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PROCEEDINGS OF THE FOURTH ANNUAL MEE®ING OF
THE NATIONAL COUNCIL OF PRIMARY EDUCATION.

" Chairman > Ella Vicloria rohbs, University or Missouri, Colunbin, Mo,

Advisory Commitice: )

Ada Van Stone Harris

e Marioh & Hane kel,
5 mond, Vg,

v supervisor primary eduention, l‘ixtshux'gh.'l'n. L4

supervisor kinderearten and primary grades, Rich

e B, Muoare, Teachers College, Columbly University, New York, N. Y.
2 ! .

4 The National Council of Primary Education held its fmu't‘l( annual

meeting in the red room of Hotel La Salle, Chicago, 9.30 g: m,,

Tuesday, February 25, 1919, with the chairman. presiding::

The Cuaryax, The Primary Council is very happy indeed to
welcome this uiki;}{\his morning. This is our fourth birthday,
and we are glad W have so many people come to help us celebrate.
To those of you who are not yet well acquainted with the Prikary
Council, perhaps a word as to the things we are trying to do will be
of interest. In our constitution the purpose is stated as threefold:
First, a greater use of activitics in the primary school ; seeond, greater
] freedom of method for the teacher; and third, o closc_acorrelntion,
' ) in facta unification, of the work now done in the kindergarten and
primary schools. We feel that the work of early

1 work, and. that there should be no break, cither in the form or the

atmosphere, and thst the children should feel no.difference in the

transition. There $hould not be the possibility of going out of the

warm, acery. happy period of a kindergnrten‘into a cold, frozen

atmosphere in a primary school that greets the child- with stiff rows
of hard wood and iron seats and says to him, “Sit still, fold your_,.,

. himds,-forget that you are anything but a part of that desk, and do

what you are ‘told.” : . - :

In this period of. transition through which we are passing, boset

hy all the various forms of unrest thet are calling for such seriops

thought, it behooves .us. to look - back to the real source, to sedk

i b B EFIEn | i tw + vu ocs "

i T

education is one

. causes, and T am inclined to think we do not go far enough back in
looking for causes. 'We have said—rw have not.said it“quite 50 .
frequently in the past few years, ang/ yet the mass of our ple
still say—* Oh, anybody can teach a primary schobl. - Ady y?

" Yes, anybody at any price can teach a primary school." It may take

brains #ind training to teach higher up, but anybody can ‘teach

little children to read, That, is easy, and that is all they need:
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do.” But as the twig is benl so the tree is inclined, and T am in-
clined to think that the bcndlng of the mental attltudo comes very
early in life. It behooves us to pay most particular attention to the
atmosphere of the school, to geme gown to the world of the little
~schildren and find out how they live and hov we are teaching them and
what they are really getting out of the school. - We flatter ourselves
sometimes that we have accomplished great things because we are
: gottmfr tangible results, but the method by which we get those tangi-
ble results is most important. We need to know what i actually
going on in the school, what the childrén are thinking about, how
they are responding. T}us morning we shall discuss those (questions
m a very practical way. '
* Before we take up the work of the morning there is one veport
which T.am sorry to make: Last year the first speaker on our pro- l
gram was Miss Jennie R. Faddis, who has since then, in November I
last, passed on to the other side. The work that she did for little
children was conspicuous, and I think it only fitting that wv%muld
pause for a few minutes and pay tribute to her memory. Mrs. Brad-
~ ford, of Kenosha, will speak for her. .

JEMNIE REBECCA FADDIS,

.

Mrs. Brabrorn, On the 234 of November, 1918, in {inneapolis,
occurred the death of one of our leaders in the field of Kindergnrien £
and primary education, Miss Jennic Rebecen Faddis, assistant super-
intendgnt of schools of St. Paul, Minn,

Her” last contribution to the progrun of this coficil was mads
at Atlantic City a year ago.

The real significance of her loss can onl\ be appreciated by those
who knew of Miss. Faddis’s work and worth and~who sympathized
with her ¥iews on child training. It is they who will realize how
great a loss the teaching profession has suffered through her un-
timely death and how great is the loss to chilcllmod‘f this wise,
fearless, conscerated champion of their cause. o

A brief account of her work will appear in the Kindergurten
and First Grade Magazine for March, .

These characterisfics marked her service whevever the field was: o

¢ Her love of little children, not effusive or sentimental but !enmnc
and wise, and demonstrated by her unobtrusive, untmmr self-
sacrifice for theip welfare; her anxiety to mgke the lives of teachers
richer, to help them to ¢ more, that they might do inore; her great
love of nature and her unique methods’of getting others mterest’ed'
m it, and her indefatigable efforts to that end.
One who spoke at her funeral said of her Work in Butte, Mont.:

As many people know, Butte is a mlnlng town where the éntirc face of the
cotntmg1a black and seared-with the fumes of t;xe copper smelters; where few
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of the ordinary beauties of m'nure as we kunow them are to he found. Inte
this nunosphere enme Miss Faddis in the full of 1914,
Noon Ler love of nature, second only to her ineffuble love of children, made
- dtself felt. She would gather around her little bands of ehildren and zo out
Ent\n the hills where she would explain to them the beautie s, neager though they
were, thit® were tulho found among the grasses and veyetation. She taught
1 thent to value tlowers aid Low to plant and care for ther. :
. Now, i you will go into Dutte and inquire regarding Miss Faddls, they will
ke you to sone poor miners cottage, sud point out to Fou u bed g pansies or
nasturtiums,
The blenkness is Zone from many hotes of the poor of Dutte: Jittle children
are happier, the world is w hetter place. ’

i Other similar tributes from associates i other places testify to
: the wume strong, beautiful. beneficient influence. My acquaintance
with Miss Faddis extended through a period of 24 years, in 12 of

B which we were mtimately associated as fellow workers in a Wisconsin
! State normal school. -

. It will not be difficult for those who appreciate such a character as
; Miss Faddiss, and who likewise possess a knowledge -of conditions

as they too {requently ure in the adnduistrative departments of our
schools, to understand how it would affect this sincere, honest soul to
find political expediency or self-interest put above the supreme rights
of children; to understand how the shortsighted withholding of sup-

# port and sympathy for needed educational measnres would harass

' ‘her; *to understand how it might be possible for her superiors in

: office to fail in appreciation of her exceptional value as a leader and
teacher.,

“ Worn out,” was the simple diagnosis given by her last physician.
. Worn out in the cause of humanity ! but it should not. have been so
i ~soon.. Society needs just such heroie souls as hers to carry on the
fight. and to help hagten the coming of the better day. )
The Chamrman. Last year, at our meeting in Atlantic City, we
discussed the Between Recitation Period,” the activities of the thme
. between the periods when the teacher is definitely divecting the work
of the class.. We talked last year abont how that period should be -
. occupied: As an outgrowth of the discussion there came a call for g
i - definite statement as to the farnishings of the primary school. What
sort of furnishings should it have, what sort of equipment should it -
have in order to provide right environment in the schoolroom that
we might stimulate the children jn the right direction? A committeo
was appointed to discover what is the best practice and what the
leaders in progressive movements. consider adequate urnishings for
& good primary room. Miss Grace Day, of Teachers College, will re-,.
: port for that committee in the absence of her sister, who is its chair-
~ man, but is ill to-day, - ‘ S 5 I
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-

TENTATIVE REPORT OF THE COMMI'I‘TEE ON 'APPROPRIATE
FURNIS’H{NGS FOR THE PRIMARY SCHOOL AND DESIRABLE
- NUMBER OF PUPILS PER TEACHER.

Presented by Miss Grace A. Day, in the Absence of Her Sister, Miss Abbie ]
- Louise Day, Chairman of the Committee.

>

Althoughy your committee h'\s made but a mere beginning. a sum-
mary of the work at this stage proves most interesting. The follow-
ing- letter and questionnaire were sent to 105 educators throughout
the United States. Scventy-four replies were received in time to be

» tabulated in our report Ten more have reached us since this tabula- B
tion. Such a response is most gratifying. for it sounds as if the !
leadmg educators of the country are very much interested in assist-
ing in this study.

‘n
|

[LETTER.] /‘

Please give us the benefit of Your candid opinior in regard to these two
matters which we cons!der of such vita) fmportance to all primary teachers and i
pupils. e -

Perhaps you can collect and voice the conylctions of the best kindergarten ]
and prlmnry teachers with whom you are in contact and thus add welght to
their expression by sending them in under your signature, lncludlrg theirs as
well, if you like. “ !

I should like to have all dx&ta at hand by February 14, as we must sum- l
marize them for the meeting in Chicago, February 24 so kindly fill out and
return the nccompam]n?slgeet at once. : a

Help the good work  dlofg.

[

to. QUESTIONNAIRE .

The National Councii of Primary Education hns appointed our committee
-to ascertain from leading cducators and supervisors throughout the country an
expression of opinfon concerning— |

(1) The 1 amber of puplis that the primary teaclier can teach successfully. ?
te "(") A statement as™to the proper equipment and furnishings for a primary
room.

Will you kindly give us, on the nppended silp, your immediate reply concern- ‘]
ing these two items? .

-At the annual meeting of the \axlonnl Council of I"rlmury Iducutlon, held
-« at Atlantlc City in February, 1018, it was the consensus of -oplplon of those
" present that we need to make very rnalcal changes in the furnishing and equip-

‘ment of schoolrooms if we are {o have truly soclalized and fuotivated work.
" _Also, the councll was unanimous in asserting thgt ‘the primary teacher, more
b s tbam any other, ghould fiave only a limited number of children put under her
A .‘ harge if she is to lay a proper foundation for their education and issto pro-
[, .. mote a greater.numberigf well:prepared children. In the first grade, where
[ the child has not yet-learned to,study independently nor to use hooks. and
é. + where frequently he does not know the English language, real lnstmctlon can

s -not be given to 40 or 50 children, and attention to individual needa hd to
nll-round development is. imposa!ble.

*Jz'&w"“,fn ﬂ#n Ha_ge m
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S(‘.}IOOL‘FL’RNISHI.\'GS—-PUPIL@ PER TEACHER. . 9
s - . ' -

We must cooperate If wo are to bring about hetter conditions and better
work. You can help.  Please jot down .your ideas concerning these two mat-
ters at once and return the accimpanying slip, signed, to Miss

Very truly, XOUrs, .

Asme Louvise Day,
Aexistant Nuperintendent, Passaic. N, J. Chairman.

. GAlL CALMERTON,
Primary Supervisor, Fort Wayne, Ind.
. ManeL C. Bracs,
Asgistunl Superintendent, Newton, Masgs. *
The following is nn"roly sugeestive, not fnal : ' <
I helieve, 1o abtain the best results— * Replics, 71,
~0 (1) Classes shoul ! contaln the follosving niimher of Papiis per Number suggested i replies.
teacher: Minimum. Mazimum. Medign.
L Kindergarten; ... to.._. ehildren.:. ... s10 30-301 B g
2 Firstgrade, + ., . to.... children.. . ... S 1] 0601 25-80 1.
4 Secontgrade, ... . ta.... chiliren.. .. 1248 30-601 25-35 2.
4. Third grade, coestoochildeen. oLl L s $0-601 €585 3.
(2) Primary classrooms should be furnished with ot least tho following cquipment
vithin the reom (this list is merely to stiuulale your ideas. Check thoso Number
approve Y of. Write your additional suggestions end comments on the hack of Replies  roting
thisshect): - received, per,
. 1L Cupbaard shelf spac (bolow 4 feet), 2¢ by 13y 0 inchesfor cach child in
theclass... ... i1 g
2. Additional shelf space for general materials, 2 feet Ly Winches o p 859
o Wark tableg or drop-leaf work shelves. ... ... 800D 6 CHE0POB L b .. 7 &1
3. Twosind trays (24 by 36 by 6 inches cach) onone rollingbase. .. .. ... .. T4 T
5. Movable fumiture--
() Chafrsand tables. oo . 24 348
“(0) Movanle desks....... .. 7 16t
i Toilet, avatory, soap, cod towels. ... .. ..., .. 4 63
©. At loast 83 sjuare feet of swinging display boards o .. 74 Fi]
“. Library bookshelves an a good collection of story and picture LooXks... .. 74 1}
9. Materials and tools to worlk with—bailding blocks, rubbertype, ote. .. .. 4 &3

1). Free floor space at one side of roon for coastructed projects.
1. Zine v.rnys_ for window sills or window hoxes for plants and bulbs.
12. Good framed pictures for tho walls,
13 Victrola or similar musical instrument.
. It Filing ¢rawerg for teashar's nse —for samples of work, reports, cte.
/ . . . (Slgnature) .. ... ... wue
Cdmments and suggestions written on the back of the questionnaires
mdicate that many persons thought that their mere signature of it.
idicated approval of tle entire list.. Only those items actually
checked were counted, by the committec. :
The interesting thing concerning item 5, movable furniture, is
that every ono of the 74 voted for one or the other, 36 persons ap-
$roving.both, Jhirs showing low poorly fixed desks meet the needs
of modern edncation., . )
Where item 6 was not checked, the remarks on the feverse side of'
thes cheet . indicate that. the general equipment of the buildings in
that particular town seemed adequate, b
Some people did not understand what was meant by the swinging
*¢ - display boards. It is the'sort of thing we see in museums, where the

& : ‘10n one person recommended thty excessive number.
. : o le"mm‘chen.w . -
A v U IBRh M, e




10 NATIONAL QOUNCH, OF PRIMARY EDUCATION.

leaves, as it were, are swung on a central rod and can be turned .
like a great. book. It takes up but little space in the room. yet any-
thing can be diéplayed upon it. The teacher can open this big book.
fasten up large sheets of paper and have any kind of reading lesson.
language lesson, illustrative nature-study lesson, or she can mount
" the children’s work to be viewed, compared. and discussed by the
class. Had everyone understood exactly what this valuable piece
of furniture is. undoubtedly the vote would have bheen very much
? larger. 4
Many suggested closed instead of open book shelves mentioned on
the first draft of the questionnaire, thus lowering the number of
approvals counted for item 8 in our report. )
Most interesting comments came . in on these questionnaires, soms
of which are as follows: .

TR

1 would certatnly ke a dupliente copy to show my superintendent.  Ie
can not be malde to understand that primary grades need any equipment other i
than double desks and 2 bad blackboard.—I’rimary Supecviser,

When taere Is a place to put unfinished work and personal powessions.
children develop ability to stick to purposes from day to day nntil cowpleted.-
Patty S, Hill, professor of kinderrarten education, Teachers College, Coluinhia
Unlversity.
1 think that in general the first grade {s very much overcrowded. 1 should [
‘supposze that ahout 30 would be as many ns the to.xclwl could well handie. 1
belteve very dlsllm.tl\ in movable furniture for the lower grades, 1 Delieve
there should Dbe all of the equipment you have mentioncd and a8 much more,
as can be provided, T hope you will be successful in getting better equipment
. and especially better trained wu(‘h‘ers for these lower grades-~Chax, H, Judd, . a
dlrector of«school education. University of Ch’tva‘g'n.

. . .

I have been n primary teacher and supervisor, und Lkuevs how much all b
these reforms are necded.—Nina -, Vandewnlker, prinelpal bindersarten de J
partment, Milwafkee State Normal,

.Puplls por. teacher: Kindergarten, 8 to 10; second seradde, 12 to 15 first
grade. 1"’ to 15; third grude, 15 to 20 ,

Room equipment These are so obvious tbnt 1 cun not coe why auyone
vhould question thelr need. —1.. D, (‘oﬂ‘mnn, dean of callege of edueation, Tol-
versity of Minncsota, .

]

Yos, to all.—Frank M. MecMurry, Teaghers College, Columbia Unlversity, - v

b
+ Seventy-three gradunte students ln my clags in Teanchers Coliege whose mnjor
interest 13 elementary cduention voted s follows:
LY . -
" Puplls per teacher: °, - e " 1deal. ,L’,'é‘ ‘éé% X
- N ' . . \ .
= Kinderfygrten oo ocmipeceeme i3 10015

Firsy grode oo %5 - 25
Second grade 20 30
Third grade sQ

o
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"G, A McMurry, Peabods College of Teachers, Nashvilie, Tenn.

SCHOOL FURNISHINGS—PUPILS ' PER TEACHER, 11
-~

It {s entirely feasible to keep the averuge number of pupils per room in all
grades in the elementary schools dowu to 32. It is done in certain clties now,—
T.-W. Balliet, dean of Si%ool of educntion, TUniversity of New York.

Some items mantioned In the equipment lne T had not thought of, hut know
inmediately that they would add sredtly to the serviceableness of the room to
the teachers and pupils. 1 have just shown the list to our superiisor of build-
ings and alrendy have some ldeas. ns to what could le done with some of our
old situutlons.-—)[ary D. Bradford, superintendent of sclools, Kenosha, Wis.

Certainly all of these.—Frederick S. Dotion, profv.»ssor' of ('dll!.‘:l“"ll..[:ni-
versity of Washington.

. /
These itews secm to be almost minimum essentials if the destrable teatures

of kindergarten education are to bhe adapted for primary classes,.—W. W, Kemp,
professor of educatiod, University of California,

In Oakland we are all deeply interested in the problems you are presentiug.

A committee of teachers is considering the question of Plans for roows and
standacd equipment for firsg rades: s your communicntlon was very weleomo,
We shall look forward cugerly to the report of your in\;t‘stlg:xlinns. '

Wishing vou all suceess In this important work, und assuring yYou of our
willingness to help should ocensfon arlse, X am, cotdinlly ,\'o'i-xrs, I1da Vander.
Buw, supervisor primary work,

The suggestions You make are very good. . 1 should like to see ali first grades
SO cquipped and filled with tenchers who Kknow how. t¢ muke the most of the
equipment.  Maybe we shall live to xee the day. Lot ux lope.—Charles W,
Waddle. superintendent of trafning, State Normal, Los Angeles, Calif.

Such replies show the great need for and tle widespread interest in improv-
ing the clussrooms iy which our teachers and ehildren winls along the newer
Hnes preseribed for us by present-day copditions,

The following are some well-known men and women who signified
their approval of our suggestions by returning the questiounaire
signed : '

Julia Wade Abbott, npoclaus't in kindergarten eduention, Uuited States Bureau
of I'ducation. ’ -

Rlchard G. Boone, nssoclate oditor Sierra News, San I'rancisco, Calif,

W. W. Charters, dean of college of cducation, Unlversity of Minois.

Grace Strachan Forsythe, nssistant superintendent, New York City.

Florence C. Fox. speclalist In elementary education, United States Bureau ot‘
Educatlon. . : ]

J. I Francis, superintendeut of achools, Columbiiig OlLic,

Wiltiam H. Kilpatrick, Teachers College, Columbin Tnliverslty.

Alexis I*. Lauge, dean of school of education, University of California,

Isabel Lawrence, superintendent of practice, State Normal, $t. Cloud, Miun,

Bruce R. Payne, Penbody College for Teachers, Nashvlile. Teun,
Carroll B. Pearse, president of State Normal, Milwaykce, Wis,
M. C. Potter. supcrintendent of schools, Milwaukes, Wis.. -
Alice Temple, University of Chicago. R

Lucy Wheelock, Boston, Mass, . ) .

Ada Vgn Stone H.arrla. aasistant superlntgm_i_enl, Pittsburgh, Pa’
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’

The committed hopes that this work may be continued, to discover
not only what leading educators and primury teachers consider neces-
sary in the way of equipment, but also the ideal and the actual equip-
ment of the elassrooms now under their control.

It was also suggested that those most interested in primary grades
would be able to do some constructive work if a survey of kinder-
garten equipment could be made and the meagerness of that in the
prmary grades contrasted with the rich supply deemed necessary
for proper development of the kindergarten child. In this connec-
tion Mrs. McNaught, Commissioner of Elementary Education of Cali-
fornia, says: “ The lack of equipment in primary grades must be
a great shock to the child who comes from a beantifully equipped
kindergarten.” XS : f

Criticisms, comments, and additions to this limited amount of ° 1
data will be welcomed by your committee. Discuss it with ether
teachers and give us a report on their experiences and desirves.

From the many helpful snggestions received we hope to nake a
more extensive investigation and to prepare definite recornmenda-
tions as to standard numbers and equipmient for primary rooms.

Respectfully submitted.

Assie Lovise Day, Chairmnan,

Professor of Education, University of Nevada, Reno, Nev,
GarL CaLMERTON,
Primary Supervisor, Fort Wayne, Ind.
“ Mape C. Braae, >

Assistant Superintendent of Schools, Newton, Mass. «
The chairman of your committec asks if this organization is will-
ing to have this tentative report presented to the department of

N

elementary education of National Education Association at their )
summer meeting. © Theh elementary teachers in general may have g
the benefit of this research work and may possibly plan to cooperato

with us to the end that proper equipment of classrooms and the ré- 1

duction of the number of pupils per teachier may be extended over
& much greater field.
DISCUSSIPN,

Tho Cirapnax.  We will now:hear Miss Calmerton farther upon
. this report. ’ '

Miss CaLmerron, Madam Chairmdn, Members of the Natignal
Counci] of Primary Education; and Friends: After our ineeting yes-
terday, in conversation with a number of people who were there, wo
decided thit we still wanteddo talk a little bit more upon the necessity
of smaller classes and thewbsolute nécessity of some movable furni-
ture in placé of the rigid type we have now, and so 1 am going to
devote my time to that phase instead ¢f to some other very interest-

R
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SCHOOL FURNISHINGS—PUPILS PER TEACHER, 13

ing phases which we had planned to bring forth. You know some
PErson or persons must have a vision beforg we can have the actuali-
ties. The, first people who have the vision are ecalled visionary.
Everyone must have un air castle before he can have ‘a reality. The
contractq builds an air castle bridge before he builds the actual,
bridge. The dressmaker builds an air castle of a dress before she
builds the actual dress; and <o we must have these ideals and ideas
hefore we can make them practical,

Now T am going to take a practical illustration, because we have
all been thinking about the war. There is hardly anyone Here, mgn
¢r woman, who has not worked or had a wife or daughter or mother
} * who'has been working in the Red (‘ross, Suppose that we should
take 50 wemen whe were going to work in the Red Cross and we
should briva them to a building and put them in-straight rows of
_ scats like those desks with iron grating screwed to the floor—if that
! is not a Prussianized environment I (o not know what is. Then
when you add to that the itent of silence you certainly have a prison
for the little ones who come in from the free activity that they have
bad in the kindergarten, Suppose we put thesc 50 women in thosc
desks and then you say to them. “ We aje going to knit a hel-
met.” Fhe teacher gets up . and knits a helmet before them.
. Then she says, “Now, I am going to give cach one a pair of
i : needles and some yarn and Yyou are going to Lnit helmets,” I{ow‘

many of those 50 do you think wonld be able to go on by them-
c selves and knit the helmets? Only those who had experience in
{e knitting and could do so. We will say 10 out of the 30 could do that.
: Then she says, “T will begin with this first scat in this row, and I
will show as many of you as I can.in this given time.” Perhaps she
can tell 8 or 10 women. Tlen she will say, “ Well, now, our time is

;ﬁ ep. It is time for nle to tell you a story. We will have to stop i
- .now.”  There we have 10 people taught and 10 people who knew
-4 how from their experience and could fumblo around until they could

learn to do it about right. That is less than one-half-the 50 who are

ready to begin to go to work, Is that efliciency? “Would you-call

- - that cfficiency? Think of it! Less than one-half. *AVhat have the

J other 30 been doing? They have waited, watchfully waited, not

because they wanted to watch, but they were in a listeding scat
where they conld not get to anybody to talk or discuss. _

So much for the size of the classes.  If we néeded to have effi-
ciency in war, let us have efficiency after the war, beginning' with
the little ones. Now, as I said, the next thing she will say is “Jt
is now time for a story.” She tells the story and the children, in R
this case the women of the Red Crossy are very much interested - I
‘in‘that story. That story is about her boy ‘who is across the seas;”
“Tho “teacher tells the story: very-nicely and. when she ge " thigugh

%
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the people who uare in the listening seats go home. TPerhaps at
homne some mother says, “Oh. I want to tell yoti about our talk
this afternoon, just a perfectly splendid talk. She said that over
in France—Oh, I can't quite remember just the place, but some-
where over in France-a regiment--1 don’t just remember the regi-
ment, but 1 believe they were Austrulians, any way some regiment

did the most mmdcrful thing, but I can’t just runcml)ex how she

did stml the story.

Well, why? Because what the teacher said did not function,

because the lesson was not socialized in any way. She simply told
it, but the people there didn't get it. I think it was Secretary Lane
who said that children become used to accepting half-underkstood
and ill-digested material until it weakens cfficiency of tliought.
They bave no practice in oral language. They have simply lis-
tened. They bave Teen in stiff listening seats {or a great many
vears, and they can't go home and tell what they have heard. So
when 1 go into a school and I sece a trained teacher with a class ot
50 I often think she “ou]d be an ideal teacher if she only lind an
opportumt'y

I think of the story of the old Russian official who xaid to the
traveler, “ You can't stay in this country.” The man says, ¢ Well,
then I will leavo it.” The Russian says, “Ilave you a passpori?”
The traveler says, “No.” “But you can't leave without a pass-
port. T will give you 24 hours to decide what you want to do.”
That is the way when we go into school and we find one of these
_teachers with 50 children and without movable furniture. With all

our ideals we want to t.al\o the practical method. DBut how can

wo under these conditions? “In our talk yesterday afternoon every

“point made came right back into the primary grades to these two

items of smaller classes and proper equipment. We know it can be
done. We know wo can do it if we bring force enough to bear.

We can have tables and chairs for the first and second grades and
"movable'dcsks for the third, We can do that. We can have little
fcupboards along the side of the wall and great big boxes under-

" neath the windows to keep the material in, because that has Loen

done, and wo can have sinaller classes if we can impgess upon those
in authority the strength of the absolute necessity. I thank you.
The Cuammman., We shall defer the discussion of this topic until

" wo have heard the second report. Therefore, pleasa hold in mind
- «the things you want to say about this question of the furnishing

of the primary school until we have heard the report of the com-
mittes on an acceptable days wif® Last year wo were indebted to
Miss Moore for an expression which took hold of us, the term
“days ‘work” as contrasted with the program- made up of 10 min-
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something else. The question was raised. what is o day’s work? - -

What ought to be accomplished in a day in a primary schodl? In
order to find the answer to thai. question we appointed a committes
to investigate. They have been endeavoring: to find out what is
actually done in classrooms in a day. These observations have Len
taken very quictly and huve covered the whole day or at least a
half day, taking the work just as it happens, with the teacher un-
conscions of the fact that she was being observed. = The report,
therefore, brings us a statenent. of the actual conditions. some most
encouraging., some most discouraging.  Mis~ Moore, the chairman
of the committee, Wwill now give you the results of her work.

A STUDY OF TYPICAL DAILY PROGRAMS IN USE IN PRIMARY
GRADES. - '

By a Committee of the National Primary Council.

At the meeting of the Primary Council at Atlantic City in 1918
several of the speakers compared the routine fornal program rather
prevalent in primary grades with onc in which (he children have time
and- opportunity to inauguraic mnd carry through plans of real
worth. — Activities having continity and intrinsic worth, planned
to u coffsiderable extent by the children and executed Ly them, were
characterized as making up anaceeplable day’s work as digtinguished
from a tlay filled with unrelated. impozed drill and foolish © busy
worl.” '

Tt was decided to make as wide a study as possible of current
practice in the watter of the daily program in primary grades with
a view to finding out whyt pupils are doing while in school and how
valuable the prevalent activities are.  We especially deésired to know
how the child’s time' is occupied while the teacher is engaged with
unother group, )

To this end the committee now reporting was appointed. This
comunittee has no name. Tt might Yerg well be called 1 Committes
on Feoriomy of Time in Edueation, for it aims at the elimination
of much useless lumber in the way of stultifying formality and the
saving of time for activities of jeal worth to children,

Our plan was to visit extensively in primary grades all over the
country and note exactly wimt the children were doing. The epi-
demic has interfered greatly with this plan, for schools where/ obser- *
vations were to have been made have been closed for weeks and
nionths; substitute teachers have often been in charge} schools have
been quarantined against visitors; and there has been illness among
our own workers., These conditions have effectually ' combined to

it has .taken -ths. form ;o

reduce very much the- extent .of the investigution -for this Yyear, In(‘:&l
; iginally in." >

general character, ;however,
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tended. Observations hive been made in schools widely separated
geographically ns well as in type. These observations ‘have been
made in every case by some local person and with one? or two ex-
_ceptions by members of this organization. Observers were asked to
spend tho entire school day in o classroom and to write a full de-
seriptive report of what they saw. From th@éir records the com-
mittee hoped to secure data along the fo]l()wing Lines:

Prevalent time schedule.

Are the periods long enough to encoyrage good habits of work!?

“When the teacher is occupied with one group, what are the others

doing? Ts uniformity insisted on? ,

What materials have the children to work with? .

How ure the activities originated? By dictation? By choice of

pllpl]s? . ¢ -

What is the educative \ulue of the **seat work ” most frequently

~assigned ?

What is the educative ralue of the activities most frequently

chosen nd condueted by pupils?

Tn all we secuted 13 such observations, ranging from the Atlantic
to the Pacific and from Vermont to Virginia. At the present stage it
scems best not to indicate the schools visited.  We hope by next
year to have secured «0 many examples of excellent practice that
‘the schools visited will be glad to ho known as doing a high type
of work. There nre a number of excellent examples in the Feports
we now have, but there are others which it would be unfaiv to
expose. All reports, therefore, are designated by letters of the
nlphxﬁ)et Ten of the ohseryations were mndo in"city public schools,
one is from a demonstration school in a college of education. and
three are from rurgl schools. :

We deliberately sought a w idely varving pmctlce. as is shown hy
-the following copy of the outline sent to members whom we asked
to eoopcmte. There was no hope of getting enough data-this year
- to furnish a quantitative measure of current practice. .All that we

hoped to secure was u considerable range of typical examples; and

this we havo succeeded in doing.

Y

0 x

TENTATIVE PLAN FOR A REPORT ON PRESENT DAY PRACTICE 'AS REGARDS
DAILY. PROGRAM IN PRIMARY GRADES., TOGETHER WITH S8UGGESTIONS FOR
A BBTTER PROVISION POR EDUCATIVE, SELF-DIRECTED PUPIL ACTIVITY.

A series of descriptions of personal observations made by members of the

P committee In primary grades In different types of schools. All observations

to cover nearly or quite one entire school day. b .

1. A first grade in & publlc school where a very flexible progmm is in use,
ond where the children have nbundant npportunlty for the exercide of

% % initiative.

‘“2 A pﬂmarymde in an. experlmentnl clnss ln a demonstration school
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3 A 'prlmary grade in a city public school organized along the most conserva-
tive and formal lines, and employing much “busy work " of 8 poor gort
at scuts. A program cut up foto 10 and 15 minute periods, entircly teacher-
directed. ' .

4. A rural school of the old ‘type, where the young puplls sit through long

_ hours almost entirely inactive, '

5. A Drogressive rural school, :

6 A primary grade in a city publie school 4jr ywhich A rather closely defined
order of exercises is required, but where the teacher has exhibited great
skiil in throwing responsibility on the children, and where the undirected
work s of a superior quality. J g -

This example is intended to represent “ middle ground ” and to offer an
ideal possibie of realization in any clty system where those in authority
have vislon, and where there ig not too great congestion.

S \

In response to the above, ‘the reports following were sent ‘in by ..

members of this committee or by others assisting us. Where the
full account was very long and whero there were two classes in &
room, an analysis has sometimes been substituted for the full report.
A tareful study of theso records will furpiéh answers to some of the
(uestions which we have propounded. a

Analysis of these reports sliows that no clear-cut distinction can be
made between undirected “seat work ¥ carried on when the teacher
is engaged with another class and those activities which go on during
the “ free period,” or the time when the teacher too is “free” to
mingle with the' children and be one of the group.. Therefore all

.such work has been put together and counted us undirccted when

there is strong evidence that the tencher is really keeping in the
buckground and permitting the children to exercise a goad deal of
initiative. ) > '
Figure 1 shows a table of percentages of time given to the un-
directed or “ between recitation ** periods as compared with those
which are closely teacher-controlled. The white space represents
the time when pupils are not immediately under the direction of tho
teacher. The dark spaces represent the perceptage of tinie when
the teacher is actively engaged in instructing or directing. The first
column F represents a first-grade room (see report I} in which the
children had not one moment in the day when they could determine

for themselves ‘thé smallest thing tondo. The entire class of 45 sab‘ I

in fixed seats throughout the whole school day, never stirring excep
to{ise'twice for a minute or two to exercise their arms, and once for
a shor¢ intermission. They were constantly told to “sit tall,” which

means hands folded behind them, heads erect. The varnish was all -e

off the backs of the seats at the spot where .annual generations of
pupils had pressed their small perspiring hands day in and day out,
The second column_yépresents the.observatiomdescribed in report

.

L Tha procedure was much like that'in F, bug ifi one respectxtwq:s o
o Yaeme-o0- g e T P
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worse, for while the children were leld together as one cluss the
teacher ostensibly teaching all at the same time, in reality during
long periods at least u third of the children did absolutely nothing.
They were not sufliciently ndvanced to pagticipate. but were entirely
ignored and required to be perfectly quiet with nothing to do.
Columns G, D, A, cte,, represent, respectively, 124, 16, and 18 per
cent of time griven in three classrooms to ** between-recitation ™ activ-.
ities. Tt is interesting to note how the time distribution iu these and
the remnining reports falls into an almost perfect scale, from zero to
41 per cent. Tho last column, L, represents a rural school of a high

loo \\\// ' ~
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F1g. 1.—DPcrcentage of time glven to updirected actlvitles in 12 primary classrooms.

type where the primary pupils spend about 41 per cent of the time
in study, handwork, drawing, naturo study, observation, free play,
“and other activities in which they have much opportunity to exercise 3
independence, choice, judgment, and lendership.

It is not intended to imply that a high percentage of time given
to occupations in which the teacher is not an active participant hax
in itself any merit. Such occupations may be dogmatically assigned.
and they may be worthless from wn educational standpoint or even
positively harmful. Such conditions existed in the case of class K,
whis stands next to the highest in the mere matter of time given to

¥seat work.”™ Practice in which . the percentage ¢f time for such

X s 7 - L
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work is lJower may rank immeasurably higher in the educative value
of the work executed with'or without the immediate presence of the

- teacher.  This is true of classes J, E, I, C, and D. In the case of

JJ especially the children were accorded such exceptional opportuni-
ties for choice and self-direction and the exercise of judgment all
day that the contrhst in tone between the shaded and the white parts
of figure 1 does not répresent the true state of affairs for that room.

The next inquiry congerns the intrinsic worth of the activities en.
gaged in, their fitness for the pupils, their_ provision for continuity,
and their relatedness to outside life. It certainly is o poor day’s
work that does not include undertakings of which the participants
can feel'the worth and which does not provide for some measure of
choice, freedom, and individuality. When all worl is imposed, and
in small, isolated portions, it becomes drudgery, and when no in-
teresting plans or half-completed projects are left over to be taken

P up again the next day, one of tle finest elements in a day’s worl,

that. of eager anticipation, dropsout. Some of these points have been

| considered in the summaries for the separate reports, but a more

: general statement miy be of interest. ’

When children are free to choose what they will do, we find the

' following wide range: They draw, paint, model in clay, build with

ﬂ " blocks, play actively out of doors; male objects of wood,. cardboard,

{ and papeg, such as crude furniture, boats, wagons, acroplanes; put
puzzles together; furnish doll houses, shops, etc., and carry on play
connected therewith; weave, clean drawers and cabinets, look at pic-
ture books, réad silently and to each other, write, do number work,
print with type, make books. and plan simple dramatic performances.

Many of these projects call for a contribution from the more.formal -
subjects of the school and cover, in reality, many units of worlt such

.« a3 might be suggested in a well-organized course of study fqr pri-J

' mary grades. They lead to interesting connections with the home

- life of pupils, and they furnish in many cases that element of con-
tinuity from day to day so esgential to the development of good hab-+

its of work, o T )
The work most frequently assigned by teachers for the undirected
period tonsists of reading, writing, drawing with pencil and crayons,

number work, and paper construction. It will be noted that thig is a

less liberal allotment. than that which children are disposed to make

for themselves. : ‘ S

The types,of environment furnished for the education of these 12
groups-of children vary .8s greatly as do the other festures, ranging
from bare, ugly rooms without a single thing’ except books, desks,

‘paper and pencils, up to rooms equipped with a.wealth of .material

83 oomplete as that to be found in . good ‘kindergarten ‘id wil

ideal school furniture, ‘We h 0 -of.
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ture and equipment seems to be most conducive {o independent, self-
helpful, and socially valuable activity : Small, movable tables, and
chairs; individual lockers; low cabinsts, containing materials;
plenty of blackboard space at"proper height ; open bookshelves, with
varied assurtment of suitable books; enough plastic material to
stimulate and give scope to the creative impulses of children. Tt is
not the province of this cominittee to go more fully at this time
into the question of equipment, as that problem belongs to another
committee now at work on it.

One of the most favorable indications is the superior type of work
found in at least five of the public school classes visited. Tt is often
remarked regarding the freer work found in some private schools,
“ You can do that sort of thing in a private school, but it woeuld be
impossible in a public school.” 1Tt is now clearly demonstrated that
in spite of difficult conditions, the younger pupils in representative
public schools are being accorded a very considerable degree of free-
dom, choice, and opportunity for the exercise of initiative and re-
sponsibility. This makes us suspect that mecha¥ical, unchildlike, and
worthless exercises which persist are often due t‘mertla. and lack
of vision rather than to isurmountable obstacles. . It.becomes our
duty ‘then to overcome this inertia so far as a well-organized and
judicious propaganda can accomplish it and to put-hope into the
hearts of teachers and supervisors all over the country who are strug-
gling to secure a more hygienic, educative, and developing environ-
ment ~d régime for children.

Wo aro expecting to enlarge this investigation next year along the
same lines, with the hope of getting enough data regarding current
practice to form the basis for récommendations. We are going to
try to prove that nothing of value is lost and that much is gained
by a richer, freer, less formo.l plan for primary instruction.

Miss Dunn, who is especially interested in rural schools, has
raised the. following questions:

Is the name “ Between-Recitation Period” to be challenged in
that it suggests the superior importance of the recitation period over
the seat period? Should a type of school organization and method
in country schools be sought which makes the period with the
teacher a means to the most profitable use of the much larger percent-
-age of time the pupil spends alone{

«  She also proposes research along the following lines:

Compile the results of studies nlrendy made of tho' way in which
s child of preprimary or primary age occupies his time in the home,
for any suggestions they may offer as to profitable school occupation.

Collect types of seat and “busy” work used in all kinds 0‘

- schaols, and evaluate, to form a sort of scale for measuring the qualit
of seat occupation, in my’ school.

~
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.

Collect and publish instances of especially helpful or valuable.
projects possible for children in the teacher’s absence.

Propose: (1) An ideal, (2) a reasonable, (3) a minimum equip-
ment for between-recitation occupation in a small rural school, - -
" The yomumittee might well adopt several of these suggestions for
future ‘work, not confining their epplication to rura) schools,

Ax~ie E. Moore, sha/rman.,
. ’ L. R. Er~st, .
ALviNa Geongr,
Faxxiz W. Doy,
1o MarloN Barroor,
& Committee.

OBSERVATION -REPORTS S8UBMITTED TO THE COMMITTEE.

REPORT A.
A Day's Work in & First Grade, First Quarter Room.

8.45. The hell rang, and the children hegan to enter the room. The five min-
" ntes during which the teacher was out of the room, as well as the 10

minntes which followed, were spent In perfect ease and freedom. The
children conversel naturally Ymong themselves and with the teacher,
Some magazines were sent to the hasement, two children went to the
nurse for the slips which are required after an absence of geveral duys,
but no further school work took place. o

0.00. The teacher suggested that the children take thelr seats. When the

: hell sounded, everyone was ready for work. A short prayer, the sing-
Ing of The Star-Spangled Ranner, and the salute to the flag oceupled
the nest five minutes, ) ¢

9.03. The children sang songs, which they suggested, criticized, and improved.

N.10. The children went down to the gemnastum where they played .song plays
until 8.25, whtn they went b to their own room.

" 0.27. The meruory. gem perfod hegan., The poefn was Good Night. When one
child ventured to explain why “the sun never sleeps,” the teacher
explained simply the rotatlon of the earth by ineans of & rubber
ball. The children suggested Japan and China as countrles having
day when we have night, whereupon one boy told of story he knew
nhout a “ Chinaman upside down.” This led a girl to say that she
knew a song ahont this, and, upon the suggestion of the teacher, she
came to the front of the roow and sang it for the clags, - ' !

0.50. Half of the children were asked to. draw the part of the poem they
liked best at’ thelr own sents, while the other half begam a regding
lesson in the front of the room. At 10 two of the children doing reat
work went to the board to write.

10.08. The reading lesson was finished. and the children went to thelp seats to
firaw pictures on the same subject as the others, } :

10.05. Class critlelsm of the drawings was begun. . g

10.10. The recess bell rang, and the children walked out.

10.20. The hell for the close of recess rang. As the children came Into the
room, some took thelr seats. some wrote on the hoard, and some looked
., at bouks. : o

10.25. The teacher-asked each chifld to sit on his own chalr by his table.

10.28. The B and C classes went to the chalrs in the front of the room for a
reading lesson. A letter to thank the $oys of room No.'1 for a favor

- wug composed by the children and the tencher. and was written on
the Board. Of the A class, four were writlug on the Ix rd, two wdre-
bullding a block church, -and saven were working on t ir drawings;

By 10.80 all the ¢hildren of thia class: were tvriting sentences or-i

two who' were hullding w
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10.40. The children ib the B and C clusses read the letter from the board.

One of the chfidren in the A class went to hig seat to look at a book. -

10.48. A cliss frsm the Teachers’ College came’to cbserve a lesson in arith-
metic. The teacher asked the children to make & circle of chairs in
the front of the room. (Two chiidren still worked with the blocks)—

1044 to 11.15—The arithmetic lesson.

~10.44. One child filled in the date fon the day on the calendar written on the

board. 1 4

10.46. A guessing game was pluyed. One chlld wrote a number on n plece of
paper, and the other children tried to guess what number he had
written. Each child wrote his guessvon the board. ’

10.51. The children matched domino cards. All the children -counted each
tacer's pile to determine the winner.

11.00. A ten pin game was played. \Eagh child found his score by countlng the

“-pumber of pins he knocked\gown.
11.15. The Teachers’ College class left. The children who bad not had a turn

in the ten pin game wrote their names on a plece of paper for the -

. pext time, while the other children picked up the pins and straightened
<  the chairs. - o

11.18. While the children finished writing their names, the others put on their
wraps. The children sang a song, ** Polly's Boonet,” while walting
at the door, becuuse one little girl had a listie blue bonnet.

11.23. The teacher excused the entire room to go to the basement, out through

’ the yard, and back to thelr roam. e .

11.26. The children came back into the room and amus themselves, flve
with looking at books, two with playing blocks, three with drawing
Pictures, and the remainder with sitting od taiking.-

11.30. The teacher looked at the drawings of the B and C classes. The chil-
drep discussed and criticized several of these drawlings. The chiidren

.- inthe A clns? elther listened to the discussion of drawings or looked
¢+ at books. '

11.34. The drawings were collected while ttie teacher found a boy’s book far
him. :

11.85. A boy found a song, “ Robin Red Breast,” in a book. He sang this to
the children, and the children sang it together. *

11.37. The B and C classes went to the board for spelling. Sing and My were
taught, after which the chiidren wrote sentences wlith these two words
in them. The A ciass, during this time, was matching the spots on
domino cards with cards with figures on them. When one chlld finished
his cards, he helped his neighbor. .

11.50. The teacher Yooked at and corrected tbe domlno seat work, while the’

. children finished writing their sentences on the board. p?

11.68. The bell rang. the children started to put away their work. IWhen a
child: finished writing his sentences or putting away his dominoes,-he
went to the wardrobe for his wrapa .

111,55, The second bell rang, and the chlldren went out for lunch.

1.00. As the children came in, they busied themselves; some In putting away
their figure cards, some.in talking, and one in eating an apple.’
- 1.08. The box for the tin-foll collectlon was passed. P
1.07. Every desk was cleared, playthings (a gun, an apple, and marbles) were
a put away, and each child sat in his own chair, looking at books or
spelling lists, while the teacber marked the attendance.

.* 1.12. The teacher helped the children correct the sentences which had heen

written on the board durlng‘ the spelling period.

415 The tables were moved Into the back of the room, and the chalrs were
placed In a large circle in the middle of the room. !

. 120, The children went to the chairs in tha front of the room for reading.

After looking at a picture of two girls telephoning, the children read
several sentences about the picture from the board. - .

o
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. 1.35. A cluss fromy ghe Teachers’ College eame to see a Iesson in dramutization,
The children sat In the big circle of cbairs, The teacher whispered
something for one child to represent, and this child acted the part,
(His part was to be a ¢at.) The children gugessed what he was re
resenting.  Often the acting was doné in groups, as in playing dentist.

1.49. Mother Goose plctures were placed along the edge of the blackboard.
The children chosen for actors chose onc of these plctures and geted
it out. The other children guessed what pl(;ture had been chosen and
criticized the performance. Oue boy was excluded to a chalr In the
corner by vote of the, children because he did not play fair.

, 1.58. Other pictures, not of Mother Goose rhymes, were shown to the children.

* They acted the stories of these pictares, as they had done the others.
2.08. The class from Teachers' Colldge left. Before going to recess, the eMl-

» dren had to decide what action they should take in regard to the boy

who had been sitting in the corner. It was deeided that he should

bave his recess, but should returii to his seat in the corner upon his
..+ return. N .

2.10. The bell for recess sounded, aud the children went out.

2.20. The children returnéd from thelr recess. The next 10 minutes were spent
-~ in accepting the apology of the boy who had not played. falr, in ar-

ranging the chalrs and tables, and in declding what to do with their "

block church, which had been partly wrecked when the tables were
being moved. It was decided to tear the church down, wash the blocks
with paste on them, place’ them ail In their boxes, and return them to
the kindergarten. Ttiree children hegan this task.

230. The B and C classes drew pletures of the game they liked best, while
the A ciass bad a gpellivg lesson.

249. There was a class criticlsm of the pictures of gnmes.

253 The B and C classes went to the front of the room for a reading lesson,
.while the A class drew pictures of one another. 5

3.10. The R and C classes went to the. bonrd to write stories about a doll or
a dress. The A class recelved eriticlsm of thelr pictures for three
‘. minntes, and then they went to the chairs in the front of the room for
a reading {gsson. . ' .
*1.18. The bel ng for dismissal. Every one passed to his gseat and helped in
tig "the room.
221, “ Goodnight " wns sald, aod all the children possed out, except three
children who remained to complete the work of packing the blocks,
How much time was given to * hetween recitation ™ activitlen? It is some-

oue hour in this way, if the 15 minates before morning exercises be counted.
. This 1S about 18 per cent of the time. . v )
What types of nctivities were carried on by puplis at such times? Drawing,
writing on blackboard, numhber work on blackboard, bullding with blocks, match-
tng domino cards, looking at books. 'The actlvities were usually chosen by the
teacher except at very brief Iintermissions. Continuity ‘and relatedness are
slight, though there 13 some evidence of connection with the rest of the schdel
and with outside life, . : '

- y REPORT ‘B. !
A'.n_.lnhcth.ﬂ-uu. First Grade, Clty‘uc 8chosl, Morning Seesien, 3.00-12.00.
' Entire Class Directed by Teacher.

9.00-0.15. Songs chosen by pupils. .
Salute to the flag. Prayer. : S
" o Sa 0.16-0.88. Teacher told story of .

b .~ Bllly Goat Gruff. Dramatisation of ,

this xtory, a good desl of pupils Initia-

tive it dramatization, - ] . :

what difficult to estlmate, but it appears that ‘each grodp spends Approximately® .
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8.85-0.58. 2 *
Growp Alone. - 8ingle Group with Teacher.

Class II. At tables rear of room. Di- | Ciass I. In chairs in front of room. "’
rected to draw picture of billy gaat. Reading partly oral, partly silent
study.

9.65-10.15. '
-
Class ]. Teacher directedl them to | Class Il Reading.
. build sentences with * print cards”
by copyiug from the blackboard.

" Then go to board and "write as ,
many spelling words as you can.’ N
10.18-10.80.
. Class IL. At tables with figure curds | Class I. At kbosed. Oral speliing,
. and print cards. written iling. New words taught.
10.30-10.45. _Recess.
10.45-10.47. Puplls rest quietly In S
seats - .
> 10.47-11.10. . . (
Class I. Told to vwrite “story.”” This | Cluss II. Number games. Chiefly d'e-
{3 written from memory, isolated vices for drilL
sentences, using spelling words.
11.10-11.25.
Class II. Fizure cards used at tables | Class I. Phonetics. Word roeownluon
in conncction with a figure chart. DAL
i
14.25-11.40. - i

. Class I Teacher suggested that they | Class II. Teacher examined number
make circus wagons. Paste, pencll, work at seats affyfound who was

scissors, etc.. Pupils appeared to “ winner.” Class wént to blackbonrd
have some opportunity to vary their for drill in oral and written spell-
construction. ing. Wrote at seats a “story,” a

: ' single 1isolated sentence from

memory.
11.40-11.58. . R
Class I1 Make clrcus wagons. |~ | Class L Game of-ten plns for number.
o * Disxisaen,

'l‘lme slven to “between recltatlon activities,’ Class II, 68 minutea Class
1, 68 minutes; average, 63 minutes-out of 8 hours, or 35 per cent.
Types of activity carried on by pupils when alone, drawing, buildipg sen-
tences, number work with figure cards, writing isolated sentences from
, imemory, paper construction, circus wegon, ‘These activitles were invarlably
_ thosen by the teacher. Continnity and relatedness were slight. The circus = -
which -was subject of a .song scémed to, suggest.a devtco tor a word drill and . -
hur the. upﬁr constrnctlon. _ B
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REPORT C.
a Ome luniu'..w.rt in o Beginning Primary Reeam.
.- 30 pupils present. .

é I'rogram: 9.00- 9.15. Music. * )
9.15-10.00. Library hour. .
10.00-10.25. Ctrcle.

v 10.20~10.40. Recess.
10.40-11.15. Freé time.
11.15-12.00. Class project—reading, language, writing.

4

8.45. Pupils entered room informally, removed wraps, and proceeded to some
type of self<lirected actlvity. Writing on blackboard, reading and
discussing vorious contributions brought from home by the pupils were
typical forms of activity. Four children greeted the teacher upon her

. entrance with cash cvntributions to the United War Fund. A desire
0 . to know the total of the contributions was apparent, and an announce-
nient that the money was -to be counted brought all but six of tho
children to the group. These six preferred to continue work with
which they were occupled, and they were nliowed to do so. '
Arithmeiic.—Ove child countid the money #nd found®that it totaled
$1.50. Another child wrote $1.50 on the bosrd for the benefit of the -
group. : o 5 . -
Children who wished to take home books had been allowed to do so
on the previous day. Teacher suggested that during lbrary® hour the -
® —~ class have u readibg party and Invite anyone who had learned to
rend a pew page to read to the class. The suggestion was accepted,
and voluntecrs were called for. Seven children volunteered. and thelr
numes were written on the board to furnish a program for the party.

8.00. In response to teacher’s question “What time 18 it 7" omé ehlld answered,
“Nine o'clock.” Use was made of n clock face to further lmpregs the
position of the hands of the clock at 9 o'clock.

Music.—Without furthbr directions childrep exchangell seats for
slnging. After the cxchange the strongest and truest voices were in
the back of the room, and the weakest and least true volces were {n
the front of the room. )

After morning prayers the children sang in chorus and individually.
Criticlsm of Individual singing was made by members of the class.'
The teacher sang for class apprecintion a s0Dg which she.intended to
teach on & f@llowing day. \ :

I sl

9.18. A4 the teacher's sngyestion, “‘let us get ready for the reading party
the children arranged themselves in n group. One pupl! was appointed
to call Upon the volunteers to read in the order previously written
on the boanrd, 5 .
Rcading.—The firat child read pages 13 and 17 from the Merrill
Primer. Tuls child found a word she did not know but remembered
baving seén it before on another page and turning back determined the ..
word for herself, . Lo
n Second child read Story Hour Primer, page 16.
Third child read Story Hour Primer, page 43. .
Fourth child nead “The Little Red  Hen,” from Free and Treadwell
Primer. . =
Fifth Child read Nursey Rhymes.
Sixth child read Nursery Rhymes. . «
- Seventh child read page 89 from the Merrill Primer. This is a
story about our. Flag, and was of - great interest to the audience,
0 © Comments about the storles and constructive cri iclsms were en:
couraged - throughout the reading.. Teacher nsked that for the pext .-
reading party each volunteer select ges to read ,which contained -
-more than a rhymie, The readers declared thelr wil\inxneag:to teach’ :
thelr seloctions to anyone who wished to learn, and the large gooup>
1419”'-—&).—.4 W] e #
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broke into small groups dlsposed aBout the room, is shown in accon-

A
2

4 girls on rug.

Y

-

g 1
q\ Y . 2 , 3
5 boys. on bench. ., 4 children on.rug
I 4 o 1

10.00. I

'

TSt

S
-

' . . ) Tencher's desk.

Ld

There was much discussion of the storles and pictures. One group
was heard discussing what to bring from home in order to play the-
gtory they had read. Teacher moved about the room giving ald
when asked. . .

9.50; Teacher galned attention of the varlous groups and asked that each

child return to his own chair. which i{s of the movable type. Some
children have difficulty in finding their own chairs, and the teucher
called attention to the obvious advantage of bhaving one's name on
the chair (motivnting writing lessons which were to follow).

n response to teacher's suggestion children arranged themselves
in a circle. During free time on previous days many groups had heen
working on such construction projects as had been suggested to them
by material at hand. This material consisted of chalk boxes, cigar
boxes, smooth boards, and pasteboard wheels, which children had made
gy fitting togéther the two ends of Rolled Oats boxes brought from

ome.

Stimulus for free peviod.—The teacher said, " Some of you wers
not able to make your wagons run yesterday. Would anyone like
belp?” Two boys fetched from the case a wagon upon which they
had worked the day before and explained that the wheels would not
turn because the heads of the nalls had gone through the cardboard
wheels. The class offered various suggestions, all of which were im-
practical, as the boys pointed out. Teacher then produced small iron
washers with the question, * Would these washers help?” With this
suggestion the two boys were abla to solve thelr own problem.

A group of girls sald that no one of them was strong enough to
drive the nalls. Another child suggested that they ask one of the
bigger boys to help. This was done.

The teacher asked if anyone else needed help and a girl sald, “1 -
want to learn to write.” Teacher produced a Mother Goose game.
Children were shown how it could be played, which consisted In
matching the pictures with the appropriate rhyme. This game was
placed on a convenient shelf so that it could be used during free time
it any child desired it.

RECEBS. #

.~ = .

k5 10.45.-After recess children entered rdom, knowing that the time until 1115

was thelr own to do the thing which they most wanted to do,

Pree -perfod. Very lttle indecision was shown es they proceeeded to
thelr work. Seven children chose to write on the board. “Some of the
children ‘férmed groups and cooperated in making tog wagons, auto-
mobiles,-ete. . These groups consisted of 4, 4, 6, and 8 children. The

was due to-the fact that four boys were able to bring from
.-4_&3:“ \‘\ B
e a6

. ichome only ope. Rolled Oats.box each; another boy had o cigar box,
e B R i % 3
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and no one couid make a wagon without the coovperation of the others.
The sixth boy was an Interested watcher and had no share In the
wagon.

. One girl cleaved the drawer of her desk, and two children took
. paper and paste and worked alone. One' of these expiained that she
. was making seats for a .street car which she was making at home.
* The teacher moved about the room giving help when asked. For the
17 chiidren who were working with wood there were five h ers,
. one palr of pllers, and one saw. This small number of tools gave rise
. « to many conflicts out’ of which 1t Is hoped there will arise later a
strong sentiment against selfishness and disregard of others us was

shown by one or two Individuals.
1118, Reading —Teacher gained attention of various groups and asked that

g all work be put away and that all children come to the circle. During
the free perjod three children froin another room had delivered to
the teacher ‘three notes, These notes were opened and read by the
pupiis.  With the teacher's help the children learned that these notes
were acceptances of fir lovitations sent on the previous day to
puplls of another room that they read to them. These notes read as
follows: “I am glad to read to you at 11.35.” *

Writing.—Teacher suggested that class practice writing invitations
which they had agreed to send to another primary room. Various
suggestions for_wording were considered and the following was
chosen; “ Come to see -our play No. 20.” The teacher wrote the
Invitation on the board. “Children practiced each word after observing
the teacher’s manner of writing them.

. In response to teacher’s question, * What time ls 1t?" the children
answered, “ 11.85,” and rememnbered thelr appointment. They arranged
y themse|ves In o group. The visitors arrived and read the story of
\ *“The Three Brother Pigs.” The children were keenly Intertsted and
appreciative of the visitors' ability to read. After the visitors had
. left, 10 minutes remained before noon dismissal, Teachers agked
for suggestions &g to how to use the 10 minutes, and the children

asked to practice the word “ play ™ in order to write the invitation.
Lenguage—The dismissal bell was the signal for chiidren te put
awny all work. While waiting for passing bell children taiked to one

another and to the teacher. .

*

REPORT D.

Pirst Grade, Clty Puabliec Scheel. »

Enrellment 34, April, 1918,

Twenty-six children present. Room was furnished LWith small tables and
chairs. Posters sulted to the Interests and understanding of young children
were on the walla; the wide windows contained window boxes with growling
piants; and there was much evidence about the room of a Yeriety of interesting °*
bandwork uuder way.

" Puplls entered classréom as they arrived and busled themselves in various
ways before the regular opening of the session at 0 o'clock, They ‘earried on s
natural conversation with each other and with the teacher. .Several of them
were busy at this time depositing their money for stamps for the * Peany War
Savings Card.” " This i8 a card issned by the schools of this city, the use -of

~which provides for the accumulation of pennies to the amount of 25 cents, when
aregularthrlttsumpu!unedtothechndlnexchangetorhhurd. %

0.00. Just before 9 o'clock the children began arranging chairs at front of 3

room. All gathered In an informal way for opening exercises consist- -
ing of hymn. led by a childq, flag raising, and salute. One child desig-. -,

) nated as “flag bearer” was responsible for conducting ‘the ltter ex- I

| o ercise. . Attendance record was secured by children whio counted. the' .

|- - class and then noted absentees. 0% mg © :
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RTINS o
o -

O

ERIC

Aruitoxt provided by Eic:



GALTTIAN 3 T —
o [y . B
- 28 NATIONAL COUN;)IL OF PRIMARY EDUCATION. .f
8.18. Stil} seated In front of room, all gave attention. to counting and estimat- l
i ing awounts paid in for penny savings and also for regular thrift
stamps. Several children went to the blackboard, and others directed
at times what should he put down and helped to check the calculatinns '
of those at the board. ‘Almost all were at the board at some time dur- i
ing this perlod. The arithmetic combinations and processes involved |
in this purposeful activity were in advance of those usually called for !
in first grade. . |
9.85. Without calling a re: !lng class, the entire group now guave attention to |
rending through the teacher's remark, * Kenneth brought back his ‘

-

book to-day. Should you llke to hear some inore of his story and do

you remember where he left off?” This was the first session after a

10 days' vacation, yet the children showed uuusual Interest in tlie story |
and remembered exactly where Kenneth_was to begin in T'wo Little . 1
Runaways. He read enough to cover a considerable unit in the story,
and then other pupils who had prepared individual selections from
different books were called. All the materinl was interesting and the
other children.gave close attention.

+10.00 to 10.05. Recess. . g |

10.05. Réading. Advanced group of 14 pmpils. All used the same “text.
Teacher with this group most of the period. When she left to tuke
charge of the other group these children continued to read In turn .
with a child acting as chairman.

. During this period pupils in less advanced group were occupied on
individual projects at small tables in variows parts of the rooin.
They were free to move nbout and to speak in low tones. Thelr
self-control was excellent. The following is a list of their various
activities:
Two printed labels with price and sign marker. .
Three wrote at blackboard, copying the phrase * {lave food.”
Two put sums down and added.
- Two read silently.
One snipped cloth for fracture pillows.
Two cut out and pasted pictures for individual.story hookséwhich
) they were making. .

10.25, Teacher took lower division for reading. Advanced division continued
with thelr chairman untl] story was finlshed and then took up self-
directed activities much like those listed above.

10.85. Children arranged room for games. All formed circle, and different
groups in turn directed and executed original dance games to the
accompaniment of the victrola. These games were the result of a
composite plan of children and teacher and had culminated after

" gome days or weeks of effort. All marched as soldiers to orders given

3

o ————l S

by chiid * captaina.” -
11.28. Music appreciation. Children took comfortable and natural positions
- about the room; 12 sat in chalrs, 7 sat on floor near victrola, § sat

on low tables, 2 stood. Having taken these positions there was no
disorder. Several records were played which children had brought
from home. These were not always of a high order, but one felt
" that this contributign from the home was a good thing.
11.40. Pupils put room in order and put on wraps. Dismiseal, * Good-by "
1 song. These children did mot return in the afternoon, us the reomm .~
is used for another class at that time.
There was much .evidence that puplls were carrying responsibility. Work
.. about the room showed that a somewhat wider range of self-directed activities
- went on at times than was seen during this observation.
{ The following rules were written on the blackboard. They had been evoived
. bty thechildren as need arose: i
i‘ 71, Only one person talk st & time. . ' )
A= 2. Don't whistle in school. P t
o0 ,:&‘Baqnm on .the stairs.
~ 4, Be.quiet when children are reading. : . x

>

~

e :&F‘Om,b!ﬁreel.l)on'i push or talk. 5
-, 6.-Wipe your, feet before you come-into the Toow. FR|
- _":_ e TR ey .::‘gl';,’:;,‘q,‘:» 1};‘3‘1—;‘ e Vz‘\{,h o & ’\w = faps ,.'.-___.. .

ERIC

Aruitoxt provided by Eic:



e =
_ﬁ_ " : :

TYPICAL DAILY PROGRAMS. 29

Materials were placed conveni{ently {u low cabtaets and wore labeled. T'uplis
helped themselves. Among the labels noticed were: Pencils, rnlers, scirgors, -
drawing paper, cards, crayons, . ’

pEme=rse X

! . The alphabet was printed in proper order and’'p. ced on wall shove Price nnd
! 8ign Murker, and puplls returned the type to currec, nosftion after nsing,
: Work seemed well up to grade. o
! How much of the time were the children engaged 1i. self-dlrected activities?
Each group was alone or occupied without immediate presence of the teacher
only about 30 minutes. But the teacher kept fo the backzround all the morning
und made herself on interested and hetpful member of the group rother than n
\1 director or dictator. .
: What did the children do independently ?
! Touk care of room and muterinle, .
Cut and pasted pletures for original books.
Drrew plctures.
Suipped cloth.
Printed shzns und labels.
Wrote and did number problewss on the blackboard.
TRead from chosen books. )

’ REPORT E.

\ ’ Public 8chool, First Grade.
L

Analysis of Btenographic Report, 30 Pupils Betwoen Ages of § and 7.

8.35. Children began to come into room ot 835. Teacher met them nt door and
after greetings they went directly to get out some favorite work or to
engage In some chiosen activity. The following were noted :

Natural conversation,

Number problems at blackbuurd, Writing on blackbourd.
Spool knitting.

Looking at pieture books.

Reading from chart. Helping each other in thia

Play with dolls

Meture puzzles.

0.00. At stenal, work. was put uway. Boy got Bible and put it on his desgk,
Children proposed hymns to sing.  Child chose passage in Bihle to be
read. lond's Prayer. Songs chosen by children. Salute to flag,

8.25. Tenchier: “T am going to have individual reading this morning. What
will you do while I hear the children read?” ;

Those whu‘ did not wish to read at this time chose various activities
} na follows ; )
: Several copied numbers from bnumber cards such as 4 plus § = 9,
Two selected Mother Goose picture books and read to each other,
Several took pictwre puzzles to rug ami arranged them.
Two little girls got pattern and cut and sewed doll's dress. :
§ixteen chlldren read voluntarily with teacher. She kept notebook
with puge devoted to each child. This book records number of times
each child has read to hier since beginning of vear. Enach child selected
hls own material and gave name of book and number of page, Pur-
poseg for thie next day were constantly stated as pupils rerd, such as,
“I"n golug to read the next story for you to-morrow. I'll study it this
afternoon at the study time."” ’ ‘ LI
Seversl chlldren left group as ﬁ:ﬂas tbey had read and took up some

. work about the room. Others ed to companions read or helped
them, : ’

—_—— T

‘ ' Quiet conversation went on among tplldren variops).y occupled.
10.30. Pupswork away and prepared for luncht, - . a 2
1040. Lunch. Free general conversation followed by discussion rather. dlrected ¢
. by teacher. g 2 ' 6o .9 it

- Went out of doors to play. - A number ot different sctive gimes -

ldren;

o
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11.20. Returned to room, put away wraps, sat and rested In absolute qulet for
five minutes. ] &
Placed chalrs around blackboard for number game. This was & com-
. petitive drill on additlon combinations partly mmnapeéd by pupils.
11.45. Informal dismissal, o )
ol

AFTERNOON SESBION.

Chairs arranged In two groups, front of roon, pll'es of books ready for euch

R group. Books for two groups were different,

11.15. Puplls entered informally, removed wraps, went to respective groups,
took books and began to study. When help was needed‘]lcy asked
each other or went to charts.

Teacher alternated bhetween the two groups, each group working
alone part of time, and ench child rending to teacher some time during
period

to the other group.

Goose book. Teacher and children rend rhymes, looked at pictures
> and talked about them, and sang some of the rhymes.

2.10. Rest. Yeads on desks. . .

2.15. Made diningroom furniture for the doll house, - Committee of three mat
materials-away. Space cleared for gmwes.

"8.00. Teachér ‘at plano. Children played. Skipping, tag, carrousal’ varia-
tions of clap dance.

8.15. Teacher at door said good-by‘o to each child,

How much of the time were pupils engnged in self-directed activities? I’art of
pupils for 1 hour and 25 minutes; others for sonrewhat shorter time.
What did the children do Independently? For answer see preceding page.

- REPORT F.
First Grade, City Publie School, 43 Chlidren Present.

The entlire class was treated as one group. und all puplls were expected 1o
glve attention ut the same time to the different ¢xercizses deseribed below,
Therefore there was no such thing as “between recitation” or “self-directed™
activities, as puplls were wunder strict teucher tontrol und directlon every
minute. - .

8.45. Formal exercises in penmanship of the “push-pull” type. Sainll letters
of alphabet made from dictation and imitation,

9.03. Singing. . '

9.07. Formal physicnl exercises performed in the alsles u?m;dlng to teach-
er's directions, -

920. Arithmetic.  Fornul drill intended to fix the additjon*combinations
through the 8s- Counting. Reading numbers. Written exercise in
which addition tables were formulated, No applied number. This
period of 40 minutes was hroken once by arm ruovenments, the exercises

3 occupying less thah a minute and performed in a gitting posture.
9.563. Filed out of room to toflets and back. .
10.08. Five or six children called upon to recite rhymes designated by teucher,
10.13. Formal phonic exerctres and rapld drill in the recognition of words and
phrases printed on cards, This period of one hour and five minutés
was broken twice by physical exercises which occupied®a total of two
minutes. The tirst break occurred at 10.35 and consisted of a playtul
exerclse in the aisles directed by the teacher. The second occurred at

- 10.56 and consisted of 4 few arm movements, papils seated. |

1118 An getlve “game” invoiving. qulck change of sents, undep teacher’s

*  direction. ) : :
-» -~ 1L19. Reading. Selection designated by teacher. : Children calied on one at a
it time and told fo read one lines, two lines, or. four lines. Not a question

e By o s ;
DR or N
‘ 2 2‘55-1‘5'"/5*-\ *&3__.‘_

: oA <

-~
>

Ench group also tried to prepare to read In an entertaining wiy

.50, A1l gathered with chalrs about teacher who had f{llustrated Mother

A ukfi or @ rémark made regarding the ghou:ht Dy either teacher or’

«
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J1.50. An unexpected call for a general assembly eame from the office, and class

work for the day wus suspended. Normaliy, first grade would have
M been disinissed at 12.20. When usked what the nature of the work
would have been at this perind the teacher said, * More reading, or
whatever I think the class needs.”

At all times when seated, except when writing, handling cards, or
reading, pupils were required to keep arms behind their backs, Ac-
cording to a congervative estimate all the children sat in this posture
at least u third of the time, and the “ good = children held this position
at least half the tiwe during the entire morning,

“

.

WePORT G.
Analysis. « ’
Entire gro'up with teacher.
Conversation, concert recitation of

L] ' poem. 15 minutes; story reading from
blackboard, spelling, 20 minutes.

Group alone. KSingle group with teacher.

Group 1. Making (‘nlen(}nrs, 15 min- Group II. Reading, 10 mfnutes,
utes. Group I. Reading, 15 mioutes.
Groyp 11. Making calendars, 15 min. T

utes.
(Pupils free to move about and, to
help euch other.)

Physical exercises, 5 minutes.

Drawing lesson, 20 minutes,

Active and helpful children. Exam-
tnatlon of calendars. Nuniber problem

% o growing out of calendars, 10 minutes. .
Group I1. Recess, 15 minates. | Group 1. Spelting, 15 minutes.
Stnging, 15 minutes.
Group I. Recess. 15 minutes. Group IT. Rhyvthmic whiting exercises
on  blackboard, Phonetic words
written from dictation, 15 minutea

for entertalnmentfof class, such..##
readiflg new &tory. reciting. counting,
etc., I3 minutes. -
- Noon recess, 1 hour, 80 minutes.
Pupils asked to pick out from given
list names of flowers and vegotables.
- Wrote names from memory, 20 minutes.
* Discuscedd how to make dominoes
for seat-work, how to cut stimple doll’s
. dress, cholce of work ** from large list
of possibilities.” (Observer does not
tell what all of these are.) -

Gronp II. Chotee of activity as per?® Group I. Reading, 15 minutes.
. (8ee above), 15 minntes. ) )
© Group 1. Cholce of activity as per ° Group 1i. Reading, 20 minutes
(8ee above), 20 minutes, - - )
How much time given to “ between recitation " activitles? 85 or 40 minutes.
for each groyp. Entire session, 4 hours, ;
What types of activity were g‘arﬂed on by puplls when alone? Making cal-
endars; decorating calendars; making dominlo cards; ‘cutting doll's dresses; %
+ WHUIng original storlés ; probably, some other types by, Individual children, not?s
- 4pecified.in report, . S TR L 5

Individunl voh:?; ry cont r!hutipns

o
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REPORT H, N

First Grade, City Publie 1} Chll_dnn present: 18 in A class (advanced); 22 in B clase
beginning. g

This observation was made during the last month of the first teri or 12
weeks. The following program would not have worked well with an entire
B class at the beginning of the term, for the children could not have been so
independent and they could pot have heen left alone so much.

The teacher, Miss J_.______ . _________ » Is an-artist v her profession. The
vespect she has for children is evidenced in the environment she has crented i
for those so fortunate as to be placed in her charge. Such an environment :
means a flexible program which is possible in a large city systemn only after
the most careful planning. Miss J__________________ I_ Enows how to meet
“requirements " and at the saine time save preclous moments for independent,
self-lnitiated activity, for she knows lLow to plan, condense, correlate, and
blend. -~ v

The children were out of doors much of the time. A corner of the yard below
the windows of the prlmary room was reserved for them. A small group of
trees gave sufficient shade and shielded the bluckboards pafled upon the tennis
fence and the tables from the glare of the sun.

An eighth-grade glrl took the B dass out to pluy for the half-hour spent
by the A class in reading. : .

The A class wa9 dismissed ut 11.80, thus giving the teacher a half-hour alone
with the B class, Then agaln in the afternoon, atter dismissal of the B class,
Miss Jo o ______________ had anotaer haif-hour with the A’S. ’

- . Subject for the day: Patriotism. .

~

8.00-9.15 Marning circle, outdoors: :
a. Morning prayer, lncluding prayer for our soldiers and sailors
. and Allles, and for victory. i
b. Pledge to the flag and salute. : ]
_¢. Patriotie song. -
d. Conversation, * What can we do to help win the war?”

815 Reanding. A class select reading matter from browsing table and take it
outdoors to read. While teacher sees that everyone is provided, B
class children take care of themselves. ‘One child tells a story to the
class. B class reading with teacher, in rgom. Motivation. March
with flag. Conversation about fiag. Write a readlog lesson from
children's conversation. The .following is the result:

I am an American boy.

I love my flagz.

It stands for my country.

My flag is red, white, and blue-

. This constituted the reading lesson for the day. Later in the day there was
& drill on the vocabulary.

9.30. B class went outdoors to play, an elghth-grade girl in charge. \They
played Charley is Over the Water, Did You Ever See a Lassie, Skip
tag, etc. For 10 minutes of this period A class had free play In yard.

9.40. A class, phonics. ¢ . : . A

9.55. A class, writing 6n blackboard.

Y

., 10.10+ Both classes in nuditorfum. ' ' : o
® . a¢. Rl Interpretation _of plcture of a camp with soldiers on .
guard, Night cowes. Gml_dren decide on movements for inter- -

- pretation. : . .
d. Dramatization, Red Cross work. Planned by the children. Sol-
dlers marching. Wounded soldier. sgretchetbearers'.“ Hospitals.

Doctor ‘and nurses, ete, -

o
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10.35. Recess.

10.55. B cluss outdoors,  Selective work, without teacher. Blackboard draw-
ing, claywork, wen'ving, dressing dolls. A eclasy, Ip room with teacher.
Conversation nbout dramatization. Wrote story about i(. A class,
vumber work. Lotto. rhythmic counting. I

11.30. A class goes home for lunch. B class. driil on vorabutatry of story wrltten
at 9.15. Writlng on blackhonrd, :

Noo~ RecEss. 1
1.00. Both - classes. Musie apprecintion.  Celln solo. Colnmbin record—Thy
Swan, Pablo Casals.  Talk about cello musle. Tell how Paviowa’ had
made a dance to * The Swan.” ‘
1.15. A class outdoors, without tencher, Drew soldiera marching, on black.'
board. B class, phonics and word drill.
1.25. B class. Made soldier caps and gendants.
1.45. Both classes marched with band, drums, belis, etc.
2.00. B class dismissed. A class, short recess.
2.10. A class drill on vocabulary of story gritten.
2.30. A class dismissed. s
Time givenr to *“between recitation " pctivities, from 40 to 75 minutes for
cach group oug of 3 hours and 40 minutes. * Types of activity carried on by
pumﬁ' when alone: Free play outdoors; reading from chosen books; drawing
on blackboard; wmodeling; weaving; dressing doils; making soldler caps and
pendants, T .
- Continuity and relatedness of work are excellent, There seems to be no
meaningless manipulation of materials merely for the sake of keeping the

children quiet.
REPORT 1.

~ . Anslysis. Firnt Grade City Public School,
27 Children Present.

- 9.00-8.07.

Group( alone. ) Separate group directed by teacher.

A cluss ot seats entirely unoccupled; | B class. Drill on words and phrases;
expeeted to slt quletly while others children marched in front of room
recited. and pronounced words and phrases

. from chart. . .

Entire class éirccted by teacher.

9.13-9.45. Genern! talk regarding
weatber report, coal, etc.; very little
contribution from children; teacher
did mpst of the talking. 5 R
9.45-8.50. Formal physlcal exercisés ™
performed in the alsles according to
the teacher's directions,

10.00-10.14.

A class. At seuts entirely unoccupled. | B class Readfng; pupils {n wseats;
. very formal; children read one or
two lines each in turn. -

10.14-10.40. All marched to inclosed

court, ground floor; pupils .é&tood AN
around aimlessly part of time; were . .
led by teacher 1a rather formal

marching, skipping, ete, .~ -

: 10.40-10.50. Hondwork - at' * desks;
L0 . cutting . and pasting flowers; very lit-
- . tle opportunity’ tar -individuality.-
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/ !
yoe 10.51-11.35. ;
B Claxg. At seats, entirely unoccupled. | A Class. Reading from ohart, very
0 . formal. .
. 4 . 11.35-11.40. Formal physicul exer-

cises performed in alsles according to
teucher’s directiona. -
11.42-11,50. Word driil. - Teacher

I
erased one word ut & time and pupils’ a ‘
told what was-erased. . w !

12-12.15. Formal exercises in pen- . 1
manship. b
12-20. Dismissed. . i

Stationary desks und seats. No mnaterial in the room Intended to stimulate
children to free activity. Work all seelqed to be review. No new ldeus wp-
parent.

When not reciting pupiis were expected to sit quietly in seats without any-
thing to do. Directed many times during morning to “aft erect and lock
hands.” . . o . .

REPORT J. '

A Demonstration School, First Grade, 23 pupils present.

lkoom furnished with small tadbles and chairs, low individual cahinets; closets
conupning material conveniently placed; work bhench, saws, haummers, blane,
hox of w ; lurge blocks for huilding, library table contalning many choice
books for(g)’ung chiidren ; typewrltcr with extra large type; plano,
Pupils entered us they arrived and after greeling tescher and removing wraps
took up some chosen line. of activity. Almeost every child took a turn at the
- gwing rope suspended from the ceiling. At @ o’clock 21 pupiis were present apd
3 were occupied as follows:

9.00-9.50. Devoted to self-chosen u(tl\meq

2 continued climbing und swinging on a rope. .

8 worked in wood, making aeroplane and dotl turmture i

10 were weaving or winding weol. Articles being made were hammocks,
doll muffs, and scarf.

1 printed a couplet found In n ruader and later copled it on the type-
writer. oy

8 folded * aeroplanes’ from sheets of paper and flew sthem.

1 drew pictures with crayons.

1 seated at library tahle looked ut books.

After about 20 minutes, teacher guve signal and called attention to fact that
~a certaln rule the children hud made themselves was belng broken. After a
little hesitation they located the offenders us the two who continued to swing
on rope after practically the entire group had settled down to work, These two
then got out wood work #ind were soon-‘earnestly ejuployed, and the others

ed what they were engaged in.
With the exceptlon of two chlldren, all worked with great coucentration -

ntil 9.80. From 9.35-0.50 a.number of individuals changed thelr occupatlon,

&

but in almost every case something quite ns valuable was taken up. -
i 2 put.away weaving; of these 1 got a book and read and 1 worked on a
cart. .

8 left pnper-roldlng, of these, 1 printed on blackboard, 1 truced picturea
‘n a drawlng book, 1 prepared wood for some article.

E_‘“ . 1°girl who hdd been ruther desultory in her actloﬂbegan readlng silently

: at 9.85 and-read until 9.50. . )

(5 » . N
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At least half the chiddren stuck to what they first elected all through the
bour. . og ) .

During this period.pupils were seated {n small groups as they chose at tables,
or they stood ut workbench aud typewrlter or sat on the window seat. The
teacher moved quletly from group to group, responsive to questious, noting
what children were doing and the quuality of their work. -

A lurge structure erected ut some previous time out of big blocks stood In
one corner. It was large enough for children lo enter und bore the sigus
< Buckhill Inn,” “ Welcome Hlome.” It gave evidence of having been a fruitful
project for a group of boys, but nv one played with it to-day and pupils Lave
decreed that it iy to come'dowi. Another group in this class have spoken for
the blbcks to carry out a new project, the building of a ** §kyscruber."

0.50.¥Teacher called all to front of roon, They sat on flvor und discussed
nature and quality of work accomplished, criticism favorable and un. °
favorable befng given by children and teacher,  One {uportant question
) considéred was " Has any one wasted time? ™
8.55. Put materlals away and arranged chairs for slnging.

10.10. Singing directed by speelnl tencher,  Fallowed by birthday greeting song

to boy whose birthday is to-day. , ‘

10.15. Recess. 'I'ree play out of deors. About 7 pupils chose to remain in and

they were responsible for wrranging room for. lunch,

10.30. Children got sut individual hasins und soap and wushed hunds Got

wut lunch, took it to chosen seat and quickly got rendy for thanks
. giving song or *blessing.” . .

10.37. Lunch. Quiet coaversntion; tables cleared ; heads on table or in relaxed

pusition for rest period.

10.57., Story hour. Ail tn front of roomn seated in chairs. Teacher rexd from
* The Adventure of 1 Brownie,” which had been begun nt some pravious
time.  Children asked her to continue where they had left off; they
asked the title of next chapter and sothe wishied to have it read:
group decide%ll would be better to leave this for another dny.

11.22. Reading, first Hivision. While this group read the others close qulet
. occupations from amoug those mentioned before with the addition of
a ’ clay modeling, ¢ ) o .

11.47. Reading, sccond division. While this group read the others chose quiet

. occupufions from nmong those mentioned before.

12.20. Gymnasium. Rhythm, first 10 minutes, familiar rhythms with eniphasis
on technique,  Next, listenitig to new musie, interpreted ,by indivigual
chlldren.  Group selected the- hest or favorite interpretation and all
tried it.- v

12.40. Returned to classroom and said good-bye. .

How much of the time were pinls engaged fn self-directed actlivities? About
I 75 minutes. Algo wuch initiative ynd independence of effort at ali times.
! What did the children do independently? Wood: work ; textile work; read,
i sllently and to ench other; modeled in clay ; copying, printing, typewriting; .
looked at plcture books ; drew pictures ; wrote on board ; paper folding.

v

REPOKT K.
0 é »
. . , Rara) School, Two Teachers.

First Grade, Novenber 17, 1913,

0.30. Word drjll on boa,rd.‘ Volunteers for bourd work ; words of action, hop,
= runm, jump; children wrote words and then ncted out what each word
: " 8ald; one child was not interested and looked around room; very qulet.
P 9.40. They were idle, no noise but seemmed restless, no seat work. R
i . 080: Oral work In addition. ' Did as teacher told them; after oral work an”
went to the. board and mede figures just es teacher sald; not inter
P . .- ested, but did. it because they were told to,. - . .-

: by " * 3. K
; a5 o “ ~ e WL
s 3 o (i) > 4 - PP R
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oo Miss M. (to first three.grades). * I've been thinking. children. 1t wonld be

--86 NATIONAL OOUNCIL OF PRIMARY EDUCATION.
- 10.00. Study period. Every obe had a reading book and studied and seemed .
interested. ’

10.10. Reading. The class read very well, but teacher had to help out on some
words. After they finished rending the lesson they went to the board
.and’ wrote their lesson, such sentences am, Will 1s a good boy, ete,

: “Chiidren not in good order at board, but- were not noisy.

10.20. JJust trying to keep the first-grade children quiet by giving some crayons
to draw at their seats while some were allowed to go to board and
draw. Very qulet and interested in work.

10.30. Recess. No games on playground: several boys wrestled and raced.

10.30. Writing reading lesson from board on paper: -children very intereqml

e and quiet.

®  11.00. Cl‘hey read out df the book some little review lesson they had had. Rend-
ing good. Teacher wrote story on board and sent children to board
té write it as she had done. Children were quiet, but seemed restless
and not interested as they should have been. ..

REPORT L. ‘ |
Program of Pirst Three Grades at Rursi School, October ¢, 1918. ~
MorNING EXEBCISESB.

Miss M. 3What song will It be best to sing thls morning?" « Ja‘ck Frost.”
“Bweet {8 the Sunshine.” They sing these.

Miss M. “I am going to read about things out of doors and what thoughts
came to the writer when she saw the same things you see about you on a sunny
day.” Reads nineteenth Psalm. All repeat the Lord's Prayer. -

Miss M. “Shall we sing ‘ Father, We Thavk Thee?' If you feel ltke belng
thankful this morning, wilk you stand up while we sing?" They stand and sing.

Miss M. “Anybody else want to sing something? ™ ,

Harold (first grader). * It Came Upon the Midnight Clear.”

Miss M. * That's a Christmas song, yon know : but if that's what you really .

*want to sing this morning. those of us who know it will sing with you.” Har-
old.also waunts to sing “A Birdie with a Yellow Rill." He conies ont in front
and leads it so slowly that Miss M. pretends to go to sleep, instead of beiug
waked up. She tells how it made her feel. A fourth-grude girl volunteers to
tead the singing: so Miss M. is aroused. Then follows the reading aloud of the
story, “ The Belgian Twins.”

: " 9.30-10—Sociat mctivity. . .

. pretty to moke a picture for the space over the blackboard at the front of the )
- room. Don’t you think it would be a good plan to have one that wonld show
the way it looks out of doors now? 1 went to n store the other day and got some
brown paper, B yards long and wide enough to make a good picture on. I
thonght if yei made some hright-colored treer like these you can see out of the
window, 1 “would have them pasted on and some of the older children could
Qeayv the hiils‘and sky.” Goes to hoard to show shapes of different kinda of
trees. Children hurry té benches about two tables. As they seat themselves,
Miss M. urges them to make the trees as large ar the paper will allow. She
turns to work with seventh grade for the rest of the half hour. Primary class
draw trees aud cclor themn, From time to time they show each other their work.

9.58.

Mias M. goes to look at trees, and exclalms over one which i of the right
:bnpo for & _spruce trees but coloted blue. '

1S Y lo-lom.—mxpreulon

R Other -groups - have received all needed directlons. Miss M. returns to the .
.~ ,.mmallest table, about which are seated the membeérs of the first three. x:udeh. '

e M, ", Astening 80 we:cin hear about “each tree” (This
m-m'b%ugoggﬁ?ijﬂn rhllitlo \nd eommuon ! Mu.) . Oné . chivd

.

3 '\w{.‘\ :7“‘“~u~« 8. i -
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Miss M. “1 pever saw a tree #0 blue as that, did you! But spruce trees
sometimes look blue and green mixed together. I'll show you how you might
make it ook like a real spruce tree.” )
Boy. “1 had some blue rabbits.” A . »
His brother. “ No; they were gray.”
Miss M. * Now, Ora. tell us about your tree.”
Ora. “It's way off In the woods. It's lenves come out before the rest, and .
they stay on longer than the rest.” :
Others tell of their trees. _Very Interesting agsociations are made.
Miss M. “ Now I'm golng to pat on the honrd where each child'’s tree ETOWN,
80 I'll know where to put it in the picture.” .
Each child dictates in turn: \ : ~
Mattie's tree grows In the sugar pince. :
Ralph’s tree grows in the woods b
Robert's tree grows by the side of the road.
Ora’s tree grows a long way off on the flat.
Lloyd's tree grows In the woods.
Oltvin's tree grows In the woods. -
Roland's tree grows up in the clearing. .
Emma’s tree is in the woods. It does not grow beslde houses.
Miss M. *“Nqw, when you can read all the sentences stand up.” Third-grade “\
glrls stand. One says tu Roland, the third-grade boy, “ Can't you read that?¥’
A second-grade boy aleo stands. They are given opportunity to read. One or
two first graders offer to read. . : .

_ 10.30.
Miss M. * Get ready for recess.”
10.45-11.15. Reading

Each third-grade chlid takes two first graders and helps them read the sen-
tences on the hoard. Second graders study sentences. - They are seated on
benches in front of the front hoard or standing near. At the end of the perfod
Miss M. leaves her class and hears différent puplls read the sentences and
finally points out separate words. < s

11.15-11.30. Writing.

Migs M. * It's time for writing. Third grade and second grade st the table.
First ‘grnde atdhe board. Third grade is to copy first three sentences from ,
board.” Fi de writes “tree” from copy made by teacher for each. Two
pupils do nothing but scribble, Only two have enough control to copy the word
80 it is legible. Teacher divides her time between fourth and fifth grades, who
are also writing at another table, and the primary grades, .

11.80-12, . .

Miss M, * Now it ia your free time. What do you want to do?* All the boys
want to go out of doors to play; Emma wants to play with the dolls in the dclt
house ; Rhoda wants to color; the thir®grade gitls. want to make paper fur-
niture for the doll house. Kach does_as be or she chooses. “

' APTERNOON. o
1.00-1.80. Nature study—observation. '

Miss M. “I am golng to talk with you of the first three grades this first’
ﬁrlod, I think we can sit in the ¢hatrs.” They take chairs and make a Hrele, 2

ttle boy saves a chalr for Miss M. « She thanks him. “Tell me what you saw'
{gﬂterdny afternoon when- Miss O. took you out.” Bomebody cries out, 4

fore the questioh is completely stated. . .. < . . | 7
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Miss M. “Roland, go to the board and wmake s picture of a willow leaf."”
He goes. Child begins to talk.
Miss M. “ We'don't need to tnlk when we're watching." Girl 18 sent to get a
willow leaf so they can compare the drawlng with it.
Miss M. “Now let's sce what we can tell abbut the willow leaf."”
o Chiidren. “It's green and yellow.” These words are spelled and Mattle
- writes them, |
Miss M. “ What else can you see about the willow leaf? What sbape is {t? "
A child. * Green.” 1
Miss M. “ No, think what I say. ¥What zhape 1z 1£2" :
Child. “ Pointed.” ~ : 1
Mixs M. “ What else shall we say ? There are two words I can think of that
fit the leaf better than any others.”
Child. “ Siim."” \
Miss M. " That’s one, and what other?" ‘
Child. * Lonz.” Miss Morse holds up the leat and feels of edge.
Children. “It's lke a saw.” N
Miss B, “WHat about: the stem? " . . .
Children. * Short stem.” ’
Miss M., to children who are moving about too much and some trying to
epell the words aloud, " J think Roland will ask you to be still 30 he can hear
me spell 1t.” .
Miss M. “Now we have.all those things about the willoW jeat.”
Child inquires. what the ball In the leaf is. Miss M. tries to explain, but
is unahle for a time, because the chiliren offer information on the subject.
Emma suys there is a worm inside. - .

Miss M. " How do you khow (Lnt?" - .

Enma. “Because I looked inside one and saw it Chlldren are asked to
read words ou the board. - : o °
. 1.30-2.00. Nature study expression. :

Miss M. “I've been thinking it -would be a good plan to make a book of
trees around the schoolhouse. You might go out at the beginning of the next
period and get the difterent kinds of leavés that you know, and we will press
them ns you did the flowers. And woulin't it he nice to write a story ahout
our willow tree?” o )

Third-grade girls say ** Yea"

Miss M. “When you have found the leaves bring them to this table, and
Evelyn (a seventh-grade girl) will writo the story you tell her.” After a
very short time they come back with leaves, Evelyn takes down the sen-
tences dictated. The result I8 a page of short sentences showing responses
frow first graders as well as from older one.

2.00-2.30. Constructlon.

1 Miss M. “I wonder !f you can cut ont the plctures of your irees so they
will look Jjust like trees.” Goes to board to show how edges sumetimes look.
Miss M. “We don't want any of them spoiled, hecnuse they have godd
colors on them.” Some are uncertain how they shall cut, 8o they are taken
to the door where they can sce the trees and notice how the edges look. They
return and take scissors to cut. Thint grade hag to color more trees, for

.

te

2 there are not enough scissors, . . R i

+2.80-2,45. Recess. ) -
TR, 2,45-8.18. Reading' ) S
’ Tercher seats herself with first grade, to listen to the second and third
= grades read from their book. ’ U .
5 Mias M, “I'm ready to hear a story." . g ’
"E¢ . Ora. %I can't find my. book.” .

5 Mias M. " Well, you needn't come t0'class anotder day without your book.
4§  Spend this period hunting- for it | : )

L3 v Chaiged, from nextperiod so teachior cad be with class,
= . f e ¥ - a Sy
\‘3’%“:' ;T"A":-j - ey 3,000 5
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When the sterles hnve been read, teacher gves to boasd gnd writes * Littie
Red Hen.” First graders ure asked to gv to board to read. Secpnd and third -
grades go back to silent rending In boola. .

8.15-345. Number Wosk.

Second and third grade childres are glven strips of paper on which to
muke number stories. When passed they coontnin many number combina-
tions which the children know. First grade 18 given dalla, blocks. ete. to
play with. Counting s sugrested. . £

3.45-4.00, ‘ ‘

Miss M. “Tt has heen reqyested that the .muslv time he given to reading
frow the story of the ' Belgian Twins.'”

4 Day With the Primary Grades in a Rural S8chool, June, 1918.
(Btadent 13 teaching.)
0.30. Soclal actlvity.

Miss N., to the first three grades: " This first period the first three graden

will have a story about sowething that happened to a listle boy. Would you

. like Irene to read to you?" ‘I'here Is & chorus of “O yes"” for Irene 1§ a good
reades, from the fourth grade. The pimary pupils ke tl\@nchw and

-

form a hollow square down in the front of the reom. where rcads the
story. : ’

10.00. Espression. .

The teacher goes to the group which has been hearing the story and asks .
them how they liked the story.  One exclaims she would ke te-wtite the story.
A table Is set up.  They seat themselves I*aper is supplied and Miss N. puts
on the board words they do not know how to spell.  Some of thém write original
stories: others write about what was heard.

“ i 10.30. Recess.
1045, Reading.
They get their books from the hovkease nnd. finding some chair or other place
where they cun lee comfortuble, dit down to read. i

11.15.  Writing. -
A copy on the board is used. The bupils sit at the two smaller tables.

11.30. Free time, or to be used torsonstructlon.

Using as a basis a Datch story told a fow dnys before, the children are making
a2 Dutch seene on'the sand table. Ducks ure being cut frechand. Boys and
glris ure made from patterns.

1.00. Nature study, Observation, or Information.

Miss N., to the three grades: "1 um going to be with the first three grades
thia period. You know what to do when 1 tell a story, sv get ready.” After
instructions to the other pupils she turned to the primary grades, who are
waiting for her, seated on benches arranged In a hollow square. * Now that
the days are warmer, I thought you wight like to hear u story about a boy who
lives where it i warm all the time” - c

130, Nature- study--Expression,

* You have had a story. Now, can't you draw some pictures of the animals

1 have told you sbout? Here 18 some puper on the table and I'll give you some

crayolas.”™ At the end of the period Miss Nellie says: * Plck up the things on
. the tables and get ready for the next class. May I see what pictures you have

~made?”  Klctures are commented on and ‘collected. . !

A _ 2.00. Experience—Basis for number.
K * Would the first, second, and third

.

N

i de people like to play store? I have...
|- marked the packoges on the lower shelf of the cupboard with blue chalk.” I1%¥

wish you would huy more¥han one thing at & time.” - “ O Miss Nelde, way 15
. et the store ready now!"* ** Raymond, don't you think we had better all:move .-
- At.onge, 80 A8 0ot to"d D T b G T e B

d, - . s
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4 '\/ 2.80° Recess. TNy -
245, Number work. ’

Second and third grades do arithmelic from the board : : :
4 times § cefits. 3 times 7 cents. 4 times 9 cents, 4 times 12 cents.
3 times 8 cents. 8 times 12 cents. 3 times 11 cents, 3 times 9 centa.
~, They find p.ucils, paper,“at the table. The beginners of the first grade ure
given corn to count out in groups of a, 8, 4, 5, 8, 7, and write figures showing
how many are in each grdup. The teacher works with the beginners, showing
them how to write the numbers. .

3.15. Reading. -

TPeacher collects arithmetic papers ;ind tells the primary grades it 1s time
for reading. They get the books and sent themselves to work on the gtory that

each has begun. They may ask older children or the teacher for help in study-
ing out the worda. = & g

3.45. Muslic.

‘Mise N. suggests their learning a new song about burterflies. About 10
.mninutes are spent fri lenrg}ug this, and they finish the lesson by singing "God
save our glorfous men!"” which they know.

DISCUSSION, ’

A MempEr. May I ask one question? In the cése where the reading
.- lesson lasted an hour and the children read voluntarily, were they -
* . held for the hour ur could they read and go?

Miss Moore. No. Most of them did stay for the hour. Several
children did go and take up other things, but as I remember the
report, most of them were staying there and listening to the chil-

. @ren read because they- were not all reading the same thing. They
| . were npt required to stay through the hour, and several of them did
3 withdraw and take up other things.
A Mrwmer. May I ask, Was that the first grade!
Miss Moore. That is the first grade in a city system,
. -A Mexmes, Do you know what the subject matter was?
Miss Moorsy Oh, they had a variety of books. T think the report
did detail the books read, though I can not remember them. They
- ‘had @ variety of books. I can not answer detailed questions, but
I can say I know of first-grade room where as early as the fourth
month of the school the children are able to get this work. Why not,
if they are able to read the primers at all, why can’t they come out
E and.resd a little from something that is fresh, provided you have
" enough bookst f, o o s .
- We see, then, that as to the time thg children have i which to
set up some purposes of their own, to gather together the things
they need to work With, to get thejr piece of work started, or to get
"equipment on the way, we see that time ranges all the way from
“e:s. gero.to' 4} pet cent of the time. From my descriptions, ver§ inade-
.y quste ag hey. have bben,.y'qu can see that there has been s great

“* farige ax to what aort of things they do.
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“do? Reading, writing, drawing? Yes; but & great deal of the time
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What is the work most frequently assigned by teachers? As a
rule the teacher does tell the child what to do while she is doing
something else. What sort of things does she tell the ‘children to

it is not because the teacher wants the chikdren to do that sort of .
thing only. but it is beeanse of the conditions described by Miss Day
and Miss Calmerton. What else can they do? You cap’t make
Lrick without straw. .

I canimprove on that story about the Red Cross room. T was told
by an observer and a person who had no rveason to misrepresent,
hecause she, would have wanted to make s good a showing as pos-
sible, that she had scen a lesson in a primary grade given in knitting
in which they tried to teach the children to knit with one needle and
no wool. = g o L

Now, as to the environment in which the childven are tryving to
do a day’s work. The environment in the public schools ranges all the
wiy from an absolutely barren room with not a single thing except
books. desks, and pencils, up to a primary grade in a public-school
system with a wealth of material almost as good, or perhaps quite
as good as the kindergarten, and with ideal furniture. small movable
tables and chairs and cabinets for the c¢hildren to store work in.
One of these, Report D, does not ’seenr to show so very miuch time
for children to be by themselves. That schoel has almost ideal
equipment, and it is because the teacher is skill ful in merging periods,
The children really have a good deal more continuity of work than
that 16 per cent would indicate. ]
~ Speaking of the kind of first grade that Miss Calmerton has in
mind I must tell you a story of a little child that T hedsd last year.
The child was in the kindergarten, and they were trying to interest
the children of the kindergarten in the first gra}de, {md\\_vhat was
coming on beyond. So they visited back and forth. “The little
kindergartners would go over to the first ghade and cntertain the
first-grade children in some way. Then the first grado would re-
ciprocate.  The kindergartner had taken the little children of the
kindergarten class out into the yard ¥nd she said, « The pumpkins
you know belong to the first grade beeause they planted them and
of course they are going to have their pumpkins. We must go- over
and see those first-grade children some time.” She made that re-
mark several times. “ We must g6 over and see the first-grade chil-
dren.” Every time she said it Bobby said, “I don’t want to o ..
over. I would rather not go. I would rather not go.” At last
Priscilla says, “ Why, Bobby, why don’t you want to got” Ha said,
“Tecause.” Then the teacher said; “ What do you think the first ¢
grade is?” He said, “Why, that is where they bury.|
[laughter].: He was much more familiar with_the .terin
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thun he was with “grade.” He didn’t know what the first grade
meant at all. " He thought it meant “grave.” For some first grades
_ the child was speaking more truly than he knew !
«Miss Carbierton. I move that we give Miss Moore a rising vote
of thanks for the very complete and splendid report that she has
made for us.

({?ising ‘rotw of thanlx cxlended.)

The Cuarryan, We will now turn to the discussion of the two
reports which have been made and I am going to ask Miss Gilde-
meister to open the discussion. \__

Miss Grace Day. Miss Calmerton makes the suggestion that super-
intendents and . -supery isors in this voom who arc willing to start
afreer first grade in their system, just- one, might let us know their
\\1I]mgneSs to do that this year as soom as they get back to their
school. sts Calmerton thinks that thgse who are willing to do
this mi ise. (Several arise.) And then I may add, send us the
report, at we can see if we are beginning to be pmctnc.xl

A SceerrnTENDENT. T think the purpose of this vote for which
g we just stpod was to sce how many of us are willing to enter into

the game. May I ask this question of the primary teachers who are

here? What are we going to do when we make suggestions of this '
kind to primary teachers and they do not react to it?

The Cunamyax, Somebody said it was a very fine thing to have
movable furniture, but that it did not work if you had an immov-
able teacher. Perhaps Miss Gildemeister may be able to give us some
suggestions on that as she opens the discussion.

A MeMBer. An answer to the gentlenmn s question has Leen sug-
gested, “ Make the suggestion again.”

Miss GroeMeisTer. Let me take up’ that question for just
second. X think as many teachers are eager to do it as there are
people who want them to do it, but oftentimes do not know how.
As T listened to Miss Moore’s paper T made little notes here and
there, and une that I put down was this thought, that so many people
face a problem like that feeling helpless. T have this to suggest:
Begin. Begin anywhere. Go just as far as you ean and then drop

~ back to the old way, because you can’t go any further. You can’t
let things go to pieces, but watch what you did and note the results.

The next time, next day or week or month, go a little bit further,

and it won’t be any time until you find you are doing many things

which you did not know that you could do, and,didn’t kyow that
you were doing. We know there are just hundreds of teachers who
would' begin if they only knew that.they might make a start and
do just as much as they could and not bo fretted over any critigism
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T made very hurried notes because the whole thing was so clearly
put that we don't need to have very much in the way of discussion
in addition. You have gotten the spirit of this thing, that we do
want the onward movement now for thought work, for freedom, for
continuity. for saeial motive, for those things which . are going to
mako for the things we stand for in our deniocracy, a power to be
independent, a power and a right to do the thing in opr own way,
to propose our own problems and offentimes to finish them.

I do think there are one or two little places in which there are ad-
verse things which may be a help to some of you who might desire

- other ways Little children do not have as long problems as we

older peaple. I do not know of anything in the world that 1 covet
more than time to get through”something T start. I am always
having to stop what I am doing to do something else, and it hag to
be linished up some other time. But the children’s problems are
smaller. They forget them. too, in between. So I think it is not
quite so vital a thing as we sometimes think, but it is there and wo
must work for it. Certainly that problem of anticipation, the prob-
lem of coming to school the next day to finish up something is one
of the very finest things that any of us can engender. We hive
grown to feel that it is one of the most vital fuctors in study, an-
ticipation, thinking of a solution of that problem. So to have the
child feel he must get back to scheol the next day to clear up some-
thing i4 certainly a thing that anybody would want to start. I
would like to tell you something that is a little further along than -
the first grade’if it is proper to do that. '

The Craryan. Yes.

Miss Giuoesewster. I would like to tell you something in our swn
school that happened in the third grade. There were five or six

« children, as is always true, who were somewhat leaders and the

children were going to entertain, as we do every Friday afternoon,
the children of other grades. in the assembly. It was third grade’s
turn to entertain all the other children, and they decided that the)"
would like to act out a play at that time—it was about two years
ngo when there was the problen of saving food and they thought -
7 it would be a very fine thing to give a Hoover program. They
thought it would be fine to play Jack Sprat. They had Jack Sprat
and his wife and u very large family of children, who sat around a<
table. As Jack Sprat offered his wife a certain portion of the meat
she said, “ No. You know the part I like.” He said,“ Well, ns long
a8 I like the other part this comes-out all right.” Then the children-
began to talk and tell what they had learned, this or that; so that it
was really quite a family party. R BN - E
Now, it would have been quite natural that these four-or five
t. . children ghould be.the leaders, but the teacher felt that. the ought to's
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be kept out. I do not know quite liow she directed it, but she siug-
gested that they let some other children take the leading parts.
Were they kept ont? Not by ary means. They consented readily

to criticize. The next to the last day they said to their icacher,

« Miss Orr, do you know that in-the first grade we learned a song, a
kind of little anthem or ronnd about Jack Sprat. Dont vou think
if we sang it that the sudience would like it?” * Yes,” said Miss
Orr; “I think they would.,” So they sang Jack \spmt. After all,
you see, they found themselves something to do.

. Well, that is the finest kind of thing. Not only was it. impossible
to keep them down, but they found for themselves a valuable and
contributory -part, whereas had they been allowed to take the lead,

. as they might have been atowed because of their general ability,

they wouldn't have heen put to it to get another solution. Thése”

good things do not have to stop ak the first grade, as you Know, but

can go right on into the third.

When Miss Moore 9pol\e about this wide range of dramatization,
I thought how true it is that the children dramatize the form, the
externals, rather than the inner meaning, and I think that is such
a wonderful chance for the teacher who is eager to make things go
right. If she watches this lLittle dramatization and sees how the
child imitates jist the outw ard form, she has thit wonderful chance
of putting inner meaning into it, so directing those things which
can come afterwards that she may bring cut the inner meaning until
finally that which is chosen ceases to be Lneloh the form but wholly
the meaning.

", The Cmm\m.\.} am going to ask Miss Cool\e. of the Francis

Parker School, ta give us a word or two in further discussion of this
subject. Miss Cooke is doing these things in her own school as
we all know. 2

Miss Coore. I am not going to take-vour time to discuss this
question, because the people who are worthy to do it are the ones who
are actually doing the work. I have not been privileged to teach
hildren for 20 years, and the teachers in the school where I
here this morning. They are doing the work and they are

There is one question, however, that has been asked of me, und I
would like to have Miss Moore answer it. It falls under the head
‘of the first question outlined here. Can we prove that nothing of
value has been lost? Much has been gained through this freer
mothod of instruction.: It has been asked of me several timnes, und *
“you know I think that in our freer kinds of schools children who

. have been in the school for three years have learned to have a certain

faclhty ‘They have power to write their own records of experience
and they have tune enough;, measurmg in, connectlon with thelr wbrk

nes to tell you what our school has to contribute. if anything. ™
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to have a conerete idea of what addition and multiplication and the
fundamental operations in wathematics mean, the real significance
of them. T want to ask Miss Moore if these children who have per-
haps been in the most radical experiment and have gotten where
they have chosen work for themselves, those children who are now @
m third grade who have had this very free type of work for two
vears, do those children have this power and skill in getting thought
and in expression that we expect from ordinary free school activities?
Where the work i< based ongree activities, do they have this facility,
Miss Moore? . _ : :
" Mjgs Moore. I can answer thet quastion partially by certsin in-
stances. We have had sich a big undertakin , more than a day’s
work to enumerate what T have here, that T Fave not been able to
gather data from all of these cases as to what advancement the
children have made, bug I can sav with regard to one of the public
schools represented there. both the first-grade teacher and the princi-

. pal testify that the children had more than covered the usual vear's
work. T know that with regard to the private school. that is repre-

“sented there, the children were measured by all of the standards and

seales that we could assemble, that can be used in'the first grade at

.ally and everybody concerned was more than satisfied at the end of

the first year with the progress the children had made. There are
two people in the audience who could speak of other instances. I
wish Miss Barwis and Miss Goodrich, if they are present, would tell
us of the results from very free work in the gystem of schools with
which they are connected. Miss Barwis, you can speak. You are
the supervisor of a city system.

Miss Barwis. I can tell you tMis, that we have been testing the
kindergarten, first and second-grade pupils; who have been under the
free methods of instruction against thosesregular third-grade work,

«  and the pupils from the school where they had free work have come -
. ont ahead in their tests.

i Miss Moore." Is Miss Goodrich present { Then, after Miss Good-
vich, T would like Miss Ernst to tell us what she knows,

Miss Goobricw. I haven't anything very special to say as far as
actual measurement is concerned. In reference to the rural school
that Miss Moore spoke of, it is hardly a fair sample in one way. It
is & rural school in one of the poorest distriets I think you will find
anywhere. The children have been starved in every way before coming
to school, and they also come from homes where there is a very poor
social environment. The children are very much undernourished and- .

. not of very good stock, but there hag been wonderful growth along,
"many lines, and I feel that these children are ve v much further ad- -
-vanced than they would have been with ;_hp system they ‘were work.

- ing under previously, ...

¥
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Miss Erxst, I speak of conditidns that agd.more or less crowded
. and are quite generally hampered by equipment, ete. They ure 1ot
hampered by any fixation of- the tencher. As far as the limitations
of surroundings permit, the freedom of chaice of activity is granted
the childven. I am merely a grade-school prineipal and completely
familiar with the conditions under one roof and by proxy und obscr-
vation reasonably o with conditions under the other rools which,
however, T can not alter by any supervisory dictation of my own, I
am reasonably familiar with the results of several years of attempts
at freeing the Tover-arade children, and T think T can safely say that
the third and the fourth grade uet an independence in the bandling
ef the materials that the (hivd and fomrth grade wre supposed to
handle, material out of which reports, for mnstancy, in cesearchi in
geography come, materials that the libraries supply. 1 have in mind
groups of third and fourth-grade children who are as familine with
the feel of a book from the table of contents te index as you ave and
have no more hesitation than vou would have in tackling & book that
is 2 inches thick; if some one has suggested to them that somewhere
in the middle is the thing that they want. It is very meager evidence,
but I consider it very adequate evidence. for if a little bit of freedom
of choice. freedom of self-direction in the first and second grades,
cun give that to o third or fourth child which-a. great many adults
do not. possess. I think the thing has validity.

Miss Moore. I want to make just one other point in nnswer to Miss
Cook’s question. and that is that in a number of these schools repre-
sented here, representing the best practice in this respeet,’T know
that it has enabled the classroom teacher and the principal. or who-
ever is responsible for promotion, to single out children of great or
unusual ability and have those children go on. I know of instance
after instance where numbers of individuul children have simply
leapedd over the rest of a year’s work because they were’ given a
chance to show what they could do under freer organization, R |

Mrs. Draororp. It may be helpful for vou to know that we have
been practicing in Kenosha a suggestion that we roceived at Detroit
three vears ago' much along this line. It is'the use in every room
\ of an’occupation table. The superintendent of schools had not the -

time Lo manage the details but had no difliculty in finding & member
of the supervisory force wha gould and would do it. T put it upon
the woman who has charge of the constructive activities in the.
elementary schools. "These occupation tables were immediately in-
stituted in every room and equipped with material with which the
children could -occupy themselves. _This. ingenious woman struck.
upon the plan of having a sort of symposium among those teach-
o ere, bytsettmg up the object before'them of inventing something
iR to oontnbute to- that table and bnngmg t.hem altogether for
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an exhibit and dizcussion hefore the best was selecied. In that . 7
way, you scer we keep these ocetupation tables =upphied with new
material constantly.  Now, the way to operate is this: When a
child has finished the work that is assigned to be done and i ready
for his next exereise he can quictly leive his st withoni a~king
anyhody about it, pass to the rear of (he room. get what he wanty,
and go to work, There is u great varviety of naterial] and there is
mitiative,  They mind their own bisiness They are forming habits
of ocenpation. They are not forming habits or idleness, They are
helping. There v the spivit of helpfulness, heeiiee they are al-
lowed to help one another if they do it quictly and unobt rusively,

I saw this recentdy as 1 conerete instance, They were making
houses, using boxes that had been gotten in the flat form and. put
tegether. They were placing pictures on fhe walls, and furniture
i the rooas. 1 noticed one boy with hi- house hefore him and on.
the side two others, e seemed to b helping. T quiestioned  this
little boy s litde, and he replied. A you see. L have finished my house
and these boys arve bebind: so I am Lelping then™ While T stood
thicre he divected these little fellows. showed them how they
cogld Toldl w table that was to go in the center of he room. e was
heping them also to choose o pretty picture ta be pasted on the
wall. So there is that CarTying over from one thing o another, [iom
one day to another, of a project that may last for perhaps two or
three weeks. all this coiing out of this occupation table for which
I anu indebted (o this association for having put in iy mind three
years hgo, . ’ . _

Miss Ernst. T was present lust night at one of the meetings in
which a very pathetic appeal was made to all of us to remember the
good old-fashioned vecitation and see that it wis not completely
buvied, at least in Wiscoysin,  In s¥mpathy with an appeal of that
sort, aud just by way, of caution. T wander if we could not ask Miss
Moore to take particdlar pains in the work that | trust she will do
in the coming year to find out from everybody who is willing ta.
say whether the enthusiasin for this thing is going to bring us into
8 state i which we niay perchance:lose something that the old-line
procedure actually did give us. - You were raised on it.  And so
was L. *Is it an ox? Itisan ox. So it is” It is barely possible
that there is still some tonic in that -okd ox that is worth holding
on to, but T should like Miss Moore to emphasize her question. Dare
we hope that we are losing nothing that the old procedure had to
offer when we substitute.ihe new? I-believe that that question. will
be more fairly answered' for ever:yb(xly_ here who thinks that we are -

losing or that we are in danger of losing . something that is’ thor-
.oughly worth while if they will point out definitely to Miss Moore™ ;
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.
Just exactly what he or she thinks and let it be tmalyzed, scrutinized
carefully:,

Miss AxpErsox. 1 think that question is a very important one.
It will also solve the problem of dhe speaker who just had the floor.
May I suggest that the council, as soon as possible, appoint com-
mittees to look into the matter o little more carefully and seenre
data for us and submit them as they have done on this work they
have had this yvear.

The Cuvirarax. 1 am sure we ave going to continne the com-
niittee. .

Mrs. Thoupesox. A unniber of vears ago T had the privilege of
teaching a number of children in the third grade in Dr. Dewey's
experimental school. They eame to us in the school of edue .mon
The question of freedom is one perhaps that we do not wl agree
upon. 1 had in the third grade some who had never been forced to
open a. book. 1 can say that among those children there were =ome

who read things thev could not understand, in fact they could all

read things they conld not understand, but I also had ¢hildren whio
did not read any more than a child who came out of the kinder-
garten.  Now, you can see that ‘there was a problem for the
third-grade teacher in that case. There were some \\'ho.lmd bur

Jinto reading and conversation out of the joy or the desire of their,

own hearts, The guestion would be, will they go on in the fourth
or fifth grade and opit this particular phase of the work or is it
perhaps now a wise for the tencher to say. “ Yon have not
chosen to read and write up to this time, but now vou it or at
Teast yon present that «ubject in such a way that the child would
like torg So I believe that there ix that problem in the amvwunt of
Freedont to be given, the amount of enconragement, perhaps, to the

“more fornal sides, and also the question of when the teacher must

step in and say, “The time has come and~from now on 3 certain
amount of your time »ust he spent in this particular direction.”-
Miss' Fox, of the Burean'of Education. T want to explain the ques-
tion I wesked regarding the subject matter which the chil(lroﬁ\:\'ere
reading in the first grade. We are working on a national primary

-eurriculum. and T saw an opportunity here for gathering \()m(\\m.n«

terial for that currienlum, for subject matter of fhe readifig in 'the
first grade. Miss Moore does so much for ns T am tempted to usk

_her now to give us in Jetnil somne of the things whicli these chlldren

did of their own free will. what they modoled what they drew, what
they were interested in, so that it might l)e of help to usin formnlnt~
ing the subject matter for our curriculn, That was in my. mind
when T-asked her the qugstion regarding what the children read in
the first grnde. '
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The Cramya¥. T am sure Miss Moore will be glad to include that
in the rest of her report when she has time to devote attention to that
‘detail. T am particularly anxious to have some of the superintend-
-1 . ents who are with us, perhaps for the first time, give us their point
of view. 1In the orgarization of the council in” the beginning we
threw open the doors wide, We said this is an organization for
teachers, for supervisors, for administrative officers, for patrons, for
.all who are touched by the primary problem at any point. Wo felt
that in the multitude of counsel there might be wisdom. We would
like to hear from some of these. There are a few minutes left, in
which T would like to hear from some of the visitors this morning
~who see this question from the supervisor’s, the superintendent’s,
standpoint. ' .
 Miss Krackowrrzer. 1 would like' to connect the question asked
over here with the question the superintendent rnised on the other
side. To me, this is a very practical question. The question was,
What are you going to do, if vou were making a suggestion to a
primary teacher and she wouldn't take it? The ansyver was, suggest
again, It seems to-me there is something clze that can be done, and
*T think it is a very serious proposition. My experience has been that
most of the primary teachers ‘are hungry for something better, but
A great many of them do not know how to go to work, and a great
many of ther feel, as has been suggested, that they may be getting
lost somewhe.e, Now, it seems to me that ©ne of the best sugges-
tions that was made here was made by Miss Gildemeister when she
said, make the téachers feel that they do not need to upset their
whole program and.do this thing all the time, but do a little as they
h see the opportunity. As it were, build s new bridge by putting in
one plank at a time, while the traffic is sfill going on. . It seems to
me that that is one of the best ways of helping the teachers to go
into this work, if they feel that it does not revolutionize everything
they have done before. Then, another thing on the point, of their
not knowing how, the very best thing that T know®f is to go right* :
into that teacher’s clgssroom some day and say, in the most tactful
manner possible, “ Would you mind if I tried out such and such a
thing with your children? ” and invariably the teacher will say, “Go
ahead.” Demonstrate some litile unit yourself, whether it takes a
-day or whether it takes longer, There is n certain infection about.
this kind of work that is as strong as some of the diseases that take
hold of us, and almost invarisbly, by .the time you get through, the
teacher, as well as the-children, are benefited. 1 think that is‘one
of the best ways of getting hold of the problem. S
The CmarMan. A word of proof that that suggestion worked in -
n town with which I am familiar. | When these plans were first -’
§ugaseted, the teachors caid,ef Oh, dear, do we hive to do expe
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ments and upset everything? How will we ever get the course of =~ °
study attended to?” Soon after the work was well started, con-
servative ones came around and said, “ Do you know, after you
begin, it just does itself.” I think you will find that the case many *

- times. Let us not be afraid toAry. .

s Miss Wyocanp. This matter of the primary teacher’s attitude is
8 very serious one. I would Jike to bring before you an instance
covering the seven years that I have had groups of public school
teachers of Chicago in classes trying to work out specifically Low to
free the program. I have never hd a_class from whom ghere did
nct come a majority expressing the belief, “T would love to do it if

. only my principal or my superintendent were willing.” Wherever

" X could get hold of a person who was willing to say specifically “]

bave tried to do this thing, I have not been able to, I have gone bacl:

to the old method,” I have looked them up and in all 1 have looked
up 68 cases. In those 68 cases I have found that, with not one excep-
tion, the principals and assistant superintendents have espressed

- willingness and enthusiasm toward the teacher’s undertakings. I

think the difficulty lies in getting the reverse of the feeling that it
is not going to revelutionize the school. It is. Tt ought to. T am
Bolshevist when it comes to education of the old type. “We ought to
blow it to smithereens, 1 believe. The reason a primary teacher says
she can’t do it is because when she comes literally to do fhese things,
the things she has held so dear she sees go, and she does not dare
to push them out. She is trying to get reading, writing, and writh-
metic, but she is finding out that the thing wanted is freedom. I
do not believe we are going to get it by a little bit of patting down
here and_a little bit of scratching there. We are going to get it by
wanting it-and wanting it so’much that we are wxllmg to face this
question, Arecwe losing something or are we gettiig solething a @
good deal better than the thlng we are losing? I am very radicul
after u great many years of seeing this thing partly done.

The Cumamman. For several years, ever since 'the council was
born, we have been waiting for Dr. McNaught. The storms stayed
her on the road one year, something else kept her another year, but
I am now going to call on Dr. McNaught, the Commissioner of Ele-
mentary Education of the State of California.

Dr. McNavaent. Before I bocame Commissioner of Elementary .
Schools: of California, I was for a great many years principal of
the training department of one of the normal schools of the State
of California. I can state definitely my own opinion concerning

. this question asked by Miss Ernst about whether there is anything

= valuable in the old form that we are to retain, or whether this newer

sart’ of education that we are trying to put into primary grades is

oﬂgo muéﬁ worth that we can aﬂ'otrdl to overthrow the old. T am ™ ¥
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somewhat surprised, being from the Far West, to find any sugges-
tion that the primary teacher dees not wish to take up the new ideas,
I have not gone through our whole State, but I have a very strong
general impression that the great trouble in California is that we
can not get all of these canditions. just as ‘we would like to have
‘them, concerning the niovable seats and all the other things that
make for the activity of childhood; and the primary teachers are
the ones who are making the great call for it all over the State.
They are jealous, in a way, of the fine equipment that the kinder-
gartens have, and they are sayfng, “Why can't we have this? Why
can’t we have that?” They are our str'ongest advocates of the newer
conditions. : . £ '

" For example. T went into one'dity in the State of California not
very long ago to visit, as is my duty, and T found there a young
superintendent eager and happy over what he had done. He said,

© - “Now, Mrs. McNaught, you are the commissioner of elementary

" schools. I know you are interested in the young children. T wapt
to show you our splendid new kindergartens. I have been here four
vears. There was not a kindergarten in the city when I came in,

" and now we have seven or eight.” He took me from one to the other,
and they were really ideal. The first one he took. me into I thought
he had made a mistake and was taking me-to some child’s home. It
was a veritable home, a beautiful bungalow with a large grass plat
and trees all about, and not until I got into the main room of the
kindergatten ‘did I know I was in what might be called a school.
Then he took me to the other extreme of education. He was proud
of the $200,000,high school in thé city. In‘closing my visit he said,
“What do you think of it all?” “Well.” I said, “ you know that I
am the commissioneF of elementary schools and I confess'l"uu_\ bit-
terly disappointed.” % Why.” he said, “ Mrs. MeNaught, what is the
matter? ™ “When you took me into the high school you. said, ¢ Mrs.

McNaught, see what a wonderful building this is. There are.mo

damprbasements where the toilet facilities are put. There is no bad

ventilation. There are no high stairs for the boys and girls to climb.

Just think of a $200.000 high school for these boys.” Then a little

later on you took me to-vour intermediate school. - I didn’t say a

word then, but I am saying it now. Where have you housed the

intérmediate children? You remodeled the old high-school building
for them, and they climbed three flights of stairs. The dark lase-
ment is still there, and those children are housed in ill-ventilated and
nncomfortable buildings. Then you took me into your kindergartens
which,are wonderful. Then you took me to your primary schools;
and I saw just the samo old conditions that were there when you
came.” He said, “I grant you that, Mrs. McNaught. - 1 havent got
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-
to that yet, but the primary teachers are making such a rumpus about
it that T think we will get there very soon.”

Now, then, I want-to answer the other question raised by Miss
“Ernst. I know there are spots in California and in other States as
well where for years and years we have had these activity schools
as they might be called. When I was & young girl the first impres-
sion brought to me from the Francis Parker School, where I got

~ my first ideals, was of this kind. We had a very large training de-
partment in the Sen Jose Normal School of which T was principal,
and these activities were gm‘ng on there. We had a kindergatten
with about 90 children in it, and two or three hundred in the primary
department. When these children finished owr clementary grades
they went into the city high school, which was a sort of county high
~swhool.  Nearly 2,000 children entered it from all over the county.

This trafhing department had been going on for years. I,wish
I had time to describe our primary room. We had in the building a
really large and beautiful stage, not very high, but large enough for
“the dramatization work. We had victrolas, pianos, opportinity
tables, libraries, and books, and the children Iiad frec access to them.
We had ample playing grounds, and we had movablée desks, chairs,
and tables away up through two or three grades. The criticism there
was, “ Yes, these are petted darlings, but when thev go into the high
school;” there will be the test.” T used to have to make excuses all
‘the time to the parents. They often said, “ Well, we will send the
children through the primary grades, because it is so beautiful, but
when it comes to the solid work we think we shall have to take them
“out.” Through persuasion I managed to keep most of them there,

- . and they went through the whole eight grades. By the way, those
activities'should go as far as possible, I take it we all agree, Madam
. President?

The Cuatrman. Oh yes. '

Mrs. McNavanr. Right through the eight grades, intsiative, self-
direction, social work, cooperative work in cvery way should con-
tinue. So we had that sort of an elementary sclicol. Now, then,
I'come to my test. I was challenging the criticism that these chil-
dren. when they entgred the high school would not make good. I
said to the principal of the high school: You must make a statistical
account of all the children that .enter the high school during the

~first semester, to know how the training-school children stand in
the various subjects which they take. Of course, they {36k all kinds
of subjects, manual training and history and art and literature; all
the subjects that are taken.in the freshman year of the high school;

.. Without " exception, every one of the training-school children for . '

. two years stood-among the first. . Now, I think that is a vemarkable
=, re¢ord, Bhowing that this activity wopk, if carried on rightly through
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nll the grades, dm‘make the children better students, There is no
doubt about it in my mind at all. T am like the little 12-vear-old
boy pupil in this same school. who was standing on a platform
about as high as T am, addressing his fellow students in a debate on
the question, “ Resolved, That girls are of more benefit to boys in ele-
mentary school life than boys are to girls.” Ho had the afirmative.
He said, “ Why, it isa foregone conclusion that girls are of more bene-
fit to us than we are to them. In the first place, take it in the matter
of manners. - Now, you know how it is. Tt boys were just togrether,
my goodness. we would not have any manners at all. We would be
rongh.  We would never take off our hats to anybody, because we
would not take tham off to each other.  Just think what that
would mean.  We could not learn a thing.  Our muscles: would
not be Ifmber. lecause when girls are  around we have to
carry their packages, we have to. pick up things " when they
drop them, open the windows and open the doors for them.
They ure a lot of use to us in making gentlemen of us bye and by,
and we need to know how to be gentle boys.  We could not do jt
unless girls were around us. Then in our student life, in the matter
of study, for instance, we would not care much if boys, one of the
fellows. get ahead of us, but by Jove, you know how it feels wheq
a girl beats you. So girls stimulate us” “ Why. friends,” he said,

have been reading up on it, and Gov, Johnson agrees with me.”

The Cramvax. T am sorry fo bring this discussion to a close,
but I am sure this is a good cap shedf,

. o

““T know T am right. T have been reading up on this subject. I-
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