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LETTER OF TRANS.\IITT;\L

¥

DerartyMexT or THE INTERIOR, ¥
Boreau oF Epveatrion,

i Washington, October 21, 1918. »
Sin: The teacher is ever the most important fActor in the school,

) As i the teacher, so is the school,  The teacher makes the school,
and, like every other creator, make$ it in his own image and likeness,

- These fages are tine of all teachers and schgols, and are most true
of the rural schwols of the United States and their tgachei‘s. These
schiools have, as a rule, less adequate supervision than wrban schools;

they are less effectively organized and are more poorly equipped.
Because of the simpler life of the country, the sehool represents a
larger proportion of the educational agencies of the rural community

than of the urban community. Personality counts for more in the

.- country school than  in the city school. As it becomes clearver that

g the work of the schools must be adjusted to the lives and experiences
_of .the people they serve, it becomes more evident that the prepara-
tion of ‘teachers for country schools must differ. in some very im--
portant respeots from that: of teachers for the grades and special
subjects in"city sehools. A recognition of this fact has caused mapy
novmal schodls to provide special courses for rurnl teachers and
special equipment for these courses. . =R
Inorder that the officers and teachiers of all normal schdols may

hn'w n more comprehensive account of what is done for the prepara-.

tion of teachers for rural schiools in those normal schools which have
“established special departments and courses for such- teachers, I
asked Dr. Ernest Burnham, Director of the Department of Rurad

m Jducation, Western State Normal School, Kalarmazoo,  Mich., to
visit & number of these schools and, after personal inspection, to’
prepare 8 report on this subject for this bureau. I am transmitting.
this report for publication as a bulletin of the Bureau'of Educatjon.

Respectfully submitted. = . ‘
% , Rl P P. Craxrox,

, - e e Gommyssioner,

The Honoruble-the Secrerarx’or Ttk INTERIOR, e

RS (3
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RLlu\l TEACHER PREPARATION IN STATE NORMAL °
‘ ACHOOLS..

INTRODUCTION.

PURPOSES OF THE STUDY.

This study of rural-teacher preparation in State normal schoaols is
m.ulv for several purposes: i !

To makd available as nearly as Omrld be lournoll by the means at |
h.m(l the actual facts of the situation in 1917 as a point of departure
for Iater studies of this significant évolution in edugational effort. :

Terafford a souree to which bonrds ofcontrol, presidents, and
faculties of normal schools aay turn for constructive suggestions '
alveady tried ont in use and others advanced by \\ml\m‘s now at the

task. = . .
?’ To enable leaders engagerl in the work umlm (havmn.lmn" cir;
climstances to feel the lnl.nl‘nnput of effort at the soldtion of their

.

pruhh-ms and take heart. e
To evaluate. in ilustragions of vitality and results, the variouss
A wavs in which Stale normal schools ave now pntlupltmg in the

great national pmhl(-m of ]nopuml' tegchers for riral schools.”

Thl(lll"ll()ll( the study source mg m-u tal is wsed “h(\n lb(.un'lblc
»

’ . . . METHOD OF STC m‘* ST _
8 )

Previous studies of the snbj(-cl hive been read and ideas and (acts
have been smumarized and incorporated in this manuscript as far as
duplncmon was pot involyed, Data bnought to hand by qucstwn-
nairo have been correlated and either narrated or tabulated.. Fypical
illustrations of curriei and wdministrative pl‘()cedum bave begin
secured froni pnnual catalogues and in statements made réady-: $or ise
here b\ the: mﬁrhc;pants xghoqe ‘work. is  desctibed. *And persouul
mbma‘mt:on made in m-mhz all the States tnmmhgg mth consﬁ‘ht

< individual Loncspomlencc ]ut\e been l)l.ldo means dt- discov ry nnd
ve'hﬂcuuon. s it R D A S e
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PART I.—DATA AND DISCUSSION.
[

. LITERATURE OF THE SUBJECT.

Much local and some general discussion of the decreasing service
of State normal schools to rural schools, with a growing public atti-
tude of depression about the wible situation in rural education, led
to action by’ the National Education Associalion at the annual ses-
sion of 1895. -The Committce of Twelve on Rural Schools was
appointed. This committee was composed of several of the best stu-
dents of education in America.  Since the appearance of its report
in 1897, there has beeit a sure foundation for an intelligent discus-
sion of rural eduicational needs. .

In reference (o teachers, the Committee of Twelve said that normal
schools were originally intended to prepare teachers of the rural
commeon schools, but were doing little for these schools, and explained
that entrance reguircments had risen rapidly and thus set thas normal
sehools too far ahead of those whom they were -intended to serve;
that many rural teauhers could not afford the expense of two years

“in the normal scheolss that salaries did not remunerate for—such
expense; and that attendance at normal schools is in inverse ratio
, to the distance between (hese schools and the homes, a fact eapecially.
trie of short courses, o . N
~This ‘committee suggested summer terms for rural feachers ‘in
-every normal school in the United States and the=use of agricul-
tural colleges and high schools with model and pructice rooms at-
“tached as supplementary sources. The Committeo on Industrial
Educeation in Schools for Rural Communitics, lf‘i years later, ddded _,
‘the suggestion that*ffe compulsory introduction of industrial sub-
jects mustenot-out run the preparation of teachers in such subjects. .
A cmm‘g‘e@ on rural education of the National Council of Edu-‘ o
__catiotyy whichmiads & report in 1912, said: “It scems clenr that it

' “wilkhe many gmars befove the normal schools, if every will address

theriiselyes to the problem of preparing teachets for. the rural:
schoals.”. This was not_ag nccurate forécast, in view of what the' -

. normal schools are already. doing for rural teachers, as shown in this

bulletin, . AR F R o

J e HAral o = s
B e e A ks
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RURAL-TEACHER PREPARATION. ) 9 |

Papers related to the preparing of rural teachers have occurred
with increasing frequency in the proceedings of the National Educa-
tion Aso{‘iution for more than a quarter of a century. There has
been great acceleration. of this discussion in the past 10 years, as
evidenced by an increase of approximately 400 per cert in the space
given to it in the proceedings.

77 A study of the normal schools of the Mississippi VaHey, which
was reported in the normal-school section at the Chicago meeting of
the National Education Association m 1912, assembled these facts:

Replics received from 42 normal schools showed that 27 had speclal coudses
for raral teachers; 2 were preparing such courges: 2 were not open, but would
liave such a course: 1 prepared supervisors oqu: and 10 liad no special course. .
All but one reported innugurating speclal courses between 1007 and 1912, in-
clusive; and 3 did pot glve the date. It Is interesting to note that 17 of these
schools establisbed rural-school courses within the pust two years (1910-1912‘).

“In the normal-school section at thie Oakland meeting of the
National Education Association in 1915, a-paper was presented on
“A Decade of Progress in Training Rural T cachers,” #hich gave the
results of an attempt. to compare what was being dene for rural
teachers in State normal schools in 1905 with sinilar efforts in 1915,

Twelve State depariments ur'o«luo:l‘tinn out of 20 reported no special work

for rurg! teachiers tn 1905, while 20 out of 21 States reported special efforts by
their State odrmat schools to prepare raral teachers jn 1915, Six out of 18
States had ‘nod, advanced the minhoum requivements for bephming teachers in

10 years;' 4 oud of 18 lad advanced, (be certificute requirement acndemicaliys:
tind 8 cut of 18 States had added an entrance requirement of professional

" tralning.. Twenty State departments of aducation showel a medinn estimate

of 15 .per cent of thelr rural teachers having ha§ rome professional tralning ta w
1905, nnd the snme States estimated that &0 per cent of rural téachers had some
professional training tn 1013, A comparative study of seversl hundred State
statutes on education pnmwl.tp]!)().’j and a_comparable numher punsed in 1915
showed a shift in emphusis £rom the certifiention to the preparntion of ruryl
teachers, ) . ’ :

Out of 88 States reported, 20 offered special courses for rural teachers in

their. State normat 8éhools and 9 did not; 8 began to differentiate courses for
rural teachers before 1905, 6 hetween 1905 and 1010, and 20 had begun such
Qlfterentintion since 1910, while 7 ‘had begun in the current yenr, Twenfy-

elght States out of 85 reported that differentiation: was increasing, while 20

out 0f-86 States offered eviderice of .u deand by local schaol authorities for
specinlly prepared rural teachers. Seventeen of 36 States had formal-school L
courses _for rural super\'lsors,‘ and ‘superintendents -ip 19065, wud. 29 out ‘of 30
Stites had such courses In 1015, ;

- 'qui?uihg & c}OS@ifqgiﬁb’ﬁéa}_disﬁcussi‘on of thé whole matter, it
" w»as contluded that the last decade of progréss ‘in trainipg rural _
E teacliers withstood two decisive tests of the stabilily of the advance . |
-~ mudd: Therehad been enaugh of the cumulative effecj of growth to

' murkout a prograg for futther advance, and in the hiiman agents
~ enlisted in the effort a mutually. stimulating consciousness of kind
'T"-'ft-"-";'_'f_'.“:"_ - Je :_'_‘-_-.__.__.'._,‘ ,,* _E fo s :,__ A s TRRRIEAG
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* )

had devdloped which found clearing-house advantages in an annual

meeting with thé National Education Association Department of

Superintendence, - g . i :

The National Society for the Study of Education published in‘its

_ tenth, eleventl, and twelfth yearbooks (1911, 1912, 1913) three studics
in rural education which carry many suggestions about the training

of teachers: “ The Rural School.as a Community Center,” “Agricul- .
~ tural Education in Secondary Schools,” and “ The Supervision of
Rural Schools.” .

State and county education associations have assembled, in many
cases, valuable Jocal studies; and several of the independently en-
dowed educational foundatigns have ‘made excellent materials avail-
able. Much of the data and the suggestions presented in these studies
has been utilized in the work of the national associations.

For many years tht Bureau ofsliducation has given, indivectly and
dircetly, serious consideration to rural education.  Circular of In-
formation No. 6, 1884, was entitled “ Rural Schools: Progress in the
Puast, Means of Improvement in the Future,” and in this, as iri later .
ctreulars, bulletins, and annual Teports of the bureau discussing rural
education, the preparation of teachers is considered.

The cumulative cffect of National, State, and loeal interest in rural
edulation found expression in a provision included in the legislative,
exceutive, and judicial appropriation bill for the Year ending June
30, 1912, approved on .\[nr'nsl 1.1911. This congressional act provided
the sum of $6,000 tg be (-gpelfdud * for the investigation®of rural edu-

_cation, industrial education, and schiool hygiene, including salaries.” -

The United States Conmissioner @f Fiueation organized a Divi-

», sior’of Rural Education, appointed workers in this division, and af-

! filiated about 50 special collaborators to cooperate in keeping the

. division in fouch with the best things done throughout the Statés,

»In the upproprinti.on bill approved August 23, 1912, the amount al- .
lotted was increased from $6,000 to $15.00Q. Subsequent increases by

.| Longress have been to-$30,000, to $45,000, and to $50,000, and have

«, enabled the commissioner to expand the personnel of the division,

making possible more systematic and more thorough work.

I The publi(:utions of the Division of Rural Education have been in-
¢reasingly definite on-the subject of teacher preparation for rural
gchools. Bulletin No. 2, 1913, “ Training Courses .for Rural Teach-

£ ers,aften anntroductory discussiop of the subject, gave illustrations

- of the work ix typical normal schvols, and reviewed the work of wa-
o rious States in teaining rural teachers in normal schools, and county

~ and high-school teaining clnsses: witl especial emphasis on courses.
- of gtudy and statistics of attendance. Tn his lotter: transmitting this
| "mantiSerifst for publication, the Commissioner of Education said:- . =

.
C-
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BUBRAL-TEACHER PREPARATION. 11

The, Improvement of (he rumil schools of the United States is, I believe, our
most iwportant school problem. The most Iwportant factor in their improve-
ment must be better educated aud better trained teachers. The education aud
training of teachers should always have some speclal reference to the work of
the schools in which they are to teuch. Therefore any inte}lgent attempt to

special need of tenchers in schools of the apen country, villages, and smalf*towns
is' worthy of careful study and wide publication.

Bulletin No. 8, 1913, discussed at length “The Status of Rural
Education in the United States,” and devoted pages 3649, inclusive;
to the rural teaching force.  In this discussion the Stafe normal
~chools were grouped in three classes: First, those which maintain
that-absolutely no df®rence should be made in the courses in prepa-

that the same course and same practice chould fit for all clementary
and intermediate schools; second, those which state that a difference
should exist only in the character of the practice work; third, those
which hold that the content of the courses as well as the character of

Course of Study for the Preparation of Rural School Teacliers in
Natthe Study, Elementary Agriculture, Sanitary Science, and Ap-
plied Chemistry,” had recognized the differentiation of content of
convses for rural teachers. ‘

In Bulletin No. 49,-1914, « Efficiency and Preparation of Ruril
School Teachers,” an analytical discussion of the efficiency of rural

needed to professionalize rural teaching were followed by a state-
ment of what the schools are doing for rural-teacher preparation,
which wag summarized thus;

Out of 121 normnl selinols reporting, 36 have distinet departments for rural
tenchers; 19 others ofter special courses, althoygh not equipped with distinct
departmients ; 28 offer Instruction fn sotie subjects for rural teachers separale
from the general courses; while 41 sclools muke vo spetial provision for rurnl
teacliers whatever, It is a very “suggestive fact that 57 normal schools are
equipped to glve instruction In agriculture, Some ‘of the sclools Rave large
school farms or make use of portions of the school grounds for agricultural
experiment purposes through gardening or experiment plata. The ruralschool
departments in many of the normal schools are reaching the rural populatios;
by means ot an active extenslon gervice, through cluh. work, ruraltie confer-
ences, rural gUrvers, n{nd in other ways. A few df.the schobls report moilet

tire nenrby rural sebools for*prattice teaching. - :
‘ The most recent publication of the bureau on \QA§§;xbic¢t is Bulle-

. Schols and High Schogls™ Thigls a thoroughgolig study of the
‘ subject with o complite showing of the work of the S
-~ usingtecon

PhE gt i S IR S R g e e LRy B L SN S

adjust the courses of study and training in the normal schools to meet the-

ration for rural school work from those for other schools, stating -

the practice school.sliould be ditferent. - Bulletin No, 1, 1912, “A

teachers now in the schools and suggestions of some of the things

rural schools erected upon thelr groutis, while othets uthize ohe Qr. more-of’

¢

tin No. 31,1017, « Ru;:zfi@'ﬂe'acher_Prepa_rntion in_County Training"

fe s ; States which ure *
dary gch(_)olgf_iﬁ pi'gpqrﬁ)_gmmfpe@éhe}‘& It fsangmﬁcm A
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12 RURAL-TEACHER PREPARATION.

o

that this work expanded between 1912 and 1917 as follows: Thirteer

States, to 21; 634 schools, to 1,493; 8412 students, to 27,111 ; and
4,848 graduates, to 16,626.

Beginling in 1914 and continning to the present time, {R% Burean

of Education has held sectional and national conferences on © Teacher
Traiiing for Rural Schools™ and other outstanding propositions in
rural education.  These conferences quicken the interest and intelli-
gence of educational leaders in the localities where they are held and,
by a wide radius of delegated attendance, the new ideas and pur-
poses are carried into every State. The cumulative resulfs of the
Bureau of Education, wrought through the diversified activities of
the Division of Rural Education, already exert a felt influence in
Congress as well as throughout the Nation.

ADDED DATA PRESENTED.

The added data presented by this study will.continne the sequence .

of studies alfeady made, fitting in with the report of secondary
school preparation of rural teacherg summarized in a preceding
paragraph. Following this report of the work done in State nor-

mal schools it ®ould be intercsting to ave a st udy reporging the .
“progress made in the instriction in rural education now undertaken

Ly nany colleges and universities.

The present state of knowledge of the "details of. envollment and -

the grailuation of students frof courses for rural teachers in State
normal schools rests upon voluntary reports of the data by the off-
cials of these schools, and this year the conditions growing out of the
war have very fully preoccupied the time of these officials, making
a general response_diflicult to get. However, there is thought to be
ample data in hand from special questionnaire reports and in annual
catalogues to show thetrend of effort.

In courtesics extended at the time of visitation to 50 normal
schools in 40 States and in correspondence since great interest has
been manifested in the subject studied and very generous cooperation
is gratefully acknowledged. Lack of time and means to complete
the visitation will ‘acdbunt for many of the inadequacies of the
resulg. ) )

E " NORMAL-SCROOL CATALOGUES REVIEWED.

Review of the file of Stite no'l;-ﬁm'l school catalogues for- the cur-
rént year in*fhe Burenu of Education showed 140 scliools giving
special courses for ruxal teachers., Of f)xis number 7’§'schqols were
showh to have departments af ;*uml‘.‘ educagion-1n whith. the difer-

EXERY

had these specinl courses under general administratlon~and taught =

in the departmients to which the several subjects belonged.

+ T E 3 R T Ty

enfiated courses were admipistered ‘and, 1% part, taught, while 63 ;

03



~

" available, e. g., Cheney, Wash,

. tice schools to some extent for the rural teachers by organizing un-
“graded or multigraded rooms. Six normal schools are providing

of the importance and difficulty of this situation is a sensitive poing

' . -
RURAL-TEACHER PREPARATION, . .13

The 140 conrses all had from one to four subjects in education,
whicl were designated: Rural education, rural-school problems,
school management, method, and supervision. Six normal schools
offer subjects in education especially intended to prepare teachers e
for the secondary school training classes for rural teachers, and at
least one normal school offers special work for rural high-school
teachers, - $ ! 4 :

Industrial subjects, presented in the courses, for the preparation
of rural teachers, range from nature study, without modification,
through many forms of statement, with agricultural nature study as
a median, to agriculture. There is also a great variety of names for
subjects in home economics, but some of this work and some of
agriculture are given in practically every course for rural teachers.
Manual training for rural teachers is giveu in a few schools, and
In some cases n statement in detail of the content of this course is

In 77 of the catalogues reviewed there was g subject described
whichrealt with rural community welfare. "This subject was named:
Rural sociology, 50 times; rural life problems, 11 times; rural
economics, 11 times; snd rural sanitation, 5 times. The ‘general
body of material presented in this subject in the several normal . |
schools varies chiefly in the placing of emnphasis, as the names indi- -
cate. ) - .
Fifty normal schools, as far as information is at hand, are now
differentiating practice teaching’ for rural teachers and for this
pirpose 130 rural schools arc used, 124 of which are in the country
aud six arc in buildings built for the\purpose and located on normal-
sefiool .campuses. In several cases where rural schools are not yet
available, attempt is made to differentiate the work in the city prac-

pragtice in fural schools though they make no differentiation of sub-
jects for rural teachers. '

Problems in the administration and supervision of rural practice
schools are not yet, as a-rule, successfully solved. The appreciation

of progress at present. Further .discussion, with illustration, will
occur in Part II of this study. « ¥ e
~The purpose of the other differentiations ‘which hnve been Hamgd
aid nmerically summarized is stated coricisely jn.one of the normals
s&‘mé;l_ée_gmrogubs,"@ fd]lp\vstt _

i i'J‘hé Subjects of study offerdd {n this department may be briefly summarized .
in three. groupss Flret, kuch ns-Rive as knowledge of -childgen wand of “thelr
organjzation, manageient, 4nd iatruttion ; second, such subjects ns give:power
CR 3 b natural, industrial, and domestie lllustrations
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14 ey RURAL-TEACHER PREPARATION,

and applications; and third, 2 group of subjects intended to develop social
intelligence and inspire purppses of purticipation_and leadership in rurat
conununity life,

In normal schools having departments of ryral education. sub-
.jects of the third group referved to arve in most cases provided with
laboratory work in seminar and club organizations which afford
parliamentary practice, and some constructive social work is dotie.

In concluding this brief review of rural education as provided for
prospective rural teachers in State normal schools, it may be well to
specify and to illustrate the three groups in” which the reader of
their catalogues is prompted to classify them by their attitude
toward rural education. These gronps will be sufliciently defined
by quotations from the catalogue of one-school of eachi type for 19017,

First type: * There is a special demand for strong teachers in
rural and village schools at fair salaries. Especially desirved in this
State’s normal schools is the type of girl bred in the country, strong
in physique, capable in intellect. gssertive in personality, and of
sound character, who will fit Tierself for. moderg, progressive rural
school teaching.” ,

Second type: “ Rural school training is one of the most important
parts of our work. We advise our graduates, with the possible
exception of those who have taught several vears before entering
normal school, to teach at least one vear in a country school; for
here they face the problem of educition in all its phases, and-nowhere
can the normal school graduate acquirve a broader or more valuable
experience. If she suceeeds, she has no reason to fear the Iarge town
or city school.” This is a State normal school in a State laving 48
per cent of its population in rural life. 3

Third type: “It is axiomatic that a just and eflicient government

" must and will be controlled by the edncat®@; hence the genius of our
goverhment implies an educated citizenship. This attitude of the
State toward the instriction of its people makes it the one co/r'npptént
agency in supplying qualified teachers for its schools. This the State
does through its publi¢ normal schools, whose function is the/ptepara-
tion of teachers for the common schools of the State. The learning
and training imparted by the State through its normal schools has
not for its pupose the bettering of th x@ition of one class of
persons at.the public expense * * “®hut for the benefit of the

“whole people, and its work is done with the general welfare alwuys
i view." These ave .indeed noble words from one of the greatest
Amerjean normal schiouls.in & State, 25 per.cent df \vhosegtax}p&ying

‘propexty, applosimately, ds Tural property, and approximdtely 40

. villages. . A lefter received within a year from the office of this nor- -

mal _s@xgol_-presmts 't-!lmé"signiﬁcan‘t’ facts: | o

< s : S

per cent of whose people live in the conntry diptricts and small rugal
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- appreciate the special Pheparation of graduates of their rural educn-
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RUBAL-TEACHER PREPARATION. 15

¢ Approximately 25 pev cent of our graduates will teach in coun-
try schdols * * * We make no special provision to prepare
country teachers for their work. * * * Qui graduates are very .
reluctant to go into the rural communities.” :

DATA ACCUMULATED BY QUESTIONNAIRE, .

Questionnaires have beeri used. not as the best method, bui as an
available means, and sonle useful facts have been assembled in spite
of the condition of extreme preoccupation forced upon nermal school
ofticials by imperative outside demands resulting from thé\war. It
is greatly regretted that the specific facts are not inclusivg enough
to'cnable very significant tabular and graphic statements~to be made
as was originally planned: TTowever, the data in hand will be con-
cisely presented for what they are worth as sampling the whole
sitaation. : ’

‘

1. NORMAL SCHOOLS HAVING DEPARTMENTS OF RURAL EDUCAYION.

Fuirly complete reports from 30 principals of normal schools which
maintain departments of rural educntion show that 30 per cent of
these departments were established before 1910: 30 per cent between
1910 and 1915; and 40 per cent since 1915 Four of these normal
schools had special. courses for several years before departments
were organized. Statistics of enrolhnent and graduation for these
departments are very meager. In the 10 schools making most com-
plete reports, 542 men and 2,801 wgmen were enrolled, and 191 men
and 732 women completed the work. The figures for enroliment
include summer school attendunce in some cases and since in most
schools students are, as yet, in rural education but ane year, the fig-
ures for graduation approximate the full regular year enrollments
in the departments of these 10 schools. !

Eighty-five per cent of the graduates of the departments of rurgl
education reported teach in ruril schools at a minimum wage per
month of less than $50*for 9 per cent of the number; $30 to $60 for
34 per cent, $60 to $70 for 40 per cent, $70 to $80 for 13 per cent, apd
over $80 for 4 per cent. The maximum wage after two years of
teaching was reported to be $30 o $60 for 18 per cent, $60 to $70 for
9 per cent, $70 to $80 for 41 peg cent, $80 to $90 for 14 per cént, and,
over $90 for 18 per cent. The figures show-tliat the fnedian bfgm-
ning wage for graduntes of the departmonts ot rurg) dducation re-
ported: is in the neighborhsod of $60.per month,- and the medfan

the neighborhood of $73 per montl, : IRt
Seventy per cent ofgthe prificipals re that school officials

4
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tion departments, ag positively evidenced by higher wages nnd defi-

is noticeable; and 27 per cent were noncommittal. One said: “ School
boards want teachers who succeed in our rural training schools.”

The mimmum acidemic requirement for admission to normal-
school departments of rural education w as_high-school graduation
exclusively in 60 per cent of the schools lopoxtcd 23 per eent had
established a course for rural teachers requiring high-school gradua-
tion for admission, while still offering courses open to second.uy
school students; and 17 per eent of the schools had only rural
education courses.of secondary rank. This szgests another sensi-
tive point in the progress of this work, which will claim attention in
Part 11, a @ .

One-half the schools reparted the highest requivements for gr .1<hm-.
tion in raral departments earrying professional and .w‘ulcmnc recog-
nition equal to the long-establisled -and standardized courses,

" Where abbreviated cotirses in rural education arve giv en tliey lead to
.poorly defined academic mlmg in many SL]IO()]\, but very definite
professional -recognition is given in most cases in the form of cer-

- tificates which operate as legal licenses to teach in specified kinds
of schools for periods which vary from one year to five years. In :
some cusesd these limited certificates are renewable without further
normal-school attendance. In Jone State reported a life certificate
is given alter thiree years of sucmwful practice to tvadms of only
‘:econdar) school preparation. g

The popular understanding of the term “ profwsnonn] subjects”
is groping after the scientific un(l anding of the expression, whigh
is in transition. As reported by Principals of normal schools, the
term was usnally- interpreted to mean sub]ccts in the eduention de-
partment of thetr schools, mcludmgapm,ctlce On this interpreta-
hon, 95 per cent reported one-fourth the total normal-school course
. given to professional’subjects, 28 per cent gave one-third ; 21 per cent,

- one-half; 8 per. cent, ‘three-fourths; and 18 per cent ranged from
three-quarters to all.  Possibly the. wide distribition of snggosted
“standard coursés for normal schools \\‘lnch is in progress wilk tendA
_to'result in closer uniformity. - - - g _
Jhfty-five per- cent of the normal. schools reportmg give rural

tcnchers practlce ranging from 1 vveck to_36 wecks in the graded .

-practice. school and 64 per cent of the schools reportmg give, them

g 3 .24

: By AT per; ¥
: cent less thnn 12 Weeks, 12 per cents and%’gfﬁ)t at all, 25 per cent.. S
Whlle' in rural pmctlce schools-the range is: Pracncmg 4 weeks,
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4 per cent; 18 weeks, 4 per cent; 12 weeks, 22 per cent; less than
12 weeks, 41 per cent ; and not at all, 29 per cent.

One State normal school, Ferre Haute, Ind., has a rural observa-
ti'(yl and practice school which has been in continuous nse since 1902,
but the use of rural schools for such a purpose has practically all
developed sinee 1910, and most of it in the past five years. All the
normal schools but one reporting practice in rural schools said that
this practice is supervised; but observation finds both the practice
and the supervisign fai from anything like standardization—in fact
the whole cffort is, in most places, only in its initial stages.

' ' £
!. NORMAL SCHOOLS HAVING SPECIAL COURSES IN RURAL EDUCATION.

Principals of a comparable number (24) of State nornial schools
where special courses are given to prepare rural teachers, But having
no departments of rural education organized, have reported. The
facts presented in these reports have been summarized on exactly the
same plan as the facts from principals of schools having departinents
of rural education, and-the two sets of data will be presented for
any value they may have as indicating which, if either, of these two
ways of going at the preparation of rural teachers gets a better
result, '

Ninety-one per cent of these courses were instituted sinece 1910,
while 30 per cent of the departments antedate (lat year, and this
no doubt accounts in part for such disparity as results may show,

" The enrollment in the 10 nermal schools without departiments of

rural.cducation which made the best reports was only onc-fourth of
the mimber enrolled in the 10 schools having departments which
made the best reports, and the graduations were about one-third as

" mauy in the former as in the Iatter schools. The percentage of grad-

uites going from these courses,to teach in rural schools was 71, while
the percentage from’schools having departinents was 85. The migi-
mum beginning wage per month for graduates of rural courses in
these schools is in the neighborliood of $60, the same as in the schools
having departments, whila. the median maximun; wage -of these
schools after two years of teaching is $85, which is $10 per month
more than graduates of schools having departments of rural eduea-
tion were reported to get. s ' St T
It is likely that the higher academic requitemients for entrance
and the much suhller nwnber Hf these sehpols which sand out
teachers. with ohly sécondary school preparation account. for this
better. wage after experience.”. The ,‘ttugsﬁmﬂ_ieregums on a-thoica
by the normal schools between numbers and scholarghip standards,

6245°—18—3
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with choice by normal schools having departinents of rural educa-

tion tending. to some extent at least, to number of students; and the

choice of the other nermal sehools offering rural courses tending, to

some extent, to scholarship. This indicates another sensitive point

of@rogress at present. Reports in hand show in hoth groups. of

normal schools under discussion a tendeney to reach exclusively col-

fege stithdards as soon as the conditions dominant in their localities
* aill pernit.

No mentionable difference :I|)[X‘\l‘$ in_the propbrtion of total time
given to professional subjects in the two groups of nornal schools,
but there is an ontstanding difference heiween the two in the amount
of practice teaching afforded in rural schools.  Sixty-four per cent
of the normal ~chools h:n"ing departments of rural edueation have
provided practice teaching in rural <chools, while only 33 per cent
of the normal schools’ without departments hiave provided practico
teaching in rural sehools. Tn justice it should be added that whercas”
50 per cent of the former gronp aflord practice teaching in a graded g
training school, 60 per cent of the ntter group afford such pmctice.

In this conirast no very positive result is dizcernible. Tn both
groups of normal schools practice in rural schools, with a few ex-
ceptions, is very sccent and the reports may be estimated in some
cases; at any rate, the small numbers of normal schools reported
in each group can niot be handled to advantage in summary. How-

-ever, this much- can be said; the schools reported are widely dis-
tributed in Tocation and the same items have been given, so that
sull statistics as ave presented may have, wortly while significance.

3. NORMAL SCHOOLS HAVI!;'G LITTLE OR NO DIFFERENTIATION OF COURSES FOR
RURAL TEACHERS. ‘ .

Reports were recetved from 27 State normal schools which make

less differentintion in their courses:of study and practice teaching

. than the two groupsalready discussed, but only 10 of these reports
show dbsolutely no attempt being made to give any special help te

- rural toachers. Relinble unofficial infdrmation from 2 of the 10
schools just referred to'shows the work alveady begun by individual

v teachers. - N . : ' .

The work dane by this group of normal schools is 5o miscellaneoust

"‘tlmt summary is impossible. However, some splendid. things are re-

3 pp_rtéa, tql these ate inserted here a3 valdable constructive sugges- -
tions.” Oné principal shys: Y :

A We hn?’é 1o spectal mgi":"xe for tyral school, fechera bg&smm pHout 50: per
cent_of' a\lﬁ'"-,g‘x;gq\;ntpggﬁ% rurnl séhools, -wgi‘ﬁ’e’ a8 g Ktotk A8 iy poms

e

_.aible in the regular nolmhi.course. We place. eniphasis.on rufsl scheol probloms

- ®nd work in‘ugriculture.’ ©

.
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Another says: . . i
We de send a great many of our graduates Into the rural schools, and In
order to prepare them for this work,. they practice for about one-half their
time inone of the yural practice schools conflected with thix institution,

At the Sulem (Mass.) State Normal School there is no special
department for training ruval teachers, but the principal reports: ,
Some 10 yewrs nzo we estublished a roral training school which we have

maintalned for purposes uf observation: gl practice.  Probably an average of
40 students n year hiave had the opportunily to observe and 1o gin some ¢x-

perdence umiler proper supervision in this school ; usually these sﬁulcnts of the
settfor cluss bave been assigned to this sehool for a period of 5 weeks ench,
Until Jast year this was nentaiped ax a one-room school; this year It is -
housed 4n a madel two-roam hnihlin;:r with hall for use as a community center
aned fucilities fér instruction in (he pl'u(.tivnl and the houseliold arts.

Thete'are some unique featuroes ih the work done for rural teachers
at the Fitchburg (Mass:) State ANormal School. Here a special
course was.organized in 1916, which consists of one year and three
summer terms. - Thirty-four women entered this cqurse, and about 70 .
per cent of them went to teach in rural schools, Thers is no spgeial

teacher for this group, instruction being giyen by the regular teachers,

[ “and during the summer term work is offered in about two-thirds of
the departments. No practice teaching is offered in this course, but

after the studeuts have attended one year'and two summer terms

they teach in a rural. school for one year_on salary, then they return

for a summer of study ang earn their diplonas,

The-principal of the State Normal School at Keene, N. II.; re-
f ports: .

Every one of our graduates has-to huve tralning tn all-the grades. Muny
practice in our rural schools. AN our school managdement, pedng‘ogy. psychology,
Is studied frgm the-rural standpoint, We have no separate rurul course, as it
is nx»]?tcd at any of our gradnates may go futo rural schools. We offer in

the swumer school a course in rural problems for the speciat benefit of tcm‘[nors

by who bhve haad no training at all.  Girls who get intensive teaining in our runa!

“practice school command excellent snlyries.) : .

The principal of a State normal school in th West objedts strenu-
ously to the vocabulary used in the mnquiry, bug Feports that one-third
of a graduating class of more than 200 members, went this year to
teach in the eountry. He says that all stidents practice in what he
is pleased to call ““ungraded” schools 300 to. 400 actusl 60-minuto
Dhours, and that all pragtice the éame length of time in%rban sehools,

- The presidedt of 4 normal schdol in n. Southém Btate sdys:

As’nenrly 63 pee céfit-of our population 1 rural, ‘ug;‘qtding'_.‘to the censug re-

*-por€, And s mboUt 85 per oant.of otix people LVe-trow (he farms, we hatg. ot

-1t our dyty to sefid 85 per ‘cent of our graduates back info the State to teach + -

country children, “This mieans that our whole ¢ourse of study”is bullt with a
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view to making good country-schoal tonéhore as well ag making efficlent graded-
schiool tenchers, We rvquho the completion of a four-year high-school course
for admlssion and we gi\o two years' normal training - We huve a model
school in the town and a three-reom schiool In the countrytthat we-use for
ebservation and practice purposes. OQur country school Is a real rural school,

_ located in the country, surrounded with the shirlt_of country life, »

In reporting from a State in the Soutliwest, the president ‘of a
normal school says: ‘/’

In its present stute of organization there ig nyf strict line of demagentlon
existing between our depavtment of rural edueation and the de pmrtment of
education in general,  We offer courses in rurai cduecation and a number, of
students take these quurses, but our State Is new and: there 1s at present l()o
great a demand for trafied teachers In the citywand village schools to offer ]

“nuch encnuunxr\mont k;\l(-.u hers to prepafre specifieglly for rural school work,

" to overcome this tendency,

" line, ayd is couAtered a part.of the practico schoo

. figement and In rural soe lolog_w T A

‘”'“ "tendxers,«the local gm sually.huvlng the preforen(‘e. rega“ﬂlless of tralnlng

Y

‘cally their whole; fufk

We realize that this Danot as it should be, und we are-doiig whant we ean

’

One principal reports that rutal practice schovls wc’e‘ostnblislxéd o o
in 1904, that 50 per cet of the graduates go to teach in rural schools, |
and t]mt two to four weeks’ pr actice is aﬁ'oulvd n rural scheols,while :
there are 16 to 18 weeks' practice’in urban schools. IFrom- another
normal school no special work at the. institution is reported, but a
few girls who have taken Yhe regular normal course are sent to teach .
in rural schools as a Jast resort. But even in this situation a rural
school has been takgw in charge, about 24 miles away on the trolley

QH’/ % This, school

has been recanstructed ph\\lcu]lv and put lwrgo of two good
strong’ students, each taking it for a session sy, A" young lady
is sent two uftorm:om per week to gne the children manual train-
ing work. The work at this.school is undex"superwsms, and there
are fout who go out each week,

A principal reporting from the Northwest says:

This school ‘has had no_distinet department of rural education. I am lmpny
to say that I have securcd n special approprintion to be used to {pstall such a

departipent and we lope to have this "department in operation in’ the neat'
future. "At present we anre offering courses In rival-school metho&s and mun-

Reports from somgglormal scliools jn the South say that ‘prncti-
lon is to train rural teachers.. One principal
says: > :

Thete I8 -Httle distinction bot“een rural folk and \mnge folk in ourt.terri- f
tory and _but" lltt'le _desire-on the - part of school officers to. secure * teachers. e
spcclully tralmed for dlther. “Thera 18 no markéd preferefbe for Tighly:: tmlned

35 £ SR \. i3
"~ “Another’ normalféchoohéports'““ Tnnsteos ire’ Jgni’ars,ntl ¢nn nol;usze !

avaluato in matters of ;teacher trmmng." In this™latter school 80 . s
“per cent pf t.he gmduatea tcach in ruml sc.hools, and no sub;ects in
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rural education arc stressed. However, the roport says that practics
teaching in rural schools will be provided n'm\propor]y supervised
in 1918-19, ARV

-

4. STATEMENTS FROM NORMAL SCHOOLS POR NEGROES. ' .

Since only a very limited file of reports from State normal schools

The State Agricultural and Industirial Normal Schéd for Negroes,
at Nushsille, Tenu., estabdished special courses for rural teachers in
1912, In 1917 these courses enrolled 61 students, of whom 10 men
and 27 women graduated, half of whom are teaching rural schools
at wages ranging from a finimum of $10 to » maximum of $60 per
month.  High’school graduation is required for admission and two
years of .work given. Ewploying officers do give preference to
“graduates of thesggourses, and some. graduates have heen appointed
by the Federal Government as agricultural demenstrators and dis-
trict supervisors.  One year of practice is afforded in graded train-
ing schools and three months of supervised observation in rural
schools. The teacher of the education courses in the school just men-
tioned is an A, B. from Michigan University, and e has_had grad-
“uate work at Harvard. Ile eonsiders livi among country people
his best qualifying expeggenee, and he anticipates better practice
facilities in a model school building to be evected. -1le is attempting
a thdrough organization of the work and he has the sympathetic
cooperation of the president and faculty of the insti tutjor,

At Tuskegee Normal and Industrial Tnstitute a spediy Ycourse for
rural teachers was orginized in 19011y In 1917 there were 28 enrolled
in this course, and 2 men wnd 23 \\‘0{:1911 finished it. Here six weeks |
of practice teaching is affarded in rural schools. The teacher says
that more scademic work is needed, that there is an increasing in-
terest and more sympathy toward rural education, and that he hopes
for more gnducements to get students into the course,

At Humpton Institute 710 courses are differentinted, but the pre-
paratory work for rural teachers fits into fural life, Last year 14
inen and 49 women finished the normal course, and -over 80 per cent
of them went to rural schools to teach, ¢The demand. for these gradu-
ntes far exceeds the supply. ' The teacher of the cdugation courses was
prepared at the Sgate normal school 4t Oswego, N. Y., .and slie has:

 bad varied teaching experience. She woyld like to hiave better scha

%sgis: preparation by thé-students; byt snys that this is » phaseef - .7
Tho' devélopment and that*tiine makes ¥ight The gradtates are

suceessful in cominimity awork, and with befter commiiigies: thore “of
will be'better qualified materig]. for tralging. . SeEpE

R S = ¥es

3 ..,.\ L -‘ £ = .‘.
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§. WHAT IS DONE IN HAWAILL

' The Territorial Normal and Training School, Honolulu, HHawaii,
.was organized to meet the needs of the rural teachers. In 1899
gardening, cooking, sewing, and woodwork were begun. In 1914 a .
diploma was granted special pupils. All pupils tqke the same sub-
jects, selected puplls taking special work in the senior year. In 1017
there were 55 graduated w 1th license to teach in rural and pl.mt‘ltmn
schools. The salary for beginners is $720, and this usually is ad-.
vanced to $840 after suc ‘cessful experience. In selecting teachers the
cmaploying officials give preference to these graduates to the extent of
¢ about $20 per month and the reports of supervising principals show
that they do better work than any ather group of teachers.
« Only j'uniors of the four-year course are admitted to the special
‘trammg course, and cight penods per week for juniors and pine
penods per week for seniors are given to professional work. There
is practice teaching in graded training school one-third of each day
for three years, and no practice is given in rural kchools, A well-
trained group of teachers is in charge of this work in Hawaii, and
wher adequate housing is supplled—-addxtlon of 16 rooms to the
training school of 8 rooms—and additional land is available for”
building and gardening the institution will be better*able to meet
the demand for teachers of prevocational subjects which comes fr o
“all over the Territory. :

-

¢. REPLIES FROM HEADS OF DEPAIiTME\"I’S OF RURAL EDUC»-\TIO‘I

Seven questions were asked- heads of departments of rural educa-
"tion and responses were. received prior to this computntlon from 46
of the 77 normal schools which: nientjoned such a department in their
catalogues.. Answers to six of these.questions have been assembled
in a 4-column gyble, which follows; however, it is iiteresting to noto +
the gualificatiolls of this group of leaders in sumnary.
) Academically, there was 1 doctor of philosopliy; 17 kave the mas-
[5: - . ter's degree; 19 the bachelor’s degree; and 9-are normal-school grad-
: .y uates. ProfeSionally, 19 hase had graduate courseés in educanon 8"
. have had :college courses:in education; 1 has had summer sclmol
courses in- educahon a.nd 8 hnve had normal school courses in educa-

'ﬁ;experxences spectﬁed ﬂs bemg of galne 'u~e Teaclnng agnclﬂt re, exs.
: ‘v\;m@m k, I beg‘,St.sta ‘board; qf educatlog, tmgl el news- :

2 PAPErs ad&ressmg,.mrnl mdmn jes, s 1‘0m‘m it
mﬁer\rmor of rural»schools, a reH lea.der niep ’w“ Bhpm et

P
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' Summary of replics from heads of departments of rural education.
. : Quualifications ! Obstacles. Encouragementa, Prospects,
”~ v
!. AM. «...f-...| Lack of means for dem- Cooperallon of my presi- { More demonstratin d
2. Universi ursef in | onsiration work. dent. lnoreasingsup- | practice o nr:?nl *
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Alm to Mave an assistant
in my department.

,E:‘hrgcd and stronger

tion with out-
BEURENE

chllqulmmmo-

stady o st tursi
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BURAL-TEACHER PREPARATION.

Summary of replics from heads of depurtments of rural cducalién—'Continued.

Qunlill(-u\ionﬁ.

Obstacles.

.Encoumgemcgts. ) 1

T
Prospects.

. Normal school. ........

. Educaticnal courses in
narmal school.

. Frequent gddresses to
rural and villsge an-
dicncey 106 suck
addresses last year.

"o

M.

- Graduale courses in

educsticn,

. ¥arm lile, rural teach-
ing, county super
vision. -

AMo L So00g0

. Graduate odurscs in

cducation.

b h}rm life, ruml teach-

°—

e

-.:w;-

. Normai schoot caurses
in cducation.

Rural teaching, ooumy
<upcn on.

2 (olll;ilh’ coursys i edu-

ca

Farm lﬂe, rural teach-
ing. S

. Normslschool,........

. College courses in edu-
catfon,

Farm life, rural teach-
ing. coumy and to\\n

L superni

. Graduate courses in ed-

ucation.

. Country bred.

[ ey

w o

. Normal school

. Normalschool oourscs
in education.

One summer with
State supervisor of
;-ur(x‘ﬂ schools, &
cader.

5 Gmduntecoumslned-

ucation.

3 Rurul teaching, princl

ral ol rural school

_un--

8
\'ormal-school [
in education,
3 Rurnltuchlng, county

coducation.
3 Rurnl tmb&ng

Z.Coll“ T .l'nedu-

3 Expemhwul work at

LB .

mtm

Too much teaching not
directiy relate to
rurgl school work.

City high school grad-
uates entering nre not
Preparlng for rural

Too much work outside
of school work. Aan-
oge normal farm and
dairy,

Indlﬂcron'm‘ of school
officers and some fao-
ulty members.

Lack of popular interest
in things practicaland
. rural. ‘

No opportanity for oh-
servation and practice
teaching fn rural
-schools.

Innblhty to get ohserva-
tion tn_rural schools
where ' best methods
arc in practice.

-] Lack of parmsneney in

population. Neither
mysell nor student
teachers living in dis-
trict.

Inability to get at the
teachers in service.

Enirance requlrements
too low.

.

There are not sufficient
pnctioc schools to give
uate niral prn&
tice teaching.
Untninad teachers in
rural observation
school,

of thoso in suthort
the noods of the rurel
school, J

lndlaemncn on the FAt
[ y to

: !
Btttk

Recentlegislation. Cer-
" tificatlon, sanitation,
sociul center.

Admninistrative snpport
/of the department of
rural educution.

The progres€ive school
» laws of this &tate.

County superintendents
desire our graduates.

More serious-mindedness

Swamped all the time
by calls for more rural.
traincd tealhers.

The nced for help felt by
school I)ourds(

Intecest of community.
Besire of students to
teach in rural schools,

Instituting a distinetive
rural life department
in our school.

Number of hlgh-sc)nool

rmlunlcs. En‘padng
or rural wot

Enthusissm and right
attitude of atudonu
Reception of our

Tho receptive attitudo
of tho rural inhab-
+1tants. ‘Fino - results

alrcady oblatned.
Baslo cance .ol

on the part of students.

A system of -practlco

work with best cvun-

try teachers,

Placing rural and graded
school courses on a par.

More emphasis on “edu-

cutionsl agriculture.” -

economic,- social, and
domestic rural prob-
tems,
A pracflec school for
students in this de-
partment.

Developed rural life and
extension department.

Growing Interest. Plan.
ning to put In large
auto van to get into
more schools with large
observalion classes,

School authorities over
the Stateare askin

teachers equip to
.teuch agriculture and
' home cconomics.

More land -for wotking
out agricultural prob-
lews. ‘.

.

Planning for apprentice
prndlmlnrum schools,

T, (Y ) .
Better quulified teacherd
for rural sckools.

More practics schools—
.one-rosm and consol}
dated. L.

Warkiag up the. schoat”
-and socla

cooperative
spirit in a rural com-
munity,

Moro and betw practics
mom? rural set-
lmg wo-

paral that" re-
qulnd of grade. ulcb

\Vur “work s stimuiating

Iargera

{Etioa%t
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LI Summary of replics from heads of departinents. of rural education—Continued.
- ;
Quzlifications. Obstacles. Encouragements. Prospects.
7 ———
LAB. . viiza e Lack of supervisors for | Practice teaching In | Preparation for rural
2. University courses in rural practiceteaching.|  rural schools. . club lesders.  Rura!
education. Calls™ for expericnced extension courses.
3. Rural teaching, grade | rurgl teachers. .
teaching, study.
LA M. 0| Theeconomic amd social | We see sKns that rural | The organlzation of more
2. Graduate courses in ed. conditions wwhich have Iife i3 to Le so reorgan. consolidated  schools,
ucation. permitted the town ized and improved which srouses 8 greater
3. County superviston, ip- d city schools to that it wiil be able to intersst in educational .
spector af-high-sehool raw 'off the most bid successfully rfor aflairs in rursl com-
traliingclasses,leader| capableand ambitious| its falr share of the munities and makes s
Loys'and girls'clubs. | and  best educated most capabls individ. definite demand from
teachers, leaving the uals who go into the fural districts for bet-
other . kind for the teaching professton. ter qualified teachers.
schouls that belong to - Incresso in  township
the land. supervision and an in-
creased will.lnqms oo
‘:ho patt ong;rs sch:g:
. 0 pay 8 bigger p
5 for 8 bigger tescher.
Better living condi-
i ' tions in the country.
1. Ph. B..... 0000GRASoRRoh: Lack of appreciation of | Better support and ris. My work hero is too new
2. University courses in | rural life Ly people and standards for rural to ensblo me to give'n
education, student body. schools, definitcanswer,”
3. Rurslteschling, county
supervision. .
LM.8S.................. The scarcity of students | Buccess of our graduates | Increased fntercst of the
2. Graduste courses in| who are willing to and  willingness  of Pcople. We had four
education. train for rural Work, boards to,_ remode! {mesasmany requests
.8, Couuty supervision, schools, !unﬁs}mquip- for trained teachers last
ment, and pey good year as wo could sup-
wages. b
). College, unfinished. . ... Wages are too low to in. Recent logislation per Mzrx‘ny teachers will quali-
2. Summer school courses | duce preparation. mitting Btato normel |  fy for tLese now courses.
.+ in education, schools to issue cer- L
3. County supervislon. . . tificates. .
LAz M. b e ok Inobility to get all con. | Clearly scen growing in- | Hopo to sdvance the re-
2. Gradugle courses in | cerned to size up the terest in rural educa- quirements as soon as |
education. relative needs of rural {. tion. . conditions will ‘war-
3. Miscellaneous teaching, [ and u™ban education. rant, i. e, the présent
study. - . ; crisisis
Lo e s A e Too many students for | Every girl in the college Department {3 not two
2. College courses in odu- |  all to get coough prac- {s required to take the rears old and 300 stu-
cation, tice work in *rural course in rural educa- ents are recefving in- 1
4. Ruralteaching, county schools, and too short tion. « Bplendid prapa-] struction this year.
© supervision, home 8 time for courses In ratlon of students in Prospect for a mode)
demonstration agent.| rural education. 1 ° industrial work. De- school for prac-
sireofstudentstotake| tico in the country i{n
schools ‘and build | addition to 22 already
them up. in use. Enlarged ex.
- . tension work.
1.A. B..... foneeaeaioooaal AtteMPLing to teach in | Enthusinems. and earn- Practical demonstretion
2. (‘ollefa courses in edu- | - pormal school * and estuessof thegirlswho | of dse of ocourse of
~ cation. suporvise rural school takeup work inschool. |  study sod organization
3. Rural tcachlm;. spo- | with only student as adapted to use of
cial study of rural teachers at the same - country schools.
educstion. time.
LA M. ., ..+| City-mindednoss  and | Increased prices for pro- | Legnl requirement of one
2. Graduate courses in lack of real interest in duce tend to keep | year for all teachers
cducation. ooun! lite. "Couaty more peod)lo in" the and bettor coursas, oh
y 3. Rural teaching, study | snd educational asso.. country. Growingcon-| par with courses for
of runal schools gon- ciationsarodominated |  sciousness of necessity city teachers will get
erally  throughout by city educational of farm success. more students Into
8tate. wotkers. 1 rural courses.  Betters
salaries,. N
¢ 1. Normal sthool.........| Lick of fundd to take | Plan to give groater | Hope that legislators
2. Normal school courses | caré of the special recognition toturalde-{  will act on recommen:
n education. needs of rural students.| partment. dationsdl State survey
1. Colieey anboranesy o f roppsure tadenta, | Nigh schoo Nothing ot present
] ege u « osws] Inability toge Iyl More schoo u- | Nothing qf present,
[ A 2. University courses in |  practice teaching: = - Atespnrolied, ﬁ::er
Pt Y op Sratiaise oohmads
/ . 3 County o, : i : R
1B, B, i eriuns o pﬁre for city. life by.| State .4 et of| Students begth' (5 se
2. Uﬁl“m courses In | - both pupilyandAeach- eduntm cmts.u% &mng {o°rural teachs G
5 u N - more inducemen 58 4 K i
. "% Farm llk;.mn’l-.mdl o] < prepare, 5 L S
; . S e
- g a 3 . -
- s * o D, pe
- o 2t . — - L it = T _—1
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RUBAL-TEACHER PREPARATION.

\

. Swmemary of replics from hcads of departmoenis of rural (‘du.('a!lonr—Conthm(Nl,

Obstucles. .l
I

4

- Qualifications. Fncauragements. l‘ Praspocts.
: - . ey
1.A M. ceevieee oo | Diffculty of kee nfmv Presidept of normal | Two-year course for high
°2. Graduale conrses in school mothogl rem ' schad is awake, also school graduates taken
education. dominating: Ivnglhon, State superintendent. by more students.
3. 1'arm life. rural teach- ing the time of prepa- | More studants Inclio- Better supervision af
ing, county superyi- ration: getting lmm\rv ing torural teaching. " rural practice teach-
siou. Gradiate work conditions {or teach- ing. Extension Je~
in -agricultural col- ing la the country. ~a tures tn rural com-
Tepe. H N munities.
LoA B 7| Lock of teachers and ; P'rdgresso{schools used | Greatly increased oum-
2. Normal <<~hotx courses lack of funds. ber in regular course

ineducat:

3. Rurilteaching, a~tual

Feyen

- eontact with rural

needs,

" Gradnate Conrses Jn

educaticn.

3. Ruralteaching, exten-

[ 2~ TN

[T

Ainn work.

AW,

. University courses in

educution.

. County and-city su-

rvision.
Af N

.(-mduale courses  {n-

educhtion.

Farm Hfe, rural teach-
ing, county super-
visien, year's cun-
tact with F. Me-
_*uu'y. :

Failure of faculty to ap-
}IN‘(II(E the demand |
arirmned ruralteach- |
ers.hence lew stndents!
meollega cortrses.,

i
. !
i

-

‘Ouir course. 104 manths,
ix too short.

~

Lack of fands far trans. |
portation, extenson ,
i'Ofk. and advertis- ¢
ng.

i -_\é‘ training  schools.
13 q

e greatly improved

Aty of work done
by students who have
bad the work. The
enthusinam  of stu-
dents for the work.

» Growing demand by
school direrturs with |
wilingness to pay ade-
guatesalary.

-

The duecass of aur stu-
alents in tbeir later
teachiong.

A new president thor-
oughly devouted to ru-
ral work.  We have
hegun and have done
something.

for rural teachers.
Japid increase of ex-
tension classes.

Activa propagandn  in g
localities ablo to sup-
rl. good  schools. |
k-mnn\(mtlnn schools L
us socured, used for
nhsor\mion. Creation
of an eflectise demand
so thal strongest stu- !
dents (majotity are |
{rom the farm) will go
into rurel education.
Three-year courses. Hope
to get a rural school as
a practice school.

Students onteﬁnx rursl
courses. Uther rural
schools seeking affilis
tion. Extension work,

The foregomrv replies—have been I\ept, as’ noarly as space would
perniit, in the “exact orlgm.ll language.
spite of wide variation in personallt\ and in location thel'e is, after -
all, a close similarity in nceds, in etorts, and, gfnomll\', in. spirit.

Many of these leaders are - -severely ]l.ll)dlC.lpl)ed by the lack of
appreciation of what they are trving tq do by the administration
authorities employing tllcm, which results in their bemg loaded
with too many other important responsibilities dt the swmo time,

7. REPLIES ‘FROM_TEACHERS OF RURAL .muculdx A-counsm."

Eighteen teachers of rural courses‘in normal schools where special
departments have not been orgamzed sent. replies‘to the, potsonal
-questxons., “In this numbér there were two doctors of philosophy,
- . Rine having the master si degroe, six having™ the bachelor’s. degree,

‘vand’one not : ‘ in

3 qeatxon, ﬁve htwe hxfd ol
: hav ‘nmhndxeducahohhl_' DUTS in:
.~ two have hnd nomal-schoul conrses 1n~educatnom.
- This group is made up chiefly of the hends-of departments of
educatlon' with the work in rural education as a m

It is observable that in

nor: part of their' -

R z-w -:

&%
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work in most cases,
farm llfe, six mention 1uru1 teaching,

Sllp(’l v lbOl‘b.
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s,

.

In reporting qualifying experiences six mention
» and two have been county

Summary of replics from teachers of rural education courses.
» N .

“ Qualiticativns,! Obstacles. Fncoupgcmcnu Prospects.
o >
LA M Antipathy of prownt Gonu!nmst of stu- | Additional courses to
2, Graduite courses in | teachers toward ‘“ex- dents and willin trainticadersin orpania-
education tra wotk"” as they cull to ploneer in bigger ing rursl welfare move.
3. Farm life, rural teach- it. rural work. ments,
ne.
U AN G e T A rigid course of elud\ An nlt(-mspl on the part
3. Gruduate courses in| sdonted hysll normal |  of the State to organ-
edpestion. schoals of the State, izc rury) cgurscs.
3. Rardl teaching. prin- :
llol rural high
sehool,
LPh Do Brevity of service of firl oo ieueeireceenavonnneness Community schoolhouse
2. Graduate courses in teachers in rural! and furm i3 the ideal.
edacation. . schouls. | ] =
3. Farm life. o
AN Mo e, Normal sludents  not | Feeling that open coun- | Gradual  education  of
2. Graduate courses in - Interestd v rural [ try isthe fleld of great- rural people by current
cducation. educatjdn. est educalivnal ieed. urgent stimutullon of
3. Variety of .tcaching flprovement,
positions. . f
1. BT o e Bt ue deeccecenniiieisecnoacins Graduates in  service | More .moner. Thres-
2, Luhcbl() courses in . < rated higher than year, possibly  four- !
edurat t of any other your, curriculum.
8. Supcr\'lslon. ®chool sending teach- .
crs into State. .
LA Mo, qeitin. Lack of adequate facit- | Some graduates last Opportunity for social
2. Graduate courses in | ties. ’lnboo on yoar went to one scervice.
education. “Rural room schools for nino
3. Teach'ingund graduate . - tmonths at $60.
worl ‘e
3 A ML AL No miodel rural school...| The sucoess of our stu- Supetvied olsorvwo-
2. Gradunte -courses in dents. in rural schouls.
education.
3. Tenching in various
schools. o= = ‘ 2
LB.S .| Tack nf ap| eg(‘cml ion of [ Bome  graduates look | More <l|ulonl= anticipate
3. Unnemty oourses in | ruralne upon raral education rural w
. educention. as a life'work. o
3. I-‘urm life, rurat teacb-

1. T\omnleollege ........ .| Remotencss of typicat! Tho interest of students | Possihio eoopentlon of
2. University courses In| tural schools. nan- | {n their work ol prep- towns in p‘y!ng) stu.
education. ‘cial  adjustment of {. aration. dents’ oxpenses for a
8. Rural teaching, super- | traveling nxpenses of rondered by sludanu

visfon. - R studeuts, dificult.
1. Course wasnot required.! Course now madeoblige- | Cooperation in  homoy
3. summnr«chool tory. . gardening casmpaign,
1o education.
3. Presrnl poaition | o0 X 'y
1. B.8 8mall salaries to pre- | Better equipment and Inte?est \3 students.
2. Normal school pared hien. an sgriculture bLuiMd- work. Ex-
in edieation. 8 ing. tenslon work. Demand
L 8 'l‘oml'hn}g in various : v for agriculture.
schools
LANM Importaneo of agricul- | Iam allowed to work in |None, until the whole
2. Graduate tural work as a vitalis- { own way as long Stabe system s reor
education. . ing foree In education as tdocs oot cost any- ganltzed. Farm humu
« Farm life, study of| not recogolzed, re- work u rld‘_xall'
edum lou sulting in archaic cur- | trousing
riculum, o
mn B Wy ] much work. Too | General upward trend ﬂew munlty oourso |
Unlvmuy coum in dutles. No in * education.. New pm:lohes be gophlar
cation. ara rural” depart-|  department of agrionl and belpml
8 'rml md success Id| ‘ment. tare gives impetus to B id
8 eachlng. * $o rural work. %
.
3. lmive:suy oom’ses m] ¢
education. S T
) ¢ nmwe , Surl teache 2 i :
Y lt. ltcudomlepnmhn. 2. Prolassioasl mponﬂon. 3 !lwdm :
= . * . 2 ¥
. - ¥ ¥ 3
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Bummary of replics from tcachers of rural cducation courscs—+Continued.
. : *

Quuliﬁculions.

" Obstacles.

Encouragements.,

Prospects.

1b £ [$oo00oogoogooncocoos

2. Summer school courses
in educatjon.
3. Rural teaching, city
training school.
t

' “aﬂ(nl“\(lﬂllo ‘sourses in

cducation.

3. Field work as State
schoal e xaminer.
L-Ph. 1
2. Graduate courses in

education.
3. Yurm life, rural teach-
ing.

Lack of supervision of

graduates for Qirst two
or three years of teach-
ing.

.1 Lach of ability to articu-

late the work at school
and in the feld,

All students must.take
nearly the sume course
—19 nmmunun for
special rural training.

Tendencics towsrd co-
operation hetween ur-

ban and rural schoal.

systems. This means
Amproved organizo-
tion, supervision,
standards, initiative
in teachers,

Gradustes teach prin.
cipally th ruralschools.
Greal response to
ruril courses.

Those who caught the

spirit of tho specipl

c asscs o rural educa-

tionseem to bie greatly
cncouraged.

Deflnite aims and stand.
ards of teaching. HBet-
ter organized courses of
study based on sure
veys, tests of abilities,

)chology snd  seci
ology

Forward steps along line
of fuod courses to ulert
preseut nativpal crisis

Nothing definite tiil the
normnal schools of the
State organize rural
courses and grant di-
plomus for same. ,

Both of these groups of teachers were asked to malke staiements
supplementary to the current catalogues of their institutions. These
replies, not included in the foregoing summaries, were mostly inci-
dental, but some of them indicate work added since the eatalogues
~were printed, as a few quotations will show : “ Students shy at word
‘rural’ If rural education is given it must not be so entitled.”
“This normal school dedicated a $1,000 model rural-school building
in 1917, Rmal school teaching is demonstrated here by a specialist
with farm cllildren.”  “ Have pigs and chickens and farm four and

“one-half acres. “All handwork done by students.” “Hope to have
specintl teachier of rural cducation by Qoptcmbcr 1918.” “Would
include more time for observation and pmctlce. “There is current,
an cffgrt to revise and unify rural courses in the normal schools of .
this State.” “We have added postgraduate courses for teachers
of high-school training, classes and for- county superintendents.”
“ Elective courses for home demonstration agents are taken this year -
by 45 girls. There is laboratory work in food conservation with |
theory of club management.” “We have'a new model rural-school -
building.” “We. have affiliated rural-school for demonstration open
during the summer term. 2

8. RURAL PRACTJCE ‘WITHOUT DIFFERENTIATED COURSES.

‘Several ‘instances_have already béen presenfed'éT' notnial schools
-where provision-is’ made for practice-teaching i in rural schools with-
Qut- any dlﬂ'erentmtxon of courses of study One of the bgst and Jin

fncfs. The annual report of the Stawnoma} schooL for tho f ‘lwa“

+
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o normak school’ disit the rural tritning school ‘and some-use has been made
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year ending October 31, 1902, during the summer of which

nr the
rural training school wag established, says:

Quite & number of graduates have obtalned positions in the .countr§ schools
. dfter graduation, and many of the undergraduates have taught for a CopeTder-
able period in the country schools after taking a Yortlon of the course In the
Indiana State Normal School. In adglition to this. almost all of both classes
have recefved much of, their education in the rural schools. They have, there-
. fore, hecome aceustomed to the meager equipments, to the frequent changes of
tenchers, to the inexpensive papering and JDainting by unskillful workmen, to
the general lack of repairs, and® to the neglect ns to conl houses, outbuildings,
ete., which are only too common in the rural schools of the State,” In conse-
Auence It has long been felt that the Indiana State Normal Schodl would more
udequately fulfill its servlice to the State by e%lznl)llslnlllg a rural-training
school In order to give to the students of the school an opportunity to observe
nndi to practice systematically in sueh school, and thereby to hecome acquainted
with the pecultar diflicuitios, as well as the peculiar advantages, bolén:zlng to
such a school; aid to mnke, in addition, a study of the rural-school prohle‘m as
a whole, * - -

As aresult of these conglderations, arrangements for such a school were coms
pleted during the summier of this year (1902), and at th. beginning of the
school yvear in September a rural training school was organized and is now in
suecessful operation, The schoo) seleeted is not a village or town school; but
essentinlly a typical country school, presenting the usual pecunliarities and
difliculties of such a school. It is schion] No. G, at Chamberlain's Crossing, in
Loxst Creek Township, It is situated 6 miles east of Terre Haute, on the. inter- .
urban line between Terre Haute and DBeazil, The agreement was onh_?rod Into
between the board of the Indiana State Nprmal School, nis party of the first
part, and Joseph Ripley, tristee of Lost™reok Township. as the party of the
second part. It provides that school No. 6, situated as ‘Above noted, shall be
used by the students of the Iniliana State Normal School as an observation and
practice schnol. It also providies (hat repairs, Improvements, apparatus, ete.,
beyond those nsually provided hy the teustee for the country schools, shall' be
paid for jointly by the trustee aAng thg normal-school board. A further provi-
ston is that the teacher during the ceven months of the school year (the period
during which the schiogls of the township contimie) shall he pald the maxbwum -
salary by the trustee, and a certaln fixed amount #n addition by the board of
the Indiana State Normal School, and that during the continuance of the school
heyond the seven months, so as to complete the period.of 10 months, the tencher
shall be paid by the bo_'nrq of the Indiana State Normal School. The compensa- :
tion for the jauitor is also, according to the agreement, to be pfovided for by
the State normal-school board. N . ‘ g

Continuing, he says: ; . , :

In answer to6 your second question, I ﬁnd‘_that there is no avaflable record
frony which T can. read{ly ascertaln the number of persons who lInve madd®
use of the rural training school. -Since its founding, however, taking all factors
luto consideration, At 1 safe to ‘say that: ﬁxe Tniumber of--persopd would. not
~vary pierceptibly. from-the totnl pumber-pf graduntes” ?uﬂug thése yearsy and,
aftet making some cowputations, I feel“safe In saying that a0t Jess than 1,500
Dpeople haye been graduated froni’the school stice 1902 No doubt, y4u are
ayare it qoite % large ninmber of tenchers” other than ‘stidents of the .

of {t“for bbservation phrposes. - Practically every student, who coinpletes the - -
- e .;‘ ,“. .:' 2 T3 3 = ; < miy .Q}Fi‘;‘?u_ e s
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course here, spends some time—not less than a week—ijn this schoot and dur-
fng such times the students teach a dally Yesson, a
Tn this school, as in others of the same type visited, one 8f the out- .

standing features was the absencesof lost time, and the feeling that

- the school in all of its several grades was u going concern. Thers .
was the lilt aud joy of conscious achievement. The slack was all
taken np and the situation was qpnt.ﬂl?ed for all its teaching
‘capacity.  There seemed to be 1o special ob]ochon to the pupils en-
joying themselves while gradually growing into the conventions of
organized society.  The intelligence of the children was respected;
and, having been given interesting work to do, they were trusted

" to do it. ’Ihe purpose seemed to b(\ to let the child feel his intelli-
gence growing, to start a worth-while sequence of effort on the part
of the child and to keep it up with hagpy fileligy, trusting Mother
Nature to perform her function of growth.

9. CAMPUS AND AFFILIATED RURAL SCHOOLS.

In six. and probably more, campus-practice rural schools and in
a ntimber now approximating 130 affilintéd practice schools in rural
districts. the normal schools having organized dcp.ntmonts of rural -
education er special rural courses, are providing practice teaching.
Ihis is a difficult task and, because of physical inconvenience, it is
likely to be expensive; certainly this will be true of the initial stuges
of the cffort. : -

The physical’ eqmpnk‘nt will pre%outl\ b(\ as good as the elaborate ™%
buildings put up on the campuses for urban practice sclools by the
States. And certainly there can be no reason why, in providing
teachers for these rural-practice schosls, there should not be at least
equal money invested in salary and at least equal care exercised in

"selécting the teachers and in providing supervision. Visitors to
some of the rural practice schools, now provided by normal schoolq,
might 'well be disheartened, except for the fact that the work is in
its initial stages. Interest may be expected to develop mth increas-
ing intelligence on the part of normal-school oﬂl;mls. :

. Several normal schools which have campus bmldmgs for ruml‘ '
. practice- teaching have also affiliated outlying: rural schools. One of
“the earliest, and’ prob'lbly the first’ ecampus rural-school building was .
-:agrected by tho nox.mal school.at Kirksville, Mo, The facts about thig. .
'fnuldmg, the expunsxon of the work-done in it, as well as the facts- - -
bout. the extension of activities beyond -the _campus,-are conclsoly
‘by:| the present dlrector of the -work.as follows: ™ .

ol T

=i

a«’# ; P 'l‘hls bnlldlng Nas orfglnnny bum u a demonstmtlon of 'v.)\gt at thnt tlmg Rk

L(12 urJS 3eau ngo) wors: advance(} mmm»runl nchool ‘architécture Then ey
At was thmmht?ufsit%hm; 1 boanls*andﬂtenchen ueie’dﬁa‘miig ‘udﬂm;m%tldn o= ‘*f»?\’

: : tmhlng work L well ns architec‘tnre. L an expa:t fmim- \m euuand und Fans
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ehililren were brought in from the country. It has always heen & fruly rural
gchool. No towif ¢hild need apply, At that time it was also u demonst ration
of the practicability of transportation over Missburi dirt roads. Now, with our

140 consoliduted schools in Missouri, there are many demonstrations of the = "¢

practicability of transportsttion of pupils, The ruril school Is ow used as a
dgenonstration for our pupils In rural education. A few each quarter dJdo a
limitedl amount of practice work over there,  Some, however; use it only in
observation, as there is not enough work to go m'ouml. The schiool building
is u social center, even though in a small eity. A flourishing grange meets |
there every two wecks, und the fariwers for 6 or 8 miles out: come in. IKvery
quacter students join the grange, Then they go out and organize Brunges n\
their own conmmunities. The Hurnl Socivlogy Club tneets in the rurul school
every other week, so You enn see 1t is londing its influence toward the ided of
a wider use of the rurd school Mant, P ast summer te grange used the build-
ing dluring vacation as a canuing ptant, and put up severd lhou\.md tins of
frult and vegetables..

Now, wyto the Oln‘l,\m: aflilinted rurat school: The ehildren are I»ruu;:lrl in
by means of onr big Packard track every Friday aud take special lessops in
th newer things in eduention, sueh as musle, drawing, muanuat tuumu;:, SOW .
ing. and the like, The enthusinsm the children and putrons of ,this tinted
school acquire {8 communicated to the patrons in their own dmtrwr?| They
have a furmers’ club, a literary society, a dranstie club, and an orchestra, “We
belicve this plan bas some advantages over the one of ‘sending eritte teachers
out to outlytng scliodls.  They get in coutaet with Lig and Cuteresting things
on our campus and earry out their ideas in their own commugities.  Next yeap
we expect to have severnl affilinted \(llUI'|\ ) &

.

A eombination use of campus and affilinted ruralfractice schools
is well illustrated by the Chico (Cal.) Normal School. One.of the
directors of this work reports it as follows:

L) ,

Onr students are requirved tu.l&:wh tlironzhout the eutire senjor yeu‘r, Each -
stiddent spetds two weeks in observing and teaching in the standurd oneSroomn
school on the campus, In‘l addition to thiz we are now sending studeuts to 10
ruril schools in the vicinity of the normat schoot, where they serve ns student
assistunts * to the tenchoers in charge.  Except,in the cuses of two schools which
are within a few miles of_Chico, the atudents live in rurasl communitios in
which they are asgigned to tench,  Certain homes Liave been selectéd as desr-
able boarding pinces and are approved in the same manner ng the studont
boarding plmm in Chico, Each assistant remains for a period of four or fhve
;mmlc« and I gziven every oppurtunity 1o partlciputé In all phases of the rural-
teﬂohel s work, Ench schoal s visited at leust once n month by the dlro(‘lur .
GF fhie extension division,  Studenis are. required to submit weekly rcpnrts
and w® called for a finnl confercuce at the cloge of. thelr service, This -asaist-
ance {x.proving a great advuntage to the. qchoolq cooperntin;z and the demind
is =0 great that we'are obllged to limit the service to the ahmls offering. the: !
best conditlops for training nnﬁ supervision, ‘We plan to baifa. curefully mit

trom {his nuclens {nte as-many schools as can be snppual At present oiily

-about mne—l’om‘p) of our sentors are recetglng thls trnlnlng,
]l‘ur(ﬁer ‘ljm,tmtxonx of the woik of x‘uml practice Schqois, ,stai'!ed}

more in dnmﬁ?,w)l'l ‘be. found in the mstltutlonul llluStmtmns ioy fyll ’
in the Appendlx. s PR “

(




32 _ RURAL-TEACHER PREPARATION.,
‘e . 10. EXTENSION SERVICE AND PUBLICITY. ¢

Several principals of normal schools report that the rural public
is uninformed about efforts that are being made to prepare rural
-teachers, and that many local boards seem to be predisposed to em-

+ ploy local givls irrespectivd of preparation. Public: ‘appreciation of
new efforts in education is a restltant of several direct and indirect
efforts at publicity. -

There may be an opportunity to promote the work for rural teach-
ers by a svstematic campaign of direct: communication with em-
ploying oflices; but a more profitable scheme is found in dealing
with them lndnectl\' through supervising officers. There can be
Iittle real obstacle to m.llnng county superintendents and their as-
sistant supervisors quite ‘familiar with the efforts of the normal
«schools to hmprove the rural teaching corps of the State.  This can
“be? dane by interchange of visits bet\\wn the county supervisors and

+  the nermal school teachers, by vigits to the rural Practice schoo]s,
by cooperation In local and State associations of teachers, and in
reading circles or other forms of extension study and teaching, =~ .

. The publie is reached through geneial ynral interest programs held
at the normal school, as show nin the rural life conferences of one  °
‘or more days which lm\c grown {o be an aanudl event of importance

~ throughout the area served Ly norwal schools in several States, and
by county phay festivaly held on normal athletic fields. LFor years
most normal schools have made their worth known mdncdlv by the :
participation of members of thie. faculty in all sorts of pub]nc pro- - *
grams throughout the State. In one case reported in this resecarch

g n fueulty mm\bm nad niade 106 addresses befou vural and \llldge'

audiences in the past 3,(\.11'. - .
One normal school prine upnl uptly ufu's to these miscellaneous
o 1)mt1c1pnt|ons as “nonpareil (non-pay-real)’engagements,” but they

“all ‘count in thé vesultant public appreciation. : At least one State,
- .- Californis, has recognized tlie importance of visiting and as#sting’
~in the pubhc schools by a law authorizing normal schools to send -
out different mrembers- of thie fgeulty. to visit and assist in the rural -~ -
schools:” One normal school in that State reports the use of the new
law in semlmg out-the supervisor of the pr lmnry departinent to-spend =
weral days in visiting graduates at work in their own schools, - .°* -
Many formal schools have. well-orgnm?ed extension depnrtments :
‘-for correspondence and class” center instruction by~ members--of the )
faculty.. This is a’ -great: Work and, where competently mnnngcd, -
mcmaémg ‘But the semée of thls wor. to Turd rs i

vas w A ‘x 9,
ith espe- w*ﬁ;_ 3
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cial reference to rural education. The following statement itemizes ‘

the work of one such department: A
We answer correspondence from  teachers aml school trusl’(\os‘. on a wide
varviety of school and community probiews, Books, lantern slides, nnd spect-
niens from the muscum are sent out for use by rural teachers. 1 po out per-
sonnlly to assist in the orgavization of cubs, to tuke part in the * clean-up
days, the school plenies, the evening socinls, and ocensionally to assist a teacher
with  puzzling piece of work., We offer to mnke cominupity surveys_and give
suggestions to distriets considering  conralidition or .some other community
enterprise. . We are at present fostering a plan for the consulidation of four
small districts just north of .Chico.  The corregfiondence fourses for ((‘n(’ii'crs
are developing. into o somewhat extensive sevvice,  There are now abont GO
teachers taking this work, The courses are in inethods ins teaching and are
. designed especinlly for'tenchérs in service, They follow lhe work of the regu-
Tar courses and are under the direction of* the instrudors in the.rospcclhje
subjects. The teachers apply the methuds  in tlwi}‘ school  work aind send
smuples of the results hir the form of ehlidren’s papers and feparts  shmllar
to those required of student. feachers here, This work is followed hy attend-
wice at the summer sessions and §s proving o very effective device for reacls-
-~ ing the teachers wWho have had o Dprofessional training,

No doubt the best way to extend the influence of narmal schools
for progress in education is through the work done_ in local” schools
and communities by graduates.  In the present emergeney in public

. servige some normal sc]_\.oolé are short-cireniting in this matter by
giving brief courses in home cconomics and Red Cross work, and
sending ant to local communities persons capable of rendering innne-
diately valuable service.  To the extent that special supervisors and
teachers-of secondary school training classes for tenchers may seck
“preparation in normal schools, they atford splendid ‘opportunity for
multiplying the lpeal sertices of the normal scliools, '

However, if the ideas advoeated and demonstrated in normal
schools come into any very general use, aside from legislative enact-
ment and oflicial dictum, it will be because graduates of the normal
echools have been given a dynamic faith in the ideas taught. To talk
social motive to students for'two to four years and find them indiffer-
ent o loca) social welfare when they go out to teach raises several
questions, one of which Js—“Was the sincerity of-the instruction
proven by the personal Jife of facully members and by a responsive

= institutional sensitiveness to public welfave?” The Colorado Stato
~Teachers' College,-in its community cooperation plan, offers credit,
subject to substitution for part of the required practice teaching, for = -
two consecutive terms of assistance rendered by students inthe under-
tkings of specified Joeal social organizations. . I
Many normal achool fagulties” would bu deeply chagrined £ they
_syddenly beenme nw.m.'sf:jﬂm_ti_ some ofithe-vary worst schoolsin tpir
~States yvete to~be found practically
o Toadto18—8 ek
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<

schoolg; here is a test of cxtension service: which is bound to be

applied sooner or later. The best. demonstration along this line

found by the writer=was at Tuskegee, which is located centrally in

~Mnc¢on County, Ala. In this county there are 7,500 negro children w

vischool age and 55 public schools for them. There are 30 one-room
schools, and 25 schools having two or more classrooms. )
In Macon County-there are six Q(‘hOO‘\ with teachers’ cottwo\

nine schiools are equipped to teach domestic science; 16 are Rosenwald

schools (cases where the loeal commumt) has m.ulc liberal appr ()pxm-

tions to meet conditions of aid in building by Rosenwald Fund); 27

schools hate home malkers'canning clubs: 10 schools have boys™ agri-

cultural clubs; 14 have school gandens; 18 have school f.lnm; eight
. have farmers’ conferences, and 51 have active boards of school
¥ trustees. There ae 50 of the cnumerated activities in connection
with the one-room schools. ’

The continued stimulation of supervision from TUsl\o"oc Tnstitute <=
"has much to doﬁlth the progress made in Macon (° onnty. A further
explanation is found %, the fact that u model schogl- 1s maintained.

This school is In what is known as the Rising Star Community, which ’

is-just beyond. the institute furm, where n‘combined school and
dwelling house hag been erected and two graduates of Tuskagee, a

man and his wife, occnpy and conduct a pnblic school® The house
contains five rooms: A sitting room, bedroom, a kitchei, a dining ;

. room,and aspecml classroom, Thére isalson barnand a g.nrdon with -

horses, cows, pigs, and chickens. The regular classroom work is car-

L, . ried on in this as in other public rural schoolg, except that’ instead of

' spendmg all theirYime in’'a classroom, pupils aredivided into sections
and given instriction in'the ordinary industries ofa farm comwmunity,

While some pupils cook, others clenn the house, others the yard, others

“work in the garden, and othcra receive htcrur} instraetion,

l\'S_TlTl}TIO_NAL ILLUSTRATIONS IN FULL.

.

Org n/on of wark in tural education in State normul schools
will be likely to vigit the Dest institutional demonstmtidil_ of this
- work already in plf ogress. As a valuable supplement to first-hand -
= study, illustintions in' complete detail have been sécured froin mau-
tutions \arym" in' their attack upoq the work in rurnl educatlon and |
‘!hese will bz .presented’ in full, They are printed in the appendix *
=+ herewith, The sligh. mpet:t:ons in tho first 1llustmtnon are .due to
i, - thie, fiict  that;the adeount is. taken from an msxde survewust pub-

X
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PART I.—OUTSTANDING PROBLEMS OF PROGRESS.

L)

\ ) 7 .- b
_ RELATION OF RURAL ‘0 GENERAL EDUCATION.
. Edncational progress is an evolution which is best understond by

distingighing, if possible, the sensitive points of contact of what is
+ being donk with what is just about fo he begun. Leadership is deter- -

mined by a quick perception of what is the immediately next step -
¥the will to take this step at once ima tommon-sense way.,

The preparation of rural teachers is a major problew in.rural
education, and rural edueation is a signiﬁcgnt and an interdocking
part of all public educatioral effort.  Rural education in general or
any specified 'p:u-t of it may be segregated to some extent for inten-
sive study, but not isolated—this is. hmpossilde, more utterly impos- -
siMe and undesirable each year. A great American philosopher has
said that the major problem of lmmu;f progress is to estyblish one
congruous way of living in the human race, o -

Canseiousness of thig greatest problem is spreading from philoso-
phers and statesmen to a constantly more mclusive number of people;
and. in the application-of institutional agencies to its solution, the:
military and naval organizations are most nobly and sacrificially
holding the foreground of present thought and appreciation. The
compelling inspiration af the deeds of soldiers and sailors quickens
the thought of l(-mler:\pon whom rests” ndt sg_immediately the
present safety of democracy as the continuous nourishing’ of democ-
racy. This quigkened thinking has had forceful individual state-
ment, and the National Education Association is at work through a
commission of its ablest members to integrate and clarify the Nation's
new educatichal program, : ]

In a pamphlet of May, 1917, the Commissioner  of Educafion

.
}I.ll‘ged-—.— | . o B p & !

The deed {or b(:q ter scljools (o mget the new demands for a higher®lpvel ot <
.ﬁ\_r_’emge luteliigénce, sclentific. knowiedge, and. lnqq_x,t[‘j,g,l’skjlh which: wiil-péme
with the reestabllghment of. peace, makes; more drgent fhe need fot more and
Detter trilied teathers. “Byery dollar exfrénded. for-education And’ évery day
o2 svpry cbild In school must e made o produce the fitliest prssible returps,
Té aoraal dtliools should double theic energlos ang. use ait helr funds tn
‘the mast economfc way tor the ‘work of preparing teachers.. Apyropriations
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.

for the support of normal schools should be largely increased, as should also
the attendance of men and’women preparing for service as teachers.

Speaking before the igrmal-school section of the National Educa-
tion Associdtion, in Febfuary, 1918, Dr. W. C. Bagley said:

Certuigh nothing will do more to hasten the day when an ndcqu'lt.e truining
of teachors will be dem.xmlml aml expected than well-mafured plans for ¢
effecting suth training. And just pow the time s partieylarly opportune for
maturing these plans. The” low estimate which the publie has placed upon
public-school service is certain to be revised in the near future. The tradi-
tional scheuie of human values is already beginning t™0isintegrate, and it 1s
not too much to say, even now, that the scheme of values which will dominate
the new world order nust give its highest and most eflective :-lutli(llh to the
kind of social service that teaching represents. .

i Rural ediication] by reason of its less well-developed administrative

+ » machinery as well as because of its inhelont characteristiss, has not
.yet proﬁled in proportion tqrits scope and significance in the ednea-
-tional status of States, from the current, mcrmsmﬂl) scientific, study
of &Jucation. What is done at pre sont in preparing rural teachers
is largely empirical, and the neced now is a rvegemcralization o a -
scientific basis—the sub<01lmg qf-a too superficially worked field.

Dr. Bagley's dietum—* Certainly nothing will,do more to hasten’
the day when an adequate training of teachers will be demanded and
expected than well-matured plans. for effecting such training "—
touches exactly the molive of this discussion. Part I 6f this manu-
seript has presented vividly plans that are in the process of maturing,.
The unselfish efforts which have beea put upon-the proposition -
of better prepared rural teachers must pot miscarry. Muliitudes
of men are giving the last full measure of devotion to safeguard
democracy ;-certainly we arc not to prove impotént in the presence |
of this fundaental problem in no&ris'hing democracy.

“The needs of ruval teachers, stated in general terms, are:, (1)

; ' Power of scholnrly Ieadcrshlp, (2) scholarship and training eqllal
to that of the teacher in a good clementary school anywhere; (3}
/ training specifically adapted to prepare them-~for their distinctive
task; and (4) a whole-hearted belief that they are working at the
fountmxfheud of nationsl svell-being—an opportunity which they may )
surrender,"but from which they can never be promote‘d to a gréater

tusk, Mgusq t*here,.;g o gnenter tnsk. » :

_SPECIFJC PROBLEMS. IN RURAL-TEACHER PREPARAT]ION

= ’f\"-- o specific probjems that hu,ve»'Becomgmbt‘e«m less well dofined :

in ‘éh hé State normal schools which Haveandertakén-ty meet thé pre-
B2 paratory .ﬁgeds of rural teachérs are 88 follows: l.ma 'entranco
.. and, graduation standm;ds shall be set up! 2. What are good
sy -'courses of study for ruru"l teachersi 8 Who are good teachets for

N
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*students in these courses? 4. What differentiation of classes includ-
ing practice teaching is best? 5. What administrative adjustments

_ are required? 6. What extension and promotion activities are.worth
while? 7. How may plans for preparing rural teachers be so per.
fected that they will parallel the plumb line of democracy?

.

" 1. ENTRANCE AND GRADUATION STANDARDS.

At present approximately 60 per cent of the normal schools giving
rural courses require high-school graduation for admission, and 50
por cent require two years in residence for graduation, while 23
. Dber cent have both sccondary and college courses for rural teachers
and 17 per cent have only secondary school tourses. The present
tendency is’ to make the minimum for graduation from secondary
school courses equivalent in amount to high-school graduation and
to give in _college courses a limited certificate at the end of one Year
and a life certificate upon the completion of two years' work in.the
normal school. These standards are determined by the present
frontier of progress in the various States. The State’s educational
leadership has the task of keeping the standards enforced in equis
librium with the best that the advancing Trontier makes possible. A
great agricultural State which establishes the most: elcnmntary sec-
ondary school courses in its normal schools for the preparation of
rural teachers and makes no significant” improvement in its super-
ficiul standards in 10 years is simply accumulating shame against a
* day of greater humiliation, The test of beginning work-in any con-
" structive process is the discovery of a cumulative’effect in the results
of such work. Leaders define and take ndvahtnge of this effects

2. COURBES OF STUDY. >

- The best present courses of study forrural teachers consist of four
groups of subjects: First, such subjects as are usually given in the
department of education and practice, with specific adaptations to.
mect the actual needs of teachers ‘in rural schoolsy second, su,ch\snb‘,-
Jects as give resourcefulness in localizing the coimon branches i
natural, industrial, domestic,~and hygienic illustrations and ap-
plicatione; third, such subjects as tend to developsocin] interest
And intelljgence and inspire purposes of participation and lendership
<dn urab:living; andy fourth, if the length of the course perrits, &

wido selection of clective subjects appealing fo stho indiyiduality

of the studenfs. =~ F 3 Rl
_ Subjects in ‘particular are adequately:shown in the rexfow of cata-

| givonin the/State Nortml Sohool, Kencgey,

e P
= A = =

R

Nebr, also fn t

P Dt

e e

. logues and the institutionat iHustrations. in full W&d ted in the
- Appéntix, supplemented by the itémizest- statoment™F the courss -
: oy
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Appendix. Two-year and four-year curricula for rural school teach-
ers are presented with fullness of itemization in “ Curricula Designed
for the Professional Preparation of Teachers for American Public
Schools,” published by the Carnegie Foundation for the Advance-
ment of Teaching, February, 1917, -

3. SELECTION OF FACULTY.

Teachers for prospective beginners in rural school teaching should
" be the best whom the available maximum salary will secure—best in
general and in specific preparation. A prepared teacher is: First,
one who has fullness and accuracy of knowledge in the subjects which
are to be taught and who is determined to become intimately familiar
with all the sources at his command to which he may go or send for
. the increase of his knowledge and the proof of its accuracy; and
~ second, he is one who'by patient teaching under competens criticism
i has been shorn of circless, haphazard, slovenly, weak, and wasteful
methods and has by obscrvation, instriction, and practicé acquired -
cfficient, time-saving methods; third, a prepated teacher is a manly
man or a womanly woinan who, by association with nature and. hu-
manity through books .and by personal contact, haus grown_into s
compelling soul-power sufficient to interpret, to cultivate, to vivify,
to individualize, to inspire in children and youth the best ideals of
Jife in general and of the hupanity and nature about them in par-
ticular; to banish laziness and self-satisfying stagnation by giving . ~
" the conscience a better grip onthe will. .
~ Specific preparation for teaching students in the courses for rural
teachers i State normal schools presupposes the general readiness
- Just ontlined and an attitude of utter loyalty townrd rural edieation.
Thére can be no secret assumption that there is a better field for work
_ " in edneation.  This attitude must be arrived-at by specific study of
«.  ‘afd participation in country living, ‘includifg education, and it may’
: be'hionestly kept. by the sume means. ‘State normal colleges. and uni-
- 'versity colleges of education are slowly. providing courses of study
-and ‘gséembling’ faculty members suited to give opportunity - for
~1éachers 6f rural-teachers_to make themselves ready. The-observa- -
. tion of the writeris that, whilethere are exceptions, the best founda-- -
“ tion for this spcific preparation is'country breeding—at least thiongh "

;2. childhood: and yolith—enough to ‘establish s perimanent understand- -
ing,of and love for conitry folks, youngand old. " /.. - Sy

Y T aden ~

i%*?’ " :' Tal el U Nia L Tt el V) bttt bor B3 - ger” 3

jistion Simimiediately in.thb Broground of the sitintioats, ~+

present is: What differenitiation of subjects ind elasses for the group =

 of students in normal schools who are Preparing to teach in rural = ‘-
: be advantageously madef. Should action iers begin with
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8 patient rescarch for all the liReness in the needs of urban and
rural teachers or should obvious differences 1n needs be recognized at
once and a clearly justifiable differentiation, if not specifically crit-
ical, be instituted? In procedure, the second alternative is being
« applied in social, industrial, and some professional subjects. This is
" well, for thus theory will emerge from practice, and while, in the
hands of too enthusiastic and inadequately educated leaders, differ-
entiation in subject matter tends to overrun necessity and become
ridiculous, this is usually corrected in time and a careful restriction

of differentiation to actual needs is gradually achieved. ‘

The work of departments of rural education, and where special e
courses are given in other departments, is to grow the new work into é
the organic, central life of the normal schools and not, to develop a _
side show. The saner the work of differentiation, the less conspicu- -
‘ous and the 1(1)01'e inflyential the rural group tends to become;.both

~ - within and without the narmal school. ,

Where academic and professional instruction lose duality and be-
come unifigd (a suggested probable feature of the new epoch), there
will be more general differentiation: between urban and rural groups
die to the wide difference in the rural and-urban schools as to form

“of organization and location. - And yet there may be several sub-

- * T jects in which the usaBIc Suggestions made by normal-school teachers

- will not be fitted specifically cnough to the actual situations in which/

. the students use them to. warrant different elasses. For sifeguarding
ipstitutional unity and the higher loyalty of schoot over department
it will certainly be well to obliterate to a large degree differentiation
in literary, social, and religious activitjes, and to make only plainly
justifiable differences in classes. This will not interfere with de-
partmental seminar work and occasional segregation for social pur-

. poses, ,

Differentiation in practice teaching is more regent and iuch less
well worked out than in class instruction. Within the past twe.years
demonstration rural schools, hitherto utilized by normal schools
chiefly. for purposes of observation, have been tapidly adapted to use
for practice teaching. In addition, a large number of rural schools
have been affilinted with the normnal schaols for pracgice. In the use
of theso'schools' the crudities of initial work are conspicusus. Inade-
quate funds, undeveloped appreciation of what ig, being attempted,
and an apparent assumpfion that the whole -enterprise. is to sucoeed.
on alow level of investment of money and of talent in iuman agents’
aro obstacles just Jegihning to be dleared‘away. " ; et R

One of the outstanding problems of adwinistration aljustment in. -
cident to practice in affiliated schoals off the campus, which are fre-'

~quently too far away fo permit students to'keep up elass work in tha

. moru} schools, is the balancing, to the advantage of the student and
b g v e e s N e A e e SR S e
h“ Sk :_'_-é'; e L G s Sew e s e e
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for purposes of credit records, of the practice and recitation work of
students. . Present practice in this matter is lmally unsqtlsfactorv n
several institutions. In some normal schools students drop class
work for thg period of.their practice, varying from one to four
wecks, and then réenter class and pick up the current work the best
that they can upon their return. Such an arrangenient as this can,
of course, continue only temporarily, and economical and effective
adjustments have already been evolved. !

One ofthe best illusfrations of the successful %lutlon of this prob-
lem is found in the State normal school at Wi monn, Minn. In this
school the principle invoked by {he committee in charge of the
course of study to be purstied by those clecting"to do ruralsgchool
work is: ¢ Prep'lmtmn for ‘rural teaching should be jnst as thor ough

" and just as far-reaching as preparation for city-school work.” The
app]ication of tINg sound principle is difficult for many reasons, but
by intonvenience chiefly when applied to practice teaching. Fave
sehools in the country have been aflilinted, all of which are from 4
to G miles distant, and provision is.made for students to be on leave

- « from the normal school . for sjx- weeks \\]Ll]c practicing in these

‘ schools. In order to insure that this practice “ should furnish values

" cquivalent to, if not™identical with, those offcted in town,” great care

" a5 been taken to free the. time of students so that ﬂm) may )gn"c

prnt‘tlcal]v the whole of their attérition to living in the community :
and Workmg ip the practice schools. This is accomphslmd by ov gan- ’
izing the students who. gleclto prepare for- rural teaching into sik

. groups: A, B,C, D, E, arid F, so that there is one group (A) prac-

"+ ticing the ﬁrst six weeks in lhe fall, and a new group (B or C, etc.)
- ready to go to. practice at,the bo"mnmg of cach new six \sec]\s
period’through the year. To safeguard the interests of students and
preserve the dignity of the normal schoel, hoth 1mp01tant considera- .
tions, it is necessary to offer class sanocts for these students;so that -~
they may get full time-on each subject. ' This is taken care of very

well in the term schedule as follows: ' s ¥
) Juxon X (Rerar Epucation Grour A). o « ¢
< 1. (Rural method, 3.) 2 4. English composition, 1. ’
2. Eleeflve, 3 Rural method, 3. o
SN 3. Rural teaching, 3 ! X Raral-schoor nmnngqmcnt, d.
2 4. Ruril teaching, & ' Drawing, §. 3
. Drm\lng. i
La‘t 1.: Geography, 1. PP )
- w.. = 2. Rural‘bome economy, ..~ 5 I\o'm—smdents Jn rural;edyecdtion” .
SN ) pnchology, L A wllo 4o tholr student tenchlng“ln the
s Arithmeuc, a4, v | winter” or”thb L8pFlng- term-JnuRt: &% ;.
e w&v};mw gs,&z;x = ;f,:.«}ji«x;gf* Fange theh' workdn haives slmihr‘*to 5%:;&

-1, Theory ofsedmtlon.-'
-2 Reading, :
- ’Mul;lc, L

- | that shown for:tlie fall tefm,. doruu‘lt
45 cln#plﬂcntlon mmmlttee. v
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RURAL-TEACHER PREPARATION. 41

By this scheme group A will teach the first six weeks of the fall
term, and will concentrate on this work with especial reference to
method.  They may do reading in an elective subject if time permits.
For this teaching, a village one-room school, a village two-room.
gschool, gnd two typical rural schools, as well.as the rural training
«chdols, are available. At the end of six weeks the students in group
A return to normal school and in the balance of the 12 weeks’ térm
complete their rural methods subject, do onc-half term in school
management, and do donble time in drawing. They are then credited

", with 12 weeks in rural method, in teaching, and in drawing; 6 weeks

1 ianagement, and 6 weeks in an clective if this is completed, mak-
mg practically a full and satisfactory term®s work,
The author of $is plan adds:

Our plan s lmited by the fact™that we have so Tew senjors returnting for the
practice in the fhrst six weeks of the fall termh. * For next Year'we have post-
poned all Junior-pracvice feaching until the /students have had at. Jeast six -
weeks of class work with the rural-educitio supervisor, who then can better
chiwose the- students for x.:foup 3—the group to go out the sqeond six wecks,
We found need thig year to @it _ench six weeks s thit the weaker students
had the longest thne to grow.  This has made it more nearly possible, tou, to
apply our rule for regwar students, 1. . that no one may teach with an I8

¢ (cenditlon) in any subject, nor with mare D's (Just passing marks) than
- marks,above D; though there have still had to he exceptions, , Returnivg senfors
«can, of course, teach in the fall, :

.

There are many other problems if the control and adequate super-
vision of practice teaching done off the normal campus, and these
problems increase in practical difficulty as the radius of distance from

- the normal schodl (“Ptactice Teaching, Milwaukee,” in Part III,
illustrates in detail distributed practice teaching). Transportation,
livitig conditions, organization of conferences witli the critic teach-
ers to economize the cnergy and time of these teachers, and the masi-
mum service of stipervisors to both critic and studesit teachers in
these scattered centers, ave being cared for in practically as many. -
different ways as there are institulions updertaking the work., Pos- -
sibly no such classic demonstration of the utilization of these varied
rural Practite centers as that made by E. A. Sheldon af Oswego,

-N. Y., in the,sixties of the ninéfeenth century in the graded training ~
school can soon be made; but bulletins already issued aud the four
institutional.illustrations presented in this manuscript, conferences
being held, institotional and periodienl publications, arid correspond-

enco are buginning: work of a cledring-house charactet shich will
€ eVt e T L s o e ;
-preésently find adequate editing in o national journal of rural educa~ -
tion,  ° e yeil : -

'm"o”'.‘ §. FURTHER ADMINISTRATIVE CONSIDERATIQNS. e
In practice teaching, as in the._diﬂ’mti;% of subjects, sdminis- -

is | e nstitutional solidaity dnd

is required to p

e S
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insure to the students sensitiveness to the total impact of the whole
normal school on the improvement of teaching. - Sharply drawn de-
partmental lines with instructors who have departmental rather than
institutional horizons debilitates any school and rabs students of that
chief result of true education—a liberal mind. If the practice for
rural teachers is continued for two terms of 12 weeks, possibly the -
first 12 weeks could be done much more cconomically in the campus
training school, this being utilized for acquiring recitation and lessou
plinming technique.” However, where but 12 weeks are given, the
practice had better be in vural schools supplemented by directed ob-
servition in’the campus training school, md students in courses for
wban schools shogld, as far as the equipment permits, supplement
their urban pra with- discussed observation in the rural prac-
tice schools. ‘ : ' o
Fundtumentally administrative adjustments turn upon these pring

ciples: 1. The normal school is a State school which can not, in
common honesty, unless restricted by establishing. law, allow- its
efforts and expenditures to be diverted to and used dispropor- - .
tionately for either urban.or rural needs. 2: Normal school provi-
sions for the preparation of rural teachers must be made equal to .
provisions for others teachers.in financial and human resources,
this principle to apply’to physical equipment, to directors and
teachers of special courses within tlic normal schooels, and to ‘prac- / y

 tice tenching critics and supérvisors employed -for off-the-campus -
work. 3. Dynamic support by the administration is a prinie essen-
tial ‘epforcing all the time the necessity.of cooperition on the part

- of other departments, and rcheartening the workers to succeed in

'

their uncharted field. . o

. : . 6. WORTH-WHILE BXTENSION AND PROMOTION.

Close cooperation between normal school  extension departments
and town or county superintendents 6f rural teachers.is cssentinl to
- avoid duplication of effort and to knit up the public educational pro*’
grun.  State teachers’ reading circle courses. may be effectively pro-
inoted for:extension tenching purposes by normal schéol instructors
in. many States; and by mutual undérstinding the more.'experi-

1
5

5 enced rural teachers who have exhausted the necessarily abbreviuted
e reading- circle’ courses may be ‘enrolled " to advantage in more ad-
i _vanced ‘extension courses, Possibly. the best extension .teaching 'is
[ being:nccomplished ot présent by the.isiting riormal-school in-
s ,tm%tgrsﬂ;-who Lar al eaghe
BT e G A SR Ty
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b
The necessity for extension sd promotion activities is well stated
in the catalogues of the Tennesseé normal schools: o

The normal schools believe that it Is necessary not only to prepare teachoers
buf to prepare places for teachers. To this. end they wwill assist in every
movement for developing educational Interest and will take part in ther ag-
gressive campaign for school Improvement in every section of the Statle.

$ The working ont of this ideal is obviously needed where there is
the least eflective local leadership. Workers in rural education
come to feel this need and (o attack it intensely. Tt is necessary
that fiormal school presidents safeguard the encray. of such faculty
members.  If it is decided to be worth while to do this outside work,
then some offset of reduction in or assistance with inside wdrk should -
- be provided. N

Wholesome growth of the effort to prepare rural teachers within
the normal schools and respect for this worlk, both within and with-
ont these institutions, will turn on the administrative adjustments,.
élr_eudy presented, on the thoroughness and correctness of adapta.
tion of the work to the purposes for whieh it is intended, on the
scholarly adequacy of the publications distributed and upon the se.
lection of leaders of superior academic, professional, *and social
growth to direct it. Such leaders will establish relations of mntual
Lelpfulness with local,"State, dnd national leaders in their own and
other phases of rural progress. This will make possible an annual
rural progress day program of cxceptional merit at the normnal
school—a day of intellectual and spiritgal communion enjoyed in
socigh informality by farm folks among themselves andewith their
teachers, doctors, ministers, erganization leaders, and the potential
youths who are to come to local communities in the vantage place
of teacher. i'he sense of proprietorship in their normal school, with
which citizens who have come from widel ¥ scattered local communi-
ties returh to their homes after such a day, is significant in the edu.

. cutional well-being of the_State. '

~ 7. THE PLUMB LINE OF DEMOCRACY. D .

The safety and nourishment of dcluocfu(j/y forbid the continuance, l
for-n longer time than is made accessury by the present -order, of
publicly paid instruction of rifal children by teachers whe are one, s
two. three, and four years less well prepared. than the publittyepaicd
teachers of urban children. Bemocratic public service ideals forbid*, -
any State,—nm‘nj.yl school, in so far as it is supported propoxtionately
by all of the' faxable property -of the State, to concyntrate: its activis
ties and consequent expenditures,upon the needs of aurban @&bhers_; Low
Camifry Property and- cotintry children, from one-fourth to three-
L fourths the total in the various §tates,‘:lfn'v9 buksto nsk intelligently

’ o ’ , . o Tl ¥ ’ €y &5
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and pmsntt(-ntlv in the conrt of public opinion to get a verdict of
recognition and service by all State normal schools. i
E(\\'\rd A. Ross, professor of sociology in the University of Wis-
_consin, thus concludes an appeal w 1‘1ttcn in 1914 (“On Behalf of
Rural Civilization”) : 3

Ax T see the situntion here, T would tathier the next million dollars this Siate
gives to cdueation yent to rural schbools rather than to city schools, or high
schools, or university. It muy be us unfair to spend taxes from city people in
bettering the country as it Is to spend taxes from codutry people in boltonn-v
the city, but it is not so foolish. -

This is not presented in an attempt to array city and countly

against each other, since the whole spirit of this discussion ‘is in

3 appreciation of.,lhe unity, the solidarity of national life; but such a

statement comes from- Dr. Ross; with the authority of first rate

z ccho]ar\hip in sociology, and in f(n m it is vivid enongh to arouse
thought. .

The intensity of speci ialization with whicli “educational leaders, ns
well as executives-in other onterpnse\ must attack their tasks fore-
closes their.mental horizons in many instances. Lest. such, be the case -
in this dlscns=.on the following statements ave mtloduad

No othm problem 1s even second in fmportance to that of maintainings the
native quality of the rural population, The rural distriets are the seed hed
" from which even the cities are stocked with people.  Upon the character of this
stock, more thun upon anything else, docs dhe greatness of a nation and the
quality of its eivilization ulthnately depend.  Ife the pative vigor, physical smd
ngental, of the people should decline, nothing eould save fts civilization from

R4 decay. .Not even eduention ftself cean permnnently arrvest such decay when the
fnborn capacity to be éducated is dlenmwomlng (Thomas N. Carver, professor
of econoniies, Harvard Uul\emt\ in * Principles of Rural 1o conomics,” p. 334.)
The counuy produces populuhon energy, und original 1deas—the raw ma-
terlals of soclnl life—as it produces food .atd the raw materinls of mwanufue-
tures. The’ (it\ comblnes Ideas and thus forms the soclal mind; JIn exchange
for the.streams of fresh life that' pour in upon- it from farm and village, it
sends forth to every rural community, nnd even, to the Isolated hdmestead,
stimu}ntlng currents of thought and of moral enthuslnsm. It quickens social
instinets and awakens  Interests in men and wonlen whose llves were clge

= monotonous amd hard. . It raiscs thelr standards and puts before them formu»&

lated policies for thelr‘consldorntlon Genlus 18 ravely born i the éown. The' B
‘world's great faiths have germiuated in the desert, or among mountain hel;,hts.
-Its_great policles have been suggested by unsophlstlcated men.- It owes Its

= greht discoveriés and its Imnfortal creationg.. to those who lave li\ed with

nnture and with simple folk; but the. creation and the dlscos ery, the pollc) and

the tulth, ‘have lifted. and* “transformed the -race “only wien they haye subse- /

e .quently beén fashloned: by.: ‘tha mind and have beed charged ‘With. m\ﬁer from!
s“ : the henrt ‘of: “the: multltud : '(-Frnnklin H Olddlngs,) phofessor- of. soclology. 3
; i " The Prlnclp\es -of- Socl(ilngy ~BAB,) > 5 oA SR
I’lme al\\ oys thought that "We o\‘nrlook the"!net thint the”renl Bources of «- 55
strenslh in the conm cote from the bmtom. Do .you - ﬁm}-aoclew renew-
; lety 1 wing itself from the ranks
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L
of unknown men? Do vou look to the leading families to keep on leading you?
Do you look to the ranks of the men alrendy established in authority to con-
tribute sons to lead the next gencration? They may—sometimes they do—but*
you can’t count on them; and what you are constantly depending on is the rise
out'of the rnnks of unknown men, the discovery of men whom you had pussed
by, thie sudden disclosure of capucity vou bad not dreqmed of, the emergence
of sumebody from Yome place of which you had thought the least, of some man
unanoiuted from high, to do the thing that the gencdtion calls for. Whao
would have looked to Linculn to save @ nition? Who that knew Lincoln when
lie was a lad and a youth and a young man—bhut all the while there was spring-
ing up in him, as if he were connected with the very soll itself, the-sap of

~hation, the vision of a great people, o sympithy so Ingrained and intimate with

the contmon run of men that he was ligg the peaple Impersonated, sublimated,
touched with genlus,  And it is to such Sources that we must alwayg look, No
man enn cealeulate Lhe courses of genius, no man can foretell the leadership of
nations,  And.so we must sce to it thut the bottom is left open; we must see
to it that the soil of the cornuon feeling, of the common consciousness, is alwaya
fertile and uwaclogged, for there ean be no frnit.lm]ess the roots touch the rich
soutees of life.  And it seems to me that the schoolhouses dotted here, there,
and everywhere, over the greut expanse of this Nation, wiil some day prove to
be the roots of that sreat tree of lberty which shall spread for the sustenance ”
uand protection of all mankind,  (Woodrow Wlilson, in an fddress, Oct. 25,
1011,) 4 : ’ ‘ s ‘

Against this demoeratic background of broad perspective of which
the best minds are conscious, three specific suggestions will conclude
this discussion:

1. The ‘needs of all the people in the territory which supports the

“State normal school and which tllismsw}\vos should determine °
the proportionate distribution of studonts preparing to teach in ele-

mentary schools to various specifie curricula, as nearly as may be;
¢. g, one-sixth to primary teaching, Grades 1 and 1I; one-third to
inteniediate teaching, Grades 111, 1V, V, and VI; one-sixtl) to upper
grade8, VIT and 'VIII; and one-third for rural school teaching,

_Grades X-VIII. These fractions will, of course, vary Dbetween -

localities. S ‘ \
2. President Bruce R. Payne, George Peabody College for Teach-

- “=ers,. Nashville, Tenn., has stated, what. others engnged to any extent

in the preparation of teachers and leaders in rural education know,
that this work demands the utmost caye in the selection of faculty
members to safeguard the carly stages of its evolution, giving it
initial impetus, and the most liberal salary basis for the retention in
this service of the strongést personalities. Tlle_;\551unpl;ion of urban

superiority js so unconscipusly ingraived it some pegple responsibla

far the present. situntion that they: do not. sec the foregoing fagts, !
Without the basigof real leadership, éffort (if dny is nade) is con-
trolled by imitdfive rather than by thought-ott ideas. :

.. 3 Deanylgmes B, Russell, Teachers’ €ollege, Coluimbia University,
New York City, has made the best expression in print in appreciation
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4§ of the preparation of rural teachers. In a letter written the Towa
i .- State Hoard of Education, 1912, he said: o T

® in wy judgment the chief task of the hormal schools in the nest generation

will be to ascertain how to train .touch(*rs for rural schools, to edueate rural
communities to the point of demanding a suitable rura) education, nnd to eievate
| the professional stunding of the rural teacher. All {his Is a zreat work, prob-
! ably the greatest educational work ever attempted in this countiy. It i~ tiwe
most interesting ami Inspiring task that huas ever been proposed to any hoiy of
ceduciitors.  Any institution fortunate enough to be permitted to euter upon it is

to be congratuluted, )
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* APPENDIX.
INSTITUTIONAL ILLUSTRATIONS IN FULL.

I0OWA STATE TEACHERS' C.O‘LLEGE, CEDAR I'ALLS.
- By Macy Caxenert, Departinent of Rural BEducation, : ’
- s ] .

o : THE TRAINING OF RURMIL ‘I'HAQHERS.

. < ~ .

The preparatgn of teachers for rural schools has been accepted by the Towa

. State Teachers' College ns a speciul-service that should not b‘e confused with
other teacher-training problems, and hence it has a departinent of rural edu-

been done. to give the entire Xurul-school problem an opportunity to he studied
and taught and tested in ways that will ascertaln the truth and that will
determine “the difficulties to be overcome and the solutions to be applied. An
ex;mination of the'resul(s., covering a period of ‘four years, estublishes the
wisdom of thus segregating the undertaking from the other services of the
college and in treating it as an original enterprise that calls for explicit care
and sufficient experience to warrant a deductlon of conclusions.

The first problem solved was to draft amd organize a course of sty that

meut. This was done to establlsh tie fuct that (Ms kind of teaching was as
fmportant, as highly esteemed, aud us much worth good sularies as any other
kind of schoo! work. Acconpanying this came the selection of n faculty for thls

- Ing business, whose stutus in the college as n whole would give range for

notabie abllity and for an opportunity to do the worle assianed under circum-
stunces that advertised and emphasized his (-upnbzty und efliciency us an edu-
cator,  This organizution hag proved that it.renllzes the Importance - of Its

..

the college at howe and abroad as has beon the privllege of any other do-
partinent, while more prestige has come to the ludividunls .lllemselvos'tln'qugh
the merits of their success than they coyld huve guined fn longer estublished
work, - This wingling. put of rural edudation a3 one of: fhe great yndertnkings
of'the. present day. and this planning and promoting of ‘the service.an 4. great
scnle, such. as "the ‘work deserves, have beew fropaftant points that” bronght

-, distinction, throygh prominence ang publjelty. -~ : R PR
~ Three elasscy of students were sodght fof enrollment for these conrses: (1)

andiinom (g f T&d?demoust_mtfoy@?gi}k L, ks new el and who knew by
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cation to whichsis cowmitted the direction of this diflicult work, Thls ¥as

would place rural-education on g husis as good as thit of any other depgrt-—
> - )

ticld, every membér of which slioulq be a notuble person In the teacher-traine

assignment, and the' members thus luyited have given ag much prominence .to

Practical, expertonced teacliers, \why c6uld 32 rendered nofablic- efficient in. the

N

" --experlence the rural-school distriet; @) sp?ﬁ'g men apd’ young 'i\'gxili;u_.'lgf.sgﬁiéai P
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hotes who were familinr with the conditions thmn"l{ their environment and
who hud eonfidence in the outeome of the country s¢hool under good manage-
ment; and (3) high-se huol mudu.)tvs whe were ready, to aceept work in the
Cepuntry schools unfter more fuvernble conditions uml \\ho had an Interest in
{ é»un!rv life and ify country welfure.  This scleetive system of sgauring slu-
dents fite for such iy lluin,: wis necessaty i the work td be ( Q\s tn give
adequate returns and the time given wis not fo he wasted. %]n!\ tlmw who
appreciate the country people and the country opportunities can give ceal
promise of belung suitable imaterial Io':lcm‘pr Ahis training @l to develop
serviceableness, . o
For these vequirements an clementary subceolleginte cotrse of {wo years
N Swas offered as the hest way to got the right patronnge and cuable the eflicieney
ol results ¢0 he a certainty. Thesp students were given more tralning than
: \ education, and they fitteld the .vnnd_iiipns ~0 admirably anl so successfully
Lo Shat their work In the schools has brought mueh praise to the teachegs’ college
cfforts, The graduates of thig course are given *“ the rural teacher's diploma ™
and a “raral teacher's five-year State cevtiticate.”  Their efliciency has been
sue T that it Is recozunized (hat the giving of the experienced clementary teachor
~n< It o chanee as this Iraining offers is of lllllllwllll(‘ practical benefit to hoth
. the teachers and the schools, .

There is n second course of stuly @ rural educatlon, adwission to which ’
Drised upon high-sehoul graduation. Fhis conrse requires two years of prepara-
tion, whereby the students may hacoine \]l(’([.l“\ qualilied to'give Instruction
in mral consolidated schools,  Such graduntes Teceive " the ryral cdueation
diploma” and the * secoml-grade State cortifieate.”  In the near futire most
ct these matricnlants will conie from the high-schoul depurtments of the rural
cotsnlilited sehool districts. [ ’ - .

The tlnining of rural teachers was the second taxk fo be solved.  This ling”
heen 'lC((\mphsllm] through & cnopnr.\ti\e system of organization  whereby
cuough rural independent districts have heen secured to permit the Introduction
of anew plan of management under the title of ** Rueal demonstration schoo)s?

. These 12 schools nre euch in chagge of n sympathetic critic tencher who
sapreryvizes the teaching of each of the students n traindng during’a \lll school
month,  During this time the student fs excuged from ‘eollege attendnuee, lives
in the country, nnd devotes all her time to personnl work in the \Lh(\(il disirict
among the people and to teaching nnd managing the pupils of the schod] under
the ndviee and direction of the critic teacher and the kindly helpfulnessyof the
faculty supervisors, who ave constant daily visitors and observers of th \work
fn progress. In addition 1o these one- feacher demonstrigion schools thore are
1wo demonstration-school townships, with nine schools in each, uniler n town-

A ship critie snpervisor system. and thrce. demonstration conmlhlat&l raral
~wlmnn~ thotoughly organized and provided with ‘modern buildings of ll\gh
ovder m\d with the hest-of equipment obtainable In every department. 1. %
A} These varfous schools are unier excellent manngement, their lnstrygetors nre
nhle teathers, the superlntendcntq in charge nre associate proféssors on thie
: g R f.)vn]t? of the collego, and the ¢ooperntion of he .people ls complete nn(\
_relinbies;” Phese nrmhgmncnts give . sclipo} population af gver 1,200. that\
. egngy fbme to making procticn) and emdent the gervice that I quu;rei( fo.be-
WnJe)"hl‘ as -4 tm!nlﬁglmmncmng lngﬂt\{ﬂon To Jnsure mjtect Taruony. |
‘the COuntY supw lntc-n,deut 1s: an- associgte ‘Protepsor of- 1;{;} cducaflow, und

S K contﬂblﬂcs much 0 Tx@fp mu}(c.progress te'll -un?l perﬁuhej.
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10WA STATE TEACHERS’ COLLEGE. 49

The cooperation here existing consists (1) of an exchange of services between
the people, the regular teachers, and the college; (2) of the employment ot
subxidy whereby the cqllege assists in paying a part of the expenses of in-
structors of sald districts In return for the speclal use that fs made of the
schoolg In tralning students to be tc.uhom (3) of assisting in person and in
speatkers for the socinl center meetings the 1t are held monthly in each distelet:
(1) of furnighing travetiug Hbravies with frequent opportunity for mchm;.e
to each school thus coopernting: and (5) of giving much superyision hy “the
professors of the rural education deptﬁlmont in return for the rl;:ht to hgve
i volee In suggesting to'uhels that are adapted to ang are qualified for (he
service needed,

The thivd problem solved was that of thoroghly Inter¥sting every family in
cvery community thus served.  This has been Adene (1) by personal visitation
from house to house in order to ascertnin the exact conditions and thesattitude
that exists regarding edueationnl work; (2) .by cultivating the acqualntance
of the parents through socinl helpfulness; (3) by ('\lnhll\hin" a course of
study for home work and home undertakings on the farms for the older pupllq
(4) by conducting a rdégular visitatlon systém throughout the - crop tine of
vear to ascertain the progress the pupils are mokRg and the hielp that they

" need In order to mnke their demonstration plots successful, which visitations

are continied during the regular vacations of the schools, so thnt- there are no

‘oplmltunltlos for neglect or dlscouragement to-avise; (5) by mummlni‘ng girls’

work In domesticarts and in cookThg with the cordim assistance ?r the mothees;
and (6) by having school e\hihltc, Alistrict cxlubilq contests “forefeizes and
honaps, displays at fairs held by authorlty of the State, and neighborhood and
tow nxhip&cnics where all parents and pupils cun consider problewms. anid recelve
wlvice\from experts on ungdertakings in which al are inter ested,

I8y dhese’, organized efforts 3.}‘1)!;.11 schpol grndunles and 456 subcolleginte
stndents, have received fpecial attention during the cullcg,e'\e.lr of 1916—f“?
while bundreds of others have been aroused fu their nppreclntlun und helped
in theit conceptloys of what is cup.lhlo of pelng done by Jolning sothe of these
classes while making three months’ cpo( fal preparation for beginnlng the public
service. Al the students In rural education have been org:mllcd fnto a
permanent goclety cullegl “ The Towan Ciub,” "which has regular moctlngs and
comblnes IRerary and professionnl programs to ghe the members tralning in
public speakypg, In the orgamizing "ol community work, fn the compreheniing
of the muny Iyctors that are involved in the notable service to which they are
planning to givy thelr lives and fn bringing communities to a reallzation of the
benefit that’coohgation and helpfulness can seeure by thelr’own Initlative aud
lulnuﬂ C X

In closthg this report of nccqmph-«lmu\ut and fTaithful scrvice 1 this 2 o'lt
field, it can be stated that these four years of work have had a marked influence
on_the people. where these activitics havé been existing, ‘that the -1life of the
pepple a8 & whole has beon eficournged and aroused, and the outlook of the
1uls has been magnified and fmproved tb such an extent that they hnve. fu:
creased thefr ambitign for moral and intelleetual opporfunities that they. know
can be optained af high school-and college, whtle ';he Spirlt 6t cooperitioif
vanuired by This movenient ‘for- beticr schoals hgs d,o\elg}ped nelgltborly: svro-
Datby and ood feelfog fo tnniy irections that are eqm\ll,y essentlnl f'or tom-

[ minfty progress n“ﬁd cpmmumty welfore, ™ A o
' '5245°-v—18—-4 : DA PG et
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PBOWSIO\ FOR TR\Y\'IVG TO TE\CH iIN BURAL AND CO‘\SOLI’D\TED SCI‘{OOLS. -

“* ' 1. An ldeal arfangement aay its cost: | L

. Ideals arrangement :
' ’ (a) For onc-room ryral schools.

An ideal arrangement for rural teacher tmining involves 8

.. campus training school, as at present, for observation purpows

-and in order that tfxe students tuking this course may becgme

. M familiar with rural school conditions, a nulber of rural schools

o cooperating with the college in order to furnish opportunity for

prucllce teaching,
) [¢)) For tow nsh:p supervised schools.
- The fdeal arrangement in this case is for the State to employ a

-~

2 ¢ . township supervisor who will devote full time to the supervision
a ® of the schools in .the township ang Aa regular teacher for the
b . demohistration school who ‘should be responsible for the manage-

ment, and instruction of this school aund. thus allow the time of

2 - pay.the sulary of this teachér. Student teachers would therefore
- be trained under this teacher who in twrn might be in truinin"
for supervislon work or other critic work.
(c): For consolidated schools.

. schoal is ideal. ‘Student teaching should be done in the various
grades and the high sehool of the coopor'ltin" consolidated schools
~uuder the sulue Dlun us fn the one-room rur.ﬂ demoustmtlou
schools. . - .
Cost: .- - a “ : N
. (a) For onec-foom rural schools, one school onl,/

* . .. of from $5 to $15 a month to be applied on the teacher's ralary,

$45—$145. Sypervision (approximate), §37. Total, smz :
(d) For townshig superrision, one townsh{p only.

(college), $400. Mﬂenge for tox\nship buper\leor 590 Total, $380.
" (e) For congolidated achoola, one school only. »,

Supervleon. s7.r—§100 Total $] 480,

BTG ¢ mchog)
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of the supervisor.to be {ree for supervision. The State should *

For obéer\atlon work the plan mentioned for the “one-room rural

‘- Tenching force: A regular teacher, the State’ Q'ning a_subsidy

o 5. o Subsidy for towiship %upervisor per month, $10:-%20. .Salary )
2 o ."of critic teacher for démonstrution _school, $60—3$70. Supervision .-

3 Subsidy on salary of snperlntondent, $200—$300.  Subsidy on |
" salary of 8 grada teachers, $5 to $10 per month ench S300—$1 080'

o 2. Si*o of rural practice schools, - . L
< I{urul prnctlce schools- e '
= . * - 1913-14. 1914-15. . 1936-16. 1016-17.
:Nuinber of pUPIIS eecr enceaaaas 25, 150 216+ 400
,\ Nutnber of practice teachers_ ... : 18 ¥ 60 , B8e
wvoo i~ Amount ot pmctloe tenching and-observation-:. ;
%.5 2R e Adtial, tenclglng, 60 chours,”, ‘Observation:and: mmmgement. 00 hours,
Y o mumsﬁveiteaéhlng (obscmuon atd discusalon Ao, compas: trafning .
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8. The ways In which raral practice teﬁching is carried on.

(@) The general plan fof carrying on'.the practice.teaching work.

1' Students of the elementary rural teacliers’ course are prequired to
take one term (3 mouths) of obsetvation and te:ichlng. The observa-
tion is dbne in the regular campus tralning school wherf® expert
“teachiug ,of the fundamental branches is observed. This observation
continues for two mounths. " The practice teaching for all students oo the
elementafy rural teachers’ course is done in oune of the rural demdn-
stration schools and continues for ¢ne month. During this time the
student is excused from regular class work and is given eight weeks'
crediz in all other subjects for which she Is scheduled. The time of
the student teacher during this month is spent approximately as fol-

L lows: The first day ot pert of the day is spent ih observation of the

teaching and management of the school by the reguiar teacher, in
order tift the student teacher may become familiar with the condi-
tions, tie names of the pypils. and the subjects tuught. Tie regular
tencher then assigns certain classes for the student teacher to teach,
usnaliy about one-third of the total number of classes on the defly
prozram. On the following day and during the r’emninder of the
montly the student. teacher prepares ler leésong. writes lesson plans,
aissists In the gnmes ahdPlay, visits in the lionies, and hecowes familiar

" with regular rural-schogl conditions, all under the guidance and con-

« trol of the regular teacher who in turn recelves help and :'xd'vlce from
the supervisprs from the col®ge, some one or more of whom visitg ench

_ &chool at least four times durink the month, © S '
. Students in the college Course in rural education are required to °.

$ have taq Ionths in practice teaching. Diring the first year of their
- course the practice teuehing is done In a one-room rur'al.d‘emonsﬁgu-
tion school under the snme cohditions ns those described above® for
students on the elementary: course, Buring the second year the student *
*is required toMench fn one of the consalidated demonstration schools, .

. The grade teacher In the consolidated school becomes critic teacher *

‘ * and proceeds in the same manner as’ the critie teacher-in the one-room

| dendnstration school. The superintendent of the consolidated school

and the grade teachers who act as_crities receive an additional salary
pald by the cvllege for the extra %ervice rendered. > =L

(b)) The ouc-roomn school plan. . . ' - . -

The college has miade arrangements with the boards of 15 oue:room
country schosls near Cegar Falls, whereby the regular teacher for
each of these schools is nomluated by the college, with the under-

. - stuiding thyt sjudents on the elementary and advapced courses in

ol rural education are to do their practice tenctiing In these schools under

" ‘the direetion of supervisors authorlzed by the college to-take charge -
of ‘such work nnd the reular erific tencher. The college pays a_sub-

2 - sldy of at least §5 per month on the safary of ¢ach critic teacher, gur- =
nishes library hodks, find glves spetial sypervision: :
The tpucher;s who aﬂ‘e charge of one-rooin country gehbols and whe:

L are employéd by tlié district hoards with he advice of the college’

teadhars for students.who do {helir practice teaching.in these schools, -’ X
o TH& crigfe teacher. is respousible for the correctlon ‘of all errors made .
¥ by the student.teacher and ‘at all times protects the lntercsts of the = °
o chiidren agninst poor. student teaching.” =~ e et

. 53 LRSS Tk

supetyisor cbrfluct the schopls In e sMal way, and fict as critfe’ |
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-The stndent-teacher feels In Quty bound-to serve with the citie
tencher. She .mukes lesson plans and submits them to ‘the cuitie
teacher. She Is willing and ready to take sug e:tions and nssuines
rocponslbmty for the diselpline of the class or group of which she h.m
direct charge. She carries on the work and lnstructs the pupils in °

_accordance with the plans of the critic teacher so that ‘the school will
. as a whole make progress. '
Not1e—Critic teachers: In order that dependable critics may be cm-
ployed and thut their tenure of office may be increased, a satisfactory
¢ salary must paid by ‘the ro"umr school board and an additiona!
subsidy of from $3 to $15 per monih should be p.lld Dy .the college
cooperating with the distriet, .
(c) The amount of practice tcaching being done at any one time.
The number of student-teachers during 1916-17 was 66.
Note—These student-teachers did 120 hours of practice work and ob-
servation in the rural demonstration schools und 40 hours of ebserva-

tion work in the campus training school. N

The number of critics and suponlcors durlng 1916-17: Critics, 193
supernsors, 3.

& NoTte—A part of the time of “ench of the threec supervisors is spent
in ench school. One supervisor is directly respousible for the gencral
wetfare of the school, its relation to the community and the college;

' one supervisor is dlrectl“rosponﬁilﬂe for thie supervision of the prifctice
: teaching ;. the third supervisor i8 puarticularly rospomlble for the meth-
<o0ds of instruction of the critic -teachers, with ﬂpedal nttentiou to. the
language and reading work. Each supervisor cooper utos Mth the others

- and assists them whén necessary in their work.

4. Approsimate ‘distribution of time of o critlc teacher in a ono-room rurat

%"éﬁeﬁmdmu enrolled Jn ﬁa; vax‘ious m’ﬁm l rurul ednégtlon nnd‘ lhe mem- %
_bers of tpq fncnltr- of this department meet rmm 630 to 8 p. m. alternate "Mone 3

deu10n=tr.|tiou schook \
1 C . DPhascs of cork, .
l * ‘ L . ' Avemgc hours
’ o . : per ‘nck
() Managing the school... PO v4
(b) Supervision of studcnt-to'\cher i ——- — 2
(¢) Teaching e SOOI SNBSS SO
" (d) Other work— 9 s S 5 5 q
v Assignfng work to student- tonchet‘ _______ ) —————— 1
. Reading lesson plans-. ¥ .. ___ S . peeeeee 3
.. - .- Conferences with student-tenchersu ..ol Tl 4,
Yo ' Committee work (socinl and communlity contul)_..-___-__.._. ..... .
3 & ,-Semlng matters of EE] 1 SRSV S
~ | Mnking recprds and reports % e : e o Po O
BT © . - "Bupervision of piaygrouml s £ SN AL e - ¢
. #0770 Conferences with college supervlsors--.. - pCEi— T
(e) Preparation’. of "Work—— oo liiot il . el [N N
Corrcctlon ot work-; i - GO B g I
o - ‘A.' a® ad . EERE ',."f_..f-:'.v :_..-_f‘ﬂ_‘l
; ']:nml POl it e i % -
Ax . e N L z ) <y
Mt SR "?“N;f 3 - FHE10WAL cum. gl i S eu s
RS Do A areneiss Dy hﬂ»”“{ 2 & o 43"’ v »’,,\ }., "n" 'f' *“”0-‘- \= ”“" Fr -1-»‘ ;é:".
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‘day evenings for social development and study of matters: pertnlnlng to the
Improvement of rural life in Jows.

This i3 a. voluntary organization and Hs meetings lm\e had a lnrge and .

enthusiastic attendance since ‘the organization of this group about five yvears
ngo. Omne-half hour of each meeting is devoted to community singing., The
best songs are learned gnd sung by the whole group-for pure enjoy ment, This
mose looks towarl encournging more group singing in rural communities,

The best games for cammunity recreation are learned and played for pure
\ enjoyment. Thils activity looks toward encouraging more group recreation in
rural communities. Studies are wade 1nto rural-life conditions §n Iowa, such
as Increase or decrease in rum_l*pul.\tion, ownership and, tenantry on JIowa
farms, average yield of corn In different countles, better roads, improved- farm
practice, consolidated schools, ete. The activitles of the club give its members
- un opportunity to develop executive capacity and the power of leadership. ., '

.
.

NEW HAhiPSHli!E STATE NORMAL SCHOOL, KEENE.

By Eveene TuTTLE; Director of Training Schools,

TRAININA FOR RURAT, SCHOOL TEACHING,
-

I. Courses offered, .
1. Theré are no regularly organized or differentinted. normat-school
conrses dealing speclfically and exclusively with rural school interests,
" Rural school conditions recelve consideration in education, sociology, and
school-management classes: In the same proportlon as any qpeclﬂc t)pe
study or reference is made. All methodls, plays nnd games, manual and
domestic m‘tn class teachers omplmsin rural school conditions in their
respective courses, and-the work is or"nnlred so that it iIs adaptable to
s urban, village, or rural schools, A course required .for all senlors: ope
gemester, one period per week, is planned for fall of 1918, This will be
called rurnlecducntion and %ﬂ deal- with vural school: organlzation and
manazement, {ncluding some rural soclology.
2. Nnture study and gardening. Jumnlor year, 2 hours per “oek; seidor
year,*4 hours per -week. Equipment—Greenhouse 125 fect long; .ample
- grounils for small demonstration- schhool home gardens. Instructor—Spe-
clalist in agrleultural education and greenhouse management. Alm of Y
instruetor—preparation, nmnngomout and harvesting “applled to school s
d home gardens, both-oruumcntnl and. vegetable, adapted to rurhl, vi]lngo, or
urban counditions.
11 'J‘rnlnlng school organization and supervision nt Keene Normal School.
A, One 10-room Junior high school, grades 7-8.¢ -
fOne 12-reom grade schoo), grades 1-6, 3 . "
C. One 8:-réom grade gchool, grades 1-8. |, .
: D. Two &rbom grade schools, grades: 1-0: e W
& E. ‘One. 3-rooly grade school; £rades 1~8, 5% .
- - “F.*Two Lroo grade schogls, grades 1-6. y > M.
R e G. Tliree 2:room gradéhchaols, prides 14"~ ey .
3 A, B, C, and D are used for reglar grade tmf‘nlng&r General- orgnnlznllon
“aplad 8¢ (a) ‘tWo roems 1n ehkrge‘dt one Critie teuarer“‘one graduate nsalsfﬁﬁt, 4
i} Qne. or (}3’9 Bt\ldentn-, (b} mo roomsim_ clmi‘gev of one. cﬁtie teacher.‘ three
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'

students. Gradunte assistants are graduntes of regular two-year course,
selected for third year for experience at a salary of $10 or $12 per week.

G nre two-room buildings to accommodate younger-puplis outside thc center
of the city, in charge of one critic teacher, one graduate assistant. Student
teachers may DLe assigned to these buildings

E iIs arranged as a typical village school, having one course of junior high-
school organization for grades 7 and 8, manual and domestic arts equipment
iu one room, '

"W charge: One primary teacher, grades 1, 2, &; ane intermediate’ teacher,
mrades 4, 5, 6; one Jumor high teacher, grades 7, 8; one student teacher in each

| Givislou.

T ave one-room rural schools, in charge of one teacher, one studont

Al teachers are pdid by the the. the city paying to the Stite tuition for
pupils at a varying rate per capita of average attendance in all schooly.

111. Supervision of schogls and student teaching,
Organization:

(«) One supervisor of trainifgz as charge, practieally as superin-
tendent of schools, of all schools.in the/city inentioned in 11, with dutics
as follows': 1. General school supervisiog, 2. Directs assignment of student
teachers. 3. Has school mﬂnagemen\ and law with senior class, one
period per week .with each division. . Conducls Q\'oekly,moetings of
arade teachiers éither as grade meeting or i general meetiyg. 5. Individual
conferences with teachers and student teacliers.

(b) Grade critic teachers as noted under IK These report to suponi‘;or
by form and by conference regarding student teachers,.

(c¢) -Normal school departinent heads divect mclhodo]o,,; Ay meetings
with teachers uoder 4 above. o e 1
Present supervisor, as preparation for the work and understanding of
rural conditlons, taught two terms in- remote one-reom rural schools,
college graduste, normal-school graduate, master’s degree at teachers' col
lege, baving there two courses in rural education, seven years’ district -
syperintendent of schouls (including nany stmtly rural schools) before

present position.
Student «teaching plan. .
- Junior year: ’

1. Class observes in groups of about 20 ctudont. Jone uftofnoon p«.r"\wol\
one dewmonstration lesson by .each of two touchers in one of the trabiing
schools, by direction of tlie supervisor of trainlug These are, nrrnn;.od
witle the ‘teachers by the supervisor after conference with the- hr"ul of the
subject department as to conteut of the lesson to be observed.

2, After the demonstrations students scatter through the building for a -
15 or 20 minute period, taking one or two pupils for individunl conchh)
at directlon of teachers In wlmxge.

.~ Senlor yenr: ‘ AP

Students In‘two.divislons. . For nlne-weekperiod one has practice’ tench-
fng and ohe academic work;, chiynging’ gt end, of each nine-week Jeriod.
Scliqol year Is 86" weeks, hence ench student Fas 18- weeks practles teachs
ing. ‘While on teaching asstgomenf students de\ote time’ exchxshﬁel; for

JSuall schogl day at. place where teaching.

Refore class I8 assigned to pYractice: tenéhlng atudent&“’nre“gfvéx{ oppore

i“ﬁlf;i‘fo express indlvldunl:..lnclignilon !or primary, lutermedlite, graf:

)

1V

S 5 inar, ¢ -rurul nork‘ Amlgnmemia are not Mrlcted to thh ex rcslsion.
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. e « ] 4
are excused from primary or grammar grn(lt:s for reasons o/f unmistakable
nmanifestations of inadaptability for a particular group. made évident from
reports of critic teachers and observation of supervisor training, The
training period in one room ot,ench group varies from 3 to 9 weeks. Al
clecting rural work are given from 8 to 5 wecks' full time in a rural school.

V. l{uml school organization and management.

" {4} Teacher. No-special standard qualifications requnred Must hnve
had normal school training, successful experience and mamt’est genuine .
inclination for rural school work and allled lnlerests

(b), Equipment. °Up-to-date heating (except box stove in one buudlng),
lghting and toilet arrangements, one mannal-trataing bench, few tools, ofl
stoye and dishes for domestic work, swings, teeter, Jumplng standards,
quoits, etc.. for recreation, in order that students may know what is posst-
Lle In cou!my districts.

(¢) Organization, The schools are mgunimd as typleal rural schools
as to prograwm, conduct of work, grouping of claskes and fondividuals,
Student teacher has vegular class work, thus ncting practi¢ily as an assist-
aut, and consequently more claskes are really possible than when there is
one teacher, but the work Is régulated so that the .udoqt -wlil not obtain
mistaken fdea of the possibilities confrontiag her when she assumes charge
of such a school alone. Students usually alternate with teacher In taklug
charge of \\ood“or}un" with the boys und cooking and sewing with the

o girls. Oue hot dish is prepared ine winter -ench noon for pupils: staving
for noon hour, and both teacher nnd student alko rem: 1in for. noon hour
¥I. Neighboring town cooperatidn. " N 2

Opportunity for substituting in neighboring towns proves mutnally ad-

vantizeous to students and towns. 'I‘ste .are usually one-roem rural
¢ Schools, These opportunities are of two (-In«es

1. Indefinite assiguments of from one (o thue wecks to euh\mme dudn"
teporary absence. of regulgr teachor.

2, Termanent school positlons oper:ited - by the normal school. These
schools were nnt nble to secure regudar teachers, and local Loard arranges

~with the normal sehool for teachers. In these schools the supervisor pro-

vldes one student {eacher, changing every four or five weeks.  Students are
carefully selected and special on‘mtrnmde to provide continuity of the
work in the scliools thus supplied. | Usually from one to four or five schoole
are thus supplied. These sludeuts gre paid by the to\'m in Whith they are
empluyed, usually $10. per week i

This plan’serves (a) to give good, practical, uldepondont teaching mpo )
rience; and (b) to assigt flnancially needy students,

¢ The results usually are sntiwrncmry because (a) students are exrml &
o Ingly ambltious to cutceod n these special Asslgnments; and (b) careful.
- preparatioun of work brings such results in. the schoolroom thint-a favorable &

" tmpresiion: pmnnentoq,to tho homes vepreserited, and- people genomlly favor
the plam.

Supervigior : (a) buber\{sor of tratning enden\ om to..call nt lenst once o
on the student In threse assignments: (b) Aopenl Qistiiet superintendent .or -+
Bclpol beard reports on fokm ‘to sujervisor of tm}nh\g x‘egarding epch
stydent suu;uturemr tcachu-,, B
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STATE NORMAY, SCROOL, Keexe, New Haursaine,

¢

STUDENT SUBSTITUTE ASSIGN MENT,

Name- ; i —

To Substitute at_..

Grades.__amoeoo- eemm—e———— Nunber pu[‘}lls ......................

. - ' weeks . ' o’

. F01 period Of: oo {days }fmm ......... {{U NSRS, 1) U )
Salary..- - e

Superintendent or princlp‘ll please report bneﬂy on back of this .

card regarding the general success, slxon« and weak pomts and .

© mall card to .
’ B 0 ' . SUPERVISOR \ORMM TrAa1NING RCHOOL, .

. - I\ccnc, N. H.,

KEE.\'E NORMAL SCHOOL.

...... GRADE. ......SCNOOL. - ....\WEERSFROM.....J0......, 100 c.eevniiiine ... TEACHER.
: - —— e eeim e e 2
- . o Indicate approximate numter of tines
A, B.. C. each subjedt Jisted Lelow was taugh
’ . o by this student.
Personality: Recitations: Inilintive......... o
Health.........l. Preparation..... Originality........
Disposition....... Technigue. .....p8choo) manage
. . ment: N :
Attitude......... Orgfalzation. ... sSyst om.nnd Reuxding..... <o Arithmetie
tact. * .
Monner Adsptability.. " Care of room. .| Language. .| Geogruphy ... ...,
Voke.... Relative values. aro of mate-. b '
Lunguage upil” s fnitiative riaboo..o. Grammar........ qp(‘lllng ......... ®©
labits. Aucntlon nnd Light, wnuln- .
interest. ... ... ©tioon, cte.....| History... L hy domg) -
=cholnr<h(p. Queslnom—\lumbcr Class control .| Musde.. .| Nature nudy ..,
. SBubject mnlter Quality.......... Board work.......j Drawiog... Covking.......... a
<" Acenracy.. oo Sequenee.........| Sperial subjects .
iullum Iistribution -Munic. ...| ‘Manuai training...| Sewing....0 . e
. X l)m\\;mg...... . .
Skill with answers. .. .
! JUendance: " This record should be strictly private and confidential and should ke an file in

= Jlalf da ¢« ahsent.| supervisor's office on Monday following #Bd of esignment on Friday. Belect chor: -

<Times tardy,.....| actenstics insicad of merking in all points.  Mark all in column C.
R . ‘3)"“"3" 8, Supc:wr. @, Good; l»air, W, Weak. . Nocntry, indicates *‘sotls
actory,
o @ . + Imnproving: ~.Losing ;!round. o <7
RanK.eveeasesaanss..] « Raxik: On scale of 100, with pRassing mark 70. ©

© . On reyerse side list (15 causes ol sbsenee, (2) genera .rcmukw. . 8 0O

\lemnnd and-the mterestlng and en huslas porcs of. atudcnts tnklng up

@ Jollowing- Labylar
rajiing:and. ‘ ZIn"this’ connection;: mr’nl is.the
4, to :countiy. comnmnitles~havlng one :or; two-foom hools. and “not buséd on's

v

" . Conimunity to-comparative pbpilatiof-basts.” If thie popmlation bs
- taken it wo'ul& ‘include Mmore graduates in : three .and four-room’ vmnsa
 ichools, orgnnized sume ae in Jarger fowns,”

\’II The emclcncs of rurdl tmlnlng at l\eene niay be gauged somewlmt l)v the *
*. continued-demands 6f district superinteidents and schodl-boards for grmlu- .
ates to take rural positlons. ‘the supply of. ﬁ{udmtw not heing equal to the,

ingemienit Sinmiies some* tadts. regardlig. |
steri appled -

:dltinotionzegotne: U, 8. Bureau of Mucatlnn .which: Nnilts. t)xg..rura;mt ; ]
CRCeTE n. |
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» ’ -
1 2 | 3 ¢ s 6 17 8 vl |n ‘ 12
¢ | Per cend.
1 slo-m $11.20 3 i$10-12 sre| 31 1f 10| sL4 3
2(N-124 1150 2] 10-10.50 § 10.25 2 2 1l | 3l
7110-14} 1075 ‘6| 10- 14 1262 | - 12 13 4 3.7
141 10-14| 11.61 912- 14 12.88 14 19 1 42.5
20 10- 15} 11.85 121 12- 15 13.03 18 13 OI . 40.5
‘ ' The figures in parentheses refer to the heads of columos in the above tablo.
. (1) Class, yreurs of graduayon; (2) number in class; (3) number teaching in

one-room rural'kchools first year after graduation; (4) salary range per week
in one-room schopls;' (3) aveérage salary per week in ong-room schools; (8)
nuher teaching in two-room rural schools first year after graduation; (7)
" salary range per weck In two-room rural schools; (8) average salary per. week
In two-room mral schaols; (9) unmber teaching in rural schools who had rural
school training in normal scheol; (10) pumber teaching in rural schools who
had no rural training in normal school; (11) number in class who had rural
teaining in normnl school but did net teach first year in rural schools;. (12)
per cent of ¢lads teaching in rural schools first year after gradustion,
. .

GLEORGIA NORMAL AND l.\'DUSTRI;\L COLLEGE, MILLEDGEVILLE.
v SUE Chnps CLEATON, Dopnulnmnt of Rural Edm-nli:)n.

WOEK IN BURAL EDUCATION,

1. histenclors proparation: (¢)  Scholarship-—B. 8. in rural education, -
George I'eabody College fur 'J'vnc!u-rs, Nashville, Tenn,, plus one sumer term
of graduate work: () exmerience—-two years teacher of a one-vooin rura)
school; one year prineipal of a cousolidated rural schoo} ; six weéeks as tencher
of Uip fovrth grude e a elty school: three years as instrucior in agriculture,
(‘_homl.%try. and physies in a town high scliwol; three'years supervisor ‘'of rural
schools of two counties In Virginia and ax extensien work_in hoiue economics
from the Virginia State Tollege of Agriculture; one summer instructor of
primuey metheds fn a sumer school for teachers, ensacola, Fla,. Has had
cexperience In tenching in four Saithern States.

2. All seniors are required to take a course of onehindf year in rural educa-
Alon AL special. one-year teachertraining students are reguired to take a
short course in ruml édneation,  In nddillon an clective advanced course ‘is
open to senlors who have comploted: the required course,  The advane ¢l course
continned throughout ‘the yéar ind copslsts of two fecitation perfods andt one
douible iaboratory pertod ey W oek, ; .

-

Numbcr ot stui(r:,m tkifig rural cducation, 1917-18,
. >

Tatnl number 5mdedm on seillot roll.. TR S S AR L) 5
“Total humbel sendors taking Tral ed¥eaMON.__oaio s e mo 23 - 2
‘Smclnhtencher;tmnﬂng anBe-year studénts: O e e
Special-students. tukmg rural educat\nn’“ e um SR

’Number students s_fi tlw.lng..ndvnng«L ete(tﬁ:e course Ilf rm-nl eduuntlon-- Rl
“Totul” numbeb of studeuts tuklng courses fu l‘urnl educauoq-.- BARAREE T 1R
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58 ' . APPENDIX. \

e, 3 The followln;: course in rural oducutinn is required of all Renlorq (a)
Cubbericy's “ Rural Life and Education ™ Is stu(lh\[ In class aud In addition -
much reference work in the rural school Tibrary is given, This library work
Includes references in “The Rural Teacher and Ilis Work,” Foght; *“ Rural
Edueation,” Pickard: " The Work of the Ruril School,” Eggleston and Bruere;
“Tenching in Rural Schools,” Wofter; * Better Rural » Schools,™ Detts and
Hall; bulletins from the Burean of Edueation and from other sources; in-
_ spirutional Jouks, such as “The Browu Moeuse,” “The Corn Lady,” “Jeun
" Mitehell’s School.” “ The Rural School from \\nmn 'unl others.  Fvery stu-
dent reads at least two pf these inspirational books aud these are discussed in
class.” (b) A study of the evolution of American rur\l life and institutious,
(¢) The physical environment of the rural ﬂ(hool—the bullding, oqulpuu-nt’
grounds, sanitation, 'with plans for improvement, (d) The preparation and
work of a rurul teaclicr. (¢) The organization, maintenauce, and management
of the rural school. " The course of study-—its enrlchiment and adaptation
to the neceds of the rural child. (g) The social work of the rural school
for the community, including the organization of clubs. Demonstrations and
model programws are given In classes on ways. of organizing and condyceting
community clubs,  Cowbination of classes and elimination of uscless and ob-
solete material frum the course of study. are dizcussed. Demofgtration of \\':l,\"é

= of adapting subject mutter to rural schools ire given 4n class with eritivisins,
The making of the dally schedule of clusses aufl distribution of lime for recitine”
tion and study periods among the dierent clussos or divisions.

Ontlines of seat work, Imluxtrial art work, honie economics, ete., practical in
a rural school; are d‘\cus\ml and each student 2 expected to ey out one
project along these lines to be used as a demonstration. Thé prnhlonn nust he
made of naterial available in n raral community —such as box nunlluro.huk- "y
" ot native materials, pine m-udlos. rassLcs, ete. sewing problems making um' Tut
flour sacks, rag rugs, ete, These problems are kept i o\hilnnun in the clasg
room and are taken out to rnral schools to be used us models, )

Consolldation 1g studied, with advantages, olijections, ete., and each stwlent .
is expected to niake a .Qlud,v of the educational conditions in her home county,
makidg a map, loeating the schouls, outlinlng the econvmic conditions, the agri-
cuitural resources and wealth., In ”llb work 5he \ctuus tlw unupcnﬁmn of -
the county superintendent and others. . f

Practice work: The \\hlte"xohoola of Bablwia Countv 15 in. numher. are u&(‘ﬂ
‘as practice schools.  Encly student nmakes ot least two visits to zuval gchooly
“and teaches during o'uh visit.  Ou her return she writes an aceount of her
trip- ‘und mnkes suggzestions for improving the” ‘gchool.  These trips are then
‘discussed In class. The studeuls tench lessons In. Tnglish; dvmnutl'/e stories;

- correct bad Euglish; tcmb ponnmnxhip, tell storles; teach sopgs. gumes, picture

o Studles; give’ lessons .on- [..nr(lunlng, teﬂ(-h all kinds of handwork, such us

..... _bagkejry, boomvtq making sliuck door mats, Leeless ‘refri C‘l‘.lt()l‘s. ﬂ\hnp

woodlvork; give: domonstrntlons in: cooking, taking along.the stove and nmte-

. rinls; give demonstrations of the fiteless cooker, the.cergnl or other dish to be.

demonstmted ‘cooklng in the cooker! on ‘the, way to’ the school, where it is served

-hot§ Iossmns arc ‘glven in sc\\lng tivs year the Red Cross work l)«.‘lug stressed. ;.

X As £ Y ljesult ot mo yenrs prucgice work {n the- eoumv. mnny schools have, N

‘ww;

o

z nlaug pnlnt and hrusheu and pnlm.ed o.ue school, 3 it.li theu-nk.l of the teacher and- o
*“pupiis) ; sand fables have been nuide and other: hnndwork done; n school lum-h
- {8 prepared und mnducteﬂ In nevem _scliools.’ 'I‘he_rurnl-ﬂlucutlon deparlmeu

Inthds 1nslile~nn?l %gﬁ tq o’ 'ngnualw_tudénts gk’
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Al .
plunned with the county superintendent and tenchers a school falr and athletie
contest last year, which wasa great suceess, and are agaln aiding in plans for a
<= similur occasion this yesnr, When nsked what part of the course in rural educa-
wn has been of most benefit to them, the students hnve fav fably suaid: “ Qur
\l\lt\ to rural schonls, where we see and put into practice the things we have.
learned in class.”

4. Otlier required courses correlnting withh the rural education work and
forming a background for the course. Al students are required to take th -
following courses: (a) One year of agriculture, Including practical twork in -
sardening; () one half-year of poultry. incdluding practical work in running )
incubators and caring £or the chickens; (e) one year of industrial art work: (d)
one year of ffe arts. with empl=is on the arrangzement and decoration of the
home; (¢) ono year of sight singinz and publie school musie; (f) one year in
home ('cononn(\ fuctinding work in covkery. clothing, and sewing: (after the
freshuan year \!nnh-ut’\ nmay elect an additional yemr i howe economies and »
specialize In that depaatment) 3 (o) courses in haalth, sunitation, and physicnl
tridning are required during the entire college course (h) In addition to
the above, two yeidfrs” work in the nornl depurtment of the college is required,
This work consists of psychology. methods of teaching, with 16 weeks' practice
in the training schoot of the college, u review of the common school subjects,
histary, .English, mathematics, ete. Latin and Ligher mathematies are elective,

- 5: The course in rural eduention is differentinted from other wethod courses
In stressing the adaptation to rural necds—buililings, equipment, sanitation,
combination, and alternation of classes, the nr\_ed' of much handwork and out-
door activities, the adaptation of subject matter to rural needs, the introduc-
tion of agricalture and honre econgmics, and plans for tenching these subjects
with little or no equiptment, how (o organize colmunity ¢labs und to use these
10 xecure the conperation of the people to build up the school, practice. teaching
in rural schools as diffeving from practice teaeling in the graded practice
selioal, swaller classes, munagement of classes not reciting, I\(\oph all pupils
Lu\\ liek of illastrative materiad, maps. ete,

6. Many of the rural schools throughout the South are finproperly |\l 'hlml
poorly equipped, and tacking i .sanltation. The people are often, opposed to’

h consolldation, so the greater number arve small one-teagher sehools,  Fifty
seven per cent of all schaols in Georgin belong to this cluss.  Students must be
prepared to face and make the best of conditions a8 they ind them, nterest the
people, build up the small sehools, aml eduecate the peopte to the ldea of con
solfdatian and toleeal taxation v order to secure the fuands to finanece the I nrge'

\ sclodl,  They must knosw how to organize the people of the omnmunl(\ and ge?
theyt in the habit of coming:to the schoollivnse pud of working nnd plnvim:

: 'tbgo]ber. thus overcoming the hlqmvtome. Mﬂu(lon and laek of prog rmsnenotu

found in many communities. %

4 The young teacher piust know widiit equipment s most neededd and [mw el ‘

where to oltain it, hm\ to select n Hbrary which will serve the community’s . )

needs, how to lntmnlqm\ the practleal rural subjects to a simple. practienl way,
wlilch. willthicet the npprotil of the poaple add win theie” cooperation. . The
small Qistrict With its three Gristees still holds tlie baldnce of power through:
out: the. Soutli. . Ble teacher must, crv;xte,aseutlmont for p, coputy tax: syetelg
antl d Aronger county systew of contivl, \\»Mﬂtfylli mnk‘\o— possible iblwer terina

-und hetter salaples, z@d it ke cox;gouunwnr possible.

Seven nthe por. ceﬁtof Umi'(ﬂ'ls pblw("lntgum'ls riral, while 83 per cent ot,
:lner scbool wpﬁlutlon Uye firthe rll}nLﬂlBtﬂ(‘tn. “‘Ilhk these*cohdlﬂous in mlnd
the SouFse- i rural edueation lms t{een planned:: - As fully 50 per. sent: @-Jhe K
- studsnts. lﬁter eachfn_ rnru! commu lﬂ, nll are regpi d td take use coun,, i
SRS IR _’.«-' /" 3 B : -
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&

s the student= who teach in city schools will Imve a broader appreciation of
rural Jife, The Georgin Normal and Industrial- College belleves it cidn serve -
- the greater number by tralning its students to do rural work.. Many of these
_students become rural leaders in their communitios us prinupah of larger
“schools, as supervisors, or as lome demonstration agents,

7. The alm f the advanced elective course, in cooperation with utlu\? le-
partments of the ('0]1’0"0 is 1o tmw those stwdents electing it to become rural
teaders along these lnes.,

OREGON STATE NORMAL SEHOOL, MONMOUTIL

Ry M. S Pirrsas,jlepartivent of Rural Fducsttion,
PREFARATION OF RURAT. - TEACHEES, o

The depaitment of rural edueation was established in 101., O tho head of
the department spent three-fourths of the school year-of 1013~ 14 I acquainting
hiwself with the State of Oregon. Ths was done by dofng Histitpte work in
every county of the State durlng the Institute season ; by spending a wpeek at a

© time with econtty superintendents and rural-school wpenlsms vistting rural
schools, holding commnunity mectings, ete.; by visiting dll of thedigh schools of
the«State and weeting with the teacher- training classes; and by ‘attending
school-board conventions and otlrer mcclm,r:< of kindred nature.” S

Aftor this.experience the first courses haxed upon the fnowle Age of - condl-

tions found were offercdl during the last 10 w veks of the ro"n].n sexsion, . The

"clusses were exceedingly small, only 37 enrolling from the onliro school for any
of the work that wax offered along rural Hoes—sehonl problems, eaonomjcs,
soclology,. and rural-school” supervision;  Sinee that first course, though, the -«
attitude of the students toward vural, worle has bocn very different, heeguse at
least one-third of ali Qfll(](‘lll\ enrolled In the school, ‘during the regular year
or the summer school, hitve been taking the rural courses. During the present - 1
year about one-half of the student body is t.lI\lI.)" rural-school work,

77 The work of the department has ehianged from year to yvear with rapid in-
crease of Interest, rural vislon, and popular enthusinsm. This enthuslasm has
heen generated by varying stimull, At one time 1 contest in s¢hool- Imukn rep-
reseslution In which the house of the ploneer, " the house of the present nnduthe
house of the future weve the problemns for solutlon ; at another the comhuc-
tlon of 0 model rural comnumity with model furms, barns, resilences, qchool,
and othoer mmmunlt\ buildings ; at nnothor thno, rural school week ; this Year
rurnl, l!fo week was the big event of the rural department, All-of these serve
as naturnl motivators of - constructive dreaming, pnlmtnklng research and "~
stiudy, oviginal, (1oﬁul(o and cmol‘ul work, good- nntuu‘(l ri\nln, and bhoundless-
enfhusinsm 6n the part of all who participate and. it seryes to a\\nken interest
and develop sympathy In those Avho ook o,  The grand total of tesults s been
‘that in the Oregon Normal School, at present, overy. one renlm's tlmt the-normal
ls training tenchors ror rural ®chools:and- xirban, §chooh and nubody blushes
when he siyg.he 1s taking the' rux'ntvourse.

t the ﬁ\e counts superlmcudents (




OREGON STATE NORMAL SCHOOL, 61

mumnities visited, and did more than anything the normal had ever done tor
bring it in touch with the rural section g{(he State, it was realized that that .~
‘ was not suflicient to train rural tedcher or. rural school \\"ork., The normal

sehool, therefore, thix year obtalned three rural schools for practive purposes,
These schools are: Quk Point, located 5 miles northieast of Mounmouth on the
Salem and Independence lighways; Elkins, located 5 mlles southwest of Mon-
ninnth, and Mountain JNiew, located 20 miled south of Monmouth on the Woest
Kide Electrfc of the Southern Pacific. o .

In the Oak Point school there Is an avernge of 15 pupils: In thé Flkins
school there is an averagze of 23; in the Mountadn ‘\‘léw school there is an -
-averirge of 60. Only the clementary srades are tanght at Oak Point and
Fikins. but there is an aceredited two-yeiar high school at Mountaln View.

Fifteen student teachors, who are taking the rural course, are working in

- the three schools at all times, there being three at Ok Point and six each at °
Elkins and Mmpﬂnin Yiew, These student t(‘ﬂ('hgrs work for three weeks and
are diviited] Into three classes like the United States Senate, one-third of whom
“are always doing thelr first week of work, gne-third their second week; and
one-third {heir third week. During the first Feek that the students are in the
schonl they do the following things: (1) Serve as head housekeepers; (2) -
supervise the play ground; (3) prepare the hot lunch; (4) follow the work
of the teacher who Is doing-her thitd weck of work. whom she will succeed in
teaching certuln subjects on the following Mendny 5 (3) refresh herself upon
all. the subject matter alveady covered by the class; (G) prepare outlines of the
work she is to do for the next two \\‘ogks; (7) tell some clpssieal, story on
‘Tuesday of the first week; (S) present to the school some standard picture on
Thursdny ; (9) mive specigl atiention to the seat work of the lit{le people,

The work of the school is divided. into longitmlinp.!_ sections and during the
second and thifd weeks the student teacher teaches the subjects of the section
for- which she has been preparing during the past week., The plan is to have
ench student teach some classes in each and every arade in the school, so as

H to acquaint her with the geueral character- of the work and the nature of
chilidren of al' ages. .
A ) * 1o all casés the stndent teachers live in (e Lhomes of the people of the
conmunity in which they teach.’ - L i

When they shall have completed their pmctl(:o in the school, they return to
the normal and resume thelr class work at whatever point they find thelr
claxses which they left three wevks heforew No special creMt js given for -
the practice teaching, but no deductions are miade from other sulffects because
of the theee, weeks' ‘uhsence, The plan ismot ideal but it answefs all purposes
Detier than any qther plan we have gle'\‘lfed to suit our mvnfnwtlcul_ur condi-
tions and facilities, - y :

Rbports of the students’ work In the rurnl school and gémimunity are made
.to-the head of the department Ly the supervising critic’ for the work in the .
schaol, by the landindy with \\-igoin she lived as to her howme qualities, and by .
thp student herself ns to what she recelved fiom the wavk aud upder fyhat

conditions. she thinks she might have recelved inore.

As supervisiog criticsfor these schools e hive three very excellent worten+ ]
Miss Florence Hill, at Gnk Point; $iss Gladyg Carson,-at Elkins ; gnd ﬁrs;,_ S
Néllie G. Pirrell, at, Mountain View. -Miss<EUll 1s ' graduate of the Oregon - g

>~ normal: schogl: of the class 3 of 1918, 28.yers. of age, and recelyessn sabhifd ofF o
i L $000. pet . yedr with “an: funual Icrease bf $100; for: threg. years, The com<. .

mubky 3 which ehé tenches u made up of w Bomewhnt stratified sockety—eol:
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It Is exeellent but the cmmuunlt\ spirit 1s luLIn" {nmcoaper'\tlo\\ and
purpose, .

Miss Carson is an Orezon Normal Sthoul craduate of tho class of 1914
awd Willwmette University graduate of the cluxs of 1917, Sbe i8 27 years of -
age and receives $1,000 salary,” \\lth an annual Inerense up to $1,300 05 the
cdhaximiom, The Elkins cotgmunity 'Q quite idcal—practicully all of the people
lundowners with children, everybody possessed with community pride, intelli-

: gent and purposeful ; a better spirit of cooperation couli not be desired.

Mes, !moll is 0 graduate of the Winona Normal \1!101»1 1808, and a graduate

of \‘he uiversity of Wiscorisin in 1903, " Her salary is $1 100, with an annnaf
fnerease for three years with a®|naximum of $1,400.. 'Bl(‘ Mountain View
School is tocated onty four iles from Covrvallis, \\hmo vur agricultural college
Is located. 'Its patrons are j)m"r\'who firners, duuin" being the chief
industry. An exceliont e(lu(nlnonul uui} industrial spirit are evident here,

Ench of the schoot districts, cooperatigg with the normnl school, contributes

toward the salary of the teacher what it has been paying for Its teachers, viz,
$GO ‘per month ut Ouk Point, 8§70 at Elkins, uud £120 ot Mouutain View., The
school district benrs ali 8f the expense that it weuld ordiharily bear, the normal
schoo] adds to these amwounts whatever is neeessary to get thd sort” of super- ’

visors it desires for the work and any other expense that would nllumll\ Lo _‘

cxulwd by it being n training school for the normal school.

It hecomes my taxk ns the homf\of the dopurtment to give the students in
yu- rural departinent the econonic, sm-i U, amd edueational viewpoint nevessar Yy
for suecessful rural work., Classes are offered, therefore, for the tnuming of ¢
‘rural teachers and for the -training of rural- s(lmul supervisors and county
superintendents,  Speclal traluing ts- prov ided for the zone plan of rurul super-
vision which has bcen evolved ta the depurtiment. . csldes this work In the-
norinal school 1 make o visit ench week to each of the schoolﬁ for the purpose

{ giving unlty of purpnse to all of the %clmols, rendering any .1\~M.m(c I
nay to the supervising and |n.\(l|( ing tonchvrs, and gelting in lum h with the
lifo of the varlous connmunides. .

Itegulnr faculty meetings with the supacvising erities’ are held once In three
weeks, nt which times the problegs of (he dcp.n rtment are presented and sulved
if po“lblc My (‘\p(\lloncc has showp me that the problems of trumm;:
teachers for the one-room country 8chool are numerous and diffeult, but.the
task har proved an absorbingly lmelesung one and, though the eurtain
around ft is" dark and thick, there are a few rifts through which -gleams of
ll{,ht appear. We are lmmn lmpcful and foll(mlug the gleun!\\hkh leady |
_lo a real rural school,

. -
. -
N .

.SUPPLEMENTARY SUGGESTIONS.
WHAT E‘(PERIE‘ZCED -LEADERS DESIRE. .
£ v
A ‘lmto supervisor 6f rural edircation. writes'as follows ! e

I bellove !rom my. experlence 1n trnl,nlng ruml teuchers nm‘ ln%er ln supor-
.vislng JUFA t(chhcfs An sepvice’ thut the followin

Whlee

: ‘mellmds slmitnr*to the &n1ié litic 'of WO

1]
ndipler::of ,egu Hon;- s

oA
ffm;,stu'clenls prepar’ngwforbnny Ime

if possible.:

-

‘of -tenching: though si\‘an ln neparate classes w!th 4 ruml-schotﬂ nppllcatlon ST

L]
ProR
~

-
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2. A spirlt of rural mindedness creatad through (a) the study of rural soel-
olagy: (b) frequent conlact during the hoynmi-school <ourse with rural socia]
wffairs and some responsibility for the same; (¢) living in the country during
the period of ohservation nng Practice teaching,

3. A working knowledae of rural-school” adwinistratlon through (w) observa-
tion and practice teaching in typical rural schools under expert critics: (i
study of 'Inws affecting rurnl fhools and a comparison with similar hws of
other States ;=(¢) study of finadeinl data of typical rural districts and practicni
demonstration of uses tn be i stich data. .

4. Resourcefutness through (g) rural PRojeet work included in the ‘conrses In
agriculture, household arts and industrinl Arts: (5) nse of materinl gt hand
in improviug the pbysical conditions of the rwal school during the period of
practice gemehing, J

The following, suzgestios ard made by it normal-sebool teacher of rural
edueation : . . : R
Rural teachers need ty ho traified to do tlree things—to teach,“to lead, 9

,

and to live in the country. oo \‘\ ,
1. To accomplizh the firstd there shiould he (1) Cohrses giving the principles
of teaching fn ovder that there he some meaning to teuching for the tencher
himself.  He must Know Low to woark out these principles amd adapt thew to
his particolar community and changing eeeds.  Without them he will be nar.
row and eventually fail to ®ive new nourishment to the growifg plunt.  (2)
These principles must be fully ilusteated and frequently demonsteated In
order, that _the student shoulit lewrn how to apply them. This (ﬁ*monst-rutl‘on
work shoffd e done in different types of sehools, rural especlally, and
graded. (3) There should Le an opportunity to try out these principles
‘ through practice teaching. .« T'his should include actunl toaching and manage-
aenr, (County snperintendests constantly tell me sfudo‘x.ns' full becouse of -
poordiscipline Aud not heentsesof poor teaehing. 1t is true that good tenching -
rets interest andginterest provents dor hehmvior,  This sgood teaching does
not cote to the ingxperienced teacher at first and he must know some Imme-
dinte means of handling the sitation  (4) Normud schools shonld oquip
tenchers with' fimmediate helpa, something to uses'the first dpy of school—
printed, charts, pumber eirdse attiactiviy pictures fop schaolroom, lists of books
for: ehildren to read, courses’ giving subject matter of .common clementary
schools. N o~ 4 ‘

11. “'he tralning for leadership myst for the pfesent be very definite. Show
how 10 organize & boys' and girls. tinb, teaclug gmame, have school progriuns,
organize Tathers and mothers, carry om hot noon lunches,  Tor this students
should themselves be organized to ﬁtudy topies rblated to rural \4%*. learn to
©oplay gumes, fundamentals of cooklng, sewing, ,nmﬁunl training. They should ,

study rural soctology for princtples Sgl:ltiug to feadership and do the above
'thl'n;:s as applicatfon. In the mral comununitles whert the rural _truinlpg

schools ave located, students shouid have an opportunity ‘to observe nnd par:
ticipate in locat organjzations. , Inorderito veally kﬂ‘nd'tmt something-of rira}
.. Depple, they should. Me In the community white doing pivictice tepching, .
Theye should be many inforuin! sdeial gatherings for these students; i
(M. It Is the greatest tagk of nll, thotgh ié-most neglected, to: picpare~
~ teachets. t6 1ve In the. coyntry. .1 althost feet Iike sayiog tha 1t 18 hopeless
to arteint to prepare students €' (sath In the cousitry It they do ot like ) Tive
thers, Neoae s 0 good work urlless he entoygt, wind living la.the principal.
thifie In teaching.” No-u ites- whethir Theardivhiudt is clty or country bred,
e must know liow & safistiction out of life, 'We sbould develog wide

Tty e s S A e s T e
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=~ interests in students so 't]in\t they will have something bestdes school work
and social work to serve as personal Iuterests nn(l_ study. Interest in some i
form of nature study (birds), some hobby.in agriculture (flowers), reading,
musle, art. A knowledge of cooking, sewing, and manuai training will help
to make one’s mhaterial Hving in the country-n better one. If one needs to
lielp with the housework, be prepared. Yf possible, have a-home for the tencher.
This will give more satisfaction for ]l\iu" than almost anything else.  Have
some hollyhocks and popples planted hy the door. Feed the Lirds. Keep a -

e cheerful fireplace wherd children and grown-up noighbors cnn.drop in and

visit, | . .

-

"-“l‘lujse additional pnrn:rzrlnlxs are selected from replies recelved from other
Jenders. > ' s
1.-The fundiunental‘need is the attitude of the training teacher. . His RLjl-
_usophy of life and education”aml particularly of rural education lnust form
thé background of whatever s done. oI'he teacher's spirit of domocran) or
aufocracy is reflected in the “set” of the student’s mind. Just at'this time I
would put personality and character and right attitude In teachers foremost in
what. 2 noral can do for rural teachers, The future.of this country depends
. upon this, for country people are prlm'lrll) to be reached through couutry -
-schools. If care is taken in selecting the to'l(he‘r who has the right personality,
democraey may be faught along with even writhmetic methods as a by-product,
My point is, that the emphasis must be pluced not on the caurse of study, but
on the administration of the course of study. ® * * Ruyral teachers will be -
much more * ready for thmr work " If a better salary-is paid them and longer’
- termns of school mnintained 'I‘\\o county superintendents in Washington, ia
1% % 1905, decided country teachers were not paid’ enough—one of these county
superinteudents was N. D. Slw\\plter—nnd because of the® definite program
those people organized and- carsled through,. Washington rural tedchers age .
boing recognized by salaries pald nnd by profo‘slonnl respect. This end wx\h
accomplished by directers’ weetings in the county, where they were tanght the
difference Willkveen a cheap teacher afid ® good teacher; and so salaries were
Jaised in the two-countles. When NY. Showalter becmne head of the rural .
department fn Cheney Normal School, this pift-was extended to include con- *
ferdhces and suminer schools for county, superiirtendents, where we taught them
the needs of higher salaries and told them what rural teachers should expect -
. to g!ve and get. If a. normal school will consistently carry thmugh such a
. plan,-in five years it will have ralsed salaries for rural téachers to the plack
+.» that good teachers will be willlng to stay in the country, and a ‘demand wifl
‘be created for good rurgl tenchers. Incideutally, this movement tends to raise
+ + standards for village ‘and’ clty schools by the (Ijmhing) coraparisons that urlse
C2 .The. normnl school can “help apecmcnlly I this sreat work by e\nltlug
ural life contlnually “ (The war ‘s, holping some in this’ Tospect.) It can
tench ‘and prench the doctrines of better farming.: ooopemtlon better ll\lng, )
more pcrmanency in land" tenuro, better. hnnmor and- -ntore - contcnted homies, - --.
lt must inspire these young, peome to be. lemders for. the farm communlty rather; ., -
“ thnn old-fashlon@ pedngogues. By somo;schemo qlong thls llns\lt must prove
f

\Derr.ADA the best types. of va'>

and will tielp :ﬁymu Wiy, The normal | gchool ean help ‘pecifically by —>- ™
: p}acin&thaae ‘would-heé rural tenchers in-real open country schoals under normal
+Bchool: superviston. - Here these young :mpla must 1ive and learn. how to, teneh i
| t'.wh&u -'&er tﬂmni proh!qm ‘ot :

'“ lt 1m0t a lm thorulshlya.g}nt- the nnrmnb 400l can and -~ 7 |
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have to take placeion the normai campus. - More and more of it ;honld mke
place In the open country where the real work is to be done. ’
3. The normal school should make arrangements for the rural teacher to dg
-at least two-thirds of her practice teaching in a one-room rural sehool. Before
practice teaching, she sh#uld observe in the training room of the normal school,
in the demonstration, school in the country if there i8 one, and in & “real ”
one-roomn 8chool. In doing’this she should iook for the big points in method of-
instruction and compare, contrast, and discuss reasons for differences ; then worsk
out some suggestive constructive material for the different situations with n
gpecial supervisor for rural practice—one who knows rural pchools t.hox;oughls
These teechers should be made reéponslble for one or more. speclﬂc things
while they are attending the normar ang net be treated as young children. In
this way they will get more self-confidence. The entire faculty must be in
sympathy with the rural department in the same or like degree that it Is to
the musie and art departments or any other department, -
4. Much time s put in at our rural practice teaching with & minimum of ve-
turns when there i3 no effective supervision by a competent critic teacher. We }
are aiming to put into each of our five assoclated schools some teacher of thor- g
ough training, high -ability and wide experienct‘.. Each one could then do effil-
clent. sintensive, and richly helpful ‘'work with the rural students. ce- Asa *
- matter of course, we must have two continuous years in the rural course just
as- we require it for the other elementary teaching students. We know it is
ridiculous to say a girl can teach in the hardest possible situation with one-half
the preparation required for the type of position which {8 twice as easy. Until
every normal school in our glorious land sets its standard there and demands
“salary and, lhlng conditlons commensnrate with these high qualifications. we N

* redirected education " and the sooper Uncle Sam wakens to this fact, the
sooner will Old Glory sinlle as triumphantly over the plowed fleld as it does
over the fnctory . Last, but not least, we need to awaken to the fact
that it 13 in the ﬂrqt two years of their teecmn;: that our students' fine flame
of enthusiasm ashes over and die§ down Juto “mediocre teaching. We should

- provide for folow-up. work—supervision by a normal instructor- familiar with

* the !deais and practices which” have been taught. This should be strong,
atendy, friendly help through these crucial years.” Such practice would in-
crensd teaching efficlency and save mnny of our rural dfmlcta from disappoint-
ment and disaster.

5. There should be a good course jn rura? soclology gnd ‘this must aiso ln-
volve fleld work glven to a study of humnnity.and mwotality. Thess 18 much,
incidental instruction resulting from pracgice teachlng in actual rural schobls
awt sarveya of real rural commuaites ?vhlch is lnvalnnmg In t3e préxhratlon
of rural teacheri. L 5 s

AT

SUGGESTIONS: Y TRACHERS m‘smm SR

Repu‘o the questlon Wha‘t, lpeclﬂc:m} shiduid normal ‘schodls do w mnku
fural teachers ready for thelp work? werg received from meveral experigncodt
rural teachers now 4 service. Three o2-these feplies are presented in full.. The <4
_second nod third are by: teachers fh: carge of ryral practice m@u Y .

D8 ,‘II' belleve that noemal mhoola lhould provllu: b

1A twoyear cfures, after high sshool. (Not fesa,) 3

& Special rural lifeséurriculuim, (o) Masiniam atjeutiod kiven to thorough.
* mudy of the sublect, Immr of the elemenm 'ubjecu;‘ (b);nﬂnh_ﬂum allow-
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ance for: electiww (¢) emphasize couutr) lite: problema (4) encograge rural .
| school vlsltatlo‘n and observation; (e) practice. teachlnpln (1) normal training -
= sch ), and (2) standard rurai school, .
mscnssions and lectures furntshed by prominent men in the fleld - -
4 Highest degree of rapport amuy fuculty and whole normal school.

i - 5. Opportunities for ‘members of school boards to familiarize themselves with
§ . thls department, thereby elnphasizing to them the superiority of normal-tr aine
" téachers, o 3 ]

. . a
. a

. IL Somewhere in the counse the prospccﬂve mral tencher should catch thv
splrit (a) of Holmes: *1 tind the great thing ln’thl\ worid is not 50 much’
where we now sthnd as the direction In which we are going; to reach the
port of heaven we mugt sail, not drift nor lie at anchor;” (b) of VanDyke:

- * This {5 m work, my blessing. not wy doom; ' and- (¢) of uplmg's Ploneers

. . _*“Thcre I8 no use going further,
- - .. - It's the odj:v of cultivation.’
) . 8o they sald nnd I'believed tt, )
- v Broke my ground and sowed my crop, . As
R . ] Built my barns ahd strung my fences, - =0 ’ )
: ' - In g little border station L. -
5 . Hid away beneath the foot-hitls <0
> 3 . S ’ . Where the tratls run out nnd stop. '
' But a volce as clear as consclence o
lang interminable chunges

On one everlasting whisper
. Day and night Tépeated. so:
T J * Something out there, something hidden,

) : .. Go and look behind the ranges, o A
L Something lost behimd the ranges,
) : Lost and walting for von. Go!'”

N ° Tt seems to me our norma! schools fail to inspire a rural teacher with tho
- greatness of t.he work to be dote. Though I have all prepanmon and have not
» -~ - the spirit it proﬂteth not.hlngl - ‘ 5, g .
Y. Subjects to be tadght: '
" A. How to make a llvlng (a) Arhhmetlc (¢)] geography (e) lnnguage.
© (d) manual tralning;(e) domestic sclence;'(7) agr!culture. etc.; (g) hyglene, .
- Nbrmal ochools are giving these attentlon, though much mnst .be udapted to
- .. . rurgl work by the ieacher hesself, -
B. How to lva a.-life: Increasing lelsure time ot fnrmer n dlrecting
(a) Musle—tgood cburse In use of victrola, high-class music which appeal
~ to _country people (b} art—to teach appreciption’ of the beauty. unding;
mrmeu, (9) pature study—birds, wild fowers, ete. ; (d) Hterature—to school
use. for adults llbrary work‘\(e) playground snpervls.lon.. (I) rnml llfe Q‘ader
lhlp—-pnl!;mentary law, and expresslon, . . 7 .
. Other snggestions: Train teichefs to'judge, textbooks and nn oppomm '3
becoma nmmu wlth nmny Ideaa for pmﬂtable bnsy work. =% K

2 - A el
.,«u' "iw Eel) ?J e ""“'

glve- would-be mnl mchm a trua. «»'
B “ﬁﬁy{mlsbed 1dea of, the, blgnem ot ‘thelr m,\t.be ﬁmg,mportunlﬂee ands
"% the need of the highsst, b just highy ideals:o-pess o to (hecRNdren K th = i S0

_the commmua fiito Which theysgo. - lﬁhﬂ relation with-the above, it 18 anly“’ o5
| fair go po!nt out the: missionary uspect of the case ,nnnuclﬂly .and help them :
& 5o Tatg =5

RYS

42 ?‘m. “To e’ the most. itk tHing 1810
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means to better things ih rural education and as an ultimate means to more -,
speclalized tralning of the community as well ag of the school children, thus
. bringing about a better salary basis. . ’
{ " Of the more specific needs, the country teacher should develop an Ingairing
aud discriminating- power; in other words, she Bhould cultivate COoInmon sense
to meef the Mmnumerable calls which come in the day's work. In order to do .
this she must have a thorgugh working knowledge of  the subject matter
sdaptable to each grade, and she must- know ‘the characteristics and pecul-
farities of each grade as well as of each individual In the gadez I find the
girls coming out to teach need a much keener appreciation of organization and
management on the basls of economy of time. They themselves fee! the lack
of «" close enough acquaintance with the best subject matter for the different
grades, especially in reading. For Instance, they may know that the Robin + -
Hood stories are good, but they do not know that the ones arranged by
Howard Pyle, and publighed by Scribner, are particularly good for the €ifth
grade, lending themselves well to dramatization, particularly in the country N
and-woods. Perbaps if we were to have the students working with us a year
Instead of six weeks, this same remark would be made at the end of.the time,
but every student has come to me at the end of her student teaching and L
deplored ‘the fact that the time was so short to put into-actual practice the '
things that she had gained through criticisur of her teaching efforts and from
observation. . G g
" The tencher needs to have her mind tralned and she needs "also to have
her eyes trained to see the beauties of nature beyond the muddy door yard;
she needs ears which can Wear the song of the meadow lark in spite of scuf-
fling. feet or etectric orgun, as the case may be; she-must have the love for her
work and for her children-deep in her henrt; a8 some one hgssaid, she must
X knpw and appreciafe *“the good, the true, and the benutitul.”

SUPPLEMENTARY SUGGESTIONS,

The work done in Kearney (Nebraska) Statd Normal School in
proparing rursl teachers is an excellent illustration of "the evolu-
tionary character'of the progress which is being mads, as it shows
the curriculum in time requirements from the meagerest to the fullest

 for two clllege-yeay normal schools. The appended statement is
- tnken from the annual catalogue for 1918, printed in the spring of
"~ thig'year. . o ! :
s, RURAL EDUCATION, KEARNEY, NEBR.
= -By L..R. SiPPLE, DEPARTMENT 0F RURAL EDUGATION,

BECONDABY OOURSES. NI

Rural school managemeiit, This is & cqurse for. those beginnlee the itudy &
of rural education. A:stady-ls made of the alits, orgenizatios, and ‘mapage ;
Juent of the rural acliool. The school system atd the school law of,_Nebraska
-are stadied, - 'Oneé sémoster, Text: Wilkinson, Rictal School Mangigestent.

Principles of teaching.  (Kormerly Hlementary. paychology and principleatot

. stéaching). This course dloultt £ollow rural school ighagément. Tt s an el-,
smedtary study of the printidies upon'which good teaching is bassd, with spectal :
 referdtics and Application to teachingJa- rural schools. One @mester, Texte; .
- Btrayer, A‘Brist Course in the Teaching “Process, and Pyle; The Sclence of , -
- Human Behavioe, - e S e

. <. - . =
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Rurai school"methods. observation amd practice. The prerequisite for this ,
-« course s principles of teaching. _Tlils course 18 a study of how to teach the
several subjects in the rural school curricalum. Much time is spent _in- tlie
observation of classroom teaching by experts and of actual prnctlce~tﬁvhi-'x.
. by the studenat, in nearby rural demonstration schools, -One semester. M'ex::
-Kendall and Mirick, How to Teach the Fundawental Sabjects. .
Open country recreation and games with handwork for rural schools, T
course consists of Instruction and practice in how to'p;lny and swpervigse folk-
games, fustructive {ndoor gumes for cold or stn,rmy«lhys. gnmes that correlnte
with language and number work, gaines for the playground, ete. A part of the .
time is devoted to construction work suituble for the primary and inter °
- mediate grades in & rural school. One semester, R
. - Rural ¢ommunity leadership. This course consists of a study of the prob-
. lems of community leadership which coufront every rural teacher. Special
httention ‘is given to. the importance of socinl leadershl_p and copmunity
center work. The course is based upon a~study of elementary rural soclology.
One semester. Text: Purtq of Foght. The Rural Teacher and H is Work.

..

. -COLLEGE COURSES,

High dchool normal\trnlnlng. * Thig course ix lutended for those students who
expect to teach high school normal training work in the high schools of the
State.or who wish a general view of rural edueatioh. It might well be callél
theory of rural education. "It gives a survey of the entire field of rural edu-
catlon. The first purt deals with the school law, school system, aml manunl
for the normal traintug high schools; the second, with rural soclology ; the
third, with the organization aml management of a rural school.  Four hours
creddt. - ’ - . " .

Rural soclology. This course denls with the application of the scientific ln\ys ’
of sociology to rural sociul problems.: Much laboratory work' is done. Four
hours eredit. The course is based on Giilette, Constructive Rural Suclology,

‘and ‘Vogt, Introduction to Rural Socinlogy, .

: Rural school adminjstrdtion. This eongse is offered: In the summer term

- nly. ‘It is intended for mature students or those having had experience In

B K aching, particularly for principals of rural high and . consolidated achools, s

* pND 18 of village ‘schools and county superintendents. The course deats

: the administration of a schodl system from the standpoint of the State, -
{he tounty and the locnl district in the United, States and iy Nebraska, so far’

. ndthe rural schools are concerned. Four hours credit., The course- is based
upon Gubberley and Ehioft, 3 . : a

3

BURAL DEMORATRATION s8CHOOIS.

“.7,  with'the Kearney State Normal School in Its. rural educatlon work : The Cal.
(502 tips, the Glenwood, - and'-the " Victor “School. Students in- the department «f,

-+ rurul edication: spend a definite amount of time 1n theje. schools obgerving and
. briictice teaching. They are” typleal rural ‘schools, ‘well equipped and presided "’

* For obsarvation and practice purposes, there nre three rurgl schools affilinted

- over by “cagable ‘teachers. | Hach' commulity ‘s wideawake and cooperntes
fully 1o, the, Work. of-training turaf.téachers, - The norrial school, ‘In return,
fuslstg” In " every, possible . way .to: iimie:. X

B

"

R AR ‘5", ;‘."»\"‘ PR Ldey .“’.. g R e Eane .: £ F TNy
18" a mddért - tworvom- bulldifial bullt e “serve” con 25L

s well

as school. It Is a soglal ceutér for the éntire
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‘Glenwood School. This community ‘recently voted to build a commnnlty
house and when completed it will be one of the best bufldings of its kind 1o
the State.

Viq‘tor School.’ E'.l‘h.ls is a new boilding of the bungalow type.

. ' KEARNEY RUBAL CLUR

The Kearney Rural Club contributes a definite part to the work of the depart-
ment of rural education. It is a voluntary student organlzation to which all
stullents in rural education are expected (though not required) to belong. It
furnishes excellent tratning in community leadership and supplements the class-
room work in practically all courses offered. It gives practice in planning and
executing programs suitable for rural conamunfties and helps to develop Indi-
vidual Initiative. Students going out to teach find the work of the club invalu-

. able to them in thelr community work. . . 5

= soclolozy. elemnmf‘b chology. m prmdmu u! teaching, AL subjectl In

Sy S0 BURAL EXTEN BION SERVICE. ) =

)

An ertomlon service {s' maintained to heip communltla that are striving for
hetter things, Lectures, lantern slldes social programs, musle, t talking machine
‘use, plays. etc.,.are the means used. Assistance is given In rural church im-
provement, conselidation of schools. the bullding of modern rural school bulld-
lngs in grange work, in modern farm home construction planning. &
THE ELEMENTARY RURAL.COURSE. )
‘ -

) . FIRST YFAR. -
First sepiester. - - . S®nd semester. .
Industrial geograph TP . - 5| United States history for grades.._ B
BElective: (reading hnd  American Electlve (reading und EnglisH class-.
classics or algebral____._._.____ 5 fes or algebra)__.____ SN . - B
General .sclence..__.. mmemmeeeeeo- B | Agriculture 2 -5
Industrial arfthmetic§ oo ..__ 5 { Hyglene and sanltatlon---_...~ ...... ]
Drawing aee o e o Music .. 3 i
o . BECOND YEAR.
irsis semester. . Second cémeoter.
Civies (including h!story and geog- Farm accopnting focea 5]
nmhy of Nebraska) ... _____ 57 English (grammar)-..--.._._------ 5
English. (composltlon and orthog- Manual trafodng s ooooooooo o 5
raphy) -5 .Elemenuu:y physchology- nnd prin-.
Dovestic sclence. (girls) or agrl- eiples of teaching__.___._.. Pl 5
cultyre (bogs) ... . _-_._____ 6| Rural school plays and games uml
Rural school manngemmt.und rutal handwork
B0CIOIORY vouiieaame ie B} S
Penfoanship .., gy i i

On completion -of this couse g rural’ elementary certlﬂcate I8 tesued by the:
normal schovf, '!l'hlqﬂ‘cerﬁ;ﬂgate:is godd for- \;hree ye‘ars in apy roéglachool in
Nebraskis. Iténhx bﬁ rendwed. "

This cérificata, Includes’ all -th subjects ‘now reqnlrea foF. & seconﬂgmde
< ‘county certificate gud fn-addition: Domestic ‘Beience; manual training,:
sclence,  playground gu erviston,] handwork, -rursi management,.

v S
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the course are taught from the standpoint of the rural school hy experts tn the

. ¥arlous departments of the normal school. The elementary rural certificate is !

glven wlthoutgamlnntlon to those who finish the course’ prescribed above. g
" All students who enter the elementary rural course mtist be 18 years of age

! and have completed the eighth grade of the common schools or its equivalent. !

i Those who have completed the ninth grade or its equivalent may enter the

i - course and complete it In one year. In this part of the State the demand is for .

v

ks

=

7=

g . at least four years of high school training for rural school teachers,
I ' .
i THE AD\AN(‘FD Rl‘l(AL COURSE.
L FIRST YEAR. .
i . . . )
L\i First Semcster. Sceond Semester. v
e Elective mathematics or industrial . Llective {mulbewatics or industrial
: * o owork .. e 5 0 1 S S S 5
English (rural school literature)_. 5 | English (industria]l English reading
2 Rural school managgment_._______ 5 and classtes), ..__.___ . ___.______ 5
: Physics I S 5 | Rurg! lea(lerthp J(or prlnrlples of
PN Music N e teBching, 1Ca o oo oo oo ool 5
B ~ Physies T11__2o__ B
. Drawing '
o a . . M . ) . ) P /'
y . g 5. COND YELAR. . _ ’
2 " Pirst Semestef. . : " Second Semester. £
: Europenn listory (or industrial ° Europoun history (or United smm !
- geography) ] history) ‘- B
v FEnglish (pubie speaking ‘or ex- Manual  tralning___________. .y'__-_ 5
R pression or dramatics) —o.—ao_. 6 | Agriculture .o 5
— BOMNY i oo 5 | Observation and practice__________ 5
N Principles of teaching and methods I’vnmunshlp!nd roral school libr nry ,.
. . with observation (or leadership) 5 methods .
i Rural plays, games. and handwork._ ST _
. . . 'To gradunte from this course e.lch stmlént must have. credits’ for one or
5 - a more semesters in eich ot——'ngrlculture, manusal training, and domestic science;
'~ excepting young 1pen, who may ‘take an additional semester in agriculture
;- rypanual training instead of domestic sclence. Where possible, students in
. . k‘vurw may take four su\)jecbs chosen from the followlng Grammar;; com-
L tion and orthography; reading and. dlasslcs; “Industiial’ a.rit.hmetic, o
“i/7 - .dustrial geogruphy; farm accounts; United States history, :
e ‘Those ‘who' have’ completed ‘the tenth grade ln. high Qchool‘ and nho mmt :

_teach fn one year, may take an elective course ‘¢hésen from the above advanced -
_ rursl course nnd’ receive ah elemeutnry ‘rural Stute cerﬁncste. . Such studems
mny complete- the ndvanced course in one }ddltlonal yenr. _' :
" Those ~'who ‘have finished. the. «<leventh “grade’ in- high school may complcte
ey the advanced rurdl course in one yeir and one-summer term. ¢
-, - All-those: who complete  the advanced ‘rural courne Wik’ recelvd a-firgt-grade
i *_*Q Fural. Stnte “certificate. ‘and- mer three years of” succeastnl;expeﬁénce shall-ne
.;, :;ga gg/a‘ profeulonal‘ ural ,tato certificate good for life." Thege® certifl.
T cates dre alsoigood: mnulm and town “schiools.of; the itm s "“a*:-gn;“ 5
“ The: tdvanced rural State eertlﬂcnta Includes all the snbjet:h now muired e
' I,'or the Arst:grade county. “certificate™nnd In additton: Domeatle ‘science, manual’
tralning, playground sipervision, Europemn hlmry munla. rurel school Ilbrm
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Teaching . 5| Teaching (in’ rurnl schools) ______ 5 |
History of education and adoles- Electives . 10

'. ceuce - : 1 | Reviews 4
Electives —.__ - 8 .

. tion of equivalent of twelfth grade plus profeﬂslont:(v:?/cnned First Grade

They gevotao %ach mornlng ror 18 wee]m to pract’e tetchlnq R

. BUPPLEMENTARY SUGGESTIONS, ' 71 ‘
methods, publlc speaking, rural school ‘management, rural leadership, and a .
year of methods, observation and practice in typlcal rural schools under ex- |
pert supervision. In addition, all students become members of the rural club |
where rural commlmlts leadership i8 demonstrated. . °

.

SPECIAL DIPLOMA. -

-

RuraL Hier ScrooLn FEACHERS' CoURsE.

FIRST YEAR, < : . Doa
Psychology ) . b1 | Biology or nature study.____.____ 4
English ____ = . -- 4, Electives (rural Industrial sub- -
Electives (rural scieme) __________ 7 Jects) .. o T
Drawing (drill) oo ___ 3  Music (@rill) o ____ £ SO 3.

Rural sociology 4

S8ECOND YEAB

CERTIFICATES ISSUED (REQUIRED BY STATUTE).

We Issue three certificates now. One, on completion of equivalent of tenth
grade plus professional work called * Rura) Elementary Btate Certificate " and
good for iiiree years. (We are not pushing this course. ) / One, on comple-

Rural State Certificate and good Ior three years; becopfes life certificate after
three years of successful experlence One, on compfetion of the first year of
college work, for those who must teach before completion of. course, cailed Ele-
mentary Certificate and good for one to three years. Holders usually fina
places in tenth grade rurnal schools. On completion of-the second yent of col--
lege work, by choosing electives sujtable, a speclal rural high school diploma
ls offered. This diploma is expected of all who teach 1o rural high schoéls.

¥ [ S .
- PRACTICE TEACHING, MILWAUKEE, WIS,
> By,C E. PatzeR, Departiment of Supervision.

/

A

h ]

. The total number of students for whom practlve wachmg 18.provided each
year is about 480, This pumber is composed of varlous groups for whomn
differentiated practice teaching has been prmldéd. T’here are students who
are spocialiging to tefich in: :

‘1. Kindergartens, 2. Primary gfades. 8. Grammar grndf&. 4, ‘Schools for
the dedf. 5. Deptmtments of manual trainiug and drawing in high schéois
and elamenuwy 'bchoolg 8. Depamnenta.otnhslc in high schoold apd  eJe-

‘mentary schiools. 7. Flementary schools demapding the ability to. téach Gep-
o, 8 High schools, ug asslstants pr principals. 9. State graded schoas,
prldclmor clgas teachers;. 10, One-rooi: comptr;b schools,

it

_The m&enu in the kidergartén group do ‘thelr practice mchlng la_thé
’ of the city schools, in the misyion_ klddorgartens, and, ia
nnaer&gg- of the: elementary Behool conhected yith the ng-mu

3 LS, = A |
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2 and 8. The students In the primary and ;?rammargroupsdevote 18 weeks to
practice teachlng, all of which is done in the city schools of Milwaukee. This
semester we are practiclog In 52 of the Milwaukee schoojs. The students
report at the time the regular teachers report in the morning, and remain until
the close of school, that fs, 12 ¢'clock. Each group gets from three to four or
five periods of teaching during the morning, aggregating not less than 100
miuutes nor more than 120 minutes of actual teaching. The students, how-
ever, assist the class terchers during the special-help period of half an hour, '
whlch time is not Included in the so-called regular tehching. :

. The students qunhmng to teach in the schools for the deaf dewote 18
\we‘ce of half-day practice teaching in the scheof for the deaf in Milwaukee,
and 9 weeks of half-day teaching in the grades of the city schools. The'
diploma Issued to graduates of the school for the deaf, which is a course of

*three yveurs; uuthorwcs them to teach not only in sdlools for the deaf but also
in elqmentary schools in the State.

5. The stud in this group pursue the three-vears course-in the ar( cchool
aud .upf*nﬂ 12 a:ehpf half-day teaching In two large elementary schools just
. outside of -the city imits of Milwaukee. They virtually teach most of the time,
~ reporting-when the regular teachers report and leaving at the close of

schoo! at noon. The. teachers qualifying for work in manual training get their .

practice teaching in the manual training Centers of Milwaukee. ’
7. Group 7 i3 & small group. The students In thjs group also get their prac.

" tice teaching in the city schools of Milwaukee.

2 * 6 and 8. The students who are qualifying to teach in gcpnrtments of musle ’
; . In high schools and elcmentary schools, or who ure qualifying as high «chool

: assistants or principals, get thelr practice teaching in the high schools and ele-

mentary schools {n citfes and o few large villages within a radius of 650 miles

of Milwaukee. They devote 12 weeks to this practice teaching, reporting to the

& schools the entire day for the entire perlod of their practice work. This
] necessitates that the students temporarily make their homes In the cties or _
! villages where they do their practice tenching,
L They do part of thelr work in the high school and pnrt in ‘the elementary
] . schoq) vonnected with the high school. This is done £8f the reason that the
g teachers of music are expected to cover all the grades and the high school; and
the students qualifying for what might be called regular high school teaching:
: - - will, upon graduation, secure diplomas qualifying them to.teach not-only in
5 high schools, but in the grammar grades of eIementary sclmols I may suy
) . that the course for these groups Is $hrée years. The course tor the group- of
students qualifying fer regulur high achool work wl(hln the next year will be
extended tofour years.
. 9.’ The students qualitying for- the principalships of Smte mded wchools get
+ thelr: obnrvatlon .and practice’ "teaching (n State graded echools ‘within a
" radius. of -20 -or 80 mues of Milwaukee. - These students, spend 12 weeks, all
o day tenchlng, in:these schools Naturally these students alpo take -ap & tempor-,
.. ‘ary residetice during the. period ot theh' .practlce teachlng. tn t%vluageq in -
'-"whloli thiy’ work s done. ; '_-,.- 3 . ; ’ . '

mwl whot }ﬁ-utu .
 work | tlﬁh"vfo‘; the pma”&r%’ﬁ
5 of thefr- work for the mext day: - Last year we placed students In moine’ 30
different rural‘ lehooll of' lmwnhlm. Ozaukee, Wulh!nsbon. Wnnhlln and -
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Racine Covatles. The students placed in Staté graded schools were almoplaced
in these counties. L /.
/ SBUPEBVISION OF PRACTICE TEACHERS. ¢

We have three supervisors who devote all thelr time to the sup'ervisdn of
practice teaching in the grades of the city schools, the rural, State graded, wi)
high schools; and three others who devote half time to this work., Besities
these supervisors there are three supervisors who devote a half day each td the
_superviston of the kindergart®h teaching in the city schools of Milwaukee. The
-bracticé teaching in the State graded dchools 1s done In the fall of the year.
For the supervision of these schools, one of the regular supervisors Is relensed
who devotes all of his time to the sapervision of the teaching in these schools.
The practice teaching of the students qualifying for high schooi teaching and
for the teaching of music in the high schools and elementary schools is done
the second 12 weeks of our school year. When this teaching is in progress,
one man 18 released for this supervision, but usuully it becoines ‘necessary to
release oneaother persou for part time supervisivu of this work. One ‘ur the
teachers of the art schoul atteuds to the supervision of students doing practice
-teaching from that school. , D

The supervisor of practice teaching, that is ,mysel&. 8upervises the work.of
every practice teacher at least once. ‘

I'oéslbl/y I shouM.have said in the beginning of this article that the 430
students wifo do practice teaching during any one yet‘ir are divided into two
groups— one group duing' its tenching, the first half of the year, that is the
first 18 weeks, and the other group doing its practice teaching the segond half
of the year. Thls grouping Is ratber artiticial in character, for in the first

‘ group, that is the group dolng their teaching the first semester, are all 1ncluded

who come from outside the city of Mifivaukee. During tl‘le second semester,
students who live in Milwaukee get their practice teaching. This grouping
was wade necessary for the reason that students coming. from the outside
‘Daturally will teach outside Milwaiikee, in the clties of the State. Thefr work,
for this reason, should be completed by the end of thé first' semester so that
thelr records of teaching may he made up by that time, and that when prin-
cipals and superintendents come to the school in April, May, and June, for
teachers they'mu_meet personally students who have finished their practice
teaching, ' ‘ ‘

EELATIONS EXISTING BETWEEN THE MILWAUREE. STATE NOBMAL SCHOOL AND THEK
'VARIOUS S8CHOOLS IN THE CITY OF MILWAUKEE AND IN THE COUNTIXS ADJOINING

MILWAUREE COUNTY. o P .

I may trathfully say that the relations existing betweenn the Milwaukee
Normal School ‘and the various schiools In #hich- practice tenchitg 1s done Is
of n.most cordlal ¥ind, To be suré, the systém of practicé teaching obtaming
In Milwaukee has been tested dut Quring fhe past 20 years. The board of
school dfrectors awthorized gur gofug intd the public schoold of -Milivatikee for
practice teaching and the superinteydent, assistant superintendents,. - special .
subervisofs, principals, and-grade feachers of the clty systim of schoold Kré-all

in hearty actord with the prattice teachlng done i the city schooli They are .

of great assistince to the“normal'school - When sor(s lMttle triction does man.-

teaching of the normal schodl ** pours ofl on the’ trotbled

.';fes@mefx_‘r.mig;mslmﬁynp@mq-w-ortne_-spper‘vuor of pragtive

v g

<

. The practice teachink as dobé'in the ope-room rural Bhwols he ,{ix;;n"__tried X
“out gbr_-t._h_ree'ﬁ'&? d:hiad ‘very 11t/ trouble 1p securing the“eboperati o
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county superintendents, district boards, and the rural teac}ters. In making’
arrangements for this teaching we endeavored to get Into the larger district
schools, and 1t soon became evident to the teachers in these schools and to the
district boards that we were of considerable service. Thlﬁ posslbly explains
(he welcome which we received in these schools.

This is the third year that we ure using the State graded s¢hools for practice
tenching, and it is also the third yeur that we have gone lnm the high schouls -~
with our prospective high school teachers.

I believe I safe in saying that the system that has been Introduced has
come to stay, at least for 2 number of years. It has its disadvantages but also
it has decided advautages. Thlolml the system' of prnctlce teaching the Mil-
waukee Normnl School has becomo? part of a much larger community than
ever hefore, which community 18 beginning to realize how helpful it can be in
properly training normal se hool students for the lmportant work of teaching

v

CLOSE CONTACT WITH RURAL LIFE.

B) Macy CAMPBErL.
~

Towa's greatest natural resource is her fertile farm land. Few qpota%n the

" globe have been so carefully prepared by nature to be the home of a greit agri-

cultural people.& A large un(} vitally Important part of Iowa's population will |
nlways llve on the land. h

Two very diflicult problems confront those who are interested 1n the progress
and future strength of rural Iowa: First, how may we encourage a falr share
of our, most capable, ambftious, and.best educated young folks to llve ou the
lmgj? Second, how may .we encourage & fair share ;0of our most capable,
ambitious, and best educated teachers to glve a lifetime of service in ihe
schools that belong to.the land? . .

It seems probable that these prohlems wilil never be solved permanently
until they are solved in ‘the spirit of American democracy which recognizes the .
right and privllege of each fodividuel to prepare himself for snd enter that
occupation which holds out to him the largest opportunities for success,
prosperity, and happiness. &

James A. Garfi¢ld, teacher and statesman, pointed out that in Americn we
bave no horlzontal stratifications of our democracy with layers of stone to
hold men down, but rather the mobility of the sea where every particle is
free to move and rise to glltter on the crest of the higheit waves. Realizing
this fundamental truth we see that a fair share of our most capable, ambitious,
"and best educated young people will not choose to llve their lives on the land
until life on the land is so reorgamieq and Improved that it offers oppor-
tunities equivalent to those found anywhsre else. A fair share of our most
capable, amblitious, and best educated teathers will not choose to give a life-
time of service in the schools that belong to the land Antil those schools are
80 reorgnnizéd and improved that they offer as good opportunity for a suc-
cesaful professional career as any other schools anywhere. i

‘A recent inquiry made by ‘the writer tnto the réasons why many of the
most capable teachers in the Staf® gave up teacHing in_rural, schools at ‘thele
first opportuulty. didclosed the fact that these energellc, capable, weall-educatnd
*teachers found teacliing in a rural school ta be a blindidiey Job offering no.
opportunity for a ‘professional career comparable o those o&‘;fed fn dther
teaching’ pogitipns, So-.the children of ‘the land_ are constantly: denled the
opportunlty-Xo agsclate with the strotig, vigoros ggrsonnﬁtlgs and the' best
educaéed“ﬁmm 19 uurteachmg Qrotesslon. This @;dengy of thé most cnpgble,‘

it e
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.

ambitious, and best qualified teachers to go where the best opportunities are
is already 'showing {tself among the graduates of. the rural teachers’ course:
and is taking some of the most pr&mlslng teachers, specially trnined for rural
schools,'into town and city schools offering superlor advantages,

The comparatively small number who graduate from the rural teachers’
courses in proportion to the f_urgq numbers énrolled 1a these courses is due to
the fact that many of these young teachers, just in the pinfeather stage, are

" planning on using the rural school merely as a stepping stone to teaching
positions offering greater opportunities. "Hence, they drop out as soon as they
are able to meet the legal requirements to secure certificates, teelipg that the .
opportunities offered by the rural school do fiot warraot larger i{ovestment
in edfieation. g . :

It is axjomatic that as the teacher so is the school. No school enn be per-
manently strong and successful until it ean attract and hold strong and -
successful teachers, -Those who have studied the matter are profoundly im.
pressed with the fact that in some way rural life and the rural school are
very closely bound up together. They are the inseparable Sinmese Twins of
Towa—neither ean advance any farther than It can curry the other with it. .

« lccognizing this fact, the department of rural («1'llt;quon'ncmrpts the douhle -
duty of attempting to train better tenchers for rural gcltools and at “the sue,
time of encouraging farming communities to develop better conditions. To this
end, every .possible opportunity is seized by members of the depnrtmefit to.
keep in cloge touch with the people on the land, to galn their confidence and
googp will and through this close contact discover every possible avenne of
advance. Some practical means of keeping in this close contact with conditions
on the land has been found:as follows: ’ ’ :

1‘. Rural life surveys conducted by members of ‘the department:’

"2. Boys' and girls' elub work and school. home gardens in the territory served
by the demonstration schools. ’

3. Commuultyﬂceh'fég meetings in the demonstration ‘schools. .

4. Service rgiiderqd by members of the departroent,. as me”ﬁ’xbers of the

. County. Council of Defense's Seed Corn and Hog Survey and-Garden Com- *
mittee. > o ° e . ' , c . :

% Assistance by all members of the department In the organization and.

.conduct of the school thrift campaign in Blackhawk County, .

. 6. Intensive study of ‘congitions in the rural demonstratfon schools, - These

3 svhool\:e:ve‘aa research laboratories for the departinent of rural educatlon

’

as well training schools for rural teachers, and the amount of time spent

in them}by .members of the depnrﬁment Is not necessarily proportional to the

Butuber of student teachers in training. . b : C
A o 2

A

() COMMUNITY CENTER ORGANIZATION., =~

-

X \\-\ - By Macy QameBpir. i S
‘The steps’syggested here are those which have been. found most successtul *
" by the, department of rural edacation'in four years' experience in. developlug |
cenununity center orgunizations $h schools where the movement is hew.. Theére
~, are now 3% such community-cefiter organizations in successtui operation in
- .rural schools, village schools, and consolidated schools. - .\ iy -
"< /1. The teachar mhould. vislt: i .as many: howmes” a8 possible ‘and: lavite /thé
evimunit: mébting it s seiol (5, b, ot o {1
.those popre:

: 5 PN
ofiba'(n, the digtrict, ot Aing
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_ calls over the telephane, and 1t4ms 1o the newspaper.

Y ome each month for similar meetings, .

el 8 Develop all the initiative and lendershlp you .can in your helpers by urging

76 APPENDIX, -
2. Select the most convenient ‘dnte for tha first meeting a.nd advertise it
-widely by all means In your power—personal invitations through the pupils,.

\\ 3. The.progrdm for the fitst' meeting should contain three or four demon-

s:rutlons of the actual work of the sclicol, The teacher should introduce this

. wbrg with a tactful suggestion that at each of the conununity center meetlngs

. some ‘gf the regular work of the school will be shown to give parents and

other tagpayers an opportunity to sce the results of the expenditure of their
money and‘no\te the progress made by the school from time to time.

Some kinds of school work’ which lend" themselves very well to & place on ,
the communlty-cént.er program -are: Primary reacing, phonics drills, drama-
tlzed reading lessond, compositions written for the language class and read
by their autbors, rbythm drills and singing by the school, eipecl.nll\' with the
victrola ; experiments and- tests in geography, agriculture, and home economics ;
rapid drills in the fundamental operations in arithmetic, and the working of
pructical problems at the board; and spelllng from such a list as the “Hundred
Demons” or the “Thousand Woidq in Most Common Use,” the competition be-
ing based on the MNea of showlng\ that every pupil In a competllig® group Is
perfect in his spelling of the ‘whole list.of common words,

4, Ikplnln tactfylly that these meetings are not school entertalnments and
that they are not old-fashioned lyceums or ‘debating societies. Call attention to *
the fact that they ®re held in the schoolhotge hecause the school is ‘the ,one -
organizutlor; which is supported by-all the peoﬁie and that some of the regular
school work wlll be shown to give the communlty\some Idea of the progresk of
the school. Explain tbat it is the purpose of the organlzation to lead to
constant discussion of those problems of most -lmmedlaté concern to the com-
munity. PR . .

At-the present time some of these problems are Red Cross work, means of
saving food apd fuel, liberty bonds, atd thrift-stump loans to the Ni ttional |
Government, war-tinie gardens, securing farm help, better samtary conditions,
saving seed corn, c0uunuulty recreatlon, better ronds, Government m.mu;.:emeut .

~ of railroads, ete. - > ©

- h. Introduce on the first program romé meirhers of the commlylt) for out-

side speakefs, who have personally been invited by you to speak on some .
timely subject in 'which they are much Intorested, N

-. ' 6. Plan your program cnretully. so0 that it is not too long. . Place your best-
nuwber last, and following_ it invite the people: to gather at the schoomouse

. Sufgest ‘that as a teacher you would like to have the communlty elect’
t“o members of a progrum committee to serve wlth you in plannlng the work:
of the organlzation. Urge the people to do this. If they do net, then appoint
“the two addltional members yourself,
No written constltutlon or other d.r.afteu outllne Qf procedure g}vemlng r.he
on,anizntlon or conduct ‘of the communlty-center meetings 1s. desired.

. them to take the Jead while ‘you ‘remain in the background. Urge one: of them

- for. chuirmun.. But ses to 4t that tMngc are kept mov{na‘ ; e
i, Diiring these war timés. pracdce thrift—dé"not follow: the meetlngs with -~ -
~‘the ‘sodfal, Minch: whlch 18 o enjoyablé- axid holpful unde&j.ordmary clrcumo =8 o

. stanoes. .

! -~10. Brlng all - the:lmpo;tant 1ngcrests=represendng your—,communit

o ifi_your &ﬂ ;negﬂ 1 i chi- s heatitig - theré:-
ARRE, "Outslde Bpeni y 1.:fo . ha e AN 0ppoRtin Y, to

herom thele mnetlngn "I.‘he cuuntiv Hipe
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Cross workers, savings and thrift wor'kers', -chuﬁf_v crop ngt;hts, county sir-
pervisors, towmship trustees, school 'dlreptbri, ministers, and other publier -
spirited citizens, have been feund sery wiiling to address these meetings.

12. The teacher muy- tactfully call

which the people will appreciate more Tully \\'hgh they are assembled in the

schioolhouse and con see the condltions pqim(-d out. To requhi® parents to

sit for two_hours in the poor scats of a schuolhouse Is often a most eloquent
. . . . . . -

argumnent.

-schools who,responded to the personal
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carried on in securing datafor this bulletin®are here given. L oy
" The starred names are, as nC(-uru’tem us could be- determined, those of licids .

of departments of rural education,
Avent, James E, East Radford, Va.
. Baker,. F, E., Edinboro, Pa,

*Beal, Carolyn, Sliver City, N. Mex.
*Btery, C. J., Bowling Green, Ohio, -
*RBrim, 0. C.,! Rock Hill, N. C. -
“Birockett, J. C., Platteville. Wis.
*Brown, George W., Peru, Nehr.

. Burkholder, A. C, San Marcos, Tex.
*Rurnham, Erpest, Kalumazoo, Mich,
*Burrows, Mark, Kirksville, Mo.
“Burton, A, C.. Bowling Green, Ky.
*Cagopbell, Macy, Cedar Fulls, Towa.
(‘li¥ndler, A. B., Frederickshurg, Va.

*Christensen, Etta 0., Superior, W8, |

*Cleaton, Sue C. Milledgevili¢, Ga.
Combellick, O. E., Ellendule, N. Dak,
*Conant, Mary A., Moorhead, Mln'xl.
*Creig, George E., Cheney, Wash:
Culp, Vernon, Springfield, §. Dk,
*Culter, H, ‘M., Emporia, Kans.
*Dunn; Fannle E, Farmville, Va.
*I“airchild, J.-A., LaCrosse. Wis,
" Field, Frank, Californfa, Pa,
*i*uller, Henry H.,. Mankato, Minn,
%.:%’roline. Macomb, Il
*Guhin,”M. M., Ajerdecn, &-Dak,
- Harbold, P. M. Aftillersville, Pa. -
*Harrin, F, H., Conway, Ark.

..*Hubbard, Jesse W., Worcester, Masa.
*Hughes, Mary M., Gunnison, Colo,
. *Junstad, F. B, Eau Clalre, ‘W5,

*Kelley, John, Mt. Pleasant, Mich,
Ke]ple, Elizabeth E., Los Aogeles,
Cal, - -

" *Klciome, -E, J., Bellingham, Waah. .

N

' - RKruse, S. A., Cape Glrardeau, Mo.

*Light, Leé R., Diilon, Mont. - . °
—h 2 hd
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COOPERATINGTEACHERS OF RURAL EDUCATIOY.

The names and addresses of teachers of rural education in State norpal

" Waller, C. H,, Prairie View, Tex.

¢ 5

agtentlon to-the needs of the school

Questionngire -used and correspoudence - 4 -

. '
- Lynd, Loutse B., Tempe, Ariz. o L
*Malott, James 1., River: Falls, Wis, - -
*Mardis, S. K., Athens, Ohlo, .
“Mendenhall, Edgar; Pitteburg, Kans.
*Millay, F. E, Lewiston, Iglaho.
*Morse, Marion V., Johnson, Vt.
“Neale, Oscar W., Stevens Potat, Wis;
Newton, Cora 1., Bridgewater,  Mass. .
*Oakes, Mra Lura ., Chico, Cal. e
*Packard, Elgar, Normal, I ceon
Perkins, M. 1., Ada, Okla. .
*Pitvinan, M. S.. Monmoeuth, Oreg, .
‘I'ullen, J. S, Richmond, Ky. S
Reavely, John,  Clarion, Pa, :
*Sale, ‘S. Frances, Hurrishurg, Va,
YSanders, J. T.; Natchitoches, La. o
*Schmidt, G. A., Whitewater, Wis.
*Nchoenhals, M. K. (Mliss); Hays City,
Kans, * _ 8’ .
*Seate, E. C.,, Kent, Ohio. .
Silver, Ernest L., Plymouth, N. H.
*Sipple, Leslie R., Kearney, Nebr.
RKilling, Wm, T.,  San Diego, Cnl..
Sours, Lulu; San Jose, Cul. ) .
*Spier, Etta R., Greensboro, N. C.
Stockdale,” W, T.. Chadron; Nebr.
‘Taylor, Lycy D., Boston, Mnsg. .
" Thomns, F. W, Fresno,,Cal,
Thompsen, Alfred C., Brockport, N. ¥, °
*Thompson, F, F.,” Springfield, Mo.
*Trites,. Flora, Wingpa. Minn.
- “Puttle, Eugene, Kéene, N. H. .
*Walldee, B, A, Valley Clty, NI Dak.

“Werner, John O., Alblon, Idaho '., %
.“Waoster; Earl’8., -Ellensburg,

v *Mr. Bim hss goie lnto war servios, . ,

. 'Wood, W, H,, Alva, Okla. .-. : bl
%Jn‘sh.-






