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The long agony of English as a world language.
English, Englishes and the communicative use of
other languages within the market, within the
classroom.

Introduction

This paper wants to examine the present commuweati
situation in our global world, and consequently hesition
occupied by the English language as the main medns
interaction. |1 do not intend to make any realigtiediction, but
my purpose is only to evaluate the spread of thigjllage as
well as the rise of other languages according tb bee people’s
attitude towards foreign languages, due to the aiigm effect,
and the spread of English, due to the market inpitsthe
moment, a favourable tendency towards the spre&shglish is
enhanced by globalization (Crystal,1998; GraddéB7i Brutt-
Griffler, 2001), while, the spread of other langesgs mainly
stimulated by the huge migratory flow, viewed ag tmain
process affecting this century (Tosi, 2001; Guusd&and Durk
Gorter eds. 2001; Guus Extra and Kutlaygvar eds. 2004).
People move from one country to another for marffemint
reasons, but, while moving, they want to keep tealities
belonging to their country. So, we have two phenuamel.
Globalization, which favours the spread of Englisimnd 2.
Migration, which favours the spread of other largps each
community focusing on its mother tongue. Strictiyaehed to it,
is the notion of 3. ‘culture’ and that of ‘identityFollowing
these three issues, linguists, philosophers andiqumhs try to
solve the central dilemma involving the link betwdanguage,
culture and identity. In this essay, | would lilkedtress that the



spread of English does not mean the spread of &tariehglish
any longer, but more often the rise of varietiesEofglish,

varieties which reflect also the linguistic, theltaral and the
environmental inputs of the country using Englishaameans of
international communication. In order to explaire treasons
which contribute to accept the actual use of vimsetlerived
from Standard English, | embrace Stuart Hall’s é&tuHall,

2006-2007) vision of ‘culture’. In Hall's words, fact, ‘culture’

acquires a certain flexibility; it is no longer @it and reductive
notion linked to one place only, but it is influeadc by the
contacts and the relations established among pgopésed
either by globalization and migration, or by thedia and its
signs. For Hall, culture is not something to simappreciate or
study, but is a "critical site of social action amdervention,

where power relations are both established andnpally

unsettled"(Procter 2004: 2).

Because of a certain flexibility attached by Hallthe
notion of culture, this essay is also based onpthigsophical
discussions about the differences and similardigsting among
people living in different countries as discussgd_othard. In
this case, my perspective, that follows the thefrraigration as
a central point, is centred on the importance toept other
people’s realities in order to “reinvigorate andesgthen the
spirit” of the host country (J. F. Kennedy 1964),8%s well as
“to achieve a constructive and real understandimg) ot the
illusion of “the whole and the one ... let us actevaie
differences ...” (Lyothard 1999: 82).

The debate on this purpose is very warm and theze
two different schools: some scholars agree on illésc¢ussed
spread of English, others do not. So, even thouighdifficult to
hazard any plausible prevision, | feel | can sat tnglish will
certainly dominate the linguistic sphere of thetngears, but it
will change its grammatical and semantic strucagavell as its
phonetic and phonological system, turning into sswearieties,
each time suggested by the environment in whicis itised.
Moreover, English will be sustained by other largps
enhanced either by socio-political and economicsopa



(Chinese, Hindi/Urdu, Arabic, Russian) or by thegrating
people’s attitude to maintain their roots.

Publicity, and visual arts in general, might hetpto find
an answer, since the language of advertisementssseesense
in advance with an extremely acute feeling the ghanhabits
of people influenced by both global market and glob
behaviour. Publicity can even give us some suggestiGlobal
market spreads global products; so, in order toncerunialize
them it is used a language known to the majoritgeaiple. As a
consequence, English and the local language sénisegdurpose
until a few years ago (see Pirelli, local flightngoanies etc.).
Nowadays, different countries are emerging from the
commercial point of view, so their products alsaeenthe
market. In order to sell them all over the worldjsi used the
language of the country to which these product®rigel(see
internet publicity in Russian and in Chinese), durse
supported by the presence of English (pseudo) amgs. On
the other hand, billboards are becoming internatiogspecially
when they want to commercialize a well known prdgdircthis
case more than two languages (local and Englishysed, and
the whole advs. is written in as many languaggsoasible (see
Ferrarelle, etc.).

In conclusion, | feel I can say, that we have ® b
prepared to face a multilingual and multiculturairig. |1 hope,
the future linguistic scenario will be crossed by a
multilingual/multicultural atmosphere. English wiltertainly
maintain its predominant position, but we will benaincline to
accept and understand not only the many Engliseeergted by
the different countries in which English is used ifdernational
and intranational realities, but other languages, Moreover,
learning foreign languages will be a good inputfight our
mental laziness with a consequent benefit for saimb for two
reasons: to stimulate a wider cognitive growth dbildren and
to slow down the aging process for adults. Thistpasfuture
situation can be achieved by analyzing the mukiral and
multilinguistic area in which we live, without clog our eyes
and our minds in front of the many problems ourietycshows



us every day through the media and through oumdivi
experience. School has a huge responsibility, sihdeas to

adequate its curricula to this changing societyl #he focus on
languages is, in my opinion, the first step to state

integration and to reduce prejudices. To know #mglages of
‘our brothers and sisters’ will be the only way uaderstand
them.

“... Children must learn to
Value cultural diversity,
Look at their cultural background from their owrddnom other
people’s perspectives;
Understand the behaviour of others to solve problamsing
from cultural misunderstandings,
Develop strategies and techniques to handle ceanc@tflicts
arising from different expectations, interests, aallies;
Act on the basis of human rights against discritmamadirected
at minorities;
in the case of Muslim children, learn about Islatnadition and
history, be able to function effectively ina donmitigg Christian
society, and acquire knowledge about a secularegoaevith
freedom of faith” (Guus Extra and Kutlay §aur, 2004: 95).

1. a) The role of culture and identity during theadysis of ELF

The problem concerning the evolution of English &adole as
lingua franca is inevitably linked to the notion aulture and
consequently to that adentity. These two words have acquired
new meanings ‘in relation to globalisation,” one tbe main
means of the spreading of English. Of course, itera#nd
culture have been affected by ‘global cultural confations’.
‘Global cultural confrontations’ (D.Morley and K. dRins,
1995: 122), in fact, have broken the coherence iatebrity
linked to the idea of both identity and culturenca they are
now related to the notion of differences as a tesfutliscussion
about a series of other debates linked to our mpastern



society: “feminism, ethnicity, sexual orientatidayrocentrism,
the diasporic, the post-colonial and the post-matigFerguson,
M. and Golding, 1997: xxvi).

As Stuart Hall says “identities are ... constitutedhm, not
outside representation;” identity is “productiordn on going
process. As a consequence, identity is unstabtause it has to
confront Others’ realities, in brief the ‘OtheH#ll and Du Gay
(eds.), 1996: 4). In fact, nowadays, identity anfture have to
face new realities, those realities forged by aieserof
phenomena, which spread all over the world invayvin
commerce, finance, tourism, marketing, media arel lihge
reality of migration, too. Within this content, twle and
identity involve the notion of “integration and ¢ohnce of
differences” (Larrain, 1994: 165).

According to de Varennes (1996) language is onbef
strongest symbols of community and shared cultor@uman
society and signals one's membership in a commuratyguage
is used by immigrants as a resource to convey thetural and
personal identity. He says that, although languagenot
included in anti-discriminatory legislation, it hagten been
recognized a very important discriminatory element.

In sum, the dilemma about the relationship between
culture and identity is in continuous evolutionncg it is
contingent to our changing world. In order to urstiend the role
and the position of English dimgua franca and consequently,
its evolution into the phenomenon of Englishes, hewe to
understand the role and the position of identitg enlture first.
Do people, who use English for a variety of purgodeve to
conform to the British or American heritage or ¢hry adapt
standard English to their realities? If culture ahehtity expand
their area and include all the possible varietiakeld to this
notion, for example, the one which comes from peabo
behaviour as the result of a comparison betweenvays of life
and the one which is excluded as different, thésg aur verbal
and non-verbal communication has to conform to rarinisic
reality. Linguistic means has to adapt to the sibmainvolved
without reflecting a standard and fixed language.fixed



language, this is the limit of any tongue when usethin a
classroom context as a foreign language. In faotjemts are
suggested to follow a formal, standard system. l@&ncbntrary,
we know that the peculiarity of language is cragtiva
spontaneous creativity enhanced by the environraedt the
context involved during the speech act (Chomskg8]9

So, why should a NNS risk to lose this componery on
because teachers of English and NS do not wantdepa any
anthropological changes relative to semantics, haqyy,
syntax as well as prosody, phonetics and phon@l@agativity
stimulates changes, but creativity is itself insgirby the
surrounding atmosphere. Then, in order to avoidthineat for
NNS to talk like parrots, both NS and teachersmjlish should
give a foreign language — in this case Englishe-apportunity
to expand according to the speakers’ realities teamands and
their expectations. Widdowson is really convincdmbw the
definite shape English abngua franca should take: “The
functional range of the language is not restricted; ...
enhanced, for it enables its users to express tleess ...
without having to conform to norms which respeat #ocio-
cultural identity of other people” (Widdowson, 20(361).

Furthermore, when Hall argues that ‘race’ shou& b
understood not as referring to some genetic essénteas a
“floating signifier,” whose meaning is never fixestimulates us
to intend the use of the English language, whenl@yed by
both foreigners and outer circle speakers duringheei
international or intranational speech acts, as difoun and
really creative event. The signifier of both ‘Ergyli and ‘race’
becomes ‘floating’ and ‘floating’, also becausettshould be
encouraged by the continuous comparison and cdafion
with the ‘Other,” with differences (S. HalRace: The Floating
Signifier - videotape lecture -, undated probably 192@&06;
2007).

It seems necessary, at this point, to mention drygbs
theory about the notion of culture and the suprewie of
differences. The problem has philosophical rootd aprings
from socio-linguistic evaluations. Lyotard’s positiis based on



the value of differences. He claims thatifféerends; while

stimulating the flow of linguistic interaction, paiout the role
of sensitivity from which derives the actuatlifférend$ in our

contemporary society. Imagination, creativity amgjalarity are
the three pillars of Lyothard’s philosophy:

Postmodern knowledge is not simply a tool of the
authorities; it refines our sensitivity to diffeis and
reinforces our ability to tolerate the incommensblealts
principle is not the expert's homology, but theeantor’s
paralogy. (Lyotard, 1999: xxv).

When examining Lyotard’s theory we can stadnf two
points: 1) from his refusal of “the very modern jpd of a
universal language” from which “the confusion lieand 2)
from his statement: “to speak is to fight.” Frone thrst point,
we understand that he is against the search foversdl
foundations and mutual understanding as establishgd
Habermas. Even if the two scholars talk about ‘knowledge’,
then they turn the discussion into the questionlamiguage
games, which Lyothard says “are heteromorphousjesulbo
heterogeneous sets of pragmatic rules”. In ordemladbieve
linguistic interaction, Lyotard is rather in searohdifférend
which“ ... occur(s) when we link onto another so-called pata
(: 65). Therefore, “his theory can rightly be cdllghraseology,”
says Vandenabeele (Vandenabeele, 2003, Vol. 3:B52Q@1).

A différendoccurs when we link a phrase onto another because,
| think, it depends on them to establish the linkth the context
in order to give real meaning (content) to the speset.

A différend takes the form of a civil war, of what the
Greeks called a stasis: the form of a spasm. ThHeaty
of the idiom in which cases are established andlated

! Haberman’s universals aim to facilitate those d@ms which permit mutual
understanding during linguistic interaction. Helsdlis positionDiskurs in other
words a dialogue of argumentation, 1973.



is contested. A different idiom and a differenbtmal are

demanded, which the other party contests and seject

Language is at war with itself, and the criticaltetaman
posts guard over this war. [...] In tdéférend something
cries out in respect to a name. Something demantie t

put into phrases, and suffers from the wrong o thi
impossibility. ... Humans who believe that they use

language as an instrument of communication andsbeci
learn, through the feeling of pain that accompairties
silence of interdiction, that they are conscriptiedto

language (Benjamin, 1998: 357).

Linkages are infinite, they generate linguisticenaiction, as
Chomsky’s kernel sentence has infinite possibditie generate
other meaningful sentences.

The second point - “to speak is to fight.” - assame

following Wittgenstein’'s perspective, that languagea game;
therefore it has rules to follow; rules which ndredéss are
never so strict. Linguistic games do not constitaterigid
classification of rules determined by a rigoroudcuation;
rather they offer alternative possibilities whenluzding a
linguistic expression according to its effectiveuds the move,
participants make during a game, shows a kind wdntion as
well as a plan, so, new phrases, new words, newmimggashow
creativity, a creativity which determines languageolution.
Furthermore, language modifies also because ofcthwact
established by other languages flowing together.
Wittgenstein’s view of language “as being separdted
itself” is very near to Lyotard’'s statement: “toegii is to fight.”
They both, in my opinion, centre on the role of ayuhy during
communication. The metaphor of the maze, used
Wittgenstein to describe the movements and theuéwal of the
language, is very appropriate. Language is no loagenified,
complete system, rather it is “a maze of littleests and squares,
of old and new houses, and of houses with additibos
various periods:” (Witttgenstein, 1968: 49) a madech always
modifies according to creativity and language conta

by



To conclude, as culture and identity move quickét to
remain standardised when following the evolutionboth the
time and the space in which ordinary people inteaad relate
to each other in order to survive in a global wpHlso English
has to turn into a variety of Englishes which refflthe context
in which they are effectively used. To be able taerstand
these varieties is difficult and complicated, sirthe gap with
their ‘mother tongue’ is often wide. But, as ourrdochanges
drastically and quickly, so language has to adapt
communicative necessities, and Englishirmgua francacannot
avoid this rule; Englishes are the inevitable cqusece of the
main feature belonging to language: the developnunan
intricate and endless maze.
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1.b) ELF, migration and Human Rights Documents

It seems as if we have never time enough to thibdug
our future: everything moves in a blink of an eyada
communication is taking many different shapes. Comication
reaches anyone anywhere in real time; technologyiges us
with very sophisticated instruments which help pedp get in
touch with the whole world very fast, and the laage used as
lingua franca— English -, with its concise grammatical system
— seems to help this process, although the spreadamguage
cannot be totally attributed to intrinsic lingucstqualities. In
fact, the English used for immediate communicatppears a
simple language from the syntactic point of vielag bnly real
problem is pronunciation, but the spread of Englsskeems to
have overcome this side. In brief, English has bestuced,
during the centuries, to a very “essential” langud&Graddol,
1997: 6).

The syntactical-grammatical structure has beenvewpl
leaving out cases, declensions, affixes, suffia@s] now it
shows only a few rules and a simple structure esibheavhen
developing informal functions; on the other harsl semantic
aspect has been enriching and enlarging by takiogisvfrom
many languages, so to give access to a detailedisprand fast
communication. The only ‘black side’ is its proniaton; but
also from this aspect English has been manipulatieghting to
the speaker’s pronunciation, which inevitably rette his/her
local system. In fact, the many people who needigim@s an
international language have developed varieties,ictwh
necessarily reflect their mother tongue in both tral and
written skills. In doing so, they reflect the vemature of the
English language: “...the desire to try out new sects, new
terms, new forms of syntax, that is, Anglo-Saxobeity”
(Benjamin, 1998: 63).

The debate about ‘incorrectness’ is an old questioh
appeared imhe Rudiments of English Grammiar1761. Here
Joseph Priestley remarked with Ben Jonson “thattistom of
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speaking is the original and the only standardrgf language”
(Priestley, 1761: 24).

Again in 1795 Lindley Murray wrote a grammar whose
very long title emphasizes the flexible nature nfksh: English
Grammar adapted to the different classes of learners; With
Appendix, containing Rules and Observations for nfyting
Perspicuity in Speaking and Writingjo come back to our age,
it is essential to quote David Crystal, one of thest influential
contemporary writer: “In the 1990s | thought we gv@ntering
an era where a more flexible attitude to language lecoming
routine. | could sense it in the way the new Natld@urriculum
was reintroducing formal language study into scbobut with
an emphasis on explanation rather than prescripammar
was back, but now kids were being asked to explain
grammatical variations, not to blindly condemn thd@rystal,
2007: 142).

In our global world, the controversy between thesn
who do not mind to diverge greatly from the Englsgoken in
Britain or North America, and the others, who seemcare
more, involves both the didactic of English as aeifgn
language, and English viewed as an internationahnseof
communication. As a consequence, the question ocpengle
debate between linguists and teachers of Englighb@e, 1993;
Kachru, 1996; Fishman, 1972, Ferguson, 1991; Caapig
1999). From the classroom point of view, we all wnibat it is
extremely difficult, once the mother tongue systeas achieved
a mature level, to impede interferences between tthe
languages. It is hard to lose the mother tonguerdcehen
talking in a foreign language, so, in order to siae the
knowledge of English and not to discourage thenkara
flexible attitude by the teacher will be fruitful.

But, apart the simple and flexible grammatical e,
which some authors (Smith, 1976; Pakir, 1999; Gatbian,
1998) consider as the main cause for the spreadfiiinglish,
the reasons enhancing the expansion of this lamgasgmainly
linked to economic, cultural, political, and sdcialities
(Paulston, 1992; Quirk, 1985; Myers-Scotton, 199Bhese
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reasons have, in fact, determined the social streicf both the
19" and 28 century.

The 2f' century has added another input — the spread of
more foreign languages -, since it is experiencanghuge
migratory flow, and consequently ethical issuesatmed to
human rights: linguistic, cultural and religious.owadays,
immigrants are more incline to retain their rodiscause they
are aware that, in order to join the new social anttural
system, they are no longer supposed to forget abeutorigin.
In this, they are helped by international projeotéh political
and educational. In fact, The Human Rights Documdrave
established rules and amendments that try to gratepeople
who decide to organize their life outside their h&stcountry.
One of the main linguistic points on the human tsgagenda
argues that a child has the right to be educatethtanaing
her/his mother tongue.

If we analyze the Charter of Fundamental Rightshef
European Union and the European Convention on Human
Rights, the Fundamental Freedom, or the Universalldation
of Human Rights up to the specific document inctude the
Universal Declaration of Linguistic Rights, we rieal that they
all focus on the linguistic issue linked to eduaati

The first document, while starting from human digni
and consequently, from the right to life, to ligetio asylum and
to the deference to private and family life, goesto analyse
‘freedom of expression’ and ‘right to education’.

Article 22 — chapter Il - emphasises clearly thia¢
Union “shall respect cultural, religious and lingtic diversity”.
The second document — ECHR -, also based on huidaesy
faces in article 2 the problem linked to the righiteducation,
then in article 9 the freedom of thought, consageaid religion,
while in article 10 the freedom of expression. Ttierd
document — FF - article 1, while pointing out trengral welfare
of each individual: “All human beings are born fie®d equal in
dignity and rights”, proceeds to emphasize in ktit3 “the
right to freedom of movement and residence”; traticle 15
faces the right to a nationality, while articles&@&&d 27 promote
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education through the means of “... tolerance anenétship
among all nations, racial or religious groups.” Evhough the
fourth document - Declaration of Human Rights - glo®t
specifically talk about linguistic developmentjstobvious that
in order to achieve real benefits people have twelkde more
than one language. Is it? | don't see the pofnthis whole
section on human rights as to how it relates/imfigs etc the
spread of English as a lingua franca.

The Universal Declaration of Linguistic Rights -efises
primarily on the linguistic issue. After making seal
considerations in the Preliminaries - “considerirthat
universalism must be based on a conception of istiguand
cultural diversity ... considering that, in ordereosure peaceful
coexistence between language communities, a safriegerall
principles must be found so as to guarantee theng@iion and
respect of all languages and their social use inlipwand in
private; ...considering that various factors of amrainguistic
nature ... give rise to problems which lead to théeesion,
marginalization and degeneration of numerous laggsia..” -,
it concludes that it is necessary in order to ahi8dinguistic
peace throughout the world” ...“to correct linguistic
imbalances” by ensuring “the respect and full depeient of all
languages.” The concepts expressed in all thelestiocluded
in the Preliminary Title consider the situationimimigration as
a focal point. So, it starts from “the principleathlinguistic
rights are individual and collective at one and shene time” to
go on by considering that in order to maintain deraoy it is
necessary to offer respect and satisfactory camdgitiof life to
the “nomad peoples within their historical areasnogration” as
well as to valuate “as a language group any grdupeosons
sharing the same language which is establisheleiierritorial
space of another language community but which doas
possess historical antecedents equivalent to thafsehat
community.” Article 4 develops this notion more gdbe by
enforcing the role of acculturation and assimilatiavithout
sacrificing the mother tongue roots. Along withsthgrinciple,
articles 11, 12, 13, and 14 stress the conceptuttilimgualism
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provided that “everyone has the right to carryauactivities in
the public sphere ... in the language specific to tdreitory
where s/he resides” but also “has the right to begher
language in the personal and family sphere ... tpdigglot and
to know and use the language most conducive tohdris/
personal development”. The last article of Sectibn- 30 -
elevates all languages at university level and gshgs “The
language and culture of all language communitiestrbe the
subject of study and research at university levBEttion IV,
dedicated to the cultural issues, again focusat@might to use
and maintain all languages during cultural appreacHAll
language communities are entitled to access tarcuiteral
programmes through the dissemination of adequébeniation,
and to support for activities such as teaching l#mguage to
foreigners, translation, dubbing ...”. Section VI clhudes with
an important article - 50 —, which gives status‘@dvertising,
signs, external signposting, and all other elem#rdas make up
the image of the country.” In conclusion, linguistiiversity
offers the chance to develop multilingualism, sofagour all
languages and all communities living all aroundwioeld.

The creation of a World Commission on Linguistic
Rights aims to preserve and maintain alive as nexmyuages as
possible.

“...linguistic rights should be considered basic hama
rights” (Skutnabb-Kangas and Phillipson, 2000: 1).

As a result of this analysis, it seems natural tiod only
one single language has the right to assert itsoaty, but all
languages and cultures should be promoted. Thetiddemot
the ‘reality’, so, of course, the problem of inigibility in our
global society cannot be solved by teaching andnieg all
living languages; it is still necessary to turn aocommon
language for international communication, and Efglihas
acquired this role. But, in order to put the abowesiderations
to good use, we should acquire a more plasticudéitowards
other languages as well as to all the varieties imgnirom
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Standard English. As a consequence, in the ligthefrequent
relationship established among peoples becauselitital and
economic situations, also multilingualism and nouwiliuralism
seem just as necessary and natural as they ard.usef

Also from the educational and pedagogical pointiew
| feel the urge to stimulate the introduction ire tlschool
curriculum other than English, French, Spanish ermn@n even
other foreign languages.

The Italian School system seems very sensiblersago
languages, so it is changing drastically. In Sepem?2010 the
Ministry of Education has opened a selection foogbe who
have a degree in Chinese and Arabic in order todote these
two languages in the Italian system of educatiomeschildren
from that background are regularly attending ourosts and
their number is increasing drastically. Also thadef an Italian
High School in Vicenza has recently said that imgortant for
students to know languages like Arabic and Chinasdact,
most of the students come from those countries.

In conclusion, many school curricula all over Itaye
joining this multilingual program spreading it dt lavels. Even
the magazine Donna Moderna (settembre 2006), whiclot a
very authoritative source, emphasizes this phenomemoping
to touch all social classes (Tosi 2001; René AQp&4).

Then, another good reason for learning languades i
Arabic, Chinese, Hindi/Hurdu, Rusian, etc. comesmfrthe
actual economic situation. The 2tentury is expanding its
market to various countries: Asia, India, Russiastérn
countries, and of course the Americas; thus, fogusihe
economic attractiveness on other major languagesaN\know
the growth of Indian computer companies and theyniaiian
young people working there. We are also experimgnthe
phenomenon of new and consolidated managers ingeiteir
money in east countries in order to open smalagd industries
or firms. The shift in economic relations will hagerelevant
effect on the popularity and use of different toegu
Furthermore, apart migrant workers, people move rfany
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other reasons: education, business, tourism, apdiame they
move they take with them their language and thdiuce.

In brief, after this analysis about the presentrlgvo
situation, | think that the role of English as arlddanguage is
less secure than might appear. In the near fuheestenario
might change. We do not know how it will developt lwe can
predict that the English language will still maintats role as
lingua francafor many years, not necessarily as the British or
American version, but as a world standard adaptingnany
international situations. If we establish a linkvibeen macro-
economic factors and language popularity, new ¢prei
languages - Chinese, Russian, Hindi/Urdu, Arabicwill
certainly emerge as potential market means, thusufang this
or that economic, political or demographic develepin
Nowadays, for example, in China jobs interviews @agied on
by international companies in Chinese Mandarirt frsd then
in English. Their foreign managers are requiredgpeak both
Chinese Mandarin and English.

“In China, the era when overseas executives coelid
on translators is ending. The Chinese governmewt neguires
top executives at securities firms to pass writted oral exams
in Mandarin, the national tongue, and Chinese mensagxpect
meetings to be conducted in their own language. novkdng
the language makes you seem more intelligent, nmwaved
than the foreigner who just sits there and smilésternational
Herald Tribune, Friday, August 24, 2007).

Authoritative Italian papers, too, stress the nsitggo favour
the learning of other foreign language:

“Vivere e fare business con le altre culture, sepaura.
uomini e donne del personale, dello sviluppo,ladel
formazione e del marketing discuteranno di intdtoalita, di
Islam, di Cina, ... Ci saranno casi di aziende cheramo nei
mercati arabi e cinesi.” (Il Sole-24 Ore 10 genrz007).
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Under the light of this almost clear situation, Ravid
Crystal said, during his plenary lecture at theern&tional
Conference on Global English (14-16 February 200&0na)
“predicting the linguistic future is always a danyes activity.”
But, if we rely on cultural reasons and on the tsedonomic
relations, perhaps we might develop new suggestidrithin
this scenario, | feel | can hazard previsions nioty on the
emergence of some ‘important’ languages that megiablish
their position as international languages, but eMea myriad of
other languages, which will be used effectivelymaltilingual,
interethnic contexts. This because the world, durcipally to
the phenomenon of migration, is going to be awdrat t
‘difference’ does not have a negative connotatioy anore
(Lyotard). We hope that a multilingual world wilake into
consideration the fact that differences add qualtylife. In
short, more languages and cultures one knows teeidbdor a
wide and successful communication among peopldsstriotly
from the linguistic point of view, but more widefyom the
anthropological side (Fought, 2006; Trechter ancchgitz,
2001; Rampton, 1995; Mesthrie, 2000).

Multilingualism/multiculturalism can stimulate and
improve this process; so, in order to provide ganeognitive
support to minority groups within the host countmheir
languages should be introduced in the school adaic
improving bilingualism (Romaine, 1989; Hamers ankhng,
1989; Homel, Palij, Aaronson, 1987; Sidney, 1983).

Once more, | want to assert that foreign language
learning is important for a better general cogeityrowth of
children as well as of adults, so to enrich perbtynand slow
down our brain aging process (Lenneberg, E and éleeng E.,
1975; Aitchson, 1976; Ullman, 2006, 2008; Kamps1®0
Genesee, 2000). We know that stimuli become weakrare
for old people; neurons get scarce in number ard hitain
looses its full activity. Differently, synapses go growing and
multiplying once the brain receives enough stimmliso doing
a certain balance is assured (Borden and Harrig;1R8stak,
1988; Lamb, Sydney M., 2005, 2003; Glezerman, Tety&
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Victoria Balkoski, 1999;Lamb, Sydney M., 2003). It has been
proved that an adequate aid is offered by the iegrof foreign
languages, because the learning process is alpedély the
knowledge of the cultural aspect attached to thegue. In
addition, didactic supports, facilities availabl® foreign
language teachers, video, audio and internet eswas well as
satellite TV channels, stimulate this developmerdgatly, by
favouring the spread of all the languages peoplet waget in
touch to (Canagaraj A. Suresh, 1999; Shor I., 1992)

Graddol (1997) says that the Internet will soorabke to
provide cultural as well as commercial needs, sorésult will
be the use of more languages on the Web.

In sum, a greater presence of languages is to fected
and assured for various reasons; one of theserigirdg the
global audio-visual market: the representationvesentation as
studied by Stuart Hall (Stuart Hall, 1997). Davidy§ial, our
authoritative linguist, grown up in a multilinguaetting,
encourages the idea of knowing more than one lajggaa an
advantage for a better development of the wholsqueity:

“I believe in the fundamental value of
multilingualism, as an amazing world source which
presents us with different perspectives and insigahd
thus enables us to reach a more profound understantl
the nature of the human mind and spirit. In my idea
world, every one would be at least bi-lingual" (&sy,
2003: xiii).

Nowadays the whole linguistic atmosphere is chamqgin
people seem to appreciate the many languages dhgdesu
offered by the easy contacts established for aewarbf
communicative means; people seem more sensiblecdept
new cultures. Of course it is not so simple, andrahare
protectivist ideologies, e. g. nationalism and lisra that try to
contrast the good attitude of some people towatidksr cultures
and other languages.
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Meaningful examples come from the cinema market and
the media in general. They stimulate multilinguisamd
multiculturalism by producing advertisements andmdi
showing multilingual and multicultural context, wke the
protagonists talk shifting from one language inbotaer. The
last film by an Italian producer shows a situatiamere
characters alternate Italian with Arabic. “Le Tmeg' on the
stage in Naples, also develops dialogues in mairfigreit
languages. As a consequence, many questions arteha
debate is still widely open; English like Latinkdi French, or a
global, always renewed English with all its vaest Englishes
-, which, meanwhile, does not exclude the use dferot
languages?

1.c) Standard English, ELF, Englishes

This long preamble has been necessary before examin
in details the present situation of the Englistglsage - the role
of English within the whole world as well as itso&wtion. But
in order to achieve the point, | think, | have fstahguish four
main different situations: 1) one, in which Englights as a
formal means of communication; 2) two, when it sed at
informal levels during occasional situations withanspecific
environment; 3) three, when, being the languageooimerce
and finance, it shifts into the field of Englishrfgpecific
purposes, and 4) four, when it involves the writtexle within
the field of literature by authors belonging to emufcircle
realities. Some of these points play in favourhaf $preading of
Standard English, while others seem to hampexarsion.

Referring to the first situation — English actsaaformal
means of communication -, we know that Englishdeduas an
almost spontaneous linguistic means wherever aneneer
there are speakers from many different countries. &
consequence, it is the language of internationaferences,
scientific meetings, essays, journals and reseputiications.
Within these fields, there might be no problemsgsithe main
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aim of both speakers and writers is to talk as a&llo write in a
correct language, very formal, and therefore, rddieigp as
much as possible the United Kingdom or the Amersiamdard
A little more complicated, always within this arésthe aspect
related to the oral language, which undergoes rifieeince of
the phonological and phonetic features linked td derived
from the speaker's mother tongue system. Nevedhglany
speaker shows the effort to imitate the standardylign
pronunciation, or even the RP accent, and modtetime this
aim achieves satisfactory and adequate resultscdDfse, if
international conferences involve fields other thiaguistics -
medicine, technology, business etc. -, these mthegapeakers
who use English as a mere tool for internationahiwanication
and aim only at efficient communication — to be enstbod -
rather than at a ‘correct’ pronunciation. So, whiéernational
Linguistic Conferences enhances the spread of 8&tdnd
English, the others provide a good resource foietias of
English, even though, we cannot deny that anyonddide to
achieve an adequate pronunciation.

The second situation — occasional use within @iBpe
environment —, is very complicated, because it iesph total
different context. This context involves the useBEofglish in
order to satisfy communicative necessities withinoantry in
which there are different languages spoken by thees
population divided into various ethnic groups, eag®aking
their own tongue, but, meanwhile, sharing almos& fame
political and economic system (India, Pakistan, soifrican
places, etc.). In this case English is the main roamcative
means outside the familiar environment, introdutedievelop
formal circumstances. Thus, English becomes theonsec
language employed to cover social and educationet®ns for
the inhabitants of a multilingual, but mostly mountuaral
country. As a consequence, English needs some ebaing
order to cover specific social and linguistic dstalhe variety
adopted has no more the strong aim to imitate Standnglish;
its main purpose is to be efficient within that tpadar
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framework. This points enhances the spread of Emglarieties
- Englishes.

The third situation, which embraces the field of
‘languages for special purposes,’ includes spetdiminology,
and often a particular grammatical use of tensag {ee use of
the simple present in the language of sport, tieeofisshall’ for
Law documents, etc.) as well as of the structurthefsentence
(word formation in the language for Law, formulas the
language of commerce, etc.). It is strictly linkex the first
situation, since it emerges during conferences witbpecific
aim. Here it is required a specific code which gewdifferent
areas at international levels: technical, tourisradicine, sport,
law, commerce and finance, etc. The English usedimthese
corpora is almost standardized in order to be sumeach any
intent (Gibbons, 1994; Gotti and Dossena, 2001; ©wad
Dynes, 1993; Gledhill, 2000; Vassileva, 2001; ESEroAs
Cultures, 2008-09-10). Here, too, it is essentaldistinguish
between the written and the oral skill, but usualy these
standard varieties match with a codified linguistise. But
codified are just certain jargon words; grammar and
pronunciation are not. This point, while enhandimg spread of
English, is also linked to other languages commegifemerging
market requirements (Smakman et al,. 2009; Maz20i06).

The fourth condition — foreign people writing in ¢ish
-, is becoming popular, and we have very good gtesnin the
field of literature, of novels, romances, shortigt® etc. written
by people who speak English either as a foreigasoa second
language, or even as a mother tongue in a bilingoatext. In
this last situation, English has been acquiredidaithe familiar
environment in which the original language of thmigrant
family is used spontaneously. Within these corpam,have to
consider one main very relevant point: the sematdiel.
Semantics, in fact, is the segment which, togethath
pronunciation, is mostly influenced by either thgteenal
context, if the writer lives in an outer circle cary, or the
familiar use if s/he belongs to a foreign familpn®etimes, even
the grammatical structure is affected, but semargimows clear
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signs of interference, because description andecomefer to a
contextualized atmosphere. There are many excedearnples
in this field, and some of these writers have eaehieved the
Nobel Prize: Wole Soynka from Nigeria, Nadine Gorer from
South Africa, Derek Walcott from the Caribean Islaetc. If we
want to consider writers like the Australian Patvikhite, the
Irish Seamus Heaney, the American Toni Morrisonwagers
within the Englishes area, we give status to thveseties.

Thanks again to Stuart Hall, who gave a vital insputio
the Birmingham Department with the Cultural Stud@snter,
we now can appreciate what only a few years agoniged to
the low literary expression. A good example is Zdtaale
Hurston, who is one of the most appreciated wrdérthe
African American literature; a genre that has bdemwn
because now people accept different kinds of wg#jrdifferent
styles, different topics, different cultures, bbbsae all varieties
of the standard languagéheir Eyes Were Watching Galthe
most dominant of her works, and has influenced many
generations of writers. Some of the characterhénrtovel are
multicultural and the whole atmosphere reflectssheounding
environment — Haiti.

The cultural side of this country finds a good $pac
during the whole novel: “it was the time for sition porches
beside the road.” ...: (1) “You mean, you mad ’casise didn’t
stop and tell us all her business.” (3) “Jane hatbed him of
his illusion of irresistible maleness that all mgrerish, which
was terrible.” (79) “For what can excuse a manhia eyes of
other men for lack of strength?” (80).

The style of the writing, too, is pregnant of peutar
grammatical-syntactical use of the language, tymtée Afro-
American English variety. It is easy to give ing@s in this
area, because Zora Neale Hurston writes followireg gattern
belonging to her characters; so, just to pointsmme sentences
taken at random, we can examine a few example: ‘©he
even worth talkin’ after,” ...”"Don’t keer what it wa8 “You’
see Mrs. Mayor Starks, Janie. | god, Ah can’'t sdmtwuh
woman uh yo’ stability would want tuh be treasuradl dat
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gum-grease from folks dat don’'t even own de house deep
in” 54 (Hurston, 1937).

Another incisive author is John Fante, whose bcoks
known also as films. Even though the author was borthe
United States, his Italian family has influenced gemantic and
structural level of his writing style, which is alsoaked with
Italian culture.

“l rose to leave. She stopped me. Something bathere
her. “You and Joyce. Do you sleep American style?Sleep
Italian style’ ...He is mypaisano ... ‘Salt in the bed. | put it
there myself. ... Superstition. Ignorance. I'm yowapR. Don’t
call me ignorance” (John Fante, 1952: 33, 35, 38).

These two authors influence the spread of Englistias
force us to be more incline to accept varietiescesiboth Fante
and Hurston have been recognized as very goodrsarite

In brief, this point, while giving a negative inpta the
spread ofStandard Englishstimulates the advance \dérieties

Nowadays, English has acquired a high rank, becaluse
its colonial traditions, and because of internaldousiness. In
other words it provides social as well as economelfare.
English education is seen as a means to economverpfor
both the single individual and his/her nation. e past, it was
French that had acquired great prestige also flon@ reasons
and Ahamadou Kouroama, a Mandigo writer, gives us a
touching example. He said that he could not studyirdé at
school, because in the Ivory Coast, during the syeaf
colonialism, the use of the mother tongue was @utéin. Now,
on account of the lack of formal learning in hisdaage, his
writing tries to balance between the fetishistigigglity of his
Malinké culture and the catholic and rationalistdw of French.
As a result, he feels uncomfortable and unsatisbedause it is
impossible to fill the gap between the Malinké emtand the
French linguistic expressions.

The strong tendency to encourage the spread ofigéng|
or French, either because of colonialism or becatisee future
economic growth of a country, or because of sooidipal
reasons, has emphasized a negative view of noreimest
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literature. But, if we go back to Lyotard, Hall aB#&njamin,
already mentioned, we understand the reverse dideeocoin
much better; in other words, we perceive a feebhdpetrayal
aroused in those authors who have been forcedaodaln their
mother tongue in order to learn and write in a lege which
was considered more prestigious.

“Its (self-identification of a culture) dismembermgin a
situation of colonial, imperialist or servile deplemcy, signifies
the destruction of its cultural identity” (Benjamit®98: 321).

1. d) different names to English as Lingua Francal a
the quarrel between NS and NNS English

Under the four main areas, previously examinedethe
are a myriad of other aspects, each one referara garticular
kind of English, which acquires the peculiaritidglee situation
in which it acts. As a consequence, in order tantifle the
English used in the outer circle, but also in theer circle
(Kachru, 1985) with all its varieties, linguists) the basis of the
different content and context in which the languesgemployed,
and also on the basis of the strategies implied emusequently,
the linguistic innovations occurred to the standartyuage for
its international or intranational use, have coiaddrge variety
of terms: ELF, EIL, IE, EWL, WSSE, WSE, Global Eistl and
so on (McKay, 2001; Bamghose, 1998; Pakir, 1999kihs,
1998).

Linguists are also divided into two branches, whaghin
imply different situations and consequently diffgrenames.
Some of them tend to privilege the native speakandard
language, refusing to indulge on the polymorphaoguistic
nature, typical of the English system; others seeone incline
to recognize a process of innovation in order tnmwte social
identity for those using English as non-native gpes

Gorlach says that there is a wide separation betwee
standard English and its varieties. When he retersthis
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phenomenon he uses terms like ‘deviant’, ‘corruptioor
‘pollution’ (Gorlach, 2002). Derwent May in an ate appeared
in The Times also uses terms like ‘corruption’ and ‘pollutipn’
and he says that varieties “are like pools of laggudisease”
(May, 2000: 4).

Trudgill, another big name, points out that ontive
speakers of English are the real owners of theuage; so that,
they have the power to control their tongue wher&vepreads.
It is their duty to save this language from ‘conitaation.’
Trudgill, who has written a lot about language ecfitseems to
ignore this phenomenon when referred to the Enddéiniguage
and its outer circle varieties; in this case lamgguaontact does
not produce any linguistiaccommodatioiTrudgill, 2005).

Quirk turns his discussion to the pedagogical ldwel
saying that if he were a foreign student of Engtisimed in this
language for international communication, he wopidbably
feel upset not to be exposed to a standard langubg really
could solve his communicative problems (Quirk, 1990

Some other linguists seem more inclined to accegt t
outer circle varieties, because their main pointors the
communicative use of the language, which in orddod really
effective must reflect the sociological and the gomal reality
of its speakers. In brief, Brumfit (2001), De Swa@d01),
Widdowson (2004), Lowenberg (2002) and others,dmynig the
problem from the language teaching perspective rame
prompt to coordinate the tongue in a way which lifates
communication among NNS, because it conforms tameor
relative to the people who use the language. Btunifi
particular, says that languages are inevitably stidgy their use.
Lowenberg adds that even English proficiency tési have
to be more cognizant of this change”(Lowenberg,2201B5).
Furthermore, De Swaan emphasizes that we shouldneah
specific varieties for each group of people by poting Indian
variety of English, Chinese variety and Europeariet too
(De Swaan, 2001: 192). He then concludes that MSems in
number than NNS.
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| want to stress that when we refer to English as a
international phenomenon, we have to distinguisi twain
categories: one if English is used in intranatioc@htext, and
two if it is used for international specific purgss During these
two versions it loses some of its cultural rootsttRermore, in
the first case (intranational context), it adaptsotal necessities
by developing, through a process of innovation,edes of
‘accomodations’ which promote social identity ftwose using
English as NNS. Here the problem linked to ideraityl culture
emerges again and represents a huge gap, beca%&dNNot
want to conform to other people’s identity; ideyntin this case,
raises problems. The notion of culture merges ihiat of
identity, since culture becomes a central word used“a
response to the new political and social develops)eto
Democracy (Williams, 1966: 16).

English, as an international phenomenon, becomes th
source of a world language by giving way to manyetees, one
different by the other: one among many. If identkyes not
represent an obstacle (MacKenZi®uirk, Trudgill, Carter and
Cook 1998), Standard English can be used by maogl@én all
different circumstances, but if identity is attadhe people, it
becomes a problem (Jenkins 2007, Brutt-GrifflerQ20etc.).
Then English should reflect the cultural featumeplied within
the context used; so it has to undergo a processnokation.
Even among those who seem to accept and recodrezeatue
of English varieties, their point sometimes showseatain
perplexity, and they shift from one position to thiker. Brutt-
Griffler (2001) for instance, while recognizing istres and
their transculturation: “English as a national laage is only the
source of world language, not the world languagelfit, then in
other occasions says that “the native speaker camtynig held
to affect the non-native without itself being atid” (179). This
unbalance emphasizes how huge this problem islirgmuists,
in order to achieve a plausible point, indicatefedént and

2 \Language teaching and the uses of the so-calfegligh as Lingua Franca’, paper
delivered at the sixth ESSE conference in Straghimu2002.
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various reasons focusing mainly on the number opjeeusing
English (Canagarajah, 1999; Thomas, 1999; Seidihdf99).

But, even on this side they never reach satisfactesults,
because they do not agree on how to number thetigte
speakers. It seems that British speakers are armyinwhile

varieties speakers are a majority: “If English comes to
spread, it is clear that the majority of users e ttoming
decades will be bilinguals who use the languagmgside one
or more others, largely for purposes of wider comitation”

(MacKay, 2002: 45). While affirming this, then, thehange
their perspective by saying that NNS use Englisly evithin

specific contexts for specific purposes, thus restg its use:
“native speakers of English are in a minority fanduage
maintenance ... at least in so far as non-nativekgpgaise the
language for a wide range of public and personadske
(Brumfit, 2001: 216).

In the second case previously examined — intemalio
use for specific purposes -, the problem of idgntih my
opinion, might not exist, but the language, bydaling specific
purposes, already conforms to a specific code tirahe use of
a particular vernacular. So, even in this casea# to adapt its
content to its context. In brief, detached by itgioal cultural
roots English, aBngua franca

“... i1s based on the social and cultural practices of
a particular group of people who are brought togetbr
specific purposes. Because the cultural basis a@h su
specialized discourse communities is not directly
connected with any particular primary culture, oltures,
but rather transcends geographical, social, anahiceth
borders, these discourse communities are examplas o
international communitypar excellencé (McKay, 2002:
99).

When examining English, even the Standard English
some speakers have as their main linguistic reéeran order to
solve the problem of identity, on which scholargemsenot to
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find any convincing solution, we have to turn ag&nStuart
Hall's suggestion. English is no longer attachethesi to its
cultural roots or to its country. It does not reflehe British
atmosphere, but it has acquired cosmopolitan featur every
linguistic detail, too. But, this is true only iferdo not insist to
collocate ‘culture’ under the traditional frameworlk on the
other hand, we realize that global events have gddhrour
experience as well as our expectations, we appeeSéuart
Hall's proposal about the unstable and flexible nieg linked
to culture. This does not indicate that we wantdéstroy or
corrupt the strong blood ties established betweeople and
their mother country, but it means that we haveelate our
behaviour to the many different peoples we usualbet every
day. We have to realize that we are not the ceofttbe world
with one language, one culture and one religiorenethough
English will be the main communicative point ofeednce, we
have to accept and even adopt and understand tmg vadeties
generated from different situations and differemtirtries. This
process gives NNS the possibility to use Englistoeting to
their own identity and their own culture. It migseem a
contradiction: we have to lose our culture and fiitgnby
accepting linguistic ‘contamination,” ‘corruptionh order to
give others the chance to maintain their own idgrttirough
cultural features when talking in English. But,sths not so,
because, as said earlier, we have to give ‘cultame’ ‘identity’
a multi-faceted interpretation. Our own way of Jiteur culture,
our identity need to be related to the new politead social
development of our global world, in the hope thattrae
democracy among peoples will be the leading stractd our
global society, of our future really global life.

Under the light of the frequent relationship estiidd
among peoples, also because of political and ecmom
situations, multilingualism and multiculturalism ese as
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necessary as they are uséfdiherefore, within this structure,
foreign language teaching approach occupies anrtaqtorole,
since it has to consider if English interacts eiths a foreign
language - EFL - or as a second language — EStthier words
as a language for international or intranationahcwnication.
Each of them, of course, implies a different metilogy and a
different pedagogical approach..

To sum up, there are many problems to be solved in
order to decide about the legalization of varietsswell as
‘contaminations’ occurring in the linguistic systesha tongue,
which has to solve so many different communicasitgations
within so many different contexts and environmehisst of all
we have to verify if English is spoken to achieeencnunication
between NS and NNS; second, if it is used amongNs N
context; then, if it implies only NS; then if iteludes the land of
origin of NNS, as well as the nature of the speachor the
written context; then the necessary code for thacisic
content, and etc. etc. Once established the qualiy the
quantity of the English used — a very difficultkasdeed —, we
might hazard to give access to the legitimizatioh tloe
Englishes, coming from various and different conds.

Conclusion

In sum, there are many problems either from the
pedagogical and didactic point of view or the slmgeal side.

% The problems related to foreign language developrsiarted a long time ago with
the Treaty of Romén 1958, where all national languages of the EU bemstates
gained equal status.

Multilingualism has showed many advantages not drdyn the linguistic point of
view, but above all from the general cognitive gitowlhe Foyer project developed
for the Italian community in Belgium is an exampl€fr. Cummins, 1976;
Cfr.Thomas, 1992; cfr. Swain et al., 1990; see Msooccan children and Arabic in
Spanish schools: Lopez Garcia and M. Molina Extré Gorter eds.
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As announced by Quirk, teachers of English aréditilded on
the quality of the language they have to teachrdeioto satisfy
the learners’ expectations. Also the choice of téechers for
each class is a huge question: more native speakdrseign
teachers? So, the question is: “Is it wise to acadpcal variety
of English or is it better to remain firm to theaBtlard English
pattern?” It is hard to give a correct answer namag | turn the
guestion to you and your experience, because é\eelihat it is
necessary a close collaboration among people wgrkind
searching in the field of language teaching. Wheari do now
is only to discuss the problem deeply, to examiragmatically
which English is spoken more, and above all whiahd kof
English solves better than others communicativpgags. Have
we to ‘fight for English’, just to follow the titleof David
Crystal's book (Crystal, 2007), or have we to atcepd
‘regularize’ the Englishes spoken all around thela® Which
of these Englishes is more satisfactory? Which loése
Englishes has more speakers? Will they surpassldhg
influence of Standard English? Will English fademtioto give
space to the new Englishes as well as to some etherging
international languages? Will English remain ‘uongd’ only
among native speakers, or even there, will it ugoler process
of innovation? Will we move “towards an Englishmidy of
languages?” (Crystal, Folia Anglistica No. 2, 1998)

The answer to these questions, even though it might
seem a linguist’s prerogative, comes from actuéllasons
linked to the market; situations which drive comnpmople to
adopt one register or one language more than amothes,
publicity, managers, media, visual communicatiotydents,
migrants, and literature, that literature considerearginal,
secondary, even low until a few years ago, mighe @i valuable
answer.

Advertisement, being one of the most popular
communicative means, feels the results of linguistiange in
advance. As a consequence, a careful examinationtsof
language, especially the one used on billboards hedp to
suggest an answer to this problem. In fact, wiilthe past local
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commercials used the language of their country uggsst
domestic products, nowadays, due to internationahnserce,
advertisements are multilingual, and English, whictil a few
years ago used to dominate the international donmawadays
is joined by other languages. Even spelling, onthefstrongest
linguistic features for the English language, some$ is
modified in order to match pronunciation and refer the
product more directly. Publicity can be considetteel mirror of
our changing society with all its linguistic result

The economic market with its emerging new countries
can give us an answer, too, since managers, aogotdi the
mechanism of importation and exportation, decidelémguage
required during both transactions and interviewsen, they
influence the foreign language learners, who asksfmecific
courses in the languages more requested for irienah
communication. As a consequence, the ELT marketuse of
the learners’ requests, has the power to direconlytlinguistic
choice but also the methodology applied to the hieac of
English in order to satisfy the learners’ expeotadi In brief,
apart the number of actual speakers, or how mudailigbnis
used, or the linguists’ previsions, it is up to thearners’
prospect to decide which language or which var@tywhich
specific code serve their purpose better.

“The situation may change but at the moment
English is the high language and it tends to flowoi
everything else, downward, like water. ...l think HEsig
will change too, and we may call it English, btg ot the
English of today. In 200 years from now, we’ll Uisems
of languages which may only resemble what we usé no
(Graddol and Meinhof (eds.) 1999: 5,9).
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