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LETTER OF TRANSMITTAL.

DersgrseNT 0F T1IE INTERIOR,
. Y Bureau or Enucarion,
) ' W{mkingtm@‘

pm: Within the last 25 years the curricula of colleges of arts
and sciences have undergone large transforations. A revolution
has heen wrought in education theory in the same period. The social
philosophy of the United States has also been profoundly modified.
In a very gencral way the changesin college curricula have followed
these movements; but so rapid have been the developments, both of
educational thedry and of sociul philosophythiat higher institutions
have as yet been unable to adjust themselves perfectly to the new de-
mands made upon them. There is disgreement among college
officers as to the present aim of the college of arts and sciences.
There is consequently disagreement as to the principles which should
govern fhe, framing of collegiato curricula, This is plainly to be
read in the wide variations of existing currfcula. '
/ To aid in clearing up this confiision in the field of higher educa--
tion there is urgent need of a series of studies which will accurately
define the present status of different. types of collegiate curricula,
which will follow their evolution, and will explain the educational
purposes of those who are fesponsible for them. The Bureau of Edu-
eation has projdeted such a series.  The fist of these studies, entitled
“ The Curricvlum of the Woman’s College,” has been prepared by Dr.
«Qlabel Louise Robinson. 1 transmit it herewith and recommend that
it be printed-as a butletin of the Burcau of Education.

Respect fully submitted. : . 3
' P. P. Craxton,

C'omm isstoner,

.
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THE éURRICULUM' OF THE WOMAN'S COLLEGE.

L—THE DEVELOPMENT OF THE CURRICULUM. -

The modern college for whmen, evolving by rapid growth from
recent simple beginnings to its present highly complex state, is un-
questionably still in the Hrocess of development. A glance over the
changes already accomplished brings conviction that the present situ-
ation is but a stage in the life history of a virile institution. That
present condition is explicable only by a knowledge of its beginnings.
The conception by the founder, the inheritance of his ideals, the im-
press of early traditions, and the effect of the.immedinte environ-
mdnt have served inevitably to produce varintion. One woman’s
college differs from another in the courses_which it offers its students,
in the emphasis which it places upon values, in characteristics uen-
demic and social, because of certain‘elements which, brought it into
existence and certain factors which have been at work on it ever
since. That the variation is on the whole comparatively slight points
toward an integrity of purpose highly creditable to the protagonists
of education for women, - o '

A study of the modern enrrienlum should, then, receive illuminn-
tion by a knowledge of the early curriculum, its reason for being, and
the modifications and adaptations which have attended its growth

*during its struggle for existence. - If history has one function, it. is
to interpret the present by the past. If the present is to become sig-
nificant as a signpost to the future, such an interpretation is essential.

The colleges upon whose curricula the following study is based
were chosen as fair samples of the varieties of modern colleges for
the ceducation, of women :" Vassar College, % the oldest of the wejl..
equipped and nm];ly endowed, colleges for women in the United
States,” ' and Wellesley' College, closely paralleling it in age and
rapidity of development; Radeliffe College, a pionéer in establishing
a college wherein women, without coeducation, could, receive instruc-
tion from a university for men, and Barnard College with o like
affiliation with a men’s university; Mount Holyoke, the mos} im-
portant college which .develo_pedﬂfro(m seminary -beginnings.

.. 1Cgclopedia

Y

of Edtcatlon. . Bdlted by Paul Monroe, p. 700, -
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8 CURRICULUM OF THE WOMAN’S COLLEGE, I

VASSAR COLLEGE. .

When Matthew Vassar founded Vassar College in 1865, he fe]t
himself able to cope with most of the obstacles and difficulties con.
nectgd with such an undertaking, with the exception of the curricu-
lum. “ For methods of procedure he relied upon others, especially
uporr the board of gentlemen whom he had selected to be his coun-
sellors and the ultimate aepositor}‘es of the trust.” “Ip relation to
matters literary and professional,” said he, in one of his early ad-
dresses to the board, “T can not claim any knowledge, and I decline
all responsibility. I shall leave such questions to your superior
wisdom.”? !

or years lie had been interested in the education of woman. his
attention; as he maintained, having been especially directed to it by
his niece, Lydia Booth, who conducted a seminary for young ladies
in. Poughkeepsie.? Her influence was, in reality, probably very
slight.*  From Milo P, Jewett, the first president, came not only the
scheme of founding a college for women, but most of the ideas in-
corporated in its development.® That Mr. Vassar gave no more
credit to Dr. Jewett is due to the unfortunate misunderstanding
which later separated the two men,® - It is probable that Dr. Jewett's
influence colors the general views of a curriculum.which Mr. Vassar
turned over to his trustees at their first meeting. February 26, 1861,

" The founder outlines his conception of a curriculum in the following
statement :

b ad
.

.

I wish that the Course of Study should embrace, at least, the following par-
“ticulars: The English Language and its Literature; other Modern Languages;
the Ancient Classics, so tar as may be demanded by the spirit of the thmes;
the Mathematles, .to such an extent as may be deemed advisable; all the
branches of l‘{atm'al Scienee, with tuli apparatus, cubinets, collections, and con-
servatorfes for visible fllustration ; Physiology, and Hyglene, with practical ref-,

! Vassar College, Its Foundation, Alms, Regourcer, and Course of Study. By John
" Raymond, President of College, May, 1873. o o8

T Tt 18 the troth to na} that ity great interest on the aubject of female education WaRr
awnkeved not less than 2¢ years 8g0 by en Intimate female tri¢nd and relative, now
deceased, who conducted a seminary of long standing and character in this clty.”—Com-
munications to the board of trustees of Vassar College. By its founder, Feb. 28, 18¢4.

¥ Miss, Booth bad died anfl Mr. Yamnar's will had been made without any reference
to the educational project. Then in 1865 Dr. Jewett aAppears upon the ‘scene.”—Jaues
Mounroc Taylor: Before Vassar Opened, p, 88,

4 Milo P. Jewett dorerves the credit of origipating i Mr. Varsar'a mind the {mpulre
and cenviction which resulted in Vassar Colicge. 1le not only nurtured the geed—he

qulet reading, met his shrewd objections, encouraged his liberal views of women's powers
and opportunities, fed him to make his will founding the college, then eoouraged and
vivifed Mr. Vassar's earlier purpose to realise his aims In his lifetime, sketched Plans
with. him of bulldingw, grounds, equipment, curriculom, ‘urged him to form hir board of
“trustees, and then, a culminating amte,' fnduced bim to place the f'updu in its handa"— -
Ibld., p. 18 ) )

° 5% When Jewett's fnfluence had wuned and the feellng against hini waa taking -ahabpe,
3b was uagural for Mr, Vassar ¢0'lose sight otwhl- early Indcbtedness to him add, to look.
Back zo”ngs’&hrlreﬂuqu;mgu with bis niece.” Ibid.’p. 100, - * \
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VASSAR COLLEGE. ' 9

erence to the laws of the'health of the sex ; intellectual Philosophy ; the elements 1
of Political Economy ; some knowledge of the Federal anfl State Constitutions |
amd Laws; Moral Sclence, particularly as- bearing on the filial, conjugal, and !
purental relatlons; Aesthetles, as sreating of the beautiful {n Nature and Art, ‘
and to be iHustrated by an’ extensive Galery of Art: Domestic Economy, prac-

, tically taught, so far as is possible, in order to prepare the graduates readily
to become skilful housekeepers; last. und most Important of *all. the daily
systematic Reading and Study of the Holy Scriptures, us the only and all-
sufficient Rule of Christlan faith and practice!

~" Convinced then of the inndequacy of the prevailing female educa-
tion and of the desirability of offerind women the same advantages
as men, and realizing himself unequipped to deal with the forma-
tion of a detailed curriculum, Matthew Vassar left his better quali-
« fied trustees free to devise a course which should fulfill the require-
ment of a liberal education for women. Gne stipulation only he
made, “ that the educational standard should be high, * * * higher
than that usually recognized in schools for young women, . The
attempt you are to aid me in making,” he said, “fails wholly of its
point if it be not in advance, and n decided advance. I wish to give
one sex all the advantages too long monopolized by the other.”?
When the trustees of Vassar College took up their ek of creating
its curriculum, a number of sources were already available in the
United States from whicl, they could have found suggestions and the
results of experience. Before 1830, Catherine Beecher and Emma
Willard had established schools for gitls, the latter offering * col-
legiate education.” Mary Lyon had opened Mount Holyoke Semi-
“vary in 1837. Oberlin College, since 1833, and Antioch since 1853,
had been coeducatiopal.® Elmira College, though its development
was cheeked by the Civil War, received its charter as a womnan’s
.college 10 years before Vassar opened.® * ’ : v
* From any or from all these sources the trustees may have sought
and obtained aid. To mgke definite statement of any such influence -
on the curriculum of Vashr is, however, impossible, since no recor
of any particular investigation appears in their reports. '
Tn 1861, Milo P. Jewett, who was a graduate of Dartmouth and
of Andover. and had conducted for years the Judson Female Insti-

! Proceedingr of the trustees of Vassar College, 1861, p, 18. .

! Vasmar College, 1ts Foundations, Almm, Resources, and Course of Study. By John
Rayuiond, president of college, 1873,

* Wesleyan Female College, Macon, Ga., at first called Georgia Female College, clatms

., to Le "the oldest regularly chartered institution for conferring degrves upor women in
America if not in tbe entire world.” . Cs .

*“Dr. Litilan Johnson .sald in 1908 that there wers 58 colleges in the Boutb before
Vassar, though no. word régardiag degrees éxcepting the institution at Macon, The 7%
"meed of quallfylng this has been poluted out,'and the suzvey of the whole field must
leave on our minds the conviction. that there
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10 . OURRICULUM OF THE WOMAN’S COLLEGE.

tute in Alabama, was chosen president of Vassar. Dr. Jewett spent
8 year studying the schools and colleges of the Wnited States and
devising plans for a course of study. At the end of that time,
Febroary 25, 1862, we find in the minutes of the meeting of the
trustees the following: .

Whereas the presldent of the college has nsked leave of nbsence for the
burpose of studying the systems of female education prevalling in the ruost
enlightened countries of Europe; and with the view of otherwise advaneing
the interests of the college: Therefore

Regolred: That the Tequest of the president be granted,

Rcaorrcd, further, That the president he requested, during bis visit to Europe,
to prepare a general and statistical report on the systems of fenule Instruction

prevalllng abroad, compaging them with those ndd))‘ied liere, and suggesting’
to the board for their adoption sweh results as seem to bim worthy of thelr

attentionf to guide them in thelr preparation of a course of Ingtruction!

Dr. Jewett embarked on his enterprise more at the instigation of
the founder than because he expected to gain mu enlightenment
from Europe,? but his report on his return shows that he did not
go unaware of the conditions in the United States.

Before I left home, I took 20 catalogues of prominent female seminaries
in this State and New England, and had them bound In a handsome octsivo
volume, aud lettered * Female Seminarfes, U. S. A.” Obtaining the req-
uisite officinl documents from the coinmissioners at Albany, I forwarded the
volume to the United States commissioner for the exhibitton. It was placed 'with
other hooks in the United States department, ns & valunble contribution on the

v subject of female education in this coyntry. When tpe exhibitlon closed, I pre-

sented It to the library of the educational debiittment of the Kensington
Museum. * = ¢ [In gtating the results of my observation on the education
of young Indies abroad, it is an obvious reflection that there I3 but s remote
;memhlnn(-o between Eurvpenn and Awmerican systems.”

Upon his return to the United States he set to work to prepare
1the curriculum for the new coflege, doing most of th work himself,
as he says the distinguished gentlemen of his commiftee were too
“closely absorbed in their own business to assist him “ except by their
invdluable suggestions and counsels.” ?

The plan which Dr. Jewett finally presented was a university
scheme which, though radically different from the'general plan of
the northern college, rather closely followed that ong\e University
of Virginia, as well as the practice in other southern colleges and
even. seminaries.* Perhaps, because of the® bitter feeling between

1'The Presidént's Visit to Europe.

* TaylornJames Mouroe : Before Vassar Opened,

¢The President’s Viait to Europe. 18683, :

¢** There would be & serles of achools: thus of languages, of mathematics, bistory, and
= political economy, etc., and elections ‘amoung them, Teaching would be without text-
" books and the examigations wonld be written, and the 'completion of & definite yumber
§§qf_ schools would entiile the student to & diplome and to the degree of the college, M. A,

(as:at the Unlvel_-;it,ygx Vifginia).”—James Monroe Taylor: ~§pfon Vassar .&(?)pgqe_d.-
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. VASSAR COLLEGE. 11

the North and South which made him wary about appreciation of
southern institutions, perhaps because he wished to please the
founder by showing the European trip of some use, Dr. Jewett at-
tributed his university system to Europe. The plan was never tried,
however, because as a result of the pernicious influence of Charles A.
Raymond, Dr. Jewett resigned in 1864. He was succeeded by John
Howard Raymond, a member of the board of trustess and a Scholarly,
experienced teacher. -
The preparation of the new curriculum resolved itself into the
following points of departure:(1) The necessity of a complete do-

mestic system functioning like that of a well-ordered family; (2) a

* liberal course of study strictly collegiate; (3) the entire plan in no

¢ way g servile copy of existing models; ! (4) an arrangement avowedly. -
tentative, ready for modification according to public demand or
private experience. It was published as a prospectus in 1865,

The general scheme of education was formulated under the fol- °
lowing heads: :

Physical education was “ placed first, not as first in intrinsic jm-
portance, but as fundamental to all the rest.” It was provided by
sanitary regulations, by regular instruction in physiology and
hygiene, by a special school of physical training, and by as much
outdoor study as possible—on the whole a complete and modern plan.

The intellectual or, liberal education offered a regular course of
study covering four years.  The prospectus aiméd to make the course
similar to that of mren’s colleges, with suﬁiciept allowance for dif-
ference in sex. It also attempted, unlike ladies’ seminaries, to limit
the work offered to an amount which could actually be accomplished,
and it explained that the courses required of all ‘were those of uni-
versal importance, especially for purposes of- discipline.

A regular four years' college course was offered. The trustees
proposed to_submit to a fair trial ‘the.question whether the young
ladies would be willing to spend this length of time in study after
reaching their sixteenth, year; i. e., whether they really wanted a
libernl education. The prospectus stated distinctly that in-the selec-
tion of the studies and the extent to which they are actually carried
the ordinary college curriculum would furnish a general guide, the
intellectual faculties of men and women being essentially similar.

It is interesting to note in the curricula of the early. years of col-
leges for women the provision-and allowance made for women who, -~
because of ‘deficiencies of early education, mature years, or peculiar ¥
needs, wished to enter as special students. Little by little, as regular
students crowded the college, the welcome was withdrawn -from. the .ﬁﬁ

1&-20." PR




I 12 CURRICULUM OF THE WOMAN’S COLLEGE. ;

specials, but meantime many \\\'omen. especially. teachers, were
benefited. . .

The curriculum presented in the prospectus offered work in the
following departments: English language, rhetorio, and belles-
lettres ; languages, mathematics, natural philosophy, and chemistry;
astfonomy; natural history ; hygiene, history, and political economy ;
philosophy; art. The content of the work was practically the same
that was incorporated into the more definitely formulated plan of
two years later. ' h :

The next head elaborated in the generhi scheme of education was
moral and religious edication. This was to be subject to the parent
and free from sectarianism. The organized means were the presi-
dent’s hiistruction in moral philosophy and evidences of Christianity,
by aily chapel service, Sunday church attendance, Bible classes,
prayer meetings, and missionary and charitable associations.

Domestic education was to be conducted by a theoretical course in
domestio economy practically illustrated by the workings of the
college, and by regular hours of sewing under competent teachers,

Social education was to be-encouraged by: (1) Reading and kin-
dred arts, (2) conservation, (3) nusic, (4) arts of design, (5) com-
position, and (6) soirées, receptions, entertaininents, cte,

* Lastly, professional education wus provided for by courses in
teaching, in telegraphing— “ a particularly feminine employment *—
phonographic reporting, and bookkeeping,

Here was 'a plan which offered instruction in all colléginte
branches, but prescribed ne uniform arrangement of them. The en-
tering students presented such inadequate preparation that complete
elasticity in the curriculum was essential. Time was necessary to .
evolve a system. '

The catalogue of 1867-68 cxhibits a plan in which two courses, the
classical and the scientific, are outlined. The work is prescribed for*
the first two years;.but in the junior and senior "years three electives
are permitted. With open-minded tolerance the catalogue points
out that “ various opinions are held as to the comparative value and -
dignity of thése two methods,” and that it offers the opportunity of
a fair trial to both. The aim of the classical course is subjective,
culture and discipline,” that of the scientific courss “ outward prac’
tical utility.” A glance down the two parallel columns following

shows the in which this differentiation of goal is based:
t’. i “FRESHMAN, -
4 Claseloal, ‘Bctentific,
~ Latin..._.. O . s--ion..Bame, . v
©<% -, Mathematics. ... :
ik Bagilehy T s
- 7 .Oreek.,oil s
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. VASSAR COLLEGE. < 13

©  BOPHOMORK, '

Classical. Scientific,
English___-_____ . ____. Same.
Mathemutics. 1t semester______________ Same.
Greek____________ . ______. French
" Latin, 2d semester._________._ ------l-__.German, 24 semester.
Natural history, 2d semester____________. Geology and mineralogy, 2d se-
mester,

Zoology, 2d semester.

JUNIOR,
Engish__._________ . Same,
Natural philosophy. ___. ____ __._. .. ___ Same,
French_____________ __________ _______Same.

Latin. 1st semester ... _ . ______________
Greek, 2d semester____.__ . ______.______German.

Logic and political economy . _ . __________ Astronomy, '

Mathematics, 2 semester_______________ Physical geography, 1st se-

: ‘ mester. . g
~ SENIOR.

First Semester.

Intellectual philosophy___________ .. __ _Same.
Amatomy________________ . Same, .,
Ghemistry ____ _______ T .. .__._ Sume. -—
Astronomy_____ ... _________ ____ . _Same.
German________. R | Y ¢ 1 VA
Ilan. o v ... Snme. a
Latin______.___ S e Logic and political economy.
Phystology_ - __________. —----Same.

&+ Moral philosophy Same.

- Astronomy_____________________ . ______. Same.

0 Critlelsm_________.______________.______ Same.
German_________________________'_____. Same. O
Itatlon________________ ececeecee--..Same,

Greek__ . ________ . ... French

; The following year, 1868-69, the division into classical and scien-
tific courses was not made until the sophomore year. All freshmen
were required to lay for themsclves “a good disciplinary foundation
in a respectable amount of Latin and mathematics, and a fair knowl-
edge of French will have been acquired by all the regular students
alike.” Thess foundation studies were Latin, French, mathematics, -
English, art, and one semester of physiology and hygierie. - - - 5
‘No.change of importance ‘oecurred..the following: year, but in the "
: catalogue of 1870:71 the division into’ _clh_sé_i,c_i;l_‘u_l,d;__lqi;énf_.\iﬂ@";coqgsefs; b
.f;_(;;,waé g’jyéﬁ?;@pfggti;‘;gl" resident Raymond’s.repor S
oninisl .of 1876 K

-

hmel. -

N

Qo
ERIC



O

ERIC

Aruitoxt provided by Eic:

14 CUBRICULUM OF THE WOMAN’S COLLEGE.

prepared at the outset to make an election which involved so much,
and many desired combinations of studies differing in some respects
from both the courses laid down, combinations often equally good,
and in some cases better adapted to the real want of the student.”

This same catalogue prescribed the freshmen studies only and per-
mitted three electives in the sophomore, junior, and senior-years. In
1872-73 the prescribed work was extended through the first semester
of the sophomore year. Such shifting of the amount of prescribed
work from two years to one year and then to 14 years; of prescribed
studies like natural history, i. e., “ Gray’s Botany with laboratory
practice and excursions;” which appeared in 187G and then dis-
appeared until 1874, all point toward the difficulties connected witl
the effort to shape a satisfactory curriculum. ik

The curriculum as it appeared in the catalogue of 1874-75 was ad-
hered to for a long enough period to earn the title « established.”
The work was prescribed until the middle of the sophomore year.
From the middle of that year the course consisted of electives, three
full studies meeting five hours a week, or an equivalent in half studies.”
The following ¢ourses were offered :

FRESHMAN YEAR.
Latin—both semesters. .
French, German, or Greek—both scmesters,
English composition—both semesters
Mathematics—first semester, . 2
I'hystology and hygiene—first semester.

Natural history—second semester. ol S = o
Lectures on orfental history—second semester.
SOPHOMORE YEAR,
" Latin—both semesters. Seoond Smu;.

Mathematics—hoth semesters.

Greek, Gerinan, French.
Composition—both semesters. —

Natural history.
First Scemester. Chemistry.

Lectures on ulag astronomy.
English literature. R omy

Lectures on Greek and Roman his-

tory. S
JUNIOR YEAR.
Greek—hoth semesters, 8ccond Semepter,
Astronomy—hoth semesters, Y atin,
Composition—both semesters, " Togle.
First SBemester. S Physfes.” :

. » Lectures <o medlaeval history:
Rhetorte, 2 :
Natural history, : '

Anatomy and physiology. s ] -

—em = B -
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YASSAR COLLEGE. 15

BENIOR YEAR.

Greek—Dboth semesters. . Secund Scmester.

Astrononiy—bhoth semesters. Moral philosophy. ,

Composition—both seinesters. Lutin, Geran, French. . .
Firat Semester, - English literdture, N .

Geolpgy. : -

Mental philpsophy. Chemistry. *

Physices, . . History .

History of art. = ' a

The established curriculum oT*1874-75 showed very little altera-
tion during the next 12 years. In 1881 laboratory work was intro-
duced into the sophomore natural science work, which had been sepa-
rated into botany and zoology. Two years later English literature
received an addition by the introduction of a course in Anglo-Saxon.
Irom then literature developed rapidly, adding courses and instruc-
tors until it reached the relative prominence of English literature in
the usual college curriculum. :
~ In 1886 President James Monroe Taylor was inaugurated, and the

_next year brought the “ Revised Curriculumy  Severe criticism, public
and private, and a formal protest in 1882 from the rlumnae in Boston
had stimulated investigation and modification. Attendance was fall-
ing off and Vassar was not holding her own with other colleges for
women. Whether- this loss was due to conservatism. within the
college or to the attraction of the other colleges, the alumnae did not
kitow, but they were sure the condition could be relieved.

A general demand for history reswlted in five semester courses « -
being offered in 1886-87. President Taylor tells us, however, that no’
professor was provided, and that he took one class. The catalogue
of 1887-88 announced the new professor and the same five courses.
From then on history became increasingly important in the curricu-
lum. Political economy appeared in the catalogue for the first
time in 1886 as a subject apart from logic and femained under this
title until 1890, when it expanded into economics, although President
Taylor says that the chair was not established until 1893. ]

From 1886 the degree of Ph. D. was offered by the college, but in
1894 it was withdrawn, and the college definitely took the stand for
undergraduate work only. ‘ : e

The adverse criticism concerning the preparatory department,
especially during 1886, resulted, in 1888, in the closing of this very
thriving part of Vassar, and in greater freedom to follow the higher
academic standards with which preparatory work had always inter-

- fered. - o ' i

- In 1890 biology; which Kad. been- "f_drging}‘.fgljwdrd"gllil,qvgf~;£,l{ej~ e
ountryy Was fecoguized by a chairdistirit. from- natgral higtory, s
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16 ‘CURRICULUM OF THE WOMAN’S COLLEGL,

Five years later the departindnt offered 8 semester courses, and 1900
the number had increased to 11. -

Up to 1892 music and art had been taught in schools separate from
the college courses and nét counting in the hours requited for a
degree. At that time they came into the regular curriculum as at
Wellésley and Smith. In the same year the choice of senior studies
was increased by the introduction of Sanskrit, applied chemistry,
and social science, which offered investigatory work. Chemistry, at

* this time, became a distinct professorship from physics. The estab-
i lishment of a separute professorship, it is perhaps unnecessary to
note, marks usually the beginning ofy rapid independent growth of
the subject separated or introduved. %

The development of the formal study of education began in 1898-99 -
with a course of one semester in educational psychology, in the de-
partment of philosophy. The next year the department offered a
semester course in history of education, a semester course in eluyca-
tional psychology, and a series of lectures by ditferent members of
the faculty on methods of teaching their respective subjects in
secondary schools. To these lectures teachers and others in Pough-
keepsie were invited. In 19034 the lectures on methods were

- dropped. In 1905-6 educational psychology was changed to genetic
psychology, but still was called & course in education. The next
year it was no longer called education. In 1911-12 courses in phis
losophy and psychology wero announced as separate departments.
Thy department of philosophy offered a one semester course in his- |-
tory of education, and the department of psvchology still offered the
course in genetic psychology. Applied psychology, a part of which
dealt with education, was added the next year. In 1915-16 the phi.
losophy department offered a semester course in the history of educa-
tion, and a semester courdll in principles of education. “The psy-
chology department continutd to offer genetic psychology and applied
psychology. Inviewof the fact that the policy of Vassar, as expressed
by her president, is opposed to any special training for teachers, the
development and present state of the education courses at Vassar is
of interest. ' g ’

“From 1892 to.1899 Bible study was conducted by outside lecturers
who spoke on various Biblical subjects to the students who were in- i
terested to attend. The catalogue of 1899-1900 offered to juniors
and seniors two regular semester courses. The next year this num-
ber was increased to three, and in 1902-3, when the chair of Biblical
literature was established, six Ssemesfer courses were offered in Bible,
all electives. : i : .

In the language group the classics had been subdivided into Latin

and

ki French and German were made professorships, Bnd in' .

1802 Spanish was intr_og,uc

o
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In the fall of 1903 a curriculum was put into practice which has
lasted in its general premises until now.! '

The modern curriculum will be used as the basis for fomparison in
the 'section devoted to that purpose, and consideration of further
changes will be left for thatsection. a

®
. ' CHRONOLOGY, t

-~

IRTHT5—* Established ** curriculum,
1831—Zoology and botany Inborntory in second semester gopfhomore yeur,
1883—English Itternture—Anglo-Saxon— (literature develops rapldiy).

) 1IS86—Taylor Innugurated. .

ISS8_8T—Revised currlculum, ’\\\‘ : . '
1886—Literature for freshmen. 9 '
I8RE-8T—Junlor und senior history offered. No professor,
1RS7-88—Flve seniester courses In Mistory,  Lucy Saimon, professor,
1SSG—First political econothy apart from logle. o
I881—Philosophy, senior yenr.
1886-1894—Ph. D, offered, PR »
JNSS—l'ropnrinnry department closed, Disappearance of speclul students,
1890—Expanston of biology.
IS0—Expunsion of polittent economy into economics,
ISO2-93—DMusie and art come into reguinr curriculum,
1802—First Sanskrit, senfor year,
Applied cheinlstry, senlor year. Professorship distinet fro physics,
Sachal sclence, senlor year.
1805—Dhystes or chemistry required in sophomore year, one semester,
1808-0—Educational psychology, one semester.
I819-1900—Courses in education,
History of education, one semester.
Educational pRychology, one semester.
Methods of tenching in sémiulnry schoolg,
1006-T—Education drops to one seinester senfor course, - : .
189251809—Bible study by outslde lecturers.
1800-1000—RBible, two semester courses apen to junfors and seniors.
1800-1901—Rlble, three semester courses open to Juntors and senfors. -
1802-3—BRible, six remester courses open to junlors and senlors.
Chalr of Bihlical lterature established.
1002-3—8panish Introduced.* . .

WELLESLEY. . CLo

»

The long proco;s of trial and error i)_\' which Vassar had sifted ont

, its curriculum shortened .that period for every other woman's col-

8 fof himself, but for all who follow
_ the same problem to face that Vassar
faced,in the early sixties.” Each one had its own peculiar difficulties
to overcome, but some of the problems of the early existence of a col-

lege. The pioneer not only v

lege for women had'been solved once and for all by Vassar..

0 8 gl oo _!'tl‘ln'y'_lor_lndn_l'lggt"-?tm"- L,
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In September, 1875, 10 years after the first collegiate yea‘r."of
Vassar College, Wellesley College wis opened to students. If the
ideals of the founder of a college tend to influence the history of its
development, Wellesley, in spite of the fact that it-benefited from the
10 years’ experience of Vassar, will show a difference in emphasis
of values, an individuality more marked perhaps in its early yvears
than later when efie pressure of modern demands stamps education
with large common tendencies, -

N Matthew Vassar. the self-mude business man, founded Vassar Col-
lege first.to make a useful dixposition of his large property, and sec-
ond because, after congylering various plans, “the establishment
and endowment of « college for the education of young women is a

God, arich blessing to this city and State, to our country, and to the
world.”* To quote from Taylor and Haight: “It is amazing to see
how, nnder the inspiration of this great purpose, large ideas shaped
themselves in the founder's mind, and a ‘certain breadth of tolerance
charucterized his formal utterances. In the small printed pamphlet,
* Communications to the Board of Trustees of Vassar College by its
Founder,” the man’s straightforward business sense, his keen interest
in the advancement of women, and his désire to make the college
‘ the best’ possible, all appear.”? o » - .
Except 30 give his general views as to the character and aims of

curriculum; yet because of his very recognition of his inability to

shape. ‘ ‘ .
Henry Durant, the founder of Wellgsley College, was a man who

of a religious cbnvert. Believing the law and the Gospel irreconcil:
able, he had laid aside the profession at his conversion, butsthe trained
lawyer's brain always asserted itself, and no detail was too sall fpr
its personal supervision. , ‘ '

He brought tg his task a lirge Inexperience of the renus girl, a despotic hablif
- of mind, and a tempernmental tendency to play Providence. Theoretically he
wished to glve the tenchers andestudents of Wellesley an opportunlty to show
what women, with the same educational facilitles as thele brothers and a free
band ‘in directing their own academle life,.could nccoyplish for civilization.
‘Practically, they had to do us he spld us long ns helived. = The records In
diaries, letters, and reminiscences which have come down to us from: the ‘er_lrly
days, are full of Mr, Durant's commands and coerclona?
*

oth Vassar' College, which Mr. and Mrs. Durant studied while
they were making their plans, and Mount Holyoke Serhinayy, of

-i‘:«"{ﬂ ~ , 1 Communications-to the board of iruatees of Vasaat Cojlege, Feb, 26,1881, |

work which will satisfy my highest aspirations and “ill be, under

the collegs (cf. puge 2 of dissertation), he kept his hands off the'

deal with it, the curriculum was influeénced and molded in a different

combined the professional training of 3 lawyer with the ardent zea! <
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which Mr. Durant was elected a trustee in 1867, served to guide the |
founder of Wellesley College. Of his aim hé himself writes in a -
letter accompanying his will in 1867: '

The great’ object we hoth have in view is the appropriation and consecration

ot our country place and other property to the service of the Lord Jesus Christ,

by erecting a seminary on the plan (moified by elrcumstances) of South Had-

dey, and by having an orphan wsylum, not only for orphans, but for those who

are more forlern than orphans in having wicked parents.  DId our property
suflice, I would prefer boti, as the care (Christian and charitable) of thie chil- i
dren would be biessed work for the pupiis of the seminary.? ‘
Al . I

" The first catalogue to make a formal statement of the aims of the
college is the Calendar for 1877-78. Terein is stated under “ Course
of Instruction in Collegiate Department ™

The general design of the college i3 to proi‘hle for the radleal change in the -
education of woms g, which s Tade necessary by the great natlonal demand for
their higher educaifot. * ¢ * The lending object In Weliesley College Is to
edute learned and useful teachers,-and thls is kept In view throughdut all the
courses of study and In all the methods of fustruction.’

Again, under “ Applications” comes this further 'explunﬁtion:

Wellesley College has been established for the purpose of giving to voung
wonien who seek collegiate education, opportunities fully equivalent to those
usually provided for young men. It s desigied to megt In the Most egompre- '

. hiensive manner the grent lesire for the ligher education of women, which ,is
at this duy <o remarkable a feature in our national life, & ¢ « .

Tts object and slms must not be misunderstood, It is not intended to be like.

an ordinary seminary or finlshing school for girls It Js a college, arranged for

colleginte methods or iustruction, and fd( courses of very difficult study. .such N
s are pursued in none but the best colleges.” It 1s Intended for those only who
have vigorous health, more than ordinary ubility, and.the purpose to give them-
selves fulth fully to the pursuit of knowledge, und to discipline and develop th'elr
minds by arduous study. ) ] ' "

One prominent object {n organkzing the college has been to give peculiar ad-
vantages to those who Intend to prepare themselves to Qe teachers, * ¢
The college Is not iimited to this class of applleants, Others who have not this
Intentlon&ut desire an equilly .advanced education will be adwitted.*

The course of study offered in the first catalogue of Wellesley was

. by no means s tentative a planas that with which Vassar was obliged
to experiment. The college curriculum for a woman's college was no

longer a new problem. Wellesley’s first plan, which held for three

years without radical change, was to offer a general college course

* for which the degree B. A. was granted summa cun loude for special
- distinction in scholarship. In addition, the catalbgue offered courses

for honors “éstablished to encourage preparation in advance of the
requirements for admission; to meet.the wishes of thosg desiring t0 .

" 1.Counverne ; m Story. ol~w'ellesl§y. p. 27.
% 1ptd-p, 26, . o
"¢ Calengar, t._?
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take special studies instead of the generul course, and to enable them
“ 1o pursue these studies to an extent not possible in that course.™
The honor courges were offered $n classics, mathematics, modern
languages, and%cience, and consisted of the work of the general
courses with advanced study in the subject characterizing the honay
course.
The general college course was listed as followg: 2
-Freshman Year,
Latin, matheniatles, history, essay writlng, elocution, modern English,
Electlves: One elective study required— ' *
Greek, Germnn, French,
e Suphomore Year,

Lasin, elective after: first femester; mathaguntlese goneral chemlstry, medieval

history, essay writing, elocution, bistary of litératare. .
Electives: One elective required— ‘
Greek, Germun, Freuch, botany. v
. - Junior Year,

Physics, modern history. eSsay writing, elocution.. history of art, rhetorle, 1t-
2 erury criticism.
Electives: Two elective studies required—
Latin, . Greck, mathematles (mathematiend astronomy), German, Frengh,
‘e chewistry, mineralogy, botany, zootogy.

“ - Senior Year.

.
Mentn’l and moral philosophy, 1nl'stor_\- of philesophy, modérn hliitor,v, essay
writing, Anglo-Saxon and early Inglish litérature
Electives: Two elective studies required-—
Lutln, Greek, mathemutics (astronomy ), German, French, analyticat chem-
Istry, botany, zoology, geology, physles. .

’ i

“be continued throughout the course.”

Instruction In music, drawing, and painting wps offered, and the
domestic work which was a feature of Wellesley until 1896, was em-
phasized. ' .

In 1878-79 studies were systematized into seven different
courses: The general college cvourse, courses for honors in clussies,
mathematics, science, and languages, the scientific course, and the
musical course, : o

The general course differed very little fromn the previous yenr -
[ cept in Tequiring three instead of two electives jn the junior ﬁ
~ senior years. g . >

A foot note added, ® The systematic study of the Scriptures will

S AClenlar tor 1878, p. 6 1hia,
s v : Y

- a w e o~

10 it N o

]
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oy

The zim of the scientific course was given as follows: “ The present
course is arranged to meet the wants of teachers; to opén the way for
future special study ; ind also to provide satisfactory preparation for
those who intend to become physicians.” The studies pursued in the

_scientific course were:

-

Freshnian year,

6 . Genernt course stucdies
Greelan history, esshy writing, clocution, history of literature,
Seientifie studfes: 7
Mathematles, French and "German, chemistey,

. %‘
. s8ophomaore year,
General course studies :
Romun history, English fiterature, eSsnd writing,
Sclentific: R .
Mathematics, German, ('h(nnlstr{.‘homn_\'. o

Jwotior pear,
General course st‘ullos: ]
Medineval hlstoi‘y, Hterature, essay writing,
Scfentifie:
Muthemutieg, phyrics, mineralogy., . .
Electives: Botany, zoology, astronomy. chemistry.

Nenior pear,

Generstl course studies: * ' L
Mental and moral philoseply. todern history,

» Literature, essay writing,

Scientific:

Muthemnties. mathematical astronomy.

Electives: Chemistry, physies, geology. astronomy, hotany. biology.

A five-year musical course commenced- with the collegiate year
of 1878-79, which enabled those who todk it to graduate in any of
the regular college courses, and at the same time to acquire a scientific
musical education. Music took the place of ‘one regular study and

was allowed the same time for lesson and practice that would have:

been required for preparation and. recitation. The musical depart-
ment grew” rapidly and was reorganized and enlarged in 1880, when
Music Hall was built by the founders, . :

Avowedly intended in- the beginning for the training of teachérs,
Wellesley early took steps to provide especially for them. In_ Sep-
tember, 1878, the teachers’ departient wasorganized for women who
were teachers already, but desired “peculiar facilitfes for advanced
studies”* "A special building, Stone Hall, was provided by Mrg.
Valeria G. Stone; teachers were given &he utmost consideration?

>y

Calendar:for 187819, ¢

e

S
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.Students incrensed, and accommodntions became more limited, and as oppor-

*Vassdr after a three years’ trial had giveri up the division of courses

",'.~wns:discon§§qued; o . L -
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to enter without examination, and under the title of Course of
Study in Teachers’ Department,” we are told that © They will be
wllowed to take the courses of study which they may desire in any
of the college classes and such as no other students are allowed to
take.” 1 :
At the same time the Teachers’ Registry, which flourishes to this
day, was opened to procure positions for the students. The fate of
the teacher specials seems to have been much the same as in Vassar.
Says Miss Converse:

At first there were g good many of them, and even as late as 1880 and 1899
there were a few still In evidencée; but gradually, as the number of regular

tunities for coliege training multiplied, these “T, Specs,” as they were Irrev-
erently dubbed by undergraduntes, disappearéd, and Stone Hall has for many
years been fllled with students in regular standing.?

“The calendar for 1879-80 annotinced the discontinuance of the '
academic or preparatory department. Like ‘Vassar, Wellesley had
felt the inhibiting effect of preparatory students upon her collegiate
progress, and like Vassar, as soon as preparatory schools had been
established which could serve as fecders, she closed the department,
That she was able to do this eight years earlier than Vassar points
probably to thriving finances and perhaps to a little better business
policy in establishing schools. The names of several are recom-
mended by the college, and one %hich was established by a former
Wellesley teacher has its circular appended to the catalogue.  *

The report of the Tenchers’ Registry for 1891 notes cannily that
out of 166 young women who were seekiné positions at the beginning
of the year, and are now placed, 73 have found their work in schools
preparatory to the college. This fact alone demonstrates the useful-
ness of the registry.® ‘

The trustees decided in 1879 to admit students on certificate. Two
years before Vassar had admitted on certification, and colleges in
general were adopting that method.

With'The resignation of Wellesley’s first president, Miss Howard,

. and the appointment of Alice Freeman in 1881, the curriculum wasg
‘reorganized by simplifying and standardizing the courses of study.

The courses were called classical and scientific, although courses for
‘honors might be elected by students of supertor scholarship. In 1870

into classical and scientific, but Wellesley continued it until 1893, «
when a single course was :offeredi?’for_ B. A. and the degres of ‘B. S,

ca

~- : 1 galendar tor 187879, ; g,’r .
5o t.0 . 7 .¥Couversyi The Btory. of Wellealey, p. B85, -,
Predigen port, 1802, 'p.-IT

;: The P s Report, 1893,
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Clansical.

Mathematics.

History.

English literature.
- Essay writing.

Drawling.

French (elective),

German.

Latin,

Greek.

Mathematics (elec .-
History. ’)
English literature.

Essay writing.

Freoch. ~

German,

Latin,

Greek,

gy,

* e

v T
Mathematics (elective),
History.
English literature,
Essay writing, °
French (elective).
GerméBn, .o
Physics. .
Logte. ] :
‘Botany (elective).
Latin, L

-.Greek, C

*- Mineralogy, ' lith
- (glectivey,: | -7

It would be neither fair nor significant to compére the classi
scientific arrangement of the curricula of the two colleges, WeliéSley
and Vassar, since in the early years when it gas offe Vassar
the curriculum of all colleges was narrower an more restricted as
to electives. The two tables, nMevertheless, show much in common,
except that Vassar made Latin or Greek a fundamental requirement -
«of all students, as she does now. The parallel columns following
show the subjects which the classical and scientific courses of Welles- \
ley had in common and the subjects by which they were differentiated.

ology, ‘and  geology |

WELLESLEY COLLEGE. - 28

FRESHMAN,

Rclentific,

Mathematics,
History.
English literature.
Essay writing.
Drawing.

French (required).
German.
Chemistry.

v

BOPHOMORE,
.

Mathematics. (required).

History, o

English history. ) ‘

Essay writing, B

French. ’ ‘

German. .

Mineralogy, crystalography, lithology,
geology, -

Qualitative gpalysis (elective),

- Botany (eldtive). -

JUNIOR 0 -

. | Mathematics (elective). - -

. History. :

KEnglish Iiterature

Essay writing:

French (elective).

‘| -German.

Physlca,

Logic,” 2 ¢ e 4 SO

Botany (elective). .= 4

& Advanced chemistry. Jifng 3
.Geology, .~ * - oo
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 /“SENioR.
Classical. Kcientifle, .
Mathematicx (elective). Mathematfcs (elective), . :
History. History, ) '
English literature, English literature.
Essay writing. Essay writing.
French (electite). French (elective). .
German (é]ectl\'e). serman (elective). .
- Mental and morn) philosophy. Mental and moral philesophy.
- Botany (elective), Botany required unless previously
Latin (elective). stuntied, 0
Greek (elective). . . N Mathematicat astronomy ((-lect'lve).
Astronomy (elective). o
Geology (elective), ] ‘
Chemistry (elective). R .
Physles_ (elective),
Mineralogy (elective ).
Lithology (elective).

- elective studies in the same during the fourth year. Here as in
~ many other ways the strongly religious character of the founder

1881, ' ‘

.« zoological laboratory was ‘opened and lectures on physiology and
. iygiene were given for the first time to freshmen, a custom’ whick is .

24 CURRICULUM OF THE WOMAN'’S COLLEGE.

This arrangement, with the addition of many electives and the
reorganization of Bible stugly, continued: for ten yeats.

Until 1882 Bible study had been conducted in daily classes, but
the work had not the dignity of & regular course nor was it subject
to examination. In the.courses of study for 1883-84 the Bible was
made a required ‘subject of all four classes in both classical .and
scientific divisions. Greater emphasis was placed on Bible study at
Wellesley than at, Vassar, where it became a regular part of ‘the
curriculum only in 1899 and then through courses open to election
by juniors and seniors. . '

The statutes of Wellesley as printed in 1885 stated that:

The College was founded for the glory of God and the mervice of the Lord

Tesus Chrlat, i and by the education and culture of women, K .
* In order to the attainment of these ends, Nt Is required that every Trustee,
Teacher, and Officer, shall be a member of an evangelicg) church, and that
the study of the Holy Scriptures éhall be pursueqd hy every student throughout
Llle.entlre college course under the direction of the Faculty.!

Later the religious requirements for teachers were altered, and
Bible study was first reduced to three years and then in 1912 ;imended .
to extend over the sécond and third years with opportunities for -

made itself felt both before and after his death, which occurred in

Many "new- electives came into the curriculum in 1883-84. THs"

sl T4 o4 Canverse s Th
8 2onverse.: Th

. :
o ey L8 1) B - X
FEATE N'?'“’%*%jﬁswg' &
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- nutrition, with classroom and laboratory work, special investigation,

still continued, though long since separated from the zoology de-
partment. Italian, Spanish, and political science were introduced,
all antedating the appearance of these studies in Vassar.

In 1887-88 the following announcement appeared:

A course will he given {n 1887-88 on the sclence and art of teaching, with
referegce to the theories of Pestalozzi, Diesterweg, and Froebel. Speclal
consideration wil be had to such common-school subjects as reading, writing,
nrithmetic, grammar, animals, and plants. There will also be discussion of the
best methods of presenting specific subjects to students of the high-school
grade.  Lessons given by members of the class will be criticized by classmeates
and instructor.! i

This.course developed the next vear into © pedagogics and didactics ™
theoretical, practical, and histotical,” and the department continued
to grow and to hold a strong place in the curriculum. Eleven
vears later Vassar gave its first course in educational psychology,
following it the next year with regular education courses.

* In 1891-92 a department of domestic science was founded. The
president’s report of the mext year said: The experiment no longer
presents the element of doubt which even its most sanguine friends
recognized at the outset. A wide range of subjects has been covered,
but the greater part of the time has been deyoted to sanitation and

written essays, and visits of inspection.” 2 The report for 1893, how-
ever, regretfully stated that the instructor had resigned. and that
“the women able to conduct a course in domestic science are so few
that the vacancy caused by this resignation could not be filled.” *
Though women able to conduct courses in- domestic science appeared
later, Wellesley never undertook the experiment again. o o
-In May, 1894, the academic council voted “ that the council respect-
fully make known to the trusfees that in their opinion, domestic
work is a serious hindrance to the progress of the college, and should
a8 800n 4s possible be done away .with.” ¢ . The trustees, finding that
the fees for 1896-97 had to be raised, decided that from that date
domestic work should no longer be required of any student. * Thus,”
said the president, “for financial reasons the measure has been
udopted,” which .Was originally urged in the interest of academic
advancement.”®  And thus disappeared from Wellesley all but purely
cultural work. - A ‘ T '
" President Shafer’s annual report -of 1893 announced the formal
adoption of the * new curricuium,” which is the basis of the present
curriculum,. and indicated its important features. The scientific

-1 Calendar, 1887, ° .
* President's Rept., 1892, p. 18.
' elIbtd., 1808, .8 -

. ‘Ibid., 1808, p. 7. g
STbid, 1896 p. & - e
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course was discontinued, and a single course leading'to the B. A.
.substituted. The President stated: “ We cease to confer the degree
of B. 8. for a course not essentially scientific undor existing condi-
tions, and we offer a course broad and strong containing, as we be-

“ lieve, all the elements educational and disciplinary, which should
pertain to a course in the liberal arts.”?

- The new curriculum aimed to offer “ the widest election consistent
(1) with the completion of certain subjects-which we deem essential
to all culture; and (2) with the continuous study of one or two sub-
Jects for the sake of mental discipline and the breadth of view which
belong to advanced attainment.”!

The subjects which were required as essential to all culture and for
mental discipline and breadth of view were as follows:
Bible___________________ .. . COm oo e CEamECa e 4 hours,
English composltlon_______.___..___._ feeee e e aii ol a-o.. 3hours.
Physiology and hyglene______._.______ ___ ______ ___ - {bhour
Mathematies______________________ e P < 4 hours.
Natural science__.___ T T P 4 hours,

(If taken later than freshman year, 3 hours,)

Natural selemce_ . ____________________ .. _._______ . SIS 3 hours,

(Unless presented for admission,) )
Language ________________ ... _ 0 515 HB G D56 5 BN O E e e 4 hours.

-Phllesophy — 3 hours.
. 26 hours,
Two appolntnients in elocutinn reqiured throughont sophomore year,

't The remaining 1igurs of the 59 required for a degree were elective,
but the required alyrangement was: (a) Three in each of two subjects,
or (b) three or four courses in one subject with three or two courses
in one or two tributary subjects,

The following parallel columns show ‘the subjects required at
Vassar and at Wellesley at the same time and for the same reasons:

Wellesley, 1893-94. : Vassar, 1893-04.
English composition______.___ 3 hours. _English ___‘_____-__: ....... 6 hours,
Mathematics _.___ Brrorm conme 4hours. | Mathematles _________ _____ 43 hours.
Language ____ .S ______ 4hours. | Greek, German, French..... 6} hours,
+ Physlology and hygiene_.____ lhour. | Hyglene a..._._.._ _.._.___ 1 hour.
Phlosophy ______________._. 8hours. | Psychology and ethlcs' ...... 34 hours.
Elocution (2 appointments in " | Elocution .. ___._________ { hour.
homore year until 1885)- e —

L= an:]): ....... }: aiem mmacan—- 4hours, 80 hours.
Natural sefence__._ ___.___ 4-7 hours,

_ i 0 L 26 hours. ;

£ mem’. Rept. 1898, p. 4 2 Vassar Catalogue, 1898, pp. 60, 61, 62

'-}f- 4 R *-‘ & i ] .’ < BT S 3
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Except for the difference in the hours required a close similarity
in subjects necessary for a course in liberal arts exists in the two 1
colleges. Wellesley makes Bible and natural science essential and it
required four less hours of itg students.

The next radical innovation at Wellesley was the incorporation

'in 1908-9 of the Boston Normal School of Gymnastics into the de-
partment of hygiene and physical education of Wellesley College. A
two-year course for special students was offere( by the department
and the opportunity of gymnasium privilgges for al¢ st¥dents of the
college. At present, by taking five years®or the work, the Wellesley
student may obtain the degree I. A. from the college and the cer-
tificate from the department.

Further. discussion -ef the Wellesley curriculum will be presented
in the chapter on the Eomparison of tlic modern curricula.

~

ELECTIVES AT VASS8AR AND WELLFSLEY,

Since 1823 officers of colleges for men have been discussing - and
disagreeing about the wisdom of the clective system. In 1825 the
University of Virginia opened with a complete elective course. .
From then until the beginning of President Eliot’s administration
in 1869, Harvard College vacillated and shifted, its curriculum grad-
ually becoming a little more elastic as the elective systein grew in o
favor. Dresident Eliot in the next 40 years led th@gnovement for
the elective system, and Harvard became its leading exponent.

Yale, on the other hand, took the conservative stand against the

- elective system, and the smaller colleges fell in behind onc or the
other of the leaders. When Vassar was founded in 1865 the elective
systém was not, systematized enough to deserve the name. Ter s years
later, when Wellesley forined its curriculum, the elective plan ‘was
well formulated and in working order at least at Harvard. It ig
interesting to note that though Noah Porter, the president of con-
servative Yale, was chairman of the board of trustees at Wellesley,
his connection seems to have had no eJect in discouraging Wellesley,
from offering at least a fair number of electives. The calendar of °
1877-78 speaks in no undecided terms of the value of electives:

The leading spirit In Wellesley College s to educate learned and useful
tedchers, and-this s kept ln view throughout all.the courses of study and In
all the methods of fnstructlon. Hence, it Is Lecedrary that there should be

many different courses of study, ns well as opportunitles - of varylog these
courses by- means of elective studles. : .o 0 . :

In descnbmg the_genetgl. collegé coursg. it goes on to say:

It may be widely varled by the lntroduiction of elective ‘s;ndle.s,;uo,ai‘ i
et the )
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28 CURRICULUM OF THE WOMAN’S COLLEGE, N

The college, however, believes in limitation to selection and makes
it clear that the student * can not be allowed to take elective studios
from caprice, or because they are easy”; henCe’ the choice must be
subjected to the approval of the faculty. T

Vassar’s first plan, already mentioned as offored by President

- Jewett, was eloctive throughout. “The' student selects whichever
of these courses or studies her talents, tastes, inclinations, pecuninty
circumstances, or objects in life may lead her to prefer.” After she
had reccived a specificd number of testimonials she was to be grad-

. usted from the university. Small wonder a scheme as radical as
this was dismissed. Wit the superficial and inadequate preparation
of the girls of that day, a nearly insuperable obstacle was offered
any free elective system. Electives were later offered guardedly,.
and only when good preparatory schools were established were the
college students considered capable of wise choice of studies, Even
now Vassar keeps a firm hand on the course of study until the middle
of the sophomore year. “The students are presumed by this "time
to have laid a good disciplinary foundation, and to be able to make
an intelligent choice, with reference to their special tastes, aptitudes,
and objects in life,” always, however, subject to the approval of the
faculty. N :

The subjects required for a degree of B. A. at Vassar have changed
but little during the history of the college. The number of ,hours
allotted to the' different prescribed studies has shifted somewhat.
The lapguage requirements antil 1903— were Latin and a choice of
Greek, German, or Fren¢h, From then until the present, Greek "has
been a permitted alternative of Latin, and French of Gernian. The

" other subjects which have been usually required are English and
mathematics, ' N
== After the first five years of experimentation, the work prescribed
for an -A. B. fell into definitely settled lines. In 1872-73 all studics
were prescribed to the middle of the sophomore vear. Both fresh.
men and sophomores were required to study Latin, “‘mathemadics,
English, and a choice of Greek, German, or Fronch. Freshmen heard
lectures on hygiene and sophomores lectures on ancient hi tory. In

1874-75 the freshmen were required in addition to take a course in
natural history based on Gray’s Manual of Botany.

Except for the addition of elocution the subjects required remained

. Practically the same for the next seven years. The: content of the
work naturally changed in the general development of col lege stand-
ards. Three electives after the middle of the sophomore year wero
permitted. In 1872 the subjects among which the student was frec

o choose were of course limited. The classics, modern ‘languages’
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WELLESLEY COLLEGE. : 29

(French, German, and English),” mathematics, natural history, -
philosophy, astronomy, and chemistry offered not more than one
course each during the year. From 1881 to 1886 English composition
was required of the juniors. ;

In 1886 the revised curriculum went into effect. The catalogue
states that “ experience demonstrated the need of much careful com-
pulsory. work as a preparation for free choice,” and goes on to pre-
scribe certain studies throughout the first two years. For the first
time the catalogue definitely annouriced the number of hours required
- for each subject. The list of subjects was practically the same.

?
= FOR FRESHMEN.

Latin____ . _________ 4 hours Nutural history________ -~ 2 hours.
Greek__.__._. _ __ .. English . ___ _______ S 2 hours.
German___._____ e L ] 4 hours, I’hysiology . _____________ 1’ semester.
Freheh_o_______ . ______ Drawing _ ____ P, 1 semester.

Mathematles _ ______________ 3 hours. Elocutlon________________ 1 semester,

L]
FOR ROPHOMORES.

s First | " Becond

e semester, semester.?
Lntln_________________..___________' ___________________ 3 hours. - 2 hours.
Greek
Germamy 8 hours. 2 hours,
French . .
Mathewaties ___________________ 3 hours, .
Englsho______.________________ e e 8 hours. 8 hours.
History_________ '___________'____-______________-__L___ S hours.

The junior vear was entirely fﬂa/é of requirements, and in the
senior year only four hours of mental and moral philosophy were
required. By that time the number of electives had incrensed some-

. what, permitting the student a wider choice. ?ophomoros, in addi-
tion to the five prescribed studies, had a choice of six electives: Mathe-
matics, natural ‘history, chemistry, history, Latin, and astronomy.
The juniors might choose in the first semester from 12 electives, in

" the second from 145 and the seniors from 13 in the first and from
10 in the sccond semester. Including the lectures on art open to
all classes, 56 clectives in semester and year courses were offered in
1886-87. o i . :

The requirement of natural history for freshmen was discontinued
in 1889-90, and the English requirement was incrensed to three hours,
Except these changes and the dropping of elocution and drawing,
the prescribed work’ semained practically the same until 18b5:98,
when s radical change was made in sophomore requiremgats by the <

- substitution ‘of science for. the _classics, - The' work ./M{:o_ longer -

enti‘i‘elyﬂnequimd___:f?x;‘ the. first. seinestel but_throughout the entire- < .
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year three hours each of English history und ph;'sics or_chemistry
were prescribed. For séniors a three-hour course in psyghology was
required in the second semester and a full Year course of three hours .
in ethics. )

In 19034 the prescribed work took the shape in which it has
remained to the present. The following courses of three hours each
were required of all candidates for a degree:

English._____ POECOEOmE Con e mmoa0m gocoo@orma maa Freshman year.
Mathematies______________  __ = _ ___ i+ --Freshman year.

Latin or Greeko___._.____ . <« -- = Freshman year.

1 modern language______ __ __ ce mmim-wo—eo. - Freshman gr sophomore year.
History________________________. _ _ e =+ -—eo- - Freshman or sophomore year.
Physices or chemistry________ ~w= oo —ooo.___Freshman or sophomore year..
Philesophy or psychology__________ Junior year. 1 semester,
Ethiey .. . Senlor year, 1 semester.

Except that juniors no longer have a choice between philosophy
and. psychology, but are limited %o philosophy, the requirements for
the degree of . B. remain the same in 1915-16. - .

The number of electives offered by the college has incrgased rap-
idly and steadily with the development of the curriculum, as the
following table shows: : -

1000—1901——182 electives offered in college.
1905-1906—202 electives offered in ‘college.

1910-1911—225 electives offersd in college,
1914-1915--244 electives offered fn college.

In 1895-96, under the department of philosophy, a subleading of
“ Courses in Education and Tenching ” appeared, offering two coutses
in pedagogy. Four years later a separate department of education
“was created, and the number of courses was increased to six. The de-
partment has grown steadily until, in 1915-16, it offers 13 courses, 7
of which are seminary courses, . o
In 1896-97 the department of. Slavic languages opened with a
course in Russian. The same year mineralogy and petragraphy were
introduced. ' o i
I} 1898-99 Scandinavian literature appeared under Germanic lit-
eratie. In 1899-1900 the staff of ‘the dgllege. had increased to 108
instruttors, who were offering 230 courses and half courses.
A half course in anatomy and physiology was added ‘in 1903, and
the next year two half courses in the study of Celtic.

. ELECTIVES AT VASSAR. | g
.1887—Freshmen and sopl‘nomdre years prescribed. 8 electives allowed juniors

¢ _and seplors. Postgraduate year to tnke up omittey studies,
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[N

1886-87—Freshmen: Lectures on history of art, elective for all classes.
Sophomore: 20 semester. 5 prescribed studies, 6 electlves, namely,
mathematics, natural history, chemistry, history; Latin, astronomy,
Junior: Al elective. 1st semester, 12 electives., 2d semester, 14 electives,
Sentor: Ali elective except mental and mora] philosophy,  1st semester,
13 electives. 24 semester. 10 electives. , T
Two languages, oné of which shall be Latin, must be studied through-
¢ out prescribed course, Second language may be Greek, German, or
French, ’
50 electives offered In college in semester and year courses,
ISE).'y—S)G—I"reshme'n_ year prescribed.
Sophomore : 1st semester, 3 required, 11 electives, 2d semester, 3 re-
quired, 12 electives, . ,
Junior: 1st semester. All elective, 25 electives. 2] semester. Psy-
chology required, 23 electivo;w.
Senfor: 1st semester, Psychology required, 31 electives. 2d semester,
All electives, 36 electives,
147 electives-offered {n _college,
1950-1901-/182 electives offered In college.
1905-1906—202 electives offered in college,
1910-1911—225 electives offered In college. * :
1314-1015—244 electives offered in college, P 2
1900-1901—0utline of courses by classes, ’
Freshman year: Latin, 4 hours: German, French or Greek,‘4 hours;
Engligh, 3 hours; mathematics, 4 hours (1st semester, mathematics,
3 hours). *(Hygiene, 1 hour.) -
Sophomore year: English, 3 hours; physics or chemisiyy, 3 hours; his-
tory, 3 hours; 5 or 6 hours elective, .
Junior yenr: 1st semester, 14 or 15 hours elective. 24 spmester, 11 or 12
hours elective. 3 hours psvchology required. ’
a Senidr year: 1st semester. 3 hours ethics required,  All rest elective,
.~ HU-1908—O0utlne of required courses hy classes. . .
Freshman year: Latin or Gbeek, 3 hours; Eng)%l. 3 hours; mn-them’x:tics.

i

3 hours, 2
Sophomore\yenr (or Freshman) : Modern langunge, 8 hours: history, 8
hours; physics or chemistry, 3 hours,
Junior year: Philosophy, 1st .semester,f or psychology, 2d semester,
3 hours. ' .
Senlor year : Ethics. 1st remester, 3 hours,
Not more than five courses may be carried each seinester.
. The required courses in 1910-11 are the same, éxcept that no alternative !
15 offered for Junior philosophy, St ) g
“{The required courses are the same in 1014-1015, o o
Bren . . ] 7
L. " ELECTIVES AT WELLESLEY.

1876.—Freshman year prescribed ; cholce from Greek, German, French, ' Sopho-
‘more year: 1 elective.required, 3 offered, Junior year: 2 electives
required, 9 offered. Senlor yedr: 2 electives required, 9 .dﬂered,
1877-78 -—Juulor year: 8 electives required. Senlor year: 8 electives required. .
1870:80.—Sophomore year: 8 electives required’ Junlor yeary 2 ectives re: . ¢

o

ERIC

Aruitex: provided by Eric



o

ERIC

Aruitoxt provided by Eic:

. 32 CURRICULUM OF THE WOMAN’S COLLEGE.

1883-84.— (Studieg counted by subjects offered‘)

Classical. Sclentific.
Freshman yenr: Prescribed, . Freshman yenr: Prescribed, gil.
Sophomore year: Preseribed, 4; Sophomore year : Prescribed, all,
eléetive; @, Junior year: Prescribed, 4; elec-
Junior yenr: Prescribed, 4; eloe- tive, 10.
tive, Q. Senfor year: Prescribed, 3 clee-
Senior year: Irescribed, 3 oloc- " tive, 16.
thve, 17, A - o
188880, .
’ Classical. Scientific.
FFreshman year: Preseriberd, »il, F‘reshmr}n year: Prosorlhpﬁl. all,
Sophomure yenr: Prestribed. 4 : Sophemore yeur: Prescribed, 4;
elective, 7. . elective, 10, . )
Junior year: Prescribed. ¢ ¢loc- Junlor yenr: rescrihe, G5 eloe-
tive, 23y tive, 20.
Senlor yeur: Prescribed. 3: olee- Senior yeur : Prescribed. 33 eloe-
tive,. 31. o Ttive, 27. '
1804-95.—0utline of required courses,
. \
Freshman yenr: Mathematles, 4 ! Junior year: Bible, 2 hours;
hours: Bihle, 1 hour ; English, English, 1 hour; philosophy, 3
1 Nour: naturnl selence, 4 0 hours. ’ )
h‘nurs (or in énphmunrv yoenr, ' Senfor year: A natural science
. 3 bours). . . here or in junior year.
Sophomore  yenr: Physles, 1 Langunge any year. .
" hour: Engilsh, 1 hour ; Bible, No more than 15 hours n week.
1 hour. D PR

186 courses-open to election,
1900-1901.—Same as in 1884-05, except that the English requirement—4 hours,
2 hours in freshman yeur. 2 bours In sophomore., oy
Electives urrunged (a) 9 in ench of 2 subjects reluted or unrelnted;
(b) O In one subject, with 9 divided - between 2 tributary subjects;
(¢) 12 in one subject, with 8 In tributary subject: (d) 12 in one
subject, with 8 divided hetween 2 trihutary subjects,
] 168 courses open to election.  (Many not given that year.)
1905-8.—184 courses open to election, .
1810-11.—217 courses open to election.
1915-16.—~245 courses open to election,

RADCLIFFE COLLEGE.

" The history of the concbption and growth of ‘Radeliffe College is _
fundamentally different from that of Vassar or Wellesley. Tt
boasts no founder, no endowments, no early equipment of buildings
and grounds. Radcliffe might be said to have begun existence as g
thing of ideas without much corporeal embodiment. For a number
of years that material embodiment was too cramped and meager to
offer. to the ‘prospective’ student anything but purely mental in.
“ducemenit, Even, now the, college numbersh ) :
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RADCLIFFE COLLEGE.® r 33

Radcliffe College represents an entirely new movement in the
education of women. The plan is more closely comparable with
Girton and.Newnham than with Vassar or Wellesley. In 1868,
Cambridge University in England established examinations for
women, and'soon after, Girton College was opened near Cambridge

for the purpose of giving to women instruction by the university. -

It had acquired a building of its own by ‘1879, and at the time of the
opening of Radeliffe it was well established. In another siburb
near Cambridge, Newnham Hall had been established by the “Asso-
ciation for promoting the higher education of women,” in order to
provide a place for the women who enme from adistance to attend
a series of lectures arranged by the university in connection with its

examinations. A little before Radeliffe’s beginnings, Oxford had’

extended opportunities for instruction to women through Lady Mar-
garet Hall, and- Somerville Hall.' That the originators of Rad-
cliffe had the English experiments in mind is horne out by the
last paragraph of Mrs. Agassiz's report, in which she says:

We must not forget that In this new departure for woinen, our ancestor
and nnmesnke,"the_ English Cambridge, has given us an example,~ Newnham

and Girton Colleges have heen for vears firmly established. Their graduates

find Honorable mention®in the records of Cambridge scholarship and are filling

places of trust in the higher 'S(-hmls. and, I belleve, in other institutions of
learning or education.® / | ' L
Radcliffe College. then. scems to be of a slightly different species
from either of the two colleges alrexdy considered. Both by inheri-
tance and environment it is differentiated from the beginning. ,
The desirability of extending the opportunities of Harvard Uni-
vorsimo women was suggested first by Mr. Arthur Gilman, who for
vears was head of the Gilman School in Cambridge, Mass. Yomen
had already been admitted to semipublic lectures at the university
and to the .summier courses in chemistry and botany. Like Cam-
bridge, England, Harvard had provided an annual examination for
women, but after they had passed it the college did no more for
them. - o : : .
Prof. Greenough, of the Latin department of Harvard, with Profs.
Child and Goodwin, had become interested in the education of women

by the rare ability shown by a young woman to whom they were -

privately giving college work. When, therefore, Mr. Gilman pro-

posed an extension of the work, Prof, Greenough was ready to take

*! Warzer, Joseph. Radelife- Collegs. Harvird Gradustes’ Magnsine, ‘March, - 1801,
. ¥ . - . LI } . T

'Reported by Ladles of the Executive Committee. The Soclety for the Collegiate Ia-

struétion of Women, p. 10, - - -, - Tl
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34 CURRICULUM OF THE WOMAN’S COLLEGE.

up the suggestion, and with the aid of some of his colleagues, suc-
oroeded in interesting many of the prominent members of the faculty.
A committee on arrarfgements was formed of Cambridge Indies:
Mrs. Gilman, Mrs. Greenough, Miss Horsford, Miss Longfellow, Mrs.
- Josiah P. Cgoke, and Mrs. Louis Aggusiz, a group described by Mr.
Gilman as “ The first ladies of Harvard Annex. a body of ladieS not
exponents of uny course, but simply persons of social position inter-
ested in the education of women." In February, 1879, the committee
issued & circular which stated that : ‘ '
The ladles whose names are appended below are suthorized to say that a num,
ber of -professors nnd other Instrwetors in Harvard College have consented to
glve private tuitlon to properly qualified young women who desire to pursue
advaticed studles In Cambridge, Other professors, whose occupntions prevent
‘them frony giving sich tuition, are willing to assist young ladies by advice and
by lectures.! v
This and later circulars made clear that the entrance examinations
were to be the same ns those of Harvard. that “ no instruction will be
provided of 2 lower grade thagi that given in Harvard College,” and
that: thegrourses would be identical with those of Harvard College,
though fewer in- number. Thirty-seven professors and instructors
offered courses, among.therfi many of the most distinguished teachers
of the university,2 Five of the group of instructors were nominated
as-advisory board and were made responsible. for the courses of in-
struction, examinations, ete., thus securing from the beginning the
standard of scholarship. By : 8
The report of 1883 explains more fully why women wish the same
“curriculum that men have. '

Women séeklng opportunities fof the higher education naturally prefer to
find them at an institutiou which is allied, nt least, to one established and
carrled on for men, because they think that there they wilt be In the ltne of
progress ¢ ¢ _

Present them a course of Instruction different from that offered to men, and
they do not eye It askannce because they think it 18 not so good, but because it Is
probably just out of the line upon which progress and improvement nre to be
expected, This is one of the reasons why thoughtful women have less confi-
tence In courses of Instruction especlaliy prepared for them than they have In
thut one upon which the wisdom of men has for generations heen working. and
is stil working. ’ s

Furthermore, Radcliffe believed't_hat it had the advantage in the
way in which its curriculum was administered. The secretary states:

In Smith College the teaching force is composed of men and women, In Welles-
ley. College the tenchl_ng I8 doue by women ouly. In our classes, on. the con-
trary, the tustructors are men only, and ‘we are still more restricted in our

‘,(W.mer; Joseph. Radelifte Colhlexe.. Harvard Graduates' Maga A‘f zine; Ma'::ch,‘ 1894,
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- Appian Way provided a place where the instructors conld meet their

_ courses in the freshman year at Harfyrd. and therefore at Radcliffe. -

“'courses; German, 5 courses; French, 4 courses; Italian and Spanish, 3
+ courses: philosophy, 6 courses; political economy, 2 courses; history,

~chemistry started in 1882. In 1881 Sanskrit and compuarative philol-.

- to enter upon the work the, fir yedr, but it was considered wise to present It - .
" \Report of the Secretaiy. “Tweifth year, 1891, o

’ o, secretary. P, 18,

. RADOLIFFE COLLEGE. ' 85

tholce, for the men who altendy give nstruction in Harvard College are the
only ones from whom we permit ourselves to select our tenchen}.‘

Although the salaries given to the professors were inappreciable,
the college, since it had nd endowment, needed some money. Boston
was interested in the experiment and at once supplied moneymugh
to carry it on for four years. A few.rooms fented in a heuse at 6

classes, and 27 students’began their work there in September,.1879,
The courses offered were much more namerons than those which
were in 1879 prescribed for Harvard freshnren. Most of the Radcliffe
students were specials and many were-ready to take advantage. of,
advanced work. Only three began the regular required course. The
departments of study opcned -were: *Greek, *Latin, * German,
* French, Sanskrit, English, philosophy, politieal economy, history,
musie, * mathematics, * physics, botany. . :
The departments marked with a star were prescribed elementary-

The sccond’ year’s curriculum offeféd : Greek, 4 coprses; Latin, 6
courses; Sinskrit and cemparative philology, 1 course; English, 4.

Swcourses; ‘music, 3 courses; mathematics, 5 courses; - physics, 4
courses; mineralogy, 2 courses: natural history (geology, 1; botany,
¥ zoology, 2), 5 courses. 2 _

Of these 59 courses the secretary reports that 29 were taught to 42
ladies.?” The department of mineralogy had been opened to. replace
chemistry, which could not be given because of lack of laboratory.
Two years later'the difficulty was overcome, and the departmgnt of

ogy became a separate department, and the fine arts and astronomy -
were addéd. After the addition of Hebrew in 1883, and some volun-
tary lectures in physiology and-hygiene, no new departments were
added for cight years. ‘The number of courses in that time, how-
ever, increased steadily from 59 to 77, and the.number of instructors
from ;37 to 55. - ' :

~ At Radcliffe the curricalum was kept in advance of the demand
upon it. The explanation is given in the.regents’ annual report. of
1894, . : :

i PSR ’ o ’ -
When this very full list was made and published,. it was with knowledge.that
but few .could be found able or could make It convenient with such short notice

*Roclety, for the ‘Beport of Srat Jea
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entire in the hope that many, seeing that such advanced work is offered here,
might prepare themselves to share it In the #uture, If it should not prove pos-
sible to do so at once.'

The catalogue early stated that “ the managers reserve the right to |
withdraw any course not taken by three persons.”* ©On the other
hand, the course in astronomy won a place in the curriculum through
the persistence of one student in 1881. In the fifth report. 1884; the
committee states that it prefers to err on the side of generosity as-

‘often as possible, because-it is the most advanced students who give

chdracter to the classes und the institution." Even in the 1914 report

of the president and treasurer, 47 courses were noted as having been

given to less than three students in a class. In her curriculum, Rad-

cliffe has from the beginning been generous in her response to the .
intellectual demands of her students.

During the third year, the “ managers” obtained a charter under
the seal of the State of Massachusetts, and a legal name, “ The Society
for the Collegiate Instruction of Women,”" a name which was seldom
used, however, as by this tine the title “ Harvard Annex ™ had the

. sanction of usage. e charter announced the aim of the organiza-
tion, “to promote the education of women with the assistance of the
instructors of Harvard University.” 2 . g

Under the heading, “ The Society not creating, but satisfying a

- demand,” the secretary’s report makes 4 statement of the aims
of the society. The emphasis on the value of education per se strikes
a note a little different from that of Mr. Vassar or Mr. Durant.* :

Mrs. Agassiz, in her report, remarks:

- Were every facility oﬂereq them, however, we hardly suppose that fvomen
would ever look upon a college course of study subsequent to their sclool life
as an Inevitable or even necessary part of their education; nor. o I fthink 1t
would seem to any of us desirable that they should (o s0. But this being jgranted,
there stlll remain quite enolgh for whom such a completion of their eady train-
Ing 18 fmportant in view of thelr occupation as teachters, and If there are others
who ask it pfarely for its own sake, we surely-should not deny them. - 4
™ 1 Regents’ Annual Report, 1894, p, 16.
* Coureed of Study, 1882-88. Co L
_* % Reports of the Becretary and Treasurer. The Soclety for the Collegiate Instruction
©  of Women. Third year, p. 3. a . .

4" It Is not the purpose of the soclety to stimulate 2 demand for the education that it
offern. “Ita directors have never beld -the doctrine that it is the duty of every young
woman. to pass through a regular conrse of study such ax Is represented by the four
years' course of the candidates for the bachelor's degree in college. It 1s thelr wish

. simplx to offer women advantage for thls highest lostruction &nd to admit to the
privileges of the soclety anyone who may actually weed them. _ 0 .
.- ** The teachers of-America qre to a llrgg degree women, and it is desirable ‘that afl
‘women who select this pivfeuio_n should be'ag well prepared to perform its duties as the
- med Who are engaged.in_similar work. ‘But it ls not teachers ounly who wish the highest
< “ctiltfvation of the mental powers. Many,women study with us for the sake. of the gen-
:{',‘ eral addition® to thol_ri'hqv'vlem 1t is not. demn_dea that every- man, who takes g
d? ‘collegiate course shall A teachet, and more must not be expected of women.”
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" In 1894 she writes of the purpose withﬂhich‘the college started as
that “ of making a large and liberal provision for the education of

v women according to their tastes and pursuits, and according also to-
their necessities, should it be needful for them to use their education

- as & means of support.”! The estimate which Radcliffe has had of
special students has been different from that 6f the other colleges for
women. Their admission has, as -the other colleges feared, inevitably
acted on the curriculum, but apparently not in the magner conven-
tionally expected. One report states: -

The spedial students have am&ng us on unusual importance, because they rep-
resent investigators, sometimes advanced In years and experience, who come .
to us with a strong purpose which contact with the world and’a struggle for
self-support have intensified to an extent that the ordinary undergraduate has
no conception of. These women when they leave us carry our methods and prin- -
ciples into immediate action, applying them with energy, and with an efficiency
which the graduate from a four years' course can obtain only after years of
labor.! ' ' :

After its charter, the next important acquisition of the college was
8 place in which it might be more comfortably housed. In 1885 Fay
House, on (iarden Street, was purchased, and the idea of the college
for the first time took on corporeal embodiment. - Laboratories and
lecture rooms in which the instructors could actually leave, material
for their students provided an equipment by no means equal to that
of Harvard, but at least supplying the students with the conveniences
generally supposed to be essential to an education. _

. «For the next few years the number of courses remained about the
same, in the neighborhood of 58. The report of the secretary for the
+ . third year announces under, “ Courses offered but not taken:"

B appears that 28 courses were given during the ye:}.r. and that 27 offered
were not given. This shows that the .coursés offered nare for the present be-~
yond the immediate demand for any one year, but, us the demand varies from
year to year, with the progress of the different classes hnd the differing tastes
and needs of the students, the list of electives can not be curtailed to advan-
tage.! ) - : » . R .

Up to 1894, the governing board at Harvard had not officially
recognized the college, though the body of instructors connected with
it included many of the older and more influential men of the unj-
versity. On December 6, 1893, the board of overseers of Harvard by
unanimous vote gave its consent to an arrangement to be made be-
tween the university and the Society for the Collegiaté Instruction of
Women,* assuming definite and official relations with the work.- In
" 1 Report of president, 1894, p. 9.

" ®Report of secretary, 1888, - -

- ' . o ° ‘ N i . ; 8
*Report of sectefary, third year, 1882, .. - ’ - *eiy 2
¢ Vdted, That 1t 1e desirable to change “

o . 2 " corporatidn \{The Sodisty, tot
- #{ the Colleglate Inatryction: ot Wemen)"to, Rad id-'that iproper legal_steps
.- be taket’ tiE T RSB T
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Match, 1894, an act was signed by the governor which allowed “the
younger institution to enter upon the heritage of the traditions and
opportunities which it has been the good fortune of the older insti-
tution to attain during its long history.” ! '

By this time the quality of the work at Radecliffe was well estab-
lished. Says Joseph Warner :

It 18 to be remembered that the grade of whdergraduate work of the annex
18"that of Harvard Coilege, which is décidedly in advance of that of almost
every other college, whether of men or women, in this country. At lenst
the entire work now done in the senlor year at the annex would be graduato
work in any American college to which women are now admitted, and any
woman whose proficlency 1s fixed by the A. B. degree of one of those colleges
must take an entire year of work In the annex before befng qualified for its

flnal certificate$ 5 .
Except for the oduction of comparative literature in 1892,

and of economics to replace political economy, in 1893, no new de-
partments had been added since 1883. In this one year, then,
1894-95, by the new classification of courses, and by actual addition,
seven new departments appeared in the catalogue.
With the declared connection with the university in 1894, the
number of electives was increased. The following table compares
. the course of instruction in the different departments as given in
189394, and as offered for 1894-95: ¢ , : :

Departments. i 1893-94 | 1804-95
. - ! -
b
on 15
" 12
.......... 7 ;
.............................. 3
..... 7 -
.1 3
1’ 2
b
................. 'lsz 1B
....... 3 Y
........ 5 6
2 2
............ 4 4
. Mathematiea. 11111 16 1:]
L'. 2.
-. 2! 2
= Chealy £ : 2
Zoology'. .. ; 5
- e R
S MOl e e Booraeed ‘ nui 18
. Radcliffe College, The Regeat's Annusl Report, 1894, p. 16. N
©+ " . *Warper, Joseph B. Radcliffe College. Harvard Graduates' Magasine, March, 1804,
e . ! e )
_ "Report of Beung. 1894, p. 16, ... ) e v
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In the preceding tabulation, the new classification of courses was
followed. The reclassified and new departments are: Semetic lan-
guage and history;. Indo-Iraniin language; classical philology;
Romance philology; government and law; American archeolngy and
ethnology ; botany; zoology ; and geologv The last three were form-
erly-grouped as natural history.

In 1895-96, under the department of philosophy, a subheading of
¢ Courses in oducanon and teaching ™ appeared, offering two courses
in pedagogy. Four years later a separate department of education
was created, and the number of courses was increased to sm The
department developed steadily until in 1915-16 it offered 13 “courses,
seven of which were seminary courses.

Tn 1896-97 the department of Slavic languages opened with a__
course in Russian. The same year mineralogy and petrograph ==
were introduced. .

In 1898-99 Scandinavian literature appeared under Germanic
literature. Tn 1899-1900, thé staff of the college had increased to 108
instructors who were offering 230 courses and half courses,
se in anatomy and physiology was added in 1903, and *
tment of anthropology replaced that of American arche-
cthnology.

In 1904 Xwo half courses in the study of. Celtic were given.
In 1906 the department of social ethics was opened .
(‘]nssnca] archeology under the division “the classics” was intro-

Psychology is fi
1913-14.

The history of the elective system at Radchﬂe is that of Har\ard
Sometimes a change was not adopted at Radcliffe until it had been
enforced at Harvard, but the two have been practically parallel in
requirements, .

* When Radcliffe was established, courses in the following -depart-

oted as a division apnrt from philosophy in

were required in the freshman year at Harvard College, namely,.
. Greek, Latin, German, French, mathematics, and physics.! At that
.time in Harvard, the junior year was free from all prescribed work .
except themes, and the sophomore year from all except rhetoric and
themes®

In 188182 at: Harvard the dlstmctlon was Iost between gmduate
and undergmduate courses, It had a]ready dlsappeared amory the

"1 Coune of’ Study. l881-82.
-8 Foster, - Willlam T,
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'course, and not less than three. in any two groups. The groups are® 1. Lan.

© and soé]al sciences ; 4. Philosophy and mathematics.®

* .Badcliffe students, since but one class has been graduated under the
. concentration system. - - : @ ¢ «

;- :first time. This new degree of Associnte of Arts has been estab-

-+ who, have bien_summer school students. - No entrance examination
i required, but the candidate is subject to the following rule: i

oy ARG Coliogs Recuiremoite, 1013}
25 STy Ao '-"'1‘~.-.«.‘ )
L
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.

electives formerly listed as senior, juniory and sophomore studies! -
No mention is made of this change in the Radcliffe documents,

‘The year 1883-84 marked the extension of the elective system to
the freshman year at ‘Harvard, by dropping Latin, Greek, and
mathematics from the prescribed course. The geven hours pre-
‘'scribed for freshmen were divided as follows:  Rhetoric and
English composition, 8 hours; German or French, 8 hours; chemistry
and physics (lectures), 1 hour.? The first formal notice taken of this
change by Radcliffe appeared in the Course of Study of 1886-87.

In 1889-90 Harvard withdrew the rescription of senior foren-
sics and freshman physics and chemistgy. The change is noted first
at Radcliffe in 1890-91, ° .

" In 1894 Harvard announced the only requirement to be freshman
English.  Gradually from the beginning of Radchiffe’s existence,
students had been freed_ from required work, until }rom 189495,
for persons who had passed entrance examinations in el entary
French and German, a three-hour freshman English course was the
only requirement at Radeliffe, just as at Harvard, Arp gements
were made by which the student could “ anticipate” the English
course through examination. This plan practically left the entire
course in the hands of the student. The class entering in 1910 and
subsequent classes have Been required to pass an oral examination to
test reading knowledge of either French or German before the junior
year. The class entering in 1911 was regnired to"conform to the
Harvard rules for the choice of electives, which are gs follows:

I. Every student shall take nt least six of her courses in some one depart-
ment, of {f in one of the reco;mize(‘el(ls of distinction, four in ohe depart.
ment. - Ao ' »

II. For- purposes of distribution 11!1 the course« to undergraduates shpll be .
divided among the following four “generat groups.  Every student shall dis-

tribute at {east 8ix of her courses among the three gen®ral groups in which
her chief work does not lle, and she shall take in each group not less than one

‘guages, literature, fine arts, music; 2. Natural sclences; 3. History, political

As yet it is early to measure the eflect of the new policy upon the

In the year 1912-13, the degree of A. A. was conferred for the

lished in cogperation with Harvard, Wellesley, and Tuffs for women

g poster, Willigm T.. Admintstration of College Cutriculum, p 863,
BIbid, e e T el T T
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1. The candidate is required to pass the 'number of courses re-
quired for A. B.; five of them to be given by officers of Harvard
University or in Harvard Summer School.

2. Of these courses, one shall be taken from each of the four"
groups of subjects to which undergraduates are limited,

3. Not more than five of these courses shnll be elementarv courses
in any cne department.’

-The details of the modern curriculum will be considered under the
chapter devoted to the (;ompanson of the “modern curricula of the
five colleges.

BARNARD COLLEGE.

.

* In 1879, the year of the beginning of “ Private Collegiate Instruc-

tion for Women in Cambridge. Mass..” President Barnard in his
report to the trustees of Columbia College;y made s strong plea for
coeducation. Of the methods of educating women. he was con-
vinced that coeducation was the soundest. The objegtion to colleges
for women, of whlch he cited as ewmples Vassar (‘ollege and Rut-
gers College, was that:

They cam not, or at least in ;.'Qnornl will not give instruction of equal value,
thuu;zh it may be the snme In*hame. with that furnished to young men in the
long-estnbllshm and well-endowed colleges of highest repute in the country:

. and that It is unjust to young women, when admitting thelr rights to liberal
¢ _education, to deny them access to the best.’ ) y

That President Barnard was well acquainted with Eng]and’s ex-
perlence at Girton, Newnham, and Oxford, and Radcliffe’s begin-
ning did not swerve him from the connctlon of the superiority of

. coeducation?

For the two years f(’)llowing. President Bn"rnn,rd renewed his ar-
gument for coeducation in his annual report, but the trustees were
cautious. Their only precedent was a refusal. In 1876 when the
lndies of the Sorosis Society had asked that.women be admitted to
the eollege classes, the trustees had unanimously laid the request on
the table. Here it was joined by the reports of President Barnard.
A second petition in 1883 was long enough and impressive enough to
‘receive cmsnderatxon. This petltlon, béuring the signatures of be-
tween 1,400 and 1500 persons ‘asked “how best to exténd -with ag
little delay as ‘possible, to such properly: quahﬁed women as may

‘Rndcllﬂ’e College Bequirements, 1912, p. 45, ' f

2 “.Report of President Barnard to Tmnteel ot Colnmbla College, 1870." Bgmrd'
American Journdl of Educatfon, p.’ 387, .

5 Moreover, under the gentle urgency of wome" os the ladies - of Cambﬂdn. menl of
whom are membefs of the nmulu of ths_ pmtmou. a: Mwnhnm Hail -has grown up - 1&
within. the heart of the unfversity «tovm 1twelf, 1o which. all the instruttion s’ given by |
nnlvenlty officers. It lopks, Somewhat“as if' King Priam ‘bad allowed: the_'hohn horn

to be admitted withln‘ R, re, aré gven '
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desire it, the many and great benefits of  coeducation in Columbia
Collegs by admitting them to lectures and examinations.”

The committee of trustees declared itself to be sympathetic with
the petitioners, but it eculd not admit women to Columbia Collegs
on equal terms with men. It recommende(‘l,. however, that the action
to be taken should be to draw up and announce a course of study
which duly qualified women might’ pursue, and then, under suitable
regulation, present themselves at Columbia for examination. Sue-
cessful examination would result in a suitable diploma.

The result of these recommendations was the collegiate course for
women which began its work in 1883! The statutory regulations
governing the course make clear its plan and methad of pursuit. Of
the fourteen regulations, the following are most illuminating :

1. Women desiring to avail themselves of a course of colleglate study, equiva-
lent to th ree given to young men in the college. may pursue the same
under the al direction of the Inculty of the School of Arts, subject to the
principles and regulations hereinafter sgt forth, :

2. The course of study shall extend over a term of four years,

5. A genernl and very strict preliminary examination shall be held for ad-
misslon to the four-yenrs' course.’ . - :

7. Every student so admitted shall be entlrely free s to where and ‘how to
pursue her studies, whether in some._school, drivate or public, or at home, or
under the ausplces or directlon of any association interested In her welfare and
advancement, and providing her with the meunns of education, .

9. All such students as shall have pursued. during four years, a courge of
study fully equivalent to that for which the same degree s conferred in_the
School of Arts, and shall have passed all the examinations required. sirall be
qualified to receive the (egree of bachelor of arts? ’

A wide enough range of study was offered to the women in the
groups: . _ .

L. English language and lterature.

IT. Modern languages and foreign literature,

IIL Latin language and llterature.

IV. Greek language and Hterature.
V. Mathematics. )

VI, History and political sclence.

VIL Physics, chemistry, and hygieng. : ’

" VIII. Natural history, geology, palaeontology, botany, and z00logy.
g IX. Moral and intellectual philosophy, a

Of these groups, oue shall be required for the first two years, and with It
another shall .be selected. . On the expiration of the first two years all the
groups shall become elective.? ' : :

Had it not been for the blnﬁket clause, “The place and manner of

. . pursuing her studies are left to the discretion of each Student,” it
. .. would have been ifideed a:generous provision: Like the early con-

-4 Butler, Nicholas MgFray.: Barnard. College,. ‘Columbla.
19159.20‘&‘ . ;‘A “'“'.-;r o ﬂ_:‘ : 'ﬁ:::‘ o
<, ’;dé ate Coutse for- Women.:..

nformation, 1
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cessions of Cambridge University and of Harvard to women, the
plan resclved itself into provisign for thorough examinatien of sub-
jects with no opportunity to stddy them. -The statement of the col-
legiate course' is a long, detailed list of books to study. Students
were permitted to offer other textbooks, but they were warned that

those offered must be as comprehensive, “or more so!” In French-

only was an opportunity given to listen to lectures, and in this case
'nly because the léctures were public.! .

A stronger proof of the genuineness of women’s desire for an
education could scarcely be given than that 38 of them attempted to
obtain.it under such conditions; and that a few of them succeeded
even in getting degrees must have been reassuring to .those who
donbted the quality of their brains. As Miss Weed states it: “Ifq
Columbia collegiate course for women, without resources, without
fougdation, could accomplish what 125 years of wealth, power, or-
gunization, and instruction could do for.young men, then a great
college was an absolute waste of labor and money. * * *-If
young women, handicapped by every possible difficulty of obtaining
instruction, were willing to enter the lists against young men who
had every help provided for meeting the tasks set them, thi# these
young women were worth helping.”? The third W by the
experiment was that its extent was utterly inadequate.

In March, 1888, another petition was presented to thé trustees ask-
ing for an “annex.” In reply the trustees laid down certain con-
ditiéns which must be conformed to before such a plan could be con-
sidered. Among these were: ' '

(I)Jt should fnvolve the college in no pecuniary responsibility ; (2) should -
recelve Instruction exciusively by professors and instructors of Columbia ; and

(5) should terminate ite connection with Columbia if unsatisfactory.!

These conditions were agfeed to, and at a meeting of the trustees
on April 1, 1889, the following resolution was passed: .

Resolved, That the trustees of Columbla College approve of the persons
named in the memorial of *The Friends of Women's Higher Education” as
trustees of the corporation the memorialists propose to establlsh, and of the
persons named as associates of the organization. They also approve of the
name * Barnard College,” and of the constitution and set of by-laws which
the mwemorlilists huve submitted and proposed to adopt.* '

A
A circular of information. was at once issued, announcing that

“Barnard College will open on Monday, October 7, 1889, at 345
Madison Avenue, and wil receive only students fitted for.afﬁ\'isﬁfbh

! Collegiate Course for Women. Circular of Information, 1888-89, pp12-81,

* Weed, Ella. Réport of Academic Committee, 1890,p. 8. o~ - .

_ 9 Brewster, “Willlam- F.  Barnatd College.. ~'Columbia University Quarterly,
10, pp: 104-165, - YA o umb

W e
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to the classes of the freshman gear.”* Tt further announced a list
of seven officers of instruction and government of Columbia College,
who “will be in charge of the classes of Barnard College.” The de-
partments represented in the first curriculum were Greek, mathe-
matics, Latin, English, German, botany. and French. All of the
work was prescribed, allowing only a choice between German or
French. : . )

Mr. Brewster nofes that “in this initial year the college offered
scarcely more than an enterprising student could complete in two
terms. To-day enough courses are given to occupy the time of a
student for over 35 years.”? e -

The next year a significant step was taken by the trustees of Co-
Jumbia College, one which foreshadowed a difference from Radeliffe
in policy regarding the composition of the faculty. At Radeliffe
from the beginning the instruction had been carried on by the faculty
of Harvard University. Radeliffe has no faculty of its own. I
May, 1890, by an amendment of the constitution of Barnard College,
the trustees of Columbia ggovided “ that its faculty shall consist of
professors and instru(‘ﬁ) be approved by the president -of Co-
lumbia College.” The same resolution permitted the appointment of
Dr. Emily L. Gregory to the position of lecturer on the anatomy
and physiology of plants, and the cha rge of the Jaboratory.?

Mr. Brewster points out that this meant, in practice (1) the pass-
ing by Columbia on all examinations and all instruction at Barnard;
(2) the examination by Columbia of the sufficiency of the degree
conferred by any woman’s college an students who desired to enter
the graduate schools; sind (3) the recognition of the president’s office
as the only official means of communication between the colleges.+

>

The resolution resulted also in the
group which belonged to Barnard alo

gradual growth ‘of a faculty
ne. The first exception to in-

struction by Columbia faculty, made in the case of Dr. Gregory, has
been followed by others, largely women, who give instruction at
Barnard College only. In the announcement of 1895-96 three names
are starred in the list of the faculty as “ not connected with Columbia
University.”* Inthe Barnard catalogue of 1915-18, out of a faculty

“of 97, 37 members give no instruction in Columbia University except

in Barnard College. Of this group of 37, 31 are wommen, and in it

are found representatives in 13 departments out of the 22 listed.®
Absolute conformity of examination was the rule in the early years

of Barnard, and the students were obliged to take examinations

1 Brewster, Willlam F. Barpard College. Columbia Unlversity Quarterly, March,
1910, p. 7. "

t1bid.. p. 166 s

1bid,, p. 158. . . 2 <

4 l_lp%; n ém. ; 1 /|

3 Barbard Collegts Apnouncement, 189504, v
- SIbiA;, 191818, A S - 3 5 R it
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made out by the Columbin professors whether their class work had
been under them or not. The examination books were designated by
number and turned over to Columbia for correction. At the pres-
ent time Barnard governs the content and correction of her own
examinations, - -t B

A repetition of the details of the curriculum of one college by an-
other if handled by two sets of instructors is bound to contuin some -
variations in resdlt. If,us is the case with the modern college, free-
dom is permittgg the instructor in his nse of the® eurriculum, more
modification still will follow. It scems fairly probable, thepn, that a
greater difference will exist between the courses as given at Columbia
and Barnard than between the courses as given at Harvard and Rad-

. cliffe, where the instructors simpl*repeat their work. In spite of
this fact, however, Columbin grants degrees to Barnard students,
while Harvard requires Radcliffe to provide her own degrees.

Barnard has by an exchange system been able to enlarge its cur-
riculum to a considerable degree,’ By paying the’ full salary of a
professor and taking only part of his time, Barnard received from
Columbia ;n exchange for the rest of his time, the service from an-
other professor. “This exchange plan originated with the unwilling-

" ness of the faculty of political science, in 1895, to avail itself of its
statutory right to admit women. ' To satisfy the demand for history i
and economics the payment of the salaries of three professors for
three years was guaranteed to Barnard College by a friend. The
college. instead of setting up a graduate faculty of its own, turned
over to Colugbia,a large proportion of the_tims of the new instruc-
tors, Profs. Clark, Robinson,  and Colt?/\{du;r:ei\'ed in exchange a
number of courses from a half dozen 4r more university professors,!

Mr. Browster believes that at Barnard twp principles have ob-
tained a fixity as nowhere else in the country. . First, that Barnard
must have instruction equal to that of Columbia University, and its
curriculum. must be as good at least as that for the men of corre-’
sponding age; and, second, that Barnard is an independent college,.
with its faculty primarily its own and devoted to its interests, and
Yot by a 'process of exchange receiving and giving university instruc-

tion in various degrees.? o '

Unlike Radcliffe, Barnard has dealt very strictly with the spécial .
student. Miss Weed in her report at’ the end of the first year states
as a problem of the committee “ whether this new means to women’s
education shotlld represent a systematic course of study, or whether
it should be a*haven where any woman, of any age, could study any-
thing.” That C()lurpbig_accgpts,specig],students, is no argument, since

-

. *Putgam, lg:x;[lg,-l.. 'l‘l;o'jn'h'e:«of.sup td.College, -'Report of the Dean, 1808, - .Colum. SioR
bl;‘nqlv_égngqug-r tly..‘lnhe 800, .y i

+
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*a man wishes to become a special student usually becnuse he hasa
preference for the subject he clecfs. A girl wishes a special course -
at college, because she desircs to avoid some subject, usually Greek.”
Morcover, “The very large proportion of ‘specials at the Harvard
Annex can not fairly be urged as an argument. Harvard does not
give women its degree : Columbia does;'and we shall do all we can do
well if for the present we fit them for that degrec.” " Specials, there- |
fore. were not encouraged. _

The announcement of 1890-91. states that students desiring to
Dursue special courses in botany, chémistry, or Hebrew, must pass the
examination required for admission to freshmen clagses, except as may
be otherwise ordered in special cases by the executive commyttee. On -
the other subjects, however, the college seems to stand firm* In 1895.
96 special students were admitted to courses in botany and chemistry,
A course of four years was offered in botany, on the satisfactory com-
pletion of which students were entitled to a certificate of work done.?

At the present time, 1915-16, two classes of special students are
admitted, matriculated and nonmatriculated. The former, while '

- obliged to pass the regular admission examinations, may make a seri;
*ousstudy of some subject ; the latter are exempt-from entrance exam-
inations, but they miist furnish proof of having pursued the studies
therein prescribed, and they must be ready to pursue advanced work.*

From the beginning stress was laid on the valie of the work offered
in botany. The annual report of 1890-91 quotes Dr. Gregory in/re-
gard to its practical importance as a study for women. “The work
of the botanist,” she says, “is such that woman is specially fitted
forit.” Among the vocations openéd np by botanical work she notes
pharmacy, work in agricultural stations, such as mycology and inves-
tigation of parasites.® ) ' '

Miss Weed gives two full pages of her report in 1891 to a descrip-
tion of botanical work which with chemistry she termas the ‘two
ventures of Barnard outside the undergraduate work. “If the day
ever comes when Columbia feels it wise to acknowledge- the training

. value of scientific study,” s writes, & Barnard hopes that her ex--
perience will be carefully exan¥ined.” ¢ '

The’ development of the curriculum is largely a record of the open-

" ing to Barnard of the different departments at Columbia. :
~ In 1890-91 the following departments offered work fo students:
Greek, Latin, Hebre\w, German, language and literature, French

¢ 1Weed, Blla. Report of the Academic Committee, 1800, p. 11, .
"' VBarnard College Announcement, 1890-91. . a9
v, tIblg, 1895-98. - - N

L. -vIntd., 1915-16.

SArdold, Augusta ¥, Barnard College Annual Report, 1800-91,. pp. ‘9, 10. -
. Weedl, Hlis. - -Barnard "College. - Reporf -of "Acatemic Commlttes,

ek,
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language and literature; pure mathematics, applied mathematics,
geology, botany, zoology, philosophy. ‘

The announcement gives the synopsis of freshman and sophomore
studies which are all prescribed. . B

FRESHMAN, " soPHOMOED,

Gireek. ' Greek. '
Latin, M . Iatin,

(Geometry. 1 semester. Trigonoretry. ‘

Algebra, 1 semester. Chemistry.

Literature and composition.
I'"ets of the present time: rhetorie and | European history.
composition; analysis, 1 -sewmester; | French or German. .
and syntax, 1 semester. ! ' .
Students are offered opportunjties to work for the dégrees of
doctor of philosophy, doct,or‘ of science, doctor of letters. :
The requirements of the fréshmen and sophomores five years later
are in the same departments except that chemistry is no longer an
absolute requirement, :
Thejunior curriculum is as follows : Rhetoric.'history, philosophy,
political.ecopomy, and 11 hours of clective conrses. :
The seniors are requiréd to take 15 hours of elective courses,!
" The -entire schedule of courses for Barnard offered in 1895;98, -
is as follows: * : ' ’

Biology. ' Oriental Ianguages (Sanskrit, Irantan,
Botany, 5.. * Semitic), 9. '
Zoology. 1. » Physlcs, 4.

Chemistry, 2, : I’hilosophy, 8. i

English, 8. . . Education, 2,

Germanic languages, 14. Political economy, 4. i

Greek, 13. ) Rhetoric and English composition, 5.,

History, 4. French, 6.

Lunguage, 1. . Italian, 4.

Latin, 9. o - Romance philology, 1.

Mathematics, 9. s | Soctology, 1. .

The year 1897 marked a time of expansion in Barnard College..
Through endowments and. gifts the college was able to establigh .
itself in the present well-equipped buildings. - At the same time a
new currieulum of considerable elasticity '\\veht into effect, “by the
provision of which it is possible for a student to choose a course
adapted to her peculiar capacity and aim in life.”* The change

“began with admission requirements by permitting an alternative for

Greek. After entrance students, by the new curriculum, could -
graduate without studying Greek. Every student was obliged “to

study Latin, English, history, and mathematics, and to have g reading -
knowledge of French and German. The rest of the required work’

wag in science, arid much freedoim of choice was allowed.* - " :

-
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é. Elective:

B
Curriculun} lbr students cntering on Greek und French or b'crniam
Freshman year: o
Prescribed. (12 hours,) .
Latin or Greek. ,
Germn—Substitution of French if Germuan Was presented,
J\luth(’mutlcs ’
Rhetorle. 8y

.

N

French.—Substitution of German If French was presented.’
Lutin or Gaeek.

Chemistry,
Physies. = . . N
“.Sophomore year : S S
Prescribed. (7 hours.)
History.
] Rhetoric. . . . +
One of following: Botany, chemistry, physies, zoology,
Elective. (9 hours)) ’ N
Curriculum for students entering on advanced mathematios, natural. scicnce,
French. and German., R v
Freshinan vear: .
Prescribed. (8 hours.) ’ .
* . Latin. . ’ .
., " Rbetorie, e
Elective. (9 hours.)
/ . French. ’
¢ Latin or Greek.
Chemistry. ’ .
Physics.
German
“Mathematices, N
Sophoinore year: - : h N
Prescribed. (4 hours.) v
Hlstory, )
Rhetorle. . ‘
Elective. (12 hours) as in Group I. Y
ALl groups. - ' ‘
Junlor year:- . \
. Prescribed. (3 hours.)
. Phliosophy. (first sequester,) 0 . \
. * Political economny. (second selnester,% "R.

" Elective. (12 hours.)’

Senlor year: ° %o o
15 hours of electlve courses, . _
117 courses are announced by the departmental stutement.! \ o i

- . ~In March, 1898, an agreement was made between Barnard and
. Teachers’ College whereby “ Every woman student duly mntricu_lated‘\
", “in Teachers’ College, who is eligible for admission to Barnard Col- \
. lege, may, by registering aé 2’ student .of Barnard College, .become \

entitled to all. the.privileges. enjoyed; by the :
Jlége in thexuniversity; and:may beootiie
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degrees.” On the other hand, Barnard students, by proper choice
of electives were able to secure a professional diploma from Teachers’
College with the university degree.’ By this arrangement 20 courses
in education were added to the Barnard Coilege curriculum.?

An important matter of 'egislation was recorded early in the year
of 1900, when the trustees of Columbia College and Barnard College
entered .into. a formal agreement concerning the incorporation of
Barnard College in Columbia University, and the establishment of
the faculty of Barnard College as one of the university faculties.
Mr. Brewster comments on the significance of this agrecment as a
provision for elnsti_city “and development by permitting Barnard -
yatiation of courses’in any desired direction without the withdrawal |
of the safeguard of university supervision.® It resulted in a steady,

* consistent growth of equipment and resources. The courses offered
in 1980 numbered 148, Of these the students are allowed greater
freedom of élection than in 1896 by the following arrangement,: :

. . ..
Pregeribed course for all Mudents.

. L:nln( _________________ 3 hours.  (IFreshman; unlexs advanced Latin s
' offered at entrance.) :
DT T | ~---3 hours, (Freshmin.) )
Foghshy oo _______ 2 hours,  (Sophofhore.)
I-Iml.w.mi,cs e Co e 3 hours. (First cemester, Jundor.)
) l‘s};g\lmlu\' ....... - -ge-- .3 hours. (Second Semeslsr. Jjuntor.)

" Tnless the following subjects are offered at. entrance, a three-hour
cour¥e ineach is prescribeit: French, Gierman, natiral science, (ad-
"vanced ) history, (advanced) mathematics,* . _

All gradunte work after 1900 wa given over to Columbia, Bar-
nard having alrendy granted 68 masters’ and 6 doctors’ degrees.

In 1905 the college adopted a modified curriculum, prescribing the
courses more accurately and requiring o more definite specialization *
in one field." About one:half the required points, 120, were uiipre-
s(tribw_;he subjects of which were the same as in 1900, ex-
cept that hygiene was prescribed for all students, and two half
courses in botany, chemistry, geology, psychology, or zoology, in ad-

. dition to the requirement of chemistry and physics which might be
passed off by, an equivalent. at admission. ” *“ At least 9 points, ex-
olusive of preseribed work, must be made under some oné department
before graduation.” The number of courses, including those in edu-
cation which were given at Teachers’ College, ‘was increased to 199,°,

T

", *The Dean's Report, 1808, . :

* * Barnard College Announcement, 1898-09. -

* Brewster, Willlam F. Barnard College. .Columbla ‘U“vgnll
‘. 1910, i 168, e oo gabPe " B8 & e 5 SRl AR
.4 Barndrd Cp[[elg ‘égno‘d%ggdfe‘mf 1000-1001

P o
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A . . -

..

.The course in pure science, leading to the degree of bachelor of
science, was opened. It required about the same work in courses as
+dig the arts course, and at the same time a specialization in some
Pm,iéh of science. ' . S5 -
he next year, 1906, Barnard offered its students for the first
time a curriculum which permitted work for the degree of bachelor
of science &s well as bachelor of arts. It is interesting to notg that
86 years after Vassar and 13 years after Wellesley had given up
the plan of offering the two undergraduate degrees, Barnard at-
tempted it; and, if the result may be judged from its place in the
curriculum of to-day, made a success of it. The prescribed studies .
for both coursés are given in parallel columns, as they were in the

.

‘  cases of Vassar and Wellesley. .
Program lendiog to B. A. Program leading to B. 8
English,-12 polnts. Same.
French and German, 12 polnts, Same. . P
. History, 8 polats. " | Same. - . ~
Mathematics, 6 points. Same. ’ '
Philosophy. 6 points. Same.
Physical education, 4 points. ' Same.
. Latin, 6 points. . Grouped work: Astronomy, botany,
*Economics, § polnts, chemistry, geography, geology, min-
Botany. chemistry. geology. psychol- erology, physics, psychology,’ and
0gy, or zoology, 6 points. . zoology, )
Mnjor subject, 18 points, ' 70 points, 28 of which shall be in a
Free electivés to ‘complete n total of wr subject; 12 in an allied minor,
124 points, and 12 In a diverse minor.
. Free electives.to complete a totn) of
124 points.

Two hundred and ten courses in 23 departments were open to the
* -students, under-61 members of the faculty. ‘An arrangement was
. made with Teachers College by which Barnard College provided
the collegiate courses required by Teachers College, and the latter
withdrew its collegiate curriculum, accepting students for its-profes-
sional- curriculum only. Barnard students, upon completion of 94
points of work, or with proper prerequisites, 60 points, were allowed
. to. transfer to Teachers College and become candidates for the pro-
. fessional diploma as well as the academic degree.!
A course designed to give the students a géneral idea of the prob-
lems,: methods, and results of the natgral' and social sciences was
added to the curriculunt under the title of Introductory Courses,and
“; was given by 10 of the instructors. - e
2.+ In'1919-13 new requiremetits in modern languages. were announced)
0. modetn ! escribed, but a

k3




—
MOUNT HOLYOKE COLLEGE. . 51

tion, was to be required before the senior year. “The student offering

Greek was exempt from one mjodern language. _

~ The same catalogue announced that certain graduate courses in
Columbia University under the faculties of political science, philos-
ophy, and pure science, were open to especially qualified students.
The schools of architecture, music, and education, the Uniop Theo-
logical Seminary, and the Xew York S¢hool of Philanthropy all offer .|
work ‘which may be credited toward the Barnard degree. A'long
step from the list of seven departments conducted by seven instructors
in 1889-90! ’ . !

. The' next year, 1913-14, the school of journalism was added to

- thelist of schools to which the Barnard student, might transfer.after
two years of collegiate work. Two hundred and thirty courses were
in 191415 ‘offered by a faculty numbering 99 and representing 22
different departments. The curriculum of 1915-16 will serve.as the -

*  basis of the study of the moedern curricula. -

|

‘ working knowledge of French and German, tested by oral examina- 1
i

{

A MOUNT HOLYOKE.

To trace the devexo_pment of Mount Holyoke’throhgh the years of
its existence as a seminary would accomplish much the "same result

as far as cOncerns its relation to Mount Holyoke, the college, as to

trace the history of the development of the preparatory schools con-
nected with Vassar or Wellesley. Mount Holyoke, founded as a -
geminary in 1837, constructed for itself a seminary -curriculum.
When, in 1888, Mount Holyoke was granted its seminary and b&llege .
charter, it created a college curriculum, still retaining for its semi-
nary students the seminary curriculum. F inally, when in 1893 Mount
Holyoke was granted a college charter only, it gave up its seminary.s
curriculum, much as Vassar and Wellesley gave up their preparatory
curricula, and presented to its students-a full college curriculum’
evolved not so much from a modification of jts seminary ®ork as
from careful study of the contemporary colleges.” '

. The early pamphlets of the seminary are full of historical and
sentimental interest, though the studies are the forbéars of nothing
in .the later college curriculum. The first catalogue gives the senior

+ class studies as chemistry, astronomy, geology, ecclesiastical history, |
evidences of Christianity, Whately’s Logic, Whately’s rhetoric, moral
philosophy, natural theology, and Butler's Analogy. Tt would be

. interesting to trace the way in which Latin crept into the-curricu-

* lum; the hint of it in the firs catalogue, which’ mentions that %in- . 3

dividuals may devote a part of their time {0 branches not included in "
. instance 22 the :notie.in. the =
SRR S T e

= Ry =y

~

the regular course. of study,  Lain, fori
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mended by the trustees and teachers for mental discipline and that
“an extension of the course of study-so as to embrace Latin among
the required branches has been contemplated, but it is supposed that
the views '6f the community will not at present allow of it”; on
through the catalogue of 1846, which states that it is believed that
- the state of education in the community is now such that it (Latin)
can be required hereafter of every graduate.” to 1847. when at last
“Young Indies who aim at a superior and extensive education must
pursue the study of the languages® and “a good knowledge of An-
drews’s and Stoddard’s ‘Latin Grammar’ and Andrews’s ‘Latin
Reader’ is required for admission to the seminary,” . ,
Or it would be of interest to trace the development .of the study
of English literature from the curriculum, which offered in each of
the three years, respectively, Pope’s Essay on Man. Young’s Night
Thoughts, and Milton’s Paradise Lost: a time so near the romantic
period that Young's Night Thoughts probably proved too modern
and the literature resolved itself for years into Milton’s Paradise
The real college curriculum, however much it may have gained
from seminary experience in wisdom of selection and emphasis, was
first established at Mount Holyoke in 1888,
The catalogue of 1887-88 announces:
. A college department gm be Inangurated in Keptemher. 1888, the trustees
- having been duly empovered to tnke this step by n recent act of the Legistature
of Massachusetts. The requirements for admissfon, and the studies of the
ﬂ_rst year, will be substantially the same as those of New England colleges
generally. . ’

The next yenr the catalogue outlined threc courses of study, the
classical courge, the scientific course. and the seminary course. Both
Latin and Greek were required for admission  to the classichl course,
but French or German could be substituted for Greek by the scien-
tific students.. All college students were required to present mathe-
-matics, geography, history. English, science of -government,. physi-
ology and botany. v s :

The courses were divided -among three terms in cach year as

follows: ‘ a0 O
) FIRST YEAR.
Clgesicol. ) Relentific.
: . Latin. [ Latin, "~/ -
" Falleoaooo. Mathematics, . Mathematics, .
) Greek. = o 0 French or German,
Latin, - | Latin, ) .
Mathematics. S Mathematics, . ’
Greek. - | " | French or German,
C . Chemlistry, - -

‘| Mathématica:

o
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MOUNT HOLYOKE COLLEGE. o 68
One hour courses for year:
Rhetoric. Rhetorie.
Drawling. Drawing.
Bible. Bible.
Gymnastics. Gymnastica, . .
_Lngllsh literature. Physlology. : . .
. ’ SECOND YEAR.
] Chemistrg, Chemistry. .
all History: History. .
Fall....__ Latin, , | Mathematics.
Greek. French or German.
Ancieht history, Anclent history.
Latin, Mineralogy. .
Winter.___. Greek. French or German.

Electives: Mathematics, | Electives: Chemlstry, mathematics.
French, German, chem- .

Istry.
History. History. .
Botany. "« | Botany.
Spring.____ Electives: Mathematlcs; Electives: Same, except Chemistry in
. | Latin, Greek, French, . plade of Greek.
Germnn 1 .

One hour courses for yeur:

' ) v
Rhetoric. ' Rhetoric, =
Bible. . Bible.

GQymnastics. : Gymnastics. :
Physiology. a - Elocution and vocal musle, ‘
JUNIOR YEAR,

. [Zoology. ' | Zoology. L .
.| Betany. Botany,
History. Historx,
Fall English literature. Mechanics.
e Logic, Electives: Noue. .
Electives: French, Ger-
man, Latin, migthemat- ) :
les. - » - '
English literature. ) English literature.
C Physics. . Physilcs,
Winter—_—. History. History.

Electlves: French, Ger- -Electlves\: Same, with chemistry,
man, mineralogy. physl-

. L ology. blology. s
rAstronomv . ’ Astronomy.
. Geology. . Geology,
Sprin ‘_Physlcs . ’ Physics.
Pring..... Electives: French, Ger- | Flectives: None mentloned,
3 » man, history, Engllsh
RN ilterature, physics. . L
Onehom:coursesfortheyear' . ) ) _. ] g

-~

L
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? g , SENIOR YEAR. ]
Paychology. 1 'sycholo;r.\".
Electives: Literature, -bi-

F‘all__.'__-. ology,. history, astron-
oy, physics, miner-
alogy, Latin, and Greek.

Political economy.
History of art.
Winter_.__. History of philosophy.
Theism and  Christian
evidences.

Ethics,
Thelsm and Christian evi-
dences,

Spring.____ Electives: . International
law, Engilsh liter @,
blology, physics, -
istry. Anglo-Saxon.

One hour courses for the year:

Rhetoric.
Bible.
Gymnastiés,

JElectives: Same, with chemistry and
mathematics, .

Political economy.

.History of art.

History of philosnphy.

Theism and Christian evidences.

Ethies, B

Thelsm and Christinn evidences,

Electives: International law, English
‘liternture, biology, physics, geology.

Rhetoric,
Bible,
Gymnasties.

Elocution or vocal musie through three years of course,

Though the above elaborate curriculum js presented in addition to
the seminary curricalum which has not been curtailed, the teaching
force remains the same. The list of *Teachers” in 1887-88 checks
up with the list of “ Faculty ” in 1888-89, in number 33 members, and-
with but few changes in individuals, .

Twenty students regiStered for the scientific course, 22 for the
classical, and 272 for the seminary course, showing that the greatest
demand upon Mount Holyoke was decidedly upon its seminary. .

In 1890 still another college course was added, calied the literary
course. ‘The.entrance examination was the same as for entrance to
the classical course, except that French or German was required in-
‘stead of Greek. Latin was required in the freshmen year only, and
the emphasis was laid on literature and the languages. In spite of

: this enlargement of the curriculum the faculty still numbered but
84, and there were but five changes in individuals, the usual shifting

of the newer and younger members of the faculty, The degrees con-
ferred were bachelor of arts, bachelor of science, and bachelor of

literature,

~ Like Vassar and Wellesléy, Mount Holyoke offered ;':sp'ecinl‘adl
vantages to, teachers,.allowing them to enter without .examination
if they were over 21 years.old and had taught at least a year.

“The distribution”of the students by this year showed 4 gain of the
i 145 to 122 seminary studehts, with- 2.
specials,The members of the facpity, however, numbery 4\

*
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In 1893 the charter was granted by which M3unt Holyoke .Semi-
nary and College beeame Maunt Holyoke College. The catalogue of
1892-93 contained no seminary course of studies and the number of -
seminary students dropped from 122 to 8 :while the number of
students of the literary course increased in the same year from 6
to 129, 2 o _

In the 14 departments 128 courses of one or two sémesters were
offered, exclusive of Bible and music, which did not list their courses,
The college offered the degree of A. M. for the first time when the
1893 charter was granted, requiring for it the B. A.. a year of resi-
dence, and a satisfagtory thesis. The -curricujum seemed to have no
special modification for graduate work. '

Students were admitted on certificates from 1894-95. The cur-
riculam was continued’ in the three-course arrangement, classical,".
literary, and scientific, nntil 1898, when the first freshman class was
admitted under the present arrangemient leading te the degree of
bachelor or arts only. The degree of master of arts continues to
be granted up to the present. Of the minimun®requirement for the
‘bachelor’s degrec, 112 hours, 58 were prescribed as follows:

Freshman ycor. Junior year.
Tatin_________. " 4 (hours per week Phllosephy _ _-_____ 4.
Greek_________. for each =se- [Bible_______ __ . .9 (2d semester).
French_o_______. 4. mester), - . ~ ’
German______. _. N Senior year.
Englisho._______ 71, 1 Elective, ' 2
Mathematies______ 4, - . \ i '
Bible__.___. R

Twenty hours of the work had to-be devoted to fhe.major subject
which was chosen during the sophomore year, The hatrs prescribed
in the different studies shifted slightly during the next few Years,
but the general rule was maintained, that of the four years, two to
be of prescribed work and two of elective. The curriculum, enlarged
both in departments and courses, offered g much wider- choice than
under the three-course arrangement. Twenty-four departments in
1898 offered 187 courses of one or two semesters.. The members of
the faculty were increased to 46. s . o
.. The-growth of the curriculum was rapid from the establishment -

. of the legislation leading to the-degree. "In 1900 the courses num--
bered 228 in 1905, 273; in 1910, 297; in 1915,.819, By :i610 the ...~

B e ot Ao110 e b

; ~ number.of .the: faculty had increa 9;1{ e
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No new departments were established after 1900, -although sub.
. Jects were grouped differently in the departments, i. ¢., drawing and
painting, instead of being a sepurate department, became part of
the department of art and archeology. and the department of He.
brew was in 1902-3 included in Biblical literature, :
In 1907-8 u change wus made in the prescribed work. Out of 120
“hours required for a degree, the following were prescribed ;

S EmRlish 9 hours
English iteratnre . 6 hours
Latino___________ e el A --- 6 hours
Greek, French or German__.___________ S 6 bours
Mathemattes ________________ e Ccel B0 CoREnE & oo G 6 hours
Biblieal lterature T e ___ 6 hours
Philosophy . ... 8 hours
History______________________ e e . G hours
Physics and chemistry..._ T 6 hours

" Any selence..______________________ sCoEmn Ba 6o oonano PR 6 hours

. 83 hours

In aldition, 30 hours had to be. given ta major subjects, and 27 to
free electives.

.The present requircments djffer only i® giving a choice of Latin
or Greek, in including psychology with philosophy. and in limiting
the science to any natural science. '

Most of the departments have developed by the aceretion of new
courses from year to yenr. The new collegge curriculum of 1888 had
the elements of all the later departments, although the nomnenelature
was often different. '
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IIF‘:A COMPARATIVE STUDY OF MODERN CURRICULA.

The material used in the comparison of the modern curricula of
the five colleges in which the historical development of the curricula
has already been traced is from the following sources: First, the
courses of study and reports of 1915-16 for Vassar, Wellesley, Rad-
cliffe, Barnard. and Mount Holyoke; second, information gained by
interviews with teachers and students of the courses of: study; third,
by observation of the actual teaching. The college catalogues vary
greatly as to the amount” and value of the igformation contained
therein.  Vassar, Wellesley, and. Mount Holyoke to a lesser degree,
make a brief statement of the ground covered by a course: Barnard

~ states only prerequisite points and fees: while Radcliffe, besides the
“Course of Instruction.” usesthe official register pamphlets of Har-
vard, which give the details of the courses in each department. The
last, method would appear to obviate for the student the necessity of
as complete advisorship from the faculty as is incurred by the less
iletailed information of the ordimary catalogues. Information

"~ gained by interviews with teachers and students is of value only to

“give the kind and amount of work which the course aims to accom-
plish, and second, the kind and amount of work which it actually
did accomplish in particular cases. Observation of the actual teach-+
ing of the college instructor is lessened in the value of its results by
the fact that no supervision of college teaching is customary, and in
consequence the instructor is ill at easo if subjected to observation,

The material is handled, first, as a whole, by a comparative tabu-

_lation of all the courses and half courses offered in_the five colleges; '

second, the same tabulation in hours; third, by analyses of separate
departments in each college ; *fourth, by comparison of corresponding
~ departments in the five colleges. - ' : o

. h ' o 57
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/

Courses of instruction Jor 1915-16.

f !

Vassar, . Wellesley. | Rsdcliffe.  Barnand.e Hopmt,
Departments. L a o . .
. © ' t i |
. i(‘oummlllours‘ Couxses‘llloum. Courses. Hours. (ourses. lloum.]'('oumu.llloun,

Anthropology .
Archeology. ..
Architecture.
Art... ...
Astronomy. .

..............
7. :
2 . S °
7 19 g
< 3| 7 2] 4 3 B
12 25 n 29 22 13 2 .
8! 15 %| lai 2 6 8
19 203 24 40 36 13 K i]
R 19 9 | 19 14 2%
15 35 2 45 29, 14 2
1 2 L.
4
9
30
[

Total numbor of
departments, 40

e e e e
1In phﬂoso(rhy, ’ . : :
i l%ygieno epartment offers 22 toacher-tralning courses and 10 genernl courses; zoology department
og one physiqlogy course.

n zoology . o . . ’
10 The mﬁ:ynum value s glven for Columbia courses offered at Bamard. Thenumber of points is usuall
- - determined by the lmountyonndlvidml work. v L] 7

.- The object of the arrangement in tabular-form of all the courses
"..and half conrses offered for 2 B. A. is, first, to ascertain all_of ‘the
2 subjects taught by women’s colleges as_represented’ by the chosen

five; second, to measure the amount,of work dope:in e )

v are i
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1 MODERN CURRICULA, -59

courses and half courses in each of the different colleges; third, to
measure the richness of curriculum in individual colleges by a record
' of all subjects emphasized and omitted; fourth, to find the total
number of courses and half courses offered by each college.
””U‘:: Vassar CoLLesE e
20 8 o ~ p
45 ; P
40 : ‘ )
35 35
30 p 20
5 ) 2s
20 i 20
15 - 5
10 L= T — 10
5 a 5
0 0
DI >
e R R R .
R RS ERRE YT IR |
i 3153 R sISITR
< & SR IgE
75 U 75
20 70
Lh 65
60 60
E 55
T ' 50
45
4 40
3s ! 1L 35
3o > 30
25 i 25
o[ s ; =i [ 20
1s o S o I O Y : /s
Ao : . ] 10
. 5 s s . e 5
o ' . - Ldo
WeLLesiey CoLLeGe s
Fi1g. 1.—Number of hours given to subjects common to the Sve colleges.

. The number of department units into which the subjects are
grouped totals, 40. Of the colleges, Barnard and Radeliffe (the two
colleges allied with men’s wniversities) most clogely approxiniate the
total number, Of the & locking 40 at. Ragcliffe, Bible is given in -
the Bemitic department, and Old Irish is omitted in1915-16. Jeaving

» e b

e
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” _ A
only three special departments unprovided for—architecture, Eng.

lish language, and comparative philology. )
Radcliffe presents a total of 35 departments; Barnard. 31; Welles-

ley, 28; Vassar, 25; and Mount Holyoke. 25. That Radeliffe offers
“ more graduate work than the other colleges in no tvay affects the'
Raocuirre CoLrece
Hours Hours
65 I 65
60 5 I 60
. 55 ; 55
S0 | 150
45 : 45
40 : <40
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F10y 2.—Number of hours glven to subjectr common to the five collcges.
number of departments of the college, since each department offers
some undergradusate work. ' - Lo
. Of the total number of courses and half courses, or year and
semester courses, Radcliffe again has the lead. by a large majority,
this time in consequence of the broader curriculum necessary for -

- gradupte work, |
A modification of the toal of Wellesley iy made necessary by the

asg;ciﬁsiomfgﬁ‘ the 22 coyrses ofithe‘hygiene dgputmghti,sykigh—ie‘gd&b _ ‘
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a special certificate. "In nane of the colleges have the courses in
gemnastics, sports. and dancing been reckoned. L

The totals of courses show the "cglleges in the following order:
Radcliffe, 314: Mount Holyoke, 24§; Barnard, 236; - Vassar, 235;
Wellesley, 217. The arrangement at Mount Holyoke of semester
courses to a large degree in all departments accounts for the lead
over the colleges which use the year unit more frequently. Since,
however, gach semester usually deals with a separate subject, the
summary in terms of semesters gives the ambunt of distribution of
subjects within the department. .

Mount HoLvoke CoLLese

Hours Hours '
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Fic. 3—Number of hours glven to subjJects common to the five colleges.

Since, on the other hani, semester totals give no' adeqyate notion
of the actual number of hours devoted to the courses of a,departnent,
the department measure by semesters hus been checked -l{p by a coynt
of the number of hours offered by each department.” The totals in

- hours of work offered show’the colleges in the -following order:

.- Radcliffe, 656 hours; Barnard, 528 hours: Wellesley, 4754 hours;
Mount Holyoke, 404 hours; Vassar, 395 hours. This changes Welles-

Jey from the least number of ‘semester courses to®third. in number
of hours. - . ... o L

~ Considerable variation exists as to thé number of hours offered by

- the departments of the “emphasis is’'ohvious at.

iffe.in’ the déepartn

*
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+ 104 hours in advance of the other colleges, and in mathematics, which
is 38 hours ahead. The emphasis at Barnard is in the department
¢+ of geology, which offers 12 more hours than any other college; in
psychology, which is 16§ hours in advance; and in ant ropology,
which offers 24 hours more than Radcliffe, the only other college
to support such a department; at Wellesley and Mount Holyoke in
the departments of Bible. Vassar shows a very small department
of botany. and has no education department, offering but two educa-

tion courses in the department of philesophy. - - A

" The selection of the departments for special analysis was nade

to include, first. the courses usunlly preseribedsfor a B. A.; second,
" the departments offering the largest averagesumber of hours in the

curriculum: third, the departments from which the greatest amount

of work is elected.  The following departments scem to justify such a

choice:  English, history, zoology, German, Latin, mathematics,"

chemistry, philosophy, and psychology. The departments of English,

* history, zoology, and German are analyzed in detail as representative
centers of election. The method of analysis is by a-description of
~ the courses and the teaching force of the department in each college, -
and by comparative tables_showing: the relative amount of work -
offered and the. relativeMstrength of the teaching force of the five

colleges. . ' ,

The departments of Latin, mathematics, chemistry, philesophy,
and psychology are analyzed in a“comparative way only, beciuse,
‘though required for a degree, they are less largely elected than those
of the first group. ‘

THE REQUIREMENTS FOR THE B. A. DEGREE.

- The appended table of the rtquircruents for the B.. A. degree in tho
five colleges brings ont the following points: Mount: Holyoke pre-
scribes the largest number of hours of work; Barnard prescribes the
greatest number of subjects to be studied 5 Radcliffe prescribes the.
least work, and mukes it possible by examination to avoid any pre-
scription.  Counting out Radcliffe,. the other colleges agree in the
prescription of the following subjects: English composition, mathe-
matics, Latin or Greek, German or French, philosophy. Wellesley
and Mount Holyoke are the only colleges to preseribe Bible.

At Vassar and at-Wellesley the-unit of time is the hour; that is,

. one class appointment a week for n'year counts as one hour. Vagsar
" requires 56 hours for the degree, A. B., and Wellesley requires 59
i hours. At Mount Holyoke the-unit is the semester hour; 120 hours
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>
toward the 17 courses required for the degree A. B. At Barnard the |
courses are valued in points, the term point signify(ing one hour a -
week @f class atendance or two hours in a’ laboratory for one half
vear; 124 points are required for tl%e degree A-B. - .

To secure some basis of uniformity in-the comparative work which -
follows, the “ year™ hour of Vassar and f\"ellosle_v has been used as
the unit. At Radecliffe, the number of hours which the catalogue
announces for the meeting® of each course is used to give the hour
value of full and half conrdes. At Barnard the points, and at Mount
Holyoke the semester hours have n reduced to the hour of the
vear. - t! :

The choice of the subjectd of comimon prescription appears from
the histopy of the development of the curriculum to be derived from
two sources.  First, because such subjects offered disciplinary
training. . o

The prescribed part of the course embraces n due proportion of those strictly .
disciplinary hrupchos Whichy when left to the n'puq:of the student, are almost ‘
always either wholly negifcted or so  slightly udiedd s to he uxeless
but which, if thoroughly taught, experience proves to be. the best possible
prepargdtion for advanced studies in science, iiterature, or philosophy.! !/

Second, because, except at Barnard and Radeliffe, the colleges.
were founded especially to supply the teaching profession, which de-
manded teachers for the subjects required for admission to ‘college.
At the present time, although the theory of the value af formal disei-
pline has been experimentally controverted, and althongh  women
are entering many fields other than that of teaching, the old order
of prescription is still followed. The newer demands upon women
for intelligent citizenship dre recognizéd by prescribed work only in
the course of economics required at Barnard. I

Since there is no uniformity in the degrees offered other than
A. B. by the different colleges, no comparison is’ possible, and they
are simply listed. *Wellesley and™Radcliffe offer the degree, associate
of arts; Barnard grants the degree of bachelor of architecture

- throdgh transfer to the schodl of architecture, of bachelor of litera-'
ture through transfer to the school of journalism, and makes it pogsi-_
ble for seniors ta elect courses in the school of éducation of Columbia

University, which may later be'credited toward the degree ‘master of

arte. ' N

* Vassar, Wellesley; and Mount Holyoke all grant the degree of mas-.

“ter of arts, Radcliffe offers the degrees bachelor of arts, master of-

arts, associate of arts, and doctor of philesophy., -~ © . . .

. *Barnard and’ Radcliff, through ‘their affiliations ‘with Columbia’ - . °

~ and Harvard, offer. greater: opportunities r specialized and for ad-..

- vanced work than do sy-of the other tol
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Houre required for the B. A, degree in 1915-16.

T
* Subjects. \ | Vassag, | volles {xro g, Barnard ! Mount
. ley. Holydke
— — |
gfs!l(;s ....... . I ‘
nglish comp;
Mathematics. . .

Latin or Greek...
Frenchor German.........
Physicsor chemistry. ... ..
A seoond natural science. .
Philosophy
Hygiene. ..
Economi 68 800000000 0 a . .
English literature. e ! do............ “oBooooooos

1 -
e rn DB D@

! A point equils one hour of class work or two hou
3 Semoster hours, -

i 3 Biblical higtory. *

. $ And six of Biblical literature.
5 Possible exemption by examination,
¢ Unless 8 third is presénted at admission.
T Exemption if presented at admission. SR
¢ \\'orkm&knowledge required.
® Gireek, Freoch, or German. . a .
10 Vassar requires 3 hours of French, German, physics, or chemistry; not of 1wo of them.
* 1 Natural science, if not Frcsenu\d at admission.

11 P'hilosophy and psychology. N
1 Bix lectures.

Rcquiremcents for distribution of clectivcs.—Vassar: No system of majors.
Wellesley : One to nine hours in each of two departments; 2 to 12 in one depart-
ment and 6 in second. Radcliffe: Group systewn.  Barnard ; ‘Major subject of at
least 18 points (9 hours), exclusive of prescribed work. Mount Holyoke: Two
major subjects of 15 semester hours each.

Requiraments for distribution of required studies.—Vassar: During first two
years; exception, philosophy, junior year. Wellesley: Durlng first two years;
exceptions, two hours Biblical history, junior year, and philosophy, before senlor
year. Radcliffe: During freshman year, Barnard: During first two years; €x-
ception, economlccijunlo_r _,\'énr. .-\lount'Holque: Durlng first three years,

: 5

-~

5 ’ ENGLISH,

" The English department has always occupied an important place in

o the curriculum of the woman’s college. Even in the original courses
-of study, when the emphasis was laid upon the classice, mathematics,
and the modern languages, English had its place. From the composi-. .
tion being taught by cxercises in grammatical analysis and from _
Whately’s Rhetoric, and the literature from Shaw’s Manual of Eng-
lish Literature,' the work: has developed to its present prominent
-status in the college.- A striking specialization by. the women’s col- e
leges in English departments has been noted by Thorndike and by
Dealey.* A present study of the catalogues of the colleges for women

- indicates that the department of English effers the largest amount

- of work 'iB_t_h_e college in terms of semester courses; '
e * ¥ Course of Study, Vassar, 1857-05. . S .

.8 Coz'npqmtlye study, g! uwcmicul‘:.:\‘m‘b. .D'eg?ej. p 847 S
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The composition departmenfs agree in-the preseription of a cer-
tain amount of training in writing, and most of them try to securs
that trainihg hy:cooperation with the other departments_in the col-
lege. The greatest variation in the colleges appears in the further
development of the writing courses” The advanced work shows a
tendeney toward specialization, an effort to encourage the kind of
creative work to which the student is especinlly adapted. The result
at Vassav is special courses on descriptive writing, short-story writ-
ing. and journalism; at Radcliffe, courses in the drama; at Barnard,
the courses of the school of journalism; and at Mount Holyoke,
courses in marrative writing. description, and verse composition.
Wellesley offers little opportunity for specialization, since the ad-
vanced courses are inclusive of all forms of writing. )

The significance of specialization in advanced courses lies partly
in the connection of the work of the student within the ¢ollege with
that which lies beyond it. Such a double adjustment of the course
work of the studeént points toward a new. criterion of the value of the
content of courses which may prove an‘intéresting factor in the cre-
ation of the future curriculum of the college. . \

Courses and inddructors in English,

COMPOSITION.
N o T 5 I ' Mount
. v L oun!
Vassar. | Wellesiey. . Radcliffe. i Barmsrd. Holyoke.
. e X : i
N - 3 |
3 (S-hour; 4 (Fbour) : 5 (3-hour) | & (6-point) | 1 (&hom;
1 (1-hour) | ®2 §2-hour I {1 (1-bour
1 (1-hour .
Semester courses. ... ... ......... i 2 (3-hour) N 0 1 (3-point) 12 53—hour)
. | 1 (1-bour}
Hours. ......oooooiiiiii 1% 17 15! 164 22
Teachers. . .. Ehd 11 12 }~ .5 ! 8 .8
Professors............ 0 8 4 2, 2 1
Associate professors. . ........... 0 2] 0 0 1
Assistant professors............. 2 0. 1; 0 0
Instructors...................... 9 8 .2 | 6 | -]
Doctors’ degrees......... .. .. .. 3 3 | . 1 l 1 a
e e e I 7
' ) ’ LATERATURE. - . 7 ’
Yenr courses. ... - 8 (+hour) | 13 ($hou} | 7 3bour) | 7(point) | 1 (-hour)
B ! N i3 (lhows) | . . . 2 (0—polnl; Coa
Semester courses... ... ... ... ;5 (3-hour) | 32 (3-hour 9 (Jnour)| & (3-point) | 16 (3hour
. ! o « i 2(2hour) l,s%hom
383 . - 1 (1 hour
44 .
9 ‘ 1 - 1 - 8
2 8 | 6 0
3 .o, 0| 1
........... T B .‘0. ool -l
2 | 16 | 6 1
.+ 11 agslstant. . 1In additich, 9} hours of oqmﬁunuvi( ut@h‘tum ,
.. b A . Q '
SO A :
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Spedlization of courses, which the interests of the students ap-
pear to be forcing, means provision for students of talent for whom

_theré is little provision where general courses only are given. It
may, on the other hand, signify little opportunity for“extensive work,

" leading to specialization too detailed and technical for undergraduate -
teaching. A :

An effort is being made to keep tvack of the permanent quality of
thestudent’s English work. At Barnard, for example, any instructor
may report to the English department a student as deficient in
English. The department then has the responsibility of investigat-
ing ‘the student’s cuse. At Wellesley, if a student is deficient in
English even in her senior year she is not permitted to graduate until
such deficiency is removed. Such reports are for all students irre-
spective of their connection with the English department. At Vassar
a movement is on foot toward a like systematized correlation of the
English with the other work. : :

- The interpretation of this tendency is that English composition is
coming to be regarded as a training in clear thinking ang correct
expression which may be used asa tool by all of the degartments.

The table shows a variation in the number of teacH®Ss 4n the com-
position departments of the different colleges. Such-a variation. is
explained here as in other departments not so much by the number of
courses offered as by the number of divisions nec'ésﬁary to handle the
required introductory cowrse. To illustrate, Wellesley requires ten

- _and Vassar eight teachers for the introductory course which at Rad-

- cliffe is given by one professor and his assistant. @ '

The character of the teaching force of the composition department
shows certain peculiarities.. The following~percentages of the teach-
ers are of the grade instructor: At Vassar. 81 per cent; at Wellesley,

B6 per cént; at Radcliffe, 40 per cent; at Barnard, 75 per cent; at

Mount Holyoke, 75 per cent; that is, except at Radcliffe, the greater

part of the teaching is conqucted by instructors. . _

" . 7 The scarcity of the doctor’s degree in the English composition de- .
partments of any of the ¢olleges is probably due not only to the large .
percentage of instructors on the teaching forco but to the fact that
‘ability to produce or to stimulate creative worll is the quality par-

© ticularly stressed in the teacher of composition. .

" The department of literature is entirely separate from the depart-.

- - ment of composition at Wellesley and: at Mount Holyoke only. At

~ Vassar, Radcliffe, and Barnard the department of English includes

. both divisions, and .members of the faculty-tesch both brariches.

.~ At Birnard, three hours, and at Mount. Holyoke, six semester-hours,

R\ - of literature.are required: for a degree. ' At all of the colleges except

7, Radcliffe an- introdugtory courss consisting. largely of an historical ¢,

%ggglme of English lterature is Aa.prerequisite of all ‘4dvanced work.: .
SR e 3 -
o i )
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While such a course permits the student a certain degree of orienta-
tion before specialization, it in no way gives her any information
with the parallel literature outside of England, except as she may
be studying it in modern lapguage courses. Comparative literature
is offered only at Radcliffe. No opportunity for acquaintance with
ancient literature is offered, except as the student elects the classics. |
A possible consideration for the incressingly large proportion of stu- . ,
dents who do not elect Latin or Greek might be a literature course
which would include translations of the classics. The ®excuse for
* locating such courses in the English department is obviously as a
means phthe interpretation and evaluation of the English-literature.
At(the fther chronological extreme American literature is dealt

with 1 ‘of the colleges to the extent of one course each with
the additien at Radcliffe and Wellesley of a course each which deals -
with' America and England both,~ * '

At Radcliffe and Mount Holyoke the arpangement of the courses
in semesters is used to a greater degree than at the other colleges,
where full-year courses predominate. When full-vear courses are
devoted to individunl writers, not much literature is"possiblé for the

. general student. The period basis, as we have seen in the special G

analyses, is followed to some degree by all of the colleges. .

The teaching of literature at Vassar, Wellesley:, and Barnard is
in a greater degree in-the hands of professors and associate pro-
fessors than _is composition. The' following percentages of the
teachers are of the grade instructor :'At Vassar. 66 per cent; at Wel-
lesley, 44 per cent; at Radcliffe, 54 per cent ; at Barnard, 50 per cent ;
at Mount Holyoke, 83 per cent.

The. doctor’s degree is much more common among the members of
the literature department than among those of the composition de- .
partment. - ;

Of the number of hours in English offered by the five colleges;
Mount. Holyoke leads in composition, the other colleges folowing
in the order of Vassar, Wellesley, Barnard, and Radcliffe. Inlitera-

. ture Wellesley ‘offers the largest number of hours, the gther colleges
following in the order of Radeliffe, Vassar, Barnard, and Mount
Holyoke. ’. ' -

—~—

3

VABS8AR.

PPN

At Vassar the English composition and literature departménts
".are not separated, five of the members-of the faculty giving courses
- 4n both branches, - S . ! TR e SN
. In.the composition work Coursd 1 covers the required three hours  **
- of the freshman year: It'is & study of prose selections with writing™'_ "'
/of thems The méthod s bassd upon s textbook;, Buck and Woo o
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In the elective courses narrative writing, critical writing, and de..
scriptive writing are dealt with in separate courses, followed by a
full course in advanced composition. Argumentation has a vear
course and a semester course allotted to it. : = .

By this arrangement the student has-a full course {#*the analysis
of the short story with practice in writing its g full course in jour-
nu]istic'wriiing, and 2 semester course -for practice in' the various
forms of descriptive writing. Vassar devotes more time to.argu. v
mentation than the other fonr colleges. :

Enalish at Vassar,

;(‘ompoﬁllon.l! Literature.  Spoken,

Y 5(3hour). | 8 (3-hour). '3
1 (l-houry. i._......... . 0 .
2 (3-hour). I 5 ($houry, .
197 313 %
1 | Y
............ 0 1
Associate professors 0 ] 2
Assistant professors 2 o
Instructors. . .. 9| [
Doctorsdegree, .. 701011 I e 3 13
i | ’
o RN 56 3R oo o oem—
P Courses not connted toward the degree, -

A course which hus significance for both composition an® literature
is that of literary criticism which alternates with the poetic courses,
A general introductory. course is required as preliminary to all (he
other courses in literature. Tt deals with the development of Eng-
lish literature from Beowulf to Johnson. Following it. the periods

are dealt with as follows: .
e .
Old English_.________' " Creemeeees oo L0 B-our semestor course,
Middle English__. ___ T o i 3-hour yeur course,
Middle Engiish romances._ ., A-hone yeur course,
.’_\'inetﬁ.}nlh century poetry. . . -« - --. &hour year course,®
a Nineteenth century prose. ____. S - d-hour year coukse,
h‘nter'\'lctorinu poetry____ ... . ... . - -~ 3-honr sewester court,

Amerfcan Ntersiture. ---.d-howe yeur course;
Ry .
The classic and romantic movement.__._______ 8-hour year course,

I T i,

Special writers are dealt with in courses on Beowulf, Chaucer, and
akespeare, to the study of whom two courses are given,

t Vassar, while nineteenth century ]iteratnre,. both prose and
poetry, is dealt with thoroughly, the only opportunity for study of
eighteenth century literature appears in the course which ineludes
both the classic and the romantic movements and which begins. with
, Spenser. . The sixteenth And seventeenth centuries are covered by .
% the cSurse called Shakespeare and his age. . The*work, as may  be
3 rgadﬂg seen, is offered larely on the period basig, . :

3
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% " WELLESLEY,

At Wellesley College the departments of English composition,
literature, language, and reading and speaking are quitd deparate,
each with a different head and a separate faculty, with the exception
of bne member of the composition department and ‘the two members

+ of the language department, who have work in the other depart-
" ments. . ' : '

All courses at Wellesley are classified in Grades I, I1, I11; Grad®
F including elementary courses and Grade ITI the most advnncod
courses. According to this classification, the English composition
department offers one Grade I course, three Grade II.courses, and
three Grade I1T courses, . ) .

The general prescribed course, as at Vassar and Radcliffe, is a °
three-hour course for the year. Ten members of the faculty teach
it, each having.entire cliarge of one or more divisions for the class
work, the’theme reading, and the conferences. The work is outlined
(low]v enough to keep the different divisions practically parallel.
Weckly themes are required the first semester. and fortnightly
themes the second.

. , Q
. Englishe at Wellealey. '
i \ r(‘omposmon‘ "Literature. ’ Spoken, Language,
M_._______..__.._.__.\Q.__.._ e e R i )
Year COurses covae.iinniii e o 8 5000000050 0 60 4 (3hoiir) | 13 (3-houn) 1 (J-hour) - 2 (3-hour)
. 2 (2-hour) 2 (1-hour) 2 (3hour)
{ 1 (1-hour)
Semester courses, ... .. Boooao000 0o00000G0EER0G 6 [ 2@%hour) .,
fours....oveenn 7 [l 7‘ [
Teachers. . 12 'E ki 2
I'rofessors. . . 2 g, 1 ' 1
Associate pm 2 o 1
Instructors.. 8 L] 2 i ............. .

! One anpiniant.

Course 2 of argnmentation will not bo offered after -the year
1915-165 Its represents the second course formerly required for a
degree. Two other full elective courses on argumentation scem,
however, to supply sufficient trajning.

The Gmde III courses oﬂ'ere(l by the composmon department are

as follows: | C
Long and short themes; a general course in Wrmng which 1nclu;\
" the critical study of one novel at least. Two-hour year course, ‘
The theory and history of criticism ; a lecture coursé dealing with
the critical theory of Plato and Arlstotle, and with’ Enghsh and
French critics. One-hour year course. .~ .
Advanced course in Enghsh .composition; a. general '\vntmg course 4

t; é@a
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partment offers one Grade [

course, seven Grade II courses,

with a 1-hour course in addition,

seven Grade III courses, w

ith a 1-hour course in addition. With

the above exceptions of 1-hour courses, the rest are 3-hour courses,
Nine teachers conduct the work. _ -,

As at Radcliffe and Vassar, a general course is given on the de-
velopment of English literature, and as at Vassar but not at Rad-
cliffe, this course is prerequisite to all other courses in the depart-
ment.  The course is sometimes passed off by examination,

Courses base on periods rather than special writers-—are:

Tendencles of twentiéth century poet

Radcliffe and more on the modern

Less emplasis is placed « n the e]

ry

___________ ---_-__1-hour

American Wteratwre_.____________ . ___ 3-hour year course,
Eng.ch literature of the fourteenth century______________ 3hour year course,
English Iyric hwetry of the sixtecnth aml seventeenth cen- B v
o turles o 3-hour year couree,
Beginnings of the English  Renalssance from Caxton  to
Spemser— 3-hour year course.
Vietorlan prose.__________________ Beomomoooome oa ~----3-hour year course,
English poetry of the nineteenth century____ . __________. 3-hour yedr course.
" Historical. development of English litersture______________ 3-hour year cource,

year course,

ghteenth century literature than at

.

9

Special writers are dealt with in courses on :

Mfton 3-hour yenr course.
'Spenser-_-_.-___--__-..__-___' ___________ e e 3-hour semester course,
English drama through Shakespenre._______ . e 3-hour year course.
Modern authors.  (Two eneh Yenr.)____e_.__.___________3hour yeur course,
Euglish masterpleces_________________ L 3-hour year course,

A course on the Arthurian Romanee, a 3hour year course, and a . °
‘1-Hour year course in poeticoare also offered. * A course called Critical |
Studies in English Drama, three hours-for the year, aims to give
. graduate training in literary investigation. - ; '

The English language de
and Middle English. It4¢

partment is devoted to the stddy of OId
flers in 1915-16, a course in the History

. ‘of the English Language,

and. a seminar for the study of Olg Eng-

o
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sh. -Both are 3-hour courses for the year, of Grade III. 1In
.~ none of the other colleges are, these language coprses separated from
the English department. - ’ T

~has no conneéction with any br
consists of one Grade I-course

Spoken English at Wellesléy is called 'readi,t"llg ,‘{xnd speaking, ahd

anch of the English department. It
ofawo hours, one.Grade II course of

... three hours, and one of two hours. The first two courses are given

“ato training of the body and voice, and the third to the inte

< tion of Shakespeare. Unlike V. assar, the courses.at Wellesle nt.
owarda degree, . .. C.o Ut e o T SRRy ‘
SV T i 3 V2
2t ‘%?«-
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REQUIREMENTS .FOR B. A. DEGREE. . 1
. a .
RADCLIFFE, ‘ ‘

At Radcliffe, in all of the departments, the courses are classified
prim-¢ily for undergraduates, for undergraduates or graduates, and -
primarily for graduates.. Between the groups there is,. however, no .
strict division line, the only restriction being that courses primarily
for undergraduates shall not count toward the M. A., and that un- -
dergraduates are to be admitted to courses primarily for graduates

+ only on recommendation of the indtructor. This generotis provision
allows the able student great freedom of choice’in courses and makes ¢ »
it possible for her to accomplish nearly, if not quite, the work re-
quired for both A.'B. and A.M..in four years. '

English at Radcliffe ineludes without separation into departments
composition, literature, and spoken English. “ Study of literature
forms a part of mearly every course in English composition, ‘and
practice in compositicn forms a part of muny of the courses in Eng-
lish literature.” Members of the faculty sometimes teach both com-
position and literature. The courses of comparative literature are

. grouped into a separate department. :

English at Radcliffe. R .

|(‘omposlllun4
—— St L R p— _nl—_-— —_— R S

P35 (2hour, 2 (3-hour,)
hullcourses.)

Yearcourses... . . ... ... .. ... ... . 5 (3-houry)

' Llwl‘-n(uro.é Spoken. Pompmllvé.
i 7 (3-hour.)

Remostercoursgs. .. ........... ... .. ... ! 0

9 (Fhowry b L 1 (3-hour.)

2 (2-hour, ¥ 2 (2-hour,
Hours.:. ... ... ... 15 i [
Teachers............ 5 1 4
Profossors........... ¥ 20 75 hciaieeeaan.. 1
Assoclate professors. ... ..ol llos00aocadtioooa L 1\ |lboaconcacoaoge
Assistant professors . 8 {lo6occacc00aacdl 0 2
Instructors. ................... 1 [ P, 1
Doctors’ degroes.............................. 1 6 1

The-only prescribed work at Radcliffe is'a three-hour courss of
rhetoric and English compesition; an introductory course in the
theory and practice of English composition, both oral and written.
The theory is taught by lectiires, recitations, and readings, the pract
tice by the writing of themes which are criticized and rewritten.
Short daily themes and longer periodical papers are required of the
student.. _ ' o .

This prescribed course may be anticipated by examination. For
the freshmen who have anticipated it by the grade A, or B, the

- course called English composition is primarily intended. It is con- »
ducfed in mueh the manner of the pres*-rilbed course, but deals wit ~

. a selected group of students. - IR S :

" - The, instrictor ‘in.charge of .the undergraduate -compositiop

' : usually-Targe st Radeliffe, gives the Jedtires > The

‘and-miarke tho:

U
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with the students concerning them. The assistant sclects themes in.
dicative of significant failure or success for the professor in charge
" who presents them to the class with personal comment and criticism.
According to this plan much of the individual teaching is done by
“the assistant and much of the evaluation of ‘the student’s work is
left to his judgment, On the other hand, the student has the stimulus
of general and sometimes individual comment and suggestion from
the expert whose time must necessarily be saved by readers,
<\ third English composition course, a three-hour year course, is
limited to 20 students and is especially intended for graduates who
already write well and for undergraduates who have attained dis-
tinction in English 12, which, though not offered in 1915-16, iy a
ccourse usually gmiven to students showing ability, The rerequisite,
then, for the more advanced comnosition courses is demonstrated
ability to write. ’ o .
+ The two other composition conrvses deal with the technique of the.
digma and are arranged on the same basis, that of value placed on
actual work accomplished, the second open only to those who have
taker the first with distinetion. _The first of these drama courses,
which are given by Prof. Baker, is limited to g dozen and is
primarily for graduates. Candidates' make application by submit-
ting an originad play of one or more acts. The leetures of (he course
treat of the relation . of (he Play (0 the novel and short, story, the
principles of adaptation, plotting. structure, characterization, climax
and suspense. and dinlogue, und the making of seenarios,  Three
plays are required of each student. The second drama conrse is dn
advanced course of lectures and practice.  With the consent of the
instructor it may be counted for more than one course, thus mnking
~ provision for students who give evidence of talent enough to war-
rhnt extra-time adjustment. e
) ~The work in diamatic composition at. Havvard and Radcliffe has
been stimulated by the offer of two awards, the MacDowell Resident.
Fellowship of $600, and the Craig prize of $300, the Iatter including
u production of the succossful play. The fellowship and the prize
have been awarded since 1010, each twice to Radeliffe students whose
plays were produced with considerablo suceess. .
The subject argumentation o which wuch attention is given in~
“the other colleges is omitted entirely, :
While the literature conrses are Aassified in the wgual manner, the
line .of “demarcation is slight ¥d 'un_dorgruduatésagpnble of goodl
: work “are admitted to' courses primarily for grad@tes. No courses

e required and none hag a?prer,e_quisite except early Engl'i'sh', which

-

iS open only to those whoare q’,cq_}lt_@intéd with Anglo-Saxon, o
0L the 263 cotrses ofired by the lieratire. dopartme,
pori: i!é—};l&é’;ﬁlih‘é:iﬁeth‘&d;pg altern : ;
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-and reading, when possible, in the original language. The courses
: dealing with specific periods are a5 follows: - - P LS.

REQUIREMENTS POR B. A. DEGREE. : "3

work to be kept in the hands of some of the best men of Harvard's
staff, who, too busy to give all of the courses each year, woufd other-
wise have to delegate them to assistants,. s

The general introductory course, primyrily for undergraduates, is

designed to trace the main historical deve}opment of English Yitera-

ture ffom earliest times to the presetit day. (Threc-hour year
course.) ’ S

The story of King Arthur, an undergraduate course, deals with
the development of the Arthurian legends in English, and gives a
brief history of their ofigin.  (Threc-hour semester course:)

Of the more advanced courses, those devoto%}chioﬂy to study- and
interpretation of the text include the three-lour year courses of
Chancer and of Shakespeare. and the three-liour semester courses of
Anglo-Saxon. Beowulf, Bacon, and Milton. Of these, the course
given by Prof. Kittredge on Shakespeare may be taken in two sne-
cessive vears, six plays being studied each year. -

The conrses dealing with specific periods rather than with'a special

o

‘writer of a period are:. \
. . £ .
Full courses; . . . ) 3 .
Barly ]-Jngu%xl. From 1200 to 1450, a
The drama from 1642 (0 the present day.

Half conrses: )
Rtudies in seventeentli Century Jirose, !
Life and works of Pope, .

Eighteenth century perfodienls. g
Eighteenth century sentimentaliafy ane thelr opponents,
+ Boglish literature §n the pertoc of the Romantic movement.

The courses are conduceted by lectures. Reading is assigned to the

students, who make written reports of any phase which proves espe-
cially interesting to them, .

English 20 consists of courses of'research in which the instructors
in"English hold themselves ready to ussist and advise competent
graduate studgnts who may propose Plans of special study in the
English Ianguage or literature. The number of these courses varies
according to the demands of the graduate students and in subj
nceording to their special interests. . o

Of the courses in comparative literature, the first, a three-hour
course for the year, offers a general survey of the history of literature
in Europe from its origin in classic: times to the present day. It
emphasizes thp writers, the subjeets, and the influences which have
survived in conscious tradition. The course is conducted by lectures

Full: conrse iditerature

o

>4
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Half courge: The dreamatic works of Grilipnrzer, congidered in tr;elr rélations
to Européan literature, o : o
Hailf course: Gormaq liternture in the sixteent) century and its relatlon to
European literature, . o

' BARN ARD, .

G
At Barnard the department of English as at: Radeliffe includes all
of the courses given in composition, literature, and elocutjon. All
but onc of the instructors of composition givé courses in literature
also.” The courses are all undergraduate courses, and their value js
indicated by points. Two puints are practically equivalent to one
year-houre  Many of tie year courses are regarded as divisible
courses, the first half of which may be taken separately.

English at Burnard.

P S — -

Spoken.

Yearcourses.. ... . . 7 (6-point.) 1 (4-point.)

2(4polnt.) v

8emester courses. . ... .’»(J-poir:’t.) .............
rs. . b

Hou,

VAU but one tench titerature, i 14 1h, D, 1 Litt. DILL, D o

All freshmen are reguired to take a 6-point composition course for
the year. 1t s given by seven members of the department, and it
consists of oral and written exposition, argument, description, and
narrative. No ‘special tourses in argumentation are given as at
Vassar and Wellesley. ‘

The sof)homore requirement of a 6-point course may be met by any
one of several-courses, the student being allowed a freedem of choice
" regulated by her proficiency or aptitude in freshman English. She
*Mmay go on writing or elect work in literature from the following
courses: Epic and romance; essay and poetry; survey of English
_literature; composition; journalistic writing; drama, )

Beyond this group the courses are elective, Within the group,
“ Journalistic writing,” and of the advanced courses, “ The survey
of American literature,” are required of students who -intend to
transfer to the school of. journalism, ; e
~ The advanced work in composition consists of one 6-point course
‘devoted to theme writing and one. 3-point Semester course in story

-writing or play writing with collateral rea ing.

-, The especial periods dealt with by advanced courses are‘as_.follow's: :

urvey of American literaturs, 4-poin year caurse ; Englishi ‘poetry -

‘om 1550.to 1625, 8-point, semester-conrsé } Fifigli ry.from 1625 :

L 4
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REQUIREMENTS FOR B. A. DEGREE. 5

to Wordsworth, 3-point semester course; English Victorian litera-
ture. 6-point-year course, ' o .

* Courses laying stress on study and interpretation of text are: Old
and middle English and Chaucer. _

Special writers are treated in courses on Shakespeare, and Dr.
Johnson and his circle. : -

In addition, a semester course of a survey of romances and ballads
touches upon fiterature of the continent as well as of England,
though in no sense is it comparative literature; also a course of
English prose, inclu&_ing fiction, is offered. '

MOUNT HOLYOKE.

v

At Mount Holyoke, 15 semester hours' or 73 _Year hours
of English are required as against 3 at Vassar, Wellesley,
and Radcliffe, and 6 at Barnard. Of the 9 semester hours of
composition, 6 are prescribed in the two courses which are intro-

duetory to compositioh -and to vocal expression. The introductory
# composition places special emphasis on the writing of exposition. It

is conducted by a method of outlining; the stident reads prescribed
books and analyses them "by outlining their content. At* Mount
Holyoke, as at none of the other colleges, work in vocal expression is
required as a part of the prescribed course.” Once in two weeks each
division of freshman English meets for work in voice training. The
vocal expression work is given a regular place in the English curricu-
Inm in addition to the freshmanavork, and consists of three advanced

courses. :

. - .

’ English at Mount Holynke, e
-~ ' °
.. o N
l,f‘omposi(ion. Literature. : Spoken.
Yeurcourses.................... SRR D tahoun | 1 @houw) | 1 (hour)
a t (l-hom;‘ P
 Bemester COUr™OS. .. ... ittt e 12 (3-hour 16 (3-hour) |- 1 (3-hour)

1(1-hour) | V1 (2-hour) 1 (2-hour
1 (l-hourg 1 (1-hour

o~ooll

S e
! 1ncldded in composition.

As ai\\IWellésley' the composition department.is separated from the
literature department, each having its own faculty. 'Mount Holyoke
offers the'largest number of hours of composition of any of the five

" colleges. With the exception.of Vassar, which offers. two.semester
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vear courses. This g rrangement permits a great variety.in subjects
of ¢ourses. Argumentation is given a specinl course as at Vassar and
at Wellesley, To theme writing two semesters are devoted, and to
general writing one semester ; n semester of debating is offpred. The
specialized compositibn work to which the rest of the semester courses
are devoted is as follows: Descriptive writing: narrative writing;
verse foris ; verse composition ; structure of the drama and the novel :
™. prose stvle, One semester is given to literary criticism and oné to the
ﬁist_or_\' of the English la.ngnago. The department also has a press
club; which includes all newspaper correspondents, , :

Mmmt.,’H()I)'nké, thus: has attained a considerable degree of spe-
cialization. . It is g question whether with so complete a division of
the work into semester subjects any sustained ot intensive writing -
can be accomplished. * . .

Eight teachers, melnding the one teacher of 'vocal expression. con-
duct the work of the composition department. Of these six are jn-
structors angd none possesses the doctor's degree.

Although the literature courses are divided into semester conrses
almost as completely ns the composition courses, thev do not present,
as great a variety of subjects. Nineteen courses are offered on 15
subjegts, a second semester course sometimes being the sequel of a
first. semester conirse, 3

The department requires a course called *“an historical ouitline of
English literatur®,” much like tlie tourse given at Wellesley. Substi-
tution of other cowrses may, hoivever, be arrangeq.

The- courses, all in three-hour semester courses, dealing with_spe-
cific periods,-are as follows: ' o
~Middie English, from 1,200 to 1.400, Special attention to the Epzlish metricalh

romances, :

Elizabethan nondramatic Hterntare. *

Eltzabethan drama, 2 4. )

Elghteenth century literniture, first haif of the century.,

Eighteenth century Hterature, from denth of Pope to 1800,

Ninetecnth century prose, two semesters,

Nineteenth century poetry, twg sol‘neslers_. *

Nineteenth century novel, two senesters.

~ American literature, T

" Two semesters of old English are given, one of which is devoted
' to Beowulf; Chaucer, Shakespeare, and Milton} each receives a one-
sembster course. A semester is givep to English and Scottish popu-"
“lor ballads. A seminar, which has a, prerequisite of four - courses.
- exclusive of.the introductory course, is ‘devoted to the history of .
5:.-;English-l§téraiurq..' L ‘ ' ' Y

nCote ooF o Lo e
Z ‘Th‘e\'yvpr.k ._Qf‘t};ellte_ratu're department. is conducted by six teachers,

/fve of Whom are instructois.and o .of whom: possesses: the; doetor’s

(o A,
= g 2% e 7, o 2
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ZOOLOGY,

Zoology, as representative of the elective natural: science work of
the college, is chosen for analysis beeause of its rapid’ dc\'elopment
it< practical possibilities, agal becanse it is largely clected in the
colleges.  Miss Dealey finds that faom a comparative standpoint with
regard to the science departments of chemistry, physics, zoology,
botany, “reology, and astronomy, the largest amount is taken in the
(lup.utmont of zoology af Vassar. Wellestey, and Smith.t

Both Vassar and-Wellesley were founded soon after the great im-
petus giverl to the labor atory method of studyving zoology by Louis
Agassiz. The summer school which he founded at Penikese in 1872 2

-
had profound influence on the dev elopment of the study of molorrv
Among the students was the present head of the department of
umlng\' at Mount. Holyoke, tnd from his school biologists seattered
all over the country to bring-into use the laboratory method.

.
. Caurses mwd instruciors in zoology,
A e S e o oo o -
\'ns';nr i Wellesley i Nadcline, Rarpoard i Mount Tol-
sar. i sey, I 3 e . yoke.
PR C e e e - i.__._.__ :
Yearcourses........... ... - 2(honr) ;5 (hour) ’ 5.(38-hour) | 1 ()2-point) 2 (3-hoyr)
g . 2 (K-point) :
i 2 (1-point)
Semesferenurses ... L. 3 (3-hour) 2 (Ihgur) 8 (3-hour) . 11 (3-hour).
- ¢ 2(2hour) | ST, 1 (2-liour) 2 (2-paint) ..
by T CU R 12 18 2 19 22y
Tedchers., 008000008000 0000s a5 0 [ 5 R o
Jrofessors. .. ... ! - 0 g 1 Q 2 2
Assuclute prafessor | 2 0], o 1
Assfstant professors... ... - [ n o 4 a 0
Instructors.. .,.......... ... 3 3 2 62 L
Doctors’degrees.............. A .2 | 5 4 3 3
| 1 |
al inbnlany ' . b | assistant.

Vassar opened with a de-pnrtment of natural history which in-
cluded zoology, and a museum of zoology and botany which whas
“nutfor curiosity or display.”z W ellesley’s ciroular for 1876 an-
noiufeed electiyes in zoology for juniors and scniors. To Radeliffe
nnd Barnard both, the departments of l)ot’mv were nponod the first
vear and the (lopartmont% of zoology the second. Mt. Holyoke’s
mllege curriculam appearing as late as 1888 naturally included a
well-developed course of zoology.

From general natural history courses, the work has become slcarplv
defined into specialized courses, dealing mtenmelv mth dlﬁerent
phases of the’ subject. T

Two of the colleges, Radcliffe and Barnard now offer outs1de of
any speclal department an introductory coutse surveying most of
the scxences, to aﬂ‘ord the student 8 basis for mnkmg an’ mtelhgent

o
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choice of subject. In addition, these colleges also offer:the usua]
introductory course in the zoology department,

Fhe -content of this introductory course has always ‘been much

debated. Whether the unskilled beginner gains more from a course
- which.degls wifh a type with which he is fairly familiar, as crayfish -
. or. frog, or whether he should at once begin work with the micro-
scope on the protozoa and advance gradually to the more complex
forms is one of. the questions which canses disagreement among
teachers of zoology. Although no one of the colleges  has probably
reached a final decision as to s course which is the best basis for fur-
ther work. the present introductory courses reflect the different points .
of view of the individual colleges. A .brief\comparis.on will serve
to indicate the points of agreement and disagreement concerning the .
-~ introductory course in the five colleges. v . '
At Vassar the course begins with detailed: study of the frog. The
rest of the semester is spent on lobster, The only mioroscopic work
consists of brief inserts of the study of amoeba and green plant
cells for physiological purposes. The second semester, which may
be taken independently and which is not prerequisite for much of -
the advanced work. consists of t!fe usual series of invertebrates taken
in order as type forms. Yeast and bacteria, however, precede the
protozoa. . ' -
At Wellesley the course is not divided, Like Vassar, it begins
. with the frog, denligg next, however, with the bird; then, starting
with the.microscopiC work on the protozoa, the course presents the
invertebrate. series of type forms, C
Radcliffe begins at once with microscopic work on the protozoa,
working up to a.detailed study of the frog in one semester. The -
spcond half year of genetics and eugenics is unessential to further
.. €lection. . - -

At Barnard the course dea)s first with microscopic study . of. cells
and protoplasin, The earthworm is then taken s a type animal; a
day is givén to férn for comparison, aid then the usual series of
type forms of invertebrates are’ presented. beginning with protozoa.~ [

. The second half of the year degls with vertebrates in the order of |
- amphioxus;dogfish, frog, and rabbit, - _ : N

~ Mount Holyoke, like Radcliffé, begins the course with microscopis
" work o protozoa, working up through' type:forms te the oyster and
. . clam in the first semester. The second ‘semester is devoted to insects,
.~ lamprey, fish, frog, and démonstrations of mammals. =
5. :, Thus Vassar and Wellesley start with large Jamiliar forms, lates
;‘;)(gég;iglig_g'hith the simple microgeopic forms, ‘Radcliffe, Barnard, and,
. Mount: Holyoke deal. at onew withi microscopic work,though Barnend

i ¥ ?‘*"\'f~: .. PR LAY ] L e
| nat pontinue g shidy the investabrates in 16gical ssquence s do
[ Radeliffs'arid Mount Holyoke. e Sl e e L TS
0 e 2 o : ' ._' X o v : v Y "“;"an ; - e %5
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At Wellesléy only are juniors and seniors debarred from the ele-
mentary  course. At the other four colleges the course is open to -
all students, thus enabling a student who desires a general zoology
course to elect it during any college year:

All of the colleges make some provision for dealing with the
theoretical ‘aspects of zoology in some part of the beginning work,
usually by lectures on phases of evolution. Advanced work of
philosophical or theoretical content follows later. In its bearings -
on the problems of the human race, such work is of great importance
to the student and is emphasized with advantage in the introductory
‘course, -

Although a natural science.is prescribed by all of the colleges, the
particular science of zoology is elective tibughout. The severity and
kind of prerequisite for advanced work vary in the different colleges.
At Vassar the completion of one semester of the introductory course
serves to admit the student to all but one of the courses following it.
At Wellesley the completion of the introductory course and the year
course following are essential to all of the advanced work. At Rad- |
cliffe the. ability of the.individual student largely determines the -
coursesropen to her. Certain courses are the preparation for follow-
ing courses, but an equivalent is always accepted. At Barnard the
introdactory course opens to the student only two semester courses,
while for further worka semester of vertebrate anatomy i§ necessary.

. Part of the significance of the amount of prerequisite work lies in
the provision it makes for students who do not wish to be scientists,
but who desire to elect more than an introductory course, ~ A prere-
quisite of two years is likely to deter a student who is not specializing
in that department. ' . . . .
Courses in physiology are variously distributed in the department
of zoology. in the department of physielogy and hygiene, which may
- or may not include the gymnasium work, and in a speciﬁl'c{epurtment_
of physiology. At Vassar a year of advanceds physiology is given
«ithout’ prerequisites in the department of physiology and hygiene:
Wellesley ‘and Barnard each includes a course in the zoology depart- .
+ ment, the former reguiring for admission the second year vertebrate
‘tnatomy course, the.latter the introductory course. \Radcliffe gives ©
only a course‘in elementary anatomy and physiology. & special
branch of the department of zoology ut Mount Holyoke offers two
years of physiology with a prerequisite of chemistfy. .Except at'.
Radeliffe, all of the' colleges require the freshmen o attend -lectures - .
: nhygiene"l . h "' I.-;. : LN MO T
; -ugﬁll of the colleges ofer, corirses inembryology, eytology, histologr,e”
aga'@g{eﬁq@};j;pglégy%g@ggg;gpfg;ﬁjq};g on’{pyertebrates and verte- .

brated ¢ Variation is most noticeable in_ghe courses which have prac. -

tical Bearings. Of these there'are two kindsy courses’ in natursl -
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history, in which the student becomes familiar with the ecological
aspect of zoology and learns how to collect her own material, and
courseg in the technique of preparation of microscopic materiaf.

Wellesley, Radcliffe, and Mount Holyoke offer a semester course ow )

insects; Wellesley and Mount Holyoke offer also a semester on the
natural history of animals and in addition include field work on the

- birds in their introductory course. Vaggar and Barnard offer no

natural-history work. Training in technique is specially provided
for at Barnard and at Mount Holyoke. At the other three colleges
work in mjcroscopic technique is included in the laboratory exercises
of rother colirses. The special provision has significance for those
students who wish to do research work or teaching.

In none of the colleges is the kind of application” of the work to

. practical problems made as it is at Reed College, Portland, Oreg,

where the students run the experiments of the State fish hatchery,
assist in the city antifly tampaign, supervise the biological books of
the public library, accompany the State forester in the suimmer, and
publish considerable scientific material. The work of Reed College
points the way toward a possible useful expansion of the department
of zoology in the college.

An analysis of the teaching force shows the following percentages
of the teachers to be of the grade instructor: At Vassar, 60 per cent;
at Wellesley, 50 per cent; at Radcliffe, 33 per cent; at Barnard, 60
per cent; at Mount Holyoke, 62 per cent. At Radcliffe the courses
are given to the greatest degree by teachers of professqrial rank.
~ Of the teachers the following percentages possess the doctor’s
degree: At Vassar, 40 per cent ; at Wellesley, 83 per cent; at Radcliffe,
66 per cent;-at Birnard, 60 per cent; at Mount Holyoke, 37 per cent;

a cgmparison which shows Wellesley in tl{e lead. .

vassar. ¥
—

"At Vassar College zoology and botany are.grouped in the same
department, and though the courses are ‘kept éntirely separate, the
eooperation is so close that one mstructor teaches both subjects,

At Vassar a year course of three hours called animal . biology is
made the foundation for further work. Either the entire course or

the first semester of it is a prerequisite for advanced courses. Of the

freshmen only these exempt from physics or chemistry may elect
the zoology, which is designedgfor sgghomrores and juniors, but is
open to seniors. The course deal_s;wi;&verteb‘f‘ateg and vertebrates
both, the type formsbeing lobster afid frdg with unicellar £orms for
comparison. In the second semestef special attention is given to

the comparative physiology of a representative sefies .of animals,

[

L L : ] & AT R

<

#

-

~and the concluding lectures deal with the theory of organic' evolu- §
_ tion. The work.of eithér semester may be taken ’indep_endgntly‘.‘

= v
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At-the end of the first semester of the introductory course, .the
student is free to choose any other course in the department except °
cytology and special readings, the prerequisite of which is the entire
introductbry year course

The work offered covers the groung as follows: _

A year course of invertebrate zoology dealing with the morphology
. and classification. of the varieus groups from protozoa to protochor-
data. A small amount of field work is carried on in this c()urse',.con-_
sisting, when possible, of the collection of the material used in class.
No other field -work is done by the department.

A course for a semester in embryology of the usual type, including
study of the sex cells, fertilization in ascaris, cleavage, embryology of
the fish, the frog, chick, and pig. .

"\ semester course of special readings of books or papers, the sub-
ject for 1916 being recent work in heredity.

A seinester course in the comparative anatomy of vertebrates with
the dissection and comparative study -of six type\'ertebrates exclu-
sive of the mammal, which is considered in the next course,

A semester course in mammalian anatomy, devoted to dissection
of the cat with a comparative study of representatives of the different
orders of the mammalia. -~ . e

Cytology, a semester course dealing especially with the structure -
and biology of the cell, and with the acquisition of the technique of
microscopic work. . ’ ' 7

In quantity less work is done at Vassar in zoology than at any of
the other colleges used us the basis for comparison, ' '

d

- / 7
WELLESLEY. ' '

At Wellesley the introductory coursg; talled the biology of ani-
‘mals, is a_three-hour year course open only to freshmen and sopho-

mores. The course deals largely with the study of p series of types - -

of ipvertebrates, no other work on invertebrates except the insect
course being given in the department. The lectures follow closely the
+ dboratory work which deals with the material in -the following .
order: Frog, with reference at as many points as possible to the
human body ;/bird in comparison ‘with frog and as a study in adapta-
tion, protozoa, coelentgrates, flatWorms, annelids, echinoderma, mol-
luscs, arthropods.. Lectures on evolution begin in the second semester
and ﬁe‘I?;vork on birds after the Easter vacation. Bird talks are also

given b the students,

Not only is the introductory course regpired for some of the ad-
vanced work in the department, but the student must have completed
or be taking the course in vertebrate zoology in order to elect any .
o B - _ : A




o

ERIC

Aruitoxt provided by Eic:

82 CURRICULUM OF THE WOMAN’S COLLEGE. "!

more work. Vertebrate zoology is a three-hour year course dealing
with a comparative study of vertebrate types, incliding the mammal,
on which no separate course is given. The following t¥es are
studied : Dogfish, mud puppy, turtle, and cat. .

The Grade III courses open to the students who have fulfilled the
requirements of the preceding work are as follows: *

Natural .hlstor«y of animals, dealing with the ecological nspect of zonlogy,
three-hour semester course. 5

Insects, recommended with the natural-history csurse for those intending to
_teuch, three-hour semester course, -

-,é“"’*N Embryology and cell structure, a cdurse the first half of which Is devoted to

histology, the second half to embryology, three-hour yenr course,

Physiology, dealing with experimental and theoretica questions in human
physiology, three-hour year course. S '

Auatomy; a Grade II course, is open only to first-year special students in the
department of hygiene, and denls especlally with the dissection of the cut and

\ of metazoa through cell association. Insects are used as a basis for

with the elemenfs of histology.
o BARNAED,

The introductory course at Barnard is called “General biology
and General zoology.” It is a fyll-year course counting eight points
and is open to sophomores, juniors, and seniors. The first eight

. weeks are devoted to general principles of.animal life illustrated by
- laboratory work on invertebrates. The second eight weeks are spent
studying invertebrates by the type method, working to a knowledge

comparative embrgology. Comparative anatomy is studied on the
basis of evolution. The first semester ‘deals with biological prin-
‘ciples and invertebrate zoology. Ce _ )

- The second semester takes the students from chordatestoman. The
. principles of evolution are formally treated in lecture and in labora-

tory work as follows: . _ : -
First étuanlphioxux; studies for cephalization und differentiation, -por'n-'l
. pared avith man. . : . ’ .
A Second stage—dogflsh; every system interpreted with reference to amphi-
. ..
oxus, : :

i Third. stage—rabbit ; each system carrled up through to human, -

The lectures develop, the principles of evolution, bringing together
the material of the second term and uti)izing that of the first. Lan-
‘tern slides are used in the lectures. : o L
Completion of the first semester of the introductory‘course admits
the student to & semester.coutse of histology, which is an amplifica-
. tion of the elementary-coursé. Completion‘of the entire introductory

Fog
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zoology. It deals with the anatomy and physiology of the hiiman type in com-
parison with other organisms; embryology ; heredity; gengtics.

Practical zoology and embryology, a year course for students desiring prac-
_tice and the preparation and mounting of zoologlcal, histological, and. embryo-
logical amaterials for microscopie examination’ :

General physiology, a yeur course, which deals with the general prlnclpleq
"of animal physiology.

For students who have completed the entire mtroductorv course
and the semester course of embryology, an advanced course ‘called
general zoology is open. This course deals with invertebrates and
vertebrates, and is based on the textbook Parker and Haswell.

RADCL! rnm

The mtroductorv course, a half course, at Radcliffe, deals more
with the general principles of zoology than does that of Vassar or
Wellesley. - It includes briefly historical, structural, and ecologlcal i
~considerations of zoology

The laboratory exercises consist of a study of material to 1llus-
trate the topics treated in the lectures supplemented by museum and
field work, A(fmrly full study is made of a protozoan, a coelenterate,

8 WOrm, a crustacean, and a vertebrate. The other phyla are’ repre-
sented by forms that are studied without dissection and almost en-
tirely externnl]y

The next course which is open to students who have taken an ele-
mentary coursepin zoology, botany, or physiology, is a.half conrse
called genetics and ®ugenics.” It has.no laboratory work, but is con- -

" ducted by lettures, reading,"and conferences. The courss treats of®
the reproduction of animals, the origin of new races, the influence ¢
of heredity ~and of exmronment applications to ammal breeding
and human sociéty.

Tn these_two early courses; then, the principles and philgsophy of
zoology are presented to the student as the basis for further work.

Completion of the first conrse admiits the student to ‘a half course
in the comparatxve anatomy of vertebrates, which deals especially
with the progressive modification in the structure of the organs from AL
the lower to the higher vertebrates; and to a half course on the
morphology, classification, and’ hablts of insects.

Students who have completed the course in compara‘twe anatomy
may elect a half covrss of general-histology which ‘is prepamtory ,

_to the. followxng courses.in embryology and cytoloy it gjjg

. Embryology of vertebrates; a half conTe of oranogeny. dealfnz ‘with tho - x‘&
formation of v_arlons organs and thelr relation to the serm lnyeu s Pl Tl
Oytolou wlth lpocln! referencq o, heudlw o ger w;, fi»

- ~The m-unm-ggnn runcuun ‘of sense omﬁ;&um wlt.h the n;ww nd.
tm-wm of--the m@ mnmmmmmmmm tromtha
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© course of one semester depling with vertebrutes.

=Exper|mental' morphology, which deals with the form-determining fhctors in
«lé\'elopment and growth through a study of: the embryo as a dynamlc'syste,m
whose energies are continually manifested in change of form. The nature of
_the organization of embrys and adult is consldered in the Hght of researches

in experimental embryology and regeneration. M

For students who are competent to carry on original investigation,
the opportunity of pursuing investigations under the guidance of
instructors is as follows: Embryology; cytology, with special ref-
erence to heredity : the structural and functional basis of animal re-
actions; comparative nnatomy-of vertebrates; experimental morph-
ology. ! : =

~

MOUNT HOLYOKE,

At Mount Holyokg a course in generdl zoolagy is given, the first
_semester of which is termed un introductory course and-is devoted
to work upon representatives of a few of the nore important in-
vertebrate groups. The course begins at once with microscopic work

- upon the'protozon. Completion of this half course admits a student
to the second half year-of general zoology, which is devoted to ver-
tebrate and invertebrate types both; to. a semester course o, the
natural history of insects and parasites; and“to » natural history

If the student completes the full year of geners zoology, she may
" elect a semester course called comparative anatomy of vertebrates,
" in which the study of.the cat as a typical mammal is emphasized.

The three half coursts mentioned are prerequisite to the followin

semester cotrses: . a : -
Osteology, & comparative atudy of vertebrate skeletons, includitig the prepura.
tion of the bunes of one mammal, . o,
Neurology. a course in the histaogy of the centkal nervous-system nnd xense
organs, - : g
Theoretical blology, the history of the detvelopment of moder: btology nml a .
discussivn of the philosophical side of the subject. )
-+ Completion of the semester course’of comparative anatomy of .
~Vertebrutes entitles the student to elect the following semester
~ courses: 2
P

Embryology, -Qénllnﬁ with different types in the development of the chiek'
and mammal, & !

Histology and microsecoplc technique. &

Cellular biology, the stilly of pond life with special emphasis upon protozoa ;
the structure of the ¢ell; developmenta) and nondevelopmental phenomena.

A separate division of the zoology department offers two thres-
. «hour year courses in-physiology. The first, general physiology, is
“:gpen to sophomores who have o knowledge of-chemistry, and den)s;

-

. with the defivitiés’ of the humait orgwnism; 1 & sscond; called lgd
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) : a :
HISTORY.

JThe introduction of history into the curriculum of the woman’s
college came in general rather later and less unghallenged than did
the English or the biology. Vassar had no department of history
#ntil 1887, though the established curriculum of 1873-74 Joffered to
seniors a semesten of lectures on modern history. .The introduction
of five history courses in 1887 was part of the general rejuvenation
of the college at that time. Wellesley, in its first curriculum, 1875,
offered a course each in history, medieval history, and modern his-
tory.  Radeliffe’s first curriculum of 1879 showed five courses in
history. Barnard, in 1895, introduced its exchange system of pro-
fessors through the provision for a demand for history dnd economics
which warranted such a system. Mount Holyoke’s first college cur-
riculum of 1888 showed a well-developed history department.. The
figures of Dealey? show that the department of history now occu-
pies nearly as important a place in the curriculum as an ‘elective of
the students as does the department of English.

The growth of the courses in government has led to a separation
of them into a distinct department of political science at Vassar; of
government at Radcliffe, and of politics at Barnard. At Wellesley
three hours and at Mount Holyoke seven and a half hours of govern-
ment are included in the department of history, raising thereby gle

. total number of courses given by the department. . .

At Vassar, Barnard, and Mount Holyoke three hours of ‘history
are-prescribed. At these colleges the prescribed work, and at Wel- . .
lesley three hours of introductory work, are required“for la lec- - -
. tion. At Radcliffe, to be admitted to advanced cou the st¥@ents
must satisfy the instructor that they have had suffic ‘preparation ®
in history. 0 - ’

i

‘Courses and instructors in history.
¢

)
Vesswr. | Wollsley. | Redcliffe. | Dermard, | gMount

7 (3-hour) 9 (%hour’ 10 7 (6-polnt 4(8bour) |, *
2(1-hour, 3 (4-point \

10€&hour 4 (8-hour 1 1{2-point JO ($hour)
v 1 B-bou; = e +1 (3-polnt)’ u
7| 7 14 ) 8
2 1 7 [} 1
2 3 .0 | a
2 o]l . 3 g D

1 3 e 3 1 R
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Although all of the colleges agree upen European history, for m‘?i,} E
-~ material of the introductory. course, Wellesley slons ‘offering an”
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which the courses deal, differ. Vassar includes from the ninth cen. .
tury until the present; Wellesley from_the fifth century to 1648;
Radcliffe from the fall of the Roman Empire to the present time;
Barnard selects certain epochs for their social significance; and
F Mount Hol}%_ke covers the period from the beginning of the Roman
“Empire to the thirteenth century. .
Except at Vassar and at Radecliffe, the introductory courses are
conducted largelv by lectures and collateral reading. At Vassar a
greater emphasis is laid on discussion. At Radcliffe the student’s
work.Js tested by weekly papers and discussions, and by individual
conference with assistants.” The system of conferences with the indi-
vidual student has beecome an important part of the teaching of his- -
- tory in all of the colleges.. ’ ~
" The following tuble shows.the distribution of hours among the
subjects cdvered by the history departments of the five colleges:

Distridbution of hours in history.

- -
“osar. | Wellestey. | Radcliffe. | Barpard. Hﬁ,‘;‘;‘;’
6 3 b
lgi i .
1 LY . 3
By |oinnnnnn.
> 0. b R R
(unc]
ernment ) e O 4% 13 n ... L]
© Total........ e e 37 - 35 58 294 n .,
s 1 Government. o0

° Among,all the colleges European history takes the first place in
“the number of hours allotted to jt. At Barnard the proportion of
heurs given to it is the most extreme. American and Eé’glish his-
tory are-close rivals for the second place. American leads at Vassar -
and at Radcliffe, the latter giving to American history propor-
tionately and actually more hours than any of the other colleges.
.. Mount Holyoke, on the other hand, gives much more attention to
. English than to American history. . ’ '
. All of the colleges, including Mount Holyoke, except in 1915-18,
.. - devote fhree hours to the study of ancient history, a proportion of
- time which seems rather small in conMeration of the fact that as
_-in literature comparatively few students gain much first-hand
- ~knowledge from the classics. High-school training is likely to prove
“somewhat inadequate. Barnard allows five and one-half hours ‘to
- ancient hisfory,. ©* . - T T, “sg 0 o
8 group of uniclassified courses fncludes

S

, beides ths government -/,

T a

¥ sllesleyand Moting Holyoke ‘Vasear's sastern’;courses tand.
" Radgliffe’s otonomié, and Wedieval hisioty ‘ '
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cliffe attempt_courses. of pure techmque which deul with the use of
historic material.

It is interesting to note that no prov ision for the mterpretatnon
of the present European war except as is incidental to other courses
is made in any of the colleZes except at Wellesley and Barnard.
At We]lesley a one-hour year course called International polltlcs”
aims to give a general view of- the international conditions since the-
close of the Bismarck period. with especial reference to the present
relations of Europe, Amerita; and Asia.

At Barnard the modern {llsturbance is attacked even more dlrectly- .
by-a courge three hours for the year of Contemporary European
history, based lurgelv upon current news. - .

In the analysis of the teaching force of a department, the number
of teachers appomoned to the total amount of work offered is of
some significance in ]udgn}g the degree of specialization which the
mdlvldnnl teacher can bripg to his-work. The followmg list per-
mits a quick comparison: .

‘.

Teachers. llours. Y

VASSB I e ___ 7 37
Wellesléy ... .. ____..__ T B 7 -85
Radeliffe Ll _ 14 453
Barnard L _ 8 294
Mount Holyoke o, ___ . __. 527

Radecliffe"and Barnard have the largest number of teachers in .
proportion to the hours of teaching. oot
. The following percentages of the teachers of history are of the
grade instructor: At Vassar, 13 per cent; at Wellesley, 42 per cent ;
at Radcliffe, 28 per cent; af Barnard, 37 per cent; at Mount Holyoke,
20 per cent. .
At Vassar and \Iount Holvoke, thus, the work is largely in the
hands of teachers of professorial rank; at Wellesley the work is in
the hands of instructors to a much greater extent. ~
. The following percentages of the teachers possess the doctor’s
€ degree: At Vassar, 100 per cent, at Wellesley,. 57 per cent; at
Radcliffe, 84 per cent; dt Barnard, 75 per cent; at Mount Holyoke,
100 per cent. At Vassar and Mount Holyoke, then the department™
of history contains only teachers who possesd the -doctor’s degree. .,
. The percentage is high at Barnard;‘at Radcliffe and at Wellesley ™
- still more, it drops somewhat. The percentage is interestingly highs
howbver, attesting to a certain lmportance which the degree plays
in this department. . . L
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closely in content to the introductory courses of the other two col-
leges, Radcliffe, and Wellesley. : '
At Vassar, the required course, a 3-hour year course, may,_ .be
taken either«in freshman or sophomore yaar. The'course is a gen-
“eral outline of the development of Western Europe from the ninth
century- to the present time, including a study of the principal in- *
stitutions of the Middle Ages, the Renaissance," the Reformation,
religious and political wars, and the development of modern states,
Emphasis is laid upon training ‘the student to use library facilities,
The work is conducted by menns of texthooks, library references,
class dixcussions, and conferences. The following electives are open
- to students who lm\'e,complciv(l‘the general course:

Conrscg dealing egpecially awith the history of' England :
) English political history. covering the medlaeval and the modern history of

Englund ; 8-hour yeur course, » .

(Advanced courses with prerequisite of one year of efective

The history of England in the elghteenth century, o contlnuatidn of the pres
ceding course; 3-hour semester course, ¢

The modern British conxtitution, u sequal to the ubove course, dealing with
a study of tho'go\‘orn}nmt wnd publie fustitutions of * Grent Britain; 3-hour
semexter course, = .. .

Coursca’deating 1cith European history: .

General Buropean history, the required course ; 3-hour yeur course,

The French Revolution, treating of the Inteticctual, vconomie, and politienl
aspects of the revolutionary ern; 3-hour year course, " :

(Advanced courses with prerequisite of one yenr of electlve work’)

Nineteenth century history, the hlstory of Furope from (he year 1815; 3-hour
year course, - N

The Renalssance, the peglod from 1250 to 1300, with speclul reference to
Italy ; 8-hour semester course. . <

The Reformation, coveriug efforts toward refori before 1300, and the reln-
“tion of the Individual to the stute and.to the church; 3-hour semester course,
» Courses dealing with American history: ' .
' Amen’-lcun history, devoted to the stages of development of the country and
to a study of the evolution of the government ; 3dioyr year course.

(4dvanced courses with prerequislte of one year of elective work,) * .

History of the Unitell States since 1830, a conrse which centers about the ]
Civil War, dealing with problems which culminate in It. and thore which mark
‘the .perfod-.of reconstruction ; 8-hour year course, .
- The literature of American _hlstory! a course which aims to.3show the value .

'of'ebntgmmimy literature as an higtorical source; 3-hour #emester course,
Courses dcaling with the East and modern Russia: : N

_The.Far East, coficerned especlally with Indla, Jupan, and China in the nine- *

teenth and. twentleth centuries; 8-hour semester course. 2 .

-"The Near East, the history of Turkey and the Bilkans In the nineteenth

¥

‘eentury; 8-hour semester course, . _ s

<> Modern Rusila, dealing with. the :politjeal, soctal, and economte condltions
1 Ryssia during the modern perlo i Bthour semester course,. . - . V. .
" Clouricy Bealing with; ancient: history: ik
L e e P o e e T B gV
__ Anclent-hiftory/-devoted to the peric from 'th
_ through the establishment of the Roman Empipk:
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Techuc courses:

Perlodicul literature, dealing with the use of journalistic literature in the
study and writing of history ; 2-hour semestér course.

(Advanced course with prerequislte of oue yeur of elective work.)

Historical geography, dealing with' the relation of the geograpHic conditions
in Europe and America to the political history of thgxe countries; 3-h0ur sem-

ester course. \

(I'rerequisite at least three elective conrses,) Y ’ *

The nature and treatment of historicul material, a course which is intended
to equip teachers of history aund gradunte students:; 3-hour semester course,

p o [ ¢
WELLESLEY .

At Wellesley two semester courses and one year course are pre-
requisite to later election. The two seinester courses cover the po-
liticul history of England from 1485 to the present time. The year -
course covers-the history of western Europe from the fifth century
to the Treaties of Westplmlm. The courses aim to train students in
methods of historital work. Thus, at Welleslev the introductory
work: includes that of Vassar, with a special emphasls on English
listory. Further electives are as follows:

.Qourses dealing especially 1ith the hialorv of England:

Political history of Fhgland to 1485 ; 8-liour semester colirse,

Polltical history of England from 1485 to the present time 3-hour defnester
u»urqp . S :

' Coustitutional history of England to 13890, dealing with the devﬂopment of
Fuglish constitutlonal govermnent; 3-hour semnester course,

Constitutional \history of England fromn 1399 to the present time, a continua-
tion of the preceding course; 3-hour semester course.

England under the Tudors and Sguarts, dealing with the religious “and -con-
stitutlonal struggles of the sixteenth and seventeenth (er.turlbx 8-hour year'”
course, ) o

Courses dcaling with European hialory-

Introductory course; 3-hour year course.

History of the French Revolution, with the lnﬂuen(‘a on the subsequent his-
tor\ of European countries; 8-hour year course.

'Internatloiial politics, Including a generul view of h‘teruntlonal condltlons
since the close of the Blsmgrck perlod with especlal reference todithe present
.relations of Europe, America, and Asia; 1-hour year course. !

Diplomatie history of Europe slnce 1740, including a revlew of the century
preceding; 8:hour year course.

Europe in the sixteegth century, a" study of the great mm'ements and per-

sonalities of the perlod; 3-hour yeur course, -~ B
«  Geography of European hlstory, & study of the connection between events
and localities: 1-hour’ year course, 2
Oourses dealing. especially 1oith the Matorv of America: . i
American history, dealing In the first ter with the age-of ,dlscovery..*.
. and conquest, . ixi .the. second nementer wlt Amerlcan Revolutt n; &)ionr vr
year course.:.. S aS i = -"v» s H v-t:“..w : 7) rs *M,&G‘—;,uyml i
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Constitutbony} governmenit, a dourse deullng‘\\'ith the Ameriean political
~ system. In other colleges a courle usually given in the .department of gov.
« ernment; 3-hour year course. .

.-Ulcicnt-hiatory courses: One 3-hour year course., )

A course called the history of Rome offers g general survey of

Roman history through the reign of Diocletian. The same amount
of time is given to ancient history at Wellesley as at Vasgar, ’

There are no special courses in historical technique; -

" KALCLIFFE, )

While Radeliffe offers an introductory course, it. neither requires it _

for a degree nor demunds it for admission to advanced courses. Ia
history, as in the “ther departments, to elect advanced® work the stu-
dents must satisfy the instryctor that thex have had sufficient previous
training. An interesting correlation betweén departments is shown
in the fact that for three courses work in government*will be accepted
as.a suitable pgeparation, and for t«o courses an approved coyrse in
. Greek or Latin will bg accepted. Even the research courses are
+ announced as usually limited to graduate studenfs, , :
The introductory course, a 3-hour year course, deals with Euro.
Pean history from the fall of the Roman empire to th present time,
offering a general survey bf the development of mediweval and modern

Europe, .
Two full courses Wllich‘d(a}l{eﬁp‘ecially with English history are .
offered: - W ' .
‘Constitutional hlsiory of “En to the sixteenth 'centur,v. Intended to ex-
‘plain t}\e origin aha earlier development of the constitution of English govern-
ment, ' ' ' '

" History of England ftrom 1888 to ‘the' present, a éot_xrs_e which- centers about
political and parliamentary history.

" Six courses dealing with European history are offered: =~ - |
The introguctory coursé; 8-hour year course, '

History of Continental Europe since 1815, ang European expansion in the
lilpé'eenth century, the two half’courses covering the period of the development
of constitutional government, the natfonal movement, and world-wide expan-
sion; 8-hour semester courses, ' - £

The uge of- the Refidissance in Europe, presenting the fourteenth and fitteenth
centuries as a period of transition and emphasizing thd history of Italy .. 8-hour
Jear.course, .~ .- L = A
f""European industry and commerce in the ninbteenth century, a course in eco-
nomics which deals with the economic history of western Europe since the
°ﬁgﬂdstrtal'xgvolutlon'._ emphasizing phases related to the economic history of
[the United States; 8-hour semester course, . . - L R St

dnomic history of Enrope to the:middle of the eighteenth éentury;a.conrse | ..

T =

L the
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Seven courses dedling with American history: c

Alfxerlcnn history: The formatlon of the Unlon, 1760-1829. A course- spent
on important points in the constitutional, political, and economic development
of the people; 3-hour semester course.

American history: The development of the Nation, 1830 to the present time,
emphasizing the same phuses of development from the presidency of Jackson
to the present; 3-liour semester course, :

American history to 1760, deaiing with the history, Instltutinm and economlc
and social life of the English colonied; 3-hour semester course,

The history of the Wext, 1840-1915, denling \\lth the causes and process of
western migration, and with the occupution of the provm(es of the United
States; 3-hour semester course. .

Lntlu Amerlca, a general view of its hlstor\ and the diplomatic and economic
problems of the present day of the chief Lulin-American ocountrles; 3-hour
seinester course,

- Keonomie and financial history of the L'nlted States, dealing with Important .
toplc% reluted to American fluance; 3-hour semester cdurse.

Munuseript jaterials, of Amerlcan history, a course lutende«{ to .locate. and
describe the manuscript  sources of Amerlcnn lmtory und to de elop thelr
values; 3-honr half course through yeur. g :

One ceurse in ancient history:

History of Itome to the relgn of Diocletinn, n general course on the place of
{ireece and Rome In the world's history ; 3-hour year course.

One course in technique:

Historlcal bibliography .and crltlclem, an nccouut of the materiuls for his-
torical research, methods of research, and discussion of principles of historlen)”
criticism and Interpretation; half course through the year,

.

In addition ‘Radcliffe offers four courses listed in the tuble as fin-
classified: . Ce o . .

History of rellglon, the beglnulxn,s of (,hrlstlunlt) s 3-hour \eur «coyrse,

Topics In the economic history of the nineteenth century, 2-hour year course,

Medigeval Anstitutions, a courge of rexéarch.. ] . .

Econo_mlc history, a-course of resenrch. '

. . - h . 25 .
2 o . . BARNARD. 3 e L4 )

At Barnard the preécribed,wmk as at Vassar, deals with the his-

tory of Eurgpe. It treats epochs- of European hlstorv, with special
reference to forms.of gove¢ ernment and changes in social conditiong™-

The course is 6-pomt for” the year, and is prereqms1te to all other

" courses,”

thtle emphasis is. lmd on specml Enghqh hlstory, bd€ one courss

bemg glven and that,

- “F ’h )‘
.“ .t R .}g@t‘
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Contemporary European history, based lurgely upan airrent news; 6-pojot
Yenr course, v . ’

The history of the intetiectual eras in Europe; 8-point Yeur course.

European social hlsior,\‘: 6-point year course.

The expanslon of Europe; 6-point year conrse,

Courses dealing with Afnerican history are as follows: . @

History of the United States 1o the close of the Reconstrueton ; 4-point $ear
course, : :

History of the United States since 1870 with special reference to econumic
and soctal couditions:; 4-point Year course,

In ancient history the following-courses are offered

The Roman Empire: 6-point year course, M

History of Greece to the end of the war with Persin ; 3-polnt semester COLTSe,

Greek npd Roman theories of Tife nmi conduct 2-point semester conrse, N
P .

MOUNT HOLYOKE. .

At Mount Tlolyvoke six semester hours of history are required.
Three of these hours must be taken it a prescribed course, which,
like the introductory courses of the other colleges. deals with the
history of medigeval Europe. . At Mount Holyoke, however, the
course covers the period from (he beginning of the Ronan Empire
‘to the thirteenth century, Itisa 3-hour year courfe, g

The history of England is dealt, with in the following courses :

The historx of England to 1216 3-hour semester eonrse, .

The history of ]-}nghuul from the reign of Henry 111 to the period of the
Tudors; 8-hour semester conrse, o

Early English history.  Advaneed conrse, dealing  with some phase of
economic or fegal history hefore the relgn of Edwgrd 1117 3hoyr year course,
.English economie history from the fourteenth century to the Industrin)

Revolution ; -3-hour semester course.
. . N QS . ]
* The history of Europe is'dealt with in the following courses: . .
L3

The history of Euarope from the beginnings of the Renaissance to the Luth-
ernn Refnrmntlnn: 3-hour semerter course,

The history of Europe fram the Lutheran Reformation through the eighteentht
century ; 3-hour semester course, . - .

The hlstor',v of Europe during the nineteenth century (prerequisite the twn
pi‘bcedlng courses) ; 8-hour year course,

The courses dealing with American history are: ,
The mnstltnﬂonn! and economic history of . the American Colontes; 3-hour
" Beniester. pourse, . :
The politieat and constitutional history of the United States: 3-hqur seiuester
course. . . . g ’ h v
Four éqursés‘d%aling with government are as follows: -
. _';:e history ot nolitical theory, anclent to medireval { 8-hour semestér course,
e history of poljtl,ciglhthwry,:ni(x_lem; 8-hour semester course, -

.

AN v A

‘i7.; International law’; 8-hour semester course, .
AV governments . 8hour- year g(lmrae.{a

et rrenw,

_ The:two semester courses in:aneiey

b : S
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: \,

_ tive literature in which” Fhust is used as the basis of a study of ..

ﬁ i itntc ALl GFthe daviroee.ii
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GERMJN.

/

Courses in the modern languages Nave held undisputed place in
every curriculum of the woman's college throughout its . history.
“The only Hving tongues admitted to the curriculum,” says Presi-
dent Raymond, and other presidents apparently agree with him,
“are the I'rench and German.” The group. first including only
French and German, later embraced Spanishand Ttalian. and now at
Radcliffe introduces the study of Russian and of Portuguese. »
The necessity of offering introductory courses suited to students
of different degrees of preparation complicates the Leginning work
and apparently increases the size of the department of German. All
of the colleges make allowance for the students who have studied
no German, and for students who have passed by examinations the
different units of admission requirement. It is questionable whether -
the content of an elementary course in a modern language can be col-
legge material. or should be credited as such. "Almost any other ele-
mentary course may fake greater demands upon the intellect than «
an elementary ‘course in a language. Such courses might be offered
to students without preparation, but need not count for credit.
Beyond the introductory gourses, dealing with language, the ad-
vanced courses include, two kinds: Those devoted to practice in
speaking and writivg German, and those bearing on an intensive
study of the phases ef the language. Old High German. Middle High
German, and history of the German language. 1‘).\'(-,0pt for Rad-
cliffe,” which with its graduate conrses naturally offers the most.
hours. the ofher four colleges offer very nearly the same number of
hours of work devoted to the German language.  Of courses which
ure more distinetly literary Barnard takes the lead by five and one-

which has its graduate courses. An examination of the literature
courses with reference to the completeness of the period basis shows

that at Vassar, Wellesley, Barnard, and Mount Holyoke, except ™
“in outline courses, the work deals almost entirely with nineteenth
tentury, romantic, or contempprary literature. . At Radcliffe the
periods from the twelfth century to the twentieth are covered. .

The study of Goethe occupies a prominent place in the German o

curriculum. At all of the colleges, except. Radeliffe, from three to
five hours, \besides. paits of other courses; are Yevoted entirely to
- Goethe. At Radcliffe, Gocthe appearsonly in a course of compara-

kindred dramas.in European literature.. - - . N

... Thie practical -tendencies of the German ourses-are: partly indis:

satéd by the stress 1aid ‘o traingpe in. oral Gérman *Vossar stites
‘the duct8d in“German,

L Eo
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In- addition, it gives two courses in German conversation, one of
which counts toward the degree. At Wellesley, except in a philology
course not given in 1915-16, the language of the classroom in all -
courses is German. A course called “studies in modern Germgan™
idiom™ offers special vocabulary training. At Radcliffe, the courses
are conducted in English, mainly in German, or entirely in German,
according to the course. Two semester courses are given to practice
in speaking and writing German. At Barnard, as at Radcliffe, there
1s no universal use of Gierman in the courses, An intermediate prac-
tice course, ull in German, and an advanced colloquial practice course
are offered for training in conversation. :

Mount olyoke offers a vear of oral German to seniors who wish

" to be recommended to teach German. Furthermore, a course in the

teaching of German is offered in tke department of education. These
two courses are the only recognition in anysof the five colleges of the
vocationial applieation of the subject. ,

An analysis of the teaching force brings out the fact that for the
number of hours offered. the work, exeept at Barnard, is carried by
comparatively few teachers. Bzu'nn/:d leads in the ratio of the num-
ber of teachers to the.number of hours taught.

The percentages of the teachers of the grade instructor are:

- Vassar, 50 per cent; Wellesley, 331 per cent; Radeliffo, 83 per cent

Barnard, 44 per cent: Mount Holyoke, 25 per cent. At Radeliffe
the proportion of instructors on the teaching staff is largest, and at
Mount Holyoke, smallest. .

The percentages of teacliers with the doctor’s degree are: Vassar,
66% per cent; Wellesley, 334 per cent; Radeliffe, 66§ per cent; Bar- -
nard, 77 per cent; Mount Holyoke, 50 per cent. Barnard has the
largest proportion of teachers with d ctorates, gnd Wellesley has the
smallest. : ' :

-
Conrses and instructors in German,

' Vassar, J Welldsley. J Radelifre, Barnard. ,l.'ﬂount Holyoke.
e e 0 e !
.Year courses... ... ... . +(3-hour) | 2(3-hour) | 8 (3-hour) 7 (6~point) 6 (3hour)
L(2hour) | 3(3hour) |..... .. ... . .1 (8 or 4 point) 1 (3 or 2hour)
2(1-hour) 4 (1-hour) |. oo 4§4-p01nl) 2(Zhour)
1 o-hour; R N PP Q 1 (2-point) 2 (l-hour)
Bemester conrsss. . ....... 5 (3-hour 7}3‘hour; 9 (3-hour 8 (2-point) |*  2(3 or 2hour)
2(2hour) | 3(2hour s(z-hour; ..... 8000006000000 booo v
Total hours..........| k) 2 | 48
................. 8 5 ]
1 1 0
1 3 ’ 1
1 0 0
B I R 2 8
4 2 4
14 .13 , .2
.M = Hp
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VASSBAR. . -

Of the modern language departments, German is chosen because
of its size and importance in the college curriculum. In the five
colleges, the German departments not only offer more courses than

~ any of the other' modern language departments, Mount Holyoke

' excepted, wheve an equal number is offered in French, but they are
outnumbered, in courses by only a few other departments in the
colleges,

The language and the literature courses in German are so muchf
more closely correlated than in English that it is impossible to dFaw
"a- distinct line of demarcation between them, nearly all of the com-
position courses including the study of literaturs. The following
separation is based on the kind of wogk which predominates in the
course. . .

At Vassar the modern language requirement may be passed off if
thl; student. can satisfy the department of her ahility to read and
pronounce the language. No course therefore can be said to be re-
quired of the students. The department offers two introductory
courses, one, an introduction to literature to students who have
offered German at entrance, and the other a course in which students
may begin the study of German. The latter course is continued a
second year. . ) ‘ '

Beyond these introductory courses the language work offered is as
follows. )

Middle high German! & three-hour course for a year, of which one hour is
spent on the German Uternture®of the Middle Ages, and two hours on the
langunge. - .

Advanced German and composition; purely a language course. One-hour
year course, 9 .

Gertnan conversation. Two years of conversation are }ﬂerod. the first count-
Ing as one hour, the second not ta he counteg townrd a degree, These special

.courses, in addition to the fact that all cn(l‘r‘ses In the depurtment are con-
ducted in German, give the student a working knowledge of the language.

Of courses predominately literary, the following arc offered :

Introduction to the clnsslcn'l Iltorntgre\ of the eighteenth éentury, denling

. with the works-of Lessing, Schiller,'nand Goothe; 3-hpur FOAr COUTse,

Goethe, his life and works; 3-hour semester cdurse.

Goelhe’s Faust{ 3-hogr semdster course.

- Critleal and sesthetic writings of the classicol period ; 3-hour semester course.

German liternture in the first half of the nineteenth century; 3-hour scmester

. course. 5 : , r .

The Gem'mq novgl_ of the nineteenth cengury; 2-hour year course.

German romanticism ; 8-hour Semester course, " o

"Modern German drama ; 2-hour semester. course.

Contemporary German drama’; 2-hour semester course, . 5 0
Armanged by poriods; s Jarge. ahote Jitemtnge
noluded-within. the, hineteenth -

+
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r . . .
of it.. The greatest stress is laid on the study of Goethe, two courses

and part of a third being devoted to it. .

\.\FELLESLEY. .

At Wellesley the requirement of a language unless a third lan-
guage has been presented at admission makes the courses of the Ger-
man department, as at Vassar. practically all elective. Three ele-
mentary courses are offered, one for beginners, one for the students

who have fulfilled the 2-point admission requirement, and one cover-

ing the 3-pdint admission requirement. Following these three
Grade I courses of language are two Grade II courses. one in gram-
mar and composition, the other in German idiom; one Grade IIT
course on the history of the German languageSand one Grade 111
course of grammar and phonetics.

The literature courses may be grouped as follows: .

. A Grade ] tntroductory course, called Outline history of German literature;
a 2-hour year course.

Two Grade II courses, called history of German ilterature; each 2-hour
semester courses.

A Grade 11 course, Goethe's life*and works; 3-hour semester course, .

Two Grade I courses, Goethe's Faust: each 3-lour semester course.

‘A Grade IT course and n Grade III course on Schiller, each a 3-hour semester
course. o

~A Grade IT course on German Iyrics and ballads; 1-hour year course.

Grade 111 courses on: Ninetgenth century drama; 3-hour semester course,

_ The German novel & 2-hour year course.  The German romantic school ; 3-hour

semester course.

Aside from the one year and two semester courses in the history
of German literature, the stress at. Wellesley is upon the romantic
period, upon Goethe, and slightly upon the nineteenth century. '

RADCLIFFE,

At Radcliffe College unless both German and French are pre-
sented for admission ggither German or French must be taken in the

. freshman year. As Wt Vasdar and at Wellesley, the introductory

courses are designed to fit the needs of beginners and of students who
passed in elementary German for admission. Four courses, one
counting as two courses, are offered to meet the varied preparations
or the students. : . o .
Beyond theso language courses, a half course in speaking and writ-
ing German is offered especially for ‘those who wish to begome
teachers of German. . : o - '
Four advanced language courses are offered, a half course in Get-

‘man grammar and in writing German, a half course in Old High
.German, a hal

f course in the history of the German language, and a
Gothic, an: introduction® to. th‘e:-*]

D

34 2l
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The literature courses cover the following periods:

German literature fn the twelfth and thirteenth centuries; 3-hour year course.
- German religious sculpture in the Middle Ages: 2-hour semester course,
h The Ger;man religlous drama of the.fifteenth century ; 2-hour semester course,
German literature in the sixteenth century and its relation to Engiish litera-

ture; 2-hour semester course. -

Introduction to German literature of the eighteenth and nineteenth centuries ;
3-hour year course.

German literature of the classic period, of the eighteenth century; 3-hour year
course, Y

serman literature in the first haif of the nineteenth century ; 3-hour semester
course. .
German literature in the second half of the nineteenth cdautury; S-hour -
senester course. o :

€ourses devoted to special writers are: \t

Schiller; 3-hour year course. . ’ .h

Goethe's Faust with a study of kindred dramas o European literdture ;
-

3-hour semester -course. .

Helne's life and works, Including his relations to the romantic school and '
young Germany : 3-hour semester course.

Modern _German I_\"rlcs——Helne's poems; and selections from German folk-
songs; 3-hour semester course.

The dramatic works of Grillparzer, considered in thelr relntlon to European
literature ; 2-hour semester course.

In addition, a seminary course 1s Mevoted to studies In the developmﬂﬂt
German poetic style. 0 O

BARNARD.

Under the new requirements in modern languages at Barnard, no
German courses are now prescribed. Before the senior year all,
except students of Gireek, must, however, satisfy the departments of
Romance languages and Germanic langnage that they haye a working
knowledge of French and German. Certain courses are recom-
mended to give the proficiency required. '

* As at .the other colleges. the introductory courses are planned to
meet the needs of the students offering different degrees of prépara-
tion. The first three courses consist of grammar, composition, and
reading; the fourth of selected dramas of Lessing, Goethe, and
Schiller. ' _ C
Beyond these courses, the electives in language are as follows:
Intermediate practice course, 1 'gonversatlon and theme course entifely In -
’ Geru\:_au: 4 or 6 point course. ) o 0

Colloqulal practice, an advanced discussion eourse; 2-point year course,

'History of the Germsu language; 2-point semester courseqy .

The German of to-day; 2-point semester course. ;o o

given-at Columbia..pnd' are.o

B L A
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¢ The literature courses which deal with periods are as follq%n
th

History of '‘Gérman llterature from the earliest tlies to the nine
century ; 4-point year course. ) «'u

Middle High German literature ; 6-point year course.

German literature from 1796 to 1871; 2Z-point xeester course,

Selected dramas of the nineteenth ceutury ; Ipoint year course,

Romantic fiction nned boetry ¢ G-point year course. ’

Modern German prose ; 6-point yeur course,

(Zont?mporury German literature; 2point semester course,

Only one course of this group. Middle High German, deals entirely
with literature predating that of the nineteenth century.

Courses devotedto special writers are as follows :

Schiller; 6-point year course,

Goethe's Faust; 4-point year course.

Heinrich vou Kleist ; 2-poiut semoster course, .

Myth and legend in the works of Richard Wagner; 2-‘)01nt semester course,

. MOUNT HOLYOKE, . —. o

At Mount. Holyoke six semester hotrs of Greek, French, or Ger-
man are required for the degree. Three introductory courses, the
. first for beginners, the other two for those students wheo have covered
the entrance vequirement, are offered. These are followed by lan-
guage course of : Middte High German grammar and readings, 2 or 3
hour year course ; theme writinhy, 1-hour course: oral German, 1-hour
year course. - .

The literature courses arranged on the period basis are s follows:
Outlinie of Germap literature. 3-hour ¥ear coursey German romanti-
cism, 2 or 8 hour semester course; German drama from Lessing to
1900, 2-hour semester course ; nineteenth century writers, 2 or 3 hour
semester course. '

Courses dealing with special writers are ns follows: Schiller's life
and works, 3-hour year gourse ; Goethe’s life and works, 3-hour year
course ; Goethe’s Faust, 2-hour year course. .

- A teacher’s cotirse in German is offered in the department of

education. : _
- . THE CLASSICS. N
Couracs and instructors in Latin,
—_— - - —
N . ‘ \'assar, Wellesley, -{ Radcliffc. | Barnard. {Mount Holyoke.
2 (1-hpur) 2((?-gour) 3(3-hour) |, ”:pollnng 2 (3hour)
asesesea . ~nour cesemescrscsenan
Year courses................. : " ) h 4—&1111 -
o o e e e | e | 2(2point) [.....ccenvinnnns
‘ /4 (ze(g'tﬂgm 3 hour 3 (oot 1 (2”?33"'3
R | or 3hour -hour poin or ur
Semester courses %8 " 9 (2hour$. Bl ek 2 e "
. . « 2{1-hour' [ PR, ¥
Hours,...0..... BOO0oCE00000q Lo Bor ! 50 8
odlo © X [ 4
1 4 1
2| ‘0l 1
. ; . . g - g
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- aMd Greek for classical students, and Latin for scientific students.

_ of Work demanded by:the studenis,sit.is interesting to viote' whsthers:
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The history of the woman’s college as that of the man's'shows from
the beginning strong emphasis on the study of the classics. Required
for admission apd prescribed for more or less of the entire college
course, Latin and Greek have dominated the old scheme of pre-
scribed disciplinary studies. “ The studies in the class.cal languages,”
says President Raymond, “particularly Latin, aim primarily at
formal discipline; that is, the exercise and development of the facul-
tics as a basis, or formal preparation for subsequent special studies.”?

Vassar’s early curriculum required both Latin and Greek through-
ont the entire course of the classica] students, though it omitted Greek
and lightened the Latin for scientific students. Later, in 1874, the
“established curriculum” for the first year and a half made a re-,
quirement of Latin. but permitted the alternative of a modern lan-
guage with Greek. Wellesley’s first curriculum has the same pre-
scription of the classics as that of Vassar's established curriculum,

Radcliffe required work in the classics until 1883-84, when by the
extensinn of the elective system to the freshman vear at Harvard
College, -Latin, Greek, and mathematics were dropped from the
prescribed course. .

Barnard prescribed both Latin 'and Greek until 1897, when oan
alternative.was allowed for Greek. a0 ) .
Mount Holyoke’s first college curricnlum prescribed both Latin

Later, however, Latin was no longer required for the scieutific course,
but was prescribed for two terms'of the freshman yenr in the literary
course, a : '
While Latin has held its own from the beginning, weakening only -
in the number of hours of preseribed work, Gireck has been alternated
with modern languages until it no longer holds a place parallel in
importance to that of Latin. At the present tume, since Greek is not
required for admission while Latin must be satisfactorily passed, the
the requirement of Latin or Greek for a B. A. degree resolves itself
largely into a choice of Latin by the student who has alrendy made I

an intensive study of it for admission, )

“or this reason, and because with ‘the exception of Mount ITolyoke

d Radecliffe, the colleges offer n larger number of courses in Latin
thin in Greek, of the classics, the department of Latir was chosen
fof analysis. ‘ 0 o " g"

At Mount Holygke five hours and at Radeliffe three hours more of
Greek are offered thap, of Latin. At Vassar, Barnard, and Mount °
Holyoke, three hours & Latin or Gregk are required for a degree,

At Wellesley and at Ruadcliffe neither subject .is-required. . Since the
mumber of courses offered are iri'a meagure indicative of the ampunt. __
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the colleges which require Latin have a demand for further courses
'greater'thun.those colleges which waive Latin. The present question
as to the decline of the classics in importance also adds interest to

* the analysis. Mount Holyoke, which requires six semester hours, .

secms not to have-increased its department proportionately. But,
as before noted, Mount. Holyoke has a strong department of Gredk,
Vassar, on the other hand, offers more work in Latin thian in any
other single subject of its curriculum. At the same time it offers
more courses in (ireek than does anv other of thefive colleges. Rad-’
cliffe, which does not require either Greek or Latin, and which usually
adds to its curriculum courses us soon as there is a demand for
them, offers but. 15 hours of Latin and 12} of Greek, an amount

“which,™hen compared with that of -the other departments of the

college, indicates a comparatively stight demand for the Classics.

N Wellesley, with no requirement, offers 204 hours of Latin and 20
hours of Greek, Lut the small classes require only four teachers for
the Latin and but two for the Greek. Barnard, requiring three -
hours, presents the balanced condition of 22 hours of Latin carried
by seven teachers. It also offers 203 hours of Greek. On the whole,
the requirement of Latin or Gireek seems to induce a ghore thriving
condition & the two departments, ‘

An analysis of the teaching force shows that while Vassar has the
greatest number of teachers, Barnard and liffe_lead 'in the
ratio of the number of teachers to the numbers ol hours taught. .

The percentages of teachers of the grade instructor are: Vassar,
374 per cent: Wellesley, 25 per cent ; Radeliffe, 33 per cent; Barnard,

" 57 per cent; Mount Holyoke, 50 per cent. At Barnard the propor- -
tion of instructors onthe teaching staff is largest and at Wellesley it

; is smallest.

The percentages of teachers with doctors” degrees are. as follows:
Vassar, 100 per cent; Wellesley, 50 per ¢ent; Radcliffe, 67 per cent;
Barnard, 43 per cent; Mount Holyoke, 75 per cent. Vassar is in
the lead, with all of its teachers possessing the doctor’s.degree. '

’

MATHEMATICS. .
Courses and instructors in mathematits.
T G .
~ Vassar, Wellesley.! | Radecliffo. Barnard, ¢ R'gl(;mokto
3 (3-hour) §(3-hour) | 18 (3-hour) | 4 (6-point 6 (3-hour)
2(1-hour) | * 1 (8-point 1 (1-hour)
8 (3-hour) 8 (3-hour l5,(3-hour2 8 (3-polnt 7 (3-hour)
n 21 67 2%
[] , B 10 [} 5
1 4], 3 1
.0 2 1 0 3
i 3 0 2 0 0
’ % 3 3 3 .- 3 R 1 i
.;I;ﬁwnocum\ dqroe:‘ S 6| . 0| 8. 2
; 'ﬁ.‘? 3 e “.&h N ot 3
A T\i\émw—;*‘w{fﬁa b :‘%“" X

o

ERIC

Aruitoxt provided by Eic:



o

ERIC

Aruitex: provided by Eric

BEQUIREMENTS FOR B. A, DEGREE. ° ' 101
hl

The history of mathematics in the curricilum of the woman’s
college closely parullels that of Latin. From the first organization
of the colleges until the present time it has been required in all of the
colleges except Radcliffe, which uropped the requirement of mathe-
maties with that of Greek and Latin in 1883. Except at Vassar,
only the freshman year has been required for mathematics, but
Vagsar in its carly days believed thoroughly enough in the efficacy
of mathematics to develop the mind to prescribe it also for a semester
of the Sophomore vear and a semester of the junior year. It is ex-
plained that the student will find it “ valuable mainly as present
training for her faculties and as an-introduction to comgpleter work -
if she choose a scientific carcer.” With the organization of the
“establjshed curriculum ™ in 187%, mathematics is prescribed until
the middle of the sophomore year only. Not until 1895-96 did
Vassar follow the example of t'e other colleges for women and limit
the requirement of mathematics to the freshman year. RS

At present all of the colleges except Radeliffe require of the fresh-

. men three hours of mathematics. The unanimity of this demand

‘upon the student, as well as the length of time during which it has
been” made, makes an analysis of.the department of mathematics
significant, 5 .

A glance at the number of hours of mathematics ﬂ'ercd.l)_y the
colleges shoys Radeliffe greatly in the Jead. , The 673 hours of work
can scarcely be compared with the number offered by the other col-
feges, the difference is so extreme. " Even subtracting 30 of the hours,
which though primarily for graduates ndmit undergraduates, leaves
Radcliffe still with 373 hours to its credit. ‘That Ridcliffe offers
more courses in maghematics than in any other subject of its eur-
riculum is an interesting‘fu_ct in the light that mathematics is not
required for a degree, and therefore miust be demanded by the stu-
dents to ho¥ its place in the curriculum.?

Of the other colleges, Vassar, Wellesley, and Barnard closely ap-
proximato each other in the ‘number of hours which they offer,
though Wellesley carries the work with two more teachers than
Vassar or Barnard. As in English, the freshman requirement af-
fects the teaching force “in increasing in-the large colleges the num-

* ber of divisions necessary to handle the introductory coyrse. Mount

Holyoke, while requiring six semester hours of the subject, for which
four teachers are needed, and in addition offering eight hoursdnore
of mathematics than of the other three colleges, has but five geaffiers
for the entire work. - Though Radcliffe has ¢ho greater number of

. tenchers, Wellesley leads in the ratio of the nun¥er of ‘teachers to the

number of hours taught. . : LA v "' o -
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. The percentages of teachers of the grade instructor are as follows:
'Vussar,,3(3§ per cent ; Wellesley, 374 @er cent ; Radcliffe, 50 per cent;
arnard, 50 per cént ; Mount Holyoke, 20 per cent. At Radeliffe and

B
“Barnard the propertion of instructors on the teaching staff is largest ;

and at Mount Holyoke smallest. : i

The percentages of teachers withdoctors' degrees are as follows:
Vassar, 663 per cent ; Wellesley, 75 per cent: Radeliffe. 90 per cent ;
Barnard, 834 per cent; Mount Iolyoke, 10 per cent. Radcliffe and
Barnard show the largest proportion, while Mount Iolyoke has the
smallest number of doctorates, an inversion of the preceding statistics,
where Mount Holyoke showed. the highest number of teachers of pro-
fessorinl runk. .

At Wellesley only, a course of statistics is included in the depart-
ment of mathematics. Vassar. Radcliffe, and Barnard treat of the
subject in the department of cconomies, and” Mount Holyoke omits
it from the curriculum. ;

: CHEMISTRY, .

Courses and inatructors in Chemistry,
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In the'early days of the curriculum, chemistry did not hold such
an assured plage s thiat of the classics, mathematies, or moder@an-
-guhges. As a science conneeted more with the interests of men than
of women and us a study requiring the equipment of a laboratory,
chemistry made its way slowly into an important position in the cur-
riculum of the woman's college. - ; T
Vassar’s first curriculum announces for seniors one semestet of
chemistry, from the textbook of Stockhardt and Wells. Tt is inter-
esting to note, however, that by 1873 améng the applications of

“chemistry to the arts was that of chemistry of breadmaking, a project
- probably not borrowed from the colleges for men.

‘Wellesley in 1876 offercd to juniors and- seniors a course of general

chemistry, two . courses of analytical chemistry, and one coursesof
. chemical philosophy, whatever that may.be. - . .

Radcliffe, through difficulty- it providing ]nborntory ~Q(juiijljlcnt in

Quarters, offered  no ‘course in chemistry “until
E So o N "l N 3 s
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“the related subjects, hygiene and sanitation,
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Barnard also had nachemistry when the college started. Tn 1890 a
chemical laboratory was received from Miss Hitchcock, and through
the generous effort of Prof. Bower, of the Columbia school of mines,
a course was offered to a class of 10 students. This.course include(’l.

Mount Holyoke gave chemistry a place on its curriculum from the
first. : - :

The” department of chemistry is chosen for analysis - because of
its connection with the present r(-(ﬂir(-(l work of the colicges and"
because on fhe whole it offers more hours than are offered by the
alternative requirement, physies. S P

At Vassar, Barnard, and Mount Holyoke, three hours of physics
or chemistry are prescfibed, and at Wellesley six hours of natural
science.  Radeliffe preseribes no science.  The greatest amount of
work is offered at Vassar, Radeliffe offering n few hours less. . The
other three colleges are practically equal in the amount of chemistry
given. ' T

It is interesting to note the practical tendencies of the content of
the courses. At Vassar, where the largest amount. of work is offered,
three courses, or six honrs, are given directly to considemtion of
the applications of chemistry to food and sanitation. At Radeclifle,
which closely approximates Vassar in the amount of work given,a -
semester course is devoted to biological chemistry, giving systematic -
treatment of the chief constituents of living organisms and discuss. -
ing their chemical behavior. Such a course is especially useful for
students of scicnce and for medical students. A year is given to
industrial chemistry, also, dealing with manufactories and chemical
work.  Both of these courses have practical bearing, although per-
haps suggesting the man-made curriculum.’ .

Wellesley includes food analysis in two of its courses, and Mount
Holyoke gives a semester to the chemistry of foods. Barnard makes
no special attempt to give practical work. U

The analysis of the'teaching force shows Vassar*with the larpest
number of teachers. The “percqntnges-‘of tenchers «of the grade'in-
sgructor are as follows: Vassar, 81 per cent; Wellesley, 50 per cent;

: Radrliffe, 33 per cent; Barnard, 75 per cent; Mount Holyoke, 85 per
cent. Thus, at Mount Holyoke and Vassar the teaching is largely in

the hands of instructors, and at Radeliffe is done by. teachers of the
professorial rank. The percentages of teachers with the doctor’s de- 8
gree are as follows: Vassar, 27 per cent ; Wellesley, 75 pér ce'n,t,;_,Rnd; L
cliffe, 100 per cent: Barnard, 25 per cent; Mount Holyoke, 43 per
cent. ‘Thus at Radcliffe, all of the teachers, and at-Wellesley three-.

Py
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' fourths of them, have-the docf()f"s...dégree, while at, Barnard and ok
. Vassar ‘approxis ;
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PRILOSOPHY AND PSYCHOLOGY.

»

The departments of philosophy and psychology, which were for-
merly gr(‘)Ubed into one, are now usually separated, though the
connection is still close betﬁ?’beg_ them in all of the colleges. The de-
p'n'rt.ments were chosen for analyais because their work forms part of
the requirement for the degree in.all of thet colleges hut Radcliffe and
becguse the two departments together form g very considerable part
of the curriculum. They are analyzed in separate tables for accuracy
of detail. g

The history of the curriculum shows that philosophy has always
been included as a study in the five colleges. Vassar’s first curriculum
announces intellectual philosophy . (Haven) and moral philosophy
(Wayland) as required of seniors. Wellesley’s first curriculum nof
only offers mental and moral philosophy, but history of philosophy.
Radcliffe opens with six courses of philosophy and psychology.
Among the instructors appear the names of Mur. James, Mr. Palmer,
and Dr. Peabody. At Barnard and Mount Holyoke both, depart-
ments of philosophy are open from the start. ,

At the present time the three hours of required work vary in con-

" tent at the different colleges. At Vassar philosophy is required in
~ the junior year, and consists of a history of modern philosophy from
* Bruno to Berkeley, with discussion of 8 fow important problems in

philosophy. At Wellesley the requirement must be filled before the
senior year, and the student is given a choice of courses. She may
choose a semester. of introduetion to psychology and a semester of
introductien to philosophy, or she may take a full year of an intro-

'+ ductory course in experimental psychology.

At Barnard the course in philosophy which is prescribed for
sophomores consists of one semester of psychology and one of logic.
Though Mount Holyoke prescribgs a requirement of psychology and

. philosophy, the semester course required is psychology and deals with

psychological facts only. Any other course in the department may
fulfill the requirement of the other semester.

-

Courses and instructord in philosophy. |
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Courses and snatructors in psychology.
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In all of the colleges more hours are offered in the department of
philosophy than in that of psychology. At Vassar the hours-offered
in philosophy are increased by two semester courses of three hours
each on the history and principles of education. The department of
psychology at the same college offers a two-hour semester cofie of
educational cast called “ Mental hygiene of learning and teaching.”
The policy at Vassar at present is against special training in a deé-
partment of education. )

A marked tendency. in psychology is toward experimental work.
In all of the colleges experimental or laboratory psychology is em-
phasized over theoretical psychology. :

The greatest number of hours in psychology is offered at Barnard.
Against the 9 hours of the other four colleges it presents 254 hours.
The greatest number of hours in philosophy is also offered at‘Bar-
nard.  Although its 26 hours are an increase over Radcliffe by but
8 hours, they are greatly in ad\;a_n@ of the other three colleges.

ers both in psychology and philosophy than any of the other col- -
leges. In proportion to the number of hours taught, Barnard leads
in philosophy, and Vassar 'and Mount Holyoke in psychology. ' T
the philosophy department the proportion of instructors to theventire
teaching force is as follows: None at Vassar; 334 per cent at- Welles-
ley; 20 per cent at Radcliffe ;27 per cent at Barnard ; none at, Mount
Holyoke. This proportion reveals a remarkably small percéntage of
. teachers of the grade instructor in this department in a1l ‘of the
colleges. . The proportion of doctorates -is correspondingly -high:
Vassar, 100 per cent; Wellesley, 663 per cent; Radeliffe, 80 per cent;
3

The departments of psychology give the following percentagss
. siructors: Vassar, 80 per cint; Wellaloy,-Redoiffs

255, 88] per céiit; Hnﬁhﬁ’_Hq}ydlté.’“‘g;g;pe‘lfbent. “Here again th _
~correspond:: g,__.mr, 40 per cént; Wellesley, 100 per cent; Radcliffe,
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An analysis of the teaching force shows Barnard with iiore teach:

Barnard, 82 per cent; Mount Holyoke, 100sper cent, -~
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106 CURRICULUM OF.THE WOMAN’S COLLEGE.

100 per.cent; Barnard, 83} per cent; Mount Holyoke, 75 per cent.
Except at-Vassar, which had a high percentage of teachers of the
grade instructor, all of the colleges show few teachers of the grade
instructor in the department, ‘and many doctorates, a correlation
which does not always follow, ’

V. W R B My V. W R
Hours Hnk . : . B. MH
) 17 EC : L_ gus
25 N i i .
20 || .

e e S T N D B L | 20
;(5] _F______E___ﬁ - ___E}_E 15
I i B - SN 110
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0 i M )
Zoology Chemistry
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) ,..5 — ' 15
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- MNe., 4.—Comparisomnof the number of hours given to ﬁngllnh. chemlstry, mathematics,
and zoology, at Vassar, Wellesley, Radclife, Barnard, and Mount llolyoke.
v 1’

SUMMARY OF THE STUDY. OF '_l‘l_-lE MODERN CUilRlCULUfM.

A :I‘hough the development of the curriculum from year to year seems
slow, and though the coursg.of study sometimes appears impervious
to_ demands for change, b compariso of the present with the early

1 = -

-eurriculum &hows that it has been by no-means & fstjag_ip, institution,
. Dnquestionably it bas grown into a product very di

erent from its
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original simple form. Whether this growth has been in symmetry,
virjlity, and ‘flexibility, or whether it has been a matter of increase -
to unwieldly proportions by the process of accretion, is a question
worthy of thoughtful consideration. An overloaded curriculum is
not the gugrantee of a useful one. . ;
The history of the development of the college whether for men or
for women, like the history of the church or of the state, shows dif-
Jferent stages along the way of development differentiated, if not
prolonged, by the hard and fast notions of final perfection which
ecach age grafts upon an institution. With the changing ideals of

Hours V, W. R. B MH V.. W R B8 MH Hours
25 25
20 20
5 s

{ e ] 10

S K3

\ 0 0

Fhilosophy Fsychology

tours V. W. R B MH : V. W R B M.H.”'oam

45 - ‘ 5
40 d 0
35 = ) ] 35
30 : i ’ P )
25 ] 25
20 S 20
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ol - V)
5 5
0 /4
German : History

Fio. 5.—Comparison of the number of hours given to history, German, philosophy, ahd
peychology, at Vassar, Wellesley, Radcliffe, Barnard, and Mount Holyoke.

women’s needs, the college has added courses to the curriculum, in-
crepsing it in the direction from which the demands have come. At
the same time it has held conservatively to all its original subjects,
Rarely has a course been dropped, and, with the exception of domes- 4
lic science, never a department; but constantly-courses are added, and
not infrequently new departments, by the biological process known
© 28 budding, develop and sre separated. froi the original sotrce.
The critetion of the new work supposedly is that of Flexner'sétand«
ard, whether an affitmalive case cati-be made aut-for it. As'wiat-
_ ter of fact, tHe affirmative case’is obyiously a sfrong one for moét of

h’ aa 1 - (i ¢S =




f

" the new education.

. 108 CURRICULUM OF THE WOMAN’S COLLEGE. /

the work which has grown up since the foundation of the colleges.
The history and - economics group with its social significance, and °
the science group witlt its connection with the world’s progtess are
examples of subjects which need no protagonists to prove their viril-
ity and wérth.

Whether as clear a case can be made out for the old disciplinary
studies which continue to hold their own in the curriculum even to
the extent of composing much of the required work is more doubtful.
The highest function of education is avowedly to produce a social
individual; moreover, an actively social individual. The college,
guided conservatively by the old guard which admits no aim except
in terms of culture, adjusts itself slowly to the socialization of edu-
‘cation. The possibilities of woman as a social individual have per-
haps been too recently recognized for any adequate adjustment in
college preparation. The recognition of the new possibilities, how-
ever, with their accompgnying needs, is the tool which will fashion |

" a modern curriculum built on the admission that no final perfection

can exist for a college curriculum while humanity continues to change.
The growth of the curriculum of the woinan's college has been
marked by no particular originality; that is, the woman’s college can
not be pointed out as thesource of any single tendency in the Ameri-
can college to-day. The history of the older colleges for men indicate .
that after the difficult period of the Civii War, the worst of the
struggle was over, ind the advance from that time was easy and
rapid. Few women’s colleges started early enough to feel the inhibit-
ing effect of the Civil War. Able from the beginning to tuke ad-
vantage of the hard won experience of the older colleges they have |
incorporated into the American colleges as yet little which could be
designated as their original contribution. Their great increase in
size and wealth points toward the conserving power of safe imitation.
The growth of the curri¢ulum has been as startling as any other
form of development in the college. It has been most spectacular,
perhaps, in the department of history, which either did not exist at’
all or was of feeble dimensions When the colleges were founded, and
which now offers a total of more hours in the five colleges studied
than does any other department except English. Closely related to
history, and growing out of it is the group of studies including politi-
cal. science, or government, ‘economics, and sociology. A frank
response to modern demands, these-departments dre significant of

The growth of English shows .in.the ramifications of the subfeét,

_the large number of subjects in edch division, and-the number of 1

;simiiary of the students acoording
, : h.._ 2 ng =

students who focus’ their. work in the. de




_
| SUMMARY OF STUDY OF MODEBN cmmICULUM 109 ‘

ture, fine arts, music—78; II. \Iatuml sciences—64; III. History,
political and social sc1ences—8&, IV. Philosophy and mathe-
matics—73.

The natura. sciences from obscure beginnings have grown to im-
portance during the lifetime of the woman’s college. Though never
so largely elected as the arts, they have had double significance in
the curriculum, from their intrinsic xalue and as the source of the
laboratory method of ‘work.

The department of psychology from the impetus of the modern !
experimental method has developed from a branch of phxlosoph)
into a thrl\lng department.

Courses in education have increased in number and importance
as the secondary schools have become increasingly insistent upon good-
teachers until now some provision for the work is made in all of the .
five colleges.

1 With the.opening of commercial relations with South America,

Spanish has found a place in the curriculum. ) .

A survey of the innovations into the original curriculum is, then,
uot discouraging. Never miore on the defensive for its aim of “cul- -
ture” only, the college has nevertheless modified its tonstpuction of
the aim considerably since the early years of its existence- Under
plcssure of the eternal demand for practical knowledge, natural
sciences, social sciences, practical language work, have been in turn
held up by the college to the culture criterion, pronounced sound, and
admitted to the curriculum. Departments in turn have tested course
content by the same criterion and in turn have admitted new phases
of it into the curriculum. The tendency toward the practical is
realized in.the efforts of the chemistry departments toward food
apalysis, smntatlon, and industrial chemistry ; of natural science de-
partments in general toward producing students equipped to become
investigators and to use science dynamically; of English depart-
ments toward begetting creative work; of language departmerts
toward ;knll and fluency in the use of the forexgn tongues; of his-
tory and economics departments toward giving the student a grasp
of vital current issues.

With such historical encouragement, it is not reasonable to suppose
that no fyrther demands will be made or that they will not be met.
Usually, 1t is safe to predict, the modification will begin within in-
trenched courses by a change in content to meet new_needs. Such
-an evolutionary working basis for construction is fundamental to the

- realization of any relation between major studies and. vocations,
. Further discussion .of the possible opportun;tles for the. curriculum ]
* to cooperate with and to 1 remfom the work of the graduate wxll be.,.
_consxdeted %_n connectlo “with t
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III.—COLLEGE TEACHING.

The analysis of the teaching force has made evident in the special
departments the ratio of the number of hours taught to the teachers, :
an important factor in the efficiency of the teaching. The listed
number of teachers, including assistants but. not including members
of the physical training department or teachers on leave of absence,
in the different colleges totals in the following-order : Radcliffe, 135;
Wellesley, 125; Vassar, 108 Barnard, 96: Mount Holyoke, 85. The
ratio of the total number of tenchers of each college to the total hum-
ber of hours offered by the college is as follows: Vassar, 1 teacher
to 3.68 hours; \\'e]leslcyz 1 teacher to 3.93 hours; Mount Holyoke, 1
teacher to 4.78 hours; Radcliffe, 1 teacher to 4.90 hours; Barnard,
1 teacher to 4.91 honrs. Another factor to receive some considera-
tion in the evaluation of the efficiency is, of course, the size of the
classes, which must necessarily be governed somewhat by the size of
the student body. The registration of the colleges in 1915 is as
follows: Wellesley, 1,512; Vassar, 1,125; Mount Holyoke, 791;
Barnard, 733 ;: Radcliffe, 688. The ratio of teachers to students is as
follows: At Radcliffe, 1 teacher to 5.05 students; at Barnard, 1 teacher
to 7.63 students: at Mount Holyoke, 1 teacher to 9.3 students; at
Vassar, 1 teacher to 10.41 students; at Wellesley, 1 teacher to 1309
students. The number of teachers possessing doctor’s degrees in‘te
different colleges is \as follows: Radcliffe, 96; Barnard, 59; -
sar, 56;. Wellesley, 54 ; Mount' Holyoke, B8 The percentage of doc-
tors in the teaching force of each college is as follows: Radcliffe,
71.1 per cent; Barnard, 61.4 per cent; Vassar, 51.8 per centy Nount
Holyoke, 44.7 per cent ; Wellesley, 43.2 per cent. A fourth element in
the evaluation of the. efficiency of a teaching body depends upon a
knowledge of the relative size of saldries paid at the different col-
leges. At present such » measurement is impossible to attnin.

The lecture method of presenting material to classes is largely used
in all of the colleges. Within the last decade, however, the labora-
tory method has crept over from the sciences into the arts to modify - ¢
the formal lecture. - Subjects such as history, English, and phi-
losophy, now almost invariably have adopted schemes of conferences

- with the students which approximate theeffort of the laboratory to
secure individyal reaction to subject matter, The conferencc “consists
usually of an interview between the instructol, or his assistant, and

110 e Foe 3




COLLEGE TEACHING. 111

the student, based upon some special piece of work which the

student has accomplished, theme, report, or examination. The class

lectures, meantime, may or may not be connected with conference

- discussion.  Even in the sciences, the lecttres are frequently -of such ™
an ordet as to be easily kept by the students in separate compart-
ments from the laboratory work. _The languages, of necessity, de-
mand more immediate returns from the student of invested subject
matter. These returns are usually in the form of recitations upon

+ assigned work. . .

The last method is most. clearly in line with the secondary school
method to which the student is ccustomed. Considerable difficulty
is experienced by freshmen in their efforts to secure adequate notes
during an hour of lecturing. As Prof. Copeland, of Harvard, re- -
marks, “ The Iecﬁn‘e method succeeds in complétely inhibiting any
thought.” Accustomed in high school to transfer to the teacher each
dn{ the results of his work, the college student finds some difficulty
in organizing his copied phrases at the longer,_intervals between
college examinations. The college classes which attempt to obviate
such difficulties by frequent. recitations, usnally base them, after the
manner of the secondary school, upon assigned work.

The crux of the situation, it is obvious, is in the secondary school.
Special schools, such as the Ethical Culture School,.the Phoebe Anna
Thorne Open-Air Model School for Girls, the school proposed by
Abraham Flexner, have succeeded in creatingsa method of handling
the purriculum by which power of thought, rather than skill in the
reproduction of others’ thoughts, is developed. As Miss Sergeant
states: ’ o

When gl'rlé who bave used their minds creatively instead of receptively for

seven years reach the lecture system, for instance, something spectacular is
soing to happen—something very like the famous meeting. between the Im-

movable body and the frresistible force. -

v

The indisputable value of the lecture is as a means for the pres-

_entation of the results of schiolarly research or creative thought

accomplished by the instructor and unavailable to the student else-

where. The comparatively few lectures possible under such 4 cri-
terion would be extremely stimulating to the student. If, with such

a limited lecture system, the seminar method were pushed down from
the graduate school into the undergraduate classes, which were*

limited in numbers enough to make it possible, the college student

who could think would be greatly benefitedy and the student to whom

such effort was impossible would. find another field for her.activities.

. That the poorest tenching of a student’s educative career is possible
- ~within the college is recognized - almost anyone who takes a digree.
.Toremedy such a'condition some pervision of college téaching might:

.
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. only one of seyeral other colleges investigated, is there, except rarely
in individual departments, any system by which the work of the-
. teacher may be judged by her equals or-superiors. The usual cri-
teria of succedy are the size of elective courses and the opinions ex-
pressed by students. In the long run the judgments of the students
may average justice, but through youth and immaturity the students
.are naturally not infallible judges of fundamentals. Mature, un-
biased consideration of an instructor’s work is a fair basis for the
verdict of its quality. From a purely economic,standpoint, too, some
system of sypervision which could supply judicious and pertinent
advice to the inexperienced though scholarly instructor might some-
times suve a teaching life of incalculable possibility. g
If, furthérmore, the college teacher is to do constructive work,
work which grows and changes under the impulse of her 1deas, some 0
means should be provided to prevent her present isolation. Very few
college teachers know anything about the way in which their par-
ticular work is beipg conducted in other colleges. Segregation of
intellect produces much the same result as segregation of species;
other qualities than strength find special inducement to develop;
cross-fertilization of idens is often necessary for a good crop. A
«college teacher needs to know not only the results of the latest re-
search in her subject, but the results of the latest effort to make
it part of thg social life of the student. Such knowledge would
diminish, in part at least, the effects of inbreeding by which the
young instructor reproduces in her classes as closely as possible, the
teaching which she has earlier received at the college.
Tho three suggestions, then, which concern coliege teaching are,
first, 2 more-general use of the semigr method where the laboratory
is not the working basis of the coffsc; second, a system of super-
vision which will permit a fair cvaluation of the work of the' in-
structor; third, a closer correlation between the members of the
faculty of different colleges for purposes of exchange of ideas and
. invigoration of method.
L J
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IV.—~THE RELATION BETWEEN MAJOR STUDIES AND
. ' VOCATIONS. .

The material used it working out the relation between the. major
studies of students and their vocations later is of two kinds:

(1) The data obtained from the application cards which a gradu-
ate fills upon joining the Integeollegiate Bureau of Occupations of

., New York City. From the cards of all registered alumne of Vas-
sar; Wellesley, Radcliffe, Barnard, and Mount Holyoke, regardless of
the year of graduation, were copied the name of the graduate, her
majors in college, and her vocation or voeations since graduation.
Thus a mixed group, consisting of 261 graduates of five colleges,
was obtained, which was a unit in but one respect, dissatisfaction

with the present job and desire for different work.

(2) To check up this group it scemed only fair to select an entire
class throughout the five colleges which would give the same data
of majors and vocations without the bias toward desire for change.
The class of 1912 was chosen as a class near enough in time to the

_ present curriculum to make the connection with it fair, and far ,
- enough away in time to permit the members who intended to work
at all. to get some kind of a position. The data concerning the voca-
.tions of the second group were obtained from the cards sent out to
the graduates of women’s colleges by the Association of Collegiate
Alumne. The data concerning the majors of the same students were
* supplied by the officers of the separate colleges. Since Radclifie Col-
lege had no convenient records, the qiicstionnaire ‘method was used in
" that one instance. _ , ~ - .
- While Vassur-ard Radcliffe have no formal system of majors, the
subjects to which’ the student gove most hours in her course served
the purpose of majors. Note was made of all the vogations into
which- the graduate had entered. :

The majoy studies were considered completely correlated with the

 vocation if {1) the vocation made use of all the major studies; or:
(2) the vocation made use of one major but called for no other
college’ subjects. Graduates making such combinations are. termed-
fbr .convenience. complete correlates. ' & . ' I

o -

Partial correlation consists’of cases: (1) If the; irocatipii_.;'dbgse;; not 3 %
! D Tiaae3). M the. voostion dosa

makd;use of ‘all majors and af:the same
! ?Elsybjeéts 33 .

.
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used at least oné major. Graduates making fuch combinations are
termcd partial correlates. ’ .
Nomgorrelates are a group made up of graduates whose vocations
make no use of their major studics. : ﬁ
It must be clearly understood, on the one hand, that complete
“correlation does not mean that becuse of correlated majors the
individual is doing the best possible work; it means only that as far
as the cHllege is concerned if the chpice of majors has been intol'ligqnt,

* the preparation lias been made as adequate as possible.  The only
criterion of the work would of corse be the results produeed by the
individual. ; o

No corrclation, on the other hand, does not mean that the indi-
vitlual has taken no college work Dearing on her subject.  She may
have taken acourse or two, but she has not chosen to major in the

® particular field which later she has apparently found most important

<" to her.. -

Tt is obvious, too, thut college work, though not correlated at all
with the vocation, may help an individual to an incalculable degree in e '
affording broadness of outlook, wisdom of judgment, and'insight into
new possibilities of her vocation. Asa matter of fact, it is iinpossi-

- ble to get through college without taking other subjects than those
correlated with thg vocation. Since, also. most colleges require a
student to choose major subjects on sgme basis, it is possibly no more
narrowing to make the choice on an iptelligent basis than on no basis
whatever. . | o L ' )

For several reasons it is possible that complete correlation*between -
magors and vocation may bring about ohtirel)&nnsnccossful resulls,
as is illustrated by the Tntercollegiate Burean cases where, though
the work shows correlation with the rajors, it has nevertheless
proved unsatisfactory enough to force an attempt toward changevof
occupation. ~An accidental choice of majors in college may be one ?

" reason for failure. The student continues with Latin, for instance,

“becanse by adding aelittle more to the prescribed amount she can
teach the subject. That is, the vocation is chosen ¢o fit accidental .
majors. Obliged by the demands of employers to present prepara-
tion ‘of some kind, she must choose prospective employers by her

. marketable preparation on hand at {in}duation. . The fact.that the
greatest amount of complete correlation is found at the colleges offer-
ing greatest freedom of election,, suggests that students may con-’

~_tinue b]in? in prescribed work ih the other colleges.

= Again, complete correlation may be uinsuccessful in cages where -
thergy is little native ability. To illustrate, a student who has -

- majored in English and zodlogy may write a"book on zoology whith -
is . wholly worthless, « If, however, sorie native ability:were ‘present, >

R
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had a scholarly grasp of zoology and a knowledge of her motheér

tonrrue ‘ )

It is also possible thiat the combination of no correlation between
majors and vocation may be entirely successful. In the first place,
the technical training for the alien vocation may have been acquired
wholly after graduation. In inany cases at least a partial prepara-
tion could have been made in the college, as will be pointed out later
inthe discussion, of occupations.

In the second place excellent native eqmpment may make success
inw new field possible without the running start gained by correlated
college work. It seems, however, n waste of power to use it on
détails of preparation -which should by that time be reduced to the
state of reflex action.

The data regarding theé alumnewe registered at the Intercollegiate
Bureau of Occupations will be dealt with first. This group, as well
as the group of the class of 1912, is divided into teachers and non-
tvu(lwrs the proportion of 45.6 per cent of teachers registering at
the Intercollegiate Bureau, and 54.97 per cent.of teachers in the work-
ing section of the class of 1912 seemed to justify such a differentia-
tion. The teachers of the Intercollegiate Bureau group are divideds,
into teachers at date: i.-e., those for whom_ the bureau has as yet
found no other occupation; and former teachers: i. e, those who
through their own efforts or those of the burcau have %ucceeded in

. leaving the profession. Many npphcant&uo not register for any
specific kind of work and do not know what kind they want. Some-
tiumes the application is based on the desire to get out of the teaching

Pofession, sometimes on' the wish for higher snhry sonietimes on |

personal or family reasons. The large number in the group of

teachers desiring . «hange of occupation would suggest that the pro-
, fession nad l)(,? a matter of economic determninism or of accidental
opportunity rather than the result of prolonged deliberation leading

to conviction of fitness for the work; also, that the fieki may be one - -

“into which an untrained graduate could enter most easily. and would,

thérefore, serve the convenience of the woman who hopes to make it
. only a stop-gap between graduation and marriage. The size of the

" teaching group desiring change, however, points toward a fallacy in
the belief expressed lately by two college presidents that beachmg i3
the only really desirable occupation for women.

- The total number of 261 graduates registered at. the- Intercolleglate
Bureau is divided among the five colleges as. follows: Vassar, 8);
“Wellesley, 53; Radcliffe, 13; Barnard 65 ; Mount Holyoke, 45; The

stnall number of Radchﬁe gmduates may be_due to the fact thnt o

o
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registration for them. The number of representatives of each col.
lege is used as the base on which the percentages of that college are

-, reckoned.  The appentled table of percentages is also expressed by
.the accompanying graph, . g

. ~ . -
" TABLES OF CORRELATION FROM INTERCOLLEGIATE BURFAU PATA.

. | :
Cakear. W ! Rad- i | Mount
Vasear. ‘ Wellesley ! cliffo. illnmnrd. , Holyoke.
’ . ! S ——
- T_ T ’__*-I_ : -l o I— 1 b .—
Representatives from each college. ., .. ... K5 i1 13| 65 14
Complete-correlation (in percentagee) N T LN
Tenchers at date.. ... e ! 9450 el ol ng
Formerteachers. .. ©. .. . ... | 1320 ] 15.38 ' 1Ly 1.
* Nonteachers.. .. ... .. V Sbb. .., i 3.07 ) Kok
“Partlal correlatidn Vin percentages). ... .. T’....g—-ﬁo‘.’,\*_]_ woo Sy 7171_ wst| Ao
Teachers at date. .. 3771 153 TR e 4
Formerteachers. ., ... el . 153§ &3
Nonteachors................. .. 3970 4.61 6eh
1
. No correlation (in parcentagesy. . .............. .. . | s | [ 4.8
Teachers at dato, . 13,.3
Formor teachers . . LEN
Nonteachers. ... .. .14

It can Do readily seen that noncorrelates furnish much the largest
group-in cach of the five colloges represented at the bureau. This
condition might suggest the desirability of correlation in order to
increase satisfaction in the occupation, if besides the noncorrelates

-we did not have a considerable percentage of correlates who also wish'
other work. »An analysis, however, of the corrglates shows that they
are largely from the teaching profession. Logically, then; it is pos-
sible to conceive that had the choice of majors been determined by
real aptitudes the profession into which such preparation led would
not be so largely rejected. If'the noncorrelates and the people who
have nttained correlation only through the teaching profession were
withdrawn, the bureaw would have little reason for further existence
as far!as the five colleges are concerned. ' : :

Much- the largest single group in‘all of the colleges is the segtion

.- of noﬁienchcrs showir, correlation: At Vassar, 37.64 por cent; at
" Wellesley, 43.39 per mat Radcliffe, 30.76 per cent; at Barnard,

52.30 per cent ; at Mount Holyoke, 26.6¢ per cent: Such a group sug- .
gests that the permanent intefests of its members are outside bath

.. of teaching and of their ‘major work at college; that therefore it
might have been, economy to have presented to these individuals
before ‘graduation a variety of accupations for consideration; and
that had such opportunity been supplied, the individuals might-have

;= :chosén’ college -wofk more in harmony with their vocations: ~ ..

|3%%,;, To obvitte som, of the waste connsetad with the $forts.of sich i
g0t ss the, Intercollegiate-Buréit registers ‘to: find a: congeniol . |
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" Lier calling the benefits of trying out a few possibilities in ragard to

" manding work upon graduation. .
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occupation, the college tneeds to hold itself somewhat responsible.
This responsibility could express itself first in giving to students help
«in finding interests affiliated closely enough with their aptrtudes to
Laive pmphc(y of some permunence If vocational guidance is neces-
sary for mature women who have been at work, it might help the
undergraduate who knows nothing of the opportunities open to her
_nor the prereqiisites of such occupations. Second, as will be demon-
steated later, the college inight gixe the student who is doubtful as to

work. Third. it could emphasize the need of intelligent choice of
major subjects, allying them with interest and aptitudes. /‘

) C.C.~Complete Correisies
- 0 PC.- Partg! Correlatian
e NC~ Mo Correlation

! ] D =S Fercent

03 = #on trachers

I 0 I IE3 — Former feachers

! ! 88 - Tzschers ot dore

L e I 8 500 1| 55

O ] BN 50
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cc AC we, cC PC AC CC RC. MG CC PC NG
VASSAR * -WELLESLEY RADCUFFE BARNARD Mr.HoLvoxke

Fic. 6.—Correlation begween mujors and voratlons (intercolleglute bureau}.

The reduction of the large body of college trained women who are
drifters is a question of deep signifiennce to Americans, whose girls
are crowding mcreusmgly to the colleges, nml are increasingly de-

The most sighificant group of women in occupations other thun
teaching is the group of sccretaries. Of the 261 alumnwe registered
at the Intercollegiate Bureau, 37.5 per cent enter into. secretarial :
work. I’robubly the placement of some of the women still teuchmg
will tend to raise the percentage. At all ovents, 50 per cent of the
registered alumnee of the five colleges.in occupations ®ther than
teaching are secretaries. Of theso secretaries only 13.75 per cent
show any correlation with their major. work atecollege. Usually the -
special pmpamtxon ‘necessary for the work has. been. obtained
through t,ypewrntmg and stenography courses at busmeqs scl;ool& ‘
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This comparative ease of preparation probably accounts in some
degres for the number of people who enter the work. The obvious
danger threatening secretaryship is one which hds weakened the
teaching profession, namely, the danger of overcrowding. It is
scarcely likely that out of a group of 261 women earning their living,
nearly 100 of them are peculiarly fitted to this one occupation., It
eems much more likely that the motives which have produced so
many teachers are at work again, ease of entrance into a field which
has become conventionally respectable for women, _

-Since, however, it is possible to enter secretarial positions without
sugh technical training as that offered by Simmons College; the can-
didate might as well get such preparation as is required earlier in
her career. The small percentage of secretaries who have correlated

CC.~ Complett Cametarion - O-smom
PC - Rl Corrvlation 0 - Aer reacters
N.C~ Mo Correlation =~ Teachers
Arot
80 60 .
&5 S5
S0 $0
hed =~ ___:} L_|es
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& - 30
25 . _E - FY
F = 2
5 3 15
10 0
$ s
o ’ 0

GC PC KC  CL PC MC  CC PC e €C PC NC  co BC ne
- Vassar Wetieseey Raocuirre Barnaro Mr.Hotvoxe

F10. T—Correlatlon betwecn maJop and vocatlons (class of 1912),
iy

1 )

their majors and vocations points toward the need of some adjust-
ment. That m#lh work of secretarial value could be accomplished
earlier will be pointed out later. d

Other occupations into which the alumns have entered are the fol-
lowing: Library work, writing, business, scientific research, insti-
tutional management, social .work; all of the preceding claiming
small groups; and acting, photography, interior decoration, medi-
cine, translation, each of which has one representative, The group
of social workers is small because now such work is turned over to
the department of social workers, a branch of the Intercollegiate
Bureau of Qccupations. ) > 2
It is .perhaps needless to add that many fields other them. thoee
dlready mentioned are-open to college gmduates(. An opportunity
of acqurintance with those fields might serve to distribute women
.among them morg equally. s

2
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Class of 1912—Fables of correlation (in percentages),

, Rad- Mount
Vassar, | Wellesley. cliffe. |Bornard. Holyoke.

Complete cormelates.......................:......| o117 24.25( 31.90| 31.82{  34.09
13.10 18.30 [ 20.80| .70 31.02
1 RN B 240 (...

8ocial workers. .
Writers...

Partialcorrelates. .. .. ............................

Teachers.........
Students........
Social workers. ..
Writers. ...
Sclentists, .
Becretaries.
Artists. ...,
Curators....

B3E| 8| ! suws

Business women., . .

Noncorrelates. 52.40 3 39.70 44.30
Teachers 19.80 8. 0.80 21.60
Students 1.40 2. 3.60 1.6
Soclal work 2.2 4. 9.60 °8.10
Writers. . L0 el 1.3
Bceientists ES0000e0 00d 2.10 3.60 2.08
Secretaries . 540 6.3 9.00 8.20
L| 2.40 4.2 2.40 5.10
Business women. . . 1.40 L 2% 1} PO SN

Npmherolt.houmvocauons......,.,..............I m| ml 47‘ &3_| o7

The data regarding the class of 1912 of Vassar, Wellesley, Rad-
cliffe, Barnard, and Mount Holyoke are presented in the form of a
table and a graph. The 780 records are distributed as follows: Vas--
sar, 242 ; Wellesley, 202; Radcliffe, 558; Barnard, 118; Mount Hol-,

yoke, 163. “To sccure the exact percentages of alusfhee in differ-

ent occupations, the total number.of individuals at work in each class -

was used as the base instead of the total membership of each class.
Such reckoning necessitated, therefore, disregard of the group which )
announced itself s having no vocation, the group of married women

which with the exception of one member admitted no vocstion beyond -

+ “ wife of husband,” or “mother of child,” and the small group from
which specific information about subjects faught could not be ex- -
tracted, Vassar records 14 per cent of the members of the class of
1912.4s having no vocation, 12 per cent ‘as married, and 7 per cent as
unclassified, leaving a- base of 152 working m mbers. At Wellesley,

- all but the working members were diScarded at the collettion, leaving
202 out of a.class of 255 for a base. Barnard has 10 per cent of meri-
bers with no vocations, 6.7 per cent married, 12 per cent unclassified,

",.-~wi.t'!1“n'o ‘vocation,'§ per,cent married, 8 per cent-unclassified; Jeaving |
¥ 9T working m g, . Redeli 08, . Whi sgrided upon”a
PRSPt T N : s -

—

. léaing s base, of 83 workers. Mount Holyoke hss but 5 per,ceiit "

A




. greater degree than any other, permits correlation with the work

. least thespermanent benefit will not be found in the teaching pro-

" portion of noncorrelation is increased in the intercollegiate group over
* that of the 1912 group. A possible interpretation of the change in

" for dissatisfaction with the vocation and desire for a change: - Here
" teaching. - ‘

“correlates. An' analysis of the group as a whole shows 34.87 per cent - {.°
- engaged in‘gocial work, 20.58-per ent in teaching, and 13,2 per cent -

-
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]

questionnaire, resulted in replies from married and working members
only, giving the-result of 10 per cent married members and a base of
47 working members. The 1912 class record announces mest of the
members who failed to reply as “ At home.”

One of the points made apparent by the data is that one of the
chief functions of the woman’s college, now, as in the original inten-
tions of the founders, is to turn out teachers. An analysis of the 542
per cent, which represents all of the graduates in the teaching pro-
fession, shows the distribution as follows: Vassar, 30.8 per cent;
Wellesley, 57.4 per cent; Radcliffe, 55.3 per cent; Barnard, 65 per
cent; Mount Holyoke, 74.37 per cent. ) .

A marked coincidence between the teaching profession and: com-
plete correlation is noticeable. Mount Holyoke, which turns out the
largest number of teachers, succeeds in keeping the highest per cent
of compléte correlates, which by the way are numnerically coincident
with the teachers. . Since, then, the teachjng profession, to a far

within the college, we find in this one vocation at least a unity of
preparation and function which, if it secures the permanent benefit
of the individual is a state toward which the other vocations should
strive. \If; however, the 46.6 per cent of teachers applying for other
work at the intercollegiate bureau is any propheey of the future of
the class of 1912, we are safe in assuming that for some members at

fession. It is scarcely likely that over half the graduates of five
women’s colleges have peculiar aptitude for the teaching * profes-
sion any more than that halfof the registered alumne of the five
colleges at the “intercollegiate bureau have peculiar aptitude for sec-
retarial work, or that half the graduates of any five men’s colleges
have either aptitude or desire for any one vocation. ..

Ore group, however, both in thé class of 1912 and at the inter-
collegiate bureau, is larger than the group of teachers. Except in
Radcliffe, 1912, the noncorrelates outnumber any other section. A
comparigon of the two graphs shows that except at Vassar, the pro- -

proportion might be that -noncorrelation of ‘vocation is .one reason

the coincidence-is between _no cortelation and occupations other than

Nearly half of all the class of 1912 of the five colleges are non- J

secretarisl. work; leaving"the remaining. 28 per cent. scattered. | ’

xiof igl}e'~§)the:»protégsions._.~;.flfhg,,thmg-§txfoupa;@ en, .social -work, . 7
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teaching which is not correlated with college work, and secretarial ‘

+ work, will be dealt with separately.

Of the sacial work, Vassar and Wellesley furnish the large propor-l

tion. Of all of Vassar’s 1912 workers 34.2 per cent are in social work;
. about seven-eighths of these show no preparation for it in college

majors. At Wellesley 24.65 per cent of the class are in social work,

“and a little less than four-fifths of them have made no special prepa-

ration for it. The other three colleges have comparatively few

social workers. The small proportion of cases showing correlation
between social work and college courses points toward the inference
that girls drift into this work, often unpaid, largely because it can
make use of unskilled labor. Because organized philanthropy de-
mands trained workers does not prevent a large amount of so-called
social work being attempted by the clumsiest of beginners. If a
girl sees ahead of her a life of usefulness in the social field, or even a
chance of ekmg out an otherwise inactive existence by social work,
she mlght gain a possible efficiency through prepnmtlon by courses
in economics, sociology, statistics, etc., known as social science courses.
If she attends a college near a large city—in this gzoup Vassar and
Barnard have the advantages.of New York, and Wellesley and Rad-
cliffe of Boston—she should be able te take part of the work toward
her degree at some place within the city authoritatively recognized
as a laboratory for social work. In this way a practical preparation
for work would be gained without the added expense or time of post-
graduate training which many-students are unable to afford. At
present Barnard College is the only qne of the five which offers such

an opportunity to its students. A’ Barnard student by taking some of -

the work of the New York School of Philanthropy in her senior year .

may count .the work toward her college degree and the same time :
anticipate part of the requirements for the diploma of the School of

Philanthropy.

The second largest group of noncorrelates, the teachers, is, it is
probably safe to assume, made up of women who would prefer, since
. teaching and studying are closely allied, to teach subjects which they

had studied mtenswely Beginners in the profession doubtless often,
“have no choice of subjects, though- it seems a pity to try out a novice -

by giving her the additional handicap of subjects with which she is
more or less unacquainted. Since, however, many of the older teach-
. ers registered at the bureau had no correlation of subjects taught with
those studied, it seems in some cases at least difficult to. make any

. transition after the stamp of expenence has been set on snb;ects

once taught.

oombmauona of subjects whxch the_secon ry.,schoolsi diemmd of
. A b

- In order to find out. 1f there. was- any pomxbillty of predlcting the, -
da
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the teachers of the class of 1912
A uniformity of deman

bureau.

nd of the teachers registered at the
d by the secondary schools with s

recognition of the required combinations by the college might do
much toward placing the teacher in her own field.

- COMBINATIONS OF SUBJECTS TAUGHT,

English with— Tlimes,
Mistory___________________ 2
Latin _______.____________ 6
Latin and bistory_________ 4
Latin uud French 2
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Freneh and mathematics.__
Latin and mathematles.___
French and German_ ______
Freonch and history______
Psychology _________._____
French with—
German..________________
History __________________
Latin____________________

b bt 1S

Eoglish __________________
{ng]hh and mnthqmntlcs -
nglish history _________"
English and Germun-_-.}
German and sclence.____._
German and: mathematics. -
Mathematies______________
German with—
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Mathematics

History ..________________

French and ‘mathematics__

French.and English_______
Hlstory with—

English . N

Latin -..?{‘_‘- ..............

Latin and mathematlcs...“

Sclence - .
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History with— ‘'~ Timea
Gevernment and economics. 2
English and economies U 1
English uod German._____ 2
English and French_______ 1
Artand Latlo_____________ 1
Greek____________________ 1

Latin with—

Germap _ ______________ .. §
History ._________________ 7
English________________ __ 6
Mathematies____________ e 0
Mathematics and history___ 5
English ang history_______ 4
French_.___________ .. __ 3
French and German__ . .. _ 3
French and English__ ____ 2
Greek _________________ 2
Biology________ . ____._ . 1
History and German___ __ 1
Hlstor._\' and art___ _ _____ 1
Mathematics and English__ 1

Mathematics with—

Engltsh __________________ 7
Sclence 7
Latin &
History nnd Latin..._____2 n
Gernmn N 4
,IINOQ\ N K]
Physfes________ P 2
Blology_._____________ ._ 2
French and English.______ 2
French and German_______ 1
French______ [P, . 1
Edueation _____:_________ : 1
’ Latlo and English_________ 1

Biology (a combination of zool-

ogy "with botnnv) _______ 4
Blology .with mathematics. 2
- Blology with hyglene______ 1
Blology with Latin________ V1
Blology with physlcs nnd -
. chemistry .............. 1
Biology. With physlcal geo- '
graphy oo . 3 e brf

Zoology :wlth geolggy-- e G |
:é;?{Boun; Germn.
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Chemistry with— Times, | Physics with— Times.
Mathematies o _________ 1 Mathematics_____ = 1
FPhysics_______ I 1 _ Chemistry_ _________._____ 1
Physies and blnlog\_ i = — 1 Chemtstry and .blology____ 1
Sclence..________ L ______ 1 1

Spectulized teaching, L. e, cases In which the teacher has but one subject:
fron class of 1912 and data from Intercolleginte Bureau. Tenchers whose work
bas correlation with their college tnajors: ’

"y r
Correlates teaching one subject ; " :

Tngsh____ . _______ 43 Chemlstry ________________ 3

Mathematles______________ . 20 NMusie o ________________ 1

German _________.._______ 11 Iyglene__________________ 1
Latineooo . ~10 Physfes.__________________ 1

History ____._______._ S -1 :

Freneho o _________ T Total___________________ 109

Jotany - __ . _________.__. 3 : .

.

Teuchers whose work has no correlation with their college majors: °

Noncorrelates tonchlng one subject :

Bnghsh . ) S| Physics. L ___ 1
HIStOry - ____ 4 Phy s((ul ‘geography _______ 1
Domestic sclence__________ 3 200108y o ____ 1
Drawing ________.________ 1
Geology - _ . _______ 1 Total. - __ 18
Mathematics_ __ o ________ 1

The results appended show a discouraging degree of variety. The
most frequent combinations with mathematics are science, English,
and Latin. With Latin, the most frequent combinations are German,
history, and mathematics; Freneh most often combines with German;
but German combihes with Latin in one more case than with French;
history, besides the English combination, is taught most often with
Latin. Botany and zoology are scldom separated; they appear as
biology, sometimes as one comhination. sometimes in unpredictable
combinations with other subjects. The combinations required of the
1912 teachers tallied with those of the Intercollegiate Bureau almost
exactly in order of frequency of occurrence.

A census then was tken of the teachers who were able to specmllze
to the extent of teaching one subject, w ith the interesting results that
while 109 correlates itaught one subject, only 18 noncorrelates were
abla thus to specialize. Of the subjects, Enghsh was most frequently
taught by itself. '

" A not impossible ideal for the preparation of teachers mxght be a
eondition by which the student could combine the subject in which

~ she is most interested with work in the department of education on .,

the way to teach t,hat sub]ect At the same time, it should be  possible

" for.her to huve docess. to lmowledge of the teachmg ombmmona %
' -2be: er’ pa arisu : =

ﬂ”
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allowancs for them in her choice of courses. 1f the secondary school
would supply greater uniformity of demand, and the college would .
. recognize the amount which already exists, the career of the young
teacher would be less difficult. If the college would recognize the
amount of uniformity which already exists in the demand upon
secondary teachers, it might, in the first place, turn out teachers who
could with greater ease and success.fit into their new work. The
college might, in the second place, succeed in increasing the amount
of uniformity of subject combination in the secondary-schools by sup-

them.  Small high schools must require large groups of subjects of
their teachers, but if the teachers are specially equipped with a com-
bination of subjects recognized by large schools, they will stand a
* better chance of advancement in their profession. :
The relation of the department of. education to the rest of the
college and to the teaching profession has been a matter, of interest
from the first installation. The department has met with much
opposition and has until-the last decade grown slowly. Of the five
colleges, Vassar is the only one which still denies the need of a depart-
ment of education. At present in the other four colleges the anoma-
lous situation exists of recognized vocational preparation in one direc-
tion, while it is. frowned upon in others. The work. however, is
frequently.made general in order to accomplish a cultural-end.
Having decided upon the combination of subjects which she de-
sires to teach, the student should be able to take in the department
of education & seminar dealing especially with problems concerned
with this group of subjects. In connection, also, with the depart-
ment, shg, should be directed to secondary schools where she could
see her subjects ably taught, -These two methods of ptactical labo-
ratory work would help obviate the difficulty of the beginner in
modifying and adjusting her college work to secondary needs.* The
objection to so-called normal methods is invalid, since the full content
of the college courses is given to the student in each department
from which she elects work regardless of whether she- teaches it or
not. The time given to the vocational side of her subject would be
‘limited to her senior year and would probably occupy less time and
give more permanent results than many of the present senior .
activities.' Since the college actually turns out a large proportion
of its students as teachers, since a placemgnt bureau for teachers is
part of its equipment, since a possessor of the college diploma is-

" 1The rgdcuon of the schoolmen who employ- college-trained !enchm Was expressed by -
the exasperated protest of the Buperintendents’ Assocfation in Boaton In 1815, The .
superintendeats seemed, on the_whole, to have reached the lmit of thelr endurance with *
- what they termed ** the raw. A. B.” . The solution’ which they offered is of interest : that
; ip.teaching during the. college course, to be: counted 0ty toward -
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recognized as a suitable candidate for a teaching position, the sup-

port of a department of education and a knowledge of its policy !

by the college seems highly desirable. At present the colleges recog-

nize bitterly the inadequate, meager preparation of the students who

enter from secondary schools. They fail, however, to make the

logical donnection between themselves and that lack of preparation;
they have trained the teachers for those schools. Some part of the
remedy, at least, rests in their assumption of their responsibility for
that training. : . )

‘The third group of noncorrelates, the secretaries, is considered not.
only, because of its size in. the 1912 classes, but because from the
Intercolleginte Bureau data sccretarial work appears to be the voca-
tion into which ex-teachers largely go. Over 45 per cent of former
teachers who'were correlates and 57 per cent of former teschers who .
were noncorrelates became secretaries, S

Like social work, secretarial work appears upon an analysis of
its requircments to be closely allied with the regular college courses.
The course of secretarial studies given by the extension teaching of
Columbia University for college graduates lists the following sub-
jects: Stenography, typewriting, Spanish, contemporary literature,
history, secretarial bookkeeping, typography, and an adequate train-

. nZ in French and German. The demands of English are ease and
clearness of diction; “ for to write accurately what one thinks must
always be one of the prime requisites of a secpetary.”

It is obvious that such a course might be shortencd by the student
who had decided upon the vocation of secretaryship, if she had in
mind the reqdirements. Election of the languages, literature, and
history would cover the academic preparation. The fulfilment of
the English demaud is g}ent]y to be desired of all students. Of the
technical training, typewriting has become not only a convenience
but a necessity in so many fields that any student would do well to
acquire it. Typewritten college work would be a boon both to the
student and to the instructor. One method of obtaining it has been
secured at the Connecticut College for Women by providing a room
equipped with typewriters which the students are free to use at
any time. Stenography studied during vacations could offer no
better opportunity for-expert practice than that provided.in the lec-
ture room of the college. : . ’

Secretarial bookkeeping andtypography then are the only classes ™
_Which require special technical preparation.  The student who wish

. to enter upon her vocation upon graduation could probably jn”the
nine months of vacation of her college course’ acquire such extra
work... - S I R > <
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ate changes her desire for that occupation, nothing is lost. (1‘\ the
contrary, she is the gainer in first-hand knowledge of social and
economic conditions which make for good citizenship; in a scholarly
grasp of a group of subjects und a confidence in herself in her ability
to handle facts; or in ability to make language her tool. In the
meantime she ltas had the stimulus toward real work in college which

is supplied in the professional school by what Dr. Eliot calls the

»

To suggest a way in which such a motive can be supplied early
enough in the college course of the student to permit thoughtful
choice of vocation and intelligent correlation of studies is the sub-
ject of the next chapter. !




”
'V.—THE SOCIALIZATION OF THE WOMAN'S COLLEGE.

1 L]

The study of the curriculum through its development and in its
present state, and of its relation to the individual to whom it has
served as a means of education for four years, has brought out with
emphasis certain considerations which concern both of these factors.

To sum them up briefly into two groups, the first consideration in-
cludes the possxbllmes of the individual, the second the potentialities
. of the curriculum in its relation to the individual.

The col]ege woman has disproved two fallacies, that her place is e
exclusively in the home, and that her place js exclusively in the school -
room, Increasingly she has demanded work, and increasingly that
work has become more varted in its charncter The existing condi-
tions are, then, larger groups of college-trained women entenng oc-
cupations.each year, and a greater number of occupatians openjng to
receive them. Furthermore, these new vocations do not opeyf auto-
matlcally with the increased number of applicants, but only as

* - pioneegs-prove successful in them.

If college women are to continue their efforts and their successes—
and there seems no predictable barrier except an e it ¢ social set-  *]
‘back—the college must take upon itself a new responsibility, that of
prondmg society with something which more nearly approximates

.its maximum working efficiency. To quote from Woods: “ Society
is suffering less from the race suicide of the capable, than from the
nonutilization of the capacities of the well-endowed.”*

If women congregate in numbers in one or even a few professwns,
the chances are agnlnst the utilization of the highest capacxty of the
individual;:- She is probably not in the field because it is the one

- peculiarly fitted to her aptitudes. The reasons for the selection of
-her career, if it is a majority career, may be based on the contagion .
of 1m1tatlon, -on the ambitions of her parents, on financial pressure,
on the ease.of entrance, or on lack of knowledge of other oppor-

tunities. None of these motives is.essential to success. Given a
knowledge -of other opportunities, however, with a-conviction of
aptitude for a- partxcular one of them, angd no one of the other re&-

- - song will probably be powerful enough\. detenmne chowe. B




O

ERIC

Aruitoxt provided by Eic:

128 CURRICULUM OF THE WOMAN’S COLLEGE.

Lester Ward, the sociologist, believes that two factors are essential
- to suecessful achievement, first, intellectual capacity and moral char.
acter, and second. opportunity. To provide the opportunity has
become a definite problem of the college. an“issue which it has shown
a tendeney to avoid by the plea of the value of general culture and of
the all-round person.  “The defect of this jdeal (culture, breadth,
and the all-rounded person),” says President Maclaurin, “is that it
does not supply a motive strong cnough to be effective for the young
people of the present day.”* N !

In the efforts to realize the idenls of general enlture and an all.
-round existence, the college girl dissipates her energies over wide
antl frequently desoft areas, and forms habits which are not condu.
cive to concéntration either of thought or purpose.  With no motive
strong enongh for a driving foree toward an attack on her work. she.
frequently orders her energies toward repelling the attacks which
the work makes upon her. The modern demands of specialization’ no
longer put a premium upon that product with which the woman’s
college abounds, the average student. . At the end of the period
during which, irrespective often of any specin] effort or direction on
the student’s part. she has received a cultural education, she finds
Jerself confronted by n very specific and imperative question: YWhat

- ix she going to do with the rest of her life! The postponement of
her decision brings to her certain inexorable results: She is usntally

~ without. time or opportunity to find out. about the felds of work open
to her; che is hurried into an occupation which she has had no
chance to investigate or test with relation to her abilities: she, and
throngh her, society, are deprived temporarily or permanently of
the utilization of her capacities. '

To. such individuals the college is responsible. to the extent. of
providing opportunity ‘to select careers. and education which will
have some bearing on the successful pursuit of them,

Something must happen to ench’ and every one of lhon/thm gives him some
glimpse of his future lifé and arouses his ambition to strive for 1t. " As Prof,
Cooley says. “A man can hargﬂy fix his ambition upon a literary career when

Jhe ls perfectly unaware, as inillionsare, that such a thing as.a literary eareer -

exists.” A clear vislon of A congenlal field Is that one -fundamental circum-
stance in anyone's career.l- g v :

Provision of a cleat view.of a congenial field is, then, a primary
. consideration in the problem_of the utjlization of the capacities of
. the individual. Given the: inevitability of work, or, if that is not '
. granted at large, at least the unquestionable desirability of it, the
. issue becomes vital to the.degree of demanding pfeparation quite as
~ 'much as- the.issues of the care of the ‘body and the ushipf t| '
€, Adress to, National, Educatiopal Assoslation, Boston, 1910.
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Given the eternal principle of human variation, and, as a result of
its insistence, variation in fields of work to meet it, again a vital is-
sue demands attention. The factors of the problem resolve them-
selves then into acceptance of a life of work for the individual as a
useful member of saciety, recognition of variation in human capaci.
ties, and of wvariation in possibilities of the utilization of those
capacities. {

The solution of the problem should be a matter of consideration
early in the college course of the stndent. The freshman veir as a
point of depmtme offers two disadvantages: First, the student s
too absorbed by the novelty of her sitnation and by the process of
mental and spiritual adjustment to it to allow any residue of her
attention for her future: second, at. least one- vear of college worl is
an essential basis upon which to build a know ledge of the student.
A year provides at least some.slight indication of the work she does
best.  High-school work is too likely to be mec hanical college prepa-

ration to constitute a fair criterion of real capacity.

At the opening of her sophomore year, however, the student enters
upon a different phase of her educational development. A gartain
degree of adjustment has been essential to her survival, an acceptance
of possible future demands upon her lias come with obser\atlon of

Lthegraduation and dispersal of one class; she is at a critical point
where she can be withdrawn into three vehrs of absorption in con-
cerns entirely unconnected with the outside  world or where she can
thegin to take her part as a womnan in permanent issues. At this
period of awakening social consciousness, the girl is no longer a
child.  The risk of forcing her to an immature choice in presentmg

to her at the age of 20 the possrble opportunities of her life is not
great.  Moreover, presentationi of opportunity in no way implies
irretrievable bonds to one occuputlon, ‘but rather a chance for pre-
liminary trials of strength in different forms of ‘contest. That
greater freedom is henceforth permyitted the student in her choice of
electives implies that the college recognizes her as a responsible being,”
and should logically imply an obhgatlon on its part to give hcr a

basis for her choice. .

Supposc, then, in the sophomore year a course of regular academic

~ standing is offered, the content of which is concerned with vocations
- open to women. The course should aim to present in connection w1th
each field of work: First, an accurate, comept ion of the special occu- -

- pation and the group of coordinatéd occupatlons, e. g., secretarial
work with its subdlvmons into stenographers, clerks, bookkeepers, -
. éatlstlcmns, registrars, etc.; second, the. qualities 'demanded by the .
.« work; third, the‘prepamtlo i-equxred m speclal outsnde courses and”

2
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. before direct guidance can be attempted.

* do three things: To make an intelligent selection of subjects from the

-edge of other fields, and because her mode of ]iving'preven_t_s_ her of

e
X
~

-students as ‘cacefully as a physician catalogues his patients. By

B the good strategic position of the teacher, she is likely to be preju-
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that, fqnired by "intelligent grouping of college electives; fourth,
the allvantages and disndvantages of the occupation,- including sal-
ary, hours, méntal and physical demands, opportunities for advance-
ment : fifth, its social significance, To supplement the unbiased pr&-
entation of the instructor, at least one suceessful representative from
cach main field of work should give to the class the results of her
experience. A large body of slimnae stands behind cach college asy
comupittee available and campetent to supply such a demand.
. The-Taboratory work of such n course on vacations should he actual
investigation. To illustrate, if a student is interested in salesman-
ship. she =hould look into the course given i preparation for the
work, interview educational directors in the large stores aind teachers
of salesmanship in public schools for the first-hand  infoymation
about the work, and make a report on the resuliz of her investigation, |
If Tier interest proves permanent, some of her apprenticeship i !
store-worle can be covered during vacation.  If <he decides that she
prefers b:wt(-ri(@)g_v or interior decorating, <he has some real knowl-
edge of conditions which <he has gained while still in college as a
basis for her change of choiee. and she hax not had to waste time
affer graduation in aimless drifting.  She has, moreover, - gained
invaluable social education in her experience with the world’s work.
Such a course on voeations offers an honest basis for voeational
guidanee. In but a small minority of yonﬁg people is the natural
bent strong.  For the undetérmined student, options must be offered

To. supplement the course, however, and o supply more direct
guidance, the instructor or ‘cownsellor should, card-catalogue her

accuratepersonal data. by recorded_faculty reports, by information
gained from all available academic and home sources, perhaps at
some future time by prvehological tests. such a complete record of
the student should throw light on her particular aptitudes. Con-
ferences based on sound impersonal data should aid. the student to

curriculum; to develop self-insight. without sentimentality; to find
out what she wishes to do. -

The present system of faculty advors is vitiated because in gpite

diced by over-valuation of her own fied through insufficient knowl- _

necéssity from possessing the view of life gained by participation
in woré'dutaide of the academic world. - 4

_ Through discussion WA the different faculty membeliy however,
‘t‘hgééb ] ‘s,él}qg;._‘vvgi}lg!:l;dg@ at. hgg;'digpggél ,tl}ae;f:ogmﬂtaeion;wivgx;spg- o




SOCIALIZATION OF WOMAN’S COLLEGE. - 131

cinlists which is essential for careful diagnosis. Such a diagnosis
should include details of physical as well as mental capacity.

The counsellor must know by preliminary investigation through ==
a background of research the resources and problems of vocations
open to women. Through cooperation with men and women in occu-
pations sho would have current information regarding the vocitions;
at thoe same 1ime she wounld provide the emplovers with knowledgo
of the possibilities which the college offers to them.-
¢\n Tmportant part of such a system of vocational guidance should
be the follow-up work. Failure in a vocation may resulf not from
incapacity, but from a wrong type of work in the right vocation.
The bogmmrs schodl may be exceptionally difficult, her employer
demanding, her library ll.nnporml by trustees, her chances for suceess
weakened by perplexity as to enuses of failure, since lack of experi-
ence affords her no key to the situation. Ty office of the college
cotnsellor should bu (ll)lo to do much to tide ®ver the difficulties of
beginners. ¢ ’ ‘

Guidance hy any one person is an cgregious error and picee of
effrontery on which is founded the enrrent charlatanism of deserved
disrepute. ~With one”oflice, however, as a clearing house for eontri-
utions from faculty, parents, students, employers, both economy of
effort: andwefficient administration of resources would be seeured. In

« the final analysis the student becomes her owit ‘gnide under the best
conditions’ for efficiency that humau experience ean provide, -

Tho consideration of any new svstem involves several features. In
this ease, the student, the college cln.wnhnn ang society.

Wherever the student has had the stimnlns which President Eliot,
ealks the life-career motive the effect. on him has been wholly de-
sirnble.

Says President Eliot:

In every college o pereeptible prnmrtl}m of the studente exhibit a Innguid ’
intJresl, or noe interest. fn uwlrrxlmll('ﬁ, and therefote bring lttle to paes 9
during the very preclous years of college lMfe, ¢ * « AN IF vy adults do
oitr own hest work in the world under the fimpulsion of the®lifg-caveer motive,
There is nothlug low or menn nbout these motives, and they lend on the people
-who are swuyed by them to grenter servicenbleness und grenter hnppiness—to
greater serviceableness hecause the power and scope of individual prqductlve-
‘%ﬂ are thereby Increased; to greater happlnexs hecause achlevement will

woine more frequent and more conslderable, and to old and young alike
hupplneﬂs in Work comes- through achievemeunt.!

President Eliot speaks of men, but his words are oqun“v signifi-

" eant for women, who perhaps have more to gain by a life-career -
«. motive than men. Not only might the percehtlble proportxon of in:

'.dlfferent students be uﬂ‘ect/ed; -but- the percentuge of “no vocations™ .

%
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’\ women who rust in disuse. .John Dewey says:
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might be lowered by a motive which concerned itself with helping
the rich girl to greater service through achievement. A step might
even be taken toward. the solution of the problem of the matried

»  A’vocation means nothing but such a directlon of life activities as renders
_them perceptibly significant to a person, becavse of the consequences they
accomplish, and also useful to his 'assorintes. The opposite of a career is
befther leisure nor culture, bhut aimlessness, capriciousness, the ahsence of
cumulative uchlevement in expenience, on the personal side, and idle display,
parasitic dependence upon others, on the soclal side. Occupation 1s & concrete
term for cowtiniity.?

The objection to a claim for the need of careful choice of a vocation
is the commén dictum that women go into occupations only until
they marry. In the light of Prof. Dewey’s définition of a vocation,
such an objection shows its triviality and irrelevance. An answer
which might be yielded is that marridge would in no way lessen the
values of a well-chosen vocatfon. The knowledge acquired and ex-
perience gained remain a permanent equipment which through choice
or necessity may at any time be of active service, g

A second objection to involving the college in vocational choice is
the alleged Inck of time. Under the present system a college student

¢+ has nearly one-third of the year devoted to vacations No able-

bodied youpg woman needs. or, if ghe has something better to do,
“desires so much time for Tecuperation.  An abiding interest will call
into service much of that time toward, special preparation without
injuring health or happiness. During the college year, too, a curricu-
lum which provided for more experimental and less book work could
require more time without risk of overwork. i

If the student finds it possible and profitable to make between the
curriculum and her future vocation a correlation which is conscious
and_intelligent, not accidental, she will demand certain standards of
that cufriculum. To be specific, the young woman who elects the
profession of law, or medicine, or teaching, will have distinct aims
in her courses in the history, economics, and government group, or in
science, or in education and the subjects she wishes to teach. The
young business woman will have a new interest in psychology, in .
sociology, in English, in modern languages, in' whatever ‘bears ipon

.. her chosen type of business. The student who wishes later to prepare .
herself for any form of domestid science and art work has a motive -
in selecting her courses in chemistry, biology, physiology, education,
- sociology, and art. « Any yocation which would refuse to correlate in
" -some degree with college courses would, if a reputable’ vocation,
_reflect severely ‘on the ,'qpnlitykqf. the college w"o,‘rk,_ ~ coln o F ol

4
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The effgct of motiv ated demands upon the curriculum would be,
first. to vitalize college courses by an enrichment of content and by
the renaissance of the faculty; second to unify courses by making
them correlate with each other and~with a definite future goal; third,
to unify the faculty aim. This correlation of studies with vocations
would tend to replace promiscuous absorption of courses for imme-
diate academic purposes by original thinking on permanent issubs.
The unity between present and future work would supply a valuable
economic and social asset by furnishing knowledge of the world’s’
conditions and in consequence greater power to deal with them.
Thus, even if the chosen vocation were never followed. it would in its
effect on the individual provide the best disciplinary work possible.

The final factor, society, is inevitably involved, first, by any insti-
tution which can provide leaders; second, by any system which will
help to give it the maximum working efficiency of its members; third,
aycorollary of the last. by any reduction of wastage. That a rela-
tidn between the student and her callege course can be brought about
to help consummate such imperative ends has been the aim of this
pieke of work.

4 Nurture does not consist in the mere coddlmg of the weak says,
rd. “It consists in freeing the strong.” To enable a person to

lect.and successfully pursue a career is setting free the strong to*
become leaders of the race.

The ideal of domocraC}, as realized jn the college, too frequently
expxesses itself in an attempt to turn all intellects into the same
mold. * A more truly democratic treatment of much of our college

material would be to deflect it into directions where it would count
to some useful purpose throngh realization of a development im-
possible in the college. True democracy does not demand a college
training for all, but an opportunity for the highest devélopment of
individual capacity. A system of vocational gnidance will not only
_discover all possible uses of the college for the“students who enter, -
but it will also discover cases of particular abilities to which the
college can not minister, and will direct those cases into their neces-
sary fields of prepamtion The student- who is now dismissed as
“not’ college material,”” with all the humiliation of such dismissal,
may then take her place creditably in some other field. By a dis-
criminating choice of the student bady, based upon -quality rather:
than quantity, the collegé can perform a more truly democratic
service to society in the development of leaders and in the offering
‘of real equality of opportunity, )
- A student body charged with purpose and energizéd by a knowl-
edge of pnnclp]les behind society-is ready to tender to the world the.
. maximum of it power. The waste through ailure, theugaste
£ throu’gikparﬁal success whléins just suﬂicxent to. mhxblt eﬁ'ort toward
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. éhange but not enough to permit self-expression except outside the
.vocation, the waste by the social detachment of women debarred
from work, all waste, as John Dewey says, is due to isolation.

His remedy is getting things into connection with one another so
that they work easily, flexibly, and fully. - The connection or organi-
zation which' would encourage growth and prevent waste can be made
at least in part by the college in relating its education intimately to
life. This problem of unity is part of the call of the age. It is at
the basis of the evolutionary ideas which have forced experimentation
by laboratory methods into the college work, and it lies behind the
present effort to secure unity of college and working life throug)
the development of the one into the other., ‘
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