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Abstract: Arguing that education, as being practiced today is generally fearful of spirituality, 
and that real education ought to cultivate inner lives in an integrated way; this paper put forwards a 
way for integrating spirituality to everyday life of schools in secular societies. It explores the meaning of 
spirituality, spiritual intelligence, and spiritual development pertinent to the educational practice and 
compares them with factors that were identified from resiliency research. It identifies factors that 
nurture both spirituality and resilience. This opens a way for teachers and other educational 
practitioners for integrating experiences that will lead to strengthen inner life of children, with an 
obvious secular goal of making children succeed despite their adversities.   
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 Cultivating the Spirit via Resilience: Vision of Effective Schools and Mission of Caring Teachers 
Introduction  

The dilemma depicted by Linda (2002) in ‘What would you answer if a first grader asks you “Where did 

my grandmother go when she died?” is a recognition that education of young people involved not only their 

intellectual, emotional, and social development but also their spiritual growth.  Development of every aspect 

of the life of children to their fullest potential is in the interest of every society. Society seems to broadly 

agree on the fundamental tasks of education. Role of education surely extend beyond helping the young 

people stay out of trouble and achieve academic competence. How best to prepare children of 21st century to 

be good, smart, happy, and healthy? Without care, respect, and kindness, what purpose does intellectual 

competence serve? But teachers are discouraged if not forbidden to discuss with children the central 

questions about life’s purpose. Children and teachers have had to leave their deeper questions about the 

mysteries of life at home. Nurturing the inner life was not held as the business of public education. We 

cannot consciously and systematically neglect anyone of the above aspects, lest the one that which we dearly 

feel matters most? Unfortunately, there is near global consensus that, education as being practiced today is 

generally so fearful of spirituality that it tends to focus on facts rather than meaning and information rather 

than wisdom, and fail to notice the real issues in life (Palmer, 2008). There are reasons, though. Principally, 

secular societies tend to equate spirituality with religion. Secondly,   human development is partitioned into 

separate stages, and spiritual development is equated with ‘higher’ mental functions which  most young 

children are presumed to lack. But, there are those who (Wilson, 2010) assert that children  can (and do) have 

deeply spiritual experiences. Educators, statesmen and the public are gradually awakening to this actuality. 

This is exemplified in the following account: 

  ‘The spiritual is always present in public education whether we acknowledge it or not. Spiritual 

questions, rightly understood are embedded in every discipline, from health to history, physics to 

psychology, entomology and English. Spirituality – the human quest for connectedness – is not 

something that needs to be ‘brought into’ or ‘added onto’ the curriculum. It is at the heart of every 

subject we teach, where it waits to be brought forth’ (Palmer, 2008). 

Yes, dilemmas of our times are deeply spiritual ones that our children need to be prepared to meet as 

Montessori (1948) has foretold in her book - To Educate the Human Potential – “We must learn to trust 

human nature and educate children in such a way that they can develop their human potential. This is the 

only way we can bring real peace to the world. There is only one problem, and it is human development in its 

totality; once this is achieved in any unit - child or nation - everything else follows spontaneously and 

harmoniously.''    

One Way Out - Revolve the School Focus on Helping Students to Be Resilient 
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Real education needs to cultivate inner lives, by discovering positive models and experiences that 

demonstrate us how to live in a more integrated way. But education today is yet to reach at common 

vocabulary to talk about these things which requires to be, desirably, rooted in scientific research. Only then 

are efforts to integrate the inner lives of students into the curriculum, in all our schools, will become 

successful. Luckily, one way of integrating spirituality in schools of secular societies is being emerged from 

research on educational resilience. Academic resilience denotes  the quality that brings ‘accomplishments 

despite environmental adversities brought about by early traits, conditions and experience' (Wang, 

Haertel & Walberg, 1994).  Researchers and practitioners who focus on resiliency have begun to go beyond 

the identification of risk factors and prevention practices. Studies have been conducted on how young 

people’s strengths and capabilities can be developed in order to protect them from the potential harm of their 

adverse circumstances (Linda, 2002). These strengths and capabilities,  positive experiences or qualities, are 

called developmental assets. They are  the “building blocks of healthy development” that assist young people 

in choosing positive paths, making wise decisions, and growing up to be caring and responsible adults. Early 

on in these researches, it was recognized that resilience can be cultivated by focusing on four developmental 

areas, first among those being "spirituality", i.e., living according to the belief in the interrelatedness of all 

things.  The remaining three - "mental well-being", "emotional well-being", and "physical well-being-   also 

have close ties with the spirituality (Heavy, Runner & Morris, 1997). Well-being among adolescents is 

affected by whether they believed they had good qualities, liked themselves, and felt loved and wanted 

(Resnick et al., 1997). Practices of spirituality, religion, and prayer were important too. These spiritual 

experiences will nurture academic development.  Graham (2001) while investigating the role of spirituality 

in promoting resilience found that the former supported school-based competence.  

Objective of this article  

In the above context, this article attempts to explore the meaning of spirituality, spiritual intelligence 

and spiritual development in educational practice. Then, the characteristics of spiritual development is put 

side by sided with factors that were identified from resiliency research. The article will further discuss how 

to integrate factors that were identified as being nurturing both spirituality and resilience into education. This 

will open a way for teachers and other educational practitioners for integrating experiences which will lead to 

strengthening of inner life of children, with clear secular goal of making children succeed despite their 

adversities.   

Spirituality, spiritual intelligence and its development  

Spirituality is intimately allied to knowledge, value, well-being, self esteem, self-efficacy, and self-

reliance, and solving problems (meaningfully). These are the lasting goals of education, irrespective of the 
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categorization such as secular, spiritual, religious or philosophical.  For example Gookin (2002) submit that 

spirituality refers to the tacit knowledge that makes a person feel more spirited; an insightful relationship 

with oneself and others, a strong personal value system, and meaningful purpose in your life; and that the 

spiritual well-being is characterized by self esteem, self-efficacy, self-comfort, and self-reliance and the 

ensuing power to influence the universe and to think and act in a calmer state of mind. Spiritual intelligence, 

is “the intelligence with which we address and solve problems of meaning and value, the intelligence with 

which we can place our actions and our lives in a wider . . . context” (Zohar and Marshall (2000, p3). 

Integration of such qualities through education into the person will inculcate vision which will permit one to 

transcend beyond the self. Spiritual Quotient, then, is what we use to develop our longing and capacity for 

meaning, vision and value which facilitates a dialogue between reason and emotion, between mind and body 

and allows us to integrate the intrapersonal and the interpersonal, to transcend the gap between self and other 

and can be enhanced by various ways (Zohar & Marshall, 2000; pp. 23-27). Thus, spirituality in education is 

that which animates the mind and body, giving meaning, purpose and context to thought, word and action – 

or more simply, the meaning-making aspect of learning (Katzanjian, 1998 p1). In essence, spiritual 

intelligence, and its development, is about being (McMullen, 2003).  Such an education which enhances 

spirituality is characterised by reflection, giving meaning to experience and a valuing of the non-material 

dimension of life. Shortly, there is no separate education one which support spiritual development, and 

another one which suits the secular ethos; the only real and good education is that which care to all the 

aspects of the person who lives in contemporaneous polities that the human society has evolved into.   

Qualities/ values of Spiritually Developed Persons vs. those of Academically Resilient Persons  
Table 1 illustrate how similar are the qualities / characteristics of a spiritually developed persons 

(Linda, 2002; Zohar & Marshall,  2000; Mackley, 1997), the values the National Council of Educational 

Research and Training (NCERT, 1981) has listed for teachers to try to inculcate in their students through 

value education and the qualities the researchers on academic resilience have observed on resilient students 

(Gafoor and Neena, 2011).  

Table 1: Match of the Qualities of Spiritually Developed Persons and/or List of Values Identified By NCERT 
for Value Education with Characteristics of Academically Resilient Persons 
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The qualities and values advocated by literature on spiritual and value education go with those of students 
demonstrating resilience. Hence, it is suggested that schools in secular societies can strive to foster academic 
resilience and thereby develop spirit of younger generation, without having to be under the scanner of threat 
to the ethos secular polity.  Then what the schools needs to do? It is gladdening to observe that overlap  
between resiliency and spirituality does not end with the set of values they espouses. Resilience and 
spirituality are able to be developed by a shared set of strategies and techniques adaptable by schools and 
their teachers (see Table 2).  
Table 2: Correspondence between Educational Means of Developing the Spirit and Academic Resilience in 
Students Identified from Relevant sets of Literature 



6 
 

Sch



7 
 

ools need to identify what could be done.  Education should be seen as a lifelong process; helping students to 
see the interconnectedness with one another and with all of life, by a commitment to ecological principles, 
places and time for silence and stillness, valuing  self-knowledge and healthy interpersonal relationships and 
thus the building of community. As Henry Adams shares, “A teacher affects eternity”.  Teachers are 
concerned in an important way with the total development of human beings – physical, intellectual, social, 
moral and spiritual (NCTE, 2009). Hence knowing oneself is as crucial to good teaching as knowing students 
and subject. Teachers themselves have to have ability to use pain and tragedy they face in life to educate first 
themselves and also to use the lessons they maintained from life to highlight their students’ life experiences, 
accurate self-assessment, achievement orientation and social skills with teamwork and collaboration, 
adaptability, awareness for others with empathy,  capacity to face and use adversity, communication, 
leadership, and conflict management, conscientiousness, courage to own their mistakes, developing others 
influence, emotional self awareness, organizational awareness, self confidence, self management with self-
control, service orientation, and  trustworthiness.  
Conclusion  

The task is unambiguous. Schools must help students to fight adversities from within to develop into 

persons with full-fledged capacities. Conceding the uniqueness of every child, school need to ensure that 

learning needs of every one is met. This in turn requires that wide-ranging opportunities to support every 

child are provided, by working in tandem with the family, parents and community. A school promoting 

spiritual intelligence has to encourage every child to have higher aspirations and to make informed decisions 

and life choices, providing for the life even beyond its walls. Schools have to provide a safe and secure 

environment in which not only are students safe and secure but they also feel safe and secure. Instruction 

must develop children’s curiosity, imagination, creativity and aesthetic responses to life and learning, and 

promote a sense of awe and wonder; encouraging students to raise, and reflect on, ultimate questions. 

Personal responsibility for students’ actions must be ensured.  Encourage working co-operatively and sharing 

the responsibilities. This will lead to the development of self-confidence, cooperation, sensitivity to others, 

reliability, initiative and understanding. School has to celebrate the richness of culture and tradition of every 

community and social group of which a student is enrolled. A school needs be a place where every child has 

the opportunity to develop healthy, stay safe, be a successful learner by enjoying learning and achievement, 

and to be a confident individual who is able to make a positive contribution to the total life. In every school, 

every child must be able to grow and develop responsible local, national and global citizen who cares for 

others. 
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