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TIME ALLOTMENT IN PRIMARY SCEOOLS.

By Mi'ss Frorence C. Fox, ‘\
Specialist, United States Burcau of Education.

This roport shows the time allotnient in a representative city in
ench of 18 States, as follows: New York, Ohio, Pennsylvania, Rhode
Island, Texas, Virginia, Wisconsin, Washington, Indiana, Towa,
California, Mississippi, Illinois, Michigan, Maryland, Missouri, New
Jersey, and Nebraska.

. A questionnaire was sent to the primary teachers of these cities
asking'them <o state the time actually spent by them in teaching each
subject. Handwork.included (1) modeling, sand or clay; (2) draw-
ing, blackboard and crayon; (3) painting, itk and water color;
(4) cutting, white and colored papers; (5) making, cardboard sloyd; «

" (6) building, on the sand table; (8) stenciling. 4

Under play were included (1) games, directed and free; (2)
dramatization, pesing and acting. B ;

Music inclhided (1) singing, (2) dancing, and (3) rhythm. Na.-.
ture study embraced three forms of activity, (1) excursions, (2) field

lessons, and (3) experiments. - o L
. ‘ o N !
Minutes per day dcévlted to the sercral anbjceta in the primary grades of 18
LY * representative cities.
Dally time schedule 300 minutes. .
& o4 TR '
(irade I. Grade I1. Grade M-
Subject. _ - - SO e é
: Minutes. | Per cent. | Minutes. | Per cent. | Minutes. | Pér cont,
o = - = i 2 = e ~
1. Readiug. ; ¢ &2 2 58, 19, W 714
s, ; 1 2 R 18] 12 4‘
11 3 2 31 of
18 30 T R 73 131
25 * 7 n 3| 12-
14 4 14 LT R 4
13}, 4§ 12 ¢« RL N S
’2 4 21 ] 18 8
b B S 1§ L a 17
nls oy (16 ERaR: | IR 11 &
- Nozz,—This. table comptises i'vurg.@m:ug;q}gg #ubjeets o the dally progrém.
V. It ta intended to. ehow {NEverage dally” time siotuent Gccorded the primary activities |
. In comparisga with that given to-  funganiemin sabjéets, - et Tt
VR P Sy A S NS e e : < STl Tear e I, e M R
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It was found that the subject @reading absorbed the miajor por
Aion of the time on_every program, taking up 290 per dent of the
time in the ﬁ)u/"mdo 19 per cent in the second, and 1} per cent
if the third” Handwork comes at the bottom of the list ip all the
“arades, receiving 33 peg eent of' the time allotment, or a fraction
over 11 minutes -out of 300 mmutos for ;)10 entire day of school,
Games. nature study, music, and du awing fall into this Jowest group
- and divide the honors with handwork at approximately.4 per cent.
In.the third grade:nature study receives 5 pér cent of the time, with
approximately the same for drawing and music.  In other words, the
child reads on an average pver ail hour a day in five hours of attend-
“ance at school in the hnt\"m(le and is occupied with handwork for
. 11 minutes.  He works a rltlmwtle(\unmlos 16 minutes and sings 12
minutes.  He spells 37 minutes, inclading phonic excreises, and-draws
14 minates, e dq.\otu 25 minutes to lamguage exercises and plays
games 13 minutes, . . |
In the secoud ant third grades the proportion chuwo& especially
wiih the siibjeet of arithmetic, which assumes anew importance and -
i€ given a much” larger amount of time. "Some other .subjects are
also recognized as nore and more lmpmtxuq but handwork remains
at the foot of the ladder thronghout the primary years and receives
its paltry 11 minfites in all the grades alike, '

‘_s;(. ADJUSTING PRESENT CDNDITIONS TO THE CHILD'S 'NEEDS. ?
o . % : : © By Any VAN Stone Harwis, l'tll«buryh Pa. o

" When one is confronted with the problem of teaching the children
- of a great cityone can readily wnderstand why so 1nu(‘|1 time must
be put on the schedule for reudmg The. basic ‘subject is English,
.and the oral language and spelling are the backbone of the work.
In the cities we have children of all ndtionalities. I‘.:ngl.n is -the
.important thing for them to learn. No Jgime allggment should be
made until the third year. When you come to the actual working
.over of the dnv’sa.tlm(- schedule you have another problem.. T find
_ that in the lower grades. it is better to give more time to the sclmgol
activ 1tv It seems to ‘me! that we ought to make a scientific study_
‘of this in order to get at the bottom of “it. *We ought to know’ the .
. relative ithportance of the. sub]ects we are hnn(ﬂmg il
T Evoryone shatrld- be conceried. in ﬁndmg more pl‘m,tl(.‘ll] cduca~ L.
" tional mnterml in the prlmm'v gl’udes. '

i .

i} svncuus'rs IN "mE PRIMARY scxmdt,"

'z _‘:A“ d1ﬂef3?it]§ to‘“ennble the*ﬁ?iﬁﬁ?y;bf’:
-~ schools to Tealizb the full mgmﬁcance of the special activities which

we unm.ll,y demgnnte u handwork nntum study, plp,y, ‘musie, and

D
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-~ alko solve the problem of the teacher's latitude.  If regular tenchers

.The same thing mhy be said of the other sp(‘(‘m] subjects and play-

by feet work instead of seat work. Give him a chance to yise the

gesty
w

ABSTRACTS OF PAPERS AND REPORTS. s T =
; . . . ]
hterature. We need ‘fll mmore eflicient organization, so that all the
time that is necessary may. be secured for children’s vatied activities
as well as for the more formal school work. .

We need teachers of formal work and we need teachers of special
work in our primary schools. » *

We need elassrooms for our regularwork, specml environment for
the special work, and p]u\ ounds for the recreationdl activities.
This is the day of specia)ifation, and we need.specializatian in our
primary schools as well as in the secondary schools, but not to the
same extent. The subject matter in the primary school curriculum
can be organized in larger units than in the Ssecondary schools; for
instance, one teacher can handle g1l of the regular subjects, another
teacher ull or part of the special subjects, with still another teacher
to develop the recreational activities on the playground.

The right kind of organization will make this possible.. It will

v

are selected who know how to teagh the formil .work hetter than
anything else, leave them alone to develop the work, - If teachers of =«
mature study and handwork are chesen who have specinlized in these
lines, give them ali the latitude they need to, dévelop that wurk

ground activities,

When onr whole primary schoo] is organized praperly thvle wll]
be time for varied activities as m,ll as time for the formal work,
The teacher.who is a speciadist may have the privilege of developing
her field unmolested and the children w ill,get as nmcl\ of all kinds
of work as they mdnldunlly need, %

A

OPPORTUNITY FOR’ SELF-DEVELOPMENT.

' By Miss Dav, Cincinnati University, = g A%

‘Tw onder whether we should organize our forces so that the child
1s undcn the supervision of the teacher every moment of the day or
whether we showld give the child an qpportumtv for self- dc\dop-
ment. Tt seems to me that at seaf work children have the ti 16 to -
develop. their own initiative. Qometuncs the child begins to -build

mind that God has given him. Give him a_chiinee for self-expres.
sionsand we shall-not lm\e SO many troubfés nhcn we ll), to slgppx&sy
lnm.
DEPARTMEN’ML omAmzAmoN :

e * By Migs Mrrz: Kirkioobd, Mo, 3 e ‘
- We are trying to. grgumm QUip schoots %\\ hat hlﬁhg WAY Sugs . g
od” by Miss- Ahdgrmn “One teacher is in oharge of rt-ehhhgn j
and another‘ ttends to drﬂl wqu nnd hnnd work Aftcr the
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recitation work i in reading I send t?ne children to the other roomfor
drill work ang another group comes to te for a reading lesson. This

had two teachers to take chargeof the recitation work and one to take

- charge of the drill work. Now we are p]anmng to add s fourth
teacher, tb take charge of the music, art, nnd physical work. We
have-ll of these activities going on at the sgme time. One teacher
has a small group for intensive work in, reading or some other sub--
ject, while another teacher supervises drill work and other seat work
_with g, larger number 6f pupils. - This seems a better plan than hav-
‘ing the chlldren sit'in one room }ll day.

_. makes the children progre&%t‘: In the middle of the year we

' v FREEDOM AND PROGRESS,

By Mms Dar.

. We tried an'experiment with u first- grnde class and allowed the
‘children to do as they pleased. The teachers started with 18, but that
number was later reduced. The children were allowed to come in the
schoolroom and begin at whatever thing they wanted to do. Along
two sides of thé rooni, on’the wall, were shelves. On one: shelf was
‘'some clay that children could use and would enjoy playing with. A
little farther along there was a work bench, saw, hammer, frame for
sawing, and a little table. In another corner of the reom were book-

. shelves, and so on throughout the room.

"7 As to the method, of reading;a little group came to tho front of the
room, where there were some pictures which had been separated from_
the rhymes belongmg«to them. Presently another group ]omed and
all scated themsclves in a “semicircle. All were interested in thé pic-

" tures and the lines describing them. They began fitting the:lines to

the proper pictures. The work went on, and not one of-those chil-
. dren in the semicircle was distracted by the other sounds in the room.
- The success of this method was such that at the end of the year these

g chnldren could read as well as most of the, second -year puplls.

L *
- LAT[TUDE IN THE DETAILS OF METI?OD
=By G. Bamet Warrey, hanaaa City. . Mo.

\A primary teacher should have great Mtitude in the detail qf
5 .method; so very child can-be reached. - To meet the heeds of
'-‘chnldren of different ages, of Yaried expenence, of alt kinds. ‘of: home

L nvnmmnentl and‘;e wholé group, which'; vanfe from year bq year,

)h%nust‘be allow;%z~ th,greatestﬁfreedom.-,; " %

The*work ifi the primary grides deals with the 1me'chp,nms of read— ;
ing, of writing, and of number, in themselves very: uninteresting. The
nutomhue use of Ill the aymbols of thme sulueots must be

e —
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acquired. To avoid a distasts for them and to create a desire for

them the teacher should be allowed to change the time as well as’

method of procedure in teaching them. A great variety of games

and drills must be used to meet the demand for activity natural to

ulb children, Mechanical or inexperienced teachers can not reach

each child. since they stay close to one method or text. The teacher
~Inust be larger than her text. -

Originality, adaptability, appreciation of values and present needs
and conditions, a keen interest in life and its need for full enjoyment
at each stage of development are qualities absolutely necessary to all
good teachers. | -

COOPERATION BETWEEN SUPERVISOR AND TEACHER,
By Miss BarvuM, New York City.

- T do not feel that the type of work that we should aim for in the
primary department can come altogether .from the supervisor or
superintondent. The teacher must know the conditionsuinder which
she wotks and must know her children. She is there to teach the
child, and I have a very strong feeling that the salvation of our
schools must come frora the classroom teachers. We need strong
teachers who know what to do and who are free-to use their judg-
ment in nmgrs of detail. In the past the plan has been to impose

the program\and course of study upon the teacher. who in turn has
imposed thesd upon the children, endeavoring to get results which

- may “pass muster.” I the work in our schools is to be properly
adapted to the children; the vlassroom teacher must be responsible.
for it. She must constantly check up results and have the courage ¥ ..
of her convictions to follow up and nsk for changes that she feels
are necessary. That she%hust work.with those in the supervising'
positions, not for them.® The supervisor must keep the perspective
clear before the teacher; the tehcher must keep the supervisor -in
close touch with the child’s interest and point of view. It is an ensy
thing to sit in_the office and make a course of study which considers
cverything_oxqept_'ing the child; it is the duty of the classroom teacher

- to keep the child’s need constantly in the foreground

FREEDOM FOR PUPILS; RELAXATION FOR TEACHERS,
By M. KERR, Su‘parintcnd 1> Kirkicood; Mo. -

Yo In 6ur schools we hnve.ethpHasized nctivity. Every boy and girl
in the geides is given 30 minutes t9"play:in the morning an@®36 min.
utes’ play insthe afternoon during the school hours, under intelligent
direction. There is freedom in the school both Tor the children and :
for the teachers. Phe boys ang-girls can go shout the building with -

y 3
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exactly ‘the same freedom you teachers have in this hotel. It is no .-
sin 1f boys and girls talk to each other. If you make a rigid system
where the boy and the girl are under a police system, there is no
relaxation. ’ e N , g

Ev'ery grade teacher has two periods of relaxation during the day.
In the upper grades the teachers get three 30-minute periods for that
purpose. As a result, we have better teachers. We are not doing
that for the téachers only; we are doing it for the boys and girls,
for by this plan we have s set of teachers who are at their best all

* the time. : : of e .

The teachers themselves are allowed to work out their own plans
of organization, the primary teachers as well as the upper-grade
teachers. From the third grade to the fifth grade no lessons are
assigned. The class coming into the room takes u p the verk where
it was left at the lpst period. Iach pupil is expectant and work
proceeds with enthusiasin. ] . o ‘ -

REORGANIZED TRAINING CLASSES. ¢
. By Miss Gacr, Western State Normal, Kalamazoo. Vich.

At Western State Normal we have determined upon a forward.
moyement which we believe will have important results.  After this
year we hope to make no distinction ifi the trainiag of kindergarten
and primary teachers. All who are preparing to teach little chil-
dren «will be given the same course, including hoth kindergarten
activities and primary subjects.’ .

Y o ©° ’
O THE. DEMONSTRATION ROOM*OF THE FIRST GRADEa

B; Makry- K. MuLLer. Firs! Grade Critic Teacyer, Fort Waync (hul;) Normal
Schonl. = o

was established in the first gradde with the
Onr first step was to set aside one corner

ner. We.placed a rug on the floor and soon

ided a toy piano, bed, dresser, cupboard, dishes, ™

Legifining, or 1B, childre
of the room as a play
the.children had prot

1o the surmmer of 1916 a'group of primary superviid®s atudring In New. York met
several dmes In conferrnce and discussed ways and menns of extablishing progreastve
methiria fo :public-achool- classes. They recommended that * demonstration rooms ™ .he

«arranged for the gurpose of adapting new methods 3e lotal conditlons before ‘Incorpoeating
them In the regulagwork. _

Thirough™ thewe: demonatration ‘rooms it would be posaible for teachers to observe. the

- work:-and become familiar with. new methode before attempting to use them... 1t was’

suggested that the teacher of the: demonstpation room he retiéved from the requirements

s and obligations of:the regu r’cgyuq_o'g_n\quy,'_gggo-u‘r‘y"they‘yere 18 conflict with the_, .
2 mdthods telted.<: Methads ipi ed successful: 10° the: detonstratlon: -tosin: could then cbe_

<proy ¢t Rostr ;
ithbot‘diaturbanck ot normial: Conditi ) g e

general use-wi D A Y Rt ST
The National Cﬁuiclﬁo! Priniity Education was asked ;o«um.ﬁ?un the mé'ﬁwbt“: T g
this-movement. The first «demonstration room was established In Fort Wayne, Indfunder o

“the direction, of Miss' Gall

-
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fable, and chairs. These were all large enough for the children’s use.
+ There 'were 42 screwed-down desks and 30 littlé kindergarten chairs
Ain the room. Twelve Moulthrop desks and two kindergarten tables
were provided. After these arrived and the children were permitted
to use them, they no longer cared to use the screwed-down desks ex-
cept as a place for materials.  'We had the desks removed and lockers
made for the materials. This gave us room for games, to form a
circle of chairs, or to work in groups in any part of the room. The
children have a ghance to be normal children, and they are delighted
with the arrangement. ’ A

We found it necessary to eliminate a time program with the excep-
fion of time for work jn the gymnasium, ete., which is fixed by the -
time schedule of the building. We dismiss half of our class at 11
and the remainder at 11.30 in the morning, reversing the order from
310 3.30 in the afternoon. This gives us a chance for more individ-

We used the following program:

I Activities: (a) Playful activities : 1. Directed play hy the tencher~or chil-
dren; 2. Folk dancing; & Dramatization; 4. Musle; 5. Apparatus work In the
Eymuasium and on the playground ; 6. Other activities such ns free play, games,
ete. (M) Constractive activities: 1. Construction in wood, clay, textlles, paper,
entdboard ; 2, Sand-table work; 8. Picture making, drawing, painting, cutting, 1

IT. Modes of expression: (a) English: 1, Couversation on. (1) daity nétivl-
ties of the children, *(2) Interests of the children; 2. Storles; poenms, and
rhymes; 3. Reading; 4. Dramatization, (d) Music: 1. Singlng of rote songs
with pure toues (especlal care given to tone and dnfly work with monotones) ;
2. Appreciation of good musle by the use of the Vietroln, ete; 8. Rythm, i ¢,
#ames and dancing with musie.” (¢) Applied number as theé children need it
in dally work, games, ete, ]

III. Nalure experiences: (a) Dally observatlons; () Excurstofis; (¢) Pets;
() Plants; (¢) Gardens; (f) Hygiene and eare of self, \

- The keynote of our work has been real motivation. We have made
our work fill the need of the children as it cime from them, by having

the necessary mateérinls ready and accessible at alltimes. We use the
following matertals:. ; '

. L) Q .

Blackbonrd on four gldes of the room with crayon for drawing and writing.

Water-color puints, crayons, nnd stick printing for illustrating, decorating, ete. °

~Clay for marbles, beads, dishes, and fllustrating storles at sand table, etc, .

Pajper for books, pnper folding of baskets, etc., free cuttisg for ustrating,
making and dressing dolls, construction work, ete. '

Cardbonrd for construbtion work apnd printiog. .

Paste.and scissors.

-Wood.—Type forms Yor bulldfbg honses, ete. *Van Arnam blocke-—tongue-atd:
groove construction for makitig toys, fugniture, etc. Small: pleces of‘wood-of.all *
sizes- and shapes—scraps from: the -Manual-traftilng. defartment, darge 8pools, =
hnmwers, d6yls, and batle for making- toys, furniture; ete. 3 i ores

sTextiles.—Lotton ‘Foving for himmocks and rugs. Selng. dord for marble . .~

~ bags. - Hightply Germiantown, yarn Yor: cips, hats, mufts, scarves, dte, for dolls,

e SET RN . E D --,.. ; % N _.'-'-‘."
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Cotton, wool, and’ sllk scraps of all sorts provided by the children for I;zaklng
doll clothes after the pattern has been cut trom paper to fit the doll. Materials
of all sorts for making furnishings for beds, curtains, etc. Textiles of'all 80rts
for making costumes usetl in dramatization, )

Superiorsprice marker for printing signs, tags, etc. . ~

Superior type No. 17 used in maklng puzzles, books, ete. : )

Stamp-craft books, pictures, ahd reading puzzles. .

Cuttings from magazines for Mustrating stories und rhymes.

Sand table and one-fourth-inch sticks of yarious lengthz; for working out
storles and incidents, . C

Needles, thimbles, and thread used in serving for dolls and houses.

To get the best results we found it necessary for the children to
form a circle or group at the beginning of school in the morning and
afternoon. As the children arrive in the room after 8.30 they have
the perfect freedom, and work or play with that which is of most

“interest to them. At 9 o'clock, the beginning of school, the class is

ready for the morning exercises, which consist of the prayer, Bible .
_reading, songs, conversation on things of most interest to the chik
dren, stories, poems, etc., pertaining to the class and sedson. The -
children naturally-divide themselves into three groups, according to
ability,; and the teacher works with on% group at a time when she is
not working with the entire class. While she works with one, group,
the rest of the class are permitted to do the work of most interest to

* them with materials in the room. No child must interfere with any

other child in the room. .To be successful there must be perfect
democracy. Each must do hisshare in working for the good of all.
If in any case a child interferes, that child is asked to sit quietly by
until he learns how to work for the good of all. This is decided by
the class. : ' : U

After the children have finished their work, it is discussed by the
class. + They judge the work. The best is sclected and the children

. whose work it is show how it was done. Where help is needed it is
- given. The teacher guides the children in the choice of work and

maierigls suited to their mental development. The children are very

eager to receive this help, as they realize why it is being given. - '
From a class of 38, 35 were promoted into the 1A in: February,

They had not-only done much more work than any previous class had

4 ddr)e, but the results were mljch'be;tgr in every line. -In addition to
- "W this the-children havé been happieér and more enthusiastic than any -

other class I have evertaught, . - a :

- -




REPORT OF THIRD ANNUAL MEETING, AT ATLANTIC
G CITY, N. J., FRBRUARY 26, 1918.

-

The meeting was called to order at 10 a. m. by the chairman, Ella
Victoria Dobbs, assistant professor manual arts, University of Mis
souri, :

Toric For Discussion. .

THE RELATIVE VALUE OF THE BETWEEN-RECITATION PERIOD.

To what extent—
Shall its occupations be definitely outlined by the teacher?
Shall it allow opportunity for projects initiated by the pixpﬂ?
Shall it-be filled with applications of the lesson Just tnug}it?

Shall it be seat work or shall it allow projects which involve moving
about the room? ~a

‘What ideal shall domiinate the work of the period? - =
Is it necessary only that the puplis may be profitably occupied while the
teacher gives attention to other groups ; or
Is u perlod of free activity of esséntial value In the child's development?
. Tue Cuamyan,"This is our third birthday. We were organized
‘in Cincinnati in an informal way, and more definitely .at Detroit.
Our purpose is to encourage a greater use of activities im the primary
school, greater freedom of method for the Jeacher, and a closer co-
operation” between the work of the kindergarten and the primary
s¢hool. We all know that there has been and still is a gap in many
places between theé work of the kindergarten and the primary school,
and one of our great efforts is to overcome that uncomfortable situa-
tion. The way“in which we hope to do that is not to make of the
ptimary school an advanced kindergarten, but to carry over the good
L things of the kindergarten into the primary school.’

We believe it is not well for little children'of six to be set down in
rows of wood and iron seats and bidden to fold their handg, face
front, look at the tegcllex-, wait for the teacher’s direction, do nothing
except as the teacher bids them, and reduce themselves as ﬁ]rompt_ly
as possible to a very close likeness ¢o €hoss wooden and iroft seats
in which they sit. ?,'n some of ofix modern schools We_are getting 4
long way from this, but in mang-of our schools that: tondition"still

- - prevails: : ; e R D S S
L am happy to welcome,the: masculine element this marning, be-

~cause I take it you arc nearly-all superintendents. - Many times .
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when we Hive been discussing these questions among ourselves the
remark has been.made, “ Oh, if only my superintendent were present
to hear thxs I believe all these thmg~ but the trouble is to get him
to move” Of course, the men’ who are here this morning are
_progressive people, \\ho are moving nlrond), but will you pleasé
take back the message to your less progressive brothers that a good :
primary school is not one in which you can hear a pin drop it is
not one in which the children are sitting in straight rows and mind-
ing the teacher all the time. Other clements enter in, and it is those . *
- elenients that we want to talk aboui this morning. :
Last year in our discussion it was suggested that a committee bo
appointed to study this very important between-recitation period.
We have been at a little loss to know what to call this period.  We
have talked about “busy work,” but long ago we discarded that
term. It is not usable in polite society any more. “Seat work”
“=~#1I not do, either, beeanse seat. work means sitting still and doing
“ what you are told to dg, a very quiet, passive, sort of work. Iwnally,
to cover the whole ficld, and to be sure to include all the élements that
ought to enter, we have been calling it the * between-recitation
period,” which means all of the timo in which the child is not
actually taught very definitely by his teacher, and of that pcnod wo
aro to talk this mor ning. .
There is one more feature of the primary council to which I would
like to-introduce you before: the meeting begins.. When we first
orgaiized we agreed that we should have no set prograin, but that .
we should come together® for informal dlscussmn We felt that it
would be good for us to exchange our opipions; one with the other,
and in that wag really conie to know what we believe. Therdfore, .
~after a very brief introduction of these topics, the meeting will be
.~ open for general discussion.. ' y
Miss Faddis, of St. Paul, will také 1 up the first division of the
first question: “To what e\t%l):;}hull the occupations of the between-
recitation period be outlined by“thie teacher?? -
Miss Faonis. I am sure that those of us who read these questlons
" and reflect upon their meaning will fall mto a reminiscent state of
‘mind and compare the past with the’ present. - T hen, as we view some
of the"nchievements of modern educitigp and compare them .withi
© our’ chxldl'iood expernences, it will mafs feel that we want to go
. forward_ Wwith an. optumstxc determma ion to spread the best thlngs,j'
e know ovéra constantly mcreasmg terntory, : '
e For ‘sover_a 'yem I ha’ve 'bee i

t]m*"h’ia"&”ﬁal?ab‘éuﬁ t}iémvthat. they have tised"in scﬁools‘and oilt of _-‘5
school.’ Some of these teachers have had: no ar.panenca and others +

' lm'ehn.d. much The purposa of theae quesuons 1a, of % o to | ﬁnd 5
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out what permanent impressions are made by the occupations thnt )
involve, the head' and heart and the valuation that the teachers put
upon those occupations. In this way we hope to make it impossible
for any teacher of children to say “ Take the next lesson,” or; “ Work -
all the examples on the next two pages.” e know that there are.
still many teachers who went to school 25, 30, 35, 40 years, and even
more than a half century ago, who are requiring the children now
in their charge, these Boys and girls to do’the same things that they
did in their own childl'oodi~ They say they have no tlme for any-
thing else. =

In a recent report of-the cducational conditions in ew York
State, there is a statement that there are 3,000 t(*acherb‘lgthe rural
districts of that State who have never gone beyond the
and bave had no professional training whatever.

Here is another reason why the traditional practices hold; there
could not be anything but traditional ‘work with such teachens ]

The old notion that the acquisition of book knowledge is the all
important gonl s still responsible for a_great deal of drill for drill’s
sake, for reviews without a glimpse of a new view, and for depres-
sion in the name of discipline. We wonder how anyone who knows
what educatiop is can look into the: faces of growing girls and boys
and half read their thoughts, or se¢c them outdoors at play, and be
willing to “keep &chool.” As a possible explanation of the tenatity
with which old practices are held, I have often thought of what
TEamilton Wright Mabie says in his talk on self-realization, that the
majority of people in life use hfe' as the artisan uses his tools, and
_ only a small pxoportion use it in a creative way ag the artist does.
The artisan may be sincere and diligent and fairly skillful, but he is
imitative, conventional, and devoid of creative power; while the
artist 'is free and constructive, and he sees the higher possibilities
in the material which he commands. He.discerns new meanings and
divines unexpected powers, and reveals fresh feeling, and be gives
the familiar and the commonplace a substantial value by recornbinthg.
it und reforming it. .

Many teachers Who believe thnt learning and doing go together =
have put forth great efforts to make their schoolrooms veritable 14bo-
ratories in which the material and the tools used prove thas experi-,
" mentation has an important place in all of their plans. One«of these,
wisp teachers of first-grade c'inldren says that- she wants her=hilk -
dren to know that-fhe world is full of mn;erestmg ‘things. to be
done, and she warts them to_be able to fill tbelr time ‘with good
work withqut' the what apd@ when always coming frgm somehody.
¢lsa, This, teacher, like » good ‘muny uthers, febls that: she must give
_especia] -attention to he *“hetween-recitation period work i in the
. first mopths of scho

1th grade,
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educational value of the mental activity are very.important, because
they are the beginning of the formation of habits for later stu(iy-

This teacher and many others proved that applications abundant, \
numerous, and real, take.the place of mueh drill. . ; )

A second-grage teacher who is’in the habit of taking a good part of
her retitation time to help the children determine what. they shall do
in the next period is apt-to say to them, “ I think you can do harder
problems than we have done in class with the blocks.” The blocks
stay in sight and they visualize. They look at them and find out
what problems they can make, and go up and move them if neces-
sary. . These children do unusual work in ma king their own problems. -
The blocks stand for different things that they havé collected.

Another second-grade teackier says that children may have a good
deal of choite in this work, and that they may do the tasks in the
way that suits them. If there if an established standard in the room
for seat work, and if the children are held responsible for everything
they do, the children compare their results with each other and
express their judgmepts with eagerness, P .

A third-grade teacher feels that much of the locational geography
may be taught in an ihcidental way. The globe is there and the
children locate any place in their reading lesson and in the stories
- they have heard. It is remarkable how much these children know
about directioni; usuully they Jocate in relation to their own home .. -
environment, . ' T _ .

* It behooves us all to see what we can do to make a freer atmosphere,
I went into a room a few Years ago where the children were sitting
in straight rows.: I was examining the lower grades in ‘phonics, and
was giving exercises to test. the childre‘)r asking the teacher to do
80.. In this case the teacher thought ‘the exercise would be more’
orthodox if she gave it, so she calléd the children up to the bonrd, and
when they were there in-a straight row she told'them to do just what
they were told to do. Then she began using the phonic “im,” and
they said “grim, prim,” etc., and then took their seats; I could not
__bear to- leave the room without finding out whether these children
~ could be anything but grim and prim, o)1 began to talk to them
sbout, the sounds I heard on'my way t_o_%hool_that morning, and
‘\k:boixtf'thé ghickens. Idid not hdve a sound &f résponse when I asked
 them 'if they had' chickens at-home, and finally I said, “ You know
- whit. chickens- say; don't you?” - There. 'was ne response, and' the
gteacher*sgxd, -“They do-not; they- have not_been: informed.”
[ Lwantito ask:all of you'to encourage a freer atmosphere; to
the teacher to: ink-first iofthe ‘childgen, dnd:to realize iha
' l_eami'n?g%a*na%‘a%su-mp%*ﬁﬁt c‘h&‘g:ebﬁémtﬁ}tf
- Worth while, -~ = . o
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Miss Haxcker. When T looked at the fn)st question T could not
make up my mind to what extent stiffness and formality would
follow if the teacher definitely outlines the occupations. Of course,
I believe that she should let the children know definitely what they
are going to do, or the childrén will definitely tell her what they are
going to do; but I do not want it outlined so definitely that the chil-
dren are not given seme independence and freedom in what they are
doing; and that suggests the second division of the topic; that is to
say, the projects should be initiated by the pupils in 9 cases out of
10. T have found mahy teachers rather autocratic and no democracy .

- at all in their schoolrooms. Such a-teacher would have the beard
covered with figures, Rd the children would'be set down either to
study a lesson or else to manipulate those figures. 1 did not like
that, but the poor teachers had no material for handling, so T said,
“ If we must have formal subjects, at least let us put u little, liveliness
in them.” T said to the children, “ You know what a table is, don’t
you? You know the second table and the fourth table?” and they
answered, “ Yes.” Isaid, “Let me see if there is a child here who can
arrange them five different ways.” Those children began to take
notice, and ‘although I had thapght only of writing them five dif-
ferent ways, thre children themselves thought of 14 different ways of
writing them. Before that they hated tables. hut by such methods
we have gotten them to teach themselves in format subjects, and 1
“think that is far more valuable than having the teacher drill them.

As to the projects, we are trying to get the young teachers to find
out where they can find materials. For instance. if the window box
from last year is somewhat stained, when the children look around
in the springtime to see what they can-do~Tor the room, the project .
they clioose may be the painting of those window boxes. It would
never do. of course, to get paint all over themselves, so the children

"may then decide they must make aprons with which to cover them-
selves. We always have plenty of ‘newspapers on.hand, so the chil-
dren may cut their own patterns - From the project comes the plan-
ning, done by the children; and the executing, done by the children,
too. Then, when they get through we say, “ Do you think that is a
good apron?” and the children judge asto whether it will drop
off or whether it will stick on; that leads to the.invention of some
remarkable fastenings. So I think that the project should bé initiated.
by the children, and ¢he childreén should be taught only where they

~ show that they can not execute withott some suggestion;

.. Miss Brapy. « Shall the period ‘be filled with applications of the
leseon just taught?” Filleds No; decidedly nob. . Mot filled;-but,
¥ Shall there be any application of fhb waork of the regular.schop}-
room ! ” - Yes.  Jnour large city schdols, where an Otie’room after
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nnothe: you will find two groups of 95 to 30 clnfdren making from
50 to 60 in a room, with one little teacher from 9 o'clock until 3.30,

some thmgzs are apt to be done that are not ideal. But ip spite of all
- this, there is opportunity for. freedom and for the exercise of initia-
tive; the seat-work period shonld not be filled by an assigned task.

Tmm‘hould be left. and considerable time left, for what we call the
self-chosen task. There should be some of both.

Tt is common in primary schoolrooms to-day to find a class of chil-

- dren not. reciting. Imt moving about the room, Histurbing nohody.
Thoy have fmlthd the work n%smnihy the teacher. You will find
some at hl: u]\])omds writing, drawing, al doing some work they
choose to do in arithmetic, perhaps two “orkm" tagether or ‘indi-
vidunals may be working alone.  Youwill find oth(‘rs at a shell or
table on which have l)(\(-n gathered a number of miscellaneous books,
selegting the beoks to read and going off with them: two may he
looking on together, dmmhmﬂ nobody. You will find children in
the lowest primary rooms going to a shelf on’ which have been
gathered inexpensive toys—a doll, gimes: puzzles. ot a printing ont-
fit. Another group may he at the sand tpble. A number mayhe
working with scissors and paste—abont the only material most of us
Jhave—making things to use on the sand table or making furniture -
for a doll hmlse llmt kind of work gives opportunity for freedom
and initiative. : ’

We are not working under 1donl conditions vot and we can not
do yet all the things we know to fie the ideal things.

The Criasryan. When we first sent.onit our statement concerning
the mg'nnmtmn of thie council and asked teachers over the equntry to
express their opinions as to what work shoubd be !ﬂu’mpted thic first
answer that came back wag, Wo aye heartily in qvmp'lthv with the’

“ideals of the council. but how- -¢an we have more activity ‘in the priy .
mary school as long ag we have sich large nnmbers for one teacher? o
Will you not ask the primary council tp speak long and loud for a
reduction in the numbers of the children in first and sccond grade

E elasses?™ Wil everybgdy please take that message home to the -
supcnnton"ont who is not here to-day snd does not realize that be-
cause the children are little the teacher can not mnnage twice as .
many of them? -

TN ‘sending out the outline for this dxsc\mxon we' nsked “1f vou

:; can not bo present, plense, send. your answers to these questlons to
‘the chdirman.? One of the latters rebeived began this way: “I have

"i; heen: teachm&mmury ‘clnsses for 32 yoars. In all tha txme I have

Y

E névor had less t,ho.n 50 pupxls inty. class nnd have often had over. 60
: 3 ale uld:have;

,\
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I: wonder if one of the things that we shall learn from the war will  * |
be the conservation of children and better care of them in the pri-
mary school, so that when we begin to discuss a question of this sort
teacher after teacher will not have to say to us, *“ We are doing the
best we can’ under the conditions.”. Bs not. this American Republic
alde. to educate its little children? If we can rfaise millions and
millions of dollars for making munitions and for the relief of our
wounded soldiers, can we not make this need so plain to our peo,
ple that they will find the money for it also®

*Shall it be seat work or shall it allow projects which involye
moving about the room?” Of course. that question is closely con-
nected with the number of pupils in the room. Mi-s.(3nil Calmerton,

-supervisor of primary and kindergarten education in Fort Wayne,
Ind., will speak to us onthis point.

Misg. Canmerrox, I hope that fhere are many principals here as
well as quperintendents, because the supepvisor certainly needs part-
nership with the principal. A teacher can do nuch, but there is much

+ fhore that-she can not do unless she has the moral support of her
principal as well asher supervisor and snperintendent.

Why should the child not move ahout after he has completceb his

~work{ ‘He might be at the hoard an entire period; he might be at
the sand table; he might be out in his garden; he might be af the
library table; or he might be in a play corner; but if he must stay
there during an.entive period he will not be able to use his initiative
when e has completed the assignment. T think of the thrill that
went through the United States when we heard\that the first gun
o had been fired at the enemy, and in Indiana we Were proud because
“ it came from a réd-headed gunner from South Bend., If the assign-
ment for these gunners had been matde as a Tesson is assigned, that,
young man would probably not have fired the first gun, He used
his izitiuts@b. Tho assignment was specific bat in carrying out the
k.

| ussighment he had liberty of action. v )
| . I Vant to tell another story. One of our reporters who was in
Europe when. the war began said that, as he stood at the front
and. beheld that mass of German soldicrs moving us one man
< down through Belgium,fhe looked at-their faces, and saw that all
scemed to_have the sa e -oxpression, lke -dumb, driven cattle.
Then le said, “This blind, unthinking obedience has not come gbout 1
m g day.” This ability to move a mass of men like:so many cattle
has not come about in r day. We mpst look back to the German
school ta see the reason for. it.”” 'We can not begin oo Young, We.
ki not bigin when o ohild js14 to give him the habit of using initia- -
tive. -Away dpwn i, the kindergartén js"the tigte to begin, wher we
. first have the children fir‘f"gch'ool, “The Teporter’said “You know in

.
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the German schools the knapsack (the school satchel) is strapped on
. the back of the child so that he will become accustomed to carrying
hat knapsack, and he feels very proud, beeause he is like his soldier
_/.%Rh'c{ Then when he goes to school, instend of playing pull-away
and games of that kind in which initiative may be allowed, he simply
marches a great deal of the free recess time under the digection of
# man teacher.” . o
Do we want our children to grow upt and do the will of others?
Why, a slave is a person who does the will of gnother. Poor Russia
does not know what to do with her liberty. Why? Because she has
never hid liberty beforc. Individuals have never had it; they havg
had to stay put semewhere acgording to the direction of others.
They have great lovg for liberty, but they do‘not know how to use it.
They think that lihel\g is mere]y license. Andthat’is the condition
we must avoid in the schoolreom by giving our children g full meas-
ure of liberty and teaching them how to use it. ‘ -
Everyone here. I thin, has spoken about the great numbers in the
- primary room. Superintendents and college men are apt to feel that
we can handle as large classes in the primary grades—even larger,
they think—as in the upper grades.” Now, the baby in arms has to.
be carried around by its mather. It requires constant attention. The
little one of 2 or 3 requires somewhat less.. When they get a little
older they require stilf less attention; but the little children in the
-« - primary roomg cag#at button or lacera shoe; they can,. not make a
knot. To say flat we can teach as many or more in the piimary
. gradesas can bg taught in the upper grades is begand comprehension.
We ought not to think for one minute that it can be done. Instend
of herding our children in masses and putting 35 to 40 inta one grade,
we should remember that the ‘younger a child is, the more help he-
needs. E Ep .

- To permit a child to use initiative does not mean- that he is to be
left to do just what he wants to do; thmt he is to run around aim-
lessly; that he is to be as noisy as he pleases; that he is €o flit here .
and flit there liko a butterfly, and grow up lacking in concentration.
Noj; instead of a butterfly he should be like the busy bee. The bee is -
busy all-day leng. }t?s no time to waste. The boy who is a busy

e

)

; 'bge has no time to hyifoisy because hé is interested, and when he
does o thing he goes Straight to the point. If he is going over to &
table to get something, he makes a bee:line there and he comes hack,
He has an object in view, and he is not pjmlessly flitting and lagking
in donemtration, v 7 5] : ' '

£ tho child feels fres, he will think less of the subject matter and
. .morb of what he wants to d6. You lfiow that Froshel soon found
L that hisidens could'not be catried out in Prussia. The Prussian Gov- =
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ernment saw that’ any plnn llnt allowed initiative in the chijdren
would never do.in their military form of gov mn\n\vnt, and Froebel
had to go to Switzerland to work out his ideas. .
l]ren another objectionable thing is uniformity, }u\eryono doing
the same thing at the same time and in the same manner discourages .
leadership. What are we going to do to train for leadership? We -
should enconrage (lvpnlluv fmm mnfmnut\ mstead of thinking
*that there is merit in it. Th€ merit is not in unifor mity, but in the
system which allows liberty with a purpose, a goal. s =
The assignment, thén, should be specific, so specific that every little
* one, no matter hm\ slow histhinking, l\p()\\\hl\pm[)n% The assign-
Jment need not be given by the teacher.  Someone said that in 9
cases out of 103t is worked ont by the child, possibly with the teacher’s
help:  But in working ont this .ld.sl"mnvnt thera should be glelt
freedom. Someone may want to-work it ont on the sand table; some- *
one may want to Jo sgghe work at the Tibrary table; and so on. It
would depend upon the child, . )
- A great danger, when we are tryiilg to allow liberty, which is not>
license, comes in day iho,nning No one plan is suficient alwayvs to
avoid it. If we were trying to make machine operators, and if every- -
"thing were to be the same day after day, we would need nothing but
machine operators and one plan would answer. 8n giving an assign--
went to the children, in order tiat they may know what they are going
to do, y(/n#/ assignment may be * I'ind the reading that you would like  »
to do.” Tiet them go over to a table and find the bogks that they would
like. We are past the time when everybody must read the same book
at the spme time, '
So I should say that the school is a busy hive of free little people, that
the assignments should be specific, but in earrying out the assignments
give as much liberty as practicable under our conditions, which are
not ideal, but are working toward the ideal. If we néver try pro-
gressive mothods in unideal condltlom ‘we shall never athun the ideal
conditions. = “ o :
Miss Lrigreron. May I have one minute to give the teachers a fow - /'
words on what was said in Chicago.” T am chairman of the commit.; '
& tee on citizenship in elementary schools for the National Security o
League and have been peleased from the Passnic -public. schools by .
the board of oducatxon to help the tenchers. I want tp show ‘;1@; t
primary- school teacher gut West did somethmg which Bambn@gs
$ Qolby said. is the most helpful thing any tgacher has done for tha &
Gomernment. The tencher wrote on the. Mrd “Qut coliftry needss.
“ships,” and the children: themsélves of their q;gﬁ nitiatiye went to
work. “They made ships:that day, they dmw Sh%s» they quﬁﬁhips,
B they molded §51ps, and they went;._ 0108 ﬁ*th t.he thought tq thenr
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people that our country needs ships. When Mr. Colby heard that
in Chicago he said,  Splendid; if the primary teachers could only
take one thought at a time from the Govérnment, emphasize that
one day at a time, and let that message go out to our people, the
little children would be helping the Government in the best possible
way.” I want to ask You teachers to let all your war work be con-
" structive and not destructive. If we can help you in any way, call
"y on the Njtional Security League, which is helping the National ~
Council for Defense, and we will give you all the material and all
the help that we can possibly give. The last word is, constructive
work, not destructice war work. No making of guns and.that sort
¢ * of thing, but the making of the things thet are helpful.

~ Tue Cuamrmay. Not so very long ago a group of teachers were
discussing this between-recitation period and the idea of busy work
or seat work, and the question was asked, “Why do we have it?”
“Oh,it is necessary.”  “Well, why is it necessary? Is it necessary
for the teacher or is it necessary for the child?” « O}, it is necessary

" because the teacher has so many things to do.” And that seemed
to be the idea. For that reason we have brought to you this ques-
tion: “ What ideal shall dominate the work of the period?” “Is it -

. Mecessary only that pupils shall .be profitably occupied while the
teacher gives attention to other groups, or is a period of free activity

- of essential \_'hlue to the child’s development? ‘ -

Miss ANNIE E./Moore (Teachers’ College, New York City). I .

" could not resist placing that word only” in another position in - R
this statement. As the topic reads it is this: Is it necessary only -
that the pupils may be profitably occupied while the teacher gives
attention {6 other,groups?” T could not resist taking the “only”
out and shaking it read this way: “Is it necessary that the pupils
may be profitably occupied only while the, teacher, gives attention

" to other groups?g o ‘ .

~“1-think we have.n perfect right to inquire whether the children
< are always the mosg profitably occupied when the teacher is giving
e+ - them her strict-and undiyided attention. ‘T think also that we ought = -~
T to ask -always, not, “ Are the children simply profitably oceupied,”
< but “Are they the most-profitably occupied 1™ Now, with -the free
-, organization that we have heard so-much about this morning, thig- -
matter.of children choosing what they"shall do implies a great deal. ¥
of individuality." It implies that all.the children may not be doing” "}

Ing st the same time: Things look.ragged-when you: go.,
5 I0M0-8 sefioolrgom and seo hore and. there. children” who-appear: ti
<be duing nothing.. In iny experience:hiave never gone'ints: thit so :
aeR6slroom withbut-occasional Y seeing “onéor twd ohildren $h s “2[
wasting their time, That is, the children were mot. - |

~ *were apparently




" else that was profitable and interesting to do. aiid he- got into'm

 thing they are going fobring in after s while.and do in the elass; but
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doing anything very much. But you go into a schoolroom organized
on the old plan, in which there was one group out with the teacher,
apparently very closely concentrated upon the lesson in hand, the
recitation, as vwe choose to call it; and vou see other little children -
sitting quietly lat the seats, all doing the same'thing. and vour snap .
judgment woyld be that those children were all profitably occupied.
The _probabiity is. that in both groups there would be a censider-
able Bumber of children who were not profitably occupied. It shows

up more clearly in the free organization. You can spot the idle
child more readily when chikiren are busy in groups—smne groups
very busy, very much concentrated on what they are doing.  T'merely
call attention to the fact that You must get down beneath the ap-
pearance of things to know whether the child is really doing any- *
thing that is worth- while. '

I went into a classroom of a teacher who is a very strong primary
teacher, whose work is very much above the avarage standard; but
she had the same difficulty that almost all primary teachers ex-
‘perienct of keeping the children profitaljly occupied. In*the group
that was not working with her—and-their exercise was one that wag *
-also above the average of the old type of seat work—there was one
little boy who ed more rapidly than the other children and
finished what had been given him-to do. There was nothing elsa,
The room was not equipped so the child could go and get sométhi!llg .

N\

‘chief. The teacher turned to him and said, “Have you finished
your work? "—the assignment; we have been speaking of assign- .
ments this morning. He said that he had, « Well,” the teacher sdid,
-%it'wouldn’t hurt you to do it again, would it?”’ showing clearly .
that allsshe wanted was that the child keep busy, doing something,
whether it was profitable to do it over again or not. . s
I think that Miss Dobbs has outlined the evolution in the tapic that
we have been working on for three years, She 'indicatea an evolugion
in her statement of it. I think we must take another big step mﬁ\o\t_/
evolution and get rid of the idea of the between-recitation period. ‘In
the figst place, we have too many periods, and we have entirely too
many recitations. Our program is so chopped up that the child has
not time t® get started in anything that is profitable, either with the =
teacher or without the teacher, and to keep at it long énough wﬁﬁwe
that he tan do something in it: We must think more of thé work of
the day, we must think of it wsa day’s work, allof.us fogether, somes
“times wotking in small groups, somietimes working in large-groups, -
sometimes working. with the teadher, somgtimes working without the -
her; sometimes one or two childreh working in the hall on some-

A
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think of it as the day s work. Here again we are constantly appeal-
_ing to.the people in the audience who are not plain pnmary teachers. C
Here again the teacher needs help from a higher authority in the sys-

tem in getting rid of this little chopped-up program, 10 minutes for
this'and 10 minutes for that, and 10 minutes for the next thing,

I have the utmost sympathy for the teacher who has the 50 or 60
children, and it'is folly for us to recommend the same kind of organi- -
zation .for.a primary classroom in which there are 50 or 60 children -
that we would recommend, and conldfay absolutely that it could be
worked out. successfully with a class of 25 or 30 children. But I do
not believe that more than 1 out of 100 classroom teachers are doing
thd best that can be done even with tlie conditions as they are. We
have snid several times this morning that the teacher is doing the
best she can. Doubtless individuals are, but there are many places in
the.country where even with a larger number of children than they

4onght ever to put into the hands of one teacher a dlﬁ'orent arrange-
| .~ ment of the day’s work would m'lke it possible to give a great deal

more of free activity.

" A few weeks' ago I was in‘southern California, and there. with that
wonderful climate, that wonderful out of doors, those splendid school

. buildings—I have never seen such school bml(lmgs as they have in

southern California—they are not usmg that out of doors. In fact, '

I found only a very few schools there in which they seemed to think

it possible to turn u group of children into the open unless the teacher - -

could go along with them Jet us get the idea of breukmg up that

‘class of 50 children into ‘groups, some of whom might go out of doors

and play if they cauld: o no better. Let us get rid of the idea that

they could not go ont and vork i in the garden, could not go out and
. do somethmg in the sand box out of doors, unless all went together

-with the teacher. We are not all doing the best we can w1th the con-
dltlons under which we are working.

" This free -period, it scems to’ me, is absolutely essential for the '

.- child’s de\elopment It is not -merely a question of keeping him
“occupied, because it is durmg this free period ‘that thé child’s own

- . purposes, have a chance to arise. Purpoces can not arise, they can

“"not come to the surface,. unless there is a degree of freedom that will-

permit the chlld to use those materials in some way that is'different " .

from the way any one- teacher would- thmk of workmg out, :

‘We can.not'work out exactly the. best -uses- of clay for all of the B

1ild) sa.wj) ghe other day m o ﬁrst-gmde room, :some"of the -

: {or four years: “agoi-before t_h ‘ '6¥R3St&rieii;i"£ﬁd£:‘;.
ﬂrst grade chlldx\m could>da: a:ithe “work ‘thiose chxldreiﬁsdld * They ~
yorked mdw:dunlly, each on hxs own pro]ect. No teachar mdmatecl
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-+ orassigned the work to be done with that clay, and wonderful things
came out. I saw the children working, and 1 know exactly how
they did it; it was“absolutely their own conception and it was
their work. As the finished work stood on the shelf, hardened
with the beautiful colors the children had given it, it looked like
majolica. It was arustlc, creative work, and it was done because
the children had had not 10 minutes or 15 minutes, but their periods
out of recitation had been brought together so that they could
have 50 minutes for-that sort of thing. Consequently, more had been
done and it had a unity and a variety about it that we do not see
when the children all model the same thing. Outof that free period
their plans and.purposes had arisen. ~

It is only by having this free period that we can be sure that the
children will be left.alone for a little Whl](‘ Even the teachers, who
most earnestly desire to give the children an opportunity for better
expression of themselves and more opportunity for their own indi-
viduality to arise, will acknowledge that it is often hard to-restrain
themselves from interfering when they ought not to interfere and
to allow a child to go.on workmg out his own little scheme. Tt is
only by giving this longer period, in \vlnch the children may choose
what they shall do, that we can prov ide for all types of children. .

. All of you who have done advanced work in education know how
great is the variation in individuals, and it is only by giving such
opportunity that the various types and temperaments have a chance -
to assert themselves.

I visited a first- grade room & fow days ago during the free period,
The whole day was relatively free as compared to the old classroom
organization, but this was the time when for 50 minutes the thildren
were at liberty to choose 'what they would do. The room was well -
equipped with material from which to choose. It was provided with
lockers, so that each child would know where to get his own materials
and rlso the materials that belonged to the class as a. whole. Two
or three little girls were sitting at a table. One was ﬁmshmg a
charmmg little tea set which she had modeled. - It was a project that
‘had been going on for days-with that child, until now she had four-
or five. pieces finished, and she was colormg them. Another little
girl was working on the typewriter, getting some captions'ready for.
pictures that had been put on the wall. She was working on the- «
typewriter for ﬁrst-grade work, set with unus\mlly large‘typg. Orie

- little boy was working in-his shop. He was off in & corner of the
yoom.where there was a workbench, and he worked fop the whole 50
minutes, Another boy Was coloring hi‘srcnnnon

.. ‘Thres little boys’ were working on-ahn seroplane. H¢ had been the

oonoeptxon of ona of the hildren; tdhe others had Joiged lnm. He_

. o
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*oblivious, except that when the boy came out with the danger sign

.~ have formed we must lead the children into fotmmg othcr gxoups
"~ for themaol\efa, and they will-do it!

: '_schools the country over?- Bx actual time measurement it has been

.;géj,_heé lutely:not one’ mmute for that kmd of qralfexpressxon OF:™

o talr.e up- fnr 8 mmnent or twe the nnpm1bihty of huvmg free work.

had started it at home and brought it to school. Diz'eront sugges- -
tions had been made until this acroplane had reached fmarvelous pro-
portions. The serious problein was how to get it to fty. Some of
“them had scen a marionette show a week or two before and conceived
-the idea of operating it by means of strings and wires, so they strung
a pulley up in one corner and attached another pulley low down.
The day before, it seemed, they had used some cruder method and
there had been an accident.  The acroplane fell down.and hit a little
boy on the head.” They decided then to have d danger sign, so when
they started the aoromee one little boy got a sign that sdid * Dan-
.ger” and put it on a stick and stood with it in the most dangerous
situation. The little girls working on their tea set were absolutely

~

they moved their table a little farther aws ay and wént on with thur
work. . '

Can you conceive of .mv «rro.ltqr activity than an neloplane flight
in a schoolroom? No reading Was going on at this tfie, nlthouf_'h it
did occur later in the morning. The pmjoct- itself would never have
arisen if there had not been a free period. It was just in the day's
work. . 1

The word © ulml’ is tised here,  What ideal shall dominate the
work of the period? Tt seems-to me that one of the ideals is the
greater faith in the children. We have been afraid of our children.
We hyye been afraid of little 6-year-olds; afraid to give them an
opportunity to initiate things. We talk .lbout it a great deal, but
we are afraid to let them (lu_.lUmlf the time.

Our ideal will 1€ better cquipment. We must have somothmg.
more than sticks and shoe pegs and toothpicks and tablets*and pen- 0
cils in our classrooms. If it is going to be a workroom, we must
lm\'te,}nbl'u things. It does not have to be extravagant equipment, '
either. ~ Weo must remember that we ape not only tiaining for
mltmtno and training for léadership; we afe also training for co-
opuatum Whon we break up these artificial groups . \\thh we

Do you know how httle\freedom primary hildren have in our'

ldneovorcd that in 12 londmg cities in this country the average timo
n 118 first gradcs when those children may speak freely. in actual -
-cpnversation, using langunge in the neturil everyday. fashion, is _
ess"than ﬁv‘ev%mutes in two- ‘hours,: nnd Jout:of the 118; 79:have;’

m"ﬁo ‘01
Miss Ampix: Lotlsn DAY (Clmela.nd He:ghts, Ohié ) 1 want o
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in our classrooms as they now exist. I was asked recently to inspect.
a small system of schools, to see what was needed. ¥n room after
room, from first grade to the eighth, there were as many seats
screwed to the floor as could be screwed down and allow the chil-
dren the number of square feet ‘per child, the amount of fresh .
air, and the amount of light required, by law. We have very beau- )
tiful buildings all over this country in which the only space left for
children to move about is between the desk‘nd pcrhn’ps a little up
in front around the teacher’s desk. There is no equipment, no wall
cupboards down low to which the children can go and get material
in the manner described by Miss Moore. " There are no drop-leaf
tables screwed to the walls. There is no oppaqrtunity for children to
stand and work, -because if they stand in the aisle they are in the
way of children passing, and if they stand by the desk their legs
are cramped. People who.have been studying hygiene tell us that
6-year-old children should be on their feet from.one-half to.twe-
thirds of the time. What/opportunity is there in the average first-
grade room for children to be on their feet one-half of the time,
except at the blackboard or in the aisles? PR

We have failed to realize that you and T are now uncomfortable
from sitting in these chairs. I wonder how many of us enjoy sit-

. ting in the same sort of chair all day long and in the same place, .
with our hands folded. I should like you to try that for a‘little
while. I have been with principal after principal and superintend-
ent after superintendent. whose ideal classroom is the rigid row.

. A vwhole row stands and sits properly, and the whole class turns,
marches to the board, and hears, “ Don't pick up a piece of chalk,
Johnny, until ‘1 tell you.” T have yet to find more than three men .
in the school business to whom the ideal of school order and school ‘
discipline and school activity i not just that state of affnirs. That
is true not of the men alone; it is so with most of the supervisors.

They like to have a “nice-looking ** school. . v
If we are going to give the children liberty, the firststep is to *
give the teachers freedom. Our courses of studv ave dietatéd. Our
time spaces and the study time given to the different subjects dur-
ing the week are dietated. If there is anything more autocratic
than & public-school system, I do not know what it is. The first
thiag we want to do is to-gef the teachers together. Lf you have g *

V' teacher,who still waits-to have children sitting in rows and rising

| * and standing together, and you caff not'get her to see that things ¢

will b very much better if she will get into. that classroom 4 teal

democratic spirit, then Jep het gg on. You wofild not be democratic

i£ you comiptl her to bivia free. schoolsand you gre not democratic

when Jou conpel her to have the rigid®school when she-wdbld like

-

‘tohaven freeone. - .

. . . o o 3 s " = .
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A superintendent said to me: “Oh, the State law dogdsn’t allow
free desks. and it is against the fire laws to have movable furniture
in the room.” If it is the State law that children must be forced to
sit in these seats fastened down in rows, it is time to call upon the
legislature to change the law. Tt is not a very difficult thing.

" I think éveryone here has empha\'iﬂ‘d the difliculties of work with

60 children in 2 room. Last spring 1 was called upon to go to one

of the schools in a large city to help a beginning teacher in the first

rade., The teacher was not really doing anything. In the room

£ were 60 foreigm children, only about half of them able to speak the

English language. There were seats for 40, and the rest sat on the

floor, under the piano, everywhere they could be put. What teaching

could the girl do? The only thing she could do was to keep them
happy and out of a brawl, and that was about all.

.

doing anything for the (hildren, they do not seem to have any
We have put them into fows ‘of desks for eight years. When a boy
seats he does not_feel at home. and he does not know what to do;

the school-teacher has been telling him, he can not follow direc-
tions. Most of our tedthers have become as mechanical as our desks.

Go into the normal schools and city training schools and you will

and reciting it to the teacher. We have a great many splendid

. teachers come to us trained to'teach the children by saying: “ Johnny,
not 4 thing of the past; it isa thin;,7 of the present.. .

My principal aim right now is to get furniture of & new type and

to got materials. . You do not have to buy all of the materials. We

‘grown- -ups unless we do it in just that way.

o T -wish you would use your primary council to ad’s %omethmg for

ed‘-down to the pﬂce of the aVerage » g
T (] :the anno\mcemem of tfns ngyt ar
e letter “and.sent it with the annguricement; askmgmhnt?wa word. domg

A business_ man “said to me not long ago: < Our schools are not'

common sense, and they can not do what they are told.” Why is it?

and when he does not have somebod\ tell him just what to do, u%'.

We must go back to our teachérs’ training schools for the reason..
find -the students sitting in rows, learning something out of a book’

places where that is not done, but it is generally so. Most’ of our

:.  can go out of doors, as Miss Moore indicated, but, instead. day after
- day we are seated on these benches inside becnuse we dlsturb the

. Tue Cnammay. A few -weeks ago a-very fond Aaunt said to- me, .

8’ vthe br}ght chlldren I hate to have my smnll nephew, who is nn '

i 'mt.h theé’ br:ght ehﬂd and for the bnght chxld I amtsureiw f there is

must do any sort of work in a place where there are not rows of

- you learn this, and then I will see how well you have it.” This is '

i %

%‘_\\:1 H o -
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any child in the school that needs what we have been talking abaut,
it is the bright child. '

I asked a group of éxceedingly goud primary teachers what they
were doing in this field. I said, “Isn’t it true that you realize
yQu must promote at the end of the term a certaiW percentage of your
class in order to keep your reputatien? You realize that about 50
per cent of them can be dealt with in the avernge way; they will get
the lessons from day to day. Another 23 per cent of them will get
all you teach and more. "They are the bright ones, \yho secin to learn
things before you teach them. Amd then another 25 per cent are
slower than the average, and you put your estra time on pulling up
the laggards.” .

“Oh; yes” one of them said. “T never do anything for the
bright ones. They will get up to the mark without any teach-
ing at all. I never pay any attention to my bright children’ Ig
that patriotic. is it democratic, is it hwnan? Do we not need the
best talents of the best clrildren developed to their highest capacity

" just as much as we need to conserve all the energy that inay be found
in the subnormal children? i o

Miss Rey~owps. A Year or so ago there came into our school in
September a little girl who had been in school one year before. In
school she had patiently plowed through “ The apple is red and the
apple is green and the apple is good to eat.” At home she was
reading “ Little Men,” “ Little Womon,hd books of that kind. Her
mother brought her to school to see if we could give her a chance. *
We test_the children who come in with a simple reading test. At
the end of the second day the little girl wont home and said, They
tried me in one group this morning and tried me in another group
this afternoon, and I believe by to-morrow I shall be where I belong.”
It is encouraging to be where you belong: but if you have 50 or 60
children in a room, you can not ind out where anybody belongs.

Miss Dun~ (rural supervisor). I want to make o plea for the
country child. T came to this meeting to-day because you were going
to talk on what the child does when the teacher is not with him.
‘Now, the prifary child in the conntry school needs every onc of these
things that you have been discussing to-dny. The first-grade child
gets about one hour a day of teaching and he spends the rest of the
time between.9 o'clock and 4 doing nothing, or doing busy wark,

- which is:the same thing. "It is not impossible for the country child
to be educated during all the six hdurs ke is in school. ¢hild
comes to school to he éducated,'and. weg hiave not o Pgh pi-g't?nd 3

-

in_stultifying liim, becduse $hat Is wht. it does..” Exactly the spme .
- standards of effitiency, exactly the sime standards of motive and N

e (52 s




" dents outside, and' it shall play into that work Qutside all the time,

e A_‘out,s1de work find its goal in the recltathn periad.
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initiative and valuation should apply to that seat period or play
period or free period as epply to the with-the-teacher period, and I
want particularly to make an appeal for the provision for the country ..
teacher of some material to make i¥ possible for her to educate that
child. A country school is usually one of the most barren of barren
places, and because those children are thrown on their own resources
" five hours of the day out of the six they must have material which
will stimulate them and lead them to.develop projects of their own
and to be educated six-sixths instead of onegixth of their school life.
Dr.. McMurry. The subject I would li{e to hear discussed has
not been touclfed here this morning, although I have been intensely
interested In_all that has been said. I was not quite sure whether
there was a 1-hour period or a 50-minute period, or a free period '
that was under discussion, or whether' 1t was thq question whether
there should be a free period dnd then oy period for recitation. My
question is wlrich of those two is the bigger thing to which the other
should be subordinated. Shall the recitation periods exist? Shall
the ‘recitation periods themselves be changed by their contribution
. to these other periods or arc the other periods rather a relief from
what you expect as real educational effort? I am coming to believe
that the ideal situstion is illustrated prefty wall by the country
school. I am in sympathy with. what Miss Dunn says. The country
school by force relieves the child from the immediate pressure of
the teacher. I believe we ought te learn to judge the success of our
work as teachers by the purpose of the children the moment they are
free from our immediate control. If they can take a period following
the recitation period and see things to do, and also follow a plan
of procedure which is the result of thought, then our work is likely
to be good. And my particular point is, shall not our recitation
period find its purposes in that other period, so that we shall be
teaching and preparing all the time for that other work? The reci-
tation is not the thing to be worked up.to as a climax of all the®
“efforts. . The recitation is to be measured by the. work of the stu-

* finding it goal there, rather €han the other sxtuatxon, havmg the :

‘The whole equipment of the school, in our modern conceptlon of

;‘chlldren, has not been. sufficient. . Irr the-thought of- the public in..

_'general the smaller the ‘children are, the miore they may be. un-'r

od.” Thnt is.-the- controllmg thought all the txme. Smce
e - X h . s Bt .

idly r%gi;}fiad ;
; Siy n’i%‘ﬁiﬁ‘om te*i"éhérs, ‘ill'?‘é‘iﬁ‘pf‘" thegeis
“8-year old child more-réadily .than. the ‘men, and it they wﬂ?ussert‘: ‘i
their nght, I think the mntt.er oI oqulpmont ma.y- be solved. :




O

ERIC

Aruitoxt provided by Eic:

REPORT OF THIRD ANNUAL MEETING, | 3L
» L 3
Mgs. Winte. T am not a teacher, but I was inmy young dpys. I -

have sat through this conference with the utmost interest, and par-
ticularly that part of it which related to the carc of the bright child.
The reference which Dr. McMurry has just made to the New York .
votgr has brought to my mind the bright child in the aspect in which
the voter has taken that question to himself. Last fall I visited one
of the three villages for the feeble-minded maintained by the State
of New York. That village is remarkable for its equipment. There
are 93 buifdings, including a theater building, and beautiful homes,
with hardwood floors.and victrolas and everything you can think \;
: of. The educational part of it is hoysed in the poorest birldings of
- the group, but it is a perfect system With evervthing thatyean be de- |

sired.” Three hundred and sixty feeble-minded children are kept

there until fairly into adult life. Think of a State spending mil-

lions of doflars for defectives when our children in the public schools

are herded in with one teacher for 40, 50, or 60 children. ’

Miss Max~. It was just 12 years ago that I attended.my first igpet- .
ing of primary teachers at the State convention in Mi(‘higanﬁnd =
exuctly what has been said this morning was said at that time rela-
tive to the number pf children in our clagses. The teachers said:
“If we could only impress on these school commiittees and the super-
intendent that tlie teacher éan not provide busy work it} 40, 50, and
GO children in the room,” At that time the aTl-imporfant problem_
was to provide that busy work which is now a crimé It scems to

" be a pity that 12 years later we must still be talking. T should like
+ . to know if two things can not be.brought about. First, some, kind
of ‘resolution emanating.from this body that might reach the sclyol
comunittees directly. You can refer to. the superintendents, but they
“are not the rhsponsible ‘parties. We nced to reach the  members of
the school boards in some practical way, and we nced to reach them
with arguments from outside their local community. =~ We require °
" the help of such an organization as this. o
. Mg. Merr1ay. If you do not think too badly of a mere superintend-
-ént, I should like to make a comment or two.- I wish to emphasize
r. McMurry’s last remark and the rematl from one of the teachers
who “spoke, namely, that perhaps men ‘have not been considerate
nough of children and that it would be a very good idea for the
wymen primary teachers and supervisors to back up fully the rec- i
~ ommendations of those venturesome- superintendents. who recor- :
mend new - furnitfire, new equipment, and reduction in numbers
instead of suffering in silence, I fee] that very much tafi b accom-
plished, not, wholly by g resolution, hecayse resolutions dre not taken -
£0.mean very much. . Conventions are in the habit of muking ‘resolu- .

 tions, but whed: 1h\symuka ‘them they have mbt ‘discharged their

. . ; - 27 . » e . il
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full function. A resolution-is very good us crystallizing the ‘senti-
ment, but it shonld be followed up. ‘Fhe last speaker suggested a
resolution. Good. Follow up that resolution in ull parts of the
wuntly by bringing pressure to bear upon the superintendent and
the primary supervisor, who is usually a woman. And some of
them need to have pressure lnouvht to bear, for we learned from.
some one here that many primavy supervisors like to se¢ children
in rows.. Follow this matter up as to the numbers, as to equipment,
und as to the following out of prejects. I am very hopeful of this
project methoa of teaching in the primary grades. I am very sure
it is going to.provide for the gifted child and for those not gifted.
" Suggestion No. 2: If you have a room filled witlt seats screwed
to the floor and you «ce no light at all, take ont the middle row of
seats acroks the room and that will give you an aisle 4 or 5 feet
“wide. Then if vou have no place for cupboards around the sides of
the room take sdap boxes or any other boxes of that size and have
the children paint them, put a little curtain in front and have those
arranged next to the teacher's desk, and that will make a place to
which “children can easily go from all pnrts of the room to get
materials or put them away.” It will also add a great deal of space
" to,the room for moving about, so that the pupils will not need to sit
for so long. It can be done in any" schoolroom no mnttor how
crowded. ‘
Lastly, one questlon We learned from the wpernsor from Mis-
souri that there are from 50 to 60 pupils commonly in' rooms there; - °
from the supervisor from IFort Wayne that 35 to 40  pupils are perhaps
too many. Miss Moove, of Teachers’ College, mtlmated that 25 to 30
was about the numbér. I should b’e very much pleased to know what
would be the opinion of some of the $ipervisors present as to the
number of pupils in a first or second grade.  Given the condition -
that the children have no language diﬁicu]ty—-tlm’t is, they are not
foreign children—and are not backward, but in the average English-
" spenking first or second grade should the mimber be 25, 30, or- 364
. In my own school system I have absolutely limited the number to 36
" A Devegate. My first grades arb limited to 25. )
, Mr. MrnmAu. 1s my number-too high ¢ . °
(Several delegates\answered “Yes.”) - o .
. :Mr. Merriam.  Of course, if you suy & yes " we are confronted w1th o
" £ . difficulties as to the buildings. - .. "
© A Dnnnou‘n Why do you take 86? Is xt because 1t makes sxx

: Mn Mﬁmmk \Just ‘s rnpld_l-‘yi ot
) 1 ﬁrst" ‘secotid; a‘g d-third: gg&dee with qn;xrel
~1In my new locahon, wheré I hava been ameo tha aummer,
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"ate steps toward securing the information desired.

- ynder digoussion, it seems to Mg %ﬁat We cali
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ceeded in changing over three rooms only, but we shall h'we more
than thaf before the year is out. If you say that 36 is too large a
number, that would probably mean more bnilding somewhere, and
from the administrative standpomt, that is often a large problem.
Oftentimes cities are limited in the amount they can expend and
personally I should rather see teachers’ salaries go up, and have 36
in the first grades than to use that money to get more space some-
where and have 20 in the first grade

If it is in order I should like to ask an expression of opinion as to
the number. 'This society might perhaps have disgussed it at sgme

. time, and there may be some information at hand.

A DELEGATE Some of you may recall Col. Parker's answer to the
question put fo him by ‘a teacher who was worried with 50 or 60
puplls She asked, “ Colonel, just how nany children do you think
a primary teacher onght to have?” He hesitated for p while and
then he said, “ Well, some ought not to have any.” The colonel did

" not commit himself, and I am afraid we had better not commit our-

selves unless we make it -a minimum and maximum number.

" Dr. McMurry. I think there is a good chance for a good influence
here.” I think, instehd of a recommendation passed by this body, a
statemgnt signed by persons who are well known all over the coun-
try would be the better metlfod. If cight or ten persons who repre-
sent the various phases of interest here would sign their names to a
definite recommendation, so that their opinions could be quoted, so
that people throughout the conntry could write to them, if necessary, -
it would be a vital influence. The public is lgnorant as to why it is’

" 's0 important.

I would suggest that the phrase that Miss \'Ioore used, “A day’s
work,” be taken—a day’s work in a first grade, and in a second and
in a third—and each case be worked out so that the real work that is
ideal could be read with some illustration of the whole process that
happens in one day in a first grade, where the equipment is proper.
If that could be put into the hands of people here and there thay
would get the idea. It"would probably be better than if 1t, were of-
fered in a logical manner. ° -

A DevecaTe. Let me.add to that, MISS Moore’s experience contrast-

ing the day’s work under the present. adverse corditions.

Tue CHamrMaN. Two commlt,tees ‘were appointed to take immedi-

e

We are to have the pleasure of a few closing words from’ Mrs.

AiBridford thég)resxdenb\uf the National Education Association.

- Mas, Bmonn. In regard ¢ the Jpartgculgr questiony that-hag been
nd an ;nsugt ifweput
the * what and - -

,.toourselvesthm quesuon Shall'we céntmgmeto
: e Rt 2 ,A..J"_
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how ™ of education at the expense of the “ why,” or shall-we say, first,
“Why ?” and later “Whatand how?” Inother words, we must come
“right down to fundamental grips with the reason that we have
séhools at all. We must come to a face-to-face conference with our-
solves in reference to all phases of education in the present national
crisis, a8 well as the fundamental purposes of education jn a republic.
We must ask ourselves, \\‘hy a public-school system at all? We ltnow

* that a public-school system is to produce rounded human beings, with

trained bodies and trained minds, and,ss T believe, the instant obodl-

ence to that trained mind. Thete is somotlnng in here—you may call
it -the moral sense, you may call it the higher self, you may call it
conscience. I like to call it the spark of the most high God that bap-
tizes the body of cach human being that comes into the world, making
it the temple of the Holy Ghost. When wehave the right kind of edu- -
cation this Nation shall be to 'the world the temple and spirit of love
and the spmt of truth; and the spirit of truth shall work throngh
free human-being, human beings who know the difference between
mere liberty and actua¥ freédom. In my own mind I always hold
this distinction betw een lihert ¥ and freedom: Liberty is the absence

" of restraint ; freedom is the power ommently ‘to do right. And that is

the kind 8tthiag that we want for onr childrén in these free periods.

There can not be any question but that the free initiat®e in school

is tho one thing we must stress. We shounld always have stressed ' it.

and more than ever now nrust we stress it. because there is ]ust, one

organization that the-Gievédnment of the United States found in this

country Tast April through which the spirit f America, voiced by

the Government of tluJJmted States, could réach every home in

"the land;.and that organization was the 750,000 teachers and the -

+ 2,250,000 children in the schools.  And that system, must be taught
. through' the_ free initiative of the children, through the spirit of

cooperation among the children, through the. spirit of selflessness in -
the childr ery That syxtcm must tench that the United States is to’
take the leadership in the rebnilding of civilization throughout the
.world, %Yo that end ¢ must have an cducated citizenry, a citizenry

" each member of whith can think straight, “will &ant. to work hard

- will always play fair, nnd will love mightily..

Primary teacheis, youn have the biggest task of -all. -You- have the -

damental task, You get the soul’ when it is plnqtlc. The rest of

—'jus get: it” when it is’hardened. I salute you 'as those who build the-

‘irnage, of - the Most“ﬁlgh m the ‘Iatlon through drawmg out thej
*Dlﬁ'me .Spll'lt_l"' 5, Stat&mp
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© system is for the teacher or that it is for the superintendent. Let us
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set the little child in our midst, build our civilization around the

child, guaranteeing to the child his right to the trained body and, the N
trained mind, guaranteeing to the child the right to have his mind
developed so that he can think straight, and his body so that he can

work hard, and his spirit so that he may want to play fair, and his

soul so that he will know how fo love, and we need not fear for the

things that will come after the war, because it will mean love throned

tipon law and real civilization coﬁ? as the sunrjse 'from the bloody

cloud of war that now stains the eyetern sky. a 0 (
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