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LETTER OF TRANSMITTAL. -

DEPARTMENT OF THE INTERIOR,

Ly

Bureau oF EpucaTion,

. .
. ~
LA

95, Washington, September 1, 1914.
Sr: The'most important fattor in any school is the teacher. With -

able mentafid women ag teachers, well educated, well trained, and pos-
sessed of professional knowledge and skill and of a right understand-
in} of the gims and purposes of the work of the school, almost any
school mh}’éﬁ_{:ceed regardless of all other conditions. With inca-
pablé men’afitt women of the weak and negative type as teachers,
uneducated, ntrained, with no professional knowledge, “unskilled,
and having notgdequate conception of the Lfe the pupils are to live

and the work
either, no sc
ratus, howev

re t6 do or of how the school should help toward
ywever housed, or equipped with whatever appa™
anized, or whatever its courses of.study on paper

may be, can hope to do more than a small fraction of the good it
should do. Tt may even do more harm than good. True of all

+ schools, this is especially true of schools in the open country, villages,
and small towns. Therefore, the preparation and efficiency of the
teachers tin these schools are matters.of *the greatest significance
to the welfare of the country. %, _ . .

In order'to ascertain, as nearly as possible, the p:aparation of
teachers now in the rural échools of the.country, the Bureau of Edu-"
cation undertook a year and a half ago an investigation based on 55
typical counties in different parts of the United States. This task.
was assigned to Mr. Harold W. Foght, specialist in rural education.
An inquiry wa$ sent. to 6,000 teachers. Practically 50 per cent of
these replied. The accompanying manuscript is the result of Mr.
Foght’s study of these replies. Since, in hny inquiry of this kind,
the better prepared and more successful téachers reply more readily .
than those less well preparedfand loss successful, it is quite certain
that the actual average conditions are less favorable than this eport

seems to indicate. Of the 2,941 teachers replying, 4 per cent have

had less than eight years of - elementary schooling, 45 per cent have

completed four years of high-school work, 32.3 per cent have had

no professional preparation, and, 3.2 per cent are normal-school’
' graduates. Had all the 6,000 teachers to whom the inquiry was sent _
. . v : o 5
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‘replied, no doubt the first of these figures would have been consider

6 LETTER OF mnsEu.. ‘

ably larger, while the second, third, and ‘wiurth would have been
much smaller. However, the figures show conditions with sufficient
accuracy td indicate clearly the need of a radical change in our rural
school policy. ¢

The brief accounts of some unusually-successful rural schools, and of
the efforts of some typical norinal schools to adjust their work to the |
noeds of thosk who are preparing to be teachers in rurul schools and
leaders” in rural education, are very interesting and suggestive. I
recommend that this manuscript be published as a bulletin of the
Bureau #f Education.

Respectfully submitted. c -

: P. P. CrLaxroN, |
Commissioner. ¢

To the SECRETARY OF THE INTERIOR.
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It is now generally conceded that our rural schools should-be based
on principles broad enough to produce an agricultural citizenship
of lughpst ideals and filled with a desire to live their lives in the open
country, in the intensive cultivation of tlie soil. This has called for
a reorgam?atlon of the time-honored one-teacher school, now well
under way in many sections of the country. In some locahtws it is
true, the small school will continue o be the only school for many
years to come; but even in such places school work can be revitalized
and redlrectcd 80 a3 to answer more fully the needs of present-day
agrlcultural life.

The eorgamzntlon of the provailing system of rural schools aims
to provrhe within reach of all gountry children, ‘carefully graded
clomentary schools and a sufficient number of rural high schools-
adapted to the particular needs of the rural community, in order that
people in the country may procure a broad farm culture and the
fundamentals of & scientific agriculture without going away from
home.

*the trained leadership required to put the rural populatior fully
abreast of the many new problems in country life. - Many factors
enter into the problem of remaking the rural schools, such as well-
prepared teachers, 3 tisfactory unit of organization, close and intel-
.hgent supervigion, and redirected course of study. Of these none
is more‘important than the first.

It is certain that the trained leadership needed in rural dxstncts
can not be fully realized until a sgaff of teachers, professionally
" trained, .imbued with correct visionmreal power, est,abhsh them-
gelves,in the rural vdlstncte as permanent teachers and community
‘builders.  ,*.

The teaching profession has recogmized for some time that rural
teachers are not generally so well prepared as they should be to cope
with the difficult problems confronting them. Indeed, specml prepa-
ration of rural teachers is a comparatively new t,lnng in the-United
States. Some educators still hold that any teacher of reasonably
good academic and profesmonal preparation should bdsble to teach

. 8good ?)untry school. 'may be true enough so far as the uni-
versal elements of an education are concerned ; but it is quite another

_thing when it comes to rootmg the school to the goil and makmg it
630%0°—Boll. O—18m ; ] .
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in all sections of the country, and with all the regularly listod normal

-though'representing only a small fraction of the whole number of

: e ; .
8 PREFACE. , e ﬁ

answer the needs of the community where it is maintained. We
prepare teachers for kindergarten work, for English, for Latin, and
for other subjects. Why not also for rural schools, where the prob-
lems are many apd increasingly complex?

" Satisfactory data have long been lacking on which to base a cam-
paign for bstter-prepared teaehers. The purpose of the present
study is to lend assistance in this direction. = First, it seeks to ascer-
taip the preparation and efficiencyof the stuT of rural teachers now
at work in the schools; and, second, it aims to summarize and put
into available form what the normai schools, agricultural colleges,
and other schools are doing for rural téacher training. '

The pursuit of the study has not been without its difficultios.
The data used in the tables set forth in the following pages are the
result of correspondence carried on with nearly 6,000 teachers living

schools and agricultural colleges. The toachers addressed were not
always prompt in meking reply, and sometimos had to be followed
up to other communities, because their schools had closed beforo
they could be reached. As a result of this the study has been drawn
out over nearly a year and a half; but in return it is felt that the data,

rural teachers of the country, are sufliciently accurate to answer the
purpdse for which they are intended. '

N y H W F
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EFFICIENCY AND PREPARATION OF RURAL
SEHQQL TEACHERS.

1. EFFICIENCY OF RURAL TEACHERS NOW IN THE
SCHOOLS.
b 7

5 L
METHCD OF PROCEDURE.

. The first section of the study is based on a simple questionnaire
addressed. to nearly 6,000 teachers at work in the rural schools. It
was deemed impractionble to communicate with all the large army of

: approxnnabely 267,000 rural teachers in the field. Accordingly, a
~ careful selection of numbers was made, by counties, in each of the 48
States, in such manner as to make this typical of all the several
geographical sections of the country, ‘with t,hmr own educational
« characteristics and peculiarities.
. The final comparative figures are noi based on tha educatignal
status of individual States, but on "that of the States by grand divi-
sions of tho country, viz, North Atlantie, South Atlantie, South Cen-
tral, North Central, and Western. ' It. would have been eminently
unfair to have based the figures upon a ranking by States, sinteyit
was necoscnry to limit the study to one or two typical gounties i
each State. Itis believed that under the group system of compariso:\
involving as it does a range of from 8 to 12 typical counties to each
_ geographical division, the study is sufficiently intensive for the law
- of averages to become effective.

As a first step of procoduro, special collaborators of the Bureau of
Education, residin in the different States, or the local State depart-
ment of education, or both workjng wgether, selected for uso in the
investigation 3 to 5 counties typical of their purtit,ular States, The
number of counties selected in this manner—192 in gll—was further
reduced to 55 before the correspondence began. These 55 counties

. appeared ta contain all the marked geographical and topographical .
peculiarities of the grand divisions that might. reasonably be expected
to have iffluenked the local edugational development to be found in
the larger list of coufties. * For instance, the counties selected in the

- South Atlantic- division represent every geographical variation; the

- Atlantic coastal plam, the Piedmont, the great mquntam valleys, N
and the Appalachmn belt are &ll’ mcluded In similer manner the e

S = 3 v
PR ARES e = < A >
s 3 ¥ - . s T Tt

A R D S . a.»\a?.,gzl.. ¥a Core’

ZESopiare Bl




*.71077 7 EFFIOIRNOY oF ﬁm 80HOOL TRACHEES, .

. richness or comparat.xve povel‘ty of the soil &nd populstion, whether

agriculturgl, mining, lumbermg, or stock raising, native or foreign,

black or white, have all ent¢red irto the final considerstion.
The questionnaires were filled in and returned by 2,941 of the per-

4 sons addressed, this being about 50 per cont of the total number on

the lists. The resulting dats were thereupon compiled and tested

from other sourccs and tabulated, as will appear from a study of the

following pages. Graphic charts have been added wherever it was
| Meemed feasible.

ﬁ Table 1, follpwmg, summarizes all the data by States and grand
- divisions under captions based on the queries sent out. It shows that
55 counties are included in the study, with a total of 2,941 teachers -
reporting. Of these, only 697, or a little over 25 per cent, are males.

« There are 529 men and. women, or exactly 18 per cent of. the whole

e namber, who are married. There are 1,937 teachers giving instruc-
tion in eight gradeg or more, which means that fully 66 per cent of all
the teachers havee?rom 22 \2\35 oy more recitations daily, Very few

- teachers are prowded with hoines by the boards of education. Most
of them board and lodge in the district,where they teach, although
626 report that they do not resice i the school community. The
slength of teacher experience is a little more than 45 school months
for each teacher, divided among 3. 4 .schools. The figures for aca-
demic prepmtaon show that 117, or 4 per cent, of the teachers have
+had less than eight years of elementa.ry school preparation; 950, or
32.3 per cent, have had no professional preparation whatever; and-
only' 20 teachers report attendance at schools m&kmg 8 specialty of
prepa.nng ' teachers for rura.l schools, '

. , S




o

ERIC

Aruitex: provided by Eric

out-
dis-

trict.

¥

PERSENT BURAL TEACHERS,

aanea2R33 grrgeeon

T

Board. B.oard-
e [

trict.

‘®RITRTSIE IN=BIeT

>

ERRACRIE 3ILLRSS

Teacher’s residenocs.

Home
o~
ri‘dt?d
by dis-
trict.

v

PTANOOOOND OO

NYOOO=DOO OONOOw

Rural
More | village.

the schools.
than 1

SRTRZZRRI RRTARKR™®

Number of teachers (n

BIRZIR2ES RASRRRR

FRB23RP RRYI3S

‘4
—

Grodes

he United States—Part 1.

14

v
SRTREZRARI RSIORE®®

oR2t2038 93%3°2g

teacher in open

country
Eight
grades
or
more

110 |*

RIRIRRIES RESRRAR

3282-2R8 ARLRSS

ers in t

BERSRITIT 2INTIR=S

BNS2*AIT STZ=8I

*2TESNRRR BIRRwSC~

naa‘«.boon:a.v' voowvooeo
d-iedddadd dSZR ISR

OrOO NMrOOWO

$95995%4 NoAndd

f rural school teach

BIRIIIRST S2BREINA

s2gTezeg’ 332RTV

n}.‘yo

Pm-reomgy YLASR2C

3:22"":38 £2RC*R

-

IVIBRIBRL 3RBBSI=2

ZRER=R2B RIPRRE

O o ot ot B0 PN ot et ot g gt ot

O 4t ot ot ot ot ot ot gttt ot ot g

&
®
:
g
ST
-
&
.
[
<
. B
-
% o \:*‘.
D

B o 0

& L
=5 e
ey Tt




" OF BURAL SBOHOOL TEACHERS.

' EFFICIENCY OF

(4

12

s iz | e 29 15 2801 mf 068 o8y | ziv'es | 629 ! e W' | 00 1me‘e |99
2 " i 8 al [i¥4 9 g 61 |ee 8 v e
.y o 0 o £l o -4 21 s |& u [ R
[ g y 08 o 08 Ll €8 91 |zt " 51 1
1 or 1 sl ® g1 St 9 oLt | L 1w 1
o 81 0 [ 4 0 14 Il 2 ool |81 z oc z
1 1€ 0 0 ze (4] 81 14 1°'82 £2 ] ze 1
[ o8 14 ge [4}4 ve o 114 0°9C ”© TI. .4 1
8 il 0 8 il 8 11 8 €Sy [ ¥ g 61 1
9 89 | 1 w i 89 9 601 |29 L ] | S
0 o g 2 o 4 -4 z 08 -4 4 o 1
1 4 bid 1 1€ 81 H3 o FA4 z 019 oF 14 [14 AT
(10 b [+] LS o1 L9 : 69 L [ 244 ke ] 114 oL t
8 ] s 19 e 1§ £9 1 601 |19 L v z
4 @ 1 14 o1 14 v 4 011 g ¥ ® 1
9 | e8 g o .8l oL gL 91 L |9 12 88 1
8 [+ 1] 19 13 19 89 or* 0T 19 L 9 4
-4 8y z LA " z9 Ta 9 g0l 9 8- |1 1
&
g . *30G0W))|.
3o Rait) 104383) i -ol0m
1P opys| il oguya —onlwﬂ. eup |wmpmad| T, .
T | o Sy | POPIA 8 Uy
400 m 3uy | P E | Ny | Cse sopusd . o 1 . . -petovres
preog | -prwd | oo wahg | 0 | wpz | 29 | 3o |fupd| PY
. £ -4oRe) | -G 01 & »n
J 1o0qas £nuno) Pl pous 300 | oom e B RS
] o vmtan| g | P4 | Teg | BTN | ®WL| pqumy
. * £3yunod
oq 100408 o)
OURDIRI B,J0UIW L ] 104089 jO 10qEINN ﬂu%oo&—”“ﬂ-w.mvs .
\
&7 N :
. - PenunuO)—] LUV I—ENMIE PN, 2y Ul §0YID9] 1001R8 1044 fo founayf2 fo fupwung—1 AV ],
L -

Aruitex: provided by Eric

Q
E



o

ERIC

Aruitoxt provided by Eic:

TABLE Y.—Summary of efficiency of rural school teachers in the United States—Parr 11.

Profeasional preparation.

PRESENT RURAL TEACHERS.

.y

‘R
-q0ue; [RMI X0} &Moo [wjoedg

“HOOTOE N0
-HuA W) [00q08 Jeurand rejoeds

wuequage

grzaazve

vHROOS e

'lwqwqﬂmm v-:-oogo- WeOOmMNOL OrmOOO
- oame Sajurel],
% 4Im‘g‘ he—ON—m:O Qohgav—l—l —OOOO-SS
Bujurn L3unoy < ‘
z
ég__éﬁ Mmoo 31078 COOCO~00R OM~MOOSO coNOOOoS
8 ‘%5 “anco Faoy CO0OOOO00 COOROO0O CoOoCLoe
ssﬁu o COOCO~OmMOm NNTNmMOmm NeOOmNOmE
'§~_§§' 1
5’%555 .“mm”"qu) CRNANNMI PN DA NOOO ~O~ON~OO
E_; : “g90r] VWOOMNOMOM CONO~OOO mMrNPO~~OO
Zs f 'e&moovmdmo:) No—.ggg:nc okl A-1-2=F-1-) ownow—-oo

‘poaren N
Lreacmjord  jou ywo g |

=X-1-L-T-1-X-¥-—1

QOQOOOOO

FRIRIERI: IRVYEIRS KExdsSsty
~mmnbmo|mzmdon 2JPATINAIRE2 RRAUR[ O awanvops
BP.‘ _.ml nv-q/-cnh—-.vvgnv:oon DHwO O
= \
] <
g_‘é - W”’lqu)l CTHONIN BN NYONO:MRO vavt'nnoo—-
. h— \
g q . ~gveowxngy nwQoat®s @ lalal> 2]
3 E%‘ 9] ®Q
g. zZ “ORIN00 BepI WO COO~—~OAPe FBOmNNOO ~OvmmdoOm~
g 3 ' SRe2OR33 IRICQEV2 R|W-onsg
] o N
L] TOAOOMNMRY PORMWY~NMNw Nhgocgv—
35‘ wpdignz | SRRIITRES 8389323 SRSR==3D
|_ ROEOOIVWNY VOOWASDN LA 2 L T 1)
!!mwmulmmﬂ?mv| FRiNagShR SHESNess hdgngene
J CVOOOOWOO ©oOOrvod vwvoobhoo
g ytnm nongmma FOGHN AN GGG T %0 0s et s
g | 100! ©OCOADONOO NOOOOOOO NWUvOOOVe
jooges | SSex00n00 nOCCO0OSS AR
E 1mgeud U] sIom  jooqog CERAHANRY SEnrwSnd droagdune
Qgseqmace coocgoma waqarcod
i W oo 100w | SSRGS HES SEURRHSES gisHaw s
ﬁ o on%rogoce 20000090 gocascos
& TPRL | ASNRERSSR SosaksEd SNSS9xsd
[ ) © -]
|| 522332008 Sasienat sosesens




o

ERIC

Aruitex: provided by Eric

Frean g

&

Pagrr II—Contidued .

) S ﬁﬁf '
ummary of effciency of rural school teachers in the United States—

14

I

—&

‘@ Tamie 1.

Preteasional preparation.

~

‘0
“QOwd) TRITU 1o 92100 [aed g ,

Errkmikow“or'nunAn'sonbonﬁuucrnﬂmk

v-t«—'lqzﬂ—numsg

VNOMNOS YO MMt~

|

omgodzgNgg

SNNNNONwhwb
- .

~ONCO~O~NOOND

cCOOOOOCOowOOo
E)

NMOCCOOCODDOOOO

COOCCOMOOOOO

G:—todonnvo—uﬁ

DM DNOBNNORND

PTPNORT RO O~

Ot MO W OONT

B O M NO O

O=ONN~ODBMCO

*$100Q98 8O -
-jiva Ty [ooyd wwmwns wrocdg
B 10028 qy Ty
_g"s' WIN0Dd Smurery,
=1 5
* g% s
© 3uraresy £3umoy
§E'§§ § *98IM0d 110Gy
E'.’- g8~ *@8IMod Suorf
LTV -
il
Y| 53 ‘9RIN00 tpe(dmoy
1_8.' ‘sso ]
3 — :
P ‘'ormoo oreidmoy

M —ON~OOONBO

ONOOO=~OONCO

‘paujeay
4ieuoyssojoud jou qmed o

PTPOOOOOVNOOrO

blab-F R -Fi -3 AN

cooxonoxowo
SBIGROS v ans

*Bururen reuoyssejoid ON

2 BARZB]Z "y

Ooycadas oo

n-—cn«nmnnahv
-

183 | 280 | 950 (32.3|9C |82 73 10218|27 457 | 202 | 868

B%‘ ’m
§_E 'oemoomolduxo:) w,vheﬂmuna—'?v POV TNO e
g £
g Eé 1m1‘ grgregrngras nea-xeesgyey | o
g . zg '“\{DOOWONWOOI ~OMOGCONMIQM - OQ O NI DO 2
S
g —“-nQwe o o © DCRVE b= = Q W)
_§ g o "eRAR 82-;3 28 gX2avroTngan 3
3 g I . amimog | SITWRIIISER KROVNR2TRENR | 3
- . -
~ -
E ) p—— OOTOONONOONO NO~~wO~ORoo =
uS wprang | NB832ERRIE vAv=RIgeT |
HEREOO=MMNON O~NARANOONMMre | ©
o wowmmmmeesy | (dGlddanagd dngennsatan |
’ TROVOMINOOOWE CWOOvaORode |w
AQIOm S00RR YA | | S B v S LT T T T T 2Py Y

© 'pogos -
tmwead U syjmow  joogog

W DD NODPRVO
n¥d-eddgod g

VORVCORDOND

ea'n'g;_o‘o::zosaa

TDNOOOrAWNOO

Teashers’

. X > LT Y- Y-T- 1
Wt SMuow 0oT0g | gu AR KRYS RS IRIEISTE9ES
. ©c00roo000n0 . 0er00000000

W | SRR ANAINNE SREIEEREGRS

. lc]umloqolv OQQHOQ#OOOOO. OQOO‘O_NOOGON

SARER2NANENS

ERENERRS%ER

303

)
B

v
)
H

. United States.....[ 19.2 [ 26.0 | 45.4 | 12.2
.




15

m 9 8y 61 & st ®z o7z 01 i vey w1 | vy 1 Coenenesins _

)
. 80€ 80E T8
[ LiL Lt (374 809 8.2 809 082 98 Ll 142 91 988 e e
14 (424 [ J R Y 0z 01 [1-~4 1€2 .| o8 1°€¢ 081 ye1 144 8
p 601 €8¢ 43 9 o5t 9t 931 > 8LE 143 T 82 g81 714 g8 [ttt
142 199 () GO ore Sor 9%z b4 85 61 Let £00 o1 oL 6 |ttt
903 a1y'e 172 29 198 198°1 0668 1881 [AT 629 L°ST [ 2% 1 69 we's S M Mg poyugy o
te q ‘auo ey} | ‘W[Qoee] .
L q oL eopeid 3
e AR R AR il B .
o Y1 . . . R -3upa0d
ﬁ -pasog preog WOy J . 550 38T | -segIsay sRgown | T 3oy AN-No R ['smg o ’
§to0qds Lnuno) PO qmd 2d | qaodes 1. 0 phazy ‘SUOBIAL( .
-remup | PR oy, wpemey|  sepepy | (10R91 JO [ BQUITN ;
mquraN
. ‘sjo0qos -£nunod aedo w !
S ROTIPERI 8, VYO I, oYy uy Ecan_oco.. Jo ®equny nRyovn wd .lvemu

(-sows8 319 se.mBy oy dswid o) eiqjweod 35 ox¥W 03 BP0 Uy ‘£7TUNCO O} Jo SUOIATD £q S0BIAB 0y RAONPEI | V[TY, J0 P Q) JTO SUTRI000 01 S L)
1 1avI—Asunoo sy fo sucrnap fiq eabpiray —819yo02) 100y8-DINL fo Founnig—g T1av], )

L




fi ||
a 16 FEUICTENCY O RURAL SCILOOL, ALEACLHELERS, l
1 S\ ‘
- .in
’ ) | E ]
-
= o 3 RESTIRE }
o £ :
2 0B T ’
T '
S
R T T B T ED
~ . UL S BN FE N TN T R R TR FENG l L3
~ _ R '
: ; 1
‘; | o aapdner ) l s i &2C&S
S STy T T e e e T
< R Ssv | SRiRS
g : T R P
= " % i gt iy | i a
T c - T -
! o , g o P | = 'na""—: '
3 ; 3gF 0 == oecmem e o en o ‘
,; . -2 S add N l N lf.-‘ BAES o
3 - - ‘4' e
= n [ w5 L J UL S LT oy | & C
K :
= ! ) . o S
PR R IRTNER IR NSTRTY (e
= 3 | I e
r'3 Lo % ‘pontes JueLont ur spuont juatgoy 1 &4
% ,: [ i "
: i ‘; | N Bl (pendg | e .
3 3| g : '
ol e @ {
~ | I T '
| t ! Sunoua Supnndog vy | %
¢v Vo e v
w o 2 3 .
] ] N B
3 :
S ; : i
0 l it
a Q & 25888
: a Hrg-40
& 5333 \
B 5 <<l g
e (g - V-3
" 5k l :
. 2ddse | - . -
. ’ <
AdLs ~ ] B - % o
==

Qo
ERIC



PRESENT RURAL Teacuers, =~ ¢ g _
. . ‘“’l /
‘ MEN AND WOMEN TEACHERS-IN THE SC1N001 ..
Diagram 1 econveys infornudtion that s highly signiticant.  The
l sulid Lies represont the lindings of the present uivestication s g
] USTIED S5 ' + K -'_"":"'-”--‘.“:";‘v'--"-v,"-.'.!l?:i“.""r”&;ﬁ': » 25.7 per cont. . j
"z v - c
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33.9

- m Men teachers In rurad compunith
‘ V728 ‘Total men weachiers—ui L Al rural—acear i

to tho 1910 consys.

Ducnin l.—l)'LsuH;unuu of mon teaclors, by guograplical divisions, 4

are limited to rural teachers. The barred lines give the results ag
ascertained by the Federal Census for 1910, and include all tenchors,
rural and urban. A comparison of the graphs discloses that 25.7 per
cent of therural teacliors of theUnited Statesare nen, \\'llilconly‘_‘()pcr
’ cent of the whole numbeor
of tewchers for tho natjon
aremen. Thisisaccount-
ed for by the compara-
tively largo pereentage of
men  teachers in rural
communities in theSouth
Atlantic and South Cen-
tral States. The North
Atlantic division hus omly
13.7 per cent of inen
teachers in rursl commu-
nities, whilo the South
Contral division hoadsy
~ —7 . the list with 43.1 per
<

= > cont. .
aaa——— “A furtber study of the

DiroRox 8. —Comparative number of men and women teachers Statistics shows that men
 ‘annlcomoulie. teachers in tho North
Atlantic, North Contral, and Westorn divisions are, in the main,
young and of limited oxpericnce, although a fow of thoso roporting
uro woll-propused, muture touchars in thoroughly orgunizegl consoli-

e

Women Teachers
74.3 PerCent

£
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. s, EYFICIENCY OF RURAL SCHOOL TEACIHERS. * |

- dated schools .md‘ rural high schools. In the South Atlantic and
South Central divisions le men are not only MOTe  nuInergus,
but their average school tenure (dlu{,lam 8) 15 much longer. ']‘hc *
. average age for all men teachers in these sections of tho country is
also cnnsultrxl)l) higher than elsewhere, ulthough their ncad .mic
apd professional training (diagrams 9 and 14) is much inferior. *
The general conelusion drawn from the figures is that those see-
tions of the country which have offered young men the. greatest
opportunitics in a varicty of callings and occupations have the
smallest percentago of men teachers in the schools, Lvoxythmg
ele being equal, a scction of the country ought to bo considered
forcunate in having a large proportion of men teachers in itsschools:
: ¢ butaf it shoull prove that these men sivo in the schools chiclly be-
ca=e they can find nothing more remuncrative to do (hu\lul
("lldl(l(ms wauld be unfmtuuatc to suy the least.

v
" MARRIED AND SINGLE TEACHERS. . ]}
Diagram 3 shows the wmarried rural teachers in the United States I
i IS per cent of the whoke number of teachers.  The North Central

WHSTIENG.. L eiiicrerersorsnressen-n

K
.

[y

SOrTiH ATIANTIC

: ’ i
Murried teachiers in rurul comtunitics.

Drscaast 3.—Distribaiton of marelod teachurs, by geographical divitons.

division luts only 10 per cent, while the South Central djvision has
25T pereent. Clearly there s an intimate relation between ihe data
for nen teachers and for married teachers. Tho sections of the coun-
try with the Lirgest number of men tenchers have also (he lurgest
percentage of married teachers. The North Atlantic and Western
diviions show n considerable number of married women teachers.
* In the former many of the women have reentered tho tenching profes-
sion after mnurriage, forced, apparently, by stress of cirCunstunees.”
. In the West the disproportion in somo places between llw number of
. © males and, fenules may explain the compuratiwrely lulgc number of
S markied \mmvu teachers there, most of - whom ronwin in the schools
o only o short tuno uftcr mm‘rmge . 7
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1 PRESENT RURAL TEACHERS, 19
1 " ONE-TEAGHER SCHOOLS AND MANY RECITATIONS.
- g .
) The figures show thut 1,037 teachers, or almowt two-thirds of nll
L reporting, teach eight or more grades each; und give duly instrue-

tion in" from 22 to 35 classes. This means that reeitation periods
avernge 9 to 13 minutes cach—a very short tinje'in which to *“‘hear”
even tho simplest exercises. Many States require the teachers to
adhere to a Stato course of study, which tends (o organize and par-
+ tilly grade the schools.  Some of the teachers reporting have sue-
ceeded in reducing the large number of classes in the duily program
by freorganizing tho :
school on the group
plan—i. ¢, combining
the cight  grades into
three or four groups— :
and by w system of alter- Unmorried Teachers

] nation and correlation - ) 62 Per Cent
} of subjects. | : : C

e Of the schools report-
I ing, 937 report  more

thun one teacher, 67 of
these being villago
schools.  Theformerin-
chido  chietly  consoli-
dated  graded  schools
and rural high schools of
the new type. This re-
organization of tho rural

Dironay 4.—Compnrative numbors of married and unmarried |

0 twachors in Wl unitles,
schools through centryli- [ ST
! zation and consolidation seems to ho the only solution of the pre-
i vailing system of a burdensomo number of clusses por teacher,

RESIDENCE OF TEACHLERS,

Of a total of 2,041 teacliers, only 73 live in homes provided by
‘the scheol community, 2,415 board and lodgo in the connmanity,
and 526 spend the school day only in the district, having their homes
clsewhere. It is evident that a teacher who spends only six hours
ench day for five days in the weck in tho schoo] communyy will he
unablé to  accomplish anything for conmmunity leadorship, His o
labors aro limited by tho four walls of tho schoolrcom; he ¢an neithcr‘
understand nor sympathize with extrancous interests. “The teachors
who reside in the community throughout the school week do better,
though many of them are likely to huvo their symputhics und vital
interests in the village or city where they spend week ends. - On
the ogher hand, tho teacher whe hus & perimnnent home providel

.
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20 . mwmmnoy or RURAL BCHOOL TEACHERS.

o

by the commumty ﬁnds it possible to become a permanent com-
munity leader. In. tho few communities reporting permanent .

or more ,

Teaching 8 Grodes
66.2 por Cent.

Dumlu( 5.—~Percentage of rural teacners having 8 grades or more
and less than 8 grades.

teachers at the time of reporting was 26.3.

-
a

homes the teachers are
usually “able, to project
the school into the home

and draw the home close.

to the schiool. Where
teachers’ cottages sare

_provided, these, aside
from making the teach-
ers’ own lives more at-
tractive, naturally be-
come the rallying cen-
ters for all community
activities.

"RURAL S8CHOOL TENURES,

The average age when
beginning toteachis 19.2
yearsfor the entire coun-
try, and the age of the
The average numbcr of

schools taught by each teacher is 3.4, and the average of school

months is 13.8, or al-
. most two years to a
school, counting the av-
erage school year in the
rural districts at 140
days. The total num-

" berof monthstaught by
the average teacher is’

45.4 school months, or
about 6.5 school years.
.The North Central
States make the poorest
showing in every phase
of school tenure, while
the North Atlantic
States hold the highest
- rank,
" The data show better
.averages in school ten-
_ures than had been an-

Recitgs -
O‘P . .°é/°

Per CCn'

s

%
z

tage of rural teach 3 having 35 or more recits-

tions dally.

ucxpawd ‘The large malorlty ‘of teachers, however, fall far below
‘these figures; but sevetal hundred teachers report tefiures ranging

fmﬁ' 15 fo 37 yea.rs, h:ch beggu to mae tho averageﬁgrentl;& One
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F , PRESENT RURAL TEACHERS. 21 !

Georgia’ teacher writes: ‘I am 64 years of age and have taught 20
vears.” An Ilinois teacher says: “‘I kave taught 50 years. Can
you tell me how many women in the United States have taught 50

. years.”’
Prdbably the most vital phase of teacher tenure is tho length of
time spent in the same commuriity While there may be some
danger of gcttmg into ruts by remaining too long in the same locality,

[Eaoh dot re‘pmeuta 10 or a fraction of 10 toachers.|

: Roarding Bonrding
. }i%‘m%"‘)‘ and lodging .| and lodging
dlstrict.. inthe outsidsthe
district. distriet.
ARSI I
s 0 o . o Cog
JUNTTED STATES................ e . oo
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Duangy 7.—Rural teachgr reaidence, by geographical divisions.

there is vastly more harm likely to comd from leaving it too early. "

The average time for each school in rural United States is a trifle

less than two_school years of 140 da.ys each, or considerably less

than one oalendar year. This average is very much less for a majority

of the teachers, the few permanent, professional teachers alone

brmgmg it up close to the two-year level. So long as teachers co‘ﬂ""" .
- tinue to be peripatetics, the ‘best results in commumty leadershnp
: ._cannotbeexpeoted c e

o
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29 : EFFICIENCY OF BURAL BOHOOL m"m'"" -""-—

ELEMENTARY S8OHOOL PREPARATION. »-

Diagram 9 discloses that 4 per cent of the teachers have less than
eight years of schooling, i. e., they have completed less than the
traditional eleméntary school. In some States, unfortunately,
there is no academic standard of requirements aside from ability to
pass an examination before a local county superintendent or other
supervising official. As a result many half-taught young people,
with little or no professional attainments, having but slight compre-
hension of the needs of country life, hold places in the schools and -
kéep down the standards of efficiency. The North Central States
have the best record in this respect, only 1.2 per cent of the teachers
reporting less than eight years in the elementary schools. The

UNITED BTATES........0...... i 13.8

45.4

47.8

...............
..........................
...................

DA A AT,

9.5

-NORTH ATLANTIC.............. % pe A toute IR .

........

A AP,
I Numbver of different schools taught.

m A verage namber of mouths in each school.
< V///A Total number of months taught by each teacher. \

, v
88.3

\

" D1AGRAM 8.—Teacher axperinioo by geographical divisions.

South Central States, on the other hand, make the poorest showing,
with 11.2 per cent.
; In order to grasp fully the startling inefficiency of many of the
teachers in an academic way, one needs only to take a glance at a_
few of the letters received, two of which are reproduced below without -
alteration as to composition, spelling, thought, etc. The fipst, was
received from a young man in Florida who has been struggling upward
and trying to make headway against almost insuperable difficulties.
He writes a pathetio lettér, that at the same time shows an amazing
-+ degree of unpreparédness for the task of his life-calling: ¥ :
| I spent 12 months in Rocky spring School when A child 10 years old 6 months in N
- the Fla. Inst, when I ml’iymmu-hmlhsvebonkcqptuﬁngacom
«)hwghthM : ; ~ i TR P e, "
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" P. 8. Pleass excuse this As niy hand is 8 little hurt, I havenc any farther to help
me. and I had to take care of a mother and grandmother all my life, Though I entend
to be a man some day, If you can help me to success I will be very thankful and will
do what ever is in my part are is required of me to do.

This brief statement comes from a Georgia teacher, who has spent
many years in the service: -
I am aingle, 64 yearsold and have taught 20 years. Most of m.y trayning under a

Governest. Some of my schools 8 months some 8 months. I allways give Good
Results to my Patrons. I Teach all of the Grades to 7th.

ACADEMIC PREPARATION ABOVE THE ELEMENTARY S8CHOOL. '

It is needless to say that every teacher, even in the poorest com-
munities, should be able to.write an intelligent letter, having due
regard for thought,
spelling, capitalization,
etc. Yet surprisingly
large numbers of the
teachers made little bet-
tershowing than the two
quoted above.

In general, no teacher
should be permitted to
teach in the schools who
has not completed a
high-school course or its
equivalent. Without
such preparation the
teacher can nothave the
necessary reserve store

. ’ of information to draw
|, Dtackax 10.—Peromtage of rusal teschars having had less than from as Occasion may

- t of l school priparstion.
3 e e demand; he is in con-

stant.‘da.nger of getting into ruts; ad his educational vmlon becomes
hopolessly narrowed and indistinct.

. The investigation shows that 1,343, or 45 per cent, of the teachers
have completed a four-year high-school course. Of the rest, 943 haye
spent some time in high-school attendance, 99 have oomplet,ed full’

. courses at normal schools, and 671 have had partial gourses in these

schools. Finally, 183 have completed full university or college

+. Courses, leadmg to bachelors degrees, and 289 have taken partial -

1 ooursea '

ﬁgures are encourngmg Morﬁver, reount. achool legmlatnon
te"ag]mer cértification, would indicate-that: scademic minimum
i qiitenients-are- being. uniformly raised. - Very soon, probably,
; munt of thq States will haye et their shndard ot a four-year high-

.? - \‘;_- .A‘&\wa-“"\i "‘t .r}\
P Eve




school minimum. Many States have al;ea,dy attained this desid-

eratum, and others are striving toward it step by step.
o @ - 'S

PROFESS8IONAL PREPARATION OF RURAL TEEACHEBS.

Diagram 12 shows the startling fact that 950 of the teachers, or
about 3..3 per cent, havé had no professiona] preparation whatever
for their work. This poor showing is in spite of the fact that the
term *‘ professional preparation” has been interpreted in the present

[Each dot represents 10 or a fraction of 10 teachers.]
A

Kmﬁ’ «  Normal school. College of university.
. Complete
& years. Less, m" Lem. |- CooiDet Laesa.
USITED BTATES. ... D
»
Nozra Am:g;,':
. 4 -
L
Somlm..‘~:'-' *
. R .
80UYE CENTRAL...| .
[ * ' .
, = 0 iy
‘ Nomra CENTRAL... ," * .
'- . . A ;. -
- <
l.n‘." "," . M 0 R
WESTERN........... PRSI L ‘o
» . - .

Diseran 11.—Academic prepanstion of rura! teachers above the elementary school.

study in a most liberal way. Under this head have been included not - -
4  only regular courses in normal schools, schools of education in col-
leges and universities, professional courses in agricultural colleges,
and high-school training courses, but also summer ‘courses and other
ghort courses in. reputable institutions. Short-time teachers’ in-
‘stitutes and superficial review courses only have been excluded from
the coupt. - " e
- The Western States stand first, with only 22y per cent.not profes-
- sionally prepared.” The Nortir Central States dome next, with-24.5
. z J T AT b

»
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: p‘er cent.- The South Atlantic and South Central Stites show,
respectively, 39.6 per cent and 42.9 per cent.
WHERE m P’EO"BSION"M m;m’l'loN WA.B ATTAINED,

+ Out of the total 2,941 teachers, 96 have. r'omplet,e normal school
courses to their credit, a.nd 82 others have takén pdrtial courses

s

BoUTH CENTRAL .....cvvvivnennnnnnnne.

\ - Having no prohssionsl preparation,

DIAGRAM 12—Pro(esloml p tion of rurs] teachers, by geographical divisions. N
Pl

in normal schools. This shows conclusively that the normal
‘schools have in the past supplied surprisingly few professionally pre-
pared rural teachers from their regulx.r courses. Large numbers of
rural teachers have
been attending these
schoolsforspecial sum-
. mer courses, however,
and, as wi_ll appear
. below, manyof thenor-
mal schools are jude

begianing to organize

7.7 Per Cent
Have Some
Profeoaloy\al Preparation . .

special departmentsfor

- rural teachers.
Professional courses
in schools of education
in colleges and udiver-
=\ sitigs have been com-
—— e pleted by 73 teachers.
. A== = ——— Only 8 have pursued
e S ———= > ful pedagogical
* w - courses in agricultural
< numxn—ommofmmmmnmmwmn colleges, and 27 have
%5,;' pevpation. ' taken partial courses,

"'%A larger number are_graduates from : high-sctiool teacher~train-

= courses anda» oounty Jtraining coursss-—202 report' gradu-
ation. aﬁm‘n ‘the former,*a majority of thesg bemg from. New °*9
York Michsgan mnésota,.Nebraska and Kansas, and 457 -heve s
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attended the latter, which include the Wisconsin county training
schools and a number of minor training schools organized by State -
authority,'such as the Nebraska junior normal schools with special
.departments organized exclusiv¥ly for the preparation of rural
teachers. -

From thé\foregoing it is evident that the greatest weakness of the
rural teachers now in the service is their professional unpreparedness.
One-third of all of them have no professional basis on which to build
or specific knowledge, of the science and art of teaching. Yet every
teacher, from the rural school to ‘the college, should be required to
know something about psychclogy and child study, philosophy of
education, history of education, methods of teaching, school manage-
ment and metheds, atc., befgre beginning his work.

II. SOME OF THE THINGS NEEDED TO PROFESSiONALIZE
. RURAL TEACHING. :

INTIMATE REUATION OF SALARIES AND PREPARATION.

Public-school teachers in the United States receive an average
annual salary of $485. Rural-school teachers instruct the children
of 537 per cent of the entire population, but get as their share only
45.5 per cent of the total amount spent for salaries. Their average

annual salary is, accordingly, considerably less than the amount
“above stated. Artisans, domestics, and common laborers receive -
better wages than do these teachers. T

In a general way, the amount of salary received by the teacheris a
measure (1) of his efficiency and (2) of the value in which his services
are held by the community. The first point may properly be quali-
fied by the statement that a teacher’s income is scarcely to be meas-
ured in dollars and cents alone. His pecuniary earnings come in the
form of salary, not wages. In additior to the money received, many
real satisfactions of an sltruistic nature should be taken into con<
_sideration. " It is undeniable, however, that the Nation has placed a

low valuation on the teacher’s services, with the result that it has to
_be satisfied with mediocre teaching. = C :
'European_schools are generally more thorough than those in the
‘United States and pay better salaries. The Teason lies (1) in higher
professional requirements and (2) in /stronger popular apprecia-
" tion of the teacher’s services and calling. - Some educators insist that
+ aalaries must be increased first, otherwise the mrost capable among
Ur young men and women will refuse to spend their time and money
n's more thoroughgoing preparation than that in which they are
investing.. Others, again, hold that the professional require- -

-
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4 . V.
ments must be raised first, or salaries are sure to continue #s low

a4s now. . : .

In any event it is a noticeable fact that scores of teachers equipped
with satisfactory academi¢ and professional preparation go into
country communities and build up the schonls and reorganize com-
munity interests so satisfactorily that the - become prs,c\ically
imdispensable to the communities. Such co.nmunities in ,turn
repeatedly increase the teachers’ salaries, keeping srep with the value
of the teachers’ services. In other words, much depends on,the
individual teacher’s ability; in the long run, he is quite sure to receive
what he is worth. What is needed nfore than anything else in the
United States at this time is thoroughly to professionalize rural

teaching. )
STEPS TOWARD PROFESSIONAL STABILITY.

. R4
{ “The change from amateur to profedsional teaching may be hastened
*in several ways: (1) Salaries should be increased enough so a teacher
with family may live on his income without worrying how to_make
ends meet. Provision should also be made, by legal enactment, for
a liberal sliding-scale salary, allowing the teacher’s income to increase
\in direct ratio to length of service in the same community. This is.
only fair, since teachers of the right-sort, will unquestionably grow in
value to the community year by year. (2) The entire school plant
should be reconstructed to answer present needs and be attractive
and sanitary. This would be another inducement for the teacher to
spend his best years in the open country. (3) The community
should be obliged by legal enactment . erect a teacher’s cottage’
closo by the modern school building and preferab upon the same
grounds.- (4) Teachers’ colleges, normal schools, fand other schools
with teacher-training classes should be encouragéd to organize dis-
tinct departments in rural life ‘and rural teachi g, from which to
draw teachers prepared. and willing to undertake work in the new
g farm schools. o : ‘
THE 1DEAL S8CHOOL PLANT.

The small ona-teacher school has proved itself generally unable to -
meet the needs of present agricultural domands, It was organized as
a pionoer school and as such filled its place admirably. - Scientific
agriculture demands a school which not only teaches tho general . -
fundamentals of an education but its practical phases as weH. This
work can not be doge in the old school plant and by the one teacher,
at least not satisfactorily. As a result of the change, a movement has _
for some time been spreading across the continent which contem- . 5
plates the consolidation of the many small schools into a few centrally =
located graded farmers’ schools. These schools ugually offer an._




- eight-year elementary school course, and from two to four ye&rs of
high-school work.

The ideal consolidated school is organized preferably in the open
country or on the odge of a rural-minded village. In architefture it
i8 a3 modern as the best town school. The children’s health ir con-
sidered in the sanitary arrangements. Proper lighting, corroct
heatmg and ventilation, flowing water, and indoor toilets are ali
given careful consulera\»lon There is provisiun for agricultural and
general science laboratories. The assembly hall is arranged with a
view to using it for all kinds of community gatherings.

The course of study continues to give the universal elements of
education first place, as in the past; but it gives, in addition, a new
emphasis to local community needs. Nature study, agriculture,
domestic science, manual training, music, and even art are finding
prominent place in the day's work, while all the old subjects aro
taking on more and more of a “farm flavor.” The fundamental
principles remain tho same, but the locul application is directed to
the needs of the agricultural community-. .

All the school work is not done indoors, however. The school is
set in a largo outdoor laboratory. This should never be less than

five acres. Many schools have grounds and exparimental plats .

ranging fiow 20 ‘o 65 acres. Hero_is room for play and athletic
grounds, for parking, individual gardens, experimental plats, and
larger fields and orchards. It stands to prgof that the most practical
schools of this kind, so far as local application is concerned, give the
most thoroughgoing instruction in the general cultural elements,
language, literature, history, etc. It is quite feasible to combine the
education of the great out of doors with indoor study so as to bring
- about a satisfactory coordination of head, heart, and hand.

THE ROLLO CONSOLIDATED S8CHOOL, AN ILLUSTRATION TO THE POINT. |

One of several thousand such schools is itvPaw Paw Townshlp,
De Kalb Count,y, 1.
The school is placed in a working laboratory ‘of 26 acres. This is

laid off as ornamental parking, with shrubbery and trees, playgrounds, ~

and athletio field, individual gardens, experimental plats and school

fields. The main building is an attractive two-story and basement’

brick and’ terra-cotta structure, which was built and equipped at a
cost of $30,000. It hes every convenionce that can be found in a
city school. A pressure-tank system provides flowing water in
| baths, drinking fountains, ete. *The school is steam heated, and
hghted with gas generated on the premises.

offera .a -well-organized course of work for the eight grades and 8
* . . ’ :

ebundance, thereby making it practicable to have indoor toilets, .

The school is in charge of six professionally-prepared teachers. Ik -
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strong four-year high-school course. The laboratory equipment for
physics, chemistry, and agriculture is very complete. Worthy, also,
is the school library of 1,500 bound volumes and many pamphlets.
This community has recognized the valuedf the teacher as a factor
in permanent community life by erecting, on the campus, a beautiful
+ modern home, at a cost of $6,000. The home is directed by a house-
keeper, who has full charge of boarding and lodging the teachers,
none of whom happens to be married. -All modern conveniences are
provided. 'The teachers of the school were unanimous in their state-
ment that they much prefer life in the Rollo community to teaching-—
as several had formerly done—in the towrschools.
. The Rollo School enrolls a large number of sturdy farm youth,
# such as are seldom found in the one-teacher schools nearby. This
alone speaks volumes for consolidation. These children are well
organized in their play life, having their baseball, basket ball, and
tegnis teams. A thriving athletic association has charge of all
these activities.
The entire student body is orgamzed as an active Literary Soclety
Sixty of tho students have organized an Audubon Society, for the

. study and protection of birds. The home is brought into- closest
{7 touch with the school by means of grantlng crodMts for home work.
At the close,of each week the parents hand in industrial cards, which
state the amount and nature of children's home work. School
credits are granted for &Y worthy work of this kind. Three. things
are stressed‘by the school: (1) home work, (2) regularity of school .
;‘ sttendance, and (3) high grade of class work. »

The school does not limit its activities to the school premxses
Neighborhood orchards. are pruned and sprayed by the advanced -
pupils. Milk cows are tested for tuberculosis. So successful has .-
the senior agriculture class been in its,work of assxstmg the stock
feeders of Paw Paw Township, that many of these have the agriculture
teacher and his class “top off”” the fattening steers during the last
# week or so before marketing. This and much similar work has

become pa.rt of tho regular routine, and has made the school indis-

. pensahle in the new agricultural eyolution. '
N To have part in the activities of such a school is an msplratlon in .
itself. Instead of the customary round of 25 or’35 classes daily,
there is a carefully arranged program of few classes. The very force .
of numbers adds to the social attractiveness of the school. An ']
abundance of social-center interests will keep the teachers coantented = -

and happy in their work. Such schools are beginning to help fro-! -
fessionalize rural teachers by offering abundant inducements for' -
thomugh prepe.ratlon and.contumed mpmvement
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' similar work in schools of education in colleges and universities, 35
" have taken long or short courses in agricultural colleges, 659 have

TEAOHEBS BDMP‘S AND MEN TEACHERS. l

. dated schools—and, for that matter, in connection with all rural i

- attended special summer-school courses for miral teachers in a variety

- gourses..

Probably the greatest service of the consolidated school to the
teaching profession is that it extends opportunities to men teachers
to reenter the schools.

Every rural school in Denmark, to cite a European illustration,
provides the teacher with a comfortable home, a well-planned garden,
and sometimes with larger tracts of land. The natural result is that
the schools are taught by professional teachers of long tenure in the
same commumty, four out of fiye being men, most of them married -
and rearing families. The wel}equlpped consolidated schools are
beginning to accomplish exactly this same thing for the United States.

Teachers’ cottages should be erected in connection with all consoli-

schools. The prmmpal at least, should be paid by the year, and
should be held responsible for the schoul plant 12 months out of the
year. This will make for permanency and stability in school affairs.
Moreover, the cottage should be supplied with land for a good garden
to provide house needs with fruit and vegetables. The fields and
plats should be under the principal's care all the time, including the
summer months, and whatever not profits might accrue should be
considered part of the teacher’s income over and above the stipu-
lated annual salary. ] : - i

III. WHAT THE SCHOOLS ARE DOING FOR RURAL-
TEACHER PREPARATION. .

-

GENERAL STATEMENT.

i
A study of the distribution of rural-tescher training by schools is .
set forth, abrOVe, in Table 2. Accordmg to this table, 178 teachers ‘
Teport complew or purtial courses in normal schools, 175 report

-completed professional courses in secondary schools, and 868 have

of schools.
The largest immediate supply of rural teachers comes from the ‘
training departments of the high schools in many States; next in
point of numbers stand the normal schools; then schools of educatlon :
in colleges and universities; finally come the agmcult.ura] colleges,
_with a comparatxvely small z{umber of students in long and short

- The. following: pages are devot,ed chxeﬂy to a discussion of specml
departments and dlstmctlve courses for mral teachers orgamzed in
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the normal schools. md agricultural oolleges, and to the rapidly -

changing policy of these schools toward rural-teacher training.

Schools of education in colleges and universities are left out of con~ .’

sideration, since they do not, as a rule, offer specialized courses. for
rural teachers. High- school training classes and county training
schools likewise are passed over, as they have already been treated
fully in a recent publication of the Bureau of Education, and a dis-
cussion of them here wouid be superﬁuous L

o SBTATE NORMAL SCHOOLS.

_Out of 121 normal schools reporting, 36 have distinct departments
for rural teachers; 19 others offer special courses, although not
equipped with distinct departments; 28 offer instruction in some
subjects for rural teachers separate from the general courses; while
41 schools make no special provision for rural teachers whatever.
It is a very suggestive fact that 57 normal schools are equipped to
give instruction in agriculture. Some of the schools have large school
farms, or make use of portions of the school grounds for agricultural
experiment purposes through gardening or experiment plats. The

> rural-school departments in many of the normal schools are reaching -

the rural population by means of an active extension service, through
club work, rural-life conferences, rural surveys, and in other ways.
A few of ‘the schools report model rural schools erected upon their
grounds, while others utilize one or more of -the near-by rural schools
for practlce teaching.

e

! Tratning Oonnu for Rursl Teachers, Bullstin 1913, No. 3.
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ATTITUDE OF THE NORXAL S8CHOOLS GOVERNED BY PUBLIC SENTIMENT,

The norial schools should, theoretically at least, be able to prepare
* . teachers for all kinds of schools. Practically, however, they have
not always been able to do so. The demand for trained teachers in
the city and village schools has in most secs of the country been
80 grpat as to absorb all the energies of the schools, leaving little or
no time to consider the needs of rural communities. Certain geo-
graphical sections of the country, notably the North Atlantic division,
- have now little genuine agricultural life. Here, naturally enough,
the normal schools do not devote much of their time to rural teachers.
Insuch agricultural sections as the North Central and South Central
divisions, on the other hand, rural teachers are in the majority. Now
that edueational ideals are undergoing great ¢ changes in these sections
of the coutltry, it is reasonable to expect that the normal schools will
be prompt to respond to the new needs. These schools have always
been ready to .adapt themselves to prevailing conditions. In a
"sense they are so near to public thought all the time as to-be “‘more
nearly to-day an actual exponent of public sentlment then any other
: pubhc institution of equivalent magnitude.”, " *The best evidence of ’
_ this is that the normal schools situated in the a.gncultursl sections of

the country are at this time straining every energy to be ‘of greatest
_ assistance in rural teacher preparation.

OROANIZATION OF DISTINCT DEPARTMENTS FOR THE, PREPARATION OF RURAL
° TEACHERS.

Correspondence with normal-school presidents and other leaders
in ths schools has developed the fact that these men have begun
_ o aee clearly the need of a'speclahzed preparatlon for,rural teach- =~ .Y
The first step in answer to the new demands is us\lly to offer
a special course for students desiring it. The class work of the
rural courses is often in charge’ of the regular instructors of the pro- \
fessional department in the school who have had little particular
préparation for rural-life phases of educational work ; consequently,
the special courses are not always satisfactory, in results and  not
much sought after by the students of the school.
- More satisfactory results are appareut where‘the normal schools
ha.ve Jorganized distjnct departments in this field. The plan usually
" followed is- to . place a carefully prepared rural school-expert at the .
head of the.department. Other assistants are added from time to
" time as the devel?pment of the department may requi The plan
=~ .of .the organization is to group the school subjects arquni.a study of
. +-the problems .of rural #fe, including rural sociclogy and rura} eco-
| ~nomics. ‘Much emphasis is placed on rural-school methods of te h-' o
.ing and rural-school management. Preferably, there is a model l
a8 ;sohool connécted. with the department and under its direction. The
plm is, further, for the department, to extend its sérvices to the
o uount.ry oo;nn)\gntm whxch receive the teacher product of the sohool
!. Sy s ° r_;“:rq«{ :,w:,:;wf;w ﬁ"véf’ i f,‘;. “%&1 ,M?X.
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The rural-school department in the State normal school at Kirkwia&
Mo., as an llustration of this development.—In this school a professor
of rural education, who hes made a careful study of rural-lifé con-
ditions, devdtes all his time to the work of the department. Ho has -
pegsonal charge of the more important classes and supervises the
activities of the model school and the field work. *The latier is in
immediate charge of a school-extension expert who carries the
activities of the department into the country communities through
lecture courses and informal meetings with the patrons. Possibly
his . most important work is aid beginning teachers to. become
adjusted to their new environment and to select the right teacherfor
the right, place. The model rural school,"which is only ‘‘a stone’s
om the rural department classroows, is constantly in use as
n pract' school by the‘student wachers and also as &,pi?e where

a model

o

8
/

Thé rural-school department of the Kirksville normal school hes

offered a 3-year course of study since 1911. A very-large propor-

> " tion of the students of the school take this work, since fully 50

per cent of them are to teach in rural communities. At the present

« time an additional advanced 4-year course is planned for strong

teachers who desire to prepare themselves for leading positions in

the consolidatét schools and rural high scHools, as also for teachers

who wish to take charge of rural teacher-training departments in

high schools. The 3-year course covers 9 terms of .3 months each,
making in all 27 months. The studies are as follows:

' Terms. Units.
¥ Grammar and COMPOSITON. . . . . . o.uu ot aeeiiiaaeiaiaaae .. 3 1
Literature, with Composition. . . ..cooieoverieriararacnnniinnn i 3 1
¥arm accounta and sdvanced practical arithmetic.................... 3 1,
"Algebra through quadratics. ................. .. ... L e . 3 1-
. American history.... ... ... il e 3 1
. Civics, 2 terms; sanitation, Y term. .. . ... ..................... N, 8 1
Agriculbure. . ... ..o i 3 1
General and commercial geography. . . ......... . 0l ool -2 |
» Manual arts, fine arts, writing, readxng, vocal music, phymcal educa- .
—tion, at least one term each (1 hour 8'day)...cceoveeeooi lnneeis. 6 1 -
¢ Rural-school management, rural-school methods, rural  sociology, one
L Y T 3 1
Flectives.. B 2
1z
Nore.—1High-school graduatas who seek the rural State certificate must take not ouly the three terms fn
rural school pedagogy, but they must take some review to gr ition, arithmetic, and
M:er:«:: ghut;q at least. They must also offer the one unit (1 hour dsﬂy) tn fine am, m‘nunl arts
and of I

Courses offered by rural-school departments in other normal schools.—
| There is little apparent difference in the organization of ‘the courses -
5 of study offered by the normal schools equipped . with rura.Lschool 4
i departmepgts and the schools offering only speciabrural-school courses:.;
‘a8 @ part of . t.he regulu- pmfesmonal work. - The. real Merence lice,

o
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rather, in the greater final effectiveness of the work of the schools

with fully equipped departments. The chief business of these is to

prepare teachers who dre willing to go into rurel leadership work and

to aid and encourage these teachers in solving their difficult problems.

It.is unnec to give a detailed description of many of the 36

. rural-school d ents now in operation; 2 other cases will suffice.
(1) The Central State Normal School, Mount Pleasant, Myet":

. gan offering courses for the training of rural teachers as4ar back

" 831895, and hes recently been designated by-the Michigan Board of

".Education as tho special training school for teachers of agriculture.

- To this end, a fine $100,000 building was recently erected*and a farm

~- purchased for experimental purposes. Three distinct courses for

" the training of rural teachers are offered.” Course I is equivalent to

the"first two years of a standard 4-year high school; Course IL is

equivalent to the third and fourth years of a standard high school ;

while Course III is intended for high-school graduates, or those who
finish Course II. The work of the advanced course is ‘as follows:

(8) Professional work: - Weoks.
Peychology... .. ...... ... .. ... ( ............................... 24
Pedagogy..... ..o o 12
Teachinga .._............... .. U 24
“Teach UTBOB. « . & e vae et e e e i e e . 60
(8) Required ¢ 1e work:
+ Blackboard gketching.............. ... 12
General agricultube............ ... ... ... ... ... .. . 12
Music, manual arts, or domestic science.............. ... .. .. ... .. .. 12
" Rural sociology. . .....co.oooiun.. .. Sl el 12 7
.- Physical education...........................! 360060683000 6p0esEEa00G 36
: Public speaking................ . ... % 0060000 000 000080 0 GoBEEE 006 & 12 v

. This course is the same as the graded course offered by the normal.
school, and the cortificate is good in any city, village, or country

* district in Michigan.
(%) ‘The State Normal School at Bellingham, Wash., offers three
-regular courses for rural teachers, each two years in length. The
prerequisites for these courses are, respectively, 2, 3, and 4 years of

high-school work, and graduates are entitled to two-year, three-year,. .
" and five-year certificates. The advanced course is as follows: =~ *__ “
) o
' . JUNIOR 'YRAR. : .
. Firsl semester. : i Second semester. *

= Psychology... 3}' Exprossion...................... .2
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BENIOR YEAR.

Pirst semester. ; Second semester.

Credits. Cretita.
English..........o...oooo. 3 | Sociology or political economy...... 4_
Histcry of education................ 4| Philosophy of educatirn.. .. ... P |
History and method . .. .._......... 2 | Humane education. . . ............. 1
Teaching afld education.......... .-- 5| Bex and moral hygiene...:......... 1
Electives................ ... 4 | Teaching and education...... P 5
Physical training method........... 1{Electives.......................... 5

~ % 20

Outline of special work offered —The following courses are open bo
all students who are eligible to enter the school in any of the usual
courses. In no case are students recommended for rural-school work!
who are under 19 years of age.

Rural-school methods: This course is offered in both semesters. “The course deals
with the organization of the nfsl-school curriculum, bascd upon the State course of
study. Special emphasisis placed upon the‘‘What'’and ‘‘How'’ of the redirected work
for rural schools. Such subjects as English, arithmetic, geography, nature study, snd
agriculture are teken up. The theory of presenting the subject matter is followed
with observation of classroom pra-tice. -

Rural-schoolmanagement: Much emphasis is Iaid upon proposed school improvement
in this course. This involveaastudy of school administration and organization, rursl--
school supervunon daily programs, records, preparation of the teacher, thé new school
plant, hygienic conditions, hot lunch, playgrounds school and home gavdens,'con-
solidation, a8 well as the redirected course of study. a

Rural sociology: This course is arranged for advanced students The work divides
itself into three divisions: Conditions.and needs of country life, rural industrial prob-
lems, and rural social problems. It is aimed to give the factsdnd conditions of country
life a broad socinlogical interpretation. Particular emphasis is placed upon the socisl
and educational betterment of rural communities, and the tgacher’s relation to the
community. Investigations and reports are made by the class, )

Rural-sbhool observation: The work in this division includes observation of clames
in sll'grades of the training schnol; also special observation in rural schools. (It con- -
sists, of the observatiod of illustrated lessons taught by the various teachers of the
training school and the fégular teacher in the rural school, followed by a criticism and
discussion of the methods involved; also ofervation of the children at work in the
training school and in the rural echools. Some of the topics considered are the phy»
™ ical and mental development of the children, habit formation, individual differences
of children, the planning of the lesfon, illustmtma mateml seat work, and pley
‘supervision,

All of this work is dxsc.wsed with special reference to the conditions and problema
ot the rural school. d

Rurul-school lunches: This course is demgned eapecially for studenta whq are | |
plenning to teach in rural schools. The work is based upon the four food principles,
their composition and nutritive value. Special attention is given to suitable combi-. .
nations and the preparation of each, as best suited to the needs of school chxldmn
Demonmt.wn lunches will bo given to the pupils of the training achool -

: Ao-nvm:s PECULIAR TO THESR RURAL-SCHOOL nnmunm L v
By reason of & definite organization, the rural-school departments 4

inthe normal . schools have been-able to do excaptlonally thorough o
“work. m\the sub]eots whmh oonoem dmx:tly _9 problems: of ooun ¥y
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life. Many of theso departments have successfully projected the
school into farm life by means of extension courses, club work, and *
social-center activities. - An enumeration of some of these activities

. is made below to illustrate this point: .

State Normal School, Stevens Point, Wis.—The school holds each
year a farmers’, homemakers’, and rural-school teachers’ conference.
There have been three such meetingss The first was small, the second
larger, and at the third there were 400 people present. During the
time of these meetings the neighbering schools are closed, and the
teachers bring the children to the normal school. There are children’s
programs, consisting of games, folk dancing, visiting of classes in the

- normal schools, ot¢., and general sessions for men and women from

" the farm. The teachers also have special p:ograms. The county
superintendent cooperates with the normal school prior to the annual
meeting by ‘holding & number of local rallics to arouse interest in the
centrill meoting. ' : _

State Normal Schoal, Peru, Nebr.—The special subjects offered in .
the rural-school department are metliods classes.in agriculture, home

economics, manual training, rural economics, and rural sociology. . -

In the manual-training course the student teachers are taught how to
use the hammer, plane, saw, square, and vise. The students make
their own workbenches and a large number of utensils and other things,
which they are expected to use or teach in the rural schools. No more
valuable work is done in this department than to provide special
instruction in playground supervision for rural schools. The student
teachers are taught the activities that can besptfe uitilized to improve
and develop rurai children physically and socially. The teachers who .
go from this department introduce new recreational activities in the "
communities where they teach. .To this end they receive instruction
in plays, games, and folk dancing. :
. Winthrop Normal College, Rock Hill, 8.  0.—The school has on its
campus 499°school gardens and many experimental plats. On the
school farm of 144 acres, three-fourths mile distant, there are, among
: other equipment, a ‘modern dairy of 80 cows, a large poultry plant,
"" numerous experimental plats, and barn lots anga containing 200
~oalves and the same number of hogs. Aside fréi the regular course
for rural teachers, this school has what it calls “the rural-life degree
‘course.”” - Teachers who go out from Winthrop Normal College are
- remarkably well equipped for the tasks of socializing rural community
life. - N >
State Normal School, Lewiston, Idaho—The rural department
.. emphasizes, first, the:general subjects of school. administration and
.= -sociology, pratice of teaching, school management, ang classrdom -
‘e - methods; second, 8peoial applications of these subjects, such as Tural-
.~ sohool’ management, rural sociology, :and pragtios. teaching in the
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rural practice s8®6ols; third, vocational subjects, including agricul-
ture, manusl arts, cooking, sewing; ste.; fourth, physical education,
including sanitation, health, ahd playground theory and practice.
Siate Normal School, Natchitoches, La.—The rural-school depart-- -
ment of this institution emphasizes the following points: First, a
broad course covering the various phases of rural problems—indus-
trial, social, and educational; second, a clear grasp of the social status
and the changes necessary to alleviate present rural-life conditions;
third, a coufidenco and determination in one’s purpose to better rural
conditions. The rural-training course includes general agriculture,
animal husbandry and dairying, farm arithmetio, shopwork, rural
economics, and rural-school organization. The ipstitution makes
iberal use of school gardens, expcrimental plate, and club work— .
including gnder the latter head tomato clubs and ¢lubs organized to
improve* breeds of pigs and poultre. »
> Many "Other normal schools with organized rursl-school depart-
ments or with spocial courses for rural teachers are doitg notable work
in reaching country people. The Western State Normal School, af
Kalamazoo, Mich,, has is “gnnual Rural Progress Day,” on which
occasion many hundrod rural’life workers are the guests of the school,
listen to addresses by specialists, and take part in round-table dlscus-
sions; the Western Illinois Normal University, at Normal, Ill., holds
each year a reinarkably well-attended ‘‘Illinois Rural Life Confer-
ence’’; the Missouri State Normal School, at Kirksville, holds an
““Agnual Missouri Rural Life Conference and Stock Show’’ on itg
csﬁmus, the State Normal School at Chico, Cal., earries on mterestmg
and .mportant extension work in organizing parenb—teacher associa-
tions and social-center clubs, and providing rural schools with shrubs
and trees from its own nursery, and the State Teachers’ College at
Cedar Falls, Iows, is carrying to rural districts a remarkably well
organized course of extension lectures.

THE NORMAL SCHOOLB AND PREPARATION OF TIACK!RB IN AGRICULTURE.

Many States have recently made the study of agnculture in the
public schools compulsery, and most of them require teachers of
rural and village schools to pass an examination in this subject before
grantmg certificates to teach. Much of tho early agriculture teach-
ing has, for good reasons, beﬂn pogr and limited to textbock work.
This was because the teacher had  had little opportunity to make
proper prepnratnon and the schools offering such courses to teachers
were limited in their equipment. One of the most remarkable
adaptations to new needs in the normal schools is seen in the orgamzu~

* tion of strong departmenta in agriculture and household economics; -
58 of the normal schools reporting have distinct courses for teachers - :
in a.gnculture In'most of the achools the departments are in ckiarge ..




Y, EFFICTENCY OF RURAL- SCYIOOI TEACITERS, ' ) |

e * of ono-or more experts with liberal agricultural college tnumng Tho
< depurtments have, as a rule, sufficiently large outdoor laboratories
at their disposal— \dlﬁ()l furmsy v\pvnmwl.ll plats, and greenhiouses.
A few of the schools are not cquipped wnth furms, but all are able to
" supply some outdoor work.  These courses vary from one to fourycars
“in length.  Three typical courses of Yhis kind are.given herowith:

State Normal University, Normal, 1{l.—The school offers a two-
year course open to high-school gr uduntos. Othors must have prepar-
atory courses in scitnee and othcr subjecis sufficient to cover the
deficiencies in preparation. The course includes ‘the following: (1)
Agriculture, embracing farin animals, animal production, the gnnlul '
and orchinrd, farm erops, soil fertility, crop production, soil physics,
farm owunl/ntmn furm accounts, drainage and cement construc-
tion, farm myehinery, and plant improvement; 2) two years of
I)ll)\l(‘s and chemistry, and one and one-third years of advanced \
study in Lotany and entomology; (3) one year of practice teaching, :
together with one and one-third years’ study in psychology und ~ |

+ principlés and methods of teaching; (4) one and @ne-third years in

-

B

commercial geography; (5) two-thirds of a yearin rural sociology and
. (‘L‘()ll()lnlCS.
State Normal and Training School Corfland, N. Y .—Tho school hus j
a larze, wellequipped school farm. It offers two distinet courses for
teachers in agrieulture. Tho first is-a one-year coursg, tho sccond,
o years. The 5111)](‘(.ts included are as follows:
@ AOIICULTURAL Coungis.
g ONE-YEAR COURSE, . ’ 3
- - - o
: First termn. Second term. . i
- : Perionks, | ’ 5 Porfods.
. Physies {ng mullur.xl) vl o .. dplParmmechanics.. .l 5
Lortiey Llnn 3 ey R R CIRE L} 'l).ur‘ylrlu...........‘......-.,.'.' ...... 5 .
f ) TS A B St S s 5|1 m(oumlug Bosad b b
F Arimal bnslindry .. A R T K A Jacterivlogy .rml phnt p.\thulngy 5
T Turtegropse. oo S e i) l FSHE nnn'wcmcntund f.\rm?\)mLm ¢, b 4
(64 TS T P TP o a2 51 Adianced scienco methods. .o...... b :
3 Craduates from vither n{ ﬂu, 0 COUEALH upon Ncommmd&lmn of tho principylwill recolve o dlp\onm, f
¢ s b Gomn i (gl agrhedtin and- alfted, seleyeos i (lio publle sehiools of the Stale. (¥ jwm
4 nl;r ot e n‘(-i'onw’ﬁ(rrr\w.n) ,
2 .
[ TWO-YEAR GO URYEL 4 5
: igpmas
5 ¥ Fifst yolr. 3
b T . : .
First-teran, Second lrrin, A
3 TerA 4 e
Db l"uwdc l) . 3 erigh.
y .Jl‘liyxlf's‘L.\gti(‘]ll}nm_l)....,.__._...:....,m D\ggp mechnnlca:.»..........\......'. &
TR Batgnyial o e danee faab @ 5 l'hychulug,y ..... o ‘u.ﬂ;. P S .
4 llhlur) of Gl .m.-u. ..... ST 5 Qiomnlogy....., ................. TR T o
S T {1 SRR RO SRS PR | lactericlogy and pl.mtputholug) e 8 5
\l.mu i1 r'ymn,.........'.‘_. it o -8 (,hcmmtry i B

o
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WHAT THE SCHOOLS ARE DOING FOR RURAL TEACHERS. 43

8econd your.

Periods, < Prrivdy,
Horticulture.......... ..o o | Logic.. e L5, "
School cconomy. ..., 00000600008 BEGOG 2 | Dairying................... .. "5
Animal hushandry,. . ... . . .. . 5 | Advanced science methods. ... .. @5
Farm crops............... .. -+--- 6| Farm managemont and farm practice. -
Observation.. ..., 0. SEEE T 10 f Peaching.. ... ... . . 10

Southeastern State Normal School, Durant, Okla.—Tho school offers a
uniquo two-year ‘‘ Homeeraft course” for rural teachers and teachers

B B L it

of agriculture. .The special subjects of this course aro:

Chemistry of the farm—
Chemistry and physica of soils:

’

as 8 machine; conversidn of vegetable products into more.
. bodies through the use of lower animals,

Chemistry of the kitchen—
Selection and preparation of food
Sanitary scienco of liouse and farm—-
Atmosphere; ventilation; fuel;
© laundry; bacteria; disinfectan
and the houschold, ,
Torticulture— ' )
Necessity for the study; the pla
propagate; the school garden;
& loriculture, . :
Fgrestry; uso to man.

S

s

whit foods plants nse in growth; t]!e"pln.n?'
lighly organized

-

L [y
; kitcherand table waste,

lighting; sewage disposal; house cleaning;
Ls; commgn ingect pests of domestic animalg

nt as \Who]c; how plants feed, grow, and
fruit gardening, .

Birds; relation to hobxocmft_. _ i

MODEL RURAL 8CNOOLS AND RURAL PRACTICE BCIIOOLS.

Of tho normal schools reporting, 14 have established model rural
schools on or near the normal-school premises, and about an equal

number of schools utilize regular: rural schools of the viciigh,

practice schocls for the student téachers in the training classes. -

y 18

Educators are somewhat. diyided in- thejr opinion as to: which of

the two schools is the moro cllectivo in

advantages and dnsadvnntages., Th¢ model school conducted on tho;

- cnmpus of the normal s¢hool, suy seme, can generally bo counted ontq ¢~
exert a greator influence With tho student toachers, bacause it is a park
of their daily working luboratory. Tho students hecama intimate

With its arcbitecturpl advantages through daily-vantact, and wilt . -

Intor strivg £6 duplicato theso it their own schools. In o smiilyr wis-
P Y

- tho teachors suva timo and ongrgy by heloiz ablo 48 attond frequofit,
mddel-lesson poriods ‘at the school

ahd to do their-practigs” toashing

without golup injo the ¢ountry. - On tho othor Yond, th¥.advocates of

. tHo zural pinctico school insist; that surad teaching can. best bo dono

in the open ceuntry, wherg the right enviropment for, such touchipg

can diily be found.

y und

i

Opott coulitry.

There is much. force in this, and to. ovorcoma.it

.the sdvocates of the n;g;j;,gwumh locatad in town co voy tho pupils.
2 (')_f:tall"ﬂ SchQUzRTSjL;OI,n tlia poi l.d G -

s mucly as possible liko thut of

provide thom wit

nenviroprdent

‘v

practice. ®Both have their, -
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Three normal schools \\lndn in former years utilized near-by-yural

« + schools have recently crected their own schqols on the normal-schionl

capus a3 a part of the regular equipment.  Several of the normal:

~schools \vhlchiulhme to thie practice school of the open country, but

- whieh have egine to the conclusion that the energy and timo expended

~dn coming andl going to and from the schools is out of proportion to

. the good gained, have reorganized their plans in such a manner that

) Cthgy now. send groups of students, comprising four or six to the

« group, undor a '‘competent eritic teacher, to the rural practico schools, {

“where they spend several weeks at a ane doing practico woxk and
assisting in community center work. :

State Nvrmnal School, Lewiston, Idaho.— Thosahool'nuthoritiw1)01'10\'

that, in order to contribute most cfficiontly to the-solution of the

Illl.ll schwol problen, the practice work must bo done under condi-

tions that are typically rural. Studonts sro accordingly assigried to i
observe school practice in rural schools loeated within easy truveling i

distuncee of Lewiston, .
Says Mr. Eurl S, Wouoster, dean of. the rural dopuntmunt in wnluw
sof thu work: . » v \

. \
AL the beginning of the work wo tried sending ttachers out opce u week for u\)

" servation, but abnudoned the schemo.. In tho practico (]ll.ll‘l(.l' of tho schogt ye n\
teachiers are now assigned in groups numbering from four to six o w runal s umng
-schuol. Lagt year we nsed three: One lucated at Sweotwater, 14 tiles from (@win-
ton, in a small cowntry town on the branch line of the Northern Pacific It road” e

< Jeading to Grungeville; ddabio,  The second is located at Arrow Junction, on tho
S])ul‘uu, Luvxslun line, approximately 15 niles from Lewiston.  Arrow is simply a

junc@on poiut on the milroad, \ulh une very small storo-and no stittion agent. Tho ;\
i

&

third is a district schonl Jpe Jléd near the head of the valley, nbout 15 milesfrom Lew.
iston, and known as the Upper Tammany School:  The schoul at Fort-Lapwai wis
used during 1911-12; but the advent of a consolidated rural bigh school, together *
- with norm'll/gruwth of the town, s increased tho school enrollment that four teachers
became necessary, thus.causing tho school to cum, to bo useful for our tcachers.
Three different living plans were utilized.. Train servico mudh pomblo conity-
tation from Léviston to Arrow.  This has proven unsatjsfactory, x\x\d anext year the
teehors will live at Arrow, ag thoy are nuw duing at Tammany. "he girls (studesit
teachyrs) and a critic teacher five.in tho tent Houses on a- coopcmu o basis, inain-
taiping theirawn tafie, The mffqo,}ifurnislws all cquipmmt BAVE hod(lmg, and tlio

"

jgbrlsgimy the actual cost of food nnd fuel. Tn thissvay ihoy hecomo pnrl. of tlio. -
commumiy for-the. ninu weakd during wlnch ur remain here forprncn 3 Ak ;
At bm-utwuicmt s been posmblo 1o obtain buard ari{J rooms for the st _lcnt«u; iche : u
" oradp ]u)m\:u near by, \an\ thiy cxcegtwn, o plin is@ho samo as that’ _u {orcc Y .
Uppur Tuinfuany, R - ai
7 The *State Normal Sclmot at Stevem Point, Ww., 1808, ¢ =
i systom, Ioro twe stuglon.ls at u timo spond & wook o ot tho o

servationt school, which les 10 milessfrapt town, During this e i
: y they are cmm,ly uxu@gg {tho (IR p[ thoooal tonchor, wlhaﬁws chosen 4 < 4
by the nomnul-sckuullga%tho”ﬂtios, snd onghalf of ‘whoso salutly i = ]
pmd by Lho normil ”schd(ﬂ, "I‘Ii& studont.s do no tetwhmg, but\mo 4 pi

“
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- . WHAT THE SOZ00LS ARE DOINg F:;/M/RAL TEACHERS, 45
' furnished an outline of the schoo] work, a v

with tho toachor iy regard to the work they aro doing, Later they

spend fivo days, ono at g time, in the district, . Whilo atton,

R;l\iéng tho
rural ohsorvatjon school they miss thoir classes in the norma

chool,
but they are gonerally able to malo up the other school woik with-
out much troublo, o )

from time to time confer

er school. . The modcl
» Mo., for oxample, hag been copied as o wholoar
| in part throughout Missouri and oven in oth

I er States. As much
may bo said of like sghools olsewhero, - S
One of tho Iptest and most practical of thesg schools iy ho seen
“on the grounds of the Statoe Np

ts very far from tho traditional type,

. While it may be used
advantngeously 88 8 one-teacher school, it is hot a one-room. schgol, -
i o of small school, if it

, j unity, must be g reg)
luboratory, equipped to rogt the course of study to the soil, an
‘adapted Lo social-ceutor uses, The Mayvillo model school is well,

oquipped to meet all theso demands, T, quoto. tho words of the
president of the normal school: <

In its model ruraj school, which is in operation during both regular school year ang
\zummer 8chool; the normg) school tries

to illustrato tho best obtainable things not

nly in o building but also in grounds, ¢quipment, teacher, courso of study, daily

" Program, methods of fnstry, tion, management, of children, ang social-nctivitios;

- that is, to make tho model rIml school a rich sgurcof suggestion and inspirntion 1

teachers aud schogl ofliciala and, cspecially, to students whoin: the normal schoo] ig
Preparing for work in the rur} and villago schools, : i

_The following items. of cost and arrangoment, aro of intorest: -

Cost, without any cquip_m‘o;xt, but with full Basetent, $4,000. B o

Graund dinfonsions, exclusive of-Pyreh and roar outrauco, 38 by 33 foot; peatidy ¢
- 8paco for 24 pupils, i S

Basemgxit. d for furnaco, fuel, ‘igtern, storie ind school uctivitjog, -
= Main fibor—Largo cased“gpdhingg Peruiit: fres ontranco of light gad Sheatmost
unbroken wew of tho ontirdfoor from 4 intof v. =ose ; ‘
Attie. used for: stomge‘ﬁmd'_cohtnins.v,épﬁlmion Pipes fropg toilot roonte: to-vont at
~sido’of smokdstack: entrance throygh ¢

ance gk colling oponing in baliway botwoen toilet
Toilet~rooms 98 main floor just jnside dottblo ntrance,
Heating and vontilation—Hoair §

urnace in basomout; frosh-air inlot undor porch
and-basemont floor; warme-air outlotd 4 !auq.neu'ccuhxgﬁ:otujrn-qir' ;tegﬁbterg in

* floor:foul-nir outlet dear floor in vong 8% aide of amokeqtafck;jurnnyq draft .con.
* teolled: by thermostat closots jn toilog rooms. copncetod:witl smokeslack vong by
- Pipos.through abio o et D S T AR AT RESRR G

i

ormal School at Mayville, N, Dak. In
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Plumbing reduced to minimum because of danger of freezing when, during cold
weathet, school is not in seesion; consists only of pumps and sinks in toilet rooms and
laboratories, the neceasary connecting pipes, and outlet to asbsorbent basin. <

8ewage and garbage—Sanitary dry closets in toilet rooms; waste water from sinks
goes into concesled disinfected absorbent basin outaide building; solids that burn go
into furnace; others are accumulated and buried in fields near by. :

B L | 5
-
MANUVAL TRArMING &S| DOMEBTIC SCiENnCE
3 .
-
cadener cabiner

= LA

’ A
- 3

e QOO0
DO maig

| oomomg, @
DDmmmo

o N\ A
N
$
Choser oser:
s \ . s
GImLS! * BOYs'
Ternur Torey
I::f" —j , [
= = 4
I~ PORCH
o 2 L
O - MAIN FLOOR ' 4

Ne
MAYVILLE SCHOOL.

Cistern in basement filters water from roof for drinking and laboratory and toilet
"purpoees. i ) .

Windows all on main floor, except those in toilet rooms, have double sets of double-
hung msh which aid ventilatioh and make detachable storm windows unnecessary;
all windows have detachable fly ecreens, permanent large-meshed screens to protect
them from balls, and adjustable shades. B o
;, Evening light and fuel—Gas system, involving use of storage tanks for evening light .
b And laboratory purposes; wood and coal (hard or soft) are used in domestic science L
%.. range; furnace gives bbet results with hard coal of “stove-coal ” size. .

L
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WHAT THE SCEOOLS ARE DOING FOR BRURAL WRACHERS. 47

' SBTATE AGRICULTURAL COLLEGES.

Out of 49" agricultural colleges reporting, 27 have distinct depart-
ments for the preparation-of ‘agricultural teachers for secondary and
elementary schools, 19 others offer summer and other speovial ¢ourses
for agricultural teachers, while 11 give some work of thifkind. It is
very suggestive to find that 10 colleges maintain distinct departments
for rural teachers, while 12 others offer some work for such teachers.
Special- emphasis is laid on the proféssional teaching subjects by the -
following numbers: Psychology, 10; general pedagogy, 17; rural- -
school management, 16; rural-school methods, 13; and teaching of -
agriculture, 35. Other subjects specially mentioned are: Rural soci-
ology, 26; rural economics, 33; domestic science, 16; manual training,” -
9; nature study, 8; rural leadership, 2; other rural organization, 4.
Again, 16 colleges offer practical work for teachers on the college farm,

9 lay great stress on experiment plats for teachers, 3 on school gardens, -
and 2 have model rural schools. The figures hére given are, unfortu-
‘nately, not final, since many of the schools neglected to report in
detail. They are sufficiently complete, however, to give a good idea
of the recent progress in teacher training in these schools, which a few'

years ago considered all professional work as entirely outside their |
province.
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TasLe 4.—Work of Wml colleges in preparing.rural and agricultural teachers.
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} . BUREAU OF EDUCATION e BULLETIN, 1914, NO. 49 PLATE 4

L)
1. MODEL RURAL SCHOOL, STATE NORMAL SCHOOL, KEENE, N. H.

Preparing the noonday lunch.

a0

o -

B. MODEL'RURAL SCHOOL, STATE NORMAL SCHOOL, KEENE, N. H.
3 - ' ) At work in the manual training corner, N\ . x
. E \ )
. 3

O

ERIC

Aruitoxt provided by Eic:



e
BUREAU OF EDUCATION © R BULLETIN, 1914, NO.49 PLATE 5

g o

b |

— {

- -

v t 3 3 b
1 —— 4
“~ P
N g B ST .
. 4 i

B, TEACHERS.MAKING GARDENS. .

% Purdte University sumfoer school for.tedchers, »
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. BUREAU OF EDUCATION

4. TEACHER'S COTTAGE. CACHE LA

.

»

BULLETIN, 1914 NO. 49 PLATE 7

POUDRE SCHoOOL.

This is one of the old une-teacirer schoels remodeled at a cost of $700.

¢ .

?

.

3 . PLAYGROUNDS AT CACHE LA POUDRE SCHOOL.

M Y .

w.

‘; .. & . ) .
4 { e ] 7o &
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50 EFFIOIINOY OF LURAL BOHOOL TEACHEBRS,

It is now the puf’pme to consider, at some length, the work of the
agricultural cnl]oqu in prepuring (1) ugnculturul teachers and (2)
general rural-school teachers, '

ESTABLISBRMENT OF\PROFEbsIONAL CHAIR8 IN AGRICULTURAL COLLEGES.

By degrees, consciously or otherwise, the trend toward industrialism
has forced the introduction of industrial subjects into every variety
of institution of public education. Agri(,ult,uro, home economics,
and manual training are getiing a firm grip on all the schools; and
not ‘the least on the rural schools. The chief difficulty up to the
present timo has boen a lack of trained teachers for these subjects,

7 and schools in which to procure the necessary preparation. This
defect is now, fortunately, met in many of the agricultural colleges
through the creation of divisions of agncult,ul‘al education.. The
new chairs aim primarily to prepare teachers of agriculture and other
industrial .subjects for secondary and higher schools, such as high
schools, normal schools, and other agricultural colleges, as also for
the now consolidated rural schools. The product of long-course

" teachers has not yet been sufficiently large to reach many of the
smaller rural schools. It is to meet in some measure the demands for
the latter tkat summmr-school courses of a large variety are offered.
These are proving of great value to rural and village teachers. Only
a few of the agricultural co]leées havp yet seen their way clear to
orgamzo special departments or courses for general rural teachers.

< PKBPAB!NG INDUSTRIAL TEACHERS FOR S8ECONDARY AND OTHER 8CHOOLS.

The agricultural colleges and agncultural dopartments of the
universities have for some time beeh the best prepared among schools
to teach. the subject matter of the new industrial subjects. Now the
new professional divisions are supplying what has been lacking for
the proper presentation. of the industrial subject matter in the
classrooms.

The work of one of the 27 schools reporting distinct departments
for the preparation of agricultural and other industrial teachers is
offered to illustrate the work of all.

College of Agriculture, the University of California.—The division
of agriculture téaching offers & numbér of thoroughgoing courses for
high-school teachers and also two for graduate students. These are
as follows: . ’ . -

' For the recommendation of the department for the high-school teacher’s certificate
the following requirements must be met:

1. The applicant, ifa gndunte of the University of Californis, in 1014 or therea(ter,

ve taken his major in agricultural education.

2. 'I’he applicant shall have had the following work, or its equivalent:

(a) Agricultural education 101, 102, 104.

(b) At least tne course in soils, economic botany, plent propagation, pomology,
- sgronomy, .Jl&ndaeape ening, plmt thology; ecdmomic edmology, farm. fnsife
t;meal.!iwmck lm poulizy, vo sclence, f whln.tm irrigation,
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LOY\R DIVISION COURSE.

5. Agencies for Rural Progress.—A study of country-life problems, agencnea for
. rural progress, and the best means of utilizing thpse agencies for the improvement of
rural* communities; Lectures asslgnod readings, and reports. 3 houm 3 units.
Each half year,
: INTERDIVISION COURSE.

99. Practice in General Agriculfure.—A gix weeks' course, beginning May 14,
covering thé practical operations on & farm, including methods of tillage, irrigation,
and crop culture; care and management of horses, cattle, sheep, hogs, and poultry;
practice in dairy work; care of orchards and vineyards. The course is intended to.
familiarize the atudents with the practical operations ¢n the farm. 6 units. Pre-
requisite: Two full years of college work. .

.
o . UPPERBIVISION COURSES. .

_ 100-A. Agrifiltural Nature Study in Elementary Schools.—Lectures and labora-
tory. The course is especially designed tp meet the needs of proapective teachers
and supervisors of nature study and school gardens. 5 hours first half year. 3 nita

100-B. Agriculture in Elementary Schools.—Lectures, laboratory and garden work.
The course is especially designed to meet the needs of prospective teachers of ele-
mentary agriculture. 5 hours second half year. 3 units.

101. High-School Farms, Gardens, and Community Work. -—Lectures reports, and
conferences on the utilization of land in connection with high-scheol agricultumal
teaching and a study of the means by which the agricultural education faclities of a
school can be brought into intimate and helpful relation with the farm and home life
of the community supporting the school. Practice in planning and executing achool
farm problems and demonstratiens. Wayas and means by which the agricultural inter-
osta of & community can be promoted through the local schools. 3 hours lecture or

\report 3 hours practice. Second half yenr, 3 unita.

" 102. Geperal Science and First-Year Agriculture. Teachers’ Course.—The aim
and values of a general science course in the high schoel, comparative study of typical
courses, and exposition of the peculiar adaptations to the general science work of a
beginning agriculture course in which plant study forms the basia of continuity. The
waterials and methods suited to such a course in the high school will be fully dis-
cussed. The nature and amount of practical work needed in the course, mcludmg
field trips and excursions, outdoor and laboratory exercises, will be considered in
detaxl together with the equipment for the eame. 3 hours. First half year,.3 unita.-

104. Agriculture in Secondary 8chools.—A study of agricultural teaching in the
high school, including its history, the teaching methods to be'omployed and the
equipment needed. A general consideration of the oducational a.lmz\ and values of
the work and of the organization of the course is followed by a detailed study of mafe-
rials and methode involved in the teaching of the various subjectq of the agricultural

-courses; beginning agriculture, dairying, animal husbandry, herticulture, etc.
Lectures, readings, and a.mgned practicums. 3 hours.” Second half year. 3 units
prerequunte R '

115. Individusl Study of Selected Topics in Agricultulai ;ducaﬁon.—Each half
year. Tune and credit to be arramged / a g

OMDUATE COURSES.

200. The Pmcnce of Teaching Agriculture.—This course, 1f taken in connection’
with education 201, will eatisfy the requirements in pnct.loe teaching for the high-’
“school teacher's recommendstion.
202. Special Studies in Agncultunl Education «-M half yesr Timo md credit
16 be smnged
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COURBES FOB RUBAL TEACHERS AND mxn BURAL LEADERS.

Twenty-two a.grloultural colleges report special departutents, or,
at least, specific courses for rural teachers. Others offer rural lead-
ership courses for toachers and farmers. Of grea® importance to
rural-school departments under agricultural-college direction is the
positive industrial atmosphere and environment offered, not to men-
tion the complete technical-practical equipment of such schools for
successful industrial work.

Agricultural colleges with riral-school departments are not limited
to any one special section of the country.

The department of rural cducation in the New York State Collego
of Agriculture at Cornell University has, in tho past, limited its work
to conducting extension courses among teachers, to the pubhcutum
of the Cornell Rural School Leaflet, and the holding of conferences
for rural teachers. Strong courses have also beert offered in rural
economy and rural leadership, open to teachers and others.

Recently, however, the. work of the dcpartment has been reor-
gamzed, so that at this time u profossor of rural education offers
courses in rural education, methods of teaching, types of rural schools
angypractice work in teaching classes.

The Agricultural and Mechanical Colloge at West Raleigh, N. C,,
offers three specific courses for rural teachers: A two-year course, &
one-year courss, and a two-weeks’ spring course. The instruction
is devoted chiefly to industrial work and reviews in the elementary
subjects.. The short course is intended for teachers already in the
fietd. who feel the need of more t.horough preparation in the now
subject matter. Courses are offered in school mp.nugement agri-
culture, nature study, school gardens, farm crops, farm animals,
horticulture, soils, insects, poultry, and anthmetlc Lnghsh his-~
tory, ete.  °

The College of Agriculture of the University of Nebraska, Lincoln,
Nebr., maintains as one of its departments a secondary agricultural
school which offers four-year courses in agriculture and in home-
makmg, and & normal training course of two years open to students
in the above courses, which covers the junior and senior years.

Dean E. A. Burnett makes the following comment on the value of
this work for rural teachers:

* About 50 per cent of the young wonfen taking the home econoniics group take the
normal training course, which prepares them:for rural teachers with specially strong
qualifications in domeetic acience and domestic art.

The young men graduating from the secondary school of agriculture sre specially

quslified as agricultural teachers for rural and vﬂhge schools.
Forty per cent of the work of the young men is done in technical agriculture—

. ggronomy; enimal husbandry, dairy husbandry, horticulture, animal pathology, and
- mantgal-trgining work. 'f’hm ‘makes theed young men especully proficient in agri-
cultural lubjecm The Normal training Law riquires mst;ucti@ in the five esont.mln

ol e . [y
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and the passage of a Staw examinatin qualifying t.he student for a second- grade
certificate.

Graduates of the school of agriculture receive instmction for one semester in political
economy and for one semester in rurdl economics; also for one year in farm management.
No specific work is offered in rural sociology ) -

In regard to professxonal work in the college of agriculture proper,,
he says: .

From one-third to one-half of the students gmduating from the college of agriculture
take special work in education and prapare to teach agriculture in the normal training
high schools or in the Shumway schools, where manual training and agriculture are
subsidized by the State. These men have opportunity=to gecure instruction in rural
sociology, in addition to their instruction in political economy and comnmerce and in
farm management dnd rural economics. :

Women graduating from the college of agriculture secure four years of instruction
in domestic seience and dowmestic art, qualifying them as toachemfor supervisors of
this subject in city echools or colleges. * In addition, they secure information in edu-
cation qualifying them for a fimt-grade State certificate which, after one or two years
of successful experience, entitles them to a life certificate in the State of Nebraska.

SUMMER S8CHOOLS IN THE AORXCULTUKAL COLLEOEB.

Nineteen agricultural colleges report summer schools for rural
and villago teachers, and 11 others are expecting to inaugurate such
courses by another year... Several of the schools make use of rural~
practice schools in these short courses and nearly all of them utilize
practical demonstration work in laboratory and farm.

A good typical course of this is offered in the summer school of
Purdue University, La Fayette, Ind. - The plan of work comprises
groups (1) for studonts who have not taken courses in these linos
and (2) for students who have already sp/ent‘ one season in attend-
anco or who have had equlvalent training: &

Group I. Plans of study for wachem taking up this kind of work for the firet time.
The aim is to give a gencral view such as is needed in ‘introducing the work into the
public schools. ’ . .
{Agriculture: ! .

Required courses: Farm crops 2, soil studios 2, horticulture 2, dairying 2, animal

husbandry 2, poultry 2.

Eloctive course: Mechanical drawing 2.
Home economics: - T

Required courses: Foods 2, sgwing 2, general lectures and roporto 2, :
Home economics and agnqulture 0 -

Requirbd courses: Foods 1, sewing 1, uhog work and mechanical drawing 1.
Manual training and agricultime:

o Required courses: Shop work and mechamcnl dmwmg l s0il atudiee 1, horti- ..
" culturel, poultry 1. N
Manual training: A : .
Required courses: Shop work and mechanical dn\wmg 2 .
Manual training and home economics: . ' , . )
b, . Required courses: Shop work:and mechanical drawing 1, foods 1, oewmg

Group II. Plan of study for tuachers who have had the tntecedem work mcluded
in Groyp I above o its oqmvnlent.
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®
Agriculture: ' ’ k ,
Required courses: Soil studies 3, animal husbnndry 3, horticulture 3, farm cmpa s.
Home economics: '

Required courses: Foods 8, sewing 3, house furnishings 3, hygiene and home
. nursing 8, laugdry 3.
Manual training’

Required courses: Shop work and mechamcnl drawing 3.
< Elective course: Cement work and farin machinery 3.

Nore.—Courses numbered 1 indicate combination plans® of study in Group I.
Courees numbered 2 indicate full-time work in either,agriculture, home economics, or
manual training in Group 1. Courses numbered 8 indicate the advanced or additional

full-time work in Group II. - 5 ’ L
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1906.

1No. 1. Education bill of 1908 for England and Wuu as lt passed the House of Commons. Anna T. Smith.

tNo.2. German views of American educstion, with pnrueuhr reference to industrial development.
Willlam N. Hailmanp.

*No. 3. Btate school systems: Legisiation and judicial decisions relating to publio education, Oct. 1, 1904,
“to Oct.'1, 1906. Edward C Elliott. 150ts.

-

v 1907, .
tNo. 1. The continuation school in the United States. ArthurJ. Jones.
tNo.2. Agricultural education, Including nature study and school gardess. James R. Jewen.
$No. 3. The auxiliary schools of Germany. Bix lectures by B. Macnnel.
tNo. 4

. The eliminsation of pupils from ‘school. Edward L. Thorndike.

\ n

41908,

4No. 1. On the training of persons to teach agriculture in the public schools. Liberty H. Balley.

#No.2, List of publications of the United bmws Rureau of Fducstion, 1867-1907. 10 cts.

*No. 3. Bibliography ef education for 1907. James Ingersoll Wyer, jr., and Martha L _Fhelps. 10 cta.

$No. 4. Music education in the United States; schoals and departments of music. Arthur L. Manchester,

®No.'5. Fducation in Formesa. Julean H. Amold. l0ots. - :

*No. 6. Tho apprenticeship system in its relation to industrial education. Carroll D. Wright. 15 ¢ts.

®No. 7. Slate school systems: I1. legisiation and Judicial decisions relating w public educatton, Oet. 1,
1906, to Oct. 1, 1908, Edward C. Elllott. cts. ¥

*No. §. Rtatistics of $tate universitics and other institutions of higher od {on partially supported by the L
State 1907-6. Scts.

*No. 1. ‘Facultles for study and research in the offices of the United States Government in W ashington.
Arthur T. 11adiey. 10cts.

*No. 2. Admission of Chinose students to African volleges. John Fryer. 35 cts.

*No. 3. Dally meaLs of school chikiren. CRroline L. Hunt.' 10ets.
$No. 4. The | ng staff of dary schools in the United States; amount of education, length of expe-
3. - “siemke;sslarles. Edward L. Thoendixe. .

0 8. Statistios of public, socioty, arftd school libraries in 1908, .
&& Instruction in the fine and manuol arts §n the United Slamm A statlstical monograph. Henry
e T. Balley. 15cts. ’ :

. No.7. Index to the Reports of the Commissioner of Education, 1867-1907. <
. *No.8 A her’s professional library.. Classified list of 100 titles. 5 ots. .
L *No. 9, Bibliography of education for 1908-9. 10 cts.

No. 10. Education toten\dmylnnumadnrvioa LSMr\eyann
*No. 11. Statistics of State universities and other institutions of hlxhor oducntlan p-m.u) supported by
the Btate, 1008-9. § ota. .

. 1910, R I

mo.x."mmmmummmmu ofmmonmmpum"nwuo«suémy. Ariey B.
Bhow: bots.
Ne. 3. Htate aghool systems: III. wusdmmd}udlchl decldum m\.ﬂutopnbllcodmﬂon,onl,
1908, to Oct. 1, 1909. xdurdc Elliott, e
#No. 3. List of publications of the Unmdm Buresa of Education, lm—mn
®No. 4. The biologioal stations.of Burope. Charles A. Kofold. ‘S0 ots. - ‘ o
#No. 8. American sohoolhouses. Fiatober B. Dressisr? 780ts.
' $No. & Btatistics of State universities and OM Mﬁlﬂul olhlth't
k < theBtat, 190010
~- ) X S & Sidamstiatn )
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: 1911, - .
*No. 1. Bibliography of science teaching. § ots. — . . .
®No. 2. Opportunities for grad study ln agricul in the United States. A.C. Monahao. 5ots, .-
*No. 3. Agencies for the improvement of teachers in service. William C. Ruediger. 15 ots. 1
#No. 4. Report of the commission appointed to study the system ol odlmuon in the public sohools of
Baltimore, 10 ots.
*No. 5. Age and grade census of achools and oolleges. George D. Strayer. 10 ots.
Wo. 8. Graduate work in mathematics in universities and Ln other institutions of ke gnde io the United
X States. 5 cts.
No. 7. Undérgraduate wark in mathematics in colleges and universities.
tNo. 8. Fxaminations i mathematics, other than those st by the teacher for his own classes.
No. % Mathematics in the technological achools of coliegiate grade in the United States.’
$No. 10. Bibliography of education for 1909-10.
tNo. 11. Bibliography of chifd study for the years 1908-9. .t
~ ,4No. 12. Training ot teachers of e fary and dary mathamatics.
7 #No. 13. Mathematics tu the elementary schools of the United States. 15 ots.
®No. 4. Provision for exceptional children in the publlc schools. J. H. Tan Slokle, Lightner Witmer,
and Leonard P, Ayres. 10cts. .
®No. 15. Educatjonal system of Chinas as recently nooml.mcted Harry E. King. 10cts.
1No. 18. Mathematics in the publlc and private secoadary schools of the United States.
$No. 17. List of puhlications of the United States Buresu of Education, October, 1911. P}
®No, 18. Teachers’ certificatesissued under general State 16ws and regulations. IHarlan Updegrall. 20 cts.
No. 10¢ 8Statisuios of State universities and other institutions of higher education partially supported by
the Stats, 1810-11.

1919.

Nor 1. A ocurse of study fotthepnpnnucm ofrumlochool teachors. F.Mutchler apd W.J. Cralg. Sots.
#No. 2. Mathomatics at West Point and Annapolls. )

®No. 3. Report of committee on uniform records and roports. & ots.

oNo. 4. Mathematics in technical dary schools Ln the Unitod States. 6 tta,

*No. 5. A study of expenses of city achool systems. Harlan Updegmafl. 100ts..

®No. 8. Agricultural education in socondary schools. 10cts.

#No. 7. Educational status of nursing. M. Adclaide Natting. 10 ots. )

®No. 8. Peace day. Fannis Fern Androws. Sots. [Later publicition, 1913, No. 12, 10 ots)] *

#No. 9. Country schools lor city boys. Willlam S. Myers, 10cts.

$No. 10. Bibliography of education In agriculture and home eoconomics.

$No. 11. Cu educational toplocs, No. I. . .-
$No. 12. Dutch'schoals of New Netherland and colonial New York. William H. ‘pnrlck
#No. 13. Inft ténding to improve the work of the teacher of mathematics. 5 ots.
1¢. Report of the Amerioan Laal of the interngtional commission on the toaching of mathe -

o matics. 100ts. a ORo . ’
$No. 15. Current eduestional topics, No. II. : . 4
$Xo. 16. The mr;lnlud school plagground.  Heary 8. urtis,
*No. 17. The)l ri system of educatl Annas T. 8mith. 5ots.
#No. 18. Teachl through sgriculture and domestic science. ' 4. Lelper Sots.
*No. 19. l‘mhﬂ buuon of coliege and umversity gradustes. Balley B. Burritt. 100ta.

tNe. 20 Mmmtoumnlhlgh'chool(olhanndsonhocommunlty H. A. Brown.
" {No. 21, Urben and rural common-school statistics. Haxan Updagnﬂ and William R. Food.

. No. 23, Tublio and private high sohools. - s,
‘ho 2. Bpecial collections In Ubraries in the United Btates. W.D.Johnnonmd 1. Q. Mudge. IOou. ..
{No. 4. Cutrent sducational topics, No. IIT. 3

. $No. 85, List of publications of the United States’Bureau of Education, /912 . L
b $No. 3. Bibliography of child study for the years 1910-1. - * . .
- Ne. . Bllwqolpnbllo-nhool oduostion Ln Arkensas. Stephen B, Weeks.
" wNo. 28, Cultivating school grounds in Wake County, N.C. Zebulon Judd. Sots.’ .
No. 20. Bibllography of the teaching of fnathematics, 1900-1913. D. E. Smith and Chas. Goldsiber.
' © No. 0. Latlo-Amaerican universities sud specia) schools. Edgar E. Brandoa.
" ®No. 31. Educational directory, 1912. 10ots.
#No. 13. Bibliography 61 sxoeptional chiidron and their cduostion. Arthur MacDonald, Bets.
tNm 33. Btatistios of State universitigfand otber tnstitutions of m‘hu education ptnhlly supported by
. the smo, mz. o .

o

! . 1918, : . -
T ,No.l. lmmﬂdmtw publicativna, January, 1913. . :
'No.:l. 'l‘nhlyoounnlut toachers, A.C. Monahan and R. H, Wright. 5 ots. =
¥ "#No.3. The tsaching of modern in the United Btates. Charles H. lisndschin, ot
= "o, 4. Present of higher eduoatica in the Unitad States. Georgs E. MaoLean. 200ts, ;
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*No. 6. mmmmmam‘hhumm C. H. Robison and F,'B. Jenks. 10 ots.
b *No. 7. College ts. Cha D. Kingsley. 15 cts.
*No. 8. Tbomhnolnnﬂeduatlunhmovnhnd Btates. A. C. Monabhan.
No. 9. Consular reports on continuation av.hooh fn Prussis.
{No. 10. Monthly reoord of current wducational publications, March, 1913,
tNo. 11. Monthly record of current educstional publications, Aped, 1918.°
*No. 12. The promotion of peace. Fannie Fern Andrews. 10 cts.
®No. 13. Standards and tests (oo moasuring the aQiciency of schools or systams of schools. 5ctl.
*No. 4. Agricultural instruction in secondary achools. 10 ots.
tNo. 15. Monthly record of current educational publications, May, 1913.°
] *No. 16. Bibliography offgpedical inspection and health supervision. 15 cts.
- *No. 17. A trade school for girls. A proliminary tavestigation in e typical mmuhcmring city, Worcester, ~
Mass. 10cts.
*No. 18 The fifteenth international congress on hygisne and demography. Flotcher B. Dresslar.
*No. 19. Gorman industrial educstion and its lessons for the United States. Holmes Beckwith.
*No. 20. llliteracy in the United States. 10cts.
tNo. 21. Monthly record of current educstional pubilkeations, June, 1913.
®No. 22. Bibliography of industrisl, vocational, and trade education. 10 cts.
*No. 23. The Georgia club at the State Normal 8chool, Athens, Ga., for the study of riral sociology. E. C
Branson. 10 cts. o
A comparison of public education in Germany and in the United Smws Gearg Xanchonllemet ¢
5 ots.
*No. 25. Industrial e Columbus, Ga. Roland B. Daniol.
tNo. 26. ood roads arbor dsy. Busan B. Slpe
{No. 27. Prison schools.  A. C. Hill. .
*No. 28. Exprussions on education by Ameﬂmn statesmen and publicists. 5 cta. o

16 ota,

10 ots.
15 cta.

“ ®No. 24.

Scts. g,

*No. 29. Accredited scoondiry achools tn the United States. Kendric C. Babooek. 10 ota. *
*No. 30. Education in the South, " 10 cts.
*No. 31. Special features in city school systems. 10 cts.
No. 32. Educational survey of Montgomery County, Md. 0
$No. 33. Monthly record of current educational publications, September, 1913.
®No. 34. ’ension systems in Great Britatn. Raymond W. 8ics. 10 cts.
*No. 35. A list of books suited to a bigh-school library. 15 cts. 4

*No. 36. Roport on the work of the Bureau of Education (or tho natives of Alasks,1911-12. 10 cts.
. No. 37. Monthly record of current educational pulljcations, October, 1913. .
®No. 3®. Econom§ of time in education. 10cts,
» No. 30. Elementary industrial school of Cleveland, Ohio. w N. Hailmann..
*No. 40. 'The roorganised school playground. Henry 8. Curtls. 10 cts. -
®No. 41. The reorganisation of secondary sducatiozr. 10 ets. Oo
No, 42. An experimental rural achool at Winthrop College. H. 8. Browne.
*No. 43. Agriculture and rural-life day; material for its cbservancs. Eugene C. Brooks. 10ots. '
*No. 44. Orfanized boalth work fn schools. E. B. Hoag. 10 ots.
" Ng-45. Monthly record of current educational publications, November, 1913,
#No. 46. Educational directory, 1913. 15 cts.

*No.

- ®No.
No.
No.
*No.

4.
48,
49.
50.

51,

Teaching matorial in Government publications. F. K. Noyes. 10 ots. 0

8chool hyglene. W. Carson Ryan, jr.

18 cta.

Tho Farragut 8chool, s Tonnesses country-life high school. A.C. Monahan and Adum Phnll'p.
The Fitchburg plan of cooperstive industrial education.. M. R. McCann,
Education of the tmmigrant.

10 cts.

*No. 52. Sanitary schoothouss. Legal requirempents in Indiana and Ohio. 5cta

: No. 53. Monthly rocord of currarlt educational publications, December, 1918.

k No. 84. Consular reporta oo industrial education in Gerthany.

No. 55. Legislation and judicial decisions relating toodnulhn,()ct.l 1900, to Oct. 1, 1912. Jamu C.- L
~ Boykinasnd Willlam R. Hood. i

tNo. 58. Some suggestive features of the Swiss school system. Willlam Knox ’l‘m

4 No. 87. Elementary educatisn in England, with special rek Wl don, Liverpool; and Manchester,
1. L. Kandel. .
R No. £3. Kduoational system of rural Depmark. Harold W. Foght. .
\ No. &6, Bibliography of education for 1910-11. 0 ol
N No. 60. Statistics of State untwnm- and other tritfutions ol higher education partially supported by A
P . the State, 1912-18. | i i i n
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o - *No. 1. Monthly record of ounpﬁ .aww publioations, Jnmry, 1914. Sots,
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No. & The folk high schools of Denmark. L. L. Priend. :
No. 6. Kindergartens in the Pnited States. :
No. 7. Manthly record of gettrent educational publications, March, 1914, -
No.8. The Massachusetts home-project plan of vocational agricultdral education. R. W. Btimson. )
No. 9. Monthly record of current educational publications, Aprﬂ,.k’j’f«i.
*No. 10, Physical growth and achoo! progress. B. T. Baldwin. = 25 cts.
No. 11. Monthly record of current educational publications, May, 1914.
*No. 12. Rural sclxoqlhouses and grounds. F. B. Dresslar. 50 ots.
No. 13. Prosent status of drawing and art in the elementary and secondary schools of the Uaited States.
Royal B. Farnum. . ’
No. 14. Vocatlonal guidance. .
No. 15. Monthly roeord of current educational publications. Index.
No. 16. The tangible rewards of teachirfg. James C. Boykin and Roberta King.
No. 17. Bapitary stirvey of the achools of Orange Coqnfy, Va. Roy K. Flannagan.
"No. 18. The public school system of Gary, Ind. Wiillam P. Burris. ‘o
No. 19. Uniyersity extension in the United States. Louis E. Rober.

No. Ribliography ¢f the relation of secondary schools to higher education. R. L. Walkley,
No. 3. Musio in the public Sohools, Wil Earhast.
No. 34¢. Library insgruction in universities, colleges, dnd normal schools. Honry RR. Evans.
No. 35. The training of teachers (i England, Scotisnd, and Germany. Charles I, Judd, |
No. 36. Education far the home—Part ¥. General statement. B. R, Andrews,
No. 27. Education-for the bome—Part IT¢ Btate action, schools. agencies. B. R. Andrews,
No.38. Edncation for the home—Part Iil. Colleges and universities. B. R. Androws.
No. 39. Education for the home—Part TV, Bibliography, list of schools. 3. R. Andrews. s
- No. 40. Care of the health of boys in Girard Collego,. Phitadelphia, Pa.
No. 41. Monhly record of current educational publications, November, 1914.
No. 4. Monthly record of current educational publications, December, 1914. A
- No. 43. Educational directory, 1914-15. .
"No. 44. County-unit organisation for the administration of rural schools. A.C, Monahan,
No. 45. Curricula in mathematics. J. C. Brown. ’
No. 46, Bchool myings banks. Mrs. Sara L. Oberholteer.,
No. 47. City traintug schools for teachers. Frank A.Manny,

No..20. The rural school and bookworm disease. J. A. Ferrell. °
No. 21. Monthly record of current educational publications, September, 1914,
No. 22. The Danish lolk high schools. H. W, Foght.
No. 23. Bome trade schools in Europe. Frank L. Glynn.
No. 24. Danish elementary rural schools. H. W. Foght.
No. 25. Important features in rural school improvement. W. T. Hodges.
No. 26. Monthly record of current educational publications, October, 1914. .
No. 27. Agricultural teaching.
No. 5. The Montessori method and the kindergarten. Elfzaboth Ilarrison,
No. 2. The kindergarten in benevolent institutions.
No. 30. Consolidation of rural schools and trangportation of puplis at pubilic exp'en-e. A, C. Monahan.
No. 31. Report on the work of the Bureeu of Education for-the natives of Alaska,
32.
3.
34
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