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LETTER OF TRANSMITTA(

DEPARyMENT OF THE INTERIOR,
OFFICE OF EDUCATION,

Washington, D. C., March 24, 1931.
SIR: Last June I 'transmitted a manuscript entitled "Teacher's

Guide to Child Development" with .an explanation that itiwas taken
from a much larger manuscript prepared by California teachers
under the direction of the California Curriculum Commission. In
the belief that many teachers in other States who could not secure
the California unabridged edition would like to use this work, both
for its own worth and as a model for their work in curriculum con--
struction, I urges printing as a bulletin of this office. This belief
'has been' found well warranted in the sales of 2,000 copies within
two months, making necessary a second prrinting. *uch demand
leads nie to feel that similar success awaits the publication of the
material herewith transmitted. I recommend that it be issued as a
bulletin under the title "The Activity Program and the Teaching of
Reading," with full acknowledgment to the .California Commission.

Respectfully submitted.

q

The SECRETARY OF THE INTERIOR.

Wm. JOHN COOPER,
Commissioner.
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(' INTRODUCTION

The Contribution of Reading to the Child's Development

The driving purpose of the young child is that of finding out about
his environment and of adapting himself to it so that satisfaction
results. In the home or sOhoolroom which allies itself with this pur-
pose, the child soon discovers that reading is a valuable aid to carrT-
ing out his plans. At the beginning of Se period of conscious observa-
tion, the young child is confronted with tangible results of great
advances recently made in science and the industrial world. He
observes and wonders dvvr the electric light, the automobile, the
street car, the ,irplane, the daily milk delivery, prepared foods in
packages, electrical appliances used in the home, the steam shovel at
work in the neighborhood. In addition, he sees birds in motion,
flowers growing, animals, and people engagefl.in many interesting.
pursuits he wishes to know more about. He is alive ivith curiosity
about all these commonplace factors of his life. When he tries to
investigate them, there is much for him to learn. He knows nothing
about their sources or processes. His experiences are all with result&
of processes.

Gradually wideninIg experiences bring him new facts relating to
these things. If the right kindd.i.r7. cries and poems are told or read
to him, he sees that books also bring information. He enjoys picturot.
of ail the everyday things . with which he is familiar. He likes to
imitate his father and look at the newspaper, often pretending to,
read from it. He is beginnin sense the importance of reading.

Reading is an important par of the modern child'g environment.
He,is aware of its constant practice by adults all around him. There
is a reason for this. Invention, scientific investigation, large-scale
production, iinkoved communicition 'have created á new world.
The fiumber of things one must know about in order to understand
this world has been enormdusly increased. No one can hope to learn
of them all through first-hand experiences. Printed matter, which

'preserves and facilitates widespread distribution of kilowledge, be-
comes a n ty. Witkincreased re mg comes a more widespread
realiza, n of the importance of un i erstanding the thought life of
the world, as well as its physical d elo pine nt. Only through read-
ing may one hope for knowledge of the procews and stages by which
such vital forces as philosophy, religion, literature, music, and art have
developed. Only througtu,achie Ling this knowledge may one come
trulT to enjoy them as theyxist in modern life.

;
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VIII INTRODUCTION

The .advance in mechanical production of printed matter, together
with this great increase in demand for it, has resulted ih a vast
amount of general retiding. Millions read to-day where in the past
only 'a few had the time, the facilities, and the necessity for reading.
The evidence of this is itll about us. Scores of mdrning and evening
papers are delivered daily io .homes. An increasing number of
magazines flaunt. before competitors such figures as these: "Over
3,000,000 circulated weekly." There is hardly a drug store or hews
stand*in existence that does not boast a corner flanked to the ceiling
with its bewildering variety of highly-colored periodicals. Inde-
fatigably, the book ieviewers send out their monthly lists of new
books. Publishers vie with one another in placing on the market
readable i%ditions of classics, old and new, at prices which enable

'prple of even moderate incomes th own large collections. There
aie books available, and increasingly used, in every field of man's
activity. Day by day, year by year, this flood of printing is growing
in volume. Truly the age of rkding is upon us.

These facts are of significance for the teacher as weil as the child.
; They result it' creating in more children the sense of the importance
of reading. They result in two insistent demands upon the school
program:

1. Much reading is an essential condition of full, complete develop--,ment of the child.
2. The child needs to forni habits which insure that his reading will

be varied, discriminating, aild continuous throughout life.
In the school which gives children freedom and assistance to carry

out their purposes, they naturally come to see that reading is a needed
tool basically related to everything they do. They begin to make it
a part pf all their "purposeful activities." They want to use it, and
they are willing to work hard to learn ribw. As they do learn how,
and as they coniinue to experience the vital importance of reading,
they extend retcling activity into every field of their advancing
knowledge. Tl is the desired end before teachers in "reading
instruction."

If children come\ to this end naturally through carrying on activi-
ties, does the teacheir have anything at all to do with it? Yes; a Very
great deal. The te cher has everything to do, in the first place, with
créitting, that atmosp ere in, whic4 children freely plan and carry out
their' a66:vities. In tir second ptace, the teacher can do much to help
children realize the Value of reading, so that they develop strong
motives for it. In the third place, the teacher can guide children in
their efforts to learn to read so that they avoid forming habits whigh
will handicap them, And so that they acquire real skill and lasting
interest. in reading.
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INTRODUCTION IX

To extend the child's experiences, to teach him how to acquire and
use knowledge in order to further his expctiences and understand
themthese are objectives of paramount importance before the schdol
to-day. It is evident that these objeiqives can be attained only
through practice in acgOring and using knowledge in relation to the
extension of experiences, in solving problems, or fulfilling purposes_of
the child. Let us see what this implies in the matter of helping
children to use the tool, reading.
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THE ACTIVITY PROGRAM AND THE TEACHING OF
READING

Chapter 1

How the Teacher Helps Children to Realize the Value of Reading, and to
Prepare Themselves for I t

\ CHILDREN NEED PREPARATION FOR READING

If you had never seen a quillopeep, and there were no pictures
available for you to bxamine, or no quillopeeps in your neighborhood,
you could inte'rpret this word only by means of what you read or
of what people told you about it. Your idea would be coniposed of
several other ideas with which you had already had experience. If
these previous ideas were not true, na doubt you would be much
surprised when you finally saw a genuine quillopeep.

Thus, the reading of any word involves its interpretation in terms
of previoiN experiences, and the interpretation is clear in proportion
to the reality of these experiences. This is the simple reason why
children must see, touch, taste, smell, and otherwise experience the
characteristics of many things before words can mean anything to
them. They need to understand ideas before they can interpret the
symbols seanding for them. Reading is as much a process of putting
meaning inter; the printed page as of getting meaning out of it. To
he able to kead much one needs "many correct concepts of commOn
things."

But reading involvenot only interpreting words that stand for
various concepts, it involves the use of words in many intricate
relationships. To understand a sentence describing the habits of the
bear, for instance, such as " The bear goes into hibernation duringt.the winter," requires not only an understanding of se rate words,
hut also a knowledge of how words, when put together i phrases and
gentinces, make new meanings.

Nearly all children acquire this knowledge to a very limited extent
before ,they enter school through hearing others talk and talking them-
selves. They also acquire some ability to thinks or to use ideas to
solve the problems they encounter as thoopass from infancy to'child-
hood. But even the simplest material the child finds in his first book

I The material in this bulletin constitutes Chapter VIII of Teachers' Wilde to Child Development,
California State Department of Education, Sacramento, Calif., 1930.

1



2 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

will involve the use of words in relationships new to him. The larger
h# fund of ideas and the more practice he has had in using these, the
more able he will he to grasp new meanings he will find in books. It
follows that the more practice a child has in talking and thinking
about what he sees, hears, experiences, the more clear-cut all new
meanings become to him and the better prepared he is to interpret
the hrases and sentences that express them.

eading, in addition, is a difficult skill to acquire. It requires the
iormation of so many new habits, both muscular and mental, that
concentrated, purposeful, and sustained efforts are needed. Unless
the habits upon which it depends are correctly formed it becomes so
arduous that efforts to keep it up are often abandoned, and we have
the result, of many adults for whom reading is practically a minor
activity, used only when absolutely necessary.,jf his is why it is vital that children first approacIrthe task of learn-.

ing to read wit h a very high interest in, and a very strong desire for,
doing so. Only a powerful motive, a genuine; vivid realization of the
delights readers enjoy will carry them through the gred difficulties
ahead of them. It seems, then, that there is preparation needed by all
children for the undertaking of reading.

Until recently, our first-grade programs have been built on the
assumption that children have had this preparation and are "ready"
to learn to read when they come to school. It has been assumed that
experiences in the home have been sufficient, and the matter of whether
or not children really wanted to learn to read has not been given much
consideration.

There is an appallingly large number of ."failures" among first-
grade children. We know that, under our previous scteal plan, these
failures were largely due to children's inability to meet the require-
ments set for them in reading skill. To-day thoughtful teachers eveiy-
where are questioning the advisability of teaching reading at' the very
beginning of the first grade. Many studies of this, problem have
resulted in the conclusion that children learn to read much more--
readily and pleasurably, that they develop good attitudes toward
reading much more surely, and make more rapid pmgress if teachers
wait until they are fully ready to undertake it before beginning its definite
instruction.

WHAT CONSTITUTES PREPARATION FOR READING?

In what does the desired preparation consisi? Such aeiexcellent
inventory of conditions leading to readiness for readiiik has been
given in Anderson and Davidson,' Reading Objectives, that we feel it
is worth quoting at length:

I Anderson, C. J., and Davidson, Isobel. Reading Objeotivia. Laurel Book Con New York, 1925,
Op. 27-29.

)
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING

A. Being in an environment which fosters and stimulates a child's natural
curiosity.

1. The wonderful world, a constant source of wonderobserving persons
and things in relation to self.

2. Inquiring and investigatingasking. at first, what; later, why: and still
later, how.

3. Desiring to find out about thingssometimes destructive, sometimes
structive, coupletreth a desire to master everything aboiit him.

4. Becoming sensitive asurroundings nature: Wind, water, sky, earth,
rocks, heat, cold, etc.

B. Being in an environment which encourages or invites conversation and
enlarges child's vocabulary.

1. Playing with other children.
.2. Observing natureoutdoor plays, excursions to the woods, the zoo,

park, circus, the country, etc.
Taking care of pets, toys,,baby sister or brother'.

4. Taiking with older people who are sympathetic and helpful.
C. Being in an environment which provides opportunity for handling and

manipulating 'things. Creative activity fin40 outlet in the following
experiences.

1. Coming in contact with things and using them for Some definite
purpose.

2. Making or constructing, whether it is creating a play or making a
box, in response to a felt need.

D. Being in an environment rich in good pictures, good music, good books.
Emotional reactionsappreciations and attitudes.

1. Listening to good music, to stories told and read, to nursery rhymes
and simple verses.

2. Enjoying good pictures, musiò, stories, poems.
3. Singing short songs, learning and reciting rhymes and jingles.
4. Dramatizing a story or activitie's observed in the environment.
5. Tel link parts of stories told or read, or a story imagined.

E. Being in an environment in which an older person, parent, or older child (ar
teacher) reads. Social imitation stimulates desire to do what others do.

1. Fill-Wing pleasure in pretending to read,
2. Looking on while another reads.
3. Finding great enjoyment in having someone read stories and poems,

both new and dd.
4. Talking about story and dramatizing it.

F. Being in an, environment which stimulates interest fn reading activities.
1. Observing signs, labels, house numbers, names of streets, telephone

numbers, names of trolley lines, grocery firms; notices such as Stop,
Danger, Look Out; printed matter such as names of newspapers,
magazines, etc.

2. Associating words with pictures on toys, blocks, games, pictures in
alphabet and picture books.

a. Recognizing his own name * e *, names of the family (and
classmates).

4. Taking an interest in printing such words as his own name, Daddy,
Mother, Love; in writing a letter to an absent member of the family
(or class) using pictures to convey the message.

6. Nóticing lists of irticles on slip when sent on errands to the grocery,
or store; identifying magazines, victrola records, books, etc

.
-
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING

s. Attending moving pictures or studying a series of pictures t(-).get the
story. Reading the legend underneath the picture by the picture
story.

7. Playing card games which involve matching; putting puzzleA together;
playing language games with older children.

8. Arranging color cards, beads, sticks, blocks, etc., iii order; arranging
alphabet bkcks, number cards in order, arranging names of the

9. Making collections of pictures and claSsifying them. Collecting
other objects and classifying them.

10 Drawing pictures to tell peiple of things actually h41'11, or of things
imagined or gathered front stories. Telling stories about the
picture which an older person writes below the picture.

11. aking booklets, containing objects, such as leaves, flowers, draw-
. ings, words, and sentences written or printed by an older person.

12. oing many things in response to directions given, to signals
gestures, etc.

13. eticing characteristic sounds in nature industry, in speech, and
taking pleasure in imitating them.

In good mes, where parents are educated and possess wide inter-
ests, children may, and often do, have much of this needed preliminary
help. But such homes are still in the minority, and the larger
number of chifdren come to school without it.

'THE CONTRIBUTION OF THE KINDERGARTEN TO READING READINESS

The well-planned kindergarten program, offering as ieshould rich
and varied experiences related to children's interests, can do much
toward developing an interest in, and a background for, reading. It
will help the kindergarten teacher to\understand this responsibility if
she will study carefully 'the above definite inventory of conditions
which prepare children for reading. The kindergarten which provides,
extends, and enriches such conditions is not only giving children
opportunity for full development, hut is also building in them a sense
of the importance and value of learning to read.

SUGGESTIONS FOR PROVIDING THIS PREPARATIO11

Let us study a typical kindergarteNttivity to see just how it has
zontributed to the preparation of children jor learning ta read. The
activity will first be fully described by th4 teacher who gdided its
development:

BUILDING A STEAMER AND GOING TO JAPAN 3

The children were seated around the tealier at the time of their dis-
tussion period (near the beginning of the morning) to make plans for
their day's work. The school is situated in a district of the city where
Japanese people live, and many Japanese children we're in the kinder-

Activity carried on under direction of, and reported by, Miss Lucille Walker, in the kindergarten of the
Raphael Weill School, San Franttilico. Report oontributed by Miss Julia Letbeld Hahn, director of kinder-
prten-primary education. J

'11
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THE ACTÍVITY PROGRAM AND THE TEACHING OF READING 5

garten. Coue little Japanese girl, who was a general favorite, was
leaving to go bikk to Japan. The children were talking about this,
interest, was high, and there was a lively discussion. They talked
Abut what kind of a boat the little girl was going On, where she would
sleep and eat while on the boat, what the boat would take to Japan,
and what it would bring back to America. The children had just
finished work on a piece of construction with which they had been
engaged for some time, and were eager to start something "new."
The talk turned to what were to be theirPiplans for the day. One
child, as so often happened in similar situations during the year,
asked, "What shall we build now?" Quickly came the swgestion
from the other children, "Let's build the boil t that is going to Japan."
it was received whir-great enthusiasm.

" Where shall we build it?" asked the teacher, an'd the planning
began. Much thinking and discussion were needed to decide upon the
best place in the room for the boat. The witole %group finally walked
about their room, carefully considering the advantages of each sug-
gested place. The boat was to be large enough fur the children to use,
so its location mist be planned with reference to the needs for room
space for their other activities.

Wiien the location had been selected, the children started to plan
the building. They talked about how they were to find out about
building the bo'at. It was suggested that they -/-ould look at pictures
of boats, and some child asked if they could go to the docks to look at
a real boat (the group had taken trips to "find out" before). As soon
as possible, they went to the docks. The teacher was unabTe to ar-
range.that they go on board a ship, so the¡ stood on the docks look-
ing at a big steamer near by, talking over all the various parts of a
boat and their uses. They discussed such things as the anchor, the
engine rooms, the decks, the cabins, and the captain's roam. Mean-
while children each morning were bringing in pictures of boats.
The teacher brought some big polsters, supplied by steamship com-
panies that have pictures of boats and of the countries to which they
go. The children looked at these and discussed what parts their
boat should have, while they were trying out ways of building it.

At first they built the boat of construction blocks, but they soon
discovered tfiat there were not enough blocks foi making all the parts
needed. After considering available ma*ials, ways and means, and
after much discussion, it was decided to use some of the children's
little tables for the main deek of the steamer.

The tables weie covered with heavy cardboard to protect them.
This gave a good foinckation upon which to build the cabins and pilot
house and still left space all around for a proinenade deck. Laths
were used in the construction of the staterooms. Each stateroom
was furnished with a bed, made of building blocks, and linen made of

e



6 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

paper, pillows and mattress stuffed with paper, a washbowl, mirror,
and toothbrush. (The children suggested, planned, and arranged
these furnishings.)

In the captain's cabin the children built a large wheel made from
the top of a barrel so that it really rerolved. There was a compass
too, and a large map cut out from arfold book'was tacked on the wall.
The children t faked about what maps were for; they made steamer
chairs of blocks and laths, a radio, avl magazines (scrapbooks of
travel pictures) for the afterdeck. Th4T attempted a gangplank and
found it very difficult to make. Every time some one used it it fell
down, because it was not strong enough to hold the weight of a child.
For several days it had to he rebuilt each day, and the children dis-

, The gangplank wu finally strong enough to hold the heaviest child

liked to allow the biggest child in the room to use it. They tried
different ways of building it, but did not seem to think of any other
means of giving it strength. Finallyjn A discussion period, the teachez
ask(ed them what they were going to do about such a poor gangplank.
Some child said, "We could bring boxes to put under it." Next
morning boxes began to appear, and finally the gangplank was strongly
.supported and all could use it without fear of breaking it.

Work on the boat required nearly four weeks, and the interest in
itgasted much longer. There were many trips taken, and much
activity related to the boat. Everyone took pride in keeping it
"shipshape", habits of cleanliness were actually strengthened through
dramatiC play at housekeeping on the boat; and there _were many
valuablit opportunities for expression of ideas and experiences.
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING 7

When the boat was completed interest turned to things to wear and
things to take on an ocean voy-age. The children decided to take suit
cases, trunks, hand .bags, hats, and money. The cre* decked them-
selves out in sailor suits, ties, and hats, and of course there was a
marine band ivith costumes and iristruinents. Then the questiorf arose
as to where the boat would land and 'where the passengers wóuld visit
in Japan. Of all the nice places titlked about, the Japanese tea garden
seemed to have the most votes.

This involved a trip to. Golden Gate Park io see a real tea garden.
The children had tea cakes find sat on the grass taking in all the beauty
of the garden and discussing the way in which the bridge and house
were made.

The next day they wanted to start a tea garden of their own. It
*was a very Way little spot in ihe% room when finished and held
many of the beauties seen in the park. The children liad brought real
moss,and flowers to add a kouch of reality, had made careful plans and
worked hard to make their tea garden lovely. They were so successful
that it seemed natural that they sixould want to share its, beauties; so
theiy decided to make kimonos and invite their mothers to come to a
tea party in 'the garden. This was a delightful consummation of all
their activity, for it had carried them clear through the term. The
work on the boat and tea garden, with the dramatic play.centering in
them, had engaged the group for six weeks.

The outcomes were valuable. Specific outcomes are suggested by
the list that follows:

1. Willingness of each to cooperate with whole group.
2. Feeling responsibility to contribute to project.
3. Appreciation of the value of boats And man's,york on them..
4. Appreciation of the value of learning to read, to use numbers, etc.
5. Appreciation of work of others.
6. Appreciation of joy in creative effort.
A. Habits were fostered:
1. Going to books for information.
2. Going to the source for information (trips to the boat and' the

Japanese tea garden).
3. Persisting in work in spite of difficulties.
4. Exercising judgment in selecting materials;

Learning to qiticize results of effort, and so to raise one's own
standards."

6. Using ideas and past ex0eriences
.

in new activitie6.
7. Planning..
8. Exercising' self-control.
9. Being helpful.
10, Acquiring babits of cleanliness and neatness.

:31185,6°---31-m-1 460
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8 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

B. There was a gain in knowledge; h growth of new'interest.4:
1. Understanding of the purpose of the boats that were a part of

their eyery-day environment.
2. Some 6,.knowledge of hovc peOle trivel
3. Soninowledge M how boats are'constructedof their plan.
4. A beginnirig kno%4 ledge of thoscustoms and land of the Japanese.
5. Knowledge of how pegple are made comfortable while traveling

on boats.
6. Knowledge of the purpose of maps and compass.
7. Intertq4 in boats and where they go; in other founs of trans-

portation.
8. Interest in"all 'the information and skills needed to make the

boat -a good one. , 4

9. Interest in imrks.
C. Subject matter contribuied in the following ways.
1. Spoken language:
Conversation atmut the activity was spontiAeous and many pf the

children who had never participated in group 'discussions hefore were
(talking freely and eagerly before the enterprise were finished.

2. Vocalwlary:
The ctildren's vocabulary was greatly improsed and their gramm'ar

somewhat corrected, as for example, in such phrases: -The boat
p sailed." "We went sailing." They le ...Tied countless new Nrrcifi
. sailor, captain, anchor, life-saver, liftboat, porthole, radio, smokestack,

stateroom, berths, washstarl, deck; gangplank, ocean, waves, Japan,
are typical.

There was improvement in the recognition of phonic differenceg.
'The pronunciation of first letters and word endings was better.

3. Reading experiences:
Signs on officeis' hats, Japanese tea garden, staterooms, numbers,

band- niembers. Enjoyment' of stories.
4. Number experiepces:
Number work inctMed counting .numbers of, passengers, etc.,

number of smokestackst nunther in crew, number of life pregerers
and lifeboats. Number of tea cups, Apoons,enapkins needed for the
party. Measuring. parer for kimonos, sailor 'iuits, laths for state-
rooms, etc.

5. Experiences in music:
There was much expression in rhythms interpretation of the

movement of the boat ; a Japahese dance in the farden, keeping time
with the marine band; and so.on.

There were tone drills based on the boat whistle; calling "all
ashore," "all aboard" during dramatic plays; bird calls in the garden.

6. Other experiences:

,
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Oriportubities to wanipulate and become acquainted with material
. were p1entiful-7-with blocks, liths, paper, pails, pamt,mats, card-

board boxes, tools, clay, and so On
Opportunities fpr the development of initiative were present

throughout because tfie enterprise was plann'ed tuRPearried on by the
children.

SITUATIONS PROVIDED BY THIS ACTIVITY

The teacher's statement of .outcomes reveals the situations pro-
vided for the children,' that kelped to prepare them for reading. Let
us consider these in the'terms öf the .inventory quoted on page 3.
Among the most evident were:

A. Being in an environment tA bieh fosters and stimulates a ehild's
natural curiosity.

The plan 'to build a Boutt aroused the need to fi rid out how real
boats were const ructed,-find led to investigating boats through the
trip to the dock. Desiring to find out about a boat's furnishings led
to bringing in pictures of boats and discussing48their parts; the ques'-
tioneof maps and thtir uses arose naturAly inquiries were made as
to where to land the boat and where they were to visit in Japan; this
led to- the desire to find out about a Japanese lea garden and the tripe

. to investigate one.
Through these means the children were becoming 'sensitive t(1 their

z.urroundings, and were letwning about many new things which would
lead them to be curious about still others.

B. Being in an environment.which encourages and invites conver-
sation and enlarges the child's vocabulary.

The need for making plans, asking questions, discussing and
describing provideei many opportunities fgr spontanem'is conversa-
tion when children were, learning to teak in simple sentences with
ease and freeclom.

Through looking at the boats, at pictures describing them, through
discussing plans, for their own boat and deciOing the parts it, was to
have, came the need and the opportunity to acquire many new words.
Note the teachers' report öf this in C, point 2, page 11.

C. Being in an .environment which provides opportunity for han-
dling and manipulating things.

The construction problems involvedin the activity led to thee need
anti opportunity to irork with many different kinds of materials.
(See C, point 6, p. 12.)

D. Being in an environment righ in gtod4 pictures, good music,
good books._ Emotional reactionsappreciations and attitudes.

The teacher reports that pictures were made available and were
uski; that there were exPressions in rhythms and music, .that there
was enjOyment of stories, and much dramati? Play, all brought about

111111111111111111111.1110".....".".
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lo THE ACTIVITY PROGRAM AND THE TEACIING OF READING

by the needs experienced through the children's purpose to make a

boat.
E. Being in an environment in which an older person reads.
The teacher supplied posters of steamship companies, read stories

and poems related to the children's new interests.
F., Being in an erivironment which stimviat.es interest in reading

activit ies.
o While the teacher does not specifically say so, we are led to infer,
from her statement of outcomes, that the children had many expe-
riences through which they would be led to realize the value of read-
ing; the observing of signs and their uses; looking at pictures and
posters, and feeling a need to read their labels; seeing that books told
them about how people travel, about customs and land of the Japa-
nese; looking at magazines and making scrapbooks of travel for their
boat; observing sounds and attempting to imitate them in their tone
drills. Note that.many of these situations were natural results of the
purpose to make a boat; that the children were led .to them through
the teacher's sensitiveness to reading situations.

All extension on children's experiences must.result inevitably in

their being better prepared for -the process of reading. But such
preparation can be greatly facilitated if the teacher is conscious of
and makes use of these opportunities offered by the program of

guided experiences. We have seen that when children undertake a

worth-while activity, innumerable other enterprises of .small scope

may spring4up, some related distinctly to the central interest, some

un'related but perhaps suggested by it, some begun by individual
children as a 'result of the stimulating atmosphere of the classroom

Aciid the freedom to initiate. 4.11 these enterprises of less scope may
also bring children face to face with the need for reading; they also

provide situations in which reading is naturally a part of pleasurable
experience, so enhancing its value.

A few illustrations of these facts are presented in the following
recOrds of less extensive enterprises carried on by kijidorgaren
children:

HOW ALL Till,. ACTIVITIES OF A KINDERGARTEN TEAU \INVOLVED
GROWTH 011 INTEREST IN AND PREPARATION FOR READING 4

In another kindergarten the follow* activitiel and situation we,re

found rich in possibilities for developing "re; s i readiness" and
led to actual first steps:

A. Purposeful activities initiated and planned by children such as-
1. Making buildings for a play community.

4 Adapted from a report of activities in the training school kindergarten, State Teachers College, San
Jose, contributd by Mì Marion F. Butman, supervisor °Mho kindergarten. gaar.

te.
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THE Aern'rrry PROGRAM AND THE TEACHING OF READING 11

(a) loading of gas station. This involved much free discussion,
much hard thinking through probleins, as well as experience with
words in numbering and labeling, such as "cash register"; "gas, 210";garage.

(b) Building of an airplane garage whh had the name "Monterey
Lindy Airplane" printed on it.

(c) Building of fire houses. This involved the making of sips to
warn people, such as "Fire hOuse", "Keep out." Charts ro(ording
the steps in building were printed by the teacher.

2. Making a garden involved discussions of plans, solution of prob-
lems, and other experiences with words in labeling flower seeds that
were planted, as "Sweet peas."

3. Enjoyi4 experiences with nature. Trips, the bringing of .

flowers and pets to school etc. were followed by discussions of them.
Stories related to stch experiences were then read to childeen. Many
new experiences were thus provided involving growth in thinking,
talking, and enjoyment of books.

B. Contributing enterprises related to the larger activities:
1. Makirig scrapbooks.
Scrapbooks were made from children's original drawings and from

pictures whie the children cut out. Simple sentences were written
under them which were usually composed by the children.

2. Telling original stories.
As the child told his story it was written dowh by the teacher.

This was sometimes put into a folder and given to the child who told
the story.

3. Composing group compositions abokit excursions taken which
the teacher wrote down and later read to them.

4. LiAtening to stories read or told by thee tefichers.
C. Environmental factors used in xelation to activities.
1. Looking at pictures which had titles:
(a) Snapshots of children, mounted and labeled by teachOr.
(b) Mother Goose pictures painted by a paren with verses printed

beneath.
2. Listening to messages written in .trie preiwe of group to he

sent to other children, to parents, to other grades. Looking at
mimeographed notices read to children and sent home.

3. Observing notices on pool in playground, as "Close the lid ";
"Sun hbuse." Observing a few labeLs on objects in the room such as,
"Library table", "Kindergarten room" (on door). Observing
charts kept for teavher';3 records, as that giving child's name and the
activities he had decided to carry on.

4. Using music books that were illustrated. Children found the
page by the pict 41Ld often said, "Play this one "a beginning
of make-believe reading.

I
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12 THE ACTIVITY PROGRAM AND ME TEACHING OF READING

5. Looking at books, turning pages, recognizing numbers.
6. Enjoying the library room in the school; books, pictures, and

signs in this environment led to a curiosity over books that was left
to free exploration. 41I

-7. Writing in the presence of child who kisks, "What are you writ-
ing? Read it to me."

8. Looking at primers and reading books of brothers' and sisters'
in the priniary school. This stimulated a desire for reading.

D. Beginning actual reading with the advanced group in kinder-
garten.

There were a number of children who tested very high mentally,
and who grew very eager to read but were unable to be placed in the
first grade because of school limitations. These children were placed,
in an advanced group and their program enriched... Their great
interest in books was given much freedom, and there was daily oppor-
tunity to satisfy it, consisting of making up stories about their
experiences.

The following are examples oi the stpries which they developed
and learned to read from charts:

OUR FIREHOUSE

Our trip to the firehouse

We went to the firehouse.
The captain slid down a pole.
We saw a fire engine.
The captain rang a bell.
He let us try on his hat.

OH, MR. SUN

By Raymond (song form)

"Oh, M gun, rises up at morning and swims away at night.
Then r. Moon comes along and blows'out the light."

A KINDERGARTEN READING TABLE'

In the kindergarten room is a round table on which aril kept pic-
ture books. At any time, the children are free to go to the table
to look at the books.

There are picture books which the children have brought from
home, picture books 66:teachers have made, and scrap books the
little folk have made themktelves. Some of the books have pictures
in them which are definitely connected with children's everyday life,

or with the activities of our school. There are reference books for

s Raton by Miss Mildred Brant, teacher in the kindergarten, Cragmont School, Berkeley. Contributed
by Miss Rub* Minor, supervisor of elementary education.

,



THE ACTIVITY PROGRAM AND THE TEACHING OF READING 13

use when building with blocks or drawing, for instance, a boat book,
a train book, a house book, a garden book, etc. The children learn
early that books aid them in solving problems.

We often talk of the care of books. They must be laid carefully on
the table when idle and handled gently when in use. The value of
the store books is talked of; also the value of the scrap books, par-
ticularly because they can not be replaced if any harm comes to them.

Although these little people can not read, and the pictures are all
that they understand, they are learning early in life that it is to the
bound pages we go for information; that in books citn be found con-
nections with every one of our everyday experiences. They will want
to know molt of books. They will have an incentive to know what
the printed figures sayand will have a desire to read.

Through all the situations described in the above reports, the
children %were widening their experiences, acquiring facility in the use
of ideas, coArmand of simple English sentences, enlarging their speak-
ing vocabularies, increasing in accuracy of enunciation Eind pronuncia-
tion, and becoming interested in learning to read. In other words,
they were developing the background which would facilitate sure
and rapid progress.

SUGGESTED ATTAINMENTS IN READING READINESS FOR THE KINDER-
, GARTEN °

A full, rich program of varied experiences which meet the children's
needs of learriing about their *environment and relate to their purposes
will provide the desired preparation for reading if the teacher learns
to sense the close relationship between reading and all that the child
does. Actual reading should very rarely, if ever, be attempted in the
kindergarten.

The attainments listed below are suggested as those which have
seemed to many students of the problem of reading readiness to be
both possible and désirable for children ready to léave the kindergarten.
They are presented with the reservation that they do not represent
all the attainments which ought to result from the kindergarten year.
They relate only to that byproduct of its experiences: reading reidi-
ness. To attain this state the teacher ought never to ignore the first
and most important end of kindergarten life: furthering the complete
growth a each child according to his individual needs.

1. Attitudes, appreciation: . i

(a) Joy in the use of books.
(k) A sense of responsibility toward group activities; the spirit of

cooperation necessary for up work in primary reading.
$ Theseattainmentswere compiled byae editor from the report of tbe reading committee of the Currieu.

lum Oanmission on Reading Objectives; and the study of a large selection of coursed of study in reading,
. among mast important of which wive Woes of Long Hawk Las Angeles, Bin Francisco, Berkeley, San

Diego, and Kalamai" Mich.
4111-y.
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714 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

(c)
((I)

(e)
of the

2.

(a)
(b)

Respect for other peivle's books.
Carefulness in handling books.
Interest in the worth while experiences offered by exploration
immediate environmenthome, community, school.
Enjoyment of humor in stories read' to them.

Knowledge:
A rich fund of meanings related to'child interests.
Realization of the pleasures and values to be found through

reading.
(c) Knowledge of several simple stories, some folklore, many child

poems and rhymes.
(d) Knowledge of how to use books, i. e., how to hold them, how to

turn pages, and of how to care for books properly.
3. Abilities:
(a) Growth in ability to express meanings or desires in oral sen-

tences.
(b) An increase in vocabulary of, everyday needs. (This is particu-

larly important with children who do not hear English spoken at
home.)

(c) Ability to retell a story told or read to group.
(d) Ability to sense emotional coloration in stories heard.
(e) Ability to open books, hold theta correctly, and to avoid dam-

aging them.
(f) Growth in accuracy of enunciation and pronunciation, which

will insure right habits in the reading experiences to come later.
(g) Ability to carry on various activities which will develop read-

ing interestsgames, plays, field trips, constructive and creative
efforts.

(h) Ability to associate meaning with symbols.

THE JUNIOR PRIMARY GROUP AND READING READINESS.

The fundamental purpose of the junior primary group is the exten-
sion and enrichment of the experiences of children of immature mental
age or limited experience, and that one of the important results of
such a program is better preparation for first-grade activities as they
now exist.

Here we merely call attention to the fact that the children of junior
primary groups are ready for activities of larger scope than those
carried on by kindergarten groups, and that toward the end of the

*junior primary period simple reading, closely associated with the vital
interests of the children, should be undertaken by these groups if they
show readiness. The program should provide continual opportunities
for increasing interetit in reading and -for recognizing its value; the
first plans for real reading should be similar to those we shall presently

(f.)



THE ACTIVITY PROGRAM AND THE TEACHING OF READING 15

discuss as suitable for the early part of the first grade. In the Evi-
dences of Reading Readiness, page 17, the teacher will find listed
desirable attainments for junior primary groups, in reading.

THE CONTRIBUTION OF THE FIRST GRADE TO PREPARATION FOR
READI NG

A great many first-grade teachers will find that the children of their
groups differ largely in previous training, experience, and capacity to
learn. Kindergartens and junior primary groups are not universally
established and even where they are found, their programs are not
always of the type that provides sufficient background for reading.
Children still come into the first grade in large numbers before they
are ready to undertake actual reading, and this condition will no
doubt exist for many years.

Often these teacher; face the problem d? meeting the needs of as
many as five different groups of children:

1. Those who speak English, hut are immature in mental age and
limited in experience. These children usually do not mahifest much
interest in reading.

2. Those who do not speak English with ease-. Usually these lack
experience also.

3. Those who are mentally mature and experienced enough to enable
them to learn to read.

4. Those Who are mentally advancpd, but limited in experiences.
5. Those who are both of high mental age and possessed of rich

funds of previous experiences. These children usually are already
reading when they enter schoól.

Frequently there are a.few children who form a sixth group: Those
who are repeating the work of the first grade because they have been
deemed "failures" usually means they have not learned to
read.

Perhaps the best way of successfully meat?* the needs of these
varying children, in large schools, at any rate, is their classification
into groups of like characteristics, with programs designed particu-
larly for their specific needs, and a chance to advance from one group
to the next as soon as they are ready. Butsuch classification is not
yet, possible everywhere. The program of activities centering ingro4 interests is here of peculiar value in that it solves many of the
old difficulties of the teacher. It aids her in discovering the back-
ground and needs of each child as well as in establishing the necessary
feeling of "oneness" among children which is the beginning of group
consciousness and cooperative effort. It provides new, interesting
experiences, so retaining the interest of the mature children and
challenging them to effort. It stimulates the interest and effort of
the immature children. It provides a variety of tasks calling for a

1



16 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

variety of abilities. AU can také part and achieve success. Both
because of the fact that many children of the group are greatly in
need of extended experiences befole taking up reading, and begause
all in the group need to become acquainted with one another and
learn to work together, the continuation of activities such as those
carried on in the kindergarten and junior primary room, without
readingexcepti as the few " ready " children themselves naturally
use thisis essential in the early period of the first Fade. The
children should enter wholeheartedly upon some simple group enter-
prise which challenges them to discuss freely, to make plans together,
to solve many problems, to gather information through asking
questions, taking trips, looking at pictures. They should carry out

. plans ands judge results of their work together.
Since, however, children vary largely in previous experiences they

will also vary in the degree of readiness and desire for reading; The
teacher will find in her group, usually, those who are very eager at the
first to learn to read. It is essential that this eagerness be kept alive
even though these children are not completely ready in other ways for
the difficult task ahead. They must be satisfied by opportunities to
attempt simple reading while at the same time they must be provided
with enriching experiences to foster success in their efforts.. The few
children who already read must not be neglected. The teacher pro-
vides for the satisfaction and increasing effort of these children by
gradually building reading into all that the whole class does, and allow-
ing these partly or wholly ready children to take the initiative in the
firlt, reading of the group. The provision, mennwhile,,of books or
mimeographed material relating to .the act4rities in which the chil-
dren are engagedfor the use of those children who are reading
alreadyis essential.



Chapter II

The Evidences of Reading Readiness

How may the teacher know when children of her group are ready
to take up reading in earnest? Studies of this difficult problem are
still being made, but there is now general agreement on many factors
that seem to Make up a state of readiness for reading. These are listed
below. There are no unfailing tests by which teachers may make sure
that these factors are present in' their own groups. They must rely
upon a careful, constant, alert observation of children's Attitudes, and
a thorough study of their abilities. It will help teachers if they will
develop two lists, the first a list of those facton involved in the class
activities which may lead to readiness, and a second list of the tenden-
cies, toward trea 'ness which may be discovered from time to time in
each of her chill] ren. She may then constantly check her guidance of
group activities by reference to the first list, to see whether or not she
is availing herself of all the opportunities offered for the development
of reading readiness. By reference to the second list she maykeep
constant watch upon the children's individual progress toward the
desired state.

The following factors are usually deemed significant indications of
readiness in children: mop

1. Many correct cqncepts of common things, gained through wide
and varied experiences.

2. Good physical condition.
3. Mental age of 6 or above.
4. Strong intereit in reading and desire to read.
5. Evidence of clear thinking, use of judgment, gained through

practice in solving many simple problems related to their expriences.
6. Recognition of reading situations:
(a) Curiosity as to signs, advertisements, labels in and out of

schocil, and at home.
(b) Looking at picture books with interest ; curiosity as to names

and stories.
(c) Bringing books to school to be read and shown.
(d) Association of word with action, with object, with picture,

with music. Association of certain rhymes, stories, or words with
pictures or places in baoks.

7. Ability to make proper eye movement.

I This list has been compiled from the following sources:
(1) A Suggestive Curriculum of Activities for the Transition Groups. Bull. No. 7, Los ingeles city

school -district, department of kindergarten-pritnary education. M. Madilene Veverka, director.
(2) Anderson, C. J., and Davidson, Isobel. Reading OWectives. Laurel Book Co., 1926, pp. 34, 36.
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18 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

8. Some ability to recognize and distinguish form.
9. Ability to discriminate between similar sounds.
10. Ability to cooperate with group, to show courtes and to carry

responsibility.
11. Ability to express and communicate ideas orally; possession of

good speaking vocabulary.
12. Ability to comprehend oral expressions and eòmmunications

from others.
13. Ability to listen attentively while rhymes and stories are told;

to comprehend what is read.
14. Ability to follow liné of thought.

o 15. Ability to repeat rhymes or brief messages correctly.
16. Ability to follow directions.
17. Ability to recall experiences.
18. Ability to anticipate what comes next in a story.
19. Ability to supply missing words or part in familiar rhymes or

stories.
20. Ability to reproduce very short stories or parts of stories.

Desire to tell stories,
21. Ability and desire to dramatize simple 'stories; to act out their

meanings.
22. Ability to classify pictures or other objects in making booklets

.or carrying on other concrete activities.
23. Ability to recognize own name; to tell meaning of common signs,

names of streets, notices, such as "Danger," "Cars stop here," etc.
The wise teacher will wait for the appearance of all these factors

in a child before she attempts very much definite teaching of reading.
She will not hurry an'y of her children, "or impose meaningless things
upon them. By deferring books, for a time, she is builditg a strefigth
and an attitude which will enable them to get more from their reading
when they take it up" 2.--and to get it far more readily and happily.

4

Bull. No. 7, Los Angeles city school district, cited above,I
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Chapter III

How the Teacher Builds a Reading Program About Children's Activities
and Contributing Enterprises

As children participate in activities of finding out about things, in
discUssion, in doing, they have many questions which need answering,
and begin to realize their need for information. In addition, valid
reasons for records of their experiences arise naturally. The teacher
will need to see these reasons before the children do and be ready,
for them. Sometimes she can wisely suggest them, exercising care not
to do so until the children's need is evident. She begins by bringink
in materials, or helping children plan enterprises which will' provide
an4wers to their questions. The earliest materials will be pictures or
objects which supply accurate information related to the questions
concerned. Trips to find out should be undertaken whenever feasible.
Children should be encouraged to ask their questions of other people,
to look for pictures and objects themselves.

con-
ke. S fis ides environ-

á.ental devices such as these:
1. Inforri7=2 pictures related to children's 'discussions and

questions, bearing simple sentences of description.
2. Picturps that give pleasure, related (to children's interests, with

descriptive sentences printed benyath them. These are all placed
within easy access of children without much comment until noticed.

3. A reading center, containivg several attractive picture books,
and simple supplementary reading matorials, with perhaps a child's
magazine. This is such an important part of "setting the stage " for
reading that it is separately discussed on page 42.

4. Signs (of more than one word, preferably) and labels, sparingly
used, on articles of furniture much in use. Children's names cin
their lockers, chairs, over their books in the cloakroom, names of
materials on the doors of supply closets or lockers, impress on chil-
dren one important need for reading.

5. An interesting bulletin board, hung low eliough to permit child-
ren to observe. it. This may be developed into a real means of
keeping childirep's interest in class activities vivid and later, a means
of organizing reading materials.

Pictures relating to group interests may be frequently posted.
Later these may be pasted on large sheets of oak tag, with simple
senttinces to be read, first by the teacher and later by children as
first-reading materials. Plans for the day's work, nanies of class

L. 19
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committee members, news of vacation activities of children, descrip-
tions of individual or group experiences, school news, pictures from
Papers and magazines relating to current events, may be planned so'
as to be within the child's interests and abilities and posted as a
regular procedure. Children soon learn to look -at the bulletins and
to wish to read them.

The teacher must plan these bulletins herself, exercising care to use
in them a vocabulary growing out of the children's interests and
needed by them in the near future, with repetitions of difficurt 'words.
Such bulletins are especially stimulating when they sum arize or
'otherwise relate to the vtivity of chief interest at the time

The first reading material may well be a sentence describi the pic-
ture drawn or pasted on one of these bulletins. The senten should
relate to some part of,the beginning activities of the children in which
they are all intensely interested, and should be followed on later
days by pther sing* sentences, or small groups of sentences relating
to the same activities or to schoolroom happenings. Provision should
be made in these for repetition of the first words attempted, -and for
continuous repetition of new words or word groups as they are being
learned.

The development of such a program with a group of first oade
childrer who gave evidence of being ready for reading is described
in detail by a teacher who has used it successfully.

BEGINNING READING BASED ON CHILDREN'S INTERESTS AND
ACTIVITIES

A part of the general procedm$ agreed upon by the teachers and
the director of elementary education for the approach to beginning
reading is to have the children choose from their interests and activi-
ties the stories which make up their preprimer work.

A very wide list, of possible subject matter for the first lessons in
reading and a core vocabulary compiled from 10 or 12 primers
has been supplied each teacher. This Mt, /has been compiled from
actual classroom experiences and reflects a wide range of child intermits.
It is used to guide but not to dominate the work of the preprixner period.

After the group of children concerned have been guided to create
their stories, these are printed in large type to form the content of
the first lessons in reading. Later, these stories are reprinted or
typewritten for their own first books to be taken home as a surprise
for their parents.

I use this approach to reading because I tim convinced after three
years of experienee, with tilis method and from my reading on the sub-
ject, that it is the most natural approach. The importance of a good
beginning in reading can not be overestiinated.

I This report was written by Mies Jeanette Brown, teacher in tile first grade, Pasadena. Contributed
by Miss Nancy Gertrude Milligan, director of elementary education.

.
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The aims toward which to work during the preprimer period are
these:

1. To develop a desire to learn to read.
2. To use material within the child's experience and interest.
3. To build associations back of the printed symbols as the child

is acquiring a vocabulary.
4. To secure correct enunciation and pronunciation.
5. To insist on good habits in reading from the first.
6. To encourage the children to express themselves easily and to use

good English.
7. To give the pupils as rich and pleasurable experiences as possible

so that they will develop the right attitude toward reading.
After the necessary &tails of enrollment and organization have been

attended to, t he children come together in a fri.endly group on the rug.
We talk together about what we are going to do.. I explain that grown
folk always plan what they are to do before attempting it, and ask the
children if they wish to do this. Immediately they are full of interest.
Discussion of what they wish to do follows, and I ask them if I shall
write down their plans on the board. Usudlly they give an en-
thusiastic assent. The following is a typical example of suet; planning:

a

We want to read.
We want to write.
We want to draw pictures.
We want to make a doll house.
We want to sing new songs.
We want to weave.

Children will offer many more plans than can he placed on one
chakt. The teacher may help them select those they consider most
important for their first work, reserving other plans for a later time.
The first plans may then be printed on a large sheet of tag board with
large type.

As áoon as our first chart is printed we are ready foreour first reading
leAson. This is a very important event. It needs to be planned
and carried on with great care:- The procedure Phave found success-
ful is this: I read the chart through for the children firist, using a large
phrase marker which is placed under each sentence sosthar they see
the sentence as a whole. Then I ask if 8°1116 one wishes to find the
place where it says "We want to make a doll house," etc. This is
continued until they are somewhat familiar with the sentences and
try to avoid a procedure that will result in their memorizing the
sentenses by the order: Thought getting should be insisted upon from
the first,- and can be aided by the use of questions to which the children
will read the answers from the chart. Later phrase and word flash
cards may be introduced. These may be conveniently kept in a
pocket at the bottom of the charts to which they belong. Children

A
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enjoy using these in matching games when they are ablé to read more
readily, and still ltter; races and different kinds of drills ma3;' be
devised withithem so that the phrases and wvrds become á part of
the children's vocabulary. We usually have additional drill on words
presenting difficulties, which we call "Our Mud words."

When the 'children are familiar with the chart "Our Filan," they
build othor stories. Activities are meanwhile developing, And when
The teaciler centers the chart materials about the chief ifiterests of
the children and the activities ila progress, reading is inherent in a
large part of the day's program. I let the children do their own
planning, 'ding them at times when they reed help. I try to
stimul eir reading interests and direct them toward certain goals.
FQr instance, I try to interest them in making stories for the *rts
which center in home life when they are carrying on activities relating
to this interst during their activity periods; or stories which relate to
classroom events of importance to them.

The following is a typical lesson chosen in this way :

OUR MOTHER

Mother is at home.
She keeps the house clean.
She cooks for us.
She washes and irons for us.
She sews for us.
We like to help mother.
We love our mother.

The follOwing are phrases and words which I printed for them to use
with this chart:

Our mother, for us, tfikelto.use, we love, we like, she sews, she cooks,
washes and irons, she, home, house, mother, we, tò help mother, is at
home.

Some of the drills used were:
1. Question game:
Who can find the sentence that tells where mothpr is? Who can

fin4 the sentence that tells what you like to do for mother? Who can
find the sentence that tells how mother keeps the house?

2. Puzzle game:
h

Qne child takes the phrase marker'. I ask him to find different
sentences, not in order. I eitiler ask questions as in question game,
or read the sentence I want him to find.

This game ift also played through finding *isms and words:
Who can find the word that tells whom you love? .-Who ottn find

the phrase that tells where mother is?
3. Yes and No gaihe:
I make statements about the colitent of the lesson. If it is true,

they say `yes." If not in the story, they say d'nci."
p.
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*Many different games can he, devised to stimulate interest. Titles
of other stories they have developed are: Our Baby, Father, Our
Pets, Our Dolls, What We Are Making, Rules for. Activity Period.

1 WHAT WE ARE MAKING

Donald i§ making a lamp.
Four of the boys are making chairs.
Howard is making a table.
Robert is making a davenport.
Two of the girls are making dolls.
The girls are sewing for the dolls.
Dickie is making a sideboard.

Special experiences such as excursions, walks, parties, pets coining
to school also furnish valuagle materials for chart stories. 4 The fol-
lowing tiCes siggest examples of these stories: Our Walk, Little Pinkie,
A White Dog, Virginia's Cat, Our Flower Sale, Halloween, Our
Hall6ween Party, Thanksgiving.

100

LITTLE PINKIE

Dorothy brought Pinkie to school.
Pinkie is a white rabbit.
He has pink ears nd pink eiFs.
We sat On the r g.
We put Pinkie 'n the middle of till rug.
He hopped around.
He washed his face.
Ile scratched his ear.
He ate some lettuce.
We like Pinkie.

News bf interest to the group is also printed on charts for tAe
bulletin board, as in the following typi611 announcement:

s

This is April 8, 1929.
Spring is, here.
Watch for the spring flowers.

(A picture of birds building their nests is place(1 here.)
The birds are %building their nest.
They are very happy.

The "children usually illustrate their/ charts. Sometimes we use u
Picture. I check the words against the core vocabulary list.

There are definite periods set asi e for read 4 I I tion,
because I e eti o i a i ,good health talks other
clars enterprises an mereasin . e a

y. When the children become
laiñiliar wOh the charts and know the words and phrases reasonably

they4ften choose to read to each other :in their time for self-
directed work. They, have to be taught to work quietly so as not to
disturb the reading class being guided by the teacher.
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After about two and a half months of preprimer work, a stencil is
\). /cut for each chart on our great primer typewriter and copies"run off/

on the mimeograph for each child. Each story is illustrated by thc
children/and pas-ted in books made of gray bogus paper., 9 by 12
inches/in size. "My first book" and the child's name are printed
on the' cover. On the first page appears a real dedication:

, Dedicated to our dear mothers
Published by

Miss 's girls and boys
school, _ ___, 1929.

There is also a table of contents, and at the back of the book a page
for "Our read quickly game," composed of phrases, a page for "Our
words" and a page fK "Our hard words." There are from 12 to
16 stories in the book. The attempt is made to keep all these stories
short, simple, and well spaced.

The children bind the hooks. Each child takes his book home as
soon as he can read the stories well and knows the phrases and words
at the back of the book. When the first books go home it always
serves as a stimulus for those who learn slowly to work hard so that
they may take home their baoks also. Move never had little children
happier tJh they are when they take home their first hooks.

Such & plan for approaching reading provides its Own safeguards.
It kee.ps each child interested and 'working, provides variety in drills,
and meets the differing individual needs. For example, some children
learn to read much more slowly than others. The method just
described is more effective with them than the method weirequire
them to begin at once with; ti hook, for it allows them to proceed at
their own rates, and provides a constant, natural stimulus ti) work at
their best levels of effort. The teacher is able to give them special
help, and those children who learn quickly also assist the slower ones
by "playing school " with them.

The children's planning results in a balancing of diligent types
of reading activities. The stories children build will eupply the
vocabplary needed for taking up primers as well as for carrying on
their activities. I am convinced of this after using this approach to
reading with four classes.

OUTCOMES

This experience has shown me, too, that such a method results in
the following desirable outcomes:

A. Growth in children:
A favorable attitude toward reading.
A desire to read.
An eagerness for their next reading experiences in primers.
The acquiring of a sight vocabulary sufficierit to enable them to

carry on their activities and to read easily from their primers.
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\

i

p.

41--

\ es;

......

.

i

6



.THE ACTIVItY PROGRAM AND THE TEACHING OF READING 25

The establishment of correct habits in reading, such as-
1. Thought getting.
2; Proper eye sweep.
3. Proper use of phrase marker.
4. Clear enunciation and pronunciation.
5. Good expreion so that others nipy enjoy the oral reading.
B. Teacher growth:
Power to evaltiate and guide the interests of children.
Skill in directing lessons.
Habit of reading good books on the subject of beginning reading.
A deeperiing conviction of the importance of beginning reading.
C. Further actiN'ity:
When we finish "My first book," the children are ready and eager

to begin their first primers. Our supply of n;ading material ¡s
being constantly enriched; The teachers are free to choose the
order in which the books are read, but are carefully guided in the
basic principles for selection. Both group and individual reading is
used. The number of books read by the group varies from apProxi-
mately 12 to 25 during a year. The individual .reading from at-
tractive hooks on "our library table" varies greatly according to
,the individual differences in the children. The director of ele-
mentary education advises the organization of classes which permits
It teacher to have one group of children for the entire year. This is
followed in the majority of cases and helps to create a situation
more favorable to the building of the attitudes, habits, and skills
most desirable at this age level.

POINTS OF EMPHASIS

Because the first simple reading materials used in this class were
suggested by the children themselves, and because they felt early the
desire to record, and recall their new experiences, they saw the close
connection existing between thè spoken words with which they were
familiar, and the new printed symbols. They saw that these symbols
had meaning. They were familiar with the ideas involved both
i)ecause of experience and because of expressing them in conversa-
tion. They were stimulated to greater effort§ to learn the symbols.
A higher degree of interest in reading was the natural. result.

All the earliest materials and much of the later'reading matter
should-he closely associated with the actual experiences the children
lire having. Only so will it have any significance or value to them.

A few other examules of such a prograhi follow. They have
ada.pted ftom reports of class work in California schools.

.
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HOW READING CONTRIBUTED TO EXPERIENCES IN THE NATURAL
WORLD AND LOCAL COMMUNITY LIFE

\or
One approach to beginning reading in a low first grade of a school

or orien i children wa through a garden experience.2 The parents
of ma of the children were gardeners, and the latter were somewhat
fam ar with problems and processes of gardening.

lieko, who lived`on a ranch, brought sonic corn to school one
ay. It was put into a cup of water, soaked, and then planted by the

children. This led to a growing interest in other seeds. The children
brought seeds of carrots, poppies, lettuce, and pumpkins. They were
planted and cared for by the children, and while this was going on, a

story book about "Our garden" was built
up by the group. The stories were first
printed on large charts on the buHetin
board. These charts, illustrated, later
formed the book. The interest in reading
was greatly stimulated, and a more deter-
mined effort made by the children to learn
new words and to read sentences. That,
the experience was also productive of the
pleasures of reading is evide t in the ac-
compatiying picture.

The story book made by first-grade gar-
deners. Monroe School, Stockton In other groups,a one of the first lessonq

in reading was given at the suggestion of
the children in the room. After discussing and finding out what they
would do in the first grade, they wanted to make a chatt of those
activities. This was recorded on a chart as follows:

This is our room.
I t is the first grade room.
We shall learn to read.
We shall learn to *Re.
We shall learn to paint.
We shall learn to draw.

Later experiences were recorded on a weekly chart, c.opied for the
children and collected into' a book which lwas a record of their whole
yeai's work.

Report written by Miss Etbelind M. Bonney, teacher of the low first grade, MonrotScbool, Stockton.
Contributed by Miss Myrtle Carnes, supervisor.

Fronl a report by Mrs. Clews Brown, teacher in the low and high first grade, Thousand Oaks

Berkeley. Contributed by Miss Ruby Minor, supervisor of elementary education.
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One of these experiences was a trip through the school grove and
}tround the lot by the school. The class collected leaves from trees and
wild -flowers, and talked about the beauty and usefulness of trees.
Next the children started to collect wild flowers, and made wild
flower books. When they brought the flowers, the teacher wrote the
names on the board for them to try to write. Then she put the names
in a book as a list. They copied the names of the flowers that they
hrought and included them in their books. The high first group
wrote theim, and the teacher printed the names for the low first
(Troup.

The following bulletins were made, and represented thv type of
reading done:

We went to the grove.
We saw oak trees.
'We paw hay trees.
The trees give us shade.
The birds like the trees.

2.

We made a hook.
We have leaves in our book.
We have oak leaves.
We have bay leaves.
We have pictures in our book.

The excursioif created an interest in trees as well as in wild flowel-s.
After talking about trees, singing songs, reading poems, etc., the chil-
dren had ari informal tree planting on Arbor Day. They planted a
"flowering peach" tree. The kindergarten wa"s invited to be with
diem at the planting. When it began to rain the kindergarten sang a
.ong, about, "rain." Then all were invited _into the kindergarten
room where the teacher gave an interesting story about the "peach
tree" that is found on a plate. She used the plate in telling this
.tory. Reading and language activities, art, and music all con-
tributed to these interests. They culminated in the making of "tree
hooklets," interest in reading increased, efforts if() learn were greater;
thttse were rewarded by increasing skill.

III
A STENOGRAPHIC REPORT OF A NATITIV STUDY EXPERIENCE IN A

LOW FIRST GRADE 4

The following report shows how one teacfier extended the experi-
ences of her group in the natural world, relating to these new experi-

.11

I tivity carried on under the direction of Miss Alioe Adams, fimt-grade teacher, tiemonstration school.State Teachers College, San Jose. Report contributed by Miss Mabel O. Crumby, assistant professorof eilucation and teacher training, San Jose State Teachers College.
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ences the expression of ideas in conversation, and revealing to the
children the value of reading. It explains one method of building
materitals from children's enterprises, and of directing their attc;ntion
to reading as a thought-getting process

T. We have had so much furi watching the starfish that was
brought us that I thought perhaps we might like to talk about it.
You ma'y tell what you know, and I may be able to-tell you some
things that you doift know. (The teacher lifted the starfish out of
the bowl and hel(1 it in her hand.)

T. What du you know about% the starfish, Norene?
N. he dead? -

T. No, he is not dead. Did you ever see a starfish before?
Ch. Sure, my father saw three of them in the ocean.
Ch. 1 have seen them orange colored.
T. Yes, there are different colored starfish. Where have you ,seen

them?
Ch. Down at Carmel in the ocean.
T. Yes. Where Have you seen them, Marion?
Ch. Down at Santa Cruz. I saN'v two down at Santa ei-uz last

Sunday. We tried to get one, but it went out into the ocean too far.
T. Thi starfish came from Santa Cruz. Why do you suppcIe

it is called a starfish?
Ch. Because it is lil;e a star.
Ch. I'd 'put it back in the bowl.
T. Ye» I shall in a few minutes.
Ch. No.

e.

Do von know. how it walk?

T. It moves very slowly, using all those 1ittle feet (pointing to th(
feet of the starfish). These tiny feet cling to the rocks and pull the
starfish along. Do you know what these points in the star are
called?

Chn, No.
T. They are called arms. How many arms have you?
Chn. Two.
T. And he has how many?
Chn. (counting). One-two-three-four-five. Five arms.
Chn. Where are his eves?
T. You can't see them very well, but he has an eye on the end

of each ann. (Teacher shows where the eyes are located.)
Ch. We could _see them better with a magnifying glass.
T. Perhaps I may be able to borrow one for you. What kind A

v

water does he live in?
Oh. Salt water.
T. What did wekave to do to this water so that he could live?
Chn. Put salt, in it.
Ch. The ocean isn't salt.

0.)

It's is
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Another
Ch. Sure it is. I put my finger in the water at Santa Cruz; then

I put my finger iri my mouth, and it tasted salty.
T. Those arms look very stiff to us, hut he can move them.
C.11. What Is that little hole in the middle?
T. That is the opening through which the starfish gets water.
T. Where do you suppose his mouth is? (Shows children where

it is located.) After I tell you -how he eats, you will see how con-
venient it is to have his mouth there. Now, Irt me tell you what he
eats. He is very fond of oysteif. Oysters live in shells. Have
oll ever seen an oyster in the shiell?

Ch. Yes, my. daddy tough? one.
T. How many shells has an oyster?
Chn. Two.
T. (Holding up ('lam shell.) This is a clam shell, but it is very

much like an oystetr shell onlylarger. The starfish likes oysters and
dams. When he is hungry he goes over to an oyster or asclam and,
bending those arms around it, he begins to pull and pull, trying to
open the shell. The oyster or clam which is inside the shell tries to
hold it shut. But the starfish pulls so hard that the shell opens.
Then the starfish eats the oyster or clam. I will tell you something
else that the starfish likos that you might he able to get for him. It is
onlething that is in your garden and lives in a little round shell.

It moves very slowly. ..

Ch. A snail.
Ch. I have a whole box of them.
Ch. I will bring some.
Ch. How shall 1 bring them? With my hands?
T. Put. them in a box. It will he fine to bring the starfish some

.nails and then we can watch him eat them.
T. We have been so interested in the starfish that I thought perhaps

yoo would like to write a story about the starfish. Then we can print
it for you and you may take it to mother. Would you like to do that?

Chn. Yes.
T. What shall we have for the title?
Chn. Our Starfish.
(Teacher writes at dictation of children.)
Ch. We have a starfish.
Ch. It lives in a bowl of salt water.
T. Where did we get it?

.

Ch. At the beach. A
T. Now tell me what to write about where we found it.
Ch. Mrs. Binkley found it in the ocean.
T,
Ch.

What else do you want to tell mother about it?
.

.

It has five arms.

a
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T. Do you want to tell mother what it hits on the end of each arm?
Ch. It ha,4 an eye on the end of each arm.
T. Shall we read our story now?
(Children read in ooncert the story which the teacher has written

on t uoard at their dictation, which is as follows:)

OUR STARFISH

We have a starfish.
It lives, in a bowl Of salt water.
Mr8. Binkley found' it in the ocean.
It h five arms.
It h an eye on the end of each ann.

Rebecca then read the story aloud, followed by Florence Ann, and
Robert in turn. Others wanted to read, but there was not enough

%time, so the teacher promised that the story would be printed floor theni
to read and take home the next day.

vis'it to market, and activities growing out of it are here described
in the words of the children who had the experience. Their stori .
were dictated to the teacher and copied in lftrge type for each child.
Then the children pasted these copies into books they were making for
themselves. These hooks were entitled "The Market," and served w,

reading material for some time. On the pages opposite the stori .

each child illustrated the latter according to his own ideas.

1. TRIP TO MARKET.

We went to the market.
We r in a big bus.
We ea brought 10 centR for the fare.
Miss Manlove, Mrs. Chenot, and Miss Rogers went with us.

There were many children in the bus.
The girls sat down, hut some of the boys stood up.
We passed trees, houses, people, and stores.
We did not stop until we got to the market.
We got out at the library.

2. FRIENDS WHO HELPED US.

Mr. DuRee and a policeman helped us off the bus.
We each had a partner and got in line.

This activity was carried on with the guidance of Miss Claire Rogers, teacher in the first grade of t
Roosevelt Demonstration &book Long Beach. The report was contributed by Miss Zip M. Shea

director of elementary *cation.
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Mr. DuRee walked at. the front of the line, and the policeman
at the hack.

Mr. DuRee at.ked the people to step back so we could be near
. the stands.

We walked all around the market.
We tried not to touch anything.
The people looked at us and said, "What fine children."

3. WHAT WE SAW.

We saw turnips, spinach, tomatoes, carrots, radishes, and all
kinds of vegetables.

We saw oranges, tipples, bananas, grapefruit, and lemons.
We saw chickens and rabbits ready to cook.
We saw many other good things to eat.
We saw some mtide flowers and some that grow.
There was a peatiut-butter machine with a funny horse kicking.

4. THE TRIP HOME.

At the end of the market the bus man was waiting for us.
Then we had a surprise.
Mr. DuRee gave each one an orange.
We said, `.` Thank you."
Then we got in the bus, one at a time.
IN't tried not to push.
Then we started back to school.
We said good-bye to the friends who kelped
We all had a good time at the market.

5. OUR PLANS.

The next day we planned to make the market in oCr room.
We said we would make five stands for vegetables, fruit, and

floirers.
We marked the places on the floor, for the stands.
We decided to make awnings.
We talked about how to make some trays to hold the fruit and

vegetables.
Then we were ready to work.

6. ,MAKING THE STANDS.

We took four poles and four laths for the frame of each stand.
The two front poles were higher than the two back ones.
We nailed blocks under each one to make it stand up.

,We put laths across from pole to pole.
For each stand we made a counter of two apple bexes and a

wide board,

e
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7, MAKING TIM AWNINGS.

We had ;amples of real awning.
We chose the Ones we liked hest.
Then we made some Of paper.
We cut scallops to make them pretty.
Each stand has a different awning.
We put awning across the front and the sides.
We covered the top of each stand with paper.

8. MAKING NTEGETABLES AND FRUIT.

We had real vegetables and fniit to look a.
We made ours of clay.
We smoothed out all the cracks.
We saved the best ones.
When they were dry, we painted them.

9. MAKING THE TRAYS.

We made trays of cheese boxes.
We put handles on each one.
We painted them gray.
We decorated each one with a different color.
We put our vegetables and fruit in the trays.

OUlt FLOWERS.

The girls made some flowp4. of paper.
The boys painted some/e/ans green.
The girls put the flowers in them.
We br(p)ught some fk(wers from home.
They all looked pretty iiNhe green cans.

11. THE VEGETABLE TRUCK.

Charles and some of the boys made a vegetable truck.
It has a motor, a steering wheel, a tool box, a battery, a windo%

a top, a doori and a seat.
A boy or girl can ride in it.
Now we can carry vegetables to the market.

f

12. How WE PLAY IN OUR MARKET.

We have a boy or girl in each stand to sell things.
The other boys and girls buy things with toy money.
Sometimes we say, " How much do these vegetables cost?"
We carry our vegetables in the shopping bags we made.
We take the vegetables to the doll house.
The girls cook them on the little stove.
When the vegetables are ready we have a tea party.

lo.
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A LETTER
DEAR MR. DUREE:

We made a market in our room. We haveffive stands. We have vegetables,
fruit, and flowers. Please come and see our market. We think that you will like
it. Bring the policeman with you. Our room is No. 5.

Your little friendt,

Mr. DuRee came to school.
What do you think he brought?
Ile gave each girl a fan.
He gave each boy a bell.

FIRST GRADE BOYS AND GIRLS,
Roosevat School.

SOCIAL EXPERIENCES FOSTER ABILITY TO READ COMPREHENDINGLY

Abundant dramatic play:
Sp6ntaneous play with the trucks, trains, grocarT store, or play-

house children have made in their rooms serves to organize the new
information they are acquiring through group activities, solmikling
knowledge on which to b4e later reading matter. Such play supplies
vicarious experiences. It leads to exiaression in dramatization, and so
strengthzwabilities to think about 'the meaning of what is read, to
comprehend ideas expressed orally, and to speak with ease and fluency.
2. Social grouping of children:

The child's enjoyment of reading, and his sense of its value is
increased when it is shared in natural social situations. "Gathered
about a tabl, an open grate, in a circle around the teacher, or in an
informal fashion upon the floor, children are encouraged to talk and
read with delight. The social influence of small groups should be
utilized both in the class Work and the independent work-study
periods!) 6 Children are thus stimulated to greater efforts than when
working alone, or when seated in stiff, formal rows. Opportunities are
also provided for the development of good social habits. Reading is
ttndamentally a social exercise, and can function as an exchange of
experiences when carried on in a natural social situation.

The need for sectioning children according to their abilities will
soon become evident to the teacher as she studies each individual.
The value of the social influence inherent in the small groups she will
form shXuld be capitalized to its full extent.-

1:0;,;
HELPING CHILDREN INCREASE IN SIGHT VOCABULARY

'Wren learn to read by learning to recognize the printed or
written symbols that express the spoken words they already know.
There must be eonstant provision in the progam for strengthening the
interest of the child in learning to know these symbols; otherwise the
effort to associate written and sp9ken words will not seem worth while.

sAnderson, C. J., and Davidson, Isobel. Reading Objectives. Laurel Book Co., 1925, p. 39.
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.

In addition, much repetition of the words being learned must be pro-
vided ; the child does not fix them in his mind in a single trial.

Careful and scientific guidance is needed to insure an adequate, well-
rounded growth of vocabulary. The teacher must first insure that
appropriate words are associated with a large number of meanings
which the children wish to acquire; second, ghe must help the child
develop accuracy, and later, speed, in word recognition.

The Report of the.National Committee on Reading7 suggests the
following conditions as essential to growth of the vocabulary during
this preliininary period :

1. Wide extension of experience, with care that new words are
learned which fit thes.e experiences. .

Capitalizing the social influence of the small group. Commodore Stockton School, San Francisco)

2. Opportunity for repetition of new words in éonnection with
additional interesting experiences.

3. Special care to use early the vocabulary of the primer in connec-
tión with discussions of pictures, games, and other activities.

4. Observations by teacher to det,ermine vague expressions for
which definite vocabulary should be substituted.

5. Elimination of difficulties as children attempt to use new words.
To. these we add:,

6. Development of an interest in words as a basis for discrimination
in word values.

How does the activity program supply these neMO conditions?
Let us consider each of them in retation to this question :

.10

7 Twenty-fourth Yearbook, Part I, of the National Society for the Study of Education. Pulgic School
Publishing Co., Bloomington, M., p. 91.
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1. Wide extension of experience with care ill* new words are learned
which,* these experiences. 1

The use Tof readiiig matter made by the children themselves about
the activity they have chosen as a group,. isr individual enterprises
which are contributing to the group activity provides for the associa-
tion of new words with present experiences. In providing for practice
needed to learn these words, the teacher will act as a guide. She
will plan new %bulletins, blackboard stories, 'ienvironmental materials
so that words most needed by children to express their ideas, words they
will constantly meet in carrying on their actittity receive continual
dOnite emphasis and attention. They will this build up the vocabu-
ary they need.

Attention should I;e paid to words whicl greatly influence the
meaning of what is being read. *This is do e not by taking these
words out of their context and 1is7ftng them r separate study, but
by further discussion 'of the meaning of the w ole selection, by con-
crete illustration of their meaning related to t es children's activity.
Such devices 118 children's illustrating or dram tizing sentences, and
later stories, which the children have made e also helphil here.
Undue emphasis should not be given at this tim to those words which
are peculiar to a given activity, probably unusu s 1 and not especially
important in clarifying meanings.

The selection of first materiháli for supplement ry reading, whether
in books oriiin mimeographed materials made teachers to relate
to specific activities, should be guided by the c iildren's immediate
seeds, in reference to the enterprise's they are t that time carry-
ing on.
9. Opportunity for repetition of new words in. co nectioni with addi-

timid interesting experiences.
"Tbe frequent recurrence of concrete situation involving the use

of given words or groups of Alrds is the most aluAble basis for
repetition.8 This has been toucfted upon in the evious discussion
of the teacher's preparation of practice materials. In addition $uch
devices as the following providp for repetition of wor4s beiag learned
in relation to new situations where these words function:

(a) The use of these words in new stories on the blackboard or bul-
letin board, relating definitely to new steps in the classroinn activitie

(b) The use of these words or word groups in interting reading
games during the reading hour. The development of practice mate-

Jials using the words for the children's periods of self-directed work.
(See p. 22 for concrete suggestions.)

An example of the use of this device is given in the following report ;9
-,

Twenty-fourth Yearbook, Pt. I, p. 80. 4

ob From a report by Mrs. Lillian Hitching% teacblw of the low first grade, Hawthorne School, Berkeley. 4.ontaibuted by Miss Ruby Minor, supervisor of elementary education.
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TEAMING OF READINGr
THE HAZELNiTT BUS

The children of one firgt-grade group watched a hazelnut
'unfold after ihe tassels had fallen off. With the teacher, they planned
a description of their experience, which the teacher' wrbte on the

z

board. It was as follows:

THE HAZELNUT

See this hazelnut plant.
Now there are little tassels on it.
Next fall there will be hazelnuts on it.
Do you like hazefnuts?
Tliey are small and round.
They are very good to eat.

Migalpg words: A reading game.% First grade, Alamo School, San Francisco

Next day, this shme description appeared on a large chart, pri ted
with the large-sized chart printer. In addition each sentence WIN

printed On a separate slip for matching against. the chart.
Later when the children had had' sufficient.. experience with wor(b;

for tell activity, the teacher made a silent reading gaiì tor the
group., which they greatly enjoyed. (The children underlirW the

4

.c,orrdet answer.)
e .

The,hazelnut iz ood to eat_ Ye's. No.'.
i rThe hazelnut is I. Yes. No.

Now there are littl assels e f Yes. N'o....,

Now there are nuts o h ant_ _ Yes. Np.'
,

The hazelnut is round .. . MII1 ........... MP.11111M.. 4= MilbM Yes. No.
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I

(e)' The making of crliphooks.of pictures illugtrating progress of
the- children's activities, or vswers to their questions, with these
m:Ords used beneath the appropriateppictures.

(d), The dramatization of those words which lend themselves to it
ar;c1 which call for ieculiar emphasis.

(e) Calling '.attentiow to the use of these words in the community
and in siOations other thanAhose with whicIhe childken are dealing.

(f) Memorization by children of rhymes or little stories which. use
the words in desIeription of situations wit4f`:which the children are
familiar. Calling attention of the children to their "old frielids" in
this dew use.

(g) Use by the teacher jn her 'conversation of the new -words.
(h) Giving children 4portunities to recall meanings of these words.

3. Speqal care to use early the tiocabylary of the primer in connection
. s with, discussions of pictures, games, and other actitvitiès.

If the activities in which first7gra(tt childre-n engage are *truly their
own, it will usually bo, found,. by tire tuifle.they are ready to take up-
a prinier, that they have already learned the vocabulary 'Qf the primer

" in Association with the rcell expeitiencs for which this vocabulary ,'
s.tikrids. Such aFtivities as have been carried on by first-grade chil-
dren of Califórniti, ;eveaW by their teachers' reports, somiè of 'which
have been included' in- thiAti000l,-*ould most certainly call for the lise
and repetitiofi of the vocitbulay of the new Stalk, Series-Primer, as
well as for the use of many more qeeded words. If the teacher finds
words in,the selected primer for which the chilaren are not.prepared,
it will usually be possible foy het to familiarize her group with these-
words through their use in close, association with the children's enter-
prises. ThisVould not be done unless there is evidence that these
words are really useful to the group. Good primers are built with
reference to. children's neats and interests, and all books should be
closely examined before4being selected. Neither activities nor primer
should be chosen in order to furnish means of teaching certain words.
to children. .

The use of a recommended word list, such as Gates' Reading
\vocabulary for the Primary Grades,'° which we believe to be the most
helpful to teachers, will offer useful guidance in checking 110 vocabii-
lary of any primer under cónsideration. It is generally found that
vocabularies of children who have carried on a rich program of .

purposeful activities appr ximate that of such recommended word

formed -through trstudy *words needed and widely used by children.'
lists. This is what we pld expect, since these lists have been

Teachers should never rely wholly on the suggested word list, how-
ever. They should be familiar with(it and use it when it is of help;

14 Oates, Arthur I. Reading Vpcabulary for the Primary Grades. Bureau of Publications, Teachers
College, 625 West One hundred and twentieth Street, New York.
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hut their hest guidance will come from a study of their children's
int eres.k, and the needs for words that arke through the classroom
enterprise.s. a

4. Obs(reation by the teacher to determine rague expresian.s for which
dOnite vocabulary should be substituied.

It will be found that children will attempt to use "vague expres-
sions" in their discussions, particularly of processes involved in
constructing and planning their activities. Through thought-
provoking .questions, used always in close relation to the concrete
situations involved, the teacher can gradually build up in the group
a respect for the habit of finding out just what words mean. The
best means of substituting definite, .accurate vocabulary are expla-
nations of or trips to..see objects and processes described by the words
and expressions Which children are using vaguely. These means can
well be supplemented by pictures, dramatization, and repetitions in
meaningful situations.

5. The eliminati4m of difficulties as children attempt to use new words.
The teacher can .help children ietirn to be accurate in recognizing-

words by directing their attention-4o the most,. obvious similarities
and differences in the form and sound of the new words they are
acquiring. The imaginative teacher who remarked, while writing
the words "a green box" on the board, "Ail the people in the second
word are very short," and who then asked if the last word had in it
any tall people, had in mind this attention to form. In such .direc-
tion, care must continually be taken tb derelop a habit,of perceiring the
word as a whole, and, in case of failure then to recognize it, of seeking
known parts qf the word as an aid in recognizing it.

Encouraging the use of context as an aid in recognition of words
also helps. Children should be encouraged to appraise the thought
of the sel41tion being read, and to think out, unfamiliar words they
meet. This , places comprehension foremost. Care in selecting
material within the ttbility range of.the child will do much to prevent
the habits of carelessness which mitt result from such a procedure.
the valu6 of usihg sentences directly \associated with the activities in
which children are engaged is evident here.

Drilling on words in groups and phrtises is valuablf in eliminating
difficulties in Orst attempts. wit hellis children to grasp words as parts
q* phrases. The ability t.o read word groups is increased by helping
endren to note some familiar characteristic, as the known words in
ihe group, the appearance of a-new word, comparing it with some
word previously givei, the thought vontent aided by pictures, con-
veNation,Auestion, or its plhce din,the context. To develop this
ability, Arise drills are given with cards from the blackboard or
bulletin, in games. For such drills, phrases directly associated with
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children's experiences and activities should be chosen, since these
direct their efforts to accurate interpretation and normal enjoyment
while they are at work. The phrases .and words needed to advance
the progress of activities, and 'skill in reading should be emplitsized.

The 'following report " of a reading period held early in thear
with a group of both low and high first-grade children shows how
the teacher stimulated accurate recognition by directing attention to
tlie place of phrases in the content. This is one of the siniplest means,
and therefore one of value, to use first with beginning children.

This report also shows4how the teacher provided opportunitie's to
read for those high fimt children who were eagei for it, while creating
ti situation which aroused the interest. of the younger group in the
process.

Ag a greeting for their morning social hour, the children had been
learning to sing Good Morning to You. This song had been printed
on the board and sung by the teacher first, then by the teacher and
children together. They had much enjoyed it.

When the group returned from recess their teacher asked them to
come together in front of th6 board. She had the "goc;d morning"
song still printed on the board.

T. .Now we tire going to have a chance to learn this song a little
better, and you may listen while I sing it clear through. (She then
sang the song, holding a yard stick under the lines as slit did so.
While the children listened intently she sang the song through twice.)

T. Now, I am going to sing just the first two lines. You see if I
do it right. (Quite by accidAit she sang the third line. The children
checked her on her mistake and laughed about it. The teacher then
sang part way through; suddenly she stopped and a puzzled expres-
sion appeared on 'her face.)

T. I seem to have forgotten what comes next,. Maybe you can lwlp
me remember the words I have forgotten. (The children looked
earnestly at the song printed on the bord and suddenly one off them
cried out, "dear children." This performance was repeated several
times. The children watched and told the teacher phrases which she
had forgotten. After repeating until the same phrase had been empha-
sized several times, the teacher said, "Can you show me where it sys
'dear children' on the board?" Many little hands were frantically
waved and the teacher seleeted a child who proudly pointed out, the
phrase "dear children.")

T. Do you see how quickly jack fs learning to read? Now, I am
going to ask Constance to come'up and put her hands around the
part that says "good. " (She had previously printed the phrase "good

Part of a stenographic report of a day in the first trade University Elementary School, Berkeley.Miss Anne Raymond, teacher. Included by tlite courtesy ue Miss Raymond and Dr. A ymer J. Hamilton,principal.
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morning" in a separate place on the hoard.) Constance, who was one
of the high first group, speceeded.

T..Now, put your hands around the part that says "morning."
Now. the part that says all of "good morning."

Then the teacher called Robert, who had never read. As he seemed
timid she put her arm about his shoulder and the: stood together atthe bard.

T. Robert, can you find where it says "morning" for Miss R
(Robert put his hands around the word "good.")

T. (To the other children.) How many of you agree that Robert is
right?

Ch. (Loudly and emphatically.) No!
T. (Going over to the place where the song was printed on the

board with Robert.) Let's sing it all together and see where the word
"morning is.

The children sang the song with her and then Robert made two
more trials to find the word "morning" and failed.

T. Well, let's sing it again. I al sure Robert can find it. (This
time Robert succeeded in surroinding with his hands the word
"morning.")

T. Isn't it fine that he found it so soon. (The same procedure
was followed for the phrases " to you," "dear children." During
all this time there was no evidence that the children were tired of the
fascinating new game. All were participating eagerly.)

T. Now, let's close our eyes. We are going to have another game
and let's play fair! No peeking! (When all eyes were closed at last,
the teacher erased the phrase "dear children.")

T. Open eyes! ,Now, let's look at, it to see if it's just exactly the
same. (In just an instant several children jumped to their feet and
said:" No! Youlave change(l it.")

T. What is wrong?
.Ch. You erased something.
T. (Looking very surprise(1.) I erased something? What was it' w

Ch. (After a little more looking.) "Dear children."
The teacher pointed out the phrase to emphasize it and said, " Yes;

you found the right words. I did erase them. Let's close our eyes
again. Maybe something else wiU happen." When the eyes were
closed shesprinted into the phrase the name "Miss Raymond," her
own, where "dear children" was before..

T. (After the eyes were opened') Did the same words come hack?
Ch. (Efiergetically.) No..
T. Didn't they? Well, something came back didn't it? I wonder

what it is? (Children looked and one of them said, "Children, up
there." Pointing to where the word " children " had been printed
in another place.)

40
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T. Yes; that does say "Children" doesn't it? (At tliat moment a
(hild in the high first grade called out, "It says 'Miss Raymond!'"
1 le had learned the name in the low first pPriod.)

T. Yes; it says "Miss Raymond." Shall N:ve sing the song now with
the new words? Then, when you come into school in the morhing
-ometimes you may sing it to tell Miss Raymond good morning. (The
'children joined heartily in sing:ing the song.)

In eliminating difficulties with pronunciation and enunciation it is
-ugg( sted that the teacher "present good models at all times. -Depend
primarily On the imitation of right models in correcting and refining
the speech habit of pupils," and "avoid the restraint of freedom and
-pontaneity in speech that results from frequent criticism." 12

Perdopment of an int(rest ill words as a basis or discrimination
in word values.

Most little children experience delight in the sound of words, par-
ticularly those which make a direct appeal to the sense through
describing sounds, tastes, smells, the feeling of things. The cultivation
(de this pleasure is an important step in the development of discrimi-
nation in words value, and so, of the pleasure in reading. It leads to
more thoughtful attention to written words used for the interesting
sound, and so to greater accuracy of recognition. Encouraging the
use of intehlsting sound words, for instance, when children tell about
what they have seen or heard on trips is one means of preparing for
such discrimination. The children who made the following story were
hecoming sensitive to sounds and the descriptive value of words:

.the

OUR TRIRTO THE ICE PLANT
We went to the ice plant.
We saw them making ice.
Z-z, ding, ding, ding.
Around go the big he!ts!
They go very fast.
We went up stairs
See the steam.
Oo-oo-00, how void it is!
in goes the water.
See the ice in the cans.
(hit comes the ice.
Bang! goes the
It hit the wall.
Paddle, paddle, paddle, goes the boiird.
It pushes the ice down into the storehouse.

There is dramatic quality in this story, too, which reveals a teacher
ensitive to thiA value, who has encouraged the children to enjoy

drama wherever it may be found.

Op. cit., p: 34. P. 29.
s
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Chapter IV

The Reading Table in the Primary Grades

"Ask n little MI (child) what he wants to do and, among many
things, almost invariably will come the response, 'I want to learn to
read.' What would it mean if we could hold this interest,throughout
the child's school life!" 2

The classroom readinu table, sometimes called also the "library'
or "browsing table," may he a very large factor in holding this interet
and developing children's love for reading. In nearly every classroom
space may be found where such a table may be attractively arranged.
and frequeLtly the skillful teacher can creato sittuttions in which
children will themselves plan and furnish the desired corner or table
In the kindergarten children have had a place where they could pore

'over fascinating picture books; they will wish to continue this pleasure
in the first grade). If they have been deprived of the experience in
kindergarten or home environment, they may not themselves take
initiative in bringing books or planning a library cother. Situations
may then he arranged by the teacher to direct attention to books in
a nAtural way. A few good pictures and story books may simply
appear on a low table or on shelves easily accessible to children, and
from some of these the teacher may read to the group. When thee
are returned she may tell the children that there are. other hooks
here which they may wish to see during free times.

A child's interest in kpks is a mat ter of growth. Ile may he helped
toward book--consciouliess by the way in which the teacher talks
about books. Her feeling for them will be reflected in what she sity
and how she says it. Children are very quick to catch this feeling
and will be much more likely to give closer attention to, a book the
nexylirne one is presented.

desirable curiosity about books is fostered through pictures-. The
teacher may make some general comments concerning the book she
holds, and follow this by showing interesting pictures in the hook.
Children may suggest that they have something like it at home or
the teacher may ask i1 they have pictures in their home books, sug-
gesting that the class might like to see these. The children will he
stimulated to bring their hooks to school. Much is made of book
brought, from home and the child who brings one has added recogni-
tion. This enterprise is contagious and othei books will follow-

I Adapted from a report contributed by Miss Clara Raps, State Teachers Co1Ioe, Chico.
1" From a First Grade Classroom." Pasadena School Bulletin, December, 1928.
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usually, the favorites from horne----books that, often have nothing
more significant than a favorite picture. Later, hooks from which
mother reads make their appearance and the teacher also reads from
them. Sometimes a child will read a page or two and the teacher
will finish the story. These hooks may he placea 'on the reading
table for the perusal of the children during their free time that
morning.

If undesirable books are brought in they are treated merely as books
and put aside, hut recognition is given to the child who brought them.
Or the teacher may note the subject matter of the book and tell the
children of others she knows (containing matter relating to similar
interests, hut more desirable) and promise to bring these for them to
see. Usually, if the latter are attractivOy made, they will draw the
children's interest away from the undesirable hooks.

The teacher increases the attraction of the table by judi iouslv
adding hooks she has herself selected. She places there also
well-chosen pictures mounted on heavy cardboard, which may later
have simple stories attached. She changes books often. Almost
every other day a new hook should appear, and on'e of the earliest
ones to arrive may disappeaD. Later these books may be brought
hack and read again with both pleasure and benefit. She discusses
with the children ways and means of making the Ale' attractive and
interests herself in any worth-while plans they may have of decorating
it or adding to its pleasures and conveniences. She frequently sits at
the table with the children gathered about her so that they may en¡oy
books together, and at t ese times, through her ON enjoyment of the
most desirable hooks, she creates a sensitiveness n children to their
good qualities. She arranges the daily schedul so that, the children

,1111 have some free time during the day to spendkt the table. Of this
first early use of reading material no check-up is advisable excepting
the noting of growth of interest, or its lack. The purpose is accom-

olished if children acquire a fondness for browsing in books.
For this reason the reading table should make its appeal to all the

children of the group of whatever abilities and interests. On it simuld
he placed some very simple books, even a few primers on the second
and third grade table, and a few bociks more difficult to read than the
basic text. There should also be a' larger number which are just a
little easier to read than this text. Reading\ abilities of children in
every grade cover a wide range. There are always a few children who
can forge ahead into books much above grade vel. Provision should
also be made for variety in interests and for ay( 'minting children with

There shot& be a pleasing array_ ofvarious forms of good literature.
different kinds of books.

When activitiesfflnerge, books and pictures deli extend children a
interests and experienCes in the activities sho d appear on the. table:

-

Thus the attention will be directed to books as soutce of inforniation

v
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as well as pleasure. The building up of little room libraries, related
to various activities may become a profitable enterprise into which
children will enter whole-heartedly. If the interest in such an enter-
prise is sufficiently strong, a trip to the ,chool library might be
arranged, at least for the older second-grade and third-grade children.
This should he carefully planned in advance by the teacher and
librarian and should be designed to interest children further; to give
them pleasurable contact with the meaning and general purposes of
the library; and to stimulate the improvement and increased use of
the room library.

The interesting: story of the planning of a second-grade room library
is included here to show how such an interest may lead into a profitable
activity.

MAKING AND USING A LIBRARY CORNER

SECOND GRADE

When the children of the low second class came together in the fall
the schoolroom )vas not H t t met lye or hpmelike. There was nothing in
it but tables and chairs. The children suggested fixing it up with
pictures, flowers, and curtains. The teacher had brought some hooks
that she knew would appeal to second grade children. Some child
spoke of these pret ty new books, and another said,'" I have a hook just
like this One at home." The teacher asked, "Where do you keep it?"
"In the library," answered the child. This suggested to the group the
desirability of set ting off a part of the room for a library corner and
making -the necessary library furniture. Thus was launched what
proved to' be an interesting group activity.

Different members of the class told about the children's room of the
Fublic lihra.ry. The class discusd what they should have in their
librarl,' comer. They decided to make two bookcases, a library table,
three magazine racks, hook ends, four chairs, pillows for the chairs,
and bookcase scarfs. nooks were to he made by all the children: and
later a writing desk was added. Each one chose what he wished to

Amak during the industrial-arts period. These plans were written on
the blackboard and later transferred to a chart. On the day when the
children began working on the furniture, the child's name, his piece
of work, and the date on which he began it were recorded on the chart.
Later the dates when different pieces of work were finished were added.

The feacher hall happened to fi4d a round piece of wood on a scrap
pile and had brought it to school. The two children who had planned
to make the library table at once spied flit round piece of wood and
chose it for the table top. Othei. boys and girls brought in orange
boxes and took them apart for lumber for the other furniture. All
looked in industrial-arts books for suggestions for designs to use for

3 This activity was carried on with the guidance of and reported by Miss Marie Hoye, taacher of secondgrads at the Alexandria Demonstration School, Los Angeles. Contributed by Miss Ethel I. Salisbury,supervisor.
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their chairs, magazine racks, bookcases, and writing desk. They also
observed the chairs in the room and elsewhere. After they had decided
011 how io make the furniture and had completed their planning, the
hard work began. When certain difficulties came up, the group was
called together for discussion of problems, criticism, and suggestions
as to how to improve the work. The furnifure was examined at definite
periods during the making and the children asked to judge it. As
work progressed the need arose for certain rules which were determined
and upheld by the class. An example of these follows:

Finish what you begin.
Share your tools.
Help bring material even if you are not the one to use it.
Use soft voices.
Be sure to make the chairs strong enough so children can use them.
Originality was encouraged. Two different kinds of magazine racks

were worked out. The book ends consisted of two tmnnies cut from
wood. These, 'with the table, chairs, bookcases, and magazine racks
were painted green and decorated with a stenciled design of a little
yellow chicken. Green and yellow were the colors chosen, as these had
previously been selected for the color scheme for the room. The books
made by the children showed much originality also, as well as marked
difference in the ability of different children. Sonic brought pictures
to ilhist rate their books, while others drew their own illustrations.
Book covers were examined; colors that were attractive for covers were
discussed. The form of books, including such items as titles, table of
contents, location of authors' n.ames, and date of publication, received
at tention at t he proper time.

Some of the girls made oilcloth aprons for the other children to lase
while painting the furniture. They cut original patterns from paper,
used them on the oilcloth as guides in cutting the aprons, and later
bound the aprons with colored yarn. Scarfs were made of cream-
colored theatrical gauze fringed and bordered around the edge with two
shades of yarn. The children used a long and short .stitch for these,
borders. The pillows were made of yellow cambric trinuned at the
edges with green yarn.

When the furniture wastifinished the children printed this sign with
a large printing press:

LIBRARY CORNER

SILENCE

The sign was placed where it could be seen by all, and the library
wasjit last ready for use.

A discussion was held on the care of books, aria the children read
" How to Take Care of a Book," from the Learn to Study Readers.'

Horn, Brnest, and Moscrip, Ruth M. Learn to Study Readers. (Jinn, I. albsr"
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This resulted in the drawing up of rules; to govern conduct while they
were using t he library

OUR LIBRARY RULES

Keep hands clean.
Turn pages carefully from upper right-hand corner of page.

a bookmark.
Put, books back neatly.
Children kept bringing books from home. The teacher had brought,

many books from the city school library as well as from the public
library. Before long there were 100 school books circulating in addi-
tion to those the children had brought. This naturally resulted in

a

At last the library was ready for use. Second grade, Alexandria Demonstration School, Los Angeles

some problems of book circulation, and turned attention to the need
for a definite plan of keeping records of the books in use. The children
found out how their mothers weie granted the privilege of getting
'books to read from the public library, and through their discussions
of library usages they &tern-lined upon the following plan: Each
child was to have a library card, each book that circulated was to))0
marked with a number and also the number of the room. A child
librarian was chosen and the books were checked out and back each
Monday. Each child selected a book he wished to take home and the
librarian wrote the number of the book on the child's library card.
Books were loaned for one week. The children suggested that if a
child forgot to return his library book on Monday he would have to
pay a penny fine and he would not be allowed the privilege of takipg
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another book until his fine was paid. The fine money was to he used
to purchase a library book. The teacher had a list of 1111 circulating
hooks and their corresponding numbers in order to be able to check
up on books if any difficulty arose.

Thus Monday became "library day." When it was inaugurated,
some child suggested making a writing desk for the librarian to llso
Nvhen.she checked out books. This would also furnish a place for the
children's library cards, pencil and "fine box." A fresh bouquet, of
flowers is now kept on the desk everyday. A jute nig, about 24 inches
-by 40 inches in size, was woven for the library corner, on a wooden
loom which was also 'made by the children. A screen stands at. the
back of the library corner on which the childrén hang appropriAte
pictures or charts. The children regard this comer as t he most inter-
esting spot in their room.

There is a period given each day, called " libraiy period," in which
each child selects any gtory he wishes to read. A chart is hung up at
this time which reads: "This is our library period. We are tryingJo
read without moving our lips. We must be very quiet during this
period."

OUTCOMES

It is evident that the children were developing, throughout this
activity, many valuable habits, abilities, and attitudes; and that they
were acquiring knowledge which was useful to them and would lead
them to wider interests. The extent, of their outcomps is suggested
by the following brief outline:

Development of desirable attitudes:
Appreciating the value of reading.
Learning to take criticism without resentment.
Having consideratiori for others.
Approving of abiding by class rules.
Approving of cooperation.
Approving of dependability -of remembering to return books.
Learning to assume responsibilities happily.
Acquiring respect for books, and a sense of responsibility for

their care.
Growth of desirable habits:

Particip-ating in class discussion when models are e\jmintined
for criticism.

Abiding by rules of group.
Cooperating with others engaged in a common enterprise.
Protecting clothing and school property when using paint and

tools.
Colle-siing and sharing materials for construction.
Using initiative.

a
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Planning work before undertaking it.
Completing work when it is once begun.
rsing judgment in selecting materials.
Taking good care of books.
Reading for enjoyment during leisure time.

Growth in abilities:
Ability to use patterns.
Ability to use designs.
Ability to choose colors which harmonize.
Ability to judge materials.
Ability t,o plan and execute the plan.
Ability to express ideas clearly in group discussion.
Ability to think more clearly.
Ability to select interesting parts of books and describe these

to classmates.
Ability to make selections of better reading material than

were Previously made.
Growth in knowledge.
Understanding of the purpose and usages of the public library.
Learning of the wide variety of worth-while literature which is in

existence.
Acquiring needed inforiiiation through the contilbution of the

school subjects, as follows:
I. Numbers: Knowledge of number facts through measuring the

length or width of the leg of the chair, how far apart the shelves of the
bookcase should be, how \Ville the shelves, how deep the magazine
rack, how much lumber would be needed, the size. of the pillows or
length gf the scarf, etc.

2. Reading: Knowledge and skill through reading library books
and recommending them to classmates or telling about the part,
found most interesting. Knowing the titlos of good books. Elim-
inating practically all vocalizing or lip movement. Appreciating a
story read by a classmate from his library book.

Reading for enjoyment of leisure. Colle.eting interesting books of
poetry for the library. Trying to .compose poems to share with
classmates. Reading poems to classmates. Widening interests
through information of reading materials.

3. Drawing, writing, and spelling functioned in a natural situation
throughout the progress of the activity, and the children increased in
thOir skill in these.

4. Language: Growth in skill through expressing personal ideas
relative to group problem. Reviewing books orally for classmates.
Reading -poems and other selections to class, Noting qualities of
goodliterature while reading and discussing.

.
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5. Industrial arts: Growth in knowledge and skill throu'gh solving
vroblems involved in constructing with wood and cloth; in weavintr,
painting, stenciling, printing. Learning to select materials suitable
for certain purposes.

RECORDS OF CHILDREN'S READING USEFUL

When children can read siinple stories some record of their reading
;hould be kept, not only to help the teacher but, to stimulate further
the children's interests and efforts. In the first grade the teacher
might. select a set of simple stories for easy reading and give each story
a color; or the class might choose the color. For instance, the
Gingerbread Boy might be designated by the color "red." On a
chart hung in the room the names of the children would be printed
with spaces 'beside each name for color,pasting. If a child read the
story Gingerbread Boy and reported o'p it, he would be entitled to
paste a red square or circle after his name on the chart. When he has
read Three Billy Gmtt,; Gruff he pastes a blue circle after his name, if
blue is the color chosen for this story. So the teacher can tell at a
!dance which stories are being most, frequently read by...the children
and which each child is reading. The children desire to place more
circles after their names and so are led to further reading.

This devise may be varied by using colored crayons instead of the
paper circle, or a record such as the following may be useful. (In

first, second, and third grades a list, of books that are on the
reading table may be made On H. long strip of wrapping piper and
posted in a conspicuous place.)

IlookN in oar library (October 5 10)

1. Johnnie Ciow's

2. Indiaii primer_ _ _ _

3. Pantomime primer__

John NI y Susie May Eleanor Etc.

4\ Each child checks in the space below his name the 1)00k read and
-

either draws something ins the space to tell what the stfory was about
or inwrites the page number or title of the story.

In the second grade, largv sheets:pf unprinted dewspaper may be
inarked off in vertical ections and a section assigned to each child in
the room. In this section or space the child writes his name. When a
:hild draws a boot he writes the name of the book: and the date when
drawn under his name on the chart. In the sanie way he records the
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name of the second 1)06k with (late under' the first. This kind of
.record not. only showg which hooks the childien are reading hut how
many (lays a child spends reading a bQoii. Too rapid readihg may
then be checked and reading that is too slow may be investi'gated.

Another attractive aild uwful record nutty be made by 'older groups
in this way: Snadi paper covers representing each book in the room
library are ffiade by children accprding to their ON4 ideas. These 'are
pasted by the back .coveN On a large chart. As each chiht completes
the reading Of a book he writes his name and the (late inside the small
represen t at ion. .

,

ln the third grade, library cards and box to hold them may 1w used
for a recor& The chibt's name is written on a card and below it the
name of the bootk draw.n and the date. The next book is recorded
under the first or on a..separaU card. Children may have as many
cards as necesary, but the teacher keeps them or they are placed in a

file where they are always accessible. This record is a permanent oup
Its value is greatly increased if children are interested in writing on
these cards their opinions or simple r6sum6s of the books. They
may 4)e interested in doing is to help other children of the group
select good books to read, as a service to children of the entire
school through placing their discussiCms of books in the school library
where other children may have access to them. Such an enterprise
offers the teacher a valuable point of deptirture for discussions as to
why some books are morA attractive, interesti Id desirable than
others. Group standards may be greatly improved thereby. In group
discussions Of books there may he consideration of such questions or
individual reports such as those suggested below which will eventually
result in permanent. records:

Kindergarten
What book did you look at?
What was it about?
Show us the picture you liked hest.
Do you Inow where to find a book ab.out k - ?

First grade (added to above questious)
Did you find anything that you elm read?
Read the iota that you liked to read. Why did you like it'?
Did you find any stories that you know?

Second and third grades (individual reports)-
Name of *the book.
Author.
Kind of book: Fairy, animal, adventure, history, tra

fables, poems.
Names of chief characters.
Do you like it? Why?
Is it a book that all should read? Why?

5.r
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A questionnaire similar to the followinpi,ones is another convenient
plan for keeping a record of stories read. It serves as a guide to the
teacher in directing the child's reoding as well as a stimulus to the
child himself. As soon as the child can read the questions and write
1-word answers he can make the record independently. Before that
lime the teacher may ask the questions of the child and r'cord his
answers herself. (It would of course be- impossible for a teacher to
do this for any bot those particular children wlio require special
remedial work.)

If possible to furnish mimeographed copies of these questionnaries
it is desirable that ope be fille0 out for each book read. They are then
made intp a loose-leaf blook which the child keeps and enlarges each
ye4r. It is possible to Take use of the:questionnaire by giving only
one copy to a child, however. The copy may be pasted in a notebook
and locise slips of paper used for the 1-word answers.

so



52 THE ACTIVITY PROGRAM AND THE TEACHING OF READING

BOOK REPORT FOR PRIMARY GRADES'

University of California at Los Angeles
V

Pupil's name
NS

Age_ 41111 OM.

Grade Date School

Name of books

Answer as many questions as you clt.n.

1. Could this siory be tissue?

2. 1g the st (rry about peoiSle, animals, fairies,
or what?

Nig
3. Which character or person do you like

best?

4. Name one yott.do not like.

5. Is the story funny?

6. What place does the story tell about?-

7. Does the stor teach us-to be kind, help-
ful, polite, full., obedient or thoughtfnl?

8. Would you like to read this story again?

9. Could some children play this story?

Did you read the story yourself?

11. Who wrote the story?

1.

2.

3.

4.

5.

t;.

d#

7.

a

, 8.

9.

11.
.a

These record forms were constructed by Mrs. Helen Bass Keller, supervisor of training, University of

California at Los Angeles, with the assistance of the University Extension Class, Education 338 AB.,
December,
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BOOK REPORT FOR MIDDLE GRADES

University of California at-Los Angeles

Pupil's name" Age__

Grade Date School

1=10 WM& Mwr

Name of book

Answer as many questions ap you call.

-
71, vs. e ml. MI6 OW

1. What kind of a story is it? (History;
a(lventure, science, mystery, home life,
etc.)

2. Is it a story that migla have happened?

3. Is the story funny, sad, exciting, dull,
instructive, or just interesting?

4. Which character orprôii would you like
to be?

2.

5. Name one other character in th-t-rrn%

6. What place does the story tell about?

7. Is the story about Indians, pirates, war,
inventions, grown-up&s;¡¡nights, the sea,
children, or otlwr lands?

8:- Is the story for girls or boys or eVerybody?

9. Is it like any other book you ever read?

10. Is so, what was the name of the other
book?
lb

11. Did you like the story so well that you
wanted to finish it before doing any-.
thing else?

4.

5.

7.

8.

9.

10.

11. 4

12. Would you care.to read the book again?

13. Who wrote the story?

12%

13.

14. Did you read all of the book yourself? 14.
IF

Im MD M. NI. OM
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The participation of second-grade and third-grade children in
recording their reading which led io vital enterprises for them and a
service for their schools is described in the two accompanying reports.
Their teachers have added suggestions for developing the enterprises
and interpretation of their outcomes.

THE READING TABLE AND ITS OUTGROWTH 6

SECOND AND THIRD GRADES

The enterprise which I wish to discuss is hn outgrowth of the class-
reading table. In this high-secon4 grade the children find real enjoy-
ment in the books bf their room library. Most of these books contain
short stories; there are only three volumes containing continuous
stories.

It was planned at first to have the children check their reading
record in black if th'ey completkd a whole book and in red if theST read
but one of its stories. Observation revealed that most of the children
were sufficiently interested to read all of the stories in the selected
hooks. Those who asked to take books home overnight almost
always completed the reading of them before the next morning.
Since the teacher wished the children to be entirely free to select sitigle
stories from a number of hooks or to read one book througi, it wiis
later planned to have the child check in one color only and to place
the check after the title of the book when he had read all he wished to
read in that particular volume.

During the work periods two or three little friends often went
to the readin table at the same time and disciissed with one afiother
which books contained the b.e-st stories. This led to a group discus-
sion in which it was decided th4t it would be a good plan to have a

reading club for the purpose of helPing the cllildren decide which books
contained good stories. Various suggestipn's were offered. It was
finally decided to have any child who had finished a story tell the
class why he liked it.

The children read so fast, and Fit, many stories were waiting to b(

reviewed that some plan had to be devised to spread the news moni
quickly to those waiting to hear it. The class therefore decided to

write their review of the stories on the board so that each child could
more readily select books which interested him.

At first the children seemed inclined to reproduce the whole stAwy.

when they should have been telling or writing the name of the story
with their reasons for liking it. To overcome this difficulty the group
decided that reviews written on the boa'rd were to be read to the class
so that suggestions might be given for their improvement. The

s This report was written by Miss Clara H. White, vice principal, Jefferson School, San Francisco. II

was contributed by, Miss Julia LothiId Hahn, director, kindergartenprimary department.
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improved reviews were then to be written on paper and placed in a
little folder belonging to the it'uthor.

There were a great number of reviews to be criticized; and the time
consumed in writing them on the hoard and on paper was so great that
the group decided it would be- bilst to have reporls only twice a week.
This did not limit the reading at all but gave each child an opportunity
to select further from the number of stories he had read the one which
interested Mill most. Ii thus called for the development of more dis-
crimination and judgment. The reviews were written on the board
first, then criticized, then placed On paper for the folders just as had
been planned. Each lesson seemed to bring improvement in the
arrangement of reviews and in the children's ability to select and
organize pertinent informatiC;6; The wiiting also improved. After
Christmas each child wrote.a special story telling what. he had received
for Christmas, and also a letter of thanks to Santa Claus. The
language work has improved greatly through this constant practice.
Interest is intense, and the class has enjoyed the club enterprise very
much.

All were very proud of their record books and took them home to
their larents at the end of the term.

.The teacher asked to see their books so that she might make a
report of their work and copy their records. The class held a meet-
ing in which eight books were selected and submitted to he placed
in the principal's report, these having been chosen as very good work.
-A special request for the return of these books to their owners came .

with the delivery of the books. ,

I am sorry that the term has closed for this class, but perbOs their
reading-table activities may continue to giow along the same lines
in the low thir t grade. I had hoped that this class miglit work out
a card-index s tern by using a case with little cubby holes in which
to keep accessible caMs listing the bools in alphabetical order under
authors' names. These children are ltready accustomed to giving
the titles of books and their reason for liking certatellones. They
have had practice in reproducing stories for the pleasure of others.
Now they might form a reading club or a library center which would
be of real value to the dass and also provide a record of class partici-
pation. Theabsence of their new class teacher during which I took
charge of the group gave an opportunity for renewed contact. Hav-
ing enlisted their teacher's interest, I attempted to see4hether the
children were interested in such an enterprise as I had in mind, and
how they might plan it. .

.
. .

During the group discussion I said theetti.La tended to sho,w their
record booklets to a number of teachers from different schools, and I
IA. that if I had only eight, some teachers would have to w,ait to see

'*. 36856°-al 5
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the books. Those who had taken their booklets home volunteered
to bring% them back. I then asked them how they intended to con-
tinue keeping their records this term. It would be a shame not. to
follow up their good work in keeping records for others to use; not to
nutke some plan.

We have a public library next. door. I had seen many of the chil-
dren in the children's room at, different, times, so I asked if anyone
knew how librarians keilp records of their books. Many volunpered
information such as that the librarian keeps cards having the bor-
rower's name on them and puts these cards with the names of the
books taken Out , that, the librarian has a box with all the cards in it ;

that one looks in a drawer for the cards telling about. books. "They
have the name of the hook and the man who wrote it on the cards."

C.

Here we learned the word "authy." After a little more discussioni e found out, that a short account of what the book contains is also
on the record card. Then I asked how the librarian was able to find
the card for the book that:was requested when she had so marg.
Some said she knew just where to look for it.. Finally Andrew said,
"She puts them like the alphabet." I asked what. he meant by the

.alphabet and he said, "A, B, C." A little further discussion led to
the information that books are indexed according to the authoN'

i, names and the first letter-of the author's name tells where to find the\ hook.
I asked the children to suggest some wa in which they might keep

4 an index record sùnilar to the one in the miry so that other children
could still find put what, the stories the were reading were like.

Lloyd suggested a drawer. Anotner child suggested "a thing like
a letter holder." When we said that we wanted it spread out where

11 could see it, Eleanor suggested a box with little hole4. Eloise said
t lilt we could paste the right. letters above the holes. Then we
p anned a loilg flat box divided into sections, with a letter over each
se tion. In the sections all cards representing their books could be
pia ed. If the author's name began with A°.the card for that book
wou IIPP placiod in section A, and go"on for all the other sections.

Ca ds of medium size might he furnished upon onle side of which the
title, t e author's name, and short accounts of the story might he
written by children who had read it. The review selected for this' purpose ould be worked out in a manner similar to that used for
obtaining ,he reports previously described. It could be arranged so
as to give &clear idea of the type of story contained in the book. Its
purpose would be to guik..children in the selection of stories by help-
ing them quickly to find a. story in which they would he interested.
On the reverse side of each card the children who read the story might
place their names. The numbor of names appearing on the back of
the card would tend to show how popular the stories were,

A
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If any child thought that a better account of a particular story
votfld be given than the one appearing on the card, he might siihmit
one to the class for approval. If they accepted his tn,-6rHerence to
the one already there he should be permitted to place his account oiNt.
card and clamp it over the card in the card index for future use.

. At the beginning of the term when there were no records in the card
index or when records were being placed there one by one, children
might be led to judge as to the type of stories contained in the book
by reference to the tables of contents. They are familiar with the
existence of the tables of contents from their introduction to books,1and no doubt many would already be using them. This device ight
be used to help the slow and more dependent children, thus tr' ing,-
them to use thought and judgment and forming valuable habits.

Thought getting in reading might he encouraged by such devices as
making hook covers, suggestive of the stories read, from cut paper to
he hung in the library or reading club corner for decorative purposes.
On it could be printed the title of the illustrated book. Illustrating
.ome interesting scene in a story also requires thought and application.
Insight into the Oild's actual

.
reading ability is gained by noting his

interpretation of silent reading. Therefore various similar devices are
helpful to both teacher and child.

This enterprise, as carried out in the high-second grade, has proved
valuable to the children. They have learned to judge reading mate-
rialstnd choose carefully wiih a view to the Pnjoyment and satisfac-
tion to he derived. They have learned to value cooperation, consider.:
ation of and helpfuln&s toward others by presenting records of their
stories for class use. tThev are being trained to clear thinking and
concentration; and to reading with a purpose. They have learned to
care for and to appreciate books. If a careless child gets marl.* or
"dog ears" on a hook, t iers are (lure to comp ain. The enterprise
has been carried over in&j the homes. Children have interested their
parents in story hooks ai4l several copies have been loaned to the read-
ing table. A decidedly gvater interest in reading has developed, and
many attractive bikoks came as presents to the children at Christmas.

In contrast to Frdebers statement that reading is the "scourge of
infancy," we have found it to be the pleasant road to the fascinating
world of children's hooks.

The enterprise has also had desirable outcomes in the development
of reading skills. Writing the accounts of stories in the record book-
lets eliminates all chalices of reading so rapidly that children derive
nothing from the story. It also prevents merely skimming over a
number of books to increase the nutriber of checks on the.reading

. record which might occur if a child were striving merely to obtain class
approbation. The combination of the two records tends tò increase
the number of books read, hence the speed of the reading, and also the

iiihrb......_____
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intensity of1Atikoug4tpand application necessary to bring about an
understanding orthe. stories. One record provides a check upon the
other.

The keeping of such reCards tends to bring about all-round develop-
ment. The child riot only reads and acquires what he reads; he 'also
trains his mind to condense the storread and choose the important
parts. Ile trains himself to put his thoughts in clear form that others
may understand them and pr fit by them. He trains himself in writ-
ing, in language, and in punc ation. Ile is becoming a functioning
social being in his particular g ups.

Dr. E. L. Thorndike said, " o read means to think as truly as it
does to evaluate, or to inven or to demonstrate, or to verify."
Reading is thinking. What w hear or see are the reactions or re-
sponses. If we call for and demand reactions which require thought
getting, then the child will expect his reading work to have meaning.
Reading responses that require understanding of what is read vary
with grade and ability but they must exil.

LEARNING ABOUT BOOKS THROUGH A CLASSROOM LIBRARY 7

THIRD GRADE

On the first day of school the children inquired early what thex
might take up as their activity for the new term. They had been very
much interested in a hook pageant recently given by the sixth grade,
and when reminded of this pageant began to discuss the possibility of
giving such a play themselves. They considered the work necessary
to carry out the plan. Some children thought immediately ofcos-
turnes and scenery but on hother questioning decided that hooks must
he read in order to select favorite characters and learn about ad-
ventures of such folk. The idea of giving a play from a book was con-
ceived and received most énthusiastically. The need for extensive
reading in order to give a book play was recognized. There were talks
about favorite books and many children offered to bring particularly
interesting books to school. The need -for a means of caring for the
hooks and for keeping a record o( their use was recognized, and a

decision reached. 4

kale evident to the group that if they were to make extensive use

of another's books or of borrowed books they would need a roni
library. They decided that the planning and carrying on of such a

library, with the ultimate purpose of obtaining the information neces-
sary to give a book pageant of their own (which wag to be in the form
of a puppet show), would be a desirable activity for the new term.

7 This report was written by Miss Mary Daly, third grade teacher at the West Porttil
.

School, San
visa:). Contributed by Miss Julia.Letheld Hahn, director, kindergarten primary department.
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The teacher also felt that this activity would be valuable. In her
mind it had the following specific objectives:

1. To create in the children a love for books.
2. To stimulate individuaLlibrary reading which is so necessary

in the third grade.
3. To help the children to appreciate the easy access to books to-

day compared with earlier times.
4. To give a general idea of the way in which a book is- prepared for

the printer.
5. To help children understand the evolution of bookmaking and

printing from the earliest times.
G. To lead to an appreciation of bookli and right, habits of handling

t hem.
7. To develop initiative and originality in expression of ideas

through making the puppet show.
8. To lead to further development in° abilities to think clearly,

express thoughts orally and in writing, to 'plan and execute carefully,
to exercise judgment, to work together.

9. To lead children to gain needed insight and knowledgo.
lo. To extend children's interests.

In the ensuing discussions it was determined to visit a neighboyhood
public library in order to learn how such an institution :s conducted.
Before this trip was taken, the group compiled a list of questions

hich they hoped to answer through observation at the library,.
Some pf these:(juestions were:

1. What is the library for?.
2. What must you do to .take 'books out?
3. now old must a child be in oraer to join the public library?
4. How long can you keep hooks?
5. Why do you need a library card?
6. Where does the library get the books?
7. Why must we be quiet in a library?
8. How does the litifarian keep track of the books?
9. Why must we pay fines on overdue books?
lo. W.kat is done when people tear books?
11. How do ive know when to retutn boas?.
12. What are the duties of q librarian?
13. What are the duties of the people who borrow books?
14. Who pays for libraries?
15. How many pub& libraries are there in San Franciwo?
On the day fòllowing the trip to the library, children brougikt books,

boxes fòr use in making bookcases, and 3-ply wood of which te. make
book ends. A room library was put into immediate operation with.out
waiting until the equipment was finished. It was decided to elect a

.1
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librarian and assistants each week. This hbrarian was to be held
ac«ountable for all of the books. Ile was to check each book when
it as borrowed and to hold the borrower responsible for its prompt .
return and its condition when returned. This plan was carried out.
The librarian and assistants were weekly elected through the use of
parliam;Intary procedure (which in itself provided valuable practice
for the chil(Iren). Boeoks were much borrowed and well cared for.

In addition, the class decided to keep records of what each one
read. When a child finished reading a book he recorded the folhminyr
impo`rtant points:

1. Name of book -author.
2. Kind of story. (Whether fairy story, adventure story, (btc.)
3. Characters in the story.
C.Tive important things that happen in the story.
5. The favorite part of the story.
These book reports were filed and kept, as class references. The

children were allowed to retid One another's r(bsum6s, and to choose
books accordingly. Pictures of the *favorite characters were drawn
and painted and were used on a large poster which represented "The
road to bookland." This was the children's own plan of stimulating
interest iu certain books. Scenes were painted illustrating parts 01
stories which had been read. Life-sized colored drawings of the
characters of the "Oz books" were also used as room decorations.
One child mad(1.1), peep show illustrating a chapter from a hoOk which
he had iead. This led other children to picture scenes from books
they had enjoyed. These peep shows were very interesting, not only.
to t;Ne children of the group but to the children of other classes 11

well.
A very old German Bible was brought to class and the prin4ng and

organization examined. The type of printing and the binding weie
conlpared with our present-day edition. The clasp was most inter-
esting to the children and the script noticeably different. Another
chil0 bPought. a copy of a page from the Gutenberg Bible. This led
to the development of another phase of the activitya discussion of
how books were made in earlier times. A very complete exhibit of
the evolution of books, collected and made by a sixth grade, was ob-
tained. This exhibit included a scroll, an authentic copy of a horn
book, a clay tablet, and samples of different kinds of paper. New
questions arosee in large numbers, and a list of these was compiled as
follows (the list included someAuestions asked by the teacher also):

1. Who is the author of bbook?
2. Mat does the publisher do to the book?
3. What is an index? Of what use is it? Give another name

for it?
4: What are the-tures in a book called?

a

-
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5. What is the first illustration in a book called?
6 Who are the characters of a story?

. Of what use is the introduction'?
8. What is the dedication of a book?
9. What is the copy of the book made by the author called?
10. How are the illustrations in a book made?
11. What, is a bookphlte?
12. How are books printed?
13. Were books always printed as they are to-day?

.-14. Who invented the printing press? When?
15. How was printing done before the invention of the printing

press'?
16. Did we always have paper books?
17. What kind of books did the Egyptians have?
18. What, are hieroglyphics?
19. Tell how clay tablets were made and used.
20.. Of what is ppper made?
21. When was paper first made?
22. Tell how rag paper is made.
23. What is pappctis?
24. What4was it used for'?

,2-5. How was papyrus made into writing material?
26. With what did the Egyptians wri,te upon clay tablets and

papyrus?
27. When was paper first, made in the United States'?
28. Did the early Chinese have Paper like ours?
29. How did they make theirs? Who found out this way?
30. What are horn books? \\rhos used them?
31. Tell how ink is made.
32. Did we always have an alphabet?
33. What does the word "alphabet" mean?
34. How are books bound?
35. What is parchment?
36. What is a deckle?
37. How did the monks help to preserve our books and learning?

The children who could not find the information which would answer
the questions in their home libraries had 'access to mimeographed
material and clippings supplied by the teacher and to books on the
class library table. Mimeugraphed 4ading lessons supplemented
some of the textbook reading lessons. It was very interesting to
find some children bringinig chemistry texts and talking about chlo-

'rides, forest preservation, woodpulp as if it were very natural thing.
and thoroughly understanding what they were discussing. Quite
an extensive vocabulary was acquired

i
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The cliildren made an exhibit of their own, based *on the sixth-grade
exhibit. They were very much interested in the -horn books and
decided it would be a finit idea to Infikib individual horn books for their
mimeographed reading lessons. These ppved a constant source of
pleasure to the.children and their novelty provided another incentive
to read Often.

All of the work of this activity was managed through committee
work. A capable child was made chairman and his committee mem-
bers were responsikile to him for all of the work assigned to his special
committee. The 'children accepted the responsibility and challenged
any member who failed to do his share. During the morning group-
discussion periods- plans were made for the day's work. Information
secured and new books Obtained were brought to class and discussed.

OUTCOMES OF THE ACTIVITY
b.

The children were profitably engaged in this activity during tl:e
entire term, and its outcomes were rich in the extension of experience,
increttil in itisight and knowledge, pd development of skill and desii .
able ititudes and habits. These are more specifically described by
the following brief outline:

Growth in desirable attitudes.- he children acquired an appreck-
tion of the contribution of the Miller civilization. They recognized
the importance of other ages and the effect upon our present civiliza-
tion. They rtalized the change in processes of printing and book-
making, and saw the improvement and advantwes of prèsent-day
books over those of the past. They seemed to have Irgreater interes1
in books and a desire to take better care of them.

Derelopment qf valued habits.The habit of going to books for
needed information as welL as for pleasure was strengthened.

The habit of caring for hooks was stimulated.
The habit of using the library was bilgun.
The hagbits4 \of planning carefully before undortaking a piece of work,

of cooperating, of exercisliig judgment while carrying out plans,
were strengthened.

Increase in insight and knowledge;vextension of meaningful experi-
ences.Learning about the operation of the public library.

Learning how books are made and sharing some of the processes
involved.

Learning something of the relation of life of the palt to present
civilization; of themontribution. of earlier men to the arts of to-da:.
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Acquiring information and skill in its use in various fields, as shown
by the use of theschool subjects:

1. Reading:
(a) Cooperative stories about activities, such as--

Our library.
The stt>ry of paper.
The story of papyrus.
How to use a book.
Horn hooks.
How to care for books.

(b) Silent reading and checking:
Reading of mimeographed material, on such topics as

Ilow paper is made.
What paper is made of.
The history of paper.
The story of papyrus.

Palse and true., multiple choice and completion tests.
(c) Libiary reading

To find answers to questions.
To choose characteIrs for puppet show.

(d) Group audience reading
Usually mimeographed matprial or parts from hooks that

answered certain questions.
(e) Through these varied activities the reading abifity of the

children improved greatly and their reading vocabulary was much
extended. The growth in *vocabulary is indicated by this list. of
words with which they became familiar

parchlnent. puBlisher.
Nile River. character. English.
scroll, clay tablet. frontispiece.
printing press. swamp. writing material.
dedicat ion. numerals. papyrus.
Rosetta Stone. Chinese: Gutenberg.
picture writing. %.invent indigo.
alphabet. character. contents.
Romans. linotype. hemp.
introduction. ancient. fiber.
index. Must rat ion. deckle. 4Egypt. jute. Creeks.
hieroglyphics. horn book. author.

4i

Norm.---Examples of practice materials in reading prepared by the teacher
will be founcLAt the end of this report.

11
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4

2. Language:
(a) Writ ten L

Signs for room.
Signs for pictures.
Library rules.
Stories about activity.
Written book reports.
Original verses, such as Our Books, andileadin

(b)

cooperative, poems.
o

Telling stories read.
Discussion' of ciuestions
Book reports.
Planning of work.

:3. st udies:
((i.) (Ileography

Map 'used to find Egypt, Nile River,- China, Gérmany.
Overflow of Nile .discussed in regard .to clay for iablets.

Climate and coilditions necessary for growth of papyrus
were discussed and informatiori found about them.

Use of forests in paper making was learned.
A'study was made of bow the climate of Egypt helps in

preservation.
(b) nistoryl-- saros'e

41.

The Story of the Clay Tablets.
The I listory of Paper Making.
The Evolution of Writing.
The Story of the Rosetta Stone.

4. Science5nforalation was acquired through reading, observa-
tiod and\experimenting as to

-How paper is made.

a

f.

How papyrus \VHS made into writing material.
5. Work *ith materials:
(a) Paint and crayons

Illustrations of stories read.
Figwres and background of peep shows.
Puppets.

(b) Wood And inside paint
Book ends and easoi.

ftk,I torn books.
(c) Paper

Puppets.
Peep shows.
Poster.

(d) Clay
Clay tablets. PO

e

.

a

Oral

Social
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6. Numbers:
Measuring poster.
Measuring authentic size of horn book.
Counting and keeping track of fines on overdue hOoks.
Wr4ing ofdates ke books, 1016/2.8.
Problems involving dates, such a's

1. The first paper mill was built lil 1690. How many) - years ago was that)
2. HOW many inches is a papyrus plant that is t; feet

tall? 12 feet? 4 feet? Find your answer by
. adding,. 4 i

3. The printing press wiks invented in about 14`23.
flow inany years ago was that'?

4. The Epb-ptians used writing about 3000 Ii. C. ,I low
many years ago was't hat ?

5 . There are 325 pages in a certain book ; 175 have been
, ,.

41-

printed, How many pages are left to be printed?
Extension of interests.The activity led directly to. the intellist in

modern newspapers, and ulted in the building of a class newspaper
. er.

it-office au0 t he printilig of ass neyvspaper.

MATERIALS: FOR SELF-DIRECTED WORK
t e

Following are two examples of mimeographed materials devised b3
the teacher for directin4ractice in reading during work periods:

1

ISPAPYRUS
iek

Choose the correct statements. 41t5tiderlme ,thvnt in verr.41.
1. Papyrus is,a

(a) Tree.
(b) Plant,
(e) Bush.

2. Papyrus grows
(a) In southern Italy.
(b) On the banks of the Nile.
(c) In the swamps of, Florida.

3. Full-grown_ papyrus is
(a) About 1 foot,a.
(b) 16 in,ches tall.
(c) 4 to 16 feet tall.

4. Papyrus is used for
(a) Making ink.
(b) Making furuiture.

MAking writing material.

a
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5. Papyrus flowers are
(a) Large and red.
(b) Very 'fragrant.
(e) Umbrellalike.

6. The leaves of the papyrùs are
((1 )

(b ) Very iong and narrow.-,,
(c) Not attached to ihe stem.

, 11

HIEROGLYPHICS

Hieroglyphics- are Egyptian writings. 'We have some pictures f,f
hieroglyphic: in our room. Take a piece of paper: Drew some

. Egyptian hieroglyphics,

ft

NEWSPÀPERS

If the statement is tnie write "Yes" in the margin, if it is not .true
rite "No."
1. The Chinese called their pewspaper fife Peking Gazette_ _ 1

2. Earl Romaji newspapers were .s()(1 news stands for 5 celit
.

copy____ _ _ _ . _ _ _ _ _ _ _ _ _ r. - .. ... .. ... - - - - - - 2
311I newspapers %%ere printed by the printing wess before 1400_ _ 3
.1. Newspapers tell us what is happening at and abroad_ 1

5. Early newspapirs were 'ery &iqu_____ _ jg _ _ 5
6. The Romails posted their Jie.m.ipapers in pink. places_ _ _ 6
7. Advertisements help ug in, intyirlf food, clothes, and other things_ 7
8. Newspapers are now &Wished nlo,rnings and evenings_ ,_ _ _ _ _ 8
9. Social events are' in the 'sports" eolumn_ _.. 9.,. ,

10., Reporters find andÌ write.up news 10

11. Readers.correct the lews_ _ 11...

DISCRIMINATION IN VEAD1NG AND WIDENING -OF ,INTERESTS MAY

BEGIN AT THE READING TABLt
in in

soon as children begin.to enjoy book$, wh er read fo them or
'by t hem , thtty begin tifform lastes. in reading.- muse much terinl

a' that is undesirable is still published' for children,' 'arid because wrong
, ehoicesin books may lead to faul:y conceptions ofpfe, io wrong habit .4,

or tp mental stanation, guidance of children"¡ reading is imperative.
teachet may make the classroom. reading table a vital sopree

14 such guidance. 1
She tecognizes.that childrpn's interests in reitding will vary as

4

.

much as theip own perionNitiefi, and sees to it that the reading tothle
or room library offers n*terial which represents every, type of whole-,
sorno expérience wititikthit range of her children's understanding. In

t i.
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'Nanning this sillection she uses all 'good forms of children's literature
nvailahle. She includes material /thttt is chiefly informational in
character as well as that which is rècreationak Moks that brig chil-
dren knowledge oftthe great sial and industrial activities of the
Nvorld may also be "good literature." The developnwnt of the habit

. 4 leading such materiais cultivates intellectual interests, leads to
Freedom of the imagination; and to creative endeavor as truly as the
reading Of fantasy, poetry, fiction. It 'can and should be made part of
die child's "reading for fun." The- akivity program provides the
teacher with a unique opportunity to open this field of literature to
children. They need information in order to carr: out every worthy
purpose. If this information be supplied through attractive, well
written books of undeniable literary quality, children will enter
t hrough it into a world of fact as fascinating as any fairy tale, and will
develop the enviable habit of.reading about the real wo 1 with as
niufh delight as they find in reading about the dream wo1d. 'So at
a early age they will begin to accumulate under-a store of facts, an

' :,.nt :Ming of reality which will always be ksource of both power and
pleasure. Their interests will widen to include 14,1 phases of life
experience.

A wide range of materials which particularly jultivate the chairs
imagination .should also be fountd on the reading table. In nearly all
children imagination is very activeand in nearly all it can be easily
-fluffed out or deadenedsby lack of sympathetic encouragement and
1:1A of food. In 'how ni#ny 'adults does orie find this "faculty of
revealing things freshly and surprisingly" still very active? How
many have fun with their own minas? How many actually creote?
HOW inay imagiftiation be cultiv.410? Lalgely, oe other faculties are
( ¡titivated, through its exercise. I Arid literatnre which rereases tho
mind from unnecessary restraintwhich is iitled with things freslity
and surprisingly revealed, which opens up the' Aorld 'of wonder,
mystery, fantasyt bo.undless Possibility, stimulates the imagination
and permits clildren freely to ex4cise this laeidty._ It helps them to
.(1Z1 mo&E than the coliunopplace Wit exists in the N;-orld of reality.'

Plea7rable cantacts with litany diffefrent kinds of bookstheir
discussion and appreciationwill-u.sually result. in widening interests
of children who have hitherto- confin-ed their reading fo one interest.
or one kind of materia

a

The teschet also) recognizes differences i4n vnwtiontti cojoratioll of
reading matter.and selects a variety of stories and, poems which fos-
ter the most wholesólno-emotions.o. She iqcludes much that appeals
p and develops the child's sense of humin as well as his appreciation
of the beautiful. .4

0Tikt teather selects books t',d meet the varying reading abilities
represented by her digs, so' that all rAtay begin wliere they áre to
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share the enjoyment of reading. She helps childreri to find those
*books which meet their inflividual needs and interests. By her own
mscussion of books, her own evident enjoylnent of certain good
qualities they possess, her effective oral reading of poems and storie.
which can best be presented orally, her constant friendly association
with children during their periods of free reading, she influence
them to desire and appreciate the good literature, the mosi, suitable
kind of informational matter, the program of varied realiing.

To provide such skillful guidance, the teacher herself needs to
understand what. valities make up this "good rfterature" and
suitable "infonnatnIal matter." She needs familarit wifh a wide
range of children's reading materials. Are there any standards by
which she may judge children's books as she is becoming acquainted
with them?

QUALITIES OF GOOD READING MA+ERIAL FOR YOUNG CHILDREN

The.following principles of selection, suggested by those who have
made studies of children's interests' and the literature available,'
may h6lp toachers to choose tit; best materials for the room library
or.reading table:

1. The ideas, phraseology, ,vocabulary, and illustration of the
child's book should be within the realm of his men experience. They
should represent Objects, characters, and actions that. can be under-
stohd or imagined by the-particular child who is to use tijem.
peals should be to Onuinely childlike emotions.

. 2. Facts contained in the child's book should be truly represented:
characterization involved, should be true to life.. This does not
imply that books of pure fantasy, s-tcli as fairy tales or imaginative-
and° 'sense tales should be excludPd. It means that, even among
these tales thos.g should be selected which give the child true repre-
sentation. of human nature; 4-and that where fttcts%of information
about any phase of life are involved these should 1)8sinscere' Ma-

'Iterial likely to give distorted or false ideas of human nature or life
conditions should be avoided.

3. The basic ideas, of any story Or poem should be ethically (sound.
h. They shQuld never be such as ta inculcate unworthy ideals of °conduct

or achievement. For this reasoti such stories as Little Red Riding
Hood are now held somewhat in disrepute. Much bgtter
of type Nth. and should be° placed before children. Moralizing
or *aching, however, is usually disliked by children and rightly so.
The story or poem should be so written as to stimulate the growth

e Compiled from the following sources: Maceullum, MTS. ani Lynch, Mary II., A Study of
Literature for Children Cutlet FourYears of Age, Mimeographed Bull. No. 2 Nursery school, depart-
ment of kindergarten flrg-grade education, i'eachers College, Columbia University, February,
Terman, L. M., and Lila', M., t'hildren'Oteading, Appleton, 192$ Troxell, Eleanor, Language and
Literatureoin the Kindergarten and Pirtfteri dradesS er, 1927.
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osis Northy ideals that intry be realized; but preaching about these ideals
does not stimuhtte their growth.

The inaterial of tile child's book should be so written as to stiniti-.
late the imagination and develop the appreciation a the beautiful.
If it is so written it will appeal to the adult as well as to the child, as
charming in thought and style.

5. It should increase the child's stock of knowledge that is uslful
and desirable.

6. It should result in a wish to-read more good literature.
There are certain elements in literature that children always desire. The

first is action; the second is human interest; and the third is imaginative appeal.
There are other things that help to Make a book inti%resting, but children (fo irst
always demand them as they do these three. They prefer direct discourse to
indirect. They like colorful descriptions and names for everything. They like

111,N4tIthe place and time of the story or incident clearly indicated so that they
may easily picture the scene in their own minds. They like humor, but it must
be the "funny incident " kind, and pot the satire of adult humor that through
subtle quip and innuendo pokes flueí at individuals :\nd institution's. They will
not folerate preacahing or moralizing unless it is so successfully concealed as not
to be easily recognizable as such. Finally, they demand sincerity a genuine
unaffected treatment of whatever subject is chosen.9

7. The make-up of*he book should be attractive and readable to the
child. The following fact(irs are chief contributors to attractiveness:

(a) Illustrations.For young children these should always be
colorful, if possible, and the attractiveness is increased if the colors
used are strong 'rather than soft. The colors, however, should never
be exaggerated; they should be true to life.

Illustrations should be numerous and so made that, they represent
ideas and experiences the child can understand. Upon them thb
yolfngesi child must necessarily depend for 1)111(611 of his earliest
information.

(b) Binding!, paper, type, and size.-- The substantial hut tit tractieD
binding and *cover should be c osen rather than the delicate, very
expensive one; but in either case le cover of the hook should be one
that will appeal to the child's intere t and imagination. A good grade
of paper adds to the charm of a b ok and to its duralyilitY.

*The size of type is an important considcration in fhe choice of hooks
for young children, particularly. Too small type should Ife avoided ;

too large type may cause aildren's eye movementA toke slower than
their rates of crgrehension, thus leading to slower, more tiresome
reading.

a

For young children the book which is'not too heavy or clumsy in
size is desirable. Variety, however, is both desirable and inevitable
here. Children-often enjoy books small enough to suit their own small
hands; the book with large pages r attractive to them when fitit too
heavy to be well managed.

vs.
111

a°

9 Tamp., L. M. and Lila, Margaret.$ Children's Reading.. Appleton, 1924 p. 18.
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There is much more to he said about the qualities that constitute
good literature" for childr6n :and make its form of presentation

attractive. Out treatment has necessarily been' incomplete, confined
to a statement of general principles. The matter is so important thitt,
it merits more extended study. It is suggested that tiachers may be of
much assistance to those responsible for the choice of books used in
their classrooms, if they will courageously undertake this extended
study in addition to the other studies through which they continue to.
grow in skill. The following books and articles are suggested as par-
ticularly 'helpful sources:

1111,

Anderson, C. J., and Davidson, Isobel. Reading Objectives. Laurel Book
Co., 1925. Chapter XV, particularly.

Baker, F. T., Studies in Appreciation. Teachers College Recimd. October,
1926, pages 117-146.

Dunn, Fannie W. Interest Factors in Primary Readiríg Materials. Bureau
of publications, Teachers College, Columbia Univer v N. Y., 1921.

Hayward, F. H. The Lesson in Appreciation. Ma?ni1lan, 1915.
Huber, M. B. Children's Interests in Poetry. Teachers College Record.

October, 1926,_ pages 93-- 105.
IAlonard, S. A. Essential Principles of Teachinti Rtading and Literature.

Lippincott. .

kMoore, Annie E. Literature for Primary Children. The Classroom Teacher.
Volume III. The Clmsroom Teacher (Inc.), Chicago, 1927-28.

Termitn, Lewis M., and Lima, Margaret. Children's Reading. Appleton,
1926. Part I. The Reading Interests of Children.

Troxell, Dew-. )r. Language and Literature in the Kindergarten and Primary
Grades. Series Childhood Education, edited by Patty Smith Hill. Scribner,
19'27.
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Chapter V

Building Fundamental Reading Habits

.

Much reliable information is now available to teachers in regard to
the most effective reacting habits which children can and hould
quire. Several excellent. books have been written on how to help
children develop these habits. Because these books present teaciting
objectives and meshods in so much more thorough a manner than is
possible in the limited space available here, we shall not discuss this
topic. The teacher is refeAed to the books iiRted on pages 94, 95,
a selection of the best available on how to build essential reading
habits.

The importance of building in children right habits of attacking
and hftndling reading matter, can not, however, be too greatly empha-
sized. It is absolutely essential that teachers inform themselves
thoroughly in regard to the results of the extensive research carried
-on in this field during the past 20 years and develop skill in correct
methods of teaching children to read. The attivity program provides
innumerable situations which stimulate a favorable mental set toward
reading in children; it leads to much more extensivle and varied
demands for reading; these facts bring to teachers added responsi-
bilities for equipping' children with such habits that they may -use
reading widely and with °facility in extending their experiences.

Two insistent problems continually face the teacher who is con-
scientiou4y trying to meet these addeA responsibilities: (1) The prob-
lem of helping children who learn to read m'ore s1x5w1y than the aver-

I.age child, or who encounter unusual difficulties; or who have already
acquired ineffective reading habits; and (2) the problem of helping
(Inidren to hel t mse ves in oyercoming deficiencies, and of provli
ing sufficient tice in reading skills to a large..number of children

edif varying need
Tosuggost ractical means of meeting these problems, two sections

dealinrwith them have been prevnted in the pages to follow : A,
Suggestion't for a -Remedial IVading Progrtqn, and B, Self-
Directed Practice Materials for the Primary Unit. Admittedly,
both these sections are incómplete, because of limited spafe. It is
hoped they will bring together for Me teacher's convenience helpful
suggestions for developing methods of meeting problems pepuliar to
iheig own classrooms, and will supplement the teacherRtstudy of books
on teaching reading with material not elsewhere readily accessible.

36856*-31-6
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'6 A. SUGGESTIONS FOR A REMEDIAL READING PROGRAM

t is the purpose of this section to outline a procedure that may
be helpful ay suggestive to teachers who are interested in the problem
of remedial reading.

Because of the importance of reading in our whole educational plan,
the poorirader is seriously handicapped throughout his school career
as well as in adult life. Every classroom teacher should feel it her
duql, thefefore, to become skilled in diagnosing and remedying diffi-
culties in reading.

In every normal group there are children who seem to profit little
by group instruction, while many others receiving the same instruc-
tion make the expected progress from month to month. Teachers
must know' that these reading failures are riCA due, necessarily, to
inadequate teaching of former teachers, nor to unwillingness or lazi-

.

ness On t e mrt o temm ua .

c . They must accept the

situation a tural one; and one which classroom teachers every-

where are facing continually. They must remember that chittiren do

not choos to fail, and that being failures, they can not help them-
selves out of their difficulty. however earnestly they try.

INITIATING A REMEDIAL PROGRAM

The remedial program should begin by measuring the achivvenwnt

of the group. This can be done by the use of standardized tests. If

such tests are not available, informal tèst, rnade by the teacher &It-

self, are of great value. Through them the teacher can discover those

children Wil'o are weaker that') the' average and in need of special

t entiop.
After having measured and classified her pupils, ehe next step is-to

analyze and diagnose the difficulties, which step is followed by the
application of remedial methods and finally a remeasuring of reading

achievements.
Two types qf reading skills.inrotred.The readingNkils fall into two

groupsThose concerned with tile mechanics of reading, as word recog-

nition, eye'span, phonics, etc., and those'related to problems of com-,

prehension and interpretation. Due to the fact thatomprehelision
de-pends upon adequate mastery of the mechanical skills, much empha-

sis must be placed upon the proper development of these skills.
Fortunately, deficiency in the n chanics of read* is easily detected
and often not difficult to diagno . gir

I This section was prepared and contributed by Mrs. Helon Baas Keller, supervisor of teacher training,. -

Unixersity of California at Los Angeles.
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DIMiNOSING 1)IFFIC1'14141 THROUGH GROFF' REA DING

It is eay to classify certain' pypils under such general terms HS
"slow," "careless," "unable to comprehend," "unable to recognize
words readily," etc. Such judgments are, however, but the beginning
in an effective l'emedial program. The clwisrooiìi teacher has very
little time to \thoroughly examine the individual deficiencies of eaclh
of her 35 or 40 pupils. She can, however, adopt certain devices
that are useful for diagnosing the difficulties withopt seriously inter-
frupting her work.

Recording reading habits.The following chart (Table I) is one
device useful, for diagnosing reading habits. It should be marked by
the teacher while the pupils are reading orally. Only practices that
are habitual should be recorded. A. sing,le instance of guessing at a
word or pointing 'with the. fingerwoyld not be an imkation of a wrong
habit.. (Light ci-oss(s c.ould he ihade for single instances, until enough
are made to justify calling the practice habitual.)

The chart should he marked during the course of several oral read-
ing ljssons, preferably without, the children's knowlildtge that their
errors are being recorM.

It should be used at intervals during the year also. Other items
may be atided, or any of these omitted as the teacher sees fit. It is
essential that something definite be recorded so that a staking point
for remedial work may be dismvered.

Though every c.hild in the group is being analyzed, the /teacher's
attention should be directed to those whose wrong habits' are most
numerous and mosi serious. From the following record it will be seen
that the habit of moving lips whil reading silently is common to the
entire group... It is likewise evident, that, pointing and reading word
1 ry word are the most serious problems for the grpup

The child named Ruth- has more \:ik°Tong reading ha nts thai the
others in this small group, with a total of niie. Two others have
seven habits checked. 4

With a classroom of 40 children such a record as this will guide
the teacher in grouping the children for special remedial instruction.

. (This chart is similar to one issued by AndersiAi and Davidson.)

TABLE I. Diagnosis of reading habits

Teacher, Gene Clayton; number of pupils in class, 38; grittle, A 2;
scho4 Twenty-third Street; date, January, 19291

Write puPils' names vertically at the hea4 of columns. Mark an IS
in thy space opposite each habit listed if the 4pupi1 , has that. habit.
Total iwrizontal columns in laqt, space on the right.

Mark at different timeNsrtile children be reading, but without their
knowledge. a

A

4
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-

Moves lips when leading silently..
Points with finger _ _

Repeats groups of words
Looks at pictures for cue _ .

books up 21t teacher constantly_ _. ..
Re:ids word hy word _ .

akes many sight errors..
(1u0ses at words.. ...
l'nahle 10 attack new words
spelk mit unfamiliar words.. _

Omits words _

Insert words.
List other si wcific defects

Total f;

X

X
a M. M

9

names ---roup

4

I`

x

"Li".

x
x

fi

)

4.

3
9

ti
3
:1

4

1

'2

2

Recording difficulties n word recognition.Following is another
record which may be made during an oral reading lesson in the primary
grades. The teacker records prors as each child reads orally. Such
a record should be made during five or six lessons. individual
difficulties in word recognition are readily discovered by such a. chart
The cases seriously in need of remedial work can be segregated readily
while, Others needing no help may he directed in independilnt reading

Teachers of upper grades should use such a record for children hay
ing greqt difficulty with word tecognitiyn, only.

TABLE II. Word recognition record

Name of pupil, Gene K.; age, 8, grade, 1 2; teacher, J. C.

Date Name of look Page

3/10

3/12

Sail! , For

Social Science
Readers 12 who how

Billy run read

Times soon some

Billy's 11; saw

come

who

said

came

how

Not recognized I omit

secon'd

grade

mother

helped

letter

many

litened

way

71tA
(Place first and last word read ineolumn headed "Name of Wok.")

4

to

Insert

Read the above record as fyllows: "Gene said 'who ' for 'how, ,

'run' for ' refici," soon ' for some,' eic. She made no attempt to
pronouncè 'grade ' 'mother,' etc. Shv omitted 'to.' "

s
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In marking the chart place all words pronounced for the child in
the 'tnot recognized" column. If the pupil miscalls words find con-
tinu es reading, do not correct him.

Other informal tests.Many other tests should be devised by the
teacher for the- purpose of discovering reading difficulties. Lists of
words may be dictated. to the class after they have been instructed to
W ri te only the first letter of the words given. By this means children
who have made no association between initial sounds and the written
symbols iniiy be discovered. Further diagnosis of those particular
cases is then necessary.

Standardized tests.Many ex(41.11ent .standardized tests, useful for
measuring reading achievements, and for diagnosing difficulties, are
now upon the market. Tefichers should become familiar with these
tests and if possible make usf of them in the classroom.

CONSIDERING THE EFFECT OV CURRENT PRACTICES
de

After diaghosing the difficulties in some such manner as is indicated
above and before attempting to remedy individual deficiencies, it is
often best to consider practices which have resulted in these wrong
reading habits. Many methods and devices in current usage, while
good in themselves, have been either misused or overused to such an
extent that serious reading difficulties have arisen. In the following
brief discussion simile of these current practices are recalled in connec-
tion with the diagnosis. Any thoughtful teacher can analyze other
phases 'of reading in the same way and shoulj do so wheii diagnosing
a case Preparatory to beginning remedial work.

FAULTY READING HABITS COMMONLY FOUND

1. Child con4antly looks at pictures for cue to word recognition:
In the recent emphasis upon reading for the thought rather than

for oral expression teachers have encouraged children to look at the
pictures to get the cue for the pronunciation Or recognition of unfa-
miliar words. This practic4as in it much titat is good but when,used
too frequently has resulted in developing' habitual looking at the _pie-,
tures. This interferes with the correct movement of the eyes from)
left to right *cross the page and develops frequent oscillations of the
eyes. This habit is difficult to correct. It encourages a furilier habit
of guessing, which because of its fréquent success discourages any
effart to woik out words independently. When there Are fewer pie-
tures and many' more words the clild.becomes less able fa help himself
with unfamiliar words i he has become dependent upon pictures for
the cue. .

One child, who had a well-fixed habit of looking at pictures for the
cue, failed to know the folloWing words while reading a selection con-

,
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taining 32 words: Mouse, they, lived, house, bit, mouse's tail, pray,
puss, long. In the picture there were a cat,- a mousi, a hall, dish,
and a jar. 1 le WHS helped, therefore, in only one insttInce by the
pictures, though each iihfamiliar word induced another search for
something in the illustration which would/help.

Suggested remedial work.A thorough discusAion of the illustrations
before the reading is. begun, with special emphasIs upon objects
mention in the teit, helps prepare for the unfamiliar wprds which

I are to'be met.
Frequent u*e of material not accompanied by pictures also helps

establish the habit of working out words from the content. Riddles,
true-false statements, and yes-no qtlktions are useful for this purpose.

In the case described above it was necessary to place a card over
the picture while the child was reading in order to break up the well-
fixed habit of depending upon illustrations for cues., Even after the

.picttires were covered the eyes constantly shifted from the line of
print to the space where the picture had been.

2. Child points to each word as he reads it:
No good teacher would purposely deveN) the pointing habit in her

pupils but many are doing so without realization of the fact. Chih
dren are natural imitators and almost unknowingly adopt Ole man-4
nerisms of the teacher. Thus the teacher who at the hoard pr chart
places her hand or finger or the pointer undff each word as the
child yeads will soon find her pupils pointit4 to each word as they
read in 'the book. (This does not mean that a word must not be
located by means of a pointer at any time. It refers only tó the
habit of following the words while reading is going on.)

Children who have formed imd habits of reading mid who _have
even minor eye defects resort to pointing to words, saying that they
can n9t keep the DI,ace otherwise. e

Suggested remedial work.Line markers are sometimes used to aid
chirdren in* keeping the place and to prevent pointing. The line
marker is a piece of cardhotird or a stiff piecb of paper cut about an
inch .wide and the length of the line in the reader. The marker is
kept under the line which is being read. (Habitual pointers some-
times resort to the use cif the corner of the marker as a pointer slip-
ping it alotig under eavh word. This must lie prevented, of 'course.)
Use of the mtirker below the line prevents the proper eye movements
from line to line and should he discontinued as soon as sentences
'are etirrie(Fover from one liiiê to the next. Placing the marker just
abo4 the lineebeing read has been found advantage*ous though
rather aw4ward. a

Askihg the child to hold his book with both hands helps to break up
poirifing by the' simple means of keeping the hands blusy at soine-
thing else. 1%ing the ruler or a strip of cardboard under phrase§
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on the chart or at the board serves to designate what, is heifig read
without pointing to words singly. The ruler is laid parallel to tHe.
line, and noNsed a:a pointer.
3. Child omits many words while readihg orally:

Nitiny regressive movements of the eyes, looking at, piet tires for the.
cue, constant looking up ht the teacher, or m fact, any movement of
the eyes away from the line of print, may cause habitual omission of

A words. Remedies suggested for habitual looking at pictures and for
losing the place may he helpful in correcting this def4t. also.
4. Child indulges in careless oral reading:

The child who omits many small words or miscalls them withot t
stopping is oftei thought to be a poor reader. Undoubtedly 11...4 s a
poor oral reader hut may be a very rapid silent, reader whd is ute
able to comprehend what. he reads. His eyes may be ablg to move so
swiftly along the printed line that his voice can not, k(rp pace; hence
the omission of the unimportant words which do not alter the m;%aning
or interfere with the readerts comprehension of the material read: This
may develop into a very bad habit of careless oral reading and of
course ;should he checked in the beginning.

The careless oral reader may have formed such a habit thfough a
wrong concept, of the purpose of oral reading. So long as every other
child in the group has the same material' he feels no need of reading
so that his audience may understand. In his effort to read smoothly
and wiehout hesitating he develops the habit of reading rapidly without
'attention to unimportant words.

Suggested remedial work.The remedy for this lies in directing the
¡child's attentión to the real purpose of oral readingnamely, to impart
information gained from the printed page to ahers not provided with
the same printed matter. If this provmto he the cause of his-careless
reading perhaps the first step towd remedying the difficulty would
he to disçwtinue oral reading entirely for this pupirexcept when there
is; a real audience situation. Then, only a limited amoupt, of reading
should be permitted and always with preparation beforehand.

If the carelessness is due to a lack of recognition of the words
omitted or iiìisalIed, the matter should be treated in a way similar to
that recommended in the section which discusses worSrecogtition.
5. Child 'reads word by wora instead of phrasing:

The habit of merely calling words one at a time is thb result of a
number of practices of thj eaily grade,s. Remedial treatment consists
largely in avoidingfurther emphasis on these and in carrying out the
stiggestiOns incjuded here.

An.overemphasis on isolated words through too constant use of
flash cftrds will oftpn prod uca__" word readers."

Printing the article 'before nouns on flash cards, in the-beginning,
sueb'as "a dog," "Illp cat," "an egg," and later printing familiar

.
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phrases of two or more words such as "the little. girl," " the old
woman," and such groups of w rds as "he said," "she cried," "he
ran," will do much toward hie sirig the eye span and improving
this condition.

Material with ton many new word, will obviously kevént phrasing,
since the eye (ban not take in several words ai a time when nonrecogni-
tion of certain words is blocking the whore process. Much easy read-
ing is essential to the devel61)ment of eye span.

Delaying t reading of phrases, sentences, and even ent ire "stories"
oo long also develops....6aiq word consciousness.

Forcing children TI) reread whole sentences beeause " " WaS
called " the" or for other minor sight errors puts a.n undue emphasi
on words which Often rItsults in an overconsciousneiis of them.
6. Child shows inability to work out the pronunciation of new words

independently:
4? r

A child can not ,1.)ecome an independebt reader 'until he is abloto
work out or "sound out" new words withopt help. hi order 1to-do
this he mist have considerable knowleage of the phonic'elements of
wt3rds such as are found in the material which he is expected to read.
This does not necessnrily mean that he must have been taught reading
i;y some One of the so-called phonic methods. After therhild has had
'much reading experience with any good method of teaching reading,
he should have a fair degree of skill in recognizing the sound elements
of words. Wit h t his knowledge he should be capable of working out
miw words independently.. lack of ability to do so may mean that
he needs some specific training in that direction. Under the section
disctling "nonreaders," remedial work on.this phase is included.
7. Child repeats words and phrases habitually:

One habit frequently found in oral reading is that of repeating
groupsbf words. The child reads until he ineets an unfamiliar word
twhich he attempts to work out. finally succeeds in getting it; ea
it is ivonounced fot him by the teacher. He then repeats the entire
sentence and reads on until checked by ankher new word. The same
procedure is 'followed again, either the eptire sentence or three or
four words just preceding therme causing diffisulty being repeatea.
Suck procedure is, 'of coursp, an- attempt on the part of the child to
moke his reading sound "smooth," as the primary teacheK often
puts it.

Following is a sfenographic report of the rea4ag of a paragraph by
it child who has this hatit, of repeating: In an attempt to read 34
words the subject pronounced 60 words. It.will 136 seO'n that fie reads
until he fail0 to recognize a word. After the word was pronounced

plor him he repeated the three Or fottr words preceding it, then read
until another unfiiiiiiiar word was met. .*
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EXACT rARAGRAPHREADING OF A

elHere were (dense)
Here were dense and (unbroken)

*Here were dense and unbroken (forests)
Urreowere dense and unbroken fvrests, 1;eautiful rivers, wilie prai-

ries and (miry), wide pritiries and pliry swamps. .

There were birds, (sRakes)
There were birds, snakes, !tnd hisects in great (vaTiely), snakes and

*Insects in gent variety, also'many wild animalA:such as deer, bears,
(Lufftiloesr), such as deer', hears, buffaloes, wolves, and _foxe4.

SuggeNted remedial work.PriNary teachers often ask children to
reread §hort sentences in order to get a smooth reading. It is perhaps
le¡4titi-thate to do this occaFiionally but. suchipractice continued too long
undoubtedly results in the habit descrjbed above. 4 The child needs
to know what it is to readiwithôut being checked by unfamiliar wwis
and therefore shòuld he provid:ed with much easy relding. When new
material is hang presented, necessitating much pr(;mpting on 'new
NN'ords the rereading should be dono after several lines htiVe been rèsad
rather than sentence by sentence. This is pot so likely to develop

sA regressive eye movenfents not habitual repeating.
In markea 'cases it is sometimes necessary to work individually with

the child who repeats habitually. One remedial procedure which has
brought results is. as follows:

The teacher sits on the left of the reaadei, .,Wheii an unfamiliar word
iA pronounced for the child by the teacherAle covers the put of the

s. sentence already read with a blank card Epo that the reader can not
see the wor6 he has just read. lie is therefore unable to.reread them
easily and is encouraged to proceed with' his _reaang. Practice of
this sort continued for a brief period each day has I:roken up the habit
of repeating after very few lessons.
6. Child has low rate of reading:

Children *to read very slowly are often "word readers" when reaa-
.

ing orally and "lip readers" when -reading s'ileritly. This indicates
that the prope,r eye movements have not been developedwords,
rather titan phrases or thougbt units, being taken. in .by the eye.
Overemphasis and overpractice on oral reading mkty develop kuch a
habit. 'the constant articulation of the words tends to retard the 6epr
movemeht. The final result is Plat the eye and the voice proceed at

, the same rate in silent as in oral reading and that lip movemént takes
. the place of saying the words audibly.

Suggested remedial work.Daily practice in silent read* involving
comi"Trehension and rote is effectiye in correctihg this defect. The
group is given in'teresthly factual material to read silently. The
teacher times thenr foroexactly one minute, after which' each pupil
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.ollnts and records the number of words he read. Following this
fie or more questions on the material read, requiriiig only one word
answers, are given by the teacher. The children work independently
writing answers on a slip of paper. These papers are marked and the
results recorded along with the number of words read in the minute's

EXERCISES FOR INCREASING RATE OF READING

Any set of "true-false" statements or "yes-no" questions may be

usei! to increase rate of reading if the time element is involved.
(11;ibie Ill.) Care should be taken tgat Do unfamiliar words are
included. (Difficult material should not be used to develop speed in
rea(ling.) Answ.ers should be indicated by plus or minus so as to
eliminate.the time required for writing the worcts. The child answers
as many questions as he ctin in one minute, recording number of words
read and the nun)ber of correct °answers. After several trials an
alternate se't involving the same questions but changing the order, is
used. Such practice as this engaged in daily has been found to be
effective in increasing the rate.

TABLE III. Ye8 or n o

Directions:
Lay a strip of paper on the right side of this paper, and write your

answers on it. Put for yes, and for no, after each question.
See how many you can answer before your teacher says "Stop."

Child's name, Joh ti; date, 3/16:29, titne, 1 minute; accuracy, 8 C; words
read, 64.

1. Can a boy play ball?..
2. Can a ship sail?
3. Can a train fly?_____
4. Can a bird sing a song?_
5. Can a duck sing a song?_
6. Can a house run away?_
7. Can a fly run and jump?__ _ _ _

8. Can a dog
9. Can a dish run nway?_ _

10. Can a girl ram and junip?
11. Can a goat talk?__......
12. Can a dish roll?...
13: Can a fly see you?..__ _

14. Can a goat eat grass?_ _ _ _ _ _ _ ,

15. Can a horse run away?___
16. Can a rabbit fly away?____

1

17. Can a fox-run fast?____ _

18. Can a ball roll away?. ____
19. Can the wind blow?________
20. Can a girl cry?

1.

2.
3.

20.

These questions should be pasted on a cardboard with space at the
right for placing loose sheets of paper. I* this way, the questions
may be used many times.
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9. Child has difficulties with word recognition:

Probably the most serious problem connected with the mechanics ofreading is that concerned with inadequacy in word recognition. Fail-ure to recognize the printed word and inability to atfack new wordsprevent. normal development of the other reading cskills and mate-ritilly affect the entire school life of the child.
Teachers usually attribute this deficiency to lack of proper phonetictraining or to disinterestedness on the part of the child. To remedyale difficulty they apply the usual methods of instruction more inten-8ively and often meet with success.

WHO PAVE DIFFICULTY WITH PHONICS; NONREADERS
There is, however, one type of child who does not profit by a con-tinuation of the current filet hods of instruction no matter how skill-fully dr intensively applied. Ile seems to need an entirely differentapproaçh to readiug and a different technique for the plastery of wordrecognition. Tiw term "nonreader" has been applied to these chil-dren of normal mentality who have failed utterly in this elementaryreading skill. lIt is not unusual to find children 9, 10, or even 14 yearsold who have made no progress at all in reading because of this

,deficiency.
In experimental work at the University of California at Los Angeles

. Dr. Grace Fernald's.special method for remedial work with nonread-ers bas been developed. This method discards all teaching of phonics,ss such, and makes use of writing words as a Nasis for fixing ree-sognition. After many words have been written, under tile properconditions, the child seems _to develop an association for the sound
eleniients of words and their symbols which enables him to retain thewords already learned and to attack new words, and work them outsuccessfOly. When he has reached this stage he becomes.; an inde-pendent reader just as does any child taught successfully by a phonicmethod. .

It is important that teachers know that some of the most seriofis. cases among our rehding failuKes ar6 these nonreaders, and that theirdifficulties can be overcome. The following sununary of an 1 e onthe method for nonreaders is only suggestive. Teachers nterestedsho'uld read more fully upon the subject before attempting to use themethod, See bibliography, page 94, numbers 2 and 6.
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AbLE IV. Remedial wark for nonreaders 2

STEPS SUMNINtIZED BRIEFLY

Tracing:
1. TeAcherwrites word for v--hich chihi asks, on board Or on lai.ge

piece of paper. (If papm. is used the writing must be blackboard
size.)

2. Child pronounces word and traces with first and second fingers.
3. Word is erased or covered.
4. Child tries to write word on hoard or on paper 'without copy

before him.
5. Repeat the above steps until word is written correctly. Do not

call attention to errors.
Writing from script :

1. Teacfier writes word as before, proWouncing it and underlining
each sound unit. Do not diiide the word.

2. Chill pronounces the word slowly, looking at each sound unit
as he pronounces it.

3. Child tries to write word, without tracing and -Without the Copy:
4. Rep'eats the alxwe process until successful.
(Words written by the teacher on large pieces of paper may be

use(1 ovr.and over again by the children.)
Writing from print:

. Teacher pronounces printed word Mr the child.
2. Child. pronounces it while looking at the -word.

.3. Child tries to write word without. (opy before him.
4. T6acher writes word for the child if hè is unable to make the

transfer from print to script.
5..Child writes again, then identifies the word in print.
Recognition Qf -words without writing them:
1. Child works out new words in print on basis of familiar ele-

ments learned through former writing.
Formal reading work:
After the words in a paragraph or story have been studied as

described above, and,are faniiliar to the child, le is given the pri4i-
lege of reading *without interruption. This is a part of evoy day's
lesson and offers an opportunity for work on other phases of reading..

Points to be remembered by the teacher:
1. Words al& never spelled oTally.
2. Words never broken up into syllables in the writing.

"Remember" is never written "re mem ber." The word is written
in its natural form and the sound units underlined.

3. The child never writes with the copy before him.

Keller, Helen B., ana Fernald, Grace M.: Remedial Work kw Nonreaders. Seoond yearbook of the
department of elementary school principals, National Education Assoclailion, July, 1923. tol. II, No. 4,
pp. 34&448.
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4. Errors are never pointed out to children. Wrong forms are
erased or covered without comment upon them.

5. Words written incorrectly are written correctly se-veral times bythe child before leaving them. Each writing is covered or erased
before the word is rewr6ten.

No teacher will have a' group of nonvaders or even two ar three of
Them. (In many larg6 schools only one or two are discovered after a
thorough survey ' However, there are hl every group children who
are slow to master word, and much of the procednie' suggested forthe more serious cases is helpful for these slow ones..

Cost PREH ENSION AND I N TER PR ETA T I ON

Valuable suggestions for remedial work in the various reading skillsrelated to comprehension are to he found in recent books on the subject
of reading. (See Bibliography, p. 94.) The following suggestions
front several different sources may be helpful in outlining procedure in
this phase of remedial work.

Reading difficulties which involve comprehension are listed by.
Anderson and Davidson, in Reading Objectives as follows:

1. Inability to select thit essential idea.
2. Inability to follow printed or written directions.
3. Inability to locate data.
4. Inability to summarize.
5. Inability to dra* valid conclusions, or answer thought questions.In the twenty-fourth yearbook similar items are given, together

with the follo.wing:
1. Inability to recognize relevant material or equivalent ideas.
2. Inability to.outline, organize, select ideas.
3. Gross nhisconcep.tions and misinterpretations of reading matter.
4. Inability to rciproduce substance of material 1read with oral

fluency.
The ahpve-named intihilities are in great measure due to lack of

specific instrwtion toward these goals. For years training in compre-
hension consisted of practice in reading orally or silently followed by
reproduction of the material read. Skill in locating data, summa-
rizing, drawing valid conclusions wiss acquired indirectly through
demands made in other subjects rather than as a result of specific
training in each phase of the work.. Good readers succeed fairly well
in acquiring these a definite attack im each phase oi the
thoughtful processes would develop more effic. iQrIcy- on the pErt of these
good readers as well as train the average and *slow for better
methods of %study.

Classroom teachers everywhere realize the inability of -pupils to read
and interpret independeptly. The low scores mado on naioning in
'arithmetic are probably due to inability to read and interpret problemsrather than to poor reasoning power. inability to follow written

I
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directiohs adequately is a cnmmon fault of children in every grade in
almost every locality.

Remedial work in thii,phase of reading consists chiefly in a change
of procedure so as to include special training in each type of activity
listed above. For su,rgestions as to methods for such procedure the
teacher is referred to books listed in the bibliography on page 94.
(See particularly Nos. 1, 4, 5, 10.)

LIBRAR RIADINC yoR CHILDREN UNINTERESTED IN READING

Otw of the major Objectives of our reading program is to so develop
.the love of good reading that* will carry On into adult. life and result
in habitual use of books for recreatory purposes. What to do for the
small child who ear& in school life)has turned against. books and
reading the real problem. Much talking about the pleasure to
gotten front reading good stories seems to avail little or nothing.
I hiving stories read to him is interesting and pleasing, but helps little
in inducing hint to read for hims'elf. _I different plan of procedure
seems necessary.

FiNt, a study of the reason for this attitude against reading is
helpful. Few good readers have such an attitude, so it undoubtedly
starts with an inability to get, the thought froth the printed page. For
children who have not mastered:. the mechanics of reading in the early
grades, all reading becomes increasingly difficult as they advance from
year to year until the task grows hopelessly beyond them.

Remedial work, then, should begin with some plan, to reduce the task
to the poweN of the child and increase the difficulty as his powers

a develop, with some 11.1eans of measuring his growth so that he may be
conscious 6f Ms accomplishment.

As a meami to this end a definite plan of encouraging library retiding
or independent out-of-school reading on the part of the child who dis-
likes reading should be begun. A short stnery which the teacher is slice
the child can read should be given to hint to read at home, preferably
when he asks for it. When he reports having read it, a definite check
up should he made by the teacher to see if he has really read it
thoughtfully; then a systematic way of recording it should be followed.

A variety of sugestions for checking the reading of children has
been given on pages 49-58, and will not be repeated here. hose
which stimulate library reading ate Most yaluape for general use as
well as for use with individual childrén who deike reading.

B. SELF-DIRECTED PRACTICE MATERIALS FOR THE PRIMARY UNIT

Teachers All find that purposeful activities proxide many individual
problems for which childi-en will need a "work period." Many of
these problems will call for quiet individual study. Children will be

41s*I4 Thjs section was prepaled and contributed by Miss Nell Hamilton, assistant professor of education,
State Teachers College, Mono.
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING 85
helped to learn how to study if the teacher provides definite times inthe program when they may work on their problems, when additionalefforts may he made to learn to read, to spell needed words, and toacquire other technques necessary for carrying out, their purposes.The teacher mir also help by providing practice ,materials related tothe particular individual difficulties and at such times she may con-venientiv carry on any other work with part of her group that mayrequire a quiet room.
-Practice materials are much more stimulating and valuable to thechild if they relate' to the laiger activities or individual enterprises inwhich he is engaged In all cases.where it is possible,therefore, it is better for the teacher to prepare these material's (usingthe %children's help whenever she can) from the children's actualexperience4.. To do lhi.s requires careful t rht, consWrableheitt

ingenuity, an( time and is not always possible fo he teacher withlarge groups. There are avaiha)le conunercial materials for suchpurposes, some of which _are interesting- and challenging to the child.By careful selection the teacher may find those which relate to elarge activities undertaken by her group dr indiviClual children.The furpose of this section is to help ,the teacher in the prepartitionand selection of such materials. No attempt has been made to give anexhaustive list of published materials, but a brief list of materials whichhave been found in trial by a group of teachers 4, to be very helpfulhas been included.
The discussion of these practice materials will follow this outline:/ L Criteria for evaluating maierials.

II. Ca're of materials.
III. Checking child's use of materials.
IV. Equipment needed for preparation of materials.

\lidV.1 ggestions for teacher-made materials.

ilLITERIA FOR EVALUATING PRACTICE MATERIALS
(a) The material should he attractive in appearance as well asinteresting in content.
(b) It should pro.griess in diffihrhy and should provide for individualdifferences.
(e) It should help to promote desirable abilities in all the subjects:(d) It should provide for self-help.
(e) The problems should challenge effort, but should not discouragebecause of too great difficulty.
(f) The goals should be reached in a reasonable length of time.

4 Indebtedness is expressed to Miss rjorie Brewster, prinqpal of Benjamin Franklin ElementarySchool, Fresno, to Miss Oba Algeo, primary supervisor in Freed) County schOols, and to the follo*ingcommittee from Fresno city schools for looking over, grading, and trying out materials: Miss Hattie É.Janes, Mrs. Perle D. Cook, Mils Florence Franscini, Miss Bessie Mebonald, Mrs. Ruth Cobb, and MissErnestine Bough. Appreciation is also expressed for tbe many sample's sent by publishers.
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING

(q) It shçuld require no desk writingin the first year, and only a
small amount during succeeding years.

(h) To provide ease in handling as well as desirability, it should be
placed on heavy mAterifil such as oa4 tag.

(i) Provision should be made for checking to prevent slovenly
habits, and *for--pecord keeping. Pupil's participation in record keep-
ing adds to the satisfaction of the accomplishment.

CARE OF MATERIALS

(a) The pr..oblem of caring for the material must be met lest the
appearance of the room be marred by disorder. A table, locker,
vertical file, shelf, or hex in ,whicil material may I* filed is advisable.
A series of cloth pockets to he hung under the bulletin board is
convenient and occupies little space.

(b) Cut-up parts should be numbered on the hack and kept in a
strong envelope attached to the card or folder which bears the
corresponding number.

(c) Racks for holding the pupil's work prevent the discomfort
caused by disarranged work and enable the teacher to preserve the
mirk for later checking. (See Section IV (j) for directions for making
racks.)

III. CHECKING CHILD'S USE OF MATERIALS

(a) To maintain proper standards and ta,provicie for progression all
work shoúld be checked. The following plahs are suggested:

1. When a child has completed a unit of work with proper standard
he may write his name on a card attached to that unit.

2. If units are numbered, records may be kept on a chart as
follows:

RUMBER OF *UNITS 1 2 3 4

NAMES so,

Thomas
s,

As each pupil receives a check for satisfactory accomplishment he
colors the square opposite his name and in the column bearing the' Sinumber of thé unit.

01
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THE ACTIVITY PROGRAM AND THE TEACHING OF READING $7
Iv. EQUIPMENT NEEDED FOR PREPARING MATERIALS

(a) A hectograph, mimeograph, ditto machine, or carbon paperfor milking multiple copies.
(b) A primer-size typewriter might be provided in a large school,or in small systems one lay be kept in a central place for use in morethan one schooL Any typewriter may have primer-size type put onit for about $20. '
(c) Plenty of oak tag.
((1) X roll of 30-inch wrapping paper.
(c ) Some colored paper for booklet covers.(f) Old magazines and discarded books.(q) A card of Esterbròok printing pens of variou sizes.(h) A price and sign marker, type thiTe:eighths to one-half inchin height.
(i) A gr4t-primer size printing press with long holdef and inkpad for making sentences.

) A rack for holding children's work may be made as follows:Heavy sheets of 9 by 12 tag.
Roll of %-inch gummed tape.
Beginning on bottom edge and at 1%-inch intervals paste strips oftape as follows:
Fold tape lengthwise, one-fourth of the %-inch width down andpaste the two gununed surfaces together. This leaves p one sideone-fourth inch of gummed surface find one-fourth irich of doubletape with gummed faces together. Paste the one-fourth inch ofgummed surface on the large card in strips at 11-inch intervals.This forms about kight folds for holding work. Bind the wholebard with gummed tape.

(k) If the typewriter is used, double or triple the space beiweenines.
(1) Printing should be carefully done and should conform to proper'equireinents for close work. Manuscript print is desirable. (SeeT. 189-192, in Moore, The Primary School, or Talbott's Manualor Manuscript Print, Ran. Wagner Publishing Co.) Print may belightly larger but not smaller than 18-point Caslon or great primer.Directions fiat printíng for first grade:Height of small letters, one-eighth inch. Space' between words,idtk of tw letters. Space between base lines, the height of threenail letterq.: Between letters, one-half width of (file letter. Lengthline, 3Y-44% inches.

Thought units should not be broken at the ends of go-4in%.Black on white or cream has, the greatest legibility.(m) Cut-out pictures may pe used for makfit folders attractive.35856*-31 7 vow
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v. SUCOESTIONS FOR TEACIIER-NIADE MATERIALS 6

a. Expressire enterprises not inrolring reading:
. Sugges1 things in which pupils are interested to be represented

ther with crayola, clay"; chalk, in the sand table, or on the floor. U.
(a) ,k trip y(sm to4.
(b) What yoil did during vacation.
(e) -What you did over a holiday. .

((I) Things you saw at the fair or circus.
(f) What. we saN% on our excursion.
(.1) -What mother dors at home.

4

4(ii) What father dcle.
(h) Cowles we play.
(i) Our pets and what 'they call do.
(j) 'What you would like for Christmas.
(A.) Animals on the farm.
(/) Making movies--based on experiences during activities, stories

lold or read.
. (m) -How I help at home.

(n) Making i1lit rations formeharts based oft experiences, convey-
.sation, work periods as:

Our Christina's plans.
The trip.
Gelting ready for'school.

Such work as is suggested above provides for the expression of
,individuality, and offers an opportunity for coordination of hands
and bf sense perception.

To raise standards and to secure best efforts group,conferences
should be held on the results. Pupils may select the best for the
bulletin hoard or class book. Labels may also be suggested for the
pictures.

-
Later, under teacher direction, the children may practice writing

simple labels at easel or board. These labels may be written with
crayola at the board and later pasted into the book.

Ex.. Mother cooks. My wagon. L2.
2. Each child may work out his choice of the problems needed for

caiTying on the group activity. L1-113.
b. Practice materials' inrolring reading:
1. Color chart. Ll.
A large chart with circles or oblongs of valkus colors labeled for

reference.
Desk charts, eachrulth colors differently arranged, and with color

wolds in attached euvelope for matching.
3 The letter and numeral following each iiiggeptIon indicates the gradb level at whirl' the activity hasbeen found suitable. " L" refers to the beginnlug or "low" group, "11," to the "high" group.

I
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2. MatchinName:
Pictures of objects and animals telated tp class activities under way,

or selected from vocabularies of basic books:pasted on cards 3 by.3,
with labels. An extraiset of labels in envelopits for matching.
few cards without labels to use for testing.

3. S.ame pictures as above to be matched with sent enoes containing
the label which has pfeviously been learned, as:

This is a cat, or
The. eat likes milk. Ill.

4'. Folders wit h a pfeture at t he top of t wo opposite pages, as ca t
dog. In an envelope are sentences which the children may place
under the appropriate Picture, as:

The cat is, gray.
It can bark.
It says "meow."

A progressiori of, difficulty may be proiided by changing the
sentences from time to time.

ti

5. The above plan may be used later in connection witir,stories read,
activities carriedgroup excursions taken, or On, by putting the names

of characters or action involved at the top of Opposite pages, as:
Elres -Shoemaker.

In the envelop put phrases or sentences, as:
Came at night, danced around the table,
Sold the shoes, was very poor. H1L2.

6. Directions for drawing and coloring, as:
Draw the pig's house.
Make it brown. IA.

kAiddles to read, gues, and draw (ihe c'hildren will delight in
making suitable riddles themselves)

It has a face.
It has 2 handsi,.
It tells the, time..
Drtiw it. El.

8. Pictures pasted, in a folder. Numbered questions 'related to
the pictures, with cut-up answers to match the questions. Li.

9. Words to classify under such headings, as:
Colors. -,Things.

In attached envelope are words as red, hop, green, riin, eat, etc.
These may be related definitely to class experiences.

10. :Words to classify according to initials or endings, as:

e

ing. er.
fanner, running. baker, mother. 1-11-142.'
krona old books, cutyout small story units and make into little

booklets. These may --b( read by individuals or in small goups.Hie

Li.
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12. Nursery rhymes printed as a whole under illustrations. Same
rhyme,cut into sevarate lines for matching. Ll.

13. Elliptical sentences related to a picture. Pupils choose,words
4o complete the sentence. To provide self-help the initial of the
word may be given, as:

The dog has a ball in his in
Each enyelope should include a "joker."
14. 'Number games:
Cards with difled/rent number of objects on them as, 3 balls, 2 rab-

bits. In envelope figures and words to tell how many with figure
and 'number word. A wall chart or dictionary card may prtIvide
self-help.

13. Gaines to be played by two pupils:
Pictures on one side, name or label pn other. The checker, with

picture toward him, checks the accuracy of the one who says the
words from the other side.

Same game mAy be played using number combinations, combina-
tion without answer on one side, answer on the other. Hl.

14. "Yes and no" or "funny and not funny games": '-
In folder have "'yes" at top of one page, "no" at top of other.

Pupils place sentences under appropriate heading, as:
A pig-can fly.
A cat can sing.
A' bird makes a nest. Hl-L2.

Change sentences at intervals to provide for a progression of diffi-
culty, and relate them to children's activities and experiences.

17. Dictionary game:
Let each pupil make a dictionary of about eight pages with three

columns on each. At intervals, hectograph lists of words the grouP4
has found it needs'in its activities, to be cut apart and pasted on the .
appropriate page. 112.

'18. Making rhythm book :

Expose a nursery rhyme on the board for the pupils to discover.
As soon as a pupil makes this discovery let him illustrate it for the
rhyme book. The best may be selected for the class book, or for a
book to send to an absent member. 1,1-111.

19. Finding little Avords in big wordihk
On cards may be placed words which rie children have had. They

may g9 to the board and write the little word they find. Both print
and script fo w8 ay belIplace4 on the card as well as the picture of
the ob. v L2.

utting out pictures for booklets illustrating some activity in
gress, using fashion sheets or idvertising material.

Example: Vegetables we know (or eat), furniture we want in our
doll house. Ll.

q

1,1.
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21. Keeping individual word book:
Let each child make for himself a book for difficult words. In it

are printed by the teacher the words with which he needed help
during supervised study.

He may at a remedial period say these to the teacher or to.another
pupil, or during a quiet period he may write theni on the board.
The teacher may put a key sentence by each word to facilitate self-
help, as: \ThatWhat is your name?

b

1,2.
22. Additional readin:
*Child keeps a browsing hook in the desk to read when other work

isfinished. He preRares
t6 tell or read some story
from it tó the class or
teacher on library day or
at story time.

All groups from Ll to
H3.

23. Printing, with the
press, labels for the mu-
seum or for other purposes.
This must be carefully
guided at first. Sugges-
tions for guidance:

(a) Let child help the Reading game directed by children.
, Still. Diegoteacher.

(b) During work period supervise those who wish to make labels.
(c) Some careful chil v be discovered who can he trusted to

work alone and who may t made "foreman of printing."

First grade, Lincor tchool,

1 (d) One assistant may be given him, rotating assistants to give
others a rbance.

All groups from^ H1 on.
24. Ear training:
Classify pictures according to initial sound. At top qf card put

pictures and words with initial sound printed separately, as:
51#

s

ball

b

-1
red

In an envelope put pictures of things to be grouped upder appro-
priate sound, as: Baby, ring, bat, bottle, bell. Fil. .

25. Confusing words:
Make a card with confusing words listed at the left. hi the at-

tached envelope are key sentences which use the word. Children .

match the prope4,sentence to each word and read, as:
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.11

was I was at home.
saw I saw a bird's nest.
after
father
now
how
no have no hat.
on--Nly hat is on the table. H1 L2.

26. Recognition of visual units:
On a card at the top, list words that enter into compound words, as

beforanywhere.
In an envelope put cards containing cnmpound words to .be clas§i-

fied, as: Forget, before, began; everywhere, begin. Hl.
27. Phonetic game:
At left of card, list words that may be used with the ending " ing."

In envelope put yord cards using endings to be placed opposite, as:
run running.
comecoming.

Later put sentences in envelope using word with ending. Sentences
may call for drawing, as:

flyMake a bird flying. H1 .

28. Number comprehension:
Make problems appropriate to the children's experience and let

th'eni select the sentence appropriate to the meaning. 1.2.
(a) John weighed 68 pounds in March, and 63 pounds 2 months

later.
J(b) John is 4 feet 6 inches and James 4 feet ti inches tall.
In an enrvelope sentences from which correct answers may be

selected are given, as:
John had lost.
John had gained.
John was 'taller.
John was shorter.

29. On approximately 4 by 6 sheets of oak tag make riddles of three
r to four lines, depending on ability oft class. They may 134 about
objects, and may use the :vocabulary built up through activities
or of book. Each child may have a different riddle to studY and
read orally to the group to guess. This proVides a motive for audience
reading.

Ex. I am black and thiW.
I live in a barn.
I give milk. _

I am as big as a horse.
What am I? Ill.

411
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30. Game to be played by three children :

Paste a number of pictures on cards of uniform size. Print a
group of sentences on tag slips, having each sentence describe a
picture. One pupil may then read a sentence while the other two see
who can select the picture described by tfie sentence. This is a very
good game for language-handicapped children.

New groups of sentences may be made for the same pictuires as the
children progress.

. Ability to distinguish between different. pronouns, between plurals
and singulars, etc., may be increased by use of such pictures and
sentences. For example, sentences might be made to describe
pictures of situations such as the following:

She is sweeping.
He is sweeping. . L2.

C. reacher-made work books related to a text:
1. The type of material here described has great value in the

following respects:
(a) It provides a thorough check, for each pupil does all the work.
(b) It is well adapted to the development of individual pupils,

for each pupil may progress at his own rate in that particular material.
It thús helps. the teacher avoid the tendency to teach to the group of
average ability and neglect the other children.

(c) The material provides for steady development.
(d) It provides interesting work leading to development of desirable

work and character habits such as independence, thoroughness,
attention to self-improvement, joy of m:astery, initiative.

(e) The work may be made to provide for growth along severai
lines, e. vocabulary., organization, comprehension, judgment.

2. Suggestions for preparation of work .139oks.
4 (a) Committees of teachers 7.1lay prepare these work books, basing

them on the texts in use. It i-. best to use simple techniques throughL
out so that children will noi have difficulty in understandiog the
procedures involved. An example of eacht procedure should be given
wherever possible. To make the wórk self-directive, a uniform
scheme for numbering, etc., should be adoPted.

(b) Each child may be provided with a copy through the use of the
inultigraph.

(c) In the low first, high first, and low second grades, each *child
should work on the copy provided for him. Older childivn may give
their answers on separate sheets of paper. If the children are working
iridividually, a few copies of the directions only will be needed.. If
several children are working ón a book but at different rates; a .f6v,.
copies of eiaph page. of instructions may be used, kept in a vertical file.
When the child finishes a unit of work he cóhsults tile file for the sheet
which provides a check on his work. His answer sheets may be kept
to be made into a booklet.

..
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3. Suggested techniques:
(a) Coloring large pictures; silent reading of directions. LI.
(b) Cutting out and pasting words on spots indicated on large

pictures. Li.
(e) Drawing lines to indicate relationsliks between words and pic-

ture, sentences and picture, or between digerent words. Hi.
(d) Indicating answers by numbering or underlining. 3 (Multiple

choice.) 112.
(e) Reading riddles and illustrating them by drawing pictures. H 1 .

(f) Carrying out directions for drawing. 1.41 ; Hl.
(g) ompleting sentences; word§ are selected by child from a given

list and written in blanks indicated. L2 ; 112.
(h) Arranging statements in order of thought sequence. The order

should be indicated by numbers. This provides practice in organiz-
ing. H2; L3.

(i) Answering questions by a phrase or word. L3.
(j) Answering "yes" or "no" questions related to text. L2.
(k) Dividing story into main topics which are suggésted. Sub-

topics should be selected from a list by.the child and put under proper
headings. This also provides for growth in ability to organize thought
L3; H3.

(1) Selecting from a list a word or phrase which means the same as
an underlined word in the sentence. L3.

(m) Choosing best answers. Prepare list of questions With list of
related answers or quoted paragraphs designated by titles. Children
shRuld select best answers. This aids in developing discriniination.
H3.

BIBLIOGRAPHY
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*ANDERSON, C. J., and DAVIDSON, ISWIEL. Reading Objectives. Laurel,

1925.
One of the most thorough, reliable, modern, and concrete treatments

available. Contains useful bibliographies.
FERNALD, G. M., and KELLER, H. B. The Effect of Kinaesthetic Factors

in the Development of Word Recogniti". Journal of Educational Re-
search, December, 1921.

.3. GATES, A. I. New Methods in Primary Reading. Bureau of publications,
Teachers College, Columbia University, New York, 1928.

4. GATES, A. I. The Improvement bf Reading. A' Program of Diagnostic
and Remedial Methods. Macmillan, 1927.

These are cOmpanion books which together. offer the teacher perhaps
the best available source of information as to valid research into the
problem of how children learn to read effectively. They illustrate con-
cretely the application of piychological laws in the teaching of reading as
well as new methods found toibe effective throukh prolonged experimenta-
tion'. Every teacher should study them. If only one may be available,
the latter is, perhaps, the more useful.
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5. *GRAY, W. -S., and ZIRBEN, LAURA. Primary Rbading. The Classroom
Teacher, Vol. II, The Classroom Teacher (Inc.), Chicago, 1927-28.

, This book should be made available by,all school or district libraries
for every teacher. It is.an excellént presentation of principles, concretely
illustrated at each step by excellent reports of classroom procedures, based
on modern edutational philosophy.

6. KELLER, H., and FERNALD, G. M. Remedial . Work for Non-Readers.
Second Yearbook of the Department of Elementary School Principals,
N. E. A., July, 1923.

7. *KING, W. A. The Elementary School Library. Scribner, 1929.
A complete treatment of the organization and addRinistration of the

librarfi that adequately supports teachersdin the modern program (
teaching reading.

8. LEONARD, STERLING A. Essential Principles of TeachilI Reading and
Literature., Lippincott, 1922.

Contains an excellent bibliography of materials for both children and
teachers, as well as many practical suggestions in regard to developing
discrimination.

9. PENNELL, M. E., and CUSACK, A. M. How to Teach Reading. Houghton
Mifflin, 1924.

10. *Report-of the National Committee on Reading. The Twenty-Fourth Year-
book of the National Society for the Study of'Education. Part 1. Public
School Publishing Co., Bloomington, Ill., 1925.

This book is available to all teachers, and should be owned and thor-
oughly studied by all. It presents concretely and readably every im-
portant phase of reading instruction, offering reliable guidance and
illustration.

11. SMITH, N. B. One Hundred Ways of Teaching Silent Reading. WOrld
Book Co., 1925.

Contains a large number of practical suggestions which the primary
teacher can adapt to her needs.

12. STONE, CLARENCE R. Silent and Oral Reading. Houghton Mifflin.
Itevised Edition, 1926.
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Teachers w ho find "The Activity Program and the
Teaching of Reading" useful will want the publica-
ti.on which prepares the ground for the suggested
Curriculum on reading:

TEACHERS' GUIDE
TO CHILD DEVELOPMENT

()nice of Education Bulletin, 1930. No. 26

Many classroom pictures illustrate this manual for kindergarten and
primary teachers developed under the direction of the California

Curriculum Commission, California State Department
of Educ.ation

Order from the Superintendent: of Documents
United States Government Printing Office, Washington, D.C.

"TEACHERS' GUIDE TO CHILD DEVELOPMENT
Price 35 cents
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