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__FOREWORD:

.

The need for a first-grade curriculum based upon the work of the moderi
Kindargirten has been {requently expressed, and the cugriculum here presented
ix un effort to meet that newl. It follows the Kindenmrgen Curriculpm whieh
wus published ax n Burenu of Education bulletin in 1919 und s orgunized on”
the spe general principle and the mmme plan. lt:is intended primarily for )
two groups of people—tirst-grade teachers of rhll;ﬂ who huve had a year of
kindergarten work, and kindergarten-primry suj .rﬂmr_s who wish to orgunize
the work of the kindergarten wud primary grades on the safxé principle, This
enrrfeutum should also.have value for Kindergarten tenchers by showing them
liow their work functions ax a preparation for. thiat which is to follow. Those
who use this curriculum should hinve the Kindergarten Curriedlum at hand for
reference, since the work suggestesd for the first grde i8 based on that described
in the Kindergnaten CGurrienlum,  The committee which prepured the present
enrricnlum touk palns not to repent what hud'been given in the former one. '
The Kindergirten-Fiest-Grade Curriculum hus beent pfepared in the hope
that it will Iu-ly to strengthen the work of the schools at a point thut needs
yterial strengthening—the wofk at the beginning. The fact. that such weak-
ness exInts ik shown by the appalling number of failures in the first grade—one
in every four In the averdge city t_hro_ughout the country. There ‘are several -
rensons for this wenkness, some of which are adminjstrative and can not be
discussed here.  One of the chief reasons, however, is found. in the character
of the curriculum. This I8 too often the- traditional curriculum, barren of

)

© _content, and dealing only with the tools of learning. Such a curriculum’ for

tirst-grade children, however, dags far behind current educational thought. A
medern currleulum for this grade lind a thought content based upon children’s
interests and experiences, which m‘:-tl\'nlus tlu-hj anctivitiesn and calls for the

‘nse of the sehool arts—langpage, reading, number, nud manual activities—as
2 Qe '

forms of expression. Nuch a curriculn, in fact, implies the project type of
cdueafion. i ‘ . -

‘The kind of education here Indicated_ has been accepted as the true type
for children of kindergarten-age: und the’recpgnition of the period from'4 to
% yenrs as psychologieally one®involved the sindorsement of this type for the =
carly primary grades also: The @ianges now in progress in the direction of ™ .
a more, vital type of ecucation in these grades serve as evidence of that
indorsement. The changes needed to work out.the ldéus iuvolved In the term -
* the kindergarten prijnary uni‘ * have been made in some cities and are in
process in many othefs. The beginnings are still fur from what they should .
e on the whole, bowever, because the changes from tlfe_ formal acudenie type

“of:the past to the more. vital type which present-day ‘educationai theory calis

for hAve not become sufficlently gereral. To bring this chunge about Is the’,

outstanding problem in eurly elementary education. . It has recelved and 18 -

receiving thoughtful attentign from several groups of people, Among these | LI

the National Councll'of Prhmary Fducation. The advocates of the project -

method constitute another group. The Kindergarten and’ primary supervisors

feel a special responsibility for its solution, since the problem lies 8o largely l_q
" @ pac
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th(-lr field. "The Kinderg .nrlpu First-Grage Currie uhtm Is umw as a contribm-
tion to the movement for more vital ype of glueation for the early elemen-
tary grades, . &

It is haped that the publication ,of these t\\o cursdefila will \Iimnmtv
Kindergarten and first-gzrade® teachers to study’ and work together at their
common problems,  Such g study will help kinderzarten tenshers %o vealize
more fully how they eiun best prepare their children for the work that-is to
follow their own, and first-grivde: teachers to see how, they can utllize the
ehililren’s kindergarten attmdniments most effectively,  1f ihis s dene (lu-ne

“will he no brefik hetween the work of the kindergarten und. that af theJfirst

‘grade, as thm\t has frequently been in the nast. ‘the break in question was
fometimes due to the gne-stded training of the kindern QIrten or "rml«- teuchers,
or both, which gave cach a knowledge of her own line. only \\ltlumt an ac-
qmuintince with that of the other, At present normal school conrses for thost
who.wish to teach in the early clementary. grades are nearly all I\inclvr).'mlu h-
prhnary courses in which ull who tuke them are “ven g Imn\lml-'ﬂ ot thy
work from the beginning in the kindergarten to or Illl'l)ll"h thé tirst three
grades, This iss nnother way in which the’ adoptlon of the kindergarten-
primary undt fdex will contributé to the improvement of the beginning work.
There are muny tenchers now In servive, however, who Inve heen trained
exclusively us l\lmlermrlvn or” grade tenchers onty, and therefore lack the
Lcommon viewhoint needadd for the l)t‘kt work  Many primary teachers have
found the Kindergarten (Sreiculum®of service in giving them -a knowledge of
the kindergartén that their training did not give them, and it is hoped that the
Kindergarten-First (-nulv( ‘urriculum niny he of currewoml}ng service,

The two curricula together constitute an effort made hy the kindergarten
tenchers of the country to help the kinder;.arren to function more efféctively
as a'papt’ of- the school system and therchy to ajd in strengthenlng the be-

ginnings of ednieation, This effort has been made through a comunittee of

the Ipternational Kindergurten Union, designuted as the Bureau of Educu-

“tion committee, and two subconnnittees appointed by It._ One of these sub-

committees prepared the material for the Kindergarten (‘urrlullum. and un-
othet the material for the Kindergarten-First-Grade Cury ltqum‘ The erelit
for the lutl/er must be given in large part, however, to the effort of a groupr
of experts in primary edueation who have cooperated with the kindergarten

-

members ter makeif possible. The wembers of this subcomniittee are us fol- -~

lows ;

Luella A. Dalfer, <halrman, director of klmlerzarte 8. New York, N. Y.
Julla Wade Abbot, specialist in kindergarten pduca on, Bnreuu of }-,du(a-
tlon,” Washington, .D. C.
Bc-rthn Barwis, .eupor\ isor of Kindergnrten and, Prlmnry Gradeq, ’l‘rvuton.
- NI
Corinne Brown, lnstructor in normnl tralning demrtment, Fthical Cultur:
School, New York, N, Y.

Na Victorin Dobbs, assistant professor of lndustrlal apts, Unlverqlty of :

Missourt, Calumbid, Mo.”

Florence C. Fox, spevimlist fu *educatlpimal systems, Burean ox Education,
Washingtoh, D..C. ..

Marien 8. Hanckel, supewlkor ot klndewgnrten mn(&ﬂrst gmdee. Rlchmomﬁ.

‘[ Va.

4
Altee 1., Harrlx, nwl!stnnt superintendent of schools, Wormster. Mass,
Gail Harrison, first grade teacher, Lincoln 8chool, New York, N. Y.
Tonise P, Specht, #ssintant primip&h Pu]bl)lg: Schonl 61, mnhmmn. N. Y.

i
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..‘ ) (] . '. .
Tn working out, the second currienlum the subcommittée followed the sameo

generst] plie of procedureas that adopted by the sabeomulttes o the Kindep-

wartew ' Currienlum, - The scope and plan of the new eurricntum,®and the part
that encp Wik to ke, were wreeed apon at the irst general conferenes heid
by the \lll'!‘"lllllli“"“ Tt was also agreged that the general plan of orguizition

®* adapted for the Kimlergarten Currle ulmu e followed in the new currlnulum.

The plan of submitting 1he tentative «I|.||m-r< to all the nl,lwr,_uwmlwrs and
to the metmbers of the Barean of Fdouentlon commlttes as g whige for cotmment
:nnl'rrllfvlsh witg also fullowesd, Two of the uembers have served inoan
advizory cupacity only, The eurriealnm s it stawds is a0 canpasite produet
represtnting the u..mgm and & Tort of 26 lenders in kluo[m Rurten :unl prinnry
cduention, -

This corrienlum, like that for the Mml«-l’-'urh‘u expressex certain principles
as Lo aims, maderiads, dmd metiods whivh the conmittes members heleve to e
essenthal to ull valid edueational procedare, . These have stll bhut a limlted
appdicntion in the work of the Erdes becatise off the mauy externel restrictions,
The sugestions mude [n this curvientnm aee in the direction of thelr further
application. 'This gives it an gddhional value, aud the conmlttée hopex that i
those whe use it will smke an$fort to carey ont the peinelples in «||wsllcm. Ita

“use can e su;:*.;-sri\ ¢ onl® and for this reason no mentfon has bheen made of

tine schiedules or proportionate amounts of thme to he given to the different
subijeets, | The edmmittee hopes that the Kindergarten and primary supervisors
wiltl work ‘ont the probicis suggested, nnd that they will \\nrk ant g mrroqmml-

i enrricutum for-the wrndes heyond, 7 0
o s ) . . Nina O,V \\m-'\\ \nmu,
) . pm-mh«l in I\iml(‘rcmrh -0 Education,”
. . . : Chairman of Burcau of Jducation Committee.:
) ) .
4 ‘ :
i . .
I\ : g
\
. \\ .
A\ .
\ )
\
o .
\‘-{'
. . ~a
R . - . ) . 'I
, e -—
\ o' P4 P

P 4 S

Vs ¢ ,Q w ST
s
s \<‘
RO R




Qo
ERIC

. ~

" A KINDERGARTEN-FIRST-GRADE CURRICULUM.

t : o S Chapter: 1.
‘ GENERAL STATEMENT.

By Lv un A l'\lmu

The rame tenorul characteristios of chilidhond rin (lurmxp.lu the whole pn'rlml
of klll(l,r;mrtou ahd first grade, There I f mnsmnt growth of experiencs,
wrineipally through first-hawd «ontact.  Curiosity s still keen In the uctivitics
of the Immediate surrouidings. The desire und eed for phisienl activity nre
srill strong.  Control over materials I8 stil in an immature stage,

There is, however, a marked difference i the degree of development nlnug
these lines between an entering kindergarten ¢hild and a first-grade chitd.  The
child of B brings to his nterpretution of ogperience lhe’ml«lml knowlvige that
he has galned durlng the previous two yeurs Iin“the kindergarten, He has a
bronder and more Inteiligent lmwwt in and umlorstamllng of the more eliea.
Sional phases 7 bis soclal a i natural emlronununt. His curjosity Is on o

. Wgher level, reluting more to socaul uses and purppses of things ruther than

sKill. _Physical uctlvity s Yetter coordinuted and meutally orgunized, and the
vontrol galned gives the power to work with greater concentmtion, accuraey, and
persisteficy.  While the chjld's efforts still give Immutun' results; he Wil have
wained the abllity to expyess his ideag In rnrnm approximating. those of tlw
mdult. The kindergartengrained child brings to the first grade n mmml de’
*velupnient which alds hln in Interpreting uny new experiences and uvmuuux
hir klear about them =hef is ahle’ not gnly to hiold to his individual purposs and
toswork mn'niuu-ml)’ and lndependently tdward It, byt he wilt also aceept the
comnion purpose of his roup and do hig share foward muvmpliuhlng it.

. - Abuout the sixth yea tlwre In u dawning “lnterest In symbols for rending,
writing, and number. This is usuully uceepted as the test for entranee Into the’
first grade, and where ‘onditions make it poss.ble the chi*l slfould be advanced
to that grade. However, when promotions are made biit once a year, a child’
is sometimes retarded by denying him the opportunity to read when his interyst
is awakening: In this artivity, Under such circumstunces a kfmlemm\-u teticher
might introduce rending into the kindergurten for the few Jnlmm'«l children

'* who desire it, or the/grade teacher might accept lu 4lw tirst yeur the children
who have not quite gwakened to the destre to_read, but who will probebly do so
within a few monthg after promotion, Asa generpl rule a- child who can pass

. . thesintelligence test
character of: the pry

< clild-can be.advan ,»J when -he shows. .auapmmmy for the more diffcult work.
period, if children| are to «le\elop the’ hablt ot using the full pov.«r % their

mlmla. i e .

= N (
forty b X

e A
Kb ¢ : ;
‘ml X T + - £ I 3 S
M pest k&, v ‘ﬁ( Nk &\;4), T*.x AN AP TR
I AR NN T N 51t o g,
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1

» their appearance and lmll\hlt al response, A kindergarten-trained chifd is eager - Y
for new experiences that gife him the oppartunity for mhlllu. nowladge und -

"

‘for-the sixth year ia cager to aftempt reading. If the .
ure in the kindergurten -and first grade {8 much allke, 8 -

B
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The lnterpsts that are Just emerging at the ﬂrst-"r'sﬁn- periofl are a desire to~

' Ieurn nbout experiences different from those actelly cneamterad in everyday

life and 2 faint desire for drill, Even at the end of theé year thvse are only
tendencies and not traits developed to a pmrked degree,

The primary curvienlmm should differ from the kindergrten curriculum he-

“enuge of the changed experiences and interests of the children and the hetter
organization of thele aetivity, There shonld he fower separate centers of
interest during the year; attent'on should dw:-ll longer upon one phase of
experience, aud it should be treated more wlnl--lv I its ditverent relations and
~omewhat more In detail, - Activities that have heen in the toéux of atten-
tion during the kindergarten period have now become matters of habite aud
can be used for kirger purposes, A gregter amount of h-vlmiqm- can bhe jnlrn
duesd to make expression. more” adequate,

A slight change in st honl procedivre way alko be introdnesd  in the first
grade, T As st chibl's [hnm..ln isThetter organized his wetivitiex enn be more.,
conscionsly diffeventinted ayd definite periods set ashde fnr handwork, reading,
games, ote,  These shoald not be trented as distinet and separiate sihjocts,
but wmerely as opportunities for showing different phasex of the same experi--
ence, The full meaning of each’ uvthin will be found ounly in ity relution to
other actlvitles, .

The following first-grade curriculum ix desigmed for children who have had
training similar to that suggested in the Kindergnrfen Curcieulum. I pres
supposes the broadening and {itensifying of everyday Interests through the
sotinl participution in the kindergarten, It also presupposes acquaintanee
with certain ensily br(wnrv_d and commonly nred materinls and the acquisition
of a certain amount of skill in- their use. It alms to show how to make use
‘of a vitalized subject matter 80 that n child’s thinking and acting will hm-
prove’ and in such a way that power will be developed for continued improve-

ment and a do~<lrc aroused to xmompt it. Children at this age arve at the -

‘stage when they are very susceptible to suggostion, Interests and belgvior
are readily modificd hy the emotional necompaniment of an activity, Intervesi
in schvol and school hithits ean be cither aroused or deadencd and a Insting
Impression made which will either aid or retard a ehild’s future schpol progress,

The general form of this currienlum is similar to that of the Kindergarten Cur-
riculnme; it Iy divided fhto subfect material and the different aetivities needed
‘to control it and to make it a part of e\m-rienﬂ' at this age. The form for the

T dMifferent phases of netivity also follows the same general outline as the Kin-

dergarten Curvienlmin; they ure Aliscussed under afms, subject matter, melhml
“and attainments,

Ax this curriculum is intended for™ chllclrvn who hnw hud klndorgnrten train-
ing, In schools where such trnlning inot provided the first yenr subjects
must he upm'nuc'hwl In a different way., The child who enters school for the
first time In the first grade Is usunally less organized In thought nml’ ex-

pression: umn the kindergarten-trained child ; he has not developed good mvntul
habits or. control over usefnl mnterinls. Under these conditions the hext train-

L ]

“Ing can be given through use of the kindergarten methad, It I8 less intenstve;

At permits of consideration of more Incidental interests, eféh tuken up for ‘.
shortcr porlud and in u lexs ‘detailed wny ) : ~ 5

.

|
|
|
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SUBJECT MATERIAL COMMUNITY LIFE AND NATURE
, STUDY. .
\

Dy Luenka A, PaLmer, o

The Qubje«t material for I)oth kindergnrten and’ first. gﬁdo Is drawn prinel-
paily from the immediate anroumilngﬂ “The keenest interest 13 taken in the
activitios whieh the child’ feels have an apprecfable effect upoti his comfort
and plensure, The muin différence between the two grades is in the wauner in
which they are considered. In the kindergarten the subject matter was gained
through response to an immediate situation, response to the day’s happenings
In.school and peighborhood. While much suleject matter is guined in the first
grade .also by somewhat Jmpulsive response to thé¢ vivid attraction of the
moment, interest has deepened in some phases of experience, attention is held

in these directions, more dejails are desired and better control over the subject.
Subject matter beging to be mquired nrouml certaln clearly defined interesting

centers,
» T AL \l S. °

"The gonoral ‘aims of the ﬂrst-grndo suhlovt material nre the, same as lhmo
of the l\lmlq-rx.urton Curriculum. "The specitic alms will vary,

(1) “To cncourage interest i the sigwificant phases of The environment. -
A selection will he made of n few phases to suggest ln detail the Intensive con-
sideration that can be given in the first grade. :

(2). * To correet, exrtend, mh'rpwl mul organize cnwrnww"' More reference
wihl be made te interpretations from sources outside of the immediute surround-
ings, to the use of the contributions from excursions and expericnces of others.
Suggestions will be glwn for the beginning of the use of hooks as guldes.

(3) “To cultivate deslrable attitudes and habits” More reasoning, inde-
pendence, responsibility, and soclal participation will be required. -\

In order that these purpom may bhe accomplished  most successfully, ‘the
activities carried on In the first grade must utliize and elaborate the experi-

enceg obtained In the kindergarten. With each class the primary teacher should -

recelve from the kindergarten teucher w llst of the individual habits dewloped
skills acquired, .with- samples of work, songs, aid qtorles heard and Iearlied
games play ed,.nnd plctures enjoyed. . i "

SUBJECT MATTER.

The seiectlorg of the subject pattér will be made on the same basis as ln the

kindergarten curriculum, becanse (1) it appeals to the child und (2) also has

u value in speial life, F‘ewer phases of experience will he ﬂlm-ussed and thesef

ln 4 more [ntensive way. Incidental (-xnerlonc«s will. have n pluce. hu' not‘ as

.-
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often as in the Kinderznrten. The new interest in reading mukes this activity
subject matter in itself. It Is enjoyed unrelated to any topic under consid-
cration.

The room mulmnom heeded for gnining th9 subject matter lhrum.h n(~thitlm
as sugested will include the following ;.

Work bench, earpemer's tools, as saw, hamwer and nails, \lse plane, sand-
paper, serew driver uml serews, riler, woad of various lom.thq ml(l thickuess, ~
miter box, glue.

’I‘n_s eloset, dolls, ch& hmlse ln'nlln/lurge and small blocks, dominoes, trains,
WhEONH, ropes, -

Mnt?'iul\ and tools such as cloth® nf different kinds, needles, thrend, ‘ pins, j

*  Relssors, huw‘\mn crochet needle, pnper of different colors, entdbosird, paste,
erayons, piints and brushes, clay hoxes, spools, thi fulh sticks, buttons, milk - {'
~hottle tops, paper fasteners, string,
. : Library shelf or lnhlo, pll'tllle hooks,. story hooks, \\u'rnl puzzles, “nimnber
Tames, o .
Printing set ‘or price and slgn nmrkgr. typv\\'rltor. : . ’
- Window shelf for plants and buibs, other .nature materials. ’
Sund box or table for group construction.
Cholce pictures, flag on pole,
Screen or ensel for hanging reading charts or incidental pictures. .
Blackboard space or easel with large sheots of paper for drawing,
Lockers with individual compartments for preserving children's work.
Musienl inktriments, such us cluppors triangle, «(rwm xylophone, and other
percussion fnstruments,
Apparatus, slide, scesaw, knotted rope swing. ) .
Additionnl equjpment will he suggested mnder separate aetivities.

b

| ——

b METHOD.

+The nu\thml of presenting for the olnllds mnsldermlon the subject matter
within the home, community Tife and nnture, nnd for enriching it, Ix a8 follows:
(1) Use of objocts in the dallv cligsroom  environment, o‘(perh-n(-cs with
objects introduced to arouse profituble lines of. interest and. curiosity, rdegll of
fumlllnr experiences through eonversation, dramatizatlon, or trip to In\eﬂtiuul('
- noclal phases of oxp«-rienw
(2) Activitley carrled on'as renction to niterial or other stimuli prm fdend,
experiences In manipylating and in expressing lieas through play or mmr« te
forn,
(3) Additional experlences provldod for lnt('rprotlng nnd reurganlzlng ideas
nbout the immediate environment, such as excursions, pictures, stories, books.
While the general methi is the same as in the Kindergarten Curriculum,
a difference should be made because of the change in the child’s development
due to the enriching unil organizing of his experiences In the kindergartei.
When watching the growth of a plant the first-grude children should be called
upon to cbserve more -closely than the children in the klndergxfrton. ‘A more
d€veloped type of curiosity. should be aroused and ldens expressed more accu-
rately. In working out n project.in the firat grade greater thought should be
demanded on the part of the child; he should outline his purposes more olearly
» nand his expression should show greater. ‘control over materlul. A’ larger share
1 of the time should he devoted to working out group- experiences. The experi”
ences ‘of the other children and adults should be listened to lntelllgently and
o compnrisons made, Qccaulonnlly lnterpretatlons and’ In!unnatlon may be sought
o ” feom books.. b
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COMMUNITY LIFE AND NATURE STUDY, e ~ b

SUBJECT MATTER OUTLINE, .o .

The Kindergarten Curriculum suggested subject material found in such a '
. .rich environment that for children in less favored conditions it would require

at lenst part of the first grade to cover it.  Some advanced subject materinl
“is included for ehildren who have had wide (-\lx-rlwmw such as thoese outlined
in the Kindergarten Carriculum,

As. chilfiren nre legs dependent than in the kindergarten upon the fmmediate

contaet with materinl to provide_ centers’ of Interest, they may often sturt ¢
- with an iden yhich: Iy a strong permmnent interest rather than with what Is

momentnrlly viv i, Thew.chosen lines of investigation may be followed some-
what consciously; a8 the children nre less . controlled by ine idental wluli-
tumx. they can keep their attention focused for a short while ou some oue
lind of thought, They cyn plan more definitely Tor some near future e\ent
anil secure a more evident climax to thelr activity.

Units of study grow owt of the’ natural Mfe uul\ities In which children are '

intoreﬁto:l' they are phases of child experience whlch can be- used education-
ally, T .cy may be such as follow: -Qur classroum, a house for the dolls, our
village, the grocery, the farm, harvest, tl‘lummrmtlon ’lhnnks-'l\lng, HIOW,
Jlnrlstmas, anima] pets, the post oftice, Washington's Birllulu\ spring clothing,
planting and gnrdenlng birds and their nesting, Easter, May Day; Arbor Dny
Memorial Day, zgo, mnl park. Interest may also center around the dramatiza-
tiol of short stories, such ns the Three Beurs or Sleeping Beauty, Other
vitlnable subjeet matter can be. fomld within the enviroument of particalar
schools, for instance, the industry in a purticular gection, as cotton ruhing in
the South or orange growing in the West. \unwtllm's the arrival of o ciréus ov

fair will give oce aslon for eduentionnl nctivity,

1t would not be possille to consider In one yenr all of the units of study :
nor s it intended that they  shoukd be singled ont of the ehildren’s c-'qn'ri(-m'e

for study in the order given. In making her plans each teacher mast tnke luto’

conxhderation these three things:
(1) She must determine. which phnses of the (hll«l‘a experience are of the

“most vital interest nnd educationnl value to her particalar gronp, The teacher

Jonst kngw the kind of subject matter that lex within the v\p«rlmwv of her
own children or ean be brought within dt.,
(2) The tencher must consider, when amd how she can arouse unusual inter-

“est In these pnrtlcular phases of the child's daily life. She must always be

ready to accept and follow gome unexpected lead which promises rich Fesults
she must be quick to discern wheu the interest is so keen that omhuslnsm
wonld earry the chiliren further.

The child's interest is n general gulde for sequence, bnt at thnes there may
he a conflict’ of interests when the tencher's maturer. ju«lgmem iy r«qulml to

make the décision, For instance, children might become mueh interested in

tralns or boats about the time of the harvest. As the need of planning for
Christmas is near by, the teacher would interrupt the. currying on of this

_ play and turn the children's thoughte townrd the coming festival. The train
or boat play. might be revived later wlhien a child brought to school his (}hrl-t- ° Bod
mas gift of a-toy train.  Nuch events-as festivals represent climases toward -
which the teacher can always work ; they are occasions toward which the child

digerly turns his attention becguxe of the widespread fumily nnd wmmmmy
interest.

(3) Lastly, a teachier must -watch her chlidren to determlne how long one
phase or experlence should. continue to be a_subject for particulan. stmly ‘Hhe

o

must try to- sustaln the awentlon only as long as servlceuble knowle«lgo 18-

A
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engerly added and good mental habits promoted. | '.l‘lw length of limo will
Cusnally depend apon the amonnt of elementary knowledize: aned- eam activity
to I found hin the topic.  The plinses that are dealt with and the detais
introduced st depend npon the type of interest of the particnlar children
and their deglpe of development, thelr power to concentrate, nnalyze, relate,
and cnrey on ohe type of activity. '
For an average G-year-old child the aterest lf? the nlmw toples will be sus- !
tained for abont two weeks, possibly tonger, and then the subjoet will pass }
ont of the foeny of attention. and he revived occasionally or hrought up inei- (
dentally in connection with other topies,  If the children are more mature they N
s will wishigd inchide more detalls in their-stad of a (wtnin topic; this will 5
nm'('sxitnlo i wlo«lmn of topies, and a choiee should he m.ldo of tlmse that g
" are not only vital Interest to (he ehildren, but within whicli there can lu-:
found much socially serviccable knowledge, - R .
These units of stady are not “ccéhters of correlation *; they are not to e .

used exchisively while under considerntion. Parallel with Interest in these
phases of dally life will go interest in materials, in activitios themselves, For
instance, just before Enster the children may be eager to read a new story, to
make Easter cards and baskets, to draw a poster pleturing gome coming event
in the school or conununity, to use the new domino game, il to practice n
dance just created by one of the children,  Individual chiNiren may be making’
doll's dresses, Kites,, costumes for u dramatization, or flower picture hooks,
Tire Kindergarten cupriculym indientes the way that several lines of interest’
run parallel in living ont the normal child life in the classroon.
Each of the following units of study represent some interesting phase of the
) cluld‘ experénce.  Possible ways will he suggested for directing partienlar
a(tvmlnn to such phase, for xingling it out,for detailed consideration,  Activities
T wilt be Indicuted thait emphasize the subject matter w ltluin such éxporwmeﬁ
suitable for children of the first grude. ‘The subject matter which can be
learned will be glvon, and the habits llmt can be formed in relation m the
. vx;wriom-e [

' EXPLANATION.
Fall ’""_jui'f\

Our glassroom~—When a ¢hild returns to hig schcol in September, after vaes-
, tion, he finds himself in g wew room. While the cquipment is simflar to that
_of the Kkindergarten room, the teacher I8 strange, the chairs and tables are

‘higher, there are more hooks and more pletures with words. A child feels him-
self different becanse he hns been * promoted.”

This nev: room. presents itself as offering ocension: for mueh pleagurenhfe
netivity, A ehild enjoys dusting it. eleaning the blackboards, and-straightening
the closets, He likes to arrange the hookg on the shelf, to cover them, nnd to
mark his own with his name, He likes to learn how to rend the time from the
elock, how to read the temperature from the thermometer, and to note it on _the.
hiackhoard.  He enjoys diseyssing with the tencher the most aftractive pluce
to hang a picture. He vies with his playmates 11 producing bulletins or posters

; showing the interesting news of the day. He wants to arrange the flowers and

s make decorations for the walls.and blackbonrds:. Hé likes to hem and stenell

the curtnius. He feels it a privilege to wash mul iron the doll's clothes and to

care.for plants and animals,
The snbject matter to heyfound Mthln guch activities is.very evident ; hyglene

In eonnection with clennliness and tempernture ; science In experimenting with

the thermometer in the sun and shade, in snow and on the radiator; civics in

.
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= the care of community property ; nature study in_connection with cnre of plants
and anlmals; art in the neatly arrunged possessions and in the harmonions
decorations; manual training In the making of pencil boxes and the care of
tools s up-to-date information in the making of pusters, . . .
é The child’s relationship to others offers faluable subject matter which Is
; gradually acquirad throughout the yenr,  For hig own comfort aned self-esteem
%‘ e must galn the approval of lhdﬂl(fll(‘l‘ by coming with clenn hands, fuce, and
{
t
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clothitde, with nails clenied and shoes hrushed, 1€ materinls are provided he
will become interesied in sewing on his buttons, putting: tape on coat, making
aprons for elay work, pm-kctg?ur handkerchiefs, bags for rubbers, Ar he nsso-
©cinbes wllgn the older children he tinds thit e musg walt his turn, that some-
’5 times he needs their Lelp and thats sometimes he can help them; he learns his
place in h digtle community and gning working knowledge of the qualities that
I are most desivable_for good chiizenship, A fricndly competition may be. started
° to see who will add most to his own height and weight record, By this ienns
I‘ . a child may ‘l«-;:in the appraisal of fowd values in such a way that his knowledge |
will have exeryday application. He will tind the relatlon of his owp little
i ll(‘ll_lﬂ('l‘ll\.‘,\" to other units of school socioty when a Btory I8 dramatized and
' played for an older clasy, or when le helps to muke valentines for the kinder- .
garten children, ’ N '
T The habitx developed. will bhe caring for health and personal nppenrance, tak-
ing an intelligent iMterest in surromdings, caring for huli\‘lduul‘uml'ymmmmlty
< possession, planning and promoting an attractive envirommnent, associating
amicably and helpfully with others, : >
The: dott's house.—In the kindergarten the children probably made individual .
doll’s houses, "I'his year the intorest may he divected toward making one large
house wliich many of the ehildren ean unite in building and furnishing, The
e may arise in different ways, It nhy start’ when several children Join in
building a large house witly blocks nnd then desire 1o have something more
pernudient. which they can add to amd make mores complete.  The idea often
i suggested by a large wouden box being browght into the classroon.  Some-
times the stimulus is a dold or dolls for whom furniture is made. Then comes
‘the thought of the proper place for furniture. )
IT the building of the doll’s honse §s (o e nconperntive seheme there must .
o be quite definite planning; the nwmber of rooms find the size and location of

" each must be conxidered bheforgathe work ix begun,  Desizns enn be drawn for
wall paper and ehoice made of that which s most suitnble nnd pretty,  The
children will consnlt on the Kinds of furniture necded nnd the proportions: the.
different articles will then be chosen by or assizned to different children. Any-
special ability in doing certain kinds of work. gliould he recognized. o

: Conversation and investigation will center aronnd the mterinls used in con-
< strueting buildings, reugons for eadh, ways houses areé bhuilt for s{lllltutlori;

- convenience and beauty, purlmﬁ of windows, ronning water and its source,
methods of heating houses, qualities of gomd hndldings and xood workers, As
the hltc.-rlnr‘ is b(_xlm: furnished, the children will consult on eolor schemes for

Jthe diiferent rooms, rugs will he woven, (l(_)lln dressed, and %eds made to fit
the dolls. Knowledge of materials will be gained In .the practical problems )
that arisé, - e o S -

The dexire to plan and promote group projects will be increased and a founda- -
ton lnid for developing habits of cooperntion aml gond workmanship,

After the children have taken up anpther ay center the- doll house will
still remain of Intercat.. Additions may=rt mnade relating ‘to other subjects
under consideration; for instance, the cuplioards may. become filled  with

. articles of food mude of clay when -the 'm‘a‘rketrls belng discussed, or new

Y ) v ; 3 A TY.
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8 A KINDERGARTEN-F]RST-GRADE CURRICULUM,

. dresses nmy be mudé for the dolls when clnthlng is occupylng the attention.
Window boxes and other details may appear gradually. The house may be-
come the home of the Three Bears when-that story Is being read or dramatized.

"The grocery.—There are many possible avenues of approach to the subject of
food. It is a topic of perpetual interest, but the most profitable time to discuss
it is usually in the fall, so that its consideration may lead into the thonght
of the harvest and Thanksgiving, Conversation in regard to the child
luncheon may lead to the proposition to have a party luncheon. A balanced
lunch will be discussed and perhaps the suggestion made to have cereal, mitk, *
and apple, A trip to the grocery to purchise these articles and- the later
preparation of tlie cereal will lead to the.dlscussion ot otllor kimls of food and
thelr preparation.

(A8 in the kln(lergnrten. u grocery stare or narket nny he built and stocked.
This year the articles should be classttied as fruits, vegetnblosecerenls. These |
should- be labeled and marked with prices not higher than 10 cents. Play
money: can be made to purchase the articles. Pgcketbooks and haskets will ‘
also be necessary. The discussion of prires lends to Investigntion of the
reasons for the difference; and tite sources of various foods will he considered, ‘
as potatoes and apples from nearby farms, oranges and hananas. from the
South. Some reference will be to the means of transportation. Another . |
intercsting question In connection h food s the quantity received. This will
lead to an interest in mensures and scnles.  Means to weasure quart, pint, ‘
pound,” and half pound should be available, In the arrnngement of the store.
attention will be deawn to the way that perishable and fresh foods must he |
cared for, kept cool, and protected from flies. The children will consider hosw
some of the perishable food can be saved hy preserving or by making jelly or
Jam. The store should gradually become stoe ked with articles modeled similyr
to the real abjects, )

Such store play will lead to the nequisition of applicable lufornumon»nlm;n
the values of a few simple foxlds, the processes in cooking them, the classifien-
tion of foals into fruits, vegetables, and cerenls, and the sources of ‘some foods, .
_Labels and prices must be written and read.  Simple computation mns=t he
made with pg'y money,  Accounts must he kept. A foyudation will he laid for
futelligent und businesslike buying and selling.

The farm.—Children nre much interested in the country. Life on the farm
‘and the farmer’s anlmals are usually attractive loplnl After playlng grocery
store and talking nbout the sources of various. fmnlq n trlp might bhe taken to
n nearby tarm. If this is not possible, pictures of the different farm activities i
will lead the children to recall their various experiences in the country. . {

If the children have visited a farm, the farm scene laid out this year should
show evidence of :the child's knowledge of the manner of growth of the actual
articles raised, such as corn In rows. in the fleld, apples on the trees in the
orchard, lettuce in the garden. Discussion will center around the bulldings |
necessary for the farmer and his work; a ground plan can he lnid with roads,
fields, garden, etc.: choice must be made of the various’ sugmtlons offered in
regard to the bullding of house and barn and fences.

Sund scenes are the’ ﬂrst steps In map making. In laying out the fnnu it

< may be’necessary to shagv elementary. gmgmpmcul dlurlnctlon«; such a8 4 pand
- for the ducks and a hill where the nut trees grow. htorles in boqks that tell

“about farm life and farm animais-will be much enjoyed.” . .

. Keasonal changes—A trip to ‘the pnrk or woods when the leaves are beglnnlng

. to fall from the trees will start a live Interest in the gathering of leaves. o
- Attention will be attracted to the different nhnpea, and the childrén wlll try -

to. ﬂnd from. chh trees tho leaves hav«- fallen. Partlcular nttentlon can- be a

o
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" COMMUNITY LIFE AND NATURE STUDY. 9

drawn to the general form, hark, and leaf of the one or two trees most common
to. the vicinity.  On reaching the clussroom the children can sort the leaves,
press a few from the particulur trees whieh have aroused most interest, mount
and label them, It will add to the pleasure of this study If the children can find
the picture of their tree in some hook on lmmn\. Individual books may be made
of one or two pressed leaves with drawings of the hvo and labeled. ~ Fall
flowers can be gathered and either pressed to mount in books or pictures of
them van be drawn, labeled, and fastened together for a flower book. There
is such an enlotional reaction toward chum.es in ‘nature that many original
songs arise at this time, )
Harvest and Thankagivind.—If the children’s experlences have been organized
in the kindergarten and enriched by the plays ahout home, grocery, and farm,
the iden of the harvest und Thanksgiving will core as a fitting c¢limax to their
play. They will have ideas of the many varicties of food, of the quantity

needed, of the care that hus been required, of the source of all life,

As in the kindergarten, the different festivals- should be ce¢lebrated, hut with
added understanding of their meaning, The coming of Thauksgiving, Christe
mas, Patriot's Day, Easter, May Duv.;gmxlil all be brought to the children's
uttention early euough for them to plan how to celebrute each occasion uppro-
priately. :

At Thanksgiving the children should be led to thlnk of what they enjoy most
and then to glve thanks for {t.” They may suggest changing the decoration of
the roomn so that it will show for what they are tluml\ful They may comwpose
their own little song of thanks or print their own prayer to he glven at the time
of celebration.  They may plan and prepmre a feast and entertainment for their
barents. - They may plan to bave their grocery well stocked and ta give.away
its contonts

To the children with the rich experience suggested in the Kindergarten Cur-
riculuin, the story of the first Thnnks;..iv}ng nHght be told.  Thégchildren
would ¢njoy (lrpqslng up us Indinng und giving a simple dramntlzation of the
story.

Life of the®Indian child.—For the most developed children the dramatization
of the first Thanksgiving might lead to a desire to learn more nbout the life of
an Indian child. Children between 7 and 8 years of age enjoy living imagina-
tively in the lives of children of other times or lunds. The life of the Indian
child is usually the one w hich makes the strongest appeal, hecause the costume

is picturesque and the free Hfe alluring. The first response will probubly be

the suggestions to make the costume, headdress, necklace, and decornted dress.

A wigwam will then be required, and reference will he made to books to find ont .
how it Is construeted. A few selections read from Hiawatha will draw the
childgen’s attention tg the fact that the Indian must have much knowledge of

nature; this will lead them to the observation of the sun, clouds, moon, stars,

cte, There will be disedssiomof the prowess of the Indian and his feats of

endurance ; danceg will be evolved. .

Winter projeets,

!}hriatmau —As in thHe kindergarten, the children. should be glvon an, oppor-
tunity to plny opt thelr joy In the coming festival. Santa Claus songs and
gnmes should be invented. . Letters can be written to Santa Claus. -Gifts that i
are made¢ this yvear should be carefully planned: there should be discussion of
the appropriateness of the gift, of the materials needed, and the ciire to be put

into the making. For the actual celebration the children may Join with some

90005°—22—2 -
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other elass.  They woulll then discuss their part in the entertninment and make
prepmrations for it. It might take thé form of neting ont some story or giving
an original Interpretation of Christmas nnd the vislt of Santn Claus. The
story of the first Christmas I8 prohibited in the publle rehools of some States,
but it should be told where there are no such restrietions, so that children may
get. the spiritunl interpretation of this benutiful festival. AWhatever form the
celebration takes, it should be n very joyons ocension, without strain.

Reaxonal interexts—S8now Is the phenomenon of winter .which brings the .
most Joy to the ehildren. During a storm, when the tlnkes are coming down
&ingly, a’picee of bluek cloth may be laid on the window sill s the varying .
ferms of the ervatals noted, Many clementary selence hooks give pletures of
these formx, and the children will compare with delight the real |naw crystals
and’ the pletnred onex, This lends to the sudy of the hexagonal form, anil
crystal’ will be drawn on the hlackboard and cut from paper, * The proposal

- to make a real snow man in the adjolning school yard will lead to Hiseussion
of the best way to begin and the proportions of the different parts, ‘The effecis
of sun and eadn’ will“be noted, and the ennsex of melting and freezing discussed,
Habits of observation sind fuvestipation shonld be fostered, =
T Our town.—After Christmns the children bring their toys to show to their

playmntes.  These usually fuclude dolls, wagons, trains of enrs, or antomobiles,
From such sturting puints many Interesting projeets may be Innuched, It -ix

- prohable that the dolls will start fasaily plays, and different households will set
up honsekeeping, The wagons will he used to carry produce or people,  Stores
wiil spring up and streets be laid ont and {he town project will be under way.
These fdeas Wil be purtinlly carried jout ax deanatie Py, and then a8 the
iden becomen ton complex in du-tu&LAL he repeated each thme, the play will
be partly transferred to_the sund box, und # mininture town will appear.
Traing, autox and boutr wiil he made,~with bridges, tunnels; stations, garnges
und docka. The streets will need lights, sigus, ear tracks. Ench day the
children will add to the story, ax they discover the different types of bulldings
in the vicinity—homes, schools, churches, stores, fanctories.

Knowledge will be gined. of the activitios in the Immedinte neighborhoodl,
of the ggographical plan of the streets in the vieinlty.  Signg on street posts )
and stores will he engerly deciphered. The children will gain an elementary
idea of the function of different community helpers: they will wish to appeint
individuals as cluss street c]onngrs, postmen, policemen. Shuple ideas of
agreeable commnnity association ean be gnined. - .

Our post ofiice.—~\While the community helpers were considerad in a genernl
way in the kindergarten, some more eshanstive study can he made of the

- work of one or two in the first grade, for instance, that of the postman. The
.children are always Interested In the postman, his uniforin, bag, and whistle;
and there is an air of expectancy when he 18 in the vicinity. This 1s particu-
larly keen around St. Valentine's day, if the children live in sections of. the
country where the custom of sending valentines s still continued, A visit to
a post office will give the children an Intelligent Interest in the postman and
; his work. - They will wish to turn one corner of the classroom into a post office
75 and at the other end to place a mailbox: for posting letters. A large box
: with hole placed on a desk will make a post office window, and another smaller
box can be used for the mail hox, These should be- labéled, particularly if
thereuc more than one window in the post office, for the sale of stamps, for
registered letters, and for parcel post.- The letter carrier's hag and cap may
be made, as well as stamps of different colors for the different denominations ;
" letters can be written and sent to teacher, parents, and playmates. The
‘4, Teason for name and address will be made ‘clear; there will be'an  interest
s 3 A >
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COMMUNITY LIFE AND NATURE STUDY. - 11

in the proper method of salutation and the' complimentary elose with slgnature.
The buying of stamps with toy money will give oceaslon for arithemeticnl
processes which will be reauired in the play.

Patriotic celebration.—In the kindergarten the children talked nbout \\'nyh-
ington; this year stories should be told about Lincoln also. - It is (he spirit
of patriotism which should be emphasized. Loyalty ut this age is hext taught
throm.h love and respect_for the fing. A simple wmmﬂm should attend the
ratsing of the flag in th(- mornlng and its lowering at the closing of the session.

For Patriot’s Day, in addition ta_the appropriate « tion of the room and
pletures of Washington and Lincoin. the (ml(lron mlgm plan to give n nmrch-

ing drill to entertain another clase. S

vb‘pﬁ'»'a projecta, .;' -

(fardening.—As the spring nmmuu hes, the clnlldron feel the appenl to enjoy

the out-of-doors.  Gardening this year should not he conlined to the flower -
pots_and window bokes in the classroom.-. There should Je definité planning
for the planting in the school gamden, Catalogues should be (‘onsnluﬂ the
- relutive uses of flowers atl vegetables discussed, and the length of ‘time it
will tuke different varleties to mature, The gurden should be measured in
L ‘rows, aind seeds planted that will develop fairly rapidly. The more wivaneed
children whl enjoy watching the growth of seme Indoor plant, such as corn
or hean, At fiest they will wish to measure its growth each day and keep a
record by marking or drawing it on a poster with the date; Jater, tlw interoest

will decline and once a week will suffice,

A atore.—This store may be a clothing store, a general store, a millinery
cstablishment, a. florist's or a gift shop. ‘There are -many  interests which

1 arise in the spring which lead different chiildren to make similar articles.
When these are gathered together, the iden of a store springs up.
P The clothing store may develop when the children decide that the dolls need

thinner dresses like thelr own new onex Gradually miscellaneous nrticles
will be contributed to the store, If there is a 5 and’ 10 cent store In the
neighborhood, it is well to give the play store something of this character.
a% the number work involved in buying and selling, which the children now
enjoy greatly, will be within the children's enpacity,  Articles ghould be lnheled
and play money usel. The ehildren will he interested in discussing the dif-
ferent kinds of material, as well ax their relative gost and adaptability to the
seusons. The purposes of the various articles \\lll be considered, when to he
worn and how taken care of. Meusuring by the yard will he much enjoyed,

The development of a millinery store-as it was actually phmnecl and ulrrl«l
. out by a group of children -Is glven at the end of the chapter,

Seasonal intcrests.—In the spring when the wind begins to blow in 2UKts,
the desire to play with kites seems to spring up overnight. While simple
kites made of paper bags may have been made in the kindergarten, this year
there should be study of the problem before the children begin their con-
structions. Reference may be mulie to boy's bonks which tell about kite mak-
ing, and the teacher. may read simple directions. The construction should'
be.according to measurement. The.children should try-out their kites, thus
leading to an observation of the direction of the wind, its veloclty. and the
kind. of weather usually attendant . upon its changes. An interest will be .
aroused in the currents of air from the windows and the minature \\hlrlwlnds ’
seen in the dust. '

Walks to the- park .should be taken.to observe the untoldlng of the leavos on,
~ the trees that. were studied in the fall. If possible, twlga uhould be c-rrled
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12 - . A KINDERGARTEN-FIRST-GRADE -CURRICULUM,
" hack to the classroom, so that the opening leaves can be carefully watched.
Occaslonal trips should be taken to note the building of nests; the numes of
the nést bhuilders should be.learned and their ‘pictures found in a bird book, l
Interest will be increased If stories can be found ahout the habits of these i
birds : (
I’e!a—\m.zoxtions are given in tlu- Kindergarten Currientum for keeplng
anina ™ pets In the classroom. 1t s particularly advantageous for the chit- '
dren to have them in the first geade.  Besides learning to love them and tare $
for 4hein, desirnble babits of ohxervation can be developed. The chilitren b
4 should learn to watch carefully nnd dexcribe accurately. It gives n haxis for
interpretation of many stories to know the ways of one animal well,

70«'—‘\‘:1;- to the zoo will lead to many Interesting and eduentional netivi-
ties. The cages or. inclosutes. will be arranged in the sand table and’ clay
animals plnced inside.  Animal picture hooks will provide models for the ehil-
dren, to mnke. thelr constructions more accurate. The homes: find habits of the
best known will be discussed, and. pogsibly the sand table will be transformed
into a forpst for the elephunts, monkeys, and lions. A stady of the native
home food and drink-will lead to the introduction of rivers, lnkes, and hillls in
the sand scene. Imagination will be cultivated, which is needed for Inter
‘geography and history study.

Festirals and holidays.—Faster Is the wl(-hrntinn of tlu- prnmlw of spring-
time. As it approaches the chililren will wish to turn their room Into a con-
“servatory hy drawlng, pulnting. cutting. constructing the flowers which their -
Imagination sees hlossoming jn their garden. They may make Easter canls nnd
baxkets for friends or other children in the schouol. - .

May Day is the chililren's own day.. \Whenever possible it should he vle- i
brated out of doors, with a maypole af the children's own decorating. - They '
will compose. their original dance around the pole and posibly choose their
own king and queen. The way in which the Iatter is chosen is very tmportant,
a8 it 18 probably the first time that the children have consclously selected one
of their number for n position which all covet. There should he some con-

- sideratlon of the qualities w h]ch a king and queen should possers hefore the
voting hegins, -

Memorial Day and Rrbor Dn,\' shonld he celebrated with appropriate exer-
ciser.  On Arhor Day, if the children can not plant a tree, they should visit
their favorite tree and play arvound it. )

As the vacation geason approaches, the children begin to talk ulmm the
week-end excursions or the propored vaeatlon trip. Toyg can he made for
the country rainy days, or hats for the outdoor hours. The sand table ean-
now he made to look Hke the country, with hills and ponds, woods and farms, .
In the \wnls may he found squirrels and birds,  Other birds may he found n . HE
the orchard trees. The farmer's anfmals will again appear, and flowers in the '
garden, Traink will he seen bringing. clty people to the statlon. Much of the
knowledge that the children have acquired during the year and organlzed can
find expreeslon in de\ehrplng a related s¢ one.

-. : .0 ,vrmw\u:zs'rs. I o E

\'lthin the ahove unlts of stmh .may be found oppommlﬂe‘t to mln elo-
‘mentary-but basic and’ npnllcahle lmm\ledze ‘of hyglene, reience, ethics, mnnher.
reading, geography, ‘history. nnture atudy. music, representative art, dramatiza-

" tion, Innguage, composition, and literature. It is difficult to suggest how a bal-

co ance may be maintained in the dmerent plmses of subjéct matter. In general
e a teacher’ shonld check herselt to leurn if. she has spent a. falr proportion of

v : o i
£ v . . .
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COMMUNITY LIFE AND NATURE STUDY. 13°

linw in the following ways: Developing health hablts, supplying new experi-
.vnu-s giving opportunities for expression through handwork: encouragiug in-
terest In andl acqulsition of formal tools of knowledge, and ln suppl\lm: cul-
turnl modlels ta develop appreciation.

If & tencher who hax followed the more traditionnl form of N hoolruom pro-
codure does not m-l free to make the llfc\ interests of her chiliren the center
of her whole plxun she might provide ROl interesting experience for the vh\ws

and then set aside o certnin perlod each day for the child’s free, unguided ex-

pression,  She shoubd, however, wateh the work to iscover what opportunies
present themselves to enery over the child’s reactions Into the required work

for the grade, - As ‘she finds the possibilitles of subject matfor.and technlgue -
within the cRIl'= matural responser to interesting experiences, she will gain )

wore oonfidence to trust \\Imllv to the tife or project wethod of teaching,
A ehild who has heen trained in the kilulormlrwn and through the it grade

as sigzested albove should show evhlences of development nlonu tife following -

lines:

1. Allitudes, interexts, huh‘a-—\h'rmoes to ’llm better phasex of activity
carried on fn the neighborhowd,  An fnerest in Bicreasing knowledge nhout them
and e ntilizing Jegdtimite meane for observation and o\mrlmomntion. A
dawnhige apprecintion of personanl ros]mmil»illt) in working fér persomal health
aned develognnent, for the planning and suceess of group results, for the mainte-
nanve &if cotfortable and attractive surronngdings,

. Mahitx, akills~—]ne ron\ovl ability to uﬂle one's self to a situation, to
|1Inu for future activity, to seleett what s needed to earry out a plan and to
use jU wisely, to hold nteentdon to a liue of m'tlon to work independently. to
ask for suggestions when no«\mnr\ to test the adequacy of results, to acrept
responsibllity, to he Imnurnhlu with self and others, 10 respect the rights of
others, to work lulllllunln\lsl) with others, to ubey group rulex.and help to form
w iw rules.

3. Knowledge —Flementary  facts  about hmm\. school, and. nolghlmrhoml
these radinentary faets form basis for later sehool subjects, such as geography,
civies, hygiene, art, and Hernture,  Symbols for reading and nmiber,  Fuets
abont Justice. fuir play, klndness, helpfulness, trathfulness, lhonesty, courage,
independence, unsellishuess, courtesy, respect,

ILLUSTRATIONS OF UNITS OF STUDY.
O

Ttu- (irocery '.\‘I(m'. Norember, 10’0

lmm —1. To give the ('hild u hetter understanding of the mtordopemlenm mul

conperation of workers,
2. To Interpret Thunksgiving In terms of lhe harvest, the muhoring I of the
fuod supply for people.

3. To give opportunity to atudy in a. simple wuy the ‘source, tmnsporlatlon.

. und sale of food.
4. To supply opportunltles for gaining knowledgo of the simpler number com-.

hluulions and usiog them in ways similar to those in which tlley \\ould he
demunded by the child's dally life, In bu\ ing and selling.

h:pcn’em'f'—-l‘:\ery child goes often tn the store to buy food for the famllv. '
: lie spes many different kinds and apiects what he wishes. He uses mone) ‘In

payment sl neelves change, .
Method.~—1. Excursion. Vislted store, Noticed many kinds of food for anle.
prives of food, bouzht apples and crackers.

2, Miplature store. When children retarned. l’mm exmrulon. tbéy wlnhod '-to o

huve thelr own lly :tore.A Possible .ways.of making -one were dlieuued

SE
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‘14 _ A KINDERGARTEN- rmsr-om\os CURRICULUM,

plank was obtained from the janllur Egg bnxes were bmught by .boy In class
from futher's store. A dounter-was magde of these. Empty cartons were used
as stock,  Children lnter made their own curtous, labeled and made pl('tun's of
ontents. llnrlu the tirst week-a great denl of fruit was brought 8o that at
“the end a sale was held ; eaeh child hought a plece of fruit wlth toy money which

had been made, A party was then held and the fruit eaten. After the first -

week the children becatie interested fn stocking the store with less perishable

articles, mude of clay or mIper. :
Resulta,.—1. Oral English,  Tulked almul \lslt 1o store. Tnlked nhout child's

cerrumls to xtore. Tulked about source, trunsportation,s and sale of foml,

((‘hllcln'n sometimes mnke sand scene of fnnn in sand box.) Talked about

“Fhanksgiving und the hurvest.
. (‘llllclr\-u encournnyd to coppose -gimple Thanksglv lng prayera; these were
g;w\\ ritten nned gt Into booklet form and reud at the Thanksgiving party.
2. Poetry memarized, * Over the Riter,” * The Hurtest Ix In"
The children, with the help of the teacher, _composed the follow hu: prayer,
which wur then comnrittedd to- mmnur) by the chilldren:
Dear Father:
We thunk You for.the sunshine and for the mln and snow,
We thank You .for the birds thut sing and for the flowers that grow,
We thauk You for the hirvest, the good things gathersd in,
The foxl that fills the furnwrs bary, thée storehouse, and the bin.
We thank You for our houes i for.our friends so dear,
We thunk You fur our mothers angd for our fathers' cheer,
To show You that we thank You, we will be kind and troe,
And go with happy fuves each day our work to do.
3 Nongs, - The Orchard.™ “The Harvest I8 Jn - God {8 Great, God Is
Goml."” ’ . &
4. Nature study, Fruits and vegetables. Sources of food.
5 Hygene. Food most nourishing. How cared for.  How preserved.
G Nlppimlwlllur\ reading, 'riiery were nde b\ the children In which
a recond wae kept of the progress made on store.  These sebtences were
developesd from the eluss ench day and written on the bourd ; then they wene
typewritten atd pasted in the primers with appropriate {llustrations. ’ .
Storles relating to stores, farms, gathering frults and vegetables, harvest,
Rmml by ehildren in story books or reading lmuks. these were red by groups
or reqdd by Individuals to a group.
7. Spelling and writing,  Stmple sentences were written relating to our store,
wiich as “ I will huy n blg red apple." o
The invitations to the party were written by the (‘hllulu‘n The clmm con-
sulted on form and wording; teacher wrote ‘on blackbonrd what was consid-
ered best, and children copied it; children brought copies to teacher to nsk

-

-

her if mother could read the luvitations, If rome words were lllegzihle, teacher .

sot copy amd children practiced eagerly until written plainly euougln for
nfother to understand.  The whole ln\llatlon wns then rewritten. !

.8 Nnmber. - Artlcles In store were priced go that they would only demand the
simpler nutuber combinations.  Children would buy two articles, adding the cost
und pnying with toy money. Children would buy an article, paylng for. it
with 10 cents-und receiving change. Casbier kept the bovks and checked up
to see If aiiount was correct.

9. Construetion work. Toy money and hnmlhng‘s or pocket hooks to hold
it; delivery wagons; price tags; boxes. Cutting and modeling-of fruits and
vegetables, Making of booklets, ‘

10. Drawing. . Fruits and vegetahles, trains, automobiles, store, ete,

g !
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COMMUNITY LIFE AND NATURF, STUDY, 15

11 Conduct,  The mawners of a o, m:urlm&.s‘ rdesgian were disensasd, -
and of plensint enstomers, . ) : :

Clhmax.,  The ehildren rave a Thankseivigg party, o which 1hejr parentr
"\\---rcylu\'ln--l. Fach ehitd rend B own 'I‘hnu‘l:suh'll_u.' prayer.  Each  child
whose wmother or father Wwos present plugad starckeepner and sold to his mother
or fathier for rend oy, “This money Wik used to by o Thanksgiving dinbper

| for n/f‘-mil.\" in the ‘uvl;:lalimrhinul.' _ L.
b Propitention for other projects,  The store sl dirvetly Iuta the tovshop for
‘ Christias time, . : o .
The we'thye of the fnvitations led o the, pluy of !)u‘ Pastman Inter fn the L 4
yeyr, R )
The Millinery Shop. (Aprit, 1921, -, .

Vs —To develop the hildren's (aste? . .

To erente an interest in industeind art mned SKEHL in manipadathne materinls,

I rperienec .~ Mothers were goetting spring hats for the children,

Uethod —1, Visit to the mllinery shop.

2 Samples of hats were shown, .

3. Minlature shop, As childven hd played store at different thaes during
the yeur, after o vislt o (e witlinery shap the sngrestion wis Bntned Bedy

emde to have.a millinery shop in the classraom,  Chere w R sune disenssjon
whether hags shonld e maede for themselves or for the dallx, 1t was decided
tomake them for dolls, as the dolls hnd ne spring hnts,  The chilfren hronghy
serapg of matertal from home il pande hats of varlons shnpes il Slzes,
They frequently consulted the tencher when elisosing colors so that attrnetive

; combeinatinons might e wide. Oue child who knew how 1o make dafnty tissne

miper flowers tnuiht the art, by requiest, to many of the elass, :

“hexultx—1, Oral Euglish,. “lked atont spring, retarn of hirds and flowers, ’
Talkest about the huyige of new hats - for spring. Childeen told storles about-
thelr vigit to the wmillinery shop. Disenssid what we needed for the shop,

Children learmsd willinery terms, sueh s hat frame, briva, erown,  Jairmel
names of materials, suel as <k, steaw, velvel, Tearmed mines of trinnnings,
ax flowers, feathers, Lattgonsz, ritduns, |!"“‘-“- cherrjes; T

2. Supplementary reading,  Children vead from the blackbanrd storles they
mude about visit 10 (e wmillinery shop and stories about onr own <shop, mich
as “Toalay we lad o plensaut walk,  We vizited fhe millinery shop and “saw
mnny prety hats,. The hats were on sands. The Indy showed as the hats,
Some of them were nade of silk, and some were. made of straw, - We gw
shens with pictures of hats, They were very pretty. Nome hatx were In hoxes,
The hoges ave callsd hatdboxes,"

3. Reading from posters, Chlldren read and lenmis) word< printed on paost.
ers announeing sale of hatg, date, prices, ete, ' o
4. Spelling nud wriginz, Wonds needed to make paper money and te pke

|inswrr{ and shenw on bntidhoxes und hags. for hats,

5. Inslustrianl art. Hais, -andboxes: bt haizs, oz foir shopping, price tags,
tags for hatx, - Painted hat Mads (minde of pools und penells),  Bills (money), ... -
ilesizns on bills studled carefully,  Hathoxes decorntes, : :

lL‘N{ntur«-:- Ktidfed tlowers usedl to ‘muake milllnery shop attractive. Faor-
Aythin, pussywillow, "daffodil, apple Woszoms. Lenrned names of artificial
flowers uszed an hats, L : - .

7. Number, Children played 'sgore. Pald for hats with money they made, -
Hats were priced for xo many dollars. Euch ¢hild had £1, £2,°85. $10 bilg. -

" Climar—~Children held sale .of bata: children brought dolls to wehool, and -
the hats were tried on until a sultable one was found. Roys barrowed dolla
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- ‘ ‘
of their slsters u’of |fome girl in thP class; they were as much interested as
the girls in the making and buying of the hats,

o Propm'utlon for other projects,  Chlldren wmzesml that ﬁ‘lf\' would like

to make other clnthlng for the dolls, )

The interest apring and flowers led ‘to tlw thought ‘of the garden and the
making of a florist’s shop, T g
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Chapter IIL | .
. : " READING.

s
By Lovise F, Srkcnr.

INTROD.UCTIUN.

. -

Reading as a suhjvct of the umuulum should not e presented until a child .
has renched the mental age of 6 years. It, therefore, falls fn the tirst grade of.

the school currfenlum,  Although this technical grade assignment of subject
matter I8 made, the training received in preschool-and kindergarten experlence

determines In large meusuré the degree of lnt«r»st. ease, and sklll which the

child (Iiﬂpln\ﬂ in attacking thh highly complex problem,

All experiences thyt ald in crenting und developing idens enrk-h one's power
in reading, 1t Is hmportant that the teaining in the home and the kindergarten
provide experignees and 'mtl\llh-s that help “the ehild: to acquire meanings,

ideas of home, scliool, environment, and social relminnnhips. This will aid h’l{il o
~to develop the powet to understand the ideas to be conveyed Inter threugh

reading, '

All experiences of the kindergarten mayShe used as alds in the acqulsltion, ,. B

of ideas,’but the lunguage activities Inherently are fost fundamental and sig-
nificant in the direct relationship they bear to the subject of reading. Story
telling, picture study, conversation, oral expression, correct speech habits are
basic factors in preparation for rending. A speaking vocubulary and the ability
to interpret and deseribe an experience are great nidas in ganining meaning from
prlntml 8y mbols,

An filea of the function®of printed ot written syntbols is gained in the kinder-
garten. A child learns that he can tind his own property much more easily
-when marked with his name, An invitation composed by the children awd

~written by the klmlergnrtm-r appears to tell- mue wother all'about the coming’

prty. .

Drawing 1s an activity which aids in gaining control over the technlque of
reading and writing. In the effort to make outlines which approxtmate
the appearance of things, the eye hecomes keen to the length and shape of lines,

The attitade toward hooks, and habits of handling thew, are taught in the

kindergarten through the uxe of plcture books. ‘hlhlrm lenrn that betweei .

the covers nre to he found interesting idens, oxperienci s of other prople, umd
|him.'s w hlvh.mn he inhqul«l tlmnqu lmnuluunnn.

) .o v
. % .. GENERAL AIMS, . . / .

To direct, guide, modlfy. and contro) hohnvlor.
To satisfy the child’® interests,
To give him pleasure,
To enable him to gain information.
To develop his Imagination and sympathles,
. -'l‘o develop hls nppreclutlon of good lltemtnru. h




[' 1s A KIXDHR(MRTEN-l"lRST-GRAI)I-I CURRICULUM.
- .

t SPECIFIO ATIMS!
. ) .

The cultivation of the desire 1o read. .

The power of sustained integest In reading. b . s

The ability to interpret and to comprehend wluit is read,

The ability: to' rend at sight with euxe and faclity chart sentences, para-
graphs, and stories based upon experfences, gnmes, songs, storfes, and conversi-
tions, These wre to be read from the binckboard, chart, or houkg made by the.

hildren themselves. 0 . ] "
, The nbiiity to use the primer, = .
o The ahility to recognize promptly sl prononned correctly at least 300 words
. ench half year. .
E A - . . ;
N SUBRJECT MATTER, ’ -
There nre fonr sonrces of subject dater: - N ’ ' ' ‘

L Children's erperienecg.— Aceounts of et unl experiences composed by the .
children and revised and lmpw-«l‘ under the gldance®of the teacher provide ‘
a trunsition from ornl speech toMhe rending ﬁru!n books,  They supply an ideal
Mmtrwdnetion (o the shaiticance of books, and supplementing printed primers,
u&?ﬁimo to motivase and socialize the reading aud w'mumsillun lessomx through,
ont the course of tine sehool prigram, They may nlso be used dn connectlon
with the development of projects.  After the compositions are developesd, they*
may be printed or written on the blackhonrd or ehaet by the teacher, and gyped,
whueographed, or printed ws the sehaol facllities permit,  The mimcogiaphed 1
or printed lesson js then pasted T a book anade amd Dlustrated by the papil
Jumself, (For specille topies see chapter op subjuet matter.)  The followlng
selections ure exumples of compeitions that might be worked out with the ehil-
. dren. The list may be mmplitied o varied according to the comhunity in which
~ . the c¢hild 1fves nul. the environment that nh-h-rmlim-s his social i)mmrtmlllh's
1 and interests; '
NeMwuhér——

COING 10 SCNoOL,
I am golug to school. -
Good morning, Miss 5
Gomd morning, boys,
Goold morning, girls, o
My name |y 5
"1 um —— yeurs old.

Octoher— .
. - JACK--LANTERN,

L 4
. Can_ you make a jack-o-lantern? ) .
\‘ ' Gei n big, round pumpkin, a © : . : -
" Cat thé top for a 1id.- ~
Cut two oyes,
) ‘ Cut_a nose,

Oul\n mouth. .
-Take out the seeds,

Put.a eandle insffe. .

Light the candle, : : .
i Carry ‘it at night. g . .

Boys -and _girls will run away, -

~ ; .
B b 2 \fh
¥ 2, J .
2\ o
b - .
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" READING.4 2 19

November—=

Red apples are on the trees. :

- The corn is gathered in. ' .
The harvest is guthered in.
Thanksgiving Is coming, )

HIAWATHA, ¢ .

.' " tFor advanced ehildren.)

* Hiawatha was a little Indian boy, . - -
He lived in a teut by the side of the \mter
He had o bow and arrow.
“ Do not shoot me.” snid n Nttle bird.
Hiawatha loyed the birds,

* Dr‘romhm— . 0 s
THE TOY SHOP, - a -~

We went to a toy shop yesterday.

" We suw drums.

‘We saw pretty dells,

There was anairplane in the shop,

Helen liked the dolds, .

Johin wanted n pair of skates,

Luey wanted a set of dishes, .
Haurry liked the big ved dream, . .

I wunt a . - >

Children choose doll, sled, demn, horn, ete,

o
January— ! v

- . .

OUR ('ANAI:Y.

We have a pot canary,

HiN nume is = (Jderry, ﬁhk ’l‘\\wullwlee)
He lives, in a vn;.e ’ -
He takes u bath every umrnlm:. ) )

L ' We feed him sewls, ) ‘ . s
! Sometimes we give hine it small plece of earrot, - / .
| ’ He sings g sweet sony. . . .
L ° . . M . .. .
! . February— . _ . . ,
. . . o
; s N TO MY VALENTINE, : *

(To be compom-d hy the children.)

.7 T love you, denr Valentine,
. F * I hopet you love me,
. 4 'This little red heart of mine
a Tells it to thee,

3

Mareh— . < o ' o
: THE WIND,

Can you - tell \\hl(‘ll way the wind blows? ' ° o
How can you tell? )
8ee the. clothes on the wash llne
., Look at-the flag on the schoolhouse, -
Fly a kite, . I
. Wntch the wenther \'nne.‘ AP 4 T




20 A KINDERGARTEN-FIRST-GRADE CURRICULUM,

April—- : . '
BLOWING BUHBLES,

. Do you fike to bow hubbles? i P
I have a pipe.. '

q dip the pipe into soapy \\.nvr 05
"Then 1 blow o bhubble, !

1 toss it juto the air, .

Lok nt the beautiful colors in It ' . !
Wateh it rise minl hurst, o

May— ¢
THE 200,

Haery and T went to the zoo last Satunday. )

~We saw the elephant, ' -

. ~ We had a-ride on his back.
The Hons and tigers were there, . ’ i
~The lHon roarddl at us, ’ - . ‘
The tlger showed us hix shurp teeth, o Co
The big brown hear growled - g ‘ '
The monkey curls his tail around the swing,

« .- Hegwayed to and “fro. L. ‘
June—; o > o @ . !
°q : RESIDE THE SFEA. . j
= Our family went tg the seashore, . B } e l
We had o’ pienie there, ° .
All the children had palls mld shovels!, - L '
I hud a red pail, - . .
I.ma'de enkes in the sand with my shovgpl, - 0 .
I took off my shoes and stoe l\lu;:ﬂ afd waded in-the wntor. T
I ran away rrum the waves, N
“We ate our lineh on l,[ne sand. : b :

Tn additlon ta these the Children may h-l stories of their clags or school
life, their home uml fimily experiences, or the nursery rhymes they Khow.
Toward the end of the year they may compose anriginal short story, or fable,

2, Stories told or read-to the ehitdren,—Thése may bhe animal or utlu-r nature
stories; folk tnles amd fablex; fairy tales; humorous stories; cumulative tales:
and nonsense rhynes and stories.  These may be ripretlieed ornlly amd later
worked up Into. reading lessons In the same manner ys tlu- one followed in

» working up acconnts of the children's experiences,

o 3 Reading books and  supplementary socinlized readity” Mlllluhl(l’-hurln'
the first half year chlldiren who have been In kindergarten should gedd one or
two xlmple primers.  In the second half year from 5 to 12 primers should be :
provided, so that children of variod ability may have ax much reading myterta)

as they can profitably assimilate, Qo
. Although the. content of the primers must he - within e . childgen’s com-
5 prehension and fnterests, ‘the Jdanguage and stylé should, be -consistent “with

that of good usage, ‘and whenever possible, 1t should poxsess literary mefrit.
To he vonstdered good,a primer should huve the following churgcteristios.:
It should he uoml lterature, The themes should be adupted to the experl-
ences of tlug.chlidn-n and should be appropriute for their particular smxe
- - of development.’ 'l‘he themes: should be v*r_led in ‘thelr. appeal and’in 1
I -subject matter, Tain ' i
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READING, 21

In addition to the primer, blackboard, and ehart, there ix readding matter of
a hi;.hlv socialized vlmrm-tm‘ that should be used to the fullmt p«m;ihle extent
Children should he lmlm'(-«l to rend— -

»
street glgns price lsts nine of s«-l;oul
teolley simms e posts labels on hoxes or -
directions on hoxes of :ul Artlsements . pekages

- omumes, - ° ning signuls | addresses on letters

.

: &R - ‘Pla.vlns and drnmatlzlns the lltuatlon. '

"4 Incaddition to these three sources of subject matter. there is a fourth:
That which culls for motivated silent re: g, Among the subjects suggested.
for this are: Attions to be |n~rfurmml. directions to be followed ; orders to
‘he obeyed; direetions for playing « gome: directions for a pfoject .or for |
the consteuction of an object to he used in careying ont a project. '

. A} a .

METHOD,

The mmluul to be nswl‘in teae lnn"%rmulmg Ile he «Ivtvnmnonl hy llu;
natfire of the subject ndtter ta In-'mlu.ht uuld (lu- socigl .nml nu-nl.nl needs of the
Ipils,

The ideal method s the naturl method. ~'I'lw child \\'lshvu to Know the
wone on a candy bos, his own e print. or the nunes of 1the Mother.
Goose characters.  Ile hegins to nu]\lirt' a rvmlm«r vocnbulary, graduaally,
tuanturally. and in acvcordance with h|~< desires and nwmul mwla Hix mother or
the teacher crentes a .sllll stronger desire by telling a stoly el perhaps not
having time to finish It. “The clild wishes to rend the story for himself. He
asks far one word and then for amother -until u’(m‘ulmlur\ is acquired, e
asks Tepeatedty and s told repeatedly until the words hecome fixed in his 7
wemory. Chikiren who lewrh to read in this way remember more readily
and getaln more definitely the words they desire to know. This method mny
* he fullo\\ul when the story contains but a few words llmt ure new to the group,
*or wlleu the class is small in number.  When the needs Of a large group or the
presstre of tinje must be congidered, thie .more formal procedure as given in
the suggestions ontlined helow may he followed: .- .

1. Reading  lexsons -lv\eloped from the children’s experionces supply an
ideal introguction to the use of hooks. This hns already been stated and the
method of pmmﬁm- in thisx phase of the work.4Ahown. " The method to he * °
followed in the tirst gise of a book will depend upon the reading series in use,
~and the direetions. given in the wannal of mamulmn accompanying n Fol- -
tving this procedure dges not m-w«nrll\ prev ent the tescher from INhn: other
deviees and methods with nmlulmnonlnr\ reading matter. The hest teachers
use the olelm-ntn of value contribnited hy all methaly, uud adapt thvm to the
clulaln-n. according to thelr needs apd the subject mater 1o be presented.  In-
o\;urlonu-«l teachers will do well to follow one method earefully until it has
heen wastered.  After they have aecquired power and confidence, tlr(_\' van
modify It, amplifying and enriching It with variety, and vsing it with skiil.’

In general that method is .good which subordinates the ticchulesl elements
to the content and at the same thme develops the technique of reading to a
degree ‘of skm that' fuctlitates Intorprgtntlon comprehension, and Apeed,
“pﬂ-lﬂmllv, i combinatfon of, the sentence,” word. ‘angl phonetic methif? should- a0
“he gs«i The sentence or word .18 the thonght unit.. The analysis of the. sen- o
tence gives words and phmses further ennl}sis brings the word and ﬂnally o
“ the phonetic. annlysis gives the sound. - :

2. l"rm‘edure{o preprimer work: _ ., . o

.The expergence. oral story. ong, game, or rbyme.
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2, PProcedure in preprimer work—Cont lnned. . - : 00
Conversation hagesl u[mn the story in simple, animated, and lntomnllm:
. Inngnnge,

The exsentind thoughts in proper. sequence are printed or written on
the binckboitrd or chart,

- Recoygnitlon of the xentenee the first step, The teacher asks 0 well
formnlated question, and drws the pointer alohg the Rentepee to
establish eorrect exe movement. The ¢hild rends the sentence In
nuswer to o question, not word by word, hut as 0 whole,

1\8 sooir as the diff('l‘l'llf m-ntmm-s aresteconized, words aned phrnses are
* selected for gpecind study, .

3. Steps in reading fromi the book :
The oral story, .
. The u1-rv-hutiuu of the story In (lrnnmtimtlun 5 -

Converkation bk on the story. aceompnnied I»\ Mackhonrd \\ork
to axsist the children with the technienl difliculties thm may en-
couiter in the text. g

Finding sentences, phaises, aned words ln the text.

“ Won study ; slght and phonetie.:

Sitent rending,

Oral reproduction- in answer to questions. The children are to ask
questions.on what was read and be responsible” for the correct state
ment of the nuswers, - They may perform un action or earry out in-
structions to nlg-w correet Interpretation of the sllent reading,

Oral reading; gendunlly Inerensing from one gentence to twis or more,
then to a paragraph, apd to an éntire stary.

4. Rereading of a storn—The rc-ronclhuz of a story should he motivated or
soclnlized, lest the children lose intcrmxt in it or the subject becomes nmlv New
beauties must e sought,. new pur|m~m provided, so that the chilidren may ac-
quire the power of continued apprecintion for® ;.mnl or hc-mltlrul ple(-e of
Hterature, .
Nuoggested nrotives for rcmullng a sole('tl«m
- To Instruct or interest a child who was ahsent.
To Inform. interest, or entertain a visiting tencher, xupervisor, pnplls, or
group of |uuplls S
To test nnuimm-nt ar power
To mggnorize the thouzht sequence and lingulstic expression as un ald to
* the story telling or dramatlzation. ..

ORAL VEBRUS SILENT READINO.

:xperhﬁtw\ion has not yet determined to what extent sllem:ldlng may
be substitlited for oral reading in the lower grodes. IS xperieice with forelgners
has shown that u certain mensure-of lan?mge ability and skill in ron\(-matlon'
Aare necessary prerequisites to comprehengion avd correct interprefation in silent
rendlng The middie xround and bulance may be maintgined by extending the
amount of silent reading to.the measure of skill apd facility displayed in lan-

_Ruage abilitys 1In order z:» develop correct habits of silent reu(llanexerclsos

should be provided as as the speaking vocnbulary of 'the children is suffi-
clently ample 16 undertake léssons with the necessary measure of success. -Some °
rending lersbns may -be given by making the -direct assoclation between the
printed symbol and word or phrase without the intermediary one of.oral speech.

_ “The words userl, however, must constitute a part of. the: children’s vocabnlary

The fact that silent/ rendlng constitutes a necessatry part. of the readlng ex-
erclle as a whole, and its.function: there, hn already been shown. 'I’he follow-

~0 g
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ing additional suggestions nre given: The child or the teacher performs nn
aetion or points to an object and writes n sentenee of the story interpreting the
netion or directing rome one to perform the netion. The children read the sen-«

° tenee silently, The tencher tests their knowlodge hy having them perform the
action, whispering the sentence to her ar to a ehild, who then gives the sen-
tenee aloud, ‘\Iun) similar occasions eap be found.

. READING (LLUS PROJECT,

“\ hen the Kindorgarten ehildren nre promoted to the first grade they have n
Vislon of hooks and their abitiny to rc'ull AU I8 not long before this vision lends
them to express o desire to rend. aned Ahe teacher meets it with the snggestion
that they make their own tirst readers. The suggestion 1S eagerly adopted,
amd they decide to make 2 hook which contains a ||i~tur\' ur their schoe  ge. ¢
tivities, "This hook they decide 1o enl) * e hool Days™ My ‘Rook.”

Ench day near the elose of the senson they eonsnli u-m-tlwr npd decide upon
the aetivity which they wish to incorpe wente In thetr books,  The teacher prints
the sentence upan the blackboard, dnd Biext morning there are volunteers 10 rewd

Cthe newest "sentence. As the oxperlence s vitnl and renl, there are nl\\a\' °

- many suceosaful volunteers,  The ehildren may then iMustrate the thought in B

'.llu'ar rending: books and paste helow the ilustrgiion (he printed or typed sen-’

tence prepared for enech child by the teacher,

l The tmnlu-r throagh =killful gublance*nids the ehlldren to express their ex.
periencess ko that the sentence constraetion is simple @l detinite. The un-
conselons drill whicly comes from the hiae l\lurml work- is a strong abld to men.
ory.  In addition the ehilds own ltustrations in his hook help him to rewd it gt
Iu-uu- and start him in habits of independent, self-directed study.  Not many
pages in the book are completed hefoire the ehildren are muabitious to read their
honks to the class,  This makes a strong motlve for the mastery of the new
skill, and eneh ehlld has g definlte gonl which he is anxiougto attain—the
ability to rend hix own hook Buently from cover to cover.

" The lll(Nt fmportane result i the fact timt from the beginning of their rend-

ing the children’ s nttention Is directed to the thought hack of the printed page

el o a thougln in which they have a vital relntionship.

This early * Sehool Days” or My Book.” reader leads to the mnkiug of
many other remders hy the :-hilclron. delomwl in econnectlon with their o\[mri-
ences and interests, .

Titles  sugrested fnr ﬂuwo Iumkl(‘t“ nln\' be: The Toy-Shop, My (.,}rtlml.
Christmas, \pring. Play in W Intur. or My Doljx.

v

<

SURORDINATE l'll.\RI-:S OF WORK IN 'IHZ.\IHNG. PARMUIELING READING FOR TIIOI'(}ilT'.,

WORD NTEDY, 0

. This ln(-lu-les the stndy of words =ingly, and in plmm» or xentence Lrnnps
The aimg in this work ure—
To develop rapld and correct r«ognlllnn of words.
To insure correct Interpretation und comprehension.
- 'To develop a rate of speed consistent with llw nor\ ous aml menml ublllty
- of the child. : : T ° S
To enlarge the vocgbulary, . L -
To oxteml the range of mennlngn of words : T
To dovelup fndependent phonetic power.to attack new words.
Devices. —Rlackboard, word cards, :phrage and sentenm cards, signs, an-
n(umcements, games. Thg game :.;lqments and ldeas are used to motlvate most

,,'l.‘ ‘l., . . @ . A‘ '.‘
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e : ‘ X
~of the lexssonn in word recognition the first year. . The play spirit must domi. .
nate the nctivity If the results of these gmines are to he effective means to
instill and maintain a love of rending. The recognition of the words and
phrases in the reading lesson and the. -apan and tlw rute. of reading are-some
of the’ purposes to be accomplished.

Nuggested Games and Methoda of Playing Them, -

1. Matching words, phrase or sentence groups, )

2. Children when ealled upon gecelte the words nr phrases on umh that are

Q. rapidly flashed o turn, 5 . 0 ]

3. Cards containing words miul phrases are set on the blackboard ledge out -

of sentence order and children are called upon to arrange them iy’

\ proper sequenve to mnke a senteuce,

. A8 cards benring words o phrases are exposed by the teacher, the children .
called upon say the word or phrase and give & sentence from the reader

-~ story or thelr own ('\|n*rionu- contuining the word or phrase group,

. 5. Word or phrase enrds are placed along the blncklmnrd ledige or tacked on

e the binckboard frame,

Two children are competitors, The tc-m'ln-r or some selected child gives a ‘;
word,  The, competitors who have pulnters strive to be tirst to point to word .|
or phrase; the one who does so scores one for each word called,  The winner’ 1
is rewnrded by ealling words to bé found by the next two phayers.. =~ - I

>

[

G. The teacher or some chilil erases a word in ench one of the sentenves on
the blackboard., The catds bearing the egised words are set on the
blackbourd le«ILe The child called upow supplies the mhtxln" word,

7. Children cnlled to the front of the pyom hold eards containing words to
be emphasized, 8o that thé'(-lussq:my see them.: As the teacher or a

child calls the word, the bearer of the card containiug the word makes
n curtsy or a bow, suying the word as he doey so.  Children who curtsy .
or bow for the wrong word miss and remaln. The teacher m.lls words
more rapidly and sometimes looks at one child while calling the word

‘. aon a card held by another. The child who is seated first wins the

game, Vo \ . -
8. " Can you guess it?" One child hides in the clothing closet or outside
[} the room. A member of the class points to the word selected from
L] , the chart, blackbonrd list, or words on the ledge of the board, so that
all members of the class may see it. The child who is hiding is calied
and heging to guess. The pxuesser says * Is it ‘stand’'?”  Cluss says,
“*No, It is not ‘stand." The guesser continues until he seleets the
word chosen and cluss gays * Yes, it.is ¢ come,'” if that happens - to l)e‘

the word selected. -

ndiridual (;ames.

L Nentences or short stories written, printed, or typed on cards. These
are cut inte phrase groips und words and placed In an- envelope,
Children reassemble them to compose sentences and storles.. *
2. Complejion game., Sentences containing blanks for _issing. words and
/ phrases are’ printed or typed on cards. The missing words and
& phrases are on sepnrate cnrds These are placed in the spaces where

N they complete the sense.

8. Picture game. Pictures and separate words and sentences that give the ,
title, -description, or' interpretation of the pictures are plagpd in en:
velopes, Chjldren choose titles or. interpretatl\e senterices_and place

g/gl: below the pictures,

them abov
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" ulphabet through making sigos, labeling articles, writing invitations, ete. .
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4. Game of opposites. Words like cold, het, black, white, etc are placed in
“ envelopes. Chi'dren choose n word and next to It pace the word .
of opposite menning. Another word Is chosen, its opposite is found

and so on until the selection s exhausted.
" 5. Game of relations. Words and phrases related to two different subjects
) like *The Home” and “The Farm™ nre placed in an envelope.
Ry Children select all those relating to home and plnw them under that
title. Those relating to the furm are selected to lw placed under

farm.
S . - PHONETICS AR AN AID TO RE.\DI.\O.

The purpose of training in phenetics Is to give 4 means of attacking.new
words and to promote correct enunciation, artic ulation, und pmnunclntion.

\'ew"words are developed by the analysis of known words nnd the recom-
hination of consonants and phonograms to form new words. For reference_

the teacher uses a type & key word, so that children may.easily recall the .

sound, as “ball*" for “all,” “suil " for *ail” Tho ‘essential eleents of
method to follow are:

To supply the phonetic sounds of letters in mmh which rhlldron desire
to know, in their group or indivldunl reading. N

To provide gumes similur to thqso used for wonl recognit fon.

To apply the newly acquired facts and words to a varied and enriched
content so that ¢hildren ay apprecinte their growth in power and see
the relation whieh it bears to their reading ability,

This mny be done by compoxing sentences, smrlm rithlloa. rhymes, non-
sense stories, ete., thut contain the newly aequired vocahulary,

q .
SPELLING.

Spelling should not be formaltw taught as a subject of the curriculum.
As a preliminary prepnrntlon or as an incemtive to future motivation, hpwever,
there is no reason why, when the child hegins to write. hé shoukl not giave
some jncidental, informal introduction to the subject of spelling.

The following suggestions as to procedure are offered : )

While the teacher is writing a word on the blnckbhoird as’* nie,” ghe |0y8
in accompaniment, *“m,” *“e,” “me.” The child axsociates the name of the
letter with the letter form. FPupils slmuld not be called upon to hp( 11 or to
““repent formally the spelling of the teacher.

Children will learn to #pell many words and to recognize the letters of the

.
N

ATTAINMENTS,

1. Attitudes, intereste, tastes: .
A desire to read..
" An interest in the abllity to increase Imth dlr(-cny and \Icaﬂously
the, sphere of soclal experience.
Rending for pleasure. :
Appreciation of good Iitemture.
2. Habits, skills: =3
In comprehension—to reprmluco in action, play, or lanmmge the
printed. instruction, direction, or story,
To éstablish correct habits of nssuciation of words and thelr monnlngl

99995"—22—-3 i
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. 2. Habita, skills—Continned. ” : :
Phonetically—to aequire the power to analyze words Laving common
phonetic elaments and from their elements 1o reconstrict new words;
“In other words, to develop the independent phonetic power to attack
nnd’hnomret new wonls lhnt possess phonetic elements known to
the child, .
In rate—to increase the eye span and the speed,
Hyzienically—to assume good rending posture,
To establish correct oye moverment,
3. Knawctedge, Nnformation: .. .
An incrensed vocabulary.  Children of different mental nges or those
. possessing different Intelligence quotients show differences e the
extent of the rending v nlmlur\‘ that can he m~q|)lml in a term of
six months or a grade,
Those of average intellizgence, ]00—1“0 intellizence quotients, ehnnhl
" acquire about 300 words: these of 120-140 intelligence quotients
should nequire ahont 400 words; those of 140 and above should ae-
- quire about 500 words, - o
‘Children who are dull nornials can acquire ahont 200 worch Those .
of borderline or wmoroan grade vary so greatly In the type and pum-
lmr of their dixabilities jt Is hnpossible to givé any nppru\'inmu-
“gtatement of their lmitations or capaeitios,
An incrensed Knowledgze of (heip vn\lrnmm-nl.
The aequisition of u-llh-r-ur\ inheritance commensurate with their
“rending ability, :
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Chapter IV. . , '
WRITING.

By Lovisk F. SpecuT.

Penmanship or writing as a subject in the curriculom for the first Fear
continues to be a mooted question. 1f the child’s desires and fmpulses are a
gulde to our judgment In the matter, we include writing, The illegitle scrawls
und marks that are mgant to convey the child's messafe fo an ubrent parent

or to Santa Claus are ah indication of a hudglng power that the teacher should
- develop according to the ph\nlcul and nervous muturlt) of the chlld
GENERAL AIM,

To satlsfy tine child's social need,
To extend his gociur experience.

SPECIFIC AIMS.

. 1, To satisfy the desire for written expression. e
2. To intrduce the child tn‘_tlne sigmificance of social correspondence,
8. To ncquire correct habits in using writing materials. _
4. To establish’the correct coordination of eyes, nerves, wnd muscles,
5. To acquire the recognition and reproduction uf the letter forms in script.

* SUBJECT MATTER. .

The words and letter forms used in the letters, messages. names; and lnbels

deslre. These may be— -

1. The children’s names, . e . .
2. The name of the school. o o
3. Labels. : ’ :
4. A message to an nhsent parent or child. .
8. An invitation-to a parent’s meeting or a party of some kind.
6. A letter_to Santa ("lnua
7. A valentine,
8. Making thelr own \vord games,
D. Writing the alphebet. and filustrating it.

_ " 10. Composing and writing thelr own nonsense alphabet,
11. Writing ‘in connection with projeéts:
Replies to a questionnaire sent out to seven large cities show that authorities

forms and the use of free-arm movement.

et -

that the children choose to write as the expression of an lndl\'ldunl or a social *

' _ In all these citles are unanimous in advocating the’ teachlng of large script
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M E'PI{OD.

- When the child expresses a deslre to write and states whm he wishes to
write, the teacherwrltes a sample capy on blackbounl or chart \\ilh a suflicient -
variation of vocabulary to allow the child a persenal clwlce. for vxmnplo—

Du\n SANTA: ) '
IMlease birimge me a doll (sted, drum, book, ete.).
-~ Your little boy (irl).
i. " RoBERT.

The test of success Is legibility.

The child (Ii«'m«rs he lncks ‘technical sklL 'l'he teucber, hy sugpestive
renarks us she writes the wurd which thé child tinds ditlicult, by having the
child frace the word in the uir, or by tracing the sample. or guiding his hand,
wives the child the nid he Is secking uuul he learns to write the wonl lq«lv-
pendently,

The emphaxls should be sequentlnllv as folluws : Soclal ar individual motive ;
camposition, shimple in forn and good in style; logiblllt\" form' slant,

—A

. . A'l'l‘;\ll\’)l ENTSN, o
i, Attitwdes nnd interests: ’ i .

A desire to write, '

An Interest iu recelving and sending written nmessages.,

A desirg to ‘acqulre ubility” to write words aml sentencey, so that \wlwn a
| letter or & message is to be written au futelligent and lnterestlug exe.-
f " pression may be conveyed in \\ntlm: . E

} . RIBLIOGRAPITY,

{ hlucnllom.l oxporlnwm,u by head teacherz 1o’ elementary schools. Five papers read
before the New ldeals in Education Conference. A new method 1o handwri(ing..
Ming Golds. l'amphlc ts sent by the secretary, 24 Royal Avenue, Chelsea,. Eugiand.
3d., poxst free, .
Hall Quest, and others, 1 !lll(‘lplla Involved in the teaching of handwriting. Uoiversity
\ of West Virginia I'regs. .
New York Soclety for the Ex p«rlmenlgl Studyif Bducation, RBulletln. Vol. 2, no. 8.
Rection 4—Penmanship,
Oppenheim, Nuthan, The drvelopment of the child New York, Macmillan Co.
Thorndlke, E. L. Teacher's estimutes of the quality of handwriting. .\'ew York,
Tvachers College, Burcau of !’ubllcatlonl.
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" and assume greater definiteness of purpose and method. The wark of the

Chapter V.
LANGUAGE.

By Frogence C. Fox.,

INTRODUCTION.
L} .
The language work ‘of the first grade should be continued along the lines
begun in the kindergarten; but since the mastery of the language arts is one
of the chief purposes of the early grades, it should receive a larger emphasis

kindergarten has stimulated children’s language do\«-lopment through the
opportunities it has afforded for conversation (1) hetween the children them-
selves; (2) between groups of children and the tenchor in theé gnmes and coop- .
erative manual activities; (3) and between the whole grovp and the teacher
in the “conversation perinl.” All this has afforded opportunities for increas-
ing the children's \ocnbulnries, for the correction of ervors, and for the orguni- 3
zation of their Ideas, in ‘a very informut way. -

Opportunity must be offcred.—The lack of opportunity for or.nl language is
the most ‘noticeable defect:in the modern primary school program. Individual
pupils’ in ‘the first grades throughout the -country speak less than 100 words
during a five- hour session of school, Including all their responses.in the recita-
tion periods of the Iumldmental subjects “Théy talk on an average levs than
half a minute during the sLhooLduy. :

Esscntials in oral languape~Primary lunguage exercises should be oral in
-thelir character and shopld train for Huency. and ense in speaking. The hases
of ﬂn-se lessons should be (1) conversation regarding the child’s school und
community life and the realm of nature lying close about him; (2) stories and
poems from the best liternture for children; and (3) detailed mlrrutive in the_
‘history of primitive people,

Definite time allotment and forceful prcamuallon needed ~Detinite time allot-
ment for the language period and a- detailed outline for uke in thes lunguage
classes Is an Imperative necessity if the child is to. Tecelve this essentlal train-
ing. The work also requires a tenncity of purposge mg the part of the teacher, f
a careful preparation, and & vivid and forceful presenfation, It reqquires a |
sympathetic attitude, one that shall inspire the child to give, unconsclously and
simply, his own version of the stories, poems, nurratives, .and experlences
which he has acquired. These exercises should never tuke the form of memory
drills that consist ln repeating the rules of compoultion from a book or the
.reprmluct{on, verbatim; of the text of a. story, -

Points to,be emphasized—These are the points that néed to be emphasized.

- A definite. outline, a steady purpose, a-contlnuous program. They are.the first
essentlalg In the training of little children In the art of oral expresslon.

1Data lrolp questionnalres and'from‘miv_ey' in Bureau of Education.
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Auditortum periods.—1It Is one of the best signs of the time that get-together
exercises are more and more becoming g feature of the (Igl‘l'!& school program,
Here Is an futriguing motive for exercises in oral expression and the modes
most,closely related to it. Once a week, at least. the primury and kindergarten
groups shoukd come together Yor an hour of music and literaty exercises and
of reports-on civie interests und nature chservations, The Francis W. Parker-
Year Book on Mornh,ng Exercises sums up the values of this period in their
school in the following words: . : 8

It 1s evident that the exercises grow out of the duily work of the school or
out of the interests of the children in some large absorbing outside question.
The subject is sometimes science, the telling or {llustrating of nature -obzeiva-
tions ; the story of some visjt to the farm, the art smallery. or workshop: his-
tory, current events; the massing of the literature and musice of some special
subjeet or specfal day ; the.telling of stories that delight the children's hearts;

-or the discussion of some problem of vital significance in the conimunity life
of the school. Therefore the exercises instend of interfering with the school
work, emphasize, reinforce, and vitalize it; glve it purpose and form and fur-
nish the hest test of the chililren’s growth and power to think and of their

skill in expression. i . .
_SPECIFIC' AIMB. .,

. ) .
1. To provide opportunity and suitable materlal for the exorcise of oral -
langunge. ’ L .
. To stimulate the chilkdren to use that material,
. To train them in the rizht use of oral language,
4. To develop the use of written formx from the oral. . ' T
0. To make a consclous mnii\g‘tlml hetween oral language and the other lan-
gange subjects, reading, writing, spelling, and phonies, L
"6, To discover the approprinte correlntion which exists h(-lwu-ﬁ\ oral eXpres.
. slon and the manual arts and to train children in their use as modes of
expression, ’ o :

W

‘OUTLINE ON SUBJECT MATTER.
Lt ) L.COMMUNITY LIFE, -
. -
Continned from the Lindergarten prograln.—The ‘same interest In soclal
activities which the kindergarten fosters in its dafly program should be con- -
tinued in the first grade. Here it shonld receive n more detailed treatment in
the form of units of study around which may he grouped the technical subjects
of the first-grade curriculum, ) ] )
. The_child’s_home.~Reports of the child's observation of his own house, its <
color, slze, and general appearance, of the different -rooms in hix house, the
furniture in each. and Its specific purpose offer excellent material for these
units of study. . . o .
Home activitics.—According to statistics, about ’.30 per cent of the children
in the first grade set the table at home, 50 per cent wash the dishes, and 100
+ per cent wipe the dishes, Discusslons In the schoolroom regarding these homely
tasks, the bhest ways and the necéssity for performing -them, will lift them '
ahove the plane of drudgery they 8o often occupy In the child’s mind. and will.
‘afford at the same tithe a most opportune occaslon for trd;ning in oral:language;- N
'ts_peclnlly i8' this true bf children of ‘forelgn-pnr’bntq;.'e who sire émp,lpg blindly - -
~fOr expression In an alien language. A fow odds nnd enls of dishes~wilk supply
material for an exercise on getting and unsetting the tuble, washing and wjpiné
dishes, and ﬁumrgg thenmrnway, which will form an objwtlv_e hasls for this work

in the schoolroom, . 3
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Luncheon periods.—In the kindergarten a luncheon period has been part of
the dni!y program from {ts beginning and "has lwcq of great value as a train-
ing in refined and courteous behavior, Food has been eaten, dishes washed
and set away, grumbs'brushe(l, floor swept, and room tidied, Children have
been encouraged te talk freely (Iu'rlnx:' this fmerlod of their interdsts and ex-
"periences, -and the bour has tieen one of plensure add profit in this school.
This luncheon period should be continwed In the first grade and should beeome
an integral part of evely primary school' program. Exercises of this kind re-
peated day after day not only train in oral language but are sure to-earry over

" into the home life of the child and to make for better living in a school

community, S . .

ames and vacation sports—His ganies and vacation sports fill a large place
In the child's world and should find some- recogpition in his school life. Visits
to the country, fishing and swhnming, playing Indian and cowboy, and the
games of hide-und-go-seek and hunt-the-thimble are among the activities most
often recorded in first-grade- reports on out-of-schiool activities, The -child
comes into the ,svhonlr(an from this life of freedom, from a home where every
variety’ of household activity is heing carried on, and all too often spends’
his day In school in the manipulation of symbols and in ubstract drills on
technical subjects.

¢ .

2. NATURE STUDY LESKONS, e

_ Qardening and kindrtd hjectz.—In the making of a garden there are many
openingr for the highest type of oral languuge training. The. question, * Who
has a garden?" calls forth an animated response in any first-grude class of
children who are full of this subject in the spring of the year and are.imore
than wiiling to talk. it over” with an appreciative teacher. She has but to
follow their lead to find hersel¢ borne along on the' impetus of their enthusigsm,
A wonderful iricentive is this, the making of a garden, to develop a unity
of interest and n desire on the part of the children to express this interest.
Our oral language Is so apt to become static and fixed, or to be neglected
‘entirely, that the tegeher should be on the qul xlve to utilize every bit of
thig deslre that springs up In her cluss and.should remember that the more
spontaneous the response, the ‘greuter its value. i . '
How vital these kindred xubjects are for every grade In the school: Bird.

* .boxes in the garden, and what to da with the English sparrow; how is this

i
[

: fr g, e > : ; ; v ;
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little sa.vnge' of bird life responsible. for the depredations of the Tussock moth ;
the household cat, and his relation to the fruit trees In’ the garden; the eco-
nomic value of the American toad; and so on through many phases of these
.natural phenomena. .

Preparation of teachers.—How .may oné dare to put this question, “ What
must we have in our garden?" to a group of wide-awnke, active, little children?

" Only by having in the back of one's head a’carefully prepared outline on garden

making, a series of probiems to set these children to work upon, and materials
on one's closet shelf for experiments to satisfy the eager questions of this little
group of agriculturists. 'Armeg with but a single book, that of Hodge's Nature
Study and Life, and u few: bw the Departinent of Africulture, with
an-open mind and a willing splrlt'the eacher may become well prepared 'tq meet
these queitions, With her outline ready, her data at hand, into what fertile

flelds may she not walk with thede earnest little disciples.. Speech shall be
golden, since It shall express all the wonder and sll the del;‘ht which these

. - eager little. children shall have discovered In the magical truths of nature, ‘

)
] 1 1 0
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- the teacher should use the question methiod, and should draw out the angwers to

. and reading which a.¢ recommended, both in this chapter und in the chapter on -

‘mode of expression, habits are formed and an attitude of mind, 1s cultivated

'guqxe. To remove this the teacher may stand at the board and may supply

LANGUAGE. - 88

METHODS,

. . A

Hotw to use this material.—A free and open discussion of thesé subjects
loglcally leads to the formulating of a series of sentencex by the class which may
be used later as reading lessons and as written language material, throughout
the year. . ’

The teacher stands before her class at the blackboard, chalk in hand, and 5
the lesson proceeds as Informally as possible. As she develops these lessons,

her questions. from the pupils in a spontaneous and spirited manner, Where -
items of infog;nation are necessary she should supply them, in story form it
Ppossible, before the: children 'begiu to formulate the sentences. Two elements
should he in the teacher's mind, a limited vocabulary and much repetition, as
she works with the class tn the formation of sentences, . : 0

, WRITTER LANGUAGE, ° ] .

Written and oras language and reading.—The development lessons in langnage

reading, combine these three modes of expression into a complete unit and
illustrate a fundamental pedagopical principle, The three forms are inseparable
aud should be taught at one and the same time, . :
In these lessons the ¢bild's vocubulary, both oral and written, is enlarged,
his ungrammatical expressions are corrected, and his power to form clear and
coucise stutements is developed. Here also iy the upportunity for the organiza- ) .
tion of the story or narrative into a logical seqience of events, for th~ stressing -
of important points, and for the elimination of unrelated detufls. S
"Written language and penmanship—The closest correlation between ‘written
languuge and penmanship should exist in the enr'ly work in these subjects.
Writing is u mode of expression and shouid be taught as such in the first grade,
The child should spring to the board 4nder the fmpulse of an fdea und attempt
to express that {dea in writing. It may be only an isolated word from his
reading lesson, a phrase, or a slmple sentence, but there is a tirought back of-
it which he is seeking to express to others. If he forms this habit eariy, nine--.
tenths of the difficulties of written language are avoided.
If, on the other hand, writing is first preseiited to him as a technical sub- -
Ject, and the isolated forms of penmanship precede the use of writing as a

v

which persist during all the child’s lates work in written language.’ _
Vocabulary is the child’s stumbling block in his early work in written lan-

any word which the child may need by writing it on the board® as he qubetly .

-asks for It. , - :
The subject matter for these earf\ lessons in written language should be

extremely. sinple, Nocinvolved story should be used as a blhsis for written re-

production in the first grade. The fable {8 a direct statement of a single action

and its immediate consequence, It can be reduced to three or four short, con-

clse statements, and affords for this reasom apprepriate material for early

written reproduction, A list of Jables for this work is included here, with

a bibliography of readers where each may be found and may be used as rending

lessons also fn counection with the written language.
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LIST OF FAPLES,

-~

The Lion and the Mouse.. , .| The Hare and: the Tortab:e—(‘nnflnu«i.
Merrill  Readérs, 2, -(Dyer and# . SBilver, Burdett, 1. (Stlver, Burdett
. Brady.) ) Co.) -
%  Baker ang Carpenter. (Maemiilan.) ‘New Fiucatlon,. 2. A. B, C.
Horace Mann., (Longmans, Green & | 7'he Field Mouse 'and_thr Town 3Mouxe,
Co.) New Edueatfon, 2. AL B, C
= Carroll and Brooks. 2. (.\ppluonl 'rogressive Road, 1. (Silver; Bur-
Baldwin and Bender. 1. A B, (. * dett fo.) .
Child Classle, ‘1.- (Bobbs-Merrill,) Carroll Qand  Brooks, 3. (Appleton.)
Classic Fables. (Maynard and Mer- Iialiburton, 1. (D. C. Heath.)

The Wind and the Sun,.

I} Readers 1. (Ginn.)

1
< ..o . 1 l,l(fg- and Literature, 2. (Daub &
0.) .
| Buker nnd® Tirpenter, 1% (Maemillap.)

-flowe, P. (Scriboer.) - . N Classie Fables. 1.\Iaynnrd and Mer-
. Lite and Literature, 2. _(Dnub & Co. | rill.) * . . :
- Hallburgen, 1. (D. C. ﬂeuth) | The Foz and the Grapes. T e
: Fiock, 1. (hlnn) . Classie  Fables, 1, '(\hlvnnrcl aned
i Carroll and Brooks, 2. (Appleton.) Merril,)
‘Jones, 1. ilmp.) . Molton-Curry, 1. (Rand, McNally u.) v,
Ut -The Chlld's Word Garden.  (Glun.) llowe, 1. (Seribuer,)
. Classic Fables. (Mayoued .ang Mer.. Flock, 1, (Ginn,) . ? |
B {1119 IR - . Carroll and Brooks, 2. (Appleton.) o
New Fdueation, IIL. A, B. €. - Gomlon, 2. th, €. Heathy . '
The Hare and’ the Tortoise, Jones, 1. (Ginn.) O oaf .
Classic Fablex,  (Maynard awmd  Mer- SI:y‘;'r.. Burdett, 1. (slln:r.vltnralen
o rill.y i b

Merrill. 1. (Dyer and Brady.)

‘ THE POEM AND THE FICTURE,

Tlle vulug of the poom as materinl for language lexsons in-the first grinle lies

o in theappeal which it mukes to the child's esthetic nature, It should he treated )
as a work of art and pr(men(ed to the children by the tencher in the most artistie
manner possible. . The rhythm, the music of the words, and the swing of Its,

measure shotild be left to make its own impression on the rem-pti\e mlnd of the '
chiild, withont thought of ulull\ sis or discnssion, -

The same may be said of pletures, T ‘he term * picture study " should not
be used in the first grade, nor should jt be artempted until the children are
much older. Copics of great pictures may be nsed to enhance the study of some

»suhjo('t by presenting an idea in graphic form whete grace of line and charm
of composition are emphasized, but the value of this is dos€ if the c¢hildren are
. urged to describe and to dissect their impressions of the plcture,

The materials for the poems ron«l and the pletures presented should be chosen
with reference to their relution to the project which Is ‘heing worked ont by
the teacher and her children, or for the mere Joy of hearing or svelng an artisti
composition. Severil collections of poetis and lists of pictnres should be in
every uchonlrvom. from which the teacher may st'le('t s the occusions arise.

. ATTAINMENTS, ]
1. Neiwe Impressiona. ' : 3
_ The child in the first grade hns udded to his inu\r«s,m and experiences through
’ many sources:
‘ *1. Field trips and nature obm-rvntlmw
2. Contact with home and ﬂ(‘ll()()l life from a slightly .dm'ervnt angle than that
of the Kkindergarten,
i 3..Books and pictures. .. - . = i ) ol

4, Storfes of many kinds, ! s
; 6. His :more - cmmg'l'ouu uttltud’or ros[unmll:mly to the community dife in
Ao, ' which:he nm. : . : )
L S &[{”"/’ydv' i KA ] & K ‘ : &
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LANGUAGE., ' T . 35 ‘

11, Power of K rprrn{on. :

In addition to the power gained in the use 6f language in tho khulers,nrten,
the chilid in the tirst grade has acquired skill in:

1. Oral reproduction—In detailed narmtive and in the reprmluction of a
Story as a unit or a single piece of literature. This involves: (@) The organi- . *
zation of thesstory into pxrrts'\\hlch follow ench othor in Iu;.lcal sequence; (b)’
the play of the imugination over the detudls of the story :(¢) the clear vigualiza-
tion of the setting of the story and tlre action w hich takes place; (¢) the train- }
ing of. the voice and the*beuly tor Yeirpond mltllnlll\ and simply to the emotions .,

w lu(h the stury inay arouse, : :
) . Language.—(a) He sicquires a new \nmhular\ ‘.lh) becomes familiar with
phrnws and sentences which® will eventually assist him in pruﬂ(-lemy in oral* °.
and written expression and in the forming of dosimhle reading lmlnts :
Manual arts and gesture.—Through these (a) the ghild gains the power
to uhw afl the arts us W meang for,the expression of Jthought; (b)) he sees the
rel :lmuxlup between wsfuw painting, drawing, modeling. making and building,
“und the vurivus phases of the expericnces which he wishes to represeunt.

. ,
.
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Chapter VI: L]
A LITERATURE.

By #orexce ¢, Fox,

. -

INTRODUCTION, .

Tool aubjects and content subjects.—Language and literature .are so clogely
ussociated In the primary grades that, the* consideration of one Involves a dis-
cussion of the outher. They differ widely in their fuilction, . however, for.
language i8 a tool subject. a pode of expression, while literature iy a contént
subject, which-in the form of story hearing by the pupll becomes u mode of
atfention or study. ; '

Language depends upon literuture for one of the most fmportant materiais
upon which to exercise its function, and this relationship should never he dis-
turbed 4n the tirst grade.  In other words, the tool subject of speech should not.
be treanted s a subject of study in the carly yenrs of langmge training, as is
now. the case in the mujority of elusses in first-grade Linguage lessons, Tooly
neesl to be sharpened, it is true, ‘hut, continued use of forms of speech, enrefully
supervised by the tencher, will do more to cultlvae ense and flueney in oral ex-
pression than many months ‘of time spent upen a formal training in the
technique of oral language. ' o ' ;

The.story a8 a basis for languagye training.—The story offers the best possible
opportunity for tralning in language. It carries the child into a world of
imagination and fancy. It builds upon the known element in hix everyday
. experience and idealizes and enlarges that experience. ' B
0 In’ technical training it introduces him-to new and better ways of sayifig
’ ' things. to a wider choice of wordy where his voeabulary has been Hmited, ant

it reveanls to him the many shades of meaning which may he expressed by the
human volce, . : ) ]
o METHOD.

]’rcparalion.of.lh(' teacher in story telling.—SkNl in telling stories to little
children should" he as much a part of the primnr,y tencher's equipment a8 a
knowledge of good literature and discrimination in its sclection should l?. Al
the art of atory telling which she*covets for her pupils the teacher shou sl her-
self possess one hundred fold. »

Presentation of the story.~Simplicity and dirdctness of appeal, with a fine
sense of tone values, should characterize the presentation of the story. Says
Chubb: :

The teachgs must be a magiclan of all childish moods in'the compass, from
grave to gay ; able to touch lightly the minor chords that are needed to hring out
the triumphant major passages. And this last and very fmportant art she must
likewise possess: The art of skiliful repetition, of the refrainlike effects, the
leading motives, which recall central facts and effects. : :

Shidy of the story.—Nor does the teacher's respomsibility end with the telling .
of the story, for a very definite consideration of 1ts movement from one polut ofs .

) ’

3
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LITERATURE, ‘ | 37

acffon to another will assist the children to organize its parts into a logical,
literary whole, apd will train them ia that priceless accomplishment, tlre
ability to form vivid mental images from hearing word pictures. . S
This detailed presentation of the story which Is ndvocated for the first grade
shouldybe a step beyond the more artistic treatment acvorded it in the kinder--
zarten. Modes of expression should grow out of thix study directly hearing on

> the various phuses of attention which the story awakens in the child;s mind, -

THE STORY OF THE BILLY GOATH GRUFF,

“Tupc-of story.—Merrill, in the Francis W, Purke{ Y’ar Book, Volume VIII,
SAYR: . ) 14
Every story must be perfect in form as well as content. As an fllustration
in point, let us consider the Three Billy Goats Gruff, The structure of this little -
. tule. as given in Dusent’s.Populur 1'ales of the Norse, Is ns perfect in its way
., as any of the gréat novels, First, there is erposition; the Three Billy Goats
Girndl are introduced—then comes the problem ; they wish to get to the hillside
for food—then,nrises the complication; they must cross the bridge, and an ugly
s old troll that eats billy, gonts kw;zwutch under the bridge; now comes rising
"~ action; the Little Billy Goat Gruf® starting to cross the bridge, ta chnllenged,
hut superiority of wit and intelligebce win him safely through the suggestion
that his brother will make a lurger dinner. “The next incident thus Drepared
for and thought iy directed to it. The second Billy Goat Gruff comes and Js
challenged, and likewise proves equal to the situation, and thought is-again
directed to the incident to follow. Theh we have the climar; the Big Billy
Gont Gruff steps onto the bridge and utterly overcomes nnd destroys the aggres-
.7 slve, stupid old troll, The pbstucle being surmounted, we have the rexolution ;
and the Gruff family get the food for which they started.

‘The story is a unit; there Is not an incldent that doees not serve the central
Idea ; cauge and effect are perfectly balanced; the arrangement of the incidents
are perfect. The prohlem s suitahle to children: the outcome §s ethical, for

* intelligence defeats stupidity and mere physical bul :

i Rendition.—Much of the charm of this fine old tale lies In the refrain which
occurs frequently ghroughout the story, and in the tones of the teacher's voice
‘a8 she recites the lines- to the children. *Trip, trap! Trip, trap! who's that
tripping over my bhridge?” should he given with emphasis und feeling and with

increasing force for each repetition. Jix drumatic quality is quite unusual
t and should be made so effective in the telling that the children will uncan-
i / sclously imltatejt in their reproduction, ) .

" Hmwe to study the story.—After the telling of the story by the teacher it
“&hould be discussed with the echildren in a most informal way, but always .
with a definite outline in the teacher's mind. She lends the children un-
consclously to orgunize the material, to visunjize the different' characters nnd
situations, to dramatize the action. to retell important parts, and finally to
tell the story entire, as an exercise tn ornl language. s : .

Outlining the story with the children:

Part 1. Three' Blily Goats Gruff lived together in a cave. They wdnted to
£0 up on the hillside to eat grass and get fat. . o

Part ,II. They had to crosd a bridge to get to the hillside. - An ugly old
troll lived under the hridge who liked to eat billy goats. S C

Part TII. Little Bllly Goat Gruff went onto the bridge first. The troil
wanted to-ent him, but the little billy goat persuaded the troll to wait for his -

o e o ——

" higger brother, the second Rilly Goat Gruff. . e N o
"Part IV. The second Billy Goat Gruff went onto the bridge next. The troll
wanted to eat hiim, but the second billy goat persuaded the troll to wait for

- his biggest brother. ~ . e .
Part V. The Big Billy Goat Gruft welit onto the bridge Iast. The troll.
wanted to eat him hut the Big Billy Goat tossed the troll into the water and.
- (le was never seen again. The Billy Goats Gruff all went to the hillslde to -
t grass.every day. They got.o fat they could hardly get home, -y : - g

Srerip e vorung s M 5 !
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Logical acquence of study—Through this exercise the children themselves
have organized the story Into five parts, or acts ns they are called In_the
drama, and are ready to consider these five units In relatlon ench tu the other
and to the whole. . To visualize, to discuss and relate, and to reproduce is
the orderly sequence of this study’; to call up the mental picture and then
to describe it through the medin of the various modes of expression; hy on !
lunguage, graphic art, gesture, and later by - “ritlvn language ; by whatev:
made 18 most appropriate.

Visyalizing.—To visualize Is the essentinl. fundamenta) principle upon which’

this tl;aluing rests, * I believe that the tmage is the great nstruent- of in-

S structlon,” sald Dewey, in h edagogienl Creed. * What o child gets- out

of any subject wresented to him is stply the Images which he himself forms
with regnrd to it.” The teacher's part in this study is not td instruct !mt
to help the child to form his image and to suggo:t and provide a ruitable

" medium through which he may express that image, Jhe following outline ls

suggested for this story amd may be easily mlnpml to any other.
Summary.—No story needs so (-omplete an unalysis us this vutline suggests,
and not all modes of expression should be used ih one story. Some mules
of expression are peculiarly appropriate for one story and xome for another,
depending upon the type of story, the tencher’s comvdl«-nw her (‘n\s of

children, and 1he mutcriuli shegguny have at hand, ,

Outline for the Iu.'prmlut tion of the Story.

1. Visualizing Part |.—Empbasizing the background of the story. (leading
question : If you should draw a picture of the Billy Goats Gruff story,
what would you put into 1t ?)

- Krpression—Drrwing the story on the blackboard, :

Drawing.—1f the children are encouraged to draw frecly frnm the first dny
of school they will have no dread of what, to an untrained  teae her, s
a dificult task, Children draw ns naturally as tlu-y make a gesture and nmch
more naturally than they tulk when the reproduction of a story is invalved,
“1 ean-not tell it, but 1 can draw it,” {3 often said by children whose mu\u ul
aptitnde for draw ln;: has been encouraged and developesd. ‘-

Chalk modeling at the board is thie best medium for this early work in
(lm\\'lng. Long. sweeping., downward strokes with the side of the chalk for
vertical objects in a landscape, like thé trunks of trees. side strokes from left
to right for rolling country, and slanting strokes for hills nnd mwtintains makeg
this type of reprmlu((lon extremely simple for littie children. The deawings

" are crude at first, hut they gradually assume correctness of form and propor-

tion woder the Kindly guidance of the teacher. This method also gives fall
play to the free-arin movement so essentinl to good penmanship in Inter ;'rmlm
und is an invuluable tralning in nraphlc expression.

11, Viaualizing Part ll—anhuqlvlng outline of form in xize and nhnpo
- (Leading questions: How does a Inllg gont look? - How does a troll
look ? &tc.)

Erpression.—( ‘uttlnz the story with pap(-r nnd shears.

‘Cutting.—This mode of expression represents the oumn(; of the objoct and -

is one of the best modes for early work in graphic répresentation. - -:

HI. Visualizing Part 111 —Emphasizing motlon. (Leading questions: How did
the billy goat walk onto the bridge? What gid the troll do? etc.)
Ezrpression.—Posing the characters.in the story.
Posing.—Thiz mode of. expression should precede the. dranmt!zatlon of &
story. .Many children who have difficulty in acting can take the pose of n

«-haracter. Diffident children will be able to tuke part in this simpler form of

actlon, .

IV, Visualiz ing Part IV —Emphasizing form and color. (Leading questions:
- What othor animal does a billy goat look liké? What color has he?

.) ofs 4
Ezprccm—!’atntlnx with- brush :and; colored mvoﬁu 7 "
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Painting.—This mode of expression i8 a difficult one for little children be-
‘cause the wash of color must be kept within the outline of the ohject. If the
outline I8 cut before the object is painted, it Will not Hmit the stroke of the
brush, P’recede. the. pninting with cutting of the object hhom drawing paper
and when finished paste it on an appropriate hbackground.

Painting a landscape for the story.—Irepare a landsceape in water colors for
the buckground of the plcture and paste the painted objects In thelr approprinte
places.  The waush of color for the buckground should be made with g sldeward

- stroke of the brush from right to left. the upper half of the picture in blue for

the sky and the lower half in appropriate colors for the different seasons of the
year; green for the spring lnnclscupg and summer, brown for the fall, and dull
gray for the winter. Hills and level country are represented by the sky line,
which is drawn in lightly with a peneil 1>ef.nrg the painting is done,. Treex may
be cut from green papergind pasted into the plc}ure to represent the foliage.

V. Visualizing Part V.—Emphasizing form and substance, . (Leading ques-
“tions: How would you like to build this story’ on the sand tahle?

" How &hall we mlel the sand for the setting of the story? Of what
shall we madel the Billy. Goats Gruff and the troll?)- a

Erpression.—Modeling on the sand téble,

Moticling.—Sund table modeling represents the object more adequately than
any other hecause the three dimensions can he expressed by it, It ihvolves a
study of form and size, and proportion.in length and breadth and thickhess, It
sustaing’ enthusiasm and intrignes the, pupils’ interest indefinitedy.

Cluy modeligp.—Bullding upon the sand tadble calls for, the representation
of objects in"hulk which should he expressed throughsthe clay or plasticene
medium,  In this connection clay - modeling has. an unusual value hecause a
compelling motive lies back of the work. Jhe content of the picture Is in the
child’'s mind and not a rvp_rcsontmion of the form only. 4 :

VI. Visualizing Part - V.—~Vanphasizing action. (Lending questione Now we -
have finished the story ; how would yoil like to play it? etc.)

Erprogsion.—Dramatizing the story. ’

Dramatizadion—Much of the value of this exercise lles In the opportunity
for initfutive and resoureefulness which it afords. The children should he as
free as possible durlng this period.  After a leader has been sclected he should
bhe held responsible for the representation of the play. He shouid assigm the
different parts and Instruct the charneters” If his effort fails, another leader
should make an.attempt to orzinize the story into dramatic form and to pre-
sent it hefore the school. “ Hands off ** should- be the teachers® flogan if she
desires to cultivate initiative in her pupils. A pantomime may be organized
by a group of children outside the classroom and after presentation the class
may guess the name of the story that has been dramatized.

VIIL. Visualizing Parta I. IT, I11, IV, V.—Emphasizing oral.expression. (Lead-
fng questions: Who would like to tell the story ? ete,). -

Erpression.—Telling the story. ’ o

Oral erpression.—A distinet motive should lie behind the work in oral lan-
guage. Artificial and unnatural attitudes toward this exercise are fostered 1f
the child is asked to stand before the class and repeat time after thme a story
with whieh the cluss is already familigr. He feels that he is being trained
and i& consclous of it and usually resents It: at least it tends to muake him.
self-conscious, and robs the exercise of ali spontaneity ‘and plensure. - Many
motives may be used to put joy into this excreise; to tell a story gbout a picture,
he hag‘drawn on the board; to téll a story to a visitor; to a class in another .
room; at home to mother or futher; or to n pupil who has heen ahsent. .

Children who have difficulty in oral expression may be asked to give the,
entire story, and those who are proficient “to “help others by glving . parts. .
Grammatical errors can he corfected while the pupil s giving the story unless
this tends to -make.him self-censcious; then the correction shouid bé deferred
until he has finished, '

-
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. Hill readers, 1,
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FIRST AND SECOND READERS WHERE THESE STORIES MAY BE FOUND.
. .
Folk-Lore with Cumulutive Element,

For Oral Language and Reading.
The. There Beara—Continne).

Little Red Hen:

Graded ciassles, 1. (B. F, Johnson.)

(Ginn.)

Baker and Carpenter,’l. (Macmillan.)

American school readers, 1.. (Mac-
millan,)

‘Beacon readers, P. Ginn beacon read-

" New educatlon, 111" A, K. ¢,

Carroll and Brooks, 1. (Appleton.)
Elson, reader, 1. (Seott, Foreeman &
*Co.)
Child clarsics, 1.
Three Bears: .« .
Graded ‘clussies, 1. (B. F. Johnson,)
Holton, I'. " (Rand, MeNally & Co,)
Holton-Curry, 1. (Rand, McNally &
Co.)

(Bobbe-Merriil)

Baker and Carpenter, 1,  (Macmillan.)
The Blodgett readers, 1. (Ginn.)
The national methad, 1. (Scriboer,)
Carroll and Brooks, 2. (Appleton.)

Thé heginner's reader, 1. (Hougton

Mifiln.)

ers—1. . .

Horacer Mann, P, (Longmans, Green-
& Co.) - :

The beginner's reader, P. (IFughton
Miftin,) - 4

The riverside reader, 1. (Houghton
AMiffin.) %

The Arpold primer, (Silver, Rurdett

" & Co.)

Progresstve road, L. (8llver, Burdett

& Co.) '

™

Th

Th

a

r

- .

Progressive road.*1. . (Nilver. Burdert
& Co.) .

The Moerrfll readers, I (Dyer and
Brady.) .

Three Billy Goats Qruff:

Holton-Curry, 2. (Rand,
& -Co.

Baker and Carpenter, 1. (Macintllan.)

Reacon readers, 1.  (Ginn.) a

Itorace Mann, 1. (Longmans, Green
& Co.)

Carroll and Rrooks, 2.

The FElfon readers, 1.
man & Co.).

McNally

(Appleton.)
(Rcott, Fores-

,0ld Woman and ller Pig:  »

Graded classics, 1. (B. F. Jobnron.) .

Baker and Carpenter, 1. (Macmiilan)

American  achool readers, 1.
millan.) o

Reacon readers, 1.

Iornce Mann, P.
& Co.) -

(Ginn.)
(Lougmans, Green

<Three Little Piga:

Graded classie, 1. (R. F: Johnson.)

Raker and Carpenter, P, (Macmillan.)

Reacon rcaders, . (Gion.)

The Gordon readers, 2. (. C. Heath))

Progressive road, 2. (Silver, Burdett
& Co.)

The national method, 2.
dett & Co.)

The Merrill readers, 1. (Dyer and
Brady.) ’

(Stiver, Bur-

(.\(ug- .
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. o Chapter VIL
INDUSTRIAL AND FINE ARTS. ’

By MarioN 8. HaNckEL agd ELLA VICTORIA Dosps.
———

As the sole value of life imw school is ¥ts influence on life outside, the atm
of this course will be to promote only such_profécts in the constructive arts
us will carry over into the children's interests and lives outside as well as
inside tne school, i B :

This course is tesigned to belp young children to achieve “ social ideals and -
skills;” us.well as the " use of such tools and materfals as will lu:s( ‘serve to
intridluce them to the larger tife” To accomplish “this, the materinls chosen
will * provide experiences which lead towurd the arts, industry, and sciences.”
T materials: will not only stimulate uetivity and thought, but will encour-,
age the working out-of projects which wili cail into play other schoeol subjects
amd art, ’ AR

ANt is the mission of art to teach a love of beautiful things, clothes,
houses, und other surroundings, to the end that life may be richer and more-
full of beauty, it is hoped that this course will farther this mission, = that
the children's lives may grow into #reater harmony with such purposes and
idenls,

v

GENERAL AIMS,

To develop appreciation, especially of material mu-mumllue:.
To foster a love of heauty. ’ : )
To gutisfy the desire-to express ideas and to create, 0
To clarify thought through expression.

'l‘o‘provido experiences which lead toward the arts, industry, and sciences.

NPECIFIC AIMS,

To develop knowledge of masters over materinl surroundings {hrough manip-
ulation and experimentation with common materials,

To develop, power of Judgment through freedom of vholee among various,_
materinls and plans in attaining destred ends. .

To stimulate self-direction through a conscious mastery of materials: and

processes,

To develop ability to work with others in realizing u comnion purpose,

.

" RUBJECT MATTER.

It is assumed :that the children of the first grade have acquired, In the

- kindergurten, some skill in construction and decoration In relation to the
- needs and interests of their play life. In the first grade the projects worked
“out should be -more complex, and greater emphasis should be placed upon
‘tecbnique, the approptiateness and beauty of decoration when decoration is

required, and greater efilclency In eooperative effort. ‘8yme- of the profects
90085°-22—4 a
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should be such as to give children an insight into Mdustrial processes, ang
others guch a® will afford oppurtunities for decorntive effect. The oxercises |
in the industrial and fine arts should not I:e set apart from each other or from
me other work. of a grade, but both alike should be concrete ﬂpmﬁslons of
some phase of the uubjwt matter of the curniculum,

" In a currleulum organized upon modern eduecational prine ml(»s the «nl)jwt
matter is of & kind that can be worked out in project form, and that will stim-
ulate (‘Illldrvn to Npro«i«m of that type. In urdor to meet these requirements
it must-tenter akout the children’s mwh ahd activities at the different stnges
of thelr development. The material contahied in the chapter on subject matter
has been ‘selected in accordance with this iden, awl the subject matter ontline
indicutes what this should be for children in the first grade and in what respects
it 18 an advance upon the work of the kindergarten, which was organized upin
the same basia.  With these lleas concerning the work of hoth kindergarten und 3
first grade, tenchers Wil be able to help children to work out projects of worth, 7
appropriate to the environment and thelr own special heeds. .

t

OB an ar

T

»

by

. METHOD,

- of the teactier und the children, ns well as the materinls used, make the rexults
vary consfderably. Thereforeflie tenchor must-take as h('l‘ point of departure
a deep knowledge of chudrm and materials, using the lumn' to develop *self- .
direction” in the childw o

Teaching Is like playing a game. The r{nlos are known, but the ifdividualities I

She must realize the importance of keeping acts und ideas clo!ie together, so '?
“That the school urts needed will' be an organic part of the chihlren e uctivity, . '"
- . and of the school.pforam as a whole, * She must orizanize the work so that chil- f:

dren will learn the clements of art—oolor, form, and arrungement—through
decoration since they lenrn these clements better throngh, decoration than in
any other way. Through the repetition needed in dosimnlnz they gain tech« . !

- nique In connection with ends of worth in thelr own mporivm'oe In the perimd [
devoted to art the teacher should : . A
1. l)rmlde the right materinl, and know the poxsibilities of th«-rm and also
the Umitations that these will pluce on the ehildren.
B 2. Study the children so ax to know where they are in lhvm.ht nnd power of
expressfon, and when they weed help, * 1
O o 3. Provide for freedom of cholce both as to project amd nmterlul so that the 1

material will exercise o stronger intluence thnn the teacher. \lae should be tin
observer and guide bt not a dictator.
\ 4. Exercise the leadership -needed in helplng the chll(lren to choose what Is
best for them ut the prerent time and in the future,
ThePe I8 still much difference of dpinfon as to the amount of freedom that it
is wise to allow (‘hildren in currylng out project work, and' how much the con-
. ditions make possihle, Pm(h the general prociddure and the specific method here
described assume tfie conditlons, ns to th¢ number of chilgren, equipment$ and
flexibility of program, to. be sych that the utmost o m can be allowed.
When first-grade teachersfave to follow a eid time sche tule, the art period
may be devoted to the initiation of projects which may bd carried out ‘by the
children -during the perfods which are devoted to Ro-cnlled | seat work.” The
results obtained by the Individual.children may be brought together again in
the art period and discussed and criticised. This d(scuuion will give the chil-
dren new standards for working independently. The use nf the art period for
project work will do away with the formal art lessons whi b have no relation

ws‘., ety S ot T .
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INDUSTRIAL AND FINE ARTS. 43

to the rest of the subject matter in the first grade. Project work In the seat
work period will abolish the purposeless * busy work " which a school super- -
intendent has thus characterized: *In it all there is no project nor problem.
There {8 nothing in particular to be accomplished by.the work that the child
dues; it is sluply to give him something to do, so that he will not bother the
teacher and the class that is up in front attempting to do real work. The chil-
dren who are at their seats doing busy work are getting very little of real edu-
cation. There s no.incentive to develop their initiative; there is no project
to pursue to a conclusion, In fact, the work that-they are dolng during the
busy-work period has not only very little educrtional value but is stagnating
to the life of the child.” - ARswmning the right conditions, the steps in the process

of working out projects in Industrial Arts would be as follows: ) ’

1. Experimentation. 1In this the children as individuals make things sug-
gested by the material or which are the expression of their thought.

2. The children feel the need for projects of greater soctal wortls than those
which they have evulved, or for u better expression of the jleas which they
have attempted. In consequence they experiment again for the purpose of
improving their work. . B }

3. The childreil xce the need of group cooperation and a more definite plan
in order to cyrry out the Ideus that are evolving In their minds, .

4. They may ghioose o group leader with whom they plan the work to he done
and declde upolr the Individuals or groups who shall carry out certain p‘am
of the whole, oy .

* 5. The children select the materials and do the work nssimel.

@. They check up the results, Judge_jts worth, and plan improvements for
similar projects In t&o future, o

The specific method used in any project will have two purposes; N

1. To help the teacher to plan carefuily with the children in ggler that she .

-may appreciate every detall of projects initiated by them and t be able to’

help them go to orgnnize their activities thut real educational values may result.
" 2. To help the children by providing opportunities to.do, to enjoy, to leaf, to

-sucritice, aud to shard wWith others of like mind in work and play. It should

lead ther to increased self-guldance, soc¢ial responsibilities, right obedlence,

* and right eriticisms, . :

Since the project depends upon 4 real situation out of which various phases
of subject matter develop In a natural way; it Is self-evident that handwork
materials und processes play a large part in project work and very often form
the sturting point. for the project when the desire to-huve some specitic thing
prompts the attempt to make it. The projects undertuken may ‘be either indi- .
vidual or cooperative. ° ) i

The suggestion which prompts the project Will grow naturally out of some
Imigediate experlence which stimulates the child’s instinct to Imitate. Playing
house and store are ideas always ready for active expression because of chil-
dren’s desire to do what grown folks do. Parades and patriotic celebrations
will prompt them' to organize parades of their own, and a visit to the zoo will
Prompt them to play menagerle. The advent of a circus will result. in efforts
to play she clown ot the acrobat. : o of Gadgo @

In pife successful use of the project method the children must feel the tullat .. :

responeibllity for the whole process—the selection; the planning of detatls, the -
division_of labor among the members of the group, the assembling of the parts
and checking of regults, The teacher plays the part of sypervising engineer
and as inconsplcuously as possible keeps everything moving in the right direc,
tion and sees that materials are ready. when needed. 8he-will ‘be ready with

’ 5 x
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a helpful suggestlon whenever the work halts because the children have ex-
hausted their resources or whenever they.are in danger of losing sight of their .
real purpose in some useless or harmful detall. By wise suggestion and advice
she will keep the children from ‘undertaking more than they can accomplish
and will encourage them to persevere in what ‘is undertaken until reasonaHle
success is attained. These itemns, important at dll times, are especinlly im-
portant in individual undertakings. Nothing could be more disastrous than
such a use of free activity that in any case a child should form a habit of -
flitting from one thing to another in_response to whims fnstead of a serious and
purposeful attention to the work’ to be done. Throwing all possible sense of
responsibility upon the children does not in gny degree relieve the teacher's

« burden. It rather increases it in many respects. It affords greater oppot-
tunity, however, for her to study the characteristics and needs of the indi-
vidual child and suit the work to his ngeds and to help him to see the relation
-of his'own work to that of the group as a whole.

Projects involving handwork-form the best possible fonndatlon for develop-
ing art appreciations through the desire to decorate. It. is possible gradually
to select from these concrete situations the laws which make for beauty every-
where and at the same tine keep the ideas of beauty closely related to the prac-
tical evor)dnv affairs in which I»enuty counm for much in comfort and happi-
ness, o

Abundant opportunity. for class criticism is of great. importnnce. Newly .
finished work, both individual dnd cooperative, ghould be displayed for admira-
tion and all the strong and successful points ly commented upon in order
that the Joy of accomplishent nay-be satisfied to the full. :

Later—preferably just before a new effort in a similar direction—the work
done may be examined somewhat more critically in order to discover how- the
best results were obtained and- to discover errors and weaknesses which. may
be Improved in the new cffort. If attention is centered on some one or twe
points the children will he able to note their improvement more definitely gnd
in so doing gradually build up standzrds of appreciation.

Representative art—Fine art divides nat!al!y into design and representa- '

tion, - In class-room practice the element ~should be constantly stressed
not only in matters of decoration but.in orderliness and fine, . g, re-
‘fined, behavior. Much more time will be given to design because it_is an integral *
part of almost every -process. Representative art, though less prominent,
serves its purpose in pure enjoyment apd in developing higher ldeals through
" grenter appreciation. The child’s interfse love of plctutes and picture making
- offers the point of contact for helping him to ace and to represent what Te sees,
At first bis pictures express his imagery ;egnrdless of the facts. - The sky and
" the grass in his landscape ‘do not meet. He draws a gahle at each end of his
liouse and often adds the people who Hve within. His trees show many leaves
" often qulte out of place or proportlon. Children’s inagequate expression may
best be corrected through the use of ilfustration and sketching. Different kinds
of leaves, fruits, or trees may be sketched until thelr characteristic features are J
) lmpressetl upon. the children’s minds. Children may be led to express action -
) throngh draw!ng Pplctures: of people runnlng as ln Tom, Tom, the Piper's Son,
. or as in the Gingerbread Boy.
Oritioism and appr

..

of remlentamm art—Progress in loarnlng to Bee
.- grows by two falto ﬂ:rough comment and opinjon. Children should

be allowed the full joy offfrestion’and also the joy of examining each other’s
_effort. By calling attentiotr’ to the good points in their work the teacher may
prevqnt the ldverse crﬁttclnm thiat would dl-conra;e turther effort. To stimulate .

4 ‘r*‘i‘é
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proper stnndards may be set and rlght habm rormed. :
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observation she may ask such questious as * Which boy is runnin" fastest 2"
“Which tree is farthest away?” 1In this way children learn that ce;taln rela-
tionships of size, direction, and placing give certain effeets.

* The second factor in prokgress is example. While the teacher will not dis-
conrage frée, honest mpressi\b) any disapproving look or word she will con-
stantly strive to elevate taste th ough appreciation (‘f real beauty., She will call
attention to simple elentents of henuty in pictures which children cun ap-
preciate.  She will comment on heautitul colors and color (-omblnntlons where-.
ever found—in flowers, in clothing, iu sky or snow, in pictures—and by so doing
help the children to build up their own standards of appreclation qulte uncon-
sclously. :

Developing tcchmquc —The first " step in art avork—modellng, ,drm\lng. or
cutting—Iis free expression. Since the children now under consideration have
had the work of ‘the kindergarten this first step has been ‘taken, and some
progress has doubtless been made in technique. (See’ chapter on Fine Arts in
Kindergarten Curriculum.) The added development of thought on the part
of first-grade children will make them feel the need for better expression of
their ideas, and thay'will therefore be interested in the improvement of their
technique, but thh should not be. rhde an end in itself. Real linprovement in
craftsmanpshipe nmst continue to come throux..h the children’s efforts at free ex-
pression, followed.by. comment and criticism to show how the needed hnprme-

‘ment shotGld be made: .
To secare ifprovement in tovhnlque without eeomlm: to make it an end the

tencher will need to.devise progressive series of exercisex in modeling, drawing.
and cutting. The following suggestions for cutting will uppl\ in some dogree

“also to the other mediums, The children may: - -

1. Cnt single obfects for the joy of doing it.
2. C'ut objects that can he Frouped together to form a story.

.3 Cnt ebjectr that will constitute |nmt«r, to be used as a book cover if °

vlesired,
4. Cnt pictures of fruits, vegetables, or flowers for the Pages of_a falt’ book,
n Gt paper dolls with appropriate costumes, - «
Many gimilur projects can.be carried out,
Color work.—The' children here under consideration doubtless learned color

incldentaily in the kindergarten as a resylt of thelr weulth of experience In -
the use of bheads, pegs, crayons, paint, and paper. 7The work In the first grade

will give .them additional opportunity to use these colors, and as the work
grows more -complex- they - will feel the need fq;- greater varlety in. the tints
and shades. While progress will be largely . Incidental and closely related to
other projects the teacher should .have a definite goal in mind, and, If need be,
create situations which make it posslble to reach that goal by natuml relation-
ﬂhlpﬂ PR . e
Applications.— '
Choose color, combinations for book tovers; horders,
Costumes for paper dolls; valentines; and other construcﬂons
Plan for color effects in dramatizations and plays. :
Sketchies in crayon and water color. related to ‘school ‘arts.

’

Lettering. —'This Is introduced into the first grade by Qho use of mbbeutamp'_' e -

printing or the cutting’of lejters.from squared paper. ~ It should be taken up
Incldentnlly ‘onl in connection with simple projects that call for its use.
Attention should be given to ‘the spacing and arrangement of- the Ietters ao that

.

.
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SUGGESTED PROJECTS.

The chapter on sgbject matter contains many suggestions concerning projects
that may, be developed. Some of those mentioned were doubtless worked out
in simple form in kindergarten, and suggestions are given to show how these
same projects may be repeated to the children's advantage through the use
of different material or by placing the emphasis upon new aspects of it. Among
these thus discussed are the doll house. storgs of different kinds, the garden
and farm, the seasonul festivais, the park, the zoo, and others. Mostly all
of these and others that might be mentioned woull involve the workjng out’
of minor projects. The building of a House or store calls for the making of the '
furniture or equipment needed; the celebration of the different festivals
involves appropriate decorations; and the giving of little programs for the en-
tertainment of parents or school ussociates might call for the making of cos-
tumes by means of wlnc}’stories could be more effectively dramatized.

Other projects will "doubtless be suggested In eonpection with the several

* llnes of work, Among these may sets of cards for number or languange

games; booklets representing seasonal or other acpivities; or articles for exhibi- -
tions of dlﬂ'erent kipds. " As the year draws to l]‘ ‘lose the children might work
up a program to be given at the school assembly, a local fair, or the representa-
tion of u 200 of of a circus for the school or ¢ther invited friehds. Tlie amount
of tine to be devoted to any of these must depend upon the conditions-and the
importance attached to the t\'pc of work as gompared with the other r phases.
“The folld’lng projects were svlec-u-d to |lhmrute t\pcs of work and the gen-
eral method of procedure: . .
~ PROJECTS, : ‘

Nature-study hook.—When the children are watching the growth of their
bulbs in the schoolroom, It is Interesting for them to make a hooklet in which
they keep a record of the growth of the plant. The book should consist of a
cover and separate pages-which nmv be added to the hcmk when a new record
18 made. The children have already had sompe expvrlom-o in the kindergarten
in making books und in decornting the cover. In the first grade there will be,

however, n more conscious use of design, and when the book Is completed better
technique In sewing.-the pnges and the cover together. The cover of the book

may be made of soft or neutral tints of mounting paper that will serve as a .
good background for the bright colors the children muay choose for their original
deslgns. Crayoning, painting, or paper cutting way be the medium used, but -
the same medinum should be used on hoth the cover and the pages, The cover
design might be a flower motif in paper cutting .not pecesgarily derived from the.

. kind of flower which i8 to be depicted in the hiuges of the hook, but combina-

tions’ of green and colors suggestl\e of flowers, The development qf ‘original

-‘units of design will grow out qf the nperlmantnl cutting of folded pnpers which

the kindergurtén children delight in doing. The child in the first grade has more
eontrol of his scissors and will cut larger units from his paper, and make his

’ resufts more eonscious as he expgriments. The advantnge of paper cutting in

‘securing a design Is that the units can be moved ahout af will making different

A . combinations. before the final reguit is obtained through pasting the units. The

title of the book may be printed by the children, and until the children liave
learned to do. fneat work lt Is often best for them to prlnt the title on a separate
paper.and paste it in. place.

The inside pages would contain pictures of the plant and the bowl or flower
pot-in which it is growing.. The drawing of the plant jn its different stages
wm r«-qnlre»' real ltudy of: the object, Which 18 an agdvance over- the more
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write the date under each picture or,tliey may mensure the growth of the plant
.and record it as * March 11. My plant is 5 inches tall,” or * March 18. My plant

* " has grown 4 inches in o week.” A sentence or 4 verse may be typed for the.
cmldren to puste in the bouk. such as—

Til some happy day the Inul‘i
Open into flowers.”

Toy money.—There are often individual projects \\hloh are reluted to the
Inrger group project. When the children have constructed stores gnd are play-
ing at buying and selling. there arises a need for toy money. This idea Is often
suggested jnd carrled out by the kindergarten c¢hildren. but they ure usually
satistidd with a very crude produ(»t The children In the first gradé, will wish
to cut good elrples to represent coin and oblong pieces for tlie bills. Out of
diversity in shape may grow diversity in size. Pennies, nickels, dimes, quar-
ters, etc., will be cut freely or circles will be marked=Trom an ohject and then
i cut out. The children may suggest the use of real money-to use for patterns, or
L they may make use of-circular objects in the room such as milk-bottle tops, the,

: covers of paste jars, ete. In either case, they will begin to study the relation®

of size to the value of the coin. When muncrnls are placed on the coins, a

ehild has gained n mathemutical experience which will he furﬂmrode\'elopml L1

he buys and selis in the play store,

A top wagon.—1In the kindergarten the (hll«lrvn Invent erude wagons. 'I‘he
nmkln;: of n wagon may have heen suggested to them by experimentation with
materials,.or they may have heen made in relution to o community project, and .
this fden of transportation will call Loy the making of wagons in the first
grade, :

The kindergarten chllclr«n «.m»n make wagons of paper construction that are

merely for the pnrpose of representation. They )also make wagons from boxes,

Immature children are often perfectly content to tie.a slrlng in 0 box and drag

it aronnd for 0 wagon, ’

The child in the first ;:rmlo has a more ‘detinite iden of construction and a
keener Interest in mechanies,  He wants wheels that will turn around whether
he constructs his wigon from pastehoard or womden hoxes or whether he makes
', . the entire-wngon from ea rmmurd .oF wood. The kindergarten child may be aon-
. tent to fasten milk hottle t nlN to a cardbonrd baX with paper fusteners. The

_child in the first grade may c-wfwrlmont wvith this sume material or may sub-

. stitute_spools for the milk bottle tops. Whatever the material he uses, tfte
" vniue of the project lies in the problem it presents for rolution. The fasten-

p ing of rome kind of an axle to the hod¥ of the wagon, fasfening the wheels on
the axle so that they wil] turn around ‘and vet not fall off, provide real
problems for thinking. Where wood Is used, it will of course be neceséary to
prepare the material to some extent for the child's use. - Circular pleces for
wheels. different shaped oblongs for sides, ete., and slender pleces for axles and
tongues should-he provided. The child shonld hm,o to select the pleces, how- -
ever, hest sulted to his purp(m- Some mmlmmtlons fuch as sawing the long .’
slender: pieces the right length for axles, and horlng holes 1n the center of the

. wheels shonld. he worked out hv the child, The test of the product is not the
perfoct result, but how much tlmm.ht has gone into. its production, o ey &

Vocabulary book profect.—A. gronp of heginners in a first gride wanted [
book and a primer war given them: They were charmed with it and asked to

be allowed: to take i1t home. Since they could not read the ‘stories they

engerly adopted the-suggestion that each one make a hook and put into it the . )

words that he vr she knew. This they could take home when lt was ﬂnlahed 2
" to show theh- mothers how much they hnd leured thus far,

v
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& The ohlltlron made tho Imol\s one afternoon and for qo\ernl days welcomed
Ldrill on the words they must I»» sure of hefore they were allowed to put them -
into their books.” As n kexult tlw\ learned more words ‘thoroughly and quickly
than they would have learned in any other® way. The' children ag well as the
teacher decided on the strength or wenkness of the fdividunls.  They gined
¥kl In making the hook and pasting in_the \mrnls—-writwn by the teacher.
* Later unother and woré compliented book was mnde in which wpie pasted
pictures of Baby Ray and his pets, and reading matter dese 'riptive of the same,
The children experienced the joy of acconmplishment Jnd an impetus was gained
for further effort when after hard work they tonk the books home to show’
their mothers how much they Knew, and why thmuv words were needed,
Through thix common experiénee the group ;.ullml.mm I of socializing value,
and, a community xpirit was promoted,  This wax seen. particularly in the will- ]
Ingmess to help * the weak brother” . "\
A florist shop ((mrml out in-a first grade as tloau'ril-ed Y—A child In the i
first grade who s a close observer and always ready with ideas, said that she [

07

1 avished we could haved florist’s shop in our schoolroom like one she saw down
7 town, She 1ol the cliss how it was arranged.  Her enthusinsm was ‘con-
tagious, und for a while many little volees w ere heard all over the room offering
suggestions and planning for a tlorist's shop,  Fivally it was agreed upon by
the class to have a tlorist’s shop and to platut seeds and rajse flowers to sell.

The next day hulbs_ and lower seeds were brought m wehool, algo pots,
hoxes, and garden tools, T hN led to a study of soil. The class was taken to g l
vacant lot nearby where tlw\ 2ot the wail Best suited for certain flowers,  They
were shown how ta mix the Cortilizer with It. F

After days of p.nllc-m \\.m-llu;: and watehing, the green leaves peeped out N
of the ground. How |nlm~wl the children were,  Day after day they watched E
with much interest the little plants ax llu-\ appenred, amd some of them kept v
u record of the days the senly wore in llw wround,

By nnd by the thme came for a sgle. There were nastartinms, pussy willows
(which had been rooted fn water), sweet alyssum, tiulips, pansies, nareissus,
moraing glories, and jouquils,  The potted plants were wrapped In colored’
puper which wns very effective, and the cut flowers (hronght by the children)
were arrauged in buskets, Good Judgment was used in pricing the flowers,
. These saleR wereppatronized not only by the children in the cluss, but by thelr
parents, by frien{ls in other, grades, and by some of the teachers, s

Practically all phuseyg of the course of study were covered us the natural out- ° £
cowe of this project. Planning for it offered splendid oral language tratning,
Much kuowledge of nature was guined. Nuture poeins, stories. and songs )
naturally arose with the development of the profect. . !

Good thinking was done in (-mmwliuu with the handwork. The florist shop
was tuilt of bricks und blocks, The desk was also made of bricks and blocks
with pustebonnd cash drawers that coild sglide in and out. ‘'Che, boys taade
“some of the flower boses and a few clay pots. The girls worked on cntalogues,

T Some of the flowers were f ree-hand dnminp«, und others were cut from cuta-
logues that weve ‘given them, The signe Advertlsing the sales were fllustrated
posters made by the chiliren, "

Reading was necessury to tell the names of the seeds Inarked on the potw,
to rend’orders tuken afil the “sold ™ signs, The shop offered. splendid .drilt in.

" ‘arithmetic. The shop-'keemm chinged - nud - counted real ' money-; they sold
plants. by the dozen on half. dozen. g

“This project proved yvaluable not only for ¢he language reading, wrmng, and

nrlthmeﬁe ‘which ware nmuury for. its developmeut, but lt ntlmuluwd the'
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INDUSTRIAL AND FINE ARTS. 49

children to ;m\_'e home zhnléns, to take more interest in bringing ﬂowerp to’
. schdol, and to report on wnlis in the woods and the Wild flowers seen,
A local feir~—The reproductlon of a fair which the children have attended
affords them an 'opportunity to express what they. saw and heard. This can
»  be given in a school hyll or eut of doorg if the wenther npermits. Such a fair
should be-planned with little guldance by the teucher. .She will provido the
. ngterinls that will’ suggest things to do and how to do them, ‘and help the
children to organize the plan so that simpler forms will be attemipted than
-+ they wonld be likely to select. Her aim is to give them. opportunities for
choice and fuflure, to keep them from hecoming dlsmurugeql, and to help them
to check up their results daily.” The suggestions utder * Method * will indicate
what the gvl'leral procedure should be. Opportunity for the use of the in- °
dustrial and fine arts will be afforded 1n the muking of booths, Pposters, decora-
tions, costutues, tickets, prizes, and souvenirs. .
The exhibits may form the tirst phase of ‘thid project. The tencher will
help the children to recull the exhifits they suw and’ discuss with them the  °

5 R AN

ones to be reproduced,  Theie might lnclu’du-ni'ill_c products, cattle and poultry,
cooking, hundwork, aud®school airts.  In the milk products exhibit the ‘children

~ . might sell milk, and muke nnd sell hutter to he served on crackers. Some
means could also be dovised to demonstrite the need of milk -for all children,
For the cattle and pouliry exhibit the children might bring their own pets
or toy unimals, If thls is lwpossibie the anhnals may be made of clay, plas-

’I ticene or cardbourd, This would call for the mukingdof coops for the chickens,
kennels for the dogs, and stalls for the horses and cows, and would furnish

T

‘ un excellent ppint of departure for a discussion of the housing and cure of
3 these anfmals, : oo S
E The cooking exhibit might contnin n kitchen and coonlug utensils, and

erhaps loaves of bread, cuke, cookiey, ete., made of clay; 'The children might
mitke amd sell lemonade and candg. R a
The handworl and school arfx exhibit will glve an eppdrtanity for each
grade i the schopl to contribte something so that all the grades may feel-
that they have u part in the falr, A L ’
The prepuration for these exhlblts would probably require about two weeks,
The second phase of the fulr project might be -the slde shows, Iere also
the tencher and chlldren together would discuss thi slde shows seen at the
real fafr, amd agree upon the onmes to be represented,  The following ores
“might be agrecd upon. A play composed by the children ‘from a plot in some-
o sory they have heard or read; a merry-go-round; a trick dog or pony—the
mrts token by children; a tall man and a dwarf; and perhaps a tut lady.
I It 1s well to have all the children tuke turns in pructicing for these side shows
fur the joy.of self-expression, and for the stimulation of latent talent in indi-
¥idual ehildren.  The ehildren themselves can definitely asslgn the parts to’
_individun] ehildren when the time of the falr draws near. The preparation
for this phase would probably occupy a week,, For materiuls for censtruction
work see Kindergarten Curriculum, page 23, and for Art Materials, Kinder-
Kurten Curgjenlum, page 35, o . ;! : .
Andther phase of (ghis pmjgct -might. be a track meet.. ‘This might ‘lﬂ(’]lldu_ :
the' physical ncllvlt!‘% carrled on dally in school to give the’ children good , .-
posture, such ds: e _ S e AR
L. The imitatlon of anlmals—birds AMng, hopping, -or walking: senls flap- §
" ping thélr fins; Jumping; dogs ruining; elephants walking,
2. Somersuult: exercised, hurdle racing, jumplag, or hopping, .
8. Bimple singing and folk games. S
(]
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I3 Such a project may seem ambitious for first grade children, and. it may be
- best for the grade to undertake only ¢ne booth or side show, the other grades
of the school contributing the remainder, If tha project is kept simple it wiil
afford many opportunities for growth along all lines that will touch the children

and the communlty. The children will gain in self«lirection, personal respon-
—slbility, self-criticlsm, and apprecintion {n Its several nspects, Furthermore -
such & project should yield for the children a greater knowledge of them-
selves, thelr-needs and powers, and of animals and thelr care. :

The physical training pecessary to perform even simple hodily exercises.

The schovl arts nveded hl remlimz coumlng luou*urlm:. mnkhu.' and selling  ° i
tickets. . :

The skills needed to make and docorme the thln[:s required ror the fnlr

The perseverance needed to carry on theswork in spite of difliculties.

’ ATTAINMENTS. ~ .

. Physical. oo~ ’ .

. 0 1. The use of the budy (hand and feet, ¢te) in freer. more cmn"nuteql ways.

", 2. The abllity to take out and put,away inaterinls in an orderly way.

- 8 Abimy to get the muterinls needed without disturbing others.

Mmml
1. Independence (self-directed). )

¢ 2. Abllity to ask for help when It is needed. * o

8. Ability to observespleasing forms, arrangement, and color«

4. Direct knowledge and skill, which includeability to—
(a) Solve prohlems in connection with industrinl and fine arts, and the

school arts, ete, L
(b) Persevere for an end of worth, * o
(¢) Find leads or stimuli for new projects, -
(d) Begin again, after having fafled, '
Social.

Abllity to work and play with ofhers, so a0 grow in—’
1. Conslieration for others. . 2
2. Cooperation with othorﬂ ‘

. Initiative.

4. Right obedience in socjnl situations,

5. Personal responsibility.

6. Right ‘teeling of independénce on others,

7.

v+ —

TR e

[N

Right feeling of respect for the opinlon of others, - i ;

Spiritual, . y

The by-products of teeling, nttltude. and appreciation, ete., wh'lch affect « -
thought und hehavior, « ~ 8

In every lesson, the teacher's skill wilk be seen In her abillty to ask hvrself
the following questions, and act ‘'on her declsions:

1. Are the children actjve (mentally and physically, ete.)? .

2, 18 the a(‘tlvlty nseful in the «hildrons Ilws now. nngl probnl»l) fur the

future? )
v . 8. Is the actlvlty prodyced by the teuchor or the materinls primarily? |, -
o0 v 4, What pr@rtlon of each, If the teacher is giving guldance?
: B Whnt results can probdbly be expected in habits? .
~ ' 8. If the résults are unsatisactory, does the fault lfe in the mnterlnls. or the
teacher? : .

o
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| .Chapter VIIL. - .
: * NUMBER.

-

. By Anice Lo Haknes, -

Before proceeding to the quantitative experiences of first-grade children,
attention is called to the.following abbreviated résmmé of replies to an in-
: qulry made of kitdergnrten tencbers in different ¢iiles régdrding the quan- .
titative experlenm-s of children. in the Kimdergarten, . -
The aim in the ‘kKinderzarten Is to awanken conscionsness and quicken percep.
tion in relution to quantity and measurement. These results are to he reached
as far as possihle, not through formal instruction but through seemingly in- |
“eidental expericnces which eall for the followhie? (1) Comparing ind judg-
ing with regard to wore, less, fewer, lirger, smaller,. ete., without exact
meusurements; (2) measurement by comting to fined out how many; (3
measurewent by units of length or surface, when needed.  In schools with a
large enrollment of non-English-speaking children the langnage work con- -
nected with the numbef exervises ix as bmportant as the Judgment which the
* child forms and tries to express; hence in thy kindergarten -both perception
and expression in regard to number provide a gl basis for the lateg humber
work in the grades. The oftener the Kindergarten teacher presents ppportunities
which call forth.n ;wrwptlnn of quantity aml awakens the impulse to mensure
the quantity in some way, the hetter llw pupil wili e pr(‘]n.ll‘l'tl to tiuke up the

Work of tlw suecesding grade, 5 "
Al kimlvrmrlm-rﬂ seem o agree on the fulln\\in;.\ qmmtimlm- experiences |
*of kindergarten children: . .

1. Counting: ' '

To tind the nnmlwr of ¢hildren in the cirele, ehairs in the circle or

< room, blocks used? objects constructed, objeets seen on walks, penntes
brought. in for savings stamps, squares in the 16 square ruld ('tc
Thix connting may sulm-mnes ho crricd on to 100,

2. Comtrucllon'

Oritl expression about the \\ork in construction prm‘ldos many oppor-"
tunities for language tenining in relation to number. ' The activitiess
as suggested in the Kindergarten Curricnlum would afford elemen-  *
tury knowledge of the facts listed under the following headings

e 3 Fractions: . -
Wholes, halves, and possibly ,quarters,
4. Mensurement : .
Length—long or short o -
- Width—wide or nurrow, thick or thin. e
Units—cubes, or bricks when m«-cl In building.
5. (mes emphasizing number:
Muftin Man (1 and 1 more,- 2 uml o more, 4 and 4 more. “ 8o’ ‘8 of us
. .. know the Muffin Man.”
AT o Chilckadoes. (5--* 1 tlow awvay and then thege \\orv 4." ete.) 2 C
. Little Indians—(10).
A Family, mempers—parents, chilldren, I;rntlmrs. and sisters, e
! Sense. gnmes—foeling the number of ohjects. |
6.. Time. K
From clock—short tine. long time; Low clock’ looks nt9 oclock
- From calendar—=days ox week, .
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7. Proportion—in industrial arts.
Chimney tov large for house,
Furniture too small for room.

8. Recognition of number, il
Groups—4 children here, ete. s

All are agreed that the detinite results expected are—

1. The child’s ability to coanpare and to state his ju«llimoms concerning com-

parative quantity, sized Jength, ete. (more, less, large, e,

2. Knowledize of number naifies and the abilily to count as fur as his school-

Toom experiences eall for. ’ )
3. Phe ability to cut, draw, measure, and estimate,

E Puring the first year there should be no really formal number work, The
hasis for such as there is should be the child’s expericnces and -the knowledge
0L ber phtained throngl the activities of home, school, nol:hlmrlmid.‘n‘nd
© situations arising through these. While for the child it should appear fnel-
duntal to these situations, it shonld he detinite in the mind ‘of the teacher,

The child’s number world is in his toys, games, work, and play. A child's
interests and needs in relation to numbér arg first expressed through the
rhythwieal activities-of counting, meaguring, and grouping. For the purpose of
miining power and skill, provisions fur these should be in response to some
definite conscious need on the part of the child, who should feel the reulity of
the situation. ’ .

.

GENERAL AIM,

. ,
T T lay the fonndation for that type of mathematical instruction which iy the
more advancéd grades functions iy jts obvious newd (1) as a tool for the actuil

. business situations common to everyday life. pnd (2) as training in social in-
¥iglit through social sln!ulluns common to-all and special to no class.

B -

SPECIAL AIML oo 7

Throngh the various forms of motivited activities to build a body of mathe-
uftieal imagery that shall form a basis for formal number facts and problems,
To secure the ehild's krasp upon needed number faets through famidar ex-
perience fustead o1 through formal instruetion and rote work, ’
4

SURJECT MATTER. - ’

TTETY LT YRR AT L L

AR B g WTTI L

The interrelations between subject matter and method in this subject seem
So complex that they are differentiated with diflienlty.. It has heen stated that
Wwe are dealing with the quantitative experience of this period of the child's
life.  Our suhject matter, then, comes frol'n utilizing such of the child’s own
experiences.in school and out of school as ‘entail some degree of mathematical
work and supply the body of imagery that hecimes the basis of his ‘mathematical
knowledge. It arlses from (1) -such Social blays as playing store, post office,
golng to market, and other imitations of the grown-up wofld; (2) from such
«'-«m:m-tit,i\'e'gumvs a8 ring toss, bean bag, dominoes, ete,: and (3) from his relys
tions to othier material to which number is incidemntal, such as mensures. ot

.As-regards mathématical facts find skills, this subject matter should. inélode-

- What @ child first requires rather than a hard and fast number Hmit. To_filus-,
trate, it is'cpncelvnhle.that a child might have a need for knowing that a
bickel and a dime mnke 15 cents, or that 1 score of ® and' 3 make 12, or-that -
the bank account had risen from $3 to $4.75, or that the food for the schooiroom ]

" Det cost 2 times 15 cents, an expenditure which would have to come from the
: " fundof 40 cents; and that this need might. present itself béfore he had.learnied . /.
4l the pairs_of gumber which make 8. A number. fact should grow .out of. -

Y
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b4 A KINDERGARTEN-FIRST-GRADE CURRICULUM, -

its relation to some project in which the individual or group.is interested ;
such as dressing a doll, making & playhouse, buying a new picture or tuble
cover, collecting money with which to buy seeds for the garden, ete. A child's
dally life both in-und .out of school s filled with many such quantitative experi-
ences. ) .
Based on a previous statement regarding the child’s interests and needs, the
following ia an orgnnized presentation ‘of subject matter:
.~ L Indefinite comparizons, and fumiliarity with. wcubulnr;’ ~imilar to fol-
" lowing:

taller tallest smaller sr&lost.
shorter - ‘shortest * longer longest
higher ~ highest heavier . ~ benviest
lower lowest nearer - nenrest
larger largest wider - widest -
IL. Counting for exercises in physical training:
Number of windows In room. , v
& Numbér of pupers or books for the class,
Number of children present.
- Number absent. . .
Numiber of boya— s . . e
* Number of girls. A :
Nutnber of desks, ' .
Number of stars in the flng. ¢
Number of hooks needed in wardrobe for girls, ‘
Number of hooks needed In wardenbe for hoys,
Stamps, marbles, number of buttons needed on clmhox ‘
By 2's, rubbers, mittens, always having In mlml r(-nson or motive for
tlie counting. 0

Children hy groups-of '8 oF 'x, as in nmr«'hing OT games,
Number of valentines necded for presentation to the kindergarten.
Number of erasers, library books, etc., needed for a class. '
III. Megsurcment:
" 1. Inch, fuot, yard. —Fxporiencon such as ﬂnding the height of
“a ‘child in feet and hiches, the dimepsions of desks, tl)é
distunce apart which children should stund in nmr(-hlng
. - or physical trulnlng as distance from goal in gme;
: . . measuring pnper to cover books, yarn to tie number book,
ollcloth for plant table, burlap for hackground for picture
exhibit, rug for use in conversation .period, decorations
for special occaslons, cloth fof costumes used in druma-
tization. Problem: Wil the table o through the door?
* Can the chair be pluced under the table? How many
v yards are needed to make curtains for the play theater?
2. Pint and quart—To know the (lm'egence between' the pint
and quart relation .of one 1o the other, also of the cup to
the pint, e. g.,'a pint of milk contains two cups of milk
for luncheon.
8; Dozen qnd half dozen—In relation to things bought. by ‘the
dozen, e. g., pencils, books, egg®, -
IV Money.~Through experlences with stamps, car fares, newspapers, mar-
i bles, jatkstones, buying school material, food, school lunch,
milk, doing errands. Through school projects of collecting
Papers to sell; buying and selling in play store with toy
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V. Reading numbers.—Theé pnges in the book, street numbers, clock face,

.

o figures on stamps and billy, calender, prices of articles in-
} stores and play stores, fireealurmn boxes, numbers on rooms
. in the building.

VI Writing numh('rx —Writing nunibers mmlml in markig prices, making

VIIL

V1L

toy money, Keeping nccounts, Keeping record-of score games, number
book,

Number xerics and combinations. -—(,mmtlng is enjnyod as rhythmic smmd
After control has been gined over nunfper cuombinations, these ure
vnju\nl ax ginex for testing mental acenracy.

lomlmlmu —Throngh experiences gain fuimiliarity with a speclﬂc vocab-
ulary. The following Is suggestive nnh as there would be variation
uunnlilu: to l-u'nlih

square . fizures prlce
“enbe add . . charge
* mensurd o " space recelve
equal . ) middle change
“divide - right . admission
length - left count
width corner : inch - -
, center elge foot
. opposite less . -
METHUD.

"The teacher who i in daily contact with the problems of childhood in general,
and of one group in particular, is the one hest fitted to interpret conditions and
chodise the toolx of instruction. There should then be as great variation in the
tenching methods as there is variation in the conditions for thejr use, and these
are endlesgly chum.«-ubh- A tencher with a sympathetic knowledge of child-
hound mHI a seientitic knowledge of mental life will focus attention on the child
ax the netive factor who s to e given most careful consideration.

Ina lnrge way method should be *“situntion by situntion rather than process
by process.” with the abject and the loea) problem the starting point. While |
in it universal school practice it may not always seem possible to thus relate
the work in number to some procedure of interest, it is exsentinlly impurlnnt
that the work be concrete, not merely in the sense of teaching by means of
objects, but concrete in the sénxe that the situation Is within the child’s inder-
Rtariding and one in which he takes a vital interest.

Procedure must not be regulated memly by something to occupy a child's

hunds, that is. by merely visual Inunimnte objects. It must be a procedure

growing out of the need of his thinking life, his nets, and experiences. In other =
words, it should be 'a motivated situation which is involved in his own life,
There are ceftaln principles of proc«-durc- s\hlch should he considered. These

are:

(1) The aufmntlon of the precedlnz outline of snbject matter whlch s'u\m

to measuring, etc.
(2) The general, procedure thut ‘umber should he nppl!ed to (a) thlngs

tangible and present, followed by (b) thlru.'a famillar but nhsent thence pro- .

ceeding to () abstract numbers.

- (3) The presentation of the idea should be alwa)s throup.l\ spoken lnnguagv
- until the sltuntlon becomes famillar. A / .

" out by (p) muking Indeﬂnlte comparlsom. proceedlnx to (b) countlnx, thence :
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There shojld be uspge witbout much formul repetition nutil near the close of
the secar, when there should be summaries of “simple facts/and practice for
facility. :

) ATTAINMENTS.

1. Attitudex, intcrest, tastex.—At the close of the first year children shoull
have an uppreciation of the fact that arithmetic Is not only kil in calenlation,
hut that ft satisties the quantiative needs of life. This attainment is hased on
the supposition thut throughdéut the year they have had abundnnt opportunity to
express through fmitation their intrinsic int‘omst fn the Institutional occupu-
tions of their elders. | ] =

2. NHabhits, skills—At the close of the first year children should have
acquired— , . ) T i

A degree of self-dependence and Initiative threugh having worked with
thingz in expressing individual or group ideas. : . )
Fumiliarity with the foot rule, and ability to draw and measure relatively
accirately with it. : o -

Ability to estimate length and width of object in a limited way,
ALt to follow simple printed directions: such as, nuke a 2-ineh squate
cut 4 inches of string: cut twe 124neh strips, eére,

© AbHity o follow stmple printed directions. using sueh words as nsisyre,

fold, paste, count, nrill, ote, 4 ,
3. KNnowledge, information:-—-At the close of the first yenr children shoubd
be abie— : ‘
i To count by 1's, 2, 10's, ) |

To ¢ount backward from 20,

To group objects—five 2's, six 10's¥ ete. -
To recugnize small groups without counting, e, g., 2 marbles, 3 s'tlvks.
To recognize larger groups in a “dominoe " or uniform arrangement.
To recopnize a cent. nickle; dime, quarter, half dollur, and a bill.
To know value of nickle, dime, quarter.

To ‘recognize numbers 1 to 100, / 2 ]

To write them from dictation. /

To recognize the Roman pumerss I to XII.

To know through experience the meuning of %, 1, Vi, +, —, =.
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| Chapter IX.- A
¢ " PLAYS AND GAMES. = . /-'. .
I: - TOBy Guan Harmdox and Leena A PavEr ,‘; ' .

Plays and games are essential forms of edncation ut 6 and § ydars ..r‘hxe.
us phwsically, mentully, and =oclally the child is in u plastic state, und play
exereisé promotes hoth flexibility and control in all these directions.  While
the spme types of activity may be continned from the kindergarten imo the
lirst grude, & year of kindergarten training will result in & desirefor a more
swilized form of pluy.  As n child develops mentally and hecones less fne
dividualistic. he desires to eluborate-his play by making more dt-llulw rules
and by nulmlin« pluyates, ’

0y

GENERAL AIMS, R .
.. 4 . N
The general aims are similar to those stated in the Kindergarten Carrienlum:
*To develop physical strength, conttol of baddy, and eaxe and- grace of
movement.”  The Kindergarten training has matle 5 beginning in these dire
tious, and the first grade chonltl continue the trnininu hy- requirlug a mo
“wrgnnized and controlled form of activity., .
“To glve training in sovial u-,cm]mnuiou " Games are an impormm nzem'y
in developing social organization.. During the first year shotld be given the
-n\lmhmrv training which is the foundation for luter orgarized tonm work
under a chosen leader, A
“To help Interpret experience. It ix through dramatization thet a ehlid
euters most thoroughly Ninto the experiences of others, He striveg to develop
‘expressive use of bix hody In order that he may interprer feeling. lmlmatim-
tion stretehes his vision, adds color and-vitality to his personality, uml nrouses
him to l‘('\(ﬂll‘ﬁ'ﬁllllt'\\. enthnshism, nnd smmlurtls. -

——— L —

. SI'F(‘IFI(‘ AIMS, .c

To provide tlme and place for physicil activity, w hich in at this age-neces-

- sur¥ far physienl growth and mental deveflopment.
_To promote free, Joyous activity. - :
' To develop alertitess of the different senses and quickuess 3f response. LN
y promote vurious skills sueh as \\JJ mullre bodily coordluatlons and
museular control for nee uracy, :mmnm. or grace, . N

© To provide an opportunity for the exercise of the instinct of Imltntlon.
To give training in originglity through constructive use of. the “imagination, -
To -encourage lmerpntlve use of the bod) in facial expression, gesture, -
sp«e(h
To present opportunltles fnr developlng leadera who can orgunlze “Rroups -
10 execute plaos,
To give trnluiug in doing one'’s share ln n group to secure tlw smwus of

-

the group, - s o ) o
" 99995°—22——.o o S
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58 ‘A KINDERGARTEN-FIRST-GRADE CURRICULUM. -

SURJECT MATTER AND METHOD,

. -

Subject matter is found within the various forms of physical aetivity which
. are necessary at this age to promote physical and mental henlth and social
adjustient. This activity takes the forms of Sense gmmes, pliys on apparatus,
ball games, rhythmle play, -singing games, contest games, dramatlzation, and
dapees, -Arithmetie and word games will be discusssed under other headings,
Scnse gumes—The sense gawes played this yenr should require keenness
or quickness of perception and a controlled or a1 quick response.  They should
be-gnmes in which the chill measures his ability in refation to others., The
following are- types of such games: Little Indians, Magical Musie, ‘I say
Stoop.” When the children have wiined a fair degree of eontrol in playing the
game, more diflicnlt rules shoild be introduced or another e substituted
Plays on ammra!un —UFor henithy muscle development there must be fre-

~, quent um\ormnmeﬂ for free pluy- on sllde, ladder, and rope swing, Balance

"~ and hand, as, rolting a ball so that it will stop in a wmull ctrele or will knock

bour(lw.,und swing har are also very useful, Such pluy should exercise the
Iume muscles of the trunk as well as arms anil legs; these are the parts of
the bod¥ mast needing a developing use without strain.  There should he ne |
(‘ompctltlon connectedd with the use of the ummrunh the aim is to do\'olnp
vitality and courage without recklessness, .

"Ball games.—~Plays with a ball (his year l'('quu'v Iu‘lt(-r coordination of eye

another ball out of the circle, A game simikar to tvnpuw ean be played usin:
only six pins; scores should be kept. -A\thrn\\'ing game good at this time is
Ring Toss: the children can manke their own hoops hind. standard.  Dodge Bail
and Qult:k Ball denund contrfol of the hall, as well as alertness and quick action,

Rhiythmie play.—The rhythnide play of the first grude sometimoes takes sueh .
- free formsus skipplugrope or jumping hurdlw Nt at a eertain distnnee aparts= i
It is 8ometimes found in the singing games where “words are accompanied hy
gestures, as in the King of France. More often the rhythmic play becomes a”
siniple danece.” For justance, if the children are playing brownies, they will
wish to show how the brownle suddenly nmw:us. how he waorks, how he tip-
toes over (he grass, @)ul how he sudienly vanishes;  The. repetition of; these
different inn-rprvt.mu- movements in a sequence with a climix constitutes a
“brownie dance.  Other ideivs that may be carried out in thisx way an'(- such as
the flying of birdy, movements of animulg, falling of antumn leavey, As one
x:r(-nt vitlne of rhythinic play lies in the free, evenly repeated motlon, such
plays should be carried on in ot large opew spitee,  Where this is not |a3.<. .
sible, the number of children taking part should be liniited, to permit of right
. development, . .

Ninging gumes.—The singing games which call for the partieipation of the
group are Oats, Peas, Reans: Pop Goes the Weasel : \euzhlmr, Neighbor Over
the \\u *5.The Seven Jumps; and Skip with Me. hxunmfes of cuntest singing
lznmes are Jolly 18 the Miller, Drop the Handkerchief. . Singing should scldot
accompnn\' games except when it ig necessyry to secure concerted group action.

At other times- it confuses a ‘chlld’s thought and retards -the ucﬂon Used to »s
excess, It muf resuilt in a habit of singing with poor tone quality.. ~

" Contgat pames.—Besides the comp(-tltlve singing - gzames menttoned ahove.
there are. simple racing gauies and gamds sich as Potato Race, Skip Tuy, .
‘Crosging the Brook, Cat and Mouse. - At the héginning of the year there should

 be_few rules, but: these should be clenrly .compreheided hofore #n attempt s’
madé to play.” It is the children who.should correét errors, not the teacher.
The games for this uge shouldl test gk, speed. and control, but uot endurance.

-
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Gradually the games sh:)ul(( be made more difficult. No rewards are neces-
sary : the joy of accomglishment is its own rewurd,

Dramatization—The dramatization which arises in the first grade may be
the rather free expression in mnneotimn with activities heing carried on in

* the clussrvom, as in playing post oflice or store. or it ay be the playing out of -
an excursion, going on a pienic’or to the cirens, or it may he the more organized
form which develops in the effort to interpret a story which has heen heard
. or rewd. A list of the stories which will lend thonmol\_«a to this type of
expression is given in the chapter on literature, “

In <lmm.|tiv play every true effort .slmuhl he enconraged, however slight ; a
child must’ x.mn contidence . himself to express without being self-conscious, .
Fle must lose himself in the part he. is plu\ln;.' put himself in the place of the
other, assume the character and mood. A cl(mir« must be developed to glve
the best of which the chjld is capable, to impru\o ut every uttompt The ability .
shanld be developed to offer erfticisms and suigestions and to uceept thoge
Which woir! hmprove the charcterization, There should he no drill. no

© monotonous rep«-tllinn Inerensed power s<houlfl come through \’nriaﬁon
through additiomtl touches to improve the new attempt. (‘wulive mul indi-
“vidunl thinking will be fostered by encournging the ehildren to nuke up their
own dinlogies.  Conversations should not he memorized, Costumes ay he
introduecd when the ehildren fm-l the necessity for more t~lwlrl\' aletining the
characters, when the costumes will aid in developing the womd to he portrayed,
" Reward comes in the Joy found in te;n accomplishment and in the knowledge
5 that  pleasure is Iu-hu, Li\(}f» others, . Real dramatic work generates an
; atmosphere in whieh’ each pdrson s cither o dynamie and dramatic imperson-
Stor or a creative and clm_m:mv- listener ‘with the fuaginntion stirréil,
" Dances.—TResides the Iuterpretative dances menthoned under rhythmie play,
P there are other danees wljeh ehildren can originate by making expressive
mavenments to aceampany instrumental muste,  Musie a’ the Chimes of Dan-
kirk. Ladita. Indian musle, portray mood and with marked rhythin, o that
children will quickly and Joyonsly decide ona sequence of movements to
aceompany them, Orl"hml duances may he « mnpmml in résponse to some in-
n-nuvl; do"uhlful (u'ﬂl\mn, an Iniuglug ln the ¢ hristmas tree or ralsing the
tritmmed mu\']’mle. .

Ag often ns possible gunes, with lh« exeeption of 4lt'zunuli/..nmxw. should be
played, ont of doors, even in cold wenther.  When they must be earried on in-
doors the windows shonld be openad to adgit fresh air,  \s’ many ehll«lrmt aN
can comfortibly do s should take. part in a g:nm--~tlu- Jimit should be the
lm"«ut number to whom 1t s possible to xive the training which cqimes through

¢ thegame,  Children sliould never feel that'n game, has such an finished form
I that it enan not he fmproved : gnmes whieh are used often amd never varied lose
their educationad *value.  Suggestions should be encournged for new ways 0,f
using appuratus, for hetter eharacterization in dramatic play. for rules re-
aquiring mnre‘sklll in contest games. for more graceful dancing steps. ‘
] - :

ST~ L. 4,

.

A'I'I"AINMI'.X\T“ : ,' o o°

. Hmmlm dntereata, tagtes:, Apmwlutlml of.hmlth ntr«-nmh‘ nna grace, In:: -
~ terest in lmprovlng control over the boly to mnke it stronger or more. gruceru,
oL -T(mting the degree of cont rol galned, In occupying lelwiire moments for- prac-
" We, in devéldping the qualities that make for leudersmp in proving ndequate )
to the share assigned In Eroup play.
- 1hits, okilla. Sureness ‘and grnce of movement,. Alertness to. suuoundlng
:Amuty to ngt upon’ direct!ons. Control ln Aorderv fo,: nccompllsh Individu
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v 60 A KINDERGARTEN-FIRST-GRADE CURRICULUM.
group purpose. Assistance In making group rules and abiding by them. Doing
one’s hest under all conditions,  Acceptance of fair defeat uncomtplainingly,
Knowledge, information: Facts acquired through dramatization,  Ways 16
- control bodily movement. Qualities necessary to function effectively, in
group, or to hecome n wise leader. Falr play and- justice. )
Of all people. children are the most dmaginative. - They abandon themselves
without reserve to every illusibmn_. No nan, whatever his sensibility miay be, is 4
ever affected by Hamlet or Lear as a chilil by the story of el Riding Hood, i
*The child imagines himself to be the churacter s the actor does yot.  The traine §
intelligence of glu- actor interprets the character to the observer.—FE, I, Sothern. i
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Chapter X. . :
MUSIC.

. * By CoriNNg BrowN,

l\'TROI)l CTION,

Apnrocmﬁon of any art i‘: a matter of slow growth and edueation an«l is de-
velope] by close assoclation with .jts masterpieees, .

‘Mo valne of the kindergarten to the educational system lies in its success
in providing for ¢hildren opportunities for social and cultural experiences that
the home ean not garantee. and without which the more formal work. of the
grades loses nueh of jts mcmnlm:. To the music educatlon of children the
l\uuh-r;.nru-n contributes opportunity to purticlpate in music expression through
singing and *fhythm. ;. .

Not heing beld to a definite course of study nor restricted to a dolly fime
distribution, the kindergarten teacher can select her songs, from the standpoint
of art rather than drill, and can be guided in the selection by the interests and
experiences of ber ehlidren.

The greater freedom that Ix made ]m‘{'&lhl? by tite mo\nhle (’urnllun- of the
kindergarten room, and the assured presence of a plano, give an opportunity”
for rhythm work that few first grades enjos.. Thus, in the kindergarten may
he ddeveloped n musieal taste and expression 'nm'«m';: the chilitrerr that give the
tencher of grst-ernde music.the heglunings of a cuiturad foundation upon which
may he bullt the supierstructure of more formal musie eduention,

It must he’ remembered, lm\u-\or, by those who are teaching reasons aned rules
that that tasteund n-‘(prmﬂicm nessl t-nm;mmll\ to bhe «lmvln;wd and strength-
ened. Musie teachers should mnever forget’ thnt Joy is the greatest contribn-
tion of music to eéduecation, and that the ploﬂﬂurn children tuke in it is the
mensire of thetr ability to understand its formal side.

In the first grade. children shoulil hecome consclons of the process in that )

“which has hitherto been primarily spontaneous.  This new element npples to

music ax well ag to number and language. and equal precaution should be
exercised to see that the children's participation is intelligent. not merely
passive, and their response thoughttl and not glib, .

. GENERAL AIMS,

-4

1. To promote lave of and Jov in ‘musie, .
2. To develop a preference for good musie, w hich nm mmo only t]\rough
m-qmnuhmce with ‘it. -

SPECIFIC AIMS. o,

1. To encourage pleasure in singing., ! o

2. To gain poise and hodily cotrol thrmuzh rh\'thm and dance. g

3. To grow n power to ortginate sangs and dances, ' © % 508

4. To bhecome consclous of the fundamentalg of music, melod\' and rhvfhm s
and their component parts, pitch, pulse. and the dnmtlnn wlthln )
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\duﬁnw to the generanl aims will he soen in the plan of work to earry
ont the specitie aims, These will he taken up in the order named.

Klmzilu: far pleasure involvex the learning by rote of umd songs and sing-
ing them with clear true tones, in volces soft onmﬁ.ll to In“wc-«t in quality,
hut lowd enongh to be elear and not breathy,  About 10 mimmw a day for this
work is advisable, The seongs sung shoukd be of n lively nature, shoukld have
o merry and childlike momd, or tell a simple story.  Children brought ap on
Mother Goose in Kinderanrten may not need it here: to children without kinder-
Kurten experience it ix as good beginuing fuaterinl as can: be found,  Elliot's
musie is perhaps the hest, but he hag <ome very ereditable followers,  Some
of the folk w-ttim‘: are gomd, as *The Fairy Ship.” * Lavender Blie,” * 1 Hud
a Little Not Tree”  Folk songs of a lively hnmor are exeellent,  Thers should

M o very manrded use of ummc songs, They seldom give the ehild's real paint
Y of appronch and are likely to he either oversentimental or of snch subtle hnmor
- that they ave beyoud imuature appreciation.  The expression of nu experignee

either in one’s own lnnguage or that of andther tends to i the experience, and

for this reason sensonal songs have a real artistie value, - If a song of the

fidling leaves is selected, it <hould be of the merry and not of the retrospwetive
type. While chilidren’ should not e asked 1# sing songs they dislike, the
tendency is to like the fhiling.  If children @Pe given mediocrd maferial, they

sure thereby tanght to love it, ISprightly songs sive (o be found in the Pro

gressive Maosic Xeries and in the Junior I..uﬁl Songs,

‘FFolk rhythms ure disenssed elsewhere, Iy the opitton of many the rhythms
ure a little too niRked to seenre perfect response, npon which their heanty
depends, from the 6 J yeur obd ehiidren. - Simple skipping, ski]\-lmpplmi. and
running steps combined Nn figures after the fashlon of the old quadrilles, hot
less formal, will be fonnd more within the children's power to'do well, nnd
‘will glve suggestions for original work.

There are many <imple combinations in the old unmn‘ and contra -lxmm«
\\‘hl« h may he moditien ol recombined hy tencher or children 1o great advan-
m;:«- The litsle, fiiarres are rhythnle, but the rhythmg nre not &o exacting as
the elap, clap, dap, and the stamp, stamp, ~ltump of the folk dance,  This
-Kind of rhythmie work hax o better ¢ffect on the u-uvlwr as well as the ehildrep,
Csinee it cnlls fortizemity rather than wemory, amd miakes possible the nse
of some more heantitnl rhythms thun are fonnd in the folk ‘danee mllv\linn&‘
stieh ax Tehaikowsky Humoresque, the Novin Gondolierl, the Sehnbert Moments
Musienle, and many lovely gavottes, waltzes, and marehes by stdard com-
posers,. Anmh(-r,fnrni of origlnal music expression used to advantage by mnany
teachers Is the oncournging the ehildren to: listen to o melody aml inferpret
it messnge to themselves fnan orlginal danee.  Some beautiful work hns heen
done In thix line, While it lacks the social advantages of the daneces cited,
It hus distinet merits in individual expresston, I the work ix to he eduentive. .
care mn‘lt he taken that 4|l|l¢lr¢'n work with  distinet lden, nml do not merely
copy the §teps of a more glfted child,

The. mmp«mlng by the children nof little song sentences, lmth words and
melady, hds lu‘en sucecessfully  enrfied. on "by: many teaehiers and s highly
recommended.. The ‘hest work. will he ilone when the motivation s strong,
such as the n‘«-«l for specinl musieanl exynwsﬂtm for a particular oceasion, or
when the emotional glow of somie happy P‘p(‘l‘l(‘m‘" is nt its helght, such as

The, formul side of. musde teaching 19 more. difflcilt to hamlle. Care must -
bo aken »not to 80 too fust M“'the children und not to haj’ ‘the, 'l'helr
Pt
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interest is lost if they are given too diflieult work, or by golnig too slowly,
An effort should be made to encourage intelligent appreciation. Without the
love of music the understanding is nothing,

High and low tones are xo evident to adults thag it is diflicult for them to
realize that children do not naturally recognize them as such, but, are gnite
inclinell to revebse their nnmes as not, Of g group of 12 musical elildren whe
had been in kindergarten a year, and vight. weeks in the tirst grade, only one
recognized that two G tones plaxed on the piano<t sceotdd apart were the sapie (‘
piteh, Before ebildren are tausht the staft, the siguatare, and time values the
teacher must make sure that they hear the difference between longe and short
beags and high and low tones, .

For basal ngerial in forned musie work. Calvine B, Cady’s * Musie Fduen-
tion” Part 11 which conting @ namber of cpurming song sentences oroany

collection of song sentences will sepved ou RS }
Fhe children will learn to sing n song sentenae, for example, ~
N
A~ z -
( - T 1 b 1 |

» . 5
The teacher will tap it correctly, or mark with short srhythmic strokes on' the
hinekbonrd, o stroke or tap for caeh separate sound, the length of stroke varying

aecording 1o the lenuth of beat, as

. —— T rr—— — — — — e ———

The nest song sentences learned will ha of very different l'llSllllll-\‘. as

e . ’
ﬁ ﬁ 'f" : . o (=] ,
| = —H_-.i.TJ— . ol
1 b 5
U .
Y .
- ] 1
: e j [ LP_ '
i ¥ N
N a1 I e
7 ' v .
These put in strokes will be %
~7 , 2 r

Z B ;
- The ehiddren will learn ta- distinguish Iu~|;\‘w-|,|.tlw.~'. rhythnnic groupings
*oantil they éan name eaceh ‘m-um\ as pepped, sad in tarn ta@ for each other
to distinguish. . The Watier feat s souch the harder. % dozen of these sony
sentences will probably suttice to zive ehlldren an anderstanding of différence
of Tone length. But the tenchor can not he sure of o child's kyowledge unless
Je cun glve it to her, therefore the ncegl'o‘f having him tap.  Blackboard strakes
will he begond him, for they are only valuable when rhythmically dashed, ana
the first-grade ehild's blackbonrd techbigne is nét sufticlently automntie.  Drills
of this kind should he given moreor less frequently for the first three months,
and fess fm-ql_u-htl_v as the yenr passos,  They should never be allowed to becowg
u hore. Boredom is death to wsthetic appreclation,
o . :
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‘

Meanwhile the recognition of differenee in piteh recelves attention.. The

teaeher sings two, tones an octave or n sixth apare; the ebildren tell whieh is

the higlu-‘r or the lower,  As the power to hear difference of piteh inerenses, the

tones given are penrer tozether (hirds, seconds, « hromaties, and primes. Three
‘tones ug Wl as two shonbl be given, with the tone asked for nlwﬂlulumt o
lowest) sometimes in first, in second, and in third plaee, With this eXereise
shontd wo a little drill of’ pointing in the air and bliwkboard writing,  The
fencher sings twn (later three, then four) tones, ‘Fhe children point them as
sung and write them in dnshies on the bluekbonrd. , Thi teacher shonht insist
at the beginning that the dashes be wriften from left to right in order Sune,
If she sines * Dol sof miSvthe ehilid should write

S _ = <

< The next step, whieh protmbly will ot be taken for o week or twa, will be
to shie with the children one of the ~ong seatences where the tones are far
zumn. the lu’\l porlmp~ being— ¢ S

L Fly high oy Kite and mnvln the ~|\\. e "
‘I'hiee teacher plmms # dash. npon the blackhonrd.  * This mark sm ’l-‘l\ wheére

almll | owrife *high®? 2Will ‘it he hizher or-lower than “fiy *7 ®The childin |
henr that it is higher, then the teachier kes the next tone, aixl so the sobg

sentence is written

- a —
-

© Ne attempt is made 1o indiente the rhpthm or the relative dstance bipween
tones. It bs enough IF.0t fiest the children recognize hifher and lower,  When
the children can clxslm;.unh without much hesitution, pttention-can be ealled to.
the similarity of [)illll of “toneh " and “my,” and of “Kite and ™ and ** e
‘Siwilar ﬂitmnwne will be ohserved in other somz sentences,

So far the work of about o lmlf year has een covered.  The ehildren have
the hasis of the two fundamental peeds of written music—time and piteh, Th -
ruee was for many handred years content to stop here.  To mnke definite what
the children have lenrned, the sol-fn syllubles, may be taught, At first the
children learn merely that.this i~t another way to sing the song sentence. When
the \\IIM hate heen lenrned, it is ensy to eall attention to the faet that doh

ik always the same scile tone, as hnlvod nre the mlwrs. This will helpa “ureat

deal in the blackboard writing of high and low. 5 -
In lmmnning the staff work the tenc lnr will tuke the mm.' wuu-m (- "(.,-mly
roek Iy prPn\ boat,” and procecd as follaws: g *

We will draw the line foy doh, The spuee above jt will’ he n- Now let us’

write-the song 4

N . / ' S
/ / '// / / ‘ '
. . 7 7/

F Gently rocks my pretty boal. g )

.Summ' \w ‘write ¢ Hop, hop. hap, hop. .y froggy hop oAV e will have to add a
. Hipe for .mi and another for sol

i el | N
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In the matter of time there may he greater difficulty.  Time conception is a
sstumbling block, as many musie u-uchors‘vm: testify,  Hitherto all the sounds
of onr song sentences have bécn tapped; now the children ywitl tap only the
accented ones. These tay be stroked on the hinckhon i, ‘l)gv accompanying
syllables being written nnder the strokes. =

NN,

We wiil eall these notes ane god the others tiro or 1100 anid three -

U > gy = R i 2 12t e
Gent—Ily  rocks my  pret—ty  bhoat.
) and o 5
Fly-high my Kite and touch the sky! R -
. 2 01 2 1 2 1 2%, . 2

L et us draw o bar hefure eyery nnn_;hc-r’ I. From this the children can he
led 1o xee that fhe drawing of the line does away with the need of numbering
the 6irst or acceented beat,  In the song sentence of the Jeaves, Whirling and
t\\'irlixg:.' 1 €pin on the groma,” we easily feel the three beatw instend of two,
P2 8 o1 8% 3 1 9.3
Whirl-—ing and twirl ing 1 spin on the grouml

ind the meaning of the pumbers at the hedinning of cach song ix made clear.
Bt thongh the nuter of heats in i measure i;:.nl\\tu,\'s the same, the number
of notes may vary, so we will. study sueh songs as

» .. Hop. hop, hop, hop my froggy, hop, .

Hot eross buns. hot crosy buns, oneacpénoy, two a penny, hot eross buns,

In these we have thequarter, half, and eighth notes, and the division of time
Jmnits enn be understood. Some mensures have two tu‘m-s, some only one, spme
fonr, amdl.gome oidlt, vet alure given the same mensuré of time, The children
CRNSee liﬁu lh;-rn- ts 0 need for some method of (Ii:d’iu;.'uishillg- the length of
tine a note must e hebd, anid they learn of (\'lmh-. balf, quarter, and viz.'hl.h
notes, o -

With this work will go practice of reading from the blickbonrd sgaff groups
v notes, not more than four in n new melody, hut the familtar me
SONE sentenees may he entirely written out.

This amonnt of work in the technique will be fgund to he ax mueh as the first
erade can cover,  Indesd, the teacher need not he disconriiged if the children do
uet go quite so far. The importantething is that the children shall he intelll-
ant about' the technigne as f:i( us they do o, that they. ean hear difference in
Itelatd rhythm before‘they are uxked to recognize them in print.

loflies of

[ 4 ' o ATTAINMBNTS,

By these methods it is haped that the following resnlts will be nehioved :
tidndes, iulm’rxlf, tuste—Intelligent apprecintion of the fundamental of
music; interest in-all shings musical; a preference for what is best gn musie
from the lmmatyre: stungdpoint,  The appeal. that popular musie pikes to chil-
dren_outside of sehool should he counteractod by supplying them in school by
n‘pwic that is _fuli of color and menning. Nothing has been sald thus far
concerning the appreciation that comes from listening to I‘hllﬂll'. "While some

,suecessfl work has been done with young children in this line, thelr delight

Ix developed In a greater - degree through participation than through passive
listening, It Is for this ceason- that o * listening perioi ™ has not been included,

,
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Habits, skill—The children will Be ile to #ing sweetly and clearly., They
will have nequired the abitity. to. distlnguih ditVerences and amount of differ.
. onees in pll(-h. rhythm, and durntmn. and to indiceate these dierences erudely,

They will know the reasons ruther than the rules for the staff, signnfure, and

nuu\ They

Knnwledge,
folk variety,
the masters.

will have grenter bodily poise and control,

--'The children will know many comd songs of hoth mmlvrn nid

wiil he :mmulnml ith nmn\ of the more rhythmic produets of
They will recoznize some of e many momls it tusic may

express and will appree hm- the approprinteness of these expressions for specttie

m"'tl‘hbll’(
.
)

Ciddy. Calvin B
Slatusworth, (
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