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LETTER OF TRANSMITTAL.

‘DeparrMeNT oF TiIE INTERIOR,
« N S ' Bureao oF Ebucation,
: Washington, September 25, 1919,
A Sik: I am transmitting herewith foi publication as g bulletin of
" the Bureau of Education the report of a survey of the schools of the C
city of Memphis, Tenn., made under my direction. I am asking that » 4
it be printed in the following seven parts:
Part 1. Chapter 1. An Industrial and Sacial Study of Mem-

: phis. S
. 0 Chapter II. School, Organization;, Supervision, and
: ' . Finance.* c ‘
* Chapter TT1. The Building Problem. .
Part'2. Chapter 1. The Elementary Schools. ‘ 5 x|
Chapter II. The High Schools. : oo~
- Part 3. Civic Education. _ « .+ x
Part 4. Science, /7 ' '
Part 5. Music. « ' o ,.
Part §. Industrial Arts, Home Economics, and Giardening, s
*  Part 7. Health Work. ; ‘ ey
Respectfully submitted. - ' "0 8
; i o ) : . P P. Craxrow, -
. A ” . - ! Commissioner.”
' Re Secreran or Tuz INTERIOR. - ) .
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THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, -
TENNESSEE, s

.

: INTRODUCTION. . g

~ To April, 1919, at the request of ‘the Board of Education of ‘1
Memphis, Tenn., the United States Commissioner of Education sub- 1
mitted the conditions on which the Bureau of Education would make
 survey of the public school system of that city,, These tonditions, ]
as stated by the Commissioner of Education, follow:

(1) That the board of education, the superintendent of public schools, and - . ¢

nll other public officers and teachers connected with the schools will give me
- and the persons detalled to make the sutvey their hearty cooperation, to the -
end that the survey may be made nfost effectively and economically,

(2) That the survey conimittee be permitted to find .the facts as they are,

-and, in 8o far as may seem advisable,to report them as they are found.

(3) That the findings of the sgvey committee and such recommendstions ' A
‘for the Improvement of the schools as nfay seem to be desirable may be pub-- x {
lished a3 a bullettn of the Bureau of Education at the expense of the Federal i
Government for distribution, first, among the citizens of Memphis and, second, .. .|
among students of educatlon throughout the country, |

'(4). That the necessary expenseg of the “survey, lncluqﬁng expenses for -
travel and subsistence for emploxees of the bureau detalled for this work, andg,
the honorariums and expenses of the one or more additienal persons whom 1€
may be necessary to employ to assist I the work will be d by the board of-
cducation. It is understood, however, that the board will not be obligated for” o

3 expenses beyond $5,000. . DNy
- It is my purpose to begin the survey on or before May 12 and to, have the
field work of it finished in June., The final report will be submitted and printed
ag early as possible after the 1st of July. Such portion as nay be needed by ..
the board in determining their bullding policy for next year will be submitted . .-
88 much egrlier than the 1st of July as posaise. i

On May 5 the commissiener was notified that all the conditions

_named had been agreed to. To assist; him in making this study the
commissioner appointed the following commission: R

-

<
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"mr. SURBVEY COMMIBBION;
. . ¢ } N < v ! o H it
Frank F. Bunker, Speclalist in City School Systems, Buveqn of Education,
. director ofRhe survey. | 3 J _ S EHE S
'mx.omw&ex@nae\wm;gw of Elemenlary Educabipn, Peaboiyf College for
Teachers, Noshoille, ‘Tonn:* e - . = i
Williako 7. Twdeh, Specialitt in Vaoslonds Rduoation, Blirgou of Educoion
Biragi Byvd, Speciolisk: in. Heolth Hdwoatten, Usited Stoter Pubilio “Health
- .SM' -b.“ >_ A Ieyx . 3 y e 3 E" “.._ AT .-~._“f - ){.
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Blmer W. Christy,” Supervisor of Industrial Education, Publi¢ Schools, -Cin-
‘cénnati, Ohio,
Fletclhier B. Dresslur, Specialist in School Aréhitecture, Sanitation, Buildings, ~
-gnd Bquipment, Bureeu of Edsoation. -
Arthur W. Dann, Specialist in Civic Education, Bureaw of Education.
Wil Earhart, Supcrrizor of Music, Public' Schools, Pittsburgh, Pa. -
Alice Barrows Fernandez, Specialist in Kocial and Industrial Problems, Bureat
of Education.
Florence C. Fox, §pecialist in Primary drade Education, Burcau-of Education.
‘Ada’ Yan Stone Harris, Director of Flementary Practice Teaching,- Public .
* Bohools, Pistsdurgh. Ps. 3 . o0k
.Carrie A, Lyford. Specialiat in Home Economics, Bureau of Education. .
F. A. Merrill, Spkcialist in ‘KQchool and Home Gardening, Bureau of Education. -
John L. Randall. Bpecialist in. School and Home (lardening, Bureaw of Edu~
cation. ‘ ’ ’
Willard 8. Small. Specialist i1Bchool Hygicne and Physical Fdwcation. Bureau o
“of Bducation. . ’ -5 ) .
a ~ George R. Triss, Prpleacor of Rcrondary Edncation and Statr High School
JInspeetor, Ohio Stﬁt( University.

I

The field work began May 12 and was completed June 7, excepi
that twb members bf the staff remnained two weeks_ longer.

While- the time for the examihation of conditions was shoit, the
schools closing for the year on June 13, nevertheless, through careful
organization of the work and through frequent wmeetings of\the stafl
for the discussion of every phase of tite problens, definite and positive
conelusions in which all concun@@®d_wére quickly reached. Although
the commission as a whole considered.every inportant activity of the

. work of the system, each member was assigned to the particular field
of his intorest. The reports of the members of the commission were
erganized by the director of the survey and transitted to the Com-
missioner of Education for his approval. The report is issued in

1

B e e
: L

! geparate- parts for general circulation. a '

4 . | .

l i ’ M parts TO BE 18SUED. . .
i Part 1. C_haptel; 1. An Industrial and Social Study of-Memphis.

| SRR  Chapter 1L Schoot : Organization, Supervision, and Fi-
3o kY * . nance, ' o ‘.

. . " Chapter TIL The Building Problem.
.~ _Pap 2: Chapter. I The Elemgntary Schools.
Chapter II. The High'SchOols. \ .
Part 8. Civic Education, . :
. Pirt 4. Science.
Part 5. Musio, . -~ ; . ; v
_ Port.6, Tndustrial Asts, Home Economics and Gardéning. -
~ Pant 7. Health Work | i A
" Thig study-of the Mamphis schools is. intended-to be-n study of
_policigs and-of practices 7ot of persons, - The commission has oon-
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sciously avoided either pr‘aisiné or blaming, crediting or discrediting,

individyals. The matter of placing an estimate upon the vn’\lt_xe .of

the services which individuals are rendering is the duty of local au-

thorities; it falls outside the province of the survey commission and -
1

has not been attempted.

The commission desires to ‘express its appreciation of the courtesy -

and consideration shown its members by citizens of Memphis, the
members of the board of education, the secretary’s office, the super-*
intendent and his clerks, and the entire school ‘corps. Without ex-
ception, all cooperated to make the investigation as thorough and’as
efficient as the time would permit. - ' e

A special word of.appreciation is due the management of the

Young Men’s Christian Association for providing office rooms and .

equipment for the staff, without charge, and to the local company

handling the Burrough’s. Adding Machine, whic'very kindly loaned

one of these machines to the staff, » .- oo
A summary of conclusions and recommendations will bo found at_

the end of each chapter, L
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PART 5. MUSIC.

‘ CoNTENTS.—1. Music in the elementary white schools.—The textbook ; rote ltnging:" :

training voices; beginning of technleal instruction; careless teaching ; part singing;

volce classification ; effeat of formai examipations; m*qun(e ‘Preparation of teachers; ...

H o music in West Tennessee Normal 8chool ; lack ol’ equipment. 2. Music in elementary .

colored schoois—Contrast between hegroes angd whites; fgults of Instruction; mono- i

tones among Negro children ; lack of gight. slnging ability, 3. Music in the high schools— .

A, Central High School—Choms and orchestra’ instruments sheuld be provided ; selec- ...

. tions for appreciation; school credit’ for outside work; B. Vocationai High School— - -

. o Developing musical interest ; recommendations; C. kortrecht High School (colored)-—-_ a;
Qualities of singing; tonal qualities; sight singing; the band & chorus &inging should be .

davgloped ; the best in Negro music should be conserved and developed. 4. Geperd] as- x s

N " pects—Musical organlzations; interest of chamber of commerce; privdte imstruction _;’-‘
among school children; money cost of private instruction ; tri-State examinlng board;

supervision in Memphls schools. 5. Summary of recommendadons

1. MUSIC IN THE ELEMENTARY WHITE SCHOOLS.

The list of schools provided members of the survey contamed
1 *  the names of 23 elementary schools for white children. The obser-
" vations set forth in this section of the report are based on a program ]
of visits that included 16 of these schools and almost one-third of ¥
the total number of classes in the schools visited. ' No cnoclusions ‘are *
drawn that were not confirmed: repeatedly by observations of many-
class& in many schools.

”

THE MU&IC TEXTBOOK. 0

The books of music and®ther musical materml on which the course 3

of study is based are naturally of first interest. Their: nature and s

«* . distribution are likely to represent the pedugoglcal beliefs and musi

o . cal standards. of the ‘department of ‘music, and the amount of inate-

. rial provided is likely to tell something either of the intelligence and

.§ .- - enthusiasm.put back of the depart.mental work, or of-conditions in

the local school system’ or in the organization of the whole State edu-

cational system~which redct powerfully-upon the proyision' of toxt:

*  material. Several points in a discussion of this- questlon a8 mlated i S

| " to the:schools of Memphis must.be reserved.Tor a later- page. At thiz
pomtxt “need. be-said- only. that: the' school. chlldrean‘_ ' h:sare

Hairly: ‘well pmwded -with ‘s, basis textth of proven. quality,,;t,ﬁ;d thl:
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< Memphis is nbd vigorous ?nd obtrusive and need not be dwelt upon  «

- here.. , . : ,
B2 : ’l\eﬁﬂg singing in first primepy griﬁ(qs in ‘Memphigds-a matter
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i tentions of the authors of the series, and is in d1l essentials in con-
formity with the standards of accomplishment now-generally ac-
‘cepted for each grade. A

But the selection of a text and the assignment of the books to the
various grades amount to little more than staking a claim. The work
undertaken in an endcavor to improve the claim, and the success of
this work, as measured by the product brought forth, are matters of
still greater interest. :

The overwhelming conscnsus of opinion to-day is that in the first.
year of school little or ne attention should be given to the introduc-

.“tion of the staff and staff notation. At the age of 6 years many chil-
dren have not acquired the use of their singing voice. The first song
attempted in September in a first primary room will often reveal the
presence of a very large number of so-called “monotones.” This is
particularly true in cities that, like Memphis, do not have public
kindergartens in connection with their schools; and it is quite true
of cities that do have kindergartens; unless the singing in the kinder-
- garten is wisely guarded and directed and is not used solely as a
mere vehicle for the transmission of a text. Nor do children at the
age of 6 universally have usc of a vocabulary of tones and a fumiliar-
ity with tonal usages such as arc acquired through a genetous musi-
cal experience. If they lack such a vocabulary, it is as foolish to be-
gin to teach them the printed symbols of tones as it wonld be to be-
gin to teach them the printed symbols of language before they could
speak or know the meanings and uses of the words they would be -

*  asked to recognize. Finally, music should certainly be presented

through the ear, and the aural impressions received should be brought
strongly to the attention of the mind, before the mind is diverted to
o consideration of symbols presented to the eye that hold no content
, of ringing tone for the imagination of the learner.
. . -
THE QUALITY OF ROTE SINGING.

The Memphis achools are in accord with approved practice in that
they limit the work in music in the first year nlmost entirely to rote
gingidg. The staff is often introduced, it is true, usually in a some-
what hesitating way, at the end of the first year; and because that
{s b early, it is not related to music in the minds of the-children, -
“who o ahout the work on it in a new frame of mind, as they would
go nbout the study ‘of the Corinthian column. Biit the practice in

Y

for much graver contideration, It must be said that mostE it iy -
bed

ey
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The tofib production of the children is fiulty, the voives being . - §*
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+ chesty and stiff; songs are almost invariably pitched too low; thers
are altogether too many monotones in most of the rooms, especially
for the end of a school year, and the songs used are not selected care. |
fully, in obedience to fixed standards of musical value, literary qual. |
ity, and adaptation to the voice and the mind of the child. Rote |
songs heard in priwary rooms ranged all the way fromn some of the |
finer and most widely used « of Jessie Gaynor, sung with cqn- ?
siderable understanding of thé purpose of rote singing and with
fairly pleasant tone, to the most barbaric yelling the observer ever
heard in a so-called educational institution, on the worst song he |
ever heard tolerated in any such institution—an atrocity entitled
“Everybody Calls Me Honey "—that would have been cheap in the
mélths of o Broadway tango crowd, and in the mouths of children ‘
was an insult to childhood. Of course the teacher who intreduced
this song is not fit to teach children and should be promptly ejected
from the system. Needless to say, the song was not suggested or
sanctioned by the supervisor of music. Another type of faulty
song, not so0 objectionable, but much more frequently heard,-was the
‘““action ” song. In the most strikingexample of this sort that yas
exhibited, the children prepared for the song by crouching on the
floor and before completing it indulged in some rather violent leap-
"ing. There was some rather breathless singing intermittently—
when the exercise was not too vigorous—but naturally such tone as .
was produced was bad. Just what the performance had to do with \
music was quite obscure. It was undertaken, however, as an exhibit
of music work and not as an exhibit of physical training, which”it
much more resembled, ’ : ) a .

"But more serious than these occasional errors in the selection of

songs is the lack of clearly defined standards and an efficient te\ph-
nique in teaching rote songs. Very many times the songs Heard ~ *
were pitched too low. « The tegchers were often supplied with pitel

" pipes, and in higher grades, where the pupils sang from notes, usually
used them very effectively. Thero was great carelessness, haweber; & |
in pitching rote songs. The teacher usually guessed st the pitch,

and the guess of a teacher in such case will invariably be too low, -
In one or two instances, but. one or two only, the teacher let, the '/
pupils guess, rmitting them to start without giving them any -
pitch. The with the strongest voice—which was very. likely ~
to be the chestiest—then led : = )

A

* “ H

. . ’ v
TRAINING CHILDREN’S ¥OICES, . % {
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per_voice. for <hildran is s ligh; thm,,,hfemjl‘wogce_, wrys

| jand very flexible, but emall and not fitted. to” produse
' of Yones such us an adult group produces w well,
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M2 THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, TENNESSEE. °
All unconsciously to the child, without any special vocal exercises
of any kind, this volce may easily be established and maintained by
a few simple practices. The very first songs should begin with tones
located somewhere on the upper half of the staff and range from
there downward rather than upward; the songs should never range

“below middle C, and should “center” always around the middle of
the staff or higher; the tone should always be kepg sweet and light
(which can be done by the teacher giving ‘the som)ut in g small,
unaffected voice) ; declamatory utterance, with a view of emphasiz-
ing some too violent text, should be uvoided; the teacher by a casual
word or two should lead the children to listen to the tones they are
making and wish to make those tones beautiful ; the musical sense of
the children should be developed in general by considerable hearing
of the melodies of songs they are to learn separated from the words,
as against the current practice, entirely unnecessary, of giving great

“attention to the words separately and-none whatever to the musical

. facts of the song separately ; only-songs that have some real beauty
should be chosen, since crude and ugly songs invariably call forth a-
crude and ugly style of singing (witness the “ vaudeville? voice) ;
and finally, as one positive effort, steps to cure monotones should be
taken from the first day on. ~u -

It is not to be understood that Memphis is believed to be violating
all these principles.. There is some frightfully bad singing, as wo
have remarked, but there is also some good singing, and a very
-great proportion that needs only a very little intelligent effort to
make it good. The criticism is that the work does not give evidenco
of a well-understood and complete system of educational belief.
Either such a creed is not formulated or else it is not understood

- and followed by the elementary room teachers. Another f:zoﬁ'r .
" may be the lack of knowledge and skill on the part of the rdom

teachers, especially in a year {hat witnessed great depletion in the

ranks of teachers and the induction into the schools of many new

: gnd insufficiently trained teachers. But lack of knowledge and skill

; ‘can explain only part of the shortcomings observed, for these were

] obviously due more to wrong aims. Such inadequacy, as compared -

_with uncertain® aims, works far mote unfortunately in the upper
grades in Memphis than it does in the lower. The insufficient time

, - ‘given music in the Memphis schools, which-will be discussed more

. “ “at length later, may also-bear upon the results in rote singing,in
- the primary grades. Still, the fgct.remains that mere time used
. efficiently in the present kind of instruction'would not produce rigtit

- rexults, Becguse the-aims are npt right and are not clearly discerhed.

.~ “Led.and injurious finging on a7 tones could bé easiy and
 ximost immediately corrected: - The iclidol system should: provide

. svery teacher with. % pitch-pipe_and shoifld require ber to use dt.

-
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1f-a teacher is informed and conscientious, she will-have no desire - -

to do diﬁemntly.l ‘ ‘ ;

THE PROBLEM OF THE MONOTONES, '

The complete inatteption given the monotone was migst depress- -

ing. It does require a considerable knowledge and technique to-
deal with monotones successfully,. and, in view of a number of

unfavorable conditions in Memphis, some measure of ill success .
would not have been surprising. But the impression gathered by

the observer was that the school system in general was curiously
unaware of or apathetic toward any problem of monotones at all.
In nymerous rooms a large, percentage of children mumbled in

unmusical undertone while the ‘remaining ones sang. The result was -
depressing from a musical standpoint and intolerable from ‘the B

standpoint of sympathy for the child’s welfare, progress, and fres

participation with his fellows. Practically no comment on this
phase of practice was heard from members of the teaching staff, " *

though other features- were f;{*om time to time mentioned, in terms

of satisfaction or regret or inquiry. The omission’ Was the more
puzzling in view of the fact that no belief antagonistic to a policy -

of dealing with monotoneés, %as heard expressed. There was for-
merly, of course, a belief in some quarters that children mumbling-

in suchyfashion were unmusical and could not “ learn music” any- ." -

way. Many a child has had a blight of restraint and- self-deprecia-

tion- flung intp his life by this false and cruel charge. Later it
_-‘was demonstrated by the work of thousands of “¢lever teachers,

dealing with hundreds of thousands of children, that if pupils re-

mained in such'condition it was not because they were slighted by - . %

nature but were-unfortunate in their assigmment of teachers.” - 5
Because there are so few exceptions it may be taken as a safe rule

to apply to any and all monotones that they are not aurally defective

but vocally awkward. Test their discrimination in pitch and it will
often be found quite equal to those who are singing most accurately.

Their difficulty is that they have developed only a speaking voice,

This voice is stiff, has little range of pitch inflection, and is charac
terized by coming straight forward from the back- of the throat;
‘below the arch of the palate. The singing voice, in distinction,"is:
light, flexible, high of pitch, and has large nasal and_ frontal: place-

ment. The adjustment of the vocal apparatus to produce ‘it is:quite..

‘different from that.made in speaking, - A child may never have'mad,

. such: adjustanent, any ‘more’ than-he has'made'an. adjpstinent:for
 whispering, for instance—which is often quite-difficul or him.~ By
to.assume:that thefefore the/child hia no “eat for pufigin”
£,jsit:would:be t0 assurie thit because & din siot it ohce whisper well
I B thefelore"dset. o whispered tonel . - .

53
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14 THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, TENNESSEE.

° Although posmve mensures uf instruction, rather than mere safe-
guarding meastires, must be adopted to cure monotones, thesé meas-
ures are not inysterious or difficult, or beyond acqulsmon by any
- teacher who lends herself to comp,etent instruction for a few minutes.
* They are current informationiand in current use in thousands of
schoolroems in the United - Sthtes. It would be well worth while
for the entire primary teaching staff in Memphis, led by the music
department, to address itself to this one definite reformative measure.
The corps could very easily accompllsh ity and the results would be
invalupble. At present the monotones themselves suffer, and they
corrupt the voicgs and eur’s and hinder the musical detelopment of

countless others. - They are also corrupting tlic aural development

of their teachers.

> 5 K

. THE BEGINNING OF. TECHNICAL INSTRUCTION.

It is in the second year that mefhods in teaching music argguost
‘sharply differentiated. Here:the business of technical instruction is

seriously undertaken; and all first steps in instruction of the child
are more important than later steps, and mtst be carefully and
sympathetichlly made. The work in Memphis at_this point has much
to commend it. The serxes}ﬂf textbooks and _charts used do not
follow the “ song study ” method, whicl' i is the method in favor yith
tho larger part of educational thoughtlto-day. Nevértheless, the
department of music has, in an experimental way, inaugurated somo
of the features of the song-study method, and sought to apply certain
phases of that method to instruction. Although that instruction is
related to musical material that was not designed for such use, a good
result is entirely possible, and the endeavor deserves all praise.

But while the method in second-year work-is commendable, therc
are some faults of other kinds that must be recognized. The quality
of tone heard from the pupils was often faulty; and the songs were
_sometimes pitched too low. The attamment, too, in different schools
and rooins was' very uneven, In a few rooms, indeed, practically
nothipg had been accomplished, though the survey was nade, at the
close'of & ' school year. The mh'oduqnon of stail notation and the de-
velopmept of sight singing had in’ these cases been neglected and all
$hat such classes could present was s rdte song or two, sung. badly.
The atzocious Song mentiodd in an earlier paragraph was, for in-
stance, done by a second-grade class. On the other hand, some ex-

- -aniples.of yery. excellent s}él’x;t ginging were heard, and a knb\yledge .
'~ of technical. reﬂmuoml ] .
pnrtion %oﬂlé musmll wer_of &he ]gupxls was dmsp]la’gg@ by mho g

/was:-qven tgo advanced to be in right pro-
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". A good practice that semed to coms with the introduction of teck-

nical work.in the.secand grade was the greater usc of the pitch pips- '

by teachers. - - ‘ A
In connection with rote songs there was marked indifference to the

proper pitch. Whenever the staff notation was followed -by pupils:

and teacher, however, the. rule was a rather careful “ tuning up.”

This arises quite naturally from the practice, very systematically’, \
~followed out in practically all the schools observed, of requiring the \ ..

pupils-to derive their keynote, in any key whatever, from a C pitch

. pipe. No other feature of instruction in music is so well understood

and so uniformly and efficiently carried put'by the tedbhers in Mem.-
phis as is this one. Once in a while it delayed the singing; and as
will always happen occasionally, a teagher wAll consume o lot of
valusblo time by untuning the class at the end of a songfin E flateby
blowing a-C pitch pipe and calling it ¢ Do,” and then tuying them up

again, to another song in E fat. - But the practice is good in itself, - *

and handled as effici§ntly as it is it becomes a valuab} factorin the
training of pupils a 1 teachers alike. )

THF. READING OF THFE SYLLABLE NAMES OF NOTES. . 4

g - . -

A practice that was observed in connection with all singing from "~
the staff, from second year on, but which began to accumulate its
, Hnescapablegtrain of ills in the thisd\year, wag thé rending, or mere

saying, of the syllable names of the notes in a piece about to be at-
tempted in singing. .This is a species of workeproperly classified

under the génus “study of mathematical relationships in musie.” -

When done incidentally, for an occasional note, it may be unobjec-

" tionable, but* when done as a basie practice, with full belief in ‘its

cfficacy, it is & pernicions practice that does much harm.  ~ o

‘Syllables are valuable.as handles with which to bring tones into: .
Rhe mind. Unless the pupil immediately hears the tones when*Do- i 7
-sol” is annoynced, or unless when he hears the tones, as on piano, hio .

. ‘immediately thinks “ Do-sol,” hLis syllables'represent. no contribution -

- to his true musical deévelopment. - It the pupils looked at tﬁp.music"

and silently t.honight’ the éyllable and their associated tones as onoe;
Jthey would be gaining in musical power. But the syllables were
always, under this practice, read in Goncert by the cluss in a staccato

speaking voice. No tones echoed' through the minds of the children’

as they read. Note also that there is absolutely no_fealing for the
rhythmic movement of thg song under this process, 'I‘Eé\lfe'siglt,' 48
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. and practicing by the puplls—therg* will come a day when it is al.
most impossible to establish this necessury association.” The reason
is that pupils, lacking it, will at an early stage apply wrong sounds.

to correct names, or, less frequently, apply right sounds.to wrong
names. In either case the pupil is being confirmed in musical ui—"
truth. JIf he says * Do-sol »*(which may be right) but gives the
tones “ Do-mi,” or says “ De:mi” (which, may be right) but sounds
“Rosol,” it is obvions that “ Sol” soon comes to mean anything,
everything, or nothing. To establish its correct musical association
after so nlany wrong associations have been heard is quite out of pos-
sibility. J

This may not seem serious to the musician or thonghtful reader not

in close touch with musical education, but it is as injurious to-the

child’s musical education as it would be to your child’s literary educa-
tion to have him, in his first instruction in reading, look at the word

~ent” angd have it called  dog ” once,# cow ” another time, and “ cat ”

another time. Apply this to all-words and one realizes what utter
chaos may result.

Angd yet some of the steps connected with this process seem, at first

glance, genuinely educational. The child must “think out” or.

“study out” his music. Truly, given the scale nnd’ the staff and the
methods of reckoning, he can “ think out” the names; but he can not

" think out_tenes witho havmg Leard them, not in their present exact
" relationship aloneybut in many relationships. One-does not give a

.child certain principlgs of relationship and a knowledge of certain

chromatic signs, and“then ask him to think how the chromatic'scalo
sounds; he asks him to listen to it. After some listening to it and
trying of it himself, he may properly be asked to think how it sounds.
But note that such thmkmg is remembenng. It can.not be done until
the child has a store of tonal memories and has associated these indis-

_solubly with names and signs.

From the pomt noy reached, a general and fundamental comment

- on the wotk in all the elementary white schools in Memphis may be

Jaunched. 7A&"processes of imitation apd. exemplification are woe-
fully’ slighted; and instruction, ofteri at the place where it is most
earnest and most systematxcalfy promoted is, for the greater part, in-
struction of the intellect in recogmzmg scientific relationghips, in-
steaél instruction designed ' to -develop the specifically musical
natiire cspalbxhtnes of the pupils.

A cnmmsqmacnixommvxnzmm !

mmy ill]lustratggnk of @vil results.arising from present meﬂhgdlx
mstructxon ooml[d: be. cul]e&sqﬁom copidus notes made yur the sckooly
tooms wlnle muslc leesons were m progress. One gbservatlon' made
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carly in the survey and later repeated many times was that there were

4~ an extraordinary nismber of infidelities to the musical facts of songs
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- previously” learned and put in repertoire for familiar singing, In -
case these were rote songs, as they would be in primary rooms, it was
found that often the teacher had taught the song wrongly. More
frequently, howeyer, it wus evident that the song had been given out

~ correctly, but that it had ot been listened to often énough or atten-
tatively enough to insure correct imitation from the pupils. .

Sches originally learned by note by the pupils were frequently in
the same state. On one occasion in particular the deviation from the
printed notation was so great that it amounted to almost an impro-
visation by the pupils. Admittedly, this betrays carelessness gr lack
of musicanship on the part of the teacher; but since this song had
been Jearned by note, it also must be evident that little of tonal sug-
gestion was carried to the pupils by tha syllable names when they
slowly eomputed them. . Once they had left-off spelling out notes,
they were free, and took the path of least melodic resistance. Still,
again,.the pupils took the ascending series of scale names, do, re, mi, .
fa, sol, and applied them to the tones of a descending scale &'ith no
percéptible disquietude over the irreconcilability of the two. In
another instance a song began with “ mi.” After “do” was soundedl
the pupils were unable to sing “mi,” and found it only by singing ~ -
do,re, mi. | B ) -
It is not to be understood that these and other shortcomings that
(b\ could be cited were invarighly present. What is meant, however, is
that most of the faults infhe work, except those connected with part
singing, can bo ascribedkto a: conception, conscious -or unconscious,.
lodged in the minds of the teachers that instruction in music means - -
_ implanting a-knowledge of staff relationships in the pupil’s mind

instead of developing. his musical capabilities. Often, indeed, as .

we shall see, instruction swings still further from the path, and does -
not tend to impart even genuine knowledge, 5o ©
- PART'-_SIlNGI‘}\.'O.. T

In the fourth year the new aim-in almost- all music courses is to
develop and establish two-part singing. In this, as in other features, .
the course in Mémphis follows standard outlines. Many important

results in musical education depend upon careful training in singing - 5%

in parts, and consequently a brief discugsion -of them may niot be’

- out of place. N R T
Obviously one important conisiderati¥n is that, of necessity.* Soo

o later Voices diverge,. and unless the sbility t0'sing parts. is ac

. el nothing but very siciple ol
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ation is-concerned, unless
ed. Moreower, the instinct and desime to

nonically is quite, as strong and naturgl
g a tune. It does not develop as early as.the

partsmgmglsostabl
as is the desire i

" desire to dibg In umson, and it is not so strong and is not-made

_ manifest so early in the caseof the white race as it is with the negro

« race.-. But at the age at which it is ordinarily begun in schools there

is'a marked desire for part-singing. -

Of miich greater importance, however, is the fact that the practice
forms a basis for a far broader and sounder musical education than
does singing the melody The solo or unison song invariably takes
" on the characr, qf individual emotional expression. The ear, in
- such case, ma) easﬂybe closed, and the individual be too active in
expmssxon to be at, the same time mceptue. But when onc-sings
in parts, the unpulsxve abandonment to an. inner emotional urge is
tempemd by an equally strong gpceptwe attitode to the musical

impressions received from withayt. There is the sensé of listening— . |

" and listening for beauty of effect—as well as the impulse to expres-
sxon Exactly this attitude of harkening for beo,uty is the'one which
most refinement of spirit, most true 'culture, both musical
und general, to the partqupant. Agnin, there is the social dxscxphne
.gtill more strongly anarked in orchestral playing, of working in
cooperation with others, while yet'being mpons;ble for the condugt
,of a séparate but coordinate part. Finally, thers is a stimulation
to mental eﬁ'ort in comprehending the more complox musical design;

and in Ypfaining hold on a part.that must blend in proper balance
mﬂ valu? inbt this larger design.

It folllows, then, that\if part sx.ngxhg is " well' done in a school
broad and &rong vahies in musical treining are insured
thm gh that'fact alone. o Memphis the attention paid to part

| -3

’

%

s’iﬁgmg and the’ results in it that came under observation in the ..

first week of the music survey, formed one of the most encouraging
ispects of the entirp situation. 'There was much of detail in.the
q@mctme that was*failty, notwithstinding; but the values sscured
" were So fund&mtal that smaller shortcomings could be regarded
“with oomzpnmhvo composure. In the seoond week, howevyer, “the
wvem, 882 xle, far Jess competent in®payt singing.

“The’ greag 1% mefqmuty in results, which has come o our

?"‘: attention .in cdnnectmn ’wntk .other phasea of the work, was Iglin
. manifest here, ‘Neva

,Qlytbtin- io Mephis more than in any other
v the dbmeerver w%mm&nummmmﬁ v

_ths bulance was. fayorable; and one "

o ,md promismg endeavd
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* ERRORS IN vog CLASSTFICATION. T4 vl

The faults in part singing in Memphis, even whers it was best,
were. primarily connecfed with errors in treating voices and only .
indirectly vitiated the'results to the ear and the mind. First of '
these faults is the pernicious practice, quite generally followed in
Memphis, of assigning all boys to the lowest, part or parts. There i
is absolutely no excuse for this practice. It is known {0, teachers,
singers,and directqrs of boy choirs all over the world that until the .
change of voice a boy’s voice has all the range of a girl’s voice, and
» - possibly more, and that the quality is firmer and more impressive.:

The only assumption that can be taken that is true to the facts is that
a roomful of boys and girls at the age marked by ibe introduction
of two-part singing consists-of treble voices of equal range. AN the
- music in any. reputable course, and the course used in Memphis is 3
,stch, whether it be one-part or tha first soprano or the second soprano "
‘of a two-part song, Jies well within this range, : R
For the sake of déveloping all voices consistently throughbut all
of this range, for the sake of acquainting the pupils with the truth
about-their voices and their relation to parts. and for the sake of -
developing the musical brains of the pupils uniformly in the en-

* deavor to-hold-to a lower part, all children should sing in well- .
balanced proportion through all this range, and sometimes on the
lower part as well as the upper. To confine 6oxs to the lower part
B to teach them the falsehood that their voices are lower than those,

“of girls. Again, to restrict them so is to cxploit their chest tones
until their beautiful register is lost to them and jts very existence
. is disbelieved. On the othér hand, to réstrict the girls to the upper
part is similarly to teach them falsely and in theend to wewken their ;
grasp of music till they are utterly unable to sing anything but the |
“air.” Boys should ngt be hérded into séats on one side of the -
room-and girls into seat} on the other. ' Every row should contain

~ -some“boys and some girls) seated quite without discrimination as $o i

“sex. On ond song, or thréugh one dsy o one week, the, pupils, boys - " |
and girls, on one gide of the room should sing the Jower pirt; on' the -4
nett song or day or week the other pupils .shon]lﬁ:eing_&]h? lower SRS
part, . TR s e R e

Rw learning a piece glxe parts-ate pnctioéd.sapusuy, 88, A
they. @{ten must be, all pupils should ¢ together, first op one-part, |

12t an the diklr, T by, vy g bt o et e

" onechalf of the clams, waitingapd growinginsttentive—while the -

cially kince all voices are adapted to sither
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til voices begin to change. Then the range ef each voice should be

secertained; classified, and prov1ded with' musi¢ according to the

facts .

. In some rdoms in which two-yart smgmg was heatvd both boys
and girls.were on both’ parts, but this was exceptional. In geneml
in such rooms, division by sex was the rule. In ghswer to inquiries i
the observer was told that in regular seating the boys and girls wero
usually separated, and that this seating was merely maintained for

- singing, with the-resultant a351gnment of parts by sex. But even
so, the boys might occasionally sing soprano. In singing songs with

" three treble-voice pax& the second part was occasionally assigned
8 group of boys and girls mixed, and once, at least, the third part °
was so assigned. In the main, however, division by sex was retained,

. and the bad implications of the practice were accentuated by relegat-
ing-the boys to the third part alone. It must not be forgotten,‘on
the othef hand, that although the parts were badly assigned they wero
usually, in the large groups of schools. heard the first week; well car-
ried. Too much émphasis can not be placed upon the value of such
success in a phase of training of very great importance.

VOICE CLASSIFICATION IN THE SEVENTH AND EIGHTH GRADES. -
. | . »
In the seventh and eighth grades the evil results growing out of
wrong voice classification resiched a climax. The music used, while
- good in itself, was often totally inappropriate to the voices in the
room, or when it was appropriate was so badly assigned that there
‘could be no hope of success, musteal,-vocal, or educational.’
% .Good management of singing and instruction in music in the
seventh and eighth grades of public schools requires a special technic
* = on the part of the teacher. The techinic is not elaborate and is npt
profound or subtle, but it is very definite anq is essential.
. "The voices of some boys break i the seventh year. Indeed, a small !
o number of voices break in the sixth year. In the eighth year a larger -
B m,umber break. Usually a mere glance at the stature and physiog-
ot of the boys will reveal to the teacher which ones are enteting
*"‘? ﬁxe mutstion pericd, A trip*up fid down the aisles while all are
R - giiging will enable the téacher to dlstmgmsh fuither the voices that
T depdrtmg from the juvenila treble veice range, and brief indi-
-~ vidual vajce hearings will complete the teacher’s Enowledge of the
[ vocal characteristics ofthe individunly iz o group, No matter wherd
differentiation of voices occurs; it must be known and be provided
~for Ry the teacher. In fqm!li;gnd fifth gmdes*thevdioemay allbs
m-fmb;e-m either pa y.g: amignedany .
2 dangeg, hmﬁhgmdess o volcs may .

'_ “which need’ some guardingu& some‘sgecitl\
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 sing, and can sing without destruction of the musidal effects possible’ 2

attention as to assignment of parts. In seventh grades three-part, -
treble-voice singing is generally maintained ; but now and then. classes - - .
of seventh-grade pupils will be found that include such a proportion v
of changing voices that music for two treble parts and bass is more_ ..
appropriate; and always there is the probability that one or more
changing voices will be present, will be ill-adapted to the treble voice ~ :
music normally provided, and will need tp be speciallyh'inﬁtructed
and provided for. a0 ) o

In eighth grades a.fai‘r\\proportion of bass voices may ordinarily - .
be expected, and the music gommonly prepared for eighth grades ig} . |
therefore, arranged for'two treble parts and bass, three treble parts
and bass, or- four parts, mixed voices, with the tenor part sung as s - i
second alte of limited downward range—the “alto-tenor ” of publie.
school music. But exceptional eighth-grade classes will be found that -
contain no bass voices, or perhapsonly one; and these should be given- - -3
treble voice music, with a carefully considered.assignment of the bass” °
voice, if there is one, to some part which the singer understands, can -

RTINS

to the group and without,injury to their musical upderstanding. . ' -
Because of these uncertain and constantly varying conditions, one e
book of miusic in a series is usually made up to be used in-both -
seventh and eighth grades; and this book will contain 8 number of .53
songs for treble voices in parts, and 8 number of songs for two treble - -
parts and bass, three treble parts and bass, or—~what amounts to - -
nmuch the same thing, as sung—two treble parts, a tenor and a bass,
Some unison songs on thd treble clef, and certainly some written -

" -on the bass clof, will also be found, The songs that omit the bass
_clef are sometimes all -grouped in the first half of the book, ag~

being characteristically for ‘seventh year,  with bass-blef,s"oxigsf. in,. .3
the second half of the book, as being characteristically for eighth
Jear; or they may be mixed throughout the entire book, leaving the

-matter of appropriate selection ‘and adaptation to the teacher. -In ;

either case there is but one thing for the teacher to do<to learn

." what voices hre before her, to inétruct the individuals so that they:.

kmow the capabilities of their voices and the relation of their voides -

" .to the degrees of the-staff to which. they are assigned, and-'to select -
" music which s the voices and may be brought to musical _eﬁ‘ectiyai:’

2 L

nea¥ by the ‘group. _ U
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_ 1ot of such music is not provided, there is nothihg for the pupils to
ut to use their eighth-ycar music as best they can in their
@:}1 year in school and find it hackneyed when they reach their
ighth year.” The only satisfactory solution of this difficulty is to
. havb at least double the amount of music that would ordinarily be
. ' required for each of these ‘years. Here ‘is the cause for a recommen-,
" dation as to the provision of material that will be found later in
this report. ¢
The practice in seventh and eighth grades in Memplris, with
" respect to the treatment of boys’ voices and the attainment of musical
.effects, i$ exceedingly bad. The dread fallagy that boys must sing
the lowest pdrt a composer happens to write still obtains. It was de-
pressing to see treble-voice boys invariably assigned the lower part
in treble-voice nusic. It was intolerable fo see them, as the surveyor
frequently. did, assigned the lower part when this was on the bass
- clef and utterly vut of their reach. Seventh-grade classes in which
there was not & _single bass voice went out of their course to sing
songs for two treble parts and bass. The boys, ip such case, were
all assigned the bass, which they sang in the.only wey physically
‘possible for them, an octave higher. There was no injury to the
voices of the beys, in this case, for they merely looked at bass, and
sang treble. Therc was « little negative injury in warping their
voices persistently to the lower treble register. But there was great
damage done to music and to the musical understanding ‘of all, be-
csuse of the extraordinary effects produced by lifting the bass an
octave, which brought it at times into eollision with the treble voices
and at times raised it above even the soprano. One crowning fault -
which sometimes accompanies this particular evil was not, however,
_ generally present, so far as could be observed; the boys did not rest’
“4 " under the illusion that they were singing real bass,'and the mental
.. chisos that would. have resulted from so thinking was consequently
absent. . A : oL .
If bass and treble voice boys were both presenf in cither seventh-
grade or eighth-grade classes, they were all invariably grouped on
. the lower part.. When, this was a treble part, basses produced it an
o octave Jower; when, it was a bass part, trebles produced it ah octave
>, .7 higher. The evil elects .of transposing bass an octave higher we
haye just noted. ‘The evil effect of transposing a low ‘treble part an
- itave lower s thet<this usually’ throws immature bass voices too
© Jow., The grestest evil of thus mixing besses and tvebles on one
" part, however, is that the boys with treble vgices will invariably try
. o Torce their voices down o the bass toneg they hear, to ths injury
" of th¥r.voices and the utter confusion of their minds, Fufther, since-
_ they’can not possibly reach the low tones they so admirgythey Jand
between octaves, and produce 3 strstum 8f muddy diso-
» the musical development of all pupilain

~
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the room. ‘The basses, too, coping with the difficultics of a strango
new voice which is very uncertain .in behavior, and with a new clef
which makes altogether new signals to them as to the tones they are -
to produce, are soon adrift. In the end the confusion becomes 50
great that. sight-singing attainments are lost, parts are no longer
cleanly carried, and singing by car becomes the real practice. Only
one end is then to be expected ; the melody will be sung ¥y those to
whom i is ussigned; all pupils assigned lower parts will possibly
" sing an occasional chord tone, but will more likely sing the melody
- in various octaves, together with many dissonant tones that repre-
sent their experiments in searching for parts. Tnstead of this it
would be much better frankly to sing in unison, in treble and bass
. octaves, a small number of songs of limited rangey for the ears of
. pupils are so good that practically all would sing the melody cor-
rectly were they ‘not doing it inadvertently, while trying to sing a .
harmonic part. The advantage to clearness of wmusicgl understand-
.ing that would result from gonceiving and singing correctly the
notation that the eye was following is obvious. > -
. .

-

- THE. EFFECT OF THE ‘FORMAL EXAMINATION . _
-ty
The survey of music in Memphis was conducted just prior to the
holding of examinations in music throughout all the Lrades. In
rgom after room the surveyor was met by the statément: “ We have
not much to show you. We have.not déne much singing for two or
. threo weeks, as we have been prepuring fos the music exaniination.” - .
v “Evidently,” thought the surveyor, “to'pass agmusical examina. -
tion you must first quit dealing with music. *What is this music . ]
. cxamination that it is more valuable for children than song and
' sight-readirg and aural development?” A glance at the examination -
questions will reveal the answer. We will take only one or two
typical questions, T o S . = B, o
The first question for jrinde 3-1 is: “ What fs o staff?”  As in - -
that grade, at that time of year, the children haye Been'singing from - - .
the staff for one year and & half and have been_calling it familiarly -
by its name, it is to be supposed that they know. what it is, The
s+ idea that they should not continue using it unless they can define it .
is ag preposterous as the ides that they should not continue to read :
books* unless’ they can define “book,” or eat apples without first -4
- answering the question, “ What i aniapplet” | < n fhn
o “"While &' forial d;’?ﬁnitioi_l: is learned precious time that shoild be
. sed in devaloping resl uiysical power jalost, o i 200N
5 S oftho iltions t othe grades e as folowi: /i
7 8% Difine tlos; weastire.” -, 4-17 & Define Measurd;-clef; aldr; -
e 1y 4=2: “What is an interval§ » 5-1: “'What is a scale?” 52 -
- What is & salef"¥ 6-1: “What is o trigd!” 6-2: “Draw shor
St i
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staff and write principal triads in key of D.” It is obvious that
such questions can not possibly be answered by children of the years
represented except through formal statements literally memorized.
A good musicign would hesitate if asked to give an irreproachable
definition of “scale” or “interval”; but this does not imply that
he does not know, for all practical purposes, what it is. It is cer-
tain that he would not be a musician if he had spent his time in
learning such definition’s instead of¢in acquiring power in dealing
with the things themselves. . .

The questions quoted were in all cases the most academic ones in
U the lists. Other questions were- of much more practical nature, as,
for instance: 3-1: “Draw a staff and place do in key of C.” 3-2:

° “Draw a staff and place signature and do in key of D.” 4-2: “ What

does a sharp do to a notel” 5-2: “Give syllable names far the
. chromatic scale, ascendipg and descending.” 6-2: “ What is the sig-
nature of the key of A?” Such questions, it is true, deal with knowl-

. " edge that is essential 4o musical power. On thé other hand, it can
not be gainsaid that pupils could be taught to answer such questions

. correctly and yet be greatly orseven wholly lacking in musical power.
The formal knowledge, in short, is only incidental, symptomatic. It
musical power is developed, such knowledge will be present & a

_factor in it before the power has advanced beyond a certain point. "
But the knowledge might be developed to any point without musical
power in any degree being present.’ )

o Does knowledge of the kind implied by the questions quoted rep-

‘ resent, in Memphis, genuine musical power? & answer may be

- discerned partially in the fact that musical pra was necessarily
arrested for two or three weeks in order to_learn the answers to the

. - questions; it may be read in the forepo¥j-deseription of work in

music observed in the schoolrooms; it ma - be found in additional

£ observations that are now chronicled. . . x

In 4-2 Frades the question is asked “ What does a sharp do to

E ‘a pote?” From the surveyor’s point of view, whether the pupils

kpow this or not may best be judged by seeing what they do when

: they, come upon a sharp in singing at sight. "Again and again classes

Eooo oot 42 grades and more advanced grades sang wrong names ov

swrong-tones when so confronted ; bag they could all give a definition

of thie shyrp. In 4-1 grades the question is asked? “ What effect has
© " agot on a notet * Doubtless the pupils could all answer correctly;

. y& the surveyos had observed thab thie dotted-note rhythms in “The

Qld Osken' Bucket,” and ¥ The Sfar-Spangled Bauner,” sung in

. yoom after roomy were invariably sung wrongly, because 4he pupils

- ‘were unfamiliar with the musical ,eﬂect.bffthe‘- dotted notes. A i5t
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.the prevailing i nce. haps, also, the belief that ‘music is 8. .

. teachers from,’and the special teachers will be the product of studio "}

b oy Schwl“pﬁgl,ghﬂ"eel,m:h‘is beat, t4acher to:
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- THE DEPARTMENTAL PLAN OF ORGANIZATION,

+ Instruction in music in Memplhis is very largely on the depart- -

mental plan. A supervisor of music is scheduled to visit each ele-
mentary schoolroom once in each 17 days of school.” While in the
schoolroom "she gives a model lesson, which the regular teacher. |
should observe and profit from, , The remaining sixteen-seventeenths
of instruction is given by. a regular teacher in the buildimg. In the -
first four grades each room teacher is likely to give her?m. music .
lessons, -though this is not invariable. In the upper féur grades
somo ong teacher is likely to be detailed to give the instrugtion in
music to several classes, or even to all classes of those grades in the
building. 1In either.case the bulk of Instruetion rests with a teacher '
who'is not primarily prepared to teach music, but who takes it ex
officio, as room teacher, or who is assigned it, presumably because .
she is better qualified for«it than the other room teachers, or, to put
it hegatively, is not s¢ deficient in music as they aré, L

-This situation is ng¥ peculiar to Memphis, but is common all over
the Unjited States.. The value, even the necessity, of having a super- .
visor or director of musie, as of other special subjects, is generally
recognized. The only question is whether the work directed by “the
supervisor may best be carried on by room teachers ‘working in their

* OWn rooms or by one or more special teachers drawn from their ranks

and working in several rooms. ‘There are advantages and disadvan-

- tages ‘in either plan, and often the choice must be determined by

purely local and specific gonditions.  In general, though, the best’
results in music are unquestionably in cities and in States where it -3
is the traditional practice to have each- room teacher teach her own . . -
music. Unless this is done, teachers will not Atudy music as part of
their professional. preparagen and'standards will be kept down by

special gift vouch! but 'a few mare individuals, will infect the o
minds of teachers, parents, apd pupils. Further,*there will not. ...
be a large group of musically instructed teachers to draw the special -

teachers of music, which means that they will be interested in voica,:

%

touch With instruction in music in general and will not have a tech.

-+ nique of schoolrooii praétic’é{'iq- music, . :

.. Finally, when mysic is dssignied some, one teacher in » buildisg;
it forces a division oni-other subjects also, ‘A fréquent result ib"tljﬁtj;gu

taks the reading; shother '

gkeellné:oné to fake the arithietis; 0d so-od-uhtil 3l ‘the “regu.

23 5Iar” subjects; and all’the good teachiers, are exhiiusted. - Whoever s

loft takes music. Every system in ‘which- the special-teacher plan

.

ule

~ violin, piano, organ, or some guch spadisl Jine, but will not be in - HE
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pre‘ ails will be found to contain sorhie schools in which the most
L competent music teather is found teaching ré'admg or arlthmetxc,
~ swhile & feacher with no iusical ablht,y whatever feaches the music.
Ofteri the principal of the school is no# solely responsible for these C
- distributions, The good teacher is likely to be able to teach every- | ’
: thmg well, music included, and may most enjoy teaching some sub-
"~ ject other than music. At times teachers will be- found who do
. excellent work in .music, but who difmst themselves to such an !
' extent that they can not be prevailed upon to teach it, . ~
These disadvantages quite offset the one advantage hoped for from
the specml-teacher plan, of having expert instruction for all lessons
" in music.. In Memphls many of the special teachers are doing very .
- good work, in comparisen with_what may be tonceived as the norm
~ of ‘accomplishment posmble to the system in its present state; but
... how their womk compares with what would be accomphshcd under’
the room -teacher plan, and to what extent the present norm of ac-
complishment is due to the very fact that the special-teacher plan is

m®infained, are sub]eotb for conjecture only.
E N

-

I IVADEQUATL PRI‘PARATIO\' UI‘ TL ACHERS.

ﬁ'he fact rgmains quite clear, that plcsent standards of accomplish-
“ment are Jow, and that the musical knowledge of the teachers gen- | -
erally and theu' preparation for teaching music are extremely weak.
~ No reform cries more for immediate inauguration than this. Again
" and &gain the surveyor heard teachers make mistakes in syllable
naimes, in the pitch of tones, and in rhythm. But these bits of falso |

A ERE

. “instruction were not-so numerous or so grave as other shortcomings
N, arising from lack of mugical training on the pm of jteachers. Like
o ‘the. ¢hildren, theéir scientific kno“ledge was far in.advance of their
e musical power. The serious consequence of thif'is that their ears do
5@ not .advise them when mistakes, even of the most egregious kind, are

3
i) ”"f‘f‘

* “Nothing else accounts for the unconsciouspess. toward wide depar-
>, .tures from the tune on songs previously learned;. for thy toleration
“x- of false thjthms until these are established ;- for the indifference
i ~townrd monotones and bad tone quality ; for the acceptance of inac-
',:-" % (;uracxes in pm.h on songs.sung by note, with thé books open before
5 aﬂ fon ‘the neglect to reestabhsh the pupﬂs ‘on_parts, iwhen thess
: h‘“’, all' /broken down.. into”, _Unigon smgmg, for. the . inattention. g
] ",»tq .géb% : class:ﬁcatwl ‘of voi cos and § assxgmnents of parts among, -
-~ the trebleﬂ““ ad” basdes b uppeﬁ‘gradgs. “The: fact.is either that the
~teachers do*not know, that thesé things amﬂgpp‘emng,,or alse_their o
o f musical educstion are s’low that they assuiie ‘thit such . . ¥ g
ate quita pormal and unavoidable. Possibly both ‘elece% <~ |
I combinati .,E. tlnrd exphmhon

. mmade by the children.” Here werfind the sxplanatlon of countless ills. L

18t might
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be advanced is certainly no# true; namely, that the teachers are aware
of the faults, know ‘that they may be corrected, but have not pro-
fessional spirit enough to undertake to make corrections. Such a
charge would be grossly wrong and unjust, for if ever there was g
body of teachers with a finer spirit toward their work and toward*
the boys and girls under their care,.the surveyor has yet to see it.
The spirit in the schoolrooms was, in consequence, beautiful. And
vet, because it is out of this very spirit that beauty and fineness of
feeting spring, the contrast between itiand some of the music heard .
seemed the more strange and diffigult. of acceptance, o
The teachers are not sufficiently ‘eitucated in music; or rather the
;i small fundament of knowledge and culture that is necessary is not
j’ Possessed by all the teachers. So much'is sure; but where does the ,
. responsibility He? o
{ Primarily, it rests upoh those who issue cortificates to feachers
"Y' uuthorizing them to teach in the Memphis schools.  Since the schodls .
of Memphis operate under a speeial charter issued by ‘t,,I__r'é"State, and
« can'and Jo examige and certificate their own teachers, this responsi-
| bility rests upol:’ts\\%school authorities of Memphis. : :
\ Evidently the reqdirements have not been made sufficiently rigor-

its schools. Certainly in the last two years, diring which there has
Leen n great shortage of good teachers, many new teachers have bedn
taken into the schools of Meniphis who have small knowlc'dge of *
music and insufficient preparation for teaching at all.’ .
The State of Tennessee; as the resnlt of vigorous promotive effort
on the part of & small group of progressive workers in the cause
of music, has now placed upon its statute Bodks a law makiog the -
teaching: of music mandatory in all the public schools of the State. o
- The cnactment is too recent to have produced notahle results at pres-,
. ent, especplly since the past two years have, been so disturbed.
.Within a yéar ar two, howeyer, a favorable reaction should be mani- ° o
- fest in Memphis. One. consequence ‘will be to encourage greater
study of music in normal schools in Tennesse¢, and in normal schools
that send. their 6tudents into. the State of Tennessée, with the result" ,
that teachers who enter Memphis will be better. prepared to teach,
music. ~Another cotisequence will be that pupils who enter the Mem-
" phis schools from the caunty schools will be nearer up to gradd'in -+

p . music than they ‘have been in the past, : RIS
: ) 5
; w b Nemma gy e
MUSIC IN THFE WEST TENNESSEE NORMAL SCHOOL. S
. & e I e s AN
= ) S TR A P ~ioa PR e T AT & S W) <ot }“i(r’:( A
i o <Asbenting upon the.question’ of: the: préparation of/tedghers to' ©

=y, beich musiq, gn Eipgaivy wis made into the'work o thf-deputtment
LT Roof rm:esicx,,in}’{;I Tenﬁéﬁsee?def‘n’mlgSch?@l. “It'is not neceSsary to
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& describe in detxil the courses in music there, byt a sufimary of
courses and conditions connected gvith their operation will not be
without value. Five courses are offered, each of 12 weeks' duration. |
Of these the first two—courses 30 and 31—are theoretically required - -." |

, of every student before gradnation. Inquiry developed that the v

srequirement is not enforced, ahd that. probably only 30 per cent of

~«  those graduating fulfill its conditions. The gregh majority of the re- ,

maining 70 per cent take no mysic, but a few of them take 12 weeks of .
it, or half the requirement. These two courses cover elementary mu- '
gical theory, sight singing, and material and methods of instruction .
in public schools to the sixth year, inclusive. They are well planned
to cover this range thoroughly and: efficiently, and if well adminis-
tered would safeguard the future musical practice of the teacher who
had taken them. . X : -
.With music a State requirement, omission of it on the initiative
either of the normal school or any pupil in a normal school seems _
a strange derelicion. Nor is the omission made in recognition of 1
mus‘tca‘know]edgé or ability already possessed by the student. On
the contrary, and.here is a fact that casts light on the ability of
gratle teachers in Tennessee to teach music, the statement was made
- that between none and 5 per cent only of ‘the pupils knew the barest
rudiments of music when they came to the school. Evidently, more '
than 50 per cent know no more when they graduate, if information
received is accurate. However, some musical values must He gath-
“ered by tho students in West Tennessee Normal who do not enter’
.the prescribed courses, as a result of musical activities ‘that come
before the entire school. In a general asfembly atténded by the sur-
veyor the student body sang one dr two familiar songs, of folk song
and hymn type. The singing was largely in unison, no general at-
tempt at part sigging being audible, but the students sang with very
* geod tone and ag least average musical effect, as this is found in rou-
" tine chapel singing. In the music rooms afterward_a number of

- orchestral instrument$ were seen. These, it. was learned, belonged

to the director of music, and were used in an orchestra that at the

time had 17 members, biit prior to the inauguration of Student Army,

Training Corps work had 35'members. Oboe, bassoon, and ’ce(l{l: only

were missing from the instrumentation. A brass band is'als main-

" tained, numbering 30 members before the Student Army Training

~ Corps work began, but only about 15 members since. From ad- |
. *gwce(},cbnrses“ﬁm sight singing and chorus pracfice, quartettes, glee
B %n}[u_bs, and male choruses gre developed. The. contribution of these -
. organizations and of private music students to the lifs of the school
. can not but have a stimifating effect at least upon musical inferest,
_ Bit the specific formal instruction In music in the West Tennesxs *

1031 {8 o€ developed bs it should be and doubtless will be. -

£ A 1 v 3
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A practice school of some 500 pupils is maintained in connection .
" with thigmormal school. Each practice teacher works in this school,
which is 1} miles away, tsyico 2 week. But no series of music books
whatever is used in this school, and the work in music is certainly
not such as a gradfftte teacher who had practiced in it would be
called upon to do in a school system that made any pretentions to _
.. serious work in music. Ibis unjust to criticize the music department
! for these shortcomifgs, for the instructor in music is engaged for C
only 9-to 12 hours per week of service. He doubtless gives more, °
but the, full- developm t,of departmental work woyld certainly re-
" quire the‘full time of‘;&\x@ém. ’ : _
i " "One change scems desirablenin courses 30 and 31, which are the
* courses designéd to prepare teachers for-music work in the first six
grades of elementary hools. The books on which these courses: 4
are based are in use i the other normal schools in Tennessee gnd- =
.« are unobjectionable in themselves, But West Tennessee Normal
4 School probably articulates more closely with Memphis than with
* other cities in the State; or, if it does not do so now, it seems-inevi-
table that it will do so in the fut.ure;‘and the music books used in
courses 30 and 31 are not used in Memphis.” Tt would not be diffi-_ .
enlt to add to the cqurses named a study ‘of the books used in Mem-
phis andperhaps, other bools that may be used in Tennessee, and
this should be done. i "
Returning now to the question of responstbility for the"poor prepa-
ration of teachers in Memphis to teach music and-the resultant low
standards of musical accomplishment in the grades, we can see that . |
these conditions are not wholly of local origin, but represent stand- - b
ards of a day that is passiug in the Stafe of Tennessee and in great
sections of our country at large. Here is a quotation from an article
by Max Schoen, whose work in epstern Tennessee is widely known.
It appeared in, “ The Musician " for November, 1017, The entire :
article could be quoted appropriately in this report, but length for- .
bids. Tt should be read, however, by those ir‘\ter(isted in the investi- . -

[ 4

»

. gation with which this report is concerned :

Four-fifths of the total population of Tennessee live | sections. "Tiis ]
tieans that four-fifths of the men, women, and children ate aré prac- ;i
tically totally deprived of comingadh contact with any musical -experiences out-
side of the oceasional singing of a lugubrious hymn at chureh or'at.the “sing-
ing.school.” -~ o o R ."“.-,. _

The acholastic population®of the State in 1918 we8 778,963, Of this num

_ ber, 806,610, of 76 per- cent, Were In rural -schools. In other words, "76 t,)'u&t«&)g*-a A
. every 100 childrén now belng educated not, only do .npt -recelve any- definjte or} %

eystematic trafning, In musie but:do not ‘even kave.an pportunity fo héarany « .

 “TUKIC elther n"the school; at home, £ f the churdBS “z 3 * T " :
e e Y s A8 S -"l g ff_:v e .q. g
& g ThoTsurveyde T&7iable to Virify w stateiont ade 0 hint in

Memphis, that' thére are only four cities in the State employing
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.
supervisors of music. At any rate, the nwmber is not large.” The
results are painted \by My, Schoen in tha article quoted, and in an-
other article by him published in “ The Metronome,” March, §1419,
in more positive terms than the surveyor gould have used. o

The conclusion is, that music in the schools in Tenpessee is ‘not
“in the air.” is not abundant, easily accessible, a matter of codrse
in the expericnce and.education of all. Standards suffer in con-
sequence. Musical circles, in the citics may and do carry on ad-
vanced musical nctivities, but the schools, drawing pupils from a
virgin field, send to the normal schools ‘to-be made into teachers
individuals with small musical background; and the normal school
sends these teachers back to perpetuate the system from which they
came. Somewhere a powerful and enevgetic spirit must arvise to
break the vicions circle, but the critical ofwst not rail if a musical
Messiah—at the salaries paid teachers—does not appear at” the
moment. .Rather there is danger thaf any but the most robust spirit
that enthusiastically undertakes reforms will gradaally have his
own standnrds Jowered in'the face of the wall of indifference and
bad practice which he cacounters. But it is within the pyobabilities
that many voices at once, from outside or insidée school cireles; will
sound & call for better things until a general awakening will result.
Such a simultamcous awakening on tlie part of all who take part in
musical education will have all the force of the advent of a re-

. foemer. The question is largely the old ong of the Yesponsibility

. individifals must bear for the perpetuation of a‘system filled” with

inertia versus the respgnsibilities the system must beair for the

creation of those individ®hals who are born of it and are a part of it.

"Memphis is seeking a way to break the deadlock, She will find it.

The fact that a school survey was undertaken and supported in the

: finest, fullest way by all concerned is proof that conscioysness of

" somo need and gencral desire for some improvemends is felt by
many. ;

- LACK OF l’l!()Pl-'.lE FQUIPMENT. .
When the quickening of a new impuls\e docs begin to operatp in

the Memphis schools two features not yet spoken of will receive
* " attention. - "There are not enough pianos in the, schools. There

. shguld be one on each floor pf ench building, and ope on cach floox *
. "of leach annex to a building. In substitution for some of .these
T pianos, if. necessary, or better, in additjon to these pianos thero 5
i+ . shonld ‘be 3 number of portable reed organs in the elementary
" schools. For voice work with :children, for purposes of easy and

. frequent. usg, ands for supplying i necessiry instrumentsl element:

© at.a ressonable cost, the“portable reed-organ.is better than the’ piang.
. Noteacher of musigib er thdn 4 public-school inusic teacher Would,

Ll s i T S Tt i H B
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attempt to instruct a child in music thmﬁgh'ﬁ:’ﬂf a dozen Jessons, to
say nothing of attempting his entire musical education for cight
vears, in a room destitute of any musical instrunient whatever,
Yet that is exactly what a teacher of music in public scl)oo\]é“aftm*

*and frequently without protest, undertakes.

For a thousand,purposes of illnstration, exemplification; instruc-
tion in theory on such points as the composition of major and minor
seales, chromatic tones, ete., for giving ‘pitéh, for sustaining some

part in part singing, for giving hargonic groundwork to unison
songs, “for ptovision of cssential features of ac®upaniment, cs- |
o™~

pecially where the accompaniment is rhythmically independent of

the melody—for all these amd many othet uses the seudio teacher

was indispensable. * Four-octave portable reed organs that fill this
need perfectly are made by one of the greatest firms of organ builders
in this country and are largelV bought by- boards of é’glitn.tibn.
They can be voiced to an extremely beautiful qualiwof tone, they
are inexpensive, and they are casily kept in repair. Work in a
schonlroom in whieh i lesson is never given withont nsing a piano
or onc of these organs is so manifestly superior to that in which. no
¢uch instrument is used, that no argument is nceded to cénvince
those who have heard the contrast. ‘

There is an cffort in Memphis to put Victrolas and records in the
schools. The object is worthy but not imminent. People, und ‘cs-
pecially children, should know music and make music before they
listen passively to elaborate musical selections, pgrhgps from some
opera that is of interest only dyamaticaMy, and.to an adult. And
the Victrola serves little ones in primary grades very poorly. An
organ would cost less and would serve the entire school in connection
with the music- appropriate to the cxperience and study of pupils
in-each and every grade. Then, after the children spng well, learned
tone and technic and hgd accompaniments to their aongs from the

. organ, a carcfully selected list of i‘ecord§ thaf would be within the
comprehenion of the .grades for which they were designed might .

well be installed. .
Finally, in the day of renewed endeavor, there will be more atten-

tion paid by the schools to the study of orchestral instruments by o

pupils. Smal] combinations of orchestral instruments mnywbe de-

* veloped and maintained in.most elementary schools that have large
-enrollment. he el'cmenta@ white #heols in Memphis this past

" would feel that a keyboard instrument, any keyboard ingtriment, ¢ &

year there were three sueh groups.. Two were of anly five members |

gach, but one group had ‘sbout 20 members. It wouldbe well worth

- > e \-;‘.-
o vl T - By e

. While.to_foster carefully suchr grotips, the bogrd »f education pm.- -
‘vidipg them witls music and insfruetion. Class jnstruction in violin, -
" jigs__g'iven‘indoiq!’;s of cities' in'the _Unitegl' States, wobld .be’s later
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* the significance of a table on music study, included later in this
_report, is fully realized.

" were heard.

-

~ while fn the case o} _& »whltes,‘wﬁhxbltions.decrease tifis percentage
: -.:enormously., gIor sh“ould 3 regres‘too ’greatly ihese mhibmcms. :

developmend that ;i‘ght be undertaken. That there would be good
response to“the plan for developing orchestras seems certain when

2. MUSIC IN THE ELEMENTARY COLORED SCHOOLS.

Ten of the eleven elementary*schools for colored pupils were vis-
ited for purposes of this report, and some 40 classes in these schools -

The course of study and a large number of features of practice
are substantially the same for the colored schools as for the white
schools.: On the other hand, there are some differences that are iui-
portant, and some problems in relation to the colored schools that
certamly need separate discussion, If this sectlon of the report is
brief, it is not because the subjéct is ummportunt but because much,
that was said in the preceding section carries over in application to
the schools now under discussion. Only points of difference nced
to be specially méntioned and described.

We have said that the course of study in these schools is sub-
st,antmlly ‘the same as in the white schools. To be more explicit,
the course of study in general, the distribution of its content among .
the grades, and the theory and prnctue of teaching it are all much
as in the white schools. The sulient diiferences are not in the form
of study, but in the quality of Tespdnse to the message of music, -
as this is mﬁuenced by racial affd temperamental qualities.

v

\ CONTRAST BETWEEN NEGROES AI\'D WIIITES,

The Negro undoubtedly has a better ear for pitch and rhythm than
has the white, and certainly has an ¢xtraordinary harmonic sense.
His. t/endency to_improvise an, attendant harmonic part even at an
early age, and his.tesire and ability later to sing in parts, is a sa-
lient characteristic. But perhaps more influential, in point of its ‘
bearing on the Negro's practice in musxc, is his tendency to vocalize,.
and his almost complete freedom ¥rom such inhibitions to the im-
pulse to Sing as interfere with spontaneous singing in the case of
most white races. This capacity to release himself to vocal ex-
preselon, without self-congciousness’ or restraint of any kind, gwes
rige to extraordmary qualities in his singing; and it also gives rise
to-some doubtfyl, if not false, conceptions of his mikical capabili-
t]u_ 35
Woe-forget that this unrestrained- impulsiveness résults i giving -
to thehearer a 100 pen cent e@pmsaxon‘ of, the Negro’s musxcaf albn]htey,
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In large part they arise from the restramt the reserved and reﬂec-
tive type of mind, that characterize what Sir Hubert Parry calls
the “responsible ” races.. Even self-consciousness is quite likely to
be the produ(t of & sensitiveness that indicates an advanced type
of organism and an enlightened regard for high standards; and at
'its worst it betrays a self-centered quality that may be objectionable
on many grounds, but that does not represent lack of ability. In
music the playing of an instrument is a less direct expression than
singing; a player may, so to speak, hide behind his instrument, Here,
where inhibitions conflict less, the white races reveal their enormous
aptitude for music and musical attainment.

The extraordinary talent for pitch, the love for melody and the
ability to remember it, the keen sense of rhythm and the enjoyment
“especially of marked rhythms of irregular’ type, a fine harmonic
sense, and, above all. a quite wonderful verve and abandon in sing-
ing were a]l noticeable features of the music in the elementary
colored schools in Memphis. Some factors, however, worked against .
developments that might be expected as the result.of these capacities.
First was a lack of attention to'musical structure, to form in its
balanced relations., Attainment of such balance implies restraint, a
natural coordmatmg power. The smgmg was often querenthusiastic
or capricious. Mention was made, in connection with the white
schools, of infidelity to the facts of songse prevmusly learned. The
tendency to depart quickly from the notatlon, to ‘inrprovise, to add
variations was more marked in the - colored schools. Spontaneity .

nary acquisition. This is not written as altogether adverse comment.
It is true; and it is given because it may be helpful in planning a
wise course for the future musical development of the pupl]s.

L] FAULTS OF INSTRUGCTION. .

Some pleasant singing was heard in a few rooms, but in almost all
rooms the songs were pitched too low, and the tone was therefors
chesty and bid, unless the singing was restrained to.a very-soft de-
gree of power, 'Almost no pitchpipes were seen, the teachers pitch- -
4ng songs by gtfe/ss, with the usual result of pughing the voices too
low. A large amount of singing heard was simply unbearably loud
and strident. Nothing observed in the colored schools was so com-
pletély dhsappomt\ng to the surveyor as this, The children have
good ears and voices that are wonderful in their power, range, flexi-

“~bility, and early development. To trgin.their-ears to the bad qual;ty
of tone so often heaxd’s and to establish wrong methods of sl

siuging
_and warp the voices dtawnward from their xhgst beautiful i‘eglster,

geemed B t misfortun
i’as&g?:zo-—s i
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, Teached a point where expression was more important than prelimi-" = |
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'Bocanse of this persistent misdirection and the great range andy
early maturity of the vowes, excessively low singing, that would=

* have been impossible to thé voices of white children, was often heard<s

in pnmary grades; and yet these pupils have also all the beautiful
high-head tones of . white children. Also an extraordinary amount
of singing of melodies an octave lower, by boys in grades as low as

"tlm ﬁfth and even the fourth, was observed.

Notwithstanding that thegNegro, has a natural ear for harmonic
effects but little competent part singing in the elementary schools
was henrd and less effort toward its development scemed to be made
than was m.tde in the white schools. Perhaps severhl causes con-

* tribute to this condition. Too much: impulse toward spontaneous

singing does not lend itself well to the cageful working out of parts;
and although parts might rather easily bg extemporized by groups
so talented in that direction, or might almost be taught by rote,
the use of graded books and the praiseworthy determination to de-
velop a technic of sight singing by work in these hooks wakes such
attempts undesirable. Further, and this is a condition that should-
receive immediate consxderatlon, a great many pupils in some colored
schools visited were not provided with books. The fortunate pos-
sessors of books often lad to share them with others not so fortunate.
Such a condition is certain to work against the attainment of good

lack of good preparation on the part of many teachers. A number
of positive errors weye made by teachers who conducted lessons ob-
served ; and much more frequently the children were permitted to

rd

. make errors repeatedly without correction because the teacher did

‘ot detect the errors; or else the children floundered hopelessly with-
out receiving, instruction that would have righted them because

.the teacher did not know enough about music to know what their

difficulty was. This condition is manifest in the white schools ulso,
as we have seen; but it is manifest in gonstderably greater degree in

* the colored échools. Its relation to part singing is.simply this, that
- & teacher who knows little about music may make some progress with

the simple music in one part used in the lower grades, but w A1l be
unable to hear and guide several parts at once, and frive the requisite
msh'uctlon in. connection with the more advanced musm of the
higher grades.

VOICE CLASSIFICATION BAD.

The practice with regpect tb the classifitation of voices and assign-
wient of parts in‘rooms that contain changing voices is, until eighth
grades are réached, bad, The tendgircy to -assign all Boys toithe
Jower or loWest part ig stilt manifest, tligugh possibly it is naot quite
ao persmnt as in wlnte schools, owing to the ftct thav m;qy oolomd
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gisls wish to sing alto. Trebles and bassés are also, as in the white .
sehools, constantly joined on the same part ; but there is now this in- ;
portant difference—in the white schools, they were most frequently
joined on bass parts, and in the colored schools they are much more
frequently joined on treble parts. The reason is found partly in the
different grading of the musical material used and partly in a natural
differenes between the voices. In the colored schools treble-voice
material is carried throughout the seventh and into the eighth year, 1
but the voices mature early and large numbers of bass voices were :
therefore found singing the lower treble part. In white schools, on
the contrary, bass clef material is carried down into the seventh
vear, but voices mature later, and treble voices in large numbers were
consequently found singing on the bass part. Both plans are faulty
in not providing for the pupils music notated in truthful accordance:
with what they really sing; but of the two, the assigninent of bass
voices to treble clef leads to less distortion of musical eﬁ'ect and does
less damage to the understanding of the learnery '

* FEW JMONOUTONES \\[O\'(; COLORED .CH1LDREN. ’

In spite of the vagaries of teachers in ﬁxmg the pltch of songs,
tiiere are comyparatively few monotones in lower grades in the col-
cred schools of Memphis. © A ‘minimum of attention to pitch and

uohtv of tone, as exemplified by the teachers, would quite clear the
chlored schoods of monotones.. Higher in the grades there were oc-
casional classes that at times sang badly out of tune. A combina-’
tion of causes led to such defeats of the naturally good ear of the,
race. The pupils are’ not at all proficient in sight singing. Asked g
to sing at sight, they depended on their weak and untrustworthy.. 3
Jknowledge and reckoning instead of on musical instinct, and sang M
cut of tune by intention, so to speak. The pitching of songs in keys
that placed some voices on parts in uncomfortable or impossible °
registers, and- the assignment of parts to.voices which were not suited'
. to them, helped to create dissonance at times. Persistently heavy, .
energotlc, overenthusiastic singing, as contrasted with pure; beauti-
ful smglng that‘ is touched also with the attitude of listeninig, may
be relied upon to create further\nsensxbxhtv to?uml facts and con-
sequitnt dlssonnnoe

LACK OI-‘ BIGBT-BINGINO ‘ABILITY,

The forms of m.structxon in the elementury colored schools ne, 50

& .,' ' farasgoneral plan is ooneemed, demi i0se i
23 whiw'schoolsm The.
mx “academm zscuanéw
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© theirhands little by little as-an ascending scale was sungsand lgwer- -
: ing them cormspohdmglty on the desgent.  Né surer way ean he
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3-1 pupils in white schools wass* What is a staff” The first quess
tion for the same grade in colored schools was: “ Draw a staff. Place
on it a single bar; a double bar; the G clef.” Such difference is typ-
ical throughout the entire lists of questions. But the success of the
colored schools in mastering theory and sight ‘singing is not cor-

- respondingly greater. Whether the cause is the poor preparation of
teachers, the occasional lack of books, jnsiifficient time, or all of these
causes and more combined, the fact remains that in the majority of
rooms there is very little sight-singing ability. Results are very
uneven, and an occasion#] room was heard which was distinctly above
the average; But a school system must be judged by the general
standard of practice rather than by the occasional room, and so judged
the sight singing is poor. Nor are methods by any means free from a
prevailing academic taint. The practice of first sa§ing syllable names
throughout a song about to be attempted is very generzl, and a formal
quiz as to the key, measure, kinds of notes, and rests, etc., seems to
be the usual routine, though dispensed with at the request of the
surveyor. Blackboards frequently bore various symbols of musical
notatisn, such as the staff, the scale in various keys, the letters on the
degrees of the staff, and other symbols. Doubtless thé pupils could
recite well on these, but their.books were full of music containing the
same notational elements, and if they knew the signs abstractly it did
them little good when thcy were confronted with tHe in the cons
crete, for they could not read well,, Once or twice when pupils n‘ed
tones there was furtlier ﬂlustmtxon of a misplaced reliance on scien-
tific thought rather than upon musical training. The failure was due
to lack of association of tones with syllable names; the cure would
have been found in immediate exemplification and practlce Instead,
the pupils were asked fo tAink how the tone should sound. They’
might as well have been asked to think how X sounds. It does not
sound at all, unless it has been persistently associated with some
sound. And one either knows it or does not; and if he does not, t,he
one recourss is ta give it to him,

MINOR DETAILS, , .

Q fondness for motion songs was quite manifest in the rote sing-
ing of lower grade classes. In the surveyor’s experience this is,
a]ways a sign-of a corresponding inattentiveness to the facts of tone
in thair appeal to the ear. ™,

Iii lower grade rooms, n bad -practice - wns noted, af the point
. where practite on' the scale 18 bagun, of teacher de pupils Jifting.

ﬁund} to: gwe the pupxls the sense of mcmsingf vooal eﬂfm as head '?‘__
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tones are entered ; and yet it is true that these tones are easier of pro-’
duction than the lower tones, and should be sung as on a high level,
and not as at the peak of a tonal mass broadly based fas below.

In learning part-songs there is failure to take advantige of the LY
opportunicy for general practice. The parts are practiced sepa-
rately, each by the pupils only who are assigned that part. So long
as the parts are all for treble voices there is no doubt but that there
is great advantage in having all pupils practice all the parts in

succession. A gain in power of sight singing, a much better con- ¢
ception of the rhythm. of the song and of other elements in it that
are common to gll parts, and a strong unification of the class are =

resultant values of such general practice.
A difference in the grading of text material, wrong in itself, leads
to some good results as well as a number of bad ones. We have
“already noted the use of treble-voice material in the seventh year
work, notw1thstand1nﬂ fact that many bass voices are always
present. The book used is dé‘slgned for sixth year.classes, and is not
only ill-adapted to the voices found in seventh grades in colored
schools, but is general]y under grade for seventh year assignment.
This same book is continued in tif}eighth grades in colored schools
in Memphis, where it is still more under gradg. ,
The book designed for seventh-and eighth grades is omltted en- .
ot tirely, and in Kortrecht High School, in ninth year, the pupils take
up a book designed for eighth and ninth years, and which introduces -
the bass clef. This retardation and final leap over one book does
not work out badly, as we shall see when the high-school work is
- discussed, The saving factor seems to_be that the prolonged éxperi- -
énce with easy and simple music in the higher grades enables the
puplls to establish themselves firmly in knowledge and ability in - .7
music up to that point, In sll the years before they have been -
ﬂoundermg more or less. In the period of undergrade work they. = .

.“

gein control of all the general musical practices that have been Y
essayed earher but not mastered. Placed at last in music appropriate’ 3
to their voices and years,«and with no essential new feature introv - -%J
duced except the bass clef; they step at once into a sort of. musical mz
matunty Other factors mry contribute to the surprising. advance (&

= made in the upper grades ‘and high school, but Without, doubt this - .
.gathering up of forces is one factor. It would be better yet, if the |
.- school system worked. eﬂicleptly at every point along the line of
M ’ gradee and gave to pupils in advanced grades music suitéd to thei )
voices and not too difficult for their inusical abilities ag well'.‘ﬂ b, -
fmlmg in thls, a late- redempt,xon, even though mcomplete, is ‘gra
[ the whlte’schoo]s where books are. aseggned in ;dvanca £
;.» ooy @ de ‘thef’thambelow grado, rademptlon “does not'take place, and
e ths worl kbf l.ower grndes is, on tha whole, better than tha.t of highe‘r'-
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l JAN RIGHTH-GRADE REHE.\RSAL.

. In one elementary school an exceptional and extremely good mu-
. sical rehearsal-was attended. It is notable as showing the extraordi-
narily good results that are obviously possible but that are attained
so seldom. The pupils participating were all of cighth grade and
were preparing an operetta for production. The work is quite long
and ambitious and very good musieally. It is written for four-part
mixed chorus, with solos for various voices, choruses for treble voices,
and other concerted numbers, and pupils were doing the entire work,
solos as well as choruses. As an advanced musical endeavor that
brought the puplls into direct connection with a range of musical
composition far in advance of unvthmg touched in their daily prac-
. tice, it was of great value. Moreover, it was costlv and required, no
small amount of effort to produce it, snd only a  school in which thers
was an admirable school gpirit and a fine attitude toward music
could have undertaken it. But, better still, the pupils were doing
_it very well indeed. Much fine musxcal feolmg was displayed in the
‘sensitive inflections of tempo and in the graces of phrasing. Good
dmmatlc delivery lso characterized the work of soloists and chorus.
Two features only were open to criticism: The tone was too littlo
shaded, was excessively loud, and at times was even violently stri-
- . dent; and there was a tendency toward a sophisticated and highly.
conventional style of singing which would have scemed appropriate
to the light-opera stage but was certainly out of place in connection
with. eighth-grade puplls in a colored school. The same tendency
. toward sophistication, toward mmitation of a musical stgle often
ﬂambuoytmt and tawdry, had been occasionally observed to a slight
extent in the work of classes in other schools. Tt & hoped that it
will be discouraged. Tt will be far better for the Negro to be sincere
and develop his own vacial expression in an earnest and profound
way than to6 become a poor imitator of possnbly the less desirable
aspects of the w.t of other races. Towever, in spite of the short-
comings mentioned, the performance of these boys and girls of imma-_
ture years in a work so ambitious was highly commendable. It was .
qmtethe best school singing heard in upper grades in Memphis, and
s in qualities of spontaneity, precision of attack, volume of tone in
+ “dramatic climaxes, and attention to the.main demands of dramatic
delivery was quite ewonal for eighth-grade students anywhere.
. o A

L3

¢ : , 8 MUSIC IN THE HIGH SCHOOLS.
% Aa CENTRAL. HIGU SCHOOL, . :
oo \iisge of systemutlc instruction  in.masic is nttgm{)ted‘ i Centrsl °
e High Scﬁool, and the attempbs lhat are made arpgﬂui)wus and mwb .
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witf! meager success. An incalculable loss to music in Memphis is
the result. ' ‘

-High schools stand between a oity’s children and its adult citizen-
ship. It is possible in a large city high school, such as this one in
Memphis, to obtain musical results of commandmg value, If these -
are attained, the effect upon the whole elementary school system is
immediate and far-reaching. No elementary school teacher can re-
main in an indifferent attitude toward music and toward her own
accomplishments in it if the highsschool is filled with students who,
as a matter of course and not as a special dispensation, are given a
musical education far in advance of that required of her.

Inadequate plepuratron in music of elementary school teachers

" will be ovércome because every prospective teacher is required to
to have at least a high-school education, and this wili paturally in-
clude, or should be made to include, music.” A high-school orchestra
will always strike the 1magmatlon of a city, gnin its hearty appreval
and pood will, and citizens will begin to plepare their children
early to play some orchestral instrument in order that they may
‘become members of it, Younger brothefs and sisters of high-school
stiidents will gather something of musical outlook and ambition
from thearing of the advanced musical activities that characterize
the ligh-school stage. Graduates from high school will enter the
.orchestra or glee club of their college, or enter music profm’sionally,

. and give testimony to the value of their high- -school preparation in 1
social and professional walks of life. gn countless ways, overt and
subtle, music will be given a power and®prestige that raises it above,
the rank of an infant subject, and lifts*standards in the elementary
schools with the quickness and power of an clectric shock. .

In,its effect upon the adult. commanity, the installation of good
lngh-school music is hardly less powerful. Private teachers will have
moreopuplls, and pupils musically more intelligentand advanced, and a
standards of teaching and of normal musical attainment in, the city -
will-rise. High-school students who do not aim at practical or per-

. forming musicianship will study harmony or musical appreciation in. - .
high school and;become sympathetic and helpful, members of audi- ~ : -1
ences, and pagrons of all good musical endeavors.” The entire high-
school studen y, whether in music classes or not, ‘will gather.
incidentally a valuable fund of musical understanding from frequent;
hearing of ‘the high-school orchestra (which soon will contain all in~ -3

" struments of the symphonic orchestin), the high-school ¢hoius, and’

 chorus, orchestra, and soloigts - tqgether, in Bschool oon&rts. Thls
geneml student body w1ll in comequence “be- that mnch more mter-'
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Y v CHORUS AND ORCHESTRAL REHEARBALS. . Lo
M *

Some regu]ar work is undertaken in Central High School in chorus
practice, in orchestral ensemible, and in music appreciation. All the
- work heard by the surveyor was, becauso of the approach of the end
of the school year, in preparation for the graduatiga exercises. Mu-
sical appreciation was not included, but chorus and orchestral re-
hearsals were heard.
- Music selected for the chorus was good in quality and adapted to
the voices of the puplls, but rehearsals were bad in the extreme. . The
tone quality and voice management of the pupils w ere commendable,
2 “but their musical power was not at all adequate.  Blunder after
blunder was made and repeated until confirmed. "In the second pe-
riod of the Soldiers’ Chorus from I'anst, which was one-of the pieces
rehearsed, the syncopation caused by the tie over every alternate bar
‘threw the pupils quite off, and resulted in their making up a thythm,
3 of thejr own for the second and fourth mensures. Repeated trials’
brought no improvement, and the rehearsals, in that particular, ended
nsthey began. The pupils came in to these choral rehearsals in small =~ . |

" groups, when examinations and recitations in other snbjects-]eft
“them free. All groups heard made the mistake described and in-
vented the same solution. The spirit of the pupils was pleasant, but
their accomphshment in rehearsal was negligible. It .was all ex-
tiemely depressing.

, The orchestra, while amazmgly small for a school onro]]mg almost
“1,200 pupils, was composed of quite competent players who played

> |

LA

T with’ good tone, correct mton%n, fine”spirit, and wmuch accuracy.
SR .Evndent]y ‘the pla)ers were a gMup who.have had much orchestral
.. - - experience. One meniber, who plays also in the Philharmonic , .
E " Orchestra in Memphls, told the sﬁrveyor that- there were many
b more players ‘on various instruments in the school, but that they

did not care to join the orchestra. A table given later i this report o
shows the amount and distribution of such instrumental study. Of
course, if all players in.the high school were admitted into the

Play only on such passages as are designated by the conductor or.. = !
eome good players with whom they are seited. o e

i orchestra, the playing would suffer. On the other hand, there is
f};, ‘the question whether such a group in a high school should bestreated-
g:_ aé an orchestra or as an orchestral school. In practice both ends
7.~ may be attained, either by dividing the players into two or more
%ﬁ groups,- or by having less advanced players attend rehearsals and . i

R
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Tﬁ“e mstnm;eglgatmn'o‘f}at,he group conslsts ‘of six first: vxolmg, 8
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considerable value lost by reason of the violinists all concentrating
on first violin. The absence of & bass and other instruments neces-
sary to orchestral richness and variety of tone is regrettable, but as
the school owns none of these instruments, their presence is hardly
to be expected. Experience has proven that players of any needed
instruments can be developed if the school owns the instruments
and arranges to lend them to students. Left to themselves, parerts
~and pupils will never provide, in sufficient measure to insure a full
instrumentasion, the lower strings, most of the wood wind, and
at least the French horns of the brass section. Only instruments
Mthat have a large and attractive literature, and that are good in
solo and numerot’s small ensemble capacities, will be favored. But
parents wWho do not care to risk the purchase of a bass viol Sn the
“chamce that their boy may learn to play it, and who would object
to laving the unwieldy instrument, with its unattractive ‘solo- tone,
about the house, will gladly encourage their boy to take lessons,
practice diligently, und attend orchestra rehearsals faithfully if
the instrument is provided gratis. If this is true of the bass, it is
certainly’ grue of the horn, trombone, oboe, clarinet, and bassoon.
At least the horn and the oboe are not generally studied merely
“because the small “business™ orchestras commonly heard do not
make usé of them and familiarize the people with them.

MUSICAL SELECTIONS FOR APPRECIATION.

While the surveyor had no opportunity to hear a recitation in

musical appreciation, he made a complete catalogue of the music -

used in this work. He was firs struck by the fact that no player-
piano rolls were used, and no player-piano was provided or even
sought. Similarly surprising was the fact that no part-songs or

* solo sorigs sung in unison were used. With respect to the latter,
& Mcndelssohn, for instance, offers a wide range of thoroughly repre-
«  sentative and beautiful piecés that would richly repay study. From

“ Elijah ” there is “Ifiwith All Your Hearts,” “Lord God of Abra-
ham,” and “0 Rest In the Lord,” all of which may advantageously
be studied as unison -songs, and which are all included in ‘that form
in various books of high-school mmsic. Also from “ Elijah” there
is the trio, Lift Thine Eyes,” and some of the .easier choruses,
From “ St. Paul ” there is “ But the Lord is Mindful of His Own,”
“O God Have Mercf,” and several chorals—if not some choruses,
such as ¢ How Lovely Are the Messengers.” From the Ninety.
fifth Psalm, “ Come, Let Us Sing,? is the beautiful and very easy
canon, “ For the Lord Is a Mighty God.” Turning tg the sage com-
“poser’s purisongs, few pieces of the kind are mofe beautiful than
*hia 0 Weert Thou in‘the Cailld. Blast,” or* I Would That My Love,”
: : ; 3 o < - : v e
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both for two treble-voice parts, and \exy easy; or lis little cycle,
40 Fly with Me,” “ The Hoar Frost Fell,” and “ Over the Grave,”
for four parts, mixed voices. By means of these pieces Mendelssohn
could be studied in his most churacteristic and elevated moods; and
in relation to muysic g$ crally, the'students could study the oratqrio
and its musical forms, the choral, the canon, the song-forms, and
many- phases of thematic (l(‘\dopment And how much better to
trace the story of “ Elijul,” read its noble text and thrilling narra-
tive, and hear some of its music, than to trace the story of “Aida”

or some worse opera, and‘hear illustrations from it. Nor is there any
reason, even without a player-piano, for limiting the illustrations,
from this composer at last, to choral numbers. His “ Songs Without
Words ™ furnish a rich mine of musical material that no stndent of
_music and its development can afford to ignore, through which the
‘rise of the romantic in music may be traced. and which can always

be played by some pupil in the high school.

The list of racords used in Central High School reveals that there
is-an intentic 1 to insvill patriotism through their e, ‘or at Jeast ~
to acquaint che students with currefit and popular expressions of
war-time feelmg‘s. and o desire to fumiliarize them with the tonal :

< quahtles of various orcliestral instruments. 4 ith reference to this
lnst aim, it may be said that the violin, cornet, and flute are all
fnmllmr to the students through the playing of the high-school
orchestra. Further, the phonograph modifies so greatly the redl
tone of many of the instruments thet it is doubtful whether the
pupils will ever recognize the reality by reason of having heard the
phonographic imitation. It would be far better to develop the high-
¢school orchestra until all the instruments could be heard, and han-
dled and examined there in the high school. . .

The intention underlying the use of many of the. rocords is ob- .
scure. Therc are many records that are ubsolutely superfluons,
because mo person could possibly hgve escaped hearing them in

9 original production during the last four years. Other titles are
trivial or ordinary. “Poor Butterfly,” “I Hdy You Calling Me,”
“ My Rosary for You,” “ Pensée Amoureuse,” by Herbert; « Slidus |
Trothbonus,” “Blrdles Favorltc,” etc., are found. Few of the
really*great masterpieces of music are included. The lme]v Welsh
folk song, “ All Through the Night,” Nevin's “ Thg Rosary,” the
Anvil Chorus from “II Trovatowe” (for brilss band), selections
fiom “Rigoletto,” “ Lucia,” “ Aida,” “ Otello,” a Staccato Caprice
by Vogrich, a fantasia on Mendelssolm’ “ Spring Song” are repre-

. stfitatives oﬁa better type; and finglly in the Peer Gryait suite, Medi-

.. tation fropi © Thuss;” Mendélssohn’s violin Gonceito in E minér,
. the Hallelujah Ch%rus from# THe Messiah,” O Rest in fhe-Lord "
o from 3 'Eijah’” “T)ne Fme Day h from ﬁadﬂl_}Bn‘tterﬁy, and ‘the’

e
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lovely Beethoven Trio in C, for woodwinds, the higher regions of .
musical cxplossxons are entered. But this last group is not repre-
sented sufficiently in the.catalogue to, chavacterize it, and the ma-*
jerity of the selections are of the first and second types described
above. *

SEED OF AN ORCHESTRA.

= A school such us Central Higlh bchool should have a large and well-~
equipped ofnchestra. A military band would alsp be of great vgluo
and would fit. in admirably with the Reserve Officers’ Training C(%&
plans of instruction. Chorus singing should be thoroughly organized q’&
and supported. It might be elective or required, or both. A -good ¥
¢ plan would be to have one period per week of required chorus for all ,'s'",_
pupils, divided into some six or cight large groups, and-two periods ;7 =
per week for an elective chorus, or perhaps’ for a sclected chorus -
instead. The study of music applied under outside teachers should
be credited, and the work of pupils applyi ing for such credit sliould be.
carefully examined and evaluated. Courses in har mony and in musical
appx:ecmtlon might be offered immediately, but as these subjects must
be clective, ¢an be carried only by pupils who have fairly good prcpn-.
mmou, and will be elected only by those who have a- lurgc interest in
music growing out of sound cxperience aud training, it is doubtful -
how large a following for them would be developed immediately. '
A report of the commlttee on music of the Commission for the
Reorganization of Secondary Eduacation of the National Education -
. Assocjation was published,by the Bureau of Education as Bulletin, -
1917, No. 49. As one of the quthols of that report, the present writer
takes the hbelty of quotmg some of its analyses of the’ values o
various courses in music and its general plan for music courses for&

* four-year high schools, with reference to hours énd credits:
e 7 " . o

Q

Y

CHORUS SINGING.

Thiis course should be offered to guplls gf all years.. Although in the smalier
high =secltools it is not prnctlculﬁc to' divide the chorus accordlng to years in the
school, In the larger schools such divislon is preferable, .- .

In iInterest and articulation \\lt’(he earlier expertence of the pupils, chorps
» . JQractice appeals especially, 10" students In the earller years of high-school life;

sbut in, respect to volces these yeurs are unfortuoate: for. wany puplls, and a 4
wise aelectlon of music: mntp*l within a_Hmited ragge 1s therefore necessary.. - .
‘A careful and frequently repénted exumlnutlon should he made of each indl-
vidual volce, and each pupll should. be judlclousl) agsigned to, t‘he nppropx\llm
vocnl part. ...
In the upper classes, the &volm belnx more matum the puplls are: ahk' fo
undertake a hlgher type of muslc, lnwlving not I\ 1 great,er degfee btgex‘
- : poﬂénce ‘it~ eiorns: n!ngin" “but '

’:S:L £ umratlng Al ‘Qgrus'
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\
singers toa type of nrtlstic muslc refuiring .a considerable grasp of structure.
. thematic Gevelopmelft, and musical content.
o N . .

. UBCHESTRA.

This study sheuld be offered in all the years of the high schoo] both In the
. four- -yeur plun and in the'six-year plan. In the latter case it wonld be wise to
plan two orchestras, a junior and a senlor orchestra, the one serving as a feeder
to the other. ¥hen the high-8chool course is four years in length, a grammar-
school orchestra is desirable for the purpose of developing the younger ma-
teﬂal’!or the advanced orcirestra of the hlgh school s
'rne musiclahship that results naturally ‘from ensemble pinying is more. ad-
. vaficed than that which arises naturally from ensemble singing. More hours of
practice and preparation are necessun before successful purticipation is pos-
sible; the expression of the musical thought or impulse is less dire¢t than in
. singing and becomes a matter. therefore, of greater reflection; the mechanical *
nature of the medium of expression makes sight reading and a knowledge of
staff potation more exact; the number and diversity of the- orchestml parts—
diversity in pitch, tonal quality, and rhythmnic procelure—make the whole a s
richer complex than chorus work presents; and this complexity and varlety
have attracted composers to orchestral expression for their greatest works.
Nevertheless the course in orchestra must be thorough and well organized to at-
fain its best ends. The following recommendations are therefore urged:
First. Theé instruments should be plu\ed In the manner of their solo capaci- I

.

.

ties, the ideals of chamber music, and the refined treattnent of each payt in a

+ . _symphony orchestra belng ever kept in mind.

Second. Muslc should be selected that, hqwever casy, still recognizes Lhese (/

' particular values for each and every instrument.

, . Third. The orchestra should be considered un orchestrnl class or orchestral
study club prlmurlly, and a factor for the diversion of the schoolonly tnel- |
dentally.

. Fourth. Each student should be provided with an orcheetm part for home
study, and should he expected to prepare his muslc between the dates of the
orchéstral rehearsals- This requirement Is especially Importnut where school
‘credit Is glven to.members of the orchestra.
Fifth. Instruments should be bought by or.for the school, to' remaln school
" property, and should be loaned, under proper restrictions, “to students who
" will learn to play'them. Instruments such as the double bass, timpant, French
horp, oboe, and bassoon should be bought. Only by such means can archestral
richness and‘Soriority be secured, the real idiom of the orchestra be exemplified,
3 nnd advanced. orchestral llterature be made practicable to the students.

h o . snusxc APPEECIATION,

Music appreciation as a thorough intensive study of mbsical form, hlatory, -
blography of musicians, and esthetics of music s particularly appropriate for
the Tast two years of high school, as prior to these years the mgature quality of
thoyght and feellng in great music is largely Incomprehensible to any but the
# gxceptlonal boy or girl. A music experience and a. technical foundatlon that

can be gained oniy in the ninth and tenth years are-alsg necemry, Two years

" ofchortif practi®such as was oti“tlined,, or $#0 years of harmony or of orches-

~ . e sre fherefore recommended. prior;to undertaking & tixor&hgh courgé such
Cas ls here Implied. : 3 ; S (3 ¥

~
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. experience and the making of generalizations from it, The course for eleventh

“~. Inaeml ch as this snbjoct demands i\rimnrn\ qnlck and sens!tlve perception

08 to its harmonle pr

- the cﬂddams of ‘these- efforts being directed rather.to their\success in fulnmng o
- . the: :tudem's \ntentlons than to. the.detatls oﬁtethnlcal accuricy except- ln thone
§-work,  \ 3 “”“:’ : 7

o
‘V‘* %‘:\)_,&A‘f"%u«. Sea¥ses
Sray v

3

- o

‘Ninth and tenth year pupils, and more infrequently. seventh and ‘eighth year
pupils. have nevertbeless made excelient progress in musle appreciation. The
cofitgut of such courses, however, should be different from the content of
courses for older pupils, In explapation of the difference, it may be helpful
to dixtlngulsh between musical experience for the pupil pnd analysis of that

and twelfth year pupils should be rich in musical experience. 'I'hese'pupils
gliould hear a vast amount of, classical inusic, and & broud and searching study
of musical art from various m_ummating viewpoltrts should-be based upon that
experience. Younger huplls should unquestionably he offered a similar rich
musical experience; and this épould e adapted to thelr years, in part by the
selections of music, hut 1nore especinlly with regard to the amount and nature
of the analysis and contributory \study conducted upon the basis of thg musicat
experience gained. \
\\ There fs, thorerore, need for different grades of work designated u~ musie
dppreciation. These grades may\.__e\tvnd from the mere hearing of musle,
with little or no comment or study;to a form of lesson in whié_h the discussion
andistudy range over the further tields of musica) knowledge and criticism,

\ .
n,\‘\m(m\’. . 5

though 1t cdpld well be substituted fopmusic appreciation in the ln&t two years.
The requisite
posed, but as

An-acandemle
oliler textbooks,

ol mten\: memory. it Is especlally o mrnpr}nte to the ninth and tenth years,

tnlnnt for its study is not %0 great nor so rare as commonly sup-
terest in music Is necessary it shouid be made an elective stully.
rescotntion of the subjecty such as that found in almost all the
to he heartily condemne Thes follo“lug teatures should be
fuvariable: .
H) E;nr truining) carried throughout an ntﬂmpmprlnte stngm 1nvo|\1ng
anral recognition of\any interval, any “trixd as major, minor, dlmlnlshed oz
angmented, any seventh chond (as to its im\ennh) of any tone and of any -
chord as to its scale relations, of auy chord\progrhslon or any moduiation’
lure and the kexs intolved, of organ points, suspen-
sfons, anticipation; In shyrt, involving aural gnition of all the harmonlc :
waterinl learned and used through the eye and symbols of notation. ’
~ (1) Instruction ln,the principlés of melody iting;. tendencies of melodic - -
tones, melodic contour,” motly tton, the phrase, thd process of coherent nusical
thonght, the perlod -

’a
, 9

tlon of ﬂgnred bhssds. . (Thorough bn« should be ta ght, but shoyld constltute . 2
only a small part -of the practice.)\ . #
(Iv) Harmonic analysis as reveu\’ng accepted ..'mus.l
the chord ;nnteﬁ(l presented, g :
{v) Freedons and musicdl proficien
harmonlc factor I8 like a new word i
used’ b»hlm in conatructlng mlmeroua
with all of #8- merits, powers. and specln qual[tles.
(V) .Free composition for: the development of self-exp

fon through mnio.

R e
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APPLIED MUBSIC. OB SCHOOL CREDIT FOE OUTSIDE WORK.

. Although a number of hizh schools are now offering courses in applied
music—that {s, voice, piano, vivjin, and sometimes even other instruments—on
the same basis ast the other subjects, the gencral adoption of this plan can nat
reasonably he expected for some time to coine, if it ever hecomes feasible,

At is¢ therefore, recominended that study of volce, piano, organ, violin, or
any orchestril instrument, under special teachers outside of school, when
serlously undertaken and properly examined and certified, shall recetve regulay
credit toward graduation? This recommendation is based upon the following
considerntions: .

(1) The proticlency gained In singinz or playing by many boys and girls
during the high-school period proves to be of great value to them in later life.
(1) Notwithstgnding that most adualts helleve it desirable for young people
to learn to sing or to play an instrument, a severe handicap i€ put upon them
- by the necessity of attending, at the same time, to the demands of their school

: “"Work»:‘und many puplls, including even n number who-expect to be musleians,

abandon or neglect- niuste during their bigh-school years, when the greatest prog.
ress can and should be made, rather than jeopardize their prospect of a diploma.

(111} We regard as uitenable the assumption, expressed or implied, that any
individual would te uneducated if he pursued three or fouv regular studies

" per vear and added music to these, but would be educated tf he pursued four
or five studies ench year and dropped puste.

(iv) We beHeve that this ugtenable assumption is due not to any active
cousideration of the question as to the place of musle in an educationat plan,’
but rather t» a passive ncceptance of traditional academic «tandards that are
now outgrown and should be abandoned, D

The plaus by svhich such credits may tre offered must be hased upon the
following consideratlong: The work of a pupit In applied masic must be of -
a quallity and standard that the school can conscientiously nccept as equal to
the standards maintained in the other studies pursued in the school. To this
end ‘it 18 necessary to be sure-that the private teacher Is qualified to do hix
work acceptubly, and that the student is faithfully carrving out the lessons
of his [nstructor. It must be ascertained further that the pupit has sufficlent
wuslcal abllity to warrant his spendlnj:’\he energy and time involved, and that
he practlces hfully and tiligently. * The course pursued by the private
tencher must ¢ outlined with sufficient clearness to enable the school officials
to recognize it as having definite plan and purpose.

*

TiME ALLOTMENTS AND CREDIT BASED THEREON
‘MINIMUM RECOMMENDED FOR FOUR-YEAR HIGH SCHOOLS.

Y
.

v Froshman. Rophomore.

Masic conrses. Poriods per woek. 'eriods per week.
Units. i Units.
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Trar ALLOTMENTS ANB Usunir B asep Tursrox—Continued.
MINIMUM RECOMMENDED FOR FOUR-TEAR m(;/u SCHOOLS--Contipued.

X

Remarks:
(1) Orchestra: One period of double lfn;:lh is preferable to {wo singie periods. Tt should generally be
conductod afier regular scliool hours
() Glee clubs: The desirabilit lgmnun§ cradit for glée-club work is discussed on page 23.
(3) Theory of muric: This sub, rdinarily should not be otiered until the ninth grade.

niore time proportionately than for sny other subject.

The commitee recommends that the time allotment for music appreciation and theory of music Le
ncreased whenever feasible to five prepared periods per week with corresponding credit.

these. conrses are given in the report. but space does not, permi
résumé of these discussions here.

Especid attention is called to the finallines of the ¢ Remarks” under
the table, and to the use of the word “Minimum ™ in the heading to
the table. .\s showing that the word is used. advisedly in’ apphcatnon
to the table, quot.mon is next made of a description of music courses

- in operation in one city, and of a plan for making thostourse‘s still

more useful :
A COURSE OF MUSIC S8TUDY SUGGESTED, , '

. a0 Chortis singing.—Elective chorus is.offered in all high sehoola, The mu&e of
L study ulso prescribes required chorus, and in hlgh schools where physlcal ocon-
- (IItIans permit this*requirement iufﬁmnm ’

Most of the elective choruses reliearse one two- hour period por week. credit
one-fourth credit a semester. Required chorus work Is conducted usualiy one

credit for elective chorus is accepted as pnrt of the 32,
~ Orchestra.—FEach high school maintains an orchestra whidl reheumea us a
rule one two-bour period pot;week though rorng, orchestrus are rehearsing
‘more than this wmount of time. In some schools rehearsals are necessarily
held after school hours, by reason of physical conditions. In two. jnnlor high

week.

m;‘glde of school 'wlll
*‘\‘% g'oredlt a8 o G-hotf auhject mn@g pmmﬂm iy the
s omlmm lm lloll'l Pﬂ'

.i-'imnini;
mmmwmmum

. xchools the orchestra puplly are in a vogational music course, and their time ~
- for rehearsal 1= a double perlod (one nnd @ halt hours) per dn) five dnya per

. i Junior. | E’ieniOL . I
: o e e e e = s 4 e —— e T a4 =
LT 1 v,
Music courses. i Teriods per week. | Perlods per week. Egj‘t:l
“ a Umits. | M U nits.
- q © Copre- } g | Unpre-
‘l repared. ; pare, . PFepared. 1 parod, |- “
—— o O Sy ~
P 1 B o | | .
Chorus SInging..................toeee onl : 2 5 caooooonss ; 2 i A 45
Orchestra i Aloea  acgo 25 i Bl aangaze 3/5 86
Gleoclub. ...................... ‘ soget 1 | 771 SN Y 110 25
Musle apprecistion. ............! D 20 25, 2L 215 i
Thoory of music (harmony and | | i
counterpointy..........0 ..... 2 20 205 8’5
Applied music,or school eredit | i
or outside work otar? lor2, .. 25t | #itod
| .

(1) Applied music: The amonnt of eredit recommended is hased on the fact thal preparation fnvolves .

Detailed discussions of wethods and plans for carrying‘on nlk
it a

rJ

Al

S -

period per week : the credit for this would be the same, except that credit for =
required chorus 1s in excess of the 32 creditr required for m«luntlon. while -

¥

‘
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to equal a half-hour more, and the course, is therefore credited as a half-
subject, with outside prepuration necessary—that is, it carries one-lalf credit
a semester.

Harmony.—A two-years’ course, five hours pei" week, requiring outside prepa-
. ration, and, therefure, carrying one credit a semester as a full subject. The

. - work Is based upon the theorfes of Dr. Goetschius, and his “ Theory aud I'rac-

tice of Tone Relations " is placed in the Liands of the pupllis for reference and

as a textbogk. Only enough figured basses are used], however, to give the

, student a good grasp of thorough bass. Almost from the start the course

assumes'the nature of elementary composition, and the student is led to com-

. pose melodies and little compositions in which the chord- material is used to

4 . effect as attractive a musickl result as possible. The purpose is to develop

" musical appreclation and cause the student to enter upon a quest for beauty,

as well as to glve him an intellectual grasp of chord material. © In short, the

course has back of it the alms, applied ta music, that lie back of a course In
English composition, as related to literature.

Musical appreciation.—A two-years' course, flve hours per week, requiring
outslde preparation, and, therefore given one credit a semester. The method is
to work outward from muslcal materlal, which Is played or sung until it is

made famillar to the student, to a knowledge of form, blography, and history,
\i and an understanding ef the principles of musical gesthetics, in order to give
the student sympathetic understanding in place of what would otlierwise be
vague musical preferences, °

The study of music applied under outside teachcns.—The teacher of music
in each high school supervises the records, and, therefore, the faithfulness of |
each stndent's worke, cc

In addition to the foregomg courses the course followi mo is now
submitted for adoption in the same city: .

INTENSIVE MUSIC COURSE WITHl VOCATIONAL OUTLOOK.

(1) Students may major in music. 0

(2) Work to center around practical (performing) mus:c:(mslup, with a com-
plement ot general musical knowledge; the téchinical work to consist of indi-
vidual practice alone (under outside instruction, and in the case of instruments
3 not.used in ensemble work), or of individual and ensemble practice, ag appro-
. priate and necessary fesftires in casa of all’ ensemble instruments.

: (8) Work to carry 1} crédiys 8 semester, or 10 credits to graduate. Time,
about 123 hours per week.

The plan is to offer this bnlancedpourse for all stud) ing ‘solo or.
- engemble instruments, and at the same-time enable students who do
not wish this course entir'e, becaise of prior accomplishment of some
. of its features, or because of no vocational interest in music, to em-
- phasize gweatly one or another of its factors at the expense of the
others; as hariony alone, 5 hours per*week (as now offered) ; or 10
“hontsiof individnal practice and study alone, outside of school; or
. "dmmble practice 10 hours in school; or mugical appreciation alone,
. 5 hours in.school ‘(ﬁsmﬁw%ﬂ‘emd),

: It is, therefore, proposed :
1 To offer 10 honrs per week, under:careful supervisior and in-
: struetion, in emoﬂbla pmtxee wzthm schools. Thls to meet the needs ,

.)'"
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of the avocationally interested, or the advanced students vocatlo ally
interested. & :

2. To permit various degrees of participation in this ensemble prac- -
tice, as one double period, thrge double periods, etc., for those who )
take it as a feature of the balanced major course. -

(Credit: Laboratory hour credit: 10 hours, a credit o semester:
other numbers of hours, as part of balanced course, in proportion.) * 1

3. To offer Harmony (ninth and tegth years, in Intensive Course), )
as at present, Appreciation (eleventh and twglfth years in Intensive
Course), as at present, 5 hours, with preparation, per week. .

4. To pcnpat‘tho% who take Harmony or Appreciation as part of -
the balanced major course to enter three of the five periods per week,
with a smaller amount of written work or research work. (This can -
be done without mlmmlzmg the values of five-hour work and without
creating serious division in the classes.)

Example&f various possible courses, all major, under the plan,

Tochnic Technlc ‘
Harmony Technic .
o’ Appre- T%&Pry (ln::gi(&\;sl (ememble Total.

claton. (outsida). | teachars). inschool).
R o]

e 13

2 13
6to2 12

0

[1]

0
6to 10

cage
cwo=

! Three hours, prepared.

From all the foregoing recommendations and outlines a course
should be shaped for Central High School. It is not so important
that the plans be large at first as that they be of right quality and . "¢
tendency. Growth and intensification will come in full measure and
in due time, if courses are begun that really begin to develop the _
wonderful, latent musical -possibilities of the high-school boys and =
girls of Memphis; o _ A

' 'B. VOCATIONAL HIGH SCHOOL. _ - o

While'no formal instriiction in music is offered in the Vocational
High School, the musical activities incidentally carried on and the
‘active att!tude of the school toward these activities proved most
interesting. Music is certamly a real factor in the life ‘of ‘this
school. The only question is s tothe extent and form of the _super: .-
structure that should be built upon the very relmble foundatlons. ;
,now]and -~ - LA

el U wmusie, A‘l‘ 'rm: GENERAL ASSEMBLY: | C

hi genemkammbly, iy, minotes; 45 1eng‘{1;7>-"; i
%n th& school, "ng;i;‘or»three songs by-the whole schoolf
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every regular assembly program. " In case of extra assemblicy the
nature of the program for which the school is assembled ‘determines
the umount 'of music. It may be a lecture which leaves no time at
all for music; but there is a strong inclination to break into song,
and whenever a program can be made to provide an opening, sone
time is given to singing. Such a special assembly was called at |
the time of the music surveyor's visit,and the school sung several 1
songs. They were all done in unison, without any effort at partsing-
ing, and, from the standpoint of a conductor of advanced choral
music, the results were rough; but cverybody sang with spirit and
carnestness, and the live; energetic spirit of the school was ex-
pressed in the singing. A teacher of English and expression con-
ducted the songs with real enthusiasm and skill and with the mani-
{est approval of the group. This same teacher directs all the -
_ musical activities of the school, and brings to the task musical capa-
bilities, personal qualities of leadership, and an earnest devotion
that ate of inestimable value to the development of musi¢ in the
school. None of the work-that is here described would be developed
except for such leadership.” : , _

In addition to general singing on assembly programs, mmch at-
tention is given to the presentation of special musical numbers by
proficient pupils. The influence upon the musical interest of the
entire student body of having individnals thus.present solos for
voice. or for piano. violin, or some other. musical instrument, can
not. fail to be good. ’

WAYH OF DEVELOPING MUSBICA{, INTEREST,

In several other ways the musical interest that is in the school
. finds expression and is revealed to the investigator. Much special
-~} %, music is prepared for commencements, class plays, general enter-
“tainments, and other school occasions. The Dramatic Club {under
the'same teacher) presents o play every semester, and music in con-
nection “Withwthese plays is given a prominent place. .\ phono-
graph- and records belonging in the school are used in connection
E not only with Spanish and French classes, but to provide music
' r .special luncheons” in the school lunch room and for general

rcises. There is also the fiucleus of an orchestra in' the school.
- First assembled in November, 1917, it was“formally organized in '
“# . March, 1919, and was preparing, during the period of the school
=T ‘survey, to play for the school’s_commencement extreises in June.
L <2 The' instrumentation consists of four first 'vrglins, four second vio-
Sy lms,’g'(“);gnet, «drams, and; piano. - It was surprising to learn that the £
. *gchool systein madé no contribution 4o the support-of:the orchestr, ...
_ but that the ofganization;was maintained by, thie.ducs of its meni-, 2
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bers and by contributions from the graduating class. Work -so
carnestly done and of such value to the participants and to the
whole school system deserves more encouragement. ’
The curriculum in a vocational school is likely to leave but scant
time for cultural subjects, so called, and it might be necessary in
Vocational High School to sacrifice some of the recommended music
courses ‘Tncluded in the table given under Central High School.
But the very great strength of music as a vocational study has lately
come to be recogmized with startling suddenness. The table in a
later section of this report which shows the vocational interest in

music in Memphis high schools, where minsic has not been empha-

sized at all strongly, should be studied carefullf. To supplement
that table, it may be stated that in Pittsburgh, Pa., in 1916, after
systematic instruction in music had been offered in high schools
for only about four years, < inquiry into the voecational interest
iy music in the high schools similar to the one made in Memphis
(d‘.\'(‘]()])(‘(] the fact that over 6} per cent of all high-school students
reported some degree of vocational interest. Nor should it be feared
that the vBeational interest will rob music of any of its cl‘lltuml
value or vocational study of it taint the spirit of musical study.
There is a vitality in art that can not be destroyed by a secondary
vocational aim; and when the idealisn of young people is- joined
with this artistic appeal of the subject the atmosphere of vocational
music classes becomes precisely that of so-called cultural classes.

With experiences and observations in mind that confirm these
judgments, recommendation can confidently be made of a type of
music work suitable for Vocational Iligh School. Tt is recommended
that combinations of eutside specialized technical stndy, with en-
semble practice and theoretical study within the school, be organized
and offered. The draft of intensive courses in music given on a fore-
going page of this report in the section devoted to Central High
School gives detailed ‘suggestions for such courses,

.

C. KORTRECHT TUGH SCIHOOL (COLORED),

The aspects of music in Kortrecht High School can not be better
described in brief than. by saying that thcy exemplify further the
qualities of singing by -certain eighth-grade pupils described at the

conclusion of the report on elenientary colored schools. Nothing but -

chorus singing, with' the attendant instruction in theory, is done;
but this chorus siuging is marked by great interest and earnestness,
- @ quick response to n number of qualities of musical feeling, con-
siderable proficiency ‘in part singing, snd a rhythmic energy and
volume of tone that lead o quite pffettive redllts, There are imnper

fections 6f technic and tone, it is true, but where there issuch spinit

=S = ¥ . \ g RS
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there is certain to be continued developmént that will in time elimi-
Dnate these lmperfectlons To discuss them in detail should not create
“an impression tha& they are felt to be basic and formidable.

The practice of continuing treble voice music through the eighth
grades has been mentioned in the discussion of music in the elemen-
tary colored schools. Tle first singing heard in Kortrecht High ;
School was by a large group of eighth grade pupils, who did a two- ~. i
part song for treble voices. All boys—and there were 19 of them—
werq assigned the alto part, all girls took the soprano part. Most
of the 19 boys were basses with Well developed bass voices, but a few
of them still had treble voices. ' The surv eyons field notebook has
this memorandum: ¢ Remarkably ﬁne ;arr\mg of p.nts of con- R 3
trapuntal independence, fron: memory ;

he words “ from; memory” were heavily underscore,d It is ]
because the “ear ”—or discrimination and memory for tones—that
such & performance implies is surprising, as contrasted with what
" we would expect of the white race. The expression “ what we would
expect ” is used advisedly.” There is some dotibt in the surveyor’s
mind as to whether the white race lacks the musical intuition that
would enable them to perform such a feat, or whether theirhabit
of mind is such as to restrain them from the impulse and the reliance
upon intuition that would lead them to attempt it.

The writer has conducted a chorus of 1 200 \\hlte boys and girls

3 through a very elaborate cantata, Keurvel’s “ A Festal Day,” written

. variously for two, three, qr even four treble parts, and with a sym-
phony orchestra accompanying, which the pupils sang, throughout i

its 45" minutes of length, absolutely from memory. There was no

{ faltering on entries of parts or in melodic accuracy. These pupils

- were from sixth, seventh, and eighth grades. Whether a chorus of

- colored children could have learned to do this more quickly can ‘not

be stated. *The significant fict is. that white children and their

teachers are not generally dlsposed to make such an attempt at all.

M ]Probablv the disinclination arises from an intuition,that it is hazard-

ous and unwise; and probably the inclination of-the colored race to
do this very thmg arises from an intuition that it is not'at all hazard-

oiis for them.” It is impossible to be certain. Only a profrncted o
_series of the ear and musical memory tests devised by Dr. Carl

Seashore, of the Umverslty of Towa, would lead to certain knowl-

edge. It would be & most interesting and valuable work to give

fhese tests in the most careful way to large groups of colored and
. - white pupils, arid publish the results. -
A  Thestone #nthjs charus+was too hewvy, :and the head torie, potem- :
- -tially so beautiful at this age, was Jittle developed. Some hiimming
- was done by the group, and the surveyor hoped, this humming would
" davelo the mm sang 8 beﬂor voxce placeme’nt, but 1t failed to

LS
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do'so. There is no doubt, moreover, that the practice of. having
hasses persistently restricted to the treble clef, in combination with-
boys with treble voices, who sing an octave higher, is pernicious,

tinually ‘trying to sing tho parts in the way their deeper-voiced
associates sing them. It is certain that they believe these parts
belong down in the octave that they liear. 0

" In this school, as in the elementary school in which the cantata
was in preparation, some supplementary octavo music was noticed
lving on the pupils’ desks, Tt was plpasant to learn that this music
was purchased Iy the board of education, in preparation for com-
mencement, and that the board made similar contributions for
earlier commencements. so that a library of stipplementary music
is gradually being acquired.

The pupils of the tenth and cleventh Years combined gave another
most intevesting chorus rehear<al.  The first song was arranged for
three treble parts and bass, but although bass voices were present,
in great numbers the bass part was omitted.  All boys were as-
sigued to the third of the treble parts. Almost all so assigned wero
basses. but enc or two who did not llave such depth of voice sang
as low as they could, which was somewhere between the two octaves,
The dissonance was not noticeable in the ensemble,. for naturally
these scattered voices hiad little power when pushed down to their
lowest limits.” The injury is not to the musical ensemble, but to
the musical understanding and the voices of those individual pu-
pils.. A long pieco of supplementary music, in preparation for
commencement. was next.sung. Here at last, the only time in the
colored schools, the basses were heard on music written on the bass
clef. The song was for four parts, mixed voices, but the tenor part -
was ontitted.  The upper two.parts were”well carried, but the bass
was not well established. A little listening tour. among the rows
of basses revealed, as might be éxpected, that many of the basses’
were still aiming an octave lower than the notes they saw. If the
bass notes wero high, they succeeded in getting the tone in a ‘low _
octave; if, they were low, they sang as low as they could, and .-
landed" botween octaves. Having amazingly good ears, ‘these boys ‘
usually veered into a chord tone, whether they struck theiz tone
of the chord 'or not. But it admits of little doubt that thijncen- -~
tainty arises from ‘protracted association with a clef which-does - ;3
not indicate the tones that their voices produice, - =

This group, by request of the surveyor, tried a new song at gight.
It was arranged for four patts, mixed voiges, but.only the S0praNa,
Klto, @il Lags parts wero attempiod.The pupils, sang by: sylls

Fidlsplaig Ihoueh ansver o ietions: 4664 Knowkll
5 ] i gy v
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technical facts. ‘The parts were very well read nnd very well cmued 'Y

The voices of the basses here and, mdebd of the students generally,

were of extraordinary richpess and power. The surveyor’s notebook
contains this comment, “ Wonderful voices and wonderful ear for

parts. - No inhibitions in smgmg but the tone is much too strong, is

quite strident.” ‘ )

THE KORTRECHT BAND.

It was learned-that for n long period of years prior to February,

1919, Kortrecht High School had maintained a brass band of some

20 members. It was evident from the accounts given of this band

that it was held In great favor and was of inestimable value in the

& school and to large sections of the community as well. Nothing bet-
ter could be done for Kortrecht High School than to reorganize this
band at the earliesfgpossible moment after the disturbance of condi-
tigns caused by the war has been overcome. Here is a vehicle of ex-

pression for whicki these students would have extraordinary aptitude,

and which would cause valirable reactions upon the participants and

the entire student body. The tone of band instruments. béeause of

its fullness and power, s not only attractive to a vace of their temper-

ament, byt it calls forth the more virile and well controlled phases of
their musical respousiveness. The idion. of band instruments, sepa-

. rately and in ensemble. is characterized by weightiness of progress

and by firm, incisive rhythms that similarly appeal to what is best

*  in their types of feeling. The discipline of band practice, with its ¢
" number of parts to be fitted together in fine coordination, is as great
ns that of orchestral practice, un(l is felt by the listener as well a3 by

. the performers.

v Again, the band is connected with patriotic and military usc in
“the thought of all people, and it acquires something of heroic char-
acter from those associations, as well as from its natural idiom of
cxpression. Best of 4ll, its uses are along avenues that are wuch
more frequently open to the c?bred people than arc those inswhich
the orchestra, the piano, or thd pipe organ finds use. Voeationally.
t.}lerefore, there is a reasonably good dutlook for the colored band
musician. Many of the orchestral instruments, such as the oboe and

bassoon, are rarely used except in the symphony orchestra, and their.
mastery by & colored midician, for purposes of orchestrn w ork, would
have but small vocatiorial outlook. But these same instruments e
used in large concert bands, and there the outlook would be br ighter-
and for all the other ihstruments used in band there is every promise.

Small otthestras offer a field for the colored musician, and cornets,

i cln.rméts, ‘trombones, and drums, used in band, cauv extemxvcly

A nxer mtg the orchestral fidld. TThe flute ‘also, whﬂ'e not used in

T
1
|
|
|
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small bands, is useful in large bands and in any small combination 1
of orchestral instruments. The suxophorie, unvillingly admitted .
- by most band leaders into the military-band family, and not toler-
ated at all in the large orchestra, is vet gaining a firm foothold jn
band work; and in small combinations of instruments played’ for
dances, dinners, and in cafés and similar Dlaces, it offers more lucra-
tive possibilities than almost any instrument, notwithstanding its
small claims to sweh a position.  TIn short, if to the band instru- |
‘ments we add violin and bass, we have a large group of the Instrn-
b ments that promise best returns to the colored player. Many of these
1 instruments are common to hoth band and orchestra, with the strings
: left over for orchestra, and some- of the larger horns left over for .
badl. Such being the balance, and in view of the abhve argumengs. ”
the band seems to be the Dest point of attack in Kortrecht High
School.  To develop An orchestra snbsequently from the band would
) seem to be a wiser endeavor than to begrin with oychestra and later
develop a band from orchestra, Because of both its idiom of ex-
pression and the vocational prospects it opens, the band seems most
approprihte, ; o

Courses in harmony and in musical appreciation are not.recom-
mended for Kortrecht High School. At present they lie outside
hoth the range of needs and the range of interests of the students in
| general. They lead where the students are not going. Exceptional
individual talent should he given every opportunity and all assist-
ance toward development, but such cases should be treated specially.
Our scheols can mule expensive provision only for the development
of the majority. .- . ' ;

Credit for outsi(f('e’slndy, duly examined and approved in the '
light of inflexibly high standards. should unquestionably be given.
To stimulate such individual .musical endeavors is certiinly right and
imperatively right. Beeause of both avocational promise and_pos- .
g sible vocational outlook. individual musical stady may mean T{_uch'.'
{e in the life of the person studying; and success along cither line willy
i be a benéfit to Society at Inrge. '

‘

L .

- . CHORU'S SINGING shqm'nz DEVELOPED., ' . 0
Chorus singing such as is now done, improved gradually by better
3 assignments of parts and bettér tone p_rodncﬁon,_ should be devel- - ¥
oped to the uttermost. The Negro loves to sing, and be can sing, so” . :
wonderfully. that he gives untold pleasure to himself and to-the .
whole_world. - In. his hours of relaxation is there anything better: .
that he inight-do? Here he must find his soul, the soul of his race.
B ' ssing i opit

o
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THE BERT IN NEGRO MUSIC SBHOUILD BR CONSERIVED AND DEVELOPED,

There is but one untoward outcome to guard against; he should
be true to the development of his own nature by holding to that
which attracts and exalts him and not’yield to the human tendenky
to try to advance along lines of development appropriate to different
natures. To this end the musical leaders of the race should hold fast
to the best in. Negro music and develop it in accordance with® its
germinal tendencies until a racial art is grown. Burleigh'y songs
even now point the way. Mecanwhile portions of the traditional
grms of the musical culture of other races that amalgamate

cadily with the quality of expression of the Negro need not be -
.5 unned; in fact, can not be avoided. Just as the Negro has tgken
the musical scales of our modern white races and molded them to
his uses, so will he take other features of our music. The prime
need is for him to cling meanwhile to his own traditional songs and
his 8wn paths of development of them. Happy will that day be
when some musician and eduéator of the colored race produces school-
music books filled with music true toguacial qualitics upon which the
children of his race may come into full realization of all that is best
in the normal potentialities of their nattes.

*

S S

- d

4. GENERAL-ASPECTS OF MUSIC IN THE COMMUNITY AND IN THE
SCHOOLS AND THE RELATIO.\S BETWEEN THEM.

The first hasty and, it must be confessed, somewhat hazy generali-
zation that came to the surveyor in Memphis was that the southern
people do not so much have art as,they live arf. In other words,
many of the qualities of life that art hopes to beStow on humanjty
are there without the arg’that tends to produce them. As typical of
these gualities we may mention the quick response to all that appeals
to the feeling and imagination, the prevalence of & large humanita-
rian sympathy, a love of human living rather than a predilection
for mechanizing life toward material production,.and an abundant.
love of beauty, whether it be the beauty of nature, beauty in the fur-
nishing of the home or the shop window; or taste in dress. Ther is
a comparatively unhurrjed acceptance of life; and the spirit of art
is largely that of appreciation  of the grgces and beauties and fine
qualities of life as it is (if we live it right), while the'spirit of indus-.
trialism is largely that of hectic remaking of.the world according
ta some man<born plan which man fancies will make it yield to him
‘satisfaction. - . ;F .

~Ts the old tradition of the South, this tradition of refinement, cul-
ture, Hogpitality, to be overborne by the pressure of.a merhanistic
system of industriaf Jife? - Jotm, Collier “waris. us Ehg& oulture
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(meaning by a culture the sum of the moral, esthetic, and social creeds
of a race) does not perpetuate itsclf automatically. The culture of
Athens perished until for ages it was not even a memory in the -
human stock that descended from its period ; the culture of Florence
perished likewise. So, he Says, may the culturc of our forgfathers
perish if none seek to conserve it. Is the South seeking to &ser\*o
~that which has given it its place in story, its charm and value in th%
cyes of the werld? Tt is probably on the verge of ceasing to ive art;® .
il if. further fail to kave art that will work toward preservation
of its old spirit? Out of art and high. traditions that migrated
across the Atlantic -with the first Virgirians did the old culture
PR spring. In the wilderness art as something objectified was for-
gotten, but the spirit of it ‘s@rvived. Will (he spirit now perish?
And if it docs, must not the art b&®revived that first gave'it birth in "™
s order that a new birth may come? o o
' In the adult community streng forees are working to preserve
mudical art, develop it more richly, and make it function in ﬂ/rgsleives
of the people, It will be a lasting pity if it does not tuke deep root
in the lives of a people so predisposed toward it. There is danger,
instead, that it will be put on a shelf as somothing remedial, to be
applied-at night te heal the ills which the day has generated. Art
* so conditioned} art that is not an expression of the full life of a
people hut is instead antidotal“to their yeal life, is a dead thing, a
shallow- hypocrisy. . f 4 ) '

FACTORS IN (‘ONSEﬁ'I.\;G .\.l\'D DEVELOPING MUSICAL ART,

- 0 -

Where can art be put ifito the lives of the People in a basic. way—
le put, so to speak, into their cellular tissue, Yo become a part of
them, and not something too objective, which they possess or seck

" to obtain possession of ! In the schoolroom. There the basic de-
velopment must begin, Tn the adult community the tendencies de-
“veloped should ‘merely be finding” matural cxpression. The question .-
to which we are addresséd, therefore, is whethér tha schools in . "
Memphis. are doing their part, and whethe the music in the ey =
ontside is an expression of that which the schools have created, or, :
instead, whether the musical forces in the city are performing
dual réle of developing the. musical tendencies of the community
and expressing them at the same timé. It should be said 'that there 24
'* s, of course, rio shatp line bf division, In'any city there will always
bo large developmental forces at work outside of the schools, and . &
always-the schools, to 'some extent,. will. be.a field for'the 'éjgbgé}.é\i@ﬁz.‘%ﬂf
of dévelopment: thus originatings: :
Zhowever;: thi

3
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hér Jvill-be:an"dlmost pei‘%é%t},bglé’nce“b,égﬁ’één the two,
: T PR L TS B, B e

FINPC u
LY R £




. _ 5 .
58 THE PUBLIC SCHOOL SYSTEM OF MEMPHIS, TENNESSEE.

with respect to the extent to whiéh they -exchange duties, a.nd with
respect to the power with which each discharges its own charac-
teristic responsibilities. Normally. ea(h will - contribute tp and
stimulate the other. . A .0

£ We have seen what the schools of Memphis are doing: we are
forced to acknowledge that the city is doing better These are’the
facts that force the conclusion.

The schools have done little’ or nothing to develop orchestrafl”
playing. Yet since 1906 there has been almost constantly in the” i
city an orchestra of almost symphonic proportions containing a |
large number ‘of players who were, at the time of their membemhip 1
either students in high school, or who had been students in high '
sthool while getting the musical training that, enabled them to at-
tain to membership. Moreover, the musical life of the vity is more  *
nearly up to standard than is<the musieal life of the schools. : 4

A bnef survey of musical activities may serve to confirm- this.

x . l\['bSI_C;\L ORG.\‘.\'IZ.-\TXONS OF THE CITY.
. . s
The Philharmonic Orchestra Association we'have already referred
" to. It was succeeded by the Beethoven Orchestra, which, in turn,.
developed into the Memphis Symphony Orchestra. It is true that
this, the most ambitious attemipt, was not long continued; but the
fact that Memphis, some nine years ngo. developed even for a time
a symphony orchestra, isesignificant. Thongb it was broken up,
the impulse survived, as represented again by the Beethoven Or-
chestra. Finally came the Soldiers’ Aid Choral Socicty and Or-
chestry, the instm al part of which is now in process of de- -
velopment again inv® the Philharmonic Orchestra Association..
Never has this light quite gane out. :

1 1In,1918 Memphis paid approximately $¢,‘00 for band music in lier
parks, This provided a band of 25 men and conductor, playing seven
concerts per week for a period of 10 weeks. The bdnd was constant

= in personnel during that period, and therefor€ had the one indis-

4 pensable condition for a good ensemble. Cities of equal size .can be

|- found that appropriate more than this amount for the saghe purpose,

but taking all cities of ajSproximately equal population iff the United
States, the amount Memphis pmf(} 1s probebly far above.the average.
In Detroit, a much larger city, the appropriatdn in 1917 for the
éame purpess was $11,000; for 1919 it was $17,600. In a report on

. this feabure of community life very lately received from.a wumber

of cities, Détroit states:.“ The difference is accounted for by the fact
that there, was an- increade.in the wage scale snd becausg ffic number

: of men m,;he band wes ingreased from 82°t0-40; Their season is




- of purpose, affiliated by ke experiences and similarity of ideals, and
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thej\turn their zenﬁ'on and. efforts, they are cApable of effecting .

Eiving a better.

*

from June 22
as giving evi

at the time £he surveyor made his inquiries. As in almost all cities,

commuyity singing was a feutilre“'qf the, Memphis programs during .

the war{ /1t is to be hoped that such. singing will not be thought of
as apprqpriate only to war time. c

An organization that has performed a large service for Memphis
generally, as well as for its own membership, is'the Beethoven Club,
The practice which this organization follows of giving Saturday
afternoon concerts frec.to the public, though the club defrays the
cost of the auditorium for the purpose, is most praiseworthy. *

In 1916-17, and agnin in 1917-18, the club maintained a public

school music committee, and for a time this committee undertook a.

series’ of programs given in the schools fem the pupils. The move-

. ment Inet with hearty appreciation from the schools,but was gradually

discontinued. largelv because of the difficulty, always encountered in
such endeavoiss. of obtaining throughout a long period the ‘services
of a comparatively small group qf members to sing and play at the
hour® during which the scliools are in’ session. _Several persons con-
nected with the schools commented regretfully to the surveyor upon
the abandonment of the movement. The Beethoven*Club also gives
three artists' concerts each season and maintains a study class for its -
members’ which meets twice each month. Its connection with the.
orchestral developments discussed above was _exceedingly- earnest ™
and helpful. . . : o

Besides this large ¢rganization, Memphis has the Rennaissance -
Club e Morning_Musical Club, and the Repertoire Club, all of -
which confine their activities to their own membership. and repre:
sent those earnest groups which in every city carry, by indirect means,
8 large stimulation to the better thought of the coinmuhity, Tn the

Piano Teachers’ Association, however, another type of organization
is encountered. There is always opportunity ‘for progress and prom- .-

ise of it when professional people gather together. Moved by «unity

Y

———
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having definite and practicul connection with' the sffairs to which:

*,

ved to

the. single degim, in- the surveyor's' f“dgl}&ﬁtwot g
Ausical Life to the people of he city, .., 2" ..; %,

P patfioyiastnadarone -
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improvenfents, The Piano Teachers’ Associatiorr of Mein- ~%

parativelp\late birth, and by the iplication of their title devoted
?/"9 to-a linited, interest, they. are scaiining the. whole -Memphis field

no exception. ' Though an .orgsnization of com..; - 3
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THE INTEREST OF THE CHAMBER OF COMM.EBCE IN MUSIC.

The chamber of commerce of Memphis has a music comm1ttee
Ordinarily if a chamber of commerce has a music -committee at all,
it restricts its functions to providing incidental music for occasions in
which the organization is interested for other than musical reasons.
The music committee of the Memphis Chamber of Commerce did
better. It turned impresario and brought to Memphis the Scotti

Opera Company for two nights of opera. The appearance of the

opera company in Memphis was its first. Evidently the comnittee
retained some of its business acumen in the venture, for it cleared
$1,500. Now it is suggested that this be held as a fund to finance the
development of high-school orchestras, and that the chamber of
commerce repeat the undertaking from year to year for the continued
benefit of such a fund. The plan is'ideal. If it were carried out,
Memphis would not only accomplish local results that would appear
to be little short of miraculous, but it would gather a reputation over
the United States that would exceed the reputation it has as a lumber

" center. This is not said idly; itisa prediction. The plan continued

vigorously would challenge the attention of leaders of thought along
social lines all over tWed States; and these form a large and
commanding group. ‘

It is perhaps needless to say, after giving an account of such a
brilliant achievement, that the chamber of commerce supports all
endeavors looking toward_ the development of community music.

Memphis supports two series of concerts annually, one of which

. aims chiefly to present in due season-all of the greatest pianists of

our day, as well as some of our great orchestras; and the other of
which brings to Memphis brilliant assemblages of leading operatic
singers and attractions not less noted from other musical fields. The
only limitation, indeed, to the provision of all that is best in music
seems to be the lack of a large, comfortable, and acceptably located
,gudltmxum This is a misfortune common to many cities: but in
Memphls dven thls Thandicap will probably be soon removed.

' A STUDY OF. THE EXTENT “OF PRIVATE INSTRUCTION AMONG SCHOOL
CHILDREN. '

P

-~ 'The private teachers of ‘music in Memphls have not by any meéans
- been idle. One of the inquigies prosecuted in Memphis in connection
with the music survey was the amount of private study of music
*_undertaken by pupils from the third year in school to the senioy year

in hxgh school, inclusive. mhe tables following give the results of the
inquiry, It ig unnecessary t6 repeat the questionnaire ]here, as v‘,]he
table shows what queshomus were asked
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White schoolx, clementary—grades 8 to 8, inclusice.
. .

Number taking lessons __ ___ o e N 833
Number reporting eest ____________ T 7568
Subject of spocinlized sty 2.
Plano oo oo 735
Yoice..______ N GO PR 4
Vil ______ I ;1
Cornet___________ _ e A= S - 4
Harp_______ . _______ - e emideb e s e 2
YOrgan.____ L . I |
Bugle._.___________ e = SRS 2
Fife.________ ______ _ B [
Drum._.______ . e | __.,.-_ 4
Guitar_____________°_ P o - ctscocd 1
Ukelele______ ______ - S - - 16
Banjo_________ .. ____ i L L |
General music..________ . " L 6
Cost reported : - *
Per mnnth______;__-_,___._________________.‘_________._; _______ M, 677
(;ost mOwmonths .___________._____ S $42,003

This table has been gre:ltl)‘° condensed.” Much additional comment
and explanation are needed. -

All of the white elementary schools are not. repfesented, and some
that are represented are not fully accounted for. The schools not
included at all are Church Home, Lauderdale, Leath Orphan, Open
Air, Jefferson Street. Of these, Lauderdale is probably the only one
that would have greatl ¥ jncreased the totals. Schools reporting, bug
probably incompletely, are Leath (third grade missing), Madison
Heights (third grade missing), Pope (eighth grade missing), and
Smith (fifth, fourth, and third grades missing). The close of the
school term came too early after the omissions had been discovered to
permit of renewed inquiry. | I ,

The results were reported and tabulated by schools and grades. It
would be possible, therefore, to show the geographical distribution
of study, and the distribution according to age, but it was thought
that this additional detail would not hate value commensurate with
the space it would occupy and the difficulty of quick interpretation

A

that it would cause. vt o~

The distribution by subjects of study gives an aggregate of 847

pupils studying, which seems irreconcilable with the total of 88 P

reporting any study. The discrepancy is explained by the fact that
14 of the 833 pupils study two special musical subjects. Piano and -

violin, or piano and general musie, are frequent combinations,

The table is. extraordinary in point of certain omissions, It seéms!
inchneeivable that not ‘= single’ pupil reported the study of uts,

e
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clarinet, trombong; viclonceHo, or bass.- There-is the utmost need
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for stimulating the study of these and other orchestral instruments
by organizing little groups of any orchestral instruments whatever
in every school where a nucleus of two or three instruments can be
formed, and then making strenuous effort to supply the instruments
needed for richer effect, in the order of théir value to the group. The
purchase of instruments to be owned by the school is imperative.

If the board of education can not purchase them or can not purchase

enough of them, private contributions from outside sources and pro-

ceeds from copcerts and school entertainments should be. secured and

[ " used. It is doubtful whether many cities of the size of Memp]n\

t would show such a narrow outlook upon the field of orchestral in-

- struments. Surely these missing instruments are known and loved
for their beautiful musical possibilities. On the other hand. the
presence of students of the harp in elementary schools is almost as S
extraordinary in a favorable way. Very few cities of even much
greater size would disclose a single such student.

The fife, bugle, and drum students are created through the aetivi-
ties of the Boy Scouts. No one wishes to restrain them in the Jgast;
but why not develop the drtnnmers into tympani players. the buglers
ihto trumpet or cornet players, the fifers into flute players? They
would be all the more competent in their original capacities.

& The vogue of the ukelele must be accepted as gracefully as pos-
sible, it seems. Yet parents might be advised to spend money in
giving their children instruction on some instrument that has veal
music written for it, that has, indeed. & noble literature and broader
musical posmblhtles, and that the child will not be nslmmed to play
after he is 20 years of age.

The number of lessons per week takon by each pupil was stnted in
the reports and wag tabulated, though not included in the table.
Two lessons per week ave taken by the great majority of pupils, -

A number of additional Tacts conld have been ascertained from

' the reports, as, for instance, the average cost per lesson, and this cost’
in different neighborhoods and for different instruments.” A de-
tailed analysis, however, would have extended quite beyond the pro-
portions of space which this one inquiry deserves.

'We pass to the x,xji-t table. ‘ .
. I ] = \

& (‘olorr‘d achools, clementary prader, 3 to 8, &nclusive.

; Number tnklng 168SONS - o oo - AP B e 191
Numbeg reporting cost_._..______ I et oy 174
~.Subject of specinlited stndy. £
: Maﬁa._'_-_-u_--:.w.‘_.,.-,--_-.,.-‘,,. _____ iniiekE aral 170
. mu{n-_-_.---_-g-_-a-m._-w..;.g-,a,,-.a\.,..“__,_-._-,._\s,,.-a, 14

Volce....tc ----- -»?,-.-{.v-wg-g.‘fa--\--:.}__—_-;?yﬂt‘..__'_-.-,xt_,r_ﬂ“— ‘14 :

Ay B
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Colored ar‘hdolx.' cirmrnturu gradex, 3 to 8, inclusire—Continued.

-

Sabject of specinlized study—Continned,

et e e 3
Dreems_______ T 1
Ukelele S e el 1
Clost reported :
Per momth $352.03
Costin nine wmenths. o ____ "o . — e eeoeao- . $3.108.27

Carnes and Charles yvenue schools arc omitéed. The omission of
Carues probably diminished the totals greatly.  One school is prob-.
ably incomplete, but not -in such measure as seriously to affect the
total, ’ o -

Two pupils are evidently pursuing two lines of study each.

The vaviety of snl@ts is.reduced below that shown in the preced-
ing table, _ _—

The average cost per lesson is only about one-third that disclosed
in the table of white schools. .

©7_As bearing on what was said regarding the probable liking for
band instruments an the part of the colored students, it should be
observed that-3 of 191 pupils are studyving the cornet against 4 of
833 pupils in the preceding table,
The percentage of study of the ukelele and banjo is.lower.
The questionnaires submitted to bigh-school students embodied

mentary schools. One of these inquiries was designed to bring forth
Tacts that would disclese the amount of vocational interest aniong
high-school students; the other nimed to discover the amount ‘of
stady undertaken and abandoned, anf to ascertain the causes that
lead pupils to “ quit taking music lessons.” In pursuit of the second
inquiry these two questions were asked: “If you are not taking
lessons now, have you taken lessons in the past?”” “What were your
reasons for quittiné‘? " Unfortunately, preceding. questions had in-
quired whether pupils were at present #nking lessons. and what
special study they. were pursuing, if they were taking. The resutt
was that pupils who had taken lessons but had quit conscientiously
reported the name of the instrument they studied when' they were
taking. This accounts for the great excess of students of piano,
plus violin, plus voice, etc., over the total number of students now
. taking lessons, or over the number that have taken.lessons. Tt will
- be observed in evidence of this fact_that the total of all numbers -

now. taking and ﬂ:hat havé‘ taken lessons. A little stlrdy-qf ‘the"
“table, whlclg‘« fpnovy§j_'will__xqgkp this clear. - - c R oS
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{wo inquiries not included in those submitted to the pupils in ele- -

, ‘ - under the separate subject headings almost equals the sum of those - -
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3  interest and ambjtion to decline. - Neverthdless, 34 students profess

time is prominent. This fact should give weight to the arguments

“sons for quitting is 208; the number reporting is 230. Only 22 state

or meam}ng money, - The vhlie to the stude,nt:gf-‘,»thes_'gaf}hcialgntqf E:
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o' Central High School. .

Number taking lessons_.__._____________________ P i~ ) 148
Number that havequit . 230
Subject of specialized study: )

Plano e 289

Volce - —____ e R a Rt E et 10
. Violln _________ I T R 27

Cornet . ____________________ CH B ==, — B D 7

HAarp =i oo me et = s e - R - B — = s e s e = 1

Fife _ o eeee- 1

Drums L N—_— 2

Ukelele - o oo e 4’

General musie e el 29 ¢
Cost reported : '

Per month. o el _a- $930. 15

In9months .. ... $8,871.35 y
Reasons for quitting: . ’

Moved __ el ST29

Rack of time _____________ . ... 81

Not Interested . e o_._- 76

Henlth o i S

PFinances - ______-_ T e B 11

Would not practice ... __________ A o e e 3
Vocational- experiences and aims:

Have earned money ... ____. _____ BB e P o os 16

NOW €ArR MOBeY - o mo e e oo, -—- 9 .

Expecttoearn_____________.__._.__ R 2 JE e e 9

AS erltie T e 2

As performer.________________________._.__ TN hrrm e D 24

As teacher _____ e ol S SN 34

Fortunately the pupils who have quit taking music lessons did not
state the cost of their former lessons. If we assume that the $930.15
per month is the cost to the 146 pupils now taking, an average cost
of $6.37 per month per pupil is obtained. This is a reasonable gen-
eral average, and the outcome is sufficient evidence that only cost of
current lessons was reported.

The remarks ur(?ler the table for white schools on the distribution
of subjects of.study and the startling omission of many instruments
apply here. The harp, it may be noted, again appears as a subject.

Among the reasons for quitting, which are the usual ones, lack of

for crediting outside musical study. The total number giving rea-

no reason. . . .
- The repor} of vocationgl interest is unexpectedly large. The schaol
gives.sg Jittla standing to mugic $hat one would expect even robust

S

a.gocﬁﬁong! interest or experience, orboth. Of bese, 25 huve edrned

-~
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well here, it may be poinited out that in this school five of the.six

pupils who are now taking lessons expect to gain at least 8. part.of

their livelihood through music,and four expect to me musiciang,

vhi : heig, livalihood
at it

~ ~thirongh musie: Tlire igbiich Musioal iﬁ%{dﬁ AR EHid Sohool that

s
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earnings is very great; and in later life one ma- observe anywhere
the number of persons who pursue some business o. nrofession other
than music, but who earn as much in music as in their avowed pur-
suits. All of the 34 expect to teach, M4 of them expceting alse to-
play or sing professionally, and 2 expecting to teach und .
musical eritics as well. Have theso 34, and others who would be de.
veloped by proper conditions, no claims upon, the school system? -
They are only 3 in every 100, it is true, but schools in which musie
is broadly and intensively developed give a much larger percentage.
And how many pupils in every hundred are going to follow any one
other line of activity $ .
The tables for Vocational and Kortrecht High Schools may be
scanned largely in the light of these observations,
Yocational 11igh School,
Nomber taking lessons.____.___________ " 8
- Number that have W oo oo 18
Subfect of speciaiized study: . .
e 12
Yoice _________: __ l-_------___-_--_-,;_.' ________ 1
CViolno T N 2
e 1 1
Fife _______ et e e T 1 |
POUINS oo T 1
Ukelele______ T ¥ e W2
General muste..____._____ T 2 i
Cust reported:
Per month $44. 00
I months ... $390. 00
Reasons for quitting:
MOVOR oo .5
lack of tme.__________ T 4
Not interested/‘____-_-__ ____________________________________ 1 B .
H_enlth______..-___h_-_-_____--__________-___--_---__-.'---- 1 )
. Vocational experlence and atms : o )
Have earned money....‘..--_-..--_-_________-_--_--_---_..-_---..' 1 VW‘#
Expect toearn.._____________ N S 5
Expect to be musiclan__________ §mm e — 4 3
For explanation of the discrepancy between the number taking s
lessons and those taking pinno, etc., the yeader should refer to the . o
comments made on the table for Central High School. i e T
In addition to the analyses of Preceding. tables, which. apply ag @ 3
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the practical musical advantages recommended for it hercin were
offered the numbers of students interested would undoubtedly in-
crease. Probably vocations now taught in the school are not thought

to be superior, but if music is equal to shep work why not spend a  +
{raction of the sum necessary to install shop work in installing
courses in music. Much could be done with little expense except for -
the salary of a teacher.

Kortreeht High School.

Number taking lessons_.. .- ___. S S R 29
Number that have QUi oo oo 27,
. Subject of speclalized study: 3 .
Plano. oo o g S S .. 40
H VOl - o e . 8 «
VO My — - o oo e == el =t I
i Corni\y ______________________ e ==y 0 IS 1
Genernl musieo_.____ S et L L L L 12
z Cost reported: )
) Per month .. s RS R X
| - T00 0 MONENE - o o o oo i e e - o $509. 13
} Reason for quitting:
' Moved - —oooos o) NPT S DR § |
i Health i o ot ¢
FInancees e mm e - o cm o - T
! Vocutlonal experiences and aims:
Have earned money o oo oo e e.... 138
NOW €T WONEY _ o o oo oo mommmmmmmmmmmmmm e mmm oo 5 ~
Expect tO earn DONeY oo -ee P 11
As erltie oo T R
. “ARPerfOrICerS _ oo g S R TS g
PN "AS teCher . o e mmmm i 33

This table is full of interesting implications. The cost of in-
struction is exceedingly low, less than $2 -per month per pupil on
_ an’average, and most of them take two. lessons per weck. In con-
_ nection with this, the number that have earaed, are earning, or
expect to earn money by means of their music should be noted.
Obviously, these students of music teach others at an carly age and
at a low price for the instruction. The percentage vocationally
interested is exceedingly high. Taking the number 45 as the total
g0 interested (since within this 45 it is possible that the others are
all grouped), we find that over 11 per cent of the pupils in the
 sehoal expect to earn money through music. Of these, 35 expect to
teach, 5 expect to be performers, and 8 expect to be critics. Of
~ cburse, these lgst students do not know what this ¢laim implies;
- bub thete, is little qupshion. byt that the entire 45 intend.to earn and -
+  will’earn money by means of music, largely ¢hroygh teaching'others
. axd playing. The desire to hava at.desst some'slittle ifistruotion
*in musio i practically univevsslseith thie eolored people. Itisnot =

P s g e

ot il
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imporﬂmt what relation their pgssible attainments may bear to the
development of the great music of the'world. The important query

. is what relation it bears to their contentment, pleasure, and well-. "
being in life. Do not these results in Kortrecht High School give.
any siggestions as to the future racial life of the Negro and what = -
must-be done to minister to it?

THE MONEYTCOST OF PRIVATE INSTRUCTION, x

These tables can not be left withoat a word oL, two more of com-
ment. Tn the aggregate they show that 1465%boys and girls in the
Memphis schools are stiftving music outside of school at a cost of
at least $54.000 annually. This figure is for lessons during nine
months only and is probably too low. One is impelled to ask why
citizens who have such regard for o subject, that they will spend
this sum annually for it will take such small’ interest in advancing
much more, economical instruction i the schools. True, public
schools do. not, edcept in a few cases, teach pupils individially to
play the piano, but they can and should give instruction that would
stimulate the child’s interest in his outside musical study, give him
far greater intelligence and taste, and save many hours of instrue-
tion from his music teacher on rudiments that he should have
learned in school. In short, the schools can and should give the
special student everything musical except the: specific technic of
his special branch. and they shonld awaken his desire,to undertake |
$hat and become proficient in it.” - :

TliE TRI-STATE MUSICAL EXAMINING ROARD, )

In connection with the private teaching of music in Memphis full
* value must be attached to the work of tlie Tri-State Musical Examin-
ing Bonrd.. No better cffort can be made in the cause of music' than -
to improve standufrds of teaching by guarding against the. operatidhs’ b
of poorly prepuréd and unprofessionally-minded teachers. Strong = =
efforts have been made in several States to have music teachers Y
certified by the State, but little has been accomplished. Tt was most-
encouraging - to find that Tennessee, Mississippi, and Arkansas are’
banded together in-a movement that, while it does not crush out the
incompetent teacher, yet does give high authority and recognition o
to all competent teachers who wish to aid the cause ‘of music and . :
the causo of the muisic teacher by coming within its operation.- The
Tri-State Examining Board was founded in 1914 and - was i

porited ander State laws‘in 1917. A"c‘arje‘in1~3tudyidf~tﬁe:§ ndb
igmued by. the ofewniaation ‘gives Judubitsble’ svidenr 664
% «retandards; Wise reégiilatighs, wnd efficié
- tion of the board.is to give examinati

oo

-
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ment of the examination fee, and to award to those who are sue-
cessful certificates of. proficiency and ability to teach. These cer-

tificates may be accepted unquestionably by students and parents as,

giving full assurance of the entire capability of the instructor. The

board will undonbtedly do much to raise standards of teaching in :
the three States in which it operates. It would be well for other

States to adopt like measures.

As has been admitted, music in the public schools of Memphis
does not have the quick forward look and the optimistic energy that
characterize some of these features of musical life in the community
outside and im the State. But as we glance in review at these latter
we are struck by the fact that those features that are most progres-
sive are comparatively recent. The teaching of music in all the
schools of the State has been required for two years. The activities
of Max Schoen in the eastern end of the State do not greatly ante-
date the State requirement; and Mr. Schoen tells us that the East
Tennessee Normal School only since that date doubled -its musical
requirergents for prospective teachers, and that teachers and the large
rural population alike are quite uneducated musically. His efforts
have been greatly in the direction of preparing teachers to teach at
least the crude beglinnings of music. The West Tennessee Normal
School is of late date and has not provided for an adequate program
of musical instruction. The Tri-State Musical Examining Board
dates only from 1914, and its charter only from 1917. The chamber

v . of commerce brought the Scotti Opera Company to Memphis only
last year, and the suggestion to use the fund acquired for the benefit
of a school orchestra movement is later yet. The private teachers
have performed a large service, but why are there not musical de-
_velopments in Memphis that would give impetus to the study of the
flute, clarinet, trombone, violoncello, bass, and other- instruments?
The schools could not be expected to be first in creating interest in
these. ' Even the cornet, is but elightly studied. . - :
The conclusion is irresistible that the State is undergoing a gen- ]
eral musical awakening, is acquiring an ever more acute conscious-
ness of itself musically, and of the needs and possibilities of those
- outside the circle of § small group musically advanced. But it mnight = -
3 . be asked whether the public schools should not lead in all such pro-
ety gressive awakenings in the community. Perhaps they should ; but
;' they do not. Public schools deal with children, lapgely of tender
= age, many of them mere infants. The parents are‘the constituency
of the schools, and.the &chools try to bring these children up to the
gort of an edueation that:the majority of the parents hold jn £1m
 vogeeption as the right-one, The-public schools are, therefore, prons
., to follow and.not to lead, 1f musjg doés not seem #. vital, ap urgent

RN

- "thing-to the majority of p&ren;é{th’qm music will ;‘x'pt”ﬁe vigorously

s = :
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A o
taught. It would be interesting to know just how many parents
have helped to demote music in the esteem of grade teachers by
asking to have their children excused from it. It would be interest-
ing to know how much interest has been displayed by parents—not
groups of musicians, who will always be regarded as special plead-
ers, but just average parents—in the form of inquiries to teachers
as to how their children were doing in music, and would not the
teacher take especial care that their children Jearn music, ete. :

But -while the public schools in Memphis have not taken the ini-
tiative, and while we can understand, in part at least, why' they
have lagged, it is their clear duty to meet the present advancing
demand by a resporice that will not only balance it, but that will in
turn cause the demand to again advance. What must be done to so
meet it? We have indicated in great detail some changes that should
take place. A few words as to administrative plans remain to be
said. : '

THE STPERVISION IN MEMPHIS SCHOOLS.

o

In the music department of the Memphis public schools there are
two supervisors for white schools and one for volored schools, In
white schools a supervisor visits each elementary schoolroom once
in_seventeen school days, in colored schools the supervisor visits first
and second grades once a month (20 school days), grades sbove
the first and secorid once in two weeks, the high school once evr‘y '
week, . ' _ C

The time preseribed for music by the school authorities 1945 min®
utes per week, or an average of 15 minutes daily, to be distributed
as scems best. This is not enough, except for first grade classes. It is
difficult-to sce how a supervisor in white schools can stay even 15
minutes in a .room on the occasion of her visits. As one supervisor
teaches three days each week in Central High School and only two

. days in the elementary schools, but seven days of supervisory work

'+ are possible in the week. In the 17 days during which all elementary

" roguis are visited there are thus 23 days of actual supervisory work
from the two supervisors, - But the schools~which they must visit H

K have a total of 369 rooms, which gives an average of 16 rooms per %

. day to visit and instruct, - Geographical distribution of ‘schools al-
ways affects the time element, and causes loss of-time. Adequate . .
supervision includes the giving of model lessons, observation of the :

- work of the grade teachers, conferences with individual - teachers, i
conferepces with individua} children, and perhaps consultation with' -

the principal of the school and ocessionalspecial rehearsals for som
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supervision, what a noted superintendent once alluded to as “short-
arm blows.” / The supervisor in colored schools visits first and sec-
ond grades too infrequently, but stays 20 minutes in a room in all of
her visits to first, second, and third grade classes, 30 minutes in all

" intermediate rooms, and 45 minutes with each group im the lngh
school, which she visits once a week. Each high-school group has in _
addition two 13-minute perlods per w eek for music. The length of i
lessons given by the supervisor is satisfactory, but such lessons are
too infrequent. More supervision is nceded. -

In addition to visits to all schoolrooms, supervisors con!mt nieet-
mgs of teachers in which they give instructions in the content and
methods of instruction for the outlimed course. These mectings are
held pnge a month each for two gréups, one group consisting of
teachers of first, ®ond, third, and fourth grades, the other o t,eadx
ers of ﬁftl\, smth sev enth, and eighth grades. Attendance on theso
meetings is mandntmy A weekly meeting is held in addition, which
is open to teachers of all grades who wish to attend. - . -

The total outlay in the school year 1917-18 for music in the public
schools in Memphis was $3,540. This was paid in salavies to the A
three supervisors. Such other items of expense as were incnrredt @

. were so small as to be negligible, This is probably a low ‘record for
expenditures for musie. . ; '

% surveyor believeg in the future of Mewphis, the future of her .
schools, and the future of music in her schools. Theie is nutne cyl-

< ture there, native talent, sympathy, good impulses, and motives by
the score, and no bad ones. The time has come now when these must
work in practical ways to achieve the values that belong to them,
They ha\e been idle or misapplied, not dend =

.

5. SUMMARY OF RECOMMENDATIONS.

- 1, Provide a copy of each af two or three good books of rote
songs for the desk of every first and every second grade teacher. -
(This would devolve upon the board of education.)

2. Provide every teacher with a pitch pipe and require and instruct

- teachers in its-nse. (Board of educationand music department.)

8. Restrict compass of first-grade songs to middle C as low tone,
second-grade songs to an occasional B flat as low tone. (Music
department.)

4, Issue a carefullv selegted list of rote songs for ﬁrst and second
grades and require teacher to stay within this list or to use no other
~Songs exdept on approval of the music department. (Music de-

-partment. )
ARy lhonmend specific songs that begin on 0, tlnpd qpaob treble
-~ dlef; or, higher; to % used in first jrades. at:thie lbegmmihg of eyery
Tt semestex.,. (Musxc deparhne:)i.) e ol

* e ‘ At
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* 6. Instruct all first and second grade teachers in methods of cor-
recting monotones and proceed vigorously and systematically to put
the nethods into practice. (Music department, g

7. Discard most_of the motion songs—at least, all that have any
lurge muscle movements—and songs that deal with rough narrative
subjects.  (Music department.)

v~ 8 Develop the light head voices of teachers and children and
secure a tone about one-half as loud as that now in use, but that
will be pure and flexible. (Music department.) . o '

9. Teach rote songs by first _singing them entire two or three

" times over, words and music, to the children, using a small, pure
voice, pronunciation forward, at the lip. Then sing a plirase “at
a time, each phrase repeated several times,’ and do not let chi!d’ren
sing it back to the teacher till she feels they will do it sucéessfully:.
Continue so to the end, occasionally singing connectedly all phrases
from the first up to the point then rencheﬁ. Have quiet. sensitive

*  attention, the children lisiening intently to the teacher. Do not say
words separately except in case a word js misunderstood by the
children and mispronounced: Then tell the children what the word
is, but do not ask them to recite the text. (Music department.) -

10Begin individual singing in first grade and continue it to sixth

Jusive, at least. Such singing is to be on music that the

sung acceptably”in concert. Have two children—-the first )
two ing row—stand. . The first sirtgs a phrase; as he finishes and sits - -

- down, thg second child sings.the second phrase; and the third child
stands as the second begins. The phrases should flove smoothly.” Do

not be afrai Mo supply a phrase or help if a child falters. Do not

stop and dvi a child uatil the attention of. the class wanders. It is

not a lesson; it is making each child individually responsible for his

- part and is informing the teacher of the extent of her problem and
the abilities of her class. Also, tlie practice supports attention

. throughout a drill that ®ntails many repetitions. (Music depart-

’ ment. ) ) T ‘
' 11. In second grade begin ear training by having pupils syllabize Sy
short suécessions,‘such as 1-3-5, hummed by the teacher, and then "o

write them. Z'ake these fragmehts from .the music of the current
“leeson.  Continue this practice into the advanced grades. Make it  » ]

;‘ involve recognition and writing. of each new rythmic and tonal’
‘ feature: - (Music department.) . - . ) _ . :
~ 127 Do not permit pupils to sing wrong tones to right syllables - . :

"+ or.wrong syllables to right tones. Be ready to supply the:ts.or .

~ namie. they. are likely to miss or.stop them and exemplify it and »lu;%i- s

~_them sing. it back individually if necessary, ~(Musi :
- 18.-Do’ not.begin: two-part. singing, till

o:part singing




‘and give no indication of musical power. (Music department.)

. being sung and belidve that the test of it is found in the musical

struments are being studied by pupils in that school and how far

. and 30 groups; to come to the seventh and eighth grade classes in

r FA TR
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C14. H§ve some bdys und some girls on each yocal pnrt up to the
seventh year, but not necessarily including that year. (Music
department.)

15. In seventh and eighth years find out what the register of the
various children’s voices are and assign each to a part that conforms . |
to that register and is notated on the staff exactly Wlthm that l
register. (Music departmtent.) o

16. Provide much supplementnry music for seventh and eighth |
grades, some of it for treble voices alone. some including bass clef. |
Use either kind in either seventh or eighth grade, aecording to the |
voices present at the time. (Board of education and music depart-
ment.)

17. In practicing part songs for treble voices have a/l pupils sing {
and learn each and every part successively by syllables, then words.
Then try the group on the parts together. (Music department )

18. See that teachers and boys understand the voices of boys in
seventh and eighth grades, the bass clef in relation to the treble clef,
and the voices of the boys in Telation to both of these clefs. (Music
department.)

19. Never permit both bnsses and trebles to sing the same part,
except in a unison. song. (Music department )

20. Abandon music examinations. If proper written work is
given and the teacher is as observant of the singing as she should be,
the status of every child will be known better by daily work than
it can be by an examination. At least examine only pupils whose
daily work is known to be well below average (Music department 1
and superintendent.)

21. Discard stereotyped definitions that afford only a memory test

22. Restrict theoretical knowledge to knowledge of the music

capability of the pupils. (Music department.) ,

28. Abandon so-cslled “ music appreciation ” study in eighth
gradeg—at least until eighth-grade pupils can make music themselves
that the hearer can appreciate. (Music department.) (N, B—
This does not mean that the pupils may not advantageously hear
good music, be filled with a good musical experience.)

- 24, Ascertain in every school every semester thmhestml in-

ndvanced each pupil is. (Musjc department, through teachers.) i
2. Invite professionsl players of orchestral dnstruments, singly

as gary schools as possible; and describp and illustrate the ases of
thelr mstrumenbs. (Humc depam:em,) 5
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tion of school orchestras. (Music department.)
orchestras. (Board of education, music department, citizens.)

28. Require every teacher, present and incoming, to give evidence
of a necessary minimum of musical knowledge, or acquire it within

& given time. (Board of education.)

partmental plan of instruction. (Musjc department.)

grades to 100 or 125 minutes per week. These are average allot-
nents over'the United States. (Board of education.) -

school visited of at least 20 minutes. This should be done even’
if at present, as a result, a supervisory visit to each room could be”
made only once a month. (Music department.)

32. Supervisors should give a_model lesson in each room visited,

the supervisor’s last visit, outline the work for the next similar

continuing the work begtin. If time is too short for instruction of
§ department.) 2

sthool.us rapidly as possible. (Board of education.)

tion.) ~ o

, . Tange of musical subjects-outlined herein in the table of courses
- and eredits given under “Central High School,” and who knows
. .orchestral and band work dfficiently well to develop and conduct.

* proficiently, but should be able to score well -for them

_ the studenta form of playing. He should ‘e assigned 'to Cenh;al
. " High School, but should be in, divection of -all high-schiool Iusi
- Tt should be his purpose. and duty to-develop. as rapldly as possib

. ¢ the forms of work .in ‘each. high-schol. recompiended herein, ity o
<. " neetion-{with: aur. digussion-of - the musicsineach shigh? school, and
sl e s R R : e

30. Increase the time allotted to music in second, third, fourth,
fifth and sixth grades to 400 minutes per ‘wedk, in seventh and eighth

L

31. Supervisors should allow an average time per room in _each -

the "teacher appoint a time when the help may be given. (Music-

¢ 33. Provide more pianos and at.least one porthble brgan for each

~ 26. Speak often of various orchestral instruments’ and school
orchestrns. Encourage study of the instruments and the organiza'-._"\,_'

27. Provide musie, equipment andnat times instrméents for school : :

.

29. Work as rapidly as possible toward abandonment of the de- /

ascertain the status of the work undertaken by the teacher’since

period, make a beginning on such new work as the teacher feels - :
will be difficult for her, and explain to the teacher the manner of - -*:

- 8%, Increase supervision in the white elementarygschools by as. -
signing two supervisors to that division alone, {Board of educa. 3

who is. a thorough musician and has had educational training or -
~ experience, or both, that render him capable of teaching the entire .

orchestras and bands. Hg need not playany of ‘these instruments -
and guard

o
A

o
ke

35. Employ an- additional teacher of music, preferably a man, %
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guch other courses, or modifications of those courses;Ms he might
think desirable and wise. (Board of education.)

36. In Vocational High School the teacher who is now directing
the music there, and teaching other sUbjgets also, should be given
mors time to develop the music under thd guidance, and with the
assistance of, the head teacher of high school music in Central High
School. In time a music teacher on full time will be needed for this
school. (Board of Education.)

37. In Kortrecht High School the present teacher and supervisor
of -music should continue to teach and develop the music there,’
under the direction of the head teacher of high-school musi¢. and
according to the suggestions made earlier in this report, as ‘these
may be modified by the head teacher of high-school music. (Board
of Education.) . m E .

38. Orchestral and band instruments should be provided in all
high schools as liberally as possible, to be the property of the schools,
but to be loaned to serious and dependable students who make ap-

. plicatién. for them. No instrument should be bought until some

such student makes application for it, unless for an“immediate pro-
vision of a set of band instruments. In loaning these instruments
the board of education should be protected by some such form of
contract as the following, which is the one ih use in Pittsburgh, Pa.:

MexrHIs PPunLic ScHOoOLS,
o Memphis, Tenn,, oo oo , 19
Thig is to certify that I, John Doe, of Central High School, Memphig, Tenn,,
have received from Mr. Blank, teacher of music in the Central High School,
ore double bauss, one bow, one waterproof cover, one carrying strap, all In
good condition, the cost of whicl, in September, 1918, was $92. .
4 It is understood that.this instrument with its appurtenances Is to remain

-

“in my possession only during my membership fn the Central High Schovl

Orchestra; at the conclusion of my membership, the instrument, with its ap-.
purtenances, s to be returned to Central High School in as good rondition
us 18 described above, Also, I am to bear all.expenses for perishabie adjuncts,

sucl’ as strings, reeds, etc. I am to be financially responsible for loss of, ot \ :
damage to, the instrument or appurtenances, and T am not to lend, rent, or .

séll the instrument to anyone: without the written consent of »Ir. Blank. or
the authorized teacher of music tn Central High School.

S . (N . [8£ar.l

: \
89. It should be possible for a student to graduate from high

s school with one-fourth of his total quota of credits made in music.

ot






