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LETTER OF TRANSMITTAL

DEPARTMENT OF THE INTERIOR,
BUREAU OF EDUCATION,

Washington, September 11, 1915.
SIR: Shall teachers in city graded schools be advanced from grade

to grade with their pupils through a series of two, three, four, or more
years, so that they may come to know the children they teach and be
able to build the work of the latter years on that of the earlier years,
or shall teachers bo required to remain year after year in the same
grade while the children, promoted from grade to grade, are taught
by a different teacher eac'h year?, This I believe to be one of the
most important questions of city school administration. In a large
majority of the cities of this country the practice indicated in the
second part of the question obtains, but it is not now, I believe, ito
nearly universal as it once wts. I have summed up briefly what I
believe to be sonic of the valid objections to this plan in my intro-
duction io the Report of the Commissioner of Education for the year
ending June 30, 1913, which I beg leave to quote here:

Teachers and pupils should remain together longer, especially in the first years of
school life. In niost city schools a teacher in any of the first six or eight grades remains
in the same grade :rem year to year while the stream of children flows by her. tinder
these condivotis the teacher may become painfully familiar with the minute details
of the course of study as made out for the particular grade, but she never becomes
acquainted with the individual children of any group she teaches. At the beginning
of the school year in the fall, or at the beginning of the second half year in midwinter,
from 40 to 50 children promoted from the next lower grade come into the teacher's
room to take the place of a like number who have been sent on to another teacher in
next higher grade. The teacher knows nothing Of the children, not even their names.
Probably she has never seen any of.tfiem before. She knows nothing of their charac-
ter, nor of their varying abilities in the different subjects of the course, and has only
vague ideas of what they have boon taught in the grades below and of what they are
expected to learn in the grades above, fir which her work is supposed to prepare them.
Knowing nothing of the parentage of the children, she can not know what powers,
capacities, tendencies, hereditieti, are to be expected and to be developed or restrained
in any individual child. Knowing nothing of their past experiences in the, come, in
the field, inthe shop, on the playground, and in association with kindred and friends,
she does not know how to use the results of these vital experiences as the raw material
of the lessons to be learned in school. Knowing nothing of their present home life,
their occupations and interests, and their relations to their parents, she is unable to

4 bring about that close cooperation between schOol and home and the unity of school
and home interests without which the work of the school can not be made to take
bold as it should on the lives of the children. Having very little definite knowledge
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6 LETTER OF TRANSMITTAL.

of the details of the work which the children have done in the lower grades, she is

unable to use the knowledge gained in these grades as the basis of the now lessons, to

-interpret the new in terms of the old, and to dovetail the one into the other in such a

way as to remake the work of the year an intelligent development and continuation of that

of previous yews. Having never conducted a class through any of the gnules higher

than the one in which she teaches, she has little conception of the relation of the work

of this grade to the higher grades, and is therefore unable to select out of the mass of

facts and principles with which she deals those on which emphasis should be placed

as a preparation for future work. With no knowledge of the inner life of the children,

of their ideals, hopes, purposes, and dreams of the future, she is tillable to make the

lessons of the school take hold on these, modifying them and being enriched by them,

as must be the case before the school, its lessons, and its discipline can be mule to

project themitelves into the future and take hold on life as they should, and as they

must, before they can become fruitful in life and character and deeds. In all city

schools, teachers of the first four or five grades should be promoted froiry, year to year

with their classes.
To this plan two objections are frequently raised: (1) That the teacher may be

inefficient, and that no group of children should be condemned to the care and in.stnic-

tion of an inefficient teacher through a series of years; (2) that the full influence of the

personality of any one teacher has been exhausted by the end of a year, and children

should therefore come in contact with a tow personality each year. The answer to

both objections is easy and evident. The inefficient teacher should be eliminated.

The man or woman who is unable to teach a group of chilc:i ea through more than one

year should not be permitted to waste their money, time, and opportunity through a

single year. A personality which a hild between the ages of 6 and 12 may exhaust

in a year must be very shallow. What the child of this ago needs is not an ever-

changing but a guide along the pathway of knowledge to the high road

of life.

For the purpose of calling the attention of teachers and school

officers to the subject, and that they may have in brief compass at least

fa partial summary of the practice of the schools of this and other
countries, and of the opinions of some of those who .114ive tried the

two plans, Mr. James Mahoney, head of the English department in

the South Boston High School, Boston, Mass., and a special collabor-

ator in this bureau, has, at my request, prepared the manuscript

transmitted herewith for publication as a bulletin of the Bureau of

Education. It is my purpose to have other studies of this subject
made and to do whatever I can to have that which I consider the
better plan given sufficient trial to prove its merits.

Respectfully submitted.
P. P. CLAXTON,

Commivrioner.

The SECRETARY OF THE INTERIOR.



ADVANCEMENT OF THE TEACHER WITH THE CLASS:

flossffinrms AND LIMITATIONS 01, THE PLAN

THE QUESTIONS INVOLVED.

Who has ever known a child, either bright or backward, to he
indifferent to 'the question: Who is to be the. teacher next term?
Who has ever known a parent, however careless, to he quite uncon-
cerned about the same question? Why, then, are not school admin-
istrators interested in that question ? Why do they not give practical
attention to it (a) by systematic study of tha proper assignment of
teachers, or (b) by thoroughgoing consideration of the probletn of con-
tinuance of teachers with given sets of pupils?

The answer must be that they are, in general, interested; but that
conditions, especially in the larger cities, ir...ke proper adjustment
of teachers and classes extremely difficult. Furthermtore, the scien-
tific study of school problems of any sort is but in i&infancy.

It would seem, too, on the face of ittas if not alone the rapttgrowth
of American cities, but also, perhaps, an unfortunate application of
the doctrine of efficiency, has led to mechanical, unprogressive, as-
signment of teachers. The result is that a teacher, once assigned
to a grade (or, £ LS often happens, to a half grade), whether originally
from the standpoint of efficiency or not, remains commonly fixed in
that grade, on the ground thgt she knows the work better than any
other work, and can therefore do it better. In other words, it would
appear that the doctrine of efficiency through specialization is
counted on to produce best results. One may indeed admit that
this is a sound le3oroicition in the abstract, but the question is prac-
tical, and one nee know within what limits the doctrine is appli-,
cable; and what, if any, are the correlative principles which should
receive conjoint application. It is certainly an open question
whether the doctrine of efficiency through specialization has not
received too narrow an interpretation, on the false assumption of
analogy between retention of teachers in grade in the public schools
and the subdivision of labo1 in factories, with its restriction of
process and uniform repetition of limited movement. But whether
the analogy between *school and factory be close or remote, it is

7 .



8 ADVANCEMENT OP Till TILACHal V/11 MI 'THE CLL88.

essential to determine how narrow or }few wide the specialization
ought to be;' and neither custom nsr conVernencli should be allowed
to dictate the final answer.

How long ought a teacher to remain in charge of any given set of
pupils? Another question must precede this in order of time: Why
should a teacher be assigned to a particular grade ? . To this question
several answers are possible:

(a) She has had special training for that grade.
(b) 'She'is by nature adapted to that grad,
(c) She has had experience in 'that grade.
(d) She has already ,taught that set of pupas, and obtained good

results.
(e) She was available; at the time of the assignment.
Granting the validity of any, of several, or of all of the al)ove

t.1reasons for e assignment; and granting, -too, a fair measure of
success after a proper period of probation, does, it necessarily follow
that a wider range of teaching would not conduce to greater benefit,
both for teacher and student ? While experienced principals and
teachers affirm that the question which is apt. to be most urgent is
not, what qualifications should the teacher of a certain grade possNis;
but, what teachers are available; yet, in general, with a corps of
teachers already formed, it is businesslike to inquire how that corps
can be employdd so as to produce best results; to what grades or
classes the individual teachers should be assigned; whether there
should be a system, or a' policy, regarding ratention or advancement,
or whether every case should be settled according to the presumed
needs of the occasion as determined at the time by the person in
charge.

REASONINO FROM A THEORETICAL STANDPOINT.

0n;general grounds, in accordance with the principles.of pedagogy
and psychology, the argument is strong for the advancement of the
teacher with her pupils for a considerable period of time. The per-
sonality of the teacher is the vitalizing force education, and it is
productive in individuals (a) according to native endowment, (b) ac-
cording to personal training mid attainment in knowlec4ge, sympathy.
and skill. When a wholesome, produotive personality has once begun
to stimulate into new life and power the growing, conscious being of
the child, its activity should be continued so long as it shows a nor-
mal quickening influence. This is essential for conscious mental
unity in the child, and for normal, uniform development.: Mental
motherhood is as much a fact as physical motherhood, es every
teacher knowsapd should be needlessly disturbet as little in the one
ease as in the osier, at least until, under the stimulating influence, the
inchoate personality of the child begins to unfold its independent
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powers. . When this mental tnotherhood,,iwith its resulting intimate
acqUaintatite, is once productively established, it almuld not only
occasion a saving of time, but many other advantages should result,
to the city, State, and Nation throCgh the teacher's more vital
contact. with the child and his home, and her consequent greater abil-
ity to help him adjust himself to life. It should follow, also, that in-
opportune change of personal influence, particularly in the earlier
stages of self - realization, would had to faults and distortions, mental,
moral, and spiritual.

Such is the pedagogic theory, but is there any considerable body of
actual school experience which tedds to substantiate this theory?
Ilave tally practical limits to its application been determined?:

It was with a view to getting some deliniteanswers to these ques-
tions that the Human of Education sent, in April, 191-3, to all super-
ntendents of the United States in cities and towns of 4,000 population
and over, the following questionnaire:

- AI. Are teachers promoted from grade to grade with children, or do they remain in
the eame gratis from year to year?

2. If the teacher is promoted with the children, doe, she follow them to the end of
the gramme'. school, or does she stop at a lower grade at a lower grade,-what grade?

3 Saito bristly your reasons for the plan you t
4 I f you have had experience with both tnoth Is (1. r., of promoting teachers with

their pupils, and Also of retaining teachers in grat , what is your opinion of their
relative merits?

Replies were received from 81:1 superintoultints of schools, in
cities large and st , in 6 States, giving facts with regard lo this
plan as tabulate' below.

Summary of replies to questionnaire a; to advaniernent of leather witA class.

Actual practice to regard to
&hump/net:It of teachers
with classes.

Pareonal attitude of superintendents toward
plan.

Mateo. peit
Are your teachers pro-

moted front grade to
grade with pup' at

A

0. ya

I 9.

1
5

r.

Alabama 6 5 1 1Ar ... 3 3 2Arkansm s 4 2 2Calliornia. 23 1 14 3 4 0Colorado 5 4 1 1Connecticut 25 2 1 12Florida 4 2 1Georgia.
ldabo

,

14

66 1 1

10

42 6

6 3

3138 3 2 2 91 7 18Iowa
MOMS 18

8
2

3 13
19

3
1

11

1. 6
8

Santuck7 15 3 12 1 3Loulshina. 3 1 4 1 ri

1_

1

1

1 2
1

2
1

2
1

3 1
2 1

-2
3 1

3 1
1 2



10 ADVANCEMENT OF THE TEACHER WITH THE CLASS.

Summary of replies to questionnaire as to advancement of teacher with class.Continued.

States.

.

21
?..'

.1

0

Actual practice in regard to
advancement of teachers
with Masses,

personal attitude dauperintendents toward
plan.

our teachers Iwo-

Anidtede wfritrpugrpftr°

3

I

°'
I

.§..
bli

...,...

gr.

.§1
f"

4..
.2

..!..

hr
h

1t4

1
ti

ir.

Kahle
Ilaryiand-
ICassachusetts
Itichigan

to

11=r)1.
Kaltlioa..
Nebraska.
Nevada.
New Hampshire...
New Jersey
New York.
North Carolina
North Dakota.
Ohio
Oklahoma
Dragon
Pennsylvania.
Rhode Island
Booth Carolina
Booth Dakota
reonsmee
Tams
Utah
Vermont
Virgin ia
W
W4:thigia
WIcoosin
Wyoming

Total

13
3

70
41
16

3
19
7
8
1
8

5f
9

' 4
57

9
3

10
6
6
6

23
4

7
12
11

7
23
3

a
2

1

1

3

3
1

1

1

1

1
1

4
3

2
I

1

1

1
1

1

9
7
6

3
1
2

7
5
5
1
7
2
1
4
1
1

1
3
1
1

2
2

3

13
3

68
39
9

16
4
5
1
8

22
46

1

47
5
2

91
9
4
6
4

17
2
5
8
8
7

17
8

1

1

1

2

2
6
2

3
2

6
8
6

2

3
1
1

2
2
4

5

1

1
1

1

2

16
1
4
1
2
1

13

7

1
21

1

1

1
4
2
1
3
3
2
3

6

3
31
14
4

6
2
2

1

4
IA
26

1

1
34

3
1

43
7
2
6
1

9

2
4
2
3
8
2

1

2
7
4

2
1
1

3
3
2
1

1
3

3

1

2

3

el

1

1

4

1

1

1

2

2

1
4

1
1

1

2
1

4

17
12
2
1

1

3
4
5

2
10

1

21
2
2

3

i
2
2
2
2

813 23 29 DM 651 10 83 8 129 344 82 37 146

GRADES AND CYCLES OF ADVANCEMENT NOTED IN REPLIES TO
QUESTIONNAIRE.

Many of the superintendents do not answer with regard to the
grades or cycles through which their teachers move, and the answers
of many of those who do reply are very incomplete.

Those who have not yet established an approximate system of ad-
vancement or series of grades through which certain groups of teachers
pass as through a cycle, and yet who have made some experiments
along this line, give the following answers, some of which are quite
indefinite: Four report that teachers retain their pupils for one
year,' with semiannual Promotions; one reports the fourth year,
with semiannual promotions; one, the fifth year, with semiannual
promotions; three, the primary grades do not advance; one, "the
lower grades"; six, two grades; two, three parades; 'two, two or
three grades; one, grades 1 and 2; three, grades 1 to 3; four, grades
'1 ,o 4; one, giades 1 to 6; one, grades 2 to 5; one, grades 1 to 8;



p-
OPINIONS OF SUPERINTENDENTS. 11

one, grades 5 to 8; one, grades 6 to 8; three, grades 7 and 8; two,
one to two years; one, one and one-half years; four, two years;
one, one to three years.

The reports of those who have established approximate cycles of
advancement are also incomplete, and often indefinite. Three
report one year, with semiannual promotions; two report two
grades; two, grades 1 and 2; two, two years; one, 1 and 2 and 1
to 3 years; one, 1 to 3 years; one, grades 4 to 8; one grades 1 to 3
and 4 to 7; one, two or three grades each up to eighth; two, grades 1
to 3, 4 to 6, 7 and 8; one, grades 1 to 3, 4 and 5, 6 to 8; one, shift
within three gr=oups; one, grades 1 and 2, 3 and 4, 5 and 6, 7 and 8;
one, grades 5a, 5b, 6a; one, grades 5b, 6a, 6b; one, grades 6a, 6b,
7a; one, "cycles, primary to grammar"; one, "the 3-3-3-3 plan."

OPINIONS OF SUPERINTENDENTS AS TO MERITS OF PLAN.

CHARACTERISTIC STATEMENTS.

(a) Of superintendents who have tried only the static plan, and have not yet con-
sidered any other: "Simply old precedent habits"; "adjustment to environ-
ment"; "matter of custom"; "ta.illition " ; "sicut erat in principio"; "never
tried another plan"; "I have really no good reason."

(b) Of those who have apparently given some consideration to the matter, but have
not tried the promotion plan, either because they believe that local conditions
are unfavorable, or that Found educational reasoning is against the plan: "'Pupils
change residence too often"; "not feasible"; "would not work well in a knell
city "; "normal system prepares teachers to teach specific grade."

(c) Of those who favor the plan but do not adopt it, believing that their teachers are
not fttted for the promotion plan: "Teachers become absorbed in one year";
"teachers not fitted"; "few teachers can adapt themselves " "too many new
teachers each year"; "teachers are seldom ready and to change";
"teachers object to changing grade, as it means added labor"; "teachers would
reeign."

(d) Of those who believe that salary list prevents trial of plan: "Salary list "; "our
salary schedule makes it necessary for teachers to remain"; "our salaries being
same for all graded removes incentive."

(e) Of those who condemn promotion plan on theoretical grounds of efficiency (appar-
ently without having made trial of plan): "Teacher becomes a specialist in
one grade"; "grade specialists are desirable"; "better for pupils to meet
different personalities "; "certain personalities fit certain stages of child devel-
opment"; "takes two or three years for teacher to get acquainted with work
of one grade."

(f) Of those who directly condemn plan of promotion without trial of it: "Fail to
see advantage"; "have not had promotion plan, but they do better work to
remain in grade"; "impossible to promotewhat would you do with teachers
of highest grade"? "promotion of teachers after trial will prove colloesal
failure."

(g) Of those who gave promotion plan some trial, but abandoned it: "Tried plan in
a few cases, did not get results, returned to old plan." "A real good primary
teacher often fails in fifth or sixth grade."

(h) Of those who are considering the new plan, or experimenting with it: "I think
promotion plan might be made to work "; "we are trying to work away from
old plan"; "prefer to let teachers stay through one year at least."
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(i) Of those who favor both plans: "If the teacher is strong and has a good grasp on
class promote her, otherwise not"; "when we can get same pupils back, betterto promote"; "wheil teachers are qualified, promotion plan is better"; "ifteachers are strong I prefer to promote them"; "within certain limits, favorpromotion"; "depends on adaptability of teacher"; "works well with someteachers, others poorly."

(y) Of those who have given the promotion plan a trial and have the conviction thatit is the better plan: "Latter plan is better"; "prefer to let teachers staythrough one year it least, longer period would be better"; "promotion planworked well, and whenever possible, pass teachers on with pupils"; "the
plan of promoting teachers through at least two or three grades is a good oneit shows up the poor teachers to good advantage"; "the teacher becomesattached to her pupilsknows them better"; "I consider two years verymuch better than one year, and I would not consider a six months' term fora minute"; "heartily indorse promotion; better coordination, less time lost";
"changing teachers wastes time"; "teachers can not say ` children net pre-pared ":; "it is better for pupils not to change teachers often"; "each teacherought to stay with pupil two years, in order that by acquaintance she mayhelp pupil"; "keeps teachers growing"; "keeps from falling into rut"; "is
an inspiration toscatia,\er to say to her 'take these seventh grade pupils andfit them for high "; "it probably brings stronger teaching of the branches";
"arouses teacher's methods and interests and enlarges her views"; "teacher
must be familiar with work above her and below "; "the plan tends to holdchildren in school through a desire to go back tp an old friendthe teacher's
responsibility is multiplied by three."

It is noteworthy that those who favor the plan of promoting
teachers with pupils speak with the enthusiasm and varied expressionof those engaged in any work of fruitful experiment; while thoseopposed give stereotyped answers.

In a general way, the replies point to the need of more and wider
training of teachers, with the consequent need of more normal schools
and the need of proper tenure and adequate salaries, in order to se-
cure the stability of the teaching force These things are emphati-
cally stated by many superintendents to be the essential prerequisitesfor success with the plan of advancing teachers with their pupils.Yet, even under present conditions, 152 superintendents, or about19 per cent of all, report that they have had favotable experiencewith the plan; and 90 per cent of these distinctly give approval.About 100 more are investigating the subject, and about two-thirdsof these are inclined to the opinion that both plans can be maintained
in the same school system.

Fully half of the superintendents who replied to the questionnaire
condemn the advancement system, though a'very large majority ofthese admit they have had no experience with it. Yet a plan that
has hitherto received but little use and lees investigation, that com-mands the warm endorsement of such a large percentage of superin-tendents who have actually tried it, certainly deserves further studyand experiment
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Ii is here worth while to state again some of the questions that
naturally arise from this problem in administration:

Is the present method of retaining teachers in grade (or, at times, in half grades)
conducive to an economic use of the teaching force?

Does it tend to produce growth and ambition, or stagnation, in teachers?
Does it afford the beet opportunity for locating the strong and weak links in the

teaching chain?
Does it tend to produce a maximum of training, development, and guidance of the

powers of pupils?
Hoes it produce the greatest interest of teacher in the pupil?
Does it afford the best means of correlating the school with the home and the com-

munity, and to realize our national ideals?
Would the plan of advancement of the teacher with class be more beneficial both

for teacher and pupil? If so, in what ways? To what degree? Should the advance-
ment include all the gradeslower, grammar, and high; or should it be limited to a
few grades? Must the degree of advancement be entirely indeterminate, or is it
possible to establish approximate cycles? Are there any data that would enable an
administrator to reasonably forecast the appropriate grade movement, or cycle, of
given typal of teachers, e. g., teachers with specified training and experience?, Is
this subject matter by nature chaotic, or are there laws which may be determined?
Who has arready tried the experiment? Where? In a large or small community?
In a farming, mining, factory, or mercantile community? Is it wise to attempt the
plan if the teachers are not normal-schooNgraduates? Are there any kinds of pupils
with whom the plan ought not to be tried, e. g., kindergarten, primary, or high school?
Is this method consistent with departmental work?

Inasmuch as manyidoubts were expressed in the answers of the
superintendents, and the affirmative evidence was in many ways
indefinite, it seemed best to send another'queetionnaire to the super-
intendents who expressed most interest in the problems of grading
and promotion, in order to secure some positive information upon
which to base answers to even a few of those questions. Accordingly,
a questionnaire was sent, November 7, 1914, to the 152 superin-
tendents who had in 1913 manifested an interest in the plan of ad-
vancement. The questions and answers are tabulated below, with
a summary following the tables. The table is divided into three
parts; to obtain complete answers for each city it is therefore neces-
sary to refer to each of the parts in turn. Information for South
Bend, for example, is found on pages 14, 18, and 21.
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Seventy-eight superintendents, representing 78 cities and towns
and 35 Stake, replied. These cities, towns, and States are represent-
ative both in size and geographical location: One, namely, Morgan-
ton, N. C., has less than 5,000 inhabitants; thirty have from 5,000
to 10,000 inhabitants; twenty have from 10,000 to 20,000 inhabit-
ants; sixteen have from 20,000 to 50,000 inhabitants; eight, have
from 50,000 to 200,000 inhabitants; and three have over 200,000
namely, Minneapolis, 301,000; San Francisco, 416,000; and New York
City with its 5,000,000.

The list of cities and towns well, represents the country ethnolog-
ically and industrially as well as geographically. The- agricultural,
mining, manufacturing, and mercantile interests, in all their varieties,
will, be found in the various States and districts herein inzluded.

SUMMARY OF REPLIES BY SUPERINTENDENTS.

Do you still use the plant
Of seventy -eight superintendents answering, sixteen said "no, " although almost all

showed interest. One said, "No; we believe every grade should have a strong
teacher." One would.think that an ideal reason for trying out this plan. Most of
the others who said "no" express an intention to try the plan in the near future.
Sixty-two, or nearly 80 per cent of all, said "yee."

In other words, 70 per cent of the superintendents had tried the plan with 10 per
cent or mbre of their teachers; 54 per cent with 20 per cent or more; 45 per cent with
25 per cent or morega per cent with one-third of the teachers; 38 per cent with one-
half or more of the teaere. This is a considerable body of evidence.

What percentage of the teachers are promoted?
Of fifty-seven who replied affirmatively, three said "one teacher "; aleven said "a

few "; one, "not extensively "; two said "strong teachers"; one said "5 per cent"; six
said "10 per cent"; three, "12 per cent to 15 per cent"; five said "20 per cent"; two
said "25 per cent"; two, "33i per cent"; three, "50 per cant or 60 per cent"; three,
"70 per cent or 75 per cent"; one, "80 per cent"; one, "90 per cent"; four, "all or
nearly all"; one, "all intermediate"; one, "primary and grammar"; one, "all pri-
mary"; one, "20 per cent of primary and all intermediate"; two, "all with semian-
nual promotions"; three, in doubt.

What percentage of teachers are kept stationarion the ground that they are not competent
for promotion?

A great variety of answers were given from "none for this reason " up to "90 per
cent."

Through what grades do you commonly promote the teachers?
Of forty-nine answers, three reported "primary"; ono, "all primary and grammar";

fourteen, "primary and intermediate, namely, three reported 2-4; three, 1-5; three,
1-3; three, 2-5; one, 2-6; one, 1-4." Three reported "all the intermediate"; one, "all
intermediate and grammar"; five, "all the primary and intermediate"; four, "pri-
mary, intermediate, and grammar, viz, two, 2-7; one, 1-7; one, 2-8." Four reported
"all the primary,,intermediate, and grammar "; three, "the intermediate and grammar,
viz, one, 4-8; one, 5-7; one, 6-8"; one, "primary, intermediate and grammar, viz,
2-8"; two, "all grades"; three, "all for one year, at times one and one-half years";
five, "quite irregular for individual needs."

Through what cycles do you commonly promote the teacher?

f
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Of the types of cycles given, eight are all primary; two include all primary and
intermediate; nineteen are partial primary and intermediate, viz: eight, 1-3; one, 1-4;
one, 1-6; one, 2-3; one, 2-5; two, 3-4; one, 5-6; one, 1a-2b; one, 1-2-3b; one, 21-3b;

- one, 3a-4. Fourteen are partial intermediate, viz, one, 3-4; two, 3-5; two, 4-5; one,
4a-5; five, 4-6; three, 5-6. Nine, all grammar; five, intermediate and grammar (par
tial), viz, one, 5-7; two, 6-7; three, 6-8; three, grammar and high, viz, one, 7-9; two,
8-9; one, high, viz, 10-12.

Does the better acquaintance of the teachers with their pupilsresult in a saving of school
timer

Of the forty-nine who replied to this question, forty-two, or 86 per cent, said "yes ";
three, or 6 per cent, said "no"; four, or 8 per cent, are in doubt.

How much time?
Of the twenty who attempt to estimate, four say "5 per cent "; four say " 10 per cent";

one says "124 per cent " ; one says "20 per cent " ; three say "25 per cent "; one says "334
per cent the first month "; one says "two weeks"; one says "2 to 6 weeks"; one mays
"one month to six weeks "; one says "one-half year"; one trays "one-half year in two
or three years "; one says."one-third of pupils save one-half year"; one says "varies
with grade and subject"; and another replies "not so much as I had expected." It
is clear thatthe system has not been in operation long enough for superintendents to
give an accurate estimate, but the verdict is distinct that the plan saves time.

Does it enable the teacher to keep in closer touch with the home?
Of the-forty-nine who reply, forty, i. e., 82 per cent, say "yes"; five say "no";

three are in doubt; and one says "depends on the teacher."
Are you better able to estimate the vocational aptitudes of the individual pupils?
Thirty-six of the forty-four replies, i. e., 82 per cent, say "yes"; four say "no; " and

four are in doubt.
Does the teacher get a stronger grasp of the practical work ofa given grade?
The forty-nine replies are almost unanimously "yes. "
Does she assign lessons and mark more fairly?
Forty-seven replies, forty-five affirmative.
Does she understand the pupils better, have more sympathy and patience, and strive

harder to win their affections?
There are no negative replies to this question; of the forty-eight answers, forty are

affirmative; eight. express some doubt or need of more investigation.
Does the better knowledge of the results of her own work increase the professional zeal of

the teacher?

Forty replies; thirty-six, "yes"; one, "no"; three, "in doubt."
Does it enable her to see her own shortcomings more clearly and to strive to correct themt
Of the forty-two who answer, thirty-seven say "yes "; two say "no "; three "are not

sure."
Does it make it easier to locate more accurately the blame for poor teaching? Does it

lead to less friction?
Thirty-seven say it is easier to locate blame; two say it is not, and one as in doubt.

Thirty-seven say that the plan leads to less friction among teachers; five say that it
does not, one of these saying "we have no friction"; another, "change produces
friction"; and a third "more friction."

How long does it take a normal graduate to adjust herself to this plant
Two say "at once "; one says " beet teachers aeonce " ; four say that it takes but a short

time; seven say that it takes about one year; four that it takes two years; one,says two
to five years; one says "af ter first year all favor it." Other expressions used : "Older ones
object"; "object at first, but improve always"; "takes normal graduates longer";

I "intermediate grades," as used bete, are 24.
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"not lengei- than the usual plan"; "varies with teacher. " Six superintendents are
.in doubt as to how long it requires.

In the ease of good teachers, does 4 raise the rate c If the attendance of pupils?
Forty-five replies. Thirty-two say "yea "; six say "no"; seven in doubt.
Does it ;sad to greater unity in the knowledge of pupils(
Thirty-nine answers received. Thirty-six said "yes "; three are not certain.
Does it lead to greater power to apply what they have learned?
Forty-one make reply. Thirty-three say "yes"; eight are in doubt.
Greater power to apply what they have learned to new lessons? To problems out of school?
In regard to greater power to solve new school lessons, forty-five say it gives such

power; there are no negative replies, though two are in doubt with regard to greater
ability 'to solve otit-of-school problems; thirty-four declare it gives such ability; two
say that it does net, and one is in doubt.

Does it enable the teacher to train the pupils better in self-control and help to produce
better charade?

Forty-one replies. Thirty-nine say "yes"; one says "no"; one in doubt.

Many superintendents were so interested in the question that they
not only answered the questionnaire, but also wrote additional notes.
These are 'extensively quoted in the following pages:

ADDITIONAL NOTES FROM BFIMBINTENDEN'TS we REGARD TO ADVANCEMENT OF
TEACHER W CLASS.

Patagoukl, Ark., L. B. Ray, superintendent.The plan of promoting teachers with
pupils has one objection that is prominentthat is, when friction is aroused between
teacher and patron it grows with the successive years that the pupils remain

teacher. Weak be carried a
teacher promoted with them. The teacher knows where to dirt, what to do, and how
to help the individual pupils, whereas a new teacher has all this to learn and con-
sequently could not take a large per cent of a weak class through a grade.

San Bernardino, Cal., F. W. Conrad, superintendent. Moat teachers prefer to keep
the grade fey are in.

San Francisco, Cal., T. L. Heaton, deputy superintendent.It has not been our
uniform custom to promote teachers with grade+. It has occasionally been done below
the sixth grade and always with good results. We have a large number of grammar
schools which have beet+ departmentalized in the seventh and eighth grades. It is
our rule-in these schools to have about half of the day with their class teacher and the
remainder of the time with three other teachers. A group of four teachers.and classes
form the unit of departmentalizing. If a school has a dozen classes in seventh and
eighth grade work it would have three such units. Each of the four teachers becomes
a specialist in one subject and teaches it to the four classes. Other than these four,
subjects are taught by the class teacher. She remains class teacher through the entire
two years. When she graduates a claarfrom the high eighth the next term she takes a
low seventh class and in two years graduates it. This gives the teacher a strong moral
and personal hold upon the children. We find the teacher's influence is not in any
way weakened and the children get the benefit of special training. It also prepares
children better to enter high school where they must study under a number of dif-
ferent teteheis. In our intermediate schools a similar plan is followed.

Oakkituk,'Cal.,, A. C. Barker,' supe rintendent. There are no actual means of testing
any of these Metiers, and I believe that there are two sides to these questions. In
case a teacher Is% valuable tme, it is undoubtedly an excellent thing to continue her
two years in a grade; on the other hand, it is obvious that, if 'a child happens to fall
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to the lot of a poor or mediocre teacher, he is placed at a serious disadvantage if he
remains in her class two years. I am inclined to think that the benefits of rotation
are, on the whole, better for teachers than for pupils, as it undoubtedly gives them a
broader view of the course of study and of school matters in a general way.

Berwyn, Ill., E. A. Wilson, superintendent Teachers should be changed at least
s every three years, hit the power et superintadents is so limited and the tendency

of teachers is eo great to settle down to one job that it is suicidal to attempt it. By
our system a superintendent can not dp his hest work. It must be handled care-
fully. Am in favor of change-for reasons above.

Clinton, Ind., B. B. Oberholtur, superintendentReauttbroader scholarship, closer
correlation, fewer failures, more sympathetic teachers.

Columbus, Ind., T. F. Fitzgibbon, superintendent. We use the plan often to help
teachers find themselves, starting with young teachers in .the first or second grade
and moving them up every year, or two years at most, to the next grade till we have
found the grade in which the teacher seems to fit wen. We sometimes move a teacher
from above down grade by grade for the same purpose. I think if the teachers of the
first four grades could move in cycles from first to fourth and back again it would
greatly strengthen the teacher and her work, but many of them object to the plan.
I once had a teacher, a normal graduate, pass from second to seventh year, carrying
with her practically all the pupils that entered with her in the second: year. The
work done for those children was by far the best I have ever seen.

Gary, Ind., William A. Wirt, superintendentWe began doing this work at Bluffton,
Ind., 1900, because, among other reasons we found that failures in first and second
grades were forced to remain another year with a teacher who had failed to awaken
them. By advancing a primary teacher to a second grade the primary teacher goes
on with her successes and leaves her failures for the second grade teacher whobecomes
the _Ora grade. Similarly the second grade's failures have a new teacher.

All of the arguments for teachem continuing with the children with whom they
are successful are supplemented by the argument that children should be relieved
of the teacher who has failed with them regardless of hersuccess with other children.

Madison, Ind., Donald Du Shane, superintendent. Our plan when fully in opera-
tion provides for a 1B teacher who does not advance. The lA teachers advance to 4B
grade. Beginning with 4B, five departmental teachers keep a given child for 24
years. Then he is turned over to another group of five teachers who keep him for 24
years or until he is ready for high school. The plan from 4B on has been in successful
operation for three years. For the last year and a half we have been experimenting
with the plan of advancing the primary teachers with the children for a 24-year cycle.
You will notice that none of our cycles are over 24 years. Beginning with the fourth
grade the departmental teacher of arithmetic, for instance, as truly advances with a
pupil as does the primary teacher. The total number of children in any depart-
mental group is limited to 150 pupils and to 5 teachers. As a consequence every
teacher knows every child well and is associated with him long enough to understand
his difficulties. We are opposed to the plan of advancing teachers for a longer period
than three years, because (a) many teachers can inspire little children who can not
manage those of grammar age, etc.; (b) because'ecause the time of office of most teachers is
not long and the first cycle is experimental in some respects for the average teacher;
(c) when a teacher resigns it is difficult for a new teacher to do effective work if the
cycle is or has been too extensive.

Cedar Palls, Iowa, B. Francis, superintendent. A teacher who excels In a certain
grade is more valuable when retained in that grade, but a difficult grade can often
be handled better by transferring the teacher with these. We do not do this ordinarily.

Fort Scott, Kans., H. D. Ramsey, superintendentWe began this system, covering
two grades, two years ago. Before that time we admitted beginning pupils twice a
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reir, at the beginning of the year,and at the close of the first term in January, but
two years ago we changed our plan by admitting all pupils who would be eligible for
admission during the year at the beginning of the year only. By so doing each teacher
kept her own pupils at* was advanced to the next grade with her class.

We have found this plan satisfactory in every respect. The teachers are more in
sympathy with the teachers in grades above them and they have been able to discover
wherein their work in the past has been weak. We favor the plan of admitting all
pupils who are beginners at the first of the year and thus saving the formation of a new
beginning class at the middle of the year.

Dayton, Ky., L. N. Taylor, superintenden...Teachers should be changed from one
intermediate grade to another often enough to give them a wide and full grasp of
their duties as teachers and to keep them out of the ruts of self-satisfied habit, and to
keep them on their mettle, but I find it objectionable to promote them regularly with
their classes. More than that, I find advantages strongly favoring the semiannual
promotion plan, each teacher having two classes doing work half-year apart. This is
not consistent with the promotion of teachers with their pupils.

Teachers become more flexible in the use of their powers when they change grades
occasionally. But the occasional change of teachers as a child goes through the city
school system seems to be the right of the child and to his advantage.

Taunton, Mass., H. W. Harrub, superintendent. We do not practice the advance-
ment of teachers with their pupils. In some rooms we have done so, where conditions
made that course most advantageous. The general practice would not be feasible.
We regard the principle as a valuable one, and intend to use it where it can he applied
to good advantage.

Waltham, Mass., W. D. Parkinson, superintendent. We have had no experience
which justifies conclusions on the foregoing. In theory affirmations would be easy.
But on the whole the question has many practical bearings and it reduces to the
alternatives of exposing a child for a longer or a shorter period to the dominating in-
fluence of an individual, and consequently of decreasing or increasing the number
and variety of such personalities to which he shall be exposed. Personally, I believe
that in a fairly permanent and well-selected teaching force it would be better to have
pupils continue three years with the same teacher; but if teachers change often any-
way, and are comparatively inexperienced, it is probable that there would be more
loss than gain in continuing the inexperienced teacher with a class covering new
ground instead of letting her pilot a new class over ground she had become somewhat
familiar with.

Kalamazoo, Mich., S. 0. Hartwell, superintendent.We have done something of
this sort occasionally, but have hardly carried it to the point of a plan. At present
our emphasis in the lower grades is rather on the modified form of the Gary plan,
which acoomplishe the same results, so far as special teachers are concerned, but
has not embodied this point regularly for the so-called regular teachers.

The questions of the blankat least, the later onesare evidently framed from
the point of good teachers. Now, I think we have our proportion of good tee cherS;
but, like other places, we have at least a proportion of weak ones, and any plan of
the kind must be made from that side also. Possibly the plan might bring it con-
centrated attention on weakness and thus work toward timination.

Kearney, Nebr., Roy E. Cochran, superintendent. This whole thing depends on
the individual teacher. Ideal teachers are few. A change is advisable where the
teacher lacks in some qualities adVitable to give the pupils. I think longer than
three years at any time is an error.

Concord, 71. H., L. J. Rvndlett, superintendent. We tried it a number of years
ago, beginning with the first grade and extending through four years. The ex
meht was fried with a class of retarded children, with the result that at thgp d of
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two years they were able to read any ordinary fourth reader and at the and of three
years Cyr's Fifth Reader. I am considering trying the experiment again, and shall
be glad to report at the end of that time.

Bloomfield, N. .T., George Morris, superintendent. One of our chief reasons for
using the plan is to locate teachers in the grade in which they can do the best work.
For example, we study a third-grade teacher and think she would make a strong
fourth-grade teacher. We have her go on with her class to the fourth grade, and
in most cases find our judgment confirmed. Occasionally we feel that this same
teacher would 'do well in departmental work,,and only this year we have promoted
one or two teachere to departmental work and 'feel pleased with the change.

On the other hand, we frequently feel that a teacher would do better work in a
lowet grade, and experiment in that direction also.

Hackensack, N. J., William E. Stark, supervising principal.We have semiannual
promotions "throughout our schools, and many teachers would like to limit their
fields to a single half year. We have, however, a definitely adopted policy of making
a year the minimum period of consecutive work with a class forany teacher, except
in unusual situations. I encourage our teachers to broaden the scope of their work
still more, and occasionally a teacher goes on with her class for an additional half
year or year. This practice, however, has been 80 rare that no generalizations can
be based upon the matter.

I feel that it would be an advantage to schools if more teachers were ready to
broaden their range of work, and I hope to be able to use the results which you
publish of experience elsewhere to convince the teachers that the proposed plan is
practicable.

Montclair, N.' J., D. C. Bliss, superintendent. We do not make this plan the
regular practice. Rather, it is the occasional plan to fit a peculiar condition or to
secure special results.

New York, N. Y., William H. Maxwell, euperinteneknt I have urged principals
wherever it was feasible to advance teachers with their pupils from grade to grade
and then to return to a fixed point. A great many principals are doing this. I
have not obtained definite statistics as to how many are doing it. In aims cases
we have two grades for the year. The cycle includes only one year. In other cases
it includes three or four years, and never more than six.

Newborn, N. C., H. B. 'Craven, superi4tendent.In order to keep teachers out
of a rut, I usually change them after teeiching a grade for two years, but seldom
change a 'primary teacher to the grammar school or grammar school to high school.

Bismarck, N. Dak., Charles C. Root, superintendent.We have such frequent changes
of teachers that the plan can hardly be used here.

Kent, Ohio, H. L. Eby.The greatest objection that I have to keeping the teacher
stationary in the grade is 'the narrowing effect of the custom, both on the teacher
directly and on the school indirectly. By that practice the teacher does not see
enough of the process to be able to interpret it fully. By doing the same work from
year to year the teacher does not acquire standards of value and compaiiaon with
which and through which to measure the work being done. A high degree of skill
is acquired 1?), limiting the program of the teacher to a single grade, or even a single
subject, from term to term. But this custom makes the mistake of assuming the
teaching process to be like the part a member of a baseball team plays and that
the process of education is like that of a baseball game. All that is required of the
individual teacher is to acquire a certain special skill within the limited program.
The success of the plan is made to depend upon the degree of special skill each
member of the teaching force can bring to the work. If the tools of learning could
be controlled with the same precision with which a bat and bell are controlled in
the hands of the player, and if the reaction of the pupil toward the subject matter
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of the curriculum could be as definitely determined as the reaction of the ball player
toward the tools of the gaine, then the plan of keeping the teacher stationary in the
grade would have better reason for its existence. But children are not as easily
controlled as the inert baseball, nor can a boy's reaction toward the work of the school
be as easily determined as can his reaction toward the bat and ball in a game. The
two skills are not comparable.

Again, the ideal of the factory system of industry, with its minute divieion of labor,
'controls the schools far too much. But here, is in the ease of the baseball game,
industry is dealing with inert material. Nor do the parts' of the curriculum bear
the same exact relationship to each other as do the many pimple parts of manufacture
to the completed article. It is not to be desired that they should. I think it is
quite generally agreed that while industry is making more and btter articles, yet
it is unmaking men. The lees of the educative varue of industry to society resulting
frun the highly divided forma of labor threatens the very quality of labor and its
product. The problem of labor and industry is, How can highly specialized skill
in an uneducative process and the human factor on which the quality of the work
so much depends be conserved together? A similar problem confronts educators.
Personally, I deplore that the ideal of the factory system has eo gripped our schools.
It seems to me that your plan of promoting teachers with their pupils is the proper
solution of this problem.

Alliance, Ohio, B. P. Stanton, superintendent. I have not followed the general
practice of advancing teachers. Where I have done so, in some cases at least, the
teacher has been unusually strong, and very satisfactory results have followed.'

Hamilton, Ohio, Darrell Joyce, superintendent.We made some trial of promoting
teachers with their pupils from grade to grade.

While we the plan saved some time, we are not no'w because
we also found that at least one-half of the pupils would change within three of...four
years; that ie, a teacher starting with 40 first-grade pupils could expect to have only
20 of the same pupils by the time the fourth grade was reached. I believe, however,
that it is not a bad plan if the teachers are efficient.

Guthrie, Okla., F. D. Brooks, superintendent.We promote teachers with pupils
where we think it beet. It is not a fixed part of the system that applies rigidly in any
grades. We also transfer teachers sometimes from lower to higher and from higher to
lower grades. When we send the teacher along with her pupils it is because we think
she can handle that particular lot of pupils better than another teacher. A few times
it has been especially for the teacher's good --she has discovered her weaknesses.

Harrisburg, Pa., F. E. Downes, superintendent. It has been our custom in Harris-
burg, for 8 or 10 years at least, for teachers to hold their pupils two years before trans-
ferring them to another teacher. Work is arranged in cycles as follows: Second and
third years, fourth and fifth years, sixth and seventh years, and eighth and ninth year&
Recently we have changed from a ninth. grade elementary to an eighth-grade plan,
and just as soon as our ninth grade is eliminated we will also have semiannual promo-
tion. his our purpose under the new plan to have each teacher, so far as possible, hold
her pupils through four half years, or two full years, as at the present time. Of course
it will not always be possible to do this. However, when not done, it will be the
exception; the rule will be to do it. Our teachers, generally, prefer this 'method
in fact they have gottento the point of objecting when they are required to be respon-
sible to the next grade teacher if allowed to hold a dais only one year.

Logan, Utah, A. Molyneux, superintendent. The first grade, I believe, partakes too
much of specialization to warrant the change of teachers. The sixth, seventh, and
eighth grades are segregated from the lower grades. In these grades we do dytttort,
mental work. This prevents the adoption of this plan above the fifth grade.

We have experienced much difficulty in preserving clams unity. This is due to new
entries and to shifting or changin4of residence in the community..
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Richmond, Va., W. M Adams, principal.We are trying out cycles of two entire

years and will reach the last term in the cycle with the term ending June, 1915.
I am well pleased with the moults so far.
We shall extend the experiment throughout the primary grades into the gram-

mar grades (fifth and perhaps sixth years), beginning with February, i ,5.
Neenah, Wis., E. Al. Beeman, superintendent. We have an assistant i a seventh

grade this year who has moved along with about 30 pupils from the fou h grade.
There are 75 pupils in this seventh grade. She is so much more effective as teacher
with the 30 than with the strangers that I hope to plan regular promotions in this school
and use the new teachers in third and fourth grades where possible.

I have always been very particular in the selection. of teachers for promotion with
pupils and have therefore no record of any failures. I am of the opinion that only
teachers of ability can adjust themselves to this plan. For strong teachers, I am con-
vinced, after 11 years of experiment, that it is a wonderful advantage to all concerned.

Laramie, Wyo., William M. Sinclair, superintendent. The plan is in limited opera-
tion as yet. We have too many normal-school graduates who want to teach in second
or third grades only. Out of more than 100_ applicants for grade positions 70 were for
second or third.

OPINIONS OF TEACHERS.

As a number of the superintendents of schools furnished the
names of teachers who had had experience in advancement with
pupils, and who would therefore he in the best position to judge
of the merits of the plan, it seemed important to learn their opinions.

Another reason for making inquiry of the teachers is that one
could doubtless obtain from them an impression -as to how the
children responded to the plan. A questionnaire was accordingly
sent to the teachers, and 97 replied. They repre ,,ut 43 schools, in
12 States, and 18 cities. An examination of the list shows that
these also are well distributed geographically.

Table 2 is presented in three parts. To obtain conaplete answers
for any one State, city, or school, therefore, it is necessary to refer to
each part in turn. Thus Tampa, Fla., appears on pages 32, 38,
and 44.
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Slates and cities from which replies were received.

State. City or town.
Number

of
teacher.

Florida
Iowa
Michigan.
Minna/ans.
Montana ..
Now
New York .
North Carolina.

Oklahoma

l'ennaylvania...
Utah...
Virginia.

Tampa.
( Mar Fells .....

Shelby
Innespolb.

Bozeman.....

Ilontclalr

L Nett .
r cA letter.

oryea
Hart ithurg.

JPortimouth
RIchmand

Number

achooh.

2

4 5

1

2 2
1 fl

5

4 2

1 3
2

2

4

13

SUMMARY OF TEACHERS' REPLIES.

Please give a brief antouni of your training and experience. Are You a graduate of a
normal school or training school? Where? When?

While twenty reply that they do not hold normal school diplomas, and fourteen
make no answer in regard to this question, sixty-one, i. e., about 62 per cent of all,
state that they have been graduated from normal schools or departments, although
many of these received, apparently, their teacher training and normal diplomas in
high schools; most of them have also taken summer courses in higher institutions,
e. g., in State colleges. A few have attended Cornell, Wellesley, and Columbia.

In class-room experience they range from one year to thirty; seven have had but
one year of experience,- and eleven have had more than twenty; fifty -four, or 56 per
cent of all, have taught in the public schools from five to fifteen years.

The average of all is eight years and eight months' class -room experience.
It would thus appear that these teachers are above tho average in intelligence and

professional zeal.
How long have you had experience with the system of udvancing teachers with their pupils?

'Where? When?
The average experience with the plan of promotion of teachers with pupils has been

three years and eight months. Thirty-three have had only one year of experience
with the plan, but it must be remembered that the first year with the plan is by far
the most trying, and in which the teacher is apt to give an unfavorable opinion.
Those who have had tut one year of experience with this system teach in schools in
which semiannual promotions are made, and in which the plan hail been but one
year in operation as a system.

Through what grades or cycles at the present time?
Fifty-two, i. e., 54 per cent have had experience with but two half grades; twenty-

two, i. e., 23 per cent, with two whole grades; seven, or 7 per cent, with three entire
grades; five, or 5 per cent, with four whole grades; the others scattered. It must be
presumed that throughout the United States there are very many other cases of
promotion through at least two half grades. The absurdity of too frequent change of
teachers is indeed near when such is not the case. It rural schools it is of coureo the
rule for the same teacher to continue through all the grades of work with the same
pupils. (The city is the creator of school machinery.)

When you became used to the system, did it make the /Awl work harder or easier?
Three make no reply; one says, "No harder"; three reply that the plan does make

the school work harder; one says, "Harder for the teacher, easier for the pupil";
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another, "In some respects eager, others harder";.a third says, It requires more
preparation." Eighty-ono, i. e., 84 per cent, declare that it makes the work easier;
three state positively that it makes the work "much earner "; while two make qual-
ified statements: "I think it will be easier on second round"; and "more preparation,
easier in clans room."

Did it save your time in the classroom? The pupils' time?
With regard to saving of teacher's time in classroom, six did not reply; one expressed

a doubt; eighty -six, or nearly 90 per cent, said "yes" and only three replied "no."
Two were in doubt as to whether it caused a saving oftime for the pupil. One said

"a little"; eighty-six said "yes"; while seven did not reply.
Does this plan save school time in other ways?
Forty-two did n-.t reply to this question ; two said "no "; one expressed doubt; while

fifty-one said "yes." In what trays? "In orgaidzing and planning"; "in preparing
and correcting work "; "in establishing routine"; "in preparation of lessons";
"in the manual work;" "in teaching pupils after school." How much time is saved

altogether? Fortyeix made reply; seven said they could not estimate; "very much,"
said one. Others estimated as fbllows Ten minutes daily, ten minutes per subject,
fifteen to thirty minutes a day, thirty to forty minutes a day, one-half hour daily,
two hours a week, three to four weeks, about one month, six to eight weeks, one-half
year, one-fourth of the time, one-third of the time, one-half of the time.

But it is to be noted that the more experienced teachers, and especially those with
larger cycles, male the higher estimates.

Did the more intimate acquaintance with the pupils make it easier to visit their homes?
Three do not answer; five say "no; too much work to visit homes"; "not necessa-

rily," says another; "sometimes," says a third; "somewhat," another; "always easy,"
says an optimist; "easier but lees necessary," another; "no difference," "yes, more
time for it;" "much easier;" "yes, pupils beg it " , eighty-two say positively "yes."

Did you find it easier thus to win the affections of the pupils?
Five do not reply; three say "no"; "in most cases," one; "already won," another;

"pupils here affectionate anyway," a third; eighty-five replied "yes."
Did you find it easier to exercise di: spline?
Five do not answer ; one says " possibly " ; another, "not always "; "yee, if the teacher

keeps her dignity," says a third; "yes" and "no," say two; "yes" say eighty-five,
some of -whom answer it very positively.

In this way was your attention engaged rather with the subject or with the pupil?
Six do not reply; seven say "both"; forty-six say "subject"; and thirty-eeven say

"pupil."
This question, necessarily somewhat inexplicit in the questionnaire, clearly pus-

sled the teachers. Those who answer "subject" seem to have had in mind the thought
'that discipline being minimized and the qualities of the children being better under-
stood, more attention could be given to adapting the subject matter to the individual
needs of the pupils. This is indicated by such expressions as "with the subject, as
discipline is established "; "with subject_for sake of pupils;" "the subject, as the
pupil was used to my methods of teaching;" "knowing children's needs, could teach
subject mote effectively"; "if you know the pupil, attention is on lie subject."
There is thus more unanimity than would appear at first sight. It would appear; too,
that those who answered "both" have substantially the same thought.

Did this system make clearer the relative value of the work in each grade and make it
easier to understand what points need special emphasis in each grade?

Did you thus learn to appreciate better the difficulties ofyour feUow teachers?
The replies to these three questions are almost unanimously in theaffirmative and

the more experienced teachers especially emphasize the "yes."
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Did you in this way find it possible to keep systemat:c records of the individual traits of
your pupils/

(a) For vacationa2 purposes/
Twenty -three do not answer; thirteen reply in the negative, but they explain that

their pupils are too young to consider the subject of vocations (as if, indeed, the dispo-
sition shown thus early would not be valuable in the interpretation of personal quali-
ties later); sixty say that the method was useful to them, even when written records
were not kept.

(b) For understanding and development of character?
Fourteen do not reply and four say "no"; but seventy- eight, or SI per cent, say

"yes." node who say "no" admit that it was simply a case of miming an oppor-
tunity.

(c) And, so, for a more scientific method of dealing with unruly pupils?
. Nineteen do not answer: three answer "uo" and seventy-four, i. e., 77 per cent, of

all write "yes "; of the throe giving a negative reply, one says "it is possible to do this,
but I have not tried it"; the reply of another is, "I don't know" ; and only one gives
a positive "no."

Have you known teachers who have failed with the plan of advent:mew with pupils?
Eleven any "yes "; sixty-eeven say "no"; eighteen do not reply.
How do you account for their failures?
Among the reasons assigned for failure of teachers with this plan are thew: "Natu-

rally weak;" "poor discipline;" "lack of interest," "'not in sympathy with system,"
"subject matter not fully in hand;" "too familiar with the pupils, "lack of preps-
ration;" 'positively out of their sphere," "would have failed under any plan;"
"teacher and pupil knew each other too well;" "out of tune with their pupils;"
"advancement through too many grades," "the bettor some teachers know their
pupils the lees capable they are of controlling them."

ADDITIONAL MCNAMEE BY TEACHERS WHO HAVE TRIED THE ADVANCEMENT PLAN.

Tampa, Fla., Fannie Cumming, teacher, Hyde Park School . I like the system very
much. Of course it is much harder for the inexperienced teacher and is a failure
for the week one. The actual teaching is easier, for knowing the needs of the child
already so much time is saved. And to succeed we must know the individual child.
It makes mote work for the teacher outside the classroom, collecting new materials,
for one can not use much of the previous year's collection. But it saves the teacher
from getting into that deadly route, which is so easily and unknowingly done. One
can be so much mare enthusiastic when teaching new material. I like, very much
the home atmosphere it creates. The teacher knowing the children, the children
knowing each otherjust one large family all working for the good of all. The teacher
knows what has been actually taught and the posaibilitee of the child. Knowing
this, greater advancement is possible than when children have a different teachsrr
every year. Sometimes I think it is harder than we think for little children to adjust
themselves to school environment. Teachers are so different and hardly has a child
become accustomed to one teacher before be is thrust on to the next. The responsi-
bility is greater also. Think of being responsible for so many years of a child's life.
It makes one take teaching more seriously.

nimpa, Fla., Agnes Everett, feather, Michigan Avenue School.It affords me great
pleasure huanawering the questions you have presented to teachers who have been
promoted with their grade.

I have delayed making a reply, in order that I might see how the pupils who had
three and one-half years compared with other pupils who had been

ilefeeher each. I waited to make this test because the pupils
oleo were sent to the high school in February. All are going

4111110 tieetibliele1 and taking up work with the same teachers.

lallMilliMMII.11111111111111111111111MINIMI
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I am delighted to tell you that they anted with the beet in the ties and in severalinstances ahead. -

The teachers and superintendentstate that it is one of the finest classes that has evergone into the high school.
For this method to be successful it is very necessary that the teacher be of a strongpersonal character, an original and enthusiastic teacher. She must be a firm, kind,but strong disciplinarian. She must have a disposition and character worthy of imi-tation, for her pupils adopt many of her ways and become molded into her ideas.
She must be firm, for as the pupils grow older they understand her better andnaturally feel that she should allow them more freedom on account of their longassociation.
The only triticien I have to bring against the method is that the attachment betweenpupil and teacher, and tqacher and pupil becomes so strong, that it makes the sepa-ration so very hard and it also makes it hard for the pupils to :41apt themselves to theways and methods of other teachers.
Even though I see the weaknesses of the plan I moat heartily approve of it (withgood teachers).
Tampa, Pia., Mrs. Neta Mangle, teadier, Michigan Avenue School.The method ofpromoting teacher with the class (as in my work, the primary) forces the teacher to

study and become familiar with all phasesof primary work; instead of knowing how toteach only first or third grade, she must know how to teach lint, second, and thirdgrades, and knowing this makes her broader and in all ways a better teacher.
The teacher, knowing that she alone it responsible for what degree of proficiency

the clam may possess when entering intermediate work, will give her best alwaysto her class, and the habit of blaming the poor work of a clue to the teacher of the
lower grade is eliminated to a certain degree.

The list of promotions is large if the teacher has the class for more than one session.Where she would hesitate to send a pupil weak in some one aubject to another teacherhigher up for fear of criticism, or of having the child sent back to her, she would nethesitate to promote the child 4o her own grade, as she would think she could helphim more than another, knowing him better. The work so far in Tampa has been adecided success.
Tampa, Fla., Maude J. Harter, teacher, Michigan -A.,enue School.-1 am frank insaying that I did not approve of it at all in the beginning, but I want, most of all, to bea growing teacher, so I tried honestly to do the beet I could in advancing with mygrade. I watched every point that came up both for and against, and without onehit of prejudice. I think now that if the teacher is strong enough to take a class through

one grade she can do better work by keeping with the same pupils. In fact, now that Ihave tried it, I prefer it.
Tampa, Pia., Ethel A. Mori aidier, Michigan ei)enue School.My experiencehas been that in beginning the second year with the same class the pupils lost

no time in learning the methods and requirements of the teacher, the teacher notime in leaning the characteristics, idiosyncrasies, capacities, and deficiencies of thepupils. The work was a real continuation of that of tlie previous year, the teacher
knowing exactly what review and drill were needed, did not wasting time on unnec-eeary repetition. I find my familiarity with the textbooks used previously bypupils, as well as with their stock of know: age very useful in presenting new matter.
Moreover, if the teacher elands "in loco parent*" Is it not rather hard on the childrento accept a new parent every year?

Tampa, Pia., Daisy Smith, teacher, Michigan Avenue School.My more thorough
acquaintance with the children has made thework very pleasant. I think a teachertakes greater pride in a date that she is with for so long and that she also feels
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Int ftelponeibility mare keenly and will therefore put forth her beet effettiand I moat
heartily approve of the method.

7Akonesoo, Md., Bernice A. Perry, feebler, Lovell Sheet Sehool.I found that
advancing with my pupils was very helpful for three years, then I decided that a
'Adige would be better for titian and for me, too. We knew each other altogether too
*en.

'Kalamazoo, Mich., Bkmehe C. Silts, teacher, Lake Street Sehool.The promotion of a
teacher with her pupils Is more satisfactory to me; fine, in that it gives a wider, range
of material in which to work, hence a broader and fuller view; second, in that it enables
the teacher to see the results of her expended efforts.

Salemaroo; Ilia A. Lent, teacher, North West Street School.My experience,
it seems to me, is scarcely fair to this plan. My experience has been only when going
on from one clam to another with pupils, never in a school where the teacher continued
with pupils for more than one year's work.

However, when I have had pupils for more than one semester's work, I found that
in knowing the child and in their knowing my methods, we saved much time and work.
The time spent in organization, in discipline, to a great extent was eliminated. If a
child is under a difficulty or is an unusual child, the teacher understands him and can
deal with him understandingly and eliminate the waste of time and effort for both
teacher and pupil.

Shelby, Mich., Florence Wylie, teacher, Shelby Public Schools.In our experience
with the system of promoting teachers with pupils, the chief objection came from the
teachers, who disliked to return to lower grade work after having taught a higher grade.
It seems to me that this difficulty might be removed if the teaching force were a more
permanent body. If teacher, were employed for a cycle instead of for keingle veer,
I think it would be a desirable system.

Minneapolis, Minn., Jane S. Miller, teacher, Simmons SclWol.The teacher must
pow and study to do this work so she can not get into the rut of doing the same thing
over and over.

Houma, Mont., Emma Sperling, teacher, Hawthorne 8dwol.In order for a teacher
to advance with pupils she must win their love and esteem. She can beet do this
by being one of them, not only, in schoolroom but out on the playground. The teacher
then can go on each year with the children and have no difficulty with discipline, if
she dill retains the respect and love of pupils.

A teacher should have no difficulty with work of each new grade riff she has had
proper training and experience in work with all the grades. If not, ould be so
interested in children as to go on with them and surmount the obstacles.

I did not go on with my clam last September as I felt they needed a change. I have
realized every week since school began whore have made a big mistake. I hope to
have them next year:

Montclair, N. J., Alice B. Chandler, teacher, Ifilloide Sthool.Only twice have I
moved ahead with my clam. When I came here I taught third grade. After two
years an extra teacher was needed in the fourth grade and I accepted the chance to
move along. It was a joyous experience.

Lest year en unusually bright class came to my lot. I soon saw that a large majority
d them could work ahead faster than an ordinary clam. I talked the matter over
with my principal and superintendent, and they approved of my trying to accomplish
three yams' work in two. Of course this possibility fired the ambition of the children
rand they darted in this September-as though work was the greatest joy of their
They understood me and my ways and much time was raved.

I rather think that occasional promotion of teachers with pupils is a good idea,
-bin! doubt whether ! should care for it is a regular system. Many4hnes I think that a
child needs to begin all over again with somebody new. Moreover some teachers are
much better adapted to one grade otworl- than another.
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.Montclair, N, J., Edna H. Jones, teacher, Watdtunti SchookEvery pupil has saved
one year and without exception they are doing well in the sixth and seventh grades,
where they now are. There is some question Sip to whether their immaturity will
prevent them from keeping up in eighth and ninth grade work though.

Montclair, N. J., Alfreda M. Miller, teacher, Maple Avenue Sdsool.; believe a
teacher might advance too far with her clam. For example, a teacher who isen excel-
lent first-grade teacher and a natural first-grade teacher would, I believe, be in vary
much the wrong place if she were to continue going up much beyond the fourth grade.

Some teachers seem made for primary work and some `for grammar work; such
teachers, I think, should be careful not to get out of their proper sphere.

Montclair, N. J., B. H.Wetherby, Leacher, Maple Avenue School.It seems to me
that in cues where a teacher is particularly fitted for firstgrade work she would lose
by advancing to the upper grades. The same would hold true of grammar-grade
teachers who may not be in sympathy with the younger children.

This system has been especially advantageous in our school as the majority of the
children are foreign. To advance with them means a helpful acquaintance, for they
are usually reticent and most individual. It is, therefore, a great raving of time, and
means a better understanding of each child.

Syracuse, N. Y., Helen Curtin, teacher, Croton School.Many times within the last
few weeks I have heard teachers say many pleasant things about being able to go on
with their grades. It is very necessary that the teacher be pleased with her work.

This plan gives the teacher an opportunity to know the child. She can not deal
with him intelligently unless she knows how to approach him. -

The child is given an opportunity to know the teacher. Unhappiness inikeaching,
as in many other things, often results from a lack of understanding on the part of both
teacher and pupil.

Much more freedom can be allowed. Children will realize that we are social beings
after all and not '.'just school-teachers."

More guidance for their reading, and outside interests can be given.
A teacher said to me a few weeks ago at the begtitning of this term, "I can not

understand what it is that makes me so fond of my dal, this term. They are so much
better than they were last term." Still they are about the same children. Now
she knows them.

Syracuse, N. Y., Matilda Miller, teacher, Prescott School.Pupils become so well
acquainted with the teachers that the second term they feel free to ask questions
concerning their work which they would not do the first term. In the seventh grade
the individual work becomes easier, for the teacher knows just which pupils require
special help along certain lines.

I am heartily in favor of this plan of promotion, for it makes both teacher and pupil
happy in the work.

Syracuse, N. Y., M. B. When, teacher, Prescou School.At first I did not like It, but
now I would feel lost if the system were changed. Time is surely saved, and there
km question in the mind of the teacher about the ability of each pupil. She knows
the unruly ones and they know where the line is over which they dare not step. They
give up the idea of trying the 4eacher for they know her as she also knows them.

Morganton, N. C., Mrs. W. R. Marbut, teacher, Morganton Grade School.When-
ever I have entered a room full of children that were strangers to me, I have found
that I lost a good deal of time in finding out the exact needs, difficulties, and
characteristics of each child. Without this knowledge, I felt that I could nat do my
best work and might fail to really rota die child at all.

The children must become well acquainted with the teacher and her methods
before they can do their best work.
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An atmosphere of sympathy and understanding must be eetablished and it takes

Ionia time to accomplish all this. Once well done, however, this understanding lams
*along as the relations of teacher and pupil continue.

Newbern, N. C., Afoliis H. Heath, teacher; Newbern Graded Sdtool.rI think the plan
Of semiannual prometione especially good for the backward pupils, salt gives them an
opportunity for promotion in four months, if they can remain with the teacher who
has learned their limitations. There are advantages and disadvantages in semi-
annual promotions. The teacher can not be with both classes, but I think the back-
ward pupils would suffer most if she should leave them.

Newbern, N. C., Eleanor E. Marshall, teacher, Newbern City School.As almost all
teachers are more interested and successful with children of certain ages, I think that
t centinuoue promotion of the teacher with the pupils for a time longer than two years
*right prove hurtful to both pupils and teacher.

Mediate, Okla., Mary Wh , Second-Ward Soiool.With a strong teacher
adapted to her work it fit a m xcellent plan, but with a weak teacher I think a
change might be better, cer y for the children.

Tulsa, Okla., Gail'D Swartz, teacher, River View Sd,00l. I might say, if the teacher
should be all that is desirable, the affection and respect which increase each semester
for "iiisideal" would tend to mold the child much more firmly in proper habits

.. than should hie teacher change and thus give him new phases to look at. I approve
of both methods, but I'd want the teacher to be almost perfect should he have charge
of children for consecutive years.

Harrisburg, Pa., L. LaVene Grove, teacher, Camp Curtin Sehool.Personally I feel
that the Method of advancing teachers with pupils is a good one providing a teacher
is any sided in her teaching and does not produce a pupil who gained power in one
or two subjects or whatever subjects the teacher considered most essential.

Again, from year to year the same crowd of pupils would not care to hear the same
filusiratiens, would not enjoy the monotonous voice or peculiar mannerisms or worn-
ontmethods of a teacher. ,
. In tither words, this method MS good only when a teacher ie a real teacher in every
sine of the word, when she has exactly the right attitude and viewpoint of her pupils
and of her subjecte, when she is a well-balanced, broad-minded, progressive, young-
spirited person; otherwise, if I were a parent myself, I should prefer my child to have
the education in which a number of amateurs had a hand rather than one.

Harrisburg, Pa., Ruth K. Wells, teacher.If a teacher loses dignity as she becomes
more intimately acquainted with her pipils, Alm discipline is hard. But if, on the
other hand; she has dignity, with intimate acquaintance, she has solved the problem
of discipline. The child obeys not only from love of the teacher, but out of a desire
to stand well in her opinion. .

The attention is given to the child rather than the subject. The child and his
needs become uppermost in the teacher's mind and she considers the subject as
related to him.

With this eyetem you very readily recognize difficulties of other teachers. I ant
thinking especially of the beginning of the.year. Children forget a great deal during
vacation and a teacher is so apt to blame this lack of knowledge on the former teacher.
This Janet sae When a teacher rises with her school.. She discovers to her horror that
t4ey kliow jtio os little when she herself hie been the previous teacher.

Witatinti thee heoome intimately. acituainted. Id* a, pupil, he become freer in
hie nanialimition 'With Yen.. He "tali Of hie dare* and nee and dislikes. 'rhos
little conversations aid yonin tindelotending. the 'cliiia end his motives for doing many
tams. With thie Undeneending yeti are more 'able to develop hi" character.
'_8y acquaintance and understanding of individ traite Of each pupil, you gradually

totbsgin to punish unruly pupils according to their vidual traite. When you punish
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in this manner you have reduced to a scientific plan the management of unruly
children.

I think the system is excellent for the teacher. There is, nevertheless, another aide
to it. If a teacher goes the entire course with her school, the pupil may become one-
sided. I mean by this that a teacher may emphasize one branch of study, while
another teacher would emphasize some other branch. A child who was placed under
one and then the other would see the difference. A child who had remained under
one teacher would be developed in one branch only.

There is another feature that appeals to me and which is due to the grouping of
grades as is done in Harrisburg. The second grade runs into the third, the fourth
into the fifth, and sixth into the seventh. It makes it possible to take a. bright class
of pupils through two grades in one year. I have done a great deal of this work and
my ideal; are formed accordingly. Last year from clam of 45, 17 skipped a grade.

Logan, Utah, Ethel Hill, teacher, Woodruff School.Too many backward pupils
might discourage a teacher.

Portsmouth, Va., Mrs. L. M. Weaver, teacher, High Street School.During the 20
years I taught four different schools, some of my advanced pupils following me from
school to school. In those schools I did not have just one or two exercises each day,

but from 20 to 25 classes comprising all the studies in the curriculum from the first to
the eighth grades.

Promoting teachers with pupils prevents experimenting upon pupils. It helps to
avoid injustice in discipline. It prevents loss of time and opportunity. The teacher's
moral influence is better felt. The teacher can set up for the pupils a reasonable and
cbsoi.stent standard. It gives skill in managing children.

No teacher can thoroughly become acquainted with her pupils in five months.
Having the same pupils makes dearer the relative value of the work in each grade
and makes it much easier to understand the weak points that need special emphasis
in each grade.

Richmond, Va., S. B. Robinson, teacher, Baker School.With the promotion-of-
teacher plan the bright pupil has the advantage of being advanced into the next
grade's work as far as the teacher thinks he is capable ofgoing. The average pupil
has a chance to at least complete course. The bright pupil having been taught to
work independently, and with skillful guidance of the average pupil, the teacher can
find more time for individual work with dull pupiis. A pupil deficient on one sub-
ject but " up " on the general work of the grade may be allowed at the end of the term
to pass to the next grade if he is to have same teacher in next grade.

Richmond, Va., Irene E. Walton, teacher, John B. Cary School.Often a weak pupil
who would otherwise be retarded may be advanced with the teacher because she
understands his weak points and the method of dealing with him and is so enabled to
give him special attention in the next grade.,

Richmond, Va., Mabel Minn, teacher, Fairmount School.If a teacher is advanced
with her pupils she is bound to find her work easier the last half-term; time is saved
for both pupils and teacher by this more intimate acquaintance which can not be
gained during a single half-term; the teacher is compelled to be a stronger, broader,
more alert teacher by this method than by the old method which allowed four and one-
half months in which she was to labor witha class and then to begin with an entirely
new class for another four and one-half months of the same work.

Richmond, Va., Ola Les Abbill, teacher, Ginter Park School.The system is praise-
worthy in that it enables the teacher to get a better understanding of the child's
strong and weak points, both mental and moral, and in so doing help the child to the
beet possible advantage.

On the other hand the system may prove narrowing to the child even though the
teacher be of the beet. The child is being governed by one individual opinion and
ways of looking at every thing. .
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Richsnond, Vas., A io L. Daggett, teacher, George -Mason School.--The children
know just what and how the teacher wants them to do their work and they will go
right on with the work without having the teacher to atop and tell them how to do the
life Avery -day problems of school.

Richmond, Va., B. M. Boyle, teacher, Nicholson School.--The best feature of this
rook is the aid givpn to children who are physically defective. After they are once
sitilerstood there is more sympathy and amistance rendered by the teacher who has
learned to appreciate the difficulties under which they labor.

4idonond, Va., Mary *Dickerson, teacher, John Smith School.Although I wish to
continue teaching IA (6-year-old pupils) I must acknowledge that advancing with
the Class for one session (not more) saves time for the pupil (probably one year in the
district school) and also saves time for the teacher. In visiting homes I hear the cry
that I wish the teacher could go up with the class.

Richmond, Va., Sarah A. Forbes, teacher, John Smith Sthooi.I have had pupils in
my grade in the first part of the term that would not have been promoted had they
been sent to another teacher, but as I was to take the class through the next grade and
knew the weak points of these pupils I have carried them along and they have done
ear.cellent work.

Richmond, Va., J. H. Halloran, teacher, Springfield Sdool.The ability of very
good students can be developed to a greater extent by this system than by any other
method that has come under my observation. I do not believe in " slipping" a child
over a grade unless he *an exceptionally bright one, as the skipped student usually
shows weakness later on. But I do believe that if dames were so arranged that all
bright or very good pupils rather, could be in the hands of one teacher in one year,
she could accomplish work that would otherwisil take a year and a half, and no grade
be skipped.

Richmond, Va., R. ..Estelle Shackelford, teacher, Springfield School.-4 am not
familiar with plan of teacher keeping a class throughout a year only. In my own ex
perience of handling a class through two entire years the greatest pleasure is in learn-
ing to really know the children, which I can never do in the first grade or half term.
Almost all misunderstandings occur there and the friendship of parents won there
means support and confidence through the rest of my dealings with thatsclass through
two years.

ADVANCEMENT OF TEACHER IN FOREIGN SCHOOLS.

It seemed best to study foreign school procedure also with refer-
ence to this plan, and a considerable body of information was obtained,
for the most part through the courtesy of the State Department and
its representatives in foreign countries, who, during the pressure of
an unusual period have found time to give painstaking effort in behalf
of this educational problem.

These foreign reports indicate that the advancement plan has been
more extensively applied in foreign countries than in the United
Stoics. The opinions of many leading foreign educators are clear-cut
aad positive in its favor, and in the principal countries of the Old
WOrld it would. appear that school authorities recognize that the Sap
is Ifiin,d on the *pest educational. principle and apply it wherever
oWittions hermit. ance is a notable exception.'

I flee letter and nope, p. 61.
t
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irief tabulation of theforeign reports.
mu 64 Yes " and "No" statements indicate the attitude, favorable or %mammas, of the school authorities

in regard to this plan.)

Countries. Towns of same.

Belgium.
Central America:

Costa Rica
Panama
Salvador.

Denmark.
France
Germany
Great Britain and colonies:

England....
Do

DDoo
Do
Do
Do
Do
Do
Do

Yes

No.
No
Yes
Yes
No.
Yes

Yes

Brussels

San Jose
Panama
San Salvador.
Copenhagen
Paris
Hamburg

,j3h-mingliazn
Bradford,
County Borough Halifax
Bend Branch, Wakefteld
Huddersfield
Leeds
Liverpool
London
Manchester
Nottingham

Sootiruld Yes Edinburgh.
Do GlasgowBrittsh Columbia Yes Victoria

be.
New Brunswick Yes

No
Wirmimon
FredOntario No Toronto. .Saskatchewan Yes Moose JawDo Prince Albert

Do Regina.Do Saskatoon.
=Island Yes
nia Yes

Brisbane
HobartWest Australia Yes PerthGreece Yes Athens.Norway Yes ChristianiaPpainortugal

S
Yes
Yes

Lisbon
MadridSwitzerland Yes Berne

Do Zurich

Countries 22 CitiesYea 17 Yes
No 5 No

Yea.

No.
No.
Yea.
Yes.
No.
Yea.

Yes.
Yes.
Yes.
No.
Yee.
Yes.
Yes.

Yea.
Yes.

Yea.
Yee.
Yea.
No.
No.
Yes.
No.
Yes.
Yes.
Yee.
Yes.
Yes.
Yes.
Yes.
Yes.
Yes.
Yes.
Yes.

36
2)

inasmuch as the above tabulation is very inadequate, and as a
more minute summary would be unsatisfactory on account of the
great variety in the replies, it seems best to give the letters them-
selves as far as they refer to this topic.

It should be stated that only a feVoreign correspondents received
copies of the questionnaire.

LETTERS CONCERNING THE ADVANCEMENT OF TEACHER WITH -6.CLASS IN FOREIGN
COUNTRIES.'

BRUSSEIA, BELGIUM.

The primary studies are divided into three grades and two years of study are neces-
sary for each grade. When a young teacher enters into one of the schools; he is put
in charge of the first year. He keeps his pupils two years, that is,. during the find
elementary grade. If the circumstances allow it and if he shows that he has the true
qualities of a teacher and if he has been able 'to win over entirely his little pupils
and if the results obtained justify it, he continues on with the same pupils for the next
elementary grade and is their teacher for the third and fourth years. After this period
of four years he starts back again at the first year and does the same thing with another
group cf pupils.

I For other letters, see Addenda, p. 79 it seq.
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After eight years or more of service he is put in charge of classes of the fifth and
sixth years which make up the third elementary grade.

Generally the young teacher after two years of teaching with the same pupils begins
the first year again and advances with the same pupils up to the end of the fourth
year. Then he sties back *gain and goes with the same Pupils to the end of the
sixth year if he is deemed sufficiently qualified.

It results often from this organization that the child does not have the same teacher
during the six years of his primary studies, but generally during two years, or three
or four years, but it is rare that the pupils have a different teacher each year.

This method of the advancement of the teacher with the pupil has given good results
and it will be continued.

If, on the other hand, the teacher keeps the same year of studies, it is thought that
teaching the Same thing during 5, 6, and 10 years with the pupils of the same age, his
work would become like a machine. This system exists in certain communes and it
has been proved that the teacher pays no attention to the other classes, loses the true
idea of teaching, and confines himself to the narrow program of his class. He does
not keep himself up to date in the methods practiced in the other classes and becomes
fit for no other class.

As regards the pupils also, it is very important for them that the teacher who has
been able to penetrate their mind and understand them continue with them for two
or three years, at least. The formation of the character of the child is a thing to which
the greatest importance is attached. In order to know a child well, it is necessary
to observe him thoroughly for months and it is only then that the teacher can per-
form a useful work from the point of view of education.

For the fourth grade, that is the seventh and eighth years of study, the system of
the graded schools has been adopted, that is, each separate branch is taught by a differ-
ent teacher. Each teacher teaches's few branches only, for which ho is beet fitted
and which he prefers. He teaches them in this way with more conviction and greater
success.

In the Commune of Scheerbeek, Brussels, the elementary schools are divided into
four grades and the pupil remains in each grade two years under the same teacher,
but on going into a new grade there is a new teacher; therefore the teachers are not
promoted with the pupils.

The Ezhevin de Instruction Publique of Schaerbeek, who corresponds to the super-
intendent of schools, is of the opinion that the pupil should not remain under the
tame teacher more than two years. Each teacher has his qualities and his faults
and especial talent for certain branches of education and a lack in other branches, and
therefore a pupil remaining under the same teachers too long a time would not develop
nearly as much either morally or intellectually.

The schools in the Commune of St. Gillee pursue the same policy.

SAN JOSS, COSTA RICA.

Throughout Costa Rica feathers remain at work in one grade from year to year,
and are not promoted with the children. Conversation with Costa Rican educational
authorities indicates that generally they do not look with favor upon the idea of
assigning the same teacher to the same set of pupils for more than one year.

PANAMA.

At present teachers are appointed by the Minister of Public Instruction to fixed
groins or sections, where they remain during satisfactory service, the pupils thus'
plieslag under different teachers as they are promoted from year to year.

The Minister of Foreign Adaire adds, however, that the Minister of Public Instruc-
tion Is contemplating a reform in the appointment of teachers, whereby they will not
be ranged for specific grades in the school in which they are to teach, but that it will
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be left to the inspector of schools, or the director of each school, to decide upon the
advantage or disadvantage of having the same teacher for the same pupils front year
to year, a principle the Minister of Public Instruction considers ideal, provided certain
inconveniences offered in practice can be overcome.

SAN SALVADOR.

The same professors give instruction for the three years in kindergarten and also
the name professors give instruction in the three grades of the elementary schools,
others in the three grades of the grammar wheel, and others in the two of the high
school without advancing with the students.

The result which has been obtained from this system is sufficiently satisfactory
eo that there is no thought of modifying it.

COPENHAGEN, DENMARK.

Teachers, as far ae it is possible, and whenever it can be done, are promoted with
the children, so that the children, as a general rule, have the same teacher until the
elementary grades are finished and until they are ready for the high school.

The policy of the public school boards in Copenhagen and all the larger cities is to
continue a teacher in the elementary scloole with the same pupils until they have
finished the seven grades.

rams, FRANCE. l

In the French elementary schools, known as "kolas communales," the teachers
are always assigned to one class, and are not moved up with the pupils. In this way,
in a school of six classes, the pupils come under the supervision of six different teachers
during the period that they attend school.

GERMANY.

(Informatica from Imperial Germsn Embassy, Washingtcsil

The system of advancing teachers with their classes isas far as it is known at this
embassypartially followed in some of the German States, so that the classes have
approximately the same teachers during a certain period.

[Information from William T. Learned.)

Concerning the practice in Germany in regard to the progress of teacher and class,
I understood in several schools that it was a point on which practice differed, but I
f6und it so general that I came to the conclusion that this injunction in the official
instructions had not been without effect. Of the conditions in the elementary schools
I am unable to speak. My observation was, of course, confined entirely to the
Gymnasia.

HAMBilite, GERMANY.

Questionnaire and answers.

1. (a) Do any of your teachers remain in charge of a given set of pupils for more than
one year?

In higher &site schools and in public schools they do, as a rule.
In country schools, with several classes of different grades, the teachers, as a rule,

advance with the pupils, but sometimes only to. a certain extent. In lower class

i While the praotios of limos OCCODOS limit at least so far as Cooke COMMIMAles are concerned, to the -
Mardian of tsachsts in grades, II. Ribot, chairman of the famous French Educational Finney Commls
An, in his report strongly recommended the advancement plan, end cited the opinions of other cUstln-
ltilhed Frenchmen in support of his view that the lack of this system was one of the main mum of the
backward ecodttice of sdairadion is Pianos. On a000tmt of the present di/acuity of obtaining information
eft adoeitionel topics fres abroad, it has bean found tmpoestbie to ascertain to what extent m. Raves
tiou Las hallooed 7notola thought alt outtom.
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village schools the children remain two to four years under the supervision of the
same teacher. A further 'advancing of the teacher must be restricted to a certain
kind of lessons.

(b) If so, how many teachers?
Impossible to state; the distribution of the different lemons takes place a few weeks

Wore the beginning of the new semester, It is placed before the supervising official,
who has to give his consent.

(c) Through what grades, or years, do they advance with the same pupils?
In higher State schools and in public schools nearly always during the first three

years. In country schools, as stated under (a). A

2. Does the better acquaintance of the teachers with their pupils, thus secured,
result in a saving of school time? How much time?

Under normal, conditions it results in saving time. How much time it is difficult
to state.

3. Do the teachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp of the work of any given grade?

Yee; the teacher becomes more familiar with the work.
4. Does the teacher, from the deeper knowledge of the pupils Thus acquired, treat

her pupils more considerately, and win their affections better, than if she is confined
to one grade?

Yes; this may be expected in all cases where the work is performed by zealous
teachers who are performing their duties to perfection.

5. Does it tend to increase the professional zeal of the teacher and help to keep
her "out of ruts"?

Yes; it iiicreases the professional zeal.
6. Does it enable the in8pector to locate more definitely the blame of poor teaching?
Yes; it enables the inspector to find out more easily where the fault lies.
9. Nothing further can be stated.

BIRMINGHAM, ENGLAND.

1. Do any of your teachers remain in charge of a given set of pupils for more than
one year? If so, how many teachers? Through what grades, or years, do they
advance with the same pupils?

In few caeca, generally in upper grades; two or three years.
2. Does the better r_ quaintance of the teachers with their pupils thus secured

result in a saving of school time? How much time?
No.

3. Do the teachers, from the practical knowledge of what precedes and whatfollows
a particular grade, get a stronger grasp of the work of any given grade?

Yee.
4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat

her pupils more considefately and win their affections better than if she is confined
to one grade?

Yes.
5. Does it tend to increase the prOfessional zeal of the teacher and help her "eut

of ruts"?
Yes.
6. Does it enable the inspector to locate more definitely the blame forpoor teaching?
Yee.

7. Will you write at length about any other feature of this plan that may appeal
to you?

The plan is not usually adopted in the Birmingham schools, in all of which the head
teachers are allowed to organize and allocate their staff as they think fit; and to make
'it compulsory might be prejudicial t9 scholars and teachers. The staff of a school
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generally includes one or more teachers who have faults of temperament or are *oak
in disciplinary power or in teaching ability; to keep grade of scholars for a could-
erifile period under the influence of such a teacher would be harmful. The plan
works successfully occasionally, but everything depends upon the conditions holding
at the time; what might prove beneficial one year might be disastrous the next.

BRADFORD, ENGLAND.

1. (a) Do any of your teachers-autithe in charge of a given set of pupils foa.more
than one year?

Yes.
(5) If so, how many teachers?
Forty or fifty per cent.
(e) Through what grades. or years, do they advance with the same pupils?
(cI) From babies' class to second class and then to first date in infants' schools.
(e2) From Standards I to VII in elementary departmants. .

2. (a) Dom the better acquaintance of the teachers with their pupils thus secured
result in a saving of school time?

Yes, if the teacher is really first rate.
(b) How much time?
Can not say.
3. Dethe teachers, from the practical knowledge of what precedes and what follows

a particular grade, get a stronger grasp of the work of any given grade?
Yes.

4. Does the teacher, from the deeper knowledge of the puyils thus acquired, treat
her pUpile more coneiderately and win their affections better than if she is et:tufted
to one grade?

Yes, if the teacher is really first rate.
5. Does it tend to increase the professional zeal of the teacher and help to keep her

"out of ruts "?
Yes,' most decidedly.
6. Does it enable the inspector to locate more definitely the blame forpoor teaching?
Yee, but a moderate teacher would not be.allowed to remain with the same children

for more than one year, for the sake of the children.
7. Will you write at length about any feature of this plan that may appeal to you?
Head teachers are beginning to adopt "Subject classification" with Standards IV

to VII, but this is as yet only in the experimental stage.

HALIFAX, YORKSHIRE.

It is the policy of this education committee to leave as much freedom as possible
to the head teachers in the organization of their schools. Consequently one or two
may arrange for their assistants to move from class to class with the scholars, while
others (and I believe the great majority) prefer to keep the assistant more or lees
permanently to one class. The schools are reorganized twice at least in the year;
that is, children a- moved forward to a higher class etery had year if qualified.
It frequently happens that a teacher may do quite excellent work with children of
7 or 8 years of age and be utterly incompetent to teach children of 12 or 13, and a
regulation that a teacher should remain in charge of a class of children of 7 years old
until they become 14 or left the school would evidently break down. In Halifax
there is no Inspector employed by the committee, because it is believed to be better
to give the teachers liberty to take the fullest interest in then:work.

IP/AIRFIELD.

These questions hardly apply to secondary education as organized in my commit-
tee's area, since it is almost invariably the practice for an assistant matteror mistreat
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to be reopoveible for subject or group of @objects in more than one or two clams
and often throughott the school. The en gem in which an assistant master or mistress
is responsible for all or even most of the subjects of a form are very rare and are con-
fined to the lower chases. The plan now being considered in the United fftates that
a teacher should be advanced from grade to grade with her pupils would thus not
be feasible in the secondary ochools in my committee's area as at present organized.

HIIDDERECPIELD, ENGLAND.

1. Do any of your teachers remain in charge of a given set of pupils for more than
one year? If so, how many teacbms? Through what grades, or years, do they
advance with the same pupils?

A very email number of our teachers remain in charge of a given set of pupils for
more than one year. As a general rule, at the end of each year tho pupils move up
to another standard, but the teacher does not accompany them.

2. Does the better acquaintance of the teachers with their pupils thus secured
result in a laving of school time? How much time?

Where the teacher dose accompany the scholars some ;Imo is saved.
3. Do the teachers, from the practical knowledge of what precedes and what follows

a particular grade, get a stronger grasp of the work of any given grade?
In such cases the teacher will have a stronger grasp of the work.
4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat

her pupils more considerately and win their affections better than if she is confined 1110
to one grade?

No.
b. Does ittend to increase the professional zeal of the teacher and help to keep

her "out of Huts "?
No.
6. Does it enable the inspector to locate more definitely the blame for poor teaching?
No.
7. Will you write at length about any other feature of this plan that may appeal

to you?
With an exceptionally good teacher, we are of opinion that it is bettor for all the

children in the school to go through his or ,her hands. If the scholars remain with
one teacher throughout their school career, only one set of children receives the
benefit of a superior teacher.

CITY or LEEDS.

The head teacher places each teacher in that part of the school to which he or
she is most adapted and where he or she is likely to do the best work. In many
cases teachers pass forward year by year with their pupils, but this process is naturally
limited by the qualifications and adaptability of the particular teacher. The better
acquainted teachers become with their pupils, the greater the saving of school time;
and it is a distinct advantage to the teacher to have a knowledge of the work
preceding and following the particular grade in whitch)le or she is for the time being
engaged.

The way in, which the teacher treats her pupils depends naturally upon the per-
sonality and disposition of the teacher. The closer knowledge the teacher has of
her pupils the greater is the likeliho6d that she will win the pupil's affections.

It is certainly undesirable that any one teacher should keep to a particular grade
in the school for an undue length of time, as such constant repetition of the same
work would naturally have a deadening effect on initiative and originality.

So much depends upon the qualifications, disposition, and capacity of the indi-
vidual teachers thiit 4 would be extremely bad policy to introduce any rigid tryst=
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with regard to the placing of the staff in the various wheels. Elasticity is ementiel;
each school should be dealt with on its merits, and the teachers attached to any one
school should be allocated to that part of the school to which they may be ressenst!e
expected to do the most efficient work.

LIVERPOOL.

1. Do any of your teachers remain in charge bf a given set of pupils for more than
one year? If so, how many teachers'

This depends on the internal organization of the department, which, within reason-
able limits, is left in the hands of the managers and head teacher. In some depart-
meets it is the custom for the teacheis to servo in rotai. o., they begin with the
bottom class and move upward with the clam until the children in their charge
peas out at the top of the school, when the procedure is repeated.

2. Does the better acquaintance of the teachers witn their pupils thus secured
result in a saving of school time? How much time?

Here the premise tends to beg the question. The committee's inspectors cm/rider
that this is very much a matter of opinion, as so much depends on the staff and the
capability of the particular teachers.

3. Do the teachers, from the practical knowledge of what prtveded and what fol-
lows a particular grade, get a stronger grasp of the work of any given grade?

Here again the premise tends to beg the question. Each clam or grade is expected
not only to go forward with the work of that clam but to keep up the work of pre-
ceding dames; hence, the teacher of a particular class must necessarily have &strong
grasp of the work of previous dames, and his teaching is expected to lead up to the
work of the clam above.

4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat
her pupils more considerately and win their affections better than if she is confined to
one grade?

Here yet again the premise tends to beg the question. Speaking in general terms,
the answer to this question is in the negative. We expect all teachers to treat the
pupils with extreme consideration and to win their affections.

5. Does it tend to increase, the professional zeal of the teacher and help to keep her
out of ruts?

We have not found this to be so; we neither expect nor permit our teachers to fall
into set grooves.

6. Does it enable the inspector to locate more definitely the blame for poor teaching?
Not if he is a'competent inspector: if he is npt, he will not be a safe judge as to wpat

is good or bad teaching.
7. Will you write at length about any other feature of this plan that may appeal to

you?
On the whol, our senior inspector is not inclined to recommend the plan of keeping

one teacher with the'same children. We prefer to assume that a child, like his elders,
profits "by the multitude of counselors."

This matter, like the more general matter of claasificatiou, is in England left entirely
to the discretion of the head teacher of a school, and there is no uniformity of practice
in English schools in regard to it. The board has no exact statistics on the subject,
but probably in a considerable majority of English schools the same practice exists
as in America. On the other hand, there are a fair number of schools where a teacher
goes up with the same set of children from grade to grade.

There is a goo-t deal of division of opinion among English teachers and inspectors as
to the advantages and disadvantages of this system of letting the teacher go up with
the children. It may, however, be said that in schools where it is practiced it is very
unusual for a teacher to pane with the children through every grade from the lowest
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to the highest, and it is believed that the great majorixy of teachers and inspectom
would deprecate this extreme form of the system on the ground that the qualities
required for teaching young children and older childrenare very seldom united in the
same person. A more common practice is for teachers to go up two or three grades
with the same set of children.. The heed teachers who adopt this plan urge (1) that
if the teacher has to cover the same ground in his lessons year after year he becomes
stale; (2) that he obtains a much better knowledge of the individual children under
his charge when ho retains them in his clam for two or three years. On the other
hand, manly head teachers hold that a change of teachers after year is frequently
beneficial to the children, who are stimulated by the different methods and fresh out-
look which a new teacher immure to bring. They would add that in any came a change
of teacher at the end of a year is clearly desirable if, as must often be the case, it resulte
in transferring the children from a teacher of inferior to one of superior ability. The
practice of keeping children under the same teacher for two or three years prensee
hardly on the children who happen originally to fall under the charge of weak member
of the staff.

It can hardly be denied that these conflictingarguments all have some force; the
general result is to confirm the view that the matter ie not one for any rigid regulation,
but is beet left to be dealt with by each head teacher in view of the special circum-
stance', of his school and the character of his staff.

IlLANCILIOTER, ENOLLND.

1. Do any of your teachers remain in charge of a given set of pupils for more than
one year? If so, how many teachers? Through what grades or years do they advance
with the same pupils?

Yes, but the number of teachers ie not definitely knownand varies from year to year.
Frequently teachens remain in charge of pupil. for two years or through two grades;
occasionally for five years or through five grades.

2. Does the better acquaintance of the teachers with their pupils thus secured
result in a saving of school time? How much time?

Yes, in many but not in all cases. Given a teacher considerably above the average
and a clam of intelligent, persevering pupils, the caving of time might be from 12 to 18
months.

3. Do the teachers, from the practical knowledge of what pretedee and what follows
a particular grade, get a stronger grasp of the work of any given grade?

Yee; teachers get a stronger grasp of the work of a given grade from their practical
knowledge of what precedeb and follows it. They also obtain a more intimate acquaint-
ance with the aim and scope of the whole school curriculum.

4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat
henpupils more considerately and win their affections better than if she is confined to
one grade?

Yea, this generally follow.; but the amount of affection won depends to a great
extent upon the personal character of the teacher. It I. easy to imagine a clam leaving
a teacher with feelings of keen regret and, on the other hand, with feelings of con-
siderable relief.

5. Does it tend to increase the professional zeal of the teacher and help to keep her
"out of ruts" ?

Yes; if a teacher be left in charge of the same grade for several years the tendency
to become stale is great; there is also the tendency to lose eight of ambition and to
desire to be "considered as a teacher of a certain grade only.

S. Does it enable the inspector to locate more definitely the blame for poor teaching?
Yes, in some degree; but, as a rule, the inspector does not need a aeries of years to

locate the blame for poor teaching.
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7. Will you write at length about any ether features of this plan that may apnea)
to you?

The opiniop is held that to make the system of universal application would not be .
wise. 611(V + would largely depend upon the persont1 character of the teacher.
One of high aim and character, gifted with enthuaiasm, resourcefulness, and the power
of adaptability, would succeed beyond question. On the other hand, a weak teacher
would fail, and the coneeqtrenes to the children would be serious. It. must oleo be
borne in mind that certain teachers are particularly successful with younger children
only, while olh, re who are capable of really excellent work with older children almost
fail when placed in charge of younger ones. Changes in the pentiontiel of the staff and
the success of the school as a whole have to be considered. The percentage of teachers
well suited for all grades would not be great.

NoTTINGIIAM, ENGLAND.

1. no any of your teachers remain in charge of a given sot of pupils for more than
one year? If so, how many teachers? Through what grades, or yearn, do they ad-
viinco w ith the same pupils?

Yes; but the practice varies in different schools. In some instances the teacher
proceeds with the scholars from the I. west clam in the school to the highest, while in'
others the more highly qualified teachers proceed with their scholars through thS
three or four higher classes, while the lesser qualified do not preeed beyond the
lower two or three chase

2. Does the better acquaintance of the teachers with their pupils, arils secured,
result in a saving of schistl time? flow much time?

Time is certainly saved by this arrangement, as the necassity for devotieg the early
part of the educational year to ascertaining exactly what the children have previously
learned does not arise.-

3. Do the teachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp clf the work of any given Et-nide?

In my opinion, "Yes"; ontainly.
4. Does the teacher, from the deeper knowledge of the pupils, thus acquired, treat

her pupils more considerately, and -win their affections, butter, than if she is confined
to one grade?

Yes; wherever the teacher is naturally sympathetic..
5. Does it tend to increase the professional zeal of tho teacher and help to keep

her "out of ruts "?
Yoe.
6. Does it enable the inspector to locate more definitely the blame for poor teaching?
Yes.
7. Will you write at length about any other featUre of this plan that may appeal

to you?
These remarks, of course, apply to men as well as women.

GLASGOW, SCOTLAND.

1. Do any of your teachers remain in charge of a given set of pupils for more than
one year? If so, how many teachers? Through what grades, or years, do they ad-
Imo with the same pupils?

Yos; in 83 schools the teachers remain in charge of a given sot of pupils for more
than one year. In 43 schools all the teachers remain in charge longer than ono yeai;
in 5 schools, half the teachers, and in 35 schools the number varies. Sixty-seven ad-
vance with the inferior grades, 80 with the junior grades, 70 with the senior, 24 with
the supplemental, and 4 with the higher grades.

1529°-16--5
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2. Does the better acquaintance of the teachers with their pupils, thus secured,
result in a saving of school time? How much time?

In 80 schools it does result in a saving of time, in 2 schools it does not, and in Fit
is doubtful. The average opinion is thrit from four to six weeks' time is saved per
session. g

3. Do the teachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp of the work of any given grade?

In 80 schools they do get a stronger grasp of the work, in 2 they do not, and 1 school
was doubtful.

4. Does the teacher, from the deeper knowledge of the pupils, thus acquired, treat
her pupils more considerately, and win their affections better, than if she is confined
to one grade?

Seventy-five schools report that the teacher does treat her pupils more considerately
and win their affections better, 2 schools report that she does not, and 6 schools were
doubtful.

5. Does it tend to increase the professional zeal of the teacher and help to keep her
"out of ruts"?

In 79 schools it does increase the professiimal zeal of the teacher, in 1 it does not,
and 3 schools were doubtful.

6. Does it enable the inspector to locate more definitely the blame for poor teaching?
Sixty-five schools report that it does, 5 report that it does not, and 13 are doubtful.
7. Will you write at length about any other feature of this plan that may appeal to

you?
Summary.The general consensus of opinion is favorable to teachers takjng their

pupils through the different stages of each course; but the time a teacher should
spend with pupils should not be more than two and one-half to three years. Few
teachers are strong enough in all subjects to go forward from one course to another,
and children are better to meet a fresh mind and now methods. In some caeca a
change each session is desirable, as different methods and ways of presenting subjects
appeal to and stimulate certain typos of children. Should a clams be made up of dull
pupila, a teacher, if long retained, is apt to become discouraged. A young teacher
should be given the same grade for perhaps two years in order to become familiar
with the work.

The arrangement can only bo satisfactorily carried out if all the teaching members
are "strong." If a class istuider the charge of a " weak " teacher for more than six
months or a year, the results are disastrous. A "weak" teacher may be sandwiched
between two "strong" ones, or a "strong" one between two "weak" ones.

In the hands of a good teacher the "cycle" system eaves time. A longer period
being available, the teacher cart arrange tier work on a bolder scale. She is enabled
to see the completed results of the methods she has employed and can modify and
correct them. A feeling of reeponsibilty is increased and greater satisfaction ex-
perienAl in seeing a larger section of work accomplished. The wider variety keeps
aliwo her interest apd provides a stimulus to exertion. She is enabled to view the
work of the school from a higher standpoint, tjul her efforts should be directed toward
(securing such efficiency and intelligent grasp of the work as will enable the child to
go forward to the succeeding stages with interest, confidence, and understanding.
The teacher becomes thoroughly acquainted with the individual characteristics and'
varying capacities of the pupils, and their difficulties are better realized and antici-
pated.. PaPils of slow mental development are tinder observation for a longer period
and progrlas is more quickly observed. The teacher and pupils being familiar with
-each other, discipline is more easily secured and cases of friction are of comparatively
rare occurrence. The system has more readily the cooperation of the parents, which
is most helpful in the child's education.
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In poor and migratory districts the system is unworkable, because the children
come and go to such an extent.

The "fixed" system has the great advantage of making good toachere opocially
expert in their own particular division of the work. Through constant practice they
acquire an accurate knowledge of the requirements of the grade.

Character and efficiency of the teacher are the factemwhich bring success or failure
in the system.

EDINIIVRQ11, SCOTLAND.

Considerable freedom is left to the headmasters in the organization of tie schools.
In the elementary wheels, however, the general practice is that in .the infant de-

partments, in which normal pupils' age is from 5 to 7 years, the teachers do not advance
with the pupils beyond that department; in the junior and senior divisions, in which
normal pupils' ago is from 7 to 12 years, the teachers ativanco with their pupils, white
in the supplementary classes, restricted to pupils over 12 years, the boys and girls
are taught in separate classes and %remain under their particular teachers until they
leave school.

In higher grade and secondary schools the organization is necessarily very different,
as specialist teachers are employed and the pupils are in charge of different teachers
for each subject of the curriculem.

VICTORIA, NEW SOUTH WALE&

Some 12 or 13 years ago this department became convinced thal the lock-etep sys-
tem of grading pupils of our public schools was inadequate to meet the needs of any
but the dullest members of the clam. Personally, I have for yearn been convinced
that the proper model for ou'r large graded schools is the ungraded rum/wheel, where
a child is allowed to pass from one grade to another as often during the year or term
as his qualifications demand.

In this Province our course of study is divided into three grades and teachers are
encouraged to keep the same class of children through the whole length of time which
such children pa-se 'n any single grade. For example, a teacher who takes the receiving
clam in August is expected to keep the same class through the first and second primer,
the first and second reader, or for u period of about three and one-half years. The
same holds good With classes in the intermediate and the senior grades, although
this department thinks it advisable at present .to restrict primary teachers to the
junior grade, intermediate teachers to the intermediate grade, and senior teachers to
the senior grade. In no school in the Province does a teacher begin with the beginners'
class and after seven or eight years promote that class under her personal supervision
into the high school. Even in the matter of carrying on a class under the same teacher
in each grade this department through its inipectora meets a groat deal of difficulty
through the disinclination of teachers to attempt other than the work for which they
consider themselves specially adapted. In fact the more stereotyped a teacher's
work becomes the fonder such teacher appears to become of -this work.

This department was induced some 12 or 13 years ago to make this far-reaching
change for the reason that I found many children from 12 to 16 years of age floating
about in an educational back eddy, so to speak. This had boon brought about by
the rigidity with which these children were promoted. For example, if in any specific
year a certain school had eight teachers, each child was required to pass under each
of these eight teachers before he could enter the high school. If in three or four years
from the first date this school became a school of 15 teachers, a child attending that
school was compelled to pass through the hands of 15 individual teachers before entering
the high school.

I ant extremely interested in learning that your bureau is beginning to give some
:atention to the subject of grading. It is in my opinion the ireaMoutetanding blot
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on the whole educational system in the United States, giving as it does no oppor-
tunity for the clever pupil to exercise his talents, but reducing all members of the
,class to a uniform standard and that standard is necessarily the rate of progress of the
'slowest pupil. The experiments which we have made in this Province will, I am sure,
have your careful attention and consideration.

WINNIPEG, CANADA.

Under the system in vogue in the matter of promotion of teachers in our Winnipeg
city schools it may happen that a teacher will remain with the same class for three
or four years. One of my own boys spent three years with the same teacher, who was
promoted each year with her class; and in this particular case I consideml it a disad-
vantage in many ways for the boy, as she was not a strong teacher, but under the
by-laws of the board she was entitled to be moved up a grade each year. The super-
intendent thought it better to leave her in the same school rather than to transfer her.

Many arguments may be urged in favor of the teacher remaining with her clan
from year to year.

I have on several occasions tried the experiment of having a teacher remain for
two or three years with the same set of children, advancing the teacher as the children
were promoted. The circumstances for such an experiment were perhaps not very
favorable, as Winnipeg has been for years a rapidly growing m ity, the population of
which changes quite frequently, and I have found that at the end of three years the
class remaining with a teacher consists of a comparatively small proportion of those-
who had begun with her in the first grade. I ant unable to say that the clam that was
for the three years with the one teacher was in any better position than children of
the same age who had been for three years in the hands of three equally competent
teachers for one year each. It seems to me that in the vase of a good teacher the loss
incurred through taking a teacher from the grade for which she has special aptitude
counterbalances the gain that would come through havilig children continuously
with the one teacher for a longer period than the year. In the case of the teacher whose
work is not quite up to the standard, it Ifrould ho manifestly a disadvantitge to have
children remain longer than :he usual term.

a.
FREDERICTON, NEW II IWNSWICK.

While the matter has been frequently discussed here, we can furnish no complete
example of the same,

It has generally been thought that the qualifications of a primary teacher are so
vastly different from those required of a teacher of grade 8 that it would scarcely he
consistent to follow this plan.

I do not refer to scholastic qualifications, but to the peculiar professional qualifi-
cations required in primary, work.

TORONTO, CANADA.

So far as this department is aware, the practice in urban municipalities in Ontario
is for a board to appoint, for each grade or form, teachers who continue as instructors
on such forms, the pupils only being promoted. The boards, of course, occasionally
change the teachers from one form to another.

MOOS/UAW, SASKATCHEWAN.

In several isolated cases for different reasons teticheis have been changed from one
trade to the other, and I find that it takes some months for the teacher to become
familiar with the work of the new grade. This, I think, would far outweigh the
reason that feathers might be promoted, namely, in order that pupils would be familiar
with their teacher.
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PRINCE ALBERT, SASKATCHEWAN.

This plan has not been followed here to a sufficient extent to Indicate whether the
plan would be a wise one or not.

I think of trying out the plan in the case of one or more classes during the coming
year and will be glad to let you know the result of the experiment.

REGINA, SASKATCHEWAN.

Grade 1 teachers take their classes through to the end of grade 2, which takes from
one to one and a half years. This is a comparatively new policy here, but so far it
has proved highly satisfactory.

SASKATOON, SASKATCHEWAN.

I can not say that we have had very much experience, but we do make it a rule,
wherever possible, to keep a teacher with a claw for a full year. A number of years
ago it was the custom hero to change the classes after every term, making two changes
each year. I decided that there was too great a loss of energy and time, and made the
alteration two or three years ago.

Sometimes it occurs, of course, that it is impossible to keep a class with the teacher
for the full year, and I have had one or two cases where the teacher has remained with
her clam for a year and a half.

There is, possibly, one objection to having the teachers advance with the pupils from
year to year. Very frequently in clam rooms you will find antagonism arising between
One or more pupils and the teacher, through incompatibility of temperament. In
such cases it would clearly be a mistake to have. the pupils remain with the same
teacher for a number of years.

method might easily be devised to overcome this difficulty where
you have a large school with a good many teachers.

There are a number of things to he said, however, in favor of moving the teacher
along with the class, because there will not be the loss of time that is ordinarily taken.
for a teacher to get acquainted.with her pupils and the time that is required for the
pupils to get adjusted to a new teacher.

On the whole, it would appear to me to be rather a difficult matter to maintain this
nn-angement in our schools in Saskatoon as they are ,organized at the present time.

BRISBANE, QUEENSLAND.

ith its there is no hard and fast rule in this matter and our head teachers have a
free hand in unsigning duties to their a.esietants. Our schools are divided into six classes,
and, as a general rule, the teachers of the fifth and sixth and of the infants (class I)
remain in their positions more or less permanently, because they are supposed to pos-
sess special qualifications for the higher or lower work, respectively. For classes 2,
3, and 4 teachers are often interchanged, and sometimes the principle is adopted of
letting the same teacher carry forward the same children through all these classes. In
the secondary schools, where specialists are often employed for languages, English,
mathematics, or history. it often happens that the child has the same teacher for a aingle
aubject throughout his school life.

The advantages and disadvantages of the two principles may be summed up as
follows:

(a) For the teacher: Change of work tends to reduce the amount of mechanical
teaching, and has a quickening and refreshing effect. On the other hand, it undoubt-
edly adds to the teacher's labors in tho matter of preparation of now material for vary-
ing courses. Many teachers are quite unfitted by nature for infant work. others are
wittiout the knowledge necessary for the higher classes, others are incapable of main-
taining discipline among the older children. In secondary school work specialization
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greatly reduces the btuden of teachers in the preparation of their lessons, and it leads
to greater thoroughness, while the retention of the pupil in the hands of the same
teacher for the one subject in different years prevents overlapping of the teaching in
that subject and makes the whole course more systematic and progressive. At the
same time specialization tends to narrow the range of a teacher's knowledge and to
render the teacher each year lees fitted to take general charge as head teacher in a large
school.

(6) For the pupil: The pupil, if working year after year with the same teacher, is
more likely to become attached to hint and to work willingly for him, and the teacher,
knowing the nature.of each pupil more intimately, is able to direct hisgrowth of knowl-
edge and character more effectually. Ou the other hand, antagonisms frequently
arise between ppu sil and teacher, for whom a change is of great mutual benefit Differ-
ent teachers alsohave individual characteristics and individual methods of teaching,
and a child who has been through the bands of several teachers has often gained a
wider and better moral training and a more general knowledge than a child who has
been kept in the hands of one teacher through the greater part of his school life.
Teachers are not all of one and the same value; there are some in every school who
stand out above the rest in moral influence and power of exposition. The child who
was fortunate enough to spend the whole of his school life under one of these would
have a very unfair advantage over the one who by the same principle was condemned
to serve all his school days under the same inferior master. U.nder the system of chang-
ing teachers the influence of a good man is more widely distributed and the deficien-
cies of an inferior man are minimized.

It seems to be established that it is undesirable to have any hard and fast rule in the
matter. If, however, a rule had to be adopted, we should regard it as the lesser evil
to keep the teachers in the trame grade and to promote the children through the hands
of the successive teachers.

HOBART, TASMANIA.

In a few schools the practice of continuing a teacher through three or even four of
these grades has been successfully carried out, but success has only been met with in
the case of competent and popular teachers. As a general rule teachers are confined
to one or two grades.

The large majority of our schools, however, consist of 80 pupils or leas and are taught
by two or, more often, by one teacher. In such cases the children continue their
work under the dame teacher for from three to seven years.

PERTH, WESTERN AUSTRALIA.

We have no general rule on the subject. It has, however, received attention with
us, as with you, th.lugh mainly from a rather different standpoint. There has not been
any general expression of opinion to the effect that the annual change of teachers does
any harm to the child. But it has been felt that injustice is done to a teacher who is
keptfor many years in charge of the same class. If a teacher succeeds in class 3, is
retained there, gets the reputation of being a good teacher of elate 3, and is never given
the opportunity of taking the work of a higher class, his experience is very limited.
This must tell against him if he receives promotion to a headmastership. We are
therefore urging our headmasters to see that the assistants with higher qualifications
are given the opportunity of working with different classes, and especially'to Bee that
they have, in turn, the opportunity of showing their fitness fqr dealing with the higher
classes. The inspectors are also asked to insure that this arrangement is carried out.

In a few cease the experiment has been made of promoting a teacher with a class for
several years in succession. With a very good teacher I think that the results are
likely to be satisfactory; but I believe that there are very grave objections to a gen-
eral adoption of the scheme. The members of stag are never all of equal excellence.
Under the usual arrangement a child in passing through the school comes under the
stronger as well as weaker assistants. To keep one group of children for three ar four
years under the weakest of the staff, while another group is for three or four years under
the strongest, may do a serious injustice to the former. Even if all the as istants are
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on a high level of competence, each is likely to possess some indiihdual characteristic
which may exert a great influence upon the pupils, and which may make an appeal
or provide an inspiration that differs from those made or provided by the other waists
ants. It seems to me that the balance of advantage for the child lies in the system
which brings him into close contact with several distinct pereonalities.

I recognize, of course, that much can be said on theeither side in connection with the
superior insight into the individual characters that can be obtained by a teacher who
is in charge of children for several years in succession. I am, however, inclined to the
opinion that the general adoption of a system of promoting teachers with their classes
for several yeses in succession will have more disailvantsgee than advantages. At the
same time I think that, as far as possible, teachers should have the opportunity, within
a reasonable period, of acquiring experience with lover, middle. and upper amiss.

ATHENS, GREECE.

There is no law providing for the advancement of teachers from grade to grade
with the scholars, alt hough it not infrequently happens that school inspectors recom-
mend in special cases that. such promotion be made. however, is a ditter
entirely within the pleasure of the inspecting officer.

The consensus of opinion'of teachers interviewed was that efficiency would be
increased by the promotion of the teacher with the scholars.

CHRISTIANIA, NORWAY.

It is the custom in Niirway for the principal teach, r of a grade 14% keep-with her or
his grade, although W' h certain modifications.

The Norwegian pub c school has seven grads of promotion, each of one year;
boys and girls are tang t separately ; iu the three lower grades only lady teachers
are employed, and the lady teacher in every instance keeps with her grade for these
three years Frinn the fourth year on the instruction is generally transferred to a
man teacher; and the principal teacher, who instructs his grade in the main branches
of knowledge, such as the native language, religion, and arithmetic, continuer; with
his grade to the end of the school.

A lady teacher who is the principal teacher in a girls' school will as a rule always
, keep with her grade for the seven years.

In certain branches of knowledge the teacher will cllitIPf. Irian year to year.

LISBON, rottre6m..

The system of promoting scholar and teacher is nut uniform throughout the country,
but wherever possible it is provided that thesame teacher should accompany the pupil
at least through a grade, or for three years. Some elementary schools exist where
the child has the same teacher for four, five, and sixyears, and others where a change
is made each year. The general impression among the Lisbon educators] seems to be
that better remits are obtained in the schools where the teacher accompanies the pupil
for at least three years than in those where the pupils have a new instructor each yea.

MADRID, SPAIN.

Teachers are not advanced from grade to grade as the pupife are, but after a stated
term of service,they may be advanced without examination to a higher grade upon the
occurrence of ii'vacancy. Some educators in Madrid have expressed themselves as
of the belief that, as far as Spain is concerned, there might be danger of favoritism
if teachers continued to instruct the same class throughout the four-year course;
others advocate that one teacher instruct two grade simultaneously to the end that

1pupils of the lower grade, when advanced to the upper, will have become accus-
tomed to the personality and methods of the teacher, so that better results will be
attained on the part of pupils as well as chi the part of teachers.



12 ADUTIOEMENT OF TtIII TEACHER WITH THE CLASS.

4 WWII, SWITZERLAND.

There are in Switzerland many sorts and classes of schools, such as the small country
schools, where one or two teachers have charge of the entire number of pupils and
give the instruction prescribed in all the eight or nine grades.

The city schools are divided into primary and secondary schools. These have
four grades of primary classes and five secondary, one years' instruction being given
in each grade. In the primary grades the instruction is given by two or three teachers,
and in the secondary grades by six or seven. The aim is to have the pupils continue
with the same teachers for two, three, or four years when poesible. This ruin is
strictly fathered to in the first and second school years, when the teachers are promoted
with their pupils from the first to the second grade. In the main branches, and
especially in mathematics, the plan is to have the pupils continue with the same
teacillers for two or three years in both the primary and secondary schools.

With Nthe exception of gymnastics, singing, etc., where the pupils go to special
classrooms equipped for instruction in these beanches, they remain in one room,
which is visited by the different teachers. The average number of pupils to a class
is from 30 to 35.

It may be stated that in modem-hinguage instruction it is considered well for the
pupils to have several teachers during the 'four or five years' course. In this way
their ear becomes accustomed to the different, voices and pronunciationa of their
instructors.

ZURICH, RWITZERLAND.
Et

The plash of advancing the teachers from grade to grade with their pupils has been
in vogue from time immemorial in the cantonal schools here and they consider that
the plan tringe the most excellent results in .every way. This plau is, of course,
applied only in the elementary schools, Primarschulen, which cover a period
of six years, and during the first four years of this period the plan is obligatory, and
it is also practically always applied during the remaining two years' work.

With regard to the other questions of your questionnaire, the directors of educe-
' eon are inclined to answer theni all in the affirmative, with the reservation that they

have always used this plan and therefore can not make comparisons. They, however,
consider the plan especially valuable because it enables the teacherswho are prac-
tically all mento gain a deeper knowledge and insight into the character of the
pupils and thus better win their respect and affections.

SUMMARY OF ARGUMENTS FOR AND AGAINST THE PLAN.

It now seems appropriate, with this testimony, domestic and for-
eign, from teachers as well its from superintendents, to summarize the
objections, in all their various shades and plfases, to the advancement
of teachers with classes, as gleaned from the answers of supegintend-
ent3, and to try to evaluato these objections in the light of this
evidence:

REASpN8 FOR NOT ADVANCINO TEACHERS WITH CLASS.

(Summarized answers of superintendents.)

A. With special reference to the teacher:
1. Preparation of teacher

Many teachers either new or poorly trained; these need to be a long
tiecya in one grade to learn the routine; if they remain in it, they acquire
some efficiency, they have more time to study the subjects of the grade
and methods of presenting them. Normal course too short to prepare

9 for plan of advancement.
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A. With special 'reference to the teacherContinued.
2. Natural ability and tastes

Many teachers are naturally weak or mediocre in sympathy for children,
in talent to impart knowledge and to develop initiative, and in
capacity to secure discipline. Their inability becomes more pro-.
nounced if they are advanced..

Many strong teachers adapted to pupils of a particular agee. g., certain.
primary and some teachers would fail partially or entirely
with pupils of another age.

3. Preference of teach-1s
Advancement. means ''more labor?' and "wearing out of teachers ";

many have "fixed ideas"; "unwilling to clamp"; "would resign
required"; "more enthusiasm with new classes"; "normal eaduates
prefer specific grades,"

4.- Tenure of office 01 insecure
Too much labor involved f r Ole prospects offered.

B. With special reference to the pupil:
1. Fairness in treatment of pupils

AN have equal opportunities as far as weak and strong tncher3 are
concerned.

2. Preference of pupils
Children like frequent changes; pupils and teachers get tired' of eala

other in one year.
3. Ad:antage of se v era 1 personalities

Pupils do not become depen eta on viewpoint of one teacher.
4. Saving of time. etc.

C. With special referetie to administration:
1. To many changes in teivhing force

The plan of advancement implies stability of corps; hard to keep such
V at salaries of $500$600.

2. Salary s edule (Rude out on other grounds) forbids.
3. Too many changes of pupils

The advancement, phut implies continuance of individual pupils of
classes.

4. Higher percentage of attendance of children under pris.ent plan.
5. 'Prevents gaps between the grades-

Under advancement plan teachers t33 anxious to promote pupils.
6. Present plan simpler and more convenient.
7. Opposition of school board

Comthunity too conservative.
8. Inertia, custom, inheritance "sicut erat in principio," etc.
9. Not convinced that any other syste:n is hatter; lack of investigation; sure

of results of present plan; "when a teacher is doing strong work 13 her
alone"; no experience with any other plan.

AFFIRMATIVE. ARGUMENTS.

A. As far as the argument in the negativo concerns itself with the
need of greater general preparation, more secure tenure, and higher
salaries, it may 136 admitted at once that the evidence in general indi-
cates that this need is genuine; but it does not follow that poOr
training, low.salaric13, and short tenure tend to produce greater pro-
ficiency under the plan of retention of teachers in grade than would
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be the case under the advancement plan. In fact, it would appear
from the bulk of positive evidence that the latter plan so stimulates
the teacher that she may in part, at least, overcome her deficiencies.
It is true that the "weak" teacher problem is difficult of solution
under any system, but the facts obtained show that the advancement
method within certain just limitations tends to strengthen the weak
teacher and to make strong the mediocre. It also makes so manifest
the bad effects of\ poor teaching that it becomes easier for school
authorities to remove those without natural ability or acquired skill
to some other kind of service for which the persons in question may
be. better 'adapted or where, in any case, bad work will he less
harmful.

There is a basis of fact for the opinion that certain types of teachers,
particularly those whose nature would find greatest happiness and
success in dealing with young children, should progress through a
narrow range. Yet even here the range may, in fact, be greater than
one's preconceived notions would have admitted.

But the statements that teachers for various reasons are hostile to
the plan are not well supported by the evidence as given in the sum-
maries of the teachers' and superintendents' lists.

B. As for the negative arguments that refer specially to the advan-
Jag& of the child, it may be said:

1. Touching faikkess of treatment:: Inasmuch as the progressive
plan tends to the removal of `weak" teachers and for the increased
efficiency of others, the general result must be favorable to the
child.

2. Furthermore, except in a small percentage of cases (presumably
cases of ".weak" teaching), the children are glad to have the teacher
go up with them.

'3. One of the most difficult of all educational questions is undoubt-
edly this: How long should a child he subject to the directing influ-
ence of one teacher's personality 3. The presumption given by tho
evidence is that it should ho for a considerable period during the
formative stages of child growth. Just how long that guiding influ-
ence of the teacher should continue in each case must be determined
with insight and by experience on the part of the immediate adminis-
trators. It is to be noted that this influence of one teacher's person-
ality is supplemented by the personal influences of classmates and

. friends as well as b those of the family at home.
The saving of t. e, greater joy, ease and confidence in the work,

the possibility o more rapid advancement in grade, as well as the
greater unification of the pupil's knowledge would appear to be con-
sequent advantages for the child from the advancement plan.
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C. As for the practical difficulties from the standpoint of school
administration, it is but natural that such should be found in the
way of a neiv method, especially a method so wide-reaching in ita
effects.

It may be said, however, that if the method can prove its cave, the
opposition of school board and community would naturally cease.

With more permanent tenure, higher salaries, and elimination of
poorest teachers, the greatest difficulty would gradually disappear.
Should the salary schedule be made out on a basis of merit rather
than of grade, a notable stumblingblock would vanish.

As for the claim of higher percentage of attendance, and fewer gaps
between grades, under the present system, this claim does not seem
to be well founded where a fiiir trial of the new plan has been given.

It may indeed he that the present plan is "simpler and more con-
venient," at least at the beginning; but this is not a strong considera-
tion, provided the newer plan offers greater benefits for the children
for whom alone the schools are maintained.

As far as the c,lionc, of pupils from one district to another is con-
cerned, it twist be said that this must be expected in the case of a
certain percentage of the children, particularly in the sections where
the newer immigrants dwell. But the cases are rare indeed where
the changes would equal 50 per cent of the class enrollment, and if the
plan has distinct merit it might be tried with 50 per cent.

It need hardly be said that the advocates of this plan regard it not
as a panacea, but as a principle, rather, whilise application tends to-
ward proficiency.

It must ho clearly noted that the objections urged against the plan
do not even touch many of the strongest points of advantage
claimed for it, particularly the advantages which accrue from deeper
knowledge of the pupil, with the correlative knowledge of the home,
the conununity, the industries, and civic life.

The objectors overlook, too, the need of keeping the teacher per-
sonally and professionally alive in order that she may be vitally
strong for the performance of these newlydiscovered duties. They
overlook also the fact that of all the rewards the genuine teacher can
receive, the greatest is to have the privilege of seeing the fruit of her
-labors, in observing, assisting,, and experiencing the genial growth of
the pupil's powers of mind and heart and character.
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LETTERS CONCERNING THE ADVANCEMENT OF TEACHER WITH
CLASS IN FOREIGN COUNTRIES.

Qt.tro, tyt ADOlt

The policy does not exist in' the sclusds of Ecuador. and it is the judgment of the
minister of education that until It high degree of efficiency may be attained in the
cerps of teachers employed, it would be a mistake to adopt that policy. However,
the minister newest that when the efliciein.y of the teacher is of ;be proper standard
the policy is cemmendable

RIO DE JAN Vito). ItriA211..

The primary (oboel system of the relent Ilistriet is under the jurisdiction of the
municipal 12:Iwo-mew of Rio de Janeire and pniN ides for a six-year yuurse, usually
completed by the pupil bet Ween the ages of 6 and 12 years and corresponding in
measure to the Aneriesn -graded " schools This six-year study is divided ilia)
three courses, yie First, elementary, of three years: seeotel, intermediary, 'of two
years: and third. "complemental." Of one dear.

There an no set by which a clam of pupils continues to have thesame teacher
for a -,.-ries1 tonNee:rtn 0 ears. although some sehusd inspectersreytire the teachers
under their jorisdiet Me to ac,aupany it class threrghout the primary course. Others,
however, i(rmit the teachers to continue tahimg in the same -grade." while their
pupil, advance pns,:ressk ply to ot her grades and consequently come under other
faleCt+SEve teachers.

In the majority of primary scho(ds in this capital the pupils usually pass through-
the hatuls if three teachers during their primary course of six years, namely, for
periods of three year, two years. and one car. NtiectiVt.ly.

CARACAs, vENFIZI 1.1.5

The pre of grading in the primary ftehool being established, there exist two
equally isesible methods for progressive development in the transmission of knowl-
edge: Either the instructor is teacher of a fixed grade throt:gh which the pupils pass
BUVelliti:DiEly Until they reach the final grade, or the teacher works with a fixed group
of pupils from the first to the last year of instruction and pies. so to speak, progressing
by grades with his pupils.

In Venezuela the first method is in force. The full primary course consists of six
puttee, completed, generally. in six years. The first four grades are of obligatory
primary instruction.

In Venezuela we can not cite the results of concrete exjxrience in either of the two
processes. The grading of the scheels dates from few years hark. and from its begin-
ning the system of a fixed teacher has been adopted!

Tho opinion of Venezuela, therefore, must be on the ground of fundamental rektions
of a process which appears more in accord with Ole specialization of the teacher, oven
although a sacrifice is made of the single inn uence d mingthe scholastiC period.

The statements appended were received liter this mat ter was In type, too late for taverner] in reguiarorder.Entroa.

77
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Both procedural possess their inherent advantages and disadvantages. Thus, in
whichever of them is adopted, there must be sacrificed benefits Mich might-be ob-
tained from the other.

Unquestionably a single influence during the whole time that instruction continues
appears adequate for the best adaptation of the child's mind to scholastic exercise.
The teacher thus penetrates mom fully the mind of the child, becomes intimat5
therewith and proceeds as the traditional physician of the family, who can, in each
pathological manifestation, rapidly ascertain causes and deduce the procedure ade-
quate to the concrete awe, using plryitiological factors as active collaborators to restore,
organic functions to their normal working.

The teacher in this case is the physician of the mind, but such advantages have
Dot the same value in the special case of transmission of knowledge. The function of
the physician is individual and concrete; that of the teacher is general and has for
its object the raising of the intellectual and moral !eyel of society. The toucher pro-
ceeds rather as a workman of a largo workshop, which the school is, Olen) the child's
mind is the raw material which is to be molded in a determinist form. The fact th..t
specialization in any kind of activity leads to efficacious results for tho final and
complete work is not pertinent to the discussion, and in the ease under considerutiou
the teacher specialized in the imparting of knowledge of one grade is of more im-
portance than the specialization of his work in a eeriest of individualities. With the
system of a fixed tetther the latter acquires great ability in directing the mind in a
particular grade of its development and in the transmission of a limited amount of
knowledge. A succession of teachers produces, therefore. a neve complete work
than if each one takes a pupil for direction during his entire scholastic life. Given
the in ability of principles and the regularity and per:ect oontinnity of the pro-

, a succession of teachers in the six or eight grades has the effect. in the scholastic
period, of a single man, of a single directive mind, and if at find such be not the (11131)
we believe that this is sooner and more fully at tained by the provost+ of the specializa-
tion of the teacher in the work of one grade than with the ascending teacher.

BERLIN, PRUSSIA.

The question whether a teacher be promoted from grade to grade with the pupil, or
if the same teacher coutinue in the same grade from year to year, whereas the pupil is
given a new teacher each year, is not regulated uniformly in Germany.

The organization and arrangenient of an elementary school usually depend upon
the size of the place and number of pupils. One must differentiate hetween schools
with one teacher, with two teachers, or schools containing several classes with three
or more teachers. In schools with one teacher, or in one -class schools, the pupils
are taught throughout the whole school period by one teacher, in so far as no change
was neceesitated by death or promotion of the teacher. In schools with two or three
teachers, teachers are promoted from grade to grade with the pupils for several years.
In schools with four to six teachers, the pupils are under the direction of the same
teacher during two or more years, which often occurs in several kinds of schools.
Only in schools in larger cities and especially in the largest cities, where there is a
special class for each of the eight grades, it occurs that a pupil has a different teacher
in each class.

Furthermore, the manifold phases of this question are enhanced by the fact that for
some subjects, ,especially technical ones, such as gymnastics, drawing, and singing,
special teachers are chosen, who teach the same subject in different classes. The
number of lessons to be given in the higher grades (in the subjects above mentioned)
is so great that one teacher can not attend to them alotie. Such special instruction
necessitates a continuation of the classes upon one or several subjects by the same
teacher.
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While in the schools with only a few classes the question of the teacher being pro -moted from grade to grade with the tame pupils is more or lees dependent upon the
organiPation of the school, the schoolmaster or the wheel board decides upon this
question in-schools of over seven or eight classes. But even there this matter is not
uniformly arranged. The pertonality of the teacher is determinative whether the
pupil is to change the teacher every year, or whether the teacher may continue
with,his class, and how long. To let a less capable or reliable teacher educate the
pupae throughout several years is avoided, if possible.

Some teachers are suited for special clams*, as, for instance, for the faidamental work
(Grundklassel. These are conferred upon them as far as possible. Older teachers
often try to keep one class for several years, whereas the younger onas prefer to con-tinue the same work for several years,

It is regarded as an exception that in elementary schools with several classee
teacher follows his class throuLhout all the years. Even with especially capable
teachers, this is avoided. At least during the last two or three years the children
are placed under the direction of another teacher, so as to avoid the danger of
one-aid ecl nem.

In those girlie and boys' wheels+ that go beyond the terms of an elementary school,
the classes are continued by the same teacher, the same as in the elementary schools
with sieneral classes (described alsr. et.

VIENNA, AUSTRIA,

In the general public /schools and t heir class di vii ins the questit .11 whether the
teachere change their pupils each year or continue to have charge of them is regulated
as f.dlows:

1. Tho principal, at the last teachers' conference of the school year that is, in the
first half of the month of July;ast4,ms to each teacher, in accordance with the School
and Instruction Order of September 29, 1905, the class of which he is to have charge
in t ho ensuing school year.

2. Tho rule requires that in mat of the public schools of Vienna, three consisting of
five classes, each teacher shall keep his pupils (male or female) loin the first to thefifth echistl year.

3. The first class (first heel year is not assigned It beginning or physically weak,
teachers.

4. In the five, six, and seven class public echo ds tbo upper classes (sixth to eighth
school year) are assigned to particularly efficient teachere, especially where, because
of social conditions, home training is defective.

5. In class divisions in which a special want of success in instruction and schooltanning is evident the teacher is changed, so that the new teacher may correct, as faras possible, that in which his predecessor has failed.
G. The class appertimMent made by the principal at the end of the school year is

examined at the beginning of the new school year, together with the order of exercises
by the State school director, who is the imperial royal school inspector, and changedby him when necessary.

ROIE, ITALY.

It appears that the principle of advancing the masters in the various classes of ele-mentary instruction in such manner that they accompany, so far aa possible, from
year to year, each body of their pupils has for a long time been the ideal sought in
scholastic regulation in Italy; but the difficulties of Varied character opposing theattainment of this ideal condition have been such that While only been found practi-cable to secure partial success in this regard, and not in a uniform manner for the entire
Kingdom. Success in this endeavor has been found easier of accomplishment in large
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communities, where there are many schools and a large body of instructors, and lees
Aee feasible in small communities, where there are butfew schools with more classes united
mir under one instructor or instructress.

Indeed, article 185 of the general regulation of February 6, 1908, provides as follows:
Teachers are required to instruct in each of the various classes of the grade (superior

or inferior)for which they have been qualified (after competitive examination), and
to which they have been assigned. Vslerever possible and advisable, upon didactic

'OP grounds, and where municipal regulations have not already dispi eed of the matter, the
supervisor of schools (e Provveditore "), the advice of the commune and the royal
"Inspector having first been eought, may direct that teachers of the inferior grade
(Classes I, II, and III) and theta of the superier grade (Clam% IV, V, and VI) proceed
with their pupils in tleeir respective grades, from Class Ito Classes I I and III, and from
Class IV to Classes V and VI.

After the application of the law of June 4, 1911, Nu. 487, which decreed the transfer
to the provincial scholastic council of the administration of the elementary schools,
leaving that administration only to the larger communes which are chief places of the
Province or district (Circondario), the problem of the advancement of the instructors
in she various classes, for the purptise of having them follow from year to year their
pupils, found different dilutions in two separate regulations, one for the schools admin-
istered by the scholastic council and another fur those cleft w administration of tht7
communes.

For the schools administered by the echolastic council the regulation of April 6, 1913,
No. 549, contains a very broad provision, which opens the way to more perfect
advancement.

As regards rho schools of the communes which remained autonomous after the law of
June 4 1911, the other regulation of April 6, 1913, provides that where there are no
local opposing difficulties the teachers of the inferior grade and those of the superior
grade remain in charge of their pupils from the Ito the If I chiseee, and from the IV to

.
the VI classes,,respectively.

ADELAIDE, MOUTH ACSTNALIA.

In the elementary schools of this State there have been % cry few experiments made
in continuing a teacher With the same RI holars for a number of years. Wo have no
reports as to the success or otherwise of these experiments. Transfers of teachers'
from one echool to another are not infrtiquent, and hence the continuous association
of scholar and teacher is not always easily maintained.

In the larger schools the teachers of the junior echolara are, as a rule, specially
trained for teaching junior children. In thaw schools also the teachers in the top
classes tend to Specialize for the work there. Thus they deal every year with different
groups of children.

Occasionally the teachers follow the children on their promotion at the end of the
year, but generally they are placed in charge of the groups with which they can do
the most effective work.

, The appointment of members of the school staff to the classes is left entirely in the
hands of the head,teacher, who is expected to give each teacher the work ho or she
is most fitted for.

There is little or no tendency among head teachers to the dual promotion.

WELLINUTON, NEW ZEALAND.

In New Zealand pupils are classified in six grades or standards (known as
8: II, etc.) to which are to bo addea two grades of a preparatory division below the
first standard. In general, for the first two years of their school life, beginning at NIL
:the age of 6 or 0 years, the pupils are in this preparatory division. This distribution
is not to be taken as implying, however, that a pupil passes through only one standard
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or only one grade of the preparatory division in a year. Teaches have entire freedom
in classifying their pupils according to progress and ability, and promotion, pasSicularlyin the lower grades, is often more rapid.

At the same time the majority of pupils in the standard classes pass through onlyone grade in a year, and successive drafts of pupils have the same teacher in that grade,
Recognizing the disadvantages of this form of organization, head masters not infre-044- quently, however, assign to members of the staff the charge of the same pupils fortwo or more years in succession, and the observed results have generally been highlybeneficial in the case of both the teacher and the pupil. How far the practice mayextend depends largely on personal considerations, and it is felt that the matter isbest left in the hands of the head master,who, witlia full knowledge of the capabilitiesof his staff, must decide what organization is beet in the interest of his pupils.

TOKYO, JAPAN.

The length of school courses are: Primary schools, six, years; grammar schools, twoyears (which may be extended to three). The six years of the primary school arecompulsory. Every pupil who completes the requirement of a school year 1.1 promotedinto the next grade. A grade may be divided into classes according to the number ofpupils.
Each grade Is in charge of a licensed teacher. Whether the teacher remains in onegrade from year to year or is promoted with the children is not determined by law,but it is customary for the principal of the school to determine this according to theschool curriculum and other considerations.
From the experienee of the primary schools in general it is asserted that in casea good teacher is in charge of a class he should accompany the children as theyadvance. Of this there are many instances.

1529*-113---43
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10 eta.

No. 30. the Fitchburg plan of cooperative industrial education., M. R. McCann. 10 eta.
No. 51. Education of the tramigrent. 10 eta.
No. b. Sanitary sehoollsouses. Legal requirements In Indiana and Ohio. 5 eta.
No. U. Monthly record of current eduogional publicatkos, December, 1913.
No. 64. Consular repOrts on industrial education in overmany.
No. W. Leghlation and Judicial dectslops maths's toeducation, Oct. 1, 1909, to Oct. 1, 1912. lames O.

Boykin socpiidlans R. Hood.
No. M. Educational ardent of rural Denmark. Herold W. FoghL Mott
NO. O. Bibliography of duration tot 1910-11.
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No. 60. Statistics of State universities and other Institutions of higher education partially Supported by
the State, 1912-13.

1914.

* No. 1. Monthly record of current educational publications, January, 1911. 6 ors.
*No. 2. Compulsory school attendance. 15 ots.
No. 3. Monthly record of current educational publications, February, 1914. 5 ots.
* No, 4. The school and the start In life. Meyer Bloombeld. 5 Ms.
Net 8. The folk high schools of Denmark. L. L. Friend.

* No. 6. Kindergartens In the United States. 23 cgs.
No. 7. Monthly record of current educational publications, March, 1914. 5 cta.

*No. 8. The Massachusetts home-project plan of vocational agricultural education. R. W. Stimson. 15 eta.
No. 9. Monthly record of current educational publications, April, 1914.
No. 10. Physical growth and school progress. B. T. Baldwin.

* No. 11. Monthly record of current educational publications, May, 1914. 5 ets.
No. 12. Rural schoolhouses and grounds. F. B. Dressier.
No. 13. Present status of drawing and art in the elementary and secondary schools of the United States.

Roys01. Fornum.
*No. 14. Vocational guidance. 10 eta. -
* No. 15. Monthly record of current educational publications. Index. 5 cts. w,
No. 18. The tangible rewards of teaching. James C. Boykin and Roberta King
No. 17. Sanitary survey of the schools of Orange County, Va. Roy K. Flannigan.
No. IR. The public school system of Gary, Ind. William P. Burris.
No. 19. University extension In the United States. Louls,E. Reber.
No. 20. The rural school and hookwormidisease. J. A. Ferrell.
No. 21..Monthly record of current educational publications, September, 1914. 10 one.
No. n. The Dansh folk high schools. H. W. Foght..
No. 13. Some trade schools In Europe. Frank L. Glynn.

*No. 24. Danish elementary rural schools. H. W. Foght. 10 Ms. .. .
No. 25. Important features inaural schoolimprovement. W. T. Hodges.
No. 26. Monthly record of current educational publications, Ootober, 1911.
No. 27. Agricultural teaching, 15 cts.
No. 28. The Montessori method and the iindergarten. Elisabeth Harrison.
No. 29. The kindergarten In benevolent institutions.
No. 30. Consolidation of rural schools and transportation of pupils at public expense. A. C. Monahan.

*No. 31. Report on the work of the Bureau of Education for the natives of Alaska. 26 ota.
No. 32. Bibliography of the relation of secondary schools to higher education. R. I. Walkley.

*No. 33. liusic'in the public schools. Will Earhart. 10 .
No. 34. Library instruction in universities, colleges, and erne' schools. Henry R. Evans.

*No. 36. The training of teachers in England, Scotland, an Germany. Charles H. Judd. 10 cts.
No. 38. Education for the home-Part I. General statement. B. R. Anctrews.
No. 37. Education for the home-Part II. State legislation, schools, agencies. B. R. Andrews.
No. 38. Education for the home-Part III. Colleges and universities. Benjamin R. Andrews. --",,,.
No. 39. Education for the home-Pert IV. Bibliograp?fy, list of schools. Benjamin R. Andrews,
No. 40. Care of the health of bogs In Girard College, Philadelphia, Pa.

No. 41. Monthly.record of current educational publications, November, 1914. 6 cts.
'No. 42. Monthly record of current educational publications, December, 1914. bets.
S7 o. 43. Educational directory, 1914-15. 20 eta.
No. 44. County-unit organisation for th; administration of rural schools A C Monahan.

No. 45. Curricula in mathematics. J. C. Brown. 10 cia.
*No. 16. School savings banks. Mrs. Sara L. Oberboltser. 5 cts.
tio. 47. City training schools for teachers. Frank A. Manny.
No. 48. The educational museum of the St. Louis public schools. C. O. Rothman.
No. 49. Efficiency and preparation of rural-school teachers. H. W. Foght.
No. 50. Statistics of State universities and State colleges.

1915.

*No. I. Cooking In the vocational school. Ills P. O'Leary. 5 cts.
No. 2, Monthly record of current educational publications, January, 1915.

*No. 3. Monthly record of current educational publications, February, 1915. 5 ors.
No.4. The health of school children. W. H. Heck.
No. & Organization of Stets departments of education. A. C. Monahan.

*No. 6. A study of colleges and high schools In the North Central Association. 15 ots.
No. 7. Accredited secondary schools in the United States. Samuel P. Caper.
No. g. Present status of the honor system in colleges and unlversit . Bird .,Baldwbi.
No. 9. Monthly record of current edneational publications, March, 915.

*No. 10. Monthly teased of current educational publiCations, Apr 1915. 1
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tie. 11. A stabiles! Mad, of tbe Wile method systems of the 'anthem Appalachian Mountains
Norman Frost.

No. 13. History of public, school education hg,Alaberna. Stephen B. Weeks.
No. M. The achoolhouse at the polling place. E. J. Ward.

'No. 14. Monthly record of current educational publkaUons, May, 1915. 5 ots.
No.111.. Monthly record of current educational publications. Index, Feb., 1914-Jan., 1915. 5 cis.
'No. 16. Monthly record of current educational publications, June, 1915. 5 eta.
No. 17. Civic education in elementary schools as illustrated In Indianapolis. Arthur W. Duna.
No. 18. Legal education in Great Britain. H. B.

*No. hi The rural school system of Minnesota. H. Foght. 26 ota.
No. 21. School/tows sanitation. William A. Cook.
No. 22.. State versus local control of elementary education. T. L. IlacDowall.
No. 23. The tabbing of community civics.
No. 24. Adjustment between kindergarten and first grade. Luella A. Palmer.
No. X Public, society, and 'shoot libraries:
No. 28. Secondary schools In the States of Central America, South America, and the Vest Indies. Anna

T. Smith.
No. V. Opportunities for foreign students at colleges and universities In the United States. Sam eel P.

Capon.
No, 214.The extension of public education. Clarence A. Perry.
No. 29. The truant problego and the parental school. James B. Hiatt.
No. 30. Bibliography of education for 1911-12.
No. 31. A comparative study of the salaries of teachers and school omoers.
No. 32. The school system of Ontario. H. W. Foght.
No. 33 Problems of vocational education in Germany. George E. Myers.

*No.34. Monthly record of current educational publications, September, 1915. 5 cts.
No. M. Mathematics in the lower and middle commercial and inAttetrial schools. E. H. Taylor.
No. 36. Free textbooks and State uniformity. A. * Monahan.
No. 37. Some foreign educatlomd surveys. James Mahoney.
No. &I. The university and the municipality.
No. 39. The training of elementarrechool teachers in mathematics. I. L. Handel.
No. 40. Monthly record of current educational publications, October, 1915.

*No. 41. Significant schoolartension records. Clarence A. Perry. 6 ots.
No. 42. Advancement of the teacher with the class. James Mahoney.
No, 43. Educational directory, 1915-16.
No. 44. School administration in the smaller cities. W. S. Deffenbaugh.
No, 48. The Danish people's high school. Martin Ragland.
No, 46. Monthly record of =neat educational publications, November, 1916.
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