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: LETTER OF TRANSMITTAL.

DEepawrymeNt or Tue INTERIOR,
Bereav or Enveariox,
Washington, D. C., Octohep 8, 1919,
SIr: There is, I believe, nothing in the Constitution or the laws of
the United States or of any of the States compelling the use of the
i English language, or prohibiting the free us¢ ol any other tongue,
| Any person has a right in this country to express himself and to get
his information, inspiration, guidance, and hope through any lan-
guage within his power. But English is the common language of
the country, understood and spoken by more than 95 per cent of the
people. Tt is thelanguage of the Constitution and of the statute laws
of the United States and of all the States. the language of our courts
of law and of all assewblies designed for other than special classes
of the population. Practically all the books whicl reves] American
ideals und interpret American life are printed in English, as are all
our more important magazines and newspapérs intended for general
circulation, and all the reports and bulletins of the administrative A
departments of Federal and State Govérnments published for the
instruction and guidance of the people. It is the language of com-
merce, biisiness, and general social intercourse, the common means of -
communication. Any man or woman in America who does not know -
English is doomed to live only in the small world of some one racial
group and remain a stranger in the larger world of the whole people,
- and must suffer a constant Kandicap in business and social converse,
+Through lack of understandimg rather than through ill will, any in-
dividual or group ignorant of (he English language may at any time
endanger'the public peace. It'is therefore of great importarce both
to the welfare of the country and to the happiness and prosperity of
those among us who have recently .come from countries of other
speech than ours that these be given every possible opportunity to
learn English, that they be induced to make use of these opportuni-
ties, and that the methods of teaching be adapted to their needs, so
that the task of learning a new language after they have passed the
_ age when languages are most easily learned may be made as easy and =~
-attractive as possible. To offer the opportunity and.formulate the "~ -
method is a large part of the task of Asericanization in which, this o
. '_ S . a . s , 5 :
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6 LETTER OF TRANSMITTAL. .
Ay .
“burean s engaged.  The manuscript herewith transmitted for publi-
cation us a bulletin of the Buivaii of Education has been prepared as
the request. of this burean by Dr. Tlenry H. Goldberger, who has had
much experience in teaching English to foreiguers and in preparing
teachers for this work. The methods set ‘orth arve Ised on sound
prhﬁples, and the bulletin should be very helpful as a guide both to
teacher of the foreign born and to those who are engaged in pre-
paring such teachers.
Respéet fudly enbinitted.
PP Craxron,
) Compissioner.

The SECHEVARY OF THE & NTBRIOR.
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PREFACE,

= =
The process-of transforming the mind of a man who speaks and
thinks in one language. so that an entirvely different Jangnage can bho
used easily and naturally, is a difficult one.  Only within the past few
yearshas this process been given the gencral study it deserves, Re-
cently a number of colleges and universities have. heen making in-
vestigations of the subject. and it is now commencing to take definite

. form as a science.

.

At the National Confevence on Meihods o(f Ainericunization,
held under the auspices of the Department of the Interior in May,
1019, three session§ were devoted to the methods of teaching LEnglish
to the foreign born. At the close of the conference a conmittee of .
leading teachers of immigrants was appointed and asked to submit -
to this division a report which-would embody the underlying princi-
ples of this problem. The Teport of this committee is presented as
a supplement hereto. The thauks of the depariment are du%
men who served upon this conumittee, _

Based upon the report of this committee us well as upon the best’
tholght of the country as it was broughi out at the 1919 conference,
this division asked Dr. Tlenry T1. Goldberger. of New York, to prepare
a simple and condise handbook for teachers upon. the subject of
teaching English to the foveign born. Dr., Goldberger is very- gen-
erally recognized as one of the leading educators of the ¢ountry- in
this science.  That this new work of his will prove & inestimable
vitlue to those who will be called to teach our foreign-born people, 1
feel most confident.

This book is not intended as a text but rather as a suggestive out-

line upggn which the teacher can build to suit the needs of the par-
ticular Pooples whom shd is to teach, and their various degrees -of
literacy .\ There are many good textbooks upon the market with

which theYeacher can gupplement this present work. A short bibli-
ography offeuch ‘texts is printed herewith. . .

If the -tedcher hus net herself taken a course of training in this-
new science of teaching the foreign boin. she is urged to vead care-
fully Mr. Mahoney's book, “Training Teachers for Americabization,”
also published as a bulletin by the Bureau of Education.. o

: L ' Frep C. Burrer,

8 Director of - Americunization,
22 0 o : . Bureau.of Educution.
- 5 ) ° fN N ~. ., AR '.7 :




"TEACHING ENGLISH TO THE FOREIGN BORN. .

CHAPTERIL i
GENERAL PRINCIPLES.

Lonrmng a Tanguago is an emeedmg]v difficult’ process . if the
learner already has one language which serves his purpose. Many
of us know very little of our own language even though we were born
to it and hav¥ spent a great many Years in perfecting our knowledge. .
With the exception df people dctuated by a thirst fer knowledge or _
for culture, few of us take the trouble to learn a second language
unless we are compelled to do so by our inability to communicate
with people .with whom for so€ial or economic reasons we wish to
communicate. The foreigsborn who live in America, like Ameri-
cans who live in foreign lands, prefer to live among their own kind,
to speak their own hmguages at home, to patronize shops where their
own languages are spoken and to read books and newspapers printed |
in the mother tongue. They learn so much of the language of
. America as they need in gettmg along with- English-speaking people.
If all their needs are satisfied in Polish or Ttalian, the Poles and
" Italians do not find it necessary to learn English. '
The method of coercion advocated by some is hardly the method
by ‘which independent, hberty-lovmg, self-determining Americans °
are to be fashioned. But aside from its eflect on ti® American spirit,
w(*ompu]sion in learning the language of a country has heretofore
failed to justify itsélf in the European countries where it has had a long -
and troublesome trial and is hardly likely to succeed in our country.
_As long as Americans consciously isolate one of foreign birth by
social ostracism, by chamctenzmg him with an oppmbnous epithet,
by leaving him to his own devices in distinct foreign Sections, so long
will we have the problem of finding adequate incentives for his learn- -
ing English as a steptoward his Americanization. With a, wider-
understanding of our responsibility and & broader-minded attitude * 3
on' the part of Amencana, this oondxixon will no doubt- ultxmauly ,'

' dlsappenr.
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10 TEACHING ENGLASH TO THE FOREIGN BORN.

The schoolroom, whether in a factory, church, home neighborhool

" house, or school building, can approximate ideal conditions and pro-
vide adequate incentives by ridding itself of the traditional school-
room atmosphere and attitude in dealing with adults. some of whom
"have never attended school and others who have attended have
Jearned to associate unpleasant restrictions with their school duys. _

SOCIALIZING THE TEACHING.

Comparatively few -of “the muigrants to Anerica ever go to
school in this country. and yet the great majority speak enough
English to make themselves understood and to understand us. These
have picked up their knowledge of English in social*and business
intercourse without formal lessons. Many others. those who were
thrown in with English-speaking people, did not find it necessary to
speak English in their limited environment. By approximating life
conditions the school can overcome some of the psychological objec-

- tions to “going to school,” can select what the pupils can use in
their activities, and, above all, can furnish an adequate motive for
application in learning what the pupils realize is vital to them. *The
foreign born are inclined to associate school with children. Hence in
many schools instead of forming * classes ™ for the teaching of Eng-
lish, teachers have attempted other adult formsof org.mimtion for
example, groups of wowmen have been formed in sewing circles, can-
mng and preserving clubs. dressmaking clubs. mo]\mg nnlhnen
health and d@pcing clubs. *Men have been organized into clubs

for—. ) )

] Luucll.‘ . Covperative buying. Dancing.
Savings. Singing. . ' Health.
Sanitation. Better housing. Imdustrial training.
Benefit. . Athletics, Cltizenship. .
Social purposes. Recreation. Debating.

. y'l:'l'rreﬂ'&t of such organization is—
1. The relatlonshlp of teacher-pupil gives wuy to unother relation-

ship that obtains in the world outside of the schonlroom.
- 2. Free communication is fostered.
' 8. The necessity for expressing himself in English* becomes reul to
" the learner. )
"_ .4, Tt is a means of npproach t;o“'.people when the classroom would
.. not attract. '

5. For the teacher, it serves the purpose of.supp.lymg him with a
knowledge of what English the pupils require to know. Thus, in a
4 (hncmg class, the pupils asked to be taught:. (1) How to introduce a

d; (2) how ta refuse to dance; (8) how to ask a lady to dance; -~

N (4) bow to ask.a friend to the dance, (5) how.to ask a friend to .
hke nfreshments -and (6) how to mv:te a fmend to vmt you. L

o
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GENERAL PRINCIPLES. 11
L THE LEARNER'S POINT OF VIEW.

A guiding principle for the selection both of content and of method
in teaching English to the foreign born may be found in the prin-
ciple of use, i. e., teach to-day spch English as the pupil can use at \
once in his contact with English-speaking people.”For beginners,
understanding the language of the people with whom they come in
contact ¥ more important than understanding the language of
I'?éell and of Emerson; to be able to address an English-speaking -

erson is more vital than to be able to recite a bookful of English
useful only in the classroom; to read the common =igns, warnings,
and directions printed in English is more necessary than to read
an English story; to write a simple letter more desirable than to
write an essay on “ How I spent iny birthday.” Always the foreign
born desires to be taught such English as he can use at once in the
world outside of the classroom. And this English he desires to usa .
in making himself understood to people who do not speak his own
language: If it is a question of choice between ucing his native
language and using English, he will always use his native tongue.
Hence the school must select out of the vast body gi English such *
content as will serve the purpose of the'foreign Lorn in makmg lum--
self understood to English-speaking people. He does not desire to'.
be taught a vocabulary or a sentence structure useful in talking to.
his brother or to his mother. He wants to talk and will willingly
undergo hardships to learn to speak to his English-speaking. neigh-
bor, to his foreman. to the pollcemnn to the s.nlesmm When the
teacher does not consciously select usable Enghs]). the pupil doubts
hix own ability to master so difficult a language. hecomes dlscomaged/
at his inability to use what he has learned, and discontinues his
cfforts to learn. _

What is most important for a person who is learning English as a
new language? It will readily be seen that this matter of “ inpor-
tance” is largely determined by personal considerations. for what

~ is important to one person may not be important to another. On
the following topics, however, the great mass of non-English-speak-
ing people will, if they are to talk to those who speak English, be
mqun‘ed to have some English knowledge: '

1. Statedffents of the pupil’s relationship with those with whom
he comes in contact"Nnme, address, occupation, greetings, saluta-
tions, farewells, inquiries, shomng gratitude. Statements about
himself and those in whom he is most interested : Age, wexght, illness,
good health, pain, hunger, and thirst. .

2 Schoolroom Aactivities, objects, and descriptive words and
phrases Stnndmg, walkmg, readmg, wrxtmg, spealnng, opemng,

- closmg, commg, and gomg .

o
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12 . TEACHING ENGLISH TO THE FOREIGN BORK.

3. Daily extra school needs: Buying, selling, repairing, cooking.
eating, looking for work, working, riding, walking, together with
"counting, weighing, measuring and the units used by the pupils.
visiting, enjoyments, spending leisure time and holidays, and
recreations. .

4. Vocational expression: Ocgupations and technical expressions.

5. The house and family: Renting, furnishing, cleaning. and

_ beautifving the home; the members of the family and thel® relation-

ships.

6. The community: The pupil’s relationship to the school, the
church, the lodge, trade or labor organizations, the newspaper, b
theater, the post office, and local agencies for the promotion of his
well being and security, such as police. sanitation, licenses, and local
ordinances.

. Local and national holidays: National ideals as exemplified in
the lives of great Americans.

8. Formal civics: The relation of the city, State. and Nation.

o
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CHAPTER I
ORGANIZATION AND ADMINISTRATION.

The best work can be‘done only when tfeachers.arc' working with o
groups that are fairly homogeneous. If only enough pupils enter to
form one class, a teacher may have to do individual or group teach- ﬂ
ing, especially if the members of the class are not all beginners.

Effective group teaching is accomplished by dividing the class
into two or three sections on the basis of some ability, such as is used
in the formation of whole classes. FEach group is then t'ulght as if
it were a class by itself, while the other groups are gnen written
work or reading to do by themselves.

The pupil’s knowledge of English is the best basis for the organiza-
tion of whole classes of foreign ‘born or of groups within a singlo
class. The following is a suggested organization for three groups or
classes:

1. Beginners—to be subdivided into two groups:

(a) Those who speak no English, but who can read and write

their own languages.

(8) Those who speak no English, but are 1]11tuate in their

own languages.
- 2. Intermediate:

Those who have completed the work for the beginners’ classes;
or—

Those who have never gone to school before but who can make
themselves understood in English, and can read the begin-
niing lessons in an English to foreign text.

3. Advanced: :

. Those who have completed the intermediate class; or—

Those who can carry on a conversation in Enghsh and can
read and understand a simple newspaper article.

Beginners’ classes may be further subdivided on the basis of na-
tionality, their previous education, ageand,sex. These gubdivisions . -
are, however, valuable only in the beginning, and shoul be re- *
tained for long, because they tend to stratify groups of foreign born ..
and to emphasize the formation of na.txonal chques, t.hus counter-' -

act.mg Amencamzatlon forces.




14 .TEACHING ENGLISH TO THE FOREIGN BORN.

METHODS OF TEACHING.

THE DIRECT M’BTHOD

The first’ qpestmn in teaching English to 1mm1gmnts is “ Shquld
the teacher use the native language of the pupil in teaching him
English?” For most teachers there is no difficulty in deciding the
question because they know no foreign ]anguage@. However, even for
teachers who know several lunguages. it is best that they use a direct
method only, i. e.. that thev teach Tnglish by using English as the
means of instruction.  Such is the best practice throughout the country
to-day and it is founded on good-reason. Language is acquired by
use, by associating verbal expressions with objects, ideas or experi-
ences. Translation methods force the pupil to associate one language
form (English) with another language form (Italian) and a pupil

50 taught inust always think of the equivalent native word hefore he

can think of the English expressison. Translation methods do not.
enable the pupil to think of an object, or to have an idea and to think
of the English words to express the idea. Direct mothods enable the
pupil to say and think something in English. Since the problem
with most foreign-born people in America is to train themn to xpeak
rather than to read or to write, the Direct Method is advocated.

This must not be understood to mean that the teacher should not .
know the foreign ]ang’uage of his pupil. On the contrury such knowl-
edge is dec1ded]y helpful in understanding the pupil’s difficultics and
his point of view. But it does mean that the teacher must 1efm|n
from wsing the foreign langunge in teaching. FEverv time! the
teacher resorts to translation in making clear &« word or a sentence.
she is making it ewssier for herself at the expense of the pupil’s
progress. The more English the pupil hears and uses the sooner will
ke be able to qpmk

THR SYNTHETIC METROD.

For a long time it was thought that a knowledge of a:language

-could be “built up” as we build a house or put up a picce of ma-

chinery by adding one part to another. Language, however, is
not a machine but an organism; it grows large and strong by nse
just as the muscles.of g body do. This has been understood and
applied for several centuries in the teaching of language. Every few

© years, however, some old things are “rediscovered” and so it happens

that there are rediscovered the method of teacling English by “build-

:' . ing” with the elements. Thus the alphabet method purposes to build

words by means of the letters. - Happily, this is no longer done any-

_where.' A word thod would use single isolated words to build
.?phrases and sentenges. - In order to teach single wordy toachers resort

the devme of. mtmg out: ob;ects-nnd savmg “Thls 1s,a hnt, :
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“This is a book.,” TUsed occasionally to point out the meaning of a
new word, “This is a latch,” the device is valuable, but of course no
Qune ever learned to speak in this way. One might know the meanings
of all the words in the dictionary and be unable to put five of them
together in a sentence. But besides the impossibility of learnihg to
speak by it the method is exceedingly wasteful psychologically. Each
individual word is taught separately. There is no connection between
hat, coat, chair, desk, ceiling, floor, that makes one remember the
other words if you think of one of them. Hence these single words
must be drilled over and over mechanically to make them stick deep
since they have no support from eagh other. _ Such teaching ig tiring,
grinding, mechanical drill. .

The process of building sentences by declining pronouns or by
conjugating verbs i equa]]v futile in teaching a person to qpeak
English.

After a pupil has learned “Y walk, thou walkest: he walks, we walk,
vou walk, they walk,” he can not ask his way while out walking, nor
can he be quieted and kept on the drill by the promise that some day
he will be able if he sticks long enough.  The answer is he does not,
and the school must adjust its teaching to"Wg needs. * '

N ANALYTIC-SYNTHETIC METHODS.

Quite generally synthetic processes of teaching language have been
replaced by analytic processes especially where the emphasis has been
on spoken rather than on written language.” In analytic mcthods the
pupil begins not with an element—a letter or a word—but with a
larger unit which is useful or interesting for its own sake. *Thus the
pupil may begin with a whole sentence or even with a larger unit, a
sesies of sentences about some topic or theme. This is the basis of
Francois Gouin’s plocedure in developing the theme. On the theme
to “open the door” the teacher may construct a series of sentences to
describe the act; thus: -

I walk to the door____.__.. . I walk.

I stop at the door__________. 1 stop.

I stretch out my hand___...... T stretch,

I turn the knob____._.___.. 1 turn,

I push the door___.________ .. I push.

The door moves___.__.___. . moves.
I let go the knob_________.... I let go. . - -

- The procedure in constructing themes is as follows:

~ 1. The teacher selects an “efid” worth while to his pupil, e. g., “To
go to work,” “to look for a job,” “to visit the doctor.” - ;

+ 2. The teacher then constructs a series of sentcricés each descnbmg R
a-certain act tending towa.rd the noeomphshmeng of t,he end sought in e
the theme. : -

o
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I 16 &3 TL(ACHING ENGLISH TO THE FOREIGN BORN.

Y .

3. The 'senterices must be short and so worded that the meaning of
each and every part of each sentence may be made clear to the foreign
born by means of actions, dramatizations, and by the use of ob]eots or
plctures.

4. The sentences must be related to each other, either in time
sequence or by cause and effect.

5. Not more than 10 sentences can profitably be used in any one
theme, because of ‘the difficulty .of memorizing more than that
number, |

The advantages to be derived from using the theme method are as
follows:

1. Tt can be used with begmners without the inter mvdmtlon of a *
foreign language: To my usable in this way, however, it is
necessary that the teacher bear in mind that each sentence must be
such as to be made clear by objeets, actions, and dramatizations.
When, however, the pupil has acquired suflicient knowledge of Eng--
lish to dispense with objectifying, the method should no longer be
used, but rather the simple English which the pupil knows-should
then be employed to give him further command of the language.

2. The method emphasizes the teaching of sentences rather than of
isolated meaningless words and phrases. The fact that the sentences
are coherent and related to each other, makes it easier for the pupils
to understand, to learn and to recall then.

3. Inthe process of developing a theme. suflicient variety of drill is
provided to make possible the easy retention of sentence form.

The theme method, nevertheless, has a number of limitations; it is
not a panacea for teaching English. Morcover, it must be understood
that merely culting up a paragraph into » number of short lines and
placing a word to the rlght will not facilitate the problem of teaching
English. As soon as a forcigner understands a little English, the
theme becomes a very artificial process and a distinctly schoolroom
device. It is a bridge or a crutch for as long as the pupil needs an
interpreter, . The themne procgdure is therefore supplemented by
other methods in order to work out a coherent lesson unit.

In addition to the themes developed in the lesson units, the follm\ 5
ing theme subjects may be used when. necessury : :

To go to work. To write a letter.

To bathe. Ty visit (the mugeum).
To go to a restaurant, To clean the house, .

o
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oY Nspend a hollday. .

3 To look for work. ® o to the lbrary.

a To take the train. To send money home. ]
~ . To ook for rooms. To {ntrodoce & friend. :
5 " . To pay rent. -, To telephone,

J' i To. buy groceries. To cook dinner.

%{ s To go to the doctor. . To depoait monéy

_To. araw; nut mono) S
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CONVERSATION. o

Conversation between teachers and pupils is the most natural way
of teaching English and is the most valuable exercise for practilal
reasons. The carliest. exercises are designed to, furnish.the teacher
with necessary information about the pupils, their needs and their
interests. Thnus the teacher,asks such questions as the following:

With whom do you board?
Where were you born?
Who I8 your employer? 7
How many hours a day do you work?.

How many children havk you?

A later development in the process of securing free conversation is
that of questioning on the subject of the theme and of the reading
matter. Thus the pupils know the theme “ Going to school:”

T put on my hat and cont. I say Goodbye.
I walk t& school. I enter the building.
I come Into the room.

J‘ho teacher now asks the following }estions:

Mr, . do you walk to school?
Does Mr. walk to school?
Walk around the room, MMr..
A\\Y ulk to the front of the room, Mr,
Please put your hat on; etc.

For teaching idiomatic expressions, the method of dramatization is
most succesfully used. To illustrhte: Two pupils ar¢ instructed to
take the parts of salesman and of customer. As the dialogue pro-
ceeds, the teacher asks other pupils to express the same thoughts in
better English, at the same time writing the correct expressions on -

. the board. After other pupils have gone through the same exercise,’ 8.
the class is instrneted to copy those expressions w]uch they like best. P
The following topics suggest conversations of a practical nature from
which a teacher may select those which are most needed by his pupils:

Buyingtan article, . ., a hat, shoes, cigars, suit, clothing, furniture.
Repairing shoes, clothing, machinery, furniture. .
Renting a flat, a room at & Loarding house or hotel. /'\n
Ordering & meal, 80 expressman. -
Check!ng a trunk. ’
Asking one’s way In street, in car, in depurtmvnt store, at a rallvoad terminal,
Telling time. . )

v Applying for position, raise in salary, day off. o -
Getting a license to peddle, to sell liquors. to mar‘ T
Sending money* home. ¢
Ordering insurance policy, fire, life, nccldent. - a 4
Opening bank account. ' '
Introducing & friend. ’ .
Seelng a friend off, v '

. Inviting someone to call, to d!nner, theater, to vistt, "¢ .
. Complaining to poucupan. f\oremnu. . © . @ e
"’ _152285" 20———3- o o® 2 aa® %0 & ~~~~~ 2
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I 18 TEACHING ENGLISH TO THE FOREIGN,BORN.

Going to a doctor, a dentist.

Teking a thild to school, to be vaccinated.
Conversation on the weather.

In the witness chair.

. HOW TO USE A TEXTBOOK.

SLA language is learned primarily through the ear, and only sec-
ondarily through the eye. Children and illiterate adults are able to
speak English even though the eye has not aided them in the acqui-
sition. Reudmg a text may be made a most valuable aid in teaching
spoken English as well as in teaching reading, provided the text ma-
terial is properly constructed, and provided further, that the teacher
make some use of the text to insure that the learner has understood
its meaning.

9, Ordinarily, the tendency is very strong to ask foreign-born
pupils “to rcad without making sure that the reading means

"‘ anything. The process of reading then consists of a series of nnsplo
nunciations punctuated b) the corrections of the teacher. Each
pronunciation helps to impress itself ‘on the pupil’s mind, an

3. Tt must be borne in mind that a foreign-born pupil,
because he is foreign born, is not, therefore, chikdish and
resents being treated as a child. “I am a little buttercup” is not
proper reading material for an able-bodied foreign-born laborer.

The teacher must select such books as appeal to the personal interest
of the pupils and stimulate the further desire to read. Books which.
usually begin with a vocabulary developed by the “ This is a hat,"

= “This is a chair,” procedure do not make good reading material.
Vocabularies are to be explained by teachers in oral lessons, as pro-
vided for in these lesson units. Above all, the teacher must remem-
ber that the function of reading is to get thought from the printed
.page, and that in order to get this thought, the meaning of the
language and the.recognition. of the symbols which express that
language t6 us, must be well understood defore the pupil is asked to
read. Hence the following procedure should in all cases be followed
in s reading lesson: _ .

A. An introduction. : 9
The function of the introduction is— & o

. (a) To interest the class in the subject matter of a lesson by

' reference to s plcture, a previous conversatlon, or

experience.

{b) To overcome the mechs.mcal difficulties of understandmg
and of recognizing new words by means of drills on the
beard, introducing new. words in conversation, by illus-*

. trating, objectifying, but never at this early stage, by

5 . _requiring deﬁmtlons or by lookmg ‘them up in the »
- o tbctlonu'y Cn _ ‘
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B. Oral reading by the teacher asa model of pronunciation, enunci-
“action, and expression, :

C. Silent reading by the pupils to enuble them to conquer one
difficulty at a time and to get the thought. While the pupils read
silently, the teacher walks about the room licIping those who need
ler help. . -

D. Testing the pupils” understanding of the rcading matter by
questions—by having them obey directions: by dramatizations; by
summaries; by discussions. : .

F, Orul reading b;‘rﬂ'fe pupils.

1. As a test of widerstanding of the reading matter, the teacher
must have some other means than oral reading. Modern textbooks
are beginning to supply such tests in a series of questions based on
the reading matter to insure that the pupil understands, fo give him
a reason for rereading, and to supply a natural method of drill.  For
example, in a recent textbook. the following lesson appears:

WasHING M Haxbs,

) .
My hunds ure girty. I turn up iy sleeves, 1 tuke soap from a dish. I dip
sthe soup into the witter. T rub the soap on wy hands. I wash my hands in
-the water. 1 dry my hands on a.towel, My hands are clean.

E.rercises, ) .

Are your hands clean or dirty ?
My hunds ure ______.

- What do you turn up?
) S my sleeves.
Where is the soup? .
The soup ix tn the _____.. N =
What do you do with the soup? .
I . the soap into the water. :
e,  What do you rub on yowr hunds? .
e ! rub the __.___ onmy ___.__ .
. With what do you dry your hands? ) J
T dry my hands with a ______ 0 &

At the beginning the questions are simple and the answers sug-
gested. . Later on the question becomes more difficult, anfl the pupil
finds the answer in the text. Still later, the questions ar¢ such as' to
call for the recongtriction of the pupil’s thought togetHer with an"
answer in the pupil’s own words, thus making for progress in ac-
quiring & voeabulary and in using it for conversational purposes.

NOTE BOOKS FOR PUFILS.
" *Each pupil should have a notebook in which to keep the written .- ;

- work assigne:l and such personal jottings as the pupil desires to ™
make, o : £ s e D '




20, - TEACHING ENGLIS TO THE FQREIGN BORN.
\ . TEACHER'S \PREPARATION.

Tbe\teachel s work will proceed\with greater profit to the pupils
and mcx'eased pleasure to herself if\in addition to following the di-
rections in the lesson units, she will jrepare the work csuefully for
each lesson. Such preparatlon had bedter be written out and should
include: o

1. What you expect to teach.

2. How yeu expect to take it up.

3. Special puplls whom you expect #§ cal on.

4. Information about pupils, about thelr ives, needs, vocations,
etc., that will affact the teachmg

5. The results of interviews with employers, employment mana-
gers, foremen, etc., concerning the specxa] Engh © requirements cof
their employees.

REGISTRATION OF PUPILS.

Teachers should be furnished as soon as pessible With a form of
registration card, on which the following data should Re recorded:
Name, address, age, married or single, country of birth, gecupation,
employer, em;ﬁoyers address, and such other information as local
conditions may Mjuire. When necessary the aid of intégpreters
should be secured to obtain the- roqmred information,

REGULARITY OF A‘l'fl‘ENDANCE.

‘A pupil who stays away from one lesson finds it easy to stey away
from a second. Such pupils unless followed up speedily drop out.
The teacher must therefore take such interestn the pupil as to be
solicitous about him. The best way to show personal mterest is to
call on him personally when his absence isunexplained. If that be
impossible, appoint a committee of his classmates to call. The least
effective means to secure the return of an absent pupil is to write let-
ters and postal cards.

2 ' PROMPTNESS.

When pupxls enter the classroom in a body, e. g, in a factory, no
difficulty is experienced with late entrants. When, however, the
pupils come from home, the ever-present danger is that they will
defer their time of going to school, especially if the teacher waits for
~allto amve before %: ginning the lesson. When the first pupil comes

in at the door, the guccessful teacher is on her feet welcoming him
and engaging him in conversation, correcting his written work, hear-

ing him read, explaining.a difficulty, or giving him an opportumty
‘to -copy somethmg from the board or fnom a book.
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CHAPTER III.
DETAILED LESSON UNITS,

In the lesson plans that follow, a variety of exercises, methods, and
devices Yire used. No attempt has been made to follow any one
method exclusevely. Throughout the lessons, however, one main pur-
pose governs the s#lection of subject matter and of method, i. e., the
availability of the lesson content for use by the pupil. These lessons
are intended moreover for beginning pupils only and especmlly are
infended to precede the more .1(1\.mce(l lessons to be found in the
better grade of recent textboo

The lessons are arranged in units of six or seven kinds of exercises,
each dovetailing with, supporting, and Supplementmfy the other.
There are 10 such lesson units, The main substance of cach lesson
unit consists of a short theme. Out of the theme are developed
all other drills and formal exercises. Each unit is complete in itself,
and should be mastered by the pupil before hLe is per mitted to con- -

- tinue to the next. Pupils, however, differ so greatly in their ability

to learn that no one can foretell the nunber of lessons or the number
of hours®f instruction required by any given class to complete the
work of a single unit. Tt is necessary, however, that the teacher de-
vote sufficient time to each exercise, nnd especially that the teacher
do not overemphasize the importance of any one exercise by devoting
too much time-to it. The followmg table'suggests the maximum
time limit for each exercise: . <nﬁ

- . One and
i . . EN Two | Guehalt| On6-
e A, | |
) ’ i
2

% Ainwles. | Minwtes.| Minuges,
Convarsation ® & By
ood X 10 5 LY
10 5| g
30 25 20
10 ) 18
3 - 8. ]
120 N} . 60
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e '~'8. Let the puplls copg as. muny ot the sentences as you have tnnzht.

22 TEACHING ENGLISH TO THE FOREIGN BORN.
) LESSON UNIT 1.
1 CORVERBATION :

Establish friendly relations with) the merhbers of the class; a hearty
handshake, a captivating smile and an optimistic outlook are essential to the
stock-ln-trade of a teacher of adults. Take palns to become interested in the
fndividual under instruction rather than in the subject matter which you teach.
One of the best ways of approach with people who speak no English {s to In-
troduce yourself and to ask that they Introduce themselves in turn to you.
Thus the teacher says: * My hame is "’ “What is your name?”

Have each persgon say, “ My name ls

To vary the procedure ask, *“ What Is his (or her) name?”

Let the pupils say: < His (her) name Is AR

Use such expressions as “ Good,” “Thnts good,” “ You understand,” to en-
coursage the pupils. If a pupll do& not urderstand, pass on to anotheg and come
- back to him. Above all, show no signs of impatience, and keep smiling.

Teach “ Good evening,” “ Good morning,” “Good afternoon,” or “Good night,”

its the time of day when the ‘class meets anid when vou dismiss it. Let
the {ls answer in the same way. )

1
2, DrveLor THE THEME
Getting up {n the wmorning.

1 open my eyes. (Dramatize.)

I look at the clock. (Show on a clock or on a diagram on the
blackboard.)

It 1s six o’clock. (Bhow the time on a clock face. ) .

1 get out of bed (A plcture will do.)

The water runs into the sink: (A model or a picture.)

1 wash myself. (Dramatize.)

I dress myself. (Dramatize,)

I comb my hair. (Dramatize.) . )
1 brush my teeth. (Dramatize.) .
It i8 half past six. (Show clock face.) N

8. PROCKDURE: ‘ -

L J

1. Stand In froot of the class-asd command attention. Shut sour eyes and
gay, “1 shut my eyes.”

Open your eyes slowly and say, * l open my eyes.”
. 2. Let the class perform the act of opening the eyes and saying “1 open my
eyes.” Let individual pupils do this and say the words.

8. Open your eyes once more, say, 1 open my eyes” and wrlte'“l open my’
eyes” on the board. -

4, Let puplls perform the net, say the words, and read the words trom the
board. =

Norze: .Don't worry ubout thefr knowing the letters or the sounds of the let-
ters. They “read” when they are able to say * 1 open my eyes” and to realize
that the marks on the board mean “1 open my eyes,” even though they may for

; the time being be unable to recognize a single word or a single letter.
.= 5 In the same way teach as many of the other sentences in the theme as

you can in abont 80 minutes, . Make sure that every member of the class un-
demands each sentence by performing the act and saying the words deseribing
At .or by lndititlng the meaning. Thus the sentence “It 18 half past six”
_ may be IMustrated oh & clock fave oron-a dlagram.
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7.»While the class 1s trying fo copy select the illiterates and group them by
themselves. Whenever possible illiterates should be taught In a class by
themseives, as their progress wiil be much slower. When the number under
instruction does not warragt forming a special class of jlliterates, it 1s best to
group thewm and tu furnish thewm with special exercises while the rest of the
cluss Is being taught. Thus, while the class Is copying from the board, the
illiterates may be practicing the writing of their names from the Individual
copies furnished by the teacher.

.8. Test the pupils’ understanding of the seuteuces taught by dlrectlng them
to perform the act while you spenk the sentence; thus, say * Mr. . wash
yourself."” Mr, performs the act of v;vnshlng and says, *1 wnsh‘ myself.”

4. READING: PN
Review the theme or so much of it as you have taught by having the puplis
perfusis the act and speak the sentence. Now let them read each sentence as a

whole.” Make sure they do not chop off each word separately, * I-open-my-eyes.”
If they are tonciined to do thix, let them once more #ay the sentence fluently.

5. WoRrp DrriL:

So far the pupil has been taught to recogmize an entire sentence. He must
be taught to recognize individual words as well In order that he may be able
to read new sentences. For this purpose the followlng exercises are intended!

1. Point to “open,” “eyes.” “my,” “1” Have puplle recognize them and
say them as rapidly as possible. If they fail. polnt to the entire sentence and
let puplls repeat the sentence until they come to the word you want them to
read.

2. Write thq \\'x'\rds in colutin {n irregular order, e. g.,

my . .
I -
open
° eyes . .
- Have puplls read the words. ’

8. Call the words of a sentence in any order and let pupils find them on the
board. o

4. Write or print each word on a s(Hr card gbout 6 Inches square. Tet the
puplls read the word as you present the card.

8. Teach the recogunitlon of ns many of the words of a theme as the puplls
can master in a 10-minute lesson. If all exercises under this head can not ba
used in one lesson, reserve some of them for future lessons in word drill,

6. 'Rearrange the words taught and have pupila read them; thns—

“Look at my eyes.” N oL
“ My eyes look.” : ’”

““ Open the clock.” .
“Look at the bed,” B ’
*“1 wash my eyes.” )

‘“ Open the bed.”

6. Proric DiiuL:. : :

Adults who read their own language will ﬂnd little difficulty in recognising
the sounds of most English consonants. They will find difficulty In recognixing
soine phonograms llke ight, ought, alm, aw, eau, elgh. For them, exercises in .
phonic recognition serve the purpose of extending thelir reading vocabularies’ ;

Tliterates must be taught to associate the correct sound with each consonant |
as it occurs In a word whose meaning they know and whlch they can pronounce-
as a whole. . The purpose of these exerclises in phoniés s to furnish the pupil Sob
with ‘a key to the reoognition ot new wordu. Sepirate " lpok 7" | tg‘;[%“f‘
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sound “ ook ;" .pupils souud 1 and “ook.” Similarly, sound b-ed; r-nn, g-et,
dr-ess, p-ast. v

Now combine as many of the souuds as form real words, making saore the
pupils understand the words thus formed e. g, from l-ook, b-ed, r-un, p-ast,
g-et, h-alf, the pupils form b-ook, 1-ed- r-ed, l-ast, g-un, p-et, h-at, h-ook, bl-ock,
br-ook, b-un, b-et,

LESSON UNIT II.

1. CONVERSATION !

Teach pupils to give their addresses and to write them; thus you say, * I ll\e
at 145 State Street.” * Where do you live, Mr. Brown?"

If Mr. Brown does not understand repeat the question and pass ‘on to someone
else who does, and then go back to AMr. Brown. Have pupils write their names
and addresses. Furnish a copy to each illiterate and let him practice writing
his name first, and then his address. While the others are writing help the
- lliterates.

2. DEVELOP THE. THEME
Making the fire.
It is cold. .
I take some paper.
I put the paper into the stove. = -
I put some wood on the paper.
I strike a match.
I light the paper.
The paper burns. B
The wood burns,
1 put some coal on the fire.
It 18 warm,
Nore: If possible have a stove and all the necessary materials for making a
fire. If this is not possible have all other material and go through the process
of making a fire without, of course, lighting the paper.

3. WorDp DeILL: :

Drill on rapid recognition of words like cold, tuke, some, paper, wood, fire,
ete. Follow procedure in Tnit I.

4. SENTENCE DERILL:

Sentence reading after sentendes have been developed by the procedu$ié in
Theme I. Form new sentences on the board ; make sure the pupils understand
the meaning by having them perform the net and then let them read——

“Put wood on the paper.”

“Take some cold water.”

“T put the warm water on my eyes.”
* put the cold water on the stove.”
“1 wash myself with warm water.”

5 PHONIC DRILL:

Review the rapld recognltlon otb,rg plcl,d dr. b, br, ed &t, ess, un
ast, ook, , -
" Teach the sounds of— -
¢t from take.
- . & from sowe."
a ﬂom match.

2
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Form new words— ~
take sone match look
bhake come latch cook
lake catch
wake )
run get fire last
gun wet wire mast
sun hire fast
fun ' tire

6. 'rysicAL EXERCISES : '

The object of these exercises is twofold: :
1. To furpish relaxntion when the class tires. Hence these exercises should
be gl\'en at the middle of the perlod devoted to English instruction.
. To teach the vocabulary of the parts of the body in a natural way. TDer-
form each act to Indlcate its meaning Let the class follow you.
Class stand. )
Face the windows. 0
Breathe in. &
Breathe out.” (Do this eight tiine, the teacher counting out loud *one,
two, three, four, five, six, seven, eight.” Say ‘' Through your nose.
Shut your mouth.” Interpret the meaning by performing the acts.)
Face front.
Arms upward, stretch. Down. (Count four.)

- LESSON UNIT TIL
1. COXVERSATION ;
Review ‘“AMy name is YT live at 5

Teachs*How.do you do?" “I am well, thank you.”

Teach them to write “I am a (occupation).” [ work for
(name of employer).”

Nore: In the case of women unemployed, teach lnstead “My husband
(hrother. father, ete.) ia a "t e w nrk< for
2, ReviEw oF THEMES:

Write one of the two themes so far lenrned on the board, omittlng an 1m-
portant word in each sentence. Let the puplls copy the theme from the
hoard, filllng in the omitted word from memory. Fill in the biank spaces and

7 1et the pupils compare thelr work with the work on the board. Thus,—
N 1 my eyes.
I look at the 3
1t six o'clock,
1 - gut of bed.
- The water runs into the .
3. IxcipENTAL RBADING:

Prepare a set of cards about slx Inches square on which are neatly printed
such signs as the pupils are likely to see in their dally walks or ln their places
of employment. Exhiblt one of these hereafter at every lesson and spend
about five minutes In letting the puplls respond by actlon to them. Thus place

* EXIT, or ENTRANCE over the doors or over roped-off sectlons’ of a room and
ree that puplls.enter and go out by™ the proper doots, . -

Similarly, show one Bign during each succeeding lesson, paying especial at:

O . -

F tention to the signs In factories and in the nelghborhood. Suggest that pupils -

copy slgns which they see and do not understand and brlng them into the
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It is not necessury that they kunow how to spell the words: NO SMOKING,
NO ADMITTANCE, DANGER, CURRENT ON, PAY WINDOW, -MEN
WANTED, FIRE ESCAPE.

4. PEYSICAL TRAINING:
Same as before. N
Introduce “Turn head to the right”. *Front”. Four tiwes.

, Eating breakfa
It is seven vu'clock.

I am hungry. .

The table is set.

I walk to the table. .
I sit down.

I eat my breakfast. -

I drink a glass of milk (tea—coffee—cocoa). Yo

I eat u piece of bread and butter.

I drink a glass of water. -

I gei up from the table. ) (
8. Worp DerLL: .

it look get clock bread

sit book let block head

old some walk down

cold come talk town

ear table drink eat -

dear ° fable ok meat .

gable sink beat
heat

7." SENTENCE DRILL: ’ Ve

Let the pupils read these sentences silently, carry out the dlrecﬂons, and then
read aloud: 5
Set ‘the table. ‘
-» Wash the glass.
Take a piece of bread.
Warm the milk
Put some butter on the bread . §
Sit at the table. N
- Put some, cold water Into the glass, 5
14

LESSON UNIT IV. - ’
1. CONVERSATION :
Review greetings:

“How do you do?”

“My name Is " . ’ . -
“ I llve at " ] o . .

" “lama ———0", . : S
“1 work for " '

Teach: “I am years old” “I am niarrled (single). v~

Writing: Have pupils nu (n blank spaces in the above after tlxey have bad
mctico in domg so orally.




' DETAILED LESSON UNITS, ~ .. 27

2. DeveLor THE THEME:

It is half past seven.
It is very cold on the street.
I put on my hat and coat.
say “Good-by." ~
do not walk,
ride to the shop.
enter the shop.
take my hat and coat off quickly.
. 1 put on my working clothés.
/ The whistle blows.

T’ begin to work.

3. Worp DgiLL:

bt bl bed Bk et

Take your hat off.
5 Do not take your coat off.

. REVIEW oF THEMES:

(=]

Theme IIIL

6. PHYSICAL TRAINING:
Same as before.,

-

7. INCIDENTAL READING :
One sign.

-

1. CONVERBATION

o'clock at night.”
count to 100. ~ “

hands,)
“ How many fingers have you?!"”
. % How many children have you?"
“ How many rooms have you?”
“ How many hours do you work? "
“ How much do you earn?”
“How many .Jays in_the week? ™
m.. to make them undorsttnd.)

o
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Going to work.

Wd recognition of quickly, clothes, good-by, whistic, \\alk very.

strect coat ;) take shop .
meet boat bake stop
- hat past cake shop
’ cat - last very shut’
. blow quickly vinegar shake
show quietly how
4. SENTENGE DRILL:
I'ut your hat on quickly (slowly).
Walk until the whistle blows.
Run quickly to bed. e
What time s it?
Blow your whistle, -\

Have pupils fill in blank spaces in semonées\(nken from the themes. See

Teach *“ Bend )our knees. U " Four times,

LLESSON UNIT, V.

Revlew previous conversational expresslons.
Teach—Hours of work, e. g, “1 work from 8 o'clock In the wmorning untll 6

By this time the puplls have heard counting several umes teach them to

To test them, ask such questions as * How many hands have )ou? (Show

.

Y

(Sny Mondny Tuesday, \\'(‘(‘ﬂ@dly. S
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%2, DrveLor TRE THEME:
The noon hour.

1 am hungry (thirsty).
_The whistle blows just at 12 o'clock,

1 stop work.

I wash my hands and face.

I dry wy hands and f ce with a towel
go to the lunch room, . .
sit at the table.

buy a cup of coffee. -
put some sugar into the coffee. —
eat my junch, . v

rest from 12 to 1. )
The whistle blows again.

I begin to work again. l

3. Warp DERILL:

— et bt et et

lunch rest hand =7 face
Lunch rest aurant land place
hand ruce
and
Aary’ stup junch wash
why drop church shave
vooowy . . shop .
Just whistle thoo-isl) sugar
jump why (heo-al) sure
where .
when .
who
whose
whow

4. SEN1EXCE DRILL:
After teaching the theme as it stands, let one pupil g0 through the actions
once more and you describe his actions in the third person, thus:
“He (she) is bungry.”
“ He stops work.” .
_ **He washes his hands and face.”
'*He dries his hands and fnce with n towel.”
* He goes to the lunch room,” etc.
Drill the puplls on describing another's acts ln the third person. Polnt out
the s which Is usually added when speaking of another, 1. e, I walk, He-she-
walks.

5. INCIDENTAL READING!
Teach one sign. \
Teach the meaning of two “or three words used in the lndustry of the “pupil.
Where all the puplls are employed in the same Industry, the teacher may

obtain soie of the tocls or materials used and build a theme around them after

the manner {n which the general themes in these lessons dre bullt. When pupils

-are not in the same industry the puplis may be encouraged to bring the mate-

rials and small tools to school. The teacher then labels each object by attach-

= ‘ing a card to the object. Thus the teacher labels a pick, a spade, a shovel and
«  pronounces the word. Where the objects themselves can not be brought -to the
classroom use pictures, drawings, diagrams, models. ete. - Not ‘more than two

& or three objects should be tought in one lesaon in this way.

%\a; . For women.not in industry; teach in’ this lesson and In évery succeeding Jes-

"m the names of twv: o ~ﬂn~ee objects. whlch mcy buy o abont which they w\u o
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Hkely want to talk to’ English-speaking people, e. g, baby, milk, bath, scrub,
ontmeal, articles of clothing, food, furniture, etc. ‘
6. PEYSICAL TRAINING:

Review all previous exercises, .
Teach “Arms on hipsg, place.  Down.”  Four times,

LLESSON UNIT VI
1. CONVERSATION : '
Review giving names, addresscs, vccupations, counting objec'ls.'
Teach agking the price of a number of artlcles such as hat, cout, shoes, gloves,
rent of a room, a day's work, etc. Thus:
"Question.—How much does this hat cost? or, How much do you want for this
hat?

Answer.—This hat costs three dollars. (Write ‘three dollurs on the hourd.)
Each pupil should be called upon to ask and to answer the question. .
Dy writing the cost of various articles on the board, the pupils will learn
. to reud Americnn money. Thus, $1.75; 16 cents or 16¢; 2 for a quarter, cte.
2. DEvELOP THE THEME: ) .
’ ’ Stopping work, § .
I work bard, . -
I am tired. '
The whistle blows again at six o'clock.
1 stop work. - '
1 take off my working clothes.
I wash myself. i
I put on my hat and overcoat.
1 walk into the street.
I open the door.

enter the house.
“ GGood evening. How do you do?"

—

3. Worp DriLL:

,  Again, tired, working, evening, overcoat. -~
bard = blow street enter )
card blows meet entrance a
lard flow feet °
.. flows
show, ‘
—~+howWB .
working evening getting
stopping making morning g i
going washing :

4. SENTENCE Dnlu. .
Ha\e pupils dmmanze the sentences and let ed’ch chnngo them uslng “he"
“ ghe " instead of “ 1. -

5. WaITING: . . T
Have puplml in blank spnces for the verbs in the theme using the thlrdJ
person, thus:- "% .

. He lard. ' ' 2 = ; -
He — work. g L . '

oft his working clothe_s.

o
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8. INCIDENTAL READING:

Teach one sign.

Teach the meanings ot two or three words uso«l fn the pupils’ Industry or
homcs
. PHYSs1CAL TRAINING:

Review all previous exercises.

Teach “ Rise on toes. Down.” Four tles. “ Get your heels off the floor.”
Indicate meaning. ’ »

» LESSON UNIT VIL
1. CONVERSATION : .

Review asking questions about the cost of urtictes,

Review “I am rried (single).” :

Teacl the names Bf malatives, e, g, father, mother, other, sister, chitd,
son, Jdaughter, cousin, uncle.

Begln with some pupil who you know is mnrrled, Say, * Are you married "

He answers: “1 am married.” . O -
“What is your wife's name?” ; '
“Have you a child?” (If he does not undewstand, mention the natne
of his child.) ’
“ You are his father (or mother).”

Do the same with all the puplls in the cluss, developing in this way the
meanings of the other words showing relatfonships by recalling thelr known
relationships.

2. Devgror THE Tnmu::

F
»

Eating supper,
The tnble is set.
I bave a knife, a fork, uud 1 spuon hear my plute.
My wife puts the supper on the table. (Waltress, walter, Mrs. X.) -
My boy John sits dows (or Mr. - ).
My girl Mary sits down (or Mlss ). ,
My wife sits down (or Mrs ). .
I sit down next to my wife. ) ‘.
We eat our supper.
° After supper 1 smoke my plpe.
Note: Change the words In the theme as neaded to meet difterent comtitions.
. 8. Wonv Druzr:
Set wife it - table pipe
get life ity able ripe
let knife sit wlpe
met , Bits s
' knit
knits T
L ol
. boy our supper plut(- emoke
Joy sour upper late * Joke - . e
toy ) slate poke
. stoke
coke

.

4; SENTENCE DPrinL:

I eat my breakfast at 7 o'clock.
. You eat your lunch At 12 o'clock. : o
We eat our supper §t 6 o'clock In the cvening: ’
My wife sets the table. . T .
She puts some bread on the table. ’ .
Next to my plate 18 a knife. 7,

& I cut bread with. the knife, .

- lputiunrlntomycoﬂee wlthme'poon. T

o
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5. WRITING !
Have puplls ﬂlf‘lIIank spaces in the theme. Thus,

I eat my breakfast at o'clock.
You eat your lunch at o'clock.
We eat our supper at o'clock,

6. INCIDENTAL READING:
Teach one sign, .
Teach the names of two or three objects in Industry or home. It Is advisable

associate some action with the object rather than have it merely pointed
owf. Thus, “I drive the nall with the hammer ™ helps to assoctute “drive "

w “pail” and “hammer.” This makes It easier to teach and easier to re-
ember than by teaching “ This 1= a nall,” *“ This s a haimnrer”

7.  PHYBICAL TRAINING: h
Review all previous exercises,

Teach * Liend bodles to the right. To the left.” Four tlines

LESSON UNIT VIIL
1. CONVERSATION !

Review the names of the members of the puplls' familles by asking about
JAlfew; thus. “ Mr. X, hot 18 your.wige?”

Teach him to nnswer “ She s well, thank you.”

After you have reviewed the vharlous members of ‘the fuilly, let the pupils
question each other,

Teach the numes of the countries from which the pupils came; thus, begin
with a pupil whose bhirthplace you l\now, and say, “ Mr., Frank, were you horn
in Russka?” .

Teach him to say “ I was born in Rusein.”

Ask the other pupils “ Wher'e were you born?”

As they ure given, write the names of the countries on the hoard. Then
write *“ I was born in " and let the pupils ill in the country of birth.

. DEVELOP THE FoLLOWING CONVERSATION : ' .
Dramatize the lesson by tuking part yourself; after the thought has heen
developed, write the sentences on the board und let the puplls dramatige,
The bell rings.
“ Come in,”
* Good evening,” -
“ Good evenlng, Mr, Please wke a seat.”
4 “Thank you. How do you feel, Mrs. X
“1 am very well, thank you. How is Mrs. ———-?”
“ She i3 very tired.”
“ Did she wash clothes to-day ?"
o * Yes, and she froned them, too.”
“ How are the ctildren?”
“ My boy is well but the girl is sick.”
“ What 1s the matter witli her?”
“The doctor says she needs u rest.”
“ 1 hope she feels better " k3
* Thavk you. You are ver) kiod.”

¥y
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8. Worp DairL: . o " o
iron, thank, children, doctor, kind, too..
child ring ringiog well need
wild rings bringing fell heeds
mild bring evening tell feed
brings sell feeds
koife thank kind feel
knee thin heel
know steel
. kneel

4. SENTENUE DBILL:
Review Theme I by changing the sentences to the second person; thus: you
vpen your eyes. You look at the clock.
In later lessons other previous themes may be changed to the first person
plural: *“We open our eyes.”
Or to the third person plurat: *'They apen their eyves.™
Not maore than one variation, however, whould he attempted in one lesson,
5. WRITING . .
Dictate three or four sentences from Theme I. Have pupils write and then
compare their work with a correct copy on the board. -
@. IxcIDENTAL READING:

Teach one sign, .
Teach the meaning of two or three words used ju the puplis’ Industries or
homes. S
7. PHYSICAL TRAINING:

Nevlew previous exercises.
Teach * Point In front of you.” ' Point hack of you.”

LESSON UNIT IX..
1. COXVERSATION
Review telling the time by indicating It on a'clock face or on a dagram.
Teach “ What time I8 1t? " L
“Ten mlnutes past tweo.” o
“A quarter past three.” !
* Half past elght.” etc, ¢
Test by asking such guestions as—
“ What time do you get up in the morning?” o
“What ttme do Jou go to lunch?"”
“When do you go to sleep?” )
* What time do you go to bed on Saturday—on Sundny, etc.?”
2. Deveror TRE THEME: :
Putting the children to bed.

It 18 9 o’clock,
My children are tired. .
John is sleepy. . .
Mary yRWmsand nods. .
Hy “Go to bed; chlldren.” -
“TIt is late.” g
A *Good night, papn and mamma.”
They kiss me.
They go to bed. . )
The house 18 quiet, : .
I read the newspaper. .. :

o
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3. Worn Dripr:

bed zo house nigbt
red 80 meirse fright
fed no ight
rom! kiss ol bright . |
wond miss Gl lieht '
- higs )
4, SENTENCE Drun: . 0

At 9 o'clock my children go to_bed.
They nre very tired and =leepy. .
They po to bed early. : A
John s héalthy and strong, :
Murv is sickly und wesak. I
. WRITING: -- S
Teach puplls to address an pnwln[w to themselves,

Mr, John Brown,
43 Rtate Street,
¢ Oviole, Tt

and then un envelope to some, one 1o whony they ure likely to write, e, g, the
teacher, the foreman, the ('lnpgn.\‘t'l‘, the ndlord, some relative, ote,
@ INncroENTAL REAapING: ’

Teach one sign,

Teach the mennings of two or three words nsed ln the pupils’ imlustries oy

haipes,
7. Puysiean TRAINING ; -~ X
. Review previous exerclses,
Tenel * Forsard nmreh” - Hait” -
: LESSON UNIT X,
1. CONVERSATION : ’ i &
Review the days of the week. ’
. ABK such questions ns— .
* What day is this?" 2
*What day was yesterduy?” ) .

*What day will twmorrow be?”
*On what day do you rext s
“On what day do you 2o to ehiareh?
“On what day were you murnjed?” .
From now on write the date on thie hoaixd dorlng each lesson and have the
puplls copy it into theiv notvlumks, 1Im~ Tuesday, November 18 114,
. DEVELOP THE THEME: '
Going (v bed, .
It Ig-late. ‘ S -
1 feel sleepy. s s N C
T gu to my bedroom, ' . B
I undress myself, : ) . .
T put on my night clothes 3 )
.1 turn out the gus. (Blow out the lamp.)
The house 1s durk, :
1 get into bed.
I cover myself with a blnnket.
T tall nsleep ' s ,
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8. Worp Dninr: . L =
late undxess : turn fall
ate unhappy bhurn all
- hate unwilling tall
gate unable ball
calt
dark remrark
bark shark
mark -park
4., SENTENCE DRHA4: -

Change the sentences in the theme to thﬁvust tense by prefixing ** Yesterday "
to each sentence, thus, Yesterday it was It I felt sleepy. cte.
5. WRITING: -

_Review addresslng an onviyo.
Teach proper Reading and Kutation and close to a business h-uer;

T

[
o

Pershing Avenue,
) Downey, Ollo.
Mr. Thomas Smith,
15 Broad Street, . -
Oriole, I'n,

Dear Slr:

Yours truly,

6. YN(‘-II)EN:‘I“.\I. READING:
Teach one 8ign; one motto,
Constrict sentences with words taught by phonlc (hws Have puplis read

them stlently, then aloud..

7. PHYSICAL TRAINING:

Review previous exercises. .
Teach “ Close fists. Open fisls, Streteh your fingers”  Eight times.

i . . .
SUBSEQUE‘IT LESSON UNITS

Probably the most effective wo:k n tmchmg English to forelgners
can be‘ done when classes are organizéd in industries, with the co-
operition of the employers. Experience has shown that adults find
it irksome to returu to school in the evening after a hard day’s work
in factory or shop. The familiar environment of the “shop,” the
customary business attitude of the workers, help to pxovnde an atmos-
phere of seriousness and continuity which is lacking when pupils
leave their work for home,to return later to a school. "The break

" between work and school must not be so abrupt as to require extra-
- ordmary energy from the pupll in put,tmg hlmself mto an entlrely '
(e " '
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aew frame'of mind,  Psychologieally, there is u great gain when the
worker, without any undue strain, is at the same time the plpil—
when the work attitude is carried over into the pupil attitude.

The gain is not only psychological. The selection of ‘lesson ma-
terial and of method of instruction is controlled by the needs, inter-
ests and desires of the pupil. The more nearly alike these. needs,
interests and desires in learning English are, the more likely is the
teacher to satisfy the pupils and to adjust his teaching to meet their
ever present niceds.  This condition is best obtained where the pupils
of any given cluss work at the same processes, in the same industry,
requiring the same English sentences to express their igdeas. ' Every

- ndustry lus its own technjeal expressions, its own procedure, its
own customs. The suceessful teacher of English to men and women
in industry must make himself thoroughly fapilinr with all these,
and mnst base Tis lessons on the English useful to the pupils in the
specific work at which they are engaged. Instead of teaching a pupil
how to apply for an imaginary job, the teacher must connect his
present. job with the unique procedure in getting it.  Rather than
teach a carpenter the English that goes with laying bricks, the teacher
must plan the lesson to be of value to the carpenter. Tt is better for
the pupil to understand the signs posted.in hix-factory than the signs
in any - other factory, ) .

To the teacher the time expended in familiarizing himself with
local industrial v(hl(li(iOhS_. will be time well spent.  Not only will he 0
seenre i body of subject matter for his English instruction which
will be far superior to any ready-made lessons. but. by velating his
lessons to the pupils’ voeations he will secure the interest of his pnpils
and the active cooperation of their employers.  The teacher must
bear tn mind that his suecess depends largely on the backing of em-
ployers and industrial managers. "The latter must be made to feel
that, aside from patriotic consideration, teaching English to their
non-English-speaking workers is a necessity ; that it i*¥ys In better
understanding, in better warkmanship, in improved spirit.

Obviously, it is not possible to draw up «a series of lessons to be
effective in the great variety of industries found in our country.
Merely by way' of suggestion, the following lessons are presented
with the further statement that the teaclier must adapt the lesson to

~ the sitnation as he finds it and mnst add other lessons nsable in the.
industry of the pupil: '

. R = i,uul.'in{/ for work, ) >
John 1s a mn_!deg,(rmnuwr. presser, nrom;m, ete,). _ “_/gf"bd
He has no job, a ) ’ o 2 .
‘He wants to work. . ) R L
He walky uround the streets. 1le iy looking for work, , o B

He secs n sign "'3 Molders wanted.”

o
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He walks into the factory.
" The foreman (employment manager, superintendent) comes in. °
“ Do you want molders?"”
" ¢« Yes. Have you any experience?” : .
“ 1 have three years' experience.”
“ For whom did you work?1”

“ [ worked for Johnson & Company.” U 3

“ How much do you want?" .

“1 want dollars a day.” o .
“ \We pay by the week. We pay a week.”

“ We pay by the piece. We pay a plece.”

_ *-All right, I'll "take the job.”
“ When can you begin to work?™ .
“1 can begin to-morrow wmorning.” . - . °
“ All right. Here s a ticket with your number I shall expect you.”

Beginning 1oork.

Johii came to the tactory at 7 o'clock.

He walked in. .

The foreman said, “ Good worning, Joha. Come with we.”

He showed John how to punch the clock.

Then John put his hat und coat into a locker.

He put on 4 pair of overalls. a .

The foreman said, * Come with e to t oundrX " (drying room, machine
shop, etc.). '

Everybody was working. .

The forewan called Mike.

“ Mu':e. this is Jobn. He wili work with you."

The two men shook hands.

John walked away with Mike and began to work.

Pap day. *

‘To-day is pay day.
The cashier (pay clerk, paymaster, foreman, etc.) comes lu(o thv factory.
He carrles a leather bag.
In the bag are epvelopes.
Each envelope holds the pay of & workmun
The men stand in line.
The cashier (pay clerk, paymaster, foreman, etc) says, “ What s your
name?” ~
i “My, uame I8 John Brown.” -
- ~«What Is your number?” oo
-~ - “My number ls 468.” .
- * Here is your envelope.”
“ Thank you.” ’ - ° o
John opens the envelopie. '
_He counts the mobey.
It is right.

.

. 0

¥ f&}ﬁ
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A

e AN ACCIDENT,

5

4 ”’ ‘A man was haurt in_our factory. o E . -
‘«‘Q?Bodldnotowmedanzerﬂgn SO o .
: %mggnfegd.“mm. Donot!ouch." 9o 9,88 o o Bo o0
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He could read English, but he was careless.

He touched a plece of hot metal. ’

The bot metal burne‘d his hand.

He fell down and fainted.

We took him to the emergency room.

The doctor treuted his hand. ’ :
Then he put a bandage on the man's hand and sent him home.

The man will not be able to work for a week, “

PLANING A BOABD,
I 2 a carpenter. N
I take a board. .
It is rough. %
I put 1t into the vise. ‘
I go to the tool rack. ’ a
T take a jack plane. : ” s
I plane one side of the board. : . ®
I open the vise.
T take out the board. S
T turn the board samund. -
1 plane the other side. .
The board is smooth on two sides.

. .
]
- -
: .
\ . . .
L4 -
-
,
.
.
-
,
.
. ’
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SUPPLEMENT A. -

(Report of the (’omrmttec on Methods of Teaching Iinglzslz to the
Foreign Born.)

Mr. Frev C. BUTLER, Director of Amcricanization, Washington. . C.

De&R Sik: The committee npon Methuds of Teaching English to the Foreign
Born, appointed at the National Conference on Methods of Amerlennization,
held in Washington in May. 1919, submits its report as follows:

Introduction.— Teacliing “English 1o non-English-speakiog people is merely one
pbase of the generul problem of foreign-lunguage instructlon. Because of thix
the principles underlylng = comprehensive method of teaching English to the
forelgn bom are the same as those that underlie the teacblng of a foreigm
language to Amerlc.m men and women of equal educatlon and intelligence.

It is the underanding of this comiittee that the suggestions regurding
method were fntended to apply to tenching English to beginners, since this phase
of the work differs more widely from the eustomary methods employed in teach-
ing English to the litermediate and advanced groups. )

Types of method.—Methods of teaching foreign languages may be classified
in m{my ways. When we think of the tanguage thnt is"Wsed ns a meanx of
communication between teacher nnd pupil we may class the method as either
direct or indirect—indlrect when the teacher is able to spesk the language
of the pupils and uses it in the teaching; direct when the teaching 18 carrled
on entirely in the new langusge.

Again the methods may be classd as synthetic or analytic according to the
unit of advance used in the teaching. The method may be said to be syn-
thetic when the attenpt is made to build a vocnbulary by the mastery of isolated
words and then out of this materlal it Is attempted to construct sentences.
A method may be sald to be analytic when the sentence i taken-as the unit
and 48 later analyzed Into its separate parts.

It 18 the opinion of this committee that the results uchleved by the intelligent
use of the direct methad, which is not synthetic In plan but which does depend

- upon the sentence as the unit of language, ufe the most satisfactory. The direct

method to be satisfactory, however, must be completoh and cn{efully orgnnized

~ and the material for the early lessons must be sclected with great care.

Source of lcsson material.-—The committee feels that grave mistakes have
been made in the past In the chaice of lesson material for classes of the forelgn
born because too much emphasis has been placed upon the ltevary features
of the English language and too little placed upon the actual every-day English °
that the pupil needs for his home, industrial, and community life. Instead

_ of selecting material for its literary value, it is better to select the subject

matter of the lessons from the fleld of common, every-lay experiences of the
individual, to the énd that he may learn to express himself in English on sub-
Jects about ‘which he 18 likely to have the Opportunlty of talking to Engllsh~
menklnxpeople. 2o 892 @ Qg
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Classification of pupils—It is a well-known fact that individuals differ in
Intellectual power and educatlonal attalnments. Classes, ufter all, are only
groups of individuals, and it has been found possible to adjust the groupings -,
of these individuals in such fashion that each dass can ake the greatest
amaount of progress in the shortest time. The following principles of classifica-
tion will be found valuable in this respect: ’

(1) Urouping uccording to race.—When desaling with real beginners, thoge
who e spreak wikd  understand no English, it i8 adviseable to recognize the
principle of classification by race. In this way racial antipathies are avoided
and groups that are homogencous both as to racial backgrounds and intellectual
achlevements can be brought together. Later on. after the preliminary lessonsg”
have been given, it will be udvisable to break down the harrierx of race by
organizing the classes upou some other basis. .

(2) Classification by sez— Where numbers warrant, it i8 often ,advisable
to classify men and  women separately. If such a course is tmpossible on.
account of lack of numbers, divide the cluss into two groups, placing the women
In one group and the men in another. ;

(3) Clussification on the basis of knowledye of English.—The third prigciple
of elassiication is found in the amo inglish that is siready the p rty
of the pupils. Three nuin groups uy@hle on this’ basis: Beginners, ‘ter-
moediates, and advanced. In the first class should be placed those who do not
speak, understand, read or write nny English, or very little English. .In the
second group may be. placed those who ure able to speak much knglish rathee
peorly or a Vttle English quite well, who are able to read simple English sen-
tences with underitiinding. and who are able to write short sentences from
dictation, - In the third group may be placed those whe are able to talk on
subjects of general interest, who are uble to read zimple news items in the
daily paper, and who are uble to write. n short business letter with some
degree of correctness, '

Detdited claxxification of beginners.—Experience has shown that it 18 advan-
tugeods to make subdivisions of those who are clussed as beginners, In gen-
eral, it is more advantageous to group In one beglnning cjass the illiterates—
those who are unable to read or write their own language.  These may be

and another group that speauks and umlerstands little English. Likewdise it is
advantageous to group together those who are educated in thelr own language,
and these may be again subdivided into those wha speak and understand no
Fnglish and those who spenk and  ubderstand gome English. The following
entline will ‘vxplnln this pinn of urn\xphuz: .
(1) Reginners:
(@) Nliterate,
(Speak sand understand no English.) . .
- 1Spenk and wnderstand sone Fnglish.)
‘(b) Educated In own innguage.
(Spesk and understand no English.)
(Speak and understand some English.) *
(2) Intermediate begginners: . . . =g
(a) Speak much English rather poorly or » lttle Engligh Aquite well.
(b) Read simple English sentences with yndgmtandlng. ,
(e} Write short sentences from dictation.
(8) Advancedseginners: } _
(¢) Talk about matters of general interewt.  , - o .
(0) Read simple news items In daily paper. . ) N B U P
(o) ‘Write short business. letter SN
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Aa\l‘ndlcated in the introduction, the essential work of this committee was
to deal with methods for beginners. It seems wise, however. to suggest that
when puplls have reached the stage of advanced beginners they are able to apply
their English to gaining instruction about our history, our tinstitutions, our
civics, and such other general topics as may be of particular value to individual
classes. e. g., st~y of the post office and its departments, of the weather bureau
and Its value to the citizen, buying real estate, bullding u home. horrowing
.money, and so forth. ’

Principles yoverning the organization of material.—Following the ldea wen-
tloned above, the subject matter of each lesson should be selected from the
common. every-day experience of pupils. Euch lessou should be orgunized
around one central idea which constitutes the general cud. In the eurly lessons

* this central idea or thenre should be developed in not more than 15 sentences.
, It should be noted that the sentence rather than single words is taken as the
unit of lahguuge. The sentences should follow ore anuther wccording to logical
sequence In time. since this is a great ald to the memory of the pupil. It is
advisable to arrnnge the sentences in groups so that natural resting places will
occur in the theme, Ordinarlly, 15 sentences should he arranged in three
groups of five each. Iowever, 'In suggesting 5 sentences as the maximum
number for the early h-s§m1s; it is not intended tu set this ‘us n standard. A
- theme may consist of thrée or four sentences, or it might be possible to have
more than 15 The short theme that follows will indfcate the appleation of
the principles xo far mentioned : ’ ’

Making the fire.
1. I close the dampers, '
2..1 shake the prate.
. I tyke out the ashes.
. I put the ashes in an ivon pall.
. I take of(the lids. (Covers.)
. I place pnper' in the tire-box.
. I place wood i (he fire-box.
. I put on a shovelful of coal
. I strike a matcl.
10. I light the paper.
11. I oper the dampers. .
~ 12. I put an the lids. (Covers.) 1
- 13. I brush off the stove.
14. The fire burns. ,
15. I put on more conl,

16. I close the stove-pipe dampers,
In casew If illiterates and pupils of low mentality, the sentences in a given
lesson should be short and very simple, closely conuccted and few in number.”
It will be found that some classes learn iuwore rapldly than others. Con-
sequently, teachers may find timt .all the sentences in the theme can not Ly
developed In one lesson. If sufli is the cuse, they should develop only as many
as the class can assimilate ang iéfive the others to be taken up at a later time.
~ . Tt will be noted that the connecting idea between the sentences In the theme
» ts that of successlon it time expressed by the words *and then” understood.’
The. language uged in the theme should be objective, i. e., such that is easily
dramatized or ‘made Inteiligible to the puptl through the use of objective

material : . }
Principal governing tRe teaching process—We have already recognized the
, importance of teaching the forelfndborn to spesk and understand English as

[SL8* )
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‘well 88 to read and write it. To develop the ability to speak and understmd
the language, attention must be given to ear training, since it is through the ear
that we mnster language. We have already noted that the sentence is the unit

. of langusge. Our method then shduld deal from the beginning with sentences
rather thun with vocabulary lists. In each sentence the most important word
is the verb. This should receive special drill and attention because it is in the
use of verbs that a large proportion of the mistakexs of language occur.

’ 1o trunsmitting the idea to the mind of the pupll one or all of the following
devices may be employved:

(1) Dramatization: (@) Acton; (V) gesture; (¢) play of featnres and in-
flection of the volce.

(2) Objects.

(8) Picturex. The use of figurative lgnguage rhould be postponed until the
pupils have developed sufficient vocabulary so that explanations of abstractions
may e made. In teuching the theme, however. which is compored of ohjective
language, the teacher shoukl alse use such expression as “That ts good." 1
ltke that. * Please try again,” etc. Thexe constitute expressions of com-
mendatlon, judgment; or admonition. and may be classed under the heading of
subjective langnage. Tt will be found unnecessary to explain the meaning of
these phrases since the expression of the featnres and the inflection of the
volce convey the idea. Out of the objective language found in the theme and
the subjective language contributed hy the teacher, conversation will he natur-

. ally developed, and conversations furnirh excellent drill in the use of language.
Many of the textbooks for the teaching of English to the foreign-born em-
phasize the objective fentures of the direct method and many of the earlier
pages are devoted to exercirer revolving abont relected ligts of words arranged
in guch fashion as *“ Thig in a hat,” * Ig this a coat?' * What is this?' “This
i is a book,” etc. While this arrangemnent of material does not appear in the
theme plan as outlined ubove, the teacher may use question and answer exer-
dees to good sdvantage in reviewing what alrendy been taught by the theme
plan. The great importance of variety in review work can not be too strongly
amphasized. Other devices for accomnplishing this resnlt are ar follows:

(a) Question the puplls, requiring answerx that nre worda taught in the
sentences of the various themes, -

(b) Let the puplla question each other about the Immu A% 8oon A8 they
bave puined sufficlent vocabulary. ‘ o

(¢) Give commands either orally or in writing on 1he bluckboard using vo-
cabulary previously taught and requiring a pupll to execute a mmmand and
thm tell what he did.

(d) Dramntlze nniversal activities, e. g, buying & hat. applying for work.
-a)dng a deposit in a mavings bank, ete. .
Teaching English, mmmar through wse.—The forma)l rules nnd definitions of

grammar should have little place in this method, hut a great amount of drill in
the use of grammatical forms and expressions can he obtained by the u<e of
variants. which can be introduced. into the original theme. Om general prin-
eiples it will probably be found advantageous through u series of lessons to
substitute for the personal pronoun * I ™ that occurs as the subject of each nen-
tence in the early themes, the other personal pronouns. 1t will alo be found
possible by the use of the key words “ to-day,” * yesterday,” and * to-morrow
to get splendid drill in the tenses by teaching the pupila to say, * To-day I walk .
1o the door” * Yesterday l walked to the door.”” “To-morrow I shall walk to .
the door,” ete.. | -
Peaching lhe Bnglish sounds.—BExperience hu shown thn -aound drills are . .
valunble in clnm of foreign-speaking people to ald In the correction of for- -
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elgw accent, enuncigtion, and pronunciution, and sometimes to furnish a key for G
the recoguition of new words. Care should be taken to avold a waste of time In
this field, however, and the phonic period should be kept separate in order that
the reading exercise may not lose its continulty, Sound drlils should be centered

_ around words that appear in the themes, but no puplls should be asked to

practice the sounds untll the teacher has carefully shown how the sounds are

»  developed.

Teaching procedure.—A common mistake, especinlly in: the teaching of Eng-
lish to men and women who do not speak or understand any English, has been
to rely upon the printed page as the Instrument by which to tench the -
language. - Experience has shown, however, that. spoken ]unzunge 1s best mas-
tered through the ear. As a consequence, the teaching procedure shonld place
its first emphasis upon oral instruction and practice in speaking. Drill in the
reading of the language should be thought of as a second step iu the tenching
process for beglnuers. The pupil should first be taught the meaning of the
theme through the devi¥es of actlon. gesture, play of features, infiection” of the
voice, together with the use of objects and pictures. After theears of the pupils .
have- become accustomed to the sounds of the sentences ns volced by the

. tencher and after they have grasped the meaning, they should then learn

through finitation and repetition to say the English sentences. The process of
oral instruction and the practice in speaking should continue untll the com-
pleted theme has been mastered. )

A8 soon as the puplls are able to repeat the sentences of the lessun under-
standingly, the teacher should write the lesson on the bluckbonrd, sentence by
sentence, having the class read each sentence several times ufter it hus heen so
written. When the complete lesson is on the Liackbuard it should he read in
concert hy the class us a whole aad-then, If possible, in whole or I part by each
member of the class.  This lessou should then be copled Into a notebfok pro-
vided for this purpose. In the above procedure, use is first mude of the ear in
listening, then of the wouth in repeating, then of the eye in reading from the
biackboard, and then of hoth the eye and the hand lu copying into the notebook.
Teaching according to thisPMn intensifies the lauguage impressions made and
increases the student’s chiunces of retainlng the lessons taught,

\ Limitations on the fcatures of dramatization, use of objects, ete.—The comr
mitted desires to lay particulur stress upon the importunce of modifying the
application of a method uceording to the particular needs of the class. - It Is
for that reasou that so much attention is given to the principle of classification
in the esarlier part of this report. In classes of beglnnéi'q who do not speak or
understand any English. it will be found Decessary to make use of the sug-
gested devices for dramatization, use of objects, etc,. in order that understand-
Iog may be jyroused in the minds of the puplls. - Care should- be,s«ken, however,
that the use of these devices should be grndually discontinfied as the class

- improves In {ts knowledge of English. Likewise, there may be classes of he-
ginoers who have picked up some knowledge of English through their associa-
tion with Engllsh -apeaking peoples The teacher who makes the mistaké of
resorting to detalled dramatizatien and object teaching with these classes will
lmmediately forfeit the respect of the puplls and will discover a great loss of
interest in the lessons. - 4

While it is possible to use similar lesson material with Intermedinte begln-

. ners, namely, those who can already speak and understand some Engllsh, the

teacher should -begin the work of reading from the blackboard, lenflet, or book

at once using objects and actian-work only when nomsary

5 How. long..shosid the. theme form of .lesson arganization Uc, usod?—The

i3 committae, ecocnlm that a. dltterence of opln[ou _exists aa to the number of

- j?ré‘! <=
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Jesnsous thitt should be introduced in the thewe form, We feel that the watier
of passing from the theme plan to the paragraph plan depends upon the ability
aned previons prepaeation of &pﬁsmdom rather than upon any stated number
of lessons. Ag a rule, with real beginners, 25 or 30 themes of about 15 sentences
ench may be used o advantage before Jessons are organized In regular para-
< peraph form.
Rexpeet fully subinitted. .
: W. M. Ronrexts. Chairman,
Asxt. Nupe:intendent of Schools. Chicago. JU.
CHas. B. FINCH,
Werector of Inmndgrant, Bducation, Rochester, N Y,
H. B. GOLUSERGHR,
. Principal Public Hchool 18, Ncwe York City.
Instructor, Methods of Tracking Enulish to Foreigners,
Columbia University.
Peree Rosenrs,
» Neoretary Industrial Departmend,
Internaltional Comanéttee, Y. M. (. 4.
‘T. K. SPENCES,
Superrisor of Kducstional Eztension, 88 Lowts, Mo,
CHas. F. Towne,
Director of dmmigrant Bducetion, Massachusetis,

>
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