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THE KINDE EN INBENEVOLENT INSTITU-
TIONS.

INTRODUCTION

The essential impornince of the kindergarten in every institution
which hasqthe care of children and its. value in simplifying adminis-
tration mid in making the work of healing, training, or correction
easier, quicker, and more permanent, appear clearly in the following
excerpts from letters sent to the Bureau of Education, in response
to an inquiry, by officials of every kind of institution for child
betterment. -

There is a wide variety in the kinds of organizations represented:
Social settlements, industrial schools, orphanalles, day nurseries, '

' homes for dependent and neglected children, hospitals, and institu-
tions for defectives; and there is an equally wide variety in-the kinds
of children these organizations servedeaf, blind, crippled, and feeble-
minded, of every race, nativity, and creed. Their ages vary from
that of earliest inf alley to 21 years.

Some of these institutions are maintained by sectarian organiza-
tions for the purpose of bringing children up under certain religious
influences; others receive childrenf rom juvenile courts and probation
officers. Still others care for children who have been abandoned by
their natural protectors, or who are deficient physically or mentally,
or have been taken from neglectful Or abusive guardians. Besides
these there are the social-improvement agencies, settlements, mothers'
club's, and so on.

The t xperience of all these has been the samethat the properly
adarfttd kindergarten, in properly trained hands, supplies the human-
izing factor absolutely necessary for solving their problems with any
approach to completeness. No other port of evidence could be
equ,ally convincing.

The children whom the community must,.for its own good as well
as theirs, look after in one way or another, are brought to their
unfortupate condition, in most cases, by a lack of normal influences
for proper - debelopment. U4 the community began to recognize.til
the overwhelming importande. of the "personal, equation" in every
human being, it Simply sequel aced those.vhp ohnded or burdened
it; it put them out of sight ai generally out of mind The fair of
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6 THE KINDERGARTEN IN BENEVOLENT INSTITUTIONS.

thus fattening its own burden at terrible expense, present and future,
the 'community now understands; sand perhaps1 the most satisfactory
sign of a real awakening is the position of first importance given to
child work, of whatever nature. It is recognized to-day by practical
workers in this wide field that the kindergarten may be their greatest
single help, by supplying the substitute for desirable family influence
and training which, until comparatively recently, institutional man-
agements sought vainly.

The letterslreceived by the Bureau of Education in answer to its
questfons'indicate, for instance, a tendency to under-age development
among orphanage children, because of the impossibility of giving
individual instruction to the largo numbers of little ones through the
small force of untrained and unskilled attendants with which most
such institutions are provided.

The difficulty which all children's institutions have to meet is thus
expressed in one of the letters to this bureau:

Children brought up in any institution get into a kind of groiA'e; theyeshbw a
tendency to selfishnesseven the brightest of them develop an awkward shyness
as a result of not coining in contact with the outside world and because of the dull,
monotonous, daily routine that exists in the life of the institution child.

Such children frequently do not even know how to play. The
kindergarten and trained kindergartner are of especial value to
institutions because they substitute the maternal spirit for that of
mere constituted' authority in all who, are -dealing with child life.
The function of the kindergarten is to nurture, unfold, loon, and train
the child's inherent powers; to teach him, to become a.self-educator.
In the kindergarten the foundation of all subsequimeducation is laid.

The benefits of kindergarten trainingto foreign c dren are incalcu-
lable from the standpoint of language and the interpretation of the
material world through form on the one hand, and from the stand-
point of law, order, industry, and ethical ideals on the other.

Philanthropic enterprises for theafflicted, both public and private,
such as schools for deaf, dumb, blind, or defective children, should
have kindergartons because of, their educational benefits through the
training of the hand. Prbperly taught, the hand may become the
outer ear and eyeeven the outer brain, for these unfortunates; for
through the hand the brain is awakened and stimulated.

A kindergarten, is the'first demand of the social settlement, because
through the settlement worker/gains the first interest of the neigh-
borhood. The kindergartner must visit the homes, and the parents
of the children soon find ttat her visits are disinterested. She has
no ax to grind, either in trade, politics, or religion; she comes as a
friend of the family. Suspicion of any ulterior motive soon disap-
pears, and she is welcome; she meets withzthe greatest courtesy and
kindness in the itaighborhood. Hundreds of churches and !fissions
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THE KINDERGARTEN IN BENEVOLENT INSTITUTIONS.

with records of true, beneficence have found the kindergarten abso-
lutely essential in their work.

The biggest bill the 'community has to pay :is that run up by
pauperism, vice, and crime. Little can be expected from remedied
applied to chronic cases; such treatment is palliative, at the best;
only prevention can be genuinely, lastingly beneficial.

-
REPORTS FROM INSTITUTIONS RAVING KINDERGARTENS.

I. ORPHANAGES.

THE WASHBURN MEMORIAL ORPHAN ASYLUM, MINNEAPOLIS, MINN.

We have had a kindergarten in this institution for many years. It is the founda-
tion or preparatory work of the school. The kindergarten bears resemblance iq value
to the fireparatory work-iccoinplished through elementary sloyd. \hen considered
in their relation to the needs of children who are dependent upon self-development
for an early preparation for self-support, these elemtntary educational 'processes
take on an exceptional value that needs only to be suggested to be understocd. It
may also be considered a duty to such children to leAd them by the most certain and
direct paths to the educational opportunities upon which they must depend for
their ability to master problems that lie before them. The kindergailen has come
to stay, and its place will grow larger as ins values are understood and appreciated.

HOWARD .ORPHANAGE AND INDUSTRIAL ApHOOL, KINGS PARK, LONG ISLAND, N. Y.

We find the kindergarten teacher espixially. pful in an institution. She unarms,
entertains, and develops the young minds that would otherwise ruin riot because of
the lack of that individual mother's touch that can not he given to diem in such a
place. We have time to the point where we feel we cou ld not do withod t our kin-
derarten school, and we do our best to provide the teacher with everything necessary
to (Airy on her work., If you were to enter our kindeu.rhei class and see the iillinber
of intelligent little Inc 04 and note the keen pleasure rite. fleet, you would know
that it is one of the happiest places for such work.

ST. MARY'S ASYLUM, 410BILE. ALA.

'Through 1110 kindness of it.frind who gave her services gratuitously, ouc children
enjoyed the privilege of a kindergarten last year, but were not so favored this year.
The children derived Feat benefit froth it, and the sisters alp very much in favor of

. The children used the gurney and songs, also the articles made in their recreation,
and it gave an enjoyable variety to a life which is neceniarily moreor less monotonous.
The sisters noticed that it had more effect in bringing out backward children than
anything else. If we were not so hampered by lack of ntuiawe have hardly enoug
for supportwe would consider it money well spent to giveour children the advantiv
of kindergarten training.

THE PACIFIC HEBREW ORPHAN ASYLUM, SAN FRANCISCO, CAL.

The kindergarten helps to preserve the spontaneity of the little ones. It gives
them knowledge of things and relations and motives and stories and responses to
which they would otherwise remain strangers. It provides a splendid opportunity
for impulao and desire to pal into action, the lack of which, has in time past been
characteristic of institution children. As to results, experience enables me to state
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that the children from the kindergarten learn to read more quickly and more easily,
Iheir number work is better, and it is easier to provide really helpful "busy work"
l'ind to organize "group work" with them.

EVANGELICAL ORPHANAGE. HOYLETON, ILL.

We have a kindergarten and do not see how 10,could get along without it. The
shildien are prepared for actual school work and are phyeically and intellectually
developed te become more useful in all stages of their life. It nelpti to awaken and
develop the sense of duty to themselves and to their comrades.

SOLDIER'S ORPHAN HOSE, DAVENPORT, IOWA.

We find the kindergarten to ho most valuable, indeed. The pmper social education
of children in orphanages is a problem which the kindergarten helps to solve. Tho
Institution kindergarten not only is of great benefit to the children taught therein,
but has a reflex benefit upon the whole institutional body.

JEWISH ORPHANS' HONE, NEW ORLEANS, LA.

We have a kindergarten in our home, and find it a most valuable asset. The value
of the kindergarten work depends primarily upon the teacher. The child comes to
the kindergarten teacher at the age when it is like so much plastic clay in the hand
of the molder. We are great.believers in kindergarten work under proper super-
vision and with the right environment, and we consider our kindergarten plays a
most prominent part in the development, both physical and mental, of our children.

ST. VINCENT'S ABYL1711, SYRACUSE, N. Y.

We find the kindergarten training very useful to the children. It teaches them
to employ their time out of school, and also tends to make them happy and contented.

The teachers in the lower grades find it of great value in their work, the children,
having become accustomed to discipline and to employ their hands in manual work,
adapt,themsolyes to the schoolroom work more readily, and thus possess a great
-advantage over the untrained pupils.

A SIMILAR LETTERS.

Similar letters have boon received from the following:
Sacred Heart Orphanage, Pueblo, Colo.
Methodist Orphan Horne, Macon, Ga.
Angel Guardian Orphan Asylum, Chicago, Ill.
The Chicago Orphan Asylum, Chicago, HI..
The Chicago Nursery and Half-Orphan Asylum, Chicago, Ill.
Methodist Deaconess Orphanage and Epworth Children's Home, Lake Blut 11.

The Soldiers' Orphans' Home, Normal, 111.
Guardians Home, Indianapolis, Ind.
one Rose Orphan Home, Terra Haute, Ind.
The United Norwegian Lutheran Church Orphans' Homodeloit, Iowa.
State Orphans' Home, Atchison, Kans.
Orphanage of Our Lady of Mercy, Worcester, Main.
St. John's Orphan Asylum, Grand Rapids, Mtch.
Orphans' Home, St. Louis, Mo.,
The Christian Orphans' Home, St. Louis, Mo.
Methodist Orphans' Home, St. Louis, Mo.
Missouri Baptist Orphans Home, St. Loafs, Mo.
Central Wesleyan Orphan Asylum,yarrenton, Mo.
The MorrheCounty Children's Home, Parsippany, N. J.
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T he Albany Orphan Home, Albany, N. Y.
Asylum of the Sisters of St. Dominic, Blauvelt, N. Y.
Brooklyn Hebrew Orphan Asylum, Brooklyn, N. Y.
Orphan Asylum Society, Brooklyn, N. Y.
Buffalo Orphan Asylum, Buffalo, N. Y.
Orphan Asylum Society, Hastingieon-lludson, N. Y,
Thomas Indian School for Orphan and Destitute On Idren, Iroquois, N. Y.
The Hebrew Orphan Asylum of the City of New York, New York, N. Y.
The Hebrew Infant Asylitin of toe City of Now York, New York, N. Y.
St. Joseph's Asylum, New York, N. Y.
St. Joseph's Asylum, Rochester, N. Y. 4 r
Rochester Orphan Asylum, Rochester, N. Y.
Onondaga Orphans I lome, Syrac,use, N. Y.
Troy Orphan dome, Troy, N. Y.
Utica Orphan Asylum, Utica, N. Y.

II. HOMES AND INSTITUTIONS FOR CHILDREN.

CHILDREN'S HOME SOCIETY, LOUISVILLE, HY.

Thekinder}^.trdcn value to the class of children we lake, as it does more
to develop'shcm, to brighten their lives,ind to 'mike them sweet. lovable children
Ilion all other agencies com'pil'ed. The special attention given the children in the
kindergarten, who have never received any ere. affection, or at tendon before, makes
a wouderfyl change; and after a few 'months, instead of having a lot of slow, droopy,
dull-eyed, dull-fovea children, we have a roans full of the happiest, brightest little
children to be found anywhere. In my opinion, tite kindergarten should. be Ot3 tab-
liAtcql ill every institution that handles chilaren permaiwntly.

CHILDREN'S HOME, URBA.NA, ILL.

We consider our kindergarten one of the most important factors in the plan of our
home training. The constructive play, the development of keen observation anti con-
centration, the lessons in nature study, and particularly the methodical habits formed
in the kindergarten are, in my estimation, necessary to the right upbuilding of child
character.

MISSION FREE SCHOOL, ST. LOUIS, MO.

WO find the kindergarten of the greatest. value, helping, as it does, to train the whole
child; physically, morally, and spiritually, and thooiltildren are always happy and
harmoniously occupied there. Children so young can not profit by regular day school
or the usual manual training, and yet it is of the highest importance that their activities
should be directed and unified as tkoy are ift the kindergarten. The power of the
personality of the kindergarten teacher is also of transforming potency.

HOME FOR THE FRIENDLESS, Bkl.TIMORZ, ND.

On no account would 'we givii up the kindergarten work. Our teachers in the inter-
mediate school say there is the gratest difference between the children from the
kindergarten and those from .outside who lack the training. Everything depends
upon the teacher. The teacher should not only be a good teacher, but sympathetic
and Wick as well. These little..howoless and friendless ones need mother love as
well as training.

MOUNT FLORENCE SCHOOL. PEEKSKILL, N. Y.

It would not be possible in the space of a mere letter to expressour appreciationII

of the benefit children gain from kindergarteh training, conducted according to true
Proebelian principles. The kindergarten is the "child's world," in which the child

60740°-13u11. 29-14---2



10 THE KINDEROARTEN IN BENZVOLENT INSTI;TIITIONS.

is guided in its work and in its play and led to choose aright. The child is truly blessed
who has the advantage of tine kindergarten training. It develops the entire being

Tit this, the seed time ofrn he child's life, will undoubtedly bear
of the childbody, mind, and hearteach receiving thoughtful ca and culture.

lessons learned
gal fruit in time. Love of order, necessarily implying observance of rule, power of
imagination, concentration of mind , retentive memory, love of the beautiful and true,
creative activity, control and use of. bodily members, is a natural outgrowth of true
kindergarten training.

STATE PUBLIC SCHOOL, COLDWATIR, MICH.

We have a kindergartenrdepartment in the day school of this institution with two
trained kindergartners in charge. Children are sent here because of parental neglect,
and such children seldom test h to normal mentality. At first many of the younger
ones are unable to express themselves except in the crudest kidd of language, "slang"
add "'vulgarity." They have no vocabulary, and until they have seen thili,gs to
interest them and have acquired words to expreee themselves they appear unusually
stupid. A few weeks in the kindergarten works wonders in brightening up these
neglected little ones mentally and physically. Therefore, Ptimrtily recommend the
kindergarten.- ROUSE-OF THE GOOD EIMPREED, GARDINER, NE.

The kindergarten has been of inestimable value in training our little ones. It
quickens their memories, blings out their powers of 4eervation, and they apply all
they loam in kindergarten to their everyday life.

SIMILAR LETTERS.

Similar letters have -Veen received froto the following:
Sonoma State Home,. Eldridge, Cal.
Home of the Guardian Angel, Los Angeles, Cal.
Washington Home for Foundlings, Washington, D. C.
Wichita.Children's Home, Wichita, Kans.
New England Home for Little Wanderers, Boston, Mass
The D. A. Blodgett Home for Children, Grand Rapids, Mich.
Haskell Home, Battle Creek, Mich.
State Public School for Dependent Children, Owatonna, Minn.
The Institutional Church, Kansas City , 11fo.
Mothers' Jewels Home, York, Nebr.
Davenport Home, Bath, N. Y.
The Brooklyn Industrial School Association and Home for Destitute Children,

Brooklyn, N. Y.
St. John's Home, Brooklyn, N. Y. .

City and Town Home, Newbvrgh, N. Y.
American Female Guardian Society and Home for the Friendless, New York, N. Y.
Rause of the Good Shepherd, Utica, N. Y.
St, Joseph's Infant Home, Utica, N. Y.

M. DAY ElTRSZRIES.

GAM= SUNSHINE DAY NURSERY, BECOYMTN, N. N.

Previous to the time we wore ablertorsecure a kindergartner the little ones were like
so many stray sheep. Vheir material welfare was well looked after, but we were
linable to pay for someone to amuse theta. Now we get the services of the under
!edam* of an iset and it is had to express the inestimable benefit the training
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has been for the little ones. The work the children do is not enough to tax their
young minds, but is a start in concentration very. necessary for children, especially
for children in their condition of life.

DAY NURSERY OF ORANGE, SOUTH ORANGE, N. J.

The kindergarten is of great value to the children, who, through its agency, learn
to be sell-reliant and helpful, carrying this attitude into their homes. Thereby they
help to raise the standard of family life.

DAY NURSERY ASSOCIATION, INDIANAPOLIS. IND.
s

Our institution has one kindergarten teacher, who spends twb hours daily in
instructip the children. We feel that the discipline and instruction thus imparted
td these little folks, who would otherwise be left to themselves ie of such a nature
that it forms an-essential part of our institutional work.

ST. MARTS NURSERY, WATEIR1TRY,' GOWN.

The childrerikfm St. Mary's Nursery attend the, kindergarten in our parochial
school. As a result they show greater resourcefulness in play and are happier. They
have a fund of facts and ideas and spontaneity of expreeeion and are observant and
docile.

HALSEY DAY NURSERY, NEW YORKCITY.

We find for these children ttiat the kindergarten methods are invaluable in training
their minds and preparing them for 1he public echooli. You would be surprised to
find how well they can count. They learn patriotism and similar necessary things
which they do not learn at home.

SEMILAR. LETTERS.

Similar letters have been received from, the following:
Day Nunery, eolorado Springs, Colo.
Bell Lenox Nursery, Denver, Colo.
The Margaret Etter Crechti, Chicago Ill.
South End Day Nursery, Brookline, Mass.
The Morgan Memorial Day Nursery, Bijston, Mass.
Fitch Creche, Buffalo, N. Y.
Grace Church Niirsery, New York, N. Y.
Riverside Day Nursery, New York, N. Y.
Washington Heights Day Nursery, New York, N. Y.
West Side Day Nursery and Industrial School, New York, N. Y.

ea*

W. HOSPITALS.

DAISY FIELDS HOPE AND HOSPITAL FOR CRIPPLED CHILDREN, INOLIMOOD, N. 7.

We feel that the kindergarten training is of vttlhe. The children gain deftness with
their fingers, and color sense. They are made happy, and are benefited in all ways.

noitz. HOSPITAL AND SCHOOL FOR CRIPPLED ONILDAN, HOUSE OF S. OEMS,
GA/MIN CITY, L. L .

The kindergarten has proven most valuable in a threefold sense. Not only do our
children learn to forget theii deformities through pleasant occupation, brit they are
brought to a realization of their usefulness. They come to know that they are in ma.
ways like other children, playing the same games, singing the very same songs,
and making exactly the same kind of things in their school work. The resplt of
this is a household of bright, happy children, keenly alive with-interest in all their ,
sunoundinip, gaining physically, and growing in mind and spirit. k
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MULLS LETTERS.

Similar letters have been received from the following:
4ursery and Child's Hospital, Baltimore, Md.
New England Peabody Home for Crippled Children, Boston, Mass.
New York City Children's Hospital and Schools, Randalls Island, N. Y.

V. INSTITUTIONS FOR FEEBLE- MINDED.

ALUMNA OF THE TRAINING SCHOOL, VINELAND, N. J.

We use kindergarterts as our greatest help in training the weakened minds. We have
groups of children attending the kindergarten classes as preparation for other lines
of our work. Also we find teachers who have had the kindergarten training much
better fitted to teach all of the subjects taught here than those without the training. It
gives teachers an insight into child life. which is so necessary in our work. At present
I am requesting, as far as possible. that all of our new teachers shall have had
kindergarten training.

DR. S. J. FORT, OELSTON HEIGHTS, BALTIMORE. MD.

Concerning the kindergarten, as applied to the 1111.'111.111 d e le ctive, I would like togo on
record as a firm believer in its great value as a : educational factor. For 25 years
I maintained .a school in which Froebel's in I As were the foundational elements
of all training used therein. Wherever the ki erg: rten has failed, it has been due to
poorly trained teachers rather than to the principles.

THE INSTITUTION FOR FEEBLE-MINDED, GRAFTON, N. DAR.

We find the kindergarten increases activity, stimulates the minds, and trains our
children in the very things they need. In fact, this method is really the basis of all
our educational system, and the more retarded the children are in their development
the more useful we find it.

-, I /
WISCONSIN HOME FOR FEEBLE- MINDED. CHIPPEWA FALLS, WIS.

The kindergarten is of great value. Toe children form right llabits of pie They
gain 'control of their muscles. Their morals are improved. Tbay appear active and
are more normal. They lose their timidness, which is a characteristic of them.

OAK LEIGH EDUCATIONAL SANITARIUM LASE GENEVA, WIS.
1

The kindergarten is helpful for our children along the same lines as the kinder-
garten for normal children. It is especially helpful for self-control and the ability
to conform to living happily with others. It also broadens the children's interests
and aids in speech.

SYRACUSE STATE INSTITUTION FOR FEEBLE-MINDED CHILDREN, SYRACUSE, N. Y.

Last year we had one class in kindergarten work, and the results were so gratifying
that at the beginning of our present school year a kindergarten department was organ-
ized and the work greatly extended. We have already found the kindergarten work ,

of inestimable value in the deVelopment of our children.

Tffi NEW JERSEY STATE VILLAGE-FOR EPILEPTICS, SKILLMAN, N. IT.

The kindergarten )work in an institution such as ours is of great importance for
the reason that many patients have no education or training before entering the
institution, and owing to their mental condition are children of larger growth. I
should very much regret it if I did not have a department of this kind in connection

to
witit the institution.



THE KINDERGARTEN IN tENEVOLENT INSTITUTIONS. 13

SIMILAR LETTERS. 1

Similar letters have been received from the following:
Connecticut School for Imbeciles, Lakeville, Conn.
"Beverly Farm" Home and School for Nervous and Backward Children, God-

frey, Ill.
Lincoln State school and Colony, Lincoln, Ill.
Indiana School for Feeble-Minded Youth. Fort Wayne, hid.
Iowa Institute for Feeble-Minded Children, Glenwood, Iowa.
Maine School for Feeble-Minded, West Pownal, Me.
Massachusetts School4Or the Feeble-Minded, Waverly, Make.
Minnesota School for Feeble-Minded and Colony for Epileptics, Faribault. Minn.
Montana Training School for Backward, Boulder, Mont. \
New Hampshire School for Feeble-Minded, Lacpnia, N. H. \
Miss Copeland's SchOol, Saratoga Springs, N Y.
Institution for Feeble-Minded, Columbus, Ohio.
Pennsylvania Training School for Feeble-Minded Children, Eltn, Pa.
Eastern Pennsylvania State Institution for Feeble-Minded and Epileptics,

Spring City, Pa.
State Institution for Feeble-Minded of Western Pennsylvania, Pol Pa.
Miss McGraw's School ler Boys of Defective Mentalities, Sharon Hill, Pa.
The St. Coletta Institute, Jefferson, Wis.
Lutheran Home for Feeble-Minded and Epileptics, Watertown, Wis.

4

VI. INSTITUTION FOR TEE BLIND.

ARTHUR HOMY FOE THE BLIND, SIINNIT, N. J.

Our home is for blind babies, and our 30 childrenare aged from 3 months to 8 yearn.
While I consider the kindergarten training of inestimable value to children under
any circumstances, to our children with their handicap it seems a necessity. Its
first value would be the especial training to the senses, which are very keen if our
children are taught to properly use them. The manual wart is needed to teach
them the use of fingers and hands, while the games and marches .lead them toward
the independence we constantly work for, and in connection with the songs and stories
introduce them to a world that would otherwise be darkness to them. ican not
see how our children could be prepaped for their schooling and thus far a vocation in
life without some years of kindergarten training.

V.
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APPENDIX.

WHY SHOULD THE KINDERGARTEN BE A PART OF THE SCHOOL SYSTEM,

The kindergarten considers the whole nature of the childp*sical; mental, moral
and gives every aspect of that nature a chance for exercise, training, and growth.
Col. Parker, one of the greatest reformers of modern American education, .used

to urge his teachers to remember that "the wit lc boy; goes to school." It is not merely
a segment of the boy's brain that goes. And the wlfole boy needs opportunities for
exercise, training, and growth.

Is not a child who has had the special opportinlities that the kindergarten gives
for the all-sided development of his nature a better product for thrschool?

This is simply practical good sense. We ask you Is there any department or aspect,
of life where expert attention and special training do not count in the terms of succeas?
The result of expert attention to the growth and education of a little child is no excep-
tion to the rule.
Kindergarten education is motor, and its aim is to develop human power.

Some of its maxims and watchwords are:
"SeKictivity."
"Learning to do through doing."
"Education by development."
"All real growth is from within, out."

These terms used unintelligently often stand for nothing but cant and formalism;
but rightly understood and followed by the well-trained kindergartner, they mean
that the child gets special training for his lower nerve centers. He gains control of
his physical organism. He gains:

1. The ability to obey promptly and to carry out instructions.
2. The ability to concentrate attention.
3. The ability to carry his own ideas into effective action.

The kindergarten furnishes a mental background for the formal study of reading,
writing, arithmetic, and geography.
1. READING:
The kindergarten child enters the school familiar with a selected group of the

beet stories and poems, and is therefore at home with the subject-matter of reading,
and has mind the more readily masters the symbols of reading.

2. WRITING :
In teaching a child to write, the following processee are involved:
1. Holding and directing the pencil.
2. Obseiving the copy.
3. Reproducing the copy.
4. Connecting the symbol with the idea.
The kindergarten child has had much practice in the use of chalk,crayon, and

paint brush. This means training of the muscles of the hand. He also has had
training in drawing from natural objects, which means the ability to put down with
his hand what his eyes see. For a child so trained-to learn to write, but one more
feature is involvedthe reproducing of an unfamiliar symbol. The experience of
many teachers shows that the process of learning to write, which is commonly a nervous
strain, not alone to the child but to his teacher, may be made, by previous kinder-
garten training, an easy and interesting step in the child's development.
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3. ARITILYETIO: .

The educational material used in the kindergarten, known technically as the
"kindergarten gifts," was developed according to a mathematical plan. Through

the use of this material the child learns to count, to deal with simple combinations of

'numbers, and becomes familiar with such mathematical forms as sphere, cube, tri-

angle, etc.
In the best kindergartens such training is incidental to the use of the gifts ae play

material in building and in design.
O.. GEOORAPWY: -/
Through its outdoor excursions; its garden work, and its plays in imitation of nat-

ural phenomena and of occupations of men, the kindergarten lays a good- foundation

. for geography.
Through the 1.18e of the sand table in laying out streets and parks and illustrating

the scenes of stories, the child makes a good beginning in geographic construction

and map making.
The kindergarten promotes the happiness of children. They delight in its activities,

all of which are based upon their natural instincts, such as:

1. The instinct to constructbuilding gifts, handwork, etc.
2. The instinct to seek playmates and to organize games.

3. The instinct to investigate (materials given for this purpose).
4. The instinct to play in the sand.
6. The instinct of self-expression, which is the art instinctpainting, drawing,

modeling.
.6. The instinct to sing.
7. The instinct to listen to stories and to narrate them.
This association of happiness with organized activities in a class under the direction

of a teacher sends the child to school eager. expectant, anxious to cooperate, and

eminently teachable.
The kindergarten promotes the physical well-being of the child. 4

We have already said that the kindergarten trains the physical, mental, and moral

nature of the child, but a special word WOMB needed concerning the importance

placed by the kindergarten ou physical health.
1

The human child is born to fulfill a high destiny, and that destiny, the fine purposes

of the mind, will, and spirit, demands an admirable tool. The child's_ body is the

tool with which ho must work through life. Any education that does not promote

the e iency oL thattool is baneful.

By ering the beet of opportunities for the natural, normal activity and growthHo oee the kindergarten promote physical efficiency?

of the child under hygienic and health-giving conditions. Idleness, aimlessness,

dissipation of energy are nerve wasting and devitalizing. Little children are exceed-

ingly active by nature. They should have a fitting environment and right channels

for the expression of that activity.
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