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. t
- DEePARTMENT OF THE INTERIOR,
. : : Brreav or Epvcation,
LI . N . )
* Waskington, June, 1, 1917.

Sie: Despite the fact that normal schook which prepare teachers
for elementary schools learned long ago that “‘a normalschoal with-
out a practice school is like a swimming school without water,” and
that no, effective professional traning can be given without ample
opportunity for observation of the. ordinary processes of teaching
and school organization and management, and for practice in teach-
grunder expert direction and:intelligent sympathetic }’ﬂ‘i!icism, fow
college and university classes, schodls, and departments' of education
for the preparation of teachers for high schools and of superintend-
CMs, supervisors, prificipals, and special teachers made at first -any
provision for such observation and practice. Their experience, has,
however, finally taught them that high-school teachers, superin-
tendents, supervisors, principald, and teachers of special subjects
need opportunity for obseryation and pracyice during the period of
their professional preparation no less than do thos¢ who are pre-
;’mring,ﬁ;o teach in the clementary schools. and, one after another,
colleges gnd universitios with classes, school, or departments of edu-

. cation have established some kind of practice or obiservation schoel

for the use-of their stadents or have made other arrangements. for
them to do work of this kind. That information “in regard to the
organization, maintenance, and use_pf these schvols and in regard
to results obtained so far, may be uvailable,” 1 recommelid that the

\manuseript transmitted herewith on practice ténching for teachers in

sceendary schools be pyblished as a bulletin of the Bureau of Edu-

“cation. This manuscript was prepared by Mr. A, R. Mead, of Ohio

Wesleyan University, as a resuly of an extensive study of this sub-
Jeet, and has been revised for he use of this bureau at my request;
Respectfully submitted. - ‘ ee

2 s P. P. CLaxroN, (ommissioner.

Tho SECRETARY QF THE INTERIOR, S I :
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PRACTICE TEACHING FOR SECONDARY SCHOOL .TEACHERS.'

.
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l‘l l‘()l(l OF A STUDY OF l\\l‘lll"l‘l()\\ WITH ﬂ,‘\(‘nm.
1. . . TR \l\l\'(. bE l’;\l('l‘\ll‘,‘\"l\ 5 .

‘.' .. H\ AR \llu.

P

Ihmu" the: year 101415 5 A questionnaire was sent to all’heads of
departmentsf (-«Iu« ation dnd deans of sehools aid o olleges of educa
fion Tisted the,dires tory of the U nited States Burénu of Education.

- Thee «lu(«(u)nk asked were as follows: 4
' Vb prasc nm téaching for prepectivi &-mmlnr) teachem, (lu fou use )nur own
el sched, or & public high sghool o under your control®
2 How mady, prspective secondary teachem actually «ln practice hwhlug’
3 How much te hn{p, duea each porvin do? .
1 How are thewe persina selected? 0 . .
N Whoae tually mipervises the practice teaching? © '
T Hoyeu undilize o public hich scho, what clm-s the privilege ot and sionl what
Sim e et based?
How da yer administer pru tee teaching mlu-u the ekulv]m Comermed ina lahora-
R I SN jenee? 0
F o8 Please vitve gny sygaostions you dosire nymrding what you munuh-r the best gon-
voend uq:ammu«-n und wluumnlmu.-n of thin type of professiinial taining.-

v The ll.L\hﬂl( atiin of the returns was made upon about the ‘same .

« hasis as thin used by Prof. C. H. Johnston for the Society of College
Teachers of Education'(see Yoar Book for 1914, - 8 In the State

. mm{vm!\ group, 30 replies were re cgived: from the second: group,
lmwv non-State univeniities, 13 rephies were received. if Cornell be
meladed; from the third group there were 133 replies: and from the
State ugricultural colleges there werp 6. This makes the total of
Tepliex 182, Tn addition, a few lettems from individunls ot represent-
ing any institution were recgived.  The total number of institutions

"o Which questionnaires wef® sont was 205, <Slighlly less than 65
per eint of the institutiogs replied.

Of the first group, the following institutions made. no provision for
“student teaching for prospective seeqndary teacliers: - Alabama, Ili-
nots, Kentucky, Michigan, Ml\alr\slppl New Mexico, South Dakota,
Tennessee, Vermont, Virginia: total, 10, or 333 per-cent of the Stato

« univensities.  Of this group which do not*make such’ provisions, the
following” age planning to establish such work: Tlifois, Kentucky, .
Tennessee,” V ermont . Virginia: Tt i s pmbnble that -ntlwrs aro. ﬂan‘

1 . .

Y Mudl of thr makrlsl in this I-ullrun wm»mlhrml by the mmmmcé on pmum lmhlnu ol the W!
of College Teachers of Education. The studicx of Mead. Chambers, Chijds, and 4iray are from reparts of
tiis eommittee; likewise most of the dmﬂplimu of systems utilfeed by diffecent Insiitutions. The lllbll-
weTaphy was compiled hy l'r Romiet: Stev: ens and the clmlrmn o ‘the comumm
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8 PRACTICE - TEACHING, \
: (3

ning suck work, but their replies do not reveal the fact. Then it
appears that 66.6 per cent of the State universitjes reporting are
actually giving this work, and 83.3 per cent are cither giving or plan-
ning to give it. : :

STATE UNIVERSITIES.

Student teaching for prospective sccondary teachers.

v
Seeondary schoo
| Seco (,,,':'d e Numher of‘l'f'u‘(’.'l"."-
. . of pros- d Seimg
Universities. —— | pective one (se-

. ., N | teachers. mester

. . ) | Own. l Publje CUZED hours).
150 | 10
3040 | 5
10-18 3]
210 |
220 23
k6] 255
2-6 5
Minnesota. 100 5
Missouri..... [L1] 10

Montana.. 10 *)
Nevada..... 10-20 10
North Dakota. 2 (U]
Obio State. . ... 30 5
Oregon..... 61 5
'oxas. . 36 13-23
tah... 4
Washin o ST i Y AN 40 18
West Virgini R I R 10-15 | 1-3
yoming. . ) 5
Total.. R 11 Gl 4-648 80y, wop
L

e 3234 4% 11
’ 30 -5
o 22 2.2

: .

! The cr'dss (X ) means yes.
* Approximately.
" % Includes observation.
L(iiven as “Two montbs’ observation and two months’ practice."’
* Required of “all who take course in senior year.”

HOW THE -S'I‘l‘JﬁEN’I‘ TEACHER IS8 SELECTED AT BTATE UNIVERKITIES,

Arkansas.—Persons who major in school of education teach the subject they desire
to specialize in.
California.—~Furnish teaching for all ** cadets, .
Georgia.—Bersons detailed from class, :
* Idaho.—Seniors given first choice; those with most preparation given prcfero?ﬂ’.
~ Towa.—Seniors in university. Selected by methaus teachers,
‘Kansas.—Seniors or graduates who are candidates for State teacher’s certiffcates,
Usually have & special methods course. - .
Maine.—One scmester of education is a prerequisite. Recommended by ‘major
instructor and approved by dean of department of education,
Minnesota.—On basig of university major.
Missouri.—By the superintendent of the university schools, .
Montamx.apreliminary work in education and in major subject as basis,
Nevada.—Those taking “ Education 3, Theory and Practice. "
North Dakota.—Seniors inf school of education. 52
Ohio State.—Requtred of sll seniurs in college of education. -
Oregon.—Dean of school of éducation, hoad of collegiate department, ang principal

-

of high school cooperate to make selection.

Tezas.—Required of all who desire the teacher's diploma.
Utah.~~Beniors meeting requirements for high-school diploma., 5%
Washington.—Students elect work subject to approval of instructor in charge.
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. SCHOOLS WITH TEACHER-TRAINING DEPARTMENTS, ) 9
West Virginia.—Any person g ualified to take education course.’
Wyoming.—Required of seniors in department of edtucation. 8 ©

BY WHOM TEACHING 18 S8UPERVISED.

Arkansas.—Supervisor of training and critic teachers. ) '

California.—Two experienced men teachers; heads of departments loss frequently,

Georgia.—Teacher in charge. - . ’

Idaho.—High-school principal and department of education. In somé cases col-
legiate department exercises minor supervision, i

Iiwa.—Special methods teacher is head of department in high school and supervises
the work.  Some supervision by general methods teacher.

Kansas. —~Principal of school who is also assistant professor of education. Repre-
sentative of the collegiate department. P

Maine—Principal of high school and professor’of education

Minnesota.—Special rupervisor. : 5

Missouri. —Superintendent of university school and representative of collegiate:
department concerned and some special supervisors,

Montana.—Five criti¢ teachers, members of faculty of Missoula ¢‘ounty high school,
with professor of education. ) Lo ‘

Nevadu—Instructor who gives theory and practice.

North Dakota. —Superintendent with general supervision and regular teachers with
specific management. . (4 S N

Ohio State.—; Professor of principles and practice.

Oregon.—Department of education.

Teras.—Professor of art or teaching and his assistants,

Utah.—Training school department. supervisor and representative of the depart-
ment of education.

Washington.—One member of department of education and regular teacher.

West Virginia.—Department of education. :

Wyohing.—Professor of secondary education has general chargel. j Special supervi-

-sion given by teacher of branch in high school.

COST OF USE OF PUBLIC HIGH SCHOOL.

Iowa.—Each teacher observed in paid $10 per month.  The supervising teacher of
practice teaching is paid one-half of salary by the umiversity and oneshalf by local °
school board. s -

Montana.~—The critic teachers. members of high-school stafl, receive $40 each.

Nevade.—Allow student teacher 1o act as substitute teacher in high school, in case
of sickness, for one week. ‘

HOW WORK WAS ADMINISTERED WHEN SUBJECT WAS A LABORATORY
SCIENCE.

The replies were Yoo indefinite to be of much value, They scem to
mdcate that actual laboratory work is done by the student teacher.

SUGGEST}ONS A8 TO ORGANIZATION AND I\DMINISTRATION.

1. Model or practice school should be a part of the school of educa-
tion. #0800 < .
2. Greatesileod for typical high-school experience in a real public
high school. A ‘separate school under university comtrol should be -
ostablished-only when the other cai not be secured, -and even then
it should not pose as a model school. '

3. To use own high school gives satisfaction.

- \ [N ‘ . Y 7 v i e
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4. First, student in senior year should have observation in the:«
second semester.. Second, this should be followed by one more
semester of work compesed entirely of toaching in a real high school.
Supervision under experts from education department. .

5.- Student teaching in eighth grade is better than toaching but one
subject in a high school for practice work. :

6. “I believe the only successful plan is to have a school for .
observation and practice undenthe complete control of the school of
education. Then you can command- and get things done without
begging and compromising with other powers. "

7. Make use of the seventh and eighth grades and high school for
the work, remove the wesk cgndidates and do not allow them to
teach, dnd give student teacher full power and control over class.

8.-Use school under your own control and supplement it with =
work it & public high school. - ° :

9. Favor supervision by department superyisor and dollege depart- .
‘méht of education. . v - )
. 10. Should have own practice school, the teachers of which you

. could select and you should have entire management of it. ,

These show that five, or one-half, prefer to have a high scheol
controlled by the univemity, college, or school or department of
education. Other suggestions are so scaftered that they show no
agreement.

.

NONSTATE UNIVERSITIES. ,
Sludmt-teadhing Jor prospective secondary teachers.

\ Becondary school Amount of
used. . | Number of| tesching
Universities. e e . _ p{ewplo:u vo, ] donew
| achers. | (semos
Own.! | Public.! hours).
. ax e | , Bl e
......... ]
X P R
George Washington.. ... . ... [l A 5 62
Harvard. ... ... . .. X 40 2}-63
Johns Hopkins. 50000000009 joaso0oo0s Heosoogaooo () 28550000000 0
Now York.............. .0l il il X () T
‘Northwostern 5 S P 151 - 5
”onnsyunnln - X f") ...... 500R000
tsburkh. ... X 9 . 2
Leland Stanford a.. X 30 5
Teachary’ College....... ... A X 100 (19)
Washington (8t. Louis)..... ... .. .0 0 1 "X 25 13
Total... 2 11 200 | 32.1-38.6
A vorage, 41! .8
Modian... 30 4.55
Average deviation. €1/ {|oaocooocoooo
.1The cross (X') means yes. C. .
3 Uses classes in private schools and [n soclal sottloments, @s woll as own high school.
-+ 9 Maximum of about seven semester hours required of candidates for degres.
4 All who complete course. o, s o of
8 Work very limited. . o,
" 6 Uses dlghth {rnde for most of work.
T No practice teaching. . i L
* 8 Work now belng organized. . . S

' Use also assistantships in university.
19 Depends upon provl‘z'(u oﬂporlonm.’

W
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SCHOOLS WITH TEACHER-TRAINING DEPARTMENTS. 11
’ ¥ ’

AOW THE STUDENT TEACHER 1S SELECTED AT NON-STATE UNIVERSITIES.
Northwestern.—By heads of collegiate departments concerned,
New York University.—Selected by daan. .
I'ennsylvania.—All seniors in school of education required to do this teaching.
P'itsburgh.—All persons who complete course in school of education.
Teachers College.—Matter scttled very largely by the student’s faculty adviser.
Iarvard —Certajn senior and grad uate studénts, :
Cneinnati. —Selected by professor of secondary education,
Lrland Stagford —Flective for graduate studenta. ' g .
(“hirugo.—Required of all college of education students, and elective for arts and

science students. > '

Washington (St. Louis).—* Fitness Tor certain subjecta.”’
George Washington.—All without successful teaching experience.

.

.
WHO ACTUALLY .SUPRRVIBES THE PRACTICE TEACHING.

Northwestern.—Critic teachers and professor of sécondary, education.

New York University.—One of the instructors of the school of pedagogy, '

University of Pennsylvania.—The professor and assiatant professor of educational
practices : : ’

Pitisburgh.—*“Our own supervisor, the principal of high school.”

Teachers College.—** Instructor of methods classes and heads of departmentsin schools.” *

{Iarvard —Professor of secondary education has g«nérnl charge.  ““The teacher of »
the department. in the high school; the principal.’

. (mcinnati,—Professor of secondary education and the regular toacher of the class
where the teaching is done. ) . .

Leland Stanford —Member of the department of education has generalicharge. 1Ia
amisted by school principals, and profossors of collegiate departments who permit
practice teaching in their classes. :

~Chicago.—Regular room teacher and some mombers of the collegiate department
concerued in the college of education, ¢. g., department of history.

v Washington (St. Louis).—The regular teacher of the room and the professor of
cdueation,  * o : '

George WMingwrn.—Profebsor of education and the regular teacher of the foom.
. In‘'seven of these cases the real supervision is conducted by a com-
bination—a member of the staff of the department or school of edu-
cation and a member of the staff of the school where the teaching'is
done. In but one institution, Leland Stanford, is.it. evident from the
returns that a member of the staff of tho liberal arts faculty helps *
in the supervision, and in this case it is probably only with such
* instances ‘as teaching done by student teachers in college classes.
Outside of thiese two genoralizations, it seems to be evident that wide
“variation exists. ' : ’

b THE COST OF THE USE OF THE PUBLIC HIGH . 8CHOOL.

- At Pittsburgh the school granting the privilege of student teaching
is given & scholarship for two hours’ work in the classes in education.’

On the other hand; the.board of education’ pays the necessiry ex:
-penses of the student teacher. . At Teachers College the student
teacher may receive remunecration for the service, but it is not appar- |
onf that-the college makes any money payment for the service. - This
is true because the work is lirgely that of substitute teachers in the -
city schools. At Harvarg, “in return for éach. position oceupied by

B PAROITIIE 3 do
ot
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12 : PRACTICE TEACHING. '

. teaclrer named by the superintendent of the town.” In the folkpving
institutions the privilege of student teaching'in the public high sthool
is given at 20 expense to the school or department of edueation:
George Washington, Washington (St. Louis), Leland Stanford, Cin-
cinnati, Pennsylvonia, New York Universityy total, six.  Others do
not use a high school, or do not report anything untler this item.

one of: our students, we grant a single course free of tuition to (Zny

. . \- . .
ADMINISTRATION OF STUDENT TEACHING FOR LABORATORY SCIENCE.

At, Northwestern the student teacher must take charge of labora-
tory periads as if the class were his-own. At Pittsburgh the first
year is often spent chiefly as n Inboratory assistant, the second year is
-that of teiching, and the laboratory work is extra. At Teachers
College the student teacher acts as assistant. This covers a period of
nine weeks. At Harvard the student teacher actually directs the
laboratory work.: At the University of Cincinnati the student begins
as assistant and later does actualteaching. * At Leland Stanford some -
few do assistant work in freshman elass of the college. At Chicago
the teacher takes actual chatge of, the laboratory period. George
Washington, Washington, Néw York University, and Pennsylvania
report that they have as yet done nothing with this'kind of work.,

This reveals two dominant practices: First, acting as assistant ih
«the laboratory; second. combining this with some real direction of
laboratory work, T

SUGGESTIONS AS TO -()!l(iANlZATI.().\' AND ADMINISTRATION.

The reply. ff(vm'é«)nlell-Univcmity recommends the New York City

~- *“teachers in training” plan. From Jolins Hopkins comes the state-
ment that the plan of using public high schools has certain advan-
tages, if it cﬁ@;be established upon a cooperative basis. The fnllowin'g'
from Northwestern seems very good: (1) A practice school over which

" you have absolute control; (2) a good corps of critic teachers ; (3) co-
operation on the part of all the heads of the departments in the
university. These three thingsarenecessary. The Pittsburgh planis
liked very much-at that institution. It has one défect, i. e., that the
distance from the school of education to the high scliool is often too
great to work to efficiency.- Huarvard University, with its system of
cooperation between the university and public: high schools, would
add pay from the university to critioc teachers in public schools for
good supervision. At Cincinnati the fact that the college of teachers

. iz'a part of the city system eliminates many difficulties found in'other -

plans. From StanTord comes the following statement: “The thing

.most necded .is, in .my opinion, & university and net a department .

machinery and inferest.”  From: the school of education, University

of Chicago: ““Separate observation courses have been _abolished.”

. . Theory and practice courses have been broken up into theory courses

7R
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.SCHOOLS WITH TEACHER-TRAINING DEPARTMENTS,

18

ind practice com{ses,' in order to protect the practice from neglect,
The opinion from Washington University and George Washington
University is that the practice school should be under control of the
institution giving the training, _ '

Here, again, is variety of opinion. There %ems to be no gener:
ngreement in these suggestions, 2 \

OTHI;ZR UNIVERSITIES AND. COLLEGES.

- Student teaching for prospective #econdary teachers. ¢
Scecondary sehool | o
. . used. | Numbér of Am;:l
Names, S —aead " tive ) done
. + (somester
OwnL! | Public.: | teachers. ; hours),

Alired University
Abma College. ., .~
Ashlund College. ... .. ..
Baldwin-Wallaco Colleg
Bellevuo College. ...
Beloig Colleq‘
Bowdoin College.
Brown Unlvers(ty o

-Central College.... .
Clark College..... ..
Coe College................ ...
College of the City of Ne:
Colorado Collegeo.
Cotner College. . .
Dakota Wesleyan University .
University of Denver. . ...
Doane College. .....

. Earlham College.
Elon College......
Fairmount College .
Franklin College. ...
GenevaCollego. .. ...,
Grand Island Collepe .
tireenville College (111
tirinnell College . . . .
Gustavus Adolph
Hanover College. .........
Hastings College .. ..

- Heidelberg University ..
Henry Kendall College . .
Hiram College..........
Hope College........ .. .
Haward L uiversity (col.).
Juniata College... ... .
Kalamazoo College. . ..
King College........
Lawrence College. .. ..
fohanon Valiey College.
Lohigh Universltlv ...... Gooa
Linceln Memoria University ..
Macalster Collt].:a . 3 Sooo
Middlelury Colleg
Mitton Callege.....
Milwankee-Downe
Mixsouri Valley College . .
Missonri Wesleyan College ...

e - AN .
! The cross (X) means yes, . 7 ¢One houra day.” =~ L4
2 Joint control of a single school. . - ¥ Only a few days. o ..
: ’l\'m we(;ks.‘ . .l; ;I\‘_hm tboo five hours ? week. - -
-Approximately, ut 50 por cent of prospective teac! 3
b .“)om, 8 month’s work.” - A n 'l‘m wecks o one year.
§' From one llni‘ to two months.” . B One semester. . s ° .
7150 to 600 perlods.” - & . " ® Minimum, 15 hours, o
; 3 Uses subfroshman class. - ’ © MBixweeks. "
= . 925 percent of seniors. - a . = All seniors, ~ . .
.4 About 20 hours.”” =~ - . ' ¥ Average 2 hours a week,
" “Very few,” L : ¥ About 6hours a week.
BVerylitllean . . . ® JFour weeks, -
' Two replics rédetved;.one gave “30 houts or more.”  ® Qne class a day. ’
'* Very little; not more than alf 8 dosn periods a, % Two weelts in two subjects.
#;Student. . . =TS e .8 Halfa year. v
' Two hours per week. ' 8 One class one scmester. «

.'l‘any«g,_4 bours a woek.

o
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* Oberlin College...... .. ...... .. .

14 " PRACTICE TEACLIING.
. ,
Students teaching for prospective secondary teachers—Continued. i
4 . 3 arv .

- mm—'ﬂ;ﬁ.&ho‘" Number of Ati'nﬁ?“]ll"“ of

Names, * T | prospee | HROTSE

’ ST T e e

. y Own. | Publie. teachers. hours).

Monnt Unton College . SR Neog 9 1}
Muskingum College. . . a X L S PO I Yerrryon
Nebraska Wesleyan University .. X 0990000 25 5

Ohio Northern University ... . . ... .
Ohio Wesioyan University ............ .

Ottawa University...... " . . . |

Otterbein Unijversity .
Park College . . ......

HKXX

e of 8t. Elizabeth ............ .

8t. Johns University (Minn.). ... .
8t. Olar College. .7 . ... . .
Shaw I'nivensity............. ..
Southwestern University (Tex.).
Busquehanna University
Swarthmore College
Tarkio College.
Tonple Uni versit
Texas Woman's (Col
adnltyIColle ‘eﬁN. (i.).
per Towa [iniversity
“R\mnan College....."..
College of William and Mary .
Yankton Coslege. ..........0
York College. ..oouteiiiiinn e o

: xxxx§ XX XX X

Totaleeo.oo oo 700-754 11205 5-128.5
Averago 12.3-13.2 | 123.04-4.1
Averace deviation (57 institudion 7.02 najp
Median (53 institutions). s, 10 825
e L . . 2

i Joint. control of a singla school. 7 Six to eight weeks of practice.

1 Utlizes sumimner session of tocal high school for the®vork. ® Varying amounts.

2 About one woek. 5 ? Three hours a weak.

¢ Practice, 50 hours, g 19 Fivo hours a week.

8 Fivo to ton hours n week. -~ . ) 1! Four hours a weok.

-

¢ Eight to ten hours a week. 12 For 31 institutions.

The semester hours here tabulated. are obtained by two methods: First, the amount
of teaching was sometimes stated in semester hours; second, in other cases it was
estimated on the basis of the number of class periods actually taught, counting 18
such periods as one semester hour. In computing the average deviations, but one
sot of measures has been used, i. ¢., the ons measure and the mininmium, for example,
the mehsures for Temple ‘Univerpity are 25-30, and 25 was the only one ysed. In
the totals: for institutions using “Cwn” or “Public” high schgol,. there are nine
cases in which both kinds are used. Also, Beloit reports thag the students of the
methods class teach each other. A number of institutions, n&t. in the table, report
the same practice, but give no other data, and so are not here includ'egl.

Some of the institutions offer practice” teaching, but not for sec-
ondary teachers. Berea Colloge offers this work, but only for the

. training of country school teachers. Two institutions report that they

do not deem it wise to offer such work. Ono writes:

There are & number of normal schools in this State which teach methods and nothing
elsc much, and T feel that it is the mission of this school to give something that can

-not be goten there. I basé my work on the assumption that there are certain things

which everyone should know, whether he teaches or not. I build jt around two or

_three subjects as cophers; one of these is genetic psychology, gnother abnormal pey-
_chology, and another hygiene. - ‘ ' '

’ < ’ . p B




SCHOOLS WITH TEACHER-TRAINING DEPARTMENTS. . 1§ .

* Another writes:

The practice school is usually too artificial to be worth much. In my opinion the
smaller colleges will do best without it. e *
Fifty-soven of these institutivas offer practico teaching for sec-
- ondary teachers amounting to two or three semester hours, about 700
students sharing in this kind of work. Fifty-eight ~f theso insti-
tutions offer no such work for secondary teachers, yet send their
graduates into high schools to teach. Approximately 50 per cent of
the third group, then, recognize the value of this work to the extent
of offering a low minimum of it, while the other 50 per cent do not
offer 1t at all. : : ‘

HOW THE ATUDENT TEACHERS ARFK SELEQTED.

Alfred {lniversity.- **They’ are senioms who have shown teaching ability in the
education work of the junior vear. They must also have the indorsement &f the
college department’ concerned. : '

Alma College.—*“The head of the department of education and the superintendent
of schools consider the qualifications of the candidate and the need of the achool and
select on that hasis.'’ J ¥ .

* " Ashland College.—* Al persons who finish our normal course.”’ ‘‘By the head of the
department.”

Baldwin-Wallace College.—** From juniop and senior college classos. Very fow

junisg.”’
lf:;zuw Collcge:—~Required of all who- receive college first-grade certificate for
Nebraska. : ' :
Beloit College —Membership in methods class gives privilege of teaching Inembers
. of same class. . :

Bowdoin College. —*“By the professor of education.”" -

Brown University.—*‘Partly by myself" (professor of education), ‘' partly by the
superintendent of schools, and partly by the school fommittee."

- Central College ( Mo.).—All who meet State requirements for college graduates’
State certificate. ‘“These are seniors in the college. We aliow the stronger ones to

“begin in the first semester.  The less promising we reserve until we are sure they will
graduate, and until they have fulfilled all the other requirements.”’

Clark College.—**Only students who gave promise of success.  With a single exgep-
tion, they were men of high standing both {n their general college work and in ped-
azogy. Wencan to have it regarded as a privilege."”

U'oe College. —"* By the officer of the subfreshmian class on scholarship.”’

College of the City of New York.—Student approved firat by hwﬂ of collegiate
departmeat concerned, and then by head of department of education..

(Colorado College.—Students make application for the work. Reply did not state
further methods, if any used.

Cotner University.—Selected by the head of the department. of education.

Dakota Wesleyan University.—Work is elective. .

Undversity of. Denver.—Selécted by head of department of education.

Doane College.—Required of all seniors who are candidates for teachers’ certifi-
cates. §

. Earlham Collcge.—Some juniors and seniors selected by suporintendent and high- _
school principal.
'nElo'n College.—Selected from classes of third and fourth year students.

‘
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- 16 o ) . PRACTICE TEACHING.
Fairmount College.—Selgrtind by the .doparlq(ont of education in. connullatit;n
with the departinents in which the teaching is te be done. q
o Franklin College (Ind.).—Recommended by department of education in collegeand *
.~ selected by the city syperintendent. ) o
Gencra (‘5Ilrg¢'.f Selected by head of department. of edueation and psychology,
Grand Island College.—<By ‘President, head of department of education, and head
of department in which teaching is done, in conference.”
Greenville Gollege.~ **On recommendation of heads of departments.*
- Grinnell College.- Membership in class on methods and ranction of superintendent

of schools, .
Q-sstavus Adolphus Collcge.—Seniors who wish S(ate certifiate.
Hanover College.—*'By thepresident.”” - T
Hastings Collcge.—*Have been able o far to rupply work for all desiring it,”
Heidelbera University.~**By the professor of education. : bl

Henry Kendall —~Use advanced students to assist in academy,
- Hiram College.—'*Scniors expeeting to teach who have had prerequisite course.’’
Hope College —Seniors who make average of 87 per cent in all other work.
Houard University (colored).— Al seniors required to do practice teaching.
Juniata College—Required of all who elect course in high-school methids.
Kalamazoo College.—** Each member of class in'podag(fgy takes his turn in alpha-
. betical order.”  Required of all in class, - L i .
King College.—* By the president.”” .
- Lawrence College.—Selected by head of department of education.
" Lebanon Valley-College.-~No report on this point, - .
Lehigh Unirersity.— Apparently the work is elective. :
Lincoln Memorial University. - No repert on this point.
Macalester College.— Required of all who expect to teach, ;
. Middlcbury (ollége.~* By the head of the department on the basis of pedagogical,
" academic, and personal qualifications.” - - o . -
- Milton College.—Membership in class in pedagogy for some.  Uthers as to apecial
fitness. . . 2
Milwaukee-Douner Collcge.—Required of all candidates for certiticates or degree in
home ecvnomics. . ° . . . )
Missouri Valley College.—**All those who take the course teach.”
Missouri Wesleyan College.—Those preparing for State certificate, o"
Mount Union College.—**From upper classmen who are endéavoring to mdet the
new school code and who have had preceding theory.” :
Muskingum College.- ~Report docs not reveal procedure, 8
Nebraska Wesleyan University,—** ANl seniors who have had prerequigites.”
Oberlin College.—**All members of the class in f)rucliil\' teaching.”  Limited to
summer work in 1914, . . .o L
Ohio Northern University.—Report does not reveal practice followed.,
Ottawa University—Excellence in content subject and in course in principles of
secondary method. ) - ’ .
Otterbein College—Report docs not revcal actual practice followed.
Park Colleye~-By the professor of education. ’ ’
Ripon College.—By professor.of education. . .
College of St. Elizabeth,«-Juniors and seniors'who elect pedagogy courses.
8t. Johns University.—On basis of at least two years’ college work.
. 8t. Olaf College.—Seniors who received sanction of depariment ctoncerned with
“content subject and who are taking 16 gemester hours in education.
Shaw University (colored).—Work 100 recent to repott on in detail. N
: {
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Southwestern University (Ter.).—Head of department of education, principal of
“secondary school, and president. Then names are submitted to entire faculty for
ratification, . ) 0
Nasjurhanna University.— By the president” . .
*  Nwarthinore College.—All who do this have had at least 15 remexter hours of edu-
eation, ' -
Tarkio College.—Required of all who are candidates for State certiticates,
" Temple University.—~* By heads of callege departments.™ )
Teeas Woman's College:— Practice followed not revealed by-answer.
Trinity College (N, €).—Work 100 recent to report practice followed, -
Cpper Jowa University.—Elective for sonjors, c
Whitwan Colley ity superintendent selects from list submitted 1o him.
College of William and Mary - -Required of all applicants jor teachers’ diploma in

4

" last year of course.  Assignngents made by profesor of education. 8 .
Yunkton College.—Prgfessor ofnormal work and heads of college, departments.
York' College . —~By professor of education and regular teacher. . .

The following methads of sedection” occur frequently enough to
muke them noticeable: (1) By professor. of edueation: (2) by pro-
fessorof education and superintendent of schools; (3) by professor’
of education and head of collegiate department coneerned : (1) largely
on the basis of membership in senior elass.  Outside of these the
‘whove shows a very marked variation. Attention is hore called to
the method used “at Southivestern University, Hope College, Mil-
waukee-Downer, and Whitman College.  Attention is also called to
the number of cases in which the president of the college makes the
selection. i :

‘3

HOW THE PRACTICE TEACHING 18 SUPERVISED.

+ Alfred University.—Professpr of education gives aclual supervision, occasionally
assisted by other mambers of the faculty who have training in cducation. **Theoreti.
- Leally the elass tescher’eriticizes plans and class teaching also, in practice. 1 find
7 the teachers, with the gxeeption of the prin(‘ipx‘xl, unable to give any help.”
"o Abna Collige.—Cooperation among superingendent, professor of education, and pro-
fessor of collegiate department converned, but plan yet indefinife.  * " o

Ashland Cpllege. —Usually done by regular class teacher.  Later return states that
thia is done by the ward *principal. =, ° 3 )

Baldwin-Welliee Colleges~Professor of collegiate (!(-]mrlnwu? concerned. R

Bellerue Cpllcge.~ Regular high-school teachers and professor of education. )

Beloit College.—Professor of puedagogy and heads of departments in teachers’ courses,

Bowdoin College.—*Principals.” . '

Rrown University,—Done by supervising teacher and professor of «ducational pay-
cholugy. . - a . 2 . U

Central College—BY assistant professor of philesophy and ceducation.

Clark College.~~“The practive teachers were visited by a representative of the
&tate baard-of education, by the local suparintendent. hy a represemtative of the
‘t:ul‘lvgc, and received suggestions more or lessfrom them all.™ -

('oe College.—Not. mych actual supervision. What is given is done by personin

NDusew

+ - charge of subfreshman class. . .
College of.the City of New York.—Supervispd by instructor in secondary. teaching.
- Colorado (‘ollege.—Regular teachers, principals, and professor of educdtion, the two
latter visiting occasionally. ! : e
" 102796°—17-—2 :
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Cotner University —Professor of odueation and regular teachors, o o
Dakota” Wesleyan University.- - Regular toacher.- * e g '
University of Den rer.—DPrincipal, occasionally assisted by profesair of education,
Doane i'ol[rgr.——l‘nvfwyufd education; also regular teacher, - ) o
Eartham College.~Superintendent and priveipal give g conmse in observation and
- practice teaching and havedull change of the work, .
Elon College < -Professor of pedagogy e
Fasrmount College,—Yeads of departments where teaching is done:™ that is, e
_regular teachers, “« )
Franklin Collop —Superineendent and high-xhonl teachers,
Genera College. —Superintendent of, public echonls, .
Grand Irland €ollcge.— Prifessor of edueation and regulara. ek
L Greenville College, By rogular cliss teachers, :
. Grinnell CollcyigeReport does not reveal haw this is done., i "
- Gustarys Vdulphus Collige. ~Professor of aducation and heds of collegiate depart-

‘ments concerned, - .o : o »
Heidelberg University. — Regular class teacher and member of collegiate departmgent
concerned, : ' 0 ’ o
Hiram College.—Profeasor of education. S . :
Howard University (colored) — Regular class teacher and . member: of university
faculty. .

* Hanover College.—Prosident and head of department in which student majons,”’
Hastings Collige. —Professor of educat ianand head of college department concerned,
Heary Kendall Colloge. No report on this poing,

Hope College. - Regular teacher and veeasionally help from professor of edueation,

“Juniata College:—--Regular teacrher and professor of eduvcation,

Kalamazoo College .- Regular teachers, .

King Callege.—No supervision, . :

Lawrence College . —~Regular teachoer and professor of education,

Lebanon Valley College.- No repaort

Lehigh University. —Professor of edum-ation. 5 .

Lincoln. Memorial U Trergity. —Profesaor of education, . o

Mucalester College.—1vads of college departmenta,

Middicbury College.—Professor of pedagogy,

Milton College.—Regular class teachor. ) . :

© Milvaukce-Downer College -—Dircetor of department of home economios and city:

superintendent of same rubjoct.  No work in other subjeets. .

Missouri Valley College. Professor of cducation,

Missouri We<'opin College, - The principal of the academy, S

Mounl Union Collegr - Professor of cducation, head of collegiate department
concerned. | x b

- Muskingpum € ‘ollege.—~Regular teacher. '

Nebraska Wesleyan University Superyisor of practice sehool.

Oberlin: Collige, ~A wpecial supervising teacher helped by highschool principal
during summer of 1914, '

.

)

Ohio . Northern - University! —Profussor of education, assisted by regular teacher or “
principal - * ) ’

Ottawa " Unigersity.—* A general supervisor, an experienced high-school principal,
with graduate training in education, supplemented by the varivusa:oHege professors.
and professor of education.” .

Oerbein University,—Instructor in methods and regular class teachers,

Park College.—A special supervisor,

Ripon Colleje.quiutfsupcr}'ision by pmfna;or of education, superintendent, and
regular teacher. ) i

2 N i
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College of St. Elizabeth. - Regular teachers,
St dohns University.—* The prefect of studice,” .
St inf College. —Profeasgr of education gndrrt-gu)ar teachera,
Nhaw University (eolored).—No report an this point. a ¥ @
Southwestern. University A Tex.) —Principal devotes half of his time to this work.
Professor of education and supervising teachers hold conferences with student
teachers and viedt thair classes., ) .
Novarthmore CoMege. —IProfessor of education, regular teachens and ruperintendent
of xefrools, . &
Larlio College.—Regular teachers,
T pde Undversity.—* High=school teacher and college instructor,
Tezas Woman’s College. - Regular teachers and professor of education,
Trinstu College (N, C.).—No report, ’ B
Upper dowa University.—Professor of ‘education and superintendent.,
Whitman College. —City superintendent of sehools. -
Collige of Willlam and  Mary —Regular teachers, principal, v'{;nd professor of
cducation, ‘ i
Yanlton College ~Iteads of collegiate departinent concerndd. -
Yorl: College o—ead of collego department concerned.

From the foregoing data the following summary is made: Super-
vision by professor of education, 7 instances; by professor of odu-
cation and heads of colloginto departments concerhed, 6 instancos;
by heads of collogiato dopartments nlone, 4; rogular cluss teacher and
tepreséintative of colleginte departments, 11; by regular cluss teacher
alone, 105 by the principal, regular teachers of clusses, und professor
of education, 4: by principal, 4; by principal and professor of oduca2

v

tion, 1; by the superintendent alone, or with other porsons, § cases.’

COST OF USE OF PURLIC HIGH SCHOOL. .

Threo different conditions exist with regard to the cost of the use
of the public high school by the college: (1) At Bowdoin and Whit-
man Colleges tho student teachers receive remuneritiony for their
services; (2) in 6 others some money is puid by the college for the
privilege; (3) and in 20 colloges thero is no cost for this servico.

Ashland College pays a supervising teachor $100 per yoar, while

Brown University pays cach supervising tencher $30 a year.  Ohio

Northern University grants free tuition ‘to the graduntes of the
high school if they enter the college.  Clark College pays the ear

“fare of the student tencher, and at Middlebury it costs “the time of

the supervisor, approximately, $2,400.” - ' 5 :
“The following finstitutions report that such privileges cost them
nothipg: Alma, Baldwin-Wallace, Colorado College, Cotner, Fair-
mount, Geneva, Hiram, Hope, Howard, Lincoln Memorial Univer-
sity, Lnwrence, Lehigh, Milwaukee-Downer, Missouri- Wesleyan,
Oberlin, Ripon, Swarthmore, Texas Woman's College, Trinity College,
and Upper Towa Univemity. ' t :
The remainder gave no information, pro or con; as to the cost.. ,
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gy A
FRACTICE TEACHING WITH LAWORATORY SGIENCE.

-

-

o Alfrd University “Ju:«l,nn_iu a;n,y',(lwr subject ' . o
Baldwin- Wallace Colloge — Oiie peiegee wen, regular professors, have supervision a
Belleyuc- College.—*The practice Teacher has charge of the laboratory work under
the direction of the repular instructor.” . . . )

BeliitsCollige.— Thix in done in the teachem’ counses in the Laboratory of cacly
departtuent 2 . ' )

Brewca Unicersitg.—Student toachor in the laboratory asany other teachir do’

Central Collrge ( Mo).—*The practice teacher is put in full charge of the reghlar .
acwlemy s in physion, ! :

Claric College.— *High school furnifhed. the cquipment,”

Colorado College.— Pructice feachers act as Laburatory assistanta.”

Cotner Tniversity.— Lot student, be laberatory gidstant.”

Downe Colleqe, Practice veacher m'f\'w the famre as the paid toacher, ™

Elon Collop —*Work dene under the supervision of the director of the pliveical
or chemival labtratory ** 4

Fairmiount Collsge — Supervised by heads of deparmentas.” -

Grand Todand College.—Student teacher has charge of the labomtory work o )
regular teacher,” ) : =t

Guslivus Adobphus College—* \ssist regular teacher in labopatory waork,” . z

Hanover College. -~ Student works wnder supervision of college profeacor «f the
subject,”’ * 5= i

Alustings College. —* Student airts ax laboratory nssistang.™

HAalamurzoo College, —* Assint, with a ppanitus,”’ '

Lincolu Memorial University, —Fedcher of science diroets,”

Macalester llege.—*' By yuiz work and actunl direction of lahomtory work in
elementary coumey.” )

vt

Mddiebury College.~*“The mme an other gubjecta.” 7 N .
Milton College.—** Student takes charge as regular toacher.”
Milwaukec-Downer College.—* Assist regular teachor during fist half of regular
* weekly period have: responsibility of teaching class during socond half of weekly
perind .+ e
Mrgsouri l"n'h{( College.—* Nead of department outlines the course Hlead of edui- '
H
i

" cation departmeht superviscs mea hod and class management.”
- Missourt Wesloyun Co"tgs.-—"_‘Ppn'LirQ teacher responsible for hoth recitation and®
laboratory work ™ - ~ . ) :

Moung Uninn Collegr — Undor head of department.” :

-z Nebraska- Wesleyau ( niversity, i'sually student kerves as laboratory assintant and:

“is supervised by load of department concerned angd also'by the practice supervisor. !
Ohio’ Narthern University. —"Student has charge of labortory as well as class work. ™
Otuwa Unipersity,— “Supervisor and college teacher conperate in revitation and ]

visitation, orzynization and plinning. *’ - i .

., Park College.—" Student teachor under dircetion of regular priviessop. a

Ripon College.~*Acta ng laboratory Rusistang.” )

- .College of St Elizabeth,—* The atudent conducta the class under the supervision of

. the regular teacher and in presence of elas in pedagogy.” . ~

8t Olaf —*Acts ps labotatory nssistant.” . g #
 Southwestern University ~''We lave phyics taught in the collego laboratory.”” «

oo Susquehinnna Unidersity.—*Under direction of college teacher of science,®

Upper Towa Univeraity —*'Acts as laboratory amistant.?” G . L. <

G Wankton College ~*Acts ga labontory assistant.” . A

Yorb College. <! Teacher works under head of department.’t
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Eighteen of the colleges made no reply. — Seventecn stated that they i
gave no such work, and sevéral others that they avaided it. Thirty-
seven try to' manage the work in some form. This shows that not.
much real work is being done in laboratory sciences for student
tesching among the smaller eolleges... . i ’

I 10 of the 37 institinions, the s.uukmw-‘nrlmr acts as laboratory
weasfants in 13 the student toacher has charge of the work as regular
teavher. - Other fucts about this work refer to various details of super- -
vi-iun of the teaching.. T °c :

M
.

SUGCLESTIONRE 4R TO  ORGANIZATION. AND ADMINISTRATION OF PRACTICE TEACHING.

Vired University.— Daily coniforences are necesaary for efficient work. "

Boitovue €ollege —* Careful supervision and cofferncos hecissary ' '

i ot College —~ I the teachei’ courses thero is more of 1&a toaching practice.
Pk practice teaching done in this way i mare helpful than any done on tho high.
¢ ool 7T o . o

Cojorado College.—**1 think nothing can beat work done under actuad public school
tonditions.  We have found that we can help the nchoots aud they give us valuable
hr!!s - I Y '

Hon College.—* Should be under the chanm of department of education and heads
i college deportmenta.concerned : '
® Franklin College.—“ A cooperative arrzngement between public high school and
collegn ja best. Supervising teacher shauld be head of department in high school
"' aud mive gpecial motheds course in colloge, ™
Custarus Adolpheg.— X practive school is better than a public high school for this

work " : A £ - i i
Hurward University.—* A high school under control of departsivent of cdycation is
hesy ’ S

Juriata College.—*Rest to afliliate with a public ]\i,':h..-wluml." .

Lavirenee College ——1ih 2chadl should be nuder control of dagurtment of edu@ation.

Liucoln Memarial Univergity. —se your owit secondary school and supplemeént the
work by visits fo public schoals, ) o

Yucalester College.—There should be a half-yoar of student wiaching requined by
Sate aw, e ©

Vissouri Valley Cotlege, —Practjen teaching should be'under (he joing supervision of
dupariment of eifucation and collegiate departments concerned.

Missouri Weslemn Cofloge,—** Observation should accom pany botlt methods, courses,
and practice teaching. " ' . : ,

Ohio Northern Unirversity.—#* A plan like that at the University of Missouri is pref-
crable to a puhli};hiﬁh school.” | e ’

Uppée Towa University. —A vooperative system between colleges and public high
echools is best, - GoF & e ’ 5 ~

.

From these stitements it is evident that épinion varies much
among tho cglleges. Five recommeond outright a soparate (‘‘own")
practice schiool. « Three recommeond a public high school and & plan
of eooperation between college and high school. . As to ‘swmi-viaiog,, 4
three recommond jofist supervision by department of education and
cdllegiato.dopnrlment:s concérned. : .
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STATE AGRICULTURAL COLLEGES.

20 Student teaching for prospective seco ndary teachers.
Secondary school | Amount of
used, ‘Numberof | teaching
Names. . — - __ ! prospegtivel _ done How seloctod.
o | teachers. | (samester | -
K Own.L| Public.! ‘ hours).
— e = ! —_—
Towa Btato Collegs of Agriculture. .. | = ¥ J 50 2/3 | Elective.
Knnsns Siate Agricultural College. . X Lo g | 100 . ) Do.
ichigan Agricultuml-College. . |~ X 40 (6] By heads of Dept. o
fississippi Agricultural Collego. ... [ | % o [ ST . ’
2 Oklahoz{m Agricultural College. .. .| . .0 1. f 10-20 [Q)] B{)Dapl. of Educ. and
| i | opt. in collogo.
Purdue University..... . . s v 30 3 | Beniors in  Dept. of
P og . i | | ; Ednc.
Total. ..., .. ... . \I 1 31 2458 |
o Averuge. . LT W L | i e oo e 4143 | ¥
) Median... ... L ,,,,,,, f W0 |
|
1 TI;‘nss (X) moans yos, ? Twelve weoks. 1000 1o three weoks. ¢ Varies. .

Mississippi. Agricultural College uses the subfreshman class for
practice teaching, and Oklahoma Agricultural® College uses “‘any
opportunity available." [t is not possible .to generalize as to the
amount of teaching done, but the tendency as to nunbeérof teachers
seems to be about 40 per institution, 1 ¢

The work is supervised as follows: Kansas State Agricultural
College, by associate professor pf education; Michigan, by heads of -
departments of homo ecoramics and agricultural education; Missis-
8ippi, by professor and associate professor of education an some-
times by head of department concerned; Purdue University, by
superintendent of Qchoolls and professor of education. T

Two suggestions as to organization come from these colleges: (1)
All concerned with this work should be trained in education and in
their special subject; (2) the practice work should he entirely under
the conttol of tho college. :

SUMMARIES AND CONCLUSIONS. 8
Total tiuohtiommime Bentout. . ..l 205
Replies received. . . .. PR S el e 0 o ST o o o g A S Eea e 182

State universitica replying. . e

State universities not giving practice teaching for secondary teachers
Peroont............. e B SIS
State universitics planning to give such work
“Percent..,...... ... .. A0 OO0 e o T A T8 o A ! ;
State universitics giving such work now. .. .. g N AT e e
'Pt{rc;tnt;'.....',‘.'.._.....,,,‘.‘ :

' Btate univeryiﬁ(ga' using ‘owipgecondary achools
o Rercemt: o0 L e e Syt .6
Btatt univgrmities using public highschools........ ... ... ..., b e O B AL
41 ,I,”ercontf.,....,.,....-f."..‘.._...-.A“.A......J,,...... : s ﬁ‘.ﬁ
\ E)f student teachers eacl 103 OSSR il e 3034
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SCHOOLS WITH TEACHER-TRAINING DEPARTMENTS., 23 "
Median number of student teachers cach year........ .. O, eeee 30
Average amount of teaching in semester hours. ........ e S . 4 4/19-4 1319
Median amount of teaching in semester howrs. ... .. .- 5
S NONSTATE UNIVERSITIES. '
Numberreplying....ooo 13
Veeownhighechool..ooooo oo oo 2
Ve public highschool. oo v o 11
Average number of teachers cach year. ... . 5900 41
Median number of teachorseach year. ... . . T 30
Average amount of teaching in semester hours. ... 0 4-4.8
Median amount of teaching in semester hours. ... ... ... . 4.55
OTHER UNIVERSITIES AND COLLEGES,
Number veplying............ .. ... ... 1. . RN, . 30008 o . 133
Number using own high school. . ... .. ceeeean 46
Per cent...... .. B2 20 OHD CF Gt o o oha0 0 56 B0 0 A0 oA £0.E) B Do © 0 00 90 35
Number using public high school.................... 35
Percent......... o dndon P DOCBaRSnE e e £ e oS5 27
‘Average number of teachers each year (in 57 institutions)........ S 12.3
Median number of teachers each year (in 57 ingtitutions), ............... 10
Average amount of teaching, in semester bours (in 31 institutions)...... .. ‘ 3.08
Median amount of teaching, in semester hours (in 31 institugions). ... ... 2.5
STATE AGRICULTURAL COLLEQES.
Number replying.......... PP A e S e it s e o booo 6
Number using own high school................ . ... 0 85 copac 58P0 0000a00q > 1
Number using public high school..:........... ... ... . .. e 3
Average number of teachers oach year........ ... e 4148 .
. Median number of teachers each year........... ... 500060c00ESB000EeS0s 40
Amount of teaching done varies from two-thirds semestor hour fo about
three semester hours.” '
] ARAND TOTALN,
. v o
" 1. Number of institutions giving practice teaching for secondary teachers. 119
Per cent-of those replying. ...... oS e oo Ve oo et St o 4 oA o o4 oo o' 90
- Per cent of those to whom questionnairés were sont. ... ... :.._ ... 40
2. Numbor-of institutions using own high schools. ... .. .. cors oo e mmenin & . 87
' Per cent of those replying................ PR 43
Per cent of those to whom questionnaires wero gént............ ... 20
3. Number of instityfions using public high school........... e . 80
Per ceut of those replying............. SRR e A : 45
Per cent of all institutions included................. . ... .. . 20

4. Avernge number of student teachers each year (in 95 institutions)..... . 19.6-20. 5
5. Average amount of téaching done ‘by stydent teacher, in semester hours

(in.74 institutions)............... O S S o b a5 e aer - 8.98

‘METHODS Of SELE:CTJN(} STUDENT . TBACHERS,

I mogt qases. it 'is_m;igl@hf, that the student wavchemmmsﬁ Bave’

had cevfain coursps in ‘odyeational theory and in the subject they
will teach before doing this teaching. This conditiomgagms to be

quite universal. In thany ceses, in oll types- of fristitutions, tha
. actual sélection is made either by a represontative of the department "
- or school i i

9f education, or by sugh representative atid porsons eon

it
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24 * PRACTICE TEACHING,
nected with the collegiate ' department concérned. In a great many
Places it is elpctive: in others it is required, if the prospective teacher
" desires 2 degreo, or a cortain type of teachers’ license, or both. In
some places where cooperation exists between the institution and the
- public high school, a representative of the public high school shares
in the sclection of the teacher. In no case is it evident that a schol-
arship standard is adhered to in making such selection. In no cuso
is it evident that any physical or moral qualification is adhered to
in selecting these teachers. From the data found here it seoms evi.
“dent that there is need of a carefully planned system of solocting the
student teachers, ~ * ’

HIOW. THE STUDENT TEACHING IS SUPERVISED,

* . All varictics of supervision exist, from practically little or no super-
vision to close and careful supervision.  Often a representative of
the ddpartuient «of education and a reprosentative of the collogiate
departinent concerned do this work, - In several cases—20 in num-
ber—it is evident that the staff of the department or school of educa-
tion ha¥e full sipervision of this work. The typical arrangement is
a combination of a representative of the department of education
" with some other person or persons.  There are about 50 examples of
this. In several places the supervision is condueted by persons who .
have practically no connection with the departnient or school of edu-
cation. Practically no statements are made as to how tHis work is 1

carried oud.

Till-] COST QF THE USE OF THE PUBLIC HIGH SCHOOL,

Witk veference to this item, the following conditions exist: 1) In
‘many places there is no item of dxpcmse for this serviceg(2) in several
instances a flatfee is paid the public-school autherities for this service g
3) in some institutions the service rendered by the student-teacher
-to the high school is considered a return for the privilege of practico
teaching; (4) in some few cases the student-teacher receives some in-
come for' the gervice rendered. This takes the form of payment of -
expensdy, car fare,or the regular wages of a substitute teacher; (5) sev-
eral institutions grant scholarships in return for this privilege. The
most typical situation is one.in which no cost item appears .and in
) which there is cooperative effort between the institution and the pub-
lic highschool. b SPIRLRE

ADMINISTRATION OF PRACTICE TEACHING. 1N LABORATORY SCIENCES,

.In most fnstitutions ne practics teaching in laboratery sciencos. is
being done.  Where it is, one of two plans is ysed. In gne the stu-
tent teacher is the laboratory assistent, and by such work learns :
what he'can abou the teaching &f the subject. By the other plan -

L v Vil
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s well as a high school.,

L EY

SCHOOLS WITH TEACHER-TRAINING .DEPARTMENTS, .’ 25
o 13 | 4

7

the student-teacher is given actual charge of the work, class work and
laboratory work, under supervision. In many cases this ‘work is *
done in - college laboratories, not in laboratories desigﬁed.for’ »égc-
ondary schools, . 2

-

.SUGGESTIONS FOR ORGANIZATION AND ADMINISTRATION.‘

unanimity-than ‘the deseription of actual conditions. For example,” -
Beloit champigns the old plan of the student-teacher teaching -the’
class. of which he or she is a member. Others flatly declare that -
student teaching under actual high-school conditions is the best,
Still others insist that a practice school shall be a part of the institu-
tion, and not a part of the public-school system. The majority favor
using the secondary schools for this purpose, not using ¢ollege classes
or upper grades. A few favor using the sevensh and eighth grades,

The suggestions for organization and administration show less .

e
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SOME iNTER'RELA’PIONS OF DEPARTMENTS OR SCHOOLS
/' ~* OF EDUCATION.! : =

By W. G. Curamsgegs.

, -

)

This stud.v wus based on returns from the following questionnaire:

L Are any courses offered in your institution, especially for teachers, either in.
special method (e. g., the teaching of German), or in special subject matter, by mem-
bers of other facultics than yours? If 80, are they—

() Listed among thé courses of your school only?
(&) Listed among the courses of other faculty only?
{¢) Listed among: the courses™of both facultios?
. 2. Do you control such courses w/'holly or partially? .

3. Arethey given only at your request or independently of your dosires?

4. Are teachers giving such coursesconsidered members of the education faculty?

5. Do they draw any pdrtion of their salary from your budget?

6. Iy your practice teaching ever superwised by members of other faculties, e. g.,
8 professor of Latin? If so— ’ '

(a) What is his official relation to your faculty?
(b) Is the practice teacher more directly responasible to him or to you?

7. What do you consider the ideal arrangement of theso relations?

TABULATION OF REPLIES.

Replies were received from 34 institutions, but only 30 were used
in the following tabulation: .

I. (a) Are any courses offered especially for teachers either in spctial mothod or in
8 special subject matter, by members of other faculties than the education faculty?

Por
Institutions. _cent.

) Bl R A S Ao S LB R o el e SO 25 813
S Noly L L LR T T S 4133
Course listed hut not BIVeR. ... 1 3.3
b) S:uch courses are listed irfthe bulleting— L
Of education department only 3 100-
Of academic dopartment only. . . ... R 5 16.6 -
. Of both departments. . .. .. BC060 %00 A STk 5 7 0 0.0 Vo 7@ e g o 16 53.3
No replics (or no separate bulletins)........ ... . 6 2.0
II. How are such courses controlled? . ) ’
. Wholly by the edudation faculty......... ... i e g 60
: Partially by the education facuity: . . . V- s < C 16 58,8
Wholly outside thd education faculty. ., ... . ... B 06,7
No replies, ....... R i) Sarl Lo 400133,

P RIS

bl Ly S R e TP SR TR e L
1"’;‘13119 and 'gho.p‘%’pnréhmowjng' constitute for the most part.investigations by.g committeo of the col-
legs terichqrs of. edlication.  See noteon'p. 7. ' % e 5 ' 45
) 26 2 e 3 . [}
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#ipal and supervisors of the training school for “diScipline and por-
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INTERRELATIONS OF SCHOOLS OF EDUCATION. 27

" TIL Are the courses given only at request of the department of edu- A
cation orindependently of its desires? ) . !

. Per
. . Institutions. cent.
By request only.". .. .... e, O SO 17 ° 5.7
In some cases by request, in some cases independently. ... ..., 2 6.6
Without any request. ............... .. £F10 000 (At i € < I Lt 6 200
Noreply. oLl 8 L5 WP 40 ORI & 63 b ATl S O o SR 5" .16.7
IV. Are the teachers giving such courses considored members of the
education dacnlty? Tk - -
YOS.....-.........,.........:.“.....,..‘.............,... 4 2.&
No.. : 50 15 ¢50.0
1 3.8
1 3.3
2 6.7
5 - 16.7
..
4 7133
15 50
6 29
................................ 0SB BTSN ] 6.77\
Vil Is practice teaching ever supervised by members of other fac- g
tlties? o )
\‘ui‘ ....................................... 6 120
No...... e 3= o o iy gy e N P T 20 66.7
No practice teaching. ... e ... .. ... O e, KV T o % , 4 133
Of the 6 institutions which have practice teaching supervised by
an academic dopartmoendts re°given the supervisor a minor,position -

op the education faculty; ¥n the othor he has no ‘connéction with
the faculty. 1In 3 of'the 6 institutions the practice teacher is chiefly
responsgible to somoe member of the education faculty, which means
that supervision is a.cooperative arrangement; in one the practico
teacher is responsible to an academic «department for schelarship
(subject matter) and special method and to the oducation dgpart- -
ment for gencral method; in another he is responsible to an academic
department for subjoct matter and special method, and to the prin-

sonality,’] and in the lasthe is responsible to an academic Hepartment
for special method and to the education department for general
method, : C . IR TR P

It appears, therefore, that in none of the 6 cases reported is the
suporvision more than equally shared with an academic departmont. .

VIL  What would -bo an ideal arrangement’ in viow of. theso’
LI L S O

The deta submitted under this head do not lond, themselves ansily
to quantitative tabulation. Of the' 30 replies tabulatod, 5 mads
no_suggestions .whatever under this topic; 9 suggested the' plan’ ;

>
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28 " PRACTICE TEACHING.,

under which their’several istitutions were working as the bes( plan
for them; and 16 gave, in most cases very, briefly Suggestions rep-
resenting ‘partial or complete variation from their respective prac-
tices.  The communication rejected "from the above summarics, .
beeause the mstitution from which it cidme was organized independ-
ently and therefore did not conform to the condifipns being investi-
gated, contained some helpful suggestions which are included here -
with. these last 16. - ' : ) ’ S
The 26 returns which gave suggestions as to an ideal adjustment
of the relations of academic and professional departments for courses
in special method .and for supervision of teaching fell into seven .
general groups: ' : v ;o X
1. There is, first, a group of 5 papers which do not suggest any
~schemo of cooperation, but which mention some general prineiple
important in the operdtion of any plan, or the reples of which are -
100 brief or indefinite to permit of classification. Al alike suggest:
_the importance of control by the department of educatiogs
2. Tho second group of 5 papers favors complete independence of
the education faeulty in all special courses; and while 4 of the contril.
utors make no reference_to supervision of teaching it is safe to .- |
assume that they would limit that funetion equally. '
‘3. A single contributor, after ~deseribing the. plan in his own
school of giving all courses in special method and directing the work
. in observation (they have no practice teaching): through members -
of the education faculty, and of limiting the acadeémic departments
+ 10 courses in special subject matter, concludes:
“I think that this is the ideal division of work, except for the
entire lack of control of the subject-matter courses.” o ‘
4. Three others deseribe their own practice of arranging-with the
academic departments for vourses in special method and subjoet
matter and of limiting their supervision wholly to their own fa sulty,
and oxpress themgelves as satisfied with the plan, :
5. The largest group, consisting -of 9 papers, fivor cooperation
with academic depurtmeits, both for special courses and for super-
- vision, although, in a majority of cases, they emphasize the nocessity
of special educational training or public selool experience @1"the
part of the academic cooperator. o : ,
6. One institutiongkith an almost complete independent organiza-
g tion submitted; through its dean, a description of itsown organization
“and declared it 10.be satisfactory. “This plan includes courses in
. special methods by the cducation faculty “(while. 8lso accepting

cotirses offared by academic dopartmonts) and supervision by mem-

 bors of the high-school faculty ‘of the training schotl,
- 7., Finally, two of the contributors favor placing both siipervision

.

‘and special methods courses in charge of specially qualified teschers -

the secon

dary sch

’ &

9als in which the practice teaching is done.

5
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g iNTERRELATloNS OF BCHOOLS OF EDUCATION. - 29

SUMMARY AND CONCLUSIONS," - ;

\ In spite of the variety f opinion which is shown in the data just |
roviewed concerning the particular scheme of cooperation between
academic and ‘educational departments which should bo adopted,
thero is fair unanimity as to certain principles which should have
recognition in any plan which may be adopted. Some of the more
important principles which seem to have general acceptance are the

~ follow$hg: _ : :

1. Some form of cooperation is essential. As universitios are"
now organized a department, or even a school, of education can not
furnish all the elements which are essential in the training and equip-
ment of a teacher for secondary or higher schools. While certain
disallvantages arise out of this dependence on other departments,
thero aro perhaps groater advantages arising out of the more goneral
university atmospheres, out of the wider range of interests and the
more miscellancous persomal associations, than could be had in a -
more narrowly limited, even though the wholly j.rofessional, institu-
tion such as a Stato toachers’ college. . y

2. All cousses, instruments, and agencies in the universities .

. which have for their chief purpose the instruction, training, or equip-
ment of teachers should be centralized in the department or school
of education, should be established only on the initiative of the edu-

. ¢ation faculty, snd should remain wholly under its control. In no

~ other way can efficiency be secured or wasteful and irritating dupli-
cation be avoided. - In no ogher way can a professional enthusiasm
Io. aroused or a sense of professional loyalty be developed. No ;
academic department should have the right to announce even a course
w subject matter, especially for teachers, without first, consulting _
and getting the approval of the education faculty.  This faculty has

forits chief Tunction the promotion of the intercsts of teachers, and

- should, therefore, he the best judge of the fitness, the importance, and
tho need' of proposed eourses for toachers. Where the-intérdepart-
mehtal felations are what they should be, the educution facilty will -
ordinarily*be glad to get as many courses of special subject matter
for teachers as possible, provided they are adapted to their end, It 4
would follow, alsp, that the\-depurtment of education should have

. tho right to suggest changes of method and of subject matter in-

 these special courses as well #s the right to some voice in the selec-
tion of .the instruetor from among the available-members of the
acadomic department congerned. . = 15 i
.3, Stich special ‘¢oyrses should bo aimounced primarily n the
¢ bulletin of tho department or school of education, and i annstgced
’galse’%hem should be specially designated as given in or for the depart-
ment or school of education. etz ' : :

‘ 3,
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-~ 80 ‘ . PRACTICE TEACHING.

- 4. The right to initiate and tontrol implies also the obligation to
finance a course. Therefore all teachers of courses accepted by the

- education faculty and announced in the bulletin as espocially for
teachors should draw a proportionate share of their gilary from the
education budget. This arrangement will have the, doublo advantage.
of (1) giving the academic instructor a sense of responsibility to the
dopartment of education and (2) of making: the education faculty
reasonably conservative in initiating or accepting special courses for -
t®uchers. i . .

5. Coopergtion . with, responsibility to, and the roceipty of salary

from the department of education should imply some official connoc-

- tion with that faculty. Just how close that connoction should bo—
whether it should constitute full membership, with the right to vote
on all matters of policy; whether it should grant only the right to
discuss and recommend ; whother it should limit the instructor to the
right to attond only occasional faculty meetings in which students’
workus discussed; or Wwhether it should stop short with the privilego
of advising students personally as to their work in his special courso—
does not appear from tho data submitted. For the presont, there-
fore, tho extent of the participation of the special acadomic instructor”
in the affairs of the education faculty must be determined by Tocal
conditions, - "

6. Courses in special method. should bg in the same hands as
the supoervision of practice teaching. Tho intimate interdependence
of special method and practico teaching is implied 1n the attitude of
three of the groups discussed above, viz: (1) Those who would keep
courses in mothod and supervision of teaching wholly within the
education facylty, (2) those who would secure both through ceoper- -
ation with the academic departments and (3) those who would dele-
gate both functions to the high-school faculty in which the practice
teaching is done.  Only 4 of the 21 who gave constructive sugges-
tions imply the separation of supervision and special method.  The ~
essential interdependence of these two important uspects of teachers’
training seems to the writer almost axiomatic, whether teaching is
to be regarded as the application of the principles of method, or.
whether special method is to be regarded s the organization of the

~ experience gained in teaching. ;

Eliminating the suggestions which violate any of the above prin-
| ciples, and ignoring certain diffetrences as to minor details, we may
- reduce the constructive suggestions of our contributors to three dis-
_tinet schemes, - i e et

1, No cogperation whatever with scademic departments. In this
scheme the academic departments give. only the academie courses
¢ which they offer for students of all departments regardless of their

>
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. gvocational aims, while all sperial courses for teachers and all super-
vidhn' of teaching are kept within the education faculty. -
‘The advantages of such a plan are: :

(1) Complete control of all professional work and the opportunity.
" to develop a professional consciousness without. interference. .
- (2) Freedom from outgrown academic traditions as to educational
valuesgand principles of method which eliminates the evil of conflict
bevweert thie fum&menml principles of general and special method,
on-one hand, and_botween special mothod and criticism of teaching,
on the other hand. \ :

The objections to the scheme are equally obvious:

(1) Unless'the education faculty includes the teachers of the prac-
tico school there is the objection: o

(a) That special method and'supervision of teaching are artificially
separated if t]he latter is in charge of the practice schvol teachers, or

(b) That supervision becomes. academic, formal, and lacking in

-dynamic foree if it is exercised by the education faculty alone..

(2) It fails to get any cooperation from the academic departments
which through lack of sympathy keep many of the prospective teach-
ers majoring with them’out of the department of education.

2. Cooperation with the academic departments both for courses in
specinl method and for supervision of- teaching. - This is prob;tbly
the most practical of all the schemes proposed for the present con-
ditions under which most departments of education are.compelle
to work. - : ’

Its advantages are: )

(1) Tt secures the cooperation of the acudemic departments (at
least theoretically) and forestalls the establishment of rival courses.

(2) It preserves the natural interdependence of subject matter gnd
method, on one hand, and of theory and practice, on the other hand. -

(3) Experience in supervision may react so as to vitalize the con-
teut and improve the mothod of the subject matter courses in the
academic departments. ' ‘ :

(43- It puts the education faculty in a position to appeal for con-
cessions and adjustments for which it could not otherwise ask with
any roason or hope of suecess. . )

\

But it is impossible to overlook some unmistakable objectiens to
this plan: - ¢ . '

(1) It is rarely, indeed, that the.holders of academic chairs have
. had either the training in educational theory or the practical expe- .
*  rience in teaching in eﬁmentwy or secondary schools essential in the
ogganbinll‘tionvof a course in speclal method or in constructive eriticism -
of tegching. : Ftirs ey B A o T e
() Ext?remé'spéciaﬁzatian in advaiiced subject matyer,is likely to
haye given the academic specinlist a warped perspective in the de- -
termination of relative educational values of subjéct matter within -
, - his pwn field, for purposes of secondary or elementary ?‘du_cution, or
* . asbetween his subject and other guljects of the curriculum.

&
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. »

(3) There is the danger that the hest qualified members of the
academic department will he more interested in research or'in the
advanced courses of the department and will thereforo give only per-
functory attention to tho education courses. or worse still, intrust
them to poorly prepared or inexperienced subordinates,

3. Both the courses in special methed and the supervision of {cach-
"ing conducted by heads of the several departments of the school in -
which practice teaching is daite, Who are made regular members of
the education faculty. This involves the limitation of the academic
departments 1o subject matter courses as in the first scheme dis-
‘cussed above, but it differs from that plan in. the utilization of the
-training school faculty for nicthods courses and supervision. There
i§ much to be said in favor of this plan, especially in institutions
which have well-organized practice schools or in urban communitics
which can’afford to employ well-trained and speciadl ¥ qualified teach-
ers in the public elementary and secondary schools., :
~In favor of this plan’are the'Tollowing considerations -

(1) It has -both the advantages claimed for the first of the three
plans under consideration,

(2) It insures & closer organic relation between the courses in
general educational theory and the actual teaching-expericnce of -
the students than any ether plan. ' '

(3) It avoids tho danger of making the work in $pecial method
formal and academic and insures a greater conereteness and vitality
through closer correlation with the practice work.,

(4) It avoids the three objections offered to the plan of coopera«
tion with academig¢ departments. :

(5) It places both method and supervision in charge of teachers
who are specialists and whose main interests lie in the tield of this
work, and who are able to adapt it to the actual conditions and
standards under which teachers must actually wark better than<ould
any teacher whose interests are chiefly academic and in a higher
field. That is, it projects the preparatory work on the plane and in
the ficld where the actual professional service is to he rendered later,

Some of the wenknesxes of this plan are indicated in the following
points: ' . :

(1) It fails to sccure the cooperation: of the academic depart-

~ments—an objection offered to the first phin discussed. _
(2) It separates the special method from the advanced subject
matter of its department and thus is deprived, of 1he advantage of
specialized- scholarships—unless, of course, teachers may be securegd
{or the supervision work who have specialized in the academic aspects

. of the work as well as in education. Tt is thus opon to the criticism

of sacrificing scholarship to professional interests, Wl .
3) The employment, of teachers ini sccondary or clefientary schools

- to assist in the werk of Broparing teachers in uniyersity departmonts
‘has the appgaranco of lowering the staitdards of the university, The
-pbvious feply is that,these teachers must meet the best ‘university

: standazds -as ‘to training’ afd experienice; an’ ordinary secondary
- teacher could no more do this work than he could occupy .a uni-

. vetsity chair of physics.or Greek. . - .Y T
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THE RESULTS OF PRACTICE TEACHING ON, TEACHING
: EFFICIENCY.

By II. G. Cumnps.

During the six years covered by this investigation, 124 students
have completed a course in practice teaching in the Blooniington
- (Ind.) High School under the supervision of eritic teachers in the
departments of English, history, mathematies, botany, geography,
and zoology. » . ) )

During ‘the first threo years of this period the course was com-
pleted in 12 weeks.  Becuuse of this, three séparato student groups
were able to receive training during any year.  This accounts for the
relatively large envéllment in these courses for these yoars.  For the
past four years the work has been earrred on on the semester basis.

During the year 1913-14 practico work was offered in but one
department; history.  During the year just closed practico|teaching
has beéen offered in English, history, and botany. In the history
department, howover, the critic has devoted but one-half year to the
work., . . . 2 ¢ &

The table following indicates the distribution of practico teachers
by departments: . ‘ :

. : Numbers by departments. -+

v
R

:\x:;lxl::: Botany. | (FeoRra- Zooogy. | Total,

; i
English. 3][islur)‘. oo

Date. +

§
!
!
i
1
1
|

E=T-T P Y Cpepe

|
{
t
i
|
i
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-
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- _ PURPOSES OF THIS STV

The purposes of this study were to detofmine (1) the valuation the
toachers who had taken: the practice teiching placed tpon it as an .
- did in later teaching; (2). the .estimaté city superintendents plags -
- ‘upon the quality of teaching.done by-our practico teachers without ..
Pprovious experionco during their- first year in the public schools ‘as
compared with other teachers. =~ " ' PRI LA
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34 PRACTICE TEACHING:

. VALUE ﬂr PRACTICE TRACHING'AS ESTIMATED BY THE TEACHERS. -

- Letters of vinéuiry’ waore 'smxt_ to 115 of the 124 teachers who had
-conipleted the practice courso up to June, 1914, The remaining @

.were returned unclaimed.  The remaining 28 either did not care to
“reply or negleeted to do so. o : ‘
The 81 replies received indicate that 79 of these practice toachers
1 entered the teaching profession after graduation or leaving the uni-
versity, - Oneis continuing her work as n graduate st-Lul«"m'nt Indiana

" work, . 0 ;
~Of the 79 wlio antered the teaching profession; 11 liad experience
in teaching peeviogs to their practive work and 28 had po syeh pre-
vious experience. ) z

\

| of the Ic-.llor,'_whirh‘ cads s fallows: “ Will vou write frankly whether

moderaté, o1 little benelit to vou s teacher,”
e SR -
= ; I Tencker's ostimate, . ¥

- i 3
b By Y o iy ki e i % Asary 1
& Tewnldd witho 1 g elp oethsme - 'S il kT
: et N3 i I' & Uh I
rrit ot Tt : ¢ et !

Sl these teehers sia ted 1t i his conrse wirs the most vahisble

superlative tertos, Such ws; © Yory paael, ™ of the greatiat houegt
Cinvahwible, ote, RN ' :

From the above i 5 appareii tote tie fekiunony of the teachers
themsalves overwhebpingly: attests the vahie of praciica (el

COMPARISONS BY SUPERINTENDENTS, .

for their first teacking aftor taking the practice conpse,’ CAsit secmed
“impossiblo to- dotermine whethier a teacher's sucerss was due to his
hing experiencae or to-

.

the lotter superintendents wero asked t ratd teacho
A N N AR A e e p i SRR

year’s work as Ysuperior,” “‘above average,’” “‘average,” ‘b
) dndl:f-*ﬁgsatiqfucmry;’.’l as compared with all ‘_otlierf‘ﬁgnqiwra

ik

AR 4

average,

N vy 3,

_eould not bo located. Eighty-onereplies were received, Myl 6 lottors- i

Univensity, and one marricd shortly after completing the practice .

~The following indieates the roplies of these 79 teachers 15 iteny (1) -

you eonsider the ¢onrse in practice teaching has been of muck,,

e Moy had ke fw Qi wnivigsity, Bight ot spokha Iesirn-

To seeure furttior evidenee of theé value of Practice teaching, lettom
were sent o superintendents to whom our pragitiee weachers bad Fong’

his practice work, fiyquines were
ers with no, previus teaching
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in tho teaohmg force of the school, and nlso to mnko a SImIlnr come
parison of the teacher in qm\atmn with o4 hor inexperienced wm‘lmm

~“in their toaching stafl. - e A

Thirty-eight teachers without pnwmus vxporlmu‘n replied- to on
inquiry. In nine of these cases the superintendent with whoe\
they figst taught eould not be loeated.  Twenty-nine Jotters were sent

" to superintendents and 19 rephicemwvere received indicating the follow-

ing ratings: : -
. Buperintondeonts' rotivgs. .
= et g ey ey e ot B b et bty N wif,
= > t J . ‘ A}
| Com- ! mt
, s Pt Fwith gne
! withiall | enper.
[ § { teachers, | ovicwd e
J Buners, -
e i
Ngrarion T ...] 3; e
\lu-\\e#\tng- ,_».f . o 1’ o :
w‘»wm BN RN - 2 RSB
Ui aony . ol o
Tt 1 m§ 1

pas
This Ulmjalmn inniiruu*& that 10, of the 19 teachers were'.
decidedly abave the wWerage of all tenchers in the foaching staff;

7 af tha 19 were Nlunl (o or ahove the ave rage fof nll but 2 Were

Lidow average, snd nene were reported as unsatisfactory, . The eom-
partsort with othier feaelers with no provious teaching v\pﬂrwnu- in
w7l snove sl \ullr{. R KW the 19 wern rulw! 13('(‘!(1(‘(”\' .l,m\v ﬂm
sverave; oulv was rate s !M\-w nw*ruw, nml nnm- were rnlml s
s tistactory

SEONCRUSION S,
-

\'1‘1\\""9‘* tinr datn arve too nieager to generalize n]um oo hmndly
the abeve facts would seemt o wareant the eonelusion that in the

“uiliaiiont of supe I‘lmmuh‘nt»- of ~..~]..mln, ws aticsted by their ‘lntln;;t

it samester of ]m'h-x« linal lnmtlﬂ‘ lwuhns" umlvr 4 epIgpnient
¢ritie produces o more suecessfiil tenclior thah ducs the twi ﬂtlm-a,
or-fonr years of schoolroim experienee of the tencher nnllw tramed, *

The t |'~tmmn\ of the teachers llwmw!vva I8 ell!li(’hl. unanimous. -

_fayvor of practice teaching,

. - RESULTS OF PRACTICE TRACHING. . 85




THE RESULTS OF  PRACTICE TEACHING ON THE. .’
- PUPILS TAUGHT. _ a

-
-

" By W.S. Grav. Al S :
The purpose of this investigation was to determine the efficiency

of pupils who had been taught by student teachers' as compared
with the efficiency of public-school pupils. This question is‘an im-
portant one, because the efficiency of instruction in training schools -
is seriously questioned in many centers where practice-teaching

: facilities are desired. In order to secure information on the point in
‘question, the standing of training-school pupils was compared with |
~ the standihg of public-school pupils during the - first year in high
school. The sources of data were the records of 1,500 pupils entering -
. high school, of which 430 were records of pupils from four normal
training schools of Illincis and from the elementary school of the

* University of Chicago, and 1,070 were records of pubtic-school pupils.
. The initial study was made in 1913, Tt included records of all
pupils entering four high schools in September, 1911, and Soptember,
1912, "The computations were based on the’ average records of
pupils in all subjects duting the first. semester in highschool. Records
for different schools were'not combined because of differences in
school conditions and methods of grading.” .

- Table 1 presents the resylts in summary form. The letters A, B,C,
and'D in the horizontal row at the top of the table refer to the four
high schools. \N refers to normal training school pupils and P to
" public-schiool pupils. The numbers ‘in parentheses after N and P
refer to the numbers‘of pupils involved. The numbers to the left of
-the table refer to the five quintiles into which the records of schools
A and B were divided. The letters between the summaries for
scheol B and school C refgr to grades given to pupils inschools C and
D. The entries in the tablo give the percentages of training-school
‘pupils and public-school pupils in each group. The average grades
ars given at the foot of the table. . , /

4

ta

B B
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RESULTS OF PRACTICE TEACHING ON PUPILS, - §7

" TABLE i.—Sunimary of records of pupils in four high schools.

A B

" Quintiles. '
. N (29). |- P (52). | N (s3). 1 P (113);

B i el

~ The table shows. the following facts: : : g
{a) Training-school pupils are superior in school A, as shown by the
averages and by the percentages of pupils in quintiles 1 and 2.
(h) Public-school pupils are slightly superior to training-school _
. . pupils in school B, ‘ S . : B
" (c) Public-school pupils are somewhat superior in schools C and D.
(@) Study of 1913 reveals distinet supefiority of training-schoel
pupils in one high school and slight superiority ‘of public-school
pupils in three high schools. ‘
- Table 2 presents separate summaries of the -autumn, winter, and
spring term records of a class entering high schoo] B in September,
1915, and a-summary of the autumn term records of a class cntering
the'same high school in September, 1916.

-

: v -
TanLe 2.—Records of pupils entering high school B in Septeinber, 1915, and September, .
o AT 1916. . : . : : X

T - H ] s
) Autumn, 1915, l ‘Wln(ei‘, 1915-16. Sprlng, 1915-186. Ayutmn,loxp. ¢
Quintiles. R S A I B -
e B g "m_(m" P (20). N(m).i I'(20). | N(20). | ¥ (25).| Ry | P Q9.

12,0 l 17 23 200 a0l o oo 16 22
Foogl bl el a8
i T
5. 3 ; ‘gq. . B }& 13

Y . 4y “8 82 80 a1 ‘50

o

~ . Table 3 jircsemﬁs; goparate, summaries of tlm;ﬁ;sb—agmeg&ém tecords

0 high sshosls E%or 1915 and 1016;  The recotds. aré sunmarized. ./

“
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“in temms of the general averages mnd' of the grades in English,‘mlgebm,
and general science for 1915, and in terms of the general averagos ,
and of the grades in English, algebra, and ancient history for- 1916.

" TaBLE 3.—Records of pupils in high school E for 1915 and 1916.
: IN 1015, = : ~
0 ! “Avérnge. En:lish. ‘ Alzobra, J Goneral s+lence.
-
Quintiles. f — i ; R B a——
N (10). !.1' @8). | Noy. | v (s | N 10y | 1(28). [ N.(10).-| T (28).
20 | 21 ‘ " 30 18] 10 1
20 | I 2 18 40 i
20 18 20 14 10 23
30 18 10 25 | 16 20
. 19 25 10 % | o, . &
Averngo.. ... ... 85 |- '8 RO[ 8‘{' T w
: i a
- i e L 3 =i
& W 1016, .
5 i
T e e "—-—-'—-.~A —"——’-- ‘l—:«w\-:--——‘w-:“ T s —~-~'——~-»—---m-— ————
Avernge; Fnoglish. Algebra, { Apcient histofv,
Quintifes e L S L — - St
: [ N (@).-] 1 Q9). } N raes D N@ Pam | N @ v
——— e T et e | L — 1 - — S—— - - ; —
o] 8 2 1" 20 | i ol T g 2
at 2 16 U 2 1| 21 1 2h
‘- A8 206 w27 "o i 4 2 '311 (A kdd
il o a2 16 0 5 15| n 2 1
A 27| 1 I 2% 27 | 1| 27| AL
CAveape. o, B j NG w | 92“ "_ \1‘ 57 ‘ T [ o x6
TR o E . 2
0 bl J
Tablo 4 presents separato summiaries of the  records of  pupils
-entering high school C in September, 1915, February, 1916, and
N . N . . .
Septemiber, 1916. . -
TabLie 4= Records of pupils enderiing ligh school €' in Nepteather, 1915 qud (916G
b ~ ;
. . l
. I Septesnber, 1915, Feln e, 1age September, 1§, . -
Quintdes, ~—e e I

¢

N (). ‘,r(m. CNUT™ P oo, N ey | R ),

B o oo 31 8 33 37 AT R B

23 17 12 a i 19 24

15 %5 02 30 2o %

40 1 25 o] a3 ¥
B . 15 5 20 10 23 15
Averago.. ... .. SRR | s ml &.57]' o a

‘_ e e Ty - N ORI LT OO R S 3 SR LB [ Hr 0 MO pam, BE .

1 Averages of three entiring classes: [ : g3l

I 46 mokinal-sehoal ppils. ool GO 8 :

blig-schoo} pupils. .
95 tuition pupils. .. ..,

Hrieo 6f g series of studics which hds beon
of the high school of tho Univesity of

a1

lative.standing of pupils from ‘the Uni

h:
ot
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versity Ele.mentalry School and from public sehools.  The following
quotation explains the organization of the table: S

It is obvious that if the pupils from the elementary schoot were in all respects like
. those from other schools, a ceriain percentage of them should be distributed through
cach quintile in each of the subjects. Thus, since thefe are 213 taking English and

quintile to bo from the elementary school. Table 5 shows in detail how far the facts
depart from this expectation. In the first column of figures at the left of Table 5

columns appear the variations in each subject from the normal or expected percent-
- Ce e . : (3 - .

age. In the first and second quintiles an excess represents an unfavorable showing

for the University Elementary Scheol, while a deficiency (—) represents a corre-.

“sponding favorable showing; in the fourth and fifth quintiles an excess reprosents. a
favorable and a deficiency an untavoralile showing,

TavLk 5.—Avcages in different subjects for 1910-11,

[ tnivens { Qfiintile. ¢
y | 'l‘ol,’:l\] sy e Por
Subjects. uptis. mentary o .
l lp S(‘h'()n{ ' cent. '.,
! [ pupils. | i ¥
. B [ -
i i
2131 LI R } ~8.6
1t Mo | ~1.6
dim 67| I 5.0
(13 N ' ’ . 133
...... 18 a8 - -1 b ]
D ’ [ {1 kg 41
Lol | e 2,50 s - * l ' -1
’ | | i i

Tasle 6, Leerages (ol fferent subjeets forrthe first semester, 191,5-1

L A : L Uliver | . ()'s'liu,lillu,
Tapgy L Ll Per

Siubiecis 2 0 h = ard
Rites prpils "“\\_'.1}(‘,1",," CGent E . ; .
~ '|»:||.|);f 1 - ! 4 f 4 5
t e e N B : - ! ! i
. . | |
[T T4 Tt 1.4 [N 1}
451 2 | (R N I N R T
Jis o S B T L3,k
7 | 171 50| Al g7 ‘ 5
U 41 ELRT R L A 4 2
Poral, y ...z, 205

.

o Tanry 7 Avérages in difierent subjects for the first 801/(1?.#1{‘%‘, 190515,
- 5 e e e e e e - «—"‘ - ¥
Univer- o -0 Quintiles

sfiy Blo | :

muntur}y cont. |

-

Towal

Subjects, t | pupils.

. 8eling)
" Buphts,

82

21
;é i
42|, 4.2

RESULTS OF PRACTICE TEACHING ON PUPILS, - 39

69 of them come from the eleméntary school, we might expect 32.4 per cent, of each

is recorded the-total registration in each subject. In the second column the number . -
of pupils from the elementary school is recorded. In the third column is shown-the- *
percentage of University Elementary School pupils in each subject. In the other.

£
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- claim-made that the effects of practice teaching on pupils taught are -

. . : - ~ L L |
40 £, PRACTICE TEACHING. '

YThese data show the following ¢onditions: S vl
(1) Thet judging upon the basis of the standings of pupils, the

injurious, lacks substantiation. . a .
- .{2) That judging from the same basis, no marked advantage accrued -
to either trainihg school or public school pupil. That is, the effi-
ciency of one sthool was about as great as the other. o
(3) That on the same basis, the claims of superiority made by
either type of school lack confirmation.* - SRR e
/ . .
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BRIEF DESCRIPTIONS OF COMPLETELY ORGANIZED |
- SYSTEMS OF PRACTICE TEACHING.

- The plan of organizing practice teaching varies greatly in different L
colleges and univerSities of the country. Rather. detailed descrip- ~
tion of the plan in 14 institutions follows. The tendency every-
where is to make provision for practice teaching. In the tolleges
. of agriculture and mechanic arts it is quite common tp make use of
¢ -the school of agriculture of secondary grade upon the campus. This -
plan is followed in the College of Agriqulture, University of Minne- .
sota. Regular classes in the school of ngriculture have heen handled
- infull by students in'education desiring the opportunity for practice
_ toaching. At the Kansas State Agricultural College the school of
~agriculture contains 500 pupils, the principal of the school is #n
associate professor in the department of education, and the work of
the school is used regularly for observation and practice teaching.
At the Iowa Stato College of Agriculturo and Mechanic Arts, most of
" the work is done in the Ames public sthools. The home economics
work from the fifth grade through the second year high school is
directly in charge of the critic tenchers furnished by the college and
the teaching is done by senior. home economies students who are
preparing to teach. The agrifulture in the Ames high school is also
i charge of an assistant professor of the department of -agricultural ®
education and the work is used constantly for observation and prac-
tice teaching purposes. The. director of practice teaching in home |
econpmics is an associato professor in tho department of agricultural -
education. Provision is being made for observation and practice
teaching opportunities oni the campus to supplement the work being
done in the public schools. ' o e ¥
. Southwestern University, Georgetown, Tez., has a system which ~
includes its own secondury school. It serves very well the coms’
munity as a high-grade secondary school and the college as a lgbor-
atory for teacher training, The schoolhas been a source of revenue S5
fo the college, a possibility in'such communifics, T e majiagement .

. of the workis in the hands of the professor of education. R
-1 Bidwn Uniersity was one of the first inatitutions, I siot the first, .
1o place practice teaching for secondary teaihiors wpon A graduste

‘bgsis. This makes possible a high-grade type of traiping quite
. impossible i institutions in Whick this is a part of the undergraduate’
W (See bibliography.) A e ;

&
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- work is excellont.

“an organizatipn very simitad to that utigized by the school of eduens .
oS g ] 207

had wuer 200 veura of sucec<inl operation. Duving these yeurs manyv ol i
f A i ! : A I v

} ,BI;U\\‘Il L'l.i\‘q)-:j'y Jouhs askanes upon the cnstoin which hay developed of ineludisig
| prociice-teaching aud, extended professional prepusiation ax vt of the four yoard!

-class fur alohg

NS

Ny

42 Y PRACTICE ‘TEACHING. .

Harvard Univérsity-rlms. developed a c@dmmtivo system in which
it utilizes the public schools. A high grade of work is being ‘done,

~ and it is incrensing in scope.

lowa State Teachers College combines its training school with the

- schoolsystem of the town, and the town school ih ong district th by

becomes the training school. * This is a possibility ig any commugity.
Miami University has developod a high school under its pwn con-

trol... The attendance is growing. The supervision of the practice
*Olio State Univérsity has: developod o dystem of Coaperation with
the public high schools of the eity of Columbus, Ohio. It also util:
izes some of the high schools in the near-by towns, particdlarly for
‘practice work in home ,économics: The supervision is excreised
jointly by the regular teachiors. and by regular$upervisors from the
staff of tha colloge of education.  The work is developing very vap- -
idly, partly as o vesult of recent State legislation and partly becauso =
of ‘the ability-of, tie college to provide nctual higle-school facilitics
for this training.” ¢ : ’ : il

DTl Sebool &f Eidueation of JTowa State Untecrsdy had, antil veeently,

tion ot fndivna Univerdity. Now a complete, reorganization is in
progress, ' B oo
e . : RS . : S i s
The dotailod statenrenis of Uy wark at various instititions follow,
55 T e 2 5 ] ; 2 i \
= Brows-iIxmv sy, - - . . :
7 B Wi, Tadons, i
. 1

= . . bt . . Al
“Broam Universiny heean the work i practice teaching fop revonsdary rehool trachers
in 1845, The wink of Brows Universiiy ho ‘consequant!y beetl ploncewwork and T
’ atlong
have been dntredneed, bug the Tdamenesl principle silopied dn the heginniing aro
still viaintained, Thet an . - .

b Praetice deaching shonld he opest only to graduate spudents; that, is, stadents
who Lolda Lachielor’s degree. . This: rule ix infloxible and s ever Teen hroken,

work for tha fiixt college degves and-regards it asa Jowering of s{anidards:
S22 Practice teaching shonld e underaetua b schoolyoom conditioris, Henee Brown
! I i

i U;Livurs-if.v( Tiges fo its practice teaching the public and private secondary schools of

t}

‘cily of Proyidepen and. neighboring citis and towns. - ; 8
Practice teaching ehould include the continnotls instiction ‘asid -eontrol ol o
period. At Brown Ufiverdty the amount of practice toaching required
i petiolsp wegk to 46 period ek for oneyoar. . Stitdent
it thoy tegch: th t -f¢ I ostor o
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S despeg i education, Thix teaching ix dabe, in dies( eye
Sohool, wnr dntegral pargaf the Sghool of Edueation.  Somé.other teaching facHitios -

";"lh;uii('lcscribc. kA T R e S R R e e
) 'Tlie'fUnfiveg-i‘qitx HighSchool aims to-perform: a. double functign..” For ity pupiﬁ;if '

‘ -l*(‘ofljs»ltgo‘;proﬁﬂa the hest passibly apportm;iﬁus}ﬁpbwduqutioxi_ during the sedonds;
‘puriod. ;

* ORGANIZED SYSTEMS OF PRACTICE TEACHING. 48

subject taught. Hence all supervising teachers at Brown University are selocted

th® expptienced teachers of the schools. Each student tescher has one super-

vising tescher and’each supervising teacher one student teacher. The work is strictly
individual, ’ ol s ‘

6. Practice toaching must be closely corrolated with the university. work. At

Tirown Uniyersity supervising teachers are selected by the university and paid a'small .

remuneration.  Each student teacher is visited once a week by the profeasor in charge
of tho practice teaching and private conferences are held. He also meets once a week

in a general conference all the student teachers:  Plan books for the past week are -

preseiited and discussed and later réturped to the studen tteachers,  Student teachors

are at the same time pursning other courses (1) in edutation,“gcourse in-recondary -
ednetion and’a seminar in eyrrent educational problems, and (2) in departipents’

allied with' the subjects they are teaching. - ;
Student teachers who teach more than five poriods o week usually receive some

“remuneration. for their work from the echool. - In. the case of the city of Providence

thix i providegd for by an agreetnent hetween the nniversity and the city of Providence,
in other cases it is arranged s the casex arise.  Student teachors who have thown
themselves efficiont, aro assigned other classes under supervision.” For. this work they
reeelve remuneration, - The work then becomes C
“part-fime work " in vocational education. i e e
Graduate students who are admitted to the practice tedching at Brown Univer ity
w-ally have taken as undergraduades four semester conrses in education,  These
CotFes are Hixtory of cdieatian, principles of education, edueational pychalogy,
wil eencral method.  In the Jgsg conrse there i< some svsfematic work 1a ehservation

ael vane teaehing of the class by members of the class: for 1\hi,- It piurpose the clusg

x el wded into sections of abopt 1 lia .

G e Lt prineiple i one wiiehge funtimon il and appedrs in all of the work,
Practice waciide muserot be an iy w. tae «cBodl or ta the pupil, But rather-a
Fonefit, Heviee the stiddenl eacher 3s called b freely (ot assizg thie all[}t,‘l‘\'isil)g
acher ov the principal of il cchool 1o daine € Hminesd dll(yl ut of elitical \\'A)r}k,_ work
sithudndividin] prrpibor ather wark which cansbie asdene At profitsto the gtudents

loscly simikrdo what is known as |

Cacheranddo the schaol aiikd, - The st ent teaclior Leeome o al i ten 2 and prr-

Pooeca part ol the seliool stadf, sehjoet (o rogulions as dther tached and waorking as

i bl aagher are s hatmony with the goerat prerposeg upd +pinat of the school L

. . ‘.

' Unvivimerrd o Vi e,

Byels ROMEAI %D W 5 Gay. :

Praguiee wathing is o roquivement for practiedtiv.ali persons who pre ciustldates for
w10 the University Tigh

aritpirnizhed by work in social scttlement=and-privato institutions.  The Univerity

Hirh School chirges a tuition fee of $200a yeur. 1t hax a fuvuity of abent 40 and an .
envallpent ol abont 400 children. I the high school the practiec Aeaching is ot -

tharoughly orgmiized i ma Lh(;m'atil'S, l)i-sl,m‘_v,)‘En;ﬂ_is]), ﬁ('ilgn"c}, houquno"k'l.-arca,_ and

hame econoniies, The'gehdol furnishes practive teaching fud'Hfia in pi‘a(*ﬁﬁilly all”

iericydup TEis distinetly anderstood thit this high school

arfunctions of thisie

) 5y

of the, work on'its pupils-are

Sk

hool an: the'effe
3 . 3 At b

‘

bt ‘more hifoad

For the Schook of Jiccation, pepking, for the Uhiversity
| Sodloty, Vol. 111 No. 07, pp. 833-535, Api, 8, STt

experimehtation, observation, und student teachibg: by the Scheol of
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] -
of Chicago, it serves as a laboratory for. thesolution of educational problems. That -~
there is no vontlict between these alms the experience of the past nine years has made
clegr. :That the practical demands of present education systems are not ignored
iscrgow:x Dy the fact that during this time 570 graduates of the school have entered
college or engineering schools. Qn the.ciher hand, both in the gencral organization
and administration of the school and ist’"che matter and method of classroom instryction
"the demands of the best educatioral thought and scientific advance” have foun
expresdon, A school whose officers and teachers are students of the educational
roblems connected with their work is likely to furni<h the most favorable conditions .
- for the development and training of its Eupils.—-(lligh School Bullatin, 1913-14.)
.The generul siministration of the work is shown b\x the following regulations:

i

.

o GENERAL REGULATIONS.

Requirement for graduation.—Two majors of practice teaching completed with rrades
of G or'better are-required by'the faculty in all undergraduate courses, Each major
\muit include at Jeast 50 hours of contact with the children in the classroom, laboratory:,,

‘or field. During this time the student teacher must teach at least 15 lessons. This
is & minimump requirement, however, and ‘where it is possible 1o administer it the |
teaching of more lessons will be required. Ordinarily, practice teachers in the
elementary school will tcach from 30 to 40 lessons in cach major.

Prercquisites fpr practice teaching.—Tho breroquisites for practice teaching in the
high school are as follows: ) AR 7 =0 -

2 1. General Introduction to Education. This course consists of a series of lectures,
readings, and discussions introducing the students to the gencral problem-of education
and to the best gources of information and methods thut lead to a seientilic st udy of
them. In addition to the work outlined above, the studentsmake a large number of
visits to schools iy order to make a careful study of school onganization and classroom

_practices. The results of these observations are written up and reported in class. In
this way the inexperiedced teacher secures afifst broad outlook on problems of teaching,

" 2. Methods of Teaching in High Schools, ' This course is designed to-introduce
prospective high-school teachers to the specific problems which they will have to -
meet in coynection with their future work. The course (lia]s with such problems aa
thoselection-and arraingement, of subject matter; the routiné phasts of school keeping;
methods.of learning involved in various school aubjects, with corresponding mathods
of teaching; methods. of sccuring interest and attention, of providing for individual
differences, and of organizing supervised study; the use of textbooks anc conv epsg-
tional methods; the planning and testing of teaching. In connection with the study
of each of the foregoing topics, a series of classroom observations is carried. on. The
class and thoe instryctor visit recitations in the University 1ligh School in order to
s>cure concrete information concerning the problem - unde®consideration. These
obsarvations are then made the basis for cfass discussions in the lesson® which follow, .
Plan writing is emphasized. As nearly as possilo, the student isintroduced to all ~ *
the general problems which underlie expert teaching. . :

3. A Special-Methods Course in the Subject to bo Taught. The special-methods *
courses deal in a very specifi¢ way with the problems of teaching the respective sub-
jects.  In addition to the classroomn work, directed -observation has been introdiced
in otder to bring the student in as closg touch as possible with the work of the class-
room. Directed observation is carried on in the special-methods classes in English

- .a8 follows: - 8 e ; ‘

- To’each clase in English in the University High. School is assigned one stud
golledo gonior, from the special-methots Sourse; This studént.patticipatesin:
of the high-school classin ‘two-ways: First, he is considered 8 nfember of th
regular standing, being called ypon to preppre the subject matter the olass is|
ipg; and called upon to recite upon that subject mistter os is gny other mem
class; second, the supervisedyobserver becomes 's_uf apprentice, workirig in
‘ : i Shia . \
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© ¢ tegehi blems 6f the class under the personal direction of the high-school instrugtor, ‘

/From time Yo time he is assigned duties, like the reading of a set of thernes, the dis- |
cussivn of these themes in class,conducting part of a recitation on an assigned passage
in literatare. Ile isin consultation with the high-school instructor in the preparation -
of plans, and hag unlimited opportunity to sce the inside workings of. classroom .
procedure. !

1. A general average of *“C" or better.in all academic work i required in practice-
teaching courses.  Failure to use good oral and written 1nglish disqualifies students
from continuation in practice-teaching courses. 1n all cases, applicants for practice-
tBaching privileges in the high school must have qualifications in the subject to be .
tanght satisfactory to the department which is concerned in the College of Education,

THE CONDUCT OF PRACTICE TEACHING. [

1, General purpose and character—The purposes of this work are (a) to help students
to uppreciate educatidnal theory by themselves putting it info practice, and (b) to
train them in those practical adjustments which constitute effective teaching. ~ Gen-
erally speaking, the sooutr a student teacher can’ he prepared to do some effective

_teaching the better. Observation which follows some atteinpt at teaching is more
valuable than that which precedes teaching. ‘ s ¥ e

2. Dutics of student teachers.—(a) The student is responsible for understanding and - |
appreciating the work of the quarter in the subject assigned for practice and any other
phasea of the curriculum of the school or the work of the grade that the critic teacher:

desires to take up, ' , o e P

* th) The student is responsible from the beginning for participating and asdisting'in
the activities of the room, e. ¢.7 correcting papers. guthering materials, assisting in- -
dividual pupils, ete. : '

{¢) As a rule the student wiH he assigned at ﬁrst_sume casy subtopic.in, o larger
unit and allowed to teach froin one to five lessons, thus being initiated grad ually into

+ the work., © ’ o ' )

() The number of periods of teaching will be increased as the student becomes .
capable of assuming them. . a ) ‘ 50

(+) Student teachers are expected to attend critic meetings, which are arranged by
critic teachers.. These will be frequent during the first part of the (uarter.

(f) Btudent teachers ehould get ready to begin teachiiig as soon ag pussible, and are
held strictly accountable for expected results. - '

(#) The student is primarily responsible to the critic teacher in whose place he
tenches. " ITe may be referred to the appropriate department in the College of Fduca-
tion for. assistance in securing thie material needed in preparation for his umchiné.'
1f 'the‘ teachi{ug is in the elementary school, the student is also responsible to the super-
visor in whose group of grades he teaches. i ‘ : .

3. Reparts by evitic icachers.— Reports ate filed with the dean from the critie teacher.

* These reports will Le made the basis ot only for credits in the course hut algo for
later recommendations to positions. . .

,The points outlined below are considered in making these reports, which chap-
acterizervery definitely and in detail the éndividuglity of the student teacher. This |
does not mean that the eritic teacher reports on cach point in every cuwse, but em-
phasizes those pointathat arg especially significant for the particular student teacher .

... Yoncerped, The critic also adds comments on any other notsble aspects of sthe
. stuydent’s work: N : £
", (1) Preparation of lessons.
+(2) Skill in condugting recitation. .
(3) Ability to manage children. " s
"(4¥ Personal fitnegs for teachigg, . ;
[ . (b) General rating of teacher, % . . 1. - o,

.,

|
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.46 S . PRacticE 'rmcmxo. R

o Dcpartmmtd pram:a’-ln addition.ts the goneral mgulatmnn ‘outlined above
“each dopartment works out s series' of auggeehona and devices in regurd to practice
; te,whu\g The following suggestions l\avo been worked out ‘by the mathomnhm
department in the Univensity High School:

“{(a) The atudeht g work i3 of the’ fnllowing types: T‘mt. active: tmwlxilyq:m inrludi’ug :
,' wurk ‘with individuals who need epedial assistanco; supervision of study classes, ete.; -
*.and second; routine work, such as ealling the mll collecting and. distributing papers;
‘reading. and gmdmg mpom emmumtmna ote'; supc-rumna ('\unnm\(mns' keeping .. .
records, ete. ,

“(b) It is aimed ta slurt tlm student in his wurl\ as goon a8 possible in urder to mw
hinf the masimum amonnt of fima for developing skilt, 1f lh(;rv in only one practicd
smdom ina (“&N that student may teach-a part, of each: d.w, il there are several
nhndvutn it is not puwblo [ g:\’c ‘daily. »-ppurlumtv w u-uvh The B.mer situation
: rurolv arises. ;

ie) The firit ie&wn I\ughj, is usinlly very short. .ﬂmul 10 minutes in length; It
2 omay be the c.«\elnpuwm of o, theorem or nl'vlrmnla \l(’llw] aitn, amd the time limit
are usually: veveed upon heforoland k¥ the” enidirie (lll(' Critie: u.xv her. Afterithe

lewm Las, lnmvn Laught, the eritiy lmujwr meots the pracice stadent to. cmph.wﬂu
“the strong nml weak ’pmuh« of-dhe. ulﬂdvm L] teae hmg ~md to mnlu- Nﬁlpmnlv‘u\n th‘- S
»gu,jmna wlere, lm&ptia needed.: ‘A B =i e
mvhmg power dov tlops. (Im dumuun of (Iw lquziug p;}rim!s i 'l-mv'ih(*lu'd
aml l)m mmhvul = nw|nm~llnlnw~ are incrensed alunyg all fines, Assonts us the stndent.
hlmwa ~u1hu- e rmm‘] fw W gIvai ¢ lhnzm»[ o rlass for flm (3 mum (HE i vrm]

Pk.uum.s q mm‘n. CorinBIA, l NIVERYITY l'\rn OF PHACHEAY. \\(uu\

By osterr ~nn ENF,

2 AI‘r.u‘lu‘ll worls in varlous f-‘rm atis Toen eavried: i lr\ Teaehers Cotlo for many -
lvm lln- u.mm- «f vhv \mv L ll"h v!a.mv-ogi m;v I \.I“‘u in recent y ann,,»r\yi,tqg_.m ﬂm ;

Vrodlt is allowed: in the
wnmw d«u-nm‘ -'mn‘ww‘ ¢ v;wy,\ .r«ud «)lnwn.nmn Efipervised, h‘-u Luw:
lmmuw m mpor\ 1sioh; mu! ¢ qwr.m.ma] work Ty v

1OSHEERVINED OBYERVA u'a\ : ek i

'Hm eollog e hag t\wmhwlx of u‘n Frenfion Hhie Aingce Aui Lmﬂ for Boys and

i, Torn M: s, Sehool for Ol gl AT RN REERERTS O An.u euts of speeisd

[ pvethind and pe unml wethed fos “olervatie avof the v micof e pericited teacher . o

ud-‘nmn to e w “sihals, of olservation: tie fxim‘m fa vivit Ahe pablic o & privaie

y I\ iy N bl City anil, \‘uuul\ “lwm ulmmt" very phano of c«fm.umuutg
:Hmfml S Siba o _,‘ ¥ e NG

o

=0 IL 8 l‘l.H\'Hr,p 'u*u SITINTH

/v lugh -f'hm)l of mmvn Iur -«upw‘\ w-d w:u hun: I.l e
w\uml diiicrent mlutcm of e
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. predenting iHustrativé tnaterinl for ofaas use-—thatorin] that is avsilable i}’t’-ihd Jibma-,

i b 10l

| OROANIZED SYSTEMS OF PRACTIOE TEAGHING.

_The second opportunity for practical iyquf is offered by'k‘sy@rﬁ—‘olkﬁpérvﬂ "f
observation and teaching in New York City and vicinity. “Graduate ftudents, with - |
" or without experience, who seem to the official advisers ‘entirely to bo qualified to

- undertgko work ‘qf this naturo, may’ be recommended to"school principals to'do

practical work, A IRl : R AT Py
“The suburbargroup ia composed of high schools in near-by towns that cap bo
reached by ferry and trolley within 30.or 40 minutes. By arraugement made sep-
+ anately- by the boards of education of Leonia, Cliffside, and Englewood, N:J., and
the dean of Teachers College, college students in linited: numbers‘are permitted to -
serve as apprentices to the regular teachers for periods of five weeks cach, rendering
such service to the teacher of class as the teacher directs, During the five-week
© puried of service the; time of the colloge students s divided subatantially as follows:
birst week: Observation of ¢lass teacher and pupils in order to beconio acfuainted ..
“with individial papils asid to know. them by namo, to becomd . familiar with, thy =
teaher's methods as well.as fhe text-books'in uge, and to study the children in tliv
lass whorequire special treatient.. o e e
. Setond weeks Generally some foriof active patticipat ion in the work of tho class
* diopr s permitied, ineluding the following phasos of prastical work: Correriing papers !
and holding confercuces with the. pupils for cansiderafion ol the siae; tutoring.
pupily who for onie reason or anpther noed (o make: up growid lost;. ghthiering and

<

. mies gnd musentis. of Toachars Callege. : Hies o
v week? 3 the penend atGumnent of tho student teacher warnants it there iy
T o siehing,: beginning with a poriion-of a eluss periady as, for (-\:u'hplu, lv.flliiig &
#ory pa German. (st 10 sifuuies of the hourts den liping the new Tesiont prosenting,
W garal fopic’in Wistory; some phasey of oral compasition. A fiEses
st and it wee ke Tewliyg. nder sypervision of the teacher and the collepo ‘
T YISO, Thg.{ fenchior Jegves the .uiai'i_tv.\"\n g"li he Aty cogrtrol of ﬂit'""'ﬂlﬁb&i,lm(l" )

e adikaipline forinfervals Oof 1in, as sponag it FoemE Wise 1o 1o go.

- PR ST 2 AN CHERIT. 'r'-n'ii.'&gil»'\:n;\-‘mr:nt nl_.‘u;wtlxn.'.' e
" T the Sehoad -of Tdueation: the degree 6F 13, 8 or )d! Al from an as 'l'\qlw(lﬁ.!mll‘og(if’
e pedrgdusites inthe Sehodl of Practicnl A prsictical work 18 i vin o senio
ed-io eradieite studenits, Y He profossor g ha e of (ho sybden of 1 he student's
ra e INFevestC st alsa e sitiste B f,)'mr-n-"rm_-('u}'nnmv’.djni: e sindent fir prag tival’ 4
vork’s dhat the vandihiie has Bl it i puding, suitabie workin the peveat feld of
sdtvntion and in thie conttiggof The Ml cl X sgdent is preparing to towle Thic
studeit miust regidter fof one fu_l_l woyr=edny spieal 'rn.milmﬁ, Qz‘m»hxmlﬁ-t"m'lr,wt!‘_in_‘gulk ;
b anethody oneshalt course in supervisid ehservation and prai ticirgthe equdvalent.
of vl di g aboyt 70 buursof the sfudept's time:jror senioster. - Fho time s divided
W follows: T 1 AN AN e . B i
Time spentin practical work, 1 he Ay for five weioks—25 Rous,
_ - Hours spent in ohiséryation i :




48 PBACTICE TEACHING.

-»and routine matters to enable him to fit into the schoo! life without frictim.  The

class teacher determines the nature of the practical work and the amount of setual
teaching, If ehe finds the elass work suffers in sny way, through llw]'»'ﬁﬂ‘um of the
teacher in training, she i at liberty’ to remove him; or to delay hix teaching, or 19
change the mature of his work. The cluss teacher rerves as adviser and friend.

Practice teachers are supervised by four different groups of ex perienced people;
first, by the adlicial group of college supervisom; second, by the principubof the selhool
and the teachers, whose sugtestions and criticiama are of inestimable value t e
student teachors; third, by selected stydents of experiencey, who are eandidites for
diplomas as principals und inspectum of high schools; fourth, becasionall ¥ by professors
in change of the student’s major subject—the subject that he is teaching. :

* Inadiition to this personal supervision, nll practice teachers meet with the college
supervisom for one hour every Friday afternoon in the sduéster for o genend round-:-
ahle conference. At intervals the student Lsupervisons are calledd upon to offer eriti-

" cism of the work of the student teacher, after which there e discussion of the nature
of their supervision. : o c
4

> UL’ TRAINING IN SUPERVISION. ’ ° :

This field of practice is not-yet full y developed but who‘cvor practice teachers are
at work there are excellent opportunities for training in tho supervision of instruction
Eych classroom may thiis become o labomtory for two types.of practical work. The

© pupils are in no'way molested by the presence of a stiident supervisor, and the etudent
teacher is benefited hy having his wark analyzed and eriticized by some one from the
practical fieku who is sumewhat older than he in ex perience.

IV, EXPERIMENTAL WORK.

Occusional opportunities are offeréd for experimentation in adapting subjeet matter
ta the needs of partienlar groupa of pupils and in trying out methods of* presenting °
_dubject matter. = : ) T

The Speyer School (formerly an elamentary school for ex perimentation and practice
belonging fo Teachers Coltege) reopened on February i, 1916, as a city public rehod
of junior high-schoolgrade. * Teacher College sérves the school in an advisory capacity
aud i# planning a series of experimchts with the curiculum and with methods of
teacking, - 3
i Hanvarp Unmverarry. -
By Rosigrr Stevens and ALEXANDER INGuIs:

L. PRELIMINARY STATHMENT, -
AR

At present, courses specifically designed o train secéu(lary #chool u‘gchom are
ofﬁz'ed o vendors and graduate students, G o :

1. COURSES FOR THE TRAINING OF BECONDARY SCHOOL TEACHERS AT PRESENT
: " OFFERED,

1. No studentyis admitted to n}yprenticé courses in secondary school teaching unless
he has taken the goneral course in the principlen of secondary edu¢ation. In addition
he is supposed to have taken courses in (a) the principles of educatien, (b) the history
of education, and (c) general and' educational wyclquégr. * Further, he in required

. to present evidencethat he has manifpsted sufficient knowloedge of the Rubject or sub-
* jocta which he intends to teach in the secgtidary school.  Hejsadmitted theappren-
. tice teaching course at the option of the nstructor in-charge of that with due
reference to his parstinality and other qualifications. . < T, D

« 2.-The course:in the principlea of esocondary education is so organized thitduring the -
first half year those who are planning to enter the cpurse in apprentice !
systematic observation of teaching and class mansgement in the secondar

P
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~of the fimt semester that olservation is made ia the cluss which ‘ﬂu; student will

_experience in his practice teaching.  Principles of method are considerod in direct

10,000, Thus ample opportunity is afforded for apprentice teaching in some of the

. .:the teacher assigned, for thiag purpose (usually the head 6f the dewfrt.gicnp’in the dchoal), -
. tho principal of the school, and the college instructor with his weistants. By'ﬂ\ﬁ.r the
greatest gharo of the supervision reets with the teacher who is constantly in charge of -

1

) (= - ’ : ' |
ORGANIZED SYSTEMS, OF PRACTICE TEACHING. 49

the vicinity of the university. During the (wo months or one month beforo the close.
vonduct during the second sémester. o

8. The coure in apprentice teaching comes in the second semoster; the work of
the courso consists primarily of actual teaching in one of the secondary schools in the
vicinity of the university, but the class meets twice a woek us a whole for tho discussion
of problems and principles of elassroom practice definitely connected with the studedit’s

vonnection with practice, so that theory and practice may be closely related.
UL'THE OFPORTUNITIES FOR OBSERVATION AND APPRENTICR TRACHING.

1. Qbservation.—Within cagy reach of the univemsity are more than 50 different high
schouls with more than 1,000 teachers und enrolling more than 20,000 secondary school
pupile.  These highyschools are of various types.  All ar open to observation by the |
students of the univensity, and systematic ohsorvation is required of prospective.
sscondary school teachers enrolléd in the division of education. .

« 2 Apprentice teaching. At present contract nreements exist botween the univer-
#ity and the school committecs of nine cities within easy reach of the univerity.
Apprentice teaching is provided for in those eitics by these fortnal. contructs, The
cities thus afliliated with the universty ane Atlington, Belmont, Brookline, Cam-
bridge, lexington, Medfords Somerville, Nowton, and Watertown. The aggregste
population of those'citier is about 350,000, the number of high'schoola 14, the num-
ber of Yeachers about. 400, aud the number of pupits in the sccondary schools about

bert secondary schools of the country. Fuygthier, among the high schools involved
are manual training high schiools, vocational Ilixl} schouls, technical high schools,
and junior high schools, . Practicatly all high-school courses are to be found exempli-
fied in those cities. : ‘ ’ . .

3. No “model ™ schiool is condueted nnder the auspices of the division of education.
Incany case it is'probable Wat the apprentice teaching would by preference be cone
tined: largely to the public schools, . The-division ciphasizes partigularly the value
of apprentice teaching under eonditions ns normal as possible.  Further, no single
secondary school of the size desirable for madel schools could satisfactorily provide
for all the students nreparing for pusitions in the secondary school. :

IV.—TNHE Al’).\ll\‘lﬁTl(A‘N OF THE APIRENTICE fliA(‘HlN(L

_1. Inaccordanee with the agreements made between the uni versity and the school
committees of the cities mentioned, candidates are assigned to practice teabbing
positions in the various eities siter conference with the school authorities who have
the right to rejeet any candidaty for sathsfactary reasons. .

2. The student wwigned to a position in any school, after a period of partial control
and responsihility, assumen full responsibility of a dingle elass during the last half of
the echool year, always.under the supervision and, control of the teacher asigned for
that purpose.  His period of service lasts for ahout 18 weeks and the number of periods
which hie teaches varies from 3 1o § per week according to the subject, ete. Thus his
classroom experience normally varies from 54 to 90 school periods. .

3. The supervision and direction of the work of the apprentice teacher is shared by

the atudent's teaching.

1 : /
102790°-—17«—4 : : 2
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T Y. ADDITIONAL PROVISIONS FOR OBSERVATION AND ’i‘EACHING.

50 PRACTICE ;gucmua‘.

[

£

~ ; . . e Lol 2
1. Amngemensa have recently been made by the division of education with the

Boston school cémmittee wherehy properly qualified students may act as assistants to

teachers in the high schools of Boston, assuming partiad vesponsibility for a given class.

Tue Scroor or EpucatroN, UNIVERSITY oF CALIFORNIA.!

The school of education at the University of California has a Cooperative plan with
the city of Oakland, which supplies facilities for practice tdaching. The one school
utilized is a six-year high school beginning its worl: at the seventh grade on the old
plan of eight-four years in grades and high school. The univeraity agrees to pay
sufficient salaries to keep the per capita cost of the school down to that fot the entire
city system of Oakland. ) ! ’

The supervisory staff consists of 8 member of the faculty of the school of education,
the principal of the high school, and eight head teachers who are also sipervisors,

The prerequisite work in education includes the following: (1) History of modern |
education, or history of American education; (2) high:school administration, of prin-
ciples of moral education; (3) school management (may parallel practice teaching).

The prospective practice teacher makes application for the work upon & blank like
that following: . i : '

. [Front of oard.]

©  UNIVERSITY OF CALIF(_{)RNIA-—'-SCHOOL OF EDUCATION, «
s APPLICATION POR PracTicE TEACHING— Epucation 201,
................ Semester, 191... -191 m
Date of application ............... A L) D P i\
Name....:... e e et b r i eea Photograph.
Residence teaching term............ ... Phone........... . must bein -
: . (December | | before assignment

f graduat 191.... Dogree.............
Yoar e ué ton {May : } B ¢, ismade.
Majors: 3. ...,...... veeen B i, S SR ‘.
Minors: 1, .......... D J R 3. ... 4. ... ki

Courses in phi)bs'ophy and education completod previous.to touglnix'ng term: ... .....,

1 R L P E P S PR APC PR R

o,u'rses in education to be taken sim ultaneously with-the prattice teagching: ........
K. . )
mf courses in education to'be taken: ................ W, obooooRodon p. N
Teaching preferences: - o
;) (8 SRRUCRIR I S L : S L L it
Bchool activities you.conld supervise: S e AL )
~ [Back of card:] ) /

WeikLy Prooras ror Tigs Term.

.10.00 I 11.00

Kempand Profs ¢,

! Data fuzniaheg b

=k

F. Pugh.

W
ety
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Assigned to. ... 1000 000EF00600BLAHO Soloie i ee s n e e e School.
Subject...o..ooooii thours. ... . ..., roomr. ... .. ...,
Began teaching. ... ... ... Finished tefiching........ .. ... ..

. Grade in instruction..... ..., .. e “Grade in discipline.... ... " ...

Remarks: ' o =
! ]

* obscrvation, and actual teaching. The total credit is 4 hours. At the university

s

ORGANIZED SYSTEMS OF PEACTICE TEACHING, ¢
1 possible, leave two consecutive, free hours between 9 and 3 o’clock throughout

the week. - a o i)
: (To be filled in by the instructor:]

The application having been filed .tho previous record of the student isinvestigated.,
1i satisfactory, he is assigned for observation and practico to ono of the, department
heads in the high schiool. Wheu ready to teack, he takes charge of the class for the
balance of the semester. ' ) s (2

. The term “practice of teaching” is used to include lecturus,

readings, conferences,

the work covers the following items: (1) Lectures and reports; (2) term plans setting
forth the work to be accomplished; (3) lesson plans setting forth in detail the aims,
subjoct matter, and methods of a particular lesson or lessons; (4) -obsorvetions and
reports on observations; (5) conferences on lessons taught by practice teacher and s
observed by the instructor; (6) final report on work accomplished and rating of
pupils; (7) a final paper exhibitig the cu/®idate’s ability to set forth the theoretical
and practical sspects of a particular educational problem. The work at the high -
school consists of observations, conferences with supervisory teachers, and actual
teaching. . . : y e
Benoou or EniicaTion, INpIANA UNIVERsITY.

Indiana Uciversity, like Towa State University, is located in a small city. The
organization of the work in the two institutions contains certain ain’ﬁluities, which -
will be evident from the description of the work at Indiana. ‘ :

Bloomington, Ind., the seat of Indians University, is a small city of nearly 9,000

population. * In most cities of this size-tho high school faces tho ‘persistent problem of

 securing high-gratle teachers without adequate financial resources to pay salaries large

cnough to attract such teachers. At Bloomington, even before the. plan was in upe
at Iowa State University, a cooperative-plan had been evolved by which “Indiana -
University school of ‘education utilized tho high school for daboratory purposes in
teacher training and the high school was enabled to secure very high-grade teachers.
In general, the plan provides that the head of'a high-school depdriment (e. g., English)
is at the same time the instructor in special methods in his specialty in the schodl of
odueation, and at the same time the supervisor (critic teacher) of practice toachingin .
thaf subject. " It is belicved that this plan of.¢lose cooporation originated at Indiana
University, SR o & L : =

" Allof the practice teaching is under the genoral supervision of the associate profesgor
of secondary education. Before a student is assigned to teaching, he must have mat -
the following prerequisites: (1) Completed courses in principlés of education®(3 hours),
sccondary education, including administration and principles of ‘teaching (4 hours),
speeial methods of the subject to be taught (2 houss); (2). must have college credits in
the subject to be taught amounting to 20 semester hours; (3) the wgm{iem must
hayé the sariction of.the, collegiate department copcerned (. g., the departmient of ~
Lnglish), the sanction of the genoral supervisor, and of the eritie tenchar. Progumably’ .
the sanction of tha local supotinttenidéns of schidols is implisd ; Althotigh He & fopre~ "

' sonted i tho critic foacher. By guck s plen ho schople ase protectad trom paorly

Propared apprentics or piructics teackers. ~Content, theory, and fudgments as to othar
phases of ability have Hoen given consideratiod. . Further, such a plan gustanteos
contingity in the training of the tescher. The sarmo ‘erson who gives tha coyrie in
nothoda mipervises the actusl teacliltig. (University Catalpgus, 916-17,) -
fuh AT g AN 4 7 :

i
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52 : - PRACTICE TEACHING.

.+ The etudent visits the class for several days before he is allowed:to take charge of
 the class. Meanwhile the regular [critic) teacher i doing the teaching. When

" conditions are favorable according to the judgment of the critic teacher, the student
takes actual charge of the class, "Whe period of teaching is usually one semester. The
# fBumber of periods taught per #ebk is usually five. Thus an equivalient of five semester

* hours of practice work is given the teacher. ; i : ' '

“ every visit the practice teacher eceives an orallor written criticism, or both. _The
eritic supervises the teacher’s plans and outlines and . holds.a general conferénce with -
his group once a'week. Each teacher is officially .rated by the critic three times a
gemester, the teacher having been made familiar with the standards used at the begin-
ning of the term and the results of each rating being discussed after it is made. Addi--

- tional ratings are made just before the close of the term by the high-school principal

and the professor of secondary cducation at the univemity.” - .
-The cost of the cooperative plan consists primarily of salary expense.! The first
. year the supervisor is paid $1,500, and annually thereafter $100 additional to the
maximum of $1,800. The city school system pays 60 per cent. 2 '

TeAcHERS CoLLEGE, LoUisiaNA STaTE UNIvERSITY.

" "As a r¢sult of the endgwment of a teachers’ college at Louisiana State University
- through the final-distribution of the Peabody fund, that institution has recentl y organ-
. ized work for the professional training of high-achool teachers. The organization in-
* clides a **Demonstration High School ” on the ¢ampus and under the direct control
“%of the teachers’ college.  Pupils are admitted to the cighth, ninth, tenth, and ecleventh
‘grades.  Two fecs, which total $10, are charged to pupils attending this school. 0
" Though the school is named the Demonstration. Iligh School, it includes practice
, fénchi.ng.‘ The prerequisite work for practice teaching i» as follows: (1) 18 semester
‘hoursin a major subject and *12 semester hours in two alliéd minors;’” (2) 6 hours of -
“educational’ psychology; (3) 6 hours in high-school management and instruction;
" (4) observation of teaching with.three; (5) 3 hours of special method given by a selected
" instructor in the regular scademic department; after this work the student is admitted .
- to practice teaching. About- 2 semester hours of actual class oéuching is done, and
* about 1 semester hour of observations and conferences parallel with the teaching,
Each teacher keeps a detailed récord of his work, which Tecord is open to the inspec-
- tion of the supcervisory force. ' S ’ . c
The supervision of the teachin iy exercived jointl y by the dean of teachers’ college,
" the professor of educational psychology, and the principal of the high school. - .
*About 30 student teachers’ per year arecompleting this work of practice teaching,
" Interest in thir type of work “: increasing. It is net possiblo to give any careful esti- -
- mate of tho cost, bocause of the sHortnéss of time during which the prictice teaching
. has been in progresa.  The attitude of the pypjls and the attitude of the patrons are
" yery good toward.the school.? ’ o - . °

. -PrAcTICE TEAGHING AT THE UfivERsITY or MinnEsoTa, -
T " "By.RavMoND A. KENT, ' ’

% @ .

iz Practice wﬁi'l;g"zfogﬁt'udenﬁc' iii“thk? (lollege ) ’educaﬁonwas begin in ‘thé:ﬁ:\‘_l,l;o!

. AR AR v
V. o S R

1 Educational ‘Mémographs, Socloty of College. Toachers of Edunt‘on,
.7 Dulg furnished by Dean D. 7. Powers, ,’, . * . - T

. _After tho practice teacher has taken charge of the class the supervisor visits the _
" -class almost daily for the fist few .weeks, ter, fewer visits are made. ‘“‘After- ;

Y

<. The work was done:in a six-year socan cliool maintained by "“e‘»égillég‘e;bﬁ'_
mpiis'of the wniversity, - ¢ - St )
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In the fall of 1914 the work was reorganized. The university high school was moved
into 8 new building especially provided and equipped for it and for the college of edu-
cation.  @n account of limited funds, only the last four years of high-school work were
continued. B ) .

THE UNIVERSITY HIGH SCHOOL. A

Admission to the university high schod is limited by-the following conditions:

I. The applicant must not be over 20 years of age at the time of applying. . .

2. The applicant must not be a student at any othgr institution or in any other.de-
Jxrtfucnt of the university at the time when in attendance at the high school.

T 3. The applicant must present records of scholarship which show clearly that hé has
not done unsatisfactory work in another institution. . YLl
4. The applicant must present satisfactory credentials with respect to his character’
and previous conduct,’ : . . . 1

. The university high school will not enrolk more than 150 pupils at any one time.
durdhg the year 1916-17. ‘ ’

In choosing the instructors for this high school a combination of three qualities is’
sought in each individual appointed. These qualities are: ' :
Iiest. Excellence of scholarship in the field which one's particular branch or

branches represent: ) : . Sl

Second. Excellence of method as & high-school teacher.

Third. Excellence in professional interest and ability. The individual must have
shown the proper attitude toward the modern problems of education and must possess
2 high order of constructive critical ability of high-school teaching. ’

The college of education beliéves that a high school well organized, well taught,
and well administered is a prime essential to practice teaching,

COOPERATION WITH CITY SCHOOLS,

" A legislative enactment of 1913 and subsequent interpretation of the same by the
State department of education requires every college and university graduate to
purste at least a semester of observation and practice teaching before being eligible
to teach in any public school of Minnesota. * This ruling resulted in 4 larger enroll-
ment in practice teaching than could be assigned to such work in the university
high school.  Through the cordial coopération of the Minneapolis public schools,
arrangements were made whereby university students were asgigned to practice
leaching in the city schools. In 1914-15 thig work was done in the various city high
schools and to a limited extent in the seventh and eigth years in departmental class
work. During 1916-16 the assignments have been limited to high schools, except in
a very few cases, such for example 15 2 beginning-German class,in an eighth grade.

1. Prerequisites.—The college of education ‘believes that scholurship in the chosen
ficld is the first essential to success in teaching. It thercfore insists that no student
in the university shall be allowed to enroll as a practice teacher, unless the depart-
ment in whose field he wishes to teach recommends him., : ‘

In addition to scholarship, certain professional requirements are made. The ruling
of the State department, ahove referred to, requires 12 semester hours of work in edu-
cation in additjon to practice teaching, and stipulates-that at least § of these Hoyrg’
must consist of two courses in special method. The collége ingists that a special -
method course covéring the sulbjject which fhe student wishes to.teach be pursued
befors the prictice teacting is begun.' Since students aro otiors when they do pracs
‘tiea'taiching, ytid since the college reqirires 16 hours in ediication exligive of gerieral "
psychaldgy, aluost all have completed byelve Holirs it oducation, including general
po¥ehology, beforé practice teaching is beghr, " ° A S

2.. Content of course.~What does the course ghtitled “Practice teaching” inglude

in Minnesota? . At least thyee things-—(1) directed observation and (2) sejusl tegeh-

ing (3) under supervision. . 6t tie proony et least it seems highly advantageous for
e PR S et e Sy o AT AT g 5 ;. :
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54 ° : PRACTICE TEACHING.

" students to spend from a week to 10 days ér even two weeks in carefully directed,
" well-digested observation ‘before they themselves begin to teach. . The first lesson
. .-plana some make are the plans of the work in the recitations observed. The student.
begins teaching only after tho critic is reasonably certain that the student has in -

mind clearly the object to be attained, and has presented a satisfactory plan of exec-
tion.” - o : o \ }

.. Again referring to the State ruling; it is supposed that each person, during the sem- .
", ester that he pursues the course in practice teaching, will conduct at least 38 reci-

tations, or perform work equivalent thereto. , L.
From the beginning there has been no real difficulty in supervising the work of
the students gracticing in the nuiversity high school. There is no high-school class

. not directly in charge of a regular high-school instructor. - This instructor is in most
cases the critic of the practice studenta working with her clags. Personal interviews

* and group meetings, formal and informal, are easily arranged betweon the critic and

- her students. a : . o i
_The present plan gives to each critic in the university high scheol the supervision
of all students doing practice teaching in-her department, whether these students
are assigned to the university high school or to city high schools. The critic visits

. each student as often as her time will permit. 8o far this task has not been so great

.- but what each critic has been able to check the work of each student irequently and
" Closely.. ° %0 ‘ ] -

- . 8. Practice -teachers’ mectings.—Supervision includes, _besides visitation, group
meetings held regularly. At these meotings the critic takes up with her students
such matters as her judgment selects. In addition to the group critic meetings there
are two general meetings of all practice teachers each month. Here are prasented

* facts of general professional importance. Coherence, clarity, and lack of repetition

- throughout the work are gained through frequont conferences among the members of

. the faculty of the university high school: ) : TR
... 4. Checking results.—The greatest weakness of methods snd courses for training

' secondary school teachers up to date has been the failure to-integrato this training

" with later actual practice. Standards, methods, aid substance have heen too far

- - academically determined. The individual therefore found certain ‘resdjustments
‘ecessxry when confronted by the actual problems of his later cxperience. Colleges
of education atand in danger of becoming academic in training teachers for high school.
. The college of education secks to prevent this condition in three different ways:

First. It refuses to give &'college grade in practico teaching to any one who for any
reason shows that he can not teach high-school classes. . ‘
8econd. The scale of rating by which, practice teachers and practice toaching are

. to be’judged is being made on the base of factors that appoar during practice which

" . count most for later success or failure. The scale of rating is by no means completed

- _asyet; Itisbarely begun, Whether it will ever be so far completed as to stand without

change is & question. ‘Tt will approach completion only through several years of close

.. study of the product which the college puts into teaching.

-/ Third. This study will be accomplished through field checking. This checking
has hegun ina modest way. - It secks information from two sources—from the graduate

: of the college and from 'the supervisor of that graduate. Lo oo ]

" B.. Teaching ‘asststants in public schools.—Tho collego of education in cooperation

ith the Minneapolis public schools has adopted a plan which provides for employing

u the high schools a cértain number of university graduates to be knowr as teaching

‘The sdoption of this plan is ‘in éedencé the establishment in tho Minne-
~apl olicischools of & cortain number of teching fellowiships for graduste students> *
oée_teaching aasistants receive compensation for their work in the school propor-

nount;of time devoted to teaching; $300 for the firit: year, $400 for

: .
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* devoting his full time to administrative and supervisory work, also a lidy associate

- athool and problems which are of comnmon interest. At this titne also teaching super-
 “visors meét their groups of teachers for special problems.

- its beginning stages, At presont s] facilitiés for practivs feaching are floso'of the -
subfreslimen élasses, ' ‘Thia following secotidury. subjocta are included i this work: .

has the e of all college facilities as other spudents,

’ S .
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#  For each assistant a definite couse, combining gradyate professional study and
teaching experience is outlined. Although the plan provides an abundance of teach-
ing experience, the greater emphasis is thréwn upon advanced professional training, -

-Teaching assistants are on duty st the schools from 8.30 until 12.15. Their work is
divided between teaching and assisting. During their first year they do not instruct
mgre than two classes per day, that is, one-third of a regular teacher’s teaching period;
1f they continue & second year, the portion of their time devoted to class instruction
may be increased to three periods per day. Their work as teaching assistants is limited
to the hours during which they are on duty in the schools, and no additional work
other'than propargtion for teaching their cegular classes is required of them outside
of the above set schedule of hours.! .

Universrry o¢ Missouni.
By ROMIETT STEVENS and J. L. MERIAM.

The school of education maintains a high achool which serves largely as a practice
school and an elementary school which serves largely for-observation purposes. The
high school enrolls approximately 150 students each year. The elementary school is

. limited to approximately 100 pupils. ' The professor of school supervision in the school -
of educaton'is superintendent of both these schools. . The high school has & principal

principal whose work is largely supervisory, but administrative in being in immediate
charge of the girls of the school. Tn addition to the supervisory work of the superin-
tendent and these two principals, there are a number of so-called teaching supervisors,
varying from year to year. These supervisors are usually graduate students with a
“successful public-school cxperience, academic training in their own special subjects,
and professional training in the school of education. These supérvisors spend approxi-
matcly one-half their time in the intercsts of the high-school work. They do some °
regular teaching and’ supoerviso practice teachiers in their own departments. .

In the clomentary school there are five regular teachers, including one who.serves
a8 principal.  All of the teaching is done by these regular teachers.

The students in the school of education undertako practice teaching in their senior
year. They-are expected to have already had considerable academic work in their
own subject, also professional courses in educational psychology, theory. of teaching, -
and the teaching of their own subject. However, these courses are not strictly pre-
requisites, and many such students take these courses parallel with practice teaching.

" These practice teachers devote onc hour each day throughout the year to the teaching
of their own subject. Prepatation for such practice teaching requires from one to
two hours or moro for each hour of class work. Theso practice teachers are under the
immediate supervision of the teaching supervisorsand the superintondent. ~ A meet-
ing of these teachers is held once cach week for instmc}ion onh general methods of the

\O'mo WzsvaN' UN#vERSITY.

; . ‘ By A. R, MEAp, 2 ¥ - -
Education in this institution iy the work. of a depirtment ofa sinall cdllege. The
practice teaching deone at this ingtitution, gs well as’ #ll work done in'education, igin *

Latin (4 yeasp); English (2 yeats); mathematica (3 Years); pliysics (X yédr); history

(1 year); Germay (1 year). This group of studonts masts in college clasrooms ind:
Sl {
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The amount of pfactice teaching done by the student teacher varies; but in a -

- majorjty of casvs it is 36 class periods of 50, minutes each , daily, taught consecutively,
- . Thisis the minimum requiroment. - = .

». No persans except, seniors ir graduato students arc allowed'to do this work. Besides .

regular college work, they must have had the fol lowing work ip education: Education
psychology (3 semester hours); secondary. education, with jiphasis on principles of
-methodss(3 hours); special methods of the subject they o qet to teach (2 hours);
" 18 periuds deyoted to observation of high-school teaching, and several ‘periods of

- addition to the requirements in .education, the studerit must have a good generd

Before the student can begin tedching, several virits are made to the i~]:ms, and the
routine matters of tho classroom are learned. When in the judgment of the super-

. required by the department concerned. o .

of tho dludent teacher. . .
The supervidon is exercised jointly by the department of education and persons
from other collegiate departments that give speeial methods courses. * As far.as pos-
- sible, instructorsin thesubfreshman classes are utilized for this work, Thesupervision
* vongistain visiting the class taught by thestudent teacher, conferring with the teacher,
- the department of education, and academy- instructor, #nd directing the work of the
"« student teacher. If tlio student teacher can not control the class, another will take
charge of the eluss and continue the work, -but to this date no such cases have occurred.
‘The student teacher assigns the lessons, conducts .the regular class work, kecps.
. clasgrecords, attends to matters of sanitation, ventilation, and lighting, as far as pos-
sible, conducte’quizzes, and makes reports, as the regular teacher would. ” The pro-
cedure is under the charge of the supervisor, but the content is that of the regular
academy class work, ’ R a o
. Ulpon completion of the period of teaching, thy supervisor makes a dotailed report.

. ' UNtvERsiTY oF NEBRASKA.
By A, . MEAD and Cuas. F. Forpyce.

.. TThe prospective secondury teachet is required to select work in at least two content '

- "*The giand total must bo not lessthan 40 semester hours-of such work. . : :

. The prerequisite profesdonal work for practice teaching includes the following:
At least 2 seinester hours in special methods; 6 semestor hours of general psychology;
3of chiliafud y; G of history and science of education. . o :

:The Teachers Collego maintains its own “demoustration’ and practice achool, and
has also utilized clases.in an evbning school conducted at the city Y. M.C. A.  Th
teaining school ‘of the college enrolled 175 pupils in 1915-16." - The observition 'og

* teaching iy carried on' in connettipn with the training echool. - Each prospective

+* teacher docs this type of work one period a week for at Jeast o semestery, ‘‘After the
members of this class (observatian) have hecome familiar with the teaching activitics
observed, cach takes charge of a class for actaal teaching. The period. of practice
must continucat leust one semester, but in many cased:it is through the choice of the
candidate continued a full year.” e ! »‘w B

. *!Intho teaching process tho candidate is undor a triple type of supervision: First,

*there is a careful supervi b of o

 Hieewhich rhpredots

. mansgement; socolid

pvment representing ibject to ba Germ lish, Latin

i7sthé third type.of supervision is that under the control of the principal of the high

DSty

ioral fiothod din the technigtie of class instru tion ‘and class
'the stud¢nt, i unidor the

% "school,. wh~ leads the intending teacher into the functions of school adminis’uzt:ion.”
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ion thiough the dopartment of educationsl theory and prac.

observation in.class t.hey will teach, immediately before beginning the work,” In -

scholarship standing in the subject to he taught, as well as-have such courses as are

vising toacher the student is ready, the full work of the class is placed under the charge

A

! subjects, consisting 4f 8 major if 24 to 52 hours, and & minor of 12 to 16 hours each. . |

s

i i ) supervision of the spocial depart- #
io/cHosen aubject to Lel taught, as Gerinan, English;: Latin, etc,;”
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The special supervisors roferred to above are ““teachers who are experts in both subs

- ject matter and in method of presenting their subjects.” They were selected by the
acadeniic department concerned at the request of the department of educational = |
theory and practice and from active service in the public high schools of the State.
There are such supervisors for the following subjects: Mathematics, German, geog- -
raphy, American history; European history, agriculture, and Latin, . .

There are about 150 candidates annually for the work in the prectice school. In

addition there are about 90 candidates for practice work in elementary subjects who

- do thieir work in the public schools of Lincoln. - . Y

UNIVERSITY oF OREGON.

. By RoMiitr STEVENS and FRED C. AYER. !

The Un‘ivpmity of Oregon carries-on its practical work in the local high schools snd
in tho university high school recently organized for both observation and practice )
teaching. Inexperienced students who desire to enter teaching are required to take
practical work, congisting of a two-hour course in observation during the junior year,

_followed by practice' teaching™in the senior year. The observation course is pre-
requisite for practice teaching and consists of class work, assigned readings, reports,
ete., aud & minimum of 16 observations. As part of the observations each student
virits a class in his chosen subject for, three hidcessive days, then prepares plang, and A
teuches the class for two days. This *‘breaking-in” process is considered distinctly .
valuable. -The establishiment of the university high school, which is to be primarily
« demonstration and experimental school, mukes it possible to provide for a series of
type lessons taught by experts to bo observed and analyzed by the students in obser-
vation.  Practice teachers who are assigned to classes in tho university high school
will oberve and assist the work of the regular instructor uctil the class is well started
JDefore being given charge, while in the local schools they are placed in charge from

the first under close supervision by the university su pervisor, ,
The prerequisites for practice teaching are; (1) Six hours work in education (in-
luding observation); {2) special -academin training in the subject of the student’s
major ingerest; (3) the candidate must be a fully accredited senior and “have a record
in grades measuring up te the standard set by the committre ort appointments,”
1~ Printed instructions are given to students at the begin'ning of their work,
- thére may be no’misunderstanding regarding the administrati
following cxcerpt is indicative of the plan:
Lesson plans and division of practice teacher’s time.—The practice teachgr ta
for full credit (five points) should devote 15 }_umrs per week to the work.
- include time in-the schoolroom, laboratory, or.field, in preparation and in conference,;
. AProvided that at least five periods per week shall be spent in the presence of the class
- in recitation or in laboratory. Practice teachers doing work requiring legs. time will
be aceredited accordingly. ’ . @ g A
Practice teachers shall be regarded as regular members uf the faculty of the schoo]
in which they are working and shatlattend such faculty meetings as the principal or
tuperintendent may request.” The principal shall have the same authority ovet prac- -
tice as over regular teachers and shall held them responsiblo at 41} gimes for tho con-
.ducting of the clusses assigned to them. University vacations do hot excuse practice
teachers from the responsibility of their classes, | K v ;
Subject to the rules and courses of study. prokeribed. hy the various principals and -
_schools; fhe praatice tonchers'shall propgr ans for their work in acoordarice with '
+ " thedirection of the department of education, s follows: M F 24
. (u) Bubject-plufis as siccessary® . e L e e
. (b) Tentative gutlines of each week's work, to be submitted at the begmning of s
« /- each ‘week: throughout the sgmester. . Students comsult' heads of high-schiool depatte
montg in which they are working in preparing fhess, : Sl s
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58 PRACTICE TEACHING.
{c) At least two detailed duily lesson plans each woek for the first fivg wecks, or
longer if necessary, and one each weok thereafter. . : R
These shall be supplemented by—
(@) Regular consultations with the supervisor. .
. {e) Special consultations with the individual departments of the university and of
the' various Jocal schools, _ > = T,
The student’s work involved in these steps ,together with the reports from super-
visors and principals, will be made the basis not only for gradeg given in practice
. teaching but also for later recommendation for teaching. * !

UNIVERSITY oF PrrTsBURGH.
By ROMIE?T STEVENS and W. Q. CHAMBERS.

Practice teaching in the University of Pittsburgh, which is asemi-State jnstitution, in_
carried on in the public and private segondary schools that are accessiple to the univer-
gity by trolléy ortrain. Theapprentices are assigned to a school on application by the
school awd are subject to the principal during their period of service. They use the
methods of tho school, following local customs and precedents in administration
wherever it is necessary to do so in order to maintain the organization of the-school, -

On the other hand, the apprentice teacher expects the same guidance, supervision,

and critigism that are given to the regular teachers. In addition to this supérvision

by the local authorities, the apprentice teacher is supervised by the staff of the school !
of education, ' )

“Apprentice teachers ! report in weekly conference to the supervisor the work done
during the week passcd, giving their ideas of the results obtained, successes, and
failures. These are di-cussed and the work for the next week is planned. - At this’
conference each apprentice teacher submits an outline of the work for each day of
the following week. . :

“The University of Pittsburgh offers a significant way of diffgrentiating its work
in the jumior-and senior years by hssigning apprentice teaching to the junior year
and practice teaching to the senior year. Prof. Robertson défines tho problems of
.the junior year in these words: ‘In thie junior year the students are apprenticed to
near-by secondary schools, where thoy serve as assistants to select teachers of the sub-
ject that forms the student’s major or minor subject In the university.’

(“The apprentice teachers assist daily in all the duties of the school and classroom,
except to give actual class instruction at the beginning. They coach backward chil-
dren, keep records, make out reports, criticize written work, preparo blackboard
work, conduct written lessons, assemble and set up apparatus and illustrative mate-
rial, act a8 laboratory assistants, look after the ventilation, heating, and lighting of
the classroom; in fact, they de anything that belongs to classroom management.

* Anothor plan that is being used with much success for practice of the junior year
is fo have the juniors teach regularly from one ta three periods daily in seventh or
‘eighth grade classes. These grades should he included with those of the high achool,
as the problems are similar, but the su bject matter is not so difficult as it is later.

“ Another form of practice that the University of Pittsburgh is using for the junior
. year is to have the stédents act as substitute teachers in graded schools during the
illness of he regular teachers of when the regular teachers are, visiting other schoole.
This work is rather incidental, however. = : Lk -

.« *‘This work of the junior year gives the-studepts cottfidence snd classroom freedom
by making them fomiligr with the dotails of administration. apd class routing and
[ enablés them % do these necesséry: things wher they get to-teaching with liftle effort;

“while with mosh young ‘teachers_ the problem of class administration overshadows _

4.

ic.n é;mrwg,' Training of Bocondary School Teachers, I fohool Review, Vol. XXI, Aprll, 1913,
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ORGANIZED SYSTEMS OF PRACTICE TEACHING. 59

* ghe instruction—or the reverse may be the caso—and it is difficult for them to secure

a proper adjustment between the factors. It is planned that this adjustment be
secured during the junior year." : KA .
» The practice work for the senior year includes instruction, discipline, and complete

. management of a grade, class, or school for two periods each day through the achool

year. At least one-half of the feaching must be in relation to the major subject of
the student, . 5 g

~ The school of education has an agreement with the schools of the Pittsburgh dis-
trict to furnish teachers, assistants, or substitutes for. short periods of time to those

regdar teachers whose standards and methods are approved by the school of educa-~"

tion. . ‘ )

. The most dgnMMnt advantages of this genérous plan of ccoperation betweon the

university and the local high schools are the following: v ) 0° 3
1. Practical expe_riex;ce for students in regular schools under normal conditipngrr

‘2. Subktitute teichers of superior °Qualiﬁcat.ions~m§.y be secured in unexpected '

. cmergengcies without delay,

.

3. Overburdened teachers may- lighten their work by turning over the details of
schoalroom knanngo_ment to one of our students as-a regular assistant. .

4. Teachers who are especially strong in one subject or department may be freed
for supervision in that specialty by accopting the services of one of our toachers
for a part of cach day. y - . < .

5. Principals may get more time for inspection and supervision by utilizing our
proffered help. - i

6. Many of the problems of individual instruction, study-hour supervision, etc.,

may be solved in the sameé way. : ' :

The Univorsity of Pittsburgh gives to each school that is used for training purposes-
free tuition in a large range of courses in tho school of education, These scholarships

are given to the members of the high-school f aculty, one acholarship for each studont

that is in training in that high school. In this way tho university returns in tuition;
" to each school an amount equal to thqid to the atudents for travoling oxpenses, -

and the benefit accrues to the teaching fopbe. _ E
UNIvERsITY 0F WISCONSIN.!
» Bl . )

Wisconsin provides undergraduate and graduate churaes for training teachers lead-
ing to differont certificates. The undergraduate tourse, leading to the university
teacher’s certificate, may be cémpleted during four years of undergraduate work,
supplemented by onc summer scssion. The graduate course may be completed dur-

ing two summer sessions or one semester. Thig course leads to a spocial coertificate -

of professional fitncss. This university makes use of the term “dirccteqd teaching,”
and under this caption offers a somewhat unique tnethod of administration. Students

are assigned to certain classes in the Wisconsin High School, an “own” achool, The-

regular teachers of these classes are charged with the responsibility of assisting stu-
dentsin the interpretation of instructional ways and means, “Six intfoductory lec-

tures and class demonstrations are given for the purpoge of developing a conscious

attitude toward those aspects of teacher training which relate to the achool as a whole,”
Each student is expected to spend cight consocutive weeks, five days a weok, in

fome regular class period. He is a recognizéd member of the class group, preparing ;

the lossons and holding himsalf in roadingdd to participate in the performancd’ of the

clasq 23 8 pupil or ps & teacher. - He is given a rigid training in both aspécts of class: |

room work. - “Students‘are called upon, with or witliout previous notice, t6 meé
ull sorts of real situations in tho class—o; g, to answer uostions, present topice in
the. lesson, quiz the class, develop typos of work, summatize a review, illustrate by

P e

: " Data supplied by Principal H. L. Millor; statemont propgesdby Dr. Romiett Staveaa.
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60 .  PRACHMICE TEACHING. |

meaus of objective material, check results, analyre performances of pupils, locating
dimcu'!tics, and suggesting ways of meeting them; in short, to tako the next Btep in
_developing a lesson or any other phase of the teaching process. Tho effectiveness
with which these various typical situalions are met constitutes the principal basis
.of estimating teacher qualities and- teacher posaibilities.” ) :

Frequent conferences are held with demonstration teacher, principal. and special
BUPCTVIROr. : . d

The procedure and principles involved are further described as follows: |

1. The regularly constituted teaching staff of the secondary achool fo whieh facili-
ties for ““ demonstration and practice” aré provided is charged with the immediate
responsibility for the instruction of its pupila. * A school adequately equipped,
stafied, and safeguarded is the first requisite. Ita clientefe must be uauure(‘i
superior educational ad vantages. . - )

2. The prospective teacher, seeking university approval to teach, is adopted into a
working high-school group on the hasis of an intimate responsible relationship, snd is
required for a time to participate in the normal legitimate activities of an organized
on-going teaching procedure designed. to illustrate by its own processes and to demon-
strute through its results some productive ways of dealing with.the instructional ,
problems of eecondary education. * X .

3. 1t is sought to develop the student’s powers of analysia, to direct seli-criticism in
particular and objective referonces, and to control conditions calculated to foster .
self-directive capacity and such originative ability as each candidate may possess, -

4. The working conception of this plan js based upon the contention that a true -
‘synthesis of scholamhip and teaching method emenges continuously out of masterly
" vontrol of subject matter. The whats to teach must inevitably include the ‘compli-

cated afid variable hows {met hods) of teaching.  The viewpointis that neither e(‘lm‘nr»
ship tested in a set of acudeniic refations, nor met hodalogy detached from practical
circumstances is adequate to the needs of the future profeasional worker in secondar 1
education. The emphasis, therefore, §s upon the product of scholarship, with intei-
* lectual and moral qualities focused intensively upon a particular subject in terms of

teacliing situations of high-schoulegrade. In reality the hiatus between scholarship
and method disappears in the deéper currents of el}f’evti'vo control of subject-matter.

5. The test is thoroughly pragmatic, applied relentlessty for u brief period of ap-
prenticeship under a mastep (cm&'laer. E. g., doca the student (student teacher) know
the inimediato brute facts of instruction, the a, b, ¢ elements of the daily work?
Can he command and army such ficts in practical situations, manipulate crucial
points in a problem-solving situation? Caul;le present a topic in convincing, lucid
#tyle, formulate judgrent factors, grip the situation in some significant way, etc., cte,?
The answer lies here: Testhim in the environment of actual teaching, and thereby
discover ability to tuke the nerl step in a progressing series of unique circumstances
wherein the process (teaching) remuins inventive all the way.

6. The amount of experience is rogurded ag asubordinate factor.  The abi lity to put
intelligent questions to experience is focal, A taste for analysis acquired in a few
apecific instances is deemad important.  No attempt is made to transfer or to make
negotiable stercolyped patterns and aceredited methods. No formal teaching tech-
niqueis emphasized. 'l'im rigid and somewhat protracted discipline under the master

teacher is designed to render the' progress of the future high-schéol teacher toward
successful aceomplishment more rapid, more economical, and more confident than -
it otherwige would be, 4 0%, .
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ORGANI[ZED S8YBTEMS OF PRAC'I’IGE TEACHING. . . 61
Rvporta are made by both supery: Norand pmcu(:e teacher, using the l‘orms below:
' Edueational practice.
0 Tmr UNIVERsITY OF Wtscowam. 4 i
DEPARTMENT OF EDUCATION,
REPORT OF INSTRU(‘T]ONAI) AND SUPERVISORY STAFF.
U lastname) T S S (FisCname fu iy T (Middtlo name.)
A»xgnvd L R N -.Room No...... ol e sl
(Domons(m(i\m teacher. )
\uhp« e S TN ogonyior oo TR ) Clasa. ... g
: {Year of high school.)
Period..o... ... el houms. ..., ... Pate.......... .. .. 108 5 cae a0l v i 5
{(\.m.toa. m.or p.m.) L
‘caching oxp('rl(-nce (lf any),. ... el el e Veam. .. oo,
............................................................... (Subjects taug,ht)

1. Situation. ~\\'hat is the character of the work upon which this mordmbmwd?
Give the specific situation to which the studen( is asked to respond.

e At iire e s

2/ Response.—S{ate what the student did. Anulwo the pm © of work \\1th
reference W effectiveness in doing (l\o next thing.

B0 a0 5 T g o g e i
O 00 RaB 000 00000 AN D ) I S S S HIOEE A

............. ..

eSS e e e B

.................... wee t,.

B o .

..................................... D O U

............... ‘..A.s.-.~.-....--.--..-.....A~-...»..A....;-..A...v-.‘.\~~.~..v.-.
Signed.. oo Date. .

(Domunstmtxon teacher, priuc lp Al, spechil supervisor, or pn-rmw in odncullon )

(File (lus card in the Prine ipal's Office.)
[BACK OF BEPQRT ] ‘

Construe luv suggestions, (U anything can bu offered, pros(‘nt it in objo(uve.
forma of eriticism, based, upon situations observed as Lur s po&ulblo.)

Nuggestions to Demonstration Teacher, or sy rrestions to I’nn('lpu] Supervisors of
. Tustruction, membem of Department of Education, by the Demonsbrnuon Tem,her

R e CE LT T TP YE I UM SRR P POURN

B Y

¢‘nnfcrenc¢ wuh utudent (if any). What' suggeenona were made._ Be upeaﬁm




62 PRACTICE TEAC‘!HNG. ) .
: Fducational practios.
" Tug: Untverarry -or Wisconarn, g

COURKSKE FOR THE TRAINING OV ’l‘l.iA\‘.H!tl(R.

S’l‘U.DEi\:T‘S i).-\ll.Y REPORT

//"
p
........ AR i iy E D oS S Ny o et L
Bubject ... L Clans._ ... ¢ lhmmnnia s HOMELL oL
Demonatration Teacher.... ... .. e e s e I s
) Pate, . . oo ;

1. S‘itl;ation.y\\'}mi:ig the charcter of the wirk required of you?  Be specific

. l , o) ’ !
2. Response.—Describe what you did.  Also, when possible, state. briefly e

. {
methoda you employad to m1‘w»1th the results desieed,

(Filo report each day.)

[Back of report.] . L

3. Déscribe the work observed.— Summarize tho main pointa of the rocitation,
Mcention some significant. fuctora contribiti

niting to thé effactivences of this poriod.
(Includeany pointa which seam o you Tmportant.) '

........... draes et ey

* 4. (a) Notes on conference with teacher, principal, or supervisor; (b) occasionally
anticipate wiys of dealing with some definite situation arising in the class, or with

somg exdreise designed for instructional purposes, and explain how you would proceed.

5. Reading references which you find helpful from time to time'in this course. /
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. SOME SIGNIFICANT IXTERPRETATIONS OF THE SPECIA\L\

#..

STUDIES AND REPORTS.
‘ By RoMirrr StiveNns -
e e [
Careful search through the studies and the spocial reports reyoals
- many items of interest for those who have:to meet the real adnfinis-
trative problems in the practical field. First, wo call attention fo.the
increase of interest-in practical work. Of the 30 State univefsities:
reported in Prof. Mead’s study, 19 gave practice teaching; of the 11
that did not give it in 1914-15, 6 were then planning to do so. Several
of these have already reported progress to this committeo (1916).
Thus, there,are only 5 of the 30 stil] omitting this phaso of work. or
tha 13 non-Stato univemitiey reported, 13 give practico teaching; of
the 133 small colleges, 81 give practice teaching. Of the agricultural
calleges reporting, 100 per cent make provision for practico teaching,
“This we believo to be indicative of the value that is attached to prac-
tical work in connection with university and college courses in )
cducation, : ' D

RECOUNITION BY TEACHERS THEMSELVES OF THE VALUE OF ‘PRA(II.'ICAL
’ 2 WORK. 3

Although wo have only one local sfudy bearing upon this point,
its conclusigns are overwhelming for that Jocality. Of thie 79 re- .
ported graduates of Indiana Univarsity who entered the teaching pro-
fessiony 41 had had previous experience in teaching and 38 hod had
no previous cxperience. Of the first group (with expericnce), 33
reported that practico teaching in the university had been of much
henefit, 6 moderate benefit, and 2 little benofit. Of the secend group
(without experience), 36 reported mucli benefit, 2 moderato benefit,
and none little benefit. | e

RECOGNITION BY SUPERINTENDENTS OF THE VALUE OF PRACTICE
: B TEACIHING. ) : N

In the report of the 19 superintendents replying to Prof. Child’s -
questionnaire, 10 of the practice-trained teachers wero found to be:
_nhove the averggo of all the teachérs in the school; 17 of the 19 were
“equal fo or above the average of all. The comparison with teachers
who'had had'no previous experience i still more striking, as 14 of the
19 worerated decidedly &hove the average and 18 as equal tq or above
tho average, - i) ; T R G S




64 ~ PRACTICE TEACHING.

~ These studies are too meager for broad goneral conclusions, but
it certainly is of interest to us to know that in the judgment of one
group of superintondents, ono semester of practice toaching ‘produces
8 moro successful teacher than does one, two, “or three years of
teaching without training. C )

RELATIVE USE OF “own”’ OR PUBLIC HIGH SCHOOL.
- o’ &

From Prof. Mead’s study wo find the uso of “own” and public
_ high schools distributod as follows: ) ‘

L] \ .
. " Group. . “Own.” | Publie.
1 —— —
Btate uniemsity. .. ... e, = 8 11
Non-8tate university 2 n -
Smalleolleres...... .. . 46 35
1 3
57 60

. - Data rogarding the use of both “own” and public high schools by
the samo institutions are incomplete. Speaking gonerally, these insti-
tutions do not scom to appreciato the valuo to thom and their students
of carrying on practice in both types of schools.

e - VARIABILITY IN NOMENCLATURE.

Tho terminology of educational practice is being formulated very
;rapidly in differont universities and. collegcs. It .is .as variable as
the nature of the practice itself. For example, coordinate with the
" | term, ““practice toaching” wo find the following expression: “Ap-
! prontice teaching,” “voluntoeor toaching (Teachers College),” ““cadet,
; teaching,’ ‘‘practical wodk (Teachers Colloge),” ‘“directod toaching

(Wisconsin),” “studont-toaching,” ““training-in toaching (Minnesota

Agricultural Collogo).” ™ 18y

In order to avoid confusion in the intorchange of idoas and of
V'Practices a problom is at oneo raisod of standardizing the terms used.
) TYPES OF WORK RECOGNIZED AS PRACTICE TEACIING.

From the special reports it would seem that some of our institu- =
tiond classify as practice teaching only thoso hours that are spent .
in actual teaching, while others include in the term s period of ap-
prenticoship in the practical affairs of a classroom which the student
+ undertakes before taking actual control of o clagsy The niature of
. the work included under this caption is, carefully defined. in gome of
| the Toporis, fronr which the following oxcerpts gre taken:
o Unidersity of  Ohidagor (a) ““The  stydent -1s rosponsible ‘from
- /the beginning for, participating and agsisting in the activities of
. tha Toqtn, o, g. s Cotrpcting “papers, gathering mm;m_fi@.]lgx sssisting in- :

5 iy
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.- Ohio Wesleyan University: Herepi'actice teaching includes tedchiqg;

_ of students; the inexperienced teachers who need practice in teaching

- Tecognizes as practical work every phase of classroom activity and -

-study. . Two periods of supervision are counted as one period of

ik B 4 3 Fons o @ o St l;;!
. ’

a ¢

AP S b

* INTERPRETATIONS O THB STUDIES ANIy REPORTS. t

dividual pupils, etc. (b) As a rule the student will be aspigned
at the first some oasy subtopic in a larger unit and allowed to teach
from one to five lessons, thus being initiated gradually into the wark.,
(¢) Thenumber of periods of teaching will be incpeased as the stﬂd@n%
becomes capable of assuming them,” . %
University of Minnesota: Minnesota requires not less than 36 hours of
actual teaching per semester. Supervision of pupils may be counted
for practical wbrk up to 10 periods when the supervision is done in
general study periods and in teaching and in teaching pupils hew to

practice teaching.

assigning lessons; keeping class fecords; attending to matters of sanita-
tion, ventilation, lighting; conducting quizzes; making reports as the |
regular teacher maked them. e e e

University of Pittsburgh: Junior year—The gtudent setves a period
of apprenticeship in the high school, but does no. teaching there; he

toaches a few periods in the seventh and eighth grades and acts as a
substituto teacher in the grades. :

* Senior year—The prospective teacher has charge, throughout thé
year, for two or three periods each day, of instructioh, discfpline and,
management of a grade, a class, or a school. One-half of this work
must be in the student-teacher’s major subject. . : il

Teachers College, Columbia University: Teachers ‘College uses
the term practical work to cover the practical needs of sevural grades

and in the control of the classroom; experionced teachers who need
practice in supervision; administrators who need practice in ad- _
ministration. Every phase of the practical work of a secondary
school that falls within the field of each of these three types of
students is considered worthy of ‘Tecognition, of careful study, and .
of credit, if performed in Ways that contribite to the efficiency of
the sehool. = Strictly within the field of practice teaching; the college

control, such as comfcting papers, tutoring those who are bélow
grade, supplying illustrative material, etc. » . L
Wisconsin: ‘“Students are cslled upon with of without plmvigg
netice, to meet all sorts of real situations in the class;e. g., to answef
questions; preserit topics in the lesson ; quiz the class; dg‘v‘elqp types °
of ,work; summarize a review i ustrate by means of éhjective ma- .
terial; check results; analyzd porformances”of pupsils; lovating
culties,-and suggesting ways of meeting thei; . slort, to fike'the "
noxtagop it developing either & lesson or atty bthot phase of thé |
téachthg process. The effectiveriess with which thege various dypiesl
,e—b Lt e N
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6 - - - PRACTICE TEACHING. - -

. situations are met constitutes the prihcipal basis of estlmatmg
teacher qualities and teachor possibilitied.”. : '

MINIMUM ESSENTIALS IN HOURS FOR -CREDIT IN PRACTICE WORK.

Here again local noeds and local facilitios have cooperated in os-
tablishing local practices that vary groatly, as may bo seen from the
-~ followirig summarios from Prof, Mead’s report B
Stato universities.—Average amount of toaching in semestor -
- hours, 4% to 4}3. Median amount of teaching in-somoster hours, 5
(AL D.22). : o * of
~~ Non-State universities.—Average amount of teaching in semester -
-hours;, 4 to 4.8. Modian amount of toaching in semester hours, 4.55.
~ Small colloges.—Average amount of teaching in semoster hours,.
-~ 3.08 (A. D. 2.1). Modian amount of toaching in semester hours,
. 2.5 (31 institutions). i : R ,
-~ ‘State agricultural colleges.—AJerago varios from § to about 3
- 'semester hours. - - . T T 50 ' , .
M the term “practical work” is used to cover the different in-
terprotations of practice teaching, as quoted in the excerpts, from .
special reports ghove, the following. requirements are observed'in
. local practice: . ' : : :
~"Chicago roquires one hour a day per quarter.
Harvard requires one hour a'day por semester. A
. Indiana roquires one hour a, day por somestor.” -
Iowa requires one hour a day por semester, -+~ . .
. Minnesota requires .1. hour a day per somester, including 38"
" hours actual teaching. ' A o ° '
Missouri requires one hour a day for one yoar.
. Ohio Wesleyan requires 1 hour a day fér 36 days.
.- " 'Pittsburgh requires two to throe hours per day for one year.
. Teachors College, 25 days. ' ) -
-, Wisconsin, 40 days. o : S
- Assuming that these. statoments cover tHe requirements for prac-
_tical work rather than actual practice teaching, several questions
‘suggost thomselves: - . o o
(1) Should there. be a dofinite poriod of apprenticeship. hefore

“

. actual toaching is bogun?

" (2)- Is thero a minimum ossential in
|~ tha cortification of a toacher? .- SUREANT I B+
“ )18 there. » maximum inhours for.the teaching of onosubjoct or -
elasg b vl Sy i T e
Should- adoquate, training. defiriitdly provide” opportunities to-
vork:with more than one. group, of pupils?. - BB e

‘hours',of actual :t(an'lcfldng for

i

e i
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INTERPRETATIONS OF THE STUDIES AND BEPORTS. 87
RESPONSIBILITY' FOR WORK OF SUPERVISION. i

Supervision of practice teaching varies in kind and amount to _
such an extent that it is difficult to secire any distinct tabulation:
The data in Prof. Mead’s report, examined in an attempt to dis-
cover where the responsibility for supervigion rests h State and non- A
State univorsities, show the following results:

- 1. With the exception of Californig, Georgia, and North Dakota,
the work of supervision is everywhere performed or shared by col-
leges of education. : . . - S

2. In tho following universities supervision rests wholly with the
membors of the department of education. In several instances
whore there is danger of interpreting the statement. inaccurately, I
have quoted the wording in Prof. Mead’s report: ' i

University of Arkansas (“Supervisor of training and_ critic”

v

teacher”). A e , .
University of Minnesota (‘‘Special supervisor”). ¢ :
University of Nevada (‘‘Instrugtor who gives theory and prac-
: tice’’). - : S b
" Ohio State University. o T .
University of Oregon. . ‘ x (
University of Texas (“ Professor of art of toaching and his assist-
ants’'). ' ] = ' .-
‘University of Utah. ‘
West Virginia University. : ,
Northwestern University (“‘Critic teacher and professor of gec- -
ondary education”). ' . :
New York University. . :
University of Pennsylvania. g 4 ki
3. There is very little supervision by academic departments. Of -
the 30 universities in the list, only 6 mention supervision by academic
departments: Idaho, Kansas, Missouri, Teachers Colloge, Leland
Stanford, and Chicago.

2

PREREQUISITER, FOR PRACTICE TEACHING.

*Because of ’thg difliculty in interpreting the requirements for ma-
jors and minors and .the nature of the college courses from their
titles; it seems impossible to classify or ‘to tabulate these. returns in -

. any intelligible way. While the nomenclature of college catalogues
. is perfectly clear to those whd originate and' use it,, it is oftén be--
wildoring fo the sttariger.. That there is considerable variation in |
the nature of the. professionsl preparation. that is Prereguisite to;
. or parslie] with the work in practice is undoubtedly true; byt in the
. Dlain universities and colleges alike report as prefequisite ‘some .

- corses in the general field of gducaion, the weademic su
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student is to b&ach,» principles of teaching, special method or general
. mothod, often both. In Harvard the single course absolutely re-
“quired of all who do practice teaching is called principles of second-
- ary education. A candidate must also satisfy the department of
his major academic interest that he has sufficient command of the
subject to teach it. In addition he is supposed to have taken courses Y
in.the principles of education, history of éducatioh‘generdl and edu-
cational psychology. ) ‘
In Minnesota general psychology (6 hours) is the uniformly re-
~quired subjeet, with 12 hours of work in courses chosen from the
following group: History of education, social aspects of education,
technique of teaching, and “‘teachers’ courses “covering at least two
high-school subjects.” e P
Missouri requires all .of the following: - History of cducation, 4
hours; educational psychology, 4 hours; theory of teaching, 3 hours;
schooel economy, 2 hours. Those who wish a life certificate must also
take: *Teaching of a subject, 2 hours; practice teaching, 10 hours;
15 hours of academic work in the subject of his choice. It may be
- stated with a sufficient degree. of accuracy that all the other uni-
versities fall in between Missouri, with her fixed requirement of 40

hours, and Harvard, with her liberal one.

T e
FORM OF AGREEMENT BETWEEN UNIVERSITIES AND PUBLIC HIGH
e, ’ SCHOOLS.

. ‘Harvard University has a uniform’ agreement, which is signed.by

 the “president -of Harvard University and by the chairman of the.
school committee of the town that accepts practice teachers. By this

¢ agreement Harvard University grants free tuition in Harvard Uni-

~ yersity to men teachers and in Harvard Summer School to both men

‘and women nominated by the superintendents of the towns in which

practice teaching is done, the total number of nominations for freo

tuition in Harvard University and Radcliffe College not to excoed

. the number of positions granted to practice teachers. Tuition in
“‘one full course” constitutes one nomination, which balances one
nomination. for practice teaching. This seem§ to be an exact’ quids
pro quo by which the scheol'may, if it so desires, secure adequate
return for service. e IR .
" The .method pursyed at Teachers College with the suburban «

- - groupg of schools"is for the board of education of the town to make
.. application to the dean of Teachers Collego for a limited furmber of

r? ‘apprentice teachers. “The service t6 the school miust in every case be

| Informally estimated, thete botng at Fresatt ho-exact. excliange of

* ‘mervice gs at, Harvard. 2 i o 4 ool i CTY

. Umiversity of Montana: Montana pays its critic ‘teachers, who are

« members 6f the higli-school staff, $4Q eath, . - -
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Il

University of Nevada: Nevada allows a student. teacher to agf-as
substitute teacher in the high school, in case of sudden emergency,
for one week. - ' : L L

University of Pittsburgh: To the school granting the privilege of -
student teaching the university grants a scholarship for two hours’
work in education; on the other hand the board of education pays
the necessary expenses of the student in traveling to and fro, ;

Brown University: Brown University pays each supervising teacher

‘in the high school $50. - » ' -~
Bowdoin College: At Bowdoin and also at Whitman College the *
student teachers rocejve remuneration for their services. - . .+ ,.
Andiana University: There must be ‘‘mutual “agréement between
the city superintendent, the universify scheol of education, end
‘the university department concerned.” Of the ‘annual salary of the ..
critie teacher ($1,800 maximum), the city school pays 60 per ceny
- and the university 40 per cent. ) N
An avenue for constructive activity in connection with-this prob-\d
lem is that of organizing, at least for State universities, some definite \
* plans for the cooperation of universities and public high schools, and
gotting State laws passed to require public schools to ‘cooperate with
State universities in furnishing laboratory facilities for the better
training ,of future teachers, ' LS e
State laws might also make legal such cooperation between non-
State institutions for the training of teachers and the public high school,
especially when such relationship involves remuneration to the public
school, thus aﬁ'oiding,the'possibil;ty of conflict arising over-the pay-
mont of a fee to persons in the publicemploy by non-State universities
and colleges. : ST

»
THE ‘SELECTION OF STUDENT TEACHERS,

Here again the material at hand is insufficient or too difficult of
interpretatign to bo of any-'real use. Some reports state by whom
the candidate is chosen, but few attempt to state the basis for the

solection. Further study of this problem is needed in order to
~ answer satisfactorily such questions as theso: e ‘

(1) Is there any.effort being made in schools of education to
eliminate the unfit? If so, at what point is the elimination made,
and on what grounds ¢ ikt St

(2) Is there ‘a health requirement in the selection of & student ;
toacher? For cortification/as a teacher? il

(8) Is there » moral-social requiremantf '« o

“) How niany: semester hours. of work’ should e’ corisidered a
- iminimum requirement in the content sulijects? How meny in edu-

cationt? -Aro there tertain esseritials in education? What aro fhioy?

There is certainly reat. need. of clearing up the obscurity; (caused

1 S
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- . shrouds every attompt to solve these problems.
_ During the year: 1915-16 Dr. C. E. Holley, of -Ohi
University, made a briof study of the problem of selectio
teachers by the use of standardized” tests.« The general

" obtain ratings of prospective student teachers hy thi
and then to find the degree of corrélation hetwoen th

chiefly - By different’ nomenclature . in different universiti s) that
Y Wosleyan
lan was to

‘andard tests,
se-ratings and

the later efficiency of the student teacher in actual teaching work.

The efficiency of the teacher was that judged by the suporvisor in
charge, based on ghe subjective criteria emhodied in the supervisor’s
report used at Ohio Wesleyan. Practically no correlation was found
between the ratings in the standard tests and_the ratings upon the
subjective standards of teaching efficiency as mado by the supervisors.

CONCERNING METHODS OF RECORDING AND ACCREDITING PRAGTICAL
. WORK. ' o ag

Only a very few blank forms used for rating and recotding the
teaching ability of the student teachers have beon sent to the com-
o mitteo. v ' . . - N v p
Ohio Wesleyan contributes one, a supervisor's chart to ho used at
.each observation, on which sthere are printed sofme 50 points in
detail under four genoral headings: .
~ 1. Effects of work of toacher observable on pupils.
2. Technique of teaching. : .
3. Items of schodlroom management. . . -
4. Porsonal facts about teacher.
5. Miscollaneous items. o ‘ :
-~ The supervisor rates ¢he student by inserting letters from A to F
after any of these ‘points. There is" also a -place for a summary
rating giving each letter its value under the point system, giving
a.vei‘age‘, median, or mode of these values,
The University of Minnesota offers the following list of factors to
. be considered in judging student teachers:
1. Personality: Appearance; health; oxpression; poise; imporsonal
. attitude - in. discipline; enthusiasm; relatfon to pupils—sympathy,
- influence; power. Lo , -
2. Scholarship: Knowledge of students and community; know;lo(lge
of ‘subjoct matter; proparation of assignment; use of language;
ideals of attainmont. - : '

3., Method: Use of text ; subject matter-—selection, preparation, - -
 arratigement; and Presentation; skill in questipning ;.ability to clinch -

“Bsseritial,

" 4. Rgom éonditions; A:p'pt\sdmﬁoé;;.gliht 4 véntila,ﬁid'n;-seatﬂmg.
_tj,v_e‘; open-mindedness; sensé of .MSpqpsitbﬂipyf; spirit. of cooperation;
. pelisbility—punctuslity, reguloxity.' ke e e

PAREOT
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of student

{

8. Professional Jactors: Good ‘judgment; sense of values; initia-
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] . v~
The Universi{y of Iowa sends. a blank form used for recording
observations. . : = e
Wisconsin sends two types of cards, one to be filed each day: by
tue student in educational practice, gnd the other by the “‘instruc~’
tional and supervisory staff.”” Both cards are worthy of stud§. .
Teachers College requires the students to file a 3 by 5 card'to record
the nature of the observations made. There is also a complete filing
chart for checking the attainments of the student teacher. It is an |
excellent chart as charts go, but it does not prove to be of any con-
siderable valqe” in the hands of the supervisor because tho items of
conspicuous importance that need to be recorded for some particular
lesson can not be put down with a mere chock mark or a letter or
figure.  Teachers College has the chart in private conferences with -
the student, checking up in his presence his attainments along-the
lines specified in the chart.. For actual record we prefer the dictated
l{porbs of each observation, reports which emphasize the significant '
elements of the day’s work. Harvard uses this informal method of
reporting the work of the student teachers, although the report is
de on paper of uniform size for filing with brief form at the top
. cord of name, school, 'subject, etc. After reading two or three
of these informal reports of a student’s work, one secures a clear
photograph of the student’s strength and weakness. .
The secretary of the committee has recently gathered blank forms -
used for reperting on practice teaching from the following addi-
tional schools: Ohio State -University, University of Washington,
Purdue ‘University, Minnesota Agricultural College, University of
Kansas, University of Nebraska, University of Chicago, Kansas Ag-
ricultural College, Iowa State College of Agriculture and, Mechanic :
Arts, and Indiana University. ' g T
-Undgubtedly there is a vast amount of material of this-kind, that
would be.of help to all who are interested in the problem, if it could*
bo sccured.|, The committee has filed with this report all that has

been made syailable for our use.
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5 1. That the term practice-teaching be discarded.

RECOMMENDATIONS OF THE COMMITTEE OF COLLEGE
S TEACHERS OF EDUCATION. ; -

‘ G

s The committee offers for consideration and discussion the followin

J 4 . . . . - . . -

- recommendations . (the word “Divided” indicates laek of unanimity
of epinidn in committee on point concerned):’

-

The word practico-teaching carries to the mind of the public the
idea that pupils are being practiced upon. This idea is resented, by
mny, and the continued use of the term is apt to stigmatize our
work. At least one high-school principal has already refused tq
permit.the word practice-toacher tv be used within his school for the
reasons hete suggested.  (Divided.) '

2. That the term practienl work (instead of practice-teaching)
be accepted as the blaiiket expression to cover all the different stages
in the classroom experience of‘the candidate. - (Divided; Prof. Mead
.. recommends the term laboratory work.)

3. That the following terms be construed somewhat as follows:
Practical work, to include observation, experimentation, apprentice
work, supervised or directed teaching.

- Observation, to dofine that phase of practical or laboratory work

~ which involves purposeful study, under direction and supervision,
\ of the work of experienced teachers.

. \ Apprentice teaching, to define a phase of practical work that gen-
crally. precedes directed teaching where the student is called upon to
serve as an apprentice in performing with the teacher all the duties
of the class hour, such as correeting papers, keeping attendance and
reports, looking after health standards, making an assignment, toach-
ing a small part of the period, securing control of the class while -
taking attendance. (Divided. Profs. Meriam, Dorecas.)

Supervised teaching or directed teaching to define actual teaching
under direction.! : : -

4. (@) That one hour of practical or laborgtory work per day per .
semester be regarded as a desicable unit for credit. '

(®) That this unit of practice should include ‘observation, appren-

. tice work, and directed teaching. (Divided, _ Prof. Maad suggests

_that each phase, observation, eté., be credited separdtely upon the
| above basis) v A e R : T

-

a .

’

s M W - e ey 5 et - - : l.’ X
1 The recommendationg concerning termipology, by. society action at tho Detroit meeting, wero placed.
-\ inAHe hands of the socigty’s committeson terminology. ;
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(c) “That this experience be divided so as to include work in two

- high-school subjects, or different years in one subject, rather than

to be continued with one subject ‘and one group of pupils for the
entire time. (Divided, Prof. Meriam would require teaching in

- one subject.) : : N1 :

It is cm)sidergd desirable for teacher in training to become famﬂlim
with first-year and with fourth-year-pupils, with elementary work in
a subject (mathematics for example)' and with advanced work in
the same subject. -, ‘ -

5. That thefgivipg of demonstration lessons .be_.encouraged
wherever possible in- order that observation work may be -enriched:
ADivided. Prof. Meriam opposed.) " L

6. That a type of practical or laboratory work for teachers of
experience be developed differing in nature from that of inexperi-
enced teachers, this wotk to include: _ .

(a) Observation of demonstmthiqn lessons in order that they may
have an opportunity to sce the new technique of teaching
with materiuls that meet the present demands of society.

() Solving of problems connected with subjects matter and

method, , _ R
() Some teaching to try ouy experiments with subject matter or
~ method, z '

: : . ¥
,‘(d) Supervision ef-the workef inexperienc.ed teacl’ien}: s ]
7. That both university-contdolled high schiools and the public
high school be used wherever possible in the training of student -
teachers. T : b ] -
2“Own” school (a) because conditions can be controlled according
to standards desired by the university, () because demonstration
lessous for observation can readily be arranged, (c) Because experis
ments with cotirse of study and method can be carried on. In other
words, the peculiar function of a university-controlled school is that !
of demonstration and experimentation.- It should not necessarily
be a “model” sthool. s ; : o i
Public high school because conditions are such as student teacher
will have to face in actual teaching.” ' _
. An “own” school adjusts environment to the student; a public |
school compels o student to adjust himself to his environment. .
8. That supervision of student teaching be closely controlled by -
university departments of education in order to insure certain definite.
. prerquisites in the seleetion of student-teachers, as, for example, -
/1. Quantity snd quality of work in conlent subjects. - o ot
2. Quentity and quality of work in éducation.. Courses in eduea-
“tion to include at least educational psychology, general methods,
-and special method. ' TR At i
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- 3. The moral status of the candidate. ; :

" 4. The physical status of the candidate—and as corollary to

the above, the judiciotis climination of those who by reasons of

_-health, education, or temporament, are unfit for the teaching
profession. :

' CONCLUSIONS.

* In conclusion, tle committee on practice teaching for secondary

teachers, appointed at the 1915 meeting of the Society of College
Teachers of Education, has made a partial survey of the methods of :
administering the practice teaching of prospective secondary school®

“teachers employed in college departments and schools of education,
This survey has made clear three facts: )

- 1. That methods of procedure vary greatly in the several

-institutions; ' H g s »

_. 2. That guiding principles of procedure are not clearly defined;

- 3. That the problem of the administration of supervision of
practice teaching is but a part of the larger generakproblem of the
training of prospective seeondary-school teachers and should be con-
sidered as a part of the major problem.

The general problem of the training of prospective sécondary school
teachers includes such important factors as: .
I. The province of departments of education in college or university:
1. The delimitation of the legitimate fields of the hormal
“school and the  college department of education,
~ especially with reference to the training of prospective
‘high-school and junior high-school teachers.
2. The relation of the department of education to other
departments of the college or university. ' ‘
- 3. The relation of the department of education to the State
- baard of education, ete., cspocially with reforenco to
. cortificates. _ ' : '
II. Training preliminary to admission to practico toaching:
: 1. Desirable training in subjects to be taught;  *
2. Dgsirable training in educational theory;
\ 3. Dosirable training through observation. ~ ; a
IT1. The administration of practice teaching: L
ol 1. The place-and use of the university-controllod school;
* 2. The use of local public secondary schools;
3. Sclection of the student-teacher; . - :

.. 4 Desirable longth.of the practice work period of experience;
-~ 5. Its time relation to other gollege work. e i
ik /

P
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- tho study of the entire problem of training se¢ondary-school toach-

Tae
“ .

, RECOMMENDATIONS OF THE COMMITTER. - 76
IV. The supervision of practico work: - C.
+ 1. Adequate supervisory force; . , A
2. “Subject” supervisors from sher departments of the .
. college; o - .
3. The use of experiegced toachers, principals, or superin-
+ . tendonts who may bho members of the graduate student

body; . .2 .
4. Minimum essontials of adequate suporvision.: - .

V. Credits for practical work, recommendations, placing toachors,
otc.: o . .

- - I.-Time and sybject cradit for practical work; ] .

+2. Cooperation with school boards, ete.,” for certificate

" - credit, ote. ' . '

3.'The basis for recommendation for positions, espocially

the assumption of such function by **subject” doparte

--monts and individual- instructors, other than in

) .

oducation. - .
4. Mothods employad in placing toachers.  Cooperation “of
- institutions in this work. '

, 5. Methods of “follow up” in the case of teachors placed.
The présent study lies wholly within the scopo of No. III of these
goneral probloms.  Rocognizing the importance of knowledge con-
corning all of theso factors and the developnient of more or loss
standardized methods of procedure in all, the present committeo roc-

ommends: - ' ‘ >
1. That the Society of College Teachers of Education through -
its .oxocutive conmmittee appoint a committes of 10 to complete

ers, to consider existing conditions, and o make recommendaitions
designed to iniprove all of our mothods of training prospective sec-
ondary-school teachors. o S

The committeo roported at the Kandis City mooting of the Depart-
mont of Superintendence, National Education ‘Association, Fei)r'u'ary
26, 1017, that _several colleges had’ added practice teaching to the
professional fraining course; that several institutions hive incroased.
their facilitios and somd are reorganizing their work; and that
sovoral special studjes.of problems involved have been made during
the yoar. e e T ;

-
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_METIIODS OF RATING WORK OF PRACTICE TEACHERS. |

‘ The mothods of rating the work of practice toachers will bo more
#fully investigatod during the coming year. At prosont some fow
facts aro ovident. ' ,
“First, somo institutions rocord a rating as “‘Satisfactory’ or
“Unsatisfactory,” This rating is made and recordod at the ond of
tho poriod of -pract¥eo teaching. - This mode of ruting tonds to appear
dn cooperative systems in which the supervision and rating aro done
" by public-school tenchors with Little training for such work. A
Socond, othor instjtutions use their regular lottor-grade systom of
rating and make a single rating und report at the ond of the period
‘of practico. : S i ‘ o
~Thitd, a systom like that in use at Indiana University appoears
occasionally, It consists of making several diffarent ratings during
tho period of practice, and a final summary rating at the ond of the
period of practice. : . /
Fourth, some institutions are developing analytical systems of/
rating.. These are somewhat like a score-card system, each point -
beirig rated by some consistent plan and at the ond of the period. of
~practice a summary rating i$ mado. They sometimes involve the
weighting of tho different points included. Thé best example is'that
\ ‘developed by Sprague (Ped. Sem., March, 1917, pp. 72-80). '
B | ' -




SOME EVIDENCES OF PRESENT STATUS OF OPINION
RELATIVE TO REQUIREMENT OF PRACTICE TEACHING
FOR SECONDARY TEACHERS. . : e

Last year a communication was addressed to -all professors and
déans of departments and colleges of education in. Ohio. "QOne
question included was as follows: ““ Would You retain practice
teaching as a requirement for-securing the State certificate P’ -The
- replies were practically unanimous in favor of retaining it. In
_"detail they were as follows: . » '

1. Rather more practice teaching than les,
2. Would want practice teaching ofitional.
8. Think it unwise to eliminate practice teaching. v
4. T should regard fho elimination of practice teaching-as the most serious blow .
that could he/struck at'the professional training of high-school teachers, -
5. We believe in practice teaching for secondary teachers.
6. Favor retention of practice toaching. )
7. Yes, retain practice teaching. :
8. Most emphatically, I favor retention of practico teaching.
9. Practice teathing is of great value. T
10. I favor reteption of practice waching.
11. Yes, I favor practico teaching. = -
12. Requiremgnt is about right.
13. Practice ing should remain a required subject.
14. Lot the work remain as it is. _ °o % ¥
15. Neither favor nor oppose present requirement. ; _
16. I regard/practice teathing as the most essential of all the requirements.

Out of 16 replies; 14 favor the:requirement of. practice teaching,

1 would make it optional, and 1-is neutral. C
At the re¢ént mesting of the Society of Collego Teachers of Educa-
tion at Kaz_sas City two votes were taken as to ‘the reqairement, *

of practicg. teaching lfor secondary teachers. The group voting
numbered /about 500, of whom about 200 were superintendents of
public-schpol systems. The question was first put to the teachers
of education, “Do you faver practice teaching for secondary ‘teach-

: e,vote was unanimous in favor .of suth a requirement: -
Then the/same question was put to the superintendents present, and
again thg. vote was unanimous in favor of the requirement. = - o
., 1t/alsq appears that in the gmaller cities, in. villages, ang rural .
communjties, the" opinion is not go animous. Some persons
~ who are| opposed fear that such *Orkz:i?ﬁimju‘re the regular work
of the school, and some few frankly say that they do not believe
that, prictice teaching helps the prospective teacher, ' g

”

-




. - institutions. This seems to be-the most outstanding, It is shown

" “est point.” When' this Jis weak, the student teacher is left entirely

© . Do practice teaching, .but many .systems are attaining a very high -

- show the actualsuperiority of this systematic training. With such facts

’
-
~

THE OBSTACLES TO' THE DEVELOPMENT OF 'PRACTICE.
- 'TEACHING FOR SECONDARY TEACHERS.
From the-data included in this'study, from many conferences with
professors of education dnd with public-school officials and teachers

"~ the author has cofneto believe that the obstacles to the efficient
. growth -of this work are as follows? (1) Conservatism of .educational

* in a wide variety of ways, such as meeting a formal requirement

-+, but discouraging the work by word and deed, - (2) Inefficiency of the
* work itself. The principles involved are -good, are-admitted to bé

. good by practically all, but some practice teaching is little better
~then the teaching of a beginner, without such ‘trainig, under ‘the
«0ld system. The lack of efficient supervision is probably the weak-

to the process of “trial and accidental success.” The lack of super-
vision is due, in.most cases, to lack of money. The small colleges,
" perticularly, are- hampered in this respect. (3) Although much of
the work'is not highly efficient, the author is convinced that the

. reater share of the work is not only better than the old system of
" degreo of efficiency. ' What is needed to help this movement is data to

as'revealed by the study of Prof. Childs, more Progress can be made .

.. than by laving to say continually that we believe the training is

"~ better. (4) U noncopperativé. attitude assumed by many public-school

+, “men when the success of the work depends upon a cooperative plan

" between public schools and college or university, -
I 78 : ) . X - a 5 oo B
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