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Introduction

The revised edition of How good is our school? (HM Inspectorate of Education, 2002) has
been widely welcomed in schools and authorities. This document is one of a series of
guides which builds on, but does not repeat, the advice on self-evaluation given in How
good is our school?

The introductory publication to the series, Planning for Improvement, outlines how you
can use the outcomes of self-evaluation to plan effectively for improvement. This guide
can be used when you are ready to evaluate the quality of the school’s approaches to
tackling racism and promoting race equality, and is one of a series which deals with issues
relating to Inclusion and Equality. It builds on and updates some of the advice given
within the earlier publication A Route to Equality and Fairness (HM Inspectors of Schools,
1999). The guide shows how you can use a cluster of quality indicators from How good
is our school? that focus on key features with particular relevance to preparing children
and young people for life in an ethnically and culturally diverse society and providing
equality of opportunity. When you are ready to look in more depth at the school’s
approaches to tackling racism and promoting race equality, you can use Educating for
Race Equality - A Toolkit for Scottish Teachers www.antiracisttoolkit.org.uk.

Tackling racism and promoting race equality

Within Scottish education, we have a strong tradition of recognising the importance of
equality and fairness for all. The Standards in Scotland’s Schools etc Act 2000 reinforces
these principles by basing its expectations upon an inclusive philosophy of education.
Schools and education authorities should provide for the right of every child to an
education that is aimed at developing the personality, talents, mental and physical
abilities of the individual to their fullest potential. This sets a significant challenge for
schools and education authorities to address and meet a very wide range of needs. We
live in a multiethnic, multicultural and multifaith society. All children and young people
need opportunities:

• to study their own values and those of others;

• to appreciate diversity; and

• to develop respect for others.

The McPherson Report into the Stephen Lawrence Murder Inquiry (1999) drew attention
to, and condemned institutional racism. Institutional racism was defined as, ‘the collective
failure of an organisation to provide an appropriate service to people because of their
colour, culture or ethnic origin. It can be detected in processes, attitudes, and behaviour
which amount to discrimination through unwitting prejudice, ignorance, thoughtlessness,
and racist stereotyping which disadvantage minority ethnic people’. Two key
recommendations of the McPherson Report were for organisations to value cultural
diversity and prevent racism in order to respond more effectively to the needs of a diverse
society. In November 2002, the Race Relations (Amendment) Act 2000 (RR(A)A) came
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into effect in Scotland and gave public authorities, including education authorities, a
statutory general duty to promote race equality. The general duty has three parts:

• eliminating unlawful racial discrimination;

• promoting equal opportunities; and

• promoting good relations between people from different racial groups.

Schools have a key role in helping education authorities to achieve success in meeting
this duty. A Guide for Education Authorities and Schools in Scotland (Commission for
Racial Equality in Scotland, 2002) provides practical advice on how schools and
authorities can meet both the general duty and the specific duties laid down by the
Scottish parliament. This guide is based on the premise that promoting race equality
should be an integral part of the life and work of a school.

Meeting the duties of the RR(A)A has an important role to play in supporting all five
National Priorities (NPs) for education.

1. To raise standards of
education for all in
schools.

NATIONAL PRIORITY

Pupils’ progress and attainment should be monitored by their
ethnic group and schools should have clear approaches to
tackling underachievement and measuring improvements.

TACKLING RACISM AND PROVIDING
RACE EQUALITY

2. To establish effective
teaching and learning
environments.

Appropriate support and training should be provided for
teachers and pupils to help them tackle racial discrimination
and challenge racism.

3. To promote equality and
help every pupil benefit
from education.

Arrangements should be in place to ensure that bilingual
pupils, and those with English as an additional language,
have equal access to the curriculum and the linguistic tools to
achieve to their fullest potential.

4. To work with others to
teach pupils respect and
the duties and
responsibilities of
citizenship

Parents and other positive role models from the community
should be encouraged to share their knowledge, skills and
expertise.

5. To equip pupils with the
skills, attitudes and
expectations necessary to
prosper in a changing
society

The curriculum, through its content and delivery, should
proactively value diversity and challenge stereotypes.



To help schools evaluate their effectiveness in tackling racism and promoting race
equality, eight quality indicators (QIs) have been chosen from the revised edition of
How good is our school?. These have been selected as those QIs most relevant to
preparing children and young people for life in an ethnically and culturally diverse
society and providing equality of opportunity. They will help you to evaluate:

• the extent to which the curriculum overall is helping to prepare pupils for life in a
diverse society;

• the approaches taken to monitor the progress and achievements of all children and
young people;

• the provision for addressing the specific needs of bilingual and minority ethnic pupils
to ensure that all pupils fulfil their potential;

• the impact of the school’s strategies for tackling racism and promoting good relations
and equality and fairness for all;

• the involvement of parents and the wider community in supporting pupils’
achievements and helping them develop knowledge about, and respect for, ethnic,
cultural and religious diversity;

• support for staff in taking forward race equality; and

• the commitment and effectiveness of school leaders in tackling racism and promoting
race equality.

3
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Self-evaluation in Practice

Part 2 of How good is our school? provides all the advice you need about practical
approaches to self-evaluation.

This guide:

• describes best practice in preparing children and young people for life in an ethnically
and culturally diverse society and providing equality of opportunity, with reference
to important sources of advice;

• asks key questions derived from illustrations within the quality indicators chosen;

• looks at how you might collect evidence from more than one source in order to
provide a robust basis for your evaluations; and

• encourages you to weigh up the strengths and areas of improvement in what you
observe, in order to come to an overall evaluation of the quality of provision in
your school.

You can then use the results of the evaluation and the evidence to plan for
improvement and to report on the standards and quality of what you have found.

Evaluation

Planning for 
improvement

Reporting on
Standards and

Quality

How do we
know?

How are we
doing?

What are we
going to do now?

This guide, and the accompanying CD-ROM, provides you with formats which you can
use as they stand, or adapt for your own school. You can also download them as blank
pro forma from the HMIE website (www.hmie.gov.uk).
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Note down the sources of evidence on which you are basing your
evaluation in the boxes below.

People consulted:

Documentation and resources reviewed:

Direct observation undertaken:

Data analysed:

Use this page alongside pages 15 and 16 of How good is our school?.
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Go back over the areas for improvement you have identified.

Decide which are your priorities for development. 

Identify criteria for success by which to judge progress after you have
taken action.

These priorities for promoting race equality can now be included in your
development plan.

How well does the curriculum take account of race
equality issues?

1.1

How effectively do you meet the needs of children and
young people from minority ethnic backgrounds?

3.4

How effectively do you promote positive attitudes and
behaviours towards racial equality?

4.2

How well do you monitor the progress and achievements
of pupils from bilingual and minority ethnic backgrounds?

4.4

How effectively do you ensure and promote equality
and fairness?

5.3

How effective are your partnerships with parents and
the community?

5.4

How well does staff review and development support
staff in promoting race equality?

6.6

How effectively do school leaders carry out their
responsibilities?

7.1

Key question
Quality

indicator
Overall

evaluation

Fill in your record of the strengths and areas for improvement for each
of the quality indicators using the grids on the following pages.

In the box overleaf, note the overall evaluation for each of the quality
indicators using the 1–4 scale from How good is our school?.
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Sources of Support

Additional information and sources of support can be obtained through the
following links:

• Educating for Race Equality – A Toolkit for Scottish Teachers
http://www.antiracisttoolkit.org.uk

• Centre for Education for Racial Equality in Scotland (CERES)
http://www.education.ed.ac.uk/ceres

• A Guide for Education Authorities and Schools in Scotland (Commission for Racial
Equality in Scotland, May 2002)
http://www.cre.gov.uk

• One Scotland: Many Cultures Anti Racism Campaign
http://www.onescotland.com

• Scottish Refugee Council
http://www.scottishrefugeecouncil.org.uk

• Runnymede Trust
http://www.runnymedetrust.org

• Complementing Teachers – A Practical Guide to Promoting Race Equality in Schools
(Runnymede Trust, 2003) The Runnymede Trust, Suite 106, The London Fruit and
Wool Exchange, Brushfield Street, London

• Removing the Barriers: Raising Achievement Levels for Minority Ethnic Pupils – Key points
for Schools (DfEE, 1999)

• Action for Racial Equality in the Early Years : understanding the present, planning for
the future (National Early Years Network, 1999)

• Young, Gifted and Equal – Race Equality Standards for Schools (Second Edition,
Leicester City Council 2003)
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