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KEY TO READING AND UNDERSTANDING

(NOTE: Words which appear in bold-face type within the text are defined in the Glossary.)

Standard

Rubric

Indicator

Performance
Levels

Supporting
Evidence

Data
Sources

a goal statement that identifies a desired performance; represents the essential knowledge, skills, behaviors,
and attitudes that must be demonstrated in order to be successful with a particular performance

an established set of parameters used for evaluating performance standards; typically consists of a set of
explicit criteria (indicators) that define the desired performance, a fixed measurement scale (e. g., a 4-point
scale) and performance descriptions for each criterion (indicator) at each point on the scale

an observable measure that clearly articulates one of the elements of the desired performance standard; one
criterion that makes up a performance standard

a fixed measurement scale with detailed descriptions for each point on the scale to aid in distinguishing and/or
discriminating performances of different quality

data and other kinds of compelling documentation that can be collected and used to substantiate a specific
rating on a rubric

refers to from where or from whom data might be collected, including students, teachers, principals, central
office administrators, parents, and other community members; the origin of the data or documentation used to
substantiate a specific rating on a rubric



OPERATIONAL GUIDELINES
(NOTE: Words which appear in bold-face type within the text are defined in the Glossary.)

This instrument is intended to help schools at all levels of performance assess the strengths and limitations of their instructional
practices and organizational conditions. It serves three primary functions:
1. as a blueprint to communicate the high expectations of the Superintendent of Public Instruction for all Arizona schools;
2. as an internal self-assessment tool to be used by the educational community at the local level; and
3. as an external assessment tool to be used by ADE Solutions Teams.

It may also be used in other appropriate external assessment activities. The instrument is not intended to be used for staff
evaluation. Instead, the focus is on assessing the effectiveness of the school for the purpose of sustained improvement in academic

achievement.

The Standards and Rubrics for School Improvement is anchored in scientifically research-based principles and indicators that
consistently distinguish top-performing schools. The indicators are defined within the following four standards:

Standard 1: School and District Leadership

Standard 2: Curriculum, Instruction, and Professional Development
Standard 3: Classroom and School Assessments

Standard 4: School Culture, Climate, and Communication



INSTRUCTIONS FOR USE

When a school engages in the process of assessing the strengths and limitations of its educational program, it is imperative to begin
with an open mind, making no assumptions. Think of the process as an evidence-based inquiry, not an evaluation or rating. The end
product is not a score, but the identification of current strengths and limitations -- based upon evidence -- that will serve as the
foundation for a solid school improvement plan.

In order to use this instrument effectively, there must be an orientation to its design. It is divided into four sections, one for each of
the standards. Each section begins with a set of Guiding Questions. Time spent reflecting upon, discussing and answering these
guestions will lead participants to a deeper understanding of the standard and the related indicators they are about to examine.
Immediately following the Guiding Questions are the rubrics for that standard. The standard is stated at the top of every page, and
then it is further clarified by a series of indicators. To the right of each indicator statement are four performance levels (rubric score
points) that describe the level of development and/or implementation using the following score points and descriptions:

3 Exceeds the Standard (Exemplary level of development and/or implementation)
2 Meets the Standard (Fully functioning and operational level of implementation)
1 Approaches the Standard (Limited development and/or partial implementation)

0 Falls Far Below the Standard (Little or no evidence of development or implementation)

1. For each indicator, read the Level 3 description — Exceeds.

2. Under the heading Data Source/Evidence, list all known data sources that are relevant to that particular indicator. Then
describe the evidence that can justify and document one of the ratings: Exceeds, Meets, Approaches, or Falls Far Below.

Example:

DATA SOURCE: Arizona School Improvement Plan (ASIP)

EVIDENCE: There are mid-year and yearly evaluations of progress in meeting our school’s performance goals,
and the data are used to revise our ASIP.

Please refer to Addendum 2 for more examples of research-supported, concrete, and tangible pictures of what would be
going on in a school if it were actively and effectively addressing a particular standard.



INSTRUCTIONS FOR USE (Continued)

3. If there is insufficient evidence to support an Exceeds rating as described in Level 3, read the descriptions for Levels 2, 1,
and 0 to determine which of these levels most accurately describes the current situation at the school.

4. Select the rating for the indicator by shading or circling the appropriate box in the rubric.

5. A Scoring Summary Sheet is provided at the end of each of the four standard sections. This allows all ratings for a
standard to be recorded in one location.

In order to produce valid and reliable results, involve as many members of the school community as possible. There are
many ways to accomplish this. The following are suggestions to solicit input from the majority of stakeholders:

1. Begin by having the campus leadership team (e.g., principal, teacher leaders, district representatives, and other
community stakeholders) carefully read and study the document. As a team, follow steps 1 - 5 (previously described).
This process should require several meetings in order to reach consensus on the appropriate rating for each indicator.
Consensus ratings should be based on data sources and collected evidence.

2. Next, one or two members of the leadership team lead a similar process with only one of the four standards and one
qguarter of the staff. The review/evaluation process is then conducted with all four standards.

3. The leadership team or an appointed subcommittee then reconciles the team’s evaluation with the small groups’
evaluations. Synthesized evaluation results are compiled and a final report is completed.

4. The final report is presented to the entire staff for their review and comments. Feedback is considered for possible
revisions/edits.

The consensus document serves as the foundation for establishing a new school improvement plan, or for examining and revising an
existing plan. This is an on-going, fluid document and process. As needs are identified and addressed, the Standards and Rubrics
for School Improvement can be used periodically to gauge progress and lend momentum to continuous improvement.

For schools that are not required to have an Arizona School Improvement Plan, an Action Plan Template is included after Standard
4. The leadership team may find this a useful format to plan improvement activities after having used the Standards and Rubrics for
School Improvement.



GRAPHIC OVERVIEW OF SYSTEMIC,
SCHOOLWIDE IMPROVEMENT

Standard 2:
Curriculum,
Instruction &
Professional
Development




STANDARD 1 AT-A-GLANCE

Standard 1: SCHOOL AND DISTRICT LEADERSHIP
The district and school leadership focuses on improved student achievement.

Indicators

1.1 | The district/charter holder commits administrative support and professional development to create a student-
centered, teacher-led learning community.

1.2 District/charter holder leadership blends both expectations and support to ensure that systems (i.e., fiscal,
curricular, instruction, effective practices, assessments) are aligned to goals that focus on student achievement.

1.3 | Leadership (i.e., governing board, district administration, and principals) has led an inclusive process of developing
a sustained and shared philosophy, vision and mission that promotes a culture of excellence.

1.4 | Leadership is developed and involved at all stakeholder levels, with a strong emphasis on teacher leadership.

1.5 | Leadership actively promotes ongoing, two-way communication among multiple stakeholder groups.

1.6 | All administrators have growth plans focused on the development of effective leadership skills that include the
elements of the Standards and Rubrics for School Improvement.

1.7 Leadership works to build coherency and alignment by “reculturing” around state and federal accountability
systems.

1.8 | District/school leadership systematically uses disaggregated data in planning for diverse student needs, and then
communicates data analysis information to school staff.

1.9 Leadership ensures that all instructional staff receives appropriate curriculum and instructional materials and are
provided with professional development/training necessary to effectively use curricular, instructional, and data
resources relating to the Arizona Academic Standards.

1.10 | Leadership ensures that time is allocated and protected to focus on curricular and instructional issues.

1.11 | Leadership promotes and sustains continuous school improvement by allocating resources (e.g., fiscal, human,
physical, time), monitoring progress and resource use, and providing organizational structure.

1.12 | The school is organized to maximize equitable use of all available fiscal resources to support high student and staff
performance.

1.13 | The principal demonstrates the skills necessary to lead a continuous school improvement process focused on
increasing student achievement.




STANDARD 2 AT-A-GLANCE

Standard 2: CURRICULUM, INSTRUCTION, AND PROFESSIONAL DEVELOPMENT
Rigorous curriculum and quality instruction provide all students the opportunity to meet or exceed Arizona Academic Standards.

Indicators

2.1 | The school or district has developed an explicit, written curriculum that is aligned with Arizona Academic
Standards.

2.2 | A systematic process for monitoring, evaluating, and reviewing the curriculum is in place.

2.3 | The curriculum expectations are communicated to all stakeholders.

2.4 | A comprehensive curriculum and access to academic core standards are offered to all students.

2.5 | The staff monitors and evaluates curriculum and instructional programs based on student results, and makes
moadifications as needed to ensure continuous school improvement.

2.6 Instructional planning links Arizona Academic Standards and aligns curriculum, instruction, practice, formative
assessment, summative assessment, review/re-teaching and appropriate interventions to promote student
achievement.

2.7 Instructional materials and resources are aligned to Arizona Academic Standards and performance objectives, and
there is research-based evidence of their effectiveness.

2.8 | Technology is integrated effectively into classroom instruction and is used as a teacher resource tool for
instructional planning, instructional delivery, assessment, monitoring student progress, and communicating
information.

2.9 | Differentiated instruction (i.e., adjustment of concept, level of difficulty, strategy for instruction, amount of work, time
allowed, product or performance that demonstrates learning) is used to meet the learning needs of all students.
2.10 | A variety of scientifically research-based strategies and best or proven practices focused on increasing student
achievement are used effectively in classroom.

2.11 | The long-term professional growth of individual staff members is required and focuses directly on increasing
student achievement.

2.12 | Teachers and staff promote high expectations of students and recognize and accept their professional role in
student success and failure.

2.13 | Professional development is continuous and job-embedded.

2.14 | The district/school provides a clearly defined evaluation process and focuses directly on increasing student
achievement.

2.15 | Teachers exhibit sufficient content knowledge to foster student learning.




STANDARD 3 AT-A-GLANCE

Standard 3: CLASSROOM AND SCHOOL ASSESSMENTS
The district or school uses multiple standards-based assessments, strategies, and data to measure
and monitor student performance and to revise curriculum and instruction as needed.

Indicators

3.1 | School leadership designs and implements an assessment system that supports the needs of all stakeholders (i.e.,
students, teachers, administrators, parents, governing board members, community members) when appropriate.

3.2 Multiple and varied assessments and evaluation strategies are used appropriately and effectively.

3.3 | Teachers assess learning, formulate classroom benchmarks based on standards, and communicate the results to
students and families with respect to students’ abilities to meet Arizona Academic Standards.

3.4 | School and classroom assessments are aligned to the Arizona Academic Standards and/or performance
objectives.

3.5 | Assessments are used to re-focus student learning on targets to enable them to meet/exceed standards.

3.6 | Test scores are used to identify gaps in curriculum or between groups of students for instructional implications.

3.7 | The district/school implements specific steps for monitoring and reporting student progress in learning the Arizona
Academic Standards.

3.8 | District/school leadership coordinates implementation of state-required assessment and accountability program.




STANDARD 4 AT-A-GLANCE

Standard 4: SCHOOL CULTURE, CLIMATE, AND COMMUNICATION
The school functions as an effective learning community, supports a climate conducive
to student achievement, and possesses an effective two-way communication system.

Indicators

4.1 | There is a shared philosophy of commitment, ownership, vision, mission and goals that promote a culture of
excellence.

4.2 | Facilities support a safe and orderly environment conducive to student learning.

4.3 | There is policy, leadership, and staff support for an equitable code of discipline that supports students’
understanding of rules, laws and expectations for responsible behavior that enables teaching and learning.

4.4 | There is leadership, staff, student and community involvement in the development and implementation of safety
plans that meet state requirements.

4.5 | Teachers and staff build positive, nurturing relationships with students and work to improve student attendance,
dropout rates, and graduation rates.

4.6 | Student achievement is highly valued and publicly celebrated.

4.7 | A healthy school culture promotes social skills, conflict management, and prevention programs so that students are
prepared and ready to learn.

4.8 | A culture of respect exists where relationships, trust, communication and collaboration are valued within the entire
school community.

4.9 | Change is accepted as a normal and positive process that leads to continuous district/school improvement.

4.10 | All members of the school community are active partners in governance, and support and participate in school-
wide improvement efforts.

4.11 | Students are provided with a variety of learning opportunities within the normal school day; and may receive
additional assistance beyond regular classroom instruction to support their academic learning.

10



GUIDING QUESTIONS FOR EXAMINING STANDARD 1

Time spent reflecting upon, discussing and answering these four questions will lead participants to a deeper understanding of the
thirteen indicators they are about to examine under School and District Leadership.

SCHOOL AND DISTRICT LEADERSHIP
The district and school leadership focuses on improved student achievement.

1. What is the specific evidence that our school and district leadership is committed to high student
achievement?

2. How is our leadership inclusive of all members of the school community in developing a shared and
sustained philosophy, vision, mission, and goals?

3. How does instructional decision making in our school and district utilize specific performance data
and research?

4. How is our leadership creating the necessary structures and conditions that will ensure coherency and

alignment in our instructional program?

11



Standard 1: SCHOOL AND DISTRICT LEADERSHIP
The district and school leadership focuses on improved student achievement.

LEVEL OR PERFORMANCE

INDICATOR 3 2 1 0 DATA SOURCE/
Exceeds Meets Approaches Falls Far Below EVIDENCE
1.1 The A. Central and site A. Central and site A. Central and site A. Central and site

district/charter
holder commits
administrative
support and
professional
development to
create a student-
centered, teacher-
led learning
community.

leadership actively
promote and provide
supports through time
and other resources
to build and sustain a
learning community.

leadership support the
development of a
learning community.

leadership understand
the role of a learning
community, but have
yet to create systems
to support its
development.

leadership offer limited
or no evidence that a
learning community
exist at the site.

B. Central and site
leadership develops
and promotes
opportunities for
training staff in the
creation of structures
that facilitates
implementation of a
learning community.

B. Central and site
leadership develops a
framework for staff to
create and implement
alearning
community.

B. Central and site
leadership provides
little support in
developing
frameworks to create
and implement a
learning community.

B. Central and site
leadership indicates
that no framework
exists or is under
development in
creating a learning
community.

C. Central and site
leadership
collaborates with staff
to create varied,
extensive and multiple
opportunities for
participation in a
learning community.
Input is highly valued
and demonstrated
through staff inclusion
in the process and
final
products/outcomes.

C. Central and site
leadership
collaborates with staff
to create varied
opportunities for
participation in a
learning community.
Input is valued as
demonstrated through
staff inclusion in the
process and final
products/outcomes.

C. Central and site
leadership
collaborates with staff
to create minimal
opportunities for
participation in a
learning community.
Input is valued as
demonstrated through
staff inclusion in the
process and some of
the final
products/outcomes.

C. Central and site
leadership does not
promote a learning
community and/or
one does not exist.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP
The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.2 District/charter
holder leadership
blends both
expectations and
support to ensure
that systems (i.e.,
fiscal, curricular,
instruction,
effective
practices,
assessments) are
aligned to goals
that focus on
student
achievement.

A. District/charter
holder leadership
actively and effectively
works with the school
site in aligning the
external and internal
systems with site
goals. (i.e., internal:
needs assessment,
plans, student
achievement data; and
external: Solutions
Teams Statement of

A. District/charter
holder leadership
actively works with the
school site in aligning
the external and
internal systems with
site goals (i.e.,
internal: needs
assessment, plans,
student achievement
data; and external:
Solutions Teams
Statement of Findings,

A. District/charter
holder leadership
works with the school
site in aligning some
external and internal
systems with site
goals. (i.e., internal:
needs assessment,
plans, student
achievement data; and
external: Solutions
Teams Statement of
Findings, NCA

A. District/charter
holder leadership does
not work with the
school site in aligning
the external and
internal systems with
site goals. (i.e.,
internal: needs
assessment, plans,
student achievement
data; and external:
Solutions Teams
Statement of Findings,

Findings, NCA NCA Accreditation, Accreditation, external | NCA Accreditation,
Accreditation, external | external evaluator evaluator review). external evaluator
evaluator review). review). review).

B. District/charter
holder leadership
effectively promotes
and provides an
effective process for
reflection and review
of systems alignment.

B. District/charter
holder leadership
promotes and provides
a process for reflection
and review of systems
alignment.

B. District/charter
holder leadership
provides a process for
review of systems
alighment.

B. District/charter
holder leadership does
not promote nor
provide an effective
process for reflection
and review of systems
alignment.

C. District/charter
holder leadership has
created a formal
system of expectations
and accountability
with multiple and
varied indicators to
measure
effectiveness.

C. District/charter
holder leadership has
created a system of
expectations and
accountability with
indicators to measure
effectiveness.

C. District/charter
holder leadership has
created an informal
system of expectations
and accountability
with few indicators to
measure
effectiveness.

C. There is little or no
evidence that the
district/charter holder
leadership has created
any system of
expectations and
accountability to
measure
effectiveness.

13



Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.3 Leadership
(i.e., governing
board, district
administration,
and principals)
has led an
inclusive process
of developing a
sustained and
shared
philosophy, vision
and mission that
promotes a
culture of
excellence.

A. The leadership
collaborates with the
school and business
community at large in
the development and
revision of the mission
and belief statements
that support the
identified vision.

A. The leadership
involves the school
community in the
development and
revision of mission and
belief statements that
support the identified
vision.

A. The leadership
provides for limited
input, mainly from the
teaching staff, in the
development of the
mission and belief
statements that
support the identified
vision.

A. The leadership
does not show
evidence of input in
the development of the
mission and belief
statements that
support the identified
vision.

B. The leadership
communicates the
mission and belief
statements to staff,
students, families, and
other stakeholders in
multiple and varied
ways.

B. The leadership
communicates the
mission and belief
statements to all staff
and students of the
school in several
ways.

B. The leadership
communicates the
mission and belief
statements to staff of
the school.

B. The leadership
does not show
evidence that the
mission and belief
statements have been
communicated to staff.

C. The leadership
focuses the staff and
larger community on
designing instructional
programs that improve
academic achievement
and support the
mission and belief
statements.

C. The leadership
focuses the staff on
implementing the
mission and belief
statements in
instructional programs
for improving
academic
achievement.

C. The leadership
occasionally refers to
the mission and belief
statements when
addressing the
planning of

instructional programs.

C. The leadership
does not show
evidence that the
mission and belief
statements are
considered when
planning instructional
programs.

D. The leadership
focuses the staff and
larger community to
address diversity and
target the needs of
diverse students using
researched, targeted,
and differentiated
strategies, programs
and instructional
materials.

D. The leadership
focuses the staff and
community to meet the
needs of diverse
students using
researched and
effective strategies,
programs and
instructional materials.

D. The leadership
focuses the staff and
community to
somewhat address
diversity and
somewhat meet the
needs of diverse
students using
appropriate strategies,
programs and
instructional materials.

D. The leadership
focuses the staff and
community to
minimally address
diversity. Little or no
attention is given to
address the needs of
diverse students.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.3 Leadership
(i.e., governing
board, district
administration,
and principals)
has led an
inclusive process
of developing a
sustained and
shared
philosophy, vision
and mission that
promotes a
culture of
excellence.

E. The leadership
focuses the staff and
larger community to
target, serve and
exhaust all efforts to
ensure responsibility
for all students’

teaching and learning.

E. The leadership
focuses the staff and
community to serve
and ensure
responsibility for all
students’ teaching and
learning.

E. The leadership
focuses the staff and
community to
somewhat meet and
ensure responsibility
for some students’
teaching and learning.

E. The leadership
focuses the staff and
community to
minimally ensure
responsibility for all
students’ teaching and
learning.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.4 Leadership is
developed and
involved at all
stakeholder levels,
with a strong
emphasis on
teacher
leadership.

A. Teachers serve in a
variety of leadership
capacities that
significantly guide the
school’s instructional,
programmatic, and
fiscal operations.

A. Teachers serve in
leadership capacities
that guide the school’s
instructional,
programmatic, and
fiscal operations.

A. Teachers serve in
leadership capacities
that somewhat guide
the school’s
instructional,
programmatic, and/or
fiscal operations.

A. There is little or no
evidence that teachers
serve in any type of
leadership capacity
that guides the
school’s instructional,
programmatic, and/or
fiscal operations.

B. Teachers clearly
understand their
leadership roles and
responsibilities in the
overall governance of
the school. A specific
or formal policy,
procedure and/or
planning document
exists that outlines
these
roles/responsibilities.

B. Teachers
understand their
leadership roles and
responsibilities in the
overall governance of
the school. A policy,
procedure and/or
planning document
exists that outlines
these
roles/responsibilities.

B. Teachers have a
limited understanding
of their leadership
roles and
responsibilities in the
overall governance of
the school. A policy,
procedure and/or
planning document
exists that outlines
these
roles/responsibilities

B. Teachers have little
or no understanding of
their leadership roles
and responsibilities in
the overall governance
of the school. Roles
and responsibilities are
not defined.

C. There are multiple,
effective, and formal
structures in place for
students, parents and
community
stakeholders to offer
guidance in school
operations.

C. There are effective
structures in place for
students, parents and
community
stakeholders to offer
guidance in school
operations.

C. Some structures
are in place for
students, parents and
community
stakeholders to offer
guidance in school
operations.

C. Little or no evidence
exists that there are
structures in place for
students, parents and
community
stakeholders to offer
guidance in school
operations.

D. Research-based
procedures concerning
shared decision
making are embedded
and practiced
consistently and
effectively throughout
the school.

D. Research-based
procedures concerning
shared decision
making are embedded
and practiced
consistently
throughout the school.

D. Research-based
procedures concerning
shared decision
making are embedded
and practiced
throughout most of the
school.

D. Research-based
procedures concerning
shared decision
making are not
practiced throughout
the school.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.5 Leadership
actively promotes
ongoing, two-way
communication
among multiple
stakeholder
groups.

A. School and district
leadership ensures all
systems are in place
for administrators,
staff, parents,
community
stakeholders and
students to actively
engage and
communicate with
each other on a
regular basis.

A. School and district
leadership ensures
most systems are in
place for
administrators, staff,
parents, community
stakeholders and
students to engage
and communicate with
each other on a
regular basis.

A. School and district
leadership ensures
some systems are in
place for
administrators, staff,
parents, community
stakeholders and
students to engage
and communicate with
each other on a
regular basis.

A. School and district
leadership does not
ensure systems are in
place for
administrators, staff,
parents, community
stakeholders and
students to engage
and communicate with
each other on a
regular basis.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

LEVEL OF PERFORMANCE

INDICATOR 3 2 1 0 DATA SOURCE/
Exceeds Meets Approaches Falls Far Below EVIDENCE
1.6 All A. The growth plans of | A. The growth plans of | A. Administrators A. Administrators'

administrators
have growth
plans focused on
the development
of effective
leadership skills
that include the
elements of the
Standards and
Rubrics for
School
Improvement.

all administrators focus
on effective leadership
skills designed to
support student
achievement. The
growth plans are
shared with appropriate
stakeholders.

all administrators focus
on effective leadership
skills designed to
support student
achievement.

have growth plans,
but plans only
partially focus on
leadership skills
designed to promote
student achievement.

growth plans are not
developed or are not
focused on leadership
skills designed to
promote student
achievement.

B. Growth plans are
reviewed and revised
by the district/charter
administration
biannually based on
student achievement
and consistently guide
administrators in their
selection of
professional

development activities.

B. Growth plans are
reviewed and revised
by the district/charter
administration annually
based on student
achievement and
consistently guide
administrators in their
selection of
professional
development activities.

B. Growth plans are
reviewed, but limited
attention is given to
their relationship to
improving student
achievement, and/or
they are not
consistently used to
guide administrators
in their selection of
professional
development
activities.

B. Growth plans are not
regularly reviewed and
revised, and/or are not
used to guide
administrators in their
selection of
professional
development activities.

C. The administrative
evaluation process is
directly connected and
aligned to the Arizona
Administrator
Standards.

C. The administrative
evaluation process is
somewhat connected to
the Arizona
Administrator
Standards.

C. The administrative
evaluation process
shows little
connection to the
Arizona Administrator
Standards.

C. The administrative
evaluation process
shows no connection to
the Arizona
Administrator
Standards.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OR PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.7 Leadership
works to build
coherency and
alignment by
“reculturing”
around state and
federal
accountability
systems.

A. Leadership
strategically and
systematically aligns
school programs and

A. Leadership
systematically aligns
school programs and
initiatives with state

A. Leadership aligns
most school programs
and initiatives with
state and federal

A. Leadership does
not align school
programs and
initiatives with state

initiatives with state and federal accountability and federal
and federal accountability systems. accountability
accountability systems. systems.
systems.

B. Leadership
promotes dialogue,
shared norms and
continuous
opportunities to
expand the knowledge
base of all
stakeholders.

B. Leadership
promotes shared
norms and
opportunities to
expand the knowledge
base of all
stakeholders.

B. Leadership
supports opportunities
to expand the
knowledge base of all
stakeholders.

B. Leadership does
not support
opportunities to
expand the knowledge
base of all
stakeholders.

C. Leadership
allocates time and
resources for
reflection and
comparison on
findings from internal
and external reviews.

C. Leadership
allocates time for
reflection and
comparison on
findings from internal
and external reviews.

C. Leadership
allocates some time
for reflection on
findings from internal
and external reviews.

C. Leadership does
not allocate time for
reflection on findings
from internal and
external reviews.

19



Standard 1: SCHOOL AND DISTRICT LEADERSHIP

The district and school leadership focuses on improved student achievement.

LEVEL OF PERFORMANCE

INDICATOR 3 2 1 0 DATA SOURCE/
Exceeds Meets Approaches Falls Far Below EVIDENCE
1.8 A. District/school A. District/school A. District/school A. District/school
District/school leadership continuously | leadership continuously | leadership leadership does not
leadership analyzes available data | analyzes available data | occasionally reviews | analyze or review data

systematically
uses
disaggregated
data in planning
for diverse
student needs,
and then
communicates
data analysis
information to
school staff.

comparing academic
achievement with
income level, race, and
gender; information is

comparing academic
achievement with
income level, race, and
gender.

data comparing
academic
achievement with
income level, race,

comparing academic
achievement with
income level, race, and
gender.

shared with the and gender.
community.
B. Analysis of B. Analysis of B. Analysis of B. Analysis of

disaggregated data for
diverse populations is
presented to school
staff and stakeholders;
data is used at both
school and district
levels in planning for
improving student
achievement.

disaggregated data for
diverse populations is
presented to school
staff; data is used at
both school and district
levels in planning for
improving student
achievement.

disaggregated data is
presented to staff
infrequently and/or in
a limited format.

disaggregated data is
not shared.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

LEVEL OF PERFORMANCE

INDICATOR 3 2 1 0 DATA SOURCE/
Exceeds Meets Approaches Falls Far Below EVIDENCE
1.9 Leadership A. District/school A. District/school A. District/school A. District/school
ensures that all leadership leadership ensures that | leadership leadership is not
demonstrates extensive | all teachers have demonstrates informed about the

instructional staff
receives
appropriate
curriculum and
instructional
materials and are
provided with
professional
development/
training
necessary to
effectively use
curricular,
instructional, and
data resources
relating to the
Arizona
Academic
Standards.

knowledge of the
Arizona Academic
Standards and the
standards-based
instructional process,
and can provide
extensive assistance
and resources to staff
in their use.

access and are trained
to implement the
Arizona Academic
Standards and the
standards-based
instructional process.

knowledge of the
Arizona Academic
Standards, but does
not have enough
understanding of the
standards-based
instructional process
to provide assistance
and resources to
staff. Staff members
have limited access
to the Arizona
Academic Standards
and related training.

Arizona Academic
Standards and related
curricular and data
resources, and training
is not provided to
teachers.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OF PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.10 Leadership
ensures that time
is allocated and
protected to
focus on
curricular and
instructional
issues.

A. Leadership monitors
the use of time and
gives teachers
feedback on effective
use of instructional
time.

A. Leadership supports
and assists staff to
protect time as a
valuable resource in
providing quality
instruction.

A. Leadership
expects staff
members to use time
as an instructional
resource, but time
use is not monitored.

A. Leadership does not
encourage staff to use
time as an instructional
resource.

B. Leadership
encourages and assists
all staff to use time to
collaborate, research,
plan, and reflect in
order to enhance
student learning.

B. Leadership
encourages and assists
staff to use time to
collaborate and plan in
order to support student
learning.

B. Leadership
encourages some
staff members to
collaborate and plan
in order to support
student learning.

B. Leadership does not
encourage staff to use

time to collaborate and
plan.

C. Leadership and staff
consistently focus on
increasing the efficient
use of instructional time
to maximize student
learning.

C. Staff makes efficient
use of instructional time
to maximize student
learning.

C. Time is used
efficiently in some
classes and not in
others, and there is
little evidence that the
use of time is an
issue that is
discussed among
staff.

C. Instructional time is
consistently used
ineffectively.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OF PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.11 Leadership
promotes and
sustains
continuous
school
improvement by
allocating
resources (e.g.,
fiscal, human,
physical, time),
monitoring
progress and
resource use,
and providing
organizational
structure.

A. District/school
leadership allocates
and reallocates
resources and finds
additional resources
as needed to support
the mission, belief
statements, and
student learning in all
areas.

A. District/school
leadership allocates
resources to support
the mission, belief
statements, and
student learning.

A. District/school
leadership allocates
adequate resources,
but allocation does
not always support
the mission, belief
statements, and/or
student learning.

A. District/school
leadership does not
allocate adequate
resources to support
the mission, belief
statements, and/or
student learning.

B. Leadership
demonstrates
managerial
responsibility for budget
monitoring and
continuously seeks
additional resources
(e.g., grants) from
outside sources.

B. Leadership
demonstrates
managerial
responsibility for budget
monitoring and
occasionally seeks
additional resources
from outside sources.

B. Leadership
demonstrates limited
managerial
responsibility for
budget monitoring,
and does not seek
additional resources
from outside sources.

B. Leadership does not
show evidence of
managerial
responsibility for budget
monitoring.

C. Leadership ensures
that the building is
appropriately and
promptly maintained
and provides a safe
and equitable
environment for both
teachers and students.

C. Leadership works to
ensure that the building
is maintained and
provides a safe and
equitable environment
for students.

C. Leadership
monitors building
maintenance but
exercises only limited
control.

C. Leadership shows
limited awareness of
building maintenance
needs.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

LEVEL OF PERFORMANCE

INDICATOR 3 2 1 0 DATA SOURCE/
Exceeds Meets Approaches Falls Far Below EVIDENCE
1.12 The school A. There is an A. There is an A. Thereis a A. There is little or no
is organized to established, established budgeting budgeting process evidence of a
comprehensive process that involves that addresses the comprehensive

maximize
equitable use of
all available fiscal
resources to
support high
student and staff
performance.

budgeting process that
addresses the use of
fiscal resources,
involves staff, and is
communicated to
relevant stakeholders.

staff for allocating and
managing fiscal
resources.

use of fiscal
resources, but staff
is not involved.

budgeting process that
addresses the use of
fiscal resources.

B. Appropriate data are
included in the
formalized process for
budgeting decisions.

B. Appropriate data are
consistently used in
making budgeting
decisions.

B. Appropriate data
are sometimes used
in making budgeting
decisions, but their
use is not ensured or
consistent.

B. There is little
evidence that
appropriate data are
considered in making
budgeting decisions.

C. The district/school
actively assists staff in
acquiring resources
from external sources
(e.g., grants,
instructional materials).

C. The district/school
has an accessible
process for supporting
staff in acquiring
resources from
external sources (e.g.,
grants, instructional
materials).

C. There is limited
support for staff in
acquiring resources
from external sources
(e.g., grants,
instructional
materials).

C. There is no process
to support staff in
acquiring resources
from external sources
(e.g., grants,

instructional materials).
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OF PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.12 The school
is organized to
maximize
equitable use of
all available fiscal
resources to
support high
student and staff
performance.

D. The district adheres
to a timetable to ensure
that schools are
provided funding
allocations in a timely
manner.

D. The district provides
schools with funding
allocations in a timely
manner.

D. The district
provides schools with
funding allocations in
an inconsistent
manner.

D. The district does not
provide funds to the
school in a timely
manner.

E. Expenditures of
discretionary funds
support the mission of
the school, relate
directly to an identified
school need, and are
regularly monitored to
ensure continued
effectiveness.

E. Expenditures of
discretionary funds
support the mission of
the school and relate
directly to an identified
school need.

E. Expenditures of
discretionary funds
inconsistently support
the mission of the
school and/or relate
to an identified school
need.

E. There is no process
to ensure that
expenditures of
discretionary funds
support the mission of
the school and/or relate
to an identified school
need.

F. Categorical funding
from state and federal
program resources is
allocated to support
specific student needs,
and its allocation is
regularly monitored to
ensure continued
effectiveness.

F. Categorical funding
from state and federal
program resources is
allocated to support
specific student needs.

F. The match of
categorical funding
from state and
federal program
resources to specific
student needs is
inconsistent.

F. There is no
formalized process for
ensuring that
categorical funding
from state and federal
program resources is
allocated to best
support specific student
needs.

G. Expenditures from
various sources are
integrated, where
possible, to maximize
the effect on student
achievement. Allocation
is reviewed regularly.

G. Expenditures from
various sources are
integrated, where
possible, in order to
maximize the effect on
student achievement.

G. Expenditures from
various sources are
inconsistently
integrated.

G. There is no process
in place to ensure that
expenditures from
various sources are
integrated, where
possible, to maximize
the effect on student
achievement.
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Standard 1: SCHOOL AND DISTRICT LEADERSHIP CAPACITY

The district and school leadership focuses on improved student achievement.

INDICATOR

LEVEL OF PERFORMANCE

3
Exceeds

2
Meets

1
Approaches

0
Falls Far Below

DATA SOURCE/
EVIDENCE

1.13 The principal
demonstrates the
skills necessary
to lead a
continuous
school
improvement
process focused
on increasing
student
achievement.

A. The school staff and
all stakeholders
recognize the principal
as the instructional
leader of the school
and consistently seek
his/her input on a
variety of instructional
issues.

A. The school staff
recognizes the principal
as the instructional
leader of the school
and seeks his/her input
on instructional issues.

A. The principal
wants to be an
instructional leader,
but the majority of
staff does not seek
his/her input on
instructional issues.

A. The principal does
not show evidence of
instructional leadership
and staff does not seek
his/her input on
instructional issues.

B. The principal
engages students, staff,
and other
stakeholders in
frequent conversations
about student academic
performance.

B. The principal leads
staff in regular
discussions about
student academic
performance.

B. The principal
occasionally engages
staff in discussions
about student
academic
performance.

B. The principal rarely
discusses student
academic performance
with staff.

C. Strategies to
improve student
academic performance
are the focus of faculty
meetings on a regular
basis. Staff is
encouraged to share
research, instructional
strategies, and learning
experiences.

C. Strategies to
improve student
academic performance
are often addressed at
faculty meetings.

C. Strategies to
improve student
academic
performance are
mentioned at faculty
meetings, but notin a
focused, consistent
manner.

C. Strategies to
improve student
academic performance
a