
Inclusion and Equality

Part 4: Evaluating educational provision for
bilingual learners

How good
is our school? SELF-EVALUATION SERIES

E



Inclusion and Equality

Part 4: Evaluating educational provision for
bilingual learners



ii

© Crown copyright 2006

Astron B47864 9-06

ISBN 0 7053 1099 X

HM Inspectorate of Education

This material may be copied without further permission by education authorities and education institutions
in Scotland for use in school self-evaluation and planning.

The report may be produced in part, except for commercial purpose, or in connection with a prospectus
or advertisement, provided that the source and date thereof are stated.



iii

Contents page

Introduction 1

The role of self-evaluation 5

Quality indicators and work pads 9

Acknowledgements 23



iv

How good
is our school?



1 Learning in 2(+) Languages (Learning and Teaching Scotland, 2005).
2 Throughout this publication the terms ‘home language’ and ‘first language’ are both used to indicate the
language(s) other than English used by the child with his/her family. The home or first language is usually
the vehicle through which pre-literacy skills are developed.
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Evaluating educational provision for
bilingual learners

Introduction

This document is one of a series of guides to self-evaluation which builds on
the advice given in the publication How good is our school? (2002 edition).

This guide should be used to evaluate the quality of educational provision for
bilingual learners, principally those who are learning English as an additional
language (throughout the document the term “bilingual learners” is taken to
mean learners for whom English is an additional language). The guide is designed
for use by headteachers, senior managers, teachers, specialist English as an
additional language (EAL) staff and education authority officers. It highlights
effective ways in which schools can fully support bilingual learners. “Bilingual
learners are pupils who function in more than one language in their daily
lives. The term ‘bilingual’ emphasises that learners already have one language
and that English is a second or additional language. The term does not imply
an equal or specified level of fluency in two or more languages.”1

Bilingual learners live throughout Scotland. They are not a homogeneous
group. They differ from each other in many ways, including:

• The language(s) they speak at home2

• The number of other languages they speak
• Their cultural, religious, social and economic backgrounds
• Their previous educational experience
• Their level of proficiency in English and their home language(s)
• Their individual personalities, learning styles and other individual

differences
• Other additional support needs they might have including, for example,

potential for high achievement, general or specific learning difficulties,
sensory impairment

• The level of support they have from their home and their community
• Their breadth of exposure to English language and Scottish culture

Sources of advice and legislation

A Curriculum for Excellence (2004)

A Curriculum for Excellence stresses that the curriculum should enable young
people of Scotland to develop as:

• successful learners;
• confident individuals;
• responsible citizens; and
• effective contributors.
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In implementing A Curriculum for Excellence, schools should build on pupils’
learning and achievements, within and beyond school. Bilingual learners have
a number of particular strengths including their experience of different
languages. However, some will require additional support if they are to
maximise their progress in school and achieve to their fullest potential.

Learning in 2(+) Languages (Learning and Teaching Scotland, 2005)

This report identified the following key issues as important when working
with bilingual learners.

Effective Teaching and Learning – this includes providing an appropriate
learning environment, having high expectations, planning for bilingual
learners, using appropriate strategies, monitoring and tracking attainment
and achievement.

Communication with parents – this involves ensuring that parents are
made welcome and that appropriate measures are taken to ensure their
involvement.

Valuing and promoting home language – schools should show that
they value learners’ home languages and provide opportunities for learners to
use and develop their home languages.

Staff support and development – staff need support in developing the
expertise to support bilingual learners.

The Standards in Scotland’s Schools etc Act 2000

This Act places duties upon local authorities to ensure that schools meet the
needs of all their pupils and encourage them to achieve their full potential,
and raise educational standards.

The Education (Additional Support for Learning) (Scotland) Act 2004

This Act introduced a new framework to provide for children and young people
who require some additional support with their learning. The definition of
additional support provided in the Act is a wide one. Bilingual learners can be
included if they require additional support to that which might normally be
provided in a school to ensure that they make good progress in their
learning. Schools have a key role to play in maximising the potential of
bilingual learners. They should be proactive in addressing the learning needs,
and raising the achievement, of bilingual learners. The Scottish Executive’s
Code of Practice (2005) provides helpful advice for schools and others on
implementing the terms of the Act.
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The Race Relations (Amendment) Act 2000

This Act places a general duty on public authorities (including education
authorities) to:

• eliminate unlawful racial discrimination;
• promote equality of opportunity; and
• promote good relations between people of different racial groups.

Scottish Ministers impose specific duties on certain public authorities to help
them meet the general duty. As part of this specific duty order, education
authorities must publish a race equality policy setting out, among other
things, how they will assess and monitor the impact of their policies on pupils
of different racial groups, with particular reference to their attainment levels,
but with reference also to more general aspects such as admissions,
assessment, or the use of disciplinary measures against them.

Local education authorities and schools/other educational establishments are
required to identify and tackle barriers to achievement including institutional
racism. (The Macpherson Report, 1999 defines institutional racism as:
“the collective failure of an organisation to provide an appropriate and
professional service to people because of their colour, culture, or ethnic origin.
It can be seen or detected in processes, attitudes and behaviour which amount
to discrimination through unwitting prejudice, ignorance, thoughtlessness
and racist stereotyping which disadvantage minority ethnic people. It persists
because of the failure of the organisation openly and adequately to recognise
and address its existence and causes by policy, example and leadership”.)
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National Priorities

Improving the educational outcomes for bilingual learners is an important issue
within the five National Priorities for Education.

1. To raise standards of education for
all in schools.

2. To establish effective teaching and
learning environments.

3. To promote equality and help every
learner benefit from education.

4. To work with others to teach
learners respect and the duties and
responsibilities of citizenship.

5. To equip learners with the skills,
attitudes and expectations necessary
to prosper in a changing society.

Schools and local authorities should have
clear approaches to tackle
underachievement and to ensure that all
bilingual learners reach their full potential.
The progress and attainment of all bilingual
learners should be closely monitored.

Schools should ensure that approaches to
teaching and learning take full account of
the linguistic strengths and needs of
bilingual learners, in English and, where
possible, in their home language.

Schools should promote equality by
ensuring that bilingual learners are given
full access to the mainstream curriculum
and are given the opportunity to learn
alongside able and articulate speakers of
English.

Staff, learners, parents and the community
should work cooperatively to develop all
areas and aspects of citizenship thus
ensuring that bilingual learners can make
valuable contributions to the community.

Schools should equip bilingual learners
with the skills, strategies, attitudes and
expectations necessary to enable them to
learn independently through their home
language and through English.
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The role of self-evaluation

This self-evaluation guide will help you to evaluate your current practice and
identify strengths and areas for further development. You can use the
resources to identify ways of improving the quality of educational outcomes
for bilingual learners.

The work pads in the guide have been prepared to assist you to assess current
strengths and areas for improvement. A range of approaches and sources of
information should be used to collect evidence. For example, first-hand
evidence from questionnaires and interviews with key stakeholders will ensure
that the views of stakeholders are collected thoroughly and systematically.

Self-evaluation in practice

This guide:

• asks key questions derived from themes within selected indicators from
How good is our school?;

• looks at how evidence can be captured from more than one source in
order to provide a robust basis for evaluations; and

• encourages you to reflect upon and weigh up the strengths and areas of
improvement from observations in order to come to an overall evaluation
of the quality of provision.

You can then use the evaluations and evidence to plan for improvement and
to report on the standards and quality of what you have found.

Planning for
improvement

Evaluation

Reporting on
standards and

quality

What are we
going to do now?

How are we
doing?

How do we
know?
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The following provides a helpful basis for summarising the evidence considered
for evaluating the relevant indicators from How good is our school?.

Note down the sources of evidence on which you are basing
your evaluation in the boxes below.

People consulted:

Direct observation undertaken:

Data analysed:

Documentation and resources reviewed:
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Fill in your record of the strengths and areas for improvement for each of
the quality indicators using the grids on the following pages.

In the box below, note the overall evaluation for each of the
indicators.

Key question

To what extent are bilingual learners
making very good progress and improving
their levels of attainment?

To what extent does the teaching and
learning environment stimulate and
motivate bilingual learners?

How effectively do we meet bilingual
learners’ learning needs?

How effective are our arrangements to
assess bilingual learners’ progress and
achievement?

How effectively does our school work in
partnership with parents, professionals, key
agencies and support workers?

How successfully does our school consult
with parents and take full account of their
views and concerns?

How effective is our school in ensuring all
staff are confident and appropriately
trained when working with bilingual
learners?

Overall
evaluation

QI from
How good is
our school?

2.1

3.3

3.4

3.5

4.8

5.4

6.6
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The Journey to Excellence

Not all schools are at the same starting point with regard to self-evaluation.
Some schools have a strong sense of their strengths and weaknesses and a
track record for improvement. These schools are ready to aim for excellence.

In March 2006, HMIE published practical advice to those schools and pre-school
centres which were ready to aim for excellence. This publication, How good is
our school?: The Journey to Excellence, HMIE 2006, uses 10 dimensions which
describe the features of an excellent school.

You may find it helpful to explore the dimensions of excellence and the
associated key features you improve your provision for bilingual learners.

The 10 Dimensions of Excellence

PROMOTES
WELL-BEING AND

RESPECT

WORKS TOGETHER
WITH PARENTS TO
IMPROVE LEARNING

WORKS IN
PARTNERSHIPS WITH
OTHER AGENCIES AND

ITS COMMUNITY

VALUES AND
EMPOWERS ITS STAFF

AND
YOUNG PEOPLE

DEVELOPS A
COMMON VISION

AMONGST CHILDREN
AND YOUNG PEOPLE,
PARENTS AND STAFF

REFLECTS ON ITS
OWN WORK AND

THRIVES ON
CHALLENGE

FOSTERS HIGH
QUALITY LEADERSHIP

AT ALL LEVELS

DEVELOPS A
CULTURE OF

AMBITION AND
ACHIEVEMENT

ENGAGES YOUNG PEOPLE
IN THE HIGHEST QUALITY
LEARNING ACTIVITIES

FOCUSES ON OUTCOMES AND
MAXIMISES SUCCESS FOR

ALL LEARNERS

SUCCESSFUL
LEARNERS

EFFECTIVE
CONTRIBUTORS

RESPONSIBLE
CITIZENS

CONFIDENT
INDIVIDUALS

LLE
A
RNING AND TEACHIN

G
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Quality indicators and work pads

Introduction

The following pages focus on a selection of indicators and themes from How
good is our school?. This section consists of work pads for use to evaluate the
quality of your provision for bilingual learners. Each activity highlights the key
questions for you to ask, and provides space for you to record strengths and
areas for development.
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ac
tiv
iti
es

to
p
ro
vi
de

le
ar
ne
rs
w
ith

op
p
or
tu
ni
tie
s
fo
r
di
sc
us
si
on

to
ai
d
th
ei
r
le
ar
ni
ng
.

•
Te
ac
he
rs
m
ak
e
su
re
th
at
th
ey

p
ro
vi
de

le
ar
ne
rs
w
ith

ap
p
ro
p
ria
te

am
ou
nt
s
of
‘t
hi
nk
in
g
tim

e’
.

K
ey

q
u
es
ti
o
n
s

To
w
ha
t
ex
te
nt

do
es

th
e

le
ar
ni
ng

en
vi
ro
nm

en
t
in

ou
r
sc
ho
ol
st
im
ul
at
e
an
d

m
ot
iv
at
e
bi
lin
gu
al

le
ar
ne
rs
to

le
ar
n?

H
ow

fle
xi
bl
y
do
es

ou
r
sc
ho
ol

en
ab
le
p
up
ils
to

ac
ce
ss

th
e
cu
rr
ic
ul
um

to
ov
er
co
m
e
ba
rr
ie
rs
to

le
ar
ni
ng
?

H
ow

ef
fe
ct
iv
el
y
do
es

th
e

p
ac
e
of
le
ar
ni
ng

su
p
p
or
t

bi
lin
gu
al
le
ar
ne
rs
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

P
u
p
il
s’
le
ar
n
in
g
ex
p
er
ie
n
ce
s
Th
is
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith

th
e
fo
llo
w
in
g
th
em

es
:

•
Ex
te
nt

to
w
hi
ch

th
e
le
ar
ni
ng

en
vi
ro
nm

en
t
st
im
ul
at
es

an
d
m
ot
iv
at
es

pu
pi
ls
•
Pa
ce

of
le
ar
ni
ng

•
Pe
rs
on
al
re
sp
on
si
bi
lit
y
fo
r
le
ar
ni
ng

,i
nd

ep
en
de
nt

th
in
ki
ng

an
d
ac
tiv
e
in
vo
lv
em

en
t
in

le
ar
ni
ng

•
In
te
ra
ct
io
n
w
ith

ot
he
rs
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Evaluating educational provision for
bilingual learners

G
o
o
d
p
ra
ct
ic
e

•
Le
ar
ne
rs
ha
ve

op
p
or
tu
ni
tie
s
to

w
or
k
co
lla
bo
ra
tiv
el
y
in
a
w
id
e
va
rie
ty

of
gr
ou
p
s.
G
ro
up
in
gs

ch
an
ge

to
su
it
le
ar
ne
rs
’n
ee
ds

an
d
le
ar
ni
ng

ou
tc
om

es
.
Te
ac
he
rs
p
ro
vi
de

op
p
or
tu
ni
tie
s
fo
r
bi
lin
gu
al
le
ar
ne
rs
to

w
or
k
w
ith

flu
en
t
sp
ea
ke
rs
of
En
gl
is
h
w
ho

p
ro
vi
de

go
od

m
od
el
s
of

En
gl
is
h.

•
Le
ar
ne
rs
ha
ve

op
p
or
tu
ni
tie
s
to

w
or
k
w
ith

th
ei
r
p
ee
rs
on

ch
al
le
ng
in
g

ta
sk
s.
Th
is
p
ro
vi
de
s
th
em

w
ith

su
p
p
or
t
fo
r
th
e
la
ng
ua
ge

re
q
ui
re
d
to

co
m
p
le
te
th
e
ta
sk
.

•
Le
ar
ne
rs
ex
pe
rie
nc
e
a
w
id
e
ra
ng
e
of
le
ar
ni
ng

ap
pr
oa
ch
es
.F
or
ex
am

pl
e,

te
ac
he
rs
or
ga
ni
se

ac
tiv
iti
es

w
hi
ch

in
cl
ud
e
ta
lk
,
ro
le
p
la
y,
in
di
vi
du
al

st
ud
y,
vi
su
al
m
at
er
ia
la
nd

p
ra
ct
ic
al
ta
sk
s.

•
Le
ar
ne
rs
un
de
rs
ta
nd

th
ei
r
ow

n
le
ar
ni
ng

ne
ed
s
an
d
de
ve
lo
p
th
e

co
nf
id
en
ce

to
as
k
fo
r
he
lp
or

cl
ar
ifi
ca
tio
n
w
he
n
th
ey

ne
ed

it.

•
Le
ar
ne
rs
ar
e
en
co
ur
ag
ed

to
as
k
q
ue
st
io
ns

an
d
ex
p
re
ss
th
ei
r
ne
ed
s
in

th
e
cl
as
sr
oo
m
us
in
g
th
ei
r
fir
st
la
ng
ua
ge
,f
or

ex
am

pl
e,
to

co
m
m
un
ic
at
e

w
ith

ot
he
r
le
ar
ne
rs
,p
ar
en
ts
or
st
af
fp
re
se
nt

w
ho

sp
ea
k
th
ei
r
la
ng
ua
ge
.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
e
is
th
e
sc
ho
ol

in
p
ro
m
ot
in
g
co
lla
bo
ra
tio
n

be
tw
ee
n
bi
lin
gu
al
le
ar
ne
rs

an
d
th
ei
r
p
ee
rs
?

H
ow

ef
fe
ct
iv
e
is
ou
r
sc
ho
ol

in
en
co
ur
ag
in
g
bi
lin
gu
al

le
ar
ne
rs
to

be
co
m
e
m
or
e

ac
tiv
e
in
th
ei
r
ow

n
le
ar
ni
ng
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

P
u
p
il
s’
le
ar
n
in
g
ex
p
er
ie
n
ce
s
(c
on
tin
ue
d)
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How good
is our school?

G
o
o
d
p
ra
ct
ic
e

•
Te
ac
he
rs
or
ga
ni
se

ta
sk
s
an
d
us
e
re
so
ur
ce
s
w
hi
ch

po
si
tiv
el
y
re
pr
es
en
t
al
l

se
ct
io
ns

of
so
ci
et
y
an
d
ch
al
le
ng
e
p
re
ju
di
ce
,
in
ju
st
ic
e
an
d
ra
ci
st
vi
ew

s.

•
Re
so
ur
ce
s
an
d
di
sp
la
ys

re
fle
ct
a
m
ul
tir
ac
ia
ls
oc
ie
ty
an
d
en
co
ur
ag
e

le
ar
ne
rs
’s
el
f-
es
te
em

,
cu
ltu
ra
li
de
nt
ity
,
as
p
ira
tio
ns

an
d
ca
re
er
ch
oi
ce

in
a
no
n-
st
er
eo
ty
p
ic
al
w
ay
.

•
Re
so
ur
ce
s
ar
e
av
ai
la
bl
e
in
ap
p
ro
p
ria
te
fo
rm

at
s
to

en
ab
le
le
ar
ne
rs
to

ac
ce
ss
th
e
cu
rr
ic
ul
um

ef
fe
ct
iv
el
y.
Fo
r
ex
am

p
le
,
du
al
la
ng
ua
ge

bo
ok
s,

w
eb
si
te
s
an
d
bi
lin
gu
al
di
ct
io
na
rie
s
ar
e
av
ai
la
bl
e
fo
r
le
ar
ne
rs
w
ho

ar
e

lit
er
at
e
in
th
ei
r
ho
m
e
la
ng
ua
ge
.

•
W
he
re
av
ai
la
bl
e,
EA
L
an
d
bi
lin
gu
al
su
p
p
or
t
st
af
f
ar
e
us
ed

ef
fe
ct
iv
el
y
to

su
p
p
or
t
le
ar
ni
ng

an
d
of
fe
r
sp
ec
ia
lis
t
ad
vi
ce
.
C
la
ss
/s
ub
je
ct
te
ac
he
rs
ar
e

le
ar
ne
rs
’f
irs
t
lin
e
of
su
p
p
or
t.

•
Th
er
e
ar
e
st
ru
ct
ur
ed

op
p
or
tu
ni
tie
s
fo
r
le
ar
ne
rs
to

ta
lk
in
En
gl
is
h
an
d
in

th
ei
r
fir
st
la
ng
ua
ge

w
he
re
p
os
si
bl
e.
Th
is
ta
lk
p
ro
vi
de
s
op
p
or
tu
ni
tie
s
to

re
he
ar
se

an
d
us
e
m
ea
ni
ng
fu
ll
an
gu
ag
e
in
co
nt
ex
t.
Te
ac
he
rs
re
co
gn
is
e

th
e
im
p
or
ta
nc
e
of
ta
lk
in
de
ve
lo
p
in
g
co
nc
ep
ts
an
d
la
ng
ua
ge
.
Th
ey

p
ro
vi
de

op
p
or
tu
ni
tie
s
fo
r
ta
lk
p
rio
r
to

re
ad
in
g
an
d
w
rit
in
g
ta
sk
s.

•
Te
ac
he
rs
us
e
a
va
rie
ty
of
m
et
ho
do
lo
gi
es

su
ita
bl
e
fo
r
bi
lin
gu
al
le
ar
ne
rs
.

Fo
r
ex
am

p
le
,
th
ey

us
e
ke
y
vi
su
al
s,
co
lla
bo
ra
tio
n,
sc
af
fo
ld
in
g,

p
ai
re
d

re
ad
in
g,

p
ee
r
su
p
p
or
t,
th
in
ki
ng

tim
e,
m
in
d
m
ap
s,
w
rit
in
g
fr
am

es
,
an
d

m
ul
til
in
gu
al
re
so
ur
ce
s.

•
Te
ac
he
rs
us
e
IC
T
to

su
p
p
or
t
la
ng
ua
ge

de
ve
lo
p
m
en
t
an
d
le
ar
ni
ng
.

Th
ey

p
ro
vi
de

ac
ce
ss
to

m
at
er
ia
li
n
fir
st
la
ng
ua
ge
,
as

re
q
ui
re
d
to

p
ro
vi
de

co
nt
ex
tu
al
is
ed

su
p
p
or
t
fo
r
le
ar
ni
ng
.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
el
y
do

th
e

re
so
ur
ce
s
in
th
e
sc
ho
ol

en
ab
le
bi
lin
gu
al
le
ar
ne
rs

to
ac
ce
ss
th
e
cu
rr
ic
ul
um

?

H
ow

ef
fe
ct
iv
el
y
do

te
ac
he
rs
in
ou
r
sc
ho
ol

de
ve
lo
p
le
ar
ne
rs
’

la
ng
ua
ge

sk
ill
s
to

en
ab
le

th
em

to
ac
ce
ss
th
e
fu
ll

cu
rr
ic
ul
um

?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

M
ee
ti
n
g
p
u
p
il
s’
n
ee
d
s
Th
is
q
ua
lit
y
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith

th
e
fo
llo
w
in
g
th
em

es
:

•
C
ho
ic
e
of

ta
sk
s,
ac
tiv
iti
es

an
d
re
so
ur
ce
s
•
Pr
ov
is
io
n
fo
r
pu
pi
ls
w
ith

di
ffe
rin

g
ab

ili
tie
s
an

d
ap
tit
ud
es

•
Id
en
tif
ic
at
io
n
of

le
ar
ni
ng

ne
ed
s



15

Evaluating educational provision for
bilingual learners

M
ee
ti
n
g
p
u
p
il
s’
n
ee
d
s
(c
on
tin
ue
d)

G
o
o
d
p
ra
ct
ic
e

•
An

ef
fe
ct
iv
e
bu
dd
y/
pe
er
sy
st
em

su
pp
or
ts
ne
w
ly
en
ro
lle
d
bi
lin
gu
al

le
ar
ne
rs
co
m
in
g
in
to
cl
as
s
an
d
sc
ho
ol
.T
he

bu
dd
y
he
lp
s
w
ith

or
ie
nt
at
io
n,

ex
pl
ai
ni
ng

ro
ut
in
es
,p
ro
vi
di
ng

fr
ie
nd
sh
ip
,s
up
po
rt
an
d
in
te
gr
at
io
n.
W
he
re

po
ss
ib
le
,t
he

bu
dd
y
sh
ar
es
th
e
fir
st
la
ng
ua
ge
.

•
Te
ac
he
rs
us
e
ba
ck
gr
ou
nd

in
fo
rm

at
io
n
ga
th
er
ed

at
en
ro
lm
en
t
to
id
en
tif
y

ar
ea
s
w
he
re
bi
lin
gu
al
le
ar
ne
rs
m
ay

re
qu
ire

su
pp
or
t.

•
St
af
fh
av
e
ac
ce
ss
to
sp
ec
ia
lis
t
ad
vi
ce

an
d
in
fo
rm

at
io
n
pe
rt
ai
ni
ng

to
im
m
ig
ra
tio
n
iss
ue
s
to
en
su
re
th
at
ba
rr
ie
rs
to
le
ar
ni
ng

ca
n
be

ad
dr
es
se
d.

•
Th
e
sc
ho
ol
ha
s
cr
ea
te
d
cl
ea
r
re
m
its

an
d
ro
le
s
fo
r
EA
L
an
d
bi
lin
gu
al
st
af
f

an
d
al
ls
ch
oo
ls
ta
ff
ar
e
aw

ar
e
of
th
em

.

•
A
ke
y
m
em

be
r
of
sc
ho
ol
m
an
ag
em

en
t
ha
s
re
sp
on
sib
ili
ty
fo
r
ov
er
se
ei
ng

th
e
ef
fe
ct
iv
e
de
pl
oy
m
en
t
of
EA
L
an
d
bi
lin
gu
al
st
af
fi
n
lia
iso
n
w
ith

EA
L

se
rv
ic
e
m
an
ag
er
s
w
he
re
av
ai
la
bl
e.

•
EA
L
an
d
bi
lin
gu
al
st
af
fw

or
k
co
lla
bo
ra
tiv
el
y
w
ith

cl
as
s
te
ac
he
rs
to
en
su
re

th
at
al
lb
ili
ng
ua
ll
ea
rn
er
s’
ne
ed
s
ar
e
m
et
.

K
ey

q
u
es
ti
o
n
s

W
ha
t
sp
ec
ifi
c
st
ep
s
do

w
e

ta
ke

to
al
le
vi
at
e
an
y

p
ot
en
tia
lb
ar
rie
rs
to

le
ar
ni
ng

du
e
to

di
ffe
re
nt

cu
ltu
ra
la
nd

p
re
vi
ou
s

le
ar
ni
ng

ex
p
er
ie
nc
es
?

H
ow

ef
fe
ct
iv
el
y
do

EA
L

an
d
bi
lin
gu
al
su
p
p
or
t

st
af
f
p
ro
vi
de

su
p
p
or
t
to

bi
lin
gu
al
le
ar
ne
rs
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t
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How good
is our school?

G
o
o
d
p
ra
ct
ic
e

•
Th
e
sc
ho
ol
ga
th
er
s
in
fo
rm

at
io
n
on

le
ar
ne
rs
’l
an
gu
ag
e/
lit
er
ac
y

ba
ck
gr
ou
nd
s
fr
om

a
va
rie
ty
of
so
ur
ce
s.
Th
es
e
in
cl
ud
e
fa
m
ili
es
,
p
re
vi
ou
s

te
ac
he
rs
/s
ch
oo
l,
de
p
ar
tm

en
ts
,
an
d
EA
L
te
ac
he
rs
.

•
Th
e
sc
ho
ol
an
al
ys
es

at
ta
in
m
en
t
da
ta
fo
r
bi
lin
gu
al
le
ar
ne
rs
an
d

id
en
tif
ie
s
no
ta
bl
e
fe
at
ur
es

of
p
er
fo
rm

an
ce

an
d
ar
ea
s
w
he
re
su
p
p
or
t
is

ne
ed
ed
.
Te
ac
he
rs
in
te
rp
re
t
an
d
us
e
at
ta
in
m
en
t
da
ta
fo
r
bi
lin
gu
al

le
ar
ne
rs
ap
p
ro
p
ria
te
ly
.
Fo
r
ex
am

p
le
,
th
ey

tr
ac
k
in
di
vi
du
al
p
up
il

p
ro
gr
es
s,
an
d
co
m
p
ar
e
le
ar
ne
rs
’p

ro
je
ct
ed

an
d
ac
tu
al
p
er
fo
rm

an
ce
.

Te
ac
he
rs
,
le
ar
ne
rs
an
d
p
ar
en
ts
us
e
as
se
ss
m
en
t
in
fo
rm

at
io
n
to

ag
re
e

ne
xt
st
ep
s
an
d
ta
rg
et
s.

•
Te
ac
he
rs
ta
ke

ac
co
un
t
of
fa
ct
or
s
w
hi
ch

m
ay

af
fe
ct
le
ar
ne
rs
’

p
er
fo
rm

an
ce

in
an

as
se
ss
m
en
t,
e.
g.

le
ng
th

of
tim

e
le
ar
ni
ng

th
ro
ug
h

En
gl
is
h,
th
e
lin
gu
is
tic

de
m
an
ds

of
th
e
ta
sk
s.

•
Te
ac
he
rs
en
su
re
th
at
le
ar
ne
rs
ar
e
p
ro
vi
de
d
w
ith

ap
p
ro
p
ria
te
su
p
p
or
t
to

en
ab
le
th
em

to
ac
ce
ss
fo
rm

al
as
se
ss
m
en
ts
an
d
un
de
rs
ta
nd

th
e

la
ng
ua
ge

an
d
th
e
co
nt
ex
t
of
th
e
as
se
ss
m
en
t.

•
Le
ar
ne
rs
ha
ve

ac
ce
ss
to

ad
di
tio
na
ls
up
p
or
t
w
ith

na
tio
na
le
xa
m
in
at
io
ns

(b
ili
ng
ua
ld
ic
tio
na
rie
s,
ex
tr
a
tim

e)
w
he
re
ap
p
ro
p
ria
te
.

•
A
ss
es
sm

en
t
ar
ra
ng
em

en
ts
ta
ke

ap
p
ro
p
ria
te
ac
co
un
t
of
cu
ltu
ra
la
nd

re
lig
io
us

p
ra
ct
ic
es
,
fo
r
ex
am

p
le
,
fa
st
in
g.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
e
ar
e
ou
r

ar
ra
ng
em

en
ts
to

as
se
ss

bi
lin
gu
al
le
ar
ne
rs
’

p
ro
gr
es
s
an
d

ac
hi
ev
em

en
t?

H
ow

ef
fe
ct
iv
el
y
do
es

ou
r

sc
ho
ol
us
e
as
se
ss
m
en
t

in
fo
rm

at
io
n
to

im
p
ro
ve

th
e
le
ar
ni
ng

of
bi
lin
gu
al

le
ar
ne
rs
?

To
w
ha
t
ex
te
nt

do
ou
r

sc
ho
ol
’s
as
se
ss
m
en
t

p
ro
ce
du
re
s
p
ro
vi
de

su
p
p
or
t
fo
r
bi
lin
gu
al

le
ar
ne
rs
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

A
ss
es
sm

en
t
as

p
ar
t
o
f
te
ac
h
in
g
Th
is
q
ua
lit
y
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith

th
e
fo
llo
w
in
g
th
em

es
:

•
as
se
ss
m
en
t
m
et
ho
ds

an
d
ar
ra
ng

em
en
ts
fo
r
re
co
rd
in
g
•
ju
dg
em

en
ts
m
ad
e
in

th
e
co
ur
se

of
te
ac
hi
ng

•
us
e
of

as
se
ss
m
en
t
in
fo
rm

at
io
n
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Evaluating educational provision for
bilingual learners

G
o
o
d
p
ra
ct
ic
e

•
Te
ac
he
rs
us
e
a
w
id
e
ra
ng
e
of
fo
rm

at
iv
e
as
se
ss
m
en
t
st
ra
te
gi
es

an
d

m
od
ify

as
p
ec
ts
of
th
ei
r
te
ac
hi
ng

to
en
su
re
th
at
p
up
ils
le
ar
n
w
el
l.

•
Te
ac
he
rs
en
ga
ge

in
le
ar
ni
ng

di
al
og
ue
s
w
ith

p
up
ils
to

p
ro
vi
de

th
em

w
ith

fe
ed
ba
ck

on
th
ei
r
le
ar
ni
ng

an
d
to

p
re
p
ar
e
th
em

fo
r
fu
rt
he
r

le
ar
ni
ng
.

•
Le
ar
ne
rs
co
nf
id
en
tly

us
e
fo
rm

at
iv
e
as
se
ss
m
en
t
st
ra
te
gi
es

su
ch

as
tr
af
fic

lig
ht
s,
tw
o
st
ar
s
an
d
a
w
is
h,
p
ee
r
an
d
se
lf
as
se
ss
m
en
t.

•
Te
ac
he
rs
en
su
re
th
at
le
ar
ne
rs
ar
e
aw

ar
e
of
th
ei
r
ne
xt
st
ep
s
in
le
ar
ni
ng
.

•
Th
e
sc
ho
ol
ha
s
ro
bu
st
p
ro
ce
du
re
s
in
p
la
ce

fo
r
m
on
ito
rin
g
th
e
En
gl
is
h

la
ng
ua
ge

de
ve
lo
p
m
en
t
of
bi
lin
gu
al
le
ar
ne
rs
,
fo
r
ex
am

p
le
a
la
ng
ua
ge

p
ro
fil
e
tr
ac
ki
ng

p
ro
gr
es
s
in
ke
y
as
p
ec
ts
of
En
gl
is
h
(r
ea
di
ng
,
w
rit
in
g,

ta
lk
in
g,

lis
te
ni
ng
),
as
se
ss
m
en
t
of
th
e
p
up
il’
s
st
ag
e
of
En
gl
is
h
la
ng
ua
ge

ac
q
ui
si
tio
n.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
el
y
do

w
e

en
su
re
th
at
as
se
ss
m
en
t

fo
r
le
ar
ni
ng

is
an

in
te
gr
al

p
ar
t
of
cl
as
sr
oo
m

p
ra
ct
ic
e?

H
ow

ef
fe
ct
iv
e
ar
e
th
e

st
ra
te
gi
es
w
e
us
e
to
en
su
re

th
at
bi
lin
gu
al
le
ar
ne
rs
ar
e

aw
ar
e
of
th
ei
r
p
ro
gr
es
s

an
d
th
ei
r
ne
xt
st
ep
s?

H
ow

ef
fe
ct
iv
e
ar
e
ou
r

ap
p
ro
ac
he
s
to

en
su
rin
g

th
at
le
ar
ne
rs
de
ve
lo
p
sk
ill
s

in
En
gl
is
h
la
ng
ua
ge
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

A
ss
es
sm

en
t
as

p
ar
t
o
f
te
ac
h
in
g
(c
on
tin
ue
d)
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How good
is our school?

G
o
o
d
p
ra
ct
ic
e

•
Th
e
sc
ho
ol
fo
llo
w
s
na
tio
na
l,
lo
ca
la
nd

ed
uc
at
io
n
au
th
or
ity

p
ol
ic
ie
s
an
d

p
ro
ce
du
re
s
w
hi
ch

ad
dr
es
s
ra
ce

eq
ua
lit
y,
di
sc
rim

in
at
io
n
an
d

bi
lin
gu
al
is
m
,
in
cl
ud
in
g
th
e
m
on
ito
rin
g
of
ra
ci
st
in
ci
de
nt
s
w
ith
in

ed
uc
at
io
na
le
st
ab
lis
hm

en
ts
.

•
Th
e
sc
ho
ol
is
aw

ar
e
of
,
an
d
m
ak
es

us
e
of
,
th
e
fu
ll
ra
ng
e
of
ed
uc
at
io
n

au
th
or
ity

su
p
p
or
t
fo
r
bi
lin
gu
al
le
ar
ne
rs
.

•
Th
e
sc
ho
ol
w
or
ks
in
p
ar
tn
er
sh
ip
w
ith

a
de
si
gn
at
ed

of
fic
er
of
th
e

ed
uc
at
io
n
au
th
or
ity
,
w
he
re
ap
p
ro
p
ria
te
,
to

re
vi
ew

en
ro
lm
en
t,

at
te
nd
an
ce
,
at
ta
in
m
en
t
an
d
ac
hi
ev
em

en
t
of
bi
lin
gu
al
le
ar
ne
rs
.

•
Th
e
sc
ho
ol
w
or
ks
w
ith

ot
he
r
ag
en
ci
es

an
d
or
ga
ni
sa
tio
ns

w
hi
ch

ar
e

in
vo
lv
ed

in
su
p
p
or
tin
g
th
e
ed
uc
at
io
na
la
nd

p
as
to
ra
ln
ee
ds

of
bi
lin
gu
al

le
ar
ne
rs
.
Th
es
e
ca
n
in
cl
ud
e
so
ci
al
w
or
k
se
rv
ic
es
,
as
yl
um

su
p
p
or
t
te
am

s,
th
e
lo
ca
lh
ea
lth

bo
ar
d,

lo
ca
lc
ol
le
ge
,
co
m
m
un
ity

p
ol
ic
e,
in
te
rp
re
tin
g

se
rv
ic
es
,
lo
ca
lr
el
ig
io
us

co
m
m
un
iti
es
,
co
m
m
un
ity

la
ng
ua
ge

sc
ho
ol
s,

ag
en
ci
es

su
p
p
or
tin
g
m
in
or
ity

et
hn
ic
co
m
m
un
iti
es
,
lib
ra
ry
se
rv
ic
es
,

sc
ho
ol
yo
ut
h
w
or
ke
rs
,
ca
re
er
s
of
fic
er
s.

•
A
ll
se
rv
ic
es

w
or
k
w
el
lt
og
et
he
r
to

su
p
p
or
t
bi
lin
gu
al
le
ar
ne
rs
w
ith
in
th
e

sc
ho
ol
.
W
ith
in
th
e
co
m
m
un
ity
,
in
te
r-
ag
en
cy

lia
is
on

gr
ou
p
s
p
ro
vi
de

a
fo
ru
m

fo
r
di
al
og
ue

in
p
ro
m
ot
in
g
p
os
iti
ve

co
m
m
un
ity

re
la
tio
ns
hi
p
s,

de
fu
si
ng

p
ot
en
tia
la
re
as

of
co
nf
lic
t
an
d
de
ve
lo
p
in
g
p
ol
ic
ie
s
to

el
im
in
at
e
di
sc
rim

in
at
or
y
p
ra
ct
ic
es
.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
e
ar
e
ou
r

sc
ho
ol
’s
lin
ks
w
ith

th
e

ed
uc
at
io
n
au
th
or
ity

in
su
p
p
or
tin
g
sc
ho
ol
s
an
d

en
su
rin
g
co
nt
in
ui
ty
of

ap
p
ro
ac
h
fo
r
bi
lin
gu
al

le
ar
ne
rs
?

H
ow

ef
fe
ct
iv
el
y
do

w
e
us
e

ou
r
lin
ks
w
ith

ot
he
r

ag
en
ci
es

to
ad
dr
es
s
th
e

ne
ed
s
of
bi
lin
gu
al

le
ar
ne
rs
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

Li
n
k
s
w
it
h
lo
ca
l
au
th
o
ri
ty

o
r
o
th
er

m
an
ag
in
g
b
o
d
y,
o
th
er

sc
h
o
o
ls
,
ag
en
ci
es

an
d
em

p
lo
ye
rs

Th
is
q
ua
lit
y
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith

th
e
ra
ng
e,
p
ur
p
os
e
an
d
ef
fe
ct
iv
en
es
s
of
:

•
lin
ks

w
ith

th
e
lo
ca
la
ut
ho
rit
y
or

ot
he
r
m
an

ag
in
g
bo
dy

•
lin
ks

w
ith

ot
he
r
ed
uc
at
io
na

le
st
ab

lis
hm

en
ts

•
lin
ks

w
ith

vo
lu
nt
ar
y
or
ga
ni
sa
tio
ns
,t
he

w
id
er

co
m
m
un

ity
an

d
em

pl
oy
er
s
•
lin
ks

w
ith

st
at
ut
or
y
or
ga
ni
sa
tio
ns
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Evaluating educational provision for
bilingual learners

G
o
o
d
p
ra
ct
ic
e

•
W
el
l-d
ev
el
op
ed

an
d
ef
fe
ct
iv
e
lin
ks
ar
e
in
p
la
ce

to
ea
se

an
d
su
p
p
or
t

tr
an
si
tio
n.
Th
is
in
cl
ud
es

ar
ra
ng
em

en
ts
fo
r
ac
ce
ss
an
d
tr
an
sf
er
of

es
se
nt
ia
li
nf
or
m
at
io
n
on

bi
lin
gu
al
le
ar
ne
rs
,e
.g
.a
tt
en
da
nc
e,
at
ta
in
m
en
t,

as
p
ira
tio
ns
,
la
ng
ua
ge

ba
ck
gr
ou
nd
,
le
ng
th

of
tim

e
le
ar
ni
ng

th
ro
ug
h

En
gl
is
h.
Th
e
Ed
uc
at
io
n
(A
dd
iti
on
al
Su
p
p
or
t
fo
r
Le
ar
ni
ng
)
(S
co
tla
nd
)

A
ct
,2
00
4
m
ak
es
cl
ea
r
th
e
ac
tio
n
th
at
m
us
t
be

ta
ke
n
w
he
n
pu
pi
ls
w
ith

ad
di
tio
na
ls
up
po
rt
ne
ed
s
tr
an
sf
er
s
fr
om

on
e
sc
ho
ol
to

an
ot
he
r.
A
dv
ic
e

on
th
is
ca
n
be

fo
un
d
in
ch
ap
te
r
fiv
e
of

Th
e
C
od
e
of

Pr
ac
tic
e,
20

05
.

•
Th
e
sc
ho
ol
is
in
vo
lv
ed

in
sh
ar
in
g
be
st
p
ra
ct
ic
e
w
ith
in
a
ne
tw
or
k
of

ed
uc
at
io
na
le
st
ab
lis
hm

en
ts
.

•
W
or
k
ex
p
er
ie
nc
e
p
la
ce
m
en
ts
ta
ke

fu
ll
ac
co
un
t
of
th
e
ne
ed

to
de
ve
lo
p

th
e
ab
ili
tie
s
of
bi
lin
gu
al
le
ar
ne
rs
.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
e
ar
e
ou
r

lin
ks
w
ith

ot
he
r

ed
uc
at
io
na
l

es
ta
bl
is
hm

en
ts
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

Li
n
k
s
w
it
h
lo
ca
l
au
th
o
ri
ty

o
r
o
th
er

m
an
ag
in
g
b
o
d
y,
o
th
er

sc
h
o
o
ls
,
ag
en
ci
es

an
d
em

p
lo
ye
rs

(c
on
tin
ue
d)
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How good
is our school?

G
o
o
d
p
ra
ct
ic
e

•
Th
e
sc
ho
ol
is
aw

ar
e
of
th
e
au
th
or
ity
’s
ar
ra
ng
em

en
ts
fo
r
p
ro
vi
si
on

of
in
te
rp
re
tin
g
an
d
tr
an
sl
at
io
n
se
rv
ic
es
.
Th
e
sc
ho
ol
m
ak
es

p
ar
en
ts
aw

ar
e

of
ho
w
to
re
qu
es
t
se
rv
ic
es
,o
r,
w
he
re
ap
pr
op
ria
te
,a
rr
an
ge
s
th
is
fo
r
th
em

.

•
Th
e
sc
ho
ol
ha
s
ac
cu
ra
te
re
co
rd
s
of
ea
ch

p
ar
en
t’s

p
re
fe
rr
ed

la
ng
ua
ge

fo
r
or
al
an
d
w
rit
te
n
co
m
m
un
ic
at
io
n.

•
W
he
re
p
ar
en
ts
re
q
ue
st
in
te
rp
re
tin
g
se
rv
ic
es
,
th
e
sc
ho
ol
us
es

p
ro
fe
ss
io
na
li
nt
er
p
re
tin
g
se
rv
ic
es

w
he
re
av
ai
la
bl
e.
Se
rv
ic
es

ar
e
us
ed
,

as
ne
ce
ss
ar
y
an
d
as

re
q
ue
st
ed
,
w
he
n
co
m
m
un
ic
at
in
g
w
ith

p
ar
en
ts
to

en
su
re
co
nf
id
en
tia
lit
y,
ac
cu
ra
cy

an
d
th
e
m
ai
nt
en
an
ce

of
a
p
ro
fe
ss
io
na
l

re
la
tio
ns
hi
p
w
ith

p
ar
en
ts
.
Th
es
e
ca
n
in
cl
ud
e,
fo
r
ex
am

p
le
,
fa
ce
-t
o-
fa
ce

in
te
rp
re
te
rs
,
te
le
p
ho
ne

in
te
rp
re
tin
g
se
rv
ic
es
,
vi
de
o
lin
ks
.

•
St
af
f
ar
e
tr
ai
ne
d
in
th
e
be
st
p
ra
ct
ic
e
in
co
m
m
un
ic
at
in
g
w
ith

bi
lin
gu
al

p
ar
en
ts
.

•
Th
e
et
ho
s
an
d
cu
ltu
re
of
th
e
sc
ho
ol
re
fle
ct
s
th
e
et
hn
ic
di
ve
rs
ity

of
th
e

sc
ho
ol
,
lo
ca
lc
om

m
un
ity

an
d
so
ci
et
y.

•
A
ll
p
ar
en
ts
ar
e
w
el
co
m
ed

an
d
en
co
ur
ag
ed

to
p
ar
tic
ip
at
e
in
al
la
sp
ec
ts

of
sc
ho
ol
lif
e.

•
Th
e
sc
ho
ol
en
co
ur
ag
es

th
e
in
vo
lv
em

en
t
of
pa
re
nt
s
of
bi
lin
gu
al
le
ar
ne
rs

in
al
la
sp
ec
ts
of
sc
ho
ol
lif
e,
e.
g.

at
te
nd
an
ce

at
p
ar
en
ts
’e
ve
ni
ng
s,

p
ar
tic
ip
at
io
n
in
sc
ho
ol
ev
en
ts
,
ac
tin
g
as

p
ar
en
ta
lh
el
p
er
s,
ta
ki
ng

p
ar
t

in
p
ar
en
t
bo
di
es
.

•
Th
e
sc
ho
ol
en
su
re
th
at
p
ar
en
ts
of
bi
lin
gu
al
le
ar
ne
rs
ar
e
in
cl
ud
ed

in
an
y
sa
m
p
le
gr
ou
p
s
of
p
ar
en
ts
co
ns
ul
te
d
fo
r
sc
ho
ol
se
lf-
ev
al
ua
tio
n.
Fo
r

ex
am

p
le
,
EA

re
vi
ew

s
or

H
M
IE
in
sp
ec
tio
ns
.

K
ey

q
u
es
ti
o
n
s

W
ha
t
st
ep
s
do

w
e
ta
ke

to
en
su
re
th
at
th
er
e
is

ef
fe
ct
iv
e
co
m
m
un
ic
at
io
n

w
ith

p
ar
en
ts
of
bi
lin
gu
al

le
ar
ne
rs
?

H
ow

ef
fe
ct
iv
e
ar
e
w
e
in

en
co
ur
ag
in
g
p
ar
en
ts
’

p
ar
tic
ip
at
io
n
in
th
ei
r

ch
ild
re
n’
s
ed
uc
at
io
n?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

P
ar
tn
er
sh
ip
w
it
h
p
ar
en
ts
,
th
e
Sc
h
o
o
l
B
o
ar
d
3
an
d
th
e
co
m
m
u
n
it
y

Th
is
q
ua
lit
y
in
di
ca
to
r
is
co
nc
er
ne
d
w
ith

th
e
fo
llo
w
in
g
th
em

es
:

•
en
co
ur
ag
em

en
t
to

pa
re
nt
s
to

be
in
vo
lv
ed

in
th
ei
r
ch
ild
’s
le
ar
ni
ng

an
d
th
e
lif
e
of

th
e
sc
ho
ol
•
pr
oc
ed
ur
es

fo
r
co
m
m
un

ic
at
in
g
w
ith

pa
re
nt
s

•
in
fo
rm

at
io
n
gi
ve
n
to

pa
re
nt
s
ab
ou
tt
he

w
or
k
of
th
e
sc
ho
ol
•
lin
ks

be
tw
ee
n
th
e
sc
ho
ol
an
d
th
e
Sc
ho
ol
Bo
ar
d
•
th
e
sc
ho
ol
’s
ro
le
in
th
e
lo
ca
lc
om

m
un

ity

3
U
nd
er
th
e
Sc
ot
tis
h
Sc
ho
ol
s
(P
ar
en
ta
lI
nv
ol
ve
m
en
t)
Ac
t
20
06
,P
ar
en
t
C
o
u
n
ci
ls
w
ill
re
pl
ac
e
Sc
ho
ol
Bo
ar
ds

as
pa
re
nt
al
re
pr
es
en
ta
tiv
e
bo
di
es
.
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Evaluating educational provision for
bilingual learners

G
o
o
d
p
ra
ct
ic
e

•
W
he
re
p
ar
en
ts
ha
ve

co
m
e
fr
om

a
di
ffe
re
nt

ed
uc
at
io
n
sy
st
em

,
th
e

sc
ho
ol
ex
p
la
in
s
th
e
Sc
ot
tis
h
ed
uc
at
io
n
sy
st
em

,
cu
rr
ic
ul
um

,
m
et
ho
do
lo
gy
,
p
as
to
ra
lc
ar
e
an
d
th
e
ke
y
ro
le
of
p
ar
en
ts
w
or
ki
ng

in
p
ar
tn
er
sh
ip
w
ith

sc
ho
ol
s.

•
Th
e
sc
ho
ol
p
ro
m
ot
es

p
ar
en
ta
la
w
ar
en
es
s
of
th
ei
r
ke
y
ro
le
in

su
p
p
or
tin
g
an
d
de
ve
lo
p
in
g
th
e
p
up
il’
s
fir
st
la
ng
ua
ge
.

•
Th
e
sc
ho
ol
p
ro
vi
de
s
su
p
p
or
t
fo
r
p
ar
en
ts
to

be
co
m
e
in
vo
lv
ed

in
he
lp
in
g
th
ei
r
ch
ild
re
n
w
ith

ho
m
ew

or
k.
W
he
re
,
ap
p
ro
p
ria
te
,
th
e
sc
ho
ol

en
su
re
s
in
vo
lv
em

en
t
of
th
e
ho
m
e-
sc
ho
ol
lin
k
te
ac
he
r.

•
Pa
re
nt
s
ar
e
en
co
ur
ag
ed

to
co
nt
rib
ut
e
th
ei
r
bi
lin
gu
al
an
d
ot
he
r
sk
ill
s
in

a
va
rie
ty
of
sc
ho
ol
an
d
ou
t
of
sc
ho
ol
ac
tiv
iti
es
.

•
Th
e
sc
ho
ol
ta
ke
s
ac
co
un
t
of
th
e
cu
ltu
ra
la
nd

re
lig
io
us

di
ve
rs
ity

of
its

p
op
ul
at
io
n
w
he
n
p
la
nn
in
g
ev
en
ts
.

•
Th
e
sc
ho
ol
m
ak
es

a
st
ro
ng

co
nt
rib
ut
io
n
to

th
e
lif
e
of
th
e
co
m
m
un
ity

an
d
ta
ke
s
st
ep
s
to

en
su
re
th
at
al
lp
ar
ts
of
th
e
co
m
m
un
ity

ar
e
in
cl
ud
ed

in
w
ha
t
it
do
es
.

•
Th
e
sc
ho
ol
ta
ke
s
st
ep
s
to

en
co
ur
ag
e
an
d
en
ab
le
p
ar
en
ts
of
bi
lin
gu
al

le
ar
ne
rs
to

p
ar
tic
ip
at
e
in
de
ci
si
on
s
ab
ou
t
th
e
ed
uc
at
io
n
of
th
ei
r

ch
ild
re
n.

•
Th
e
sc
ho
ol
ro
ut
in
el
y
an
d
p
ro
ac
tiv
el
y
se
ek
s
th
e
vi
ew

s
of
bi
lin
gu
al

p
ar
en
ts
.
St
af
f
lis
te
n
to

an
d
re
sp
on
d
to

p
ar
en
ts
’v
ie
w
s.

•
Lo
ca
lm

ed
ia
ar
e
in
fo
rm

ed
ab
ou
t
an
d
en
co
ur
ag
ed

to
ce
le
br
at
e
th
e

lin
gu
is
tic
,
cu
ltu
ra
la
nd

re
lig
io
us

di
ve
rs
ity

of
th
e
sc
ho
ol
.

K
ey

q
u
es
ti
o
n
s

H
ow

ef
fe
ct
iv
el
y
do
es

ou
r

sc
ho
ol
en
ga
ge

w
ith

th
e

lo
ca
lc
om

m
un
ity
?

Ev
id
en
ce

St
re
n
g
th
s

A
re
as

fo
r

im
p
ro
ve
m
en
t

P
ar
tn
er
sh
ip

w
it
h
p
ar
en
ts
,
th
e
Sc
h
o
o
l
B
o
ar
d
an
d
th
e
co
m
m
u
n
it
y
(c
on
tin
ue
d)
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How good
is our school?

G
o
o
d
p
ra
ct
ic
e

•
A
ll
st
af
f
ha
ve

a
cl
ea
r
un
de
rs
ta
nd
in
g
th
at
th
ey

ha
ve

a
re
sp
on
si
bi
lit
y
fo
r

bi
lin
gu
al
le
ar
ne
rs
ev
en

w
he
re
th
er
e
ar
e
ad
di
tio
na
ls
p
ec
ia
lis
t
st
af
f

av
ai
la
bl
e.

•
In
sc
ho
ol
s
w
ith

a
si
gn
ifi
ca
nt

nu
m
be
r
of
bi
lin
gu
al
p
up
ils
,
a
ke
y
m
em

be
r

of
st
af
f
ha
s
re
sp
on
si
bi
lit
y
fo
r
m
on
ito
rin
g
th
es
e
le
ar
ne
rs
’p

ro
gr
es
s.

•
W
he
re
ap
p
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