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EXECUTIVE SUMMARY

Executive Summary

In this study, we examined the academic performance of 18 urban districts that participated in
the 2009 Trial Urban District Assessment (TUDA) of the National Assessment of Education
Progress (NAEP). The districts participated in grade 4 and grade 8 reading and mathematics
assessments. Eleven of these districts aso participated in the 2007 TUDA. We examined the
changes in student performance in these 11 districts from 2007 to 2009.

Our analyses focused on the following questions:
e How did each district perform in 2009--
o compared to the national public sample and the large city popul ations?
o compared to one another when we control for relevant student background
characteristics?
o compared to their expected performance based on relevant student background
characteristics?
o across mathematics and reading subscales?
o a theitemlevel?
e How did each district’s performance change from 2007 to 20097

In the District Profiles section of this report, we answer these questions and also provide relevant
fiscal and non-fiscal information on each district.

District Performance Compared to National Public (NP) and Large Cities (LC),
2009

In order to describe the most recent performance of the 18 districts on NAEP grade 4 and 8
reading and mathematics, we computed their average scores in 2009 and compared the average
score of each district to the national public school sample and the large city (LC) averages.

In the reading assessment, Charlotte performed above the national public and the LC averages at
grade 4.

Average scores for students in Austin, Jefferson County, Miami-Dade County, and New Y ork
City were not significantly different from the national average at grade 4. While none of the
districts performed above the national public average at grade 8, scores for students in Austin
and Miami-Dade County were not statisticaly different from the national public averages at
grade 8.

Furthermore, when compared to the LC grade 4 and 8 reading averages, scores were higher in
Austin, Boston, Charlotte, Jefferson County, and Miami-Dade County. Scores for New Y ork
City were higher than the LC average at grade 4 and no different from it at grade 8. In addition,
average scores in Atlanta, Houston, and San Diego were not significantly different from the LC
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average a grade 4; and average scores in Atlanta, Chicago, Houston, New York City,
Philadel phia, and San Diego were not significantly different than the LC average at grade 8.

In the mathematics assessment, only Charlotte performed above the national public and the LC
averages at grade 4 and only Austin performed above the national public and the LC averages at
grade 8.

When compared to the national average in mathematics, average scores in Austin, New York
City, and San Diego were no different at grade 4. The same was true for Boston, Charlotte, and
San Diego at grade 8.

Furthermore, students in Austin, Boston, Charlotte, Houston, and San Diego outperformed their
LC peers in mathematics in both grades 4 and 8. On the other hand, average scores for students
in Miami-Dade County and New Y ork City were higher than the LC average at grade 4 but no
different from it at grade 8. Finally, Jefferson County students’ average scores were not
significantly different from the LC average at both grade 4 and grade 8.

FIGURE 1. GRADE 4 AVERAGE READING SCALE FIGURE 2. GRADE 8 AVERAGE READING SCALE
SCORES FOR TUDA DISTRICTS, LC AND NP, 2009 SCORES FOR TUDA DISTRICTS, LC AND NP, 2009
Nation 220* Nation 262*
Large City 210%* Large City 252%*
Atlanta 209%* Atlanta 250%*
Austin 220* Austin 261*
Baltimore City 202%,** Baltimore City 245% **
Boston 215% ** Boston 257%**
Charlotte p25* ** Charlotte 259% **
Chicago 202%,** Chicago 249%*
Cleveland 194% ** Cleveland 242% **
Detroit 187% ** Detroit 232% **
District of Columbia 203%,** District of Columbia 240% **
Fresno 197% ** Fresno 240% **
Houston 211%* Houston 252%*
Jefferson County 219* Jefferson County 259% **
Los Angeles 197%** Los Angeles 244% **
Miami-Dade 221* Miami-Dade 261*
Milwaukee 196%*,** Milwaukee 241 %
New York City 217* New York City 252%*
Philadelphia 195% ** Philadelphia 247%*
San Diego 213%* San Diego 254%*
0 50 100 150 200 250 0 50 100150200250300
*Significantly different (p< .05) from large city. *Significantly different (p< .05) from large city.

** Significantly different (p< .05) from the nation. ** Significantly different (p< .05) from the nation.




FIGURE 3. GRADE 4 AVERAGE MATHEMATICS FIGURE 4. GRADE 8 AVERAGE MATHEMATICS

SCALE SCORES FOR TUDA DISTRICTS, LC AND SCALE SCORES FOR TUDA DISTRICTS, LC AND
NP, 2009 NP, 2009
Nation 239* Nation 282*
Large City 231%* Large City 271%*
Atlanta 225% ** Atlanta 259% **
Austin 240%* Austin 287% ¥
Baltimore City 222% ** Baltimore City 257% **
Boston 236*,** Boston 279*
Charlotte 245% ** Charlotte 283*
Chicago 222% ** Chicago 264% **
Cleveland 213% ** Cleveland 256% **
Detroit 200%,** Detroit 238% **
District of Columbia 220%,** District of Columbia 2571% **
Fresno 219% ** Fresno 258% **
Houston 236*,** Houston 277%,**
Jefferson County 233** Jefferson County 271%*
Los Angeles 220% ** Los Angeles 258% **
Miami-Dade 236%,** Miami-Dade 273%**
Milwaukee 220%,** Milwaukee 2571 % H*
New York City 237* New York City 273%*
Philadelphia 222% ** Philadelphia 265% **
San Diego 236* San Diego 280*
0 100 200 300 0 100 200 300 400
*Significantly different (p< .05) from large city. *Significantly different (p< .05) from large city.
** Significantly different (p< .05) from the nation. ** Significantly different (p< .05) from the nation.

District Performance Compared to Other Districts After Adjusting for Student
Background Characteristics, 2009

In addition, we compared the performance of each district against the other districts after
adjusting (or controlling) for a number of relevant student background characteristics. We
estimated the performance of each district had its demographic profile been the same as the
average profile of all 18 districts on relevant student background variables. These analyses put
the districts on a more level playing field. With these controls, the highest performers were
Austin, Boston, Charlotte, Miami-Dade County, and New Y ork City in grade 4 reading; Austin,
Boston, and Miami-Dade County, in grade 8 reading; Austin, Boston, Charlotte, Houston, and
New York City in grade 4 mathematics; and Austin and Boston in grade 8 mathematics.
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TABLE 1. TOP-PERFORMING DISTRICTS AFTER ADJUSTING FOR STUDENT CHARACTERISTICS, 2009

‘ Grade 4 Grade8 ‘
Austin, Boston, Charlotte, Austin, Boston, Miami-Dade
Reading Miami-Dade County, New York | County

City

Austin, Boston, Charlotte, New Austin, Boston
Y ork City, Houston

M athematics

District Expected Performance Compared to Actual Performance, 2009

We also computed the expected performance of each district based on its profile in terms of the
selected student background characteristics. Next, we compared each district’s actual
performance to the expected performance for that district. In grade 4 reading, six districts
performed higher than expected: Austin, Boston, Charlotte, Houston, Miami-Dade County, and
New York City. In grade 8 reading, five districts performed higher than expected: Austin,
Boston, Charlotte, Houston, and Miami-Dade County. In both grade 4 and grade 8 mathematics,
six districts performed higher than expected statistically: Austin, Boston, Charlotte, Houston,
Miami-Dade County, and New Y ork City.

TABLE 2. DISTRICTS PERFORMING HIGHER THAN EXPECTED BASED ON SELECTED STUDENT BACKGROUNDS,
2009

‘ Grade 4 Grade 8 ‘
Austin, Boston, Charlotte, Austin, Boston, Charlotte,
Reading Houston, M igmi-Dade County, Houston, Miami-Dade County
New York City
] Austin, Boston, Charlotte, Austin, Boston, Charlotte,
Mathematics Houston, Miami-Dade County, Houston, Miami-Dade County,
New Y ork City New York City

District Performance Across Subscales, 2009

In addition to comparing each district’s average scale scores to other districts and to the national
public and LC averages, we looked at the relative performance of each district across subscales.
The 2009 reading assessment had two subscales: reading for a literary experience and reading for
information. The mathematics assessment for the same year had the following subscales. number
properties and operations, measurement, geometry, data analysis and probability, and agebra.
Note that the NAEP subscales are not reported on the same metric; hence the subscale means are
not directly comparable. Instead, we conducted normative comparisons between subscales
(within a district) by looking at the percentile that a given district’s subscale mean corresponded
to on the score distribution of the national public school sample.

In reading, the differences between the percentiles for the two subscales were relatively small. At
grade 4, only Boston and Fresno had differences of five or more percentage points. At grade 8,
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Jefferson County had the largest difference at five percentage points. Across districts and
subscales, Detroit showed the weakest performance in reading, with average performance on the
information subscale corresponding to the 16™ percentile (grade 4) and 17" percentile (grade 8)
on the score distribution of the national public school sample.

The range among the percentiles for the five subscales in mathematics was wider than the range
in reading. At grade 4, seven districts showed differences of 10 or more percentage points:
Baltimore City, Boston, Charlotte, Fresno, Jefferson County, Miami-Dade County, and San
Diego. At grade 8, only, Austin and Charlotte had a range of 10 or more percentage points.
Across districts and subscales, Detroit showed the weakest performance in mathematics with its
average performance on the number subscale in grade 4 corresponding to the 9™ percentile on the
score distribution of the national public school sample. At grade 8, this district’s average
performance on the measurement, geometry, and data subscales was at the 12" percentile.

TABLE 3. DISTRICTS WITH LARGE PERFORMANCE DIFFERENCES ACROSS SUBSCALES, 2009

Grade 4 Grade 8

Reading* Boston, Fresno Jefferson County
Mathematics** (Subscale Baltimore City, Boston, Austin, Charlotte
difference of at least 10 Charlotte, Fresno, Jefferson
per centile points) County, Miami-Dade County,

San Diego

* Difference of at least 5 percentile points across subscales
**Difference of at least 10 percentile points across subscales

District Performance at the Item Level, 2009

In addition to examining composite and subscale average scores, we looked at district
performance at the item level. For grade 4 and 8 reading assessments, we computed average
percent correct (p-vaues) and average omission-rates by subscale and item type (multiple-
choice, short constructed-response, and extended constructed-response). For grade 4 and 8
mathematics assessments we computed average percent correct and average omission-rates by
subscale, item type, and mathematical complexity (low, moderate, and high).

The average overall percent-correct (p-value) in the grade 4 reading assessment ranged from 38
percent in Detroit to 59 percent in Charlotte. In fact, Charlotte had the highest and Detroit had
the lowest average p-values across the two subscales and the three item types (multiple-choice,
short constructed-response, extended constructed-response). Austin was similar to Charlotte at
65 percent correct on multiple choice items. Average omission-rates were relatively low across
all districts except for extended constructed-response (ECR) items in Detroit, where the average
omission-rate reached 9 percent.

The picture in grade 8 reading was similar. The average overall p-values ranged from 49 percent
in Detroit to 65 percent in Austin. Detroit also had the lowest average p-vaues across al

! For more information on mathematical complexity, see Chapter 3 of the Mathematics Framework for the 2009
National Assessment of Educational Progress at http://nagb.org/publications/frameworks/math-framework09. pdf
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subscales and item types. Austin had the highest average p-values across subscales and item
types, with the exception of short constructed-response items, where Jefferson County, Boston,
and Miami had the highest overall average p-value (55 percent). Average omission-rates for ECR
items were relatively high, exceeding 10 percent in Baltimore, Boston, Detroit, District of
Columbia, Houston, Miami-Dade County, New York City, and Philadelphia. Detroit had the
highest omission-rate for this item type with 15 percent.

In grade 4 mathematics, the average overal p-values ranged from 32 percent in Detroit to 58
percent in Charlotte. Charlotte had the highest and Detroit had the lowest average p-values
across the five subscales, the three item types, and the three mathematical complexity levels
(low, moderate, and high). The only exception was in measurement, where Austin had the
highest p-value: 56 percent. Average omission-rates were relatively low across all districts
except for ECR items, where the average omission-rate reached 8 percent in Los Angeles.

In grade 8 mathematics, the average overall p-values ranged from 30 percent in Detroit to 54
percent in Austin. More specificaly, Austin had the highest and Detroit had the lowest average
p-values across the five subscales, the three item types, and the three mathematical complexity
levels with the exception of short constructed-response where Charlotte had the highest p-value
a 46 percent. Average omission-rates were relatively high for several districts for ECR items
and high mathematical complexity items. Atlanta, Baltimore, Boston, Cleveland, Detroit, District
of Columbia, Houston, Los Angeles, New York City, and Philadelphia all had omission-rates
exceeding 10 percent for both extended constructed-response items, and high mathematical
complexity items. The District of Columbia had the highest omission-rate for constructed-
response items, at 17 percent.

TABLE 4. HIGHEST AND LOWEST AVERAGE PERCENT CORRECT RATES FOR READING AND MATHEMATICS,
2009

Highest District L owest District
Grade 4 Reading Charlotte (59%) Detroit (38%)
Grade 8 Reading Austin (65%) Detroit (49%)
Grade 4 Mathematics Charlotte (58%) Detroit (32%)
Grade 8 Mathematics Austin (54%) Detroit (30%)
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Changes in District Performance from 2007 to 2009

As discussed earlier, we examined the changes in district performance from 2007 to 2009 for the
11 districts that participated in both 2007 and 2009 assessments.” We tested whether the changes
were statistically significant. We also tested whether these changes were significantly different
from the changes observed in the national public sample and the LC populations for the same
period. We aso computed the effect size corresponding to the change in average scores observed
from 2007 to 2009. The effect size was computed as the ratio of the change in average scores to
the standard deviation of the corresponding scale in 2007 for the national public school sample.

In the composite reading scores at grade 4, Boston, District of Columbia, Houston, and New
York City posted significant gains from 2007 to 2009. In the effect size measure, Houston
showed the largest gain, with an effect size of 0.18 in the literary subscale. In other words, the
change in average score from 2007 to 2009 in Houston was nearly equal to 1/5 of a standard
deviation on the 2007 national public school score distribution. On the other hand, Cleveland
showed the largest decrease, with an effect size of -0.20 in the literary subscale.

In the composite reading scores at grade 8, Atlanta, District of Columbia, and Los Angeles
posted significant gains from 2007 to 2009. In the effect size measure, Atlanta and Austin
showed the largest gain, with effect sizes of 0.18, in the information subscale. On the other hand,
Cleveland showed the largest decrease, with an effect size of -0.23 in the literary subscale.

In the composite mathematics scores at grade 4, Boston, and District of Columbia posted
significant gains from 2007 to 2009. In the effect size measure, Boston and the District of
Columbia showed the largest gains, with an effect size of 0.28 in geometry and agebra,
respectively. On the other hand, Cleveland showed the largest decrease, with an effect size of
-0.16 in the data subscale.

In the composite mathematics scores at grade 8, only Austin, District of Columbia, and San
Diego showed significant gains from 2007 to 2009. In the effect size measure, San Diego
showed the largest gain, with an effect size of 0.26 in geometry. On the other hand, Los Angeles
had the largest decrease, with an effect size of -0.10 in the geometry subscale.

2 This report includes charters in the TUDA analysis according to the rules that were in place in 2007 and 2009.
Beginning in 2009, TUDA samples included only those charter schools that each district included for the purpose of
reporting Adequate Yearly Progress to the US Department of Education under the Elementary and Secondary
Education Act. This rule did not exist in 2007, so the TUDA sample that year included charters without this AYP
distinction. The inclusion or exclusion of charter schools from the TUDA samples did not affect the significance of
the change in reported scores between 2007 and 2009, with the exception of the District of Columbia. Therefore, we
removed charters from the District of Columbia sample in both years in order to ensure that the scores in 2007 and
2009 for DCPS were comparable.
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TABLE 5. DISTRICTS THAT SHOWED THE LARGEST POSITIVE AND LARGEST NEGATIVE CHANGES FROM 2007
T0 2009 AcrRoSS NAEP READING AND MATHEMATICS SUBSCALES IN TERMS OF EFFECT SIZE3

District Subscae Effect District Subscale Effect
size size
Grade 4 Reading Houston Literary 0.18 | Cleveland Literary -0.20
Grade 8 Reading Atlanta, Information 0.18 | Cleveland | Literary -0.23
Austin
Grade4 Boston, Geometry, 0.28 | Cleveland Data -0.16
Mathematics District of Algebra
Columbia
Grade8 San Diego Geometry 0.26 | Los Geometry -0.10
Mathematics Angeles

Final Thoughts

It is evident that the academic performance of public school students in many of the urban
districts we examined in this report is nowhere near what we would like it to be. However, the
story is not uniform across al districts. Some districts, such as Charlotte, Boston, and Austin
performed at levels similar to, in some cases even higher than, the national average. We also see
districts that are performing below the large city and national averages, yet are making
significant progress. The District of Columbia, for example, demonstrated significant gains in
both grades and subjects.

On the other hand, some districts have alonger path to travel in order to achieve their targets. For
example, among the 11 districts that participated in 2007 and 2009 NAEP assessments,
Cleveland and Chicago were the only two districts that performed lower than the national and the
large city averages and showed no gains from 2007 to 2009.

Like several other studies that use NAEP data, this study illustrates the depth and wealth of
information available about academic performance of public school students in urban districtsin
the United States. Policy makers and practitioners can use this information. The variation in the
profiles of the 18 urban districts examined in this report makes the case that there is much these
districts can learn from each other.

3 Largest effect size was determined independent of statistical significance.
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PIECES OF THE PUZZLE

Pieces of the Puzzle: Recent Performance Trends in Urban Districts—
A Closer Look at 2009 NAEP Results (An Addendum)

Background and Purpose

The purpose of this study was to examine the most recent trends in academic performance in
reading and mathematics for urban districts participating in the Trial Urban District Assessment
(TUDA) of the National Assessment of Education Progress (NAEP). Representative samples of
fourth- and eighth-grade public school students from 18 urban districts participated in the 2009
reading and mathematics assessments. Eleven of these districts participated in earlier assessment
years, and seven districts participated for the first time in 2009. Between 800 and 2,400 fourth-
and eighth-grade students were assessed in each district (NCES, 2010). Table 6 indicates the
districts that participated in 2007 and 2009 assessments.

TABLE 6.2007 AND 2009 NAEP ASSESSMENTS AND TUDA PARTICIPATION, BY DISTRICT

Reading Mathematics Reading Mathematics
Atlanta v v ' v
Austin v v v v
Baltimore City v Vi
Boston v v v v
Charlotte v v v v
Chicago v v v v
Cleveland v v v v
Detroit v v
District of Columbia ' \ \ v
Fresno v v
Houston v v v v
Jefferson County (KY) \' v
Los Angeles ' v \ \
Miami-Dade County v v
Milwaukee ' v
New York City v v v v
Philadelphia v v
San Diego v v v V

Research Questions

We answered the following research questions for each TUDA district for grades 4 and 8, based
on data from the two most recent NAEP assessments, 2007 and 2009, in reading and
mathematics:

1. How did the district perform compared to the national public sample and the large city
(LC) populations in 20097
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2. How did the district perform in 2009, compared to the other districts when we control for
relevant background variables?

3. How did the district perform in 2009, compared to their expected performance based on
relevant background variables?

4. How did the district’s performance vary across subscales in 2009?

5. Attheitem level, what was the average percentage correct for the district in 2009?

6. In the 2009 assessment, what were the objectives (mathematics) or cognitive targets
(reading) of the top five differentially most difficult items for the district?

7. Did the district show significant gain from 2007 to 2009 in terms of overall and subscale
performance?

8. What were the changes in the district’s overall and subscale averages from 2007 to 2009
expressed as effect size?

We answer these questions in the District Profiles section of this report.

Methods and Data Analysis

District Performance in 2009

In order to describe the most recent performance of the 18 districts on NAEP grade 4 and 8
reading and mathematics, we first report their average scores and associated standard errors.
Next, we compare the average score of each district to the national public school sample and the
large city (LC) averages. We conducted pairwise comparisons to test whether district means
were significantly different from the national and LC averages. As the number of comparisons
that are conducted at the same significance level increases, it becomes more likely that at least
one of the estimated differences will be significant merely by chance. To control for multiple
comparisons, these analyses were conducted using the Benjamini-Hochberg (1995) false
discovery rate (FDR) procedure.

In addition, we compared the performance of each district against the other districts after
adjusting for certain student background characteristics. These analyses address a particular
concern raised by many stakeholders when comparisons are made among states or districts with
differing student background characteristics. A natura question is whether the differences we
observe would have been different if al the jurisdictions being compared had the same
demographic profilein terms of relevant student background characteristics.

Fortunately, we have statistical methods that allow us to make comparisons among states or
districts by controlling for these characteristics. We conducted regression analyses to estimate
the performance of a district had its demographic profile, in terms of the selected students
background characteristics, been the same as the average profile of all 18 districts. These
analyses put the districts on amore level playing field with regard to these characteristics.

Based on a literature review, we identified the following NAEP background variables as most
relevant: race/ethnicity; special education status; English language learner status; indicators of
the socioeconomic status of students, i.e., digibility for free- or reduced-price lunch under the
National School Lunch Program; the highest level of education attained by either parent; and
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information on the availability of literacy materials and computers in the students’ homes.* We
identified other studies where similar or identical background variables were used to estimate
adjusted means. For example, Braun, Jenkins and Grigg (2006a) examined the differences in
mean NAEP reading and mathematics scores between public and private schools, adjusting for
gender, race/ethnicity, disability status, and identification as an English language learner (ELL).
Braun, Jenkins, and Grigg (2006b) compared charter schools to public schools using the same
approach.

Based on the same regression analyses discussed above, we aso computed the expected
performance of each district based on their profile in terms of the selected student background
characteristics. Next, we compared each district's actual performance to the expected
performance for that district. We call the difference between the two the "district effect."”
Positive effects indicate that the district is performing higher than expected statistically and
negative effects indicate that the district is performing lower than expected statistically. Note that
there are limitations to these analyses. The adjusted performance and expected performance are
both estimated based on variables that may affect student achievement and are beyond the
control of the educators and policy-makers.

It is obvious that we do not, and cannot, control for all such variables. There may be other
variables that are related to achievement that we are not controlling for. Some of these variables
are not measured in NAEP, and possibly some are not measurable in the first place. District
effect is a product of our best attempt to estimate if a given district is performing any different
from expected levels given their student profile on a limited number of variables measured in
NAEP.

In addition to comparing each district’s average scale scores to other districts and the national
public sample and LC averages, we aso looked at the relative performance of each district across
subscales. The 2009 reading assessment included two subscales. reading for a literary experience
and reading for information.® The mathematics assessment for the same year included the
following subscales: number properties and operations, measurement, geometry, data analysis
and probability, and algebra.”

Note that the NAEP subscales are not all reported on the same metric; hence, the subscale means
are not directly comparable. Instead, we conducted normative comparisons between subscales
(within a district) by looking at the percentile to which a given district’s subscale mean
corresponds to on the score distribution of the national public school sample, for one subscale
compared to the others.

4 See appendix A for information about how the variables we used in the regression analyses were operationally
defined.

> Appendix A illustrates how the ‘district’ effect is estimated based on regression analysis.
® We refer to these subscales as literary and information in the remainder of this report.
" We refer to these subscales as numbers, measurement, geometry, data, and algebrain the remainder of this report.

American Institutes for Research « Council of the Great City Schools * Spring 2011



PIECES OF THE PUZZLE

Districts’ Item-Level Performance in 2009

In addition to examining composite and subscale average scores, we looked at each district’s
performance at the item level. For grade 4 and 8 reading assessments, we computed average
percent correct (p-vaues) and average omission-rates by subscale and item type (multiple-
choice, short constructed-response, and extended constructed-response). For grade 4 and 8
mathematics assessments we computed average percent correct and average omission-rates by
subscale, item type, and mathematical complexity® (low, moderate, and high).

Next, in order to identify items that are differentially more difficult for each district, we
computed the standardized p-values (in z-score format) for the nationa public sample and the 18
districts. An item with a standardized p-value of 0 is an item of average difficulty for the given
sample. Items with standardized p-values greater than zero are relatively easier for that sample
and, conversely, items with standardized p-values less than zero are relatively more difficult for
that sample. Next, we computed the difference between the standardized p-values for the
national public sample and each district. Larger differences indicate that the item was
differentially more difficult for the district compared to the nation. We identified the items with
the largest differences, and we reported the cognitive targets measured by the top five
differentially most difficult items in grade 4 and 8 reading assessments for each district. For
grade 4 and 8 mathematics assessments, we listed the objectives measured by the top five
differentially most difficult items.

Changes in District Performance from 2007 to 2009

We examine the changes in district performance from 2007 to 2009 for the 11 districts that
participated in both assessments.” We looked at the changes both at the composite and subscale
levels. We reported if the changes were statistically significant. We tested if these changes were
significantly different from the changes observed in the national public samples and the LC
populations for the same period.

We also computed the effect size corresponding to the change in average scores observed from
2007 to 2009. The effect size is computed as the ratio of the change in average scores to the
standard deviation of the corresponding scale in 2007 for the nationa public school sample.
Effect size is another measure that allows comparisons across different subscales.

& For more information on mathematical complexity, see chapter 3 of the Mathematics Framework for the 2009
National Assessment of Educational Progress at http://nagb.org/publications/frameworks/math-framework09. pdf

® This report includes charters in the TUDA analysis according to the rules that were in place in 2007 and 2009.
Beginning in 2009, TUDA samples included only those charter schools that each district included for the purpose of
reporting Adeguate Yearly Progress to the US Department of Education under the Elementary and Secondary
Education Act. This rule did not exist in 2007, so the TUDA sample that year included charters without this AYP
distinction. The inclusion or exclusion of charter schools from the TUDA samples did not affect the significance of
the change in reported scores between 2007 and 2009, with the exception of the District of Columbia. Therefore, we
removed charters from the District of Columbia sample in both years in order to ensure that the scores in 2007 and
2009 for DCPS were comparable.
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Results

The results of all of our analyses are reported mainly in the District Profiles section of this report
where we answer seven research questions listed above for each district. The following sections
briefly summarize the overall findings.

District Performance in 2009
First, we looked at district performance using average scores on the 2009 NAEP assessments.

In the reading assessment, Charlotte performed above the national public and the LC averages at
grade 4.

Average scores in Austin, Jefferson County, Miami-Dade County, and New Y ork City were not
significantly different from the national average at grade 4. None of the districts performed
above the nationa public average at grade 8.

Furthermore, when compared to the LC grade 4 and 8 reading averages, average scores were
higher in Austin, Boston, Charlotte, Jefferson County, and Miami-Dade County. New Y ork City
scored higher than the LC average at grade 4 and no different from it at grade 8.

Tables B1 and B2 display the district means and associated standard errors, aong with the
national and LC means for grade 4 and 8 reading assessments. The tables also indicate whether
the district averages are significantly different from the national public and the LC averages.

In the mathematics assessment, only Charlotte performed above the national public and the LC
averages at grade 4 and only Austin performed above the national public and LC averages at
grade 8.

Studentsin Austin, New Y ork City, and San Diego scored no different from the national average
in mathematics at grade 4. Similarly, students in Boston, Charlotte, and San Diego scored no
different from the national average at grade 8.

Furthermore, students in Austin, Boston, Charlotte, Houston, and San Diego scored higher than
the LC average in mathematics at both grades 4 and 8. The average scores in Miami-Dade
County and New Y ork City were higher than the LC average at grade 4 and no different from it
at grade 8. Findly, Jefferson County’s students performed no different from the LC average at
grade 4 and grade 8.

Tables B3 and B4 display the district means, and associated standard errors, along with the
national and LC means for grade 4 and 8 mathematics assessments. The tables also indicate if the
district averages are significantly different from the nationa public and LC averages.

In terms of the districts’ relative performance compared to each other when we controlled for
relevant background variables, in grade 4 reading, the highest performers were Austin, Boston,
Charlotte, Miami-Dade County, and New Y ork City. Similarly, no district performed higher than
Miami-Dade County, Boston, or Austin in grade 8 reading. Tables C1 and C2 display the relative
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performance of districts after adjusting for student background characteristics in grade 4 and 8
reading assessments.

In grade 4 mathematics, no district outperformed, Austin, Boston, Charlotte, Houston, or New
York City when we controlled for relevant background variables. Similarly, no district
performed higher than Austin or Boston at grade 8. Tables C3 and C4 display the relative
performance of districts after adjusting for student background characteristics in grade 4 and 8
mathemati cs assessments.

Table 7 shows how each district's actual performance compared to its expected performance
based on its profile on selected student background characteristics. In grade 4 reading, Six
districts performed higher than expected statistically, while nine performed lower. Atlanta,
Jefferson County, and San Diego were the only three districts that performed no differently than
expected. Table D1 displays the expected mean and district effects for grade 4 reading for all 18
districts.

In grade 8 reading, five districts performed higher than expected statistically, while six
performed lower. Atlanta, Baltimore City, Chicago, Cleveland, New Y ork, Philadel phia, and San
Diego were the districts that performed no differently than expected. Table D2 displays the
expected mean and district effects for grade 8 reading for al 18 districts.

In grade 4 mathematics, six districts performed higher than expected, while nine performed
lower. Atlanta, Baltimore City, and San Diego were the only three districts that performed no
differently than expected. Table D3 displays the expected mean and district effects for grade 4
mathematics for al 18 districts.

In grade 8 mathematics, six districts performed higher than expected statistically, while seven
performed lower. Atlanta, Baltimore City, Chicago, Philadelphia, and San Diego were the
districts that performed no differently than expected. Table D4 displays the expected mean and
district effects for grade 8 mathematics for al 18 districts.

Across grades and subjects, Atlanta and San Diego performed no differently than expected.
Austin, Boston, Charlotte, Houston, and Miami-Dade County performed consistently higher than
expected across the four subject and grade combinations. On the other hand, Detroit, District of
Columbia, Fresno, Los Angeles, and Milwaukee performed lower than expected at both grades
and in both subjects.
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TABLE 7. DISTRICT PERFORMANCE COMPARED TO EXPECTED PERFORMANCE BASED ON STUDENT
BACKGROUND CHARACTERISTICS, BY SUBJECT AND GRADE: 2009

Reading Mathematics Reading Mathematics

Atlanta
Austin
Baltimore City

[INRANI
[INRANI
[INRYANI

Boston
Charlotte
Chicago
Cleveland
Detroit
District of Columbia
Fresno
Houston
Jefferson County (KY)
Los Angeles
Miami-Dade County
Milwaukee
New York City
Philadelphia
San Diego

< District performed lower than statistically expected.

> Disgtrict performed higher than statistically expected.
= Didtrict performed no differently than statistically expected.

[INRYARY

HI{A|VIA|N|IVIANIAN|AL

HfVIN|VIN|IAN|VIA|IANIA|IANIIT|V ]V

HI{A|VIANIVIAIIH|IVIAIA|IANINANNVIV]AIV]I

HI{A|VIAN|VIAN|IANIVIANINANNANV|IV

Tables E1 and E2 display the percentiles to which the districts’ overall and subscale performance
in 2009 correspond to on the national score distribution on the grade 4 and grade 8 reading
assessments. In reading, the differences between the percentiles for the two subscales were
relatively small. At grade 4, Boston and Fresno were the two district where this difference was 5
percentage points or higher. At grade 8, Jefferson County had the largest difference with 5
percentage points.

Tables E3 and E4 display the percentiles to which the districts’ overall and subscale performance
in 2009 correspond to on the national score distribution on the grade 4 and grade 8 mathematics
assessments. In mathematics, the range among the percentiles for the five subscales was higher
than in reading. At grade 4, there were seven districts where the range was 10 percentage points
or higher: Baltimore City, Boston, Charlotte, Fresno, Jefferson County, Miami-Dade County,
and San Diego. On the other hand, at grade 8, only Austin and Charlotte had a range of 10
percentage points or higher.

Districts Item Level Performance in 2009

In addition to scale scores, we examined each district's performance at the item level. The
average overall percent-correct (p-value) on the grade 4 reading assessment ranged from 38
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percent in Detroit to 59 percent in Charlotte. In fact, Charlotte had the highest and Detroit had
the lowest average p-values across the two subscales and the three item types (multiple-choice,
short constructed-response, extended constructed-response). Average omission-rates were
relatively low across al districts except for extended constructed response (ECR) items, where
the average omission-rate reached 9.4 percent in Detroit at grade 4. Table F1 displays the
average percent-correct and omission-rates for al 18 districts by subscale and item type.

Grade 8 reading showed a similar picture. The average overal p-vaues ranged from 49 percent
in Detroit to 65 percent in Austin. Detroit also had the lowest average p-vaues across al
subscales and item types. Austin had the highest overall average p-value (65 percent) and the
highest average p-values across subscales and item types except SCR items, where Jefferson
County had the highest overall average p-vaue (55 percent). For ECR items, average omission-
rates were relatively high for severa districts. Baltimore, Boston, Detroit, District of Columbia,
Houston, Miami-Dade County, New York City, and Philadelphia al had omission-rates
exceeding 10 percent for thisitem type, with Detroit reaching 15 percent. Table F2 displays the
average percent correct and omission-rates for all 18 districts by subscale and item type.

In grade 4 mathematics, the average overall p-values ranged from 32 percent in Detroit to 58
percent in Charlotte. Detroit had the lowest average p-values across the five subscales, the three
item types, and the three mathematical complexity levels (low, moderate, and high). Charlotte
had the highest p-values across the board, except in the measurement subscale, where Austin had
the highest p-value: 56 percent. Average omission-rates were relatively low across al districts
except for ECR items, where Los Angeles had an 8.4 percent omission-rate in grade 4. Table F3
displays the average percent-correct and omission-rates for all 18 districts by subscale, item type,
and mathematical complexity.

At grade 8 mathematics, the average overall p-values ranged from 30 percent in Detroit to 54
percent in Austin. Detroit had the lowest average p-values across the five subscales, the three
item types, and the three mathematical complexity levels. Austin had the highest p-values across
the board, except in short constructed-response items, where Charlotte had the highest p-value:
46 percent. Average omission-rates were relatively high for severa districts for ECR items and
high mathematical complexity items. Atlanta, Baltimore, Boston, Cleveland, Detroit, District of
Columbia, Houston, Los Angeles, New York City, and Philadelphia al had omission-rates
exceeding 10 percent for both extended constructed-response items and high mathematical
complexity items. The District of Columbia had the highest omission-rate for extended
constructed-response items. 17 percent. Table F4 displays the average percent correct and
omission-rates for al 18 districts by subscale, item type, and mathematical complexity.

As discussed earlier under the Methods and Data Analysis section, in order to identify items that
were differentially more difficult for each district, we computed the standardized p-values (in z-
score format) for the national public sample and the 18 districts. A large positive difference
between the standardized p-value for the national public sample and a given district for a specific
item indicates that the item is differentially more difficult for the district compared to the nation.

In grade 4 reading, Detroit had the item with the largest discrepancy between the standardized p-
values for the national public sample and the districts. This was a multiple-choice (MC) item in
the information subscale measuring the cognitive target "integrate and interpret information and
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ideas presented in text." In the nationa public sample, 78 percent of the students answered this
item correctly. In Detroit, 41 percent of students answered the same item correctly. Table G1
displays the cognitive targets of the top five differentially most difficult items for each district
measured in grade 4 reading in 20009.

In grade 8 reading, Atlanta had the item with the largest discrepancy between the standardized p-
values for the national public sample and the districts. This was again an MC item in the literary
subscale measuring the cognitive target "integrate and interpret information and ideas presented
in text." In the national public sample, 67 percent of the students answered this item correctly. In
Atlanta, 34 percent of students answered the same item correctly. Table G2 displays the
cognitive targets of the top five differentially most difficult items for each district measured in
grade 8 reading in 2009.

In grade 4 mathematics, Cleveland had the item with the largest discrepancy between the
standardized p-values for the national public sample and the districts. This was a SCR type item
in the numbers subscale that measured the following objective: Use place value to model and
describe integers and decimals. In the national public sample, 69 percent of the students
answered this item correctly. In Cleveland, 32 percent of students answered the same item
correctly. Table G3 displays the objectives of the top five differentially most difficult items for
each district measured in grade 4 mathematics in 2009.

In grade 8 mathematics, Boston had the item with the largest discrepancy between the
standardized p-values for the national public sample and the districts. Thiswas a MC item in the
numbers subscale where item measured the following objective: Use place value to model and
describe integers and decimals. In the nationa public sample, 66 percent of the students
answered thisitem correctly. In Boston, 43 percent of students answered the same item correctly.
Table G4 displays the objectives of the top five differentially most difficult items for the district
measured in grade 8 mathematics in 20009.

Changes in District Performance from 2007 to 200910

In terms of changes in composite reading scores among the TUDA districts at grade 4, Boston,
Digtrict of Columbia, Houston, and New Y ork City posted significant gains from 2007 to 20009.
In terms of effect size measure, Houston showed the largest gain with an effect size of 0.18 in the
literary subscale.™* On the other hand, Cleveland showed the largest decrease, with an effect size
of -0.20 in the literary subscale. Table H1 displays the changes in districts’ overall and subscale
averages in grade 4 reading assessment from 2007 to 2009 expressed in effect size and whether
these changes were statistically significant.

19 This report includes charters in the TUDA analysis according to the rules that were in place in 2007 and 2009.
Beginning in 2009, TUDA samples included only those charter schools that each district included for the purpose of
reporting Adeguate Yearly Progress to the US Department of Education under the Elementary and Secondary
Education Act. This rule did not exist in 2007, so the TUDA sample that year included charters without this AYP
distinction. The inclusion or exclusion of charter schools from the TUDA samples did not affect the significance of
the change in reported scores between 2007 and 2009, with the exception of the District of Columbia. Therefore, we
removed charters from the District of Columbia sample in both years in order to ensure that the scores in 2007 and
2009 for DCPS were comparable.

1| argest effect size was determined independent of statistical significance.
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In grade 8 composite reading scores, Atlanta, District of Columbia, and Los Angeles posted
significant gains from 2007 to 2009. In terms of effect size measure, Atlanta and Austin showed
the largest gain, both with an effect size of 0.18 in information subscale. On the other hand,
Cleveland showed the largest decrease, with an effect size of -0.23 in literary subscale. Table H2
displays the changes in districts’ overall and subscale averages in grade 8 reading assessment
from 2007 to 2009, expressed in effect size and whether these changes were statistically
significant.

In grade 4 composite mathematics scores, Boston and District of Columbia posted significant
gains from 2007 to 2009. In terms of the effect-size measure, Boston and the District of
Columbia showed the largest gain, with an effect size of 0.28 in geometry and algebra
respectively. On the other hand, Cleveland showed the largest decrease, with an effect size of
-0.16 in the data subscale. Table H3 displays the changes in the districts’ overall and subscale
averages in grade 4 mathematics assessment from 2007 to 2009, expressed in effect size and
whether these changes were statistically significant.

In grade 8 composite mathematics scores, Austin, District of Columbia, and San Diego were the
only districts that showed significant gains from 2007 to 2009. In terms of the effect-size
measure, San Diego showed the largest gain, with an effect size of 0.26 in geometry. On the
other hand, Los Angeles had the largest decrease, with an effect size of -0.10 in the geometry
subscale. Table H4 displays the changesin districts’ overall and subscale averages on the grade 8
mathematics assessment from 2007 to 2009, expressed in effect size and whether these changes
were statistically significant. Table 3 lists the districts that showed the largest positive and largest
negative changes across reading and mathematics subscal es.

TABLE 8. DISTRICTS THAT SHOWED THE LARGEST POSITIVE AND LARGEST NEGATIVE CHANGES FROM 2007
TO 2009 ACROSS NAEP READING AND MATHEMATICS SUBSCALES IN TERMS OF EFFECT SIZE

District Subscale Effect District Subscale Effect
Size Size
Grade 4 Reading Houston Literary 0.18 Cleveland Literary -0.20
Grade 8 Reading Atlanta, Information 0.18 Cleveland Literary -0.23
Austin
Grade 4 Mathematics Boston, Geometry 0.28 Cleveland Data -0.16
District of Algebra
Columbia
Grade 8 Mathematics San Diego Geometry 0.26 Los Angeles Geometry -0.10

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



DISTRICT PROFILES

District Profiles

In this section of the report, we answer the seven research questions listed earlier for each of the
18 districts for each grade and subject. The first page of each district profile provides genera
fiscal and non-fiscal information for the district. Non-fiscal information includes the number of
schools, number of students, student/teacher ratio, and percentage of students in poverty. Fiscal
information includes total expenditures, instructional expenditures, and expenditures for student
and staff support, administration, operations, food service and other support staff. We indicate
the ranking of the district among the 18 examined in this report in terms of student/teacher ratio.
We aso point out the percentage of total expenditures that was instructional. All fiscal and non-
fiscal information comes from Common Core of Data (CCD) public school district data.







Atlanta

Atlanta participated in grade 4 and grade 8 NAEP reading and mathematics assessments in both
2007 and 2009. It had the third lowest student-teacher ratio among the 18 TUDA districts. Forty-
nine percent of total expenditures were instructional.

TABLE 9. ATLANTA'S DEMOGRAPHICS, 2008-2009

Number of Schools 114
Number of Students 49,032
Student/Teacher Ratio 13.0
Free and Reduced-Price Lunch 76%
Expenditures ($/student)

Total 13,516
Instructional 6,684
Student and Staff Support 1,728
Administration 2,252
Operations, Food Service, and Other Support Staff 2,853

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Atlanta: Grade 4 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

e Scored lower than five (Boston, Miami-Dade County, New York City, Austin, and
Charlotte) and higher than nine districts (Baltimore, Chicago, District of Columbia, Los
Angeles, Milwaukee, Fresno, Philadelphia, Cleveland, and Detroit) in overall reading in
2009 after adjusting for relevant background characteristics.

e Average scale scores in overal reading and in the literary, and information subscales
corresponded to the 34™, 36™, and 33" percentiles respectively on the national score
distribution. The average student was below the national median on all three measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 10. ATLANTA'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

National Public Large City Atlanta |
Effect Sze  Significance  Effect Size  Significance  Effect Size  Significance
Composite 0.00 & 0.04 & 0.06 &
Information 0.01 & 0.06 T 0.04 &
Literary -0.01 x4 0.03 4 0.07 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 49 percent of the items correctly. The top five
differentially most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (four items).
o Locate and recall information from text.




Atlanta: Grade 8 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading

in 20009.

e Scored lower than one (Miami-Dade County) and higher than seven districts (Los
Angeles, Cleveland, Jefferson County, Milwaukee, District of Columbia, Fresno, and
Detroit) in overall reading in 2009 after adjusting for relevant background characteristics.

e Average scale scoresin overal reading and the literary and information subscalesin 2009
corresponded to the 33", 32" and 35™ percentiles, respectively, on the national score
distribution. The average student was below the national median on all three measures.

e Displayed significant gain in overal reading and no change in information or literary

reading subscales from 2007 to 2009.

TABLE 11. ATLANTA'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub ar ge Atlanta

Effect Sze  Significance Effect Size  Significance Effect Size  Significance

Composite 0.04 ™ 0.07 ™ 0.14 ™
Information 0.04 ™ 0.04 & 0.18 &
Literary 0.02 ™ 0.05 ™ 0.08 &
Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 57 percent of the items correctly. The top five

differentially most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).

o Locate and recall information from text.

o Critique and evauate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

Atlanta: Grade 4 Mathematics

e Scored lower than the national and the LC averages in overall mathematics in 2009.

e Scored lower than six ( Houston, Austin, Boston, Charlotte, New Y ork City, and Miami-
Dade County) and higher than nine districts (Philadelphia, Jefferson County, Chicago,
District of Columbia, Los Angeles, Milwaukee, Cleveland, Fresno, and Detroit) in overall
mathematics in 2009 after adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 30™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
27" (data) to 33" (geometry and algebra). The average student was around the first
national quartile in data and below the national median on all other subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 12. ATLANTA'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-2009

Effect Size Significance  Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 ™ 0.05 &
Numbers 0.01 & 0.05 ™ 0.03 &
Measurement -0.01 > 0.07 ™ 0.14 &
Geometry 0.03 T 0.07 ™ 0.05 &
Data -0.03 J 0.01 &~ -0.14 4
Algebra 0.00 & 0.03 & 0.10 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 46 percent of the items correctly. The top five
differentially most difficult items measured the following objectives:

Determine asimple probability from a context.

Solve application problems involving numbers and operations.

Use informal probabilistic thinking to describe chance events.

Order/compare whole numbers, decimals, or fractions.

Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments

O O O O O
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Atlanta: Grade 8 Mathematics

Scored lower than the national and LC averages in overall mathematics in 20009.

Scored lower than five (Austin, Boston, Houston, Charlotte, and Miami-Dade County)
and higher than six districts (Los Angeles, Jefferson County, District of Columbia,
Milwaukee, Fresno, and Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

Average overall mathematics scale score corresponded to the 26™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
23" (measurement) to 29" (algebra and geometry). The average student was below the
first national quartile in measurement and around the first national quartile in al other
subscales.

Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 13. ATLANTA'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Size Significance  Effect Size Significance Effect Size Significance
Composite 0.04 ™ 0.07 ™ 0.09 &~
Numbers 0.02 ™ 0.09 ™ 0.04 &
Measurement 0.04 ™ 0.08 ™ -0.05 &
Geometry 0.05 1P 0.07 ™ 0.20 s
Data 0.00 4 0.02 4 0.02 4
Algebra 0.06 T 0.05 & 0.16 o

Note. 1 Significant increase, «» Change not significant, | Significant decrease

On average, students answered 39 percent of the items correctly. The top five
differentially most difficult items measured the following objectives:

o Compare objects with respect to length, area, volume, angle measurement, weight, or
mass.

o Mode or describe rationa numbers or numerical relationships using number lines
and diagrams.

o Draw or sketch from awritten description polygons, circles, or semicircles.

o Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.

o Construct or solve problems involving scale drawings.
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Austin

Austin participated in grade 4 and grade 8 NAEP reading and mathematics assessments in both
2007 and 2009. It had the sixth lowest student-teacher ratio among the 18 TUDA districts. Fifty-
seven percent of total expenditures were instructional.

TABLE 14. AUSTIN'S DEMOGRAPHICS, 2009

Number of Students 83,483
Student/Teacher Ratio 14.2
Free and Reduced-Price Lunch 63%
Expenditures ($/student)

Total 9,035
Instructional 5,156
Student and Staff Support 1,105
Administration 1,034
Operations, Food Service, and Other Support Staff 1,740

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Austin: Grade 4 Reading

e Scored no differently from the national and higher than the LC averages in overal
reading in 20009.

e Scored higher than 12 districts (Atlanta, San Diego, Jefferson County, Baltimore,
Chicago, District of Columbia, Los Angeles, Milwaukee, Fresno, Philadelphia,
Cleveland, and Detroit) in overall reading in 2009 after adjusting for relevant background
characteristics. No district scored higher than Austin in adjusted overall reading scoresin
2009.

e Average scale scores corresponded to the 46™ percentile in both overall reading and the
literary subscales, and at the 47" percentile in the information subscale on the national
score distribution. The average student was close to the national median on all three
measures.

¢ Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 15. AUSTIN'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub ar ge Ausl

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.00 & 0.04 & 0.07 4
Information 0.01 &~ 0.06 ™ 0.11 4
Literary -0.01 g 0.03 4 0.04 A

Note. 1 Significant increase, <» Change not significant, | Significant decrease

e On average, students answered 57 percent of the items correctly. The top five
differentially most difficult items measured the cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Critique and evauate information and ideas in text and the ways in which authors
present text (two items).




Austin: Grade 8 Reading

e Scored no different from the national and higher than the LC averages in overal reading
in 20009.

e Scored higher than 11 districts (New York City, San Diego, Philadelphia, Baltimore, Los
Angeles, Cleveland, Jefferson County, Milwaukee, District of Columbia, Fresno, and
Detroit) in overal reading in 2009 after adjusting for relevant background characteristics.
No district scored higher than Austin in adjusted overall reading scoresin 2009.

e Average scale scores corresponded to the 46™ percentile in both overall reading and the
information subscale, and the 45™ percentile in the literary subscale on the national score
distribution. The average student was close to the national median on all three measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 16. AUSTIN'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub al' jJe AUS

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.04 T 0.07 T 0.11 &
Information 0.04 ™ 0.04 &~ 0.18 4
Literary 0.02 ™ 0.05 ™ 0.04 4

Note. 1 Significant increase, «<» Change not significant, | Significant decrease

e On average, students answered 65 percent of the items correctly. The top five
differentially most difficult items all measured the cognitive target ‘Integrate and
interpret information and ideas presented in text'.




DISTRICT PROFILES

Austin: Grade 4 Mathematics

e Scored no differently from the national and higher than the LC averages in overall
mathematics in 2009.

e Scored higher than 13 districts (al except Boston, Charlotte, and New York City) in
overall mathematics in 2009 after adjusting for relevant background characteristics. No
district scored higher than Austin in adjusted overall mathematics scores in 2009.

e Average overall mathematics scale score corresponded to the 50 percentile on the
national score distribution. The percentile for the average subscale scores ranged from
46™ (data) to 51% (numbers). The average student was around the national median on all
subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 17. AUSTIN'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 ™ -0.01 &
Numbers 0.01 & 0.05 ™ 0.02 &
Measurement -0.01 > 0.07 ™ -0.02 &
Geometry 0.03 T 0.07 ™ -0.03 &
Data -0.03 ™ 0.01 &~ 0.01 4
Algebra 0.00 & 0.03 & -0.08 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 56 percent of the items correctly. The top five
differentially most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

o Graph or interpret points with whole number or letter coordinates on grids or in the
first quadrant of the coordinate plane (two items).

o Construct geometric figures with vertices at points on a coordinate grid.

o Recognize or describe arelationship in which quantities change proportionally.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Austin: Grade 8 Mathematics

e Scored higher than the national and LC averages in overall mathematics in 2009.

e Scored higher than 16 (all except Boston) districts in overal mathematics in 2009 after
adjusting for relevant background characteristics. No district scored higher than Austin in
adjusted overall mathematics scores in 2009.

e Average overall mathematics scale score corresponded to the 55" percentile on the
national score distribution. The percentile for the average subscale scores ranged from
50" (algebra) to 61th (geometry). The average student was at the national median in
algebra and above the national median on all other subscales.

e Displayed significant gain in overall mathematics and in the algebra subscale from 2007
to 20009.

TABLE 18. AUSTIN'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 ™ 0.07 ™ 0.12 ™
Numbers 0.02 ™ 0.09 ™ 0.04 &
Measurement 0.04 ™ 0.08 ™ 0.13 &
Geometry 0.05 ™ 0.07 ™ 0.19 &
Data 0.00 4 0.02 4 0.06 4
Algebra 0.06 ™ 0.05 & 0.14 T

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered correctly 54 percent of the items correctly. The top five
differentially most difficult items measured the following objectives:

O
O

@)

Read or interpret data, including interpolating or extrapolating from data.

Identify lines of symmetry in plane figures or recognize and classify types of
symmetries of plane figures.

Use place value to model and describe integers and decimals (two items).

Identify or represent functional relationships in meaningful contexts.
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Baltimore City

Baltimore City participated in grade 4 and grade 8 NAEP reading and mathematics assessments
for the first time in 2009. It had the fourth lowest student-teacher ratio among the 18 TUDA
districts. Fifty-nine percent of total expenditures were instructional.

TABLE 19. BALTIMORE'S DEMOGRAPHICS, 2009

Number of Students 82,266
Student/Teacher Ratio 14.1
Free and Reduced-Price Lunch 73%
Expenditures ($/student)

Total 14,201
Instructional 8,355
Student and Staff Support 1,675
Administration 1,896
Operations, Food Service, and Other Support Staff 2,275

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Baltimore City: Grade 4 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than seven districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, and Atlanta) and higher than five districts (Milwaukee, Fresno,
Philadelphia, Cleveland, and Detroit) in overall reading in 2009 after adjusting for
relevant background characteristics.

Average scale scores corresponded to the 28™ percentile in both overall reading and the
literary subscale, and the 27" percentile in the information subscale on the national score
distribution. The average student was around the first national quartile in al three
measures.

2009 was the first year Baltimore City participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 45 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (two items).

o Locate and recall information from text (two items).

o Critique and evauate information and ideas in text and the ways in which authors
present text.




Baltimore City: Grade 8 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than five districts (Miami-Dade County, Boston, Austin, Charlotte, and
Houston) and higher than two districts (District of Columbia and Detroit) in overal
reading in 2009 after adjusting for relevant background characteristics.

Average scale scores corresponded to the 28™ percentile in both overall reading and the
literary subscale, and the 29™ percentile in the information subscale on the national score
distribution. The average student was around the first national quartile in al three
measures.

2009 was the first year Baltimore City participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 56 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target ‘integrate and interpret information
and ideas presented in text'.




DISTRICT PROFILES

Baltimore City: Grade 4 Mathematics

Scored lower than the national and LC averages in overall mathematics in 20009.

Scored lower than six districts (Houston, Austin, Boston, Charlotte, New Y ork City, and
Miami-Dade County) and higher than nine districts (Philadelphia, Jefferson County,
Chicago, District of Columbia, Los Angeles, Milwaukee, Cleveland, Fresno, and Detroit)
in overall mathematics in 2009 after adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 27" percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
the 22" (measurement) to the 34™ (data). The average student was below the first
national quartile in measurement, around the first national quartile in numbers, and below
the national median in geometry and data subscales.

2009 weas the first year Baltimore City participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 44 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Determine appropriate size of unit of measurement in problem situation involving
such attributes as length, time, capacity, or weight.

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments (two items).

o Solve problemsinvolving perimeter of plane figures.

o Order/compare whole numbers, decimals, or fractions.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Baltimore City: Grade 8 Mathematics

Scored lower than the national and LC averages in overall mathematics in 20009.

Scored lower than seven districts (Austin, Boston, Houston, Charlotte, Miami-Dade
County, New York City, and San Diego) and higher than five districts (Jefferson County,
Digtrict of Columbia, Milwaukee, Fresno, and Detroit) in overall mathematics in 2009
after adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 24™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
the 23" (algebra) to the 29" (data). The average student was below first national quartile
in algebra and around the first national quartilein all other subscales.

2009 was the first year Baltimore City participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, the students answered 38 percent of items correctly. The top five
differentially most difficult items measured the following objectives:

o Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.

o Draw or sketch from awritten description polygons, circles, or semicircles.

o Determine the sample space for a given situation.

o Demonstrate an understanding about the two- and three-dimensional shapes in our
world through identifying, drawing, modeling, building, or taking apart.

o Interpret probabilities within a given context.
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Boston

Boston participated in grade 4 and grade 8 NAEP reading and mathematics assessments in both
2007 and 2009. It had the lowest student-teacher ratio among the 18 TUDA districts. Fifty-eight
percent of total expenditures were instructional.

Table 20. Boston's Demographics, 2009

Number of Schools 138
Number of Students 55,923
Student/Teacher Ratio 12.8
Free and Reduced-Price Lunch 74%
Expenditures ($/student)

Total 20,324
Instructional 11,737
Student and Staff Support 3,440
Administration 1,464
Operations, Food Service, and Other Support Staff 3,682

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Boston: Grade 4 Reading

e Scored lower than the national and higher than the LC averages in overal reading in
2009.

e Scored higher than 13 districts (all except Austin, Charlotte, Miami-Dade County, and
New York City) in overall reading in 2009 after adjusting for relevant background
characteristics. No district scored higher than Boston in adjusted overall reading scoresin
2009.

e Average scale scores in overal reading and in the literary, and information subscales
corresponded to the 40", 43" and 38" percentiles, respectively, on the national score
distribution. The average student was below the national median on all three measures.

e Displayed significant gain in overal reading and in the literary reading subscale from

2007 to 2009.
TABLE 21. BOSTON'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009
ational Pub arge BOsto
Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.00 4 0.04 4 0.15 ™
Information 0.01 & 0.06 ™ 0.13 &
Literary -0.01 4 0.03 & 0.16 ™

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




Boston: Grade 8 Reading

e Scored lower than the national and higher than the LC averages in overall reading in
2009.

e Scored higher than 14 districts (all except Austin, Atlanta, and Miami-Dade County) in
overall reading in 2009 after adjusting for relevant background characteristics. No district
scored higher than Boston in adjusted overall reading scores in 2009.

e Average scale scores corresponded to the 41% percentile in both overall reading and the
information subscale, and the 42™ percentile in literary subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed no significant gain in overal reading and reading subscales from 2007 to 2009.

TABLE 22. BOSTON'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub arge BOSto
Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.04 ™ 0.07 ™ 0.10 4
Information 0.04 ™ 0.04 & 0.03 &
Literary 0.02 ™ 0.05 ™ 0.14 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 62 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target ‘integrate and interpret information
and ideas presented in text.'




DISTRICT PROFILES

Boston: Grade 4 Mathematics

e Scored lower than the national and higher than the LC averages in overall mathematicsin
2009.

e Scored higher than 13 districts (all except Austin, Charlotte, Houston, and New Y ork
City) in overdl mathematics in 2009 after adjusting for relevant background
characteristics. No district scored higher than Boston in adjusted overall mathematics
scores in 2009.

e Average overall mathematics scale score corresponded to the 44™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
38" (algebra and data) to 50" (geometry). The average student was below the national
median in all subscales except Geometry.

e Displayed significant gain in overall mathematics and the geometry subscale from 2007
to 20009.

TABLE 23. BOSTON'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 T 0.13 ™
Numbers 0.01 & 0.05 ™ 0.11 &
Measurement -0.01 &~ 0.07 ™ 0.13 &
Geometry 0.03 T 0.07 ™ 0.28 T
Data -0.03 ™ 0.01 4 0.04 4
Algebra 0.00 & 0.03 & 0.03 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 51 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths (two items).

o Useinformal probabilistic thinking to describe chance events.

o Determine asimple probability from a context that includes a picture.

o Determine appropriate size of unit of measurement in problem situation involving
such attributes as length, time, capacity, or weight.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Boston: Grade 8 Mathematics

e Scored no differently from the national and higher than the LC averages in overall
mathematics in 2009.

e Scored higher than 15 districts (all except Austin and Houston) in overall mathematicsin
2009 after adjusting for relevant background characteristics. No district scored higher
than Boston in adjusted overall mathematics scoresin 2009.

e Average overall mathematics scale score corresponded to the 47" percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
45" (algebra and geometry) to 49" (measurement and data). The average student was
around the national median in all subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 24. BOSTON'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 T 0.07 ™ 0.08 &
Numbers 0.02 ™ 0.09 ™ 0.08 &
Measurement 0.04 ™ 0.08 ™ 0.15 &
Geometry 0.05 T 0.07 ™ 0.03 &
Data 0.00 &~ 0.02 &~ 0.12 4
Algebra 0.06 ™ 0.05 & 0.03 &

Note. 1 Significant increase, <» Change not significant, | Significant decrease

e On average, students answered 50 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Use place value to model and describe integers and decimals (two items).

o ldentify, define, or describe geometric shapes in the plane and in three-dimensional
space given avisual representation.

o Solve problemsinvolving coordinate pairs on the rectangular coordinate system.

o ldentify or represent functional relationships in meaningful contexts.
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Charlotte

Charlotte participated in grade 4 and grade 8 NAEP reading and mathematics assessments in
both 2007 and 2009. It had the seventh lowest student-teacher ratio among the 18 TUDA
districts. Sixty percent of total expenditures were instructional.

Table 25. Charlotte's Demographics, 2009

Number of Schools 168
Number of Students 135,064
Student/Teacher Ratio 14.5
Free and Reduced-Price Lunch 46%
Expenditures ($/student)

Total 8,115
Instructional 5,045
Student and Staff Support 549
Administration 944
Operations, Food Service, and Other Support Staff 1,577

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Charlotte: Grade 4 Reading

e Scored higher than the national and LC averages in overall reading in 2009.

e Scored higher than 12 districts (Atlanta, San Diego, Jefferson County, Baltimore,
Chicago, District of Columbia, Los Angeles, Milwaukee, Fresno, Philadelphia,
Cleveland, and Detroit) in overall reading in 2009 after adjusting for relevant background
characteristics. No district scored higher than Charlotte in adjusted overall reading scores
in 2000.

e Average scale scores corresponded to the 51% percentile on the national score distribution
for overall reading, and on the literary and information subscales. Charlotte was the only
district where the average student was above the national median in al three measuresin
this assessment.

e Displayed no significant change in overall reading or reading subscales from 2007 to
2009.

TABLE 26. CHARLOTTE'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.00 & 0.04 4 0.06 &
Information 0.01 & 0.06 ™ 0.05 &
Literary -0.01 4 0.03 4 0.07 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 59 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (four items).
o Critique and evauate information and ideas in text and the ways in which authors
present text.




Charlotte: Grade 8 Reading

e Scored lower than the national and higher than the LC averages in overal reading in

2009.

e Scored higher than eight districts (Baltimore, Los Angeles, Cleveland, Jefferson County,
Milwaukee, District of Columbia, Fresno, and Detroit) and lower than two districts
(Miami-Dade County and Boston) in overall reading in 2009 after adjusting for relevant

background characteristics.

e Average scale scores corresponded to the 44™ percentile in both overall reading and the
literary subscale, and the 43™ percentile in the information subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to

2009.

TABLE 27. CHARLOTTE'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.04 T 0.07 T 0.00 &
Information 0.04 ™ 0.04 &~ 0.04 4
Literary 0.02 ™ 0.05 ™ -0.06 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 62 percent of items correctly. The top five differentially

most difficult items measured the following cognitive targets:

o Critique and evaluate information and ideas in text and the ways in which authors
present text (three items).

o Locate and recall information from text.

o Integrate and interpret information and ideas presented in text.




DISTRICT PROFILES

Charlotte: Grade 4 Mathematics

e Scored higher than the national and the LC averagesin overall mathematics in 2009.

e Scored higher than 13 districts (all except Austin, Boston, Houston, and New Y ork City)
in overall mathematics in 2009 after adjusting for relevant background characteristics. No
district scored higher than Charlotte in adjusted overall mathematics scores in 2009.

e Average overall mathematics scale score corresponded to the 56™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
49" (measurement) to 60™ (data and algebra). The average student was above the national
median in all subscales except measurement.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 28. CHARLOTTE'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES,
2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 T 0.04 &
Numbers 0.01 & 0.05 ™ 0.08 &
Measurement -0.01 & 0.07 ™ -0.02 &
Geometry 0.03 T 0.07 ™ -0.07 &
Data -0.03 ™ 0.01 4 0.15 4
Algebra 0.00 &~ 0.03 &~ 0.00 &~

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 58 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

o ldentify or describe real-world objects using ssmple plane figures and ssimple solid
figures.

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments (two items).

o Solve praoblemsinvolving perimeter of plane figures.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Charlotte: Grade 8 Mathematics

e Scored no differently from the national and higher than the LC averages in overall
mathematics in 2009.

e Scored higher than 14 districts (all except Austin, Boston, and Houston) and lower than
three districts (Austin, Boston and Houston) in overall mathematics in 2009 after
adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 50 percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
45" (numbers) to 55™ (geometry). The average student was at the national median on
data, above the national median on geometry, and below the national median in the other
three subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 29. CHARLOTTE'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES,
2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 ™ 0.07 ™ -0.01 &
Numbers 0.02 ™ 0.09 ™ -0.01 &
Measurement 0.04 ™ 0.08 ™ 0.04 &
Geometry 0.05 T 0.07 ™ 0.07 &
Data 0.00 4 0.02 4 0.02 4
Algebra 0.06 T 0.05 & -0.09 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 51 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

O
O
O

Explain or justify a mathematical concept or relationship.

Select or use an appropriate type of unit for the attribute being measured.

Compare objects with respect to length, area, volume, angle measurement, weight, or
mass.

Solve problems involving conversions within the same measurement system.

Perform basic operations, using appropriate tools, on linear agebraic expressions.
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Chicago

Chicago participated in grade 4 and grade 8 NAEP reading and mathematics assessments in both
2007 and 2009. It had the third highest student-teacher ratio among the 18 TUDA districts. Sixty
percent of total expenditures were instructional.

TABLE 30. CHICAGO'S DEMOGRAPHICS, 2009

Number of Schools 643
Number of Students 421,430
Student/Teacher Ratio 19.6
Free and Reduced-Price Lunch 73%
Expenditures ($/student)

Total 10,392
Instructional 6,207
Student and Staff Support 1,381
Administration 966
Operations, Food Service, and Other Support Staff 1,838

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Chicago: Grade 4 Reading

e Scored lower than the national and the LC average in overall reading in 2009.

e Scored lower than eight districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, and San Diego) and higher than five districts (Milwaukee,
Fresno, Philadelphia, Cleveland, and Detroit) in overal reading in 2009 after adjusting
for relevant background characteristics.

e Average scale scores corresponded to the 28™ percentile in both overall reading and the
information subscale, and the 29™ percentile in the literary subscale on the national score
distribution. The average student was around the first nationa quartile in al three
measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 31. CHICAGO'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance

Composite 0.00 & 0.04 & 0.05 4
Information 0.01 & 0.06 ™ 0.07 &
Literary -0.01 & 0.03 & 0.02 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 46 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets

o Integrate and interpret information and ideas presented in text (two items).

o Critique and evaluate information and ideas in text and the ways in which authors
present text (two items).

o Locate and recall information from text.




Chicago: Grade 8 Reading

e Scored lower than the national and no different from the LC averages in overal reading
in 20009.

e Scored lower than two districts (Miami-Dade County and Boston) and higher than five
districts (Jefferson County, Milwaukee, District of Columbia, Fresno, and Detroit) in
overal reading in 2009 after adjusting for relevant background characteristics.

e Average scale scores corresponded to the 32" percentile in both overall reading and the
information subscale, and the 34™ percentile in the literary subscale on the national score
distribution. The average student was below the national median on all three measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 32. CHICAGO'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub arge ago
Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.04 ™ 0.07 ™ -0.01 &
Information 0.04 ™ 0.04 & -0.01 &
Literary 0.02 ™ 0.05 ™ -0.07 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 58 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target ‘integrate and interpret information
and ideas presented in text.’




DISTRICT PROFILES

Chicago: Grade 4 Mathematics

e Scored lower than the national and the LC averages in overall mathematics in 2009.

e Scored lower than nine districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, and Baltimore) and higher than three districts
(Cleveland, Fresno, and Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

e Average overall mathematics scale score corresponded to the 27" percentile on the
national score distribution. The percentile for the average subscale scores ranged from
25" (algebra) to 30™ (measurement and geometry). The average student was around the
first national quartilein all subscales except measurement and geometry.

e Displayed significant gains in the measurement and geometry subscales from 2007 to
2009.

TABLE 33. CHICAGO'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 ™ 0.08 &
Numbers 0.01 & 0.05 ™ 0.05 &
Measurement -0.01 > 0.07 ™ 0.16 ™
Geometry 0.03 T 0.07 ™ 0.18 T
Data -0.03 ™ 0.01 4 -0.05 4
Algebra 0.00 & 0.03 & -0.03 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 43 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

Identify place value and actual value of digitsin whole numbers.

Read or interpret asingle set of data.

Solve problems by estimating and computing within a single set of data.
Order/compare whole numbers, decimals, or fractions.

O O O O

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Chicago: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than five districts (Austin, Boston, Houston, Charlotte, and Miami-Dade
County) and higher than six districts (Los Angeles, Jefferson County, District of
Columbia, Milwaukee, Fresno, and Detroit) in overall mathematics in 2009 after
adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 30™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
30" (numbers and algebra) to 33" (measurement). The average student was below the
national median in all subscales.

e Displayed significant gains in measurement subscales from 2007 to 2009.

TABLE 34. CHICAGO'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 ™ 0.07 ™ 0.09 &
Numbers 0.02 ™ 0.09 ™ 0.03 ™
Measurement 0.04 ™ 0.08 ™ 0.16 ™
Geometry 0.05 ™ 0.07 ™ 0.06 &
Data 0.00 4 0.02 4 0.03 4
Algebra 0.06 ™ 0.05 & 0.12 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 41 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Modée or describe rationa numbers or numerical relationships using number lines
and diagrams.

o Write algebraic expressions, equations, or inequalities to represent a situation.

o Recognize or informally describe the effect of a transformation on two-dimensional
geometric shapes.

o ldentify or represent functional relationships in meaningful contexts.

o Interpret probabilities within a given context.
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Cleveland

Cleveland participated in grade 4 and grade 8 NAEP reading and mathematics assessments in
both 2007 and 2009. It had the eighth lowest student-teacher ratio among the 18 TUDA districts.
Sixty-five percent of total expenditures were instructional.

TABLE 35. CLEVELAND'S DEMOGRAPHICS, 2009

Number of Schools 108
Number of Students 49,952
Student/Teacher Ratio 13.9
Free and Reduced-Price Lunch 100%
Expenditures ($/student)

Total 12,393
Instructional 7,416
Student and Staff Support 1,552
Administration 1,392
Operations, Food Service, and Other Support Staff 2,033

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Cleveland: Grade 4 Reading

e Scored lower than the national and LC averages in overall reading in 2009.

e Scored lower than 13 districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, Jefferson County, Baltimore, Chicago, District
of Columbia, and Los Angeles) in overal reading in 2009 after adjusting for relevant
background characteristics. Cleveland did not score higher than any other district in
adjusted overall reading scoresin 2009.

e Average scale scores corresponded to the 21% percentile in both overall reading and the
literary subscale, and the 22™ percentile in the information subscale on the national score
distribution. The average student was below the first national quartile in al three
measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 36. CLEVELAND'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.00 & 0.04 4 -0.14 &
Information 0.01 & 0.06 ™ -0.07 &
Literary -0.01 4 0.03 4 -0.20 4

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 42 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Locate and recall information from text (three items).
o Integrate and interpret information and ideas presented in text (two items).




Cleveland: Grade 8 Reading

e Scored lower than the national and LC averages in overall reading in 2009.

e Scored lower than six districts (Miami-Dade County, Boston, Austin, Atlanta, Charlotte,
and Houston) and higher than two districts (District of Columbia and Detroit) in overall
reading in 2009 after adjusting for relevant background characteristics.

e Average scale scores corresponded to the 26™ percentile in both overall reading and the
information subscale, and the 27" percentile in literary subscale on the national score
distribution. The average student was around the first national quartile in all three
measures.

o Displayed significant decrease in the literary subscale from 2007 to 2009.

TABLE 37. CLEVELAND'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance

Composite 0.04 T 0.07 T -0.13 &
Information 0.04 ™ 0.04 o -0.11 &
Literary 0.02 ™ 0.05 ™ -0.23 J

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 56 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




DISTRICT PROFILES

Cleveland: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than 14 districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, Baltimore, Philadelphia, Jefferson County,
Chicago, District of Columbia, and Los Angeles) and higher than one district (Detroit) in
overall mathematics in 2009 after adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 18™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
18™ (numbers) to 24" (geometry). The average student was below the first national
quartilein all subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 38. CLEVELAND'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES,
2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 &~ 0.05 ™ -0.07 &
Numbers 0.01 & 0.05 ™ -0.13 &
Measurement -0.01 & 0.07 ™ -0.04 &
Geometry 0.03 1P 0.07 ™ 0.09 &
Data -0.03 ™ 0.01 &~ -0.16 4
Algebra 0.00 & 0.03 & 0.00 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 39 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

Read or interpret asingle set of data

Recognize, describe, or extend numerical patterns.

Use place value to model and describe integers and decimals.

For a given set of data, complete a graph.

Represent numbers using models such as base 10 representations, number lines and
two-dimensional models.

0 O O O O

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Cleveland: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than seven districts (Austin, Boston, Houston, Charlotte, Miami-Dade
County, New York City, and San Diego) and higher than six districts (Los Angeles,
Jefferson County, District of Columbia, Milwaukee, Fresno, and Detroit) in overall
mathematics in 2009 after adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 23" percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
23" (measurement and data) to the 26™ (numbers and geometry). The average student
was below thefirst national quartile in all subscales except numbers and geometry.

e Displayed no significant change in overall mathematics or mathematics subscales from
2007 to 2009.

TABLE 39. CLEVELAND'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES,
2007-2009

Effect Size Significance  Effect Size Significance Effect Size Significance
Composite 0.04 T 0.07 T -0.02 &
Numbers 0.02 ™ 0.09 ™ 0.14 &
Measurement 0.04 ™ 0.08 ™ -0.06 &
Geometry 0.05 T 0.07 ™ -0.03 &
Data 0.00 4 0.02 4 -0.08 4
Algebra 0.06 T 0.05 & -0.08 &

Note. 1 Significant increase, < Change not significant, | Significant decrease

e On average, students answered 37 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Describe relative positions of points and lines using the geometric ideas of midpoint,
points on common line through a common point, parallelism, or perpendicul arity.

o Mode or describe rationa numbers or numerical relationships using number lines
and diagrams (two items).

o Solve problems involving conversions within the same measurement system.

o Interpret probabilities within a given context.
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Detroit

Detroit participated in grade 4 and grade 8 NAEP reading and mathematics assessments for the
first time in 2009. It had the sixth highest student-teacher ratio among the 18 TUDA districts.
Fifty-four percent of total expenditures were instructional.

TABLE 40. DETROIT'S DEMOGRAPHICS, 2009

Number of Students 97,577
Student/Teacher Ratio 16.4
Free and Reduced-Price Lunch 77%
Expenditures ($/student)

Total 12,016
Instructional 6,522
Student and Staff Support 1,378
Administration 1,535
Operations, Food Service, and Other Support Staff 2,581

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Detroit: Grade 4 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than 14 districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, Jefferson County, Baltimore, Chicago, District
of Columbia, Los Angeles, and Fresno) in overal reading in 2009 after adjusting for
relevant background characteristics. Detroit did not score higher than any other district in
adjusted overall reading scoresin 2009.

Average scale scores corresponded to the 16™ percentile in both overall reading and the
information subscale, and the 18" percentile in the literary subscale on the national score
distribution. The average student was below the first national quartile in all three
measures.

2009 was the first year Detroit participated in NAEP TUDA. Thus, there are no trend
datafor this district.

On average, students answered 38 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (two items).

o Critique and evauate information and ideas in text and the ways in which authors
present text (two items).

o Locate and recall information from text.




Detroit: Grade 8 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than 15 districts (Miami-Dade County, Boston, Austin, Atlanta, Charlotte,
Houston, Chicago, New York City, San Diego, Philadelphia, Baltimore, Los Angeles,
Cleveland, Jefferson County, and Milwaukee) in overall reading in 2009 after adjusting
for relevant background characteristics. Detroit did not score higher than any other
district in adjusted overall reading scores in 2009.

Average scale scores in overal reading, and the literary and information subscales
corresponded to the 18", 21%, and 17™ percentiles, respectively, on the national score
distribution. The average student was below the first national quartile in all three
measures.

2009 was the first year Detroit participated in NAEP TUDA. Thus, there are no trend
datafor this district.

On average, students answered 49 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target ‘integrate and interpret information
and ideas presented in text.'




DISTRICT PROFILES

Detroit: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematicsin 2009.

e Scored lower than al other districts in overall mathematics in 2009 after adjusting for
relevant background characteristics.

e Average overal mathematics scale score corresponded to the 9" percentile on the
national score distribution. The percentile for the average subscale scores ranged from 9™
(numbers) to 13" (geometry). The average student was below the first national quartile in
all subscales.

e 2009 was the first year Detroit participated in NAEP TUDA. Thus, there are no trend
datafor thisdistrict.

e On average, students answered 32 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

@)

O
O

Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

Use place value to model and describe integers and decimals.

Compose or decompose whol e quantities by place value.

Select or use appropriate measurement instruments such as ruler, meter stick clock,
thermometer, or other scaled instruments.

Order/compare whole numbers, decimals, or fractions.




Detroit: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematicsin 2009.

e Scored lower than al other districts in overall mathematics in 2009 after adjusting for
relevant background characteristics.

e Average overal mathematics scale score corresponded to the 12™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
12" (measurement, geometry and data) to 14™ (numbers and algebra). The average
student was below the first national quartile in all subscales.

e 2009 was the first year Detroit participated in NAEP TUDA. Thus, there are no trend
datafor thisdistrict.

e On average, students answered 30 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Anayze asituation that involves probability of an independent event.

o Use place value to model and describe integers and decimals.

o Compare objects with respect to length, area, volume, angle measurement, weight, or
mass.

o Solve problemsinvolving conversions within the same measurement system.

o Perform computations with rational numbers.







District of Columbial2

District of Columbia participated in grade 4 and grade 8 NAEP reading and mathematics
assessments in both 2007 and 2009. It had the second lowest student-teacher ratio among the 18
TUDA districts. Forty-five percent of total expenditures were instructional.

TABLE 41. DISTRICT OF COLUMBIA'S DEMOGRAPHICS, 2009

Number of Students 44,331
Student/Teacher Ratio 12.5
Free and Reduced-Price Lunch 69%
Expenditures ($/student)

Total 14,594
Instructional 6,542
Student and Staff Support 2,069
Administration 2,359
Operations, Food Service, and Other Support Staff 3,625

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.

12 This report includes charters in the TUDA analysis according to the rules that were in place in 2007 and 2009.
Beginning in 2009, TUDA samples included only those charter schools that each district included for the purpose of
reporting Adeguate Yearly Progress to the US Department of Education under the Elementary and Secondary
Education Act. This rule did not exist in 2007, so the TUDA sample that year included charters without this AYP
distinction. The inclusion or exclusion of charter schools from the TUDA samples did not affect the significance of
the change in reported scores between 2007 and 2009, with the exception of the District of Columbia. Therefore, we
removed charters from the District of Columbia sample in both years in order to ensure that the scores in 2007 and
2009 for DCPS were comparable.




DISTRICT PROFILES

District of Columbia: Grade 4 Reading

e Scored lower than the national and LC averagesin overall reading in 2009.

e Scored higher than five districts (Milwaukee, Fresno, Philadelphia, Cleveland and
Detroit) and lower than nine districts (Boston, Miami-Dade County, New York City,
Austin, Charlotte, Houston, Atlanta, San Diego, and Jefferson County) in overal reading
in 2009 after adjusting for relevant background characteristics.

e Average scale scores in overal reading, and the literary and information subscales
corresponded to the 29™, 31%, and 28™ percentiles, respectively, on the national score
distribution. The average student was around the first national quartile in overall reading
and literary subscale and below the national median in the information subscale.

o Displayed significant gains in overall reading and both reading subscales from 2007 to
2009. Changes in average scores were statistically no different from those of the national
and large city populations.

TABLE 42. DISTRICT OF COLUMBIA'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES,
2007-2009

»
ationa D ar ge DI S 0 0 Dl a

Effect Sze  Significance Effect Size  Significance Effect Size  Significance

Composite 0.00 & 0.04 & 0.15 T
Information 0.01 o 0.06 T 0.13 ™
Literary -0.01 &~ 0.03 &~ 0.15 ™

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 47 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Locate and recall information from text (four items).
o Integrate and interpret information and ideas presented in text.




District of Columbia: Grade 8 Reading

e Scored lower than the national and LC averages in overall reading in 2009.

e Scored lower than 14 districts (Miami-Dade County, Boston, Austin, Atlanta, Charlotte,
Houston, Chicago, New York City, San Diego, Philadelphia, Baltimore, Los Angeles,
Cleveland, and Jefferson County) in overall reading in 2009 after adjusting for relevant
background characteristics.

o Average scale scores corresponded to the 24™ percentile in overall reading and to the 25™
percentile in the literary and information subscales on the national score distribution. The
average student was around the first national quartilein all three measures.

e Displayed significant decrease in the literary subscale from 2007 to 2009. Changes in
average scores were statistically no different from those of the national and large city
populations

TABLE 43. DISTRICT OF COLUMBIA'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES,
2007-2009

ational Pub arge DIS! O O olf
Effect Sze  Significance Effect Sze  Significance Effect Sze  Significance
Composite 0.04 ™ 0.07 ™ 0.10 ™
Information 0.04 ™ 0.04 &~ 0.11 4
Literary 0.02 ™ 0.05 ™ 0.00 4

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 55 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (four items).
o Critique and evaluate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

District of Columbia: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored higher than three districts (Cleveland, Fresno, and Detroit) and lower than nine
districts (Houston, Austin, Boston, Charlotte, New York City, Miami-Dade County, San
Diego, Atlanta, and Baltimore) in overal mathematics in 2009 after adjusting for relevant
background characteristics.

e Average overall mathematics scale score corresponded to the 24™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
24™ (measurement) to 29™ (algebra). The average student was around the first national
quartilein all subscales.

e Displayed significant gains in overall mathematics and all five mathematics subscales
from 2007 to 2009. Changes in average scores were statistically higher than that of the
national population in algebra.

TABLE 44. DISTRICT OF COLUMBIA'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES
SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 &~ 0.05 ™ 0.19 ™
Numbers 0.01 & 0.05 ™ 0.13 ™
Measurement -0.01 & 0.07 ™ 0.19 ™
Geometry 0.03 1P 0.07 ™ 0.14 ™
Data -0.03 ™ 0.01 < 0.24 T
Algebra 0.00 & 0.03 & 0.28 ™

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 43 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o ldentify odd and even numbers.

o Read or interpret asingle set of data.

o Graph or interpret points with whole number or letter coordinates on grids or in the
first quadrant of the coordinate plane.

o Recognize two-dimensional faces of three-dimensional shapes.

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



District of Columbia: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored higher than one district (Detroit) and lower than 12 districts (Austin, Boston,
Houston, Charlotte, Miami-Dade County, New York City, San Diego, Chicago,
Philadelphia, Atlanta, Cleveland, and Baltimore) in overall mathematics in 2009 after

adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 20™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
19™ (measurement and geometry) to 24™ (data). The average student was below the first
national quartilein all subscales.

e Displayed significant gains in overall mathematics and all subscales except data from
2007 to 2009.

TABLE 45. DISTRICT OF COLUMBIA'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES,
2007-2009

Effect Size Significance  Effect Size Significance Effect Size Significance
Composite 0.04 T 0.07 T 0.19 ™
Numbers 0.02 ™ 0.09 ™ 0.20 ™
Measurement 0.04 ™ 0.08 ™ 0.22 ™
Geometry 0.05 T 0.07 ™ 0.22 T
Data 0.00 4 0.02 4 0.14 x4
Algebra 0.06 ™ 0.05 & 0.13 T

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 36 percent of items correctly. The top five differentially

most difficult items measured the following objectives:

©)

©)

Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.
Model or describe rationa numbers or numerica relationships using number lines

and diagrams.

Recognize or informally describe the effect of a transformation on two-dimensional

geometric shapes.

Draw or sketch from a written description polygons, circles, or semicircles.

Construct or solve problems involving scale drawings.
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Fresno

Fresno participated in grade 4 and grade 8 NAEP reading and mathematics assessments for the
first time in 2009. It had the third highest student-teacher ratio among the 18 TUDA districts.
Sixty percent of total expenditures were instructional.

TABLE 46. FRESNO'S DEMOGRAPHICS, 2009

Number of Schools 107
Number of Students 76,621
Student/Teacher Ratio 19.5
Free and Reduced-Price Lunch 79%
Expenditures ($/student)
Total 10,053
Instructional 5,990
Student and Staff Support 1,420
Administration 859
Operations, Food Service, and Other Support Staff 1,784

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Fresno: Grade 4 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than 13 districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, Jefferson County, Batimore, Chicago, District
of Columbia, and Los Angeles) and higher than one district (Detroit) in overall reading in
2009 after adjusting for relevant background characteristics.

Average scale scores in overal reading, and the literary and information subscales
corresponded to the 23", 27", and 21% percentiles, respectively, on the national score
distribution. The average student was around the first national quartile in all three
measures.

2009 was the first year Fresno participated in NAEP TUDA. Thus, there are no trend data
for thisdistrict.

On average, students answered 43 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target 'integrate and interpret information
and ideas presented in text.'




Fresno: Grade 8 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than nine districts (Miami-Dade County, Boston, Austin, Atlanta, Charlotte,
Houston, Chicago, New York City, and Los Angeles) in overal reading in 2009 after
adjusting for relevant background characteristics. Fresno did not score higher than any
other district in adjusted overall reading scores in 2009.

Average scale scores corresponded to the 23™ percentile in both overall reading and the
information subscales and to the 25™ percentile in the literary subscale on the national
score distribution. The average student was around the first national quartile in al three
measures.

2009 was the first year Fresno participated in NAEP TUDA. Thus, there are no trend data
for this district.

On average, students answered 52 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Locate and recall information from text (threeitems).

o Integrate and interpret information and ideas presented in text.

o Critique and evaluate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

Fresno: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than 15 districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, Baltimore, Philadelphia, Jefferson County,
Chicago, District of Columbia, Los Angeles, and Milwaukee) and higher than one district
(Detroit) in overall mathematics in 2009 after adjusting for relevant background
characteristics.

e Average overall mathematics scale score corresponded to the 23" percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
19™ (measurement) to 29™ (numbers). The average student was below the first national
quartile in all subscales except numbers.

e 2009 wasthefirst year Fresno participated in NAEP TUDA. Thus, there are no trend data
for this district.

e On average, students answered 43 percents of items correctly. The top five differentially
most difficult items measured the following objectives:

o For agiven set of data, complete a graph.

o Graph or interpret points with whole number or letter coordinates on grids or in the
first quadrant of the coordinate plane.

o Solve problems by estimating and computing within asingle set of data

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments (two items).

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Fresno: Grade 8 Mathematics

Scored lower than the national and LC averages in overall mathematics in 2009.

Scored lower than 13 districts (Austin, Boston, Houston, Charlotte, Miami-Dade County,
New York City, San Diego, Chicago, Philadelphia, Atlanta, Cleveland, Baltimore, and
Los Angeles) and higher than one district (Detroit) in overall mathematics in 2009 after
adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 25™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
23" (data) to 31% (numbers). The average student was below the national median in
numbers, below the first national quartile in geometry and data, and around the first
national quartile in the other three subscales.

2009 was the first year Fresno participated in NAEP TUDA. Thus, there are no trend data
for this district.

On average, students answered 39 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Read or interpret data, including interpolating or extrapolating from data.

o Determine the probability of independent and dependent events.

o Recognize or informally describe the effect of a transformation on two-dimensional
geometric shapes (2 items).

o Interpret probabilities within a given context.







Houston

Houston participated in grade 4 and grade 8 NAEP reading and mathematics assessments in both
2007 and 2009. It had the seventh highest student-teacher ratio among the 18 TUDA districts.
Fifty-nine percent of total expenditures were instructional.

Table 47. Houston's Demographics, 2009

Number of Schools 305
Number of Students 200,225
Student/Teacher Ratio 16.7
Free and Reduced-Price Lunch 63%
Expenditures ($/student)

Total 8,604
Instructional 5,048
Student and Staff Support 853
Administration 944
Operations, Food Service, and Other Support Staff 1,758

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Houston: Grade 4 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

e Scored higher than 11 districts (San Diego, Jefferson County, Baltimore, Chicago,
District of Columbia, Los Angeles, Milwaukee, Fresno, Philadelphia, Cleveland, and
Detroit) and lower than two districts (Boston and Miami-Dade County) in overal reading
in 2009 after adjusting for relevant background characteristics.

o Average scale scores corresponded to the 36™ percentile in both overall reading and the
information subscale, and to the 38" percentile in literary subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed significant gain in overall reading and in the two reading subscales from 2007
to 20009.

TABLE 48. HOUSTON'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub arge ousto
Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.00 & 0.04 & 0.17 T
Information 0.01 &~ 0.06 ™ 0.15 ™
Literary -0.01 & 0.03 & 0.18 T

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 51 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target 'integrate and interpret information
and ideas presented in text.'




Houston: Grade 8 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

e Scored higher than eight districts (Baltimore, Los Angeles, Cleveland, Jefferson County,
Milwaukee, District of Columbia, Fresno, and Detroit) and lower than two districts
(Miami-Dade County and Boston) in overall reading in 2009 after adjusting for relevant
background characteristics.

e Average scale scores corresponded to the 35™ percentile in both overall reading and the
information subscale, and the 36™ percentile in the literary subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed no significant change in overal reading and reading subscales from 2007 to
2009.

TABLE 49. HOUSTON'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub ar ge OUSto
Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.04 T 0.07 T 0.00 &
Information 0.04 ™ 0.04 &~ 0.04 4
Literary 0.02 ™ 0.05 ™ -0.05 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 60 percent of items correctly. The top five differentially
most difficult items all measured the cognitive target 'integrate and interpret information
and ideas presented in text.'




DISTRICT PROFILES

Houston: Grade 4 Mathematics

e Scored lower than the national and higher than the LC averagesin overall mathematics in
2009.

e Scored higher than 13 districts (all except Austin, Boston, Charlotte, and New Y ork City)
in overall mathematics in 2009 after adjusting for relevant background characteristics. No
district scored higher than Houston in adjusted overall mathematics scores in 2009.

e Average overall mathematics scale score corresponded to the 44™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
38" (geometry) to 47" (measurement). The average student was around the national
median on measurement and below the national median in all other subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 50. HOUSTON'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 ™ 0.06 o
Numbers 0.01 & 0.05 ™ 0.11 &
Measurement -0.01 4 0.07 ™ 0.12 &~
Geometry 0.03 T 0.07 ™ -0.03 &
Data -0.03 ™ 0.01 &~ -0.02 &~
Algebra 0.00 & 0.03 & -0.03 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 52 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

Explain or justify a mathematical concept or relationship.

Identify odd and even numbers.

Read or interpret asingle set of data.

Construct geometric figures with vertices at points on a coordinate grid.

Determine appropriate size of unit of measurement in problem situation involving
such attributes as length, time, capacity, or weight.

O O O O O
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Houston: Grade 8 Mathematics

e Average overall mathematics scale score corresponded to the 43" percentile on the
national score distribution. The percentile for the average subscale scores ranged from
40™ (algebra) to 47" (measurement). The average student was around the national median
in measurement, numbers and geometry and below the national median in the other two

TABLE 51. HOUSTON'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-2009

Scored lower than the national and higher than the LC averages in overall mathematics in

2009.

Scored higher than 15 districts (all except Austin and Boston) and lower than one district
(Austin) in overal mathematics in 2009 after adjusting for relevant background

characteristics.

subscales.

Displayed no significant change in overall mathematics and mathematics subscales from

2007 to 2009.

Effect Size Significance

Effect Size Significance

Effect Size Significance

Composite 0.04 ™ 0.07 ™ 0.10 &~
Numbers 0.02 ™ 0.09 ™ 0.12 &
Measurement 0.04 ™ 0.08 ™ 0.13 &
Geometry 0.05 1P 0.07 ™ 0.02 s
Data 0.00 4 0.02 4 0.09 4
Algebra 0.06 T 0.05 & 0.10 o

Note. 1 Significant increase, «» Change not significant, | Significant decrease

On average, students answered 48 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

O
@)
©)

Solve linear equations or inequalities.
Perform basic operations, using appropriate tools, on linear algebraic expressions.

Visually choose the line that best fits given a scatterplot and informally explain the
meaning of the line. Use the line to make predictions.
Identify functions as linear or nonlinear or contrast distinguishing properties of

functions from tables, graphs, or equations.
Identify or represent functional relationships in meaningful contexts.
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Jefferson County

Jefferson County participated in grade 4 and grade 8 NAEP reading and mathematics for the first
time in 2009. It had the ninth lowest student-teacher ratio among the 18 TUDA districts. Fifty-
four percent of total expenditures were instructional.

TABLE 52. JEFFERSON COUNTY'S DEMOGRAPHICS, 2009

Number of Schools 174
Number of Students 98,774
Student/Teacher Ratio 16.1
Free and Reduced-Price Lunch 56%
Expenditures ($/student)

Total 9,966
Instructional 5,350
Student and Staff Support 1,401
Administration 1,144
Operations, Food Service and Other Support Staff 2,072

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Jefferson County: Grade 4 Reading

Scored no differently from the national and higher than the LC average in overall reading
in 20009.

Scored lower than six districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, and Houston) and higher than seven districts (District of Columbia, Los
Angeles, Milwaukee, Fresno, Philadelphia, Cleveland, and Detroit) in overall reading in
2009 after adjusting for relevant background characteristics.

Average scale scores in overal reading, and in the literary and information subscales
corresponded to the 45", 44™, and 47" percentiles, respectively, on the national score
distribution. The average student was close to the national median in all three measures.

2009 was the first year Jefferson County participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 54 percent of items correctly. The five differentially most
difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (four items).
o Critigue and evaluate information and ideas in text and the ways in which authors
present text.




Jefferson County: Grade 8 Reading

Scored lower than the national and higher than the LC averages in overal reading in
2009.

Scored lower than seven districts (Miami-Dade County, Boston, Austin, Atlanta,
Charlotte, Houston, and Chicago) and higher than two districts (District of Columbia and
Detroit) in overall reading in 2009 after adjusting for relevant background characteristics.

Average scale scores in overall reading, in the literary and information subscales
corresponded to the 42" 40" and 45™ percentiles, respectively, on the national score
distribution. The average student was below the national median in all three measures.

2009 was the first year Jefferson County participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 64 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).

o Locate and recall information from text.

o Critigue and evaluate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

Jefferson County: Grade 4 Mathematics

Scored lower than the national and no differently from the LC averages in overall
mathematics in 2009.

Scored lower than nine districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, and Baltimore) and higher than three districts
(Cleveland, Fresno, and Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

Average overall mathematics scale score corresponded to the 40™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
36™ (numbers) to 48™ (geometry). The average student was around the national median in
geometry and below the national median in all other subscales.

2009 was the first year Jefferson County participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 50 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths (three items).

o Multiply whole numbers.

o Divide whole numbers.




Jefferson County: Grade 8 Mathematics

Scored lower than the national and no differently from the LC averages in overall
mathematics in 2009.

Scored lower than 12 districts (Austin, Boston, Houston, Charlotte, Miami-Dade County,
New York City, San Diego, Chicago, Philadelphia, Atlanta, Cleveland, and Baltimore)
and higher than one district (Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

Average overall mathematics scale score corresponded to the 38" percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
36" (numbers) to 39™ (geometry and algebra). The average student was below the
national median in al subscales.

2009 was the first year Jefferson County participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 44 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Calculate, use, or interpret mean, median, mode, or range.

o Perform computations with rational numbers.

o Recognize, describe, or extend numerical and geometric patterns using tables, graphs,
words, or symbols.

o Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.

o Interpret relationships between symbolic linear expressions and graphs of lines by
identifying and computing slope and intercepts.
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Los Angeles

Los Angeles participated in grade 4 and grade 8 NAEP reading and mathematics assessments in
both 2007 and 2009. It had the highest student-teacher ratio among the 18 TUDA districts. Fifty-
nine percent of total expenditures were instructional.

TABLE 53. L0S ANGELES' DEMOGRAPHICS, 2009

Number of Schools 868
Number of Students 687,534
Student/Teacher Ratio 19.6
Free and Reduced-Price Lunch 75%
Expenditures ($/student)

Total 11,357
Instructional 6,666
Student and Staff Support 1,619
Administration 1,238
Operations, Food Service, and Other Support Staff 1,834

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Los Angeles: Grade 4 Reading

e Scored lower than the national and LC averages in overall reading in 2009.

e Scored lower than nine districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, and Jefferson County) and higher than five
districts (Milwaukee, Fresno, Philadelphia, Cleveland, and Detroit) in overal reading in
2009 after adjusting for relevant background characteristics.

e Average scale scores in overall reading, and in literary and information subscales
corresponded to the 24™, 25" and 23" percentiles, respectively, on the national score
distribution. The average student was around the first nationa quartile in al three
measures.

o Displayed no significant change in overall reading or in the reading subscales from 2007
to 2009.

TABLE 54. LOS ANGELES' CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub ar ge 0S ANQeles

Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.00 & 0.04 & 0.04 4
Information 0.01 &~ 0.06 ™ 0.03 4
Literary -0.01 & 0.03 4 0.05 <~

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 44 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




Los Angeles: Grade 8 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than six districts (Miami-Dade County, Boston, Austin, Atlanta, Charlotte,
and Houston) and higher than three districts (District of Columbia, Fresno, and Detroit)
in overall reading in 2009 after adjusting for relevant background characteristics.

Average scale scores corresponded to the 27" percentile in both overall reading and
information subscale and to the 28" percentile in literary subscale on the national score

distribution. The average student was around the first national quartile in all three
measures.

Displayed significant gain in overall reading from 2007 to 2009.

TABLE 55. LOS ANGELES' CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub ar ge 0S Angeles
Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.04 T 0.07 T 0.09 T
Information 0.04 ™ 0.04 &~ 0.08 &
Literary 0.02 ™ 0.05 ™ &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 55 percent of items correctly. The top five differentially

most difficult items measured the following cognitive targets:

o Locate and recall information from text (three items).
o Integrate and interpret information and ideas presented in text (two items).




DISTRICT PROFILES

Los Angeles: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than nine districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, and Baltimore) and higher than three districts
(Cleveland, Fresno, and Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

e Average overall mathematics scale score corresponded to the 26™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
23" (measurement) to 30™ (numbers). The average student was above the first national
guartile in numbers and around the first national quartilein all other subscales.

e Displayed no significant change in overall mathematics and mathematics subscales from
2007 to 2009.

TABLE 56. LOS ANGLES' CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES,
2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 4 0.05 ™ 0.03 &~
Numbers 0.01 & 0.05 ™ 0.04 &
Measurement -0.01 & 0.07 ™ 0.05 >
Geometry 0.03 1P 0.07 ™ -0.01 s
Data -0.03 ™ 0.01 4 0.00 &~
Algebra 0.00 & 0.03 & 0.03 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 44 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Useplace value to model and describe integers and decimals.

o For agiven set of data, complete a graph.

o ldentify the images resulting from flips (reflections), dlides (trandations), or turns
(rotations).

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments.

o Solve application problems involving numbers and operations.
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Los Angeles: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored lower than 11 districts (Austin, Boston, Houston, Charlotte, Miami-Dade County,
New York City, San Diego, Chicago, Philadelphia, Atlanta, and Cleveland) and higher
than three districts (Milwaukee, Fresno, and Detroit) in overall mathematics in 2009 after
adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 25™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
23" (measurement) to 30™ (numbers). The average student was below the national
median on numbers and around the first national quartile in geometry and algebra and
below thefirst national quartile in the other two subscales.

e Displayed significant gainsin the numbers subscale from 2007 to 2009.

TABLE 57. LOS ANGELES' CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES,
2007-2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 ™ 0.07 ™ 0.03 &~
Numbers 0.02 ™ 0.09 ™ 0.14 ™
Measurement 0.04 ™ 0.08 ™ 0.08 >
Geometry 0.05 1P 0.07 ™ -0.10 s
Data 0.00 &~ 0.02 &~ 0.01 &~
Algebra 0.06 ™ 0.05 & 0.01 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 39 percent of items correctly. The top five differentialy
most difficult items measured the following objectives:

o Read or interpret data, including interpolating or extrapolating from data.

o ldentify lines of symmetry in plane figures or recognize and classify types of
symmetries of plane figures.

o Determine the probability of independent and dependent events.

o Draw or sketch from awritten description polygons, circles, or semicircles.

o Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.
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Miami-Dade County

Miami-Dade County participated in grade 4 and grade 8 NAEP reading and mathematics
assessments for the first time in 2009. It had the ninth lowest student-teacher ratio among the 18
TUDA districts. Sixty-one percent of total expenditures were instructional.

TABLE 58. M1AMI-DADE COUNTY’S DEMOGRAPHICS, 2009

Number of Schools 557
Number of Students 345,525
Student/Teacher Ratio 15.4
Free and Reduced-Price Lunch 63%
Expenditures ($/student)

Total 9,933
Instructional 6,057
Student and Staff Support 1,070
Administration 880
Operations, Food Service, and Other Support Staff 1,927

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Miami-Dade County: Grade 4 Reading

Scored no differently from the national and higher than the LC average in overall reading
in 20009.

Scored higher than 13 districts (Houston, Atlanta, San Diego, Jefferson County,
Baltimore, Chicago, District of Columbia, Los Angeles, Milwaukee, Fresno,
Philadelphia, Cleveland, and Detroit) in overall reading in 2009 after adjusting for
relevant background characteristics. No district scored higher than Miami-Dade County
in adjusted overall reading scoresin 2009.

Average scale scores corresponded to the 47" percentile in both overal reading and in
the information subscale, and to the 48™ percentile in literary subscale on the national
score distribution. The average student was close to the national median in al three
measures.

2009 was the first year Miami-Dade County participated in NAEP TUDA. Thus, there
are no trend data for this district.

On average, students answered 55 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




Miami-Dade County: Grade 8 Reading

Scored no differently from the national and higher than the LC averages in overall
reading in 2009.

Scored higher than 15 districts (Atlanta, Charlotte, Houston, Chicago, New York City,
San Diego, Philadelphia, Baltimore, Los Angeles, Cleveland, Jefferson County,
Milwaukee, District of Columbia, Fresno, and Detroit) in overall reading in 2009 after
adjusting for relevant background characteristics. No district scored higher than Miami-
Dade County in adjusted overall reading scores in 2009.

Average scale scores in overall reading, and in the literary and information subscales in
2009 corresponded to the 45", 46™, and 44™ percentiles, respectively, on the national
score distribution. The average student was close to the national median in these three
measures.

2009 was the first year Miami-Dade County participated in NAEP TUDA. Thus, there
are no trend data for this district.

On average, students answered 63 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




DISTRICT PROFILES

Miami-Dade County: Grade 4 Mathematics

Scored lower than the national and higher than the LC averages in overall mathematics in
2009.

Scored higher than 11 districts (Atlanta, Baltimore, Philadelphia, Jefferson County,
Chicago, District of Columbia, Los Angeles, Milwaukee, Cleveland, Fresno, and Detroit)
and lower than five districts (Houston, Austin, Boston, Charlotte, and New Y ork City) in
overall mathematics in 2009 after adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 44™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
41% (numbers) to 51% (data). The average student was below the national median in
numbers and measurement, around the national median in geometry and algebra, and
dlightly above the national median in the data subscale.

2009 was the first year Miami-Dade County participated in NAEP TUDA. Thus, there
are no trend data for this district.

On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

Explain or justify a mathematical concept or relationship.

Assemble simple plane shapes to construct a given shape.

Describe the effect of operations on size (whole numbers).

Solve application problems involving numbers and operations.

O O O O

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Miami-Dade County: Grade 8 Mathematics

Scored lower than the national and no differently from the LC averages in overall
mathematics in 2009.

Scored higher than 11 districts (Chicago, Philadelphia, Atlanta, Cleveland, Baltimore,
Los Angeles, Jefferson County, District of Columbia, Milwaukee, Fresno, and Detroit)
and lower than four districts (Austin, Boston, Houston, and Charlotte) in overall
mathematics in 2009 after adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 40™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
36" (numbers) to 41% (measurement). The average student was below the national
median in all subscales.

2009 was the first year Miami-Dade County participated in NAEP TUDA. Thus, there
are no trend data for this district.

On average, students answered 45 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Describe relative positions of points and lines using the geometric ideas of midpoint,
points on common line through a common point, parallelism, or perpendicularity.

o Perform computations with rational numbers.

o ldentify, define, or describe geometric shapes in the plane and in three-dimensional
space given avisual representation.

o Perform basic operations, using appropriate tools, on linear algebraic expressions.

o Construct or solve problems involving scale drawings.
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Milwaukee

Milwaukee participated in grade 4 and grade 8 NAEP reading and mathematics assessments for
the first time in 2009. It had the fifth highest student-teacher ratio among the 18 TUDA districts.

Fifty-seven percent of total expenditures were instructional.

TABLE 59. MILWAUKEE'S DEMOGRAPHICS, 2009

Operations, Food Service and Other Support Staff

Number of Schools 220
Number of Students 85,381
Student/Teacher Ratio 16.6
Free and Reduced-Price Lunch 77%
Expenditures ($/student)
Total 12,705
Instructional 7,242
Student and Staff Support 1,430
Administration 1,840
2,193

Source: Common Core of Data public school district data for the 2008-2009 school year,

grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Milwaukee: Grade 4 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than 13 districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, Jefferson County, Baltimore, Chicago, District
of Columbia, and Los Angeles) in overal reading in 2009 after adjusting for relevant
background characteristics. Milwaukee did not score higher than any other district in
adjusted overall reading scoresin 2009.

Average scale scores corresponded to the 22™ percentile in both overall reading and the
information subscale, and the 24™ percentile in literary subscale in 2009 on the national
score distribution. The average student was below the first national quartile in al three
measures.

2009 was the first year Milwaukee participated in NAEP TUDA. Thus, there are no trend
datafor this district.

On average, students answered 41 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Locate and recall information from text (threeitems).
o Integrate and interpret information and ideas presented in text (two items).




Milwaukee: Grade 8 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than seven districts (Miami-Dade County, Boston, Austin, Atlanta,
Charlotte, Houston, and Chicago) and higher than one district (Detroit) in overall reading
in 2009 after adjusting for relevant background characteristics.

Average scale scores corresponded to the 25 percentile in both overall reading and
information subscale, and to the 27" percentile in literary subscale on the national score
distribution. The average student was around the first national quartile in all three
measures.

2009 was the first year Milwaukee participated in NAEP TUDA. Thus, there are no trend
datafor thisdistrict.

On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




DISTRICT PROFILES

Milwaukee: Grade 4 Mathematics

e Scored lower than the national and LC averages in overall mathematics in 2009.

e Scored higher than two districts (Fresno and Detroit) and lower than nine districts
(Houston, Austin, Boston, Charlotte, New York City, Miami-Dade County, San Diego,
Atlanta, and Baltimore) in overall mathematics in 2009 after adjusting for relevant
background characteristics.

e Average overall mathematics scale score corresponded to the 24™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
24" (numbers) to 29" (geometry). The average student was around the first national
quartilein all subscales.

e 2009 was the first year Milwaukee participated in NAEP TUDA. Thus, there are no trend
datafor thisdistrict.

e On average, students answered 42 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Add and subtract whole numbers, or fractions with like denominators, or decimals
through hundredths.

o ldentify place value and actual value of digitsin whole numbers.

o Represent numbers using models such as base 10 representations, number lines and
two-dimensional models.

o Graph or interpret points with whole number or letter coordinates on grids or in the
first quadrant of the coordinate plane.

o Order/compare whole numbers, decimals, or fractions.

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



Milwaukee: Grade 8 Mathematics

e Scored lower than the national and LC averages in overall mathematicsin 2009.

e Scored higher than one district (Detroit) and lower than 13 districts (Austin, Boston,
Houston, Charlotte, Miami-Dade County, New York City, San Diego, Chicago,
Philadelphia, Atlanta, Cleveland, Baltimore, and Los Angeles) in overall mathematics in
2009 after adjusting for relevant background characteristics.

e Average overal mathematics scale score corresponded to the 20™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
19™ (algebra) to 24™ (numbers). The average student was below the first national quartile
in all subscales.

e 2009 was the first year Milwaukee participated in NAEP TUDA. Thus, there are no trend
datafor thisdistrict.

e On average, students answered 35 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

O
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Use place value to model and describe integers and decimals.

Interpret relationships between symbolic linear expressions and graphs of lines by
identifying and computing slope and intercepts.

Compare objects with respect to length, area, volume, angle measurement, weight, or
mass.

Determine the probability of independent and dependent events.

Interpret probabilities within a given context.







New York City

New York City participated in grade 4 and grade 8 NAEP reading and mathematics assessments
in both 2007 and 2009. It had the fourth lowest student-teacher ratio among the 18 TUDA

districts. Seventy-five percent of total expenditures were instructional.

TABLE 60. NEW YORK CITY’S DEMOGRAPHICS, 2009

Number of Schools 1452
Number of Students 960,553
Student/Teacher Ratio 14.3
Free and Reduced-Price Lunch 67%
Expenditures ($/student)

Total 17,923
Instructional 13,529
Student and Staff Support 306
Administration 1,226
Operations, Food Service, and Other Support Staff 2,861

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

New York City: Grade 4 Reading

e Scored no differently from the national and higher than the LC averages in overall
reading in 2009.

e Scored higher than 12 districts (Atlanta, San Diego, Jefferson County, Baltimore,
Chicago, District of Columbia, Los Angeles, Milwaukee, Fresno, Philadelphia,
Cleveland, and Detroit) in overall reading in 2009 after adjusting for relevant background
characteristics. No district scored higher than New Y ork City in adjusted overal reading
scoresin 2009.

e Average scale scores corresponded to the 42™ percentile in both overall reading and the
information subscales, and the 44™ percentile in the literary subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed significant gain in both overall reading and information subscale from 2007 to
2009.

TABLE 61. NEW YORK CITY'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES,

2007-2009
ational Pub arge c O
Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.00 4 0.04 & 0.10 ™
Information 0.01 & 0.06 ™ 0.13 ™
Literary -0.01 4 0.03 & 0.08 &

Note. 1 Significant increase, <» Change not significant, | Significant decrease

e On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Locate and recall information from text (three items).
o Integrate and interpret information and ideas presented in text (two items).




New York City: Grade 8 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

e Scored higher than three districts (District of Columbia, Fresno, and Detroit) and lower
than three districts (Miami-Dade County, Boston, and Austin) in overall reading in 2009
after adjusting for relevant background characteristics.

o Average scale scores corresponded to the 36™ percentile on the national score distribution
for overal reading, and on the literary and information subscales. The average student
was below the national median in all three measures.

e Displayed no significant change in overall reading or reading subscales from 2007 to
2009.

TABLE 62. NEW YORK CITY'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.04 ™ 0.07 ™ 0.09 4
Information 0.04 ™ 0.04 & 0.04 &
Literary 0.02 ™ 0.05 ™ 0.09 &

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 60 percent of items correctly. The five differentially most
difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).

o Locate and recall information from text.

o Critique and evaluate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

New York City: Grade 4 Mathematics

e Scored no differently from the national and higher than the LC averages in overall
mathematics in 2009.

e Scored higher than 13 districts (al except Austin, Boston, Charlotte, and Houston) in
overall mathematics in 2009 after adjusting for relevant background characteristics. No
district scored higher than New York City in adjusted overal mathematics scores in
2009.

e Average overall mathematics scale score corresponded to the 46™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
42" (data) to 48™ (numbers). The average student was below the national median in data
and algebra, and around the national median in the other three subscales.

e Displayed no significant change in overall mathematics or in the mathematics subscales

from 2007 to 2009.
TABLE 63. NEW YORK CITY'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES,
2007-2009

National Public Large City New York City
Effect Size Significance  Effect Size ' Significance  Effect Size Significance
Composite 0.00 &~ 0.05 ™ 0.05 &
Numbers 0.01 & 0.05 ™ 0.05 &
Measurement -0.01 & 0.07 ™ 0.06 &
Geometry 0.03 1P 0.07 ™ 0.10 &
Data -0.03 ™ 0.01 4 0.03 4
Algebra 0.00 &~ 0.03 &~ 0.00 &~

Note. 1 Significant increase, «» Change not significant, | Significant decrease

e On average, students answered 52 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

Read or interpret asingle set of data.

Determine a simple probability from a context that includes a picture.

Identify the images resulting from flips, slides, or turns.

Determine appropriate size of unit of measurement in problem situation involving
such attributes as length, time, capacity, or weight.

Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments.

o O O O
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New York City: Grade 8 Mathematics

e Scored lower than the national and no differently from the LC average in overall
mathematics in 2009.

e Scored higher than eight districts (Cleveland, Baltimore, Los Angeles, Jefferson County,
Digtrict of Columbia, Milwaukee, Fresno, and Detroit) and lower than four districts
(Austin, Boston, Houston, and Charlotte) in overall mathematics in 2009 after adjusting
for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 40™ percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
36" (data) to 42" (algebra). The average student was below the national median in all
subscales.

e Displayed no significant change in overall mathematics or in the mathematics subscales
from 2007 to 20009.

TABLE 64. NEW YORK CITY'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES,

2007-2009
National Public Large City New York City

Effect Size Significance  Effect Size ' Significance  Effect Size Significance
Composite 0.04 ™ 0.07 ™ 0.08 &
Numbers 0.02 ™ 0.09 ™ 0.11 &
Measurement 0.04 ™ 0.08 ™ 0.12 &
Geometry 0.05 T 0.07 ™ 0.07 &
Data 0.00 4 0.02 4 0.01 4
Algebra 0.06 T 0.05 & 0.08 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On

average, students answered 46 percent of items correctly. The top five differentially

most difficult items measured the following objectives:

O
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Read or interpret data, including interpolating or extrapolating from data.

Select or use an appropriate type of unit for the attribute being measured such as
length, area, angle, time, or volume.

Use place value to model and describe integers and decimals.

Write algebraic expressions, equations, or inequalities to represent a situation.
Identify, define, or describe geometric shapes in the plane and in three-dimensional
space given avisual representation.
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Philadelphia

Philadel phia participated in grade 4 and grade 8 NAEP reading and mathematics assessments in
2009. It had the eighth highest student-teacher ratio among the 18 TUDA districts. Fifty-four
percent of total expenditures were instructional.

TABLE 65. PHILADELPHIA'S DEMOGRAPHICS, 2009

Number of Schools 275
Number of Students 159,867
Student/Teacher Ratio 15.6
Free and Reduced-Price Lunch 73%
Expenditures ($/student)
Total 9,399
Instructional 5,051
Student and Staff Support 782
Administration 1,117
Operations, Food Service and Other Support Staff 2,449

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

Philadelphia: Grade 4 Reading

Scored lower than the national and LC averages in overall reading in 2009.

Scored lower than 13 districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, Houston, Atlanta, San Diego, Jefferson County, Baltimore, Chicago, District
of Columbia, and Los Angeles) in overall reading in 2009 after adjusting for relevant
background characteristics. Philadelphia did not score higher than any other district in
adjusted overall reading scoresin 2009.

Average scale scores in overal reading, and in the literary and information subscales
corresponded to the 22", 24™, and 21% percentiles, respectively, on the national score
distribution. The average student was below the first national quartile in al three
measures.

2009 was the first year Philadelphia participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 42 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




Philadelphia: Grade 8 Reading

Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

Scored lower than three districts (Miami-Dade County, Boston, and Austin) and higher
than two districts (District of Columbia and Detroit) in overall reading in 2009 after
adjusting for relevant background characteristics.

Average scale scores in overal reading, and in the literary and information subscales
corresponded to the 30", 32™, and 29™ percentiles, respectively, on the national score
distribution. The average student was below the first nationa quartile in all three
measures.

2009 was the first year Philadelphia participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 56 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (four items).
o Critique and evaluate information and ideas in text and the ways in which authors
present text.




DISTRICT PROFILES

Philadelphia: Grade 4 Mathematics

Scored lower than the national and LC averages in overall mathematics in 20009.

Scored lower than nine districts (Houston, Austin, Boston, Charlotte, New York City,
Miami-Dade County, San Diego, Atlanta, and Baltimore) and higher than three districts
(Cleveland, Fresno, and Detroit) in overall mathematics in 2009 after adjusting for
relevant background characteristics.

Average overall mathematics scale score corresponded to the 26™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
24™ (data) to 29" (numbers). The average student was around the first national quartile in
all subscales except numbers.

2009 was the first year Philadelphia participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 43 percents of items correctly. The top five differentially
most difficult items measured the following objectives:

o For agiven set of data, complete agraph (two items).

o ldentify the images resulting from flips (reflections), slides (trandations), or turns
(rotations).

o Select or use appropriate measurement instruments such as ruler, meter stick, clock,
thermometer, or other scaled instruments.

o Order/compare whole numbers, decimals, or fractions.




Philadelphia: Grade 8 Mathematics

Scored lower than the national and LC averagesin overall mathematics in 20009.

Scored lower than five districts (Austin, Boston, Houston, Charlotte, and Miami-Dade
County) and higher than six districts (Los Angeles, Jefferson County, District of
Columbia, Milwaukee, Fresno, and Detroit) in overal mathematics in 2009 after
adjusting for relevant background characteristics.

Average overall mathematics scale score corresponded to the 31% percentile on the
national score distribution. The percentiles for the average subscale scores ranged from
30" (numbers and algebra) to 34™ (data). The average student was below national median
in all subscales.

2009 was the first year Philadelphia participated in NAEP TUDA. Thus, there are no
trend data for this district.

On average, students answered 42 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

Explain or justify a mathematical concept or relationship.

Perform computations with rational numbers.

Use place value to model and describe integers and decimals.

Graph or interpret points represented by ordered pairs of numbers on a rectangular
coordinate system.

Solve problems involving coordinate pairs on the rectangular coordinate system.
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San Diego

San Diego participated in grade 4 and grade 8 NAEP reading and mathematics assessments in
both 2007 and 2009. It had the fourth highest student-teacher ratio among the 18 TUDA districts.
Fifty-six percent of total expenditures were instructional.

TABLE 66. SAN DIEGO'S DEMOGRAPHICS, 2009

Number of Schools 223
Number of Students 132,256
Student/Teacher Ratio 19.3
Free and Reduced-Price Lunch 63%
Expenditures ($/student)

Total 10,305
Instructional 5,767
Student and Staff Support 1,496
Administration 1,225
Operations, Food Service and Other Support Staff 1,817

Source: Common Core of Data public school district data for the 2008-2009 school year, grades PK through 12.
Note: Fiscal data are from 2007-2008 school year.




DISTRICT PROFILES

San Diego: Grade 4 Reading

e Scored lower than the national and no differently from the LC average in overal reading
in 20009.

e Scored lower than six districts (Boston, Miami-Dade County, New York City, Austin,
Charlotte, and Houston) and higher than eight districts (Chicago, District of Columbia,
Los Angeles, Milwaukee, Fresno, Philadelphia, Cleveland, and Detroit) in overall reading
in 2009 after adjusting for relevant background characteristics.

e Average scale scores corresponded to the 38" percentile in both overall reading and the
information subscale, and the 39" percentile in literary subscale on the national score
distribution. The average student was below the national median in all three measures.

e Displayed no significant change in overal reading or the reading subscales from 2007 to
2009.

TABLE 67. SAN DIEGO'S CHANGES IN GRADE 4 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub arge an Di1ego
Effect Sze  Significance Effect Sze  Significance Effect Size  Significance
Composite 0.00 & 0.04 & 0.07 4
Information 0.01 &~ 0.06 ™ 0.09 4
Literary -0.01 & 0.03 4 0.05 4

Note. 1 Significant increase, «» Change not significant, | Significant decrease

¢ On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




San Diego: Grade 8 Reading

e Scored lower than the national and no differently from the LC averagesin overall reading
in 20009.

e Scored lower than three districts (Miami-Dade County, Boston, and Austin) and higher
than two districts (District of Columbia, and Detroit) in overal reading in 2009 after
adjusting for relevant background characteristics.

e Average scale scores corresponded to the 38" percentile in overal reading and the
literary subscale, and the 39" percentile in the information subscale on the national score
distribution. The average student was below the national median in all three measures.

¢ Displayed no significant change in overall reading or in the reading subscales from 2007
to 20009.

TABLE 68. SAN DIEGO'S CHANGES IN GRADE 8 READING OVERALL AND SUBSCALE SCORES, 2007-2009

ational Pub arge an Diego
Effect Sze  Significance Effect Size  Significance Effect Size  Significance
Composite 0.04 ™ 0.07 ™ 0.11 4
Information 0.04 ™ 0.04 & 0.10 &
Literary 0.02 ™ 0.05 ™ 0.09 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 62 percent of items correctly. The top five differentially
most difficult items measured the following cognitive targets:

o Integrate and interpret information and ideas presented in text (three items).
o Locate and recall information from text (two items).




DISTRICT PROFILES

San Diego: Grade 4 Mathematics

e Scored no differently from the national and higher than the LC averages in overall
mathematics in 2009.

e Scored lower than five districts (Houston, Austin, Boston, Charlotte, and New Y ork City)
and higher than nine districts (Philadelphia, Jefferson County, Chicago, District of
Columbia, Los Angeles, Milwaukee, Cleveland, Fresno, and Detroit) in overall
mathematics in 2009 after adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 44™ percentile on the
national score distribution. The percentile for the average subscale scores ranged from
41% (data) to 51% (geometry). The average student was below the national median in data,
algebra, and measurement, around the national median in numbers, and just above the
national median in geometry.

e Displayed no significant change in overall mathematics or in the mathematics subscales
from 2007 to 20009.

TABLE 69. SAN DIEGO'S CHANGES IN GRADE 4 MATHEMATICS OVERALL AND SUBSCALES SCORES, 2007-
2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.00 & 0.05 T 0.07 o
Numbers 0.01 & 0.05 ™ 0.10 &
Measurement -0.01 > 0.07 ™ 0.08 >
Geometry 0.03 T 0.07 ™ 0.08 o
Data -0.03 ™ 0.01 4 0.07 4
Algebra 0.00 & 0.03 & -0.04 &

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 53 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

Verify aconclusion using algebraic properties.

Identify factors of whole numbers.

Multiply whole numbers.

Graph or interpret points with whole number or letter coordinates on grids or in the
first quadrant of the coordinate plane.

Represent the probability of a given outcome using a picture or other graphic.
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San Diego: Grade 8 Mathematics

e Scored no differently from the national and higher than the LC averages in overal
mathematics in 2009.

e Scored lower than four districts (Austin, Boston, Houston, and Charlotte) and higher than
eight districts (Cleveland, Baltimore, Los Angeles, Jefferson County, District of
Columbia, Milwaukee, Fresno, and Detroit) in overall mathematics in 2009 after
adjusting for relevant background characteristics.

e Average overall mathematics scale score corresponded to the 47" percentile on the
national score distribution. The percentile for the average subscale scores ranged from
39" (data) to 53 (algebra). The average student was above the national median in
algebra, around the national median in numbers and geometry, and below the national
median in the other two subscales.

e Displayed significant gains in overal mathematics and in the numbers and algebra
subscales from 2007 to 2009.

TABLE 70. SAN DIEGO'S CHANGES IN GRADE 8 MATHEMATICS OVERALL AND SUBSCALE SCORES, 2007-
2009

Effect Size Significance Effect Size Significance Effect Size Significance
Composite 0.04 T 0.07 T 0.20 ™
Numbers 0.02 ™ 0.09 ™ 0.24 ™
Measurement 0.04 ™ 0.08 ™ 0.13 >
Geometry 0.05 T 0.07 ™ 0.26 o
Data 0.00 4 0.02 4 0.09 4
Algebra 0.06 ™ 0.05 & 0.22 ™

Note. 1 Significant increase, <> Change not significant, | Significant decrease

e On average, students answered 49 percent of items correctly. The top five differentially
most difficult items measured the following objectives:

o Recognize or informally describe the effect of a transformation on two-dimensiona
geometric shapes (two items).

o Estimate the size of an object with respect to a given measurement attribute.

o Use proportional reasoning to model and solve problems (including rates and
scaling).

o Determine the sample space for a given situation.
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Discussion

In this report, we examined the performance of 18 districts that participated in the 2009 NAEP
grade 4 and 8 reading and mathematics assessments. Eleven of these districts had also
participated in 2007 assessments. We analyzed the performance of al 18 districts in 2009 and
also examined the changes in performance for the 11 districts from 2007 to 20009.

It is evident that the academic performance of public school students in many of the urban
districts we examined this report is nowhere near what we would like it to be. However, the story
is not uniform across al districts. There are districts that perform similar to, and, in some cases,
even higher than the national average. Charlotte, Boston, and Austin are three examples. We also
see districts that are performing below the large city and the national averages, yet are making
significant progress. An example is the District of Columbia where significant gains were
observed in reading and mathematics at both grades.

On the other hand, some districts have alonger path to travel in order to achieve their targets. For
example, among the 11 districts that participated in the 2007 and 2009 NAEP assessments,
Cleveland and Chicago were the only two districts that performed lower than the national and the
large city averages and showed no gains from 2007 to 2009.

Policy makers, researchers and practitioners will be carefully watching the future performance of
the nine TUDA districts that participated in NAEP for the first time in 2009. Despite their
starting points, will Baltimore City, Detroit, Fresno, Milwaukee, and Philadelphia show progress
in future assessments? Will Jefferson County perform as well in mathematics as it does in
reading?

Knowing where one is and knowing where one is headed are the first steps in making better
decisions about reaching future targets. Like severa other studies that use NAEP data, this study
illustrates the depth and wealth of information available about academic performance of public
school students in urban districts in the United States. Policy makers and practitioners can use
this information. The variation in the demographic profiles of the 18 urban districts examined in
this report makes the case that there is much these districts can learn from each other.
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Variables Used in Regression Analyses to Calculate “Adjusted” Scores

Race/ethnicity

In the NAEP files, student race/ethnicity information is obtained from school records and
classified under six categories. White, Black, Hispanic, Asian/Pacific Islander, American
Indian/Alaska Native, or unclassifiable. When school-reported information was missing,
student-reported data from the Student Background Questionnaire were used to establish
race/ethnicity. We categorized as unclassifiable the students whose race-ethnicity based on
school-records was unclassifiable or missing and (1) who sdf-reported their race as
multicultural but not Hispanic or (2) who did not self-report race information.

Special education status
Student has an Individualized Educational Program (IEP), for reasons other than being gifted
or talented; or a student with a Section 504 Plan.

English language learner status
Student is currently classified as an English language learner and is receiving services.

Free- or reduced-price lunch eligibility

Eligibility for the National School Lunch Program is determined by a student’s family income
in relation to the federally established poverty level. Based on available school records,
students were classified as either currently eligible for free/reduced-price lunch or currently
not eligible. If the school record indicated the information was not available, the student was
classified as not eligible.

Parental Education

Highest level of education attained by either parent: did not complete high school, graduate
high school, some education after high school, and graduated college. This indicator is only
available for grade 8 students.

Literacy Materials

The presence of literacy materials in the home is associated with both socioeconomic status
and student achievement. The measure reported here is based on questions in both the grade 4
and grade 8 Student Background Questionnaires that ask about the availability of computer,
newspapers, magazines, and more than 25 books in the home. A summary score has been
created to indicate how many of these four types of literacy materials are present.”

Information on race/ethnicity, free-lunch, ELL and SD status come from the school and are
available for all students. However, data on background characteristics for students that do not
participate in NAEP are not available: excluded students do not fill the Background
Questionnaire. Therefore, data on literacy materials and parent education are only available for
the included population. Therefore, the calculation of adjusted scores controlling for background
characteristics was conducted on the reported sample only.

3 This summary score has been used for reporting NAEP background variables for a number of years and has been
shown to be associated with students’ achievement scores (for example, NAEP 1996 Mathematics Cross-State Data
Compendium)
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APPENDIX A

APPENDIX A (CONTINUED)

Estimating adjusted mean scores
The method used in cal culating the adjusted district meansis discussed bel ow.

Let v, beplausiblevaluev of student j indistricti, and
X, bethe demographic characteristic k of student j in district i.

Assume the mean plausible value student j in district i, v,., can be expressed as a function of an
overal mean achievement u, a differential effect o, associated with district i, and differential
effects p, associate with characteristic k of student j in district i:

Ype=Hra Y BX, e, [1]
where 4 isthe oVerall mean,
a, isthedistrict i effect, and
B, isthe effect of the demographic characteristic k of student j in district i.

Letting the subscript ¢ indicate average, then the average scale score in district i is expressed as

yiﬂz,u+al.+Z,BkXi.k+e;, [2]
Subtracting [2] from [1] we can estimate the regressionin [3]
Zij:yij._yi..:Zﬂk[Xijk_Xi-k]'l'eg' [3]

and obtain estimates of B, directly, without any contamination from the o, because «, has been
subtracted out before the regression.

With the estimates /§k, we compute the average effect of the demographic characteristics of
student j in district i.
ﬁg.=2ﬁk[ka _X..k] [4]
where X,/ 'isthe overall meanof X..,.
The adjusted score, y;, isestimated by subtracting »,. fromeach y,, :

Yiv =Yg~ Ve [5]

The adjusted score, y... isthe critical statistic for the analysis. It is an estimator for #+ «, and
we can estimate its standard error by the usual NAEP procedures. Note that « + «, is the overall
mean plus the effect of district i. It is what the mean of district i would be if the mean of al

demographicsin district i were the same as the overal mean of demographics.
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Appendix B. Average Scores by Subscale and District:
2009







TABLE B1. AVERAGE GRADE 4 READING SCORES, BY SUBSCALE AND JURISDICTION: 2009

Saejurisdiction

National Public 220 (0.3) 218 (0.3) 221 (0.3
Large City 210 (0.7) 207 (0.8) 212 (0.7)
Atlanta 209** (1.5) 206** (2.2) 212** (2.8)
Austin 220* (1.8) 219* (2.8) 222* (2)
Baltimore City 202 ***(1.7) 199*** (2.5) 204*** (1.8)
Boston 215%** (1.2) 211** (1.6) 219* (1)
Charlotte 225 ** (1.6) 223 ** (2) 226*** (1.8)
Chicago 202*** (1.5) 199*** (1.6) 204*** (1.7)
Cleveland 194*** (2) 192*** (1.6) 195*** (2.8)
Detroit 187*** (1.9) 183*** (3) 190*** (1.8)
District of Columbia 203*** (1.2) 199*** (1.1) 207*** (1.6)
Fresno 197*** (1.7) 192*** (2.6) 202*** (1.9)
Houston 211** (1.7) 208** (2) 214** (2)
Jeffer son County 219* (1.8) 219* (2) 219* (1.9)
LosAngeles 197*** (1.1) 194*** (1.1) 200* ** (1.4)
Miami-Dade County 221* (1.2) 219* (1.6) 223* (1.3)
Milwaukee 196*** (2) 192*** (2.5) 199*** (2.2)
New York City 217* (1.4) 214*** (1.3) 219* (1.7)
Philadelphia 195*** (1.8) 191*** (2.6) 199*** (1.7)
San Diego 213** (2.1) 210** (2.3) 215 (3.4)

*Significantly different (p < .05) from large city

**Significantly different (p < .05) from national public
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TABLE B2. AVERAGE GRADE 8 READING SCORES, BY SUBSCALE AND JURISDICTION: 2009

National Public 262 (0.3) 264 (0.3) 261 (0.3

Large City 252 (0.5) 254 (0.6) 251 (0.6)

Atlanta 250** (1.5) 253** (1.2) 246* ** (2.2)
Austin 261* (2) 263* (2.8) 259* (2.9)

Baltimore City 245*** (1.7) 247*** (1.8) 242%** (2.4)
Boston 257*** (1.5) 258* ** (2) 257*%** (2)
Charlotte 259* ** (1) 261*** (1.2) 258* (1.3)

Chicago 249** (1.6) 250** (1.7) 248** (1.8)
Cleveland 242*** (1.6) 244*** (2.9) 240*** (1.5)
Detroit 232%** (2.4) 232*** (2.4) 233*** (4)
District of Columbia 240*** (1.5) 242*** (2.1) 238*** (1.2)
Fresno 240* ** (2.4) 240* ** (2.9) 239*** (2.4)
Houston 252** (1.2) 254** (1.8) 250** (1.6)
Jeffer son County 259* **(1) 262* (1.3) 264*** (1.2)
Los Angeles 244*** (1.1) 245*** (1.6) 242%** (1.1)
Miami-Dade County 261* (1.4) 262* (1.5) 260* (1.6)

Milwaukee 241*** (2) 242*** (2.3) 241*** (2.4)
New York City 252** (1.4) 255** (1.5) 250** (1.6)
Philadelphia 247** (2.5) 248** (3) 246** (2.1)
San Diego 254** (2.8) 257 (3.8) 252** (2.3)

*Significantly different (p < .05) from large city

**Significantly different (p < .05) from national public
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APPENDIX C

Appendix C. Average Scores Adjusted for Relevant
Background Variables, by District: 2009
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APPENDIX D

Appendix D. Average Expected Scores Based on
Relevant Background Variables and District Effects, by
District: 2009







TABLE D1. AVERAGE EXPECTED SCALE SCORES OF PUBLIC SCHOOL STUDENTS, BASED ON RELEVANT
BACKGROUND VARIABLES, IN 2009 GRADE 4 NAEP READING, BY DISTRICT

Atlanta 209.1 208.2 0.9
Austin 220.4 213.9 6.5*
Baltimore City 202.0 206.3 -4.3*
Boston 215.0 206.4 8.6*
Charlotte 2244 218.2 6.2*
Chicago 202.2 206.8 -4.6*
Cleveland 193.6 206.1 -12.4*
Detroit 187.2 203.1 -15.9*
District of Columbia 203.5 209.4 -5.9*
Fresno 197.3 208.3 -11.0*
Houston 2114 206.7 4.7*
Jeffer son County 219.4 220.4 -1.0
Los Angeles 197.4 203.7 -6.3*
Miami-Dade County 221.2 213.0 8.1*
Milwaukee 195.8 206.6 -10.8*
New York City 216.8 209.6 7.2*
Philadelphia 195.0 207.1 -12.1*
San Diego 212.8 212.6 0.2

Note. District effect is the difference between district mean and expected district mean.
* Didtrict effect is significantly different from zero
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TABLE D2. AVERAGE EXPECTED SCALE SCORES OF PUBLIC SCHOOL STUDENTS, BASED ON RELEVANT
BACKGROUND VARIABLES, IN 2009 GRADE 8 NAEP READING, BY DISTRICT

Atlanta 249.7 246.9 2.8
Austin 261.1 254.9 6.1*
Baltimor e City 244.6 246.5 -1.9
Boston 257.3 250.7 6.6*
Charlotte 259.3 256.8 2.5*
Chicago 249.1 247.7 15
Cleveland 242.3 244.4 -2.1
Detroit 232.2 242.8 -10.7*
District of Columbia 240.3 247.6 -7.3*
Fresno 239.6 247.8 -8.1*
Houston 2519 249.6 2.2*
Jefferson County 258.5 261.4 -2.9*
Los Angeles 243.8 245.7 -1.9*
Miami-Dade County 260.6 253.1 7.5*
Milwaukee 241.4 245.9 -4.6*
New York City 252.4 252.8 -04
Philadelphia 247.0 248.3 -1.3
San Diego 254.4 255.6 -1.2

Note. District effect is the difference between district mean and expected district mean.
* Didtrict effect is significantly different from zero




TABLE D3. AVERAGE EXPECTED SCALE SCORES OF PUBLIC SCHOOL STUDENTS, BASED ON RELEVANT
BACKGROUND VARIABLES, IN 2009 GRADE 4 NAEP MATHEMATICS, BY DISTRICT

Atlanta 225.2 226.6 -1.4
Austin 240.5 2321 8.3*
Baltimor e City 222.2 223.8 -1.6
Boston 236.3 228.1 8.2*
Charlotte 2447 237.4 7.3*
Chicago 2219 227.6 -5.7*
Cleveland 2134 2239 -10.5*
Detroit 199.8 222.5 -22.7*
District of Columbia 220.0 226.0 -6.0*
Fresno 218.9 231.2 -12.3*
Houston 235.8 226.5 9.3*
Jeffer son County 232.7 238.0 -5.3*
LosAngeles 221.9 228.1 -6.2*
Miami-Dade County 236.3 232.7 3.6*
Milwaukee 219.7 227.0 -7.3*
New York City 2375 230.6 6.9*
Philadelphia 2215 226.6 -5.1*
San Diego 236.3 2354 0.9

Note. District effect is the difference between district mean and expected district mean.
* Didtrict effect is significantly different from zero
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TABLE D4. AVERAGE EXPECTED SCALE SCORES OF PUBLIC SCHOOL STUDENTS, BASED ON RELEVANT
BACKGROUND VARIABLES, IN 2009 GRADE 8 NAEP MATHEMATICS, BY DISTRICT

Atlanta 259.4 260.5 -1.1
Austin 287.2 272.8 14.4*
Baltimor e City 257.1 260.1 -3.0
Boston 279.4 267.3 12.1*
Charlotte 282.4 274.0 8.4*
Chicago 263.6 263.6 0.0
Cleveland 255.7 258.3 -2.6*
Detroit 238.1 256.4 -18.3*
District of Columbia 251.1 259.4 -8.4*
Fresno 258.3 268.3 -9.9*
Houston 276.9 265.8 11.1*
Jefferson County 2711 278.2 -7.1*
LosAngeles 258.4 264.5 -6.1*
Miami-Dade County 272.7 269.1 3.6*
Milwaukee 251.2 260.8 -9.5*
New York City 272.8 270.1 2.7*
Philadelphia 264.5 265.0 -0.5
San Diego 280.1 278.1 2.0

Note. District effect is the difference between district mean and expected district mean.
* Didtrict effect is significantly different from zero
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Appendix E. Average Scores Expressed in Percentiles, by
Subscale and District: 2009







TABLE E1. AVERAGE SUBSCALE AND COMPOSITE SCALE SCORES EXPRESSED IN PERCENTILES ON THE
NATIONAL PUBLIC SCORE DISTRIBUTION FOR 2009 GRADE 4 NAEP READING ASSESSMENT, BY DISTRICT

Atlanta 34 36 33
Austin 46 46 47
Baltimore City 28 28 27
Boston 40 43 38
Charlotte 51 51 51
Chicago 28 29 28
Cleveland 21 21 22
Detroit 16 18 16
District of Columbia 29 31 28
Fresno 23 27 21
Houston 36 38 36
Jefferson County 45 44 47
LosAngeles 24 25 23
Miami-Dade County 47 48 47
Milwaukee 22 24 22
New York City 42 44 42
Philadelphia 22 24 21
San Diego 38 39 38
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TABLE E2. AVERAGE SUBSCALE AND COMPOSITE SCALE SCORES EXPRESSED IN PERCENTILES ON THE
NATIONAL PUBLIC SCORE DISTRIBUTION FOR 2009 GRADE 8 NAEP READING ASSESSMENT, BY DISTRICT

Atlanta 33 32 35
Austin 46 45 46
Baltimore City 28 28 29
Boston 41 42 41
Charlotte 44 44 43
Chicago 32 34 32
Cleveland 26 27 26
Detroit 18 21 17
District of Columbia 24 25 25
Fresno 23 25 23
Houston 35 36 35
Jefferson County 42 40 45
LosAngeles 27 28 27
Miami-Dade County 45 46 44
Milwaukee 25 27 25
New York City 36 36 36
Philadelphia 30 32 29
San Diego 38 38 39




TABLE E3. AVERAGE SUBSCALE AND COMPOSITE SCALE SCORES EXPRESSED IN PERCENTILES ON THE
NATIONAL PUBLIC SCORE DISTRIBUTION FOR 2009 GRADE 4 NAEP MATHEMATICS ASSESSMENT, BY

DISTRICT
- Cioyjurisdiction  Composite  Number  Measire  Geometry  Data  Algebra
Atlanta 30 32 30 33 27 33
Austin 50 51 50 48 46 48
Baltimore 27 29 22 30 34 28
Boston 44 46 44 50 38 38
Charlotte 56 57 49 56 60 60
Chicago 27 26 30 30 28 25
Cleveland 18 18 20 24 20 21
Detroit 9 9 10 13 11 12
District of Columbia 24 25 24 25 28 29
Fresno 23 29 19 24 22 24
Houston 44 44 47 38 40 44
Jeffer son 40 36 42 48 43 39
LosAngeles 26 30 23 25 25 29
Miami-Dade County 44 41 44 48 51 46
Milwaukee 24 24 26 29 27 26
New York City 46 48 46 45 42 44
Philadelphia 26 29 28 25 24 26
San Diego 44 45 43 51 41 42




APPENDIX E

TABLE E4. AVERAGE SUBSCALE AND COMPOSITE SCALE SCORES EXPRESSED IN PERCENTILES ON THE
NATIONAL PUBLIC SCORE DISTRIBUTION FOR 2009 GRADE 8 NAEP MATHEMATICS ASSESSMENT, BY

DISTRICT
Cityfurisdiction - Composite  Number  Measure Geometry  Data  Algebra

Atlanta 26 26 23 29 28 29
Austin 55 51 59 61 53 50
Baltimore 24 26 26 25 29 23
Boston 47 46 49 45 49 45
Charlotte 50 45 49 55 50 48
Chicago 30 30 33 31 31 30
Cleveland 23 26 23 26 23 24
Detroit 12 14 12 12 12 14
District of Columbia 20 23 19 19 24 20
Fresno 25 31 25 24 23 27
Houston 43 45 47 45 43 40
Jeffer son 38 36 37 39 38 39
LosAngeles 25 30 23 25 24 28
Miami-Dade County 40 36 41 40 40 40
Milwaukee 20 24 22 21 21 19
New York City 40 38 41 40 36 42
Philadelphia 31 30 33 33 34 30
San Diego 47 48 43 48 39 53




APPENDIX F

Appendix F. Average Percentage Correct and Omission
Rates by District: 2009
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APPENDIX G

Appendix G. Characteristics of Differentialy Difficult
Items by District: 2009







TABLE G1. CHARACTERISTICS OF THE TOP FIVE DIFFERENTIALLY MOST DIFFICULT ITEMS IN 2009 GRADE 4
NAEP READING ASSESSMENT, BY DISTRICT

Percent Correct
District/ Item | Type | Subscale Objective National LC District
jurisdiction Public
Atlanta 1 SCR | Informational Integrate/Interpret 41 32 24
2 MC | Informational Integrate/Interpret 74 64 58
3 MC | Literary Integrate/Interpret 67 60 51
4 MC | Informational Integrate/Interpret 78 70 63
5 MC | Informational Locate/Recall 76 66 56
Austin 1 MC | Literary Critique/Evaluate 39 39 29
2 SCR | Literary Critique/Evaluate 55 48 49
3 MC | Informational Integrate/Interpret 74 64 62
4 MC | Informational Integrate/Interpret 73 64 62
5 MC | Literary Integrate/Interpret 76 73 66
Baltimore 1 SCR | Informational Critique/Evaluate 45 38 23
2 MC | Literary Integrate/Interpret 57 50 32
3 MC | Informational Integrate/Interpret 78 70 58
4 MC | Literary L ocate/Recall 62 54 38
5 MC | Literary Locate/Recall 50 43 27
Boston 1 MC | Informational Integrate/Interpret 64 60 48
2 MC | Informational Integrate/Interpret 73 66 61
3 MC | Informational Integrate/Interpret 78 70 67
4 MC | Literary Locate/Recall 50 43 35
5 MC | Informational Locate/Recall 60 54 49
Charlotte 1 SCR | Literary Critique/Evaluate 7 74 76
2 MC | Informational Integrate/Interpret 73 67 68
3 MC | Informational Integrate/Interpret a4 39 39
4 MC | Literary Integrate/Interpret 61 56 58
5 MC | Literary Integrate/Interpret 49 44 45
Chicago 1 MC | Literary Critique/Evaluate 61 53 a4
2 SCR | Literary Integrate/Interpret 49 43 30
3 MC | Literary Integrate/Interpret 64 52 47
4 MC | Literary Locate/Recall 59 50 42
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5 MC | Informational Locate/Recall 43 35 27
Cleveland 1 MC | Literary Integrate/Interpret 63 55 38
2 MC | Literary Integrate/Interpret 71 67 48
3 MC | Literary Locate/Recall 62 54 32
4 MC | Informational Locate/Recall 76 66 52
5 MC | Literary Locate/Recall 50 43 26
Detroit 1 MC | Literary Critique/Evaluate 58 54 25
2 MC | Literary Critique/Evaluate 61 53 29
3 MC | Informational Integrate/Interpret 78 70 41
4 SCR | Informational Integrate/Interpret 65 58 28
5 MC | Informational Locate/Recall 76 66 41
District of 1 SCR | Informational Integrate/Interpret 65 58 46
Columbia
2 MC | Informational Locate/Recall 43 35 20
3 MC | Informational Locate/Recall 66 60 44
4 MC | Informational Locate/Recall 50 44 31
5 MC | Literary Locate/Recall 50 43 33
Percent Correct
District/ Item | Type | Subscale Objective National LC District
jurisdiction Public
Fresno 1 MC | Informational Integrate/Interpret 78 70 53
2 SCR | Literary Integrate/Interpret 62 57 38
3 MC | Literary Integrate/Interpret 57 50 34
4 MC | Literary Integrate/Interpret 63 55 39
5 MC | Informational Integrate/Interpret 76 68 52
Houston 1 MC | Informational Integrate/Interpret 74 64 61
2 MC | Literary Integrate/Interpret 61 56 47
3 SCR | Literary Integrate/Interpret 62 57 49
4 MC | Informational Integrate/Interpret 73 66 61
5 MC | Informational Integrate/Interpret 63 55 51
Jefferson 1 SCR | Informational Critique/Evaluate 45 38 37
2 MC | Literary Integrate/Interpret 47 39 32
3 SCR | Literary Integrate/Interpret 32 29 21
4 MC | Informational Integrate/Interpret 61 58 52

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



5 MC | Informational Integrate/Interpret 78 70 71

Los Angeles 1 SCR | Informational Integrate/Interpret 41 32 18
2 MC | Informational Integrate/Interpret 70 64 46

3 MC | Informational Integrate/Interpret 73 64 53

4 MC | Informational Locate/Recall 70 61 48

5 MC | Informational Locate/Recall 50 44 30

Miami-Dade 1 MC | Literary Integrate/Interpret 65 61 58

County

2 MC | Informational Integrate/Interpret 63 55 57

3 MC | Literary Integrate/Interpret 7 71 71

4 MC | Literary Locate/Recall 59 50 51

5 MC | Informational Locate/Recall 66 60 60

Milwaukee 1 MC | Informational Integrate/Interpret 73 64 41
2 MC | Informational Integrate/Interpret 78 70 49

3 MC | Literary Locate/Recall 59 50 31

4 MC | Informational Locate/Recall 50 44 24

5 MC | Literary Locate/Recall 58 53 32

New York City 1 MC | Literary Integrate/Interpret 64 52 42
2 SCR | Informational Integrate/Interpret 41 32 31

3 MC | Informational Locate/Recall 60 54 46

4 MC | Literary Locate/Recall 50 43 40

5 MC | Informational Locate/Recall 66 60 56

Philadelphia 1 MC | Literary Integrate/Interpret 64 52 35
2 MC | Informational Integrate/Interpret 74 64 50

3 MC | Informational Integrate/Interpret 58 50 34

4 MC | Informational Locate/Recall 60 53 32

5 MC | Informational Locate/Recall 61 55 37

San Diego 1 MC | Informational Integrate/Interpret 68 64 54
2 MC | Informational Integrate/Interpret 76 68 63

3 MC | Literary Integrate/Interpret 49 44 39

4 MC | Informational Locate/Recall 50 44 40

5 MC | Informational Locate/Recall 43 35 34
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TABLE G2. CHARACTERISTICS OF THE TOP FIVE DIFFERENTIALLY MOST DIFFICULT ITEMS IN 2009 GRADE 8

NAEP READING ASSESSMENT, BY DISTRICT

Percent Correct

District/ Item | Type | Subscale Objective National LC District
jurisdiction Public
Atlanta 1 MC | Literary Integrate/Interpret 67 60 34
2 MC | Informational Locate/Recall 67 61 44
3 MC | Literary Integrate/Interpret 53 46 29
4 SCR | Informational Critique/Evaluate 74 70 52
5 MC | Informational Integrate/Interpret 81 7 61
Austin 1 SCR | Literary Integrate/Interpret 54 48 43
2 ECR | Literary Integrate/Interpret 48 43 38
3 MC | Literary Integrate/Interpret 53 46 43
4 MC | Literary Integrate/Interpret 81 73 72
5 SCR | Literary Integrate/I nterpret 70 64 60
Baltimore 1 MC | Informational Integrate/Interpret 60 53 27
2 MC | Literary Integrate/Interpret 67 60 39
3 MC | Informational Integrate/Interpret 75 67 52
4 MC | Informational Integrate/I nterpret 73 65 52
5 MC | Literary Integrate/Interpret 53 46 30
Boston 1 MC | Informational Integrate/I nterpret 56 50 37
2 MC | Literary Integrate/Interpret 67 60 49
3 MC | Literary Integrate/Interpret 81 75 65
4 MC | Informational Integrate/Interpret 61 58 46
5 ECR | Informational Integrate/I nterpret 74 71 60
Charlotte 1 MC | Literary Locate/Recall 70 64 55
2 MC | Literary Critique/Evaluate 86 81 73
3 MC | Literary Integrate/Interpret 81 75 70
4 MC | Informational Critique/Evaluate 76 72 65
5 SCR | Informational Critique/Evaluate 63 62 52
Chicago 1 MC | Informational Integrate/Interpret 56 50 37
2 MC | Literary Integrate/Interpret 53 46 36
3 MC | Informational Integrate/Interpret 73 65 57




4 MC | Literary Integrate/Interpret 76 70 60

5 SCR | Literary Integrate/Interpret 54 48 38

Cleveland 1 MC | Literary Locate/Recall 63 56 40

2 MC | Literary Integrate/Interpret 67 60 47

3 MC | Informational Integrate/Interpret 60 53 40

4 MC | Literary Locate/Recall 69 67 49

5 MC | Informational Integrate/I nterpret 69 64 50

Detroit 1 MC | Informational Integrate/Interpret 73 65 44

2 MC | Literary Integrate/Interpret 53 46 22

3 MC | Informational Integrate/Interpret 81 77 54

4 SCR | Literary Integrate/Interpret 59 53 29

5 MC | Literary Integrate/Interpret 76 70 48

District of 1 MC | Literary Integrate/I nterpret 86 80 63
Columbia

2 MC | Informational Integrate/I nterpret 59 55 36

3 SCR | Literary Critique/Evaluate 63 56 41

4 MC | Informational Integrate/I nterpret 73 65 52

5 ECR | Literary Integrate/I nterpret 61 57 40

Percent Correct
District/ Item | Type | Subscale Objective National LC District
jurisdiction Public

Fresno 1 MC | Informational Locate/Recall 67 61 38

2 MC | Informational Locate/Recall 72 67 45

3 MC | Informational Locate/Recall 72 64 49

4 ECR | Informational Critique/Evaluate 57 52 35

5 MC | Informational Integrate/Interpret 73 65 52

Houston 1 SCR | Literary Integrate/Interpret 80 70 64

2 MC | Informational Integrate/Interpret 90 84 77

3 SCR | Literary Integrate/Interpret 54 48 36

4 MC | Informational Integrate/Interpret 79 73 65

5 MC | Literary Integrate/Interpret 67 60 52

Jefferson 1 MC | Literary Locate/Recall 70 64 57

2 MC | Literary Integrate/Interpret 77 74 65

3 MC | Literary Integrate/Interpret 81 75 70

American Institutes for Research * Council of the Great City Schools * Spring 2011
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4 SCR | Literary Integrate/Interpret 59 53 49

5 SCR | Literary Critique/Evaluate 65 58 56

Los Angeles 1 MC | Literary Locate/Recall 65 57 44

2 MC | Informational Integrate/Interpret 71 63 51

3 MC | Literary Integrate/Interpret 61 52 42

4 MC | Informational Locate/Recall 67 61 48

5 MC | Informational Locate/Recall 63 53 45

Miami-Dade 1 MC | Informational Integrate/Interpret 90 84 78
County

2 SCR | Literary Integrate/Interpret 64 56 52

3 MC | Literary Integrate/Interpret 60 53 49

4 MC | Literary Locate/Recall 53 47 42

5 MC | Informational Locate/Recall 72 67 63

Milwaukee 1 MC | Informational Integrate/I nterpret 75 67 49

2 MC | Informational Locate/Recall 63 53 39

3 SCR | Informational Locate/Recall 66 62 42

4 MC | Literary Integrate/Interpret 61 52 38

5 MC | Informational Integrate/Interpret 60 53 37

New York City 1 SCR | Literary Critique/Evaluate 63 56 46

2 MC | Literary Integrate/Interpret 67 60 51

3 MC | Literary Integrate/Interpret 53 46 38

4 MC | Literary Integrate/Interpret 81 75 67

5 MC | Literary Locate/Recall 53 a7 38

Philadelphia 1 MC | Literary Integrate/Interpret 61 52 37

2 SCR | Literary Integrate/Interpret 58 52 38

3 SCR | Literary Critique/Evaluate 65 58 46

4 MC | Literary Integrate/Interpret 81 73 63

5 MC | Informational Integrate/Interpret 60 53 41

San Diego 1 MC | Informational Integrate/I nterpret 88 84 72

2 MC | Literary Locate/Recall 74 70 59

3 SCR | Literary Integrate/I nterpret 80 70 65

4 MC | Informational Integrate/Interpret 75 73 61

5 MC | Literary Locate/Recall 70 64 56

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



%4 0S 1S SuonIely I0 ‘SeW 199p ‘SBqunu 8 joym a1edwiod/Bpi0 skequwnN | DN (<]
€5 0L 8. eEp Jo s a|fuis e ujyym Bunndwod pue Bupew iss Ag swe|gold aAjos erq | OW 4
6T € (54 eep Jo s ajbuse pidpul Jo peay era | O ©
e 0S 95 siegunu djoym ulsHBIP Jo anjea fenjoe pue anfeaadeid Aynusp| SBQWNN | O 14
25 89 €L Sypa.puUNy YBnoy S IoSp J0 ‘SIORUILIOUSP 83| Y} SUO1IJe.) JO ‘SIequinu 30yM 13eiqns pue ppy sequnN | O T ofea1yd
S 19 [ee] sainbiyaue|d Jo Jepwiad Buinjoaulswe|qosd A0S | ueweinseaN | DN S
4 ford 8z SJUBLUNISUI PBeds JaY10 JO ‘IBIPLLIOLLLIBY) ‘Y000 XIS BB ‘Ja|nJ Se Yons sjuswiniisul Juswainseaw aelidoidde ssn Jo 108jps | JueweInsea N | DN ¥
€ 8z 1€ SJUBLUN.ISUI PBeds JaY10 JO “IBIBLLIOWLLIBL) X200 HONIS Jeell ‘l8[nJ Se yons Sjusuniisul Juswiainsesw aieidoidde asn Jo 109pS | WewaINsea|N | YOS €
8¢ 62 2 sa.nb 1y p1jos ajdwis pue sainb 1y aue|d adwis Buisn S108[qo plJom-(ess 8g119sap Jo Anusp| ABwos | YOS b4
[44 14 14 SUIPRIPUNY YBNOJY} S[ELLISP JO ‘SIOTRUILLIOUSP 31| YHM SUO (131 J0 ‘SI8gWUNU 8 [0UM J3engns pue ppy SBQWNN | O T 8110|Jeyd
S 6S 0. 10 ‘Ayigeden ‘swin ‘Yibus| se ssng i yons BuiajoAul uoienls wisjgo.d Ul Juswenseaw Jo 1iun Jo 8z s sk ldoidde su _&smwm_, weweInseaN | DN [
9 GL 18 a.njo(d e sapnjoul Jey) 1X9)u0d e woJy Ajigeqold 8 (dwis e suweRa eed | OW 14
19 ZL 8L SIUBA B0URL B0 1IOSP 03 Bu UL} oS |[1gegod fewojulasn erd | OW €
15 0L V. SyIpapUNY YBnoJyl S osp J0 ‘SI0JRUILLIOUSP 31| Y}IM SUD TR} JO ‘SaguinuU 8joym 13eigns pue ppy slequwnN | DN 2z
6 89 (A SyIpapUNY YBnoJyl S osp Jo ‘SI0TeUILLIOUSP 81 1M SUO IR} JO ‘SIBguinuU 8|oym 13eligns pue ppy sequwnN | DO T uoisog
o€ 0S 1S suonJel) Jo 'SeW aP ‘SBgUINU 8 joym a.1edwod/epIi0 slequnN | DN S
9¢ 9g 29 saInBiyaue|d Jo sepwied BulajoAul swB|goid BA0S | ueweInsesN | DIN 7
6T 6E ov SJUBINJISUI PRE3S JBUI0 JO “IBBIOWIBY) ‘Y000 YIS JBIBW ‘Jo|NnJ Se Yons sjusliniisul Juswainsesw akelidoidde asn Jo 109jpS | JueweInsea | | 10S €
6 8z /€ SJUBLUNJISUI P3eas JBYI0 o ‘IBPLIOLLIBYY ‘Y000 oIS BB ‘Jo|ni Se Yans SiusWiniisul Juswainsesw akeldoidde asn Jo 109jpS | JuewaINsea N | {0S 2z
(514 65 oL 10 ‘Avigeden ‘awin ‘Yibus| e saing L yons BuiAjoAul Uo NS Wi |go.d Uil Jusweinseaw Jo 1un Jo 8z ek lido.dde au _BSMMB wewaInsea N | DN T aJlowieg
el 8/ €8 Ajreuoniodo.d abueyo ssnnuenb yaiym ui diysuo e p. e aq 11osap Jo 8z1uboasy eigbly | DN [
62 Ge 44 pub areUIPI00I e UOo Sluiod e SIOILBA UM Sanb1y o 1IBwosb 1on1suo) Apwoss | Y03 v
6 0S 09 ‘aue|(d a1eulpJ002 8y} Jo Juelpenb ISI1) BY3 Ul 10 SPLB LD S3TeUIpI00D JaYe| Jo Bquinu ajoym yim siujod Badieiul Jo ydelo elpbly | 40S €
G 85 €9 ‘aue|d 81U IPI002 8Y} JO Juelpenb 1S41) 8y Ul Jo SPUB UO S81eUIPI00D JBlB| J0 Bquinu ajoym yiimsiod pideiul Jo ydelo eigebly | DN 4
12 o o syIpaIpUNy yBnoyl SfewW 0Sp J0 ‘SI0RUILLIOUSP 81 YIIM SUO IR} JO ‘'SIBguinuU 8|oym 13eligns pue ppy sequwnN | DN T unsny
/€ 05 15 SUONTRI} IO ‘SeW 199p ‘SAquINU 3 joym aJedwod/epiO sequwnN | DN S
12 4 0S suoreedo pue siequnu BuiajoAul swe|go.d uo e jdde anjoS slhqunN | DN v
62 g 8y SJUBLUNJISUI PR[E3S JAUI0 JO ‘JBPIOWIBY) ‘X000 YIS BIBW ‘Jo|NnJ Se Yons sjuswiniisul Juswainsesw sk lidoidde asn Jo 109jps | ueweinseo N | DN €
85 G 18 a.njo(d e sspnjoul Jey 1x93u0d e wouy A1ijigeqold s (dw s e suiweRAd erd | OW 4
1S ZL 8L SIUSAS 30URLD 8 11OSP 0} BuUIL} O 1S |[1gego.d fewojulasn eed | OW 1 BRIy
alland uolpIpstn|
pusIa | 01 | [euoleN aA11%[d0 aexsqns | adAL | wey| /PLsIa
1091107 U2 Jod
LIIELSIA

A9 ‘LNAWSSASSY SOLLVWAHLYIN dAVN ¥ 2aviD 600Z NI SWAL] LTNDIAA1( LSOJA ATTVILNIUAAAI( FAL] dOL, IHL 40 SOLLSHALIVIVH) '€D 1AV L,

American Institutes for Research * Council of the Great City Schools * Spring 2011



1]
2<
=)
=
Lid
o
o
<<

€9 19 17 (suoipeios) suiny Jo ‘(suoiresue.y) sapis ‘(suonos|ged) sdijj wody Bunnsas sefew ayy Aynuap| Aipwos o] €
Yi4 9 G ydeJf e ajp|dwod ‘eep Jo 1S UaAIB e 104 erq uos 2z
VA4 19 69 S[ew pap pue seBau1aq ISP pUe [ppoL 0} anfeAade|d asn sieqUINN yos T s9pbuy S0
6€ i 1S sjaguinu ajoym apiAIg s_quinN N @
x4 8 6 slaquinu ajoym Adninin slqunNN JN v
19 S/ 6. syypa.IpUNY YBNOJY} W 198 JO ‘SI0JRUILIOUSP 81| U3} IM SUD3Je4) JO ‘SIBguNU 8]0YM 13euigns pue ppy sieqUINN 2N €
S 89 €L syIpaIpUNY YBnO.U S[eW 109p JO ‘SIOJRUILLIOUBP 81] Y}IM SUOIFe) JO ‘SIaquinu 3j0ym 19eJigns pue ppy SequNN o]} 4
8y €9 29 SUIpaIPUNY YBNOIL S[EW 109 JO ‘SIOJRUILLOUSP 81| UMM SUOIIFeL JO ‘SIeqLINU 30yMm JFeJigns pue ppy SequnN o]} T uos Bipr
25 6S oL B em Jo ‘Aygeded ‘sw i ‘Yibus| Se sINA LI Yyons BuIAjoAUl UOEEN}S Wd|goid Ul JusweInsesw o 1un jo 8z s ek lidoldde sulweeg | uewsainsea N o] o]
4 Ge i pub areuIpiood e uo suiod e S8 1LBA UM S21nb i1 3 118Wwosh 1on1suo) Aipwos ¥o3 14
6T € 594 eep Jo s ajbusse pidpiul Jo peay erq JN e
29 €9 €L SIBgUNU USAS pue ppo Ajnusp| SBQWINN o]l 4
74 ve N2 diysuoiel 1o 1dsou0d eoewsayew e Aisnl o urdxg slaquinN ¥oS T uoISnoH
2 v 8y SJUBLINJISU| P3e3S JAYI0 J0 ‘IBIBLOWLBY) ‘Y20[0 HONS e “J8|NJ Se Yans SjualunJisu| Juswainseall afeido.dde asn 10 109pS | JusWaINSea A N S
0c 62 [e174 SJUBLUNJISU| PB[eds JBY10 JO “BBLUOLIBY} Y00[d XaNS BB ‘Ja|ni Se yans sjusiniisu| Juswainsesw aelido.dde asn 1o 100jpS | JuswiaInsea |\ oS 174
SS 0L 8L eEp o s a|buss e uiynm Bunndwoo pue Butewiss Aq sue|qoid 8Aj0S erdg oW €
144 6S 19 '3ue|d 81eulpJood 8y} Jo Jueipenb 111 8L Ul IO SPLIB U0 SSTeUIPI00D BYIB| J0 Jeguinu 8 joym yiimsiulod pideiul Jo ydelo elgeb|y HoS 4
TS 9 G ydeJf e ajp|dwod ‘eep Jo s UaAIB e 104 erq Hos T ousaI4
2 [44 14 SJUBLLINIISU P3eds JBYI0 10 IBIBLIOWLBY] ‘Y20[0 MO NS Bl Ja|NJ Se LaNns Sjualuniisu| jusweinsestu axeldo.dde asn 1o 109pS | JusweInsea | N S
€9 18 78 So0eys [EUO SUBLUIP-89.U} JO S3Je4 [PUO SUBLUIP-0M) 92 UB0Jsy Apwos O ¥
[e14 6S 19 "aue|d 81euIpJ009 8y} Jo Juelpenb 1si1) ay3 Ul Jo spLB Lo S972UIPI00D JB1B| JO Jaquuinu ajoym yiimsiuiod eideul Jo ydels elgeb|y Hos e
0C € (574 ekep Jo s ajbuss e pidpiul Jo peay erqg JN Z eIqWNED
4] €9 €L 'SeqUINU WSS pue ppo A4iusp| siequinN OnW T 0 pLIsIa
TZ 0S LS Suo[1Jel Jo ‘S[ew (99p ‘SiequuNU 8joym aedwiod/epIo sequNN N S
8 6E 9 SJUBLUNJISUI P [EJS JBYI0 IO IBIBLLIOWLIBY) Y000 YO 1IS BB ‘)8 |NJ Se Yyans Sjusiniisu| juswainsesw aelido.dde asn 10 108jpS | JuswiaInsea |\ oS 14
0g 89 €L anenade|d Aq sannuenb ajoym asoduwioasp Jo esodwo) sleqUNN o] c
0€ 19 69 Sew pap pue sBaU1aq 11ISIP pUe [BpoL 03 anfeAade|d asn sieqUINN yos z
9e 89 [ SYIpaIpUNY YBNoIY} L 108 JO ‘SI0JRUILLIOUSP 81| UM SUO 1381} J0 ‘S/aguinuU 3j0oym 13e1iqns pue ppy/ sequNN N T J041A
8T F44 14 S[BPOW [RUO ISUBLU IP-OM] PUR SaUl| Jeguinu ‘'suoieiuesaide. OT 8seq Se yons Sppow Busn siequinu jussaidey sieqUINN Hos S
4 14 €9 ydef e s19|dwoo ‘eep Jo Jes UaAIB e Jo4 erq Hos v
43 19 69 S[ew oep pue sebelulaq11osap pue ppow o}aneAade|d ssn sRqWNN Hos €
LT 6€ 514 suseied [ealiawinu puslxe Jo ‘9q 1Isap ‘9z1ufodey elgab |y ¥oS 4
€T e e elep Jo s ajfuse pidelul Jo peay erq N T puepm|d
aland uomipsun(
nusIa | 01 [euolreN aAIe (g0 3[exsqns adAL we1| /musia
1081100 Ws0Rd

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



1S 29 99 o1yde.b Jay1o Jo ainioid e Busn awodano usAif e Jo Aljicedold ayp Jussaidey erq o] g
0S 0S 09 "aue|d a1euIpJ009 8y} Jo Juelpenb 1s11) ay3 Ul Jo spLB Lo S972UIPI00D JB1B| JO Jaquuinu ajoym yiimsiuiod eideul Jo ydels elgeb|y HoS 4
6€ 8 61 sJaquinu ajoym Aldiinin slaquinN O e
e [44 144 sJaquuinu ajoym Jo sio1de} Aynuap| slequinN OIN Z
29 89 GL sopado.d orelgebfe Busn uosnpuod e Ajl A elgab|y O T ofei1q ues
[43 0S LS SUO[19e1 O ‘S[eW 99P ‘SieqUINU 8j0yMm a1edwiod/epIo seqWNN N S
T2 v 8y SJUBLINJISUI P31e3S JAYI0 J0 ‘SIBLUOLLBY} ‘Y000 ‘YOS JaJeW “Ja|NJ Se Yans SualunJisu | JuswaInseawl afeido.dde asn 10 109pS | JusWaINSea A N ¥
i 19 22 (suo1zeio1) suiny Jo ‘(suonesuel) sapis ‘(Suoos|e.) sdijy wiouy Buninsaa ssew ayy Ajnuep| Apwos o] €
14 14 €S ydeib e a3p|dwiod ‘efep Jo s UaAIB e 104 erq uos 2z
JA4 9 72 ydesb e a19|dwiod ‘eep Jo 1es UaAIB e 104 erqg HoS T elydppe|iyd
V€ v 8v SJUBLLINJISU| P3 23S JAUI0 J0 ‘BIBLIOWLBY) ‘Y20[0 YOS B “J3|NJ Se Yans SjualunJisu| Juswainseall afelido.dde asn 10 109pS | JusWwaINsea | N S
14 65 oL 1yBiem Jo ‘Ayigeded ‘swn ‘Yibus| Se SaINA LI Yons BUIA|OAUL UO TN} S W |goid Ul JusweInseaw Jo 1iun jo azis sk lidoldde sulwe®pg | uewainsea N JN 4
€9 19 i (Suo1e101) SLIN} Jo ‘(Suoreisuey) S9PIS ‘(Suonos|yea) sdify woJy Bunnsaa safiew ayy Ayusp| AnpwosD o] €
0L SL 18 ainpide sapnjoul eyl 1xe1uod e wolj Aljiqeqo.d ajdwis e suiwe®ed erq o] 4
62 TE {5 epep Jo psa|fuse pidpiul Jo peay erq N T A3 IO A MON
€€ 05 LS SUO[19e1 O ‘S[eW 199P ‘SieqUINU 8[0yMm aedwiod/epIo seqWNN oY S
Sty 65 19 ‘U |d 87eU1PJ00d B3 JO JueJpenb 15113 8Y3 U} JO SPLB Lo S97eUIPIO0D 8| J0 Bguinu 3joym yim siuiod ideiul Jo ydels eIgRb | oS 4
44 f44 514 S[PPOW [EUO SIS IP-OM] PUe S3Ul| Jaquinu ‘suoIejussaide. OT 8seq Se yons Sppolu Busn siequinu jussaidey siequINN Hos €
z€ 0s 95 sguinu 3joym Ui sHBIp Joanfea fenjoe pue anfen ade(d Ajiuap| seqUWNN O 4
A Sl 6L syIpa.puny yBnoIY} SfeW 198 JO ‘SI0TeUILIOUSP 81| UM SUO 132l JO ‘SeqINU 8jOUM 13e1iqns pue ppy seqWNN W T a9xNem|I N
617 2S 6S suoesedo pue siequinu BuiajoAul swe|qo.d uoiedlidde anjos slequinN ¥oS G
8¢ €€ (014 (sJegquunu ajoym) 8z s uo suo1esedo Jo 108448 8yl aq s s_quinN N Vv
6 95 T9 ‘adeys UBAIB e 10nJ1sU02 03 sadeys aue|d a|dw s 8 |quess Aipwos ¥oS €
62 € 154 diysuorefes 10 1d80U0D fedleWeyRRW e Ajisnl o ukidx3 siequINN oS 2z s
S €9 19 SUIPIPUNY YBNO.Y} S[LLIIIDP JO ‘SIOTRUILIOLSP 83 1] UM SUOIFR1 JO ‘SIequinu 3j0ym JJeJigns pue ppy SequNN o]} T apeqg-IweliN
alland uonoipsun|
PusIg o1 [feuoireN anelqo a[exsqns adA L upl| mousia
1091100 JUSD Bd
9g 2S 65 suoesedo pue siequnu BuiajoAul swe|qoid uoiedlidde anjos slaquinN ¥oS <]
ST 8z 1€ SJUBLLIN.ISUI P31e3S Jay10 10 ‘BIBLIoLWBY] Y010 YOS BBl ‘J8jni Se yans Siusuniisul Juswainsesw s lido.dde ssn 1o 109pS | JusWaINSEs HoS 2




1]
2<
=)
=
Lid
o
o
<<

0g o 0s “P@JU0D UBAIB B UM SS11|Iqego.d eadseiu| erq | ¥0S ®
VA% 65 /9 SPeIU0D |njBuuesw ulsdiysuoie el feuonouny Juesaidal Jo Ajuep| elgebly | DN v
=] 99 €L 'sadeys oUPWOo3H [euo ISUSLL IP-0M] UO UO [JeLojSUel] e JO 109449 aY1 aq 1LIasap A|jew.ojul Jo 8z 1ufodsey Apwoss | oW €
VA% 6S 99 "uoIen) s e Juesaldal 01 saflifenbaul Jo ‘suoirenbe ‘suossaldxe origebe 811N elgebly | DN 4
@ 9 2L ‘swelfelp pue saul| sguunu Buisn sdiysuo il [edLeWNU 10 SBGWINU [eUO 1kl 37 LIOSIP JO PPOIN SlqunN | O T obealyo
8¢ 14 GE 'suo1ssa.dxe oreigabfe Jeaul| uo ‘s|00) axedoudde Bussn ‘suoresado o1seq wiogied elgebly | DN [
VA% o S “WIRIS/AS JUBLUBINSESLL SLLIES 8Uj) U IUY}IM SUOSIBAU0D BulAjoAul SwB|qosd BAI0S | weweInses|N | DN %
ce 1€ [ 'SSew Jo ‘ybem ‘usweinseaw a[Bue ‘awn|oA eale ‘yibus| 03 108dsa1 yum sioalgo aredwo)d | weweinseaiy | O €
8¢c S [ele] "SWIN|OA J0 ‘Bwi ‘9jfue ‘eale ‘Yibus| se yans peinseswu Buieq angLize sy} Joj 1iun jo adAlaieudoidde Ue asn Jo 100pS | Jusweunses| | DN z
L€ a4 yi4 “(wiud st 2T Aym ureidxe “B9) diysuorejes J0 1ds0U0D o ewBYew e Ayisn( Jo ur|dxg SBOWNN | O 1 811015240
€5 65 19 SPH@IU0D |nJBulUesW Ul sdiysuoefel [euolouny Juesaide Jo Aynusp| eIEOlY | O S
1314 8 G5 "WISAS aleu IpJood Jenbuelosss ay) uo siked a1euIp.I00d BuIAjOAU| SWe|goid BAj0S elgebly | DN 4
62 L€ op “Uo|1eIUBSAIcR) [ensIA e UBAIB 8Jeds [eu0 SUBLLIP-891U) U1 pue aue|d ay) Ul sadeys 9 L3BLWIoal aq L19sap Jo ‘auep ‘Ayiuep| Apwoss | O €
ZS 1S 99 'Sfew 109p pue sebelul 8 11asap pue ppow ol aneAade|d asn slhqunN | DO 4
1514 89 99 ‘Slew19ep pue sebejul a0 11asap pue ppow o1anfeAade|d asn slequnN | O T uoisog
(014 (04 0S "1X21U02 UBAIB e Uiy Im sa 1| iceqold padieiu| erq | 90S [
€€ 9S 89 sadeys [euo sUsLW Ip-834U3 pue -0Mj 8y} Inode Buipuelsiepun Ue akesisuowad Apwoss | DN %
8¢ 8G €9 "uoizenyis UaAiB e Joj adeds a|dwes ay) suiweRd era | O e
o€ 617 65 'S9[0JIDIWSS JO ‘S30410 ‘suobAjod uoNd1LIISSP USTILIM € WO} YJIeXs JO Melq Apwoss | YOS z
4 14 [ele] "3WN|OA Jo ‘aw} ‘9jbue eale ‘Uyibus| se yons painseaw Buieq ainguie ay Joj 1iun Jjo adA1arudoidde ue asn Jo 108eS | ewlINseBIN | DN T alowneg
/S 65 19 SP@JU0D |njBulues Ui sdiysuo e el [euolouny Juesaidal Jo Aynuspl eIROlY | O S
85 09 €9 'S[ew 109p pue sJefiejul a0 119sap pue fpou 0} anjeAade|d asn slqunN | ¥0s ¥
65 /S 99 ‘S[ew 109p pue sebielul 8 11asap pue ppow o) anfeAade|d asn seqWNN N €
[ fele] 85 'saunb1y aure|d Jo sauBWWAS Jo sadAy A}isse|o pue 8z1ubodai Jo saunbiy aue|d Ul AelWAS Jo saul| Aynuep| Apwoss | ¥oS 4
0s zs 65 eRep wouy buire|ode.xs Jo Bupe|odseiul Buipniou! erep jeideiul Jo pesy eRd | OW T unsny
o 99 €L ‘sBuimvelp aeds BuinjoAul SWe|goid BA[0S JO 1oNJISU0D | WeweInses\ | DN [
2 24 or ‘3WIN|OA Jo ‘aw ] ‘a]bue ‘eare ‘Yibus| se yons painseaw Buieq aing Lie ay} Joy 1iun Jo adA1arudoidde ue asn Jo 108eS | weweInsea N | DN %
0g 61 65 'S9[0.101LBS 10 ‘S310410 ‘suoBAjod uo13d 119Sap UeN LM B W0} Yo3es Jo meiq Apwoss | HoS e
8y 9 2 ‘sweJBelp pue saul| equinu Busn sdiysuoiee [ea1BwNu 0 SguINU [eUO 1) 84 1L19SIp 1o PPON sequnN | oW 2z
e 25 65 'Ssew Jo ‘b em ‘JuswaInseaw a|fue ‘swn oA eale ‘Yibus| 0} 109dsal y1im s1oafgo aedwo) | wewainsesN | DN T BILR|Y
aliand uorpIpstn|
pusia | 071 | [euoleN aAIR (g0 areasgns | adAL | wel| /usIa
1991100 JUsd Jod
LIWLSIA

A4 ‘LNAWSSASSY SOLLYWAHLVIAl JAVN 8 3aViD 6007 NI SWAL] L1441 LSO ATTVILNIYII41( IAI] dO.L, FHL 40 SOLLSHALIVIVH) "} A14dV [,

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



€e fele] 85 's2Inb1y aue|d Jo soLIBWIWAS Jo sadAl Ajisse o pue 8z1uboal Jo saunbiyaue|d ul ABWWAS Jo saul| Ajnuep| Apwoss | ¥oOS 4
8z 25 6S eep woly Buire|odexd Jo Buejodeiul Buipnoul ‘elep Bvideul Jo peay erdg N T s9pbuy so
61 29 9 pue adoys Bunndwiod pue Buiknuep! Ag saul| jo sydeul pue suossaldxe Jeaul| 1joquifs ussmpq a_ﬁ%ﬁmw wﬂmw _ eIRblY | OW S
114 Sy fele] ‘aWN|oA Jo ‘aw ) ‘ajfue ea.e ‘Yibus| se yons peinsesw Buleq 8ng L ay) Joy 1iun jo adAy ek uidoadde ue asn Jo 1009S WBWRINSES N N v
T [er4 62 'sjoquuAs Jo ‘spiom ‘sydeld ‘sajge Buisn sueited 2111eWosb pue [ealewnu puslxe Jo ‘8 1Lasap 9z1uboiey eigeBly | H0S S
yA4 6S <9 'slequinu feuo el Yyim suo eindwiod wiogied slequinN N z
14 9 99 -9bUe. Jo ‘apouwl ‘Ueipall ‘Ueaw pidelul Jo ‘asn ‘Br|noRD erqg N T uos Byer
€9 63 /9 SPEI0D [nJBulUeaw ulsdiysuoiees feuoouny ussaldal 1o Aynuap| eIgpb |V ON ]
oy 14 15 'suorenbs Jo ‘sydeld ‘sajcel wouy suonouny Jo ssnuadoud BuiysinBunsip 1Se/u0d Jo Jesuljuou Jo feaul| Se Ssuo ouny Ajuep| elgab |y N 4
ov 14 4] ‘8ul| 8y} Jo Buiuesw sy uredxe Ajrewojul pue 10(d Je11eos e UBAIG S11J 1590 Tey1 U] 841 850040 AjensiA erea | ¥os €
o 25 65 'suossaIdxe areigebfe feaul| uo ‘sjoolaredoldde Busn ‘suoiresedo diseq wioed elgab |y N z
L 28 G8 'saljifenbaul Jo suoienbe Jeaul] 9A|0S eigbly | oS 1 uoisnoH
62 04 0S P02 UBAID B uIyIM a1 iqeqo.d Jeidei| erq ¥os g
574 65 [efe) 'sadeys 011PBWOSH [eUO ISUSLLIP-0M] LIO UO ITRWLIOSURI] B JO 1084J8 818 11I0Sap A|[eWLIOjU 10 8Z1uboday Apwosn ON %
z€ 05 GG 'S30leys 911BLI0SH [EUOISLBLLIP-0/M] UO L0 [JRLLLIOJSURI) B JO 1094J8 8} 80 LI0Sap A|[euliojul 1o 8z1ufosey Apwoss | OW €
14 29 0L 'SIUBAS JuspURdap pue Juspuedepul J0 Ajigeqold sy sulwpeQ erd | OW 4
8z 25 6S elep woJy Buirejodexe Jo Burejodeiul Buipnioul ‘elep p.idel Jo peay erqg N T ousa 4
o 99 €/ 'sBuive.p ajeas BUIADAUI SWB [GO.d SA|OS JO 1NIISU0D WweuwRInsesN | DWW S
6C 67 65 'S90JIDIWSS JO ‘32410 ‘suobAjod uonduasap ue LM B WoJ) Yow>s Jo Meiq Apwos | ¥oOS v
12 05 [ 'sadeys 9 1U1BWOSH [euo ISUBLL IP-OM] UO UOIFeLLIOSUR.Y B JO 199}J8 8} 8q 119Sap A|fewojul Jo 9z 1ubodey Apwoss | DI €
Sy 9 2 ‘sweJBep pue saul| eouwinu Busn sdiysuoie e [edLswinu Jo SBguiNU [euo 12l 80 LIdSIp IO [PPOIA sequNN O 4 eIqwn oD
174 (14 [ele] ‘aWN|oA Jo ‘swn ‘9jbue ‘eare ‘Yibus| se yons painsesu Buieq aing e ayl Joy 1un Jo adAl 8 doidde ue asn o 199pS JuBWRINSEB N N T Jo pLISIa
74 €5 65 'SiOWINU [euo (12 UM suo iendwiod wioyed sequnN | ¥os S
12 [s14 ¥S "WBISAS JUBLLBINSEBLU SLLES BUj} U 1L} IM SUOSI8AU0D BUIAOAUI SWB|go.d 9AJ0S WeuwRInssdN | DN 2
174 25 6S 'Ssew Jo ‘b iem ‘Juswisinseaw a|bue ‘swin oA ‘ease ‘Yibua| 01 108dsal Ylim S108(go aredwo) JuBWRINSEB N N €
6C /S 99 'Sfew 10ap pue sJebelul 8 11asap pue ppow 0)aneAade|d asn sequinN N z
) 19 1L “JuSAS Juspuedapul Ue JO A11[igeqo.d SSAJ0AUL Tey) Uoienis B 9zAuY ered | oW T 1o ed
14 ov 0S P02 UBAIB e Uiyl Im sa 1 iqeqoud .adieiu| ereq | d0S S
8z ot S "WIS/S JUBLLBINSEBLL SLLES B} U IU}IM SUO 5I8AU0D BUIA[0AUL SWo|old SA[0S eweInssBN | DN 2
14 9 2L ‘sWwelBelp pue saul| Joquinu Busn sdiysuoiepl [ealsuinu Jo Siequinu [euoiRl 8qLIasap J0 PPO N slogquinN N I
8 99 172 'sweJfep pue saul| sguinu Busn sdiysuoie el [eaLewinu Jo SiBguinu [euo el g 19sap J0 [PPOIN sequnN | ¥os z
6T 9 94 Seap1 9Pk 3y Busn saul| pue siuiod o suousod Al R. 9G1HIsIa Apwoso | O T pueprs|o
aljand uonoipsin|
PLSIa o}l [euoleN a1 [qo aexsgns | adAL uml| /PusIq

1091109 1U=d led

American Institutes for Research * Council of the Great City Schools * Spring 2011



1]
2<
=)
=
Lid
o
o
<<

25 85 €9 ‘uolen}is WaAIB e 1oy adeds a|dwes ay) suiwsered erqg N <]
S 65 19 *(Buifess pue saied Buipnjout) swe|qo.d aA|os pue jppow o3 Buluosess feuoiodoid asn slequinN o] 1%
114 o 25 “(eate “6a) 81nq LR WBWBINSEaW UBAIB e 0} 109081 YlIm 108100 Ue Jo az1s ay) alew iisg uBWRINSE3 I\ N e
e 1€ 8e 'sadeys 01PWO0SH [eUO ISUBLUIP-0M) L0 UO [FeuIojSURI] B JO 109449 31 8q 110sap A|fewiojul Jo 8ziubosey Aipwoa N 4
6 0s as 'sodeys O IBLUSH [RUOISUBLUIP-0M} LIO LIOIRLLIOJSUIY B JO 109449 8U) 8q110sap A|feuliojul Jo 8z1ufioosy Apwoes | oW T ofeiq ues
1€ 14 1o} "weIsAs aleu pI00d ke jnbueldal ayl uo sied aleuiplood BuiajoAul swelgoid aAjos elgab |y N <]
9g 0S [e1e] "‘wRISAS aleuIpI009 Jejnfueioal e uo siequinu Jo sied paseplo Ag peiussaldal siuiod pideiul Jo ydelo elgeb |y ON 4
ey As] 99 'S[ew 10ap pue ssefisul aq1iosap pue ppow 0} anfeA ade|d asn slequinN ON €
144 63 S9 'SROWNU feuo el Yiim suo eindwiod wioed sequnN | OW k4
yx4 144 YA% ‘wudsi 2T Aym urjdxe “B69) diysuoire el Jo 1deou0d eairewsyrew e Aisn( io urdxg slequinN ON 1 elydppe|iyd
G2 1€ o 'UO|1eIUBSa.dB. [ensiAe UBAIB adeds feuosusLuIp-8aiuy Ul pue aue|d ayy ul sadeys 21106 a0 11asap Jo ‘sulep ‘Aynuep| Apwoes | I [}
or 1S S "UOIEN) IS B JUSsaIda. 01 S3131fenbaul JO ‘suoifenbe ‘suossaidxe delaebie S1LAA elbly | O v
4] /S 99 'Sew 0ap pue sefivjul aq11osap pue ppow 03 anfeA ade|d asn slequinN ON e
6€ Sy [ele] "3WIN|OA J0 ‘awi) ‘9[fue eale ‘yibus| se yons painsesiu Buieg aing e ay) 4oy 1un jo adAl o Ldoidde ue asn Jo 109pS JUBWRINSED N N 4
144 4] 65 elep wouly buiejodenxe Jo Burelodsiul Buipnioul eep pideil o peay erqg oN T A11D Mo A MON
[44 (014 0S OIU0D UBAID e UIyIM sanljiceqo.d eidieiu| era Hos [
02 474 617 SILe/S JuepLRdap pue Juspusdapul JO Aljiqeqo.d syl suiuped erqa O v
[44 9 ZL ‘SSew Jo ‘ybiem ‘JueLweinsesw sbue ‘swn (oA ‘ease ‘Yibus| 0} 108dsa. Uim s1osfao aedwod W INSes N e
9 29 79 pue adojs Aunndwod pue Buikynuep! Ag saul| Jo sydelf pue suossaldxe fesul] 91joguuAs usamieq a_ﬁ%ﬁ_@w %mMﬁ “ eIy | O 4
6€ /S 99 'Sjew 199p pue sefdul 87 1I0sap pue ppow o} anfeA ade|d asn slequinN ON T o Nem|IN
or yA4 €9 ‘sBuivelp 8jeas BulAjoAUl SWB[oId BA|CS JO JoNJSU0D uBWRINSE3 N N g
i 2S5 65 'suossaldxe orelgabe Jeaul| uo ‘sjool aredo.dde Busn ‘suoireiedo diseq wioed elgab |y N 4
8¢ L€ o U0 RRIUBS3.0B] [ens|A e USAIS 8JedsS [eUOSUBLUIP-S91U3 U1 pue Sue|d sy} Ul sSdeys dURWIoSD 8q1Osap Jo ‘sulep ‘Ayiusp| Aipwoso | oW €
Ly 65 G9 'Slequunu [euo e Yiim suo ieindwod wiogied slequinN ON Z AUnoS
o4 9e (574 seap| o1k 8y} Busn saul| pue siuiod Jo suoisod sl 8qLseq Apwoss | oW T apeq-1welN
dlland uoiIpsiIn|
nusIgq ol! feuoizeN aAIeI[go afeosqns | adAL wel| ousia
1991100 1USd Iod
61 oL v 'aWN|OA Jo ‘awn ‘9[fue eate ‘Yibus| se yons painseaw Bu g 81nq Lie 8y} Joy 1un jo adAl o udoidde ue asn Jo 109pS JuBWBINSES |\ JN [
e 67 65 'S9[04101WSS 10 ‘S3[0110 ‘SuoBA|od uod11OSIp USRI LIM B WOy YoIeXs Jo meiq Apwoss | YOS 1%
o 29 0L ‘SIueAS JuBpLBCRP pue Juspusdapul Jo Aijideqo.d auyyauiweRd eed | OW €

ADDENDUM TO PIECES OF THE PUZZLE: RECENT PERFORMANCE TRENDS IN URBAN DISTRICTS



APPENDIXH

Appendix H. Changes in Average Scores by Subscale and
District: 2007 to 2009







TABLE H1. CHANGES IN GRADE 4 NAEP READING SUBSCALE AND COMPOSITE SCORES (SIGNIFICANCE AND
EFFECT SIZE MEASURES) FROM 2007 T0 2009, BY DISTRICT4

State/jurisdiction Effect Significance Effect  Significance Effect  Significance
size size size
National Public 0.00 > 0.01 > -0.01 >
Large City 0.04 — 0.06 1 0.03 PN
Atlanta 0.06 — 0.04 — 0.07 >
Austin 0.07 - 0.11 - 0.04 VN
Baltimore City () () () () () ()
Boston 0.15 1 0.13 > 0.16 T
Charlotte 0.06 — 0.05 - 0.07 >
Chicago 0.05 — 0.07 - 0.02 VN
Cleveand -0.14 — -0.07 YN -0.20 VN
Detroit () (1) () () () ()
District of Columbia  0.15 1 0.13 1 0.15 1
Fresno () () () () () ()
Houston 0.17 1 0.15 1 0.18 1
Jefferson County () (1) () () () ()
LosAngeles 0.04 > 0.03 > 0.05 VN
Miami-Dade County () (1) () () () ()
Milwaukee () () () () () ()
New York City 0.10 1 0.13 i 0.08 >
Philadelphia () () () () () ()
San Diego 0.07 — 0.09 - 0.05 VN
— Not available
+ Not applicable

 This report includes charters in the TUDA analysis according to the rules that were in place in 2007 and 2009.
Beginning in 2009, TUDA samples included only those charter schools that each district included for the purpose of
reporting Adeguate Yearly Progress to the US Department of Education under the Elementary and Secondary
Education Act. This rule did not exist in 2007, so the TUDA sample that year included charters without this AYP
distinction. The inclusion or exclusion of charter schools from the TUDA samples did not affect the significance of
the change in reported scores between 2007 and 2009, with the exception of the District of Columbia. Therefore, we
removed charters from the District of Columbia sample in both years in order to ensure that the scores in 2007 and
2009 for DCPS were comparable.




APPENDIX H

TABLE H2. CHANGES IN GRADE 8 NAEP READING SUBSCALE AND COMPOSITE SCORES (SIGNIFICANCE AND
EFFECT SIZE MEASURES) FROM 2007 TO 2009, BY DISTRICT

State/jurisdiction Effect  Significance Effect  Significance Effect  Significance
size size size
National Public 0.04 1 0.04 i 0.02 1
Large City 0.07 1 0.04 T 0.05 1
Atlanta 0.14 0 0.18 — 0.08 PN
Austin 0.11 — 0.18 - 0.04 VN
Baltimore City () (1) () () (1) ()
Boston 0.10 > 0.03 - 0.14 VN
Charlotte 0.00 — 0.04 — -0.06 .
Chicago -0.01 - -0.01 — -0.07 —
Cleveland -0.13 YN -0.11 PN -0.23 !
Detroit () (1) () () () ()
District of Columbia 0.10 ™ 0.11 YN 0.00 VN
Fresno () (1) () () () ()
Houston 0.00 > 0.04 — -0.05 >
Jefferson County () (1) () () () ()
LosAngeles 0.09 1 0.08 > 0.03 —
Miami-Dade County () (1) () () () ()
Milwaukee () (1) () () () ()
New York City 0.09 — 0.04 > 0.09 —
Philadelphia () () () () () ()
San Diego 0.11 > 0.10 > 0.09 PN
— Not available

+ Not applicable
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