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Abstract



The mass communication process via (mass) media lgasat potential of reaching people
all around the world. This may foster cosmopoligamiand democracy, but it also holds the
danger of an increasing manipulation because ofattethat media can never be neutral and
value-free. While some studies do not see a harinfphct of media, most come to the
conclusion, that media can have a negative infleemcchildren’s actions and views. Media
literacy education can be an alternative to thesgswof censorship and represents an
effective approach to widely shared concerns abmimass media's influence on people. In
this study, formal education systems in Greece Euntley are compared and contrasted in
terms of media literacy education. At the end o #tudy, it was understood that media
literacy education in both countries has not foutsdvay in the curriculum of primary and
secondary education as it is recommended by soitiatires such as UNESCO, European
Council etc.
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Introduction

The objective of the European Union (EU) is to lmeothe world’s most advanced
information society by the year 2010. The rapidedepment of digital technologies has thus
made more urgent an issue that has been pressirgpfioe time: the need for European
citizens to fully understand the means by whicloinfation, ideas and opinions are now
created, circulated and shared in modern societresther words, for a media literate
population. “Today, media literacy is as centrahttive and full citizenship as literacy was at

the beginning of 19th century"

! Providedby Information Society and Media Commissioner VinéaReding.



The most basic definition of media literacy is pded by OFCOM, which states that media
literacy consists of the ability to access, un@srdtand create communications in a variety of
contexts. It includes the command of previous forms ofréitsy: reading and writing (from
understanding to creative skills), audiovisual,itdigand the new skills required in a climate
of media convergence—that is the merging of eleatranedia (mass communication) and
digital media (multimedia communication) which orzuin the advanced stages of
development of information society. Media literasycomplemented with a series of broader
considerations (1) The concept of media (with its correspondingssages and languages)
refers to all those that form part of daily life danncorporate contemporary culture,
independently of their specific nature (image, shuaritten word...) (2) The skills related to
media literacy can be summarised in four areasbditya access, analysis, evaluation and
creative production. (3) All of these skills booaspects of personal development:
consciousness, critical thinking and problem-saviabilities. (4) Media literacy is a
necessary part of active citizenship and is the tkeyhe full development of freedom of
expression and the right to information. It is #fere an essential part of participative
democracy and intercultural dialogue. As it is doded from these considerations, the

fundamental of media literacy is critical autonomyelationship to all media.

Media literacy consists of three dimensions (Ligtoge & Thumim, 2003):
- Technical competencies: This means that onediaauve access to different sorts of media

and the ability to use media as a prerequisitéhf®other two dimensions.

Retrieved fromhttp://europa.eu/rapid/pressReleasesAction.do&nefer1P/06/1326&f

2 OFCOM (Office of Communications)

Retrieved fronmhttp://www.ofcom.org.uk/advice/media_literacy/of andit/whatis/

3 “Current trends and approaches to media literadyuirope”. This study, carried out for the European
Commission by the universitat Autonoma de Barcel@haB) in the second half of 2007, is aimed at magp
current practices in implementing media literacfurope. It covers the 27 EU Member States and B
Member States. Retrieved frdmttp://www.eavi.eu/images/stories/reports/executefo20summary.pdf




- Critical reception practices: This dimension astssof critical thinking skills. Students will
develop an understanding of how media work. Rathem being passive consumers of media,
students learn that realities are constructedfteatadeas or values, to sell a product or to
produce excitement. Students also learn how toagtereotype and to distinguish facts from
opinions.

- Content production: A third aspect of media higy is the ability to produce and distribute

content of media. Students cannot only use mediadiively create media messages.

Media education and Media literacy has been desdribnd defined in an international
context by UNESCO, in an initiative that began @82 with the conference in Grunwald and
continued with conferences in Toulouse in 1990 ¥imhna in 1999. Finally, the fourth, the
UNESCO seminar in Seville in 2002 highlighted tleed for action through active promotion
policies in five areas: 1) Investigation; 2) Traigi 3) Cooperation between schools, the
media, NGOs, private businesses and public ingtitgf 4) Consolidation and promotion of
the public sphere of society and its relationshifhwthe medid Therefore media literacy is
considered to be a very important factor for citt@p in today's information society. It is a
life-long skill not only for young generations baiso for adults and elderly people, parents,
teachers, media professionals. Formal media educglays a vital role in the process of
media literacy formation although also informalrleag areas will help the life-long learner
to become a media literate person. RecommendafitimeoEuropean Parliament and of the
Council of 18 December 2006 recommends that MerSketies develop the provision of key

competences for all as part of their lifelong |eagnstrategies, including their strategies for

4 Sevilla SeminarCf. retrieved from

http://portal.unesco.org/ci/en/files/5680/10346121330Seville_Recommendations.rtf/Seville+Recom
mendations.rtf.



achieving universal literacyIn the Audiovisual Media Services Directive —itac25a and
article 26, it is stated that “Media-literate peoplill be better able to protect themselves and
their families from harmful or offensive materidherefore development of media literacy in
all sections of society should be promoted and mogal." (Media literacy profile, 2007, p.4).
The picture shows that there are different prastiaed different levels of media literacy
throughout Europe. It would be, therefore, extrgmhportant to be able to analyse,

highlight and spread good practices in the fiefdulghout the EU.

This study concentrates on media literacy educatidhe formal education system in Greece
and Turkey, this does not mean, however, that mm&brearning situations are seen as less
relevant. The structures for implementation of raeeducation in schools differ from one
country to the next in the different EU member etafboth existing and accession states)
(Koller et.al., 2005). That's why it is not posslio mention a standardized curriculum for
Media Literacy in European countries. However, ceisng related literature we can
conclude some common principles for a media literaducation compatible with EU
objectives. Following you may find some basic piptes in media literacy education and the

case in Greece and Turkey in the scope of theseipies.

1. Media education should be an entitlement, nloixary. Therefore, comprehensive media
education programs should be initiated and sup@drtem pre-school to university level, and
in adult education (Kerr, 2004). In primary or sedary education, it should be approached in
both a cross-curricular aradsubject-specific way integrated across the aum, not just in

Mother tongue education or Media Studies (Lemm®@052Feilitzen, 2004).

® AVMSD Non binding working document rev.3. p. 8rieted from
http://ec.europa.eu/avpolicy/docs/reg/modernis#tiaposal_2005/avmsd_cons_amend_0307_en.pdf at



In addition to the fact that media literacy is aterdisciplinary subject and therefore is not
limited to certain classes or age groups, it iseummably a key skill and core literacy. In spite
of the fact that comprehensive media educationrarag should be initiated and supported
from pre-school to university level, in both couesrmedia education is limited to junior high
school. In that perspective, media education isysbpart of the curriculum in Greece and in
Turkey. In Greece there is not a discrete subcifedia literacy education, in Turkey media
literacy education is a one-year elective coursesanondary schools. In Greece, both in
primary and lower secondary schools some coress&illd learning outcomes are stated in
The Studies of Environment and in Citizenship Ediocain primary schools such as,
“Students will develop a critical attitude towardsass media” (Environmental studies,
Second Grade) and “be able to adopt a criticaudii towards traditional media (television,
radio, the press); to come in contact with new nmfation and communication technologies
(ICT) (the web, cable television, etc); to consitleeir effects on human life (Citizenship
Education, Fourth Grade). In Turkey, both in prignand secondary schools some core skills
and learning outcomes are mentioned in Social $eieeducation and Mother-tongue
education. In these courses core skills and legroutcomes are mostly based on being able
to use Information technologies effectively. Thare also few learning outcomes based on
being aware of the media and criticizing media ragss. For example “Students will be
aware of how his ideas be manipulated through éideenents” (Social Science Education,
Third Grade) and “Students will be able to thinkically news, information and comments
shared through mass media (newspapers, magaziekeyjsion etc.)” (Mother-tongue

education, Second Grade)

® For this analysis, the curriculum of all coursesha primary and secondary education of both cmtrere
scanned. The National school curriculum of Greeceetrieved from
http://www.pi-schools.gr/download/programs/deppglisi/19th.pdf the National school Curriculum of
Turkey is retrieved fronttp://ttkb.meb.gov.tr/




In Greek national curriculum, Information and Commuation Technology (ICT) is a course
in primary and junior high school which aims to yad® pupils with opportunities to develop
basic computer literacy as well as critical thirkiskills and to enhance their motivation for
creative action at a personal and social leveth&t course most of the learning outcomes are
based on being familiar with computer technologyne of them are based on reflecting
critically on the impact of ICT on their own anchets’ lives and use of new technologies and
being aware of the impact of ICT on science, antfuce, language, the environment, the
quality of life. Similarly, Information and Commuaation Technology is a course in junior
high school in Turkish national curriculum whichmes to provide pupils with opportunities to

develop basic computer literacy skills but not khanitically about those skills.

2. Media Literacy Education is to teach not ortlydtigh' but also 'about’ the media (Duncan,
2001; Medialit, 2003). Media literacy education glibinclude print, film, television, radio,
multimedia, the Internet and digital games. It ddoadopt a competency/skills based
approach focused on doing and not just knowingotimer words, media literacy should
include media production (Medialit, 2003 pecialist courses such as Media Studies, Film
Studies and Moving Image Arts should be availablalityoung people who want them (Kerr,

2004).

As the content of media literacy in Turkey, thedsts for television, radio, press and internet
are concerned. Those topics are not competencyd lgg@oach focused on doing but just
knowing. In other words, media literacy educatiamesl not include media productidout

mostly understanding media tools and symbiksither a unit nor a single learning outcome

about film studies, multimedia and digital games atated in the national curriculum of



Greece and Turkey. In addition, specialist cousesh as Media Studies, Film Studies and
Moving Image Arts are not available in primary @candary level but possible at higher

education for students who want to be media prafeats.

3. Media ‘bashing’ is not media literacy; howeverdra literacy sometimes involves
criticizing the media. It does not mean “don't vmatcit means “watch carefully, think
critically”. Looking at a media message or expergfrom just one perspective is not media

literacy because media should be examined fromipheiibositions (Medialit, 2003).

In the national curriculum of Greece and Turkeyagahtendency is to convey the messages
about media but not to create media messagasexample, in Greece, the learning outcome
(Studies of Environment, First Gradd)etermine basic media. Investigate their TV-watghin
habits (time- duration, types and quality of braesting — pro-grams of preference)” is not for
developing students’ critical thinking skills forealia. There are also some learning outcomes
based on developing critical thinking skills such“think critically when using old and new
technology media (TV, radio, press, internet, e(6xudies of the environment, Fourth Grade)
but how it is done is not specified in the currioul In Turkey, almost all of the learning
outcomes are related to understanding issues a&bhdous types of media tools in the courses
apart from elective media literacy course. In radderacy course there are some learning
outcomes based on developing students’ criticahkithg skills such as “Students will
recognize the positive sides of the internet ad aglnegative sides and practice in his own
life”, but it is difficult to evaluate if this leaing outcome is acquired or not; because to
practice something in life is a life-long processl @ does not happen right after the course is

completed and also it is difficult for teacherotiserve that change.



4. Media literacy policy and strategies should gppl P’'s at national level: Protection,
Provision and Participation (Council of Europe, @00In other words, media education
should not only be approached from a protectiop@nt of view since there might be
problematic media consumption (Duncan, 2001). Métkeacy curriculum guidelines should
be established (nationally or regionally) by appiate educational authorities. Besides,
media education will be most effective when paretetachers, media personnel and decision-
makers all acknowledge they have a role to playlemeloping greater critical awareness

among listeners, viewers and readers (Duncan, 2001)

Topics covered in Media Literacy Education are ginmciples of (mass) communication,
media, family children and television, radio, prmedia and internet but not digital games,
multimedia and the history of media. Most of tharteng outcomes are based on making
students be aware of negative sides of media aodglider students with attitude and
knowledge about communication technologies. In otherds, media literacy policy applies
protection and understanding issues as the maitegir at national level both in Greece and
in Turkey. The greater integration of educationad acommunications systems would
undoubtedly be an important step toward more effeceducation. However, in both
countries a national committee decides on the ple€ for media literacy curriculum. In
Greece, for example, media education doesn’'t éxighe supervisory school authorities and
it isn’t practicable for teachers because of noénbeupported either any freedoms or
equipment (Erjavec, 2002). In Turkey, Media litgrazurriculum is determined by Radio
Television Supreme Court (RTUK) and National Mirnysbf Education. One can access
conclusions about public consultation on mediaditg in Greece in a report prepared by

UNESCO, but there is no report prepared for Turkelpy Turkey on that issue.
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5. Media literacy curriculum should take into accbub C’'s or core competences:
Comprehension, Critical thinking, Creativity, Cragdtural communication and Citizenship
(Council of Europe, 2006). Media literacy curricmudetails should take into account
teaching strategies: Textual readings and anal@amsulations and role playing, Productions
and representations. It should be output-orienpedject-oriented, attitudes promoted and

values promoted (self-esteem, tolerance, demo@ataceness,...). (Duncan, 2001)

When media literacy related learning outcomes aadyaed in the national curriculum of
Greece, one can state that they are mostly basedomprehension, sometimes critical
thinking, and hardly ever creativity such as crgata multimedia but never cross-cultural
communication and citizenship. It is almost theasan Turkish curriculum apart from some
learning outcomes in media literacy education cutam which aim at developing creativity
such as “to prepare his own newspaper” in eledtheglia Literacy Curriculum. Although
some activities about textual reading and analgsis also simulations and role playing are
maintained in the Turkish curriculum, it is diffitdo say the curriculum is output-oriented,
project-oriented, attitude and values promoted.r&laee some group discussions and project
works which are advised to teachers but it is rasteld on developing attitude or values in a

democratic world. It is generally based on protectneself from media’s negative effects.

6. Ideally, evaluation in Media Education meanslsti self-evaluation, both formative and
summative. Indeed, Media Education attempts to ghaine relationship between teacher and
students and taught by offering both objects fdlection and dialogue (Harland, 2004;
Masterman, 1997). Suitable textbooks, other te@cimaterials and resources, and lesson
plans that are relevant to the country/area musav@lable. There must be appropriate

evaluation instruments which are suitable for theyue quality of media education.
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When we deal with the evaluation system of medeaidcy education in Turkey, one can state
that traditional assessment tools are not usefadn students’ outcomes are not evaluated
with a grade, in other words; no pass, no faihaténd of the course. Evaluation of the course
is done with portfolios or projects. In that casee can state that the evaluation system is
suitable for the principles of European initiativaBout media literacy education. As for
materials used in that lesson, it is difficult toyshat special instruments are provided for that
course or teachers are highly qualified in termsremfognizing those materials in media
literacy. In Inceg@lu’'s work, (2007) teachers didn't recommend any kbather than the
course book. They only suggested the official wab ef RTUK for children. Since the
booklet has been prepared by the European Couatidihe links are in English and reflect the

international perspective of the council.

7. Media literacy education should be supportedabgustained both initial and in-service
teacher training programme (Pungente, n.year; K2004). Faculties of education must
introduce training on media literacy educationehstaff capable of training future teachers in
this area and offer courses in media educationreTbleould also be academic support from
tertiary institutions in the writing of curriculand in sustained consultation (Erjavec, 2002).
Besides, Boeckmann states (1992), the ultimatectigeof the in-service training should not
be to transmit specialist information but to fieathers with enthusiasm for Media Education

in order to assist the cross-curricular principhetloe road to success.

As for teacher training, one cannot mention a sppesucation program for teacher training
in both countries. Implementing media educatioaciiools can only be seen as the first step;

the qualification of all teachers is crucial to sessfully taking up and establishing media
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education. In some of the EU countries, teachees affered continuing professional
development in the field, but attendance is moablyntary and still very much depending on
the motivation of the individual teacher (Lemme@032). In Greece, since there is no discrete
subject for media literacy education, there is mogpm for teacher training. In Turkey,
although there is an elective course about mewieaty education, social science teachers are
responsible for that course. Teaching media literaguires a specific training on subjects
like main structures of media, historical backgmsiof media, theories and effects of media
and the methods for reading a text in terms of eBmanalyses, rhetoric and other related
subjects. It is obvious that the specialists greetli&rom faculty of communication have this
knowledge and instruments to teach media literacyn efficient way. Therefore letting
social science teachers to teach media literacyseswwill raise the risk factor of a possible
unsuccessful project. Social science teachersanegtthree-day in service teaching provided
by Ministry of Education. It is certain that thrday course is not effective enough for all
these qualifications mentioned above. Besides, gmtriaculties of Education having social
science teaching department, only one university da elective course on media literacy
education in 2007-2008 education term. Therefdreés idifficult to say teachers who are

responsible for media literacy course are quali@adugh for this lesson.

8. Media literacy education should be assessecdaridated at all level (Hobbs&Frost,2003).

It is evident that the evaluation of projects foe inedia literacy context has been neglected in
the past. The results of these projects will havieet analysed in depth to gain knowledge that
will be helpful for further activities and make plang for policy easier. It will be the task of

researchers and experts from different disciplinegevelop useful and effective methods and

tools that can be applied for the evaluation arel dbsessment of media literacy projects.



Greece has not yet carried out many research stodienedia education. There have been no
studies carried out in the field of introducing naeeducation into the Greek education
system. We should mention Aslanidou's work "Thehmyt the passive viewer" (2000) on
exploring the judgements Greek students make abdumnessages. In Turkey, Incgda
(2007) made a research about the efficiency oftigeeenedia literacy course. According to
findings of this research, although both teacherd students believed the necessity of
implementation of media literacy course in the Tshmkeducation curriculum, they failed in
defining the elements of media and functions of riedia. As for assessment of students’
success, both in Greece and in Turkey, there amgreed criteria or standards for assessing
media literacy, and there is an urgent need fgelascale, longer-term research to establish a

body of evidence, on which such criteria could hedal.

Conclusion and Recommendations

Media literacy has not found its way in the curlecwf higher, secondary and primary
education both in Greece and in Turkey; there arspecialist teachers of this subject, nor are
there suitable textbooks for this purpose. For gdanthe only resource for media literacy is
“The Internet Literacy Handbook prepared by the Uprof Specialists on Human Rights in
the Information Society carried out under the CduoicEurope and translated into Turkish
and published by RTUK in Turkey. Media literacy aesces should be analysed and
reorganized from the local perspective. Suitabbebtmoks, other teaching materials and
resources, and lesson plans that are relevanetoailntry/area must be available. There must
be appropriate evaluation instruments which aré¢ablé for the unique quality of media

education. Constantly changes occur concerning anegspecially new media. To stay
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relevant, media education must address compreleynsio the new and converging

communication technologies, from multimedia to liernet.

As regards media production for children both ine€&xe and in Turkey, it remains
unsatisfactory in both quantitative and qualitatimens and fails to meet the needs of children
in the process of their socialization and identigvelopment. Media literacy policy applied
protection as the main strategy at national lewthbn Greece and in Turkey. Also, learning
outcomes related to media literacy are mostly basedcomprehension; they should be
designed according to creativity, cross-culturahomnication and citizenship. The schools —
from the first to the eighth grade — deal with thedia only in passing, as part of the subject
Turkish Language and Social sciences in Turkeydi8tuof Environment in Greece. Such an
approach is far from the modern concept of mededcy, which responds in much more
complex ways to the commercial thrust of the medid the impact that radio, television, the
Internet, and other media may have on the childréwes, either in the positive or negative
sense. Students should not only learn media catigtrubut also the media institutions,
political, economic, social and cultural contextdlee media environment, media persuasion
and propaganda techniques, to examine differeniartedt and style forms, to develop the
skills of analyzing the grammar of media language ® understand the basic characteristics
of the essential journalistic genres. The goal#letlia Education could better be achieved
within a specialist Media Education course, whi@s lts own identity, its own rooms and
equipment, its own resources. These are not prdvideboth countries. Furthermore, the
media policy strategy for children, that is, theéletlas a media consumer and as an object in
the media, has not been clearly defined in botmtrtas. For example, in Turkey, the control
mechanisms that would force media companies tmegdolicy for children or evaluate the

success of media literacy curriculum are inadequate



The Media literacy education should try to realite aims through two different Media
Education models: Media Education as an optionalrsm in primary schools and Media
Education as a topic within the integrated primang secondary school curricula. If it is
integrated into the secondary school curriculura asmpulsory part of specific, independent
and obligatory courses, it should not be only motbegue or second language education but
also should be Sociology, Psychology and the HystdrArt, Visual Arts etc. When the
Media Education is adopted as an optional coutrse highly dependent upon the existence of
pupils who chose this course. In Turkey, for examnplhen the schools in the central district
of Kocaeli (an industrial city close to Istanbuljeaconsulted for a report about the
applications of the media literacy curriculum, swunderstood that the course has never been
applied in none of those schools because of vaneasons. It means that the majority of

primary school students get hardly any informatabout the media literacy.

Because of the lack of institutional support, Me#liducation is mostly dependent on the
knowledge of individual teachers themselves. Tleduces the possibility of integrating
Media Education across the curriculum into the sthoPre-service and in-service training
should be offered to both specialized teachers, t@ach Media education courses, and
teachers who are integrating Media Education inb@ocourses. However, in Turkey, social
science teachers are responsible for media liteemitication. Social science teachers are
taking three-day in service teaching provided bwibtry of Education. Besides, among all
Faculties of Education having social science teaghilepartment, only one university
provides an elective course on media literacy ditutan 2007-2008 education term.
Therefore, it is difficult to say teachers who aesponsible for media literacy course is

gualified enough for this lesson.
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In Greece, no adequate criteria have been noted dowa national level, but the Project
"Audiovisual Education for Children and Young Pedf)" could be a starting point for an
applied qualitative research on the formal eduocasgstem based on the level of media
literacy among youngsters (European Commission Re@007). In Turkey, RTUK and

Ministry of education started an elective courserfeedia literacy education. Although the

curriculum has some drawbacks it could be a stagoint for media literacy of students.

Shortly, Media literacy education in Greece andTuwrkey is not compatible with the
necessities and principles of European initiatiad®ut media literacy. For that reason,
informal education should support formal educatsystem. In that scope, there are some
successful attempts in Greece. The Hellenic Audigadi Institute is working on defining the
best practices and tlegiteria on implementing media literacy on a nadiolevel. The project
“School & Cinema” is a private initiative by a Gkeeon-profit organisation, YOUTHPLAN,
for the development of young people's audiovisuammunication and expression.
SafeNetHome is the Greek awareness node fundetheb¥etiropean Commission’s ‘Safer
Internet Action Plan’. Its mission is to promotesafer use of the Internet and of new
technologies in Greece, and to awaken the Greekcpedncerning the Internet and dangers
hidden in new technologies, through a multi-chanaelareness campaign (European
Commission Report, 2007). In Turkey, ILAD (Commuation Research Organization), a
non-governmental organization, provides seminamifimedia literacy. Such organizations

should be developed both in quantity and quality.
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