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Abstract

Fostering data-driven decision-making is not an easy

task, nor is getting busy people’s attention in this

age of information overload. How we write about

and disseminate our findings can help.Writing to the
audience, timing, formatting, choice of medium, and
connecting results to institutional goals and current,

even controversial, issues are keys.This paper offers
suggestions and examples from a former journalist turned
institutional researcher.

First, Get Their Attention: Getting Your
Results Used

Busy schedules, data skeptics, lack of access to
decision-makers, and time constraints are some of the
many issues and obstacles IR professionals contend
with in seeing their data and research findings used
for decision-making, planning, and improvement. And
yet, knowing that our work is valued and influences the
organization is what makes the job worth doing.

Some of these obstacles are inherent in today’s world,
the academy, the nature of complex decision-making, and
individual decision-makers’ personalities, preferences,
and disciplinary background. But some aspects of our
own training and temperament affect this as well. To get
data and research used, we need to examine our own
expectations and preferences as well as learn to size up an
audience, strategize ways to fulfill our purpose, and make
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our work match decision-makers’ needs. In doing
so, we not only increase the chance that our results
will be used, but we build the value of our office and
promote the benefits of institutional research.

The suggestions and examples in this paper
are intended to help institutional researchers get
data and research used and, consequently, raise
the visibility and influence of IR.The first section
addresses the value of clearly understanding the
purpose for a particular project, being able to size
up an audience, and tailoring presentations to its
needs. Next, advice is offered for how to create
knowledge rather than simply supply data. Since, for
many people, writing is an aversive task, tips for how
to get the words on paper and writing strategies
that engage readers may ease the pain.The next
step is dissemination, focusing on choosing the
medium and timing for maximum effect.Finally,
rather than waiting and hoping to be asked to help
solve a problem, strategies for making opportunities
for IR to contribute are considered.

Know Thyself (and Thy Campus)

It's easy in the academy, to believe that everyone
understands technical jargon and expects scholarly
documentation and presentation of research.
Consequently, IR professionals—in addition to
being trained to write in this manner—can believe
that to be respected and have their work accepted
they must present it according to scholarly
standards. However, like the rest of the world,
academe contains a wide range of audiences with
different educational backgrounds and different
purposes for using data and research findings.We
increase the likelihood that our findings will interest
others and be used by them when we tailor our
presentations accordingly.

Our work is primarily applied, not theoretical.
Generally, our reports are used not for scholarly
investigation, but to address specific problems or
concerns about which an executive, manager, or
faculty group needs to make a decision. Often, the

analyses have to be done quickly, and the results will
be given to people who are multi-tasking or have
many decisions to make on a variety of issues.The
scholarly model of presentation, designed to display
methodology and allow critique, suggestions, and
methodological discussion, usually doesn’t match
this situation. Scholarly writing is established to
facilitate others evaluating and critiquing the
research being done in order to develop knowledge
in a discipline. Usually, decision-makers don’t want
or need to evaluate our work.They want to get to
the bottom line so they can focus on what to do.

Certainly, there are times when presenting
explicit, detailed methodology is necessary or
beneficial, for example, if an issue is controversial
or likely to be challenged or if the research will
be disseminated to a broad range of people for
ongoing discussion and investigation. Under these
conditions, displaying the methodological and
statistical details of the study can help assure trust
and confidence.n most cases, institutional research
is trusted. If this is the case on your campus, take it
as a compliment and use the latitude it allows to
focus on alternative forms of presentation. It should
go without saying that solid research and analysis
is always imperative. Its details just need not always
be explicit.

To maximize the likelihood that institutional
research products will be used, IR professionals
must understand the differing backgrounds and
needs of their audiences and be able to target their
written and oral presentations accordingly.To do
this, ask yourself the following questions when
thinking about packaging your findings.

What Is Your Purpose?

Is it to open lines of communication, prompt
discussion, correct a misperception, influence
a decision, raise a new issue, gain or broaden
understanding of a known issue, to teach, to change,
to build consensus, to show what’s working or what
isn't?
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What Goals or Issues Do Decision-makers
Care About?

How well do you know your campus goals and
broader higher education issues? How well do you
know the major decision-makers on your campus?
Do you know who they are? Do you know how
they prefer to make decisions? Do they have a
quantitative background? What issues are they most
passionate about? What university goals or issues
fall into their areas of responsibility?

What Information Do They Need to Help
Make a Decision?

Knowing the issues, goals, and decision-makers,
can you see the issue from their perspective? What
would they need to consider when making a major
decision? Not everything they need to take into
account will be quantitative. Other factors may
involve political considerations, equity, balancing
competing demands, etc. Of those information
needs, which ones can IR answer?

Who Is Your Audience?

Who needs to know about your findings? Who
can act on them? Who requested the study?

When you know your purpose for any particular
project, what you want the research or analysis to
accomplish,and who cares about this particular
issue or who needs to know about it, you have the
necessary information to think strategically about
the best ways to get your results used. Additionally,
if you know the issue well enough to be able to
recognize its multiple dimensions, you have the
information needed to see implications and make
recommendations if you choose, or if requested
to do so. Although researchers disagree about
taking this step in their reports, and institutional
cultures and supervisors differ in their expectation
or acceptance of such, drawing conclusions is a
common part of research.To the extent you can do
this, institutional research becomes more influential
and, ultimately, more useful to decision-makers.

Developing these strategies and using them to
shape your reports increases their utility. And it
changes the role of the IR office from data compiler
to knowledge creator.

Think and Act Strategically

Self-knowledge and knowledge of your campus
and higher education issues give you a foundation
for thinking strategically. The next steps are focusing
your projects, targeting your audience, and tailoring
your report to match so that readers can easily
grasp the central points and recall them when
thinking through their decisions.

Find a Focus

Explicitly connect your data, research, or
assessment findings to institutional issues or goals.
| frequently see survey results presented as table
after table of descriptive statistics for nearly every
item on the instrument. If any narrative is included
at all, it simply states a trend or difference evident in
the data.The narrative does not offer context or link
the finding to other findings. Few people can absorb
this amount of data and make sense of it without
a considerable investment of time. Many lack the
quantitative background or institutional context
to make anything of it at all. Fact Books, though
intentionally provided as a reference source, can be
difficult to use for these reasons as well.

Try a different approach. Develop multiple short,
tightly focused reports based on a portion of the
items in these large data sets and analyze or present
them in the context of a campus issue.The National
Survey of Student Engagement (NSSE) and most
standardized surveys lend themselves well to this
approach. For example, using NSSE data, and the
companion Faculty Survey of Student Engagement
(FSSE), we developed a two-page brief on the types
of pedagogies used by Fresno State faculty. This
report’s purpose was to provide baseline data for
the university’s goal of increasing the number of
faculty and classes using pedagogies that stimulate
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engagement.To contribute additional information
to faculty workload analyses, we developed a two-
page brief, using NSSE and FSSE data, which shows
how faculty members spend their class time.Other
portions of these survey data were used in this
manner as well.

When writing such reports, explicitly connect
the findings to the goal, issue, or intent. Don't leave
it to the reader to figure out what in their world
relates to these data or why the data might be
important or useful to them.Tell them.Tell them in
the title, if possible, or in the first paragraph, and,
as appropriate, throughout the report. Making
the connection clear might seem like an obvious
need, but it is easy to forget to do. For example, our
team developed a short report around a particular
issue, and even as cognizant as we were of the
issue, we became so absorbed in the intricacies
of the data that we forgot to relay the context
to readers.We were able to remedy the situation
because the report was posted online rather than
distributed via hard copy, but it illustrates how
easy it is to communicate just data while failing to
communicate in a way that shares knowledge.

Targeting Your Audience and Tailoring Your
Report

In most cases, your audience may be an
audience of one—the person who requested the
data.Even so, it's important to understand the best
way to provide those data to maximize utility and
ease of use. It helps spread the word that the IR
office is accessible, and that, ultimately, contributes
to its value to the institution. So, if you don't know
the requester’s preferences for the output format,
ask.l've seen tables with so many dimensions, it’s
nearly impossible to answer any question from
it directly. Unless the data are needed in such
micro form, it usually is clearer and easier to use if
presented in a set of two, at most three, dimensional
tables.

If a project isn't specifically requested, and you
are producing it proactively, stop and consider
who would care about the issue.ls it relevant to
curriculum, or to a particular college or department?
If so, then provide it to the Provost, the college Dean,
Associate Dean, Department Chair,and possibly the
faculty either in that department or the Academic
Senate leaders, depending on the breadth of the
issue or level of goal it supports (institution, college,
or department). What about analyses of student
attrition? Who is interested? On our campus, this
would be the President, Vice President for Student
Affairs, Provost, and a host of managers and faculty
who comprise the Student Success Task Force that
has been implementing student success initiatives
for the last seven years.What about analyses of
first-generation students? On our campus, this one
has been used by executives, fundraisers, university
communications, outreach, student support
programs, faculty in their classrooms, and reporters
for the student newspaper. Match your project to
the people who care about it and who could use it
for carrying out their responsibilities.

Writing Strategies

Following are a few tips to help you think about
ways to write that get readers’ attention and engage
them.I've included a few tips that may make
getting the words on paper easier as well. These
suggestions are not intended to be exhaustive, but
are some | have found particularly useful in this field
and that help me enjoy writing.

Titles Are Critical

A title creates the first impression. It can make
readers decide the report is worth their time to
read or it isn't. There are numerous ways to create
titles that capture interest. Asking a question is
a great way to hook readers. Few of us can resist
looking for the answer, especially if the question
is a relevant, interesting, or challenging one. For
example:“Freshmen Retention:Who Stays and Who
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Goes?”In higher education, this is an enduring
question. Retention and graduation rates are the
most commonly used measures of student success.
Another question title “Why Do Freshmen Leave
Our University?” makes it clear the topic is relevant
and important not just in general, but to a particular
campus community. Freshmen are not just leaving;
they're leaving “our” university. Such a title makes
the finding personal for anyone who feels a sense of
belonging or pride in their college or university. Why
would students do that, they wonder? And so they
read on.

An “attention grabber” title might proclaim
an unusual or startling finding. Or, maybe you
approached an old topic in a new or unexpected
way in your research or interpretation of findings.
Say so in the title.But be specific and brief. Detail,
rather than generalities, brings words to life.
Remember, a title isn’t supposed to tell the whole
story. Its purpose is to identify the topic and pull the
reader into the article or report.

Scholarly journal articles typically use long
titles, often with a subtitle following a colon. For
instance,”From Retention to Satisfaction: New
Outcomes for Assessing the Freshman Experience”
or”A Longitudinal Study of the Retention and
Academic Performance of Participantsin a
Freshmen Orientation Course.” These kinds of titles
identify the topic of the report, but don’t imply that
leisurely reading follows.We would expect a display
of methodological rigor and formal presentation of
findings.

Shorter, less jargon-laden titles can be used for
internal reports. For example,“An Analysis of First-
Year Freshmen Retention” or “Freshmen with Lower
HS GPA More Likely to Drop Out.”The first identifies
the subject succinctly. Anyone who is especially
interested in freshmen retention or who needs to
know more about it is likely to read this report.The
second report title highlights a finding and states it
in lay terms. Few people outside of higher education
refer to student “retention.” They say students drop
out, leave, or stay in school. A paper with this title

may attract the attention of high school counselors
and college admissions officers (although the
finding will be obvious to them). It may attract the
interest of student government or reporters.This
title feels fresher than the others and it hints at an
easy read.

In summary, choose a title that matches the tone
of the narrative that follows, the image you want
to present, and the audience, to assure receptivity.
Some documents you provide will be best suited
to a scholarly title; others more journalistic titles.
A style that is too colloquial may put off some
readers or even undermine credibility if used
inappropriately. You will never please everyone
though, and crossover exists in any audience, so
choose based on your understanding of the primary
audience characteristics.

Don’t Waste Your First Paragraph

Once past the title, readers’ interest must be
fed by the first couple of sentences. Usually, this is
not the place for explication of methodology. If you
must, include only the bare minimum or refer the
reader to the full study or to an appendix for more
detail. For instance, short papers may start out like
this:
An analysis of first-time freshmen and
new undergraduate transfer students
was conducted to examine the ratio
of native to non-native students.

Or, it could start like this:
A common misperception on campus
is that the majority of our new
students are transfer students. In fact,
it's just the opposite (Table 1).The Fall
2011 new student cohort was 60%
freshmen and 40% transfer.

The second approach captures the reader with
a statement that something they thought was
true, isn't. They will want to know what the truth
is, or want to see what the report is saying so they
can challenge the finding. Either way, it gets their
attention. And they are likely to read on if they
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want to know why this misperception exists or
what else they might learn that they thought they
already knew. Also, the second approach replaces
the passive statement that a study was done with a
more immediately interesting statement of results.
Given time constraints and the volume of material
crossing our desk, readers are most likely to attend
to or at least scan the beginning of reports to
decide what merits their attention. Place your most
important information based on that knowledge.

Methodological/Technical Notes

Decision-makers trust you.They hired you to do
this work and trust that you are using appropriate
research and statistical methods. So just give
them what they need from your research to make
a decision or discuss implications or potential
directions. Participate in the discussion if you can.
Informed, objective information and suggestions
from a professional who has no agenda other than
finding a solution or assuring credible information
can be invaluable to someone trying to sort though
a myriad of opinions from a variety of sources,
most of which represent competing interests or
perspectives.

If the institutional culture in which you work,
or the type of report you are writing, requires
extensive methodological or technical detail,
do so in a way that is unobtrusive. For example,
include a methodology section as an appendix.
Another possibility is, instead of a full section, use
“methodological notes” to show only issues that
research-trained readers might question. Consider
placing this at the end of the paper, rather than
the beginning. A common practice is to introduce
a long report with an executive summary that
focuses on findings. An executive summary only
mentions the minimum of methodology (such
as the fact that the data came from a survey of a
particular population) and refers the reader to the
full report for methodological detail. Instead, it
focuses on providing an encapsulated statement
of the problem or issue under consideration and

the findings or recommendations. It is intended

to provide a brief, accurate summation of the
significant details. Findings can be bulleted so that
the summary is no more than one page.To that
document, attach your full-length report.

Resist the need to qualify everything. Decision-
makers need to decide.They may never feel they
have enough information, but they have to decide
anyway. Don’t contribute to uncertainty. If you
are uncertain, tell them what specific research
still needs to be done.This helps clarify the areas
of uncertainty and allows people to determine
whether they can make a decision based on the
current data or whether further research is feasible
or worthwhile.Remember though, uncertainty is
unlikely to ever be completely eliminated. Decisions
often have to be made based on incomplete data
and information.Researchers can reduce their value
and even stop being asked for input if their answer
is too frequently,“it depends,” or “more research is
needed.”

Create a Picture

Create a picture with words. Use graphic
illustrations as necessary, but words too can convey
a picture if appropriate choices and arrangements
are made. As an example, when writing an executive
summary, rather than simply listing a bulleted set
of findings, think about how you order them. Do so
in a way that they either build on each other, fit into
topic-related groups, or begin with the most crucial
results at the top of the list. Using these methods,
you move the readers’ attention in a way that helps
them put the pieces together to see an overall
picture.Then, you have created knowledge. From
this new knowledge, discussion can ensue.

Interpreting data and making recommendations
helps create a picture as well. When you have
investigated an issue enough to know what the
findings mean, tell people. Say it in your report or
oral presentation. If there are other interpretations,
likely you will have already ruled those out and
so can respond if an alternative is put forward by
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someone in the audience.What you are showing
when you do this is a picture, an image people

can comprehend more clearly than a series of
abstractions.Don't leave it to them to try to connect
the dots and draw a conclusion on their own. By
making recommendations, we move the audience

a step further. People can then imagine action and
consider the implications.

Yet another way to create a picture is to
weave together findings from multiple studies.
Over time, IR offices do so many projects that
numerous dimensions of an issue get analyzed,
often disparately since each may have been done
originally for a distinct purpose or may have been
requested by different people. Notice connections
between these projects.Then put the pieces
together to show people a rich reality. Perhaps one
that was previously unrecognized.

One area in which we did this is with data on
African American students. Our university is highly
diverse, and various people ask for demographic
data for a wide range of purposes. Eventually,
between descriptive requests at different times,
retention studies, graduation data, an analysis
of academic probation and disqualification,
and research into the upper division writing
requirement, a pattern emerged. African Americans
were falling behind in so many places, even among
upper division students, that it made me question
why. Examining entering preparation levels added
support to an advisor’s theory that African American
students come in less prepared and never catch
up. Showing this set of findings to the Provost, |
was asked to present them to our Student Success
Task Force and facilitate discussion of the issue.
Converging evidence from multiple studies is very
powerful. It creates a picture that is difficult to
ignore.

Break It Up

Sometimes a long report is necessary. For
instance, budget, workload, and performance data
often require large, dense tables or extended,

complex narrative, and there is not much way
around it. When this is the case, use headers and
subheaders. Make sure the headers and subheaders
are clear and highlight aspects of the paper readers
are likely to be seeking.Organizing a report this
way allows the reader to quickly get the gist of

the content. It directs their attention to specific
elements of the report and facilitates their ability

to pick out only the part they need at the time they
need it or that they have time to review.

Headers and subheaders allow readers to
move easily between ideas.When long reports are
necessary, usually the issues being addressed are
multifaceted.Readers may need to comprehend the
problem and its ramifications, think about various
possibilities for resolving it,and take into account
budget considerations and constraints related to
different action plans. Headers and subheaders
facilitate comparisons between these different
aspects of a problem because people can quickly
identify and locate the particular component
needed at any point in a discussion. Knowing how
the reader will use the document helps determine
the content and style of headers.In other types
of long papers, readers may need to understand
a complex problem.In this case, headers and
subheaders help them see at a glance the logical
progression of an argument. People can more
easily follow the logic when it is broken down into
components or steps.

Using graphics and formatting styles such as
vertical or horizontal bars, indentions, and off-
setting quotes or particular findings can help a
long report feel more fluid and easier to follow.The
report will appear more accessible when readers
encounter it,and that is more likely to get them
started reading.

Multiple Audiences: Multiple Styles or
Formats?

What if there are multiple audiences? Do you
have to do multiple reports in different styles?
Sometimes, for maximum effect, you do.
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| have used this approach numerous times.
For instance, the issue of academic challenge is
a complex one—to define, to measure, and to
influence.When asked to examine this issue, | knew
any discussion of it would be long-term, and involve
multiple constituencies and ongoing studies.
Consequently, findings from my first foray into the
data were initially presented in a 13-page report
provided to the campus community and posted on
the Institutional Research, Assessment and Planning
(IRAP) website. A four-page report focusing on a
portion of the findings was presented to the Dean’s
Council for discussion, and a two-page synopsis
and PowerPoint presentation was presented to
Department Chairs for discussion and planning at
their retreat. Each of these groups had access to the
full report, but paring it for presentation to them
helped focus on components about which they
were likely to have the most knowledge or over
which they were likely to have the most control.
Additionally, after the Chairs'Retreat, | added a link
to a YouTube video called to the web version of
the report. A brief and impressive visual, it adds
immediacy and living reality to the findings shown
on paper.

Another reason you may want to use multiple
presentation styles is to assure credibility. A paper
that sounds too colloquial or contains minimal
methodological detail may not carry enough weight
with faculty, especially if the group includes people
with science or other quantitative backgrounds or
if the issues or findings presented are contentious
or controversial. Another circumstance in which
this approach may be important is when you are
new on the job or establishing your credibility.
These are situations you can only judge by knowing
the culture of your institution and the people for
whom you are doing the research.In my experience,
balancing accessibility and credibility has not been
problematic, but | have heard from others for whom
it has been.We must always be cognizant of the
need for both.

Getting It on Paper

Sometimes, getting started writing can be
tough.The cursor blinks on a blank white screen
and trying to force words to come often results in
stiff, awkward, lifeless writing. Here are some of the
techniques | use to get going and bring the words
to life.

® For an early draft, write quickly, as if you
were talking to someone and telling them
an interesting story or tidbit of information
you just learned. Don't worry about spelling
or grammar or citations. Just get the basic
words on paper.Don’t judge it while you're
writing it.

® Use active voice. Active voice brings the
narrative alive. It makes the information feel
more immediate and conversational.

® Use short sentences and vary sentence
lengths.Long, densely arranged sentences
and paragraphs demand time and attention
from the reader to get the point. Sometimes
they never do. And for the writer, a short
sentence focuses thinking. It makes very
clear to us what point is important and what
we wish to say.

® Resist the need to qualify statements.
Research training and our intimate
knowledge of the idiosyncracies of
data prompts us to hedge what we say,
sometimes to the extent that decision-
makers feel uncomfortable using our
results or even talking to us. In written work,
qualifying what we say slows down the
communication and drains the power from
statements and questions. It has the same
effect on the writer.

® Play.Do something to put yourself in a silly
mood.This“lightening up” can broaden
thinking, spark creativity, and get the words
flowing.
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Disseminating Results

Once you have matched your project to a
targeted audience and put the words on paper,
the next step is to determine the best way to
provide the report.That may be a single data table,
a technical report, a brief, an executive summary,
a memo, an e-mail, orally, online, or via any one or
combination of formats and distribution media.
Data may be received differently based on the
medium that is used.Timing too can influence the
way attention is given. Our choices in these areas
will affect the impact of our data and research.

Medium Matters

When is it best to send data out in hard copy,
e-mail, on the web, or through an oral presentation?
When is a full-length technical report,a memo, an
executive summary, a bulleted list, or a brief the best
approach?

There is no hard and fast rule to guide decisions.
It's a matter of judgment based on all that’s been
presented so far in this paper. But, consider these
possibilities. In the age of e-mail, memos carry
weight.They are formal and targeted to a specific
person or group.When | receive a memo, it rises to
the top of my mail stack and gets an immediate
read. But, use it too often, and that effect will
dissipate.Therefore, | save memos for serious or
potentially controversial topics, for information |
prefer to provide privately to people who might
be affected by the findings before | release them
generally, or for issues that | believe will be best
absorbed by focused attention.The use of memos
and the way they are perceived likely varies
considerably across institutions. How are memos
used at your campus? Knowing this will help you
decide if and when a memo would be the most
effective dissemination method.

Another factor that can influence the choice of
dissemination method is the number of people
who need to know about the findings.In a large

institution, sending out hard copies of reports to
everyone who may have some interest can be
time-consuming and expensive. For just this reason,
we considered publishing our annual fact book
online only.This was not a popular idea. Although
all data in this book are on the IRAP website, our
administrators prefer this hard copy reference
manual be at hand when they need it. We use

hard copy reports sparingly, providing them to the
President, Provost, other Vice Presidents, if relevant
to them, and occasionally to members of university-
level faculty committees or specific managers. More
often, reports go to the specific requester via e-mail
with a Word, Excel, or pdf attachment, or we post
them to our website with an e-mail announcement
to the campus community and targeted listservs.

| use e-mail and the web often. But if you do,
keep in mind the need for crispness and brevity. For
instance, if you send an e-mail announcing a new
study with a subject line“new IRAP study” or “Check
out IRAP’s latest report on the web,” don't expect
the hit meter to jump. Subject lines (i.e., titles) must
be snappy and enticing. Otherwise, they will never
survive the e-mail flood, even if you tag them with
the little red exclamation point. When disseminating
findings via e-mail, use bullets. Make them few and
short.Readers scan e-mails. They do not absorb
information or pick up subtleties. Nor do they finish
long e-mails. In an e-mail, there is no time for build-
up. No time for methodology.The facts only please,
and few of them. An advantage of e-mail is that
the message can be conversational, even colloquial
to some extent. This kind of communication can
help make the IR office approachable to those who
might not ordinarily use its services.

At times, multiple dissemination methods may
be most viable. For instance, providing a report,
synopsis of a report, or a bulleted list of findings
via hard copy or e-mail attachment to a group
of people who will be the audience for an oral
presentation of the research gives them time in



Page 10

AIR Professional File, Number 122, First, Get Their Attention: Getting Your Results Used

advance to grasp the gist of your topic.To the extent
that they review this material, the oral presentation
goes more quickly and discussion is more fruitful.
As mentioned previously, a full-length technical
report may be the best option if an issue is likely
to be controversial or hashed out through the
course of several discussions.This detail allows
participants the opportunity to review the study,
gain confidence in the findings, offer feedback
and suggestions for modification or additional
investigation, and bring the intimate knowledge
of their background and role in the university to
interpretation of the data and discussion.

Timing Is Critical

IR professionals must be aware of routine
academic cycles, agendas of major meetings, and
campus events and controversies and then time the
release of reports for maximum effect or to avoid
being lost in the competing demands for attention.
Data are needed when discussions are occurring
or decisions are being considered, not afterward.
Provide the information before they know they
need it, or right when the issue arises. Being attuned
to campus issues and the data or research you
have on hand, or could develop quickly, helps you
respond “just in time.” Consequently, IR gets noticed
and its contributions recognized.

Timing is especially crucial when using e-mail
rather than hard copy or web postings.Remember,
the delete key is close at hand, and most of us
are skimming sender names and subject lines.
Messages are easy to miss. Again, know the cycles
on your campus. During crunch times, save the
keystrokes. In the first and last couple weeks of the
semester, forget general e-mailings. Specifically
targeted mailings to individuals may get results,
but more likely those messages will get stored for
future review, and that may never happen.Think
about daily cycles as well. Do you know when key
individuals usually read and respond to their e-mail?
If so, use this knowledge to your advantage.

Watch for Opportunities; Make
Them When Necessary

IR professionals need to promote the work
of their office in order to become familiar faces
on campus and develop trust, to share as much
knowledge as possible about campus issues, to
get results used, and to build and demonstrate the
value of an IR office. Often this happens through the
routine course of our work. But sometimes we have
to look for openings to make known what we do.

Take advantage of opportunities as they arise.
If invited to present findings or bring datato a
meeting, attend. Be sure you can contribute, that
your presentation matches the audience, and that
you engage them rather than put them to sleep.
You want to be invited back.You want them to
spread the word, so others will send invitations
as well. Other opportunities may be less obvious.
For instance, instead of writing an introduction
to our annual fact book that includes new tables,
refinements, or even trends in the data, | related
the data to goals in our strategic and academic
plans.This approach helped bring our goals to
readers’ attention and put data that are normally
for reference into a broader context. And when
accreditors arrive on campus—evidence exists
that we are connecting our work to goals, tracking
progress, and implementing changes.

Make your own opportunities. Be proactive. If
you know a decision is pending, or might be soon,
provide the people involved with relevant data.
Find out what committees on campus would have
some interest in projects you are working on and
ask to be put on the agenda.Think about using
data or research you already have available in ways
other than its original purpose. Develop analyses
and reports based on the institution’s strategic or
academic goals and disseminate them widely.This
approach makes the campus community aware that
such goals exist, lets them know how successful the
institution is,and may stimulate them to question
how they contribute to those goals.
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Have some fun.To introduce one of IRAP’s
projects, | developed a quiz in the form of an IRAP
brief and posted it on the web with links to the
answers.Based on e-mail responses and hallway
commentary, people enjoyed it and accepted
the challenge. At another institution, | needed to
increase awareness of the requirement to assess
effectiveness and spur managers and faculty
to evaluate their areas. As part of developing
an online mini-journal that would document
assessment efforts and findings, | invited this very
creative campus community to help me name
the publication. | extended the offer via general
campus e-mail and offered $50 to the person whose
submission most closely matched the intent of the
journal and was the most creative. | received a few
hundred submissions, named the journal, rewarded
and recognized the winner,and both he and |
received praise and laughing comments for a long
time after. This high-profile launch spurred journal
article submissions as well.

Be assertive. Prompt discussion.You may need to
collaborate with others to do this, if you don’t have
venues or authority to facilitate discussion. And, you
definitely need to know your institution’s executives
and consider the issues it may raise or action it may
require of them. Alert them. Share your reasoning
for the need for discussion with them. Ask their
advice.Request that they take the lead or prepare
an opening for you to present your work.

Don't be afraid to contribute to a controversial
issue (if you have relevant data or research). IR
professionals should not be afraid to put their work
out in the middle of a storm.But we must do it
strategically. We must think about how our data fit
in, who the best person or group is to receive it and
when. Such conscious choices are necessary in order
to use data both appropriately and most effectively.

Build Value/Create Need

You don't have time to do this, you say? Taking
the time can make the difference between being
an institutional reporting shop and an institutional

research shop. It does take more time to think
through, focus, and strategically target and write
reports than to pump out data tables or statistical
software output or graphs and pass them along.But,
the payoff is worth it. When our results get used, the
ramifications can ripple.

An approach | recommend is to choose a high
visibility project. Select an issue that is important
to an executive or your supervisor or that has wide
recognition among campus groups. Spend as much
time as you need working it through, thinking about
implications, and placing the data in context.Then
target it and launch. If feedback isn't forthcoming,
follow up. Ask if the project was useful. Ask why or
why not.If it didn't get their attention, it may be
time to find a job elsewhere. [f it did, ultimately,
they’ll ask for more.When they do, you can make
your case for staffing, contractors, shifting reporting
responsibilities elsewhere, or whatever will help you
give them more of what you've shown them they
need.

Author

Christina Leimer is Associate Vice President
for Institutional Effectiveness at California State
University, Fresno. She is a former journalist with 15
years of experience as a newspaper reporter, editor
and freelancer for regional and national magazines.
During her 16 years in institutional research, she
has drawn on this experience to make IR products
accessible to multiple audiences, thereby prompting
discussion of results, occasional action, and lots of
praise for the user-friendliness of her work.
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Additional Resources

Bagshaw, M. (1999, Winter).Teaching institutional
research to the learning-inhibited institution.
New Directions for Institutional Research, 26,
73-82.

This article uses individual and organizational
learning theory to discuss why colleges and
universities fail to learn from institutional research.
It offers suggestions for how IR professionals
can make inroads such as connecting their
research with the resolution of problems; using
the knowledge generated to create meaning
and relevance for individuals and the institution;
matching the interests of specific individuals with
particular IR projects; focusing presentations;
thinking strategically about how to use IR
products; distinguishing learning opportunities;
and proactively shaping the role of institutional
researchers.

Billups, F.D., & Delucia, L. A. (1990, Summer).
Integrating institutional research into the
organization. In J. B.Presley (Ed.), New Directions
for Institutional Research, 17, 93-102.

These authors propose methods for integrating
IR into the institution to maximize the use of
information for decision-making. Their strategies
include knowing the institutional culture and its
decision-making process; knowing the audience,
the questions being asked, the channels of
communication, and IR’s place in the organization;
developing people and presentation skills; being a

team player and facilitator; involving the audience;

and marketing IR services and products.

Chambers, S., & Gerek, M. L. (2007, February). IR
activities. IR Applications, 12.

Chambers’ section calls on institutional researchers
to improve their issues and context intelligence,
and presidents offer their observations and advice
about how IR can be most effective.

Firnberg, J.W., & Lasher, W.F. (Eds.). (1983, June).The

politics and pragmatics of institutional research.
New Directions for Institutional Research, 38.

The theme of this issue is that the political nature
of institutions, institutional research, and
information must be understood if IR is to be
influential and see its work used in decision-
making.

Heath, C., & Heath, D. (2007). Made to stick: Why some
ideas survive and others die. New York: Random
House.

This book uses numerous examples to promote
simplicity, unexpectedness, concreteness,
credibility, emotions, and stories as techniques for
making ideas and information memorable and

engaging.
Norris, D.M. (1983, Spring-Summer).Triage and the art
of institutional research. AIR Professional File, 16.

Norris says a clear, thoughtful presentation with
the minimal information needed to fulfill the
purpose is what separates successful institutional
researchers from those whose work goes
unrecognized. Ten maxims gleaned from the
experience of long-term institutional researchers
are intended to help others get their work used by
decision-makers.

Ruggiero, C.W., Elton, C.F.,, Mullins, C.J., Smoot, J.G.
(1985, Spring). Effective writing: Go tell it on the
mountain. AIR Professional File, 21.

In this article, writing teacher and consultant Ruggiero
sets the stage for the other three authors to
address different aspects of writing. Elton discusses
with humor the fear of rejection, common reasons
papers are rejected for publication, and how
to remedy those problems. He emphasizes the
importance of titles for focusing and organizing
a paper. Mullins offers advice for writing more
efficiently and effectively by working with a
partner and speed editing. The first strategy helps
gauge whether you are communicating clearly
by asking someone outside your field to read a
draft. Speed editing is a technique that involves
reviewing a written work to determine its purpose
and audience. Smoot gives suggestions for how to
make writing clear and simple.
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Seybert, J. A, & Bers, T.H.(1999). Effective reporting.
Resources in Institutional Research, 12. Retrieved
from ERIC database.(ED443315)

This book explains the factors that affect our
understanding of information and provides ways
to make written and oral presentations effective.

Teodorescu, D.(2006). Institutional researchers as
knowledge managers in universities: Envisioning
new roles for the IR profession. Tertiary Education
and Management, 12, 75-88.

This article distinguishes between data, information,
and knowledge. Teodorescu suggests the use
of meta-analyses of IR projects, qualitative
research, and stories; incorporating discussion and
recommendations in IR reports; and the need to
know the audience.
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Terenzini, P.T.(1999). On the nature of institutional
research and the knowledge and skills
it requires.In J.F.Volkwein (Ed.), What is
institutional research all about? A critical and
comprehensive assessment of the profession. New
Directions for Institutional Research, 104.

This is the classic work that categorizes IR skills
into three types of intelligence: technical and
analytical, issues, and context. Issues and context
intelligence are critical to getting IR data and
research used for decision-making.

Association for
Institutional Research



Association for
Institutional Research

Page 14

AIR Professional File, Number 122, First, Get Their Attention: Getting Your Results Used

The AIR Professional File—1978-2011

A list of titles for the issues printed to date follows. Most issues are “out
of print,but are available as a PDF through the AIR Web site at http.//
www.airweb.org/publications.html. Please do not contact the editor for
reprints of previously published Professional File issues.

Organizing for Institutional Research (J.W. Ridge; 6 pp; No. 1)

Dealing with Information Systems: The Institutional Researcher’s
Problems and Prospects (L.E. Saunders; 4 pp; No. 2)

Formula Budgeting and the Financing of Public Higher Education:
Panacea or Nemesis for the 1980s? (F.M. Gross; 6 pp; No. 3)

Methodology and Limitations of Ohio Enrollment Projections (G.A.
Kraetsch; 8 pp; No. 4)

Conducting Data Exchange Programs (A.M. Bloom & J.A. Montgomery;
4 pp; No. 5)

Choosing a Computer Language for Institutional Research (D.
Strenglein;
4 pp; No. 6)

Cost Studies in Higher Education (S.R. Hample; 4 pp; No. 7)

Institutional Research and External Agency Reporting Responsibility
(G. Davis; 4 pp; No. 8)

Coping with Curricular Change in Academe (G.S. Melchiori; 4 pp; No. 9)

Computing and Office Automation—Changing Variables (E.M. Staman;
6 pp; No. 10)

Resource Allocation in U.K. Universities (B.J.R. Taylor; 8 pp; No. 11)

Career Development in Institutional Research (M.D. Johnson; 5 pp; No
12)

The Institutional Research Director: Professional Development and
Career Path (W.P. Fenstemacher; 6pp; No. 13)

A Methodological Approach to Selective Cutbacks (C.A. Belanger &
L. Tremblay; 7 pp; No. 14)

Effective Use of Models in the Decision Process: Theory Grounded in
Three Case Studies (M. Mayo & R.E. Kallio; 8 pp; No. 15)

Triage and the Art of Institutional Research (D.M. Norris; 6 pp; No. 16)

The Use of Computational Diagrams and Nomograms in Higher
Education (R.K. Brandenburg & W.A. Simpson; 8 pp; No. 17)

Decision Support Systems for Academic Administration (L.J. Moore &
A.G. Greenwood; 9 pp; No. 18)

The Cost Basis for Resource Allocation for Sandwich Courses (B.J.R.
Taylor;
7 pp; No. 19)

Assessing Faculty Salary Equity (C.A. Allard; 7 pp; No. 20)

Effective Writing: Go Tell It on the Mountain (C.W. Ruggiero, C.F. Elton,
CJ. Mullins & J.G. Smoot; 7 pp; No. 21)

Preparing for Self-Study (F.C. Johnson & M.E. Christal; 7 pp; No. 22)

Concepts of Cost and Cost Analysis for Higher Education (PT. Brinkman
& R.H. Allen; 8 pp; No. 23)

The Calculation and Presentation of Management Information from
Comparative Budget Analysis (B.J.R. Taylor; 10 pp; No. 24)

The Anatomy of an Academic Program Review (R.L. Harpel; 6 pp; No. 25)

The Role of Program Review in Strategic Planning (R.J. Barak; 7 pp; No.
26)

The Adult Learner: Four Aspects (Ed. J.A. Lucas; 7 pp; No. 27)

Building a Student Flow Model (W.A. Simpson; 7 pp; No. 28)

Evaluating Remedial Education Programs (T.H. Bers; 8 pp; No. 29)

Developing a Faculty Information System at Carnegie Mellon University
(D.L. Gibson & C. Golden; 7 pp; No. 30)

Designing an Information Center: An Analysis of Markets and Delivery
Systems (R. Matross; 7 pp; No. 31)

Linking Learning Style Theory with Retention Research: The TRAILS
Project (D.H. Kalsbeek; 7 pp; No. 32)

Data Integrity: Why Aren't the Data Accurate? (F.J. Gose; 7 pp; No. 33)

Electronic Mail and Networks: New Tools for Institutional Research and
University Planning (D.A. Updegrove, J.A. Muffo & J.A. Dunn, Jr,; 7pp;
No. 34)

Case Studies as a Supplement to Quantitative Research: Evaluation of

an Intervention Program for High Risk Students (M. Peglow-Hoch &
R.D. Walleri; 8 pp; No. 35)

Interpreting and Presenting Data to Management (C.A. Clagett; 5 pp;
No. 36)

The Role of Institutional Research in Implementing Institutional
Effectiveness or Outcomes Assessment (J.O. Nichols; 6 pp; No. 37)

Phenomenological Interviewing in the Conduct of Institutional
Research: An Argument and an lllustration (L.C. Attinasi, Jr.; 8 pp; No.
38)

Beginning to Understand Why Older Students Drop Out of College
(C. Farabaugh-Dorkins; 12 pp; No. 39)

A Responsive High School Feedback System (P.B. Duby; 8 pp; No. 40)
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(M.A. Heverly; 6 pp; No. 46)
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W. Lyons; 8 pp; No. 47)

Plan-Do-Check-Act and the Management of Institutional Research
(G.W. McLaughlin & J.K. Snyder; 10 pp; No. 48)

Strategic Planning and Organizational Change: Implications for
Institutional Researchers (K.A. Corak & D.P. Wharton; 10 pp; No. 49)

Academic and Librarian Faculty: Birds of a Different Feather in
Compensation Policy? (M.E. Zeglen & E.J. Schmidt; 10 pp; No. 50)

Setting Up a Key Success Index Report: A How-To Manual (M.M. Sapp; 8
pp; No.51)
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Anyway? (M.K. Kinnick; 11 pp; No. 56)

Cost of Living and Taxation Adjustments in Salary Comparisons (M.E.
Zeglen & G. Tesfagiorgis; 14 pp; No. 57)

The Virtual Office: An Organizational Paradigm for Institutional Research
in the 90s (R. Matross; 8 pp; No. 58)

Student Satisfaction Surveys: Measurement and Utilization Issues
(L. Sanders & S. Chan; 9 pp; No. 59)

The Error Of Our Ways; Using TQM Tactics to Combat Institutional Issues
Research Bloopers (M.E. Zeglin; 18 pp; No. 60)

How Enrollment Ends; Analyzing the Correlates of Student Graduation,
Transfer, and Dropout with a Competing Risks Model (S.L. Ronco; 14
pp; No. 61)

Setting a Census Date to Optimize Enrollment, Retention, and Tuition
Revenue Projects (V. Borden, K. Burton, S. Keucher, F. Vossburg-
Conaway; 12 pp; No. 62)

Alternative Methods For Validating Admissions and Course Placement
Criteria (J. Noble &R. Sawyer; 12 pp; No. 63)

Admissions Standards for Undergraduate Transfer Students: A Policy
Analysis (J. Saupe & S. Long; 12 pp; No. 64)

IR for IR-Indispensable Resources for Institutional Researchers: An
Analysis of AIR Publications Topics Since 1974 (J. Volkwein & V.
Volkwein; 12 pp; No. 65)

Progress Made on a Plan to Integrate Planning, Budgeting, Assessment
and Quality Principles to Achieve Institutional Improvement (S.
Griffith, S. Day, J. Scott, R. Smallwood; 12 pp; No. 66)

The Local Economic Impact of Higher Education: An Overview of
Methods and Practice (K. Stokes & P. Coomes; 16 pp; No. 67)

Developmental Education Outcomes at Minnesota Community Colleges
(C. Schoenecker, J. Evens & L. Bollman: 16 pp; No. 68)

Studying Faculty Flows Using an Interactive Spreadsheet Model (W.
Kelly; 16 pp; No. 69)

Using the National Datasets for Faculty Studies (J. Milam; 20 pp; No. 70)

Tracking Institutional leavers: An Application (S. DesJardins, H. Pontiff;
14 pp; No. 71)

Predicting Freshman Success Based on High School Record and Other
Measures (D. Eno, G. W. McLaughlin, P. Sheldon & P. Brozovsky; 12 pp;
No. 72)

A New Focus for Institutional Researchers: Developing and Using a
Student Decision Support System (J. Frost, M. Wang & M. Dalrymple;
12 pp; No. 73)

The Role of Academic Process in Student Achievement: An Application
of Structural Equations Modeling and Cluster Analysis to Community
College Longitudinal Data1 (K. Boughan, 21 pp; No. 74)

A Collaborative Role for Industry Assessing Student Learning (F.
McMartin; 12 pp; No. 75)

Efficiency and Effectiveness in Graduate Education: A Case Analysis (M.
Kehrhahn, N.L. Travers & B.G. Sheckley; No. 76)

ABCs of Higher Education-Getting Back to the Basics: An Activity-Based
Costing Approach to Planning and Financial Decision Making (K. S.
Cox, L. G. Smith &R.G. Downey; 12 pp; No. 77)

Using Predictive Modeling to Target Student Recruitment: Theory and
Practice (E. Thomas, G. Reznik & W. Dawes; 12 pp; No. 78)

Assessing the Impact of Curricular and Instructional Reform - A Model
for Examining Gateway Courses1 (S.J. Andrade; 16 pp; No. 79)

Surviving and Benefitting from an Institutional Research Program
Review (W.E. Knight; 7 pp; No. 80)

A Comment on Interpreting Odds-Ratios when Logistic Regression
Coefficients are Negative (S.L. DesJardins; 7 pp; No. 81)

Including Transfer-Out Behavior in Retention Models: Using NSC
EnrollmentSearch Data (S.R. Porter; 16 pp; No. 82)

Assessing the Performance of Public Research Universities Using NSF/
NCES Data and Data Envelopment Analysis Technique (H. Zheng & A.
Stewart; 24 pp; No. 83)

Finding the ‘Start Line’with an Institutional Effectiveness Inventory
(S.Ronco &S. Brown; 12 pp; No. 84)

Toward a Comprehensive Model of Influences Upon Time to Bachelor’s
Degree Attainment (W. Knight; 18 pp; No. 85)

Using Logistic Regression to Guide Enrollment Management at a Public
Regional University (D. Berge & D. Hendel; 14 pp; No. 86)

A Micro Economic Model to Assess the Economic Impact of Universities:
A Case Example (R. Parsons & A. Griffiths; 24 pp; No. 87)

Methodology for Developing an Institutional Data Warehouse
(D. Wierschem, R. McBroom & J. McMillen; 12 pp; No. 88)

The Role of Institutional Research in Space Planning (C.E. Watt,
B.A. Johnston. R.E. Chrestman & T.B. Higerd; 10 pp; No. 89)

What Works Best? Collecting Alumni Data with Multiple Technologies
(S.R. Porter & P.D. Umback; 10 pp; No. 90)Caveat Emptor: Is There
a Relationship between Part-Time Faculty Utilization and Student
Learning Outcomes and Retention? (T. Schibik & C. Harrington; 10 pp;
No.91)

Ridge Regression as an Alternative to Ordinary Least Squares: Improving
Prediction Accuracy and the Interpretation of Beta Weights (D. A.
Walker; 12 pp; No. 92)

Cross-Validation of Persistence Models for Incoming Freshmen
(M. T. Harmston; 14 pp; No. 93)

Tracking Community College Transfers Using National Student
Clearinghouse Data (R.M. Romano and M. Wisniewski; 14 pp; No. 94)
Assessing Students’ Perceptions of Campus Community: A Focus Group

Approach (D.X. Cheng; 11 pp; No. 95)

Expanding Students'Voice in Assessment through Senior Survey
Research (A.M. Delaney; 20 pp; No. 96)



Association for
Institutional Research

Page 16

AIR Professional File, Number 122, First, Get Their Attention: Getting Your Results Used

The AIR Professional File—1978-2011

Making Measurement Meaningful (J. Carpenter-Hubin & E.E. Hornsby,
14 pp; No. 97)

Strategies and Tools Used to Collect and Report Strategic Plan Data
(J. Blankert, C. Lucas & J. Frost; 14 pp; No. 98)

Factors Related to Persistence of Freshmen, Freshman Transfers, and
Nonfreshman Transfer Students (Y. Perkhounkova, J. Noble & G.
McLaughlin; 12 pp; No. 99)

Does it Matter Who's in the Classroom? Effect of Instructor Type on
Student Retention, Achievement and Satisfaction (S. Ronco & J. Cahill;
16 pp;

No. 100)

Weighting Omissions and Best Practices When Using Large-Scale Data

in Educational Research (D.L. Hahs-Vaughn; 12 pp; No. 101)

Essential Steps for Web Surveys: A Guide to Designing, Administering
and Utilizing Web Surveys for University Decision-Making (R. Cheskis-
Gold,

E. Shepard-Rabadam, R. Loescher & B. Carroll; 16 pp:, No. 102)

Using a Market Ratio Factor in Faculty Salary Equity Studies (A.L. Luna;
16 pp:, No. 103)

Voices from Around the World: International Undergraduate Student
Experiences (D.G. Terkla, J. Etish-Andrews & H.S. Rosco; 15 pp:, No.
104)

Program Review: A tool for Continuous Improvement of Academic
Programs (G.W. Pitter; 12 pp; No. 105)

Assessing the Impact of Differential Operationalization of Rurality on
Studies of Educational Performance and Attainment: A Cautionary
Example (A. L. Caison & B. A. Baker; 16pp; No. 106)

The Relationship Between Electronic Portfolio Participation and Student
Success (W. E. Knight, M. D. Hakel & M. Gromko; 16pp;

No. 107)

How Institutional Research Can Create and Synthesize Retention and

Attrition Information (A. M. Williford & J. Y. Wadley; 24pp; No. 108)

Improving Institutional Effectiveness Through Programmatic
Assessment (D. Brown; 16pp; No. 109)

Using the IPEDS Peer Analysis System in Peer Group Selection (J. Xu;
16pp; No. 110)

Improving the Reporting of Student Satisfaction Surveys Through
Factor Analysis (J. Goho & A Blackman; 16pp; No. 111)

Perceptions of Graduate Student Learning via a Program Exit Survey (R.
Germaine & H. Kornuta; 16pp; No. 112)

ATen-Step Process for Creating Outcomes Assessment Measures for an
Undergraduate Management Program: A Faculty-Driven Process (S.
Carter; 18pp; No. 113)

Institutional Versus Academic Discipline Measures of Student
Experience: A Matter of Relative Validity (S. Chatman; 20pp; No. 114)

In Their Own Words: Effectiveness in Institutional Research (W. E. Knight;
20pp; No. 115)

Alienation and First-Year Student Retention (R. Liu; 18 pp; No. 116)

Estimating the Economic Impact of Higher Education: A Case Study of
the Five Colleges in Berks County, Pennsylvania (M. D'Allegro & L. A.
Paff; 17 pp; No. 117)

Improving the Way Higher Education Institutions Study Themselves:
Use and Impact of Academic Improvement Systems (K. K. Bender, J. L.
Jonson &T. J. Siller; 23pp; No. 118)

Top-Down Versus Bottom-Up Paradigms of Undergraduate Business
School Assurance of Learning Techniques (R. Priluck & J. Wisenblit;
15pp; No. 119)

The Rise of Institutional Effectiveness: IR Competitor, Customer,
Collaborator, or Replacement? (C. Leimer; 17pp; No. 120)

Keeping Confidence In Data Over Time: Testing The Tenor Of Results
From Repeat Administrations Of A Question Inventory (E. Boylan;
14pp; No. 121)

Association for
Institutional Research



Association for
Institutional Research

MANAGING EDITOR

Dr. Randy L. Swing
Executive Director
Association for Institutional Research
1435 E.Piedmont Drive

Suite 211

Tallahassee, FL 32308
Phone:850-385-4155
Fax:850-385-5180

air@airweb.org

Dr. Gerald McLaughlin provided
editorial oversight for the production
of this manuscript.

© 2011, Association for Institutional Research

Professional File

Number 122

Page 17

The AIR Professional File is intended as a presentation of papers which synthesize and interpret
issues, operations, and research of interest in the field of institutional research. Authors are
responsible for material presented. The AIR Professional File is published by the Association for

Institutional Research.

AIR PROFESSIONAL FILE EDITORIAL BOARD

Dr.Trudy H. Bers
Senior Director of
Research, Curriculum and Planning
Oakton Community College
Des Plaines, IL

Dr. Stephen L. Chambers
Director of Institutional Research
and Assessment
Coconino Community College
Flagstaff, AZ

Dr. Anne Marie Delaney
Director of
Institutional Research
Babson College
Babson Park, MA

Mr. Jacob P. Gross
Associate Director for Research
Indiana University/Project on Academic Success
1900 E 10th Ste 630
Bloomington, IN

Dr.Ronald L. Huesman Jr.
Assistant Director,
Office of Institutional Research
University of Minnesota
Minneapolis, MN

Dr. David Jamieson-Drake
Director of
Institutional Research
Duke University
Durham, NC

Dr.Julie P.Noble,
Principal Research Associate
ACT, Inc.
lowa City, lowa

Dr. Gita W. Pitter
Associate VP, Institutional Effectiveness
Florida A&M University
Tallahassee, FL 32307

Dr.James T. Posey

Director of Institutional Research & Planning

University of Washington
Tacoma, WA 98402

Dr.Harlan M. Schweer
Director, Office of Institutional Research
College of DuPage
Glen Ellyn, IL

Dr. Jeffrey A. Seybert
Director of
Institutional Research
Johnson County Community College
Overland Park, KS

Dr. Bruce Szelest
Associate Director of
Institutional Research

SUNY-Albany
Albany, NY

Mr. Daniel Jones-White
Analyst
University of Minnesota
Minneapolis, MN



