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An Interdisciplinary Approach to Teaching about Moorish Spain

Jamel Adkins-Sharif
University of Massachusetts, Boston

| propose a unit of study on the medieval period of Europe, when
the Moorish civilization was at its height in Spain. Specifically, an
interdisciplinary focus of study would look at mathematical, technological,
and political innovations of the period and explore their impact on the
development of ideas and evolution of societal structures. For purposes of
this conference, | would present a workshop for teachers where we
explored one technological advance, and one socio-political experience, in
an effort to connect with the past in a way that informs the current reality.
Teachers in the role of middle-schoolers would examine the Moorish
political structure through historical writing, and develop a protocol for
discourse about religious tolerance, interethnic cooperation, and the use of
intellectual pursuit as a force for equity. They would explore the use of the
astrolabe as an instrument for navigation and astronomical calculations.
The instructional objectives would align with national standards around
the study of world civilizations, civics and government, and algebra
mathematical strands. This work also meshes well with the common core
standards, where in math and language arts there is an emphasis on
applying the disciplines in real world contexts. Teachers would leave the

workshop with ideas about how to organize these learning objectives in an
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interconnected way, and foster awareness of historical and contemporary
social challenges.

My objective stems from the need to develop -cultural
understanding within the United States with respect to Muslim societies
and Islam’s contributions to humanity. The purpose of this endeavor is to
develop critical inquiry and historical analysis among middle school
students, so that they may participate in reframing the debate about
Islam’s compatibility with democracy and human progress. Further,
through recognizing the power of ideas and the value of innovative
thinking, young people may help bring about the intellectual renaissance |
believe is necessary to solve today’s intractable social dilemmas. Today’s
youth are ill equipped to meaningfully engage in current discourse because
they are poorly prepared with historical understandings, and are
bombarded with propaganda and politicized rhetoric. In such an
environment it is predictable that they will be unable to offer meaningful
alternatives to prevailing thought.

Such an experience is also beneficial to teachers, who are often
forced to make decisions about which parts of the social science curricula
to teach and which to omit. In today’s climate of politicized extremism,
and misinformation about one of the world’s major religions and cultures,
this experience offers an important learning tool. Educators have a
responsibility to promote the development of an informed citizenry among
today’s youth; what is learned here is supportive of an ethic of global

awareness. It would also demonstrate that an interdisciplinary
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pedagogical approach brings equity of coverage to all content areas,
because science and social studies become the vehicles by which math and

language arts are more effectively taught and learned.
Sample Learning Activity

Problem-Based Learning Activity Role Play

The emir of Al-Andalus has been informed of hostilities between a group
of Christians in Murcia and a local military commander, Akbar Ali. The
commander has taken some Christians captive and charged them with
plotting against the government authority, a capital offense. One of the
leaders of the group is a descendant of Theodomir, prince of Murcia,
Theodon. He has countered that the commander kidnapped several women
and was holding them as ransom because they were unable to pay the
annual tribute to the government as agreed by treaty. The Christians argue
that the crop yield this year was insufficient to feed their community and
pay the full tribute. The commander charges that the group has been
trying to avoid paying the tribute and is simply rebelling against Muslim
authority. The emir has called a council of representatives to advise him
on how best to resolve the crisis. The council consists of a representative
for Christian farmers, the group leader Theodon, and a representative for
the military commander Ali. Each representative will state the merit of
their position, and then the group will propose a solution(s) in the form of

a draft treaty.
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Consider:

What resolution will maintain the emirs authority and not unduly
undermine the military commander?

How can the surrender treaty be respected?

The resolution may establish a precedent for resolving future conflicts

Treaty of Surrender between Muslim army commander and Christian
prince Theodomir of Murcia (ca 711)

The latter [Theodomir] receives peace and promise, under the guarantee of
Allah and his Prophet, that there will not be any change in his situation nor
in that of his people; that his right of sovereignty will not be contested;
that his subjects will not be injured nor reduced to captivity, nor separated
form their children nor their wives; that they will not be disturbed in the
practice of their religion; that their churches will not be burned, nor
despoiled of the objects of the cult found in them...He and his subjects
will have to pay each year a personal tribute of one dinar in specie, four
bushels of wheat and four of barley, four measures of malt, four of
vinegar, two of honey and two of oil.

Source: A Vanished World, by Chris Lowney
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Environment in Social Studies Education:
A Critical Discourse Analysis of Middle Grade Textbook
Rouhollah Aghasaleh

Ajay Sharma
University of Georgia

This study was conducted to elaborate how curriculum material in
social studies classes is contributing to students’ understanding of the
relationship between social and natural systems, and the role individuals
play in such relationships. Authors have focused on representations of
environmental action in 7" grade social studies textbook.

The analysis was directed by following research questions:

1. What are the different discursive contexts in which ideas, beliefs
and actions related to natural and social systems find expression in
social studies textbook?

2. How is the relationship between natural and social systems

represented in this textbook?

3. How are individuals represented in relationships between natural

and social systems in the textbook?

Thus, this paper represents authors’ attempts to explore school social
studies discourse, as it pertains to representations of the relationships

between social and natural worlds through an analysis of 7" grade social
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studies textbook used in a middle school in the Southeastern United States.
The methodological framework is based on systemic functional linguistics
(SFL) based critical discourse analysis (CDA).

Results from an analysis of 7™ grade social studies textbook—Holt
People, Places and Change (2005 edition) used as textbooks in an
academically high performing suburban middle school are briefly

enumerated as:

1) Natural setting basically shapes people’s life style rather than
be influenced by people’s life style: People have a passive role
to physical features, climate, and environmental settings. In
different ways textbook emphasizes that peoples life style is
influenced by environmental situations, whereas the other side
of society-nature interaction is neglected.

2) Environmental issues are not taught as core curriculum: Since
environmental issues are not among standards, related topics
are either not represented or pushed to the margins of available
content. Textbook is just committed to standards; therefore
these topics are mentioned mostly as supplemental, optional, or
extra-curricular materials.

3) Environmental issues as interesting/amazing issues rather than
being concerning: Environmental issues are mostly pointed as

interesting topics to know, or as things that might be
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marvelous. Environmental issues are not discussed as
concerning, worrying, nor remarkable.

4) Unlike geographical, historical, and anthropological facts,
environmental issues occur nonspecifically: Environmental
changes are represented as a generic, human role suppressed,
and regardless any circumstance in term of time, location, and

manner.
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Does the Use of Moodle as an LMS to Supplement Instruction in a
Traditional Classroom Increase Student Academic Achievement?
Joseph Asklar

Russell Owens
King’s College

This paper reports upon an action research project undertaken with
eighty-three undergraduate students taking education courses during the
2010 fall and spring 2011 semesters at a Northeast Pennsylvania College.
The purpose of the study was to examine students’ feedback of how the
use of Moodle to supplement instruction in a traditional classroom
impacted their academic experience and academic achievement, and
propose some guidelines for further exploration of the method. The paper
is a continuation of technology research conducted by Dr. Owens. The
objective of this primarily qualitative study was to go beyond the
traditional classroom instructional modes (e.g., lectures and class
discussions) to develop and evaluate computer-supported pedagogical
approaches. More specifically, this study investigated whether the use of
Moodle as an LMS (Learning Management System) to supplement
instruction enhances student learning. In-depth interviews and surveys
were performed to examine student perceptions of online learning
effectiveness in a traditional classroom. The following themes emerged

from qualitative analysis of student perceptions derived from in-depth
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interviews and survey results:  Effect on learning, the learning
environment, student development, and amount of time and effort needed.

The findings of the study indicated that the use of Moodle in the
classroom led to higher levels of perceived skill development, self-
reported learning, and evaluation of classroom experience in comparison
with traditional learning.

The responses of the participants indicated that the activities done on
Moodle had a positive impact on their learning and development. By
requiring them to partake in these activities, it was necessary for the
students to fully understand the material being presented to them. The
majority of the students seemed to welcome the challenges presented to
them and did well completing these assignments. This was reflected in the
responses of two students: “I now know how to better accommodate all
students” and “I truly never considered adapting technology lessons to
accommodate students with special needs so I really learned so much”.

Many students were able to see the relevance and importance that the
activities had in their class and predict the impact it could have in their
future classrooms. This is reflected in the following comments made by
two students: “The opportunity of learning how to modify lessons to
accommodate students with special needs was phenomenal” and “The
activities made me aware of changes | might have to make to offer each
student an appropriate education”.

In conclusion, through the use of the Moodle assignments, and in

conjunction with the classroom activities, the participants gained a better
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awareness of their learning levels and development as a future educator.
Furthermore, they were able to relate these activities to future classrooms
and realized the amount of time and effort needed to perform the duties of
a teacher. Perhaps the best example of this was the realization that lessons
need to be adapted to fit the needs of all of their students.
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Researching Global Interconnectedness: The Impact of Online
Research on Researcher and Participant Identity
Tami A. Augustine

Jason R. Harshman
Ohio State University

As interconnectedness of the world’s peoples, economies, politics,
and environmental issues have increased, educators in many countries
have begun to address the goal of preparing K-12 students to understand
the world from a global perspective and become engaged with people and
issues across the planet. Although learning about peoples and places
beyond one’s country has been proven essential to understanding the
world, attention to how the technologies that connect people across
multiple places contribute to research remains under-explored (Gaiser,
2008).

When examining the role of online study in available literature, the
researchers found the majority of online research studies take place in the
online classroom. This study, rather, brings together teachers from the
International Baccalaureate (IB) Diploma Program from more than one
hundred educators in over thirty countries to learn how teachers
conceptualize and teach for global mindedness. Educators were nominated
by their school to volunteer in the study. The researchers found this

experience to bring different insights into online research study.
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This presentation examines the potential for using on-line
discussion forums as a means of data collection beyond their use in
formal, post-secondary on-line courses. Considering the nascent field of
on-line research, key questions we consider include: What issues arise
when participants are not required to participate? How democratic are on-
line discussion forums? Do participants benefit from being part of an on-
line study? Do on-line forums create a sense of community for
participants? Does the role of the researcher change during the course of
an on-line study? To what extent does a participant’s conceptualization of
interconnectedness change as a result of their being connected with
teachers in various places around the world?

The first part of the presentation examines two key areas of on-line
data collection and research: (1) the effect participating in an on-line
discussion forum has on a participant’s identity development and sense of
global interconnectedness; and (2) the outcomes and potential for using
on-line discussion forums as a means of data collection beyond their use in
formal, post-secondary on-line courses (Kazmer & Xie, 2008; Mann &
Stewart, 2000). Based on analysis of educator’s self-reported personal
experiences and reflections about their engagement in this study, the
researcher found participants developed as globally minded citizens
because of their involvement in an on-line research study that also served
as a professional development community. Following an explanation of
the framework and goals of the study regarding teaching and learning for

global mindedness, focus is given to the transformative nature of on-line
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research and how this experience affected how the participating educators
conceptualize and teach about interconnectedness, multiple perspectives,
and the importance of cross-cultural learning experiences because of their
involvement in the study. The first portion of this presentation reports on
findings related to how participants developed as globally minded
individuals, next steps related to the study, and recommendations for
future research related to these issues and the use of on-line data
collection.

The second part of the presentation examines the benefits of online
research for the participating educators in terms of willingness to share
individual values and beliefs and the role of the researcher. Asynchronous
dialogue permitted the participants flexibility in responding to questions
and posts within the forum. Participating educators could also develop
thoughtful and detailed responses. Additionally, participating educators
were able to enjoy greater freedom in their individual responses, as the
conventional interview setting was absent.

Findings indicate increased participation amongst the educators of
this online community with each other, rather than the researchers. This
shift altered the role of the researcher throughout the study. Three graduate
research assistants’ perspectives on creating space, having dialogue, and
completing online research in comparison to course work will also be
shared. Researchers were required to be vigilant in examining and
utilizing three roles: participant/researcher, participant/facilitator, and

participant/observer. Setting up the research project with clear
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introduction materials and processes, the importance of early involvement

by the researcher, providing prompt feedback, and monitoring discussion

threads to further engage participants or to ask for clarification of meaning
were all aspects of the evolving role of the researcher that will be
examined in this portion of the presentation.

Recognizing that on-line research and data collection is not new,
this presentation looks to develop a better understanding of how
participating in such research, outside the confines of the classroom
setting, affects a researcher and participant’s role, development, and
identity related to the research process.

References

Gaiser, Ted (2008). Online Focus Groups. In N. Fielding, R.M. Lee, & G.
Blank, (Eds.), The SAGE handbook of online research methods (p.
290 — 306). Los Angeles; London: Sage.

Kazmer, M. & Xie, B. (2008). Qualitative Interviewing in Internet
Studies: Playing with the Media, Playing with the Method.
Information Communication & Society, 11(2), 257-278.

Mann, C. & Stewart, F. (2000). Internet communication and qualitative
research: A handbook for researching online. London: SAGE

Publications.



volume  THE INTERNATIONAL SOCIETY FOR THE SOCIAL

2012,

Issue 1 STUDIES ANNUAL CONFERENCE PROCEEDINGS

Identifying Rhetorical Patterns in Social Studies Textbooks
To Assist Student Comprehension

Edward H. Behrman
National University

To assist educators in guiding student comprehension of social
studies textbooks at the high school level, this paper reports on a content
analysis of high school textbooks in order to identify the prevailing
rhetorical pattern(s) in each. An underlying assumption of this study is that
social studies students can benefit from rhetorical pattern analysis as a
reading comprehension strategy, but only after sufficient practice in
recognizing disciplinary text structures and understanding the way
disciplinary knowledge is organized. A limitation of the study is that it
considers only how disciplinary information is presented in high school
textbooks, not in primary sources, original research, or advanced
textbooks. Further, analysis is limited to print text. Thus, comprehension
of hypertext is outside the scope of this paper.

Theoretical Framework

As students transition from elementary to secondary school, the
demands of academic text change, so that many students who were
successful early readers begin to encounter comprehension difficulty in
their subject-related reading. Gray’s seminal work in the 1920’s on the
relationship between studying and reading indicated the need to teach

secondary and post-secondary students how to comprehend information
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presented in subject-area texts (Moore, Readence, & Rickleman, 1983).
Since publication of Herber’s (1970) Teaching Reading in Content Areas,
a staple of many secondary-teacher preparation programs has been a
course on content-area reading instruction, which has attempted to provide
subject-area teachers with the tools to guide students through the
comprehension demands of texts in subject-area classrooms (Moore,
Readence, & Rickleman, 1983).

Traditionally, such content-area reading instruction has focused on
generic reading strategies such as prediction or summarization, which may
be applied to any subject area. Recently, however, content-area reading
instruction has come under scrutiny for promoting such overly generalized
reading skills and strategies instead of focusing on the unique demands of
each subject area (Conley, 2009; Jetton & Shanahan, 2012; Shanahan,
2009). Conley asserts, “Treating the various disciplines as monolithic has
made it easier for proponents of content area and adolescent literacy to
promote generic comprehension strategies as a cure-all” (p. 538). Instead,
it has been argued to improve subject-area learning, we need to immerse
students in disciplinary-based discourse communities (Moje et al., 2004).
Such disciplinary-based discourse communities may exhibit not only
discipline-specific representations of text, but also disciplinary approaches
to acquisition, verification, and organization of knowledge.

Fang (2012) has indicated that disciplinary differences among
secondary-school textbooks exist at the lexical (word), grammatical

(sentence), and rhetorical levels. Rhetorical differences refer to ways
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information is organized and linked at the paragraph or passage level. For
example, history text may be distinguished by a proclivity toward
rhetorical patterns of chronological recording, explanation of causes and
effects, and argumentation based on reasons (Coffin, 2006; Martin, 2002,
as cited in Fang).

Rhetorical pattern analysis allows readers to consciously track the
coherence of informational elements, consistent with Van den Broek,
Risden, and Husebye-Hartmann’s (1995) observation that “one of the
hallmarks of successful reading is the perception that various parts of a
text belong together, that they form a connected whole” (p. 353). Students
can use verbal and graphic cues to identify a rhetorical pattern, and then
complete graphic organizers to better understand how the text information
is interrelated. Goldman and Rakestraw’s (2000) literature review found
that structural cues in text improve main idea identification and memory,
especially when there is congruence between the text structure and the
conceptual structure of the information, so long as the reader has sufficient
knowledge to recognize and interpret the cues.

Method

Six textbooks were reviewed: three in social studies (modern world
history, economics, and American government) and three in science (earth
science, biology, and chemistry). Each was the primary textbook for
college-preparatory classes at a local public high school in Santa Barbara,
California. The researcher analyzed 10 selections from each textbook (the

opening sections of Chapters 2 through 11). Selections varied in length
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from 3-5 pages or more. To determine prevailing rhetorical patterns, the
researcher (a) identified the major discrete informational elements; (b)
found the verbal and graphic aids that related the informational elements
to each other; and (c) mapped the order of presentation for each
informational element.
Results

History relied predominantly on narrative, enumeration, and cause-
effect patterns. Economics relied predominantly on examples and
definition-explanation. Government relied predominantly on enumeration
and definition-explanation. Earth science relied predominantly on
categorization, cause-effect, and definition-explanation. Biology relied
predominantly on definition-explanation, cause-effect, and sequence.
Chemistry relied predominantly on definition-explanation, cause-effect,
and sequence. Thus, while there was overlap in use of rhetorical patterns,
each subject area displayed its own constellation of prevailing patterns.

Contrasting social studies and science texts yielded little support
for a domain-specific trend. Both social studies and science textbooks
favored a deductive organization in which the main thesis is presented,
followed by supporting evidence. All three science subjects relied heavily
on definition-explanation, but so did economics and government. All three
science subjects also relied heavily upon cause-effect, but so did history.
Earth science alone relied heavily on categorization. Thus, it was not

possible to identify a prototypical social studies or science profile.
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Contrasting the three social studies subjects yielded limited support
for discipline-specific trends. History alone favored a narrative pattern, but
like government also relied upon enumeration. Economics alone favored
examples, but like government also relied heavily on definition-
explanation. Government favored enumeration, as did history.

Discussion

All three social studies textbooks tended to favor two or three
prevailing rhetorical patterns, and chapters were relatively consistent in
the way information was presented and organized. These findings provide
support for instructional strategies that help students focus upon the
prevailing rhetorical patterns found in social studies textbooks at the high
school level. However, there is weak support for a prevailing “social
studies rhetorical pattern,” as the patterns were distinct from subject to
subject. Thus, each teacher may need to examine the actual rhetorical
patterns used in the classroom textbook in order to provide explicit
instruction in recognizing each pattern as an aid for comprehension.
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Action-Based Problem Solving: Developing Global Citizens within the
Classroom

Teresa Bergstrom
University of South Florida

“We do not think as long as things run along smoothly for us. It is
only when the routine is disrupted by the intrusion of an obstacle
or challenge that we are forced to stop drifting and to think what

we are going to do.’

- John Dewey

Many times schools foster a learning environment that extends far
beyond the classroom walls. Yet, there are so many initiatives in action
that attention is given to other stratagem rather than supporting global
citizenship. Attention should be paid to develop problem solving as a
strategy to engage and motivate students, which strengthens the
relationship between schools, local communities, and international
community. (Melville et al., 2006)

Depending on where students are in their development and
understanding of Hanna’s Expanding Communities Model, teachers can
promote student awareness. Students can play a pivotal role in the
development of their world. Educators have the power as curricular-
instructional gatekeepers (Thornton, 1991) to begin developing their
global citizens by facilitating activities that support three forms of applied
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thinking skills: decision making, problem solving, and creative thinking
skills. (Addair, 2007)

By facilitating activities that require students to make decisions,
solve problems, and create innovative solutions, educators are thereby
creating leaders of tomorrow. (de Bono, 1970; Torrence, 1970) Students
need time to develop a global perspective; this is not something that can
formulate during one school day. The following are a few of the activities
that have worked well in my classroom which support global citizenship

initiatives.

MacGyver’s Paper Clip - Brainstorming Activity (5 minutes)

First, distribute a single paperclip to students. Explain the purpose of the
activity. “Take the common paperclip. In a few minutes find as many alternate
uses of a paper clip, other than to hold papers together.”

Possibilities are endless and students have the opportunity to think
creatively to brainstorm ways a paper clip could be utilized differently. Talk
about a modern-day MacGyver! Students in my classroom have developed
some interesting alternatives: a pipe cleaner, nail cleaner, tie-clip, ear de-
waxer, picture hook, small-hole poker, screwdriver, fishing hook, fuse wire,
letter opener, catapult missile, toothpick, cufflink, ornament, typewriter

The MacGyver’s Paper Clip activity focuses on the development of
brainstorming skills and lateral thinking. (de Bono, 1968) Lateral thinking
means abandoning the step-by-step approach of thinking, as it were, to one
side. When one thinks laterally, they look for what is different, make
deliberate jumps directly from another, welcomes chance intrusions,

exploring least likely directions, and focuses on making change. In this
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instance, its change to an everyday object.

Another activity that educators can use is SCAMPER, which is an
acronymic, systematic technique for generating ideas about the
improvement of existing designs. This technique can be used to develop
possible solutions to design problems. SCAMPER stands for substituting,
combining, adapting, minimizing or magnifying, putting to other uses,

eliminating or elaborating, and reversing or rearranging an item to make it

Water Bottle SCAMPER - Decision Making Activity (20-30 minutes)

In a small group, choose one of the three types of water bottles (a 16 ounce
water bottle, a reusable 24 ounce water bottle, or a 5 gallon water bottle
used in water coolers). Take time to analyze the water bottle. Think about
improvements you would make to the water bottle using the SCAMPER
model. Take a poster paper and list the completed SCAMPER model and
support it with illustrations. Be prepared to share vour ideas with the class.

more efficient, more useful, more manageable, more resourceful, etc. For

example, | take a common item, such as a water bottle, and first introduce
them to how just by adapting that item can make a difference to our global
economy. In order to increase student engagement and motivation, |
usually make global connections by showing a brief news clip accessible
through YouTube (http://youtu.be/SBWi3NtND68) that shows how a 2-

liter water or soda bottle provides valuable light sources to the housing

structures in the Philippines. Just by taking the bottle, filled with clean
water and a teaspoon of chlorine bleach, citizens receive an electric-free
light source that was once nonexistent or very difficult to afford

financially.


http://youtu.be/SBWi3NtND68
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Students often times are already able to make decisions based on
prior experience, but do not comprehend how strategic steps are utilized in
making wise, and often critical, decisions that will affect their world. The
classic approach to decision making can be completed in five steps:
Defining the objective, collecting relevant information, generating feasible
options, making the decision, and implementation and evaluation.
Invariably, defining the objective is important to decision making. This
consists of identifying the underlying problem in order to determine later
which solution would work best under the condition the topic presents.
Next, to collect relevant information, one must survey the available
information to acquire the missing, yet relevant information to the
objective you seek. Students must be able to infuse research skills and
technology in order to complete this step. After research is complete,
students then generate feasible options and move forward systematically
from a host of possibilities. Some options might be the result of
imaginative and creative thinking, but importantly options should be
realistic given the resources available. When making the decision, students
should create and use criteria to determine how values play a role.
Students should assess the risks involved, isolate and eliminate unrealistic
solutions, in order to determine the best solution possible.

Often times, educators can practice the classic approach to decision
making by presenting a relevant, yet futuristic, problem that students can
immediately gain interest in solving. For example, the scenario below is

from a futuristic magazine article found in a parenting magazine, which
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promotes the use of a GPS chip that can be surgically inserted into
children, which then promotes greater safety for our society.
“Parents, your fears are over! Never again will you be
afraid of losing a child or child abductors! The answer is
the new microchip implant from Global Positioning
Satellites, Inc. With the implant, you will always know the
location of your child at every minute of the day or night!
Used successfully for years to keep tabs on pets, this system
is a tried and true safety precaution. Lost children can be
tracked down to within a few yards in minutes via satellite.
The chip can be implanted beneath the skin at birth and
contains unique identity codes for your child. But wait!
There’s more! This model is better than any previous
prototype because it allows you, the parent to set limits for
your child. The small wristband you wear works as a
receiver. So, you don’t want your son playing with that
troublemaker down the street? You can set the chip to send
you a warning when that child is within 100 feet of your
son! Who says you can’t pick your kids’ friends! A certain
store off limits to your daughter? Set the chip to send you a
signal if she enters the premises. The possibilities are
endless! Let your parenting worries are over. Have your

child implanted today!”
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Just imagine the student reaction and how motivated students would
be to either defend or argue the dilemmas found within the article.
Futuristic scenarios bring to light how pivotal a student’s voice could be
within their society and global world. Educators have the ability to
facilitate activities that can develop students into global citizens, which
inadvertently supply our world a generation of proactive, eager, and open-
minded citizens.
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Valuing the Cemetery Field Trip for History and the Arts

Shelly Hudson Bowden
Auburn University

Stop as you pass by my grave here/ | John Schockler, was
born in New Orleans the 22nd of Nov. 18/ | was brought up
by good friends/ not taking their advice/ was drowned in
this city in the Alabama River the 27th of May 1825/Now |
warn all young and old to beware of the dangers of this
river/ and now | am fixed in this watery grave. | have got
but two good friends to mourn.

(Epitaph of John Schockler, 1811-1825. The headstone is
constructed as a wave.)

Field trips provide active learning as children have firsthand,
concrete experience with information they had previously encountered
only in textbooks. This session includes reflecting on visiting cemeteries
creating history and art lessons for elementary aged students. Teachers
must however, consider weather conditions, provide appropriate guidance,
and have an understanding of child development as well as prior
knowledge about experiences with close ones' deaths. History can include
different war soldiers buried, while art artifacts might include ceramic
animals (doves, lamb) and objects (setting suns, shells). Cemetery trips

help us all recall and remember the lives of those lost, but never forgotten.

Children’s Books Dealing With Death
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Buscaglia, L. (1982). The fall of Freddie the leaf. Thorofare, NJ: Slack
Incorporated.
Clifford, E. (1985). A remembering box. Boston: Houghton Mifflin.
DePala, T. (1978). Nana upstairs. Nana downstairs. New York: Putnam.
Jukes, M. (1985). Blackberries in the dark. New York: Alfred K. Knopf.
Miles, M. (1971). Annie and the old one. Boston: Atlantic, Little, Brown.
Park, B. (1995). Mick Harte was here. New York: Scholastic.
Stevens, M. (1979). When Grandpa died. Chicago: Children's Press.

Web Sites as Resources
www.gravestonestudies.org
The Gravestone Studies Web site is dedicated to the investigation and
conservation of gravestones. It includes a clearinghouse for research and
offers a lending library of hard-to-find books.
www.pbs.org/ opb /historydetectives/ classroom/ class_stone.html
From the Public Broadcasting System Web site, this link highlights the
lesson plan "Written in Stone." Language arts, science, social studies,
math, and technology are integrated into lesson plan activities.
www.coalcreekaml.com/ cemeteries.htm
This website includes a link (Historical Cemeteries) describing a 1902
mine disaster that killed 184 people. The cemetery gravestones, with

unique epitaphs, are preserved by local Boy Scout troops.
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Making Connections: Undergraduates’ Sensemaking of Educational
History Content

Christopher Andrew Brkich
Georgia Southern University

This exploratory study examined how university undergraduates
made connections between history of education content and their own
lives, and how the more personally meaningful understandings they made
influenced their views on social privilege, social justice, and good
citizenship.

This aims of this exploratory study were threefold. First, it
examined the connections university undergraduates made between formal
history of education content and their own lived experiences through the
use of weekly response writings. Second, it examined whether the act of
connections-making had any effects on students’ views of social privilege,
social injustice, and the nature of good citizenship. Finally, it examined
students’ perceptions of the value associated with such connections-
making.

Perspectives

From the time of John Dewey (1915, 1916, 1938), educational
researchers have been calling on classroom teachers to make their
instruction more relevant to their students’ experiences, arguing that their
understanding of academic material increases substantially when it is

contextualised to their own lived experiences. Educational psychologists
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Jean Piaget (2003, 2007) and Lev Vygotsky(1978) likewise argued people
gain the greatest comprehension of something new or foreign when they
can anchor it to something familiar.

Power majority undergraduates who benefit from layers of social
privilege (see Hinchey, 2009; Kendall, 2006) are unlikely to have
experienced the systemic prejudices inherent to the nation’s educational
system.As such, they may be resistant to learning about the racism,
ethnocentrism, sexism, heterosexism, and classism inherent to schooling.
They may experience difficulties coming to an understanding of the
Other’s plight in America’s educational systems, particularly if they have
nothing onto which they can anchor readings which challenge them to
examine either their own privilege (e.g., Howard, 2006). When further
examining works which bring their own racism to light (e.g., Wing Sue,
2003), they may exhibit tremendously powerful resistance, experience
hurt, or be crippled by guilt.

In order to help my history of education undergraduates overcome
these obstacles, | assigned them a mixed blend of readings -- from
traditionally crafted historical accounts (Urban,& Wagoner, 2009) to
primary sources (Fraser, 2009) to radically critical narratives of
educational history (Spring, 2010) and pushed them to make connections,
however tenuous, between these readings, their own lived experiences, the
experiences of their families, and things they had seen in mass media. The
hope was that not only would they gain a greater understanding of their

own educational experiences as well as a deeper understanding of the
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content material with which they were engaging, but begin to evaluate
critically their own social privilege and the origins of systemic social
injustice.

Philosophical and Methodological Frameworks

I grounded my undergraduate history of education class within the
ontological camp of constructionism. Crotty (1998) notes that
constructionism “is the view that all knowledge, and therefore all
meaningful reality as such, is contingent upon human practices, being
constructed in and out of interaction between human beings and their
world, and developed and transmitted within an essentially social context”
(p. 42, emphasis added). Constructionism stands as a manner of Golden
Mean (Aristotle, 2004) between positivists’ claims of absolute objectivism
and relativists’ claims of absolute subjectivism as the ultimate status of
knowledge. Constructionism instead blends the two, noting that the two
need be “brought together and held together indissolubly” (Crotty, 1998,
p. 44) as they describe the underlying basis of reality.

Complementary to ontological constructionism, which concerns
itself with the meaningful artifacts social agents create, 1 grounded my
undergraduate history of education course in epistemological
constructivism, which concerns itself with the learning transformations
individuals undergo as a result of their interactions with both learning
materials and their peers (Piaget, 2003, 2007; Vygotsky, 1978). Each
week, | required my students write 300-600 words in which they actively

and purposively worked to identify, make, and describe connections
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between the assigned readings and their own experiences. During class
meetings, they would discuss the readings and their own experiences using
a variety of formats, including those suggested by the National School
Reform Faculty (2008, 2009) and by the National Council for the Social
Studies (Passe,& Evans, 1996).

Sources and Methods of Analysis

Eight undergraduates, all from one section of the history of
education class | taught, consented to participate in this exploratory study.
Over the course of a semester, each produced thirteen “Making
Connections” submissions, totaling between 100-150 pages of reflective
text. These pages, along with analytical memos | produced throughout the
analytical process, constituted the data corpus.

In order to maintain epistemological consistency (Koro-Ljungberg,
Yendol-Hoppey, Smith, & Hayes, 2009) with this study’s constructivist
stance, | used Charmazian grounded theory analysis methods (Charmaz,
2006). In the first stage of analysis, I read through my participants’
“Making Connections” submissions and constructed segment-specific
initial codes to the whole corpus. As | assigned these codes, | produced
analytical memos, in which | explained the reasons for which | created the
codes | created, why | assigned them to particular segments of the corpus,
and pondered questions which arose.

During the second stage of analysis, | created a series of focused
codes with the aid of my analytical memos. The initial codes | felt which

made the most sense to serve as rough sorting categories constituted the
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focused codes, into which I sorted all of the other relevant initial codes. As

| created the focused codes and sorted initial codes into them

categorically, | produced a second series of analytical memos in which |
explained the reasons for which | sorted as | sorted, as well as any
revisions | made to the focused codes as analysis progressed.

In the third stage of analysis, to which | refer as the equilibrium
stage of analysis, | constructed a series of theoretical codes which told the
coherent analytical story of the data corpus all while pushing these data
toward theory building. Producing a third series of analytical memos, |
went back and forth between the focused codes and the theoretical codes |
created, making revisions as needed until | satisfied myself that the codes
made sense.
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