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Executive Summary

The National Center on Educational Outcomes (NCEO) has been tracking and analyzing state
policies on assessment participation and accommodations since 1992. The purpose of the cur-
rent analysis is to update information on these policies that was last reported by NCEO in 2002
(based on 2001 data). The current analysis of states’ 2003 participation and accommodation
policies found that state policies on participation and accommodation continue to evolve, and
that they have become more detailed and specific than in previous years. Key findings from
this analysis include:

e C(larifications and specifications attached to specific accommodations in state policies—
especially those with implications for resulting scores—are increasing.

e States are providing guidance to readers, scribes, and sign language interpreters—as well
as direction for IEP teams—on the process for using accommodations that are not on an
approved list.

e The number of states permitting the use of accommodations for all students is increas-
ing.

¢ The most controversial accommodations continue to be read aloud (questions), calculator,
spellchecker, and proctor/scribe.

Please note that this analysis did not attempt to determine the degree to which state policies
complied with federal requirements under IDEA or NCLB.
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Overview

Given that both the Individuals with Disabilities Education Act IDEA) of 2004 and Title I of the
No Child Left Behind (NCLB) Act of 2001 require the participation of students with disabilities
in state assessments, it is important to study how they will participate and what, if any, accommo-
dations will be used. The National Center on Educational Outcomes (NCEO) has been tracking
and analyzing state policies that address participation and accommodations for students with
disabilities since 1992, with the most recent analysis examining 2001 policies (Thurlow, Lazarus,
Thompson, & Robey, 2002). Each time that NCEO has examined state policies (Thurlow, Ys-
seldyke, & Silverstein, 1993; Thurlow, Scott, & Ysseldyke, 1995a & 1995b; Thurlow, Seyfarth,
Scott, & Ysseldyke, 1997; Thurlow, House, Boys, Scott, & Ysseldyke, 2000; Thurlow, Lazarus,
et al., 2002), there have been significant changes from the previous analysis.

Initially, these updates indicated that increasing numbers of states had policies on participation
and accommodation. More recently there have been qualitative changes as well: (1) increased
specificity of the language used in the policies, and (2) an increased number of written docu-
ments that include not only official policy documents, but also guidelines, procedures, and
training materials. As states continue to promote the meaningful participation of students with
disabilities in their assessments, it is anticipated that policies and related documents addressing
participation and accommodations will continue to evolve.

Need to Update and Analyze

In the 2001 report, it was noted that changes in policies seemed to be occurring slowly. The
NCEO reports have always been viewed as snapshots of a particular point in time, but the 2001
snapshot did not seem very different from the 1999 snapshot. With the advent of NCLB account-
ability requirements, it was possible that things would change. Thus, despite a prior sense that
this analysis might produce a static picture, the policy context dictated the need to examine the
states’ participation and accommodation policies. Whether we found them to be static or highly
volatile (which, indeed, is what we found), each report still provides a snapshot in time.

The current update, based on 2003 data, sought answers to questions similar to those addressed
in previous examinations of state policies. These questions included:

e How many states’ policies reflect the three basic participation options for students with
disabilities (e.g., general assessment without accommodations, general assessment with
accommodations, and alternate assessment)?

e What criteria can and cannot be used to guide the decision-making process for how stu-
dents with disabilities will participate in statewide assessment systems?
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e What student groups are eligible to receive accommodations during testing?

e What criteria can and cannot be used to guide the decision-making process regarding the
use of accommodations during statewide assessments?

e What are the various types of accommodations cited in state policies? What accommoda-
tions are most often allowed, both with and without restrictions? What accommodations
are most often prohibited?

The 2003 report also asked two new questions. The inclusion of these questions grew out of
what we considered to be emerging issues from the field and possible sources of challenge for
states. Questions new to the 2003 report were:

1. What guidance does the state provide for using accommodations that are not explicitly
addressed in state policy?

2. Does the state have guidelines for the administration of accommodations involving another
human to administer or record (e.g. persons reading the test aloud to the student, scribes,
sign language interpreters, or persons paraphrasing the test directions)?

One area addressed in previous reports but not included in this report was alternate assessment.
The decision to omit this topic was due to NCEQO’s extensive coverage of this issue in other
reports and publications (see for example, Quenemoen, Thompson, & Thurlow, 2003; Thompson
& Thurlow, 2003).

Process Used to Review State Policies

In general, procedures used for this analysis of states’ written participation and accommodation
policies were similar to the procedures that had been used in the past. As was the case in previ-
ous years, the information for this report was gathered through the examination and analysis
of publicly available written documents. This is in contrast to other approaches that survey
informed respondents and that may use a restricted list of accommodations.

Initially, participation and accommodation policies for all 50 states were obtained from states’
Web sites as of December 31, 2003. Then, all 50 states were given the opportunity to verify
that we had identified the most up-to-date and complete policy documents. The initial compila-
tion of data for each state was placed in a single document, referred to as a state profile. The
profiles were mailed to states in April, 2004. States were then asked to verify the information
in their profiles by indicating: (1) if the information was accurate, (2) if they needed additional
information in order to decide whether the information contained in their profiles was accurate,
or (3) if the profiles contained inaccurate information and that changes needed to be made to the
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profile. If a state requested changes to the profile, we required written documentation as to the
source of those changes before accepting the changes. State officials were asked to return their
edited profiles to us via mail, e-mail, or fax. The information from the verified state profiles
was then placed in the tables contained in this report. A complete list of state documents used
to compile information for this report is in Appendix A.

This analysis did not attempt to determine the degree to which state policies complied with
federal requirements under IDEA or NCLB. Those determinations would need to be made by
the appropriate federal authorities and should not be inferred from this report.

Organization of the Report

In this update we summarize and categorize the extensive information contained in states’ par-
ticipation and accommodation policies. As in past reports, presenting information in figures and
tables makes it more accessible, but can sometimes obscure the underlying complexities of the
individual state policies. For example, it is not apparent in any of the tables that state policies
on participation and accommodations range in length from a few pages to hundreds of pages.
This complexity is exacerbated by the burgeoning number of state documents addressing par-
ticipation and accommodations that are currently available. Some states have policies in place
with few or no related supporting documents, while others have, in addition to policies, a full
complement of related materials such as procedural manuals and training guides. Other states
have a wide range of procedural manuals and training guides on their Web sites, but any actual
policy documents regarding participation and accommodations are not available on the Web.

This report is divided into two sections. Section 1 addresses the information gathered on par-
ticipation. Section 2 contains the review of issues related to accommodations.

The full tables are included in Appendix B of this report while the summary figures and tables
are provided in the main sections of the report. A comparison was made, where possible, to
similar information from previous reports. In cases where the information from state documents
was not easily quantified, a narrative summary was provided.

Section 1—Participation Policies

This section of the report analyzes the participation guidelines of the states. In 2003, as in 2001,
all states had policies that addressed the participation of students with disabilities in state as-
sessments. Diversity among state policies remains, however, as to the exact nature of the content
covered in the policies and the specificity of language used in states’ policy statements. Details
on the participation policies of specific states are provided in Appendix B.
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Additional Testing Options

Some state participation policies included language about additional testing options beyond the
three traditional testing options (general assessment without accommodations, general assess-
ment with accommodations, and alternate assessment). These additional testing options included
modified assessments, out-of-level testing, and locally selected assessments. Modified assess-
ments 1s the term that we use when a state permits the administration of a test with nonstandard
accommodations (modifications). These accommodations are considered to change what is being
tested to an extent that invalidates a student’s score. Out-of-level testing refers to the practice
of allowing a student in one grade to take an assessment designed for another (usually lower)
grade. Locally selected assessments are assessments that school district staff select for students
who are unable to participate in the general assessment even with accommodations.

As shown in Figure 1, written policies in 20 states indicated the existence of additional testing
options. The participation policies in the remaining states did not indicate that additional testing
options, beyond the traditional three, were available. Details on the policies of specific states are
provided in Tables B-1a and B-1b in Appendix B. Several states had more than one additional
testing option. For example, one state permitted students with Individualized Education Programs
(IEPs) and students taking advance coursework to take the benchmark (general) assessment
above or below their grade level. This state also permitted modified test administration with the
use of nonstandard accommodations as well as four different extended assessments that were
basically one-on-one performance assessments for students with IEPs. In a different state that
permitted out-of level testing, students were permitted to take the test out-of-level; however, if
that option was selected, the students were counted as “non-proficient” for accountability pur-
poses. It should be noted that this study only analyzed state participation and accommodation
policies. We may not have picked up all of the states that have out-of-level testing (or other ad-
ditional testing options) in this analysis. More detailed information about the states that permit
out-of-level testing is available in VanGetson, Minnema, and Thurlow (2004).

Changes Since 2001. The number of states with participation policies that specifically cite
the availability or non-availability of additional testing options increased since 2001. In
2001, 12 states did not mention additional testing options (e.g., the policies neither permitted
nor prohibited additional testing options), while in 2003, the policies of only 5 states made no
mention of additional testing options. Comparing the information for 2003 in Figure 1 (and
in Table 1a in Appendix B) to 2001 information (Thurlow et al., 2002) indicated a decrease
in the number of states providing additional testing options (from 33 states in 2001 to 20 in
2003).
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Figure 1. Summary of Additional Testing Options, 2003

D

Additional Testing Options m No Additional Testing Options

O None Mentioned

Unique Participation Options

Selective Participation. Our review of state participation policies documented the practice of
selective participation in some states. Selective participation is a term we use to represent cir-
cumstances in which students with disabilities are allowed to take certain parts of the assessment
without being required to take other parts (specific content areas or subtests). The practice of
permitting selective participation was in flux in states during the time of our data collection,
analysis, and verification. Because of this, the best summary of our findings is that approxi-
mately one-third of the states had language in state policies that allowed this option while the
rest did not have information to that effect in their state documents. For states that permitted this
practice, conditions for its use were specified. Examples of some of these conditions were:

e A student’s IEP can require that he or she take only certain test items.

e Students may participate partially in the test, taking those subtests that are not affected by
their disability or lack of language ability.

e Students with IEPs must participate in the assessment in at least one of the four content
areas at grades 3, 5, and 8, or in the alternate assessment.

Combination Participation. Conversely, the term combination participation refers to situations
where students are allowed to take different parts of different tests (e.g., one test in the alternate
and others in the general assessment either with or without accommodations). As with selec-
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tive participation, the practice of permitting combination participation was in flux in states in
2003, but a review of state participation policies revealed that approximately one-third of the
states allowed this option. Examples of policy language from states that permitted this practice
include:

e Students may take one test in the alternate and one test in the general.

o Off-level testing must be considered separately for each content area of the assessment. An
on-grade-level assessment may be appropriate in one content area such as mathematics and
an off-grade-level test may be recommended in another content area such as reading.

o [f the student meets the criteria for participation in the alternate assessment, and he or she
is working on content standards within the general education curriculum, the student may
participate in relevant sections of the regular assessment and participate in appropriate
areas in the alternate assessment.

Circumstances that Allowed for the Exclusion of Students

In addition to examining state policies on how students were included in statewide assessment
programs, we also looked for circumstances in which students were not included in any form
of state assessment. This update for the first time provides detailed information about the cir-
cumstances that allowed for the exclusion of students—in previous reports these circumstances
were included in a more general table that contained participation policy variables. This analysis
was appropriate because many state policies listed a number of reasons why a student could be
excluded from the state assessment.

As indicated in Figure 2, 16 states specifically prohibited students from being excluded from
statewide testing for any reason. Eight states permitted exclusion in the case of parent exemp-
tion and 10 states permitted exclusion in the case of a medical condition or illness. Some states
also permitted students to be excluded from any form of statewide assessment in circumstances
other than those noted in Figure 2. Examples of “other” circumstances included expulsion at the
time of testing and family emergency or crisis. State specific information and details of “other”
variables concerning the exclusion of students from statewide testing are located in Tables B-2a,
B-2b and B-2c in Appendix B.

Changes Since 2001. In general, state policies in 2003 listed more circumstances that permitted
a student not to be included in any form of statewide assessment than the 2001 policies listed.
However, fewer states permitted emotional distress as a reason to exclude a student (down from
3 states in 2001 to 2 states in 2003). Some states that prohibited excluding students for certain
reasons in 2001, explicitly permitted the exclusion for similar reasons in 2003. In 2001 the
state of Alaska indicated that students may not be exempted for a number of reasons, including
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Figure 2. Summary of Circumstances in Which Students Are Not Included in any Form of
Statewide Assessment, 2003

Exclusion Prohibited 16
Parent Exemption 8
Emotional Distress 2
Medical Condition/lliness 10
Student Refusal 2
Disruptive Behavior 2
Absence 4

Other 10

0 10 20 30 40 50

Number of States

excessive absences or poor attendance; however, in 2003 the Alaska district test coordinator’s
manual there was no mention of excessive absences and absence was used as a code to explain
why a student did not take a statewide test.

Participation Decision-making Criteria—Allowed

Figure 3 summarizes the decision-making criteria that states used to determine how students
with disabilities participated in statewide assessment systems. The criteria that states cited
most frequently were: (1) instructional relevance/instructional goals (39 states), (2) current
performance/level of functioning (19 states), (3) level of independence (17 states), and (4) stu-
dent needs and characteristics (12 states). Additional participation criteria that states used when
making participation decisions are included in Tables B-3a, B-3b and B-3c in Appendix B. The
most frequently cited “other” variable refers to students’ use of accommodations or modifica-
tions in classroom instruction or assessment.

Changes Since 2001. In comparing data in Figure 3 (and in Tables B-3a, B-3b and B-3c of
Appendix B) to 2001 data (Thurlow et al., 2002), several changes are evident. According to
the 2001 report, 49 states indicated that the IEP team decided how students participated in the
statewide assessment. All states in the current report indicated that assessment participation was
an IEP team decision (and thus, this variable is not listed in Appendix B, Table B-3a). In most
states this is one of several variables. Yet, as indicated in Table B-3a of Appendix B, in 7 states
the IEP team was the only participation policy variable listed in the state’s policy (no columns
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Figure 3. Summary of Participation Policy Variables That Can Be Used to Make Decisions
About How Students With Disabilities Will Participate in Statewide Assessment, 2003

Instructional Relevance/Instructional Goals 39
Past Performance
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Degree of Adaptation Needed
Content/Purpose/Nature of Assessment
Current Performance/Level of Functioning
Level of Independence

Student Needs and Characteristics

Other
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are checked in the Appendix table).

Variables used to make decisions about how students with disabilities will participate in state-
wide assessment systems have changed since the 2001 analysis. Many of the primary variables
used to determine how students will participate in statewide assessments in 2003—for example,
instructional relevance/instructional goals, current performance/level of functioning, and level
of independence—were added to our analysis for the first time. These additions reflect the in-
creased frequency of their use in state policies since the 2001 analysis.

Participation Decision-making Criteria—Not Allowed

Many state policies outlined criteria that cannot be used to guide the decision-making process
or criteria that may not serve as the sole basis for a participation decision. As shown in Figure
4, the criteria that specifically prohibited participation included: (1) the presence or category
of disability (24 states); (2) the instructional program/program setting (14 states); (3) absences
(14 states); and (4) cultural, social, linguistic, or environmental factors (14 states).

In addition to the criteria listed in Figure 4, several states’ policies cited “other” criteria that may
not be used in the decision-making process for how students with disabilities will participate in
statewide assessment systems. The additional criterion mentioned most frequently was disrup-
tive behavior. Detailed information on participation decision-making criteria for each state and
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Figure 4. Summary of Participation Policy Variables That Cannot Be Used to Make Decisions
About How Students With Disabilities Will Participate in Statewide Assessment, 2003
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“other” participation criteria can be found in Tables B-4a, B-4b and B-4c of Appendix B.

Changes since 2001. According to Thurlow et al. (2002), 22 states prohibited the exclusion of
a student due to the presence or category of a disability in 2001. By 2003, the number of states
increased to 24. In 2001 only four states prohibited consideration of the expected performance
of a student when making participation decisions, in 2003, the number of states increased to
seven. Eight states prohibited exclusion due to extended absence from school in 2001, while in
2003 it was prohibited by 14 states.

Section 2—Accommodation Policies

All states have policies that address issues related to the use of accommodations by students
with disabilities in state assessments. This section of the report addresses state policy language
concerning groups eligible to receive accommodations, criteria that states can and cannot use to
make decisions about a student’s use of an accommodation, guidance for the use of accommoda-
tions that are not on an approved list, accommodations involving another human to administer
or record, and the use and impact of various types of accommodations.

NCEO 9
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Eligible Groups

Accommodation policies may apply to students with IEPs, students with 504 plans, students
who are both English language learners (ELLs) and have a disability, students who qualify for
Title I services, or to all students. Some states also have separate accommodation policies for
ELL students, but we did not track those policies. Those readers interested in learning more
about ELL policies are referred to Rivera, Collum, Shafer, and Sia (2005). Figure 5 provides
information about the extent to which various categories of students—in addition to ELLs or
students with disabilities—used accommodations during statewide assessments. As indicated in
Figure 5, the written policies and other related documents in 33 states indicated that accommoda-
tions were to be provided for students with 504 plans—the remaining states did not specifically
mention students with 504 plans in their written policies or guidelines. Seven states specifically
indicated that no additional student groups (e.g., groups other than students with IEPs or 504
plans) could use accommodations on statewide assessments.

Several states listed additional circumstances under which a student who did not have an IEP or
504 plan could use accommodations during testing. As indicated in Figure 5, under the heading
“all students may use without qualification,” 8 states permitted any student to use any standard
accommodation without restriction. An additional 4 states permitted all students to use some
standard accommodations or permitted all students to use standard accommodations under
certain circumstances (such as a student with a temporary disability).

Figure 5. Summary of Additional Student Groups Eligible for Accommodations, 2003

504 stucents |

No Additional Student |
Groups

All Students May Use ]
Without Qualification

All Students May Use |
With Qualification

eLuier | '3

Students Receiving ]
Title | Services

Other _ 7
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Although we did not include ELL accommodation policies in our analysis, we did analyze
whether states’ special education accommodation policies addressed students who have both an
IEP and are ELLs. The special education accommodation policies of 13 states had information
about the use of accommodations for students who had both a disability and are ELL. More
detail about additional student groups eligible for accommodations along with information on
the extent to which each state included different student groups in their accommodation policies
is provided in Tables B-5a through B-5c¢ in Appendix B.

Changes since 2001. As is evident in Figure 5, 12 states’ policies indicated that accommoda-
tions are available to all students—either with or without qualification—a significant increase
from 2001 when only five states indicated that accommodations were available to all students.
There was little change in the number of states that had policies that addressed accommodations
for students who are both ELLs and have a disability—12 states and 13 states respectively in
2001 and 2003. In 2001, we did not track whether state accommodation policies listed “students
receiving Title I services” as an additional student group eligible for accommodations; however
in 2003, the policies of three states specifically mentioned Title I students.

Accommodation Decision-making Criteria That Are Allowed

States used a variety of criteria to guide the process for making decisions on student use of
accommodations. According to Figure 6, the policies of 45 states indicated that the use of in-
structional accommodations was to be considered as a criterion in making decisions. Thirty-five
states required that the IEP team (or other decision-making body) consider whether the accom-
modation produced an unfair advantage or maintained the validity of the assessment, and 21
states’ policies listed individual student needs and characteristics as criteria to use in making
decisions about accommodations.

Some states differentiated between the types of accommodations that may be provided on exit ex-
ams and other large-scale assessments or between norm-referenced and criterion-referenced tests.
We included a new category in the 2003 review called “Purpose or Nature of the Assessment”
to track whether different accommodations were permitted on different types of assessments in
a state. In 10 states, the purpose or nature of the assessment was one of the criteria that the IEP
team was instructed to consider when making decisions about the use of accommodations.

Several states cited “other” additional criteria to consider in making accommodation decisions.
Examples of these criteria include basing accommodation decisions on data about the useful-
ness of classroom accommodations and modifications and students’ previous experiences with
the recommended accommodations. Four states specifically mentioned test security or confi-
dentiality considerations. See Tables B-6a, B-6b, and B-6¢ in Appendix B for more detailed
information.

NCEO 11



Figure 6. Summary of Accommodation Policy Variables That Can Be Used to Guide the
Decision-making Process for Using Accommodations During Statewide Assessment, 2003

Used for Classroom and Instruction 45

Length of Time Accommodation Has Been Used 3

Maintains Validity of Test and Resulting Scores 35

Individual Student Needs/Characteristics 21

Purpose/Nature of Assessment 10

Other 15

0 5 10 15 20 25 30 35 40 45 50
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Changes since 2001. In 2001, the policies of 39 states indicated that the use of instructional
accommodations in the classroom should be considered a criterion for making decisions about
which assessment accommodations should be provided—by 2003, the number of states using
this criterion had increased to 45 states. The number of state accommodation policies specifi-
cally indicating that the accommodation must maintain test validity increased from 24 states
in 2001 to 35 states in 2003. Additionally, the number of states that considered student needs
and characteristics in the decision-making process rose slightly from 19 states in 2001 to 21
states in 2003.

Accommodation Decision-making Criteria—Not Allowed

As indicated in Figure 7, state policies also prohibited basing decisions about accommodations
on certain criteria. Notably, these were much less prevalent than policies about allowed accom-
modations. The “not allowed” criteria can generally be placed into several categories: (1) nature
or category of disability (8 states); (2) instructional setting or program setting (5 states); and (3)
percent time or amount of services received (5 states). A few states prohibited basing decisions
about accommodations on administrative convenience (2 states) and parent request (1 state).
Two states cited other criteria that cannot be considered. The California policy indicated that
individual teachers may not determine which accommodations a student is permitted to use and
the Nevada policy stated that students may not be provided with unfamiliar accommodations.
State specific information, as well as information about other criteria, is provided in Tables B-
7a, B-7b, and B-7c in Appendix B.
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Figure 7. Summary of Accommodation Policy Variables That Cannot Be Used to Guide the
Decision-making Process for Using Accommodations During Statewide Assessment, 2003

Nature/Category of Disability h 8

Instructional Program/Program
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Parent Request |1

Administrative Convenience I 2

Other Fz

0 10 20 30 40 50
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Changes Since 2001. Generally, the factors that may not be considered in the accommodations
decision-making process have changed little since 2001. As in 2001, several states specifically
prohibited the use of program setting (6 states in 2001; 5 states in 2003) and category of dis-
ability (8 states in both years).

Guidance for Using Accommodations that Are Not on the Approved List

Figure 8 provides a summary of the guidance for using accommodations that are not on an
“approved” list found in state accommodation policies. In 2001, we did not track what hap-
pened when accommodations were used that were not on the approved list. Twenty-six states’
accommodation policies advised IEP teams or IEP team members to seek approval from their
State Board or the Department of Education when recommending accommodations that were
not on the approved list. A handful of other states’ policies (4 states) required that a committee
review the request for an accommodation that was not on the approved list. An equal number
of states (4 states) required IEP teams or IEP members to contact a specific person at the state
or district level to inform them of the use of a non-approved accommodation. Two states’ poli-
cies indicated that non-approved accommodations may not be used on statewide assessments.
Detailed information for each state is located in Tables B-8a and B-8b in Appendix B.
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Figure 8. Summary of Guidelines for Using Accommodations That Are Not on the Approved

List, 2003
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Accommodations Involving Another Human to Administer or Record

For the first time in our analysis of state participation and accommodation policies, informa-
tion was collected on guidelines for accommodations involving another human to administer or
record—for example, an individual who served as an intermediary between the student and the
mode of access to the test. These guidelines defined the role of the scribe when the IEP team
had selected dictation of answers as an accommodation, prescribed conditions for reading test
items aloud if the IEP team had selected reading test items as an accommodation, or provided
guidance to sign language interpreters.

As indicated in Figure 9, approximately half of the states (26 states) had guidelines detailing
instructions and procedures for scribes. Fewer than half of the states had guidelines for read-
ers (20 states) or sign language interpreters (20 states). As indicated in Table B-9 in Appendix
B, 17 states had guidelines for all three of these accommodations involving another human to
administer or record, such as scribes, readers, or sign language interpreters.
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Figure 9. Summary of Guidelines for the Administration of Accommodations Involving Another
Human to Administer or Record, 2003
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Types of Accommodations and Impact of Use

In this section of the report, the accommodations that states most often allow— both with and
without restrictions—as well as the accommodations that states most often prohibit are reviewed.
In this report, we organized the accommodations into five categories: presentation accommoda-
tions, equipment and materials accommodations, response accommodations, scheduling/timing
accommodations, and setting accommodations.

We also analyzed how the states’ policies indicated that the accommodations were to be used: (1)
Allowed—if the accommodation is used, the student must be given the score she or he earned,
the student’s score must be aggregated, and the score must be used for accountability purposes;
(2) Allowed with implications for scoring and/or aggregation—if the accommodation is used,
the student automatically receives a certain score (e.g., zero or below basic) or the score is not
aggregated; (3) Allowed in certain circumstances—the accommodation is allowed on some
assessments and not others; and (4) Prohibited—the use of this accommodation on statewide
and district-wide testing is not permitted. State specific detailed information about these ac-
commodations is included in Tables B-10 through B-14 in Appendix B.

Presentation Accommodations. Presentation accommodations alter the way in which a test is
presented to a student. Table 1 provides a summary of the presentation accommodations docu-
mented in state accommodation policies. The three most frequently documented accommodations
were large print (allowed in 49 states), Braille (allowed in 49 states), and sign interpret direc-
tions (allowed in 49 states). However, large print was more often allowed without restrictions
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Table 1. Summary of Presentation Accommodations*

Allowed in certain
circumstances/
Allowed with Allowed with
implications for Allowed implications for
scoring and/or in certain scoring and/or
Allowed aggregation circumstances aggregation Prohibited

Large Print 47 1 1 0 0
Braille 38 5 3 3 0
Read Aloud 35 1 5 5 0
Directions
Read Aloud 3 0 31 13 0
Questions
Sign Interpret 45 2 0 2 0
Directions
Sign Interpret 13 0 21 8 0
Questions
Repeat/ Re- 31 1 4 2 1
read/Clarify
Directions
Visual Cues 17 2 1 0 1
Administration 23 0 0 0 0
by Others
Familiar 21 0 0 0 0
Examiner
Additional 6 2 0 0 2
Examples

*In addition to the presentation accommodations listed in this table, 27 states have other presentation accommo-
dations.

Definitions:

Large Print = all parts of the assessment are in large print.

Braille = all parts of the assessment are presented in Braille.

Read Aloud Directions = the directions portion of the assessment is read to the student.

Read Aloud Questions = the assessment items are read to the student items).

Sign Interpret Directions = the directions portion of the assessment is presented to the student via sign language
(or other version such as cued speech, signed English, etc.).

Sign Interpret Questions = the assessment items are presented to the student via sign language (or other version
such as cued speech, signed English, etc.).

Read/Re-read/Clarify Directions = directions may be clarified through restatement for the student either in response
to the administrators’ decision that clarification is needed for all directions, or in response to student questions.
Visual Cues = additional visual cues are provided for students, such as arrows, stickers, or stop signs, highlighting
of key words or verbs, or supplementing text with pictures.

Administration by Other = someone other than regular test administrator gives test to the student (e.g., special
or regular education teacher or other school personnel).

Familiar Examiner = someone other than regular test examiner who the student knows and has worked with in
the past gives the test to the student (e.g., special education teacher, regular education teacher, or para-educator
who has worked with student previously).

Additional Examples = in response to student request for more information or clarification, test administrator can
supply additional examples to assist the student in understanding the intent of the question.
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(47 states), while Braille was more often (in 11 states) allowed only in certain circumstances
or had implications for resulting scores. In 5 states, the Braille accommodation was permitted;
however, there were implications for scoring or aggregation. In 3 states, Braille was permitted
only in certain circumstances, and in another 3 states there were both implications for scoring
or aggregation when Braille was used and it was permitted only in certain circumstances. While
sign language interpretation of test directions was also allowed to some extent in 49 states, it
often had fewer restrictions attached to its use than the Braille accommodation.

“Read aloud” is represented in this analysis as two separate accommodations: read aloud direc-
tions and read aloud questions. Read aloud questions continued to be one of the more controversial
accommodations (i.e., there was a lack of consensus across the states as to whether this accom-
modation should be allowed or prohibited). Forty-seven states permitted some or all tests to be
read aloud; however, only 3 states permitted the use of this accommodation with no restrictions.
Thirty-one states permitted questions to be read aloud only in certain circumstances (e.g., on the
math test but not on the reading assessment). The policies of 13 other states allowed questions
to be read aloud in certain circumstances and also indicated that the use of this accommodation
had scoring or aggregation implications in the situations where it was allowed.

Thirty-one states permitted directions to be repeated, re-read, or clarified with no restrictions;
only one state required that directions be read verbatim. In a few states there were implications
for scoring if the directions were repeated or it was permitted in only certain circumstances. For
example in one state, clarification of directions was allowed except on the reading portion of
the test, while in another state the prompt for the writing assessment was read aloud two times
to all students as part of the standard test administration.

As shown in Table 1, visual cues were permitted in 17 states without restrictions, administra-
tion by someone other than the usual test administrator was permitted with no restrictions in
23 states, and the use of additional examples was permitted in 6 states.

In addition to the accommodations listed in Table 1, 27 states had other presentation accom-
modations. See Tables B-10a, B10-b, and B10c for additional information about the other ac-
commodations and for more detailed specifications. The other accommodations ranged from
encouraging students to stay on task (permitted in 5 states), permitting oral directions to be
accompanied by written directions (1 state), and to permitting more space to be put between
test items (1 state).

Changes Since 2001. The number of states that permitted the use of the various presentation
accommodations with or without restrictions changed relatively little between 2001 and 2003.
The number of states that permitted the use of Braille without restriction increased from 35
states in 2001 to 38 states in 2003. There also was little change in the number of states that
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permitted questions to be read aloud without restriction (5 states in 2001 and 3 states in 2003),
but the change was in a decreasing direction.

Equipment and Material Accommodations. Equipment and material accommodations are
changes in the conditions of the assessment setting that involve the introduction of certain
types of tools and assistive devices. Table 2 provides a summary of the equipment and material
accommodations documented in state policies. Most are related to the presentation of the test,
but some are related to response, such as using a calculator or abacus. The use of magnification
and amplification equipment, special lighting and acoustics, templates and graph paper, noise
buffers, and adaptive/special furniture was allowed in the majority of states.

Table 2. Summary of Equipment and Material Accommodations*

Allowed in certain
circumstances/
Allowed with Allowed with
implications for Allowed implications for
scoring and/or in certain scoring and/or
Allowed aggregation circumstances aggregation Prohibited

Magnification 41 0 0 0 0
Equipment
Amplification 42 0 0 0 0
Equipment
Light/Acoustics 38 0 0 0 0
Calculator 15 6 18 4 1
Templates/Graph 32 1 1 0 1
Paper
Audio/Video 16 0 8 4 2
Equipment
Noise Buffer 32 0 0 0 0
Adaptive/Special 32 0 0 0 0
Furniture
Abacus 17 0 5 1 0
Manipulatives 11 0 2 2 1

*In addition to the equipment and materials accommodations listed in this table, 36 states have other equipment and materials
accommodations.

Definitions:

Magnification Equipment = equipment that enlarges the print size of the test.

Amplification Equipment = equipment that increases the level of sound during the test (e.g., FM systems, hearing aids).
Light/Acoustics = changes to the amount or placement of lighting or special attention to the acoustics of the test setting.
Calculator = standard calculator and special function calculator (sometimes one is allowed but not the other).
Templates/Graph Paper = Placemarkers or templates used to mark location of focus on the test. Audio/Video Equipment =
audio or video equipment.

Noise Buffer = ear mufflers, white noise, and other equipment used to block external sounds.

Adaptive or Special Furniture = any furniture the student requires for sitting upright, holding a writing instrument, etc.
Abacus = abacus or similar counting tools.

Manipulatives = Learning materials that are operated with the hands (math cubes, counters, etc.).
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The calculator accommodation and audio/video equipment accommodation were the most con-
troversial equipment and material accommodations. While the calculator accommodation was
mentioned in the policies of 44 states, it was most often allowed only in certain circumstances
and often had consequences for resulting scores. The use of audio/video equipment also ap-
peared somewhat controversial. It was allowed without restriction in 16 states and could only
be used in certain circumstances in 8 states, and could be used in certain circumstances with
implications for scoring or aggregation in 4 states.

Seventeen states permitted the abacus to be used without restriction, while five states allowed
its use only in certain circumstances—typically an abacus could only be used by students who
were blind (or had other vision disabilities) or on certain tests. The abacus accommodation was
permitted in certain circumstances and also had implications for scoring in 1 state. In this state
(Arizona), use of an abacus was considered a standard accommodation on the math portion of
the test for students who were blind, but it was considered a nonstandard accommodation for
all other students.

Thirty-six states permitted the use of other equipment and materials accommodations. For ex-
ample, the use of arithmetic tables was permitted in two states with no restrictions and in three
other states with implications for scoring. Additional detail about these accommodations is
available in Appendix B in Tables B-11a to B-11c.

Changes Since 2001. As was the case in 2001, with the exception of the calculator accommoda-
tion, most of the equipment and materials accommodations were considered non-controversial
in 2003. The biggest change in the policies was that more state policies explicitly mentioned
several non-controversial presentation equipment and materials accommodations— amplification
equipment, light/acoustics, and noise buffer—in 2003 than in 2001. For example, in 2001, 34
states permitted the use of amplification equipment and the other 16 states made no mention of
that accommodation; by 2003, 42 states permitted the use of amplification equipment without
restriction. In 2001, 14 states permitted the use of a calculator without restriction, while 15
states permitted them to be used without restriction in 2003 and one state completely prohibited
their use in both years.

Response Accommodations. Response accommodations are changes in how a student responds
to elements of the assessment process. Table 3 summarizes the response accommodations docu-
mented by states. There was no general consensus across states for whether or not many of the
response accommodations should be permitted in all circumstances or only with restrictions.
For example, as indicated in Table 3, most states permitted the use of a computer or machine to
provide responses on state assessments (45 states allowed it in some capacity); however, only
37 states allowed the use of that accommodation without restriction. When computers were
allowed, it was often with special instructions about the availability of the spell checking func-
tion—also see the “Spellchecker/Assistance” row in Table 3.
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Table 3. Summary of Response Accommodations*

Allowed in certain
circumstances/
Allowed with Allowed with
implications for Allowed implications for
scoring and/or in certain scoring and/or
Allowed aggregation circumstances aggregation Prohibited

Proctor/Scribe 32 3 8 6 0
Computer or 37 3 2 3 1
Machine
Write in Test 35 0 4 0 0
Booklets
Tape Recorder 23 0 5 2 1
Communication 30 1 3 1 0
Device
Spellchecker/ 5 2 8 4 8
Assistance
Brailler 36 0 2 2 0
Sign responses 20 1 7 1 0
to sign language
interpreter
Pointing 21 0 2 1 0

*In addition to the response accommodations listed in this table, 10 states have other response accommodations.

Definitions:

Proctor/Scribe = student responds verbally and a proctor or scribe then translates this to an answer sheet; for writing extended
responses, specific instructions about how spelling or punctuation may be included.

Computer or Machine = computer or other machine (e.g., typewriter), often with instructions about disabling spellcheckers,
etc.

Write in Test Booklet = responses may be written in the test booklet rather than on answer sheets, and school personnel then
transcribe to answer sheets.

Tape Recorder = student’s verbal responses are tape recorded, generally for later description.

Communication Device = various devices for the student to use in giving responses (e.g., symbol boards).
Spellchecker/Assistance = spellchecker either as a separate device or within a word-processing program, or print materials
(e.g., glossary, dictionary).

Brailler = device or computer that generates responses in Braille.

Pointing = student points to response and staff member translates this onto an answer sheet.

The use of a Brailler was also permitted by the majority of states. It was permitted without re-
striction in 36 states and with restriction, allowed only in certain circumstances or allowed with
implications for resulting scores, in others. Other commonly used response accommodations
included writing in test booklets, using a communication device, and using a tape recorder.

Ten states also permitted the use of other response accommodations that are not listed in Table
3. These included access to reference materials, assistance with bubbling, and test administrator
monitoring of the correct placement of student responses in the student’s answer booklet. For ad-
ditional detail about the response accommodations, see Tables B-12a to B-12¢ in Appendix B.
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Changes Since 2001. Of the 49 states that allowed a proctor or scribe to record a student’s
responses in some manner (i.e., either without restriction, in particular circumstances, or with
implications for scoring), 32 permitted the use of this accommodation without restriction. In
2001, 31 states allowed the proctor or scribe accommodation without restriction. Fewer states
permitted the use of a spellchecker without restrictions in 2003 than in 2001 (n = 5 in 2003 and
n =7 in 2001); however, more states permitted its use with either implications for scoring or
under certain circumstances in 2003 than in 2001 (n = 14 in 2003 and n =9 in 2001).

Scheduling/Timing Accommodations. Scheduling/timing accommodations—changes in the
timing or scheduling of an assessment—are summarized in Table 4. The most frequently allowed
accommodations in this category were testing with breaks (46 states) and extended time (45
states). It should be noted that while several states put restrictions on the use of extended time,
it was allowed in 29 states without restrictions. The only accommodations in this category that
were prohibited by some states were extended time, with breaks, and over multiple days.

Table 4. Summary of Scheduling/Timing Accommodations*

Allowed in certain
circumstances/
Allowed with Allowed with
implications for Allowed implications for
scoring and/or in certain scoring and/or
Allowed aggregation circumstances aggregation Prohibited

Extended Time 29 3 9 4 2
With Breaks 39 2 4 1 1
Multiple Sessions 35 3 1 0 0
Time Beneficial to 35 0 0 0 0
Student
Over Multiple 15 2 5 0 4
Days

*In addition to the scheduling/timing accommodations listed in this table, 11 states have “other” scheduling/timing
accommodations.

Definitions:

Extended Time = student may take long than the time typically allowed, sometimes with the time specifically des-
ignated in some way.

With Breaks = time away from test allowed during tests typically administered without breaks, sometimes with
conditions about when this can occur (e.g., not within subtests) and how long they can be.

Multiple Sessions = assessments generally given in a single session can be broken into multiple sessions.
Time Beneficial to Student = administered at a time that is most advantageous to the student, often related to a
medication schedule.

Over Multiple Days = administered over several days when it is normally administered in one day.

Eleven states listed other scheduling/timing accommodations that did not fit into any of the
categories that we tracked. Details about other accommodations are presented in Tables B-13a,
B-13b, and B-13c in Appendix B. Among the other accommodations was the administration
of subtests in a different order and the termination of a section of a test when a student had
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completed all the items he or she could complete.

Changes Since 2001. Between 2001 and 2003, there was an increase in the number of states
that mentioned many of the timing/scheduling accommodations. In 2001, 26 states permitted
the use of extended time with no restrictions, 16 states permitted it with restrictions, and 3 states
completely prohibited the use of extended time—by 2003, 29 states permitted the extended time
accommodation with no restrictions, 16 permitted it with restrictions, and only 2 states totally
prohibited it. With breaks was mentioned in the policies of 47 states in 2003 (including 1 state
that prohibited its use); up from 43 states mentioning their use, and none prohibiting their use,
in 2001.

The multiple days accommodation refers to the administration of a test over several days that is
normally administered in one day. This accommodation appears to have become more contro-
versial since 2001. In 2001, the use of multiple days was permitted in 19 states without restric-
tion, it was allowed with restrictions in 1 state, and it was completely prohibited in no states; in
2003, multiple days could be used without restriction in 15 states, with restrictions in 7 states,
and was completely prohibited in 4 states.

Setting Accommodations. Setting accommodations are changes in the test location or environ-
ment. These accommodations include individual or small group administration, administration
in a separate room or carrel, and the proximity of the student’s seat to the test administrator (see
Table 5). In general, accommodations in this category were not controversial (i.e., the majority
of the accommodations in this category were allowed to some degree). Forty-seven states permit-
ted testing of students in small groups with no states restricting the use of this accommodation.
Forty-six states also permitted testing of students individually and 40 states allowed students
to be tested in a carrel with no restrictions. The most controversial of setting accommodations
was testing students in their homes (the use of this accommodation was restricted in 5 states
and was prohibited in 3 states).

Seven states listed other setting accommodations in their policies. Two states’ policies indicated
that students may be tested in hospitals. The freedom to move as needed was listed as an ac-
commodation in three states. See Tables B-14a, B-14b, and B-14c¢ for additional information
about the other accommodations and for more detailed specifications.

Changes Since 2001. Even though the testing of students in their homes remained controversial
it had become less controversial than it was in 2001. In 2001, 12 states permitted testing students
in their home without restriction (as compared to 20 states in 2003). Six states permitted this
accommodation in 2001, but placed restrictions on its use (as compared to 4 states in 2003), and
1 state prohibited it in 2001 (compared to no states in 2003). More states specifically mentioned
carrels as a setting option in 2003 than in 2001 (40 states in 2003 and 32 states in 2001).
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Table 5. Summary of Setting Accommodations*

Allowed in certain
circumstances/
Allowed with Allowed with
implications for Allowed implications for
scoring and/or in certain scoring and/or
Allowed aggregation circumstances aggregation Prohibited

Individual 46 0 0 0 0
Small Group 47 0 0 0 0
Carrel 40 0 0 0 0
Separate Room 38 0 0 0 0
Seat Location/ 38 0 0 0 0
Proximity
Minimize 28 0 0 0 0
Distractions
Student’s Home 20 0 5 0 3
Special Education 22 0 1 0 0
Classroom

*In addition to the setting accommodations listed in this table, 7 states have other setting accommodations.

Definitions:

Individual = student assessed separately from other students.

Small Group = student assessed in small group separate from other students.

Carrel = student assessed while seated in a study carrel.

Separate Room = student assessed in separate room, usually involves also individual or small group accommodation.

Seat Location/Proximity = student is assessed in a specifically designated seat location, usually in close proximity to the test ad-
ministrator.

Minimize Distractions/Reduced Noise = student assessed in a quiet environment where auditory distractions can be kept to a
minimum.

Student’s Home = student assessed at home, usually when out of school for iliness or other reasons.

Special Education Classroom = student assessed in special education classroom, usually implying also small group or individual
administration.

Summary

State policies on participation and accommodations continue not only to evolve, but to evolve
at a rapid pace. In addition to the increased rate of change, the volume of written materials re-
garding participation and accommodations also is increasing. Many states now have a variety
of documents (e.g., policies, administrative codes or rules, procedures, and training materials)
that provide guidance.

The 2003 analysis provides a brief glimpse into many of the complex issues related to the par-
ticipation of students with disabilities in state accountability systems through answers to the
questions raised at the beginning of this report. Another question was raised but not reported
here because of difficulty verifying the data—What happens to the scores of students with dis-
abilities who use nonstandard accommodations during statewide assessments? Nearly one-third
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of states had no information in their policies on the scoring consequences of using nonstandard

accommodations. Many states indicated some type of consequence would occur such as the
scores would be coded differently, scores would not be aggregated, or students automatically
would be given the lowest possible score. Key findings from this study were:

States continue to specify criteria that can and cannot be used to guide the process of
determining how a student will participate in state assessments. The most frequently
cited criteria that can be used were instructional relevance/instructional goals, current
performance/level of functioning, level of independence, and student needs and charac-
teristics. Commonly cited criteria that could not be used to make participation decisions
were presence or category of disability, cultural, social, linguistic, and/or environmental
factors, and student absences.

More states are allowing all students to use accommodations.

States continue to use a variety of criteria to guide the process for making decisions
about student use of accommodations during assessment. Most states specify that the
use of instructional accommodations be considered when making decisions on assess-
ment accommodations. Another frequently cited criterion that states used is whether the
accommodation resulted in an unfair advantage or maintained the validity of the assess-
ment. Some states specifically prohibited decision-makers from using certain criteria
when making accommodation decisions. Commonly listed criteria that could not be used
included nature/category of disability, instructional setting/program setting, and percent
time/amount of services received.

There was variability among state polices relative to the use, and consequences of using,
a nonstandard accommodation.

Changes in the types of accommodations used were most evident in the clarifications and
specifications attached to specific accommodations in state policies, specifically concern-
ing the implications for resulting scores. More states documented specific equipment and
material, scheduling/timing, and setting accommodations in 2003 than did in 2001. The
most controversial accommodations continued to be read aloud (questions), calculator,
spellchecker, and proctor/scribe.

Many states provided guidance for IEP teams or IEP team members on the use of accom-
modations that were not on an approved list. Most required that decision makers seek the
approval of an outside entity, such as the state board or department of education before
recommending the use of an accommodation not included on the approved list.

Many states have guidelines that specify the roles and responsibilities of other humans
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who assist in the administration of certain accommodations (scribes, readers, and sign
language interpreters, for example); however, there was great variability in the breadth
and depth of these guidelines.

Some of the other circumstances that permitted students to be excluded from the general assess-
ment may be a cause for concern. For example, one state policy indicated that a student may be
excused from testing if required accommodations could not be provided. Another state policy
stated that students may be exempted due to lack of cognitive ability and lack of exposure to
material within the range and scope of the test.

The present report provides updated answers to questions asked in previous reports and included
several new questions that yielded important information about emerging features of state par-
ticipation and accommodation policies. It is clear that as policies on existing topics evolve and
new topics emerge, the overall picture of participation and accommodations for students with
disabilities will become increasingly complex.
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Appendix B

Participation and Accommodation Guidelines by State

Table B-1a. Additional Testing Options*

State

Additional
Options*™*

No Additional Options

No Information

AL

X

AK

X

AZ

X

AR

CA

CO

CT

DE

FL

GA

HI

ID

IL

IN

KS

KY

LA

ME

MD

MA

XXX

MI

MN

MS

MO

MT

NE

NV

XX | X

NH

NJ

NM

NY

NC

ND

OH

XXX

OK

OR

PA

RI
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Table B-1a. Additional Testing Options* (continued)

Additional
State Options** No Additional Options No Information
SC X
SD X
TN X
TX X
uT X
VT X
VA X
WA X
WV X
WI X
WY X

*Additional testing options definition: The state has options for students with disabilities to participate in the
state assessments in addition to the following: (a) the general assessment, (b) the general assessment with
accommodations, and (c) the alternate assessment.

*+See Table 1b for descriptions of additional testing options.

Table B-1b. Description of Additional Testing Options

State Description

AK Optional assessment available for students with mild disabilities who are unable to pass
the HSGQE even with accommodations. Optional assessments must be reviewed and
approved in writing by the department before they are approved.

AZ AIMS with non-standard accommodation(s) is allowed (option available with permission
from Arizona Department of Education); Stanford 9 with a non-standard accommodation
option is allowed; Stanford 9 out-of-level testing can be done if the student’s IEP requires
this modification. Using a different level of the Stanford 9 for a student is a non-standard
accommodation.

CA Out-of-level testing (in grades five through eleven) is available for students with such
designated in their IEP or 504 plans. Students with disabilities may use modifications if
so designated in their IEPs.

CT Alternate Assessment Option 1, out-of-level testing.

DE Students may test with accommodations that interfere with the comparability of their
scores; exemption; Proficiency (SELP) test. The out-of-level test was eliminated
and the state now directs that students would be given the DSTP-1 with appropriate
accommodations in lieu of the out-of-level test.

HI The Department of Education will permit out-of-level testing for IDEA-eligible students.
Out-of-level testing refers to the administration of one or more content area assessments
to a student that are below or above his/her current grade level.

ID Students can take the test with adaptations that invalidate the assessment result.

1A Out-of-level testing, but for accountability purposes student counted as non-proficient

KS The modified assessment.

LA There is a waiver available for students with disabilities eligible under the IDEA.
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Table B-1b. Description of Additional Testing Options (continued)

Mi

IEP determined assessment options are available for Functional Independence students
who need the Phase 2 MI-Access. Phase 2 MI-Access is not yet available. Until the
Phase 2 MI-Access assessments are implemented statewide, the interim guidelines
state that the IEP Team may individually determine the specified method of alternate
assessment. Until further guidance is available from the Office of Special Education
and Early Intervention Services, the report on the progress on the annual goals, other
standardized tests, teacher developed, or district-wide assessments may be used as an
alternate assessment.

MI-Access Supported Independence.

MT

Students may take the lowa Tests with nonstandard accommodations.

NE

A third level includes students who take the state and district-wide assessments, but
participate using individually determined modifications. Modifications in this context apply
to out-of-level testing.

NV

Non-permissible accommodations (modifications) and a combination of permissible
accommodations and non-permissible accommodations (modifications).

NY

There are some students with disabilities who may not be appropriate for participation
in the State assessment and who do not meet the participation criteria for the New
York State Alternate Assessment for Students with Severe Disabilities (NYSAA). For
these students other assessments must be identified in accordance with the March
2002 “Supplemental Guidelines for Participation of Students with Disabilities in State
Assessments: Locally Selected Assessments and any subsequent guidelines (and can
be out-of-level testing).

The district should identify those assessments that meet the criteria that will be used in
the schools to assess any student with a disability who is determined by the CSE as not
being able to participate in the State assessment system or in the NYSAA. The specific
locally selected assessment appropriate for the performance level for each student
would be determined based on input from the student’s special education teacher and
educators with knowledge about the general curriculum and the learning standards.

The identified group of students who may qualify for locally selected assessments

in lieu of the State assessments are those students who, due to a performance gap
resulting from the students’ unique disability needs, are unable to meet the grade/age
level expectations to take the regular State assessments and who do not meet the
eligibility criteria for the State Alternate Assessment for Students with Severe Disabilities
(NYSAA).

OR

Challenging Another Benchmark (allows students with IEPs and students in advanced
coursework to take the benchmark assessment above or below the benchmark typically
associated with their grade of enrollment); Modified Test Administration (an alteration in
test administration that substantially changes the level, content, or performance data);
Extended or alternate assessments (there are 4 extended assessments which are
primarily one-on-one performance assessments for students with IEPs who are receiving
instruction below the benchmark 1 standards or in the area of life skills.

SC

Out-of-level testing may also be allowed for students with disabilities.

X

State-Developed Alternate Assessment (SDAA) available for students receiving

special education services for whom the TAKS is not appropriate even with allowable
accommodations as determined by the student’'s admission, review, and dismissal (ARD)
committee.
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Table B-1b. Description of Additional Testing Options (continued)

uTt

Another option for assessment is a modified assessment (these will generally be for
students who, due to their disability, are functioning well below grade level); Out-of-
level testing is another option. Out-of-level testing is a modification provided for special
education students only. (This will not be allowed beginning 2004-05 school year.)

Y%

In the norm referenced assessment, non-standard conditions with modifications and
out-of-level testing are allowed. Off level was only allowed for one grade level below
enrollment grade.

Table B-2a: Circumstances in Which Students Are Not Included in any Form of Statewide Assessment

State

Exclusion
Prohibited

Parent
Exemption

Emotional
Distress

Medical
Condition/
lliness

Student
Refusal

Disruptive
Behavior

Absence

Other*

X

X

X

X

X

X*
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Table B-2a: Circumstances in Which Students Are Not Included in any Form of Statewide Assessment
(continued)

State

Exclusion
Prohibited

Parent
Exemption

Emotional
Distress

Medical
Condition/
lliness

Student
Refusal

Disruptive
Behavior

Absence

Other*

NV

X

NH

X

NJ

NM

NY

NC

ND

OH

OK

OR

PA

RI

SC

SD

TN

X

uT

VT

VA

WA

WV

Wi

WY

X

Note: X = Criteria that may be used to exclude a student from participation in statewide assessment systems.

*See Table B-2b for descriptions of “other” circumstances.
* See Table B-3c for additional information about the variable.
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Table B-2b. Specifications and Descriptions of “Other” Circumstances in Which Students Are
Not Included in any Form of Statewide Assessment

State Other Criteria
AK The state uses the following codes to explain why a student did not take a
statewide test: (1) Absent, (2) Student refusal, (3) Parent refusal, (4) lliness, and
(5) Other.
CT Children enrolled in private nonpublic schools at parent expense are not

mandated for testing; Students in approved private out-of-state special education
facilities are not required to be tested

DE Students may be exempted from the DSTP-1 science and social studies tests.
Grades 2, 4, 6, 7, and 9 students may be exempted one time only from part or all
of the DSTP-2 reading, writing, and math tests.

MN Student may be exempted if they are incapable of taking a statewide test due
to lack of cognitive ability and lack of exposure to material within the range and
scope of the test.

MO Physician recommendation.

OH The district superintendent can request a waiver after the tests are administered
for any student who did not take all required statewide tests or participate in
alternate assessment that year.

uT If required accommodations cannot be provided, students may be excused from
testing.

VT Family emergency/student crisis.

wv Opt out.

wy (1) Expelled students (other than expelled special education students who still

receive services) and (2) A student transferring from another state during the
second week of testing should not be tested.

Table B-2c. Specification of Circumstances in Which Students Are Not Included in any Form of
Statewide Assessment

State Specification

ID All students must be included to obtain accurate results. However, if a student
does not answer a minimum number correctly the score will be replaced with a
checkmark and will not be included in the school’s average. This data is being
collected at the State level. If students are automatically eliminated from testing,
this data is lost and its impact never seen at the State level when development
needs or out-of-level testing are considered.
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Table B-3a. Participation Policy Variables That Can Be Used to Make Decisions About How Students With
Disabilities Will Participate in Statewide Assessment

Instructional Non- Degree of Content/ Current Student
Relevance/ Past pursuit of Adapta- Purpose/ Performance/ | Level of Needs/
Instructional | Perfor- | a standard tions Nature of Level of Indepen- | Character-

State Goals mance diploma Needed Assessment | Functioning dence istics Other*
AL X X* X
AK X X
AZ X X X*
AR X X
CA X X
CcO X X
CT X X
DE X X X* X* X
FL X*
GA X X X X* X
HI
ID X X* x*
IL X X* X*
IN X
1A X X
KS X X* X* X*
KY X X
LA X X X
ME
MD
MA X X* X
MI X X
MN X X
MS X
MO X X X
MT X X X
NE X x* X* X X
NV
NH X
NJ X X X X*
NM
NY X* X*
NC X X X
ND X X X* X
OH X X X
OK
OR X X
PA X X
RI X X* X*
SC X X* X* X
SD X X X* X
TN X X X X*
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Table B-3a. Participation Policy Variables That Can Be Used to Make Decisions About How Students With
Disabilities Will Participate in Statewide Assessment (continued)

Instructional Non- Degree of Content/ Current Student
Relevance/ Past pursuit of Adapta- Purpose/ Performance/ | Level of Needs/
Instructional | Perfor- | a standard tions Nature of Level of Indepen- | Character-
State Goals mance diploma Needed Assessment | Functioning dence istics Other*
X
uTt X X* X
\a) X X X
VA X* X
WA X X X
WV X X
Wi X X X X X
WYy X X X

Note: X = Criteria that may be used to guide the decision making process for how students with disabilities will participate in statewide
assessment systems.

* See Table B-3b for descriptions of other variables.

* See Table B-3c for additional information about the variable.

Table B-3b. Specifications and Descriptions of “Other” Participation Policy Variables That Can Be Used to
Make Decisions About How Students With Disabilities Will Participate in Statewide Assessment

State Other Criteria

AL (1) Nature of student’s disability; (2) Student use of accommodations in classroom instruction and
classroom tests.

AK Student’s cognitive ability and adaptive skill levels prevent completing the standard academic curricula
even with modifications and accommodations.

CT The policy indicates that the following question should be considered, “Is the student able to manage
the activities associated with the particular test-taking situation?”

DE Student demonstrates cognitive ability and adaptive skill levels which prevent completion of the
academic curricula even with modification and accommodations.

GA The feasibility of the student’s participation.

MA (1) Student’s ability to take a paper-and-pencil test without or with one or two accommodations; 2)
Student presented with unique and significant challenges in demonstrating his or her knowledge and
skills on a test of this format or duration.

MT Accommodations used for classroom instruction and testing.

NE Instructional and assessment accommodations and/or modifications.

SC Before recommending off-grade level testing, the IEP team should review the accommodations and
modifications that the student receives in routine instruction and assessment to determine if the student
can participate in PACT on-grade-level with a combination of accommodations and modifications.

SD Classroom modifications; learning style.

VA Accommodations used by student during instruction or classroom assessments in content covered by
test.

WA The decision for a student to participate in the alternate assessment must also be based on the level of
participation in classroom assessment.

WV Student’s use of accommodations during instruction.
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Table B-3c. Specification of Participation Policy Variables That Can Be Used to Make Decisions
About How Students With Disabilities Will Participate in Statewide Assessment

State

Specification

AL

Level of Independence — Student requires direct instruction in multiple settings to apply
and transfer skills.

AZ

Level of Independence — Student receiving intensive individualized instruction
necessary for the student to acquire and generalize knowledge and/or skills.

DE

Current Performance/Level of Functioning — Student is unable to use academic skills
at a minimal competency level when instructed through typical classroom instruction;
Level of Independence — Student receives extensive direct instruction in multiple
settings to accomplish the application and transfer of skill.

FL

Instructional Relevance/Instructional Goals — Based on the standards the student
follows.

GA

Current Performance/Level of Functioning — Students who are eligible to participate
in the Georgia Alternate Assessment are those students who are three or more standard
deviations below the mean in intellectual functioning and adaptive behavior.

Current Performance/Level of Functioning — The student’s demonstrated cognitive
ability and adaptive behavior prevent completion of the general academic curriculum
even with program modifications; Level of Independence — Student is unable to acquire
without intensive frequent individualized instruction.

Degree of Adaptations Needed — The accommodations needed by the student to
participate in the regular assessment would seriously compromise the validity of the
test; Level of Independence — The student requires intensive, frequent, individualized
instruction in a variety of settings to acquire, maintain, or generalize skills and
demonstrate performance of those skills.

KS

Past Performance — The student scored at or below the 4" percentile on a nationally
or locally normed assessment—the assessment therefore is permitted to be modified
using nonstandard accommodations; Degree of Adaptations Needed — Substantial
adjustments to the general curriculum required; Level of Independence — The student
primarily requires direct and extensive instruction to acquire, maintain, generalize, and
transfer the skills done in the naturally occurring settings of the student’s life.

MA

Level of Independence — The student receives intensive, individualized instruction to
acquire, generalize, and demonstrate knowledge and skills.

NE

Current Performance/Level of Functioning — Students with disabilities qualify for

the alternate assessment if the student’s demonstrated cognitive ability and adaptive
behavior prevent completion of the general academic curriculum, even with appropriately
designed and implemented modifications and accommodations; Level of Independence
— The student requires intensive, frequent, individualized instruction in a variety of
settings to acquire, maintain, and generalize skills and to demonstrate performance of
those skills.

NJ

Level of Independence — The student requires intensive, frequent, individualized
instruction in a variety of settings to acquire, maintain, or generalize skills and
demonstrate performance of those skills.

NY

Instructional Relevance/Instructional Goals — A gap between the curriculum the
students is receiving and the curriculum appropriate for nondisabled students; Current
Performance/Level of Functioning — Unable to meet grade level expectations due to
cognitive deficits.

ND

Level of Independence — The students require extensive, frequent, and individualized
instruction in multiple settings in order to maintain or generalize skills necessary to
function in domestic, community living, recreation/leisure, and vocational activities.
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Table B-3c. Specification of Participation Policy Variables That Can Be Used to Make Decisions
About How Students With Disabilities Will Participate in Statewide Assessment (continued)

RI Current Performance/Level of Functioning — The student’s general cognitive
functioning and adaptive behavior, in home, school, and community are significantly
below age expectations even with program modifications; Level of Independence — The
student requires intensive, frequent, individualized instruction in multiple settings.

SC Current Performance/Level of Functioning —The student demonstrates cognitive
ability and adaptive skills that prevent him or her from completing the state-approved
standards even with accommodations; Level of Independence — The student is unable
to apply or use academic skills in natural settings when taught solely or primarily through
school-based instruction.

SD Level of Independence — The student primarily requires direct and extensive instruction
to acquire, maintain, generalize, and transfer the skills done in the naturally occurring
settings of the student’s life.

TN Level of Independence — The student requires intensive, frequent individualized
instruction in a variety of settings including school, community, home, or the workplace to
acquire, maintain, and generalize functional academics and life skills.

uT Current Performance/Level of Functioning — Student demonstrates cognitive ability
and adaptive skill levels that prevent completion of the academic curricula even with
instructional accommodations and modifications.

VA Instructional Relevance/Instructional Goals — Content covered in previous grades;
student receiving instruction in the content covered by the Standards of Learning.
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Table B-4b. Specifications and Descriptions of “Other” Participation Policy Variables That
Cannot Be Used to Make Decisions About How Students With Disabilities Will Participate in
Statewide Assessment

State Other Criteria

CcO (1) The student’s reading level; (2) Ongoing disruptive behavior by the student; (3) Students who
are hospitalized or homebound should be tested unless there are medical constraints. Students
on homebound instruction as a result of a suspension or expulsion must be tested either at
home or preferably at the school district’'s central administrative offices.

CT The following factor may not serve as the basis for a decision to include a student in out-of-level
testing: an expectation that the student will score better on a lower grade-level version of the
test.

ID Students may not be excluded if the test would be too traumatic or frustrating; however, the

student would be properly prepared for the tests to reduce anxiety. Reasons for anxiety or
frustration should be considered and steps should be taken to address concerns (e.g., help
student learn test-taking skills, familiarize with test format).

MN Administrative pressure to exclude.

NH The following may not be used as the sole basis for determining if a student is eligible for
NHEIAP-Alternate: disruptive behaviors

VA (1) Belief that the student does not need assessment for promotion or graduation; (2) Belief

that experience will be too stressful for the student; (3) The student’s behavior prohibits taking
the test with a group; (4) The student has not mastered all of the curriculum covered on the
assessments.

WA The IEP team must ensure that the decision for a student to participate in the alternate
assessment is not based on prior knowledge that the student would perform poorly on state
tests.

Table B-4c. Specification of Participation Policy Variables That Cannot Be Used to Make Decisions
About How Students With Disabilities Will Participate in Statewide Assessment

KS The decision to determine a student’s eligibility to participate in the alternate assessment may
not primarily result from: excessive absence, deaf/blindness, visual, auditory, and/or motor
disabilities or any other specific categorical label, social, cultural, or economic difference, the
amount of time receiving special education services, and/or achievement significantly lower than
her/his same age peers.

MN Students should not be exempted from system accountability testing solely on the basis of:
anticipated low scores, a history of low test scores, presence of a disability, and/or program
placement/setting of services.

NE The alternate assessment is not to be administered based solely on: the student having a
verified disability with an IEP, the student having academic deficiencies due to excessive

or extended absences, and/or the student being unable to complete the general academic
curriculum because of language differences, or because of social, cultural, or environmental

factors.

NH The following may not be used as the sole basis for determining if a student is eligible for
NHEIAP-Alternate: excessive absences, social, cultural, or economic factors, and/or category of
disability.

SD The decision to determine a student’s eligibility to participate in the alternate assessment may

not result primarily from: excessive absence, category of disability, social, cultural, or economic
difference, the amount of time receiving special education services, achievement significantly
lower than her/his same age peers, and/or placement in an out-of-district program.

TN The following conditions have been ruled out as primary justification for not completing the
TCAP: excessive absences, presence of a disability, and/or social, cultural, and economic
differences.
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Table B-5b. Specifications and Descriptions of “Other” Additional Student Groups That Are
Eligible for Accommodations

State Other Special Circumstances

CT A student who is injured (e.g., broken arms, shoulder, fingers, etc.) in days prior to or during
test administration has temporary disabilities and may be eligible for accommodations.

FL Students with disabilities not receiving special education services.

IN Schools may consider accommodating a student with a temporary disability.

KY Students who become injured or develop an ailment before or during the testing window may
be allowed appropriate accommodations or modifications or both.

ME Students who are ill or incapacitated in some way; students who are unable to work
independently.

MA While the vast majority of students eligible for accommodations are those with an IEP or served
under a 504 plan, accommodations may also be provided for students with disabilities who are
not served under either plan. To determine such a student’s eligibility for test accommodations,
a request for accommodations with supporting documentation of a disability must be provided
to the principal. The principal may then authorize its provision.

NE Only if determined by the local district as appropriate.

Table B-5c. Additional Descriptions of Additional Student Groups That Are Eligible for
Accommodations

State

Description of Special Circumstances

AZ

All Students May Use with Qualification - Standard accommodations can be considered
for all students with disabilities, non-standard accommodations can only be considered for
students with an IEP.

CA

All Students May Use with Qualification - Category 1 accommodations are available to all
students who regularly use them for classroom instruction and/or assessment.

HI

All Students May Use with Qualification - Any student may be given additional time to
complete standards-based segments.

KS

All Students May Use without Qualification - General education students may receive an
accommodation if they receive it in instruction.

MN

All Students May Use with Qualification - Many accommodations are permissible for all
students (e.g., repeat directions; highlighter, color overlay or marker; special settings; extended
testing times; individual or small group setting; write directly in test booklet; calculator (except
where expressly prohibited); abacus; testing time during day; read writing prompt aloud).

NH

All Students May Use without Qualification - All students are eligible to utilize appropriate
assessment accommodations from the Table of Standard Test Accommodations when
participating in the general statewide assessment.

OR

All Students May Use without Qualification — Accommodations listed on the
accommodations tables are available to all students including both students with and without
disabilities.

PA

All Students May Use without Qualification — For regular education students and those with
a Chapter 15 Service Agreement, the accommodations must be documented in the student’s
folder. . .When testing, the accommodations used must not give any students, including a
child with a disability, ELL, regular education, or students with service agreements, an unfair
advantage over other students. Accommodations are intended to make the assessment fair for
ALL students.
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Table B-5c. Additional Descriptions of Additional Student Groups That Are Eligible for
Accommodations (continued)

RI All Students May Use without Qualification — Any student may receive instructional and
assessment accommodations as long as the accommodation does not invalidate the purpose
of the test.

TN All Students May Use without Qualification — All students may use allowable
accommodations (e.g., standard accommodations).

VT All Students May Use without Qualification - Other students needing accommodations
identified through an Instructional Support Team.

WA 504 Students — Decisions for needed accommodations for a student with a 504 plan should be
made by a team including person(s) knowledgeable about the student/disability conditions and
program options and the student’s parent(s) or guardian.

WYy All Students May Use without Qualification — If any student needs an accommodation and it
has been part of the student’s regular instruction, the accommodation may be provided.
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Table B-6b. Specifications and Descriptions of “Other” Accommodation Policy Variables
That Can Be Used to Guide the Decision Making Process for Using Accommodations During
Statewide Assessment

State Specifications of Other Accommodations Policy Variables

CcO (1) Previously documented accommodations and results; (2) The possible effects on the
student of allowing the accommodation

CT Questions that should be considered: (1) Is the student sufficiently skilled to use this

accommodation with ease or will the accommodation serve as an impediment; (2) Is the
accommodation necessary for this child?

GA (1) Whether the accommodations are necessary for access to the assessment process;
(2) Previous experience and usefulness with the recommended accommodations.

HI Students’ ESL needs should be considered.

IL Test security is not compromised by the accommodation.

1A Accommodations used by the student in previous district-wide assessments.

KS (1) The accommodations provide equity rather than advantage and do not make the

student appear as if he/she possesses a skill or an ability he/she does not actually have;
(2) The abilities needed to participate in the assessment and perform the assessment
tasks; (3) The accommodation is respectful of the student’s feelings and integrity and is in
the best interest of the student.

KY (1) Accommodations or modifications shall be age appropriate; (2) Accommodations shall
be for the purpose of student accessing the general curriculum and demonstrating what
they know and are able to do.

LA Accommodations must not affect the confidentiality of the test.

MA Accommodations may not alter, explain, simplify, paraphrase, or eliminate any test item,
reading passage, writing prompt, or multiple-choice option, or provide verbal or other
clues or suggestions that hint at or give away the correct response to the student.

MO Decisions regarding accommodations should be based on a student’s instructional goals
and current level of functioning.

MT (1) Student’s independence in the use of the accommodation; (2) Consideration should
be made of what form of support places the least demands on the student.

PA (1) The testing contractor must be able to score the test; (2) Test security must not be
violated; and 3) Accommodations must not change the focus of what is being assessed.

SC Decisions should be based on: (1) Student’s present level of performance; (2) IEP goals

and objectives; (3) Data on the impact of accommodations and modifications used in the
classroom; and 4) Reports from regular and special education teachers.

VA The accommodation does not violate test security.
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Table B-7a. Accommodation Policy Variables That Cannot Be Used to Guide the Decision
Making Process for Using Accommodations During Statewide Assessment

Instructional Percent Time/
Program/ Amount of
Nature/Category Program Services Parent Administrative
State of Disability Setting Received Request Convenience Other*

GA X*
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Table B-7a. Accommodation Policy Variables That Cannot Be Used to Guide the Decision
Making Process for Using Accommodations During Statewide Assessment (continued)

State

Nature/Category
of Disability

Instructional
Program/
Program

Setting

Percent Time/
Amount of
Services
Received

Parent
Request

Administrative
Convenience

Other*

OH

X

OK

OR

PA

RI

SC

SD

TN

X

)

VT

VA

WA

wv

Wi

WYy

X

X

X

*See Table B-7b for descriptions of “other” criteria that may not be used to guide decision making
process.
* See Table B-7c¢ for additional information.

Table B-7b. Specifications and Descriptions of “Other” Accommodation Policy Variables That
Cannot Be Used to Guide the Decision Making Process for Using Accommodations During Statewide

Assessment
State | Specification of Other Criteria
CA Individual teacher determination.
NV Accommodations unfamiliar to the student.

Table B-7c. Specification of Accommodation Policy Variables That Cannot Be Used to Guide the
Decision Making Process for Using Accommodations During Statewide Assessment

State

Description

GA

Parent Request — A request made by a teacher, counselor, or parent pertaining to assessment
that it is not included in the IEP or Limited English Proficient/Test Participation Committee (LEP/

TPC) plan cannot be used.
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Table B-8a. Guidance for Using Accommodations That are Not on the “Approved” List

State

No
Information

Seek Approval
from State
Board or
Department of
Education

Committee
Review

Required
Contact

Non-approved
accommodations
may not be used

Other*

X

X

X
X

x

X | X| X[ X

x

XXX XX X[ X

X

NCEO
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Table B-8a. Guidance for Using Accommodations That are Not on the “Approved” List (continued)

Seek Approval
from State
Board or Non-approved
No Department of | Committee Required accommodations

State | Information Education Review Contact may not be used | Other*
SD X
TN X
TX X

uT X
VT X

VA X
WA X
WV X
Wi X

WY X

*See Table B-8b for descriptions of “other.”

Table B-8b. Specifications and Descriptions of “Other” Types of Guidelines for Using

Accommodations That Are Not on the “Approved” List

State Description of “Other”

1A Not applicable. While some states have lists of “allowable” accommodations, lowa
leaves this decision to the IEP team. Ideally, IEP teams should use individually validated
accommodations.

LA Any necessary accommodation can be used but it must be decided by the IEP Team or 504
Committee and listed on the student’s IEP or 504 plan and Verification of Section 504 form.

Table B-9. Guidelines for the Administration of Accommodations Involving Another Human to
Administer or Record

State No Guidelines Guidelines for
Sign Language
Scribe Reader Interpreter

AL X X X
AK X
AZ X X X
AR X
CA X
CO X X X
CT X
DE X
FL X X X
GA X
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Table B-9. Guidelines for the Administration of Accommodations Involving Another Human to

Administer or Record (continued)

State

No Guidelines

Guidelines for

Scribe

Reader

Sign Language
Interpreter

X

X[ X| X

x

XX | X[ X

x

X[ XXX

x| X

XXX | X

X X[ X[ X

X X[ X[ X

NCEO
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Table B-10b. Description of “Other” Presentation Accommodations

State Description of “Other”*

AZ (1) Test administrator assists the student in tracking and/or sequencing of test items; (2)
Simplify language in directions (allowed with implications for scoring and aggregation on
the SAT 9); (3) Underline/highlight verbs in directions (Allowed with implications for scoring
and/or aggregation on the SAT 9); and (4) Increase size of answer bubbles (Allowed with
implications for scoring and/or aggregation on the SAT 9).

CT Closed circuit TV.

DE (1) Chunking or highlighting information in passages in a standardized format for
students who use American Sign Language; (2) Presenting instructions, test questions,
and individual items via an overhead projector and transparencies; and (3) Refocusing
attention to test with use of intermittent verbal, picture symbol, signed, cued speech, or
physical prompts.

FL (1) Simplify language in directions; (2) Provide student with a copy of directions read by
teacher from FCAT administration script; (3) Secure papers to work area; (4) Highlight
keywords or phrases in directions; and (5) Provide verbal encouragement.

HI Reading question aloud to self.

ID (1) Reducing the number of items per page per line; (2) Highlighting keywords or phrases
in directions; (3) Answering questions about items anytime during the test without giving
answers; (4) Using one complete sentence per line in reading passages; (5) Locating the
answer bubbles directly alongside of the choices in multiple choice exams; (6) Writing
helpful verbs in the directions on the board or on a separate piece of paper; (7) Prompting
the student to stay focused on the test, move ahead, or read entire item; (8) Markers or
masks to maintain place; and (9) Dark or raised lines.

1A (1) Putting more space between the test questions; (2) Placing fewer test questions on a
page; and (3) Highlighting keywords.

LA (1) Highlighting the task or verbs in the directions on the test; and( 2) Assisting the student
in tracking the test items.

Mi (1) Use of a page turner; (2) Use of rulers; (3) Use of pencils adapted in size or grip;

(4) Use a list of formulae as provided by NAEP; and (5) Use of devices or equipment to
secure paper to desk.

MN Short segment booklet.

MS (1) Cue students to stay on task; and (2) Highlight key words or phrases in directions.

MO Paraphrasing questions.

NV Test administrator will provide directions on a separate sheet.

NM (1) Computer presentation of the test; and (2) Use directions that have been marked with
highlighting.

NJ Provide written directions on a separate sheet or transparency.

NY (1) Increased spacing between lines; (2) Reduce the number of test items per page; and
(3) Arrange multiple choice items in vertical format with answer bubble to the right of each
possible choice.

NC One test item per page (Allowed in certain circumstances).

ND Highlight key words or phrases in directions.

OR (1) Provide written version of oral directions in the Administration Manual (Allowed); (2)

Simplify language in directions (Allowed); (3) Highlight words in directions (Allowed); (4)
Student reads aloud to self or listener (Allowed); (5) Proctor highlights vowel combinations
in math prompts (Allowed for math and writing NOT for reading/literature); (6) Synonym
provided for unknown word in prompt if requested by student (Allowed for math and
writing); and (7) Student highlights vowel combinations independently without assistance
(Allowed).
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Table B-10b. Description of “Other” Presentation Accommodations (continued)

PA

(1) Have student demonstrate understanding if directions; (2) Accompany oral directions
with written directions; (3) Provide audiotape directions verbatim; (4) Highlight keywords or
phrases in directions; (5) Prompt the student to remain on task; and (6) Provide physical
assistance.

RI

Key words or phrases in directions highlighted.

uTt

(1) Key words or phrases highlighted; (2) Change test format by increasing spacing,
fewer number of items per page, only one sentence per line, etc.; (3) Prompt student to
focus attention on test; (4) Provide additional encouragement to continue; (5) Read aloud
complex, multiple step math questions one step at a time; and (6) Help students keep
track of their place on the test by pointing.

VT

(1) Closed circuit TV; (2) Sequence prompt cards (allowed in certain circumstances);
(3) Solution maps (allowed in certain circumstances); and (4) Pre-conferencing or task-
behavior prompting (allowed in certain circumstances).

VA

(1) Enlarging the answer document; and (2) Simplifying directions.

WA

(1) Assist the students in tracking the assessment items by pointing or placing a finger on
the item; (2) Encourage students to sustain effort and remain on task; (3) Provide physical
assistance in turning pages, handling materials; (4) Tape record directions for use with
small group or individuals; and 5) Have students reread directions aloud.

WV

Use directions that have been marked with highlighting.

Wi

(1) Provide verbal praise or tangible reinforcers to increase motivation; (2) Administer
practice tests or examples before the administration date of the assessment; and (3) Assist
the student to track the test items by pointing or placing the student’s finger on the items.

*Allowed unless otherwise indicated.

Table B-10c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Presentation Accommodations

State

Specifications and Descriptions

AL

Braille — Allowed with implications for scoring and/or aggregation for Stanford 10 only;
Read Aloud Questions - Not allowed on Stanford 10 or Alabama Reading and Math test
— ARMT; Sign Interpret Questions —Not allowed on some tests.

AK

Read Aloud Questions — Allowed in certain circumstances (test questions on the Reading
test may NOT be read or signed to student) except when approved on the optional high
school exam; Sign Interpret Questions — Allowed in certain circumstances (test questions
on the Reading test may NOT be read or signed to student) except if approved on the
optional high school exam.

AZ

Read Aloud Directions — It is a nonstandard accommodation on the reading test and on
the SAT-9; Read Aloud Questions — It is a nonstandard accommodation on the reading
test and on the SAT-9; Sign Interpret Directions — It is a nonstandard accommodation
on the reading test; Sign Interpret Questions — It is a nonstandard accommodation

on the reading test; Repeat/Re-read/Clarify/Directions — Clarification of directions is
allowed except on the reading portion of the test and repetition of directions is allowed
with exception; Visual Cues —Underlining/highlighting verbs in directions or provision of
STOP or arrow cues considered nonstandard accommodations; Additional Examples

— Considered a nonstandard accommodation.

AR

Read Aloud Questions — Not allowed on reading test; Sign Interpret Questions — Not
allowed on reading test.
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Table B-10c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Presentation Accommodations (continued)

CA

Read Aloud Questions — Allowed on non-reading/ELA tests and allowed with implications
for scoring and/or aggregation on the CAT6 and CST reading tests; Sign Interpret
Questions - Allowed on non-reading/ELA tests and allowed with implications for scoring
and/or aggregation on the CAT6 and CST reading tests.

CO

Read Aloud Questions — Questions/items may not be read on the reading test; Sign
Interpret Questions — Questions/items may not be read (e.g., signed) on the reading test.

CT

Read Aloud Questions — Only science and math items can be read.

DE

Braille — Presenting the test in Grade 1 and/or Grade 2 in Braille is allowed; Read

Aloud Questions —Allowed with implications for scoring and/or aggregation when

reading passages or texts for the reading test; Sign Interpret Questions —Allowed with
implications for scoring and/or aggregation when reading passages or texts for the reading
test.

FL

Read Aloud Questions — Signed or oral presentation may be provided for all directions
and items other than reading items; Sign Interpret Questions — Signed or oral
presentation may be provided for all directions and items other than reading items.

GA

Braille — It is a nonstandard accommodation for the NRT, scores are reported separately;
Read Aloud Directions — Allowed on writing test and GHSGT/EOCT and on all

subtests of NRT except reading comprehension and vocabulary subtests; Allowed with
implications for scoring and/or aggregation (it is a nonstandard accommodation on CRCT
and on the reading comprehension and vocabulary subtests of the NRT); Read Aloud
Questions — Allowed on writing test and GHSGT/EOCT and on all subtests of NRT except
reading comprehension and vocabulary subtests; Allowed with implications for scoring
and/or aggregation (it is a nonstandard accommodation on CRCT and on the reading
comprehension and vocabulary subtests of the NRT); Sign Interpret Questions It is a
nonstandard accommodation on the CRCT and the NRT. It is a Standard accommodation
on GKAP-R, Writing, and GHSGT/EOCT; Repeat/Re-read/Clarify/ Directions — Allowed
(repeat directions); Allowed in certain circumstances/Allowed with implications for scoring
and/or aggregation (clarify directions - it is a nonstandard accommodation on the NRT and
a standard accommodation on all other assessments).

Large print — Students do not receive Stanford 9 Abbreviated stanine and percentile rank
scores; Sign Interpret Questions — Not allowed on Reading Comprehension subtest.

Read Aloud Questions — Allowed in certain circumstances (not to be used on sections
measuring ability).

Read Aloud Directions — Allowed except on the reading test; Read Aloud Questions
— Allowed except on the reading test.

Braille — Allowed with implications for scoring or aggregation; Read Aloud Directions

— Permitted and documented except in the case of reading; Read Aloud Questions

— Test questions that measure reading comprehension may not be read at anytime; Sign
Interpret Directions — allowed with implications for scoring; Sign Interpret Questions
—Test questions that measure reading comprehension may not be signed; Additional
Examples — Allowed with implications for scoring or aggregation.

Read Aloud Directions — Allowed but not on tests of reading comprehension; Read
Aloud Questions —Allowed but not on tests of reading comprehension.

KS

Read Aloud Directions — Not allowed on reading assessment.

KY

Read Aloud Questions — Allowed but not if the intent of reading is to measure
comprehension.
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Table B-10c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Presentation Accommodations (continued)

LA

Read Aloud Questions — Allowed with the exception of the “Reading and Responding”
session of the English/Language Arts Test on LEAP 21 and GEE 21, “Reading
comprehension” on ITBS and the old GEE, and “Ability to Interpret Literacy Materials”

on ITED which may not be read aloud; Sign Interpret Questions — Allowed but not

on the “Reading and Responding” session of the English/Language Arts Test on LEAP

21 and GEE 21, “Reading comprehension” on ITBS and the old GEE, and “Ability to
Interpret Literacy Materials” on ITED; Visual Cues — Allowed but not on the “Reading and
Responding” session of the English Language Arts Test of LEAP 21 and GEE 21, “Reading
Comprehension” on ITBS and the old GEE and “Ability to Interpret Literacy Materials” on
the ITED.

ME

Read Aloud Questions — Not allowed during the reading session; Sign Interpret
Questions — Allowed with the exception of the reading passages.

MD

Read Aloud Questions — Use of the Kurzweil™ is permitted to deliver this accommodation
on the MSA, HSA, and IPT; Not permitted on the reading portion of the MFPT, Any
verbatim reading accommodation invalidates criterion-referenced reading scores

for grades 3 and 4 MSA, verbatim reading is only permitted on Part 3 (“Reading for
Understanding”) and Part 4 (“Reading for Life Skills”) portions of the test—other tests
sections assess decoding skills for which verbatim reading is not appropriate or permitted.

MI

Read Aloud Directions — Reading of the Part 2A and 2B portions ELA test to a student is
a nonstandard accommodation; Read Aloud Questions — Reading of the Part 2A and 2B
portions ELA test to a student is a nonstandard accommodation.

MN

Read Aloud Questions — Reading of the math test is allowed; Sign Interpret Questions
— Sign language presentation of math test is allowed.

MS

Braille — Allowed with implications for scoring and/or aggregation on the CTBS/5; Read
Aloud Directions — It is a non-allowable accommodation for the reading section of the
test and on the CTBS/5; Read Aloud Questions — It is a non-allowable accommodation
for the reading section of the test and on the CTBS/5; Sign Interpret Directions — It is

a non-allowable accommodation for the reading section of the test and on the CTBS/5;
Sign Interpret Questions — It is a non-allowable accommodation for the reading section
of the test and on the CTBS/5; Repeat/Re-read/Clarify/Directions - It is a non-allowable
accommodation for the reading section of the test and on the CTBS/5.

MT

Braille — Considered a nonstandard accommodation, so scores can not be compared
with those of other students taking the test with no accommodations or with standard
accommodations, therefore the Alternate Assessment Scales must be completed; Read
Aloud Questions — Not allowed on Reading Comprehension and Vocabulary subtests;
Sign Interpret Questions — No portion of the reading comprehension or vocabulary
tests should be cued in any way; Repeat/Re-read/Clarify/Directions — No portion of the
reading comprehension or vocabulary tests should be cued in any way.

NE

Read Aloud Questions — Allowed in some circumstances; Sign Interpret Questions
— Allowed in some circumstances.

NV

Read Aloud Questions — Allowed on language arts, mathematics, and science tests;
Reading the reading or vocabulary test to the student is a non-permissible accommodation
and will result in an invalid administration of the test.

NH

Read Aloud Questions — Allowed only for math, science, and/or social studies tests. The
reading component of English language arts may not be read; Sign Interpret Questions
— Reading passages in English language arts may not be signed or interpreted.

NJ

Read Aloud Questions — Reading passages in Language Arts Literacy and reading
questions may not be read aloud; Sign Interpret Questions — Reading passages and
reading questions may not be signed.

NM

Read Aloud Questions — Allowed except for reading comprehension test; Sign Interpret
Questions — Allowed except for a reading comprehension test.
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Table B-10c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Presentation Accommodations (continued)

NY

Read Aloud Questions — Allowed in certain circumstances (All directions/items/questions
within the Grade 4 ELA Session 2, Part 1 and Grade 8 ELA Session 1, Part 2; Listening
part of the test may be read aloud to the student - No other parts of the student test books
may be read to students.

NC

Read Aloud Questions — Allowed for math and writing but not for reading comprehension;
Sign Interpret Questions — Allowed on math and writing assessments but not on

the reading assessment; Repeat/Re-read/Clarify/Directions — The prompt for the

writing assessment are read aloud two times to all students as part of the standard test
administration.

ND

Braille — May have an effect that alters the interpretation of individual scores and that
may also change what is being measured; Read Aloud Directions — May have an effect
on student performance that should be considered when interpreting individual student
scores; Read Aloud Questions — May have an effect on student performance that
should be considered when interpreting individual student scores; If used on the reading
comprehension test may have an effect that alters the interpretation of individual scores
and that may also change what is being measured; Sign Interpret Directions — May have
an effect on student performance that should be considered when interpreting individual
student scores; Sign Interpret Questions — May have an effect on student performance
that should be considered when interpreting individual student scores; If used on the
reading comprehension test may have an effect that alters the interpretation of individual
scores and that may also change what is being measured; Repeat/Re-read/Clarify/
Directions — May have an effect that alters the interpretation of individual scores and that
may also change what is being measured; Visual Cues — May have an effect on student
performance that should be considered when interpreting individual student scores.

OK

Large Print — IEP must indicate visual impairment; Braille — IEP must indicate visual
impairment; Read Aloud Questions — Allowed if test is not a reading test; Sign Interpret
Questions — Allowed if test is not a reading test.

OR

Read Aloud Questions — Allowed for math and writing not for reading/literature.

PA

Read Aloud Questions — Allowed in certain circumstances (for Mathematics or Writing
Prompts only; do not read the Reading tests to the students); Sign Interpret Questions
— Allowed in certain circumstances (Mathematics and Reading only; No sign language
output for Writing).

RI

Read Aloud Questions — Allowed but the resulting score will be considered invalid if used
on English Language Arts Test.

SC

Read Aloud Questions — Allowed for math, science, and social studies, but allowed with
implications for scoring/aggregation on the English Language Arts test; Sign Interpret
Questions — Allowed for math, science, and/or social studies.

SD

Braille — Has implications for scoring; Read Aloud Directions — Allowed except on test of
decoding and reading comprehension; Read Aloud Questions — Allowed except on test of
decoding and reading comprehension.

TN

Eligible students may use this accommodation for the following subtests: Mathematics,
mathematics computation, science, and social studies. Eligible students may not use
this accommodation for the following subtests: Reading and language arts, vocabulary,
language mechanics, spelling, and word analysis.

X

Read Aloud Questions — Not allowed for reading or writing tests; however, allowed for
examinees who are identified as having dyslexia or a related disorder in the mathematics,
social studies, and science; Sign Interpret Questions — Allowed on mathematics,
science, and social studies tests; Repeat/Re-read/Clarify/Directions — Directions must be
read verbatim.
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Table B-10c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Presentation Accommodations (continued)

uTt

Braille — Allowed with implications for scoring and/or aggregation (the Braille version of the
reading test is normed and scored separately and the results cannot be compared to the
regular version of the test) but the BSCT Braille version does not require separate scoring
or norming; Read Aloud Questions — Reading the content aloud to students is allowed
except on the reading test.

VT

Braille — Not allowed on New Standards Mathematics Examination.

VA

Read Aloud Questions — Allowed but it is a nonstandard accommodation on the English/
Reading test; Sign Interpret Questions — Allowed but it is a nonstandard accommodation
on the English/Reading test.

WA

Read Aloud Questions — Allowed for mathematics or science items verbatim in English or
use either SEE sign or ASL only for WASL not for ITBS/ITED; Sign Interpret Questions

— Allowed for mathematics or science items verbatim in English or use either SEE sign or
ASL; Repeat/Re-read/Clarify/ Directions —Repeat directions only. WASL reading text
prompts or questions is NOT allowed.

Y%

Having directions, stimulus material, questions, and/or answer choices read aloud
verbatim is allowed except on the WESTAT Reading and Language Arts Test.

Wi

Read Aloud Directions — Directions may be read for WKCE tests for mathematics,
science, and social studies only; Read Aloud Questions — Questions may be read for
WKCE tests for mathematics, science, and social studies only.

WY

Read Aloud Questions — Allowed in certain circumstances (math only); Sign Interpret
Questions — Allowed in certain circumstances (math only); Administration by Others
— May use special test administrator including the examinee’s teacher.
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Table B-11b. Description of “Other” Equipment and Material Accommodations

State Description of “Other”*

AL (1) Slant board or wedge; (2) Secure paper with magnet/tape; (3) Markers to maintain
place, (4) Pencil grip; (5) Large-diameter soft-lead pencil; and (6) Colored overlay.

AK (1) Securing papers to work area with tape/magnets; (2) Using masks or markers to
maintain place; (3) Using dark, heavy or raised lines; and (4) Using assistive devices.

AZ (1) Place marker; (2) Number charts and arithmetic tables (allowed with implications for
scoring and/or aggregation).

CA (1) On task reminders/verbal encouragement; (2) Turn pages for student; (3) Use of an
arithmetic tables (Allowed with implications for scoring and/or aggregation); (4) Use a
marker to maintain place; (5) Colored overlay

CO Pencil grips.

CT Voice recognition software and dictate is allowed for open-ended items and for those
subtests requiring an extended response (Allowed in certain circumstances).

DE (1) Deaf students records a videotape as an organizational or prewriting tool; and (2)
Arithmetic tables.

FL (1) Mechanical aids to assist in maintaining visual attention to the test book or answer
book; (2) Positioning tools such as a reading stand; and 3) Math and writing guides.

GA Adapted writing tools.

ID (1) Pencil grips or large diameter pencil; (2) Magnets or tape to secure papers to work
area; (3) White noise; and (4) Slant board or wedge.

IN (1) Slant board to hold testing materials at the correct angle; and (2) Pencil grip or
specialized writing instruments.

KY (1) Speech synthesizers; (2) Speech recognition software; (3) Closed captioned or video
material; (4) Audiotaped directions; (5) Text talk converters; (6) Auditory trainer; and (7)
Electronic dictionaries.

LA (1) Speech synthesizer; (2) Marker to maintain place; (3) Pencil grip; and (4) Electronic
reader.

MD Written copies of orally presented materials that are found only in examiner’s manual.

MA (1) Enlargement devices and colored visual overlays; (2) Place marker; and (3)
Organizer/checklists.

MI (1) Use of page turner; (2) Use of rulers; (3) Use pencils adapted in size or grip; (4) Use
of a list of formulas as provided by NAEP; (5) Use of devices or equipment to secure
paper to desk; (6) Use of lined or grid paper for recording answers; and (7) Use of
colored shield to reduce glare and increase contrast.

MN Highlighters, colored plastic overlays, and markers.

MS (1) Secure paper to work area with magnets/tape; and (2) Memory aids, fact charts,
and/or resource sheets (allowed with implications for scoring and/or aggregation on the
CTBS/5).

MO Arithmetic tables.

MT Slant boards.

NV (1) Mask to cover portions of the test; and (2) Markers to maintain place.

NH (1) Shield to reduce glare; and (2) Modified pencil grip.

NM (1) Markers to maintain place; (2) Pencil adapted in size or grip; (3) Arithmetic tables
(Allowed in certain circumstances); and (4) Written list of formulas.

ND (1) Markers to maintain place; and (2) Secure papers to work area with tape or magnets.

OK (1) Secure paper to work area with tape or magnets; (2) Masks or markers to maintain

place; (3) Slant board or wedge for positioning; and (4) Pencil grip
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Table B-11b. Description of “Other” Equipment and Material Accommodations (continued)

OR

(1) Dictionary (Allowed in certain circumstances); (2) Scissors (Allowed in certain
circumstances); (3) Provide transparent sheets to protect test materials or to improve
student focus and/or increase contrast (Allowed); (4) Highlighter (Allowed in certain
circumstances); (5) Correction fluid, white-out, correction tape (Allowed in certain
circumstances); (6) Commercially or locally published materials that only include word
definitions, usage, and spelling guides that do not incorporate instructional or learning
strategies for guidance in the writing process (Allowed in certain circumstances).

PA

(1) Provide materials to students to mask portions of test to direct student’s attention to
specific areas; (2) Provide materials for students to use, acetate color shield on page; (3)
Use of mounting systems; and 4) Pencil grips.

RI

(1) Pencil grips, large diameter pencil; and (2) Paper secured with magnets/tape.

SD

(1) Special pencil/pencil grip; and (2) Assistive or augmentative technology.

TN

Masks or pointers.

uT

No. 2 pencils adapted in size and grip.

VA

(1) Markers or masks to maintain place; (2) Arithmetic tables (Allowed with implications
for scoring and/or aggregation); and (3) Large diameter special grip pencil.

WA

(1) Low level of calming music or nature sounds to reduce distractions for all students;
(2) Secure papers and materials to work area with tape or magnet; (3) Provide pencils
adapted in size or grip; (4) Underline or mark their booklets with a pencil; (5) Slant board
or wedge; (6) Isolate portions of the assessment page to focus student’s attention; and
(7) Tape record directions for use with small group or individuals.

WV

Place markers.

WYy

(1) Secure papers to work area with tape/magnets; (2) Masks or markers to maintain
place; and (3) Large diameter special grip pencil.

*Allowed unless otherwise indicated.

Table B-11c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Equipment and Material Accommodations

State

Specifications and Descriptions

AL

Calculator — Allowed on some subtests/grades.

AK

Calculator — Allowed on the Optional Assessment.

AZ

Calculator — Nonstandard accommodation and student must not be able to access
mathematical calculations without a calculator; Audio/Video Equipment — Audiotape
administration of assessment is not allowed on the reading portion of the test;

Abacus — A student who is blind may use on math portion of test and is considered a
standard accommodations, but for all other students this accommodation is considered
nonstandard; Manipulatives — Nonstandard accommodation and student must not be able
to access mathematical calculations without the use of manipulatives.

CA

Calculator — Considered to fundamentally alter what the test measures and is available
only to students with documentation in IEP or 504 plan and the waiver policy for the CA
High School Exit Exam applies.

CT

Calculator — On subtests where computation skills are being assessed calculators may
not be used.

DE

Calculator — If a calculator is used on the two parts of the mathematics test for which
calculators are not permitted only the DSTP score will be aggregated — the SAT9 score will
be non-aggregated .

FL

Calculator — A calculator may not be used on assessment of basic computation.
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Table B-11c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Equipment and Material Accommodations (continued)

GA

Calculator — Allowed in certain circumstances; Allowed with implications for scoring and/or
aggregation (It is a standard accommodation on NRT and a nonstandard on CRCT);
Manipulatives — Allowed in certain circumstances; Allowed with implications for scoring
and/or aggregation (it is a standard accommodation on GKAP-R and a nonstandard
accommodation NRT).

HI

Audio/Video Equipment — Audiotape is not allowed for the reading comprehension
subtest; student does not receive Stanford 9 Abbreviated stanine and percentile rank ranks
when audiotape is used.

Calculator — Not to be used on sections measuring math computation skills; Abacus
— Not to be used on sections measuring math computation skills.

Calculator — Allowed with implications for scoring and/or aggregation (student has access
to calculator, but must show his or her work for a given problem).

Audio/Video Equipment — Verbatim audiotape of test content allowed for content areas
other than reading. Verbatim audiotape not permitted on the grade 3 and 4 general reading
processes part of the MSA, If the audiotape accommodation is used at other grade levels,
the test administration is considered to be nonstandard—however, the score is invalidated
only for certain portions of the MSA directly related to general reading processes.

MI

Calculator — Allowed on math test only.

MN

Calculator — Allowed in certain circumstances (not allowed on non-calculator part
of the test); Audio/Video Equipment — Allowed in certain circumstances (audiotape
administration of math test); Allowed (audiotape administration of directions).

MS

Calculator — Allowed with implications for scoring and/or aggregation and is considered a
standard accommodation only for grades 7 and 8.

MT

Calculator — Must be specified on IEP.

NV

Calculator — Using a calculator on the Mathematics Computation section of the test will
result in an invalid administration of the test.

NJ

Calculator — Not allowed on non-calculator section.

NM

Calculator — Not permitted on mathematics computational tests; Audio/Video Equipment
— Use of a recorder is prohibited on the reading comprehension test.

NY

Calculator — If all students are not permitted a use a calculator (or a type a calculator), the
accommodation is available only to students with documentation in IEP or 504 plan.

ND

Calculator — May have an effect on student performance that should be considered
when interpreting individual student scores; If used on a mathematics computation test
may have an effect that alters the interpretation of individual scores and that may also
change what is being measured; Template/Graph Paper — May use template to maintain
place for responding; The use of graph paper to align work may have an effect on student
performance that should be considered when interpreting individual student scores.

OK

Calculator — Allowed only on the Problem Solving Section of the Mathematics test;
Abacus — Students taking a Braille test may be provided with an abacus.

PA

Calculator — Allowed except for the non-calculator portion of the Mathematics test. Not
allowed for Grade 3 assessment; Audio/Video Equipment — Allowed for Mathematics and
Writing only; Abacus — Allowed except for the non-calculator portion of the Mathematics
test.

RI

Audio/Video Equipment —The resulting score will be considered invalid if used on English
Language Arts Assessment Grades 4, 8, and 11).

SC

Calculator — Allowed with implications for scoring on the math portion of the test.

SD

Calculator — Allowed for Mathematics Problem Solving subtest; Audio/Video Equipment
— Allowed except for items assessing decoding and reading comprehension; Abacus
— Allowed for visually impaired students.
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Table B-11c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Equipment and Material Accommodations (continued)

TN

Calculator — Allowed in certain circumstances (Allowable for test items that do not
measure the academic skills of computation on the TCAP, High School Subject matter,
End of Course and Gateway tests); Audio/Video Equipment — Allowed in certain
circumstances (a tape recorder can be used for the Competency Test only).

uTt

Calculator — Allowed on certain subtests/grade levels; Audio/Video Equipment —Allowed
only in certain tests/subtests only; Templates/Graph Paper — Allowed on certain tests
only; and Manipulatives — Allowed on certain tests only.

VA

Calculator — Considered nonstandard on the problem solving 4™ grade subtest and the
procedures subtest at grades 4, 6, and 9; Audio/Video Equipment — Audiotaped version
of the test items is a nonstandard accommodation on the English/Reading test.

WA

Calculator — Use of calculators only as specifically permitted in test directions allowed on
WASL but not allowed on ITBS/ITED; Abacus — Allowed on WASL not allowed for ITBS/
ITED; Manipulatives — Allowed on WASL / NOT allowed for ITBS/ITED.

Y%

Calculator —Not allowed on the section of the WESTEST Mathematics Test that does not
permit the use of a calculator.

Ul

Audio/Video Equipment — It is inappropriate to use audiotaped, videotaped, or any other
type of electronic versions of the WRCT or WKCE Reading Test.
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Table B-12b. Description of “Other” Response Accommodations

State Description of “Other”*

AZ Test administrator monitors correct placement of student responses in the student’s
answer booklet.

CA Use dictionary (Allowed with implications for scoring and/or aggregation).

IN (1) Student is allowed to circle the answers to questions rather than “bubble” them; and
(2) Answers bubbled in by someone else.

1A Access to reference materials.

MA (1) Test administrator assists the student in tracking and/or sequencing test items; (2)

Test administrator monitors placement of student responses in the student’s answer
booklet; and (3) Redirecting student’s attention to the test.

NJ Mask a portion of the test booklet and/or answer folder to eliminate visual distracters or
provide reading windows.

NY (1) Delete spelling, punctuation and paraphrasing requirements; and (2) Grammar
checker.

OR (1) Electronic spell reference without automated correction (Allowed in certain

circumstances); (2) Writing handbook (Allowed in certain circumstances); (3) Thesaurus
(Allowed in certain circumstances); (4) For the reading passage section of the
Knowledge and Skills test (e.g., reading comprehension) the student may respond in his
or her own words rather than responding to the multiple choice items.

WA During both sessions of writing on the WASL all students are permitted to use published
reference materials without spell check.
WV Help with bubbling.

*Allowed unless otherwise indicated

Table B-12c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Response Accommodations

State Specifications and Descriptions

AL Proctor/Scribe —Allowed only on certain tests/grade levels; Computer or machine
— Allowed only on certain tests/grade levels; Brailler — Allowed only on certain tests/grade
levels.

AZ Proctor/Scribe — Allowed in math and reading only and it is a nonstandard

accommodation on the writing test; Computer or Machine — Using a word processor
on the SAT-9 is a nonstandard accommodation; Tape Recorder — Allowed for math and
reading assessments only and it is a nonstandard accommodation on the writing test;
Spell Checker/Assistance — Allowed with implications for scoring and/or aggregation on
SAT-9; Sign Responses to Sign Language Interpreter — Allowed in math and reading
only; Pointing — Allowed in math and reading only.

CA Proctor/Scribe — Allowed for multiple choice items for writing test if student provides
spelling, grammar, punctuation, and capitalization. Allowed with scoring/aggregation
implications for writing if scribe provides spelling, punctuation, grammar, capitalization,
etc.; Computer or Machine — Considered a standard accommodation if spell checker
turned off (otherwise there are implications for scoring/aggregation); Spell Checker/
Assistance — Considered to fundamentally alter what the test measures and is available
only to students with documentation in IEP or 504 plan and the waiver policy for the CA
High School Exit Exam applies.
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Table B-12c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Response Accommodations (continued)

CO

Spell Checker/Assistance — Spelling words to students who request it, with the exception
of the writing assessment where spelling will be scored. Spell-checking and grammar-
checking capabilities must be disabled during the writing assessment.

CT

Proctor/Scribe —School personnel may bubble student verbal responses to multiple-
choice or griddable items only. School personnel may not be used for recording student
answers to any questions requiring an open-ended or extended-response; Write in Test
Booklets — Students may circle multiple choice answers in their test booklets; however,
students may not respond to open-ended items in the test booklets because there is

not room to do so; Sign Responses to Sign Language Interpreter — Allowed only for
multiple-choice and griddable items only; students may not sign an answer to an open-
ended questions.

DE

Spell Checker/Assistance — Used for all tests except reading and writing; Sign
Responses to Sign Language Interpreter — Allowed except for reading and writing tests.

GA

Proctor/Scribe — It is a standard accommodation on all assessments except NRT on
which it is a nonstandard accommodation; Computer or Machine —lt is a standard
accommodation on GKAP-R, CRCT, Writing, and GHSGT/EOCT tests and a nonstandard
accommodation NRT; Write in Test Booklets — Allowed on all tests but GKAP-R;
Communication Device —lt is a standard accommodation on GKAP-R, CRCT, Writing,
and GHSGT/EOCT tests and a nonstandard accommodation on NRT; Brailler —It is a
standard accommodation on GKAP-R, CRCT, Writing, and GHSGT/EOCT tests and a
nonstandard accommodation NRT; Pointing — It is a standard accommodation on all
assessments except NRT on which it is a nonstandard accommodation.

Proctor/Scribe — Stanine and percentile rank scores will be provided using separate
national norms; Computer or Machine — Stanine and percentile rank scores will be
provided using separate national norms.

Spell checker/Assistance — Not allowed if spelling is being tested.

Proctor/Scribe — Must be documented on ISTEP+ Student Information Questionnaire;
Communication Device — Use must be documented on ISTEP+ Student Information
Questionnaire; Sign Responses to Sign Language Interpreter — Must be documented
on ISTEP+ Student Information Questionnaire.

LA

Spell Checker/Assistance — Allowed except for on the spelling test.

ME

Proctor/Scribe — Not allowed for writing sessions.

MI

Sign Responses to Sign Language Interpreter — Allowed except on the constructed
response items.

MN

Tape recorder — Allowed for math, reading, and prewriting only.

MS

Computer or Machine - It is a non-allowable accommodation on the CTBS/5 and also
has implications for scoring; Spell Checker/Assistance —Has implications for scoring;
Spelling dictionaries are allowed in certain circumstances. Brailler — It is a non-allowable
accommodation on the CTBS/5 and also has implications for scoring.

NV

Proctor/Scribe — This accommodation is not available to students taking a writing
assessment; Spell Checker/Assistance — Considered to affect the validity of the test and
has implications for scoring/aggregation.

NH

Proctor/Scribe — Students may not dictate their responses to the writing prompt.

NM

Proctor/Scribe — Not permitted for constructed response writing tests; Tape Recorder
— Not permitted for constructed response writing tests; Communication Device — Not
permitted on the reading comprehension test; Spell Checker/Assistance — Not a
permitted on a test in which writing will be scored; Sign Responses to Sign Language
Interpreter — Not allowed on writing tests.

NCEO
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Table B-12c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Response Accommodations (continued)

ND

Proctor/Scribe — May have an effect on student performance that should be considered
when interpreting individual student scores; Permitted for selected response items; If used
on constructed-response writing test may an effect that alters interpretation of individual
scores and that may also change what is being measured; Tape Recorder — May have
an effect on student performance that should be considered when interpreting individual
student scores; Not permitted for constructed-response writing tests; Spell Checker
Assistance — May have an effect that alters the interpretation of individual scores and
that may also change what is being measured if used on a test in which writing will be
scored; Sign Responses to Sign Language Interpreter — May have an effect on student
performance that should be considered when interpreting individual student scores;
Permitted for selected response items; If used on reading comprehension test may have
an effect that alters interpretation of individual scores and that may also change what is
being measured.

OR

Write in Test Booklets — Permitted only on the Knowledge and Skills Test; Spell
Checker/Assistance — Allowed for math only; Sign responses to sign language
interpreter — Allowed only for math.

PA

Proctor/Scribe — Allowed for math and reading only; Tape Recorder — Student may
respond on audiotape or videotape for math and reading only; Spell Checker/Assistance
— Prohibited except for open-ended reading items; Sign responses to sign language
interpreter — Allowed for math and reading but not for writing.

RI

Spell Checker/Assistance — Allowed on Mathematics and Health Education assessments
only.

SC

Spell Checker/Assistance—Allowed in certain circumstances, but has implications for
scoring and/or aggregation.

TN

Proctor/Scribe — Allowed except for TCAP writing in which it becomes a “Special
Conditions Accommodation”; Computer or Machine — Allowed but it is a “Special
Conditions Accommodation” for TCAP writing assessment.

uTt

Proctor/Scribe — Considered a modification with implications for scoring; Computer or
Machine — Allowed only on certain tests; Write in Test Booklets — Allowed only on certain
tests; Tape Recorder — Allowed only on certain tests; Communication Device — Allowed
only on certain tests; Brailler — Allowed only on certain tests; Pointing — Allowed only on
certain tests.

VT

Proctor/Scribe — Allowed except for the independent writing section and long response to
long reading passage section on the New Standards English Language Arts Examination;
Spell Checker/Assistance — Allowed except on English Language Arts Examination.

VA

Proctor/Scribe — Considered nonstandard on writing sample component of the English
writing test; Tape recorder — Allowed only for prewriting activity to tape response for
English writing test.
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Table B-13a. Scheduling/Timing Accommodations

Time
Extended With Multiple Beneficial to Over Multiple
State Time Breaks Sessions Student Days Other*
AL AC* A AC* A AC*
AK A A A AC*
AZ AC/AI* A Al* Al*
AR P P A A
CA A A A A
CO A AC* A A X
CT A A A AC*
DE AC/AI* A A
FL A A A A
GA AC/AI* AC/AI* A A X
HI Al* Al* Al* P
ID AC* A A A AC* X
IL AC* AC* A A A X
IN Al* A A A
1A A A A
KS A
KY A A
LA A A A A A
ME A A A
MD A A A A A
MA A A A A
MI A A A X
MN A A A A P X
MS AC/AI* AC* A A A
MO AC* A A A
MT A A A X
NE AC* A A A A
NV AC* A A
NH AC* A A A P
NJ A A A A X
NM A A A A A
NY A A A A A
NC A A A A
ND Al* Al* Al* Al*
OH A A
OK P A A A
OR A A A A
PA A A A A X
RI A A A A A X
SC A A A A
SD A A A A
NCEO 79




Table B-13a. Scheduling/Timing Accommodations (continued)

Time

Extended With Multiple Beneficial to Over Multiple
State Time Breaks Sessions Student Days Other*
TN AC* A
TX A
uT A A A
VT A AC*
VA A A A A AC* X
WA AC* A A A P
wv A A A A
Wi A A A A
WYy A A A A A

Note: A = Allowed; Al = Allowed with implications for scoring and/or aggregation; AC = Allowed in certain
circumstances; P = Prohibited

* See Table B-13b for descriptions of “other” accommodations.

* See Table B-13c for additional information about this accommodation.

Table B-13b. Description of “Other” Scheduling/Timing Accommodations

State Description of “Other”*

CO Scheduling of sessions in a different order, except for the writing assessment.

GA Flexibility in the order of administration for content areas.

ID Administering the subtests in a different order.

IL Administration of subtests in a different order.

MI Permission to accomplish subtests in a different order.

MN Short segment test booklets available for Mathematics and Reading Basic Standards Test.

MT Rearranging the order of subtests.

NJ Terminating a section of the test when a student has completed all the items he/she can. If this
accommodation is used the test must be administered in a small group or individually to avoid
distraction and the examiner must ensure that the student has attempted all items in a section
since items are not ordered by difficulty.

PA Increase or decrease opportunity for movement.

RI Subtests in different order.

VA Order of tests administered.

*Allowed unless otherwise indicated.
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Table B-13c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Scheduling/Timing Accommodations

State Specifications and Descriptions

AL Extended Time — Allowed on Alabama Direct Assessment of Writing; SDE approval required except for
students using Braille or large print. Extended 30 minutes allowed for all students taking the Stanford
10/Alabama Reading and Mathematics test if actively engaged; Multiple Sessions — Allowed on
certain tests; Multiple Days — Allowed on certain tests.

AK Over Multiple Days — Not permitted for HSGQE.

AZ Extended Time — Allowed on the AIMS and allowed with implications for scoring and/or aggregation on
the SAT-9; Multiple Sessions — Allowed with implications for scoring and/or aggregation on the SAT-9;
Multiple Days — Allowed with implications for scoring and/or aggregation on the SAT-9.

CO With Breaks — Breaks must not exceed 10 minutes.

CT Over Multiple Days - Individual test sections are not allowed to be split over multiple days however
CMT Mathematics | may be administered on one day and Mathematics Il may be administered the
following day.

DE Extended Time — Extending the maximum allowable time to complete the SAT-9 reading and
mathematics portions of the test. Only the DSTP score will be aggregated. The SAT-9 score will be
non-aggregated.

GA Extended Time - Allowed in certain circumstances; Allowed with implications for scoring and/or
aggregation (it is a standard accommodation on all assessments except on the NRT); With Breaks
— Allowed in certain circumstances; Allowed with implications for scoring and/or aggregation (it is a
standard accommodation on all assessments except on the NRT).

HI Extended Time—Allowed with implications for scoring and/or aggregation (no score report if these
accommodations are used on the Stanford 9); With Breaks—Allowed with implications for scoring
and/or aggregation (no score report if these accommodations are used on the Stanford 9); Multiple
Sessions —Allowed with implications for scoring and/or aggregation (no score report if these
accommodations are used on the Stanford 9).

ID Extended Time — Allowed in certain circumstances; Over Multiple Days — Allowed in certain
circumstances.

IL Extended Time — Students can be given up to twice the normal testing time when using a large-print
form. Students can be given up to 2 — 2 % times the normal testing time when using a Braille form.
Similar amount of extra time should be given as with local assessments; With Breaks — Allowed (in
all cases students should be given a rest break of at least 10 minutes after each 40 minutes of testing.
Rest breaks can be given earlier if necessary).

IN Extended Time — Must be documented on ISTEP+ Student Information Questionnaire.

MS Extended Time — Allowed with implications for scoring and/or aggregation on the CTBS/5; With
Breaks — Allowed between subtests only.

MO Extended Time — Extended time allotted to complete session 3, Part 1.

NE Extended Time — May not exceed twice normal times.

NV Extended Time — Extended time - not to exceed twice the normal time.

NH Extended Time — For 2002-2003 it was allowed for all students.

ND Extended Time — May have an effect on student performance that should be considered when
interpreting individual student scores; With Breaks — May have an effect on student performance that
should be considered when interpreting individual student scores; Multiple Sessions — May have an
effect on student performance that should be considered when interpreting individual student scores;
Over Multiple Days — May have an effect on student performance that should be considered when
interpreting individual student scores.

TN Extended Time — Allowed for students with fine motor impairment and/or visual impairment.

VT With Breaks — Group breaks are allowed except on the independent writing section and developmental
reading assessment.

VA Over Multiple Days — Allowed except on the direct writing prompt.

WA Extended Time — Allowed on ITBS/ITED and on the WASL, although each WASL subtest must be
completed within one day.
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Table B-14b. Description of “Other” Setting Accommodations

State Description of “Other”*

FL (1) Calming background music; (2) Freedom to move about as needed; and (3) Student
may need a space that is comfortable to them.

MD General education classroom with additional school support.

Mi (1) Freedom to move, stand, or pace during an individualized test administration; and (2)
Provision of soft music to minimize distraction.
NM In hospitals and other care facilities.

NC Hospital testing.

OR Support of physical position of student (e.g., increase or decrease opportunity for
movement, provide position assistance).

WA Freedom for students to move or stand as needed.

*Allowed unless otherwise indicated.

Table B-14c. Specifications and Descriptions of “Certain Circumstances” and “Implications
for Scoring” for Scheduling/Timing Accommodations

State Specifications and Descriptions

CO Student’s Home — Test must be administered by certified teacher.

DE Student’s Home — Homebound instructed students may be tested at home.

LA Student’s Home — Allowed for home study students.

MS Student’s Home — Only for homebound students; Special Ed. Classroom — In a familiar
room.

TN Student’s Home — Allowed if the student is homebound.
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