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LETTER OF TRANSMITTAL

DePARTMENT OF THE INTERIOR,
i g ' BtrreaU oF Evnvcartion,
Washington, September 11, 1915.

Siz: Shall teachers in city graded schools be advanced from grade.
to grade with their pupils through a series of two, three, four, or more
yoars, 8o that they may come to know the children they teach and be
able to build the work of the latter years on that of the earlier years,
or shall teachers be required ta remain year after year in the same
grade while the children, promoted from grade to grade, are taught

. by s differont teacher each year? This I believe to be one of the
most important questions of city schonl administration. In a large
majority of the cities of this eountry the practice indicated in the
second part of the question obtains, but it is not now, I believe, 40
nearly universal as it oncp was. I have summed up briefly what 1
believe to be some of the valid objections to ‘this plan in my intro-
duction fo the Report of the Commissioner of Education for the year
ending June 30, 1913, which I beg leave to quote here:

Teachers and pupils should remain together longer, especially in the first years of
echooliife. Inmost city schools a teacher in any of the first six or eight grades remains
in the same grade {rum year o year while the atream of children flows by her. Under
these condifjons the teacher may become painfully familiar with the minute details
of the coume of study as made out for the particular grade, but she never becomes
acquainted with the individual children of any group she saches. At the beginning
of the school year in the fall, or at the beginning of the second half vear in midwinter,
from 40 to 60 children promoted from the next lower grade come into the teacher’s
room to take the place of a like number who have been sent on to another teacher in
next higher grade. The teacher knows nothing of the children, not even their names.
Probably ahe has never seon any of #iem before. Bhe knows nothing of their charac-
ter, nor of their varying abilities in the different subjects of the course, and has only
vague ideas of what they have beon taught in the grades below and of what they are
expected to learn in the grades above, for which her work ie supposed to prepare them,
Knowing nothing of the parentage of the chi ldren, she can not know what powers,
capacities, tendetcies, heredities, are to be expected and to be developed or restrained
in any individual child. Knowing nothing of their past experiences in thegome, in
the field, in¢he shop, on the playground, and in association with kindred and friends,
she does not know how to use the result« of theso vital experiences as the raw material
of the lessons to bo learned in school. Knowing hothing of their present homo life,
their occupations and interests, and théir relations to their pareats, she is unable to
bring about that close cooperation between school and home and the unity of school
and home interests without which the work of the school can not be made to take
hold as it should on the lives of the children. Having very little definite knowledge
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6 ' LETTER OF TRANBMTTTAL.

of the details of the work which the children have done in the lower grades, she is
unable to use the knowledge gained in these grades as the basis of the new lessons, to

interpret the new in terms of the old, and to dovetail the one into the other in such a
way 8 to ke the work of the yearan intelligent development and coatinuation of that
of previous years. Having never conducted & class through any of the grades higher
than the one in which she teache, she has little conception of the relation of the work
of this grade to the higher grades, and ia thetefore unable to select out of the maasa of
facts and principles with which she deals those on which emphaais should be placed
a5 & preparation for future work. With no knowledge of the inner life of the children,
of their ideals, hopes, purposes, and dreams of the future, she is unable to make the
leasons of the school take hold on these, modifying them snd being enriched by them,
as must be the case before the school, its lessons, and its discipline can be made to
project themaelves into the future and take hold on life as they should, and as they
must, before they can become fruitful in life and character and deeds. In all city
schools, teachers of the first four or five grades should be promoted from, year to year
with their classes.

To this plan two objections are frequently raised: (1) That the teacher may be
inefficient, and that no group of children should be condemnexd to the care and instruc-
tion of an inefficient toacher through a pories of years; (2) that the full influence of the
pereonslity of any one teacher has been exhausted by the end of & year, and children
should therefore come'in contact with & new personality each year. The answer to
both objections is eaxy and evident. The inefficient teacher should be eliminated.
The 1nan or woman who is unable to teach a group of chiliien through more than one
year should not be permitted to waste their money, time, and opportunity through a
single year. A perquality which a thild between the agee of 6 and 12 may exhaust
in a year must be very shallow. What the child of this age needs i» not an ever-
chA'nging penvonality, but a guide along the pathway of knowladge to the high road
of life.

For the purpose of calling the attention of teachers and school
officers to the subject, and that they may have in brief compass at least
7a partial summary of the practice of the schools of this and other
countries, and of the opinions of some of those who bave tried the
two plans, Mr. James Mahoney, head of the English department in
the South Boston High School, Boston, Mass., and s special collabor-
ator in this bureau, has, at my request, prepared the manuscript
transmitted herewith for publication as a bulletin of the Bureau of
Education, It is my purpose to have ather studies of this subject
made and to do whatever I can to have that which I consider the
better plan given sufficient trial to prove its merits,

Respectfully submitted.

P. P. CLaxTON,
, Commissioner.

The SECRETARY OF THE INTERIOR.




ADVANCEMENT OF THE TEACHER WITH THE CLASS:

POSSIBILITIRS AND LIMITATIONR OF THR PLAN.

THE QUESTIONS INVOLVED <

Who has ever known a child, either bright or backward, to bha
indifferent to ‘the question: Who is to be the teacher next torm ¥
Whe has ever known 2 parent, however careless, to he quité uncop-
cerncd about the same question? Why, then, are not school admin-
istrators interosted in that question?  Why do they not give practical
attention to it (a) by systematic study of tha proper assignment of
teachers, or (3) by theroughgoing consideration of the probletn of con-
tinuance of teachers with given sots of ‘pupils? ‘

The answer must be that they are, in general, interested; but that
conditions, ospecially in the larger cities, make proper adjustment
of toachers and classos extramely difficult. Furthermore, the scien-
tific study of school problems of any sort is but in its infancy.

It would seem, too, on the face of itsas if not alone the rapidgrowth
of American cities, but also, perhaps, an unfortunate application of
the doctrine of efficiency, has led to mechanical, unprogressive, as-
signment of teachers. The result is that a toacher, once assigned
to a grade (or, as often happens, to a half grade), whether originally
from the standpoint of efficiency or not, remains commonly fixed in
that grade, on the ground th&t she knows the work better than any
other work, and can therefore do it better. In other words, it would
appear that the doctrine of efficiency through specialization is. |

~ counted on to produce best results. One may indeed admit that
this is a sound proposition in the abstract, but the question is prac-
tical, and one neecéto know within what limits the doctrine is appli-_
cable; and what, if any, are the correlative principles which should
receive conjoint application. It is certainly an open question
whether the doctrine of efficiency through specialization has not
‘received too narrow an interpretation, on the false assumption of
analogy between retention of teachers in grade in the public schools
and the subdivision of laboy in factories, with its restriotion of
process and pniform repetition of limited movement. But whether
the analogyibetween school and factory be close or remote, it is
7

-




8 ADVANCEMENT OF THR TRACHRE WITH THE CLASS.

essential to determine how narrow or hcw wide the specialization
ought to be; and neither fustom n-r cdnverﬁeqcfa should be allowed
to dictate the final answer.

How long ought a teacher to remain in charge of any given set of
pupils? Another question must precede this in order of time: Why
should a teacher be assigned to a particular gradei . To this question ' 7
several answers are possible: .

(a) She has had special training for that grade.

(b) ‘She'is by nature adapted to that grad.

(c) Sho has had experience in that grade.

(d) She has already taught that set of pupils, and obtained good

results,

(¢) Sho was available at the time of the assignment.

Granting the validity of any, of several, or of all of the a}ove
reasons for the assignment; and granting, Yoo, a fair measure of
success after vl proper period of probation, does it necessarily follow
that a wider range of teaching would not conduce to greater benefit,
both for teacher and student? While experienced principals and
teachers affirm that the question which is apt.to be most urgent is
not, what qualifications should the teacher of a certain grade possess;
but, what teachers are available; yet, in genoral, with a corps of
teachers already formed, it is businesslike to inquire how that corps
can be employéd so as to produce best results; to what grades or
classes the individual teachers should bo assigned; whether there
should be a system, or & policy, regarding ratention or advancement,
or whether every caso should be sottlod according to the presumed
needs of the occasion as determined at the time by the person in
charge. ’

REASONING FROM A THEORETICAL STANDPOINT.

Ok?l.geneml grounds, in accordance with the principles«f pedagogy
and psychology, the argument is strong for the advancement of the
- teacher with her pupils for a considerable period of time. The per-

sonality of the teacher is the vitalizing force jn education, and it is
productive in individuals (¢) according to native endowment, (b) ac-
cording to personal training aud attainment in knowledge, sympathy,
and skill. When a wholesome, productive personality has once begun
- to stimulate into new life and power the growing, conscious being of
the child, its activity should be continued so long as it shows & nor-
mal quickening influence. This is essential for conscious mental
* unity in the child, and for normal, uniform development. ; Mental
motherhood is as much a fact as physical motherhood, as every
teacher knowsdid should be needlessly disturbed as little in the one
case as in the ofher, at least until, under the stimulating influence, the
inchoate personality of the child begins to unfold its independont
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powers. . When this mental motherhood,¢with its resulting intimate
acquaintande, is once productively established, it should not only
occasion a saving of time, but many other advantages should result,
to the city, State, and Nation through the teacher's more vital
contaot with the child and his home, and her consequent greater abil-
ity to help him adjust himself to life. It should follow, also, that in- .
opportune change of personal influence, particularly in the earlier
stages of self-realization, would lead to faults and distortions, mental,
moral, and spiritual. -

Such is the pedagogic theory, but is there any considerable body of
actual school experichce which tefids to substantiate this theory §

. Have uny practical limits to its application been determined -

It was with a view to getting some definite -answers to these ques-
tions that the Bureau of Education sent, in April, 1913, to all super-
‘ntendents of the United States in cities and towns of 4, 000 population.
and over, the following questionnaire: ) ‘ -

1. Are mac);er}pmmomd from grade to grade with ch_udmn!’nr do they remain in
the same grade frum year 1o year? - - *

2. 1 the teacher is promoted with the children, does she follow them. to the end of
the grammer school, or does sho stop at a lower grade t a lower grade,"what grada?

3. State briefly your reasons for the plan vou ufe. o . : .

4. I you have had experience with both mothhds (1w, of promoting teachers with -
their pupils, and als of retaining teachem in graidw), what in your opinion of their
relative merita? ‘ . ’ : :

Replies were received from 813 superintundénts of schools, in
cities large and smull, in 46 States, giving facts with regard to this
plan as tabulated below. .o

Summary of replies (o questionnaire aé to advancement of teacher uith class.

. . .
A‘;“ﬁ“ln‘::‘u'? t:, m.‘; Peronal attitude o(;ll;rhuandonu toward

with classes.
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Actusl tn to
.dvmm ot mc'%m Peracnal attitnde dvnxnpdnundmu toward
with classes, - -

Are your teachers pro- a
moudhommdl:fto
grade with pupliis?

E
- 8
s §l5188

Think both plans
shounld be used.

_ GRADES AND CYCLES OF ADVANCEMENT NOTEB IN REPLIES TO
- QUESTIONNAIRE.

Many of- the superintendents do ‘not answer with regard to the
“grades or cycles through which their teachers move, and the answers
of many of those who do reply are very incomplete,

Those who have not yet established an approximate system of ad-
vancement or series of grades through which certain groups of teachers
pass as through & cycle, and yet who have made some experiments
elong this line, give the following answers, some of which are quite

~ indefinite: Four report that teachers retain their pupils for .one
year, with semiannyal promotions; one reports the fourth yesr,
with semiannual promotions; one, the fifth year, with semiannual
promotions; . three, the primary grades do not advance; one, ‘“the
Jower grades”; six, two grades; two, three grades; ‘two, two or
three grades; one, grades 1 and 2; three, grades 1 to 3; four, grades
140 4; one, grades 1 to 5; one, grades 2 to 5; one, grades 1 to 8;




OPINIONS OF SUPERINTENDENTS. 11 -

one, grades 5 to §; one, grades 6 to 8; three, grades 7 and 8; two,
one to two years; one, one and one-half years; four, two years;
ong, one to three years. ’ i
The repérts of those who have established approximate cycles of
: advancement are also incomplete, and often indefinite. Three
! report one year, with semiannual promotions; two report two
grades; two, grades 1 and 2; two, two years; one, 1 and 2 and 1
. to 3 years; one, 1 to 3 years; one, grades 4 to 8; one, grades 1 to 3
and 4 to 7; one, two or three grades each up to eighth; two, grades 1
t0 3, 4 to 6, 7 and 8; one, grades 1 to 3, 4 and 5, 6 to 8; one, shift
within three grfoups; one, grades 1 and 2, 3 and 4, 5 and 6, 7 and 8;
., one, grades 5a, 5b, 6a; one, grades 5b, Ba, 6b; one, grades 6a, 8b,
7a; one, ‘“cycles, primary to grammar”’; one, ‘‘the 3-3-3-3 plan.”

OPINIONS OF SUPERINTENDENTS AS TO MERITS OF PLAN. N
CHARACTERISTIC STATEMENTS.

(a) Of superintendents who have tried only the static plan, and have not yet con-
gdered any other: “Simply old precedent habits”; ‘‘adjustment to environ-
ment”; “matter of custom”; ‘‘trudition”; “eicut erat in principio”; ‘‘never
tried another plan”; ‘‘I have really no good reason.”

(b) Of those who have apparently given some consideration to the matter, but have
not tried the promotion plan, either because they believe that local conditiona
are unfavorable, or that sound educational reasoning is against the plan: ‘“Pupils
change residence too often”; '‘not feasible”; ‘‘would not work well in & etnall
city”; **normal system prepares teachers to teach specific grade.’ :

(¢) Of those who favor the plan but do not adopt it, believing that their teachars are
not fitted for the promotion plan:.*Teachers become absorbed in one year”;
“teachers not fitted”; ‘‘few teachers can adapt themselves”; ‘‘too many new
teachers each year”; ‘teachers are seldom ready and willing to change”;
“teachers object to changing grade, as it means added labor”; *‘teachers would

{d) Of those who believe that salary list prevents trial of plan: “Balary list”; ‘“‘our
salary schedule makea it necessary for teachers to remain”; ‘‘our salaries being
eame for all grades removee incentive.’ '

. (e) Of those who condemn promotion plan on theoretical grounds of efficiency (appar-
ently without having made trial of plan): *Teacher becomes & specialist in
one grade”; ‘“‘grade specialists are desirable”; ‘‘better for pupils to meet
different personalities”; *‘certain personalities fit certain stages of child devel-
opment”; ‘‘takes two or three years for teacher to get acquainted with work
of one grade.”’ A

(/) Of those who directly condemn plan of promotion without trial of it: "“Fail to
see advantage”; ‘“‘have not had promotion plan, but they do better work to
remain in grade”; “impoesible to promote—what would you do with teachers -
of highest grade”? * promotion. of teachers after trial will prove collossal
failure.” . .

(g) Of those who gave promotion plan some trial, but abandoned it: ‘‘Tried plan in
s few casos, did not get results, returned to old plan.” ‘A real good primary
teacher often fails in fifth or sixth grade.’

(h) Of those who are considering the new plan, or experimenting with it: '‘I think
promotion plan might be made to work”; ‘‘we are trying to.wark away trom
old plan”; ‘“‘prefer to let teachers stay through one year at least.” .
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12 ADVANCEMENT OF THE TRACHER WITH THE orass,

®) Of those who favor both plana: ““If the ta.cherhshongmdhuagoodguapon
clasa promote her, otherwise not ”; “when we can get, same pupils back, better
to promote”; “whed teachers are qualified, promotion Plan is better”; *if
teachers are strong I prefer to promote them”; ‘“‘within certain limits, favor
promotion”; “depends on adaptability of teacher”; ““works well with some
teachers, others poorly.” .
() Of those who have given the promotion plan a trial and have the conviction that
* it is the better plan: ““Latter plan is better”; ‘‘prefer to let teachers stay
through one yoar st least, longer period would be better ”; ‘promotion plan
worked well, and whenever possible, pass teachers on with pupils”; “the
Plan of promoting teachers through at least two or three grades is a good one—
it shows up the poor teachers to good advantage”; ‘‘the teacher becomes
attached to her pupils—knows them better” i “‘I consider two years very
much better than ane year, and I would not consider a gix monthe’ term for
8 minute”; ‘“‘heartily indorse promotion; better coordination, less time lost” g
“‘changing teachers wastes time”; ‘‘teachers can not say ‘children 10 pre-
pared’”; ‘‘it is better for pupils not to change teachers often ”; “‘each teacher
ought to stay with pupil two years, in order that by acquaintance she may
help pupil”; ‘‘keeps teachers growing”; ‘‘keepa from falling into rut”; ‘‘is
an inspiration to a er to my to her ‘take these scventh grade pupils and
fit them for high ”;¥it probably bringe stronger teaching of the branchea’’s
*‘arouses teacher’s methods and interests and enlarges her views”; ‘'teacher
must be familiar with work above her and below”; *‘the plan tends to hold
children in school through a desire to go back tp an old friend—the teacher’s
reeponsibility is multiplied by three.”
It is noteworthy that those who favor the plan of promoting
+ teachers with pupils speak with the enthusiasm and varied expression
of those engaged in any work of fruitful experiment; while those
opposed give stereotyped answers. ’ ®
In a general way, the replies point to the need of more and wider
training of teachers, with the consequent need of more normal schools

and the need of proper tenure and adequate salaries, in order to se-

cure the stability of the teaching force. These things are emphati-
. cally stated by many superintendents to be the essential prerequisites
for success with the plan of advancing teachers with their pupils,
Yet, even under present conditions, 152 superintendents, or about
19 per cent of all, report that they have had favorable experience

with the plan; and 90 per cent of these distinctly give approval. -

“About 100 more are investigating the subject, and about two-thirds
of these are inclined to the opinion that both plans can be maintained
/in the same school system. :

Fully half of the superintendents who replied to the questionnaire

‘condemn the advancement system, though a‘very large majority of
these admit they have had no experience with it. Yet a plan that

- hds hitherto received but Little use and less investigation, that com-

v b

mands the warm endorsement of sach a large percentage of superin-
.tendents who have actuslly tried it, certainly deserves further study

and experiment. .

g
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Ii is here worth while to state again some of the questions that
naturally arise from this problem in administration: *

Is the present method of retaining teachers in grade (or, at timee, in half grades)
conducive to an economic use of the teaching force?

Does it tend to produce growth and ambition, or stagnatien, in teachers?

Does it afford the best opportunity for locating the strong and weak links in the
taaching chain?

Does it tend to produce a maximum of training, development, and guidance of the

powers of pupils? .

Bpes it produce the greatsst interest of teacher in the pupil?

* Does it afford the best meana of correlating the achool with the home and the com-
munity, and to realize our national ideals?

Would the plan of advancement of the teacher with class be more beneficial both
for teacher and pupil? If so, in what ways? To what degree? Should the advance-
ment include all the grades—lower, grammar, and high; or should it be limited to a

. fow gradee? Must the degree of advancement be entirely indeterminate, or is it
" possible to establish approximate cycles? Are there any data that would enable an
administrator to reasonably forecast the appropriate grade movement, or cycle, of
given typee of teachers, e. g., teachers with specified training and experience? 1Is

= this subject matter by nature chaotic, or are there laws which may be determined?

Who haa already tried the experiment? Where? In a large or 1 amall community?
In a farming, mining, factory, or mercantile community? I it wise to attempt the
plan if the teachers are not normal-schoohgraduates? Are there any kinds of pupils
with whom the plan ought not to be tried, e. g., kindergarten, primary, or high achool?
Ta this method consistent with departmental work?

Inasmuch as many’doubts were expreased in the answers of the
superintendents, and the affirmative evidence was in many ways
indefinite, it seemed best to send another’ questionnaire to the super-
intendents who expressed most interest in the problems of grading
and promotion, in order to secure some positive information upon
which to base answers to even a fow of these questions. Accordingly,
a questionnaire was scnt, November 7, 1914, to the 152 superin-
tendents who had in 1913 manifested an interest in the plan of ad-
vancement. The questions and answers are tsbulated below, with
& summary following the tables. The table is divided into three
parts; to obtain complete answers for each city it is therefore neces-
sary to refer to each of the parts in turn. Information for South
Bend, for example, is found on pages 14, 18, and 21.

v
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Seventy-eight superintendents, representing 78 cities and towns
and 35 States, replied. These cities, towns, and States are represent-
- ative both in size and geographical location: One, namely, Morgan-
ton, N. C., has less than 5,000 inhabitants; thirty have from 5,000
to 10,000 inhabitants; twenty have from 10,000 to 20,000 inhabit-
ants; sixteen have from 20,000 to 50,000 inhabitants; eight have 1
from 50,000 to 200,000 inhabitants; and three have over 200,000—
namely, Minneapolis, 301,000; San Francisco, 416,000; and New York
* City with its 5,000,000.

The list of cities and towns well represents the country ethnolog-
ma.lly and industrially as well as geographlcally The- agricultural,
mining, manufacturing, and mercantile interests, in all their varieties,
will be found in the various States and districts herein included.

SuMmary oF RxrLizs BY SUPRRINTENDENTS.

Do you still use the planf .

of seventy-eight superintendents answering, sixteen said *no, » although almost all
showed interest. One said, ‘‘No; we believe every grade should have a strong
teacher.” Orte would.think that an ideal reason for trying out this plan. Most of
the others who eaid “‘no” express an intention to try the plan in the near future,
Bixty-two, or nearly 80 per cent of all, said ‘' yes.” ’

-In other words, 70 per cent of the superintendents had tried the plan with 10 per
cent or mbre of their teachers; 54 per cent with 20 per cent or more; 45 per cent with
25 per cent or more 42 per cent with one-third of the teachers; 38 per cent with one-

- half or mare of the teachers. Thisisa considerable body of evidence.

What percentage of the teachers are promoted?

Of fifty-seven who replied affirmatively, three eaid ‘““one teacher”; oleven said “‘a &
few" ; one, ‘‘not extensively ”; two said ‘‘strong teachera’; one said ‘‘5 per cent”; six
sid ‘10 per cent”; three, ‘12 per cent to 16 per cent”; five eaid *‘20 per cent”; two
mid ‘35 per cent”; two, 33} per cent”; three, ‘50 per cent or 60 per cent”; thres,
“70 per cent or 75 per cent”; one, ‘80 per cent”; one, ‘‘9) per cent”; four, “all or
nearly all”; one, ‘“all intermediate’; one, “‘primary and grammar'; one, ‘‘all pri-
mary " ; one, 20 per cent of primary and all intermediate’; two, “‘all with semian-
pual promotions” ; three, in doubt.

What percentage of teachers are kept :latumary ‘on the ground that they are not competent
Jor promotion?

" A great variety of answers were given from ‘‘none for this reason " up to ‘‘90 per
cent.”

M&ghwhatvmdadoywcommmlyproﬂwuthckachaaf

Of forty-nine anawers, three reported ‘‘primary”'; ons, “‘all primary and grammar"”;
fourteen, ‘‘primary and intermediate, namely, three reported 2—4; three, 1-6; three,
1-8; three, 2-5; one, 2-8; one, 1-4.” Three reported *all the intermediate’’; one, ‘‘all
inwrmedlnte and grammar”; five, ““all the primary and intermediate"”; four, *pri-
mary, intermediate, and grammar, viz, two, 2-7; one, 1-7; one, 2-8."” Four reported
@]l the primary, intermediate, and grammar " ; ﬂ:ree “t.hemtermedmteandgnmmnr,
viz, one, 4-8; one, 5~7; one, 6-8"; one, “‘primary, intermediate and grammar, viz,
2-8"; two, “‘all gradea”; three, ‘‘all for one year, at times one and one-half years”;
five, ‘“quite irregular for individual needs.”

s Through what cycles do you commonly promote the teacher?

ERIC
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O!thotypud.cycleuglm, eight are all primary; two include all primary ! and -

intermediate; nineteen are partia} primary and intermediate, vis: eight, 1-3; one, 1-4;
one, 1-5; one, 2-3; one, 2-5; two, 8~4; one, 5-6; one, Ia-2b; one, 1-2-3b; one, 23-3b;

- one, 8a—4. Fourteen are partial intermediate, viz, ons, 84; two, 3-5; two, 4-5; one,

. 48-5; five, 4-6; throe, 5-6. Nine, all grammar; five, intermodiate and grammar (par-
tial), viz, one, 5-7; two, 6-7; three, 6-8; three, grammar and high, vis, one, 7-9; two,
8-9; one, high, viz, 10-12. . !

Does the detter asquaintance of the tenchers with their pupils result in a saving of school
timef :

Of the forty-nine who replied to this question, forty-two, or 86 per cent, eaid “‘yes”;
three, or 6 per-cent, said “‘no”; four, or 8 per cent, are in doubt. :

How much timef o ’

Of the twenty who attempt to estimate, four say “‘5 percent”; four sy ‘¢ 10percent”;
oneeays ‘12§ per cent” ; one says *“ 20 per cent”’; three may ‘25 per cent”; onesayy ‘384
per cent the first month ”’; one says ‘‘two weeks” ; one says ‘2 to 6 weeks” ; one mys
‘‘one month to six weeks”; one says “‘one-half year”; one eays ‘‘one-half year in two
or three years’; one says.“ one-third of pupils eave one-half year”; one sys ‘‘ varies-
with grade and subject”’; and another replies ‘'npt 8o much as I had expected.” It
is clear that'the system has not been in operation long enough for superintendents to
give an accurate estimate, but the verdict is distinct that the plan saves time,

Does it enable the teacher to keep in closer touch with the homef

Of the-forty-nine who reply, forty, i. e., 82 per cent, say ‘“‘yes”; five my “no”; "’
three are in doubt; and one says ‘‘depends on the teacher.” .

Are you better able to estimate the vocational aptitudes of the individual puplst

Thirty-eix of the forty-four replies, i. e., 82 per cent, say “yea”; four sy ‘‘no; ” and
four are in doubt. . '

Does the teacher get a stronger grasp of the practical work of a given gradef )

The forty-nine replies are almost unanimously *yes, " s .

Doces she assign lessons and mark more fairly?

Forty-seven replies, forty-five affirmative.

Does she understand the pupils better, have more sympathy and paliawe,am;tm
harder to win their affections? o

There are no negative replies to this question; of the forty-eight answers, forty are
affirmative; eight express some doubt or need of more investigation. -

Does the better knowledge of the results of her oum work increase the professional zeal of
the teachert

Forty replies; thirty-six, ‘yes”; one, “‘no”; three, “in doubt.” 2

Douitenablcher!omhermm:horloominglmonclearlyandtoaﬁvcmmeaﬂwmf

Of the forty-two who answer, thirty-seven my ‘‘yes”; twosay ‘‘no”; three ‘‘are not
sure‘ ”

Douitmkeitmicrmlomunwnaccumulydwblaﬂwforpooruachiﬂgf Does it
lead to less friction?

Thirty-seven say it is easier to lacate blame; two eay it is not, and one 48 in doubt.
Thirty-seven say that the plan leads to less friction among teachers; five eay that it
does not, one of theee maying ‘‘we have mo friction”; another, ‘‘change produces
friction”; and a third ‘““‘more friction.”

How long does it take a normal graduate to adjust herself to thiz plant 0

Twosay ‘‘atonce”; one says * best teachers at'once” ; four say thagit takes but a short

time; seven sy that it takes about one year; four that it takes two Years; one,says two -

to five years; one says “‘after first yearallfavorit.’’ Other expressions used: *‘Olderones
object”; ‘‘object at first, but improve always”; *‘takes normal gradustes longer’';

1 “Intermediste grades,” as used hers, are 3-8,
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”wm&nmwm"'“mm h.ehc * 8ix superintendents are
tndmbtubhwlmnmquhu. . .

*. s the onse of good teachers, dnuumuacmdwmmdmaq/puphr

Mdvonpli- - Thirty-two say “yea”; six eay “no”; nvenindoubt

, Does it lond to groater unity in the bnowledge of pupilet
-'n:irty-nknmmoived Thirty-six said “yes”; three are not certain.

Daes it load to greater power to apply what they have learned?

Forty-one make reply. Thijty-three say ‘‘yes”; eight are in doubt.

Greater power to apply what they have learned to new lessona?  To problems out of schoolf

In regard to greater power to solve new achool leasons, forty-five say it gives such
‘powee; there are no negative replies, though twomindoubththmgud to greater’
ability ‘to solve ot;bof-ochool problema; thirty-four declare it gives such ability; two
nytbatitdoeanot,andoneuindoubt. 2

" Does 5 enable the toacker to train the pupils becter in self-control and help to producs
Detter character? :

Forty-one replies. Thirty-nine say ‘‘yes”; one says ‘‘no”; one in doubt.

_Many superintendents were so interested in the question that they
not only answered the quesuonnmre, but also wroge additional notes.
These are extensxvely quoted in the following pages: 1

Appraowar Notss reoM Sprnmnnnsm IN REGARD T0O ADVANCEMENT OF
TeacEER waE CLASS.

, Patagould, Ark., L. B. Ray, superintendent.—The plan of promoting teachers with
- pupils has one objection that is prominent—that is, when friction is aroused between
- teacher and patron it grows with the successive years that the pupils remain
under the same teacher. Weak classes can be carried through a grade by having the
“teacher promoted with them. The teacher knows where to start, what to do, and how
to help the individual pupils, whereas a new teacher has all this to learn and con-
soquently could not take a large per cent of a weak class through a grade.
San Bernardino, Cal., F. W. Cbumd,mpawumdau—l[oettuchmpmfutokeep
the grade they are in.
8an Francisco, Cal., T. L. Heaton, deputy superintendent.—JIt has not been our
+ uniform custom to pmmoto teachers Wwith grades. Ithas cccasionally been done below
the eixth grade and always with good results. We havg a large number of grammay
schools which have beett departmentalized in the seventh and eighth grades. It is
ourrulerin these achools to have about half of the day with their class teacher and the
remiinder of the time with three other teachers. A group of four teachers.and classes
form the unit of departmentalizing. If aschool has a dozen classes in seventh and
eighth grade work it would have three such units. Each of the four teachers becomes
& specialist in one subfect and teaches it to the four clasees. Other than these four,
subjects are taught by the class teacher. She remains class teacher through the entire
. % twoyears. When she'gndum:clm from the high eighth the next term she takes a
low seventh class and in two years graduates it. This gives the teacher & strong moral
‘and personal hold upon the children. We find the tescher’s influence is not in any
‘way weakened and the children get the benefit of special training. It also prepares
children better t enter high school where they must study under a number of dif-
1emt teachers, In otir intermediate schosls a similar plan is followed.
"Oublafid, Cal,, A. C, Batker, ruperiniendent.—There are no actual ieans-of testing
mydﬁmm snd ‘T believé that there are two sides to these questions. Tn
cash'ii teachier isw valiiable qne, it is undoubtedly an excellent thing to continue her

. twp years in a grade; on the other hand, it is obvious that, §f'a child happens to fall
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~to the lot of a poor or mediocre teacher, he is placed 8t a serious disadvantage if he
remains in her class two years, I am inclined to think that the benefits of rotation
are, on the whole, better for teachers than for pupils, as it undoubtedly gives them o
bmadefrviewouhecoumo(mdyudofuchoolmttminagenenl WaY. 2 o
Beruyn, Ill., E. A. Wilson, superintendent. —Teachers should be changed at least

\ every three years, b1t the power o{ superintggdents is so limited and the tendency |
of teachers is s great to settle down to qne jo that it is suicidal to atterapt it. By
our system & superintendent can not dp his hest work. It must be handled care-
fully. Am in favor of change-for reasons above. . )

Clinton, Ind., E. E. Oberholtser, superintendens.—Resub—broader acholarship, closer

. correlation, fewer failures, more sympathetic teachers, :

Columbus, Ind., T. F. Fitzgibbon, superintendent.—We use the plan often to help
teachers find themselvee, starting with young teachers in.the first or second grade
and moving them up every year, or two Years at most, to the next grade till we have
found the grade in which the teacher seems to fit we!l. We sometimes move a teacher
from abové down grade by grade for the same puypose, I think if the teachers of the
first four grades could move in cycles from first to fourth and back again it would
greatly strengthen ‘the teacher and her work, but many of them object to.the plan,

T once had a teacher, a normal graduate, pass from second to seventh year, carrying .
} with her practically all the pupils that entered with her in the socond"year. The
work done for thoee children was by far the best I have ever seen. ‘
Gary, Ind., William A. Wirt, superintendent.—We began doing this work at Bluffton,

Ind., 1800, because, among other reasons we found that failures in first and second

grades were forced to remain another year with a teacher who had failed to awaken

them. By advancing a primary teacher to a second grade the primary teacher goes
on with her successes and leaves her failures for the second grade teacher who becomes

the first grade. Similarly the second grade’s failures have & new teacher.
All of the arguments for teachery continuing with the children with whom they
°  are successful are supplemented by the argument that children should be relieved
of the teacher who has failed with them regardless of her success with other children.
 Madison, Ind., Donald Du Shane, superintendent.—Our plan when fully in opera-
tion provides for a 1B teacher who does not advance. The 1A teachers advance to 4B

grade. Beginning with 4B, five departmental teachers keep a given child for 2

years. Then he is turned over to another group of five teachers who keep him for 24

years or until he is ready for high echool. The plan from 4B on has been in succeeaful

operation for three years. For the last year and a half we have been experimenting

with the plan of advancing the primary teachers with the children for a 2}-year cycle. .

You will notice that none of our cycles are over 24 years. Beginning with the fourth

grade the departmental teacher of arithmetic, for instance, as truly advances with a

pupil as does the primary teacher. The total number of children in any depart-

mental group is limited to 150 pupils and to 5 teachers. Asa consequence every
teacher knows every child well and is associated with him long enough to understand
his difficulties. We are opposed to the pian of advancing teachers for a longer period
than three years, because (a) many teachers can inspire little children who can not
manage those of grammar ags, etc.; (b) because the time of office of most teachers is
not long and the first cycle is experimental in some reepecta for the average teacher;

(c) when a teacher resigns it is difficult for a new teacher to do effective wark if the -

cycle is or has.been too extensive. . '

Cedar Fulls, Towa, B. Francis, superintendent.—A. teacher who excels in a certain
grade is more valuable when retained in that grade, but s difficult grade can often
be handled better by transterring the teacher with these. We do not do this ardinarily.

Fort Scott, Kans., H. D. Ramaey, superintendent.—We began this system, covering
two grades, two yoars ago. Before that time we admitted beginning pupils twice &
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. yéaz; at tlio beginnitig of the year,'and at the close of the first term in January, but
tWo years ago we changed our plan by admitting all pupils who would be eligible for
adimission during the year at the beginning of the year only. By so0 doing each teacher
‘kept her own pupils ail was advanced to the next grade with her clase.

We have found this plan etisfactory in every respect. The teachers are more in
sympathy with the teachers in grades above them and they have been able to discover
wherein their work in the past has been weak. We favor the plan of admitting all

. pupils who are beginners at the first of the year and thus saving the formation of a new
‘beginning class at the middle of the year.

Dayton, Ky., L. N. Taylor, superintenden!.—Teachers should be changed from one L
intermediate grade to another often enmough to give them a wide and full grasp of
thelr duties as teachers and to keep them out of the ruts of seli-satisfied habit, and to )
Keap them on their mettle, but I find it objectionable to promote them regularly with
their clames. More than that, I find advantages strongly favoriag the semianoual
promotion plan, esch teacher having two classes doing work half-year apart. This is
not consistent with the promotion of teachers with their pupils. _

Teachers become more flexible in the use of their powers when they change grades
occasionally. But the occasional change of teachers as a child goes through the city
school system seems to be the right of the child and to his advantage.

" Tounton, Mass., H. W. Harrub, superintendent.—We do not practice the ad-ance-
ment of teachers with their pupils. In eome rooms we have done so, where conditions
made that course most advantageous. The general practice would not be feasible.
We regard the principle as a valuable one, and intend to use it where it can be applied
to good advantage, '

Waltham, Mass., W. D. Parkinson, superintendent.—Wo have had no experience
which justifies conclusions on the foregoing. In theory affirmations would be easy.
But on the whole the question has many practical bearings and it reduces to the
slternatives of exposing & child for a longer or a shorter period to the dominating in-
fluence of an individuel, and consequently of decreasing or increasing the number
and variety of such personalities to which he shall be exposed. Personally, I believe
that in  fairly permanent and well-selected teaching force it would be better to have
pupils continue three years with the same teacher; but if teachers change often any-
way, and are comparatively inexperienced, it is probable that there would be more
loss than gain jn continuing the inexperienced teacher with s class covering new
ground instead of letting her pilot & new class over ground she had become somewhat
familiar with. : .

Kalamazo, Mich., 8. 0. Hartwell, superintendent.—We have done something of
this sort occasionally, but have bardly carried it to the point of a plan. At present
our emphasis in the lower grades is rather on the modified form of the Gary plan,
which accomplishes the same results, so far as special teachers are concerned, but
has not embodied this point regularly for the so-called regular teachers. -

The questiona of the blank—at least, the later ones—are evidently framed from -
the point of good teachers. Now, I think we have our proportion of good teschers;
but, like other places, we have at least a proportion of weak ones, and any plan of
the kind must be made from that side aleo. Possibly the plan might bring & con- .
centrated sttention on weakness and thus work toward gljmination. ' 2

Kearney, Nebr., Roy E. Cochran, superiniendent.—This whole thiag depends on
the individusl teacher.  Ideal teachers are few. A change is advisable whére the

" teacher lacks in some qualities advimble to give the pupils. I think longer than
three years st any time is an error: . .

- .Concord,’W. H., L. J. Rundlett, superintendent.—We tried it a number of years
sigo, beginning with the first grade and extending through four years. The experi-
meht wap tried with a class of retarded children, with the result that at the ghd of

734 1

A ¢ '
:',i;.-w“ o - ; .. " , i

ERIC

Aruitoxt provided by Eic:



-

CPINIONS OF S8UPERINTENDENTS, 29 |

twoymtheyw’émsbletomdmyozdfnuya‘wrt.hrudgtmd at the end of three
years Cyr's Fifth Reader. I am considering trying the experiment agein, and shall
be glad to report at the end of that time. ' .

Bloomfield, N. J., George Morris, superintendent.—One of our chief reasons for
using the plan is to locate teachers in the grade in which they can do the best work.
For example, we study a thirdgrade teacher and think she would make a strong
fourth-grade teacher. We have her go on with her class to the fourth grade, and
in most cases find our judzment confirmed. Occasionally we feel that this same
teacher would/do well in departmental work, -and only this year we have promoted
one or two teachere to departmental work and ‘feel pleased with the change.

{ On the other hand, we frequently feel that & teacher would do better work ins
lowet grade, and experiment in that direction alm. '

Hackensack, N. J., William E. Stark, supervising principal.—We have semiannual
promotions ‘throughout our schools, and many teachers would like to limit their
fields to a single half year. We have, however, & definitely adopted policy of making
& year the minimum period of consecutive work with s class for any teacher, except
in unusual situations. I encourage our teachers to broaden the scope of their work
still more, and occagionally a teacher goes on with her class for an additionsal half -
year or year. This practice, however, has been so rare that nc generalizations can
be based upon the matter.

I feel t.hatitwouldbeanadvmmgetoschoolsilmommchemmmdyw
broaden their range of work, and I hope to be abie to use the results which you
publish of experience elsewhere to convince the teachers that the proposed plan is
practicable.

Montclair, N."J., D. C. Blss, supcrintendent.—We do not make this plan the
regular practice. Rather, it is the occasional plan to fit 8 peculiar condition or to
secure special reeults, i

New Yort, N. Y., William H. Marwell, superintendent.—I have urged principals
wherever it was feasible to advance teachers with their pupils from grade to grade
and then to return to a fixed point. A great many priucipals are doing this. I
; have not obtained definite statistics as to how many are doing it. In svme cases
| we have two grades for the year. The cycle includes only one year. In other cases
it imcludes three or four years, and never more than six. .

Newbern, N. C., H. B..Craven, superi .—1In order to keep teachers out
of a rut, I usually change them after ing & grade for two years, but seldom
change a primary teacher to the grammar achool or grammar school to high school.

Bismarck, N. Dak., Charles C. Root, superiniendent.—We have such frequent changes
of teachers that the plan can itardly be used here.

Kent, Ohio, H. L. Eby.—The greatest objection that I have to.keeping the teacher
stationary in the grade is the narrowing effect of the custom, both on the teacher
directly and on the school indirectly. By that practice the teacher does not see
enough of the process to be able to interpret it fully. By doing the same work from
year to year the teacher does not acquire standards of value and comparison with
which and through which to measure the work being done. A high degree of skill
is acqquired by limiting the program of the teacher to a single grade, or even a single
subject, from term to term. But this custom makes the mistake of assuming the
teaching procees to be like ‘the part & member of a basoball team plays and that
the procees of education is like that of & baseball game. All that in.required of the
individual teacher is to scquire & certain special skill within the limited program.
| The success of the plan is made to depend upon the degree of special skill each
! momber of the teaching force can bring to the work. If the tools of learning zould
: be controlled with the same precision with which a bat and ball are controlled in
the hands of the player, and if the reaction of the pupil toward the subject matger
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of the curriculum could be as definitely determined as the reaction of the ball player
toward the tools of the gaine, then the plan of kesping the teacher stationary in the
grsde would have better resson for its existence. But children are not a8 easily
controlled as the inert baseball, nor can a boy’s reaction toward the work of the achool
be aa easily determined as can his reaction toward the bttmdbdlinl game, The
two akills are not comparable. - '

Again, the ideal of the factory system of industry, with ita minutp division of labor,
-oontrols the schools far too much. "But here, 48 in the case of the baseball game,
industry is dealing with inert matenal. Nor do the parts of the curriculum beae
the same exact relationship to each other as do the many gimple pmp of manufacture

to the completed article. It ia not to be desired that they should. I think it is
quite generally agreed that while industry is making more and better articles, yot
it is unmaking men. The loes of the educative value of industry to gociety resulting
from the highly divided forms of labor threatens the very quality of labor and its
prodact. The problem of labor and industry is, How can highly specialized skill
in an uneducative procems and the human factor on which. the quality of the work
® much depends be conserved together? A similar problem confronts educators.
Personally, I deplore that the ideal of the factory system has so gripped our achools.
It seems to me that your plan of promoting teachers with their pupils is the proper
solution of this problem.

Alliance, Ohio, B. F. Stanton, superintendent.—I have not followed the geneml
practice of advancing teachers. Where I have done 80, in some cases at least, the
teacher has been unusually strong, and very satisfactory results have followed.’

Hemilton, Oho, Darrell Joyce, superintendent.—We made some trial of pmmot.mg
teachers with their pupils from grade to grade.

While we foundthat the plan saved some time, we are not now following it, because
we also found that at least one-half of the pupils would change within t.hroe or'four .
years; that is, a teacher starting with 40 first-grade pupils could expect to have only
20 of the same pupils by the time the fourth grade was reached. I believe, however,
that it is not a bad plan if the teachers are efficient.

Guthrie, Okla., F. D. Brooks, superiniendent.—We promote teachers. wmh pupils
where we think it best. It isnot a fixed part of the system that applies rigidly in any
grades. We also transfer teachers sometimes from lower to higher and from higher to
lower grades. When we send the teacher along with her pupils it is because we think
she can handle that particular lot of pupils better than another teacher. A few times
it has been especially for the teacher’s gopod—ehe has discovered her weaknessos.

Harrisburg, Pa., F. E. Downes, superintendent.—It has been our custom in Harris-

“burg, for 8 or 10 years at least, for teachers to hold their pupils two years before trans-

farring them to another teacher. Work is arranged in cycles as follows: Second and
third years, fovrth and fifth years, gixth and seventh years, and eighth and ninth years,
Recently we have changed from a ninth.grade elementary to an eighth-grade plan,
and just as soon as our ninth grade is eliminated we will also have semiannual promo-
tion. Itisour purpose under the new plan to have each teacher, so far as poasible, hold
her pupils through four balf years, or two full years, as at the present time. Of course
it will not always be pomsible to do this. However, when 1ot done, it will be the
exception; the rule will be to do it. Our teachers, generally, prefer this method—
in fact they have gotten?o the point of objecting when they are required to be respon-
ible to the next grade teacher if allowed to hold a class only one year.

Logan, Qtah, A. Molyneuz, superintendent.—The firet grade, I believe, partakes too
mncholspeciﬂiutiontowmtthechmgeofwachm The sixth, seventh, and
, eighth grades are segregated from the lower grades. In these gradee we do depmrs-
‘ mental work. ‘This prevents the adoption of this plan above the fifth grade.

We have experienced much difficulty in preserving class unity. This is due to new

of residence in the community..
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years and will reach the last term in the cycle with the term ending June, 1915.

I am well pleased with the results so far.

We ahall extend thé experiment throughout the primbry grades a: 1 into the gram-
mar grades (fifth and perhape aixth years), begiuning with February, 1 '5.

Neenah, Wis., E, M. Beeman, superintendent.—We have an asistant ; g seventh
grade this year who has moved along with about 30 pupils from the fou. h grade.
There are 75 pupils in this seventh grade. She is 8 much more effective as . teacher
with the 30 than with the strangers thag I hope to plan regular promotions in thia achool
and use the new teachers in third and fourth grades where possible.
| I have always been very particular in the selection of teachars for promotion with
pupils and have therefore no record of any failures. I am of the opinion that only
teachers of ability can adjust themselves to this plan. -For strong teachers, I am con-
vinced, after 11 years of experiment, that it is a wonderful advantage to all concerned.

Laramie, Wyo., William M. Sinclair, superintendent.—The plan is in limited opera-
tion as yet. We have too many normal-school graduates who want to teach in second
» or third grades only. Out of more than 100.applicants for grade positions 70 were for
secoud or third. i

-« OPINIONS OF TEACHERS.

J Richmond, Va., W, ]li:tdamc, principal.—We are trying out cycles of two entire

As a number of the superintendents of schools furnished the
names of teachers who had had experience in advancement with
pupils, and who would therefore he in the best position to judge
of the merits of the plan, it seemed important to learn their opinions.

Another reason for making inquiry of the teachers is that one
could doubtless obtain from them an impression "as to how the

. children responded to the plan. A questionnaire was accordingly
sent to the teachers, and 97 replied. They repre .nt 43 schools, in
12 States, and 18 cities. An examination of the list shows that
these also are well distributed geographically. ‘

Table 2 is presented in three parts. To obtain complete answers

" for any one State, city, or school, thereforo, it is necessary to refer to
cach part in turn. Thus Tampa, Fla., appears on pages 32, 38,
and 44. .

'«< .
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Number Number
of of

State. ) Clty or town.
teachars. schoots.
........................... 5
Cedar Falk :
Bhalby......... ... ... . . ... :
B 2
1
..... 5
4
....... 1
2|
1
2
..... 3 4
oo 4] 5
. Logan...... 1 )
Partsmouth. 1 13
‘N\Richmond. . .. s8] .

SUMMARY OF TEACHERS' REPLIES.
Please give a brief account of your training and experience. Are you a graduate of a
wormal achool or training school! WAere! When! 0
While twenty reply that they do not hold normal achool diplomas, and fourteen
make no answer in regard to this question, sixty-one, i. e., about 62 per cent of ali,

state that they have been graduated from normal schqols or departments, although

many of these received, apparently, their teacher training and normal diplomas in
high schools; most of them have also taken summer courses in higher institutions,

" e.g., in'State colleges. A few have attended Cornell, Wellesley, and Columbia.

In class-room experience they range from one year to thirty; seven have had but
one year of experience, and eleven have had mare than twenty; fifty-four, or 56 per
cent of 41, have taught in the public schools from five tc fifteen years.

The average of all is eight years and eight months’ class-room experience.

It would thus appear that these teachers are above tho average in intelligence and
profeesional geal. .

How long have you had experience with the system of udvancing teachers with their pupilst
‘Wheret Whent .

The average experience with the plan of promotion of teachers with pupils has been
three years and eight months. Thirty-three have had only one year of experience
with the plan, but it must be remembered that the first year with the phm is by far
the most trying, and in which the teacher is apt to give an unfavorable opinion.
Those who have had but one year of experience with this system teach in echools in
which semiannual promotions are made, and in which the plan has been but one
year in operation as a system.

Through what grades or cycles al the present time? )

Fifty-two, i. e., 54 per cent have had experience with but two half grades; twenty-
two, i. 6., 28 per cent, with two whole grades; seven, or 7 per cent, with three entire
grades; five, or b per cent, with four whole grades; the others scattered. It must be
presumed that throughout the United States there are very many other capea of
promotion through at lesst two half grades. The absurdity of too frequent change of
teachers is indeed near when such is not the case. In rural schools it isof courso the

* rule for the same teacher to continue through all the grades of work with the same

pupils. ' (The city is the crestor of school machinery.)
When you become used (o ths system, shid it make the school work harder or easier!
Three make po reply; one says, ‘' No harder”; three reply that the plan does make
the school work harder; one says, ““Harder for the teacher, easier for the pupil”;

w W Bdn= e
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another, “In some respects’ sasier, others hnder"';-u third mys, “It requires more .

preparation.” Eighty-ono, i. e., 84 per cent, declare that it makes the work eader;

throo state positively that it makes the work “‘much easier”; while two make qual--

ified statements: *'T think it will be easier on second round "; and ““more preparation,
easier in class room."’

Did it save your time in the classroom? The pupils’ timet '

With regard 1o saving of teacher’s time in classroom, six did not reply; one expressed
& doubt; eighty-eix, or nearly 90 per cent, asid ‘“‘yee” and only three replied “no."”

Two were in doubt as to whether it caused a saving of time for the pupil. One seid
“alittle”; eighty-eix said *‘yes”; while seven did not reply.

Does this plan save school time in other wayst

Forty-two did n:t reply to this question; two said ‘‘no"; one expressed doubt; while
fitty-one said “yes.”” In what ways? *“In organiring and planning”; ‘‘in preparing
and correcting wark”; “‘in establishing routine’'; ‘'in preparation of lessons'’;
*in the manual work;" ““in teaching pupils after school.” Hotw much time iz saved
altogethert Forty-six made reply; seven said they could not estimate; “very much,"”
said one. Others estimated as Mdllows: Ten minutes daily, ten minutes per subject,
fifteen to thirty minutes s day, thirty to forty minutes a day, one-half hour Aaily,
two hours a week, three to four weeks, about one month, eix to eight weeks, one-half
year, one-lourth of the time, one-third of the time, one-half of the time.

But it is to be noted that the more experfenced teschers, and especially those with
larger cycles, make the higher estimates. .

* Did the more intimote acquaintance with the pupils make it easier to visit their Aomes !

Three do not answer; five say ‘‘no; too much work to visit homes''; *‘not necesss-
rily," says another; ‘‘sometimes," saysa third; “‘somewhat,” another; ‘‘always easy,’’
says &n optimist; ‘‘easier but less necessary,’’ another; ‘‘no diffcrence,’ **Yee, more
time for it;" *“much easier;"” *‘yes, pupils beg it"; eighty-two say poeitively ‘‘yes.'

Didyouﬁndﬂm:icrlbtuwwin(hea[ediomofdupupﬂﬂ :

Five do not reply; three eay ‘“no’’; ‘‘in most cases,’ one; ‘‘already won,” another;
“pupils here aflectionate anyway,” a third; eighty-five replied ‘' yos.'

- Did you find it earier to exercise discipline! ] :

Fivedonot answer; onesays ‘‘ poasibly ''; another, ‘‘not always’’; ‘‘yes, if the teacher
keope her dignity,” says a third; ‘yes” and ‘‘no,” say two; ‘‘yes” say eighty-five,
some of whom answer it very positively.

hwmwwmwwmwmmmmwmpm
* 8ix do not reply; eeven say ‘‘both’’; forty-six say “‘subject’’; and thirty-seven ny
“pupil.” R .

This question, neceasarily somewhat inexplicit in the questionnaire, clearly pus-
sled the teachers. Those who answer *‘subject” seem to have had in mind the thought

“that discipline being minimised and the qualities of the children being better under-

stood, more attention could be given to adapting the subject matter to the individual
Doods of the pupils. This-is indicated by such expresions ss *‘with the subject, as
discipline is established’’; *“with subject_for make of pupils;” ‘‘the subject, as the
pupil was used to my metizods of teaching;" ‘knowing children’s needs, could teach
subject moty effectively”; *if you know the pupil, attention is on .he subject.”
There is thus more unanimity than would appear at first sight. 1t would appea?, oo,
that those who answered '‘both” have subatactially the same thought. .

Didthiuyuauambckwadurdatiuwluaojtluwkinaachymdcmdmha
mia'toundmlapdwhatpoinuneedcpxialemphaohhwdbmdd ‘ .

wmmm'wapmmmmmaq/w/ammmr ge ©

The replies to theso thres questions are almost unanimoualy in the afirmstive snd
the more experienced teachers especially emphasise the ‘‘yes.” ..

1529°—16—4 :
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Did you in this way find it poasibls to kecp systemat c records of the individual trats of
your pupilsf A

(@) For vocational purposest
. Twenty-three do not answer; thirteen reply in the negative, but they explain that
their pupils are too young to consider the subject of vocations (as if, indeed, the dispo-
sition shown thus early would not be valuable in the interpretation of personal quali-
tios later); sixty say the t!hem!hodmmof\uwthem even when writtan records
wers not kept.

(%) Forwsdaumdmgmddcvdomu of character?

Fourteen dq not reply and four sy ‘‘mo’’; but seventy-eight, or &1 per cent, say
“yes.” Those who eay ‘‘no” admit that it wae simply a case of missing an oppor-
tunity.

(¢) And, 0, forammnt\ﬁcmahodofdmhngwuhunndy puplst

. Ninetean do not answer; three answer ‘‘no” and seventy-four, i. e., 77 per cent, of
all write ““yes'’; of the three giving a negative reply, one says “itiapoesibla to do this,
but I have not tried it"’; the reply of another is, “‘I don't know'’ ; and only one gives

. Muw llno ”"”
Hmyoubwnm&aawhohwfadedwl]ﬁeplanofadmmmmtwuhpup\bf ;
Eleven say ° ; sixty-seven aay ‘‘no’’; eighteen do not reply. 1

How do you acuwaljor their falures?

" Among the reasons sssigned for Iailure of teachers with this plan are these: ““Natu- <
rally weak ;" ‘‘poor discipline;” ‘‘lack of interest;”’ *'not in sympathy with systom;"
“‘subjoct matter not fully in hand;" *‘t0o familiar with the pupils;”’ “‘lack of preps-
‘‘poditivaly out of their sphere;” ‘‘would have failed under any plan;”
*'teacher and pupil knew each other too well,” “out of tune with their pypils;”
‘‘advancement through too many grades;” ‘‘the better some teachers know their
pupils the less capable they are of ~ontrolling them.”

ration;'’

Apprrionas ReMarxs BY TracEERS Wro HAvE TRIED THE ADVANCEMENT Pran.

Tampa, Fla., Fannis Cumming, teacher,’ Hyde Park School.—1 like the system very
much. Of course it is much harder for the inexperienced teacher and is a failuro
for the wesk one. The sctual teaching is easier, for knowing the ngeds of the child
already so much time issaved. And to succeed we must know the individual child.
It makes moie work for the teacher outside the classroom, collecting new materials,
for one can not use much of the previous year's collection. But it saves the teacher
from getting into that deadly route, which is so easily and unknowingly done. One
can be so much niore enthusiastic when teaching new material. 1 like, very much :
the home atmosphere it ‘creates. The teacher knowing the children, the children |
knowing each other—just one large family all working for the good of all. The teacher
knows what Las been actually taught and the poesibilites of the child. Knowing
‘this, greater advancement is possible than when children have a differept teacher
overy year. Sometimes I think it is harder than we think for little children to adjust
themselves to school environment. Teachers are so different and hardly has a child
become accustomed to one teacher bofore he is thrust on to the next. The responsi-

: bility is greater also, Think of being responsible for so many years of a child’s life.
It makea one take teaching more serioualy.
- Tampo, Fla., Agnes Everett, teacher, Michigan Avenue 8chool.—It affords me great
plessure in.answering the questions you have pressnted to teachers who have been
i .]mmoud with their grade.
Ihapdﬂgodmkingunp!y in order that I nnght 800 how the pupils who had

! i h*wd taking up work with the same teacher.

ADVANGIKBNT OF THE TRACHER WITH THE OLASS. . | :

d one-balf years compared with other pupils who bad been
hvher each. thitadtomnkethismbecnusethepupils
were sent to the high school in' February. All are going

.
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OPINIONB OF TEACHERS, R ) |

T am delighted to tell you that they «tand with the Leet in the vlas and in soveral
‘nstances shead. - ‘ |

The teachers and superintendent state that it is one of the finest clusses that has ever
gone into the high echool. :

For this method to be succesful it is very necessary that the teacher be of a strong

tation, for her pupils adopt many of her ways and become molded into her ideas.

Bhe must be firm, for as the Pupils grow older they understand her better and
naturally feel that she should allow them more freedom on account of their long

The only criticiam I have to bring agaimst the method ia that the attachment between
pupil and teacher, and teacher and pupil becimes o strong, that it makes the sspe-
ration 80 very hard and it also makes it hard for the pupils w :dapt themaelves to the
ways and ‘methode of other teachers.

Even though I see the weaknesses of the plan | most heartily approve of it (with
good teschers).

Tampa, Pla., Mrs. Neta Flaagle, toacher, Mickigan Avemue 8chool.—The method of
promoting teacher with the clam (as in my work, the primary) forces the teacher to
study and become familiur with all Phases of primary work; insteed of knowing how to
teach dnly firet or third grade, she must know how to teach fimt, second, and third

. grades, and knowing this makes her broader and in all ways a better teacher.

The teacher, knowing that she aloae i responsible for what degree of proficiency
the class may possess when entering intermediate work, will give her best always
W her class, and the habit of blaming t.hepoorwurko!nchm(othemgchnro{mo
lower grade is eliminated to a certain degree.

Thelist of promotions is large if the teacher has the class for more than one session.
Where ahe would hesitate to serd a pupil weak in some one subject 0 another teacher
higher up for fear of criticiam, or of baving the child sent back to ber, she would nct
hesitate to promote the child go her own grde, as she would think sho could help
bim more than another, knowing him better. ‘The work so far in Tampa has been a
decided success, ‘. .

Tompa, Fla., Mauds J. Harter, “teacker, Michigan ‘A .erive School.~1 am frank in
saying that I did not approve of it af all in the beginning, but I want, most of all, to be
& growing teachar, 80 I tried honestly to do the best I nould in advencing with my
grade. I watched every point that came up both for and aguinst, and without one
bit of prejudice. I think now that if the teacher is strong enough to take a class through
one grade ehe can do better work by keeping with the same pupils. Infact, now thatI

" have tried it, I prefer it.

. Tampa, Fla., Ethel A. Mon “acher, Michigan Avenue School.—My experiencé
has been that in beginning the second year with the same class the pupils lost
no time in learning the methods and requiremente of the teacher, the teacher no
time in learuing the churacteristics, idiosyncrasiee, capacities, and deficiencias of the
pupils. The work was a real continuation of that of tue previous year, the teacher
knowing exactly what review and drill were needed, éhd not wasting time on unnec-
esary repetition. I find my familiarity with the teftbooks used provioualy by
pupils, as well is with their stock of know: dge very useful in Presenting new matter,
Moreover, if the teacher stands *in Joco parentis,” ia it not rather hard on the children
to accept & new parent every year?

Tampa, Pla., Daisy Smith, tsacher, Mickigon Avenue 8okool.—~My more thorough
acquaintance with the children has made the wark very pleamnt. I think a teacher
takes greater pride in & clam that she is with for s0 long and that she also feels
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1 Kalemasoo, Mich., Blanche C. Kilts, teacher, Lah&tndﬂdool—'l‘hepmmoﬁonof;
mchcwithhupupikhmmnﬁshcmtome,ﬁm,inﬁntitgiveuwiderunge
of miterial in which to work, hencetbmduandfnllerviermond, in that it enables
the' thacher to eee the results of her expendad efforts.

Kalamaso; Mich., Bdith A. Lent, teacher, North Wmﬂdeool—-Mycrpelenco,
&mwm,hmolyh\rwthhphn My experience has been only when going
. on from one claasto ansther with pupils, never in a school whuethetucherconﬁnued
"thu'pﬂlﬁrmaothmonoyur’swak

* However, when I have had pupils for more than one cemeater’s work, I found that
in kiowing the child and in their knowing my methods, we saved much tite and work,
The time spent in organization, in discipline, to a great extent was eliminated. Ifa
child is under » difficulty orisan unususl child, the teacher understands him and can
Mwithh!mundmdinglymdehmmtothewwofumemdeﬂoﬁlmboth
mchcmdpupil
“Sheldy, Mich., Florence Wylis, teacher, Shelby Public Schools.~In Gur experience
vit.h theuyatmol promoting teachers with pupils, the chief objection came from the
teachers, who disliked to return to lower grade work after having taught a higher grade,
Tt seems to me that this difficulty might be removed if the teaching force were a more
permanent body. If teachers were employed for a cycle instead of for a gingle vear,
1 think it would be a desirable system.

Misneupols, Minn., Jane 8. Miller, teacher, Simmons chool. —The teacher must
mvlmlmdytodothinworksoahecmnotgetmtotherutddomgtheu.mething
dver and over.

- : Boseman, Mont., Bmma Sparling, teacher, Hawthorvke School.—In order for  teacher
badmwithpnpmnhemunmntheirlovemdmeem Bhe can best do this
" by beingone of them, not only.in echoolroom but out on the playground. The teacher

theni can go on each year with the children and have no difficuity with discipline, it
she still retains the respect and love of pupils.

_ A teacher should have no difficulty with work of each new grede i uhehulnd
mckniningandaxpcimeinworkﬁthdlthogmdu I not, ould be so
Ah;mdhchildmutogoonwidnhemmdsurmount'theobotaclea.

: I did not go on with my clsss last September an I felt they needed & change. I have
mliudeverywoeknnceachoolquvhmlhnvemsdeablgmimke I hope to
hlvothunnmyen
" Montdoir, N. J., Alice E. Chandler, teacher, Mﬂdlool-—Onlytwlce have 1
2 @ movodahudwlthmych- Whert I came here I taught third grade. After two
: y-nmmmchamnoodedinfhofonﬂhgudomdlwcepudthecbmcoto
' move along. It was a joyous experience.

~Last year an unusually bright class came to my lot. Isoonswt.hauhrgemjodty
| - of theni could wark shead faster than an ordinary clam. I talked the matter over

. 'iﬁmypthdpdmdmdmt,mdtheyuppmedo!mytrymgwmmpm
. threy yoars' wark in two.. Of course this poasibility fired the ambition of the children

" They undarstood ide and my wage ind miuch time Wi syed:

i ;3 eatier think /that vccaslonal premotion: of - teachers with puplkhagoodidu.
bt 1 doubt whether X should care for it dss regular system. ' Many4imes I think thata
child nseds to begin «ll over again with somebody new.  Moreover some teachers are
mhbmndapwdhmptdoolvw‘ than another.

udlhgﬂmdinthhmbetﬂthoughworkmﬂwmjoy&&drﬁvu;
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.. Montolair, N, J., Bdng H. Jona, teacher, Waichung Schpol.~Every pupil has syed
ono year and without exception they are doing well in the sixth and seventh grades,
where they now are. _There is some question a8 to whether their immaturity wil)
mventthunﬁvmkeopipgnpineighthmdnimhytdew'rkthmdx L :
. Montdlair, N. J., Alfreda M. Miller, teacher, Maple Avenus School -] belisve o -
teacher might advance too far with her class, For example, & teacher who is an excel-
lent first-grade teacher and.a natural first-grade tescher would, I believe, be in very
much the wrong place if she were to continue going up much beyond the fourth grade,
Some teachers seem made for primary wark and some’ for grammar woek; sugh -
teachers, I think, should be careful not to get out of their proper sphere, .

. Montelair, N. J., B. H.Wetherby, teacher, Maple Avenus School.—It soems to me
thatin cases where a teacher is particularly fitted for first-grade work she would lose
by advaneing to the upper grades. Thenmewouldholdﬁueo(gnmmr-p‘da

P mchgn,whomaynqtboinlympd.hywiththeyoungerchildmn. . C
Thig system has been eepecially advantageous in our achool sa the majority of the
children are foreign. To advance with them means & helpful acquaintance, for they
' are usually reticont and most individual. It is, therefore, s great ayving of time; and ,
| means & better understanding of each child. . o
Syracuse, N. Y., Helen Curtin, teacher, Croton School.—Many times within the lagt .
fow weeks I have heard teachers my many pleasant things about being able to.go on
with their grades. It is very necossary that the teacher be pleased with her work. .
‘This plan gives the teacher an oppartunity to know the child. She can not deal
with him intelligently unless ehe knows how to approach him. . - ) -
- The child is given an opportunity to kuow the teacher. Unhappiness inReaching,
a8 in many other things, often results from a lack of understanding on the part of both

teacher and pupil. . .
Much more freedom can be allowed. Childmnwillrealizet.hatwemi_ocialbdngl
after all and not *just school-teachers.” -

More guidance for their reading, and outside interests can be given,

Awachermidwmealewweohogottthebﬁﬂngofﬂxhterm, “I can not
understand what it is that makes me 8o fond of my this term. They are so much -
better than they were last term.”” Still they arp about the same children. Now
she knows them. ‘ } ’

Syracuse, N. Y., Matilda Miller, teacher, Prescott School.—Pyvpils become a0 well
scquainted with the teachers that the second term they feel free to ask Questions
concerning their work which they would not do the first term. In the seventh grade
the individual work becomes easier, for the toacher knows just which pupils require
. special help along certain lines.

- 1 am heartily in favor of this plan of promotion, for it makes both teacher and pupil
I bappy in the work. 5 | .

Syracuse, N. Y., M. E. Whan, teacher, Preacott School.—At first I did not like it, but
now I would feel lost if the system were changed. Time is surely saved, and there
igno question in the mind of the teacher about the ability of each pupil. Bhe knows . -
the unruly ones and they know where the line is over which they dare not step. They
give up the idea of trying the geacher for they know her as she also knows them.

Morganton, N. C., Mrs. W. R. Marbut, teacher, Morganton Grode School.—Whep,
over I have entered & room full of children that were strangezs to me, I have found.
that I lost & good deal of time in finding out the exact needs, difficultios, snd
chamcteristics of each child, Without \Ha knowledge, I felt that I could not do my

e

- bost. work and might il 10 really reach tho child at all I
"The children must become well acquainted with the teacher and her methods.

mwc‘ndo‘hmw'm- ) ] .

v
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Nevbern, N.C:, Mol¥e H. Heath, teacher, Newdirn Graded School. T think the plan
dnmhnnnﬂpmmoﬁomnpeddlygoodfonhobcckwudpu;gh, aa it gives them an
oppidetunity for promotion in four months, if they can remsin with the teacher who
lss learned their liniitations. There are advantages and dissdvantages in semi-
anmial pfomotions. The teacher can not be with both classcs, but I think the back-
wiird pupils would suffer moat if she ehould lesve them.

*Newbern, N. C., Eloanor E. Marshall, teacker, Newbetn City Sochool.—As almost all
hwhmmmminmdmdmccedulvithchﬂdmofeaumw,lﬂﬁnkm
weonﬁnuompmmouonoh.hamhetnthfhepupdhfwsﬁmolongenhmtvoym
xight prove hurtful to both pupils and teacher.

McAlester, Okla., Mary , Second: Ward School.—With a strong teacher
: toherworkitina llentplm butwithawukuschulthlnka
chmgomlghtbobetm y for the children.

' Tulsa, Obla., Gail'D. Swaurts, teacher, River Viets School.—I might say, it the teacher
: d\ould be all that is desirable, the affection and respect which incresse each semestor
" fof *“his.ideal” would tend to mold the child much more firmly in proper habits
« thari'should his teacher change and thus give him new phases to look at. I approve
of both methods, but I'd want the teacher to be almoet perfect should he have charge

of children for consecutive years.

‘Harrisburg, Pa., L. LaVene Grove, teacher, Camp Curtin School.—Personally I feel
that the method ohdvmmng teachers with pupils is a good one providing a teacher
is iny sided in her teaching and does not produce a pupil who gained powerin one
or two subjecta or whatever subjecta the teacher considered most easential,

‘Again, from year to year the'same crowd of pupils would not care to hear the same
filustrations, would not enjoy the monotonous voice or peculiar mannerisms or worn-
out ethods of a teacher.

. In bther words, this method is good onlywhenatuchermareal teacher in every
m of the word, when she has exactly the right attitude and viewpoint of her pupils

: and of her sabjects, when she is a well-balanced, broad-minded, progressive, young-
spirited person; otherwise, if I were a parent myself, I should prefer my child to have
thie education'in which a number of amateurs had a hand rather than one.

Harisburg, Pa., Ruth K. Wells, teacher—1If a teacher loses dignity as she becomes
mote intimately lcquamtod with her pupils, then diacipline is hard. But if, on the
other hand, she has dignity, with intimate acquaintance, she has solved the problem

+ ' of discipline. The child obeys not only from love of the teacher, but out of a desire
tostand well in her opinion.-

The attention is given to the child rather than the subject. The child and his
néeds Bacome uppermost in the teacher's mind and she considers the subject as
relsted'to him.

* With ‘this system you very readily recognize difficulties of othes teachers. I anf

. thhiking especially of the beginnitg of the year. Children forget a great deal duting
vacatlon &nd's teacher is 0 upt t0 blame this lack of knowledge on the former teacher.
'mhirnotnwhon s teacher rises with her school.. She discovers to her'horror that

; wmuummnm.hmnmmmmmw .
s ‘you likve bécoine ﬁfﬂﬂblywqwnudvithgpupﬂ,hebécommm
o WMMM He wpeakil of kds desires and ‘Hkes and dislikes. Thess
. Hitlwconvensations aid: hnﬁm&ch’eﬂﬂ& adid I thotives lor dolnig miy
 thitigs.< With thil¥ undenithnding you mm’%wdmh)rphhchmcm
1,nyaeqmummdundmd!n;oﬁ traits ot ench puptl, you gredually
Degin to punish unrily pupils according to their, ual traits.  When you punish
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in this manner you have reduced to a selentific ‘plan tho mansgemsnt 6f unrnly B
hild , _ , _ : Y
‘I think the systee is excellent for the teachar. There is, nevertheloss, another side

toit. If a teacher goes the entire course with her school, the pupil may becomg oné-"
gided. I meen by this that a teacher may emphasize one branch of study, while
another teacher would empharize some other branch. A child who was placed under
-one and then the other would see the difference. A child who had remained under
one teacher would be developed in one branck only. . .
Thers is another feature that appeals to me and which is due to the grouping of
grades as is done in Harrisburg. The second grade runs into the third, the fourth
into the fifth, and sixth into the seventh. It makes it posible to take a'bright class
of pupils through two grades in one year. I have done 8 great deal of this work and
my ideas are formed accordingly. Last year from s clsas of 45, 17 akipped s grade.
Logan, Utah, Ethel Hill, teucher, Woodruf School.—Too many backward pupils
might discoursge a teacher. R ’
Portemouth, Va., Mrs. L, M. Weaver, teacker, High Street 8chool.—During the 20
years I taught four different achools, some of my sdvanced pupils following me from
school to school. In thoee schools I did not have just one or two exercises each day, -
put from 20 to 25 classes compﬁsingsuthomdheinthacu;ﬁculumﬁomﬂnﬂu_ﬁo
the eighth grades. _ :
Promoting teachers with pupils prevents experimenting upon pupils. It helpe to
avoid injustice in discipline. It preventa loss of time and opportunity. The teacher’s
moral influence is better felt. The teacher can ret up for thie pupils a ressonable and

eb;dnumt standard. It gives akill in managing children. 0
o teacher can thoroughly become scquainted with her pupils in five months.

Having the same pupils makes clearer the relative value of the work in each grade
and makes it nruch essier to understand the weak points that need special emphaais
in each grade. : . i

Rickmond, Va., 8. B. Robinson, teacher; Baker School.—With the promotion-of-
teacher plan the bright pupil has the advantage of being sdvanced into the next
grade’s work as far as the teacher thinks he is capable of going. The average pupil
has & chince to at least complete course. The bright pupil having been taught to
work independently, and with ekillful guidance of the average pupil, the teacher can
find more time for individual work with dull pupils. A pupil deficient on one sub-
jectbut “up" on the general work of the grade may be allowed at the end of the term
to pass to the next grade if he is to have same teacher in next grade. .

Rickmond, Va., Irene E. Walton, teacher, John B. Cary School.—Often & week pupil .
who would otherwise be retarded may be sdvanced with the teaclier because she
understands his weak points and the method of dealing with him and is so enabled to
give him special attention in the next grade., :

Richmond, Va., Mabel Glinn, teacher, Fairmount School.—If o teacher is sdvanced
with her pupils she is bound to find her work easier the last half-term; time is saved
for both pupils and teacher by this more intimate acquaintance which can not be
gained during a eingle half-term; the teacher is compelled to be a stronger, broader,

“more alert teacher by this method than by the old method which allowed four and one.
balf months in which she was to labor with & class and then to begin with-an entirely
new class for another four and ong-half months of the same work. L e

Rickmond, Va., Ola Les Abbitt, teacker, Ginter Park Sehool.~The system is praise::
worthy in that it ensbles the teacher to.get s better understanding of the child's,
strong and weak points, both mental and moral, and in so doing help the child to the
best poasible advantage. ST ' 8 §

On the other hand the systent may prove narrowing to the child even though the

. teacher be of the best. The child is being governed by one individual opinion and
ways of looking at every thing. . . T ‘ ’ Co
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-, M Ya,, ia L, Dmat!. teacher, George Mason SM—TM children '
: hmrjutvhat hovthowhumhthmtodotheirvorkmdthnywﬁlgo
ﬂmmﬂththowwkvithonthsnngtbmchuﬁouwandhnthamhowtodot.ha
little every-day problams of achool.

. [Rickmond, ‘Va., E. M. Boyle, teacher, Nicholson Séhool.—The beet feature of this
mkhtho aid given to children who are physically defective. After they are once
: undutood there ;anom sympathy and assistance rendered by the teacher who has
. humdtosppmd:tothodxﬁiculhuundorwhmhtheyhbor
Rickmond, Va., Mary Dickerson, teacher, John Smith School.—Although I wish to
1 conﬁnutatehing 1A (6-year-old pupils) I must acknowledge that advancing with
thecla.iotonondon (not mare) saves time for the pupil (probably one year in the
~ diatrict school) and also saves time for the teacher. In visiting homes I hear the cry
that I wish the teacher could go-up with the class. .

. Rickmond, Va., Sarah A. Forbes, teacher, John Smith School.—I havohndpupﬂain
my grade in the ﬁntpm‘.of the term that would not have been promoted had they
been sent to another teacher, bt as I was to take the class through the next grade and
knew the weak points of these pupils I have carried them nlong and they have done
| excellent work. :
" Richmond, Va., J. H. Halloren, teacher, Springfield School.—The sbility of very

goodmdenhmbedevelopedwagluwrexuntbymsmthanbytnyoﬁmr '

method that has come under my obgervation. I do not believe in “alipping” a child
ovoxapldennleuhoum exceptionally bright one, as the skipped student usually
shows weakness later on. Bus I do believe that if clames were 8o arranged that all
bright or very. good jpupils rather, could be in the hands of one teacher in one year,
she could woompluh work that would otherwise take a year and a half, and no grade -
be skipped.

. Richmond, Va., R.  Estells Ml_ford, teacher, Springfield School.—~I am not
tamiliar with plan of teacher keeping a class throughout a year only. In my own ex-
perience of handling & class through two entire years the greatest pleasure is in learn-
ing to really know the children, which I can never do in the first grade or half term.
Almost all misunderstandings occur there and the friendship of parents won there

' IBeans support and conﬁdonco through the reet of my dedmgnmh that clase through

twoyeau
ADVANCEHENT OoF TEACHER IN FOREIGN S8CHOOLS.

It. seemed best to study foreign school procedure also with refer-
~ ence to this plan, and a considerable body of information was obtained,
- {or the most part tbrough the courtesy of the Statée Department and

 ita representatives in foreign countries, who, during the pressure of
an-unusual period liave found time to give painstaking effort in behalf
of this educational problem. -

' These foreign reports indicate that the advancement plan has been
more extensively applied in foreign countries than in the United
Stntas The opnnons of many leadmg foreign educators are clear-cut
.- and positive in its favor, and in the principal countries of the Old
. World it would appear that school authorities recognize that the plap
i fotmed on the deepest éducational principle and apply it wherever
con&inons permlt Franoe is a notable exception.! ' -0

defr 1 Bes lottar and nofe, p. 61.
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ADVANCEMENT OF TEACHER IN FORRIGN SOHOOLS. - &7
' qu/tabulauonqﬂkjmupom :
l'!h“Yu"nnd“No"mmnuhdmmmbmwmm,dﬁndnolm
in regard to this plan.) , ’
Countries, ' Towns of same. ®
J T
B HO00R0E0000000000000 000000560606 aa Yes...|Brussels...............0................... Yea.
Central Amaerica: i
Rica......ooo No..../BanJosd....................coiiiiii. No.
4 RIS Perrnnnnnn. go s et . {',:"
................................ es... 5000000006000060 5560000060000
Dmm | IYq‘u | poppnhagen........ . gu.
..................................... i No.... eeeeeetentttiatairrteianissenncianess] NO
Germany.......,......................." Yes...| Hamburg...................... ... 0 Yes.
Great Britain and colonies: v v
England........................ ..., es... | Birmingham.............................. es.
& ......................................... gm"’n'o ................................ ’ Yes
......................................... Coun ciriererinnenen...| Yeu,
Do....... Boe000000000000606a0000000 000 000 MngBrmwnaMd ................ INo.
Do..ovee i, Jnooooooa Huddersfleld......................... . ... ' Yes,
DO..iii i Leeds..........ooooouveeneeuiii i Yes,
DOuurnnniinniiiiiiniiiaaan N Liverpoo). .............cccovvvueniiiitl Yes.
Do London.............................. ... Yes.
DOueriinninniiiiiiiiia e e RSO C SR ig«.
.......................................... o eeieiimititieeiaainiaraenee. .l YO8,
Bootland..........................." Yes...| Edioburgh.............................00" Yees.
......................................... Qlasgow..........c..ceveeitiiineennnd Yen,
B Columbis....................... Yes...| Victorha......... B000000000000000000606000¢ Yea.
L T Yes...| Winnlpeg................cc..co i Yees.
v NéwBrunswiok................ .. . No....| Frederickton........................ . ... No.
2 SR No....] TOrODOu.eeenernnn v, No.
.......................... Yes... MooseJaw................. ... .00 """ Yes
DOuuanriiiiaa e Prince Albert......................... ... No.
Dooeeeeri i Regina.. e Yes.
DO vuei to0m..... ... ... Yes.
L+ Yes...[Brisbana..............................0" Yes.
.............................. i Yes. | Hobart................................... | Yes
West Australia..................... ... Yes...Perth................. ... Yes
Qreece................oooi e Yes...|Athens. . ... .. ... . . oottt Yes
Norwsy................................ Yes...[Christlanta. .........................0" Yee
Portugal............................. .. Yes...iLisbon......,.........,.................. Yes.
Bpaln,..................................." Yes...IMadrid................. ... ... Yes.
Bwitgerland................. ... ... Yes... Berme..............coooiiiiiiii Yees.
D 1 T R, l ........ Zurich................ Yes.
Coumtrles...................................... 22 | Citdes........ooo i -]
b £ T 17 Yes. »
No....... [ 000000000000aa006a0 500000000000 8 NOw e ?

-

Ingsmuch as the above tabulation is very inadequate, and as a
more minute summary would be unsatisfactory on account of the
great variety in the replies, it seems best to give the letters them-
selves as far as they refer to this topic. :

It should be stated that only a fewbloreign correspondents received
copies of the questionnaire.

, ' -
LerrERs CONCRRNING THE ADVANCEMENT oF TEACHER WITH CLass N Forela
COUNTRIES.! ' ‘

BRUBSELS, BELGIUM, t

The primary studies are divided into three grades and two years of study are neces-
sary for each grade. When a young teacher enters into one of the schools, he is put
in charge of the first year. He keeps his pupils two years, that is, during ‘the first
elementary grade. If the circumstances allow it and if he shows that he has the true
qualities of & teacher and if he has been able 4o win over entirely his little pupils
and if the results obtained justify it, he continiies on with-the same pupils for thenext
elementary grade and is their teacher for the third and fourth years. After this period
of four years he starts back again at the first year and does the same thing with another
group cf pupils. ' N . ‘

PO .

* For other letters, see 'Add'u’lda",.p. Wetseq.
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md@tymummofmicehohputMMOfchm of the fifth and
sixth years which make up the third elementary grade.

Generally the young teacher after two years of teaching with the same pupils begins
the fimt year again and advances with the same pupils up to the end of the fourth
year. Then he mbwkagunmdgoumththeumepupﬂswtheend of the
sixth year if he is deemed mﬁclent.ly qualified.

I3 resulta often from this organization that the child does nothave thesame teacher
during the six years of his primary studies, but generally during two years, or three
or four years, but it is rare that the pupils have a different teacher each year.

This method of the ad vancement of the teacher with the pupil has given good results
and it will be continued.

If, on the other hand, the teacher keepe t.he same year of studies, it is t.hought thét
teaching the same thing during 5, 6, and 10 yeam with the pupils of the same age, his
work would become like a machine. This system exists in certain communes and it
has been proved that the teacher pays no attention to the other classes, loses the true
idea of teaching, and confines himself to the narrow program of his clam. He does
Dot keep himself up to date in the methods practiced in the other classes and becomes
fit for no other class. .

As regards the pupils also, it is very important for them that the teacher who has
been able to penetrate their mind and undemtand them continue with them for two
or three years, at legst. The formatjon of the character of the child is a thing to which
the greatest importance is attached. In order to know a child well, it is necessary
to obeerve him thoroughly for months and it is.only then that the teacher can per-
form a useful work from the point of view of education,

For the fourth grade, that is the seventh and eighth years of study, the system of
the graded achools haa been adopted, that is, each separate branch is taught by a differ-
ent teacher, Each teacher teachee a few branches only, for which he is best fitted
and which he prefers. He teaches.them in this way with more conviction ard greater
suctess,

In the Commune of Schaerbeek, Brussels, the elementary schools are divided into
four grades and the pupil remains in each grado two years under the same teacher,
but on going into & new grade there is a new teacher; therefore the teachers are not

‘promoted with the pupils.

The Echevin de U Instruction Publique of Schaerbeek, who corresponds to the super-
intendent of echools, is of the opinion that the pupil should not remain under the
same teacher more than two years. Each teacher has his qualities and his faults
and aspecial talent for certain branchee of education and a lack in other branches, and
therefore s pupil remaining under the same teachers too long a time would not develop
nearly as much wither morally or intellectually.

The schools in the Commune of 8t. Gilles pursue the same policy.

BAN JOSE, COSTA RICA.

Throughout Costa Rica feachers remain at work in one grade from year to year,
snd are not promoted with the children. Conversation with Costa Rican educational
suthorities indicates that generally they do not look with favor upon the idea of
ldpnng the same teacher to the same set of pupils for more than one year.

PANAMA,
‘At presént teachers are appointed by the Minister of Public Instruction to fixed

giades o iections, whisre they remsin during eatisfactory service, the pupils thus
" paising drider diferent tadchers ss they are promhoted from year to year, ]

The Minister of Foreign Afhairs adds, howevar, that the Minister of Public Instruc-
tion is contemplating a reform in the appomtment of teachers, whereby they will not
be tiatned for specific grades in thg school in which they are to teach, but that it will

Y
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be left to the inspector of schools, or the director of each school, to decide upon the
advantage or disadvantage of having the same teacher for the same pupils from year

to year, a principle the Minister of Public Instruction considers idea!, provided certain
inconveniences offered in practice can be overcome. L

ADVARCEMENT OF THACHER IN FOREIGN ‘SCHOOLS.

SAN SALVADOR.

The same professors give instruction for the three years in kindergarten and also
the pame professors give instruction in the three grades of the elementary achools,
others in the three gradés of the grammar achoql, and others in the two of the high
school without advancing with the students. ]

The result which has been obtained_from this system is sufficiently satisfactory
80 that there is no thought of modifying it. ’

O COPENHAGEN, DENMARK.

Teachers, as far as it is possible, and whenever it can be done, are promoted with
the children, so that the children, as a general rule, have the same teacher until the
elementary grades are finished and until they are ready for the high school.

The policy of the public achool boards in Copenhagen and all the larger cities is to
continue a teacher in the elementary achools with the same pupils until they have
finished the seven grades. ’

. TARIS, FRANCE. ! i

In the French elementary schools, known aa ‘‘écoles communales,” the teachers
are always assigned to one class, and are not moved up with the pupils. In this way,
in aschool of six classes, the pupils come under the supervision of six different teachers
during the period that they attend school. a

QRERMANY.
) . finformation from Imperfal German Embassy, Washington |

The system of advancing teachers with their clasees is—as far as it is known at this
embassy—partially followed in some of the German Btates, so that the clamses have
approximately the same teachers during a certain period.

. {Information from William T. Learned.)

Concerning the practice in Germany in regard to the progress of teacher and class,
I understood in several schools that it was a point on which practice differed, but I
féund it so general that I came to the conclusion that this injunction in the official
instructions had not been without effect. Of the conditions in the elementary schools
I am unable to speak. My obeervation was, of course, configed entirely to the
Gymnasia. :

HAMBURG, GERMANY. .
1. (a) Do any of your teachers remam in charge of agiven set of pupils for more than

one year? .
In higher 8tite achools and in public achools they do, as a rule.
In country schools, with several classes of different grades, the teachers, as a rule,
sdvance with the pupils, but sometimes only to. a certain extent. In lower class

1 While the practios of France confines ftaslf, at least 30 far as éooles communales are concerned, to the
retsmiion of tenshers in grades, 3. Ribot, chairman of the famous French Educatianal Burvey Commis
sitm, in his report strongly recommendad the sdvancsment pian, and efted the ophilons of other distin.
gukthed Frenchinen fa support of his view that the lack of this system was ane of the mai causes of the

-Biidiiward eopdition eof eduostion fn France. Om sooount of the present diffionlty of obtatning tnfermation

i ddnvidional tophos frem abiosd; it haw best: Sound impessitide to ascertain to what axtent M. Ribots | -
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village echools the children remain two to four years under the supervision of the
‘same toacher. A further advancing of the teacher must be restricted to a certain
kind of lessona. . T )

() I s0, how many teachers? . :

Impomsible to state; the distribution ¢f the different leasons takes place a fow woeks
before the beginning of the new semester. It is placed before the supervisiny official,
who has to give his consent.

(¢) Through what grades, or years, do they advance with the same pupils?

In higher State schools and in public achools nearly always during the first three
years. In country schools, as stated under (a). -

2. Does the better acquaintance of the teachers with their pupils, thus secured,
result in a saving of school time? How much time?

Under normal, conditions it results in saving time. How much time it is difficult
to state. : ]

3. Do the teachers, from the practical knowledge of what precedes and what follows
s particular grade, get a stronger grasp of the work of any given grade? ),

Yee; the teacher becomes more familiar with the work.

4. Does the teacher, from the deeper knowledge of the pupils thue acquired, treat

. her pupils more considerately, and win their affections better, than if she is confined

toone grade?

Yes; this may be expected in all cases where the work is performed by realous
teachers who are performing their duties to perfection. .

5. Does it tend to increase the professional zeal of the teacher and help to keep
her “out’of ruta”? : ‘ & > o

Yes; it ipcmoes the professional zeal. ‘

= 8. Does it enable the inspector to locate more definitely the blame of poor teaching?

Yes; it enablea the inspector to find out more easily where the fault lies.

4. Nothing further can be stated. CT '

- = BIRMINGHAM, ENGLAND.

- 1. Do any of your teachers remain in charge of a given set of pupile for more than
one year? If so, how many teachers? Through what grades, or years, do they
advance with the same pupils?
In few casce, generally in upper grades; two or three years. @ "
2 Does the better r. quaintance of the teachers with their pupils thus secured :
result in a saving of achoo! time? How much time?
No. .
3. Do the teachars, from the practical knowledge of what precedes ;nd what follows |

a particular grade, get a stronger grasp of the work of any given grade?
Yes.

* 4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat
her pupils more considerhtely and win their affections better than if she is confined
Yo one grade? : '
” Yee, ) v
5. Does it tend to increase the professional zeal of the teacher and help her ‘“‘out
of ruta”? :
Yes. -
; Does it enable the inspactor to locate more definitely the blame for poor teaching?
oa,. . :
7. Will you write at length sbout any other feature of this plan that may sppeal
to you? : ’
The plan ia not usually sdopted in the Birmingham schools, in all of which the head
teachars are allowed to organize and allocate their staff as they think fit; and to make
it compulsory might be prejudicial to scholam and teachers, The staff of & school
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generally includes one ar more teschers who have faults of temperamént or are Waak
in disciplinary power or in teaching ability; to keep a grade of acholars for s conglde
ersBi6 period under the influence of such a teacher would be harmfal, The plan
works saccesstully occasionally, but everything depends upon the conditions holding
at the time; what might prove beneficial one year might be disastrous the next.
BRADFORD, ENGLAND. o

1. (a) Do any of your teacherscamait in charge of a given set of pupils fon more -

than one year?

Yes. o

(3) If 0, how many teachérs? —"%

Forty or fifty per cent. : ) g

(¢) Through what grades, or years, do they advance with the same pupils? -

(¢1) From babies’ claes to second class and then to first clams in infants’ achools,

(¢2) From 8tandards I to VII in elementary departmants, .

2. (a) Doea the better acquaintance of the teachers with their pupils thus secured
result in a saving of school time? ' ’

Yee, if the teacher is really first rate.

(3) How much time?

Can not say. A

8. Do'the téachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp of the work of any given grade?

Yee. )

" 4. Doea the teacher, from the deeper knowledge of the pupils thus acquired, treat

her pupils more considerately and win their affections better than if she is confined
to one grade? ~ T -
Yes, if the teacher is reslly first rate. O
8. Does it tend to increase the profeesional zeal of the teacher and help to keep her
‘“‘out of ruts”? Coe
" Yeos,'most decidedly. v .
6. Does it enable the inspector to locate more definjtely the blame for poor teaching?
Yees, but a moderate teacher would not be.allowed to remain with the same children
for more than one year, for the sake of the children.
7. Will you write at length about any feature of this plan that may appeal to you?
Head teachers are beginning to adopt “‘Subject clasification” with Standards IV
to V1I, but this is as yet only in the experimental stage. _

HALIPAX. YORKSHIRE,

It is the policy of this'education committee to leave as much freedoni as possible
+to the head teachers in the organization of their schools. Consequently one or $wo
may arrange for their assistants to move from clase to class with the scholars, while
others (and I believe the great majority) prefer to keep the assistant more or lees
permanently to one class. The achools are reorganized twice st losst in the year;
that is, children »- moved forward to a higher clams eVYery ha.f year if qualified.

It frequently happens that a teacher' may do quite excellent work with children of

7 or 8 years of age and be utterly incompetent to teach children of 12 or 13, and a
regulation that a teacher should remain in charge of a class of children of 7 years old
until they become 14 or left the school would evidently break down. In Halifax
thery s no inspector employed by the committee, because it is beliaved to be better

to give the teachers liberty to take the fullest interest in their‘work." -
' WAKEFIELD,

These queetions hardly apply to secondary education as organized in my commit-

tee’s arem, since it is almost invarisbly the practice for an assistant master or mistress

'

! o %
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and often throughodt the school. The ceses in which an assistant master or mistrem
iuupondblefon.llorevenmootolthenb]echon!ommverymmdmeon-
fined to the lower clames. The plan now being considered in the United States that
s teacher should be advanced from grade to grade with her pupils would thus not
be feasible in the secondary echools in my committee’s area as at present organiszed.

HUDDRRSFIELD, ENGLAND.

~ 1. Do any of your teachers remain in charge of a given set of pupils for more than
one year? If so, how many teackows? Through what grades, or years, do they
sdvance with the eame pupils?

A very small number of our teachers remain in charge of & given set of pupils for
more than one year. Aa a general rule, at the end of each yeer the pupils move up
to another standard, but the teacher does not accompany them. g

2. Does the better acquaintance of the teachers with their pupils thus sscured
result in & saving of school time? How much time?

Where the teacher does accompany the scholars some time is sved.

3. Do the teachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp of the work of any given grade?

In such cases the teacher will have a stronger grasp of the work.

4. Does the teacher, from the doaper knowledge of the pupils thus lcquired treat
her pupils more considerately and win their affections better unn if she is confined | 2
to one grade?

No.

6. Does it tend to increase the profeuuonal zeul of the teacher and help to keep
her “‘out of futa”? o

No.

- 8. Does it enable the inspector to locate more definitely the blame for poor tew:luugf

No.

7. Will you write at length about any other feature of this plan that may appesal
to you?

With an exceptionally good teacher, we are of opinion that it ia better for &ll the
children in the school to go through hia or her hands. If the scholars remain with
one teacher throughout their school career, only one set of children receives the
benefit of & superior teacher.

CITY OP LEEDS.

The head teacher placee each teacher in that part of the school to which he or
she is most adapted and where he or she is likely to do the best work. In many
cases teachers pass forward year by year with their pupils, but this process is naturally
limited by the qualifications and adaptability of the particular teacher. The better
acqlmnwd teachers become with their pupils, the greater the eaving of achool time;
and it is a distinct advantage to the teacher to have a knowledge of the work
preceding and following the particular grade in which/he or she ia for the time being
engaged.

The way in, which the teacher treats her pupils depends natunlly upon the per-
sonality and disposition of the teacher. The closer knowledge the teacher has of
her pupils the greater is the likelihodd that she will win the pupil’s affections.

It is certainly undeeirable that any one teacher should keep to & particular grade
in’ the school for an undue length of time, as such constant repetition of the same
work would naturally have s deadening effect on initiative and originality. : ?

8o much depends upon. the qualifications, disposition, and capacity of the indi-
vuiunlmchmdut?ywld be.extremaly bad policy to introduce any rigid system |

v ’ I
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with regard mthophdngof;.homﬂinthovuiopalchooh. Elasticity is essential;
each school should be dealt with on ita merite, and the teachers attached ¢ any one
school should be allocated to that part of the achool to which they may be reasonably
expected to do the most efficient work.

LIVERPOOL.

1. Domyofyourunchenmmaininchugebhgivwaetolyupihformﬁun
one year? If so, how many teachers? .

This depends on the internal organization of the department, which, within reason-
able limils, is left in the hands of the managers and head teacher. 1n some depart-
mepls it is the custom for the teachefs to serve in rota—i. e., they begin with the
bottom clam and move upward with the class until the children in their charge
pass out at the top of the achool, when the procedure is repested. '

2. Does the better acquaintance of the teachers with their pupils thus secured
result in & aving of school time? How much time?

Here the premise tends to beg the question. The committee’s inspectors ccasider

that this is very much a matter of opinion, sa 80 much depends on the staff and the
capability of the particular teachers.

8. Do the teachers, lrom the practical knowledge of what proceded and what fol-
lows a particular grade, get a stronger grasp of the work of any given grade?

Here again the premise tends to beg the question. Each class or grade is expocted
not only to go forward with the work of that class but to keep up the work of pre-
ceding clames; hence, the teacher of a particular class must neceamrily have astrong
grasp of the work of previous classes, and his teaching is expected to lead up to the
work of the class above. ) )

4. Does the teacher, from the deeper knowledge of the pupils thus acquired, treat
her pupils more considerately and win their affections better than if she is confined to
one grade?

Here yet again the premise tends to beg the questicn. Bpeaking in general terma,
the answer to this question is in the negative. We expect all teachers to treat the
pupils with extreme consideration and to win their affections.

5. Does it tend to increase the professional zeal of the teacher and help to keep her
out of ruta? . ‘

We have not found this to be so; we neither expect nor permit our teacher to fall
into set grooves.

8. Doea it enable the inspector to locate more defivitely the blame for poor teaching?

Not if he isa'competent inspoctor: if he is not, ho will pot be a safe judge aa to what
is good or bad teaching.

you? - .

On the whol: our senior inspector is not inclined to recommend the plan of keeping
one teacher with the'same children. We prefer to assume that a child, like his elders,
profita “‘by the multitude of counselors.’’

This matter, like the more genersl matter of clasification, is in England left entirely
to the discretion of the head teacher of a achool, and there is no uniformity of practice

in English schools in regard to it. The board has no exact statistics on the subject,

but probably in a considerable majority of English schools the mme practice exists

ssin America. On the other hand, there are a fair number of schools where a teacher |
-goes up with the same set of children from grade to grade. '

There is a goo? deal of division of opinion among English teachers and inspoctors as

to the advantages and disadvantages of this system of letting the teacher go up with .

the children. It may, however, be eafd that in schools wher it is practiced itis very
unususl for a teacher to pam with the children through every grade from the lowest

7. Will you write at length about any other feature of this plan that my'.ppeal to
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* b thio highom, and it is believed that the great majosicy of teachers and inspoctors

5.

wulddmmthh‘nmhmdtholynmonm;mundmuheqndiﬁa
required for teaching young children and older children are very seldom united in the
A6 person. Amcommonpncﬁceisﬁortuchentogouptvoorthmgndes -
with the same set of children. -The head teachers who adopt this plan urge (1) that
it the teacher has to cover the sme ground in hia lessons year after year ho becomes
stale; (2) thet he obtains & much better kmowledge of the individual children under
his charge when ho retains them in his clams for two or three years. On the other
hand, many hesd teachers hold that a change of teachers after a year is frequently
beneficia] to the children, who are stimulated by the different methods and freeh out-
look which & new teacher is sure to bring. They would add that in any case a change
of teacher at the end of a year is clearly dedirable if, as must often be the case, it resalta
in transferring the children from a teacher of inferlor to one of superior ability. The
practice of keeping children under the sme teacher for two or three yeamn pressea
hardly on the children who happen originally to fall under the charge of a weak member
of the saff,

It can hardly be denied that these conflicting argumenta all have some force; the
general result is to confirm the view that the matter ia not one for any rigid regulation,
but is best left to ba dealt with by each head tescher in view of the special circum-
stances of hia achool and the charscter of his staff.

MANCHESTER, ENGLAND.

1. Do any of your teachers remain in charge of a given set of pupils for more than -
one year? Ifso, how many teachers? Through what grades or years do they advance
with the mme pupils? °

Yes, but the number of teachers ia not definitely known and varies from year to year.
Frequently teachers remain in charge of Ppupils for two years or through two grades;
occasionally for five years or through five grades. >

2. ‘Does the better scquaintance of the teachem with their pupils thus secured
result in a saving of school time? How much time?

Yes, in many but not in all cases. Given a tescher considerably above the average
and a clam of intelligent, persevering pupils, the ®ving of time might be from 12 10 18
wonths. - -

8. Do the teachers, from the practicsl knowledge of what precedes and what follows
& particular grade, get & stronger grasp of the work of any given grade?

Yes; teachers get a stronger grasp of the work of & given grade from their practical
knowledge of what precedesand followsit. They also obtain a more intimate acquaint-
ance with the aim and acope of the whole achoo! curriculum. .

4. Does the teacher, frum the deeper knowledge of the pupils thus scquired, treat
her.pupils more considerately and win their affections better than if she is confined to
one grade? ! o

Yea, this generally follows; but the amount of affection won depends to a great
extent upon the pereonal character of the teacher. It is easy to imagine a class leaving
8 teacher with feelings of keen regret and, on the other hand, with feelings of con-
siderable relief. :

5. Does it tend to increase the professional real of the teacher and help to keep her
“out of ruts” ? ‘ ~

Yes; 1f & teacher be loft in charge of the same grade for several years the tendency
to become stale is grest; there is also the tendency to lose dight of ambition and to
deaire to be considered as a teacher of a cortsin grade only. |

8. Doesit enable the inspector to locate more definitely the blame for poor teaching?

Yes, in some degree; but, as & rule, the inspector does not need a series of years to
locsite the blame for poor teaching.




ADVANCEMBNT OF TEACHER IN FOREIGN S8CHOOLS. 66

7. Will you write at length about any uther fsatuies of this plan that may nppoq

. to you?

The opiniop is held that to make the system of universal application would not be .

. wisa. 1 success would largely depend upon the personal character of the teacher.

One of high aim and character, giftrd with enthuaiasm, resourcefulnces, and the power
of adaptability, would succeed beyond question.  On the other hand, a weak teacher
wotld fail, and the consequences w the children would be serious. It must a)so be
borne in mind that certain teachers are particularly succesrful with younger children
only, while othcrs who are cupable of really excellent work with older children almost
fail when placed in charge of youngerones. Changes in the personuel of the staff and
the success of the school as a whole have to be considered.  The perventage of teachers
well suited for all grades would not be great.

NOTTINGHAM, ENGLAND,

1. Do any of your teachers remuin in chamge of a given sot of pupils for mere than
one year? If a0, how many teachers? Through what grades, or yeam, do they ad-
vance with the eame pupils?

Yes; but tho practice varies in different schools. In some instances the mher,
procoeds with the s halurs from the |- weat class in tho achool to the highest, while i in/
others tho more highly qualified teachers procoed with their scholars. through the
threa or four higher claseos, v.hxlu the. lemer qualified do not procood boyond t.ho
lower two or three clamwe. .

2. Does the hetter acquaintance of the lmhers with their pupils, thus socured,
rerult i & raving of school time? How much time?

Time is cortainly saved by this arrangoment, as the necaity for devoting the early
part of the educationsl year to ascertaining exactly what the children have previously

- laarmned does not arise.

8. Do the teachers, from the practical knowledge of w hat pmcedea and what {ollowe
8 particular gmde. geta almnger grasp of the work of any given grude?

In my opinion, *'Yes"; cortainly.

4. Does tho teacher, fmm the dooper knowledge of the pupils, thus acquired, tmst
her pupils more considerately, and win their affections botter, than if she is confinod
to one grade?

Yes; wherover the taacher is naturally evmpathetic. .

5. Doea it tend to inereuso the pm(o&uonul zeal of the teacher and help o Loop
her “‘out of ruts”?

Yoa. . s

6. Doee it euable the inepector to locate more definitely tho blame for poor tesching?

Yoe.

7. Will vou writo at length about any othor featiroe of this plan that nny appeal
to you? .

Theso romurks, of course, apply to men as woll as women.

GLABGOW, S8COTLAND. y
. 1. Do any of your teachers remain in charge of a given set of pupils for more than
ono year? If so, how many teachers? Through what grades, or year, do they ad-
vance with the same pupils? . -

Yos; in 88 schools the teachore remain in chargy of a given sot of pupils for metre E
than one year. In 43 schools all the teachers remain in charge longor than one year;

“in 5 schools, half the teachers, and in 35 schools the number varies. Sixty-seven ad-

vance with the inferior grades, 80 with the junior grades, 70 with the senicr, 24 with .
the supplemental, and 4 with the higher grades.
. 1520°—16—5 '
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" -8, Does the better acquaintance of the teachers with their pupils, thue secured,
mult in a saving of school time? How much time?

- In 80 schools it doee result in & saving of time, in 2 schools it does not, and in 1-t
is doubtful. .The average opinion is that from four to six weeks' time is caved per
sessian, %

" 8. Do the teachers, from the practical knowledge of what precedes and what follows
a particular grade, get a stronger grasp of the work of any given grade?

In 80 schools they do get & stronger grasp of the work, in 2 they do not, and 1 school
was doubtful. -

4. Does the teacher, from the deeper knowledge of the pupils, thus acquired, treat
her pupils more considerately, and win their affections bett;er than if she is confinod

to one grade?
Seventy -five svhooln report that the, wucher does treat her pupils more considerately

.and win their affections better, 2 echools report that she doce not, and 6 schools were

doubtful.

5. Does it tend to mcmse the profeesional zeal of the teacher and help to keep her
‘‘out of ruta”?

In 79 schools it doee increase the professional zeal of the toacber, in 1 it doee not

and 3 aclools were doubtful.

6. Does it enable the inspector to locate more definitely the blame for poor teaching?

Bixty-five schools report that it does, 5 report that it does not, and 13 are doubtful.

7. Will you write at length about any other feature of this plan that may appeal to

ou?
Y Summary.—The general consensus of opinion is favorable to teachers taking their
pupils through the different stages of each course; but the time a teacher ghould
epend with pupils ehould not be more than two and one-half to three years. Few
tonchers are etrong enough in all subjects to go forward from one course to another,
and children are better to meet a frosh mind and new methods. In some cases a
change each session is desirable, as different methods and ways of presenting eubjects
appeal to and stimulate certain types of children. Should a claes be made up of dull
pupils, & teacher, if long retained, is apt to become dmcoumged A young teachor
should be given the same grade for porhaps two years in order to become familiar
with the work.

The arrangement can only be satisfactorily carried out if all the tmchmg members
are “‘strong.’”’ If a clase is.under the charge of a “‘weak" teacher for more than six

" months or 8 year, the results are disastrous. A ‘‘weak" teacher may be sandwiched

between two ‘‘strong” ones, or a ‘‘strong ” one between two ‘‘weak” ones.

In the hands of a good teacher the ‘‘cycle” system saves time. A longer period
being available, the teacher can arrange hor work on a bolder scale. She is enabled
to soe The completed results of the methods she has employed and can modify and
correct them. A feeling of respousibilty is increased and greater satisfaction ex-
perienc®d in sesing a larger section of work accomplished. The wider variéty keepe
allve her interegt apd provides a stimulus to exertion. She is enabled to viow the
work of the school from a higher standpoint, g1 her efforts should be directed toward
securing such efficiency and intelligent gras of the work as will enable the child to
go forward to the eucceeding stagos with interest, confidence, and understanding.
The teacher becomes thoroughly acquainted with the individual characteristics and-
varying qpaciuoa of the pupils, aud their difficulties are better realized and antici-
pated.. PuyiHls of slow mental development are uader observation Ior a longer period
and progrdee is more quickly obseerved. The teacher and pupils being familiar with
"each other, discipline is more easily sscured and casee of friction are of comparatively
raro occumnce The system has more readily the cooperatwn of the parents, which
is most helpml in the child’s education.
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In poor and migratory districts the system is unworkable, becauso the childron
come and go to such an extent. : ;

The "fixed” systeém has the great advantags of making good toachers gpocially
expert in their own particular division of the wotk. Through constant pracfico they *
acquire an accurate knowledge of the requirements of the grade,

Character and efficiency of the teacher are the factorséwhich bring succees or failure
in the system.

.

EDINBPRGH, BCOTLAND.

N 2
Considerable freedomn is left ta the headmasters in the organization of "he schools.
In the elementary schools, however, the general practice is that in the infant de-

partments, in which normal pupils’ age is from 6 to 7 years, the teachers do not advance

with the pupils beyond that department; in the junior and senior divisions, in which

. normal pupils’ ago is from 7 to 12 years, the teachers afdvance with their pupils, while

in the supplementary clusses, restricted to pupils over 12 years, the boys and girls
are taught in eeparatp classes and romain under their particular teachers until thoy
leave school. 3 ! : V

In higher grade and secondary schools the organization is necessarily very different,
08 specialist tenchers are employed and the pupils are in charge of different teachers
for each subject of the (-urricul‘lm. ’ @

Vl(‘TORl'A, NEW BOUTH WALES.

Some 12 or 13 year ago this department became convinced thal the lock-step gys-
tem of grading pupils of our public schools was inadequate to meet the nebds of any
but the dullest member: of the class. Personally, 1 have for yeam been convinced
that tho proper model for ouf lurge graded scheols is the ungraded ruralmchool, where
4 child is allowed to pass from one grade to another as often during the Year or term
a8 his qualifications domand.

In this Province our course of study is divided into three grades and teachers are
encouraged to keep the same clyss of children through the whole length of time which
euch children paw ‘nany singlegrade. For example, a teacher who takes the receiving
class in August is expected to keep the samo class through the first and second primer,
the finst and second reader, or for 2 period of about three and-one-half years. The
eame holds good with classes in the intermediate and the senior grades, although
this departmgnt thinks it advisable at present 10 restrict primary teachers to the
junior grade, intermediate teachers to the intermediate grale, and senior teachers to
the senior grade.  In noschool in the Province does a teacher begin with the beginners’
class and after sevon or eight years promote that class under her personal supervision
into the high school. Even in the matter of carrying on a class under the same teacher
in each grade this department through its indpectors moets a great deal of difficulty
through the disinclination of teachers to attempt other than the work for which they

* consider themselves spocially adapted. In fact the more stereotyped a teacher's

work beconies the fonder such teacher appears 10 bacome of this work.
This department was induced some 12 or 13 years ago to make this far-reaching

.change for the reason that I found many children from 12 t0'16 years of age floating

about in an educational back oddy, so to spesk. This had been brought about by
the rigidity with which these children were promoted.  For example, if in any specific
year a certain school had eight teachers, each child wes required to pass under each
of these eight teachors before he could enter the high school. If in three or four years
from the first date this school became a school of 15 teachers, a child attending that
echool was compelled to pass through the handsof 18 individual teachers before entering
the high school, . ¢ . T
L am extromely interested in learning that your bufeau is beginning to give some
Mtention to the subject of grading. It is in my opinion the g'tmboutstmding_blqt
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on the whole educational aystem in the United States, giving as it does no oppor-
tunity for the clever pupil to exercise his talents, but roducing all members of the
“clase to 8 uniform atandard and that standard is necossarily the rate of progress of the
‘slowest pupil. The oxperiments which we have made in this Province will, I am sure,
have your carelul attention and consideration.

WINNIPEG, CANADA.

Under the system in vogue in the matter of promotion of teachers in our Winnipeg
city schools it may happen that a teacher will remain with the same class for three
or four years. One of my own boys spent three years with the xame teacher, who waus
promoted each year with her class; and in this particular caso I considerad it a disad-
-vantage in many ways for the boy, as she was not a strong teacher, but under the
by-laws of the board she was entitled to'be moved up a grade each year. The super-
intendent thought it better to leave her in the same schonl rather than to transfer her.

Many arguments may be urged in favor of the teacher remaining with her class
from year to year. :

I have on several occasions tried the experiment of having & teacher remain for
two or three years with the same set of children, advancing ihe teacher as the children
were promoted. The circumatances for such an experiment were perhaps not very
favorable, as Winnipeg has been for years a mapidly growing city, the population of
which changes quite frequently, and I have found that at the end of three years the

class remaining with a teacher consists of a comparatively small proportion of those- -

who had begun with her in the firet grade. I ami unablo to aay thut the class that was
for the three years with the one teacher was in any hetter position than children of
the same age who had been for three years in the hands of three equally competent
teachers for one year each. It seems to me that in the cavo of a good teacher the loss
incurred through taking a teacher. from the grade for which she has special aptitude
counterbalances tho guin that would come through havify childreu continuously
with the one teacher for 4 longer period than the yeur. In the case of the teacher whose
work is not quite up to the standard, it woukl he minifestly o disadvantage to have

children remain longer than ihe usual term.
a
FREDERICTON, NEW DRUNSWICK.

While the matter has beon frequently discusse:! here, we can furnish no complets
example of the same.

It has generally boen thought that the qualifications of a primary teacher aro so
vastly different from those required of a teacher of grade 8 that it would scarcely bo
consistent to follow this plan.

T do not refer to acholastic qualifications, hut to the poculiar professional qualifi-
cations required in primary work. )

TORONTO, CANADA.

8o far as this department is aware, the practice in urban municipalities in Ontario
is for a board to appoint, for each grade or form, teachers who continue as instructors
on such forms, the pupils only being promoted. The boards, of course, occasionally
change the teachers from one form to another. o

MOOBEJAW, SASKATCBEWAN,

. In several isolated casce for different reasons toachers have been changed from one

- ‘trade to the other, and I find that it takes some months for the teacher to become
familiar with the work of the now grade. This, I think, would far outweigh the
reason'that teathers might be promoted, namely, in order that pupils would be familiar
‘with their teacher. ’

|
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PRINCE ALBERT, SBASKATUHEWAN,

This plan has not been followed here to a sufficient extent to indicate whether the
plan would be a wise one or not.

I think of trying out the plan in the case of one or more classes dyring the coming
year and will be glad to let you know the result of the experiment.

REG!NA S8ABEKATCHEWAN.

Grade 1 teachefs take their clmsses through to the end of grade 2 which takes from
one to one and a half years. This is u comparatively new pohcy hero, but o far it

'has proved highly sausfncbory

SABKA'I‘OON, BARKATCHEWAN.

I can not say that we have had very much experiepce, but wo do make it a rule,
wherever possible, to keep a teacher with a class for a full year. A number of years
ago it was the custom here to change the classes alter every term, making two changes
each year. I decided thut there was too great a loss of energy and time, and made the
alteration two or three years ago.

Sometimes it occurs, of course, that it is impossible to keep a class with the teacher
for the full year, and I have had one or two cases where the teacher has remained with
her clasa for a year and a half.

There is, possibly, one objection to having the teachers advance with the pupils from
year to year. Very frequently in class rooms yot will find antagonism arising between
one or more pupils and the teacher, through incompatibility of tcmpemment In
such cases it would clearly be a mistake to have the pupils remain with the same
teacher for a number of years.

Of course, some method might eusily be devised to overcome this difficulty where
you have a large school with a good mnany teachers.

There are a number of things to be said, however, in favor of movmg the teacher
along vith the class, because there will not bo the loes of time that is ordinarily taken,
for a teacher to get acquainted with her pupils and the time that is required for the
pupils to get adjusted to a new teacher.

On the vhole, it would appear to me to be rather a difficult matter to maintain this
arrangement in our schools in, Saskatoon as they are orgamzed at the present time.

BRISBANE, QUEEWVSLAND.

With us there is no hard and fast rule in tlua matter and our head teachers have a
frec hand in asmigning duties to theirassistants.  Our schools aredivided into six cla&es,
and, as a geperal rule, the teachers of the fifth and sixth and of the infants (class 1)
romain in their positions more or less permanently, because they are supposed to pos-
sess apecial qualifications for the higher or lower work, respectively. For classes 2,
3, and 4 teachers are often interchanged, and sometimes the principle is adopted of
letting the same teacher carry forward the same children through all these classes. In
the sccondary schools, where specialists are often employed for langunges, English,
mathe:natice, or history. it often happena that the child has the same teacher fora nmgle
subjoct throughout his school life.

The advanteges and disadvantages of the two principles may be summed up as
follows:

(a I‘or the teacher: Chnngo of work tends to reduce the amount of mechamctl,
teaching, and has a ulckemng and refreshing effect. On the other hand, it undoubt--
edly nd Bto the teacher’a labors in the matter of preparation of new material for varys
ing coursés. Man ?' teachers are quito unfitted by nature for infant work, othéers are
wuhout the knowledge necessary for the higher classes, othcrs are incapable of main. .
taining dmcnphne among t.he older children. " In pocondary school work spocmlmuon

AA 0000
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greatly reduces the burden of teachers in the preparation of their lessons, and it leads
to greater thoroughnees, while the retention of the pupil in the hands of the same
teacher for the one subject in different yeara prevents overlapping of the teaching in
that subject and makes the whole course more systematic and progressive. At the
same time specialization tends to narmow the range of a teacher's knowledge and to
m;de’r the teachor each year loss fitted to take general charge as head teacher 1n a large
school. . o
(b) For the pupil: The pupil, if working yeur after year with the same teacher, is
more likely w%ecome attached to him and to work willingly for him. and the teacher,
kmowing the natureof each pupil more intimately, is able to direct hisgrowth of knowl-
edge and character more effactually. On the other hand, antagoniams frequently
arise between pupil and teacher, for whom a change is of great mutual benefit. Differ-
ent teachers nPson've individual characteristics and individual methods of teaching,
and a child who has been through the hands of several teachers has often grined a
_ wider and better moral training and a more general knowledge than a child who has
boen kept in the hands of one teacher through the greater part of his school lifo.
- Teachers are not all of one and the same value; there are some in every school who
stand out above the rest in moral influence and power of exposition. The child who
was fortunate enough to spend the whole of his school lifs under one of these would
have a very unfair ad vantage over the one who by the same principle was condemned
to serveall hinschool days under the swme inferior master.  Under the systein of chang-
-ing teachers the influence of a good man is more widely distributed and the deficien-
cies of an inferior man are minimized. ’

- It seema to be established that it is undesirable to have any hard and fast rule in the
matter. 1f, however, a rule had to be adopted, we should regard it as the Jesser evil
to keep the teachers in the same grade and to promote the children through the bands
of the gucceasive teachers. |

HOBART, TASMANIA.

In a fow schools the practice of continuing a teacher through three or even four of
these grados has been successfully carried out, but success has only been met with in
the case of competent and popular teachers. As a general rule teachers re confined
to one or two grudes. .

The large majority of our achools, however, consist of 80 pupils or less and are taught
by two or, more often, by one teacher. In such cases the children continue their
work under the same teacher for from three to seven years.

PERTH, WESTERN AUSTRALIA

We have no general rule on the subject. It has, however, received attention with
us, a8 with you, though mainly from a rather different standpoint. There has not been
any goneral expression of opinion to the effect that the annual change of teachers does

. any harm to the child. But it has been felt that injustice is done to a teacher who is

kept-for many years in charge of the same class. If a teacher succeeds in cluss 3, is
retained there, gets the reputation of being n good teacher of elass 3, and is nover given
the opportunity of taking the work of a higher class, his experience is very limited.
This must tell against him if he receives promotion to a Keadmastership. We are
therefore urging our headmasters to.seo that the aseistants with higher qualifications
are given the opportunity of working with different clasees, and especially to goe that

" they have, in turn, the oppartunity of showing their fitness for dealing with the higher

classes. The inspectors are also asked to insure that this arrangement is carried out.
.In & few cases tho experiment has been made of promoting a teacher with a clase for
sbveral years in succession: With a very good teacher I think that the results aro

- likely to be satisfactory; but I believe that there are very grave objections to & gen-
eral adoption of the achéme. The members of & staff are never all of equal excellence.
Under the usual arrangement a child in passing through the school comes under the
sironger as well as weaker assistants. To keep one group of children for three or four
years under the weakest of the staff, while another group is for three or four years under

. the strongest, may do a serious injustice to the former. Even if all the asistants are
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on a high Jevel of competence, each is likely. to poesess some individual characteristic
which may exert a great influence upon the pupils, and which may make an appeal
or provida an inspiration that differs from those made or provided by the other assist-
ants. It seoms to me that the balance of advantage for the child lies in the system
which brings him into close contact with several distinct perconalities, N

T recognize, of course, that much cun be said on theother side in vonnection with the

superior insight into the individual characters that can be obtained by a teacher who

isin charge of children for several years in succession. I am, howover, inclined to the
opinion that the general adoption of a system of promoting teachers with their classes
for severul years in succeasion will have more disad vantagos than advantages. At the
samne time I think that, as far as possible, teachurs should have the opportunity, within
a reasonable period, of ncquiring experience with tower, middle. and upper classes.

ATHENS, GREFCE.

There is 'no law providing for the advancement of teachers from grade to grade

with the scLiolurs, although it not mfrequently huppens that school inspectors recom-
mend in special cases that such promotion be mad. This, however, is a whtter

. entirely within the pleasure of the inspocting officer. )

i

L s

The conscnsus of opinionof teachers interviewed wuas that efficiency would be

increased by the promotion of the teacher with the scholam,

CIRIBTIANIA, NORWAY.

It is the custom in Norway for the principal teacher of a grade ta keep-with her or
his grade, although with certain modifications. -

The Norwegian pubKe school has seven grades of promotion, each of onc year;
boys and girls are taught separately; in the three lower grades ouly lady teachers
are employed, and the lady teacher in every instance keeps with her grade for these
three years  From the fourth year on the instruction is generally transferred to a
man teacher; and the principal teacher, who ingtructs his gradein the main branches
of knowledge, such as the nctive language, religion, and arithmetic, continues with
his grade to the cnd of the school. ‘

A lady teacher who is the principal teacher in a girls’ school will us & rule ulways

. keep with her grade for the seven years.
In certain branches of knowledge®the teacher will chanye from year to year.

LIRBON, PORTUGAL.

The: systein of promoting scholar and teacher is not wniform throughout the country,
but wherever possible it is provided that the same teacher should sccompany the pupil
at least through a grade, or for three years. Some elementary schools exist where
the child has the same teacher for four, five, and six years, and others whet a change

_is made each year. The general impression among the Lisbon educators scems to be
that better results are obtained in the schools where the teacher accompanies the pupil
forat icast three years than in those where the pupils have a new instructor each yesr.

MADRID, SPAIN,

Teachers are not udvanced from grade o gmde.us the'pupili; are, but after a stated
term of service they may be ad vanced without examination to a higher grade upon the

occurrence of a‘vacancy. Some educators in Madrid have expressed themselvos ag.
- of the belief that, as far as Spain is concerned, here might be dangér of favoritism

if teachers continued to instruct the same class throughout the four-year course;
others advocate that ane teacher inatruct two grades simultaneously to the end that
pupils of the lower grade, when advanced to the upper, will have become accus-

tomed to the personality and methods of the teacher, so that better results will be .

“attained on the part of pupils s well as dn the part of teachers,

»
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‘ . * " -, DEENE, SWITZERLAND.

There are in Switzerland many sorts and classcs of schools, such as the small country
schools, where one or two-tcachers have charge of the entire number of puplls and
give the instruction prescribed in all the eight or nine grades. .

The city schools are divided into primary and secondary schools. These have
four grades of primary clases and five secondary, one years’ instruction being given

.ineachgrade. Inthe primary gradesthe instruction is gwen by two or three teachers,

and in the secondary grades by six orseven. The aim is to have the puplls continue
with the same tcachers for two, three, or four years when po&nblo “This rule is
strictly stihered toin the first and second achool years, when the teachersare promoted
with their pupils from the first to the sccond grade. In the main branches, and
especially in mathematics, the plan is to have the pupils continue with the same
teacllers for two or three years in both the primary and secondary schools.

With'the exception of gymnaet.u‘s, singing, etc., where the pupils go to epecial
classrooms equipped for instruction in these bfanches, they remain in one room,
which is vigited by the different teachers. The averago number of puplln to a class
is from 30 to 85.

It may be stated that in modem-linguage mstnuuon it is considered well for the
pupils to have sevcrul teachers during the ‘four or five years' course. In this way
their ear becomes accustomed to the different voices and pronunciations of their
instructors. )

. _EuRten, BWITZERLAND,

“The plgn of advancing the tuu hers from grade to grade with their pupils has been
in vogue from time immemorial in the cantonal schools here and they consider that
the plan brings the most excellent results in cvery way. This plan is, of course,
appled only in tho elementary schools, #5-called Primarschulen, which cover & period
of six years, and during the firet four years of this penod the plan is obllgnwry, and

.. It is also practically always applied during the remaining two years' work.

Wlth regard to the other quesuons of your questionnaire, the directors of educa-
tion are inclined to answer thent all in the affirmative, with the reservation that they
have always used this plan and therefore can not make comparisons. They, however,
consider the plan ospccmlly valuable because it cnables the teschers—who are prac-
tically all men—to gain a deeper knowledge and insight into the character of the

pupils and thus better win their respect dand anecudns

SUMMARY OF ARGUMENTS FOR AX;JD AGAINST THE PLAN.

It now seems'appropriate with this testimony, domestic and for-
eign, from teashers as well as from superintendents, to summarizo the

- objections, in all their various shades and phases, to tho advancement

of teachers with classes, as gleanod from the answers of supegntend-
ents, and to try to eva.luat.o these objections in the light of this

evidence: ,

. ReAspNs FOR NOT ApvaNcCING-TEACHERS wiTH CLASS.
(Summarized answers of superintendents.)

A. With special reference to the teacher:
1. Preparation of teacher—

Many teachers either new or poorly trained; these need to be a long
timp in one grade to learn the routine; if they remain in it, they acquire
some efficiency, they have more time to study the subjects of thegrade
and methods of presenting them. Normsl course too short to prepm

0 for plan of advancement.

’
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A. With special reference to the teacher—Continued.
2. Natural ability and tastes— )

Many teachers are naturally weak or mediocre in sympathy for children,
in talent to impart knowledge and to develop initiative, and in
capacity to secure discipline. Their inability becomes more pro-
nounced if they are advanced.. ) .

Many atrong teachers adapted to pupils of a particular age—e. g., certain,
primary and somo high-s-hool teachers—would fail partially or entirely
with pupils of another age, -~

3. Preference of teachors—~ .

Advancement means “more lahor?” and “wearing out of teachers”:
many have *lixed ideas”; “unwilling to cLanga": “would resign if,
required”; “more enthusiasn with new classes’; “normal graduates
prefer specific grades.” :

" 4.- Tenure of office t) insecure—
Too much labor involved far the prospects offered.
B. With special reference to the pupil: :
: 1. Fairness in tteatment of pupils— i '

AH have equal opportunities as far as weak and atrong tachers are
concerned,

2. Preference of pupils—

Children like frequent changes; pupils and teachers get tired® of cach

nther in one year.
3. Ad‘\'nnln.gc of several peronalities— .

Pupils do not become dependent on viewpoing of ons teacher.

4. Raving of time. ote.
C. With rpecial referenea to administration:
1. Too many changes in teaghing force—
The plan of advancement implics stahility of corps; hard to keep such
v at rularies of $500-$600.
. Salury 8 ‘hedule (made out on other grounds) forbids.
* 3. Too many changes of pupils— L
The advancement plan implies continuance of individual pupils of
clasaes. .
- Iigher percentage of attendance of children under present plan.
5. Prevents gaps betwoeen the grades— *
Under advancement plan teachera tyo anxious to promote pupils.
6. Present plan simpler and more convenient,
7. Opposition of school board— .
Comthunity too conservative,
8. Inertia, custom, inheritance “sicut erat in principio,” ete. o
9. Not convinred that any, other system is bottar; lack of investigation; suro
of results of present plan; “when a teacher is doing atrong work 12t her
o alone’’; no experience with any other plan. .

.

.

ne

"

RY
AFPFIRMATIVE, ARGUMENTS.

A. As far as the argument in the negative concerns itself with the
need of greater genoral proparation, more secure tenure, and higher
salaries, it inay bé admitted at once that the evidence in gencral indi-
cates that this need is genuine; but it does not follow that poor

*  training, low.salarics, and short tenure tend to produce greater pro-
ficiency under the plan of retention of teachers in grade than would

-
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be the case under the advancement plan. In fact, it would appear
from the bulk of positive evidence that the latter pla.n so0 stimulates
the teacher that she may in part, at least, overcome her deficiencies.
It is true that the ‘‘weak’’ teacher problcm is difficult of solution
~under any system, but tho fucts obtained show that the advancement
method within certain just limitations tends to strengthen the weak
teacher and to mnko strong the mediocre. Tt also makes so manifest
the bad effects of' poor teaching that it becomes easier for school
authorities to remove those without natural ability or scquired skill
to some other kind of service for which the persons in question may
be better "adapted or where, in any ecase, bad work will be less
‘harmful.

There is a hasis of fact for the opinion that certain types of teachers,
particularly those whose nature would find greatest happiness and
success in dealing with young childrén, should progress through a

’ DAITOW range. Yet oven here the range may, in fact, be greater thnn

one’s preconceived notions would have -admitted.

But the statements that teachers for various reasons are hostile to
the plan are not well sdpported hy the evidence as given in the sum-
maries of the teachers’ and superintendents’ Jiats.

B. As for the negative arguments that refer specially to the advan-

~tage'of the child, it may be said:

1. Touching f*u‘ss of treatment:. Inasmuch as the progrosqnve
plan tends to the removal of *‘woak " teachers and for the increased
efficiency -of alkothers, the general result must be favorable to the
child.

2. Fugthermore, cxcept in a small percentage of cases (presumably
cases of ‘‘woak’’ teaching), the children are glad to have the teacher
go up with them.

3. One of the most difficult of nll educatlonal questions is undoubt-
edly this: How long should & child be subjeet to tho directing influ-
enco of one.t_eu.cher’s personality . The presumption given by the
evidence is that it should be for a considerable period during the
formative stages of child growth. Just how long that guiding influ-
ence of the teacher should continue in each case must be determined
with insight and by experience on the part of the inmediate adminis-
trators. It is to bo noted that this influence of one teacher’s person-
ality is supplemiented by the personal influences of classmates and

.friends as well as by those of the famlly at home.

The saving.of tishe, greater joy, ease and confidence in the work
the possibility of more rapid advancement in grade, as well as the
greater unification of the pupil’s knowledge would appear to be con-
sequent advantages for the child from the advancement plan.

o
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C. As for the practical difficulties from the standpoint of school

administration, it is but natural that such should be found in the N

way of a neWw method, especially a method so wide-reaching in its
effects.

It may be said, however, that if the method can prove its case, the

opposition of school board and community would naturally cease.

With more permancnt tenure, higher salaries, and elimination of
poorest teachers, the greatest difficulty would gradually disappear.
Should the salary schedule be made out on a basis of merit rather
than of grade, a notable stumblingblock would vanish.

As for the claim of higher percentago of attendance, and fowor gaps
between grades, under the present system, this claim does not seem
to be well founded where a fair trial of the new plan has been given.

It may indeed be that the present plan is ““simpler and moros con-
venient,” at least at the beginning; but this is not a strong considera-
tion, provided the newer plan offers greater benefits for the children
for whom alone tho schools are maintained,

As far as the chefighg of pupils from one district to another is con-
cerned, it must be said that this must be expected in the case of a
certain percentage of the children, partieularly in the sections where
the newer immigrants dwell. But the cases are rare indeed where
the changes would equal 50 per cent of tho class enrollment, and if the
plan has distinct morit it might be tried with 50 per cent.

It need hardly be said that the advoaates of this plan regard it not
as a panaceu, but as a principle, rather, whése application tends to-
ward proficiencey.

It must be clearly noted that the objoctions urged against the plan
do not even touch many of the strongest points of advantage
claimed for it, particularly the advantages which accrue from deeper
knowledge of the pupil, with the correlative knowledge of the home,
the comununity, the industries, and civic life.

The objectors overlook, too, the need of keeping the teachér per-
sonally and professionally alive in order that she may be vitully
strong for the performance of these newly-discavered duties. They

1

.

overlook also the fact that of all the rewards the genuine teacher can

receive, tho greatest is to havo tho privilege of seeing the fruit of her
labors, in obscrving, assisting, and experiencing the genial growth of
the pupil’s powers of mind and heart and character
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LETTERS CONCERNING THE ADVANCEMENT OF TEACHER WITH
CLASS IN FOREIGN COUNTRIES.

f - QUITO, FCUADOR.

The policy does not exist in"the schools of Eevador. amd i is the judgment of the
minister of education that, until » high doegroe of eficiency may be attained in the
corps of teachers employed, it would be a mistake to adopt that policy. However,
the minister agreen that when the efficiency of the teacher is of tie proper standard
the policy is,mmnwndnl-l(-. ) .

RIO DK JANEIRO. BHAZIL.

The primary schocl xyatem of the Fedoeral District is under the juriadiction of the
municipal government of Rio de Janeiro and pruvidea for & six-vear < ourse, usually
completed by the papil between the ages of 6 and 12 vears and corregponding in a
measure o the Anirican *gruded * schools.  This ajx-vear atudy is divided intd
three coumes, vie First, elementiry, of three vears; second., intenediary, of two
years: and third. “complemental,” of one year.

There are no st riles by which a class of pupils continues to have the same teacher
fora pooriod of consecative voars, althongh some sehool ingpectora roquiire the teachers
under their jariadiction to acenmpany w class throsghout the primary course.  Others,
however, permit the teachers to continne taaching in the sume “prade.” while their
pupils advance preressively 1o other grades and conaequent]y come under other -
auccessive tenchers, :

In the majority of prisury schools in this capital the pupils usually pass through
the hands of three teachers during their primary course of #ix years, numely, for
periods of theee years, two years, and one year, reapectively.

. .
CARACAK, VENEZULILA

The process of grading in the primary aehool Leing establwhed, there exist two
equally parsible methods for progressive development in the transmission of knowl-
edge: Either the instruetor is teacher of a fixed grade through which the pupils pass
successively until they reach the final prade. or the teacher works with 8 fixed group
of pupils from the first to the last yesr of instruction and oo, 8o to speak, progressing
by grades with his pupila.

In Venezuela the firt niethod ia in force. The full primagy conrse consists of six
grudes, completed, genemlly, in aix years, The first four znult-? are of obhligatory
pnmary instructon, ¢

In Venezuela we can not cite the results of conerete experience in either of the two
processes. The grading of the schools dates from fow vears hack. and from its begin-
ning the aystem of a fixed teacher haa been adoptéde

Tho opinion of Venesueln, therefore, must be on the ground of fundamental rehsons
of a procoss which appears more in accord with she specialization of the teacher, oven
although a sacrifice is made of the single influence, during the scholastic period.

! The statements appended were received alter this matter was In type, too luu; for Insection in requiar
order.—EDITOR, ’

w
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-8 ~ ADVANCEMENT OF THE TEAOHER WITH THE CLASS. T

Both procedureg possens their inherent advantagoe and dimadvantages. Thus, in
whichever of them is adopted, there must be sacrificed benefits gﬂch might be ob-

_ tained from the other.

Unquestionably a a'mgle.inﬂuenco during the whole time that instruction continues
appears adequate for the best adaptation of the child’a mind to acholastic exercise.
The teacher thus penetrates more fully the mind of the child, becomes intimath

- therewith and proceeds as the traditional physician of the family, who can, in cach

pathological manifestation, rapidly ascertain causes and deduce the procoduro ade-
quate to the concrete case, using physiological factors as active collaborators to restore,
arganic functions to their normal working. )

The teacher in this case is the physician of the mind, but such advantages have
0ot the same value in the special case of transmission of knowledge The function of
the physician is individual and concrete; that of tha teacher is general and haa for
its object the raising of the intellectual and moral level of socwty The teacher pro-
coeds rather as a workman of a large workshop, which the achool is, ‘shere the child's
mind is tho raw material which is to be molded in a determined form.  The fact th.t
gpecialization in any kind of activity leads to efficacious resulta for the final and
complete work is not pertinent to the discussion, and in the case under consideration

. the teacher specialized in the imparting of knowledgu of one grade is of more im-

portance than the specialization of his work in a series of individualities. With the
aystem of a fixed teacher the latter acquires great ability in directing the mind in &
particular grade of its development and in the transmission of a limited amount of
kmowledge. A succession of teachers produces, therefore, a mgre complete work
than if each one takes & pupil for direction during his entire scholustic life. Given
the i iability of principles and the regularity and periect continuity of the pro-
mn of teachers in the aix or eight gradas has the effect. in the scholaatic

- period, of & ningle man, of a single directive mind, and if at first such be not the case

we believe that this is sooner and more fully atiained by the process of the apecializa-
tion of the teacher in the work of one grade than with the ascending teacher.

BERLIN, PRUSSIA.

" The question whether a teacher be promoted from gmd(- to grade with the pupil, or
it the same teacher continue in the same grade from year to year, whereas the pupil is
given a new teacher each year, is not regulated nniformly in Germany.

The organization and arrangement of an elementary school usually depend upon
the size of the plm and number of pupils. Ouve must differentiats Letwuen achools '
with one teacher, with two teachers, or scliools containing several classes with three
or more teachers. In echools with cne teacher, or in one-class schouls, the pupils
are taught throughout the whole achool period by one teacher, in %o far as no change

" was neceasitated by death or promotion of the teacher. In schools with two or three

toachers, teachers are promoted from grade to grade with the pupils for several years. .
1n schools with four to six teachers, the pupils are under the direction of the same
teacher during two or more years, which often occurs in several kinds of achools.
Only in schools in larger cities and cepecially in the largest cities, where there ia a
special claes for each of the eight grades, it occure that a puptl has a different teacher
in each class.

Furthermore, the manifold phases of this qnesuon are enhanoed by thie fuct that for
some subjects, especially technical ones, such as gymnast.ue, drawing, and singing,
special teachers are chosen, who teach the sume subject in different clagss. The
number of lessons to be given in the higher grades (in the subjecta above mentioned)
is 8o great that one tescher can not attend to them alofe. Such epecial instruction
‘neccesitates a contirtuation of the classes upon one or several subjem by the same
mher
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" sitainment of this ideal condition have been such that it has only been found practi- =
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While in the schools with only a fow clames the question of the toacher being pro-
moted (rom grade to grade with the mme pupils is'more or less dependent upon the
organiZation of the school, the schoolmaster or the schoc!: board docides upon this

uniformly arranged. The pereonality of the teacher is determinative whether the
Ppupil is to change the teacher every yeoar, or whether the teacher may continue
with his class, and how long. To lot a lees capablo or reliable teacher educate the 1
pupils throughout several years ia avoided, if poasible. '

Bome teachers are snited for epecial clasecs, s, for instance, for the fundamentai work
(Grundklame). Theso are conferred upon them as far as possihle. Older teachars -
often try to keep one class for several years, whereas the younger onss prefer to con-
tinue the mme work for several vears,

1t is regarded as an exception tiat in elementary schools with several classcs a
teacher follows his class throughout all the years. Even with especially capable
teachers, thisis avoided. At Jeast during the last two or three years the children
are placed under the direction of another teacher, 80 as to avoid the danger of
vne-id edness, “

In thoee girle’ and boys' schools hat go beyond the terms of an elementary school,
the classes are continued by the mame teacher, the samo as in the elementary schools
with se. eral classca (deacribed abo-e).

VIENNA, AUSTRIA.

In the general public achools and their class divisi s the question whether the
teachers change. their pupils each year or continue to have charge of them is regulated

1. The principal, at the Iast teachers' conference of the schoul year—that is, in the
firet half of the month of Julyi—assigna to each teacher, in accordance with the School
and lnatrucgi-._»n Order of Seplermber 29, 1905, the class of which he is to have charge
in the ensuing school year. ! . o

2. The rule requires that in most of the public schools of Vienna, thawe consisting of
five classes, each teacher sjiall keep his pupils (male or female) frem the first 1o the
fiith school year. : ’

3. The first clasy (first achool vear) is not assiyned Yo beginning or physically weak
teachern. .. 9

4. In the five, six, and seven claw public schoals, the upper classes (sixth to eighth
school year) are assigned to particularly efficient teachers, especially where, bacause
of social conditions, home training is defective.

5. In clas divisions in which & special want of succeas in instruction &nd school
training is evident the teacher is changed, s that the pew teacher may correct, as far -
as possible, that in which his predecessor has failed. . : i

6. Tho clam apporticnment made by the principal at the end of the achool year is
examined at the beginning of the new school year, together with the order of exercisos
by the State schooldirector, who is the imperial roysl school inspector, and changed
by him when necessary.

ROME, ITALY.
0o O .

It appears that the principle of advancing the masters in the various classes of ele-
mentary instruction in such mannor that they accompany, so far as possible, from
year to year, eaclhj body of their pupils has for a long time been the ideal sought in
scholastic regulagion in Italy; but the difficulties of varied character opposing . the

cable to secure partial success in this regard, and not in & uniform maaner for the entire .
Kingdom.. Buccessin this endeavor has been found easier of accomplishment in large
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.commaunities, where there are many schools and & large body of instructors, and lees
0 fensiblein small communities, wliere there are but few schools with more classes unwed
under one instructor or instructress.
, Indeed, article 185 of the general regulation of February 6, 1008, provides as follows:
Teachers are required to instruct in each of the various classea of the grade (superior
or inferior)<for which they hsve been (’{n ualified (after competitive examination), and
.o to which they bave been d. erever possible and advisable, upon didactic
2 grounds, and where mumcnps egulations have not already dispised of the mattar, the
supervisor of achools (¢ Pt()VVCdlwm ), the advicoe of tho cominune and the royal
‘Juspector having first been sought, may direct that teachers of the inferior grade
~(Classes I, I1, and III)and those of the superior grade §Clw:a IV, YV, and VI) proceed
with their pupilsin lrreefe(megmdes from Class I to Classcs I1 and I11, and from
Class IV to Cfmme
After the application of the law of June 4, 1911, No. 487, which decreed the transfer
. to the provincial scholastic council of the administration of the elementary schovls,
leaving that administration only to the larger communes which aro chief places of the
Province or district (Circondario), the prublem of thw advancement of the instructors
-in the various clasees, for the purpese of having them follow from year to year their
pupils, found differcnt sulutions in two separate regulations, oue fur the schools admin-
istered by the scholastic council und another for those deft to administration of the
communes,
For the schools administered by the scholastic council the regulation of April 6, 1913,
+ No. 549, contains a very broad provision, which vpens the way to more perfect
advancement. )
A8 regards tho schools of the communes which remained autonomous after the law of
-June 4, 1911, thoe other regulation of April 6, 1913, provides that where there are no
local oppaeine difficulties the teachers of the inferior grade und those of the superior
- grade remain in chargo of their pupils from the I to tlu III classes, and from the IV o
the VI classes, respectively. e o

ADELAIDE, BOUTH ACUSTRALIA. I

In the elementary schools of this State there have been very few experiments made
in continuing a teacher with the same 8 holars for a number of ycars. Wo have no
reports as to the succesa or otherwiso of theso experiments. Transfors of toachers’
from one echool to another are not infrequent, and henco the continucus association
of schiolar and teacher is not always easily maintained.

In the larger schools tho tenchers of the junior gcholars are, as a rule, specially
traingd for teaching junior children. In theso schools ulso the teachers in the top
classes tand to specialize for the work there. Thus they deal overy year with different
groups of children.

Occasionally the teachers follow the chxldrcn on tll(-u' promotion at the end of the
year, but genorally they are pluuxl in chnrgo of the’ groupa with which they can do

* .the most effective work.

The appointment of mcmhera of the echool staff to the clusses is left entirely in the
hands of the hend teacher, who in expected to give each teacher the work ho or she
i most fitted for.

Thete is little or no tendency among hcul teachers to the dual promonon

a

WELLINGTON, NEW ZEALAND,

- In New Zeah.nd puplls are classified in six grades or standards (known as S.J,
8 1J, ete.) to which are io bo added two gradee of a preparatory division below the
.first standard. In gepersl, for the firet tWo years of their school life, beginning at W
the age of § or 6 yoars, the pupils are in this preparatory division. This distribution
ia not o be taken as implying, however, that & pupil passes through only one standard
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or only one grade of the preparatory division in & year. Teacheps have entire freedom
in classifying their pupils according to progress and ability, and Promotion, pawicularly

in the lower grades, is often more rapid. .
At the same time the majority of pupils in the standard classes paes through only

Recognizing the disadvantages of this form of organization, head masters not infre-
/4% quently, however, assign to members of the staff the charge of the same pupils for
two or more years in succession, and the observed results have generally been highly
beneficial in the case of both the teacher and the pupil. How far the practice may
extend depends largely on pereonal consident.ionp, and it is felt that the matter is
best left in the hands of the head master, who, with a full knowledge of the capabilities
‘of his staff, must decide what organizaticn is beet in the interest of his pupils.

TOKYO, JAPAN,

The length of school courses are: Primary schools, six_years; grammar schools, two
years (which may be extended to three). The six years of the primary echool are
compulsory. Every pupil who completes the requirement of a achool year is promoted
into the next grade. . A grade may be divided into classes according to the number of -

upils. ,
¥ Each grade is in charge of  licensed teacher. Whaether the teacher remains in dne
grade from year to year or is promoted with the children is not determined by law,
but it is customary for the principal of the achool to determine this according to the
school curriculum and other considerations, -

From the experientes of the primary achools in general it is asserted that in case
a good teacher ia in charge of a class he should accompany the children as they
advance. Of this there are many instances.

> 1629°—16—¢

L2

one grade in & year, and succoasive drafts of pupils have the same teacher in that grade, -~

ety
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*No. 7. Monthly record of current educational publications, March, 1914. § ots.

*No. 8. TheM h tah project plan of vocational agricultural education. R.W.Stimson. 15cts.
No. 9. Monthly record of current educational publications, April, 1914.

No. 10. Physical growth and school progress. B. T. Baldwid, .
#No. 11. Monthly record of current educational publications, May, 1914. 5 ets.
No. 12. Rural schoolhouses and grounds, F. B. Dresalsr.
No. 13. Present status of drawing and art in the el tary amd dary schools of the United States.
RoyayB. Farnum. ; N ) '

#No. 14. Vocational guidance. 100ts, -

#No. 15. Monthly record of current educational publications. Index. 5ots. » N
No. 16. The tangible rewards of teaching. James C. Boykin and Roberta King.-
No. 17. Banitary survey of the schools of Orange County, Va. Roy K. Flannagun.
No. 18. The public school system of Gary, Ind. William P. Burris.

No. 19. University extension in the United States. Louls E. Reber. °

No, 20. The rural school and hookwormslisease. J. A. Ferrell.

No. 21 Monthly record of current educatipnal pablications, September, 1914. 10 ots,
No. 22. The D. folk high schools. H. W, Foght.,

No. 3. 8ome schools in Europe. Frank L. Glynn. .

®No. 24. Danish elementary rural schools. H. W, Foght. 100ta. - o
No. 25. Important features invrural school improvement. W, T. Hodges.

No. 26. Monthly record of current educational publications, October, 1914.
"No. Agricultural teaching, 15 ots. .
No. 28. The Montessor{ method and the kindergarten. Elizabeth Harrison.
No. 29. The kindergarten in benevolent institutions, o
No. Consolidation of rural scheols and transportation of pupils at public expense. A. C. Monshan.
#No. 31. Report on the work of the Buresu of Education for the natives of Alaska. 25 ota,
No. 32. Bib! hy of the relation of secondary schools to higher education. R.I. Walkley.
#No. 33. Musio'In the publioschools. Will Eathart. 10 -
No. 34. Library instruction in universitles, colleges, and fiprmal schools. Henry R. Evans,
#No. 35. The training of teachers in England, Scotland, Germany. Charles H. Judd. 10 ets.
No. 36. Education for the home—Part I. General statement. B. R. Andrews.
No. 87. Education for the home—Part II. Btate legislation, schools, 4 B. R, Andrews.
No. 38. Education for the home—Part III. Colleges and universities. Benjamin R. Andpews. ~~
No. 39. Education for the home—Part IV. Blbllognpby, listof schools. Benjamin R. Andrews,
No. 40. Care of the health of boys in Girard College, Philadelphia, Pa.

*No. 41. Monthly-record of current educational publications, November, 1914. 5 ots.

*No. 42. Monthly record of current educationsal publications, December, 1914. 5bts.

'ﬂo. 43. Educational directory, 1914-45. .m cts.

0. 44. County-unit organisation for the admintstration of rural schools. A. C. Monshan.
®No. 5. Curriculs in mathematios. J.C. Brown. 10 cts. ‘

®No. 48. 8chool savinga banks. Mrs. Sara L. Oberholtzer. 5 cts. o -
Yo. ¢7. City training schouls for teschers. Frank A. Mapny.

No. 48. The educational mussum of the 8t. Loufs public schools. C. G. Rsthman.
No. 49. Eficlency and preparstion of rural-schoo teachers. H. W. Foght.
No. 50. Btatistics of Btate universities and Stale colleges.

~
. T 1918,
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No. 2. Monthly record of current educational publications, January, 1915,
*No. 3. Monthly record of current educstional publications, February, 1015. 5 ots.
No. & The health of school children. W. H. Heck. ° :
No. 8. Organization of State departments of education. A. C. Monahag.
#No. 6. A study of colleges and high achools {n the North Central Associstion. 18ots.
* No. 7. Accredited secondary schogls in the United States. Samuel P. Capen. L e
No. 8. Present status of the honor system in colleges and unfversiths. Bird T. Baldwin,
No. 9. Monthly recdrd of current eduoational publications, March,\1918. -
*No. 10. Monthly record of current educational publications, Apefl/1915. 18 ota.
o vy
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4 Norman Frost. 1
No. 12, History of public school education igsilabamss. Stephen B. Weeks.
* No. 13. The schoolhouss a8 ths polling place. E.J. Ward,
‘+ ®No, 14. Monthly record of current educational publications, May, 1015. 5ots.
*No. 15. Moathly record of current educsticnal publications. Index, Feb., 1014-Jan., 1915. Sots,
*No. 18. Monthly record of current educationat publicatious, June, 1015, scu.
No. 17, Clvhdmthnhmhrylehoouummmudhlndhnpolh Arthur W. Dunn.
No. 18, Lagal education in Great Britain. H. 8. L
*No. 20. The raral school system of Minnesots. H.'W. Foght. 20 cts.
No. 71. Schoolhouse sanitation. Wiitam A. Cook. :
No. 32, Btate versus jooal control of dementary education. T. L. MacDowell. -
No. 33. The tedehing of community civics. .
No. 2. Adjustment betwesn kindergarten and first grade. Luells A. Palmer.
No. 25, Public, society , and pehool Uibriries!
No. 6. smnmmmamumwmm Sout.hA.mndm wdﬂantIndﬂu Anns

No.27. Oppamm-o for forelgn students at colleges and univeraities in the United States. Bamael P.

No. 39%The extension of public educetion. Clarenos A. Perry.
No. 20. The trusnt problem and the parental school. James 8. Hiatt,
No. 30. Bibliography of education for 1911-12.
No. 31, A comparstive study of the salaries of teachers and school officers. } d
No. 33. The school system of Ontario. H. W. Foght. \
No. 33.' Probluns of vooational education in Germany. George E. Myers. .
#No. 34. Manthly record of current eduoationa!l publioations, September, 1915, '8 ots.
. - No.35. Mathematics in the lower and middle commercial and indgatrial schools, E. H. Taylor.
- No. 38, ‘Free taxtbooks and State unfformity. A.& Mocaban,
. No. 87. Somse foreign eduoational surveys. James Mahoney.
No. 38, The university and the municipality.
. Np.30. This training of slementary-echool teschers in mathematics, I. L. Kandel. Q
No. 40. Monthly record of cusrent educationsl publications, October, 1915
oNo. 41. Significant school-axtension records. Clarence A. Perry. Sots.
No. 42, Advancement of the teacher with the class. James Mahoney. B
No. 43. Eduoational directory, 1915-16.
No. 44. Bohool administration in the smaller cities. W 8. Deﬂmbtugh
No. 45. The Danksh peop!s’s high school. Martin Hegland. o
No. ¢8. Monthiy record of current educational publications, November, 1915.
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