In Utah a bulletin has been issued for general distribu-
tion which presents inf .1 : tiori on çhildren's habits of eating and
sleeping, on their physic 41 development, with suggestions for the
formation of desirable habits, and with lists of play materials. In the
introduction, State Superintendent Jensen draws attention to the
fact that "educators have come to recognize more fully than ever
before the remarkable possibilities of child development during the
first two or four years of life. . . . They have also come to recog-
nize the need for a fuller understanding both by parents and teachers
of ways and means for having these remarkable possibilities realized."

In view of increased population and decreased funds this nursery school was closed during the gamma
of 1931.

Bulletin on the preschool child. Department ol Public Instruction. Bait Lake City, Utah. 1930.
p.
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Through a preschbol clinic,4 organized cooperatively by the North

Carolina State Board of Health 'and school officials, childrén ready for
school entrance, and their parents are iniiiáted into school life. New
York State in 1928 organized a department of child development and
parental education.6 As part of its program several nursery schools
were organized in cities and others already organizea were used as
demonstration centers. Many other, State projects sponsored by such
departments as mental hygiene and adult education support the
programs in child development. Radio talks on child guidance havebeen given by specialists in nursery-school education, 'by psychia-
tr1sts,4 physicians, specialists in mental hygiene, and others. Child-
guidance clinics have been developed where many direct connections
ere made between die habit foimation in early childhood and the
problems faced with older childten.

A unique downward extension of a State's sChool program for de-
pendent children has been made in Michigan. The following reportshows how this school has devèloped its nursery-school program...

A STATE SCHOOL FOR DEPENDENT CHILDREN
Coldwater, Mich.

The Michigan State Public School is an institution maintained bythe State of Michigan to care for her dependgnt boys and girls under
14 years of age at time of admission. Their stay at the school is only

THE NURSERY SCHOOL I N THE
MICH I GAN STATE PUB L I C .StHOOL

FOR DEPENDENT CHILDREN.

RESIDENT
PHYSICIAN

11=.111111111.

SUPERINTENDENT

4.1
SC 40- DEPARTMENT

,. NURSERY WOOL /THROUGH GRiDE 8
e

NURSE RY SCHOOL
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JNOE 5

111111r...
OM. OBEID ElI MINIM 111111, 41111.

ett; DIRECT CLATIONSMIPPt

SERVICE

K I

ELEMENTARY GRADES
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I.

tatporary, depending on guch factors as )"nentality, physical cofidi-tion, and stability. They are placed out, from the institution for'adoption. The entire institution is an iniegral part of the State'seducational system and 4, maintain'ed by Skate appropriation.
4 Plans for educational clinics including the beginneryAgay program. Hattie 8. Parrott. Raleigh(N. C.,) State Department of Public Instruction, 1930. ITT (Educational Publication No. 149.)Twentyikth Annual Repair 1930. University of the State of New York, Educational Department,Albany; N. Y. pp. 3$6214 sS is Twenty-seventh Annual Report, 1931. pp. 18-20.
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Instrqction begins with the nursery school and' ends with the
eighth grade' Those above this level attend the Coldwater High
School.

The boys and girls under 5 years of age, usuJly about 50 hi num-
ber, are housed in the nursery building and do not mingle with tile
other children on the grounds. When they reach the age of 5 they
are transferred to one of the 11 cottages and enter our kindergarten.
It was for the purpose of making this transition easier and for placing
the formation of habits on an educational basis that the nursery
schbol was inaugurated during the school year 1927-28. Before the
establishmenlioof the nursery school so much time was consumed in
familiarizing the children from the nursery with routine of school
work that they were not,able to complete the kindergarten and firgt,
grade in two years.

The experiment was started on a half-time basis and was in charge
of the kindergarten tekcher. She devoted half of each day to each of
her groups. The play room in the nursery was altered and equipped
to accommodate the children under the new arrangement. The
experiment proved so succes5ful that in June, 1931, a specially tfained
director was hired and the .training put on a 24,-hour basis. The
director received her B. S. degree from the University of Illinois and
then took one year of graduate work with the Merrill-Palmer School
in Detroit. This was followed by one: tear in the nursery school
conducted by the Detroit Department of Public Welfare..

The physical wplfare of the children is under the supervision of a
resident physician. The daily program is as follows:

6. 00- 7. 00

7. 00- 7. 15
7. 15- 7. 30
7. 30- & 15

a 00- 8. 15
& 15- & 30
8. 30- 9. 00
9. 00-10. 15

10. 15-10. 30
10. 30-11. 00
11. 00-11. 15
11. 15-11. 45

11. 45-12. 00.
12. 00- 1. 30

1. 30-R 2. 30
2.°110- & 00

DAILY PROGRAM

Giadually get children up, toilet. Drink of water. Dressed
except shoes. Develop as much independence as possible.

Wash hands and face and comb hair.
Breakfast.
Toilet period. Encourage regularity of bowel movements at this

time. Wash hands and face, comb hair. Nose and ears
cleaned. Nose drops. Children put on shoes.

Children to treatment room if necessary.
Free play.
Cod-liver oil and tomato juice. Toilet. Put on wraps.
School or outdoor play.
Wraps off and hung up. Disk of water.
Wash'period. Shoes off.
Quiet play, music, or books.
Dinnerready for bed, suits off, face and hands washed, toilet,

nose drops. Assist with serving.
List of group in bed.
Nap.
Children up, pallet, shoes on, free play or games.
Toilet, drink water, wraps on for out of doors.
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3. 00- AO Outdoor walk or school.
4. 00- 4. 20 Wraps off.

isb).4. 20- 4. 45 Wash period.
4. 45- 5. 15 Supper.

4i5. 15- 6. 00 Free play. Shoes off.
6. 00-:7. 15 Bath hour. Free play and stories. Brush teeth. Nose drops.

87

Toilet.
7. 15 Bed time.

. This brief account of our nursery school should not be closed with-
out mentioning phat we use it as a laboratory for the older girls taking
the vocational course. The- childy6n in the nursery are divided into
two groupsbabies under about 2S years, and those above. The
latter group being considered as preschool children. During the
course of a year each girl taking the vocational course spends five
months in the nursery, .two months being spent with the yotingest
group under the supervision of nurses, and three months wtth pre-
school children under the direction of the nursery-school director.
This provides an opportunity for the girls to combine Theory with
practice, because they actually assist with the bathing, dressing, story
tellirig, supervision of play, and many other activities. LERO-AC.
HARRIS, Principal.

In 11 State &lid 2 municipal normal schools and teachers colleges,
nursery schools have been established as part of the demonstration
school or as a laboratory for the department of home economics.'
Thére is a growing appreciatioú of the value of first-hand contati with
the beginning developments of habits and knowledge in young children
for prospective teachers of elementary-grade children. The following
repori from a State teachers college is representative of the nursery
schools which are a' part of the deuionstration or practice school.

A UNIT IN THE TRAINING SCHOOL OF A STATE TEACHERS COLLEGE
Milwaukee, Wis.

The purpose of this nursery school is not to train nurse;.; -school
teachers but to furnish (1) a broader training through practice teach-
ing for our kindergarten-primary students and (2) opportunities to
observe the learning abilities of young childrep for classes in psychology
and mental hygiene.

The nursery school of the Milwaukee State Teachers College was
organized in 1927 and largely financed by a group of public-spirited
women who have for years mafiaged a Jewish settlement house. The
nursery school was organized in our institution by request of the
organization im order that it be supervised by our staff. The State
7eachers College furnished both the indoor and playground equip7
ment and provided the plumbing. During the first years half of the
children were charjty cases. The remainder of the children (10) welt
tuition children from families having comfortable incomes but need-

.
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ing nursery-school training as much as their less fortunate classmates.
From the first we have taken 2 and 3 year old children, in one case a
22-month-old child. The organization of mothers has gradually
turned over the nursery school to our institution. All children now
pay tuition ($210 annually) which covers about 75 per cent of the
entire cost.

The director of the nursery school has a background of kinder-
garten training and experience and in addition has had two years
(partly giaduate work) of nursery-school training and assistanceship
in the institute of Child Development of Teachers College, Colwnbia
UniN;ersity. The nursery-school assistant has had kindergarten train-
ing and experience and was chosen for her understanding of and

ATMINISTRATION OF THE. NURSERY SCHOOL iN THE
MILWAUKEE STATE TEACHERS COLLEGE.

MILWAUKEE
DOWNER

COLLEGE

CLASS I N
DIETET ICS

41

COMM ITTEE
OF MOTHERS

PRE SI DENT

DIRECTOR
OF

TRAINING
SCHOOL

DEPARTMENT OF
KI NDERGARTEN-

PR ImARY
EDUCATION
(suRsuity SCHOOL

K I N DERGARTEN
GRADES I AND Ir)

COURSES IN
MENTAL

HYGIENE
AND

PSYCHOLOGY

TRAI N I NG
SrlfOOL

NOR SERY
SCHOOL

THROUGH GRADE

NURSERY
SCHOOL

DIRECT RELATIONSHIP
ADVISORY O CONSULTATION SERVICE

. PRACTICE OR OBSERVATION

ability withivery young children. She holds a State ceitificate. Two
or three student teachers do practice teac4ing in * nursery school
for a çollege quarter of nine weeks.

The head of the home-econamic,s department of Milwaukee Downer
QQ11ege actively cooperates with the nursery-school administration by
hiving her -dietetics class make out the menus for the childrn .for
the entire wi3ek, 'both the menu for the dinner at school and for other
meals in the home. Students from the dietetics class observe fre-
quegdy. during the dinner hour and take notes on the reactions of
children to várkfus focad. APcook is employed to prepare the children'sP.dinner,

The nursery-school director gives an ele'dive course to "kinder-
garten-primary students called nursery-school education. She also
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holds almost daily short conferences with individual parents, frequent
longer conferences, and guides mothers in a monthly study group.
Each mother spends a half day every month assisting in the nursery
school. The director has this year given a practical course to nurse
maids from the homes of the children uhder her direction. These
classes are held once a week. Occasionally a maid spends a forenoon
at school and remains during dinner to observe how problem cases
are handled.

The nursery-school teacher and the 4-year kindergarten director,
whose graduateNwork was also in nursery-school education, work very
closely together so that there is a continuous integrated program for
both childreh and student teachers.

The management of the nursery school has changed considerably
from year to year as the college has gradually taken over the respon-
sibility for its operation. As we can not legally collect the tuition
without being authorized to do so by the State, the finances are still
taken care of by a committee of mothers. ADELAIDE M. AYER,
Director of Training.

NURSERY SCHOOLS IN COUNTY AND MUNICIPAL
- WELFARE PROGRAMS

Social 'welfare arid health departments of one county and at least
two municipalities have provided an educational program for young
children ,thropgh the esteblishment of nursery s9kools. These
mirsery-school programs are of value both to the organizations directly
sponsoring the projects and also to the community. Social workers,
nurses in hoital training, pediatricians, nutritionists, and others,
who are or who will be concerned with the welfare and health of
youngrchildren and their families, benefit from participating in the
nursery-school program. The first of the three descriptions following
is from ian institution supPorted by Monroe County, N. Y. The
other two reports are from municipally supported organizations.

The Nursery School of the Rochester Society for the Prevention of
Cruelty to Children is essentially a habit clinic. The society acts as a
county children's clearing kureau and, as part of its set-up, maintains
an observation home whicri serves the double purpose of study and
temporary residene. The nursery school is a department of thifi
study home. It ope on a 24-hour basis, and is open every day
in the year. The average number of children cared for at one time
is about 10. The average length, of stay for each child is about 34
days. The staff consists of a trained nursery-school teacher (in
charge), 3 assistants (2 day and 1 night), and a field worker who
assembles all history material, keeps records, arranges confeiences,
and writes reports for workers and foster mothers. This field worker
is also a trained nursery-school teacher. Since the nuriéry school is a.L.
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unit in a larger organization, it shares in all the general servicesprovided for the children in all departments. The director of theobsemation home is trained in sociology, child development, andinstitution management. The society has its own medital and psycho-logical units. Psychiatric servfcé is consultant. The services of adietitian and a trained nurse ard available to all children in the home,including those in nursery school.
Most of the children received come from broken homes. A feware entered by parents for observation. In any case, each child,received is studied until his problem is diagnosed and treatmentstarted. He remains in the home until a plan is made for him whichmeets his particular developmental needs.
The majority of children go from nursery school to foster homesunder the supervision of child-plaoing workers. The rest return totheir own homes with the un4derstanding that the parents will keep intouch with the society and endeavor to carry out nursery-school

recommendations. A formal program of parent education has notyet been developed, but parents, foster-parents, and social workersare helped 'to a bstter handling of individual problems, and a betterunderstanding of the principles of child development through informalconferences, personal interviews, and formal reports.MURIEL W.BROWN, Director of Mental Hygiene.
The Social Service Divimthon of the Detroit Department of Public Rd-fare 6 organized the first of a number of nursery schools in 1929. Theschool was established primarily to provide opportunity for mothersto work during temporary unemployment of the fathers, thus lessen-ing the demands made upon public funds and increasing the inde-pendence of the family. All families are referred to the school throughthe family case workers of the depaitment of public welfare with theexception of thòse making application directly to the nursery school.The initial physical examination of every child is made at the schoolby the pediatrician from the city physician's clinic, who is also re-sponsible for the physical care of all children in the nursery school.He makes four calls weekly at the school, vaccinates and inununizesagainst diphtheria, and sees all children before they are readmittedto school following illness. A city physician is available for homevisits when children have been excluded for illness. Special emphasisis placed on correction of defects. The corrective work is darried onby the Receiving and Children's Hospital. The board of health co-operates in the project bp-sending a nurse to the school for- dailyinspection of all children, assistants, and staff. She also assists thepediatrician and makes home. visits. On the staff are a suPervisor,two nursery-school teachers, a nursery matron, a cook, a maid, anda janitor. Student assistants are provided from two Ligh schools,

City of Detroit, Department of Public Welfare, Annual Reporrfor 19119.

.
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two vocational schools, and.a collegeall public schools offering train-ino. in the nursery school as a part .of courses in child care. The 60
children are divided into two groups, each in charge of a nursery-
school teacher with three high-school and vocational-school students
as assistants. A few children who go to the morning session of a
neighboring kindergarten come to the nursery school for luncil and
rel;iain until late afternoon, and several first-grade children come forlunch and again after school. The school is open all day on Saturday.
The ages of the children are from 16 months through 6 years. Parent
education has an important place in the school's program and grand-
parents and other relatives of the children as well as the parents take
advantage of the evening rneetings.7IRMA UNRUH, Director, Nursery
School.

The Tower Room Nursery School of Bellevue Hospi7al, New YorkCity, is organized as part of the pediatric department for nursing
education. The school aims to apply nursery-school principles tohospital ward situations, to help nurses see the convalescing child as awhole rather than as a "case," to help them be constructively criticalof existing ward routines and of children's ward equipment, and to be
alert to the possibilities of parent-education programs.

Throughout the past year 169 children attended the nursery school
with a daily average of 10. The children averaged 7 day's attendancein the nursery school. The age range is from 1 to 5 years. Thesechildren are ward patients recommended by the medical or nursingstaff for readjustment to normal activity programs and, sometimes,for assistance in diagnosis of behavior cases. A careful morning
inspection minimizes the danger of disease spreading between wards.The day's program begins at 9 and continues until 3 o'clock. Thehospital- nursery school even more than the usual nursery schoolfixes the curriculum to meet the needs of the individual children.

Equipment is planned to conserve energy for recuperating children,to suggest wholesome play for ward and home situations, and somake play materials as essential in wards as the usual scientificapparatus.

In April, 1932, when it was found necessary to curtail the ewe 't;ses of the Department of Public WelfareNursery School, the following changes were made in the program: 41The school was moved into the Garfield Public School, an intermediate school in a Negro and Polishdistrict. The board of education supplied space, heat, light, and janitor service and the department ofpublic welfaridefrayed all other expenses. The staff included a part-time supervisor, one-nursery-schoolteacher, and an assistant who divided her time as cook and assistant to the teacler. The medical programin the school was discontinued and all children were referred to the board of health clinic for examinations.Enrollment was limited to 20 children between the ages of 2 and 5. Children were admitted tor one of thefollowing reasons: (1) To enable one or both parents to accept employment; (2) to give training in healthhabits; (3) to give training in social adjustment; (4) to provide care in the case of a temporary breakdownof the home.
A fee was charged in cans where the family was able to pay. The Saturday school was discontinued.The school was used as a laboratory for ninth-grade girls in the Garfield School. The students assisted inthe care of tile children and in the preparation of the meal. The parental contacts were made throughoffice interviews, visits of parents to the school for observation, and evening meettngs.--Imu Uxami.
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Student nurses have a two or three week assignment to the nursery
school functioning as teachers and health workers. Mter supervised
observation these students guide a small group of children through
the daily program. They record daily each child's behavior during
eating, sleeping, toileting, and play situations. They summarize
these records for each head nurse to aid in consistency during the 24.
hour progiam.

Conferences are held with student nurses' daily and with head
nurses to discuss inClividual children's needs and ward adaptatidn of
nursery-school principles. During the weekly visiting hour parents
observe the children in the school through a one-,way vision screen.
They are accornpinied by a student nurse who discusses individual
problems and home adaptation of nursery-school procedures. OPpor-
tunities for observation or participation are also given to medical stu-
dents and to stidents from Teachers College, Columbia University.

The real value of the nursery school in a hospital seems to rest in
its carry over to the hospital wards. Improvement should gradually
be noted in the teaching of routine habits, methods and standards of
discipline, development of respect for hospital and personal prop.
erty, lessening undesirable emotional reactions, and, as a result, an
increased enjoyment of children by the staff.

The experiment in this hospital nursery school suggests a vision
of pediatric nursing where children not only are given medicine and
treatments as advisea by a physician, but where children and their
parents learn to live a richer and fuller life.MIRMA WALLACE,
Nursery-School Teacher.




