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HONG KONG TEACHERS’ ASSOCIATION

The Hong Kong Teachers’ Association (HKTA), founded in 1934, aims at developing close cooperation among
educational workers, promoting the professional status of teachers, protecting the rights and improving the welfare of its
members and strengthening international understanding of teacher organizations. Apart from being a Hong Kong-based
educational body, HKTA is also a member of international organizations such as Education International and the International
Reading Association.

The academic activities of HKTA include: (1) the annual education conference, such as the 1997 Conference on New
Challenge of Quality Education: Pleasurable and Effective Teaching and Learning, the 1998 Conference on Promoting
Quality Assurance Inspection and School Quality, the 1999 Conference on Towards 2000 the Right Way for Teachers, the
2000 Conference on Concerned matters of Teachers of 21st Century, the 2001 Conference on Chinese Traditional Culture
and Moral Education, and the 2002 Conference on Life Education; (2) Seminars on local educational issues such as:
“Continuity in Preschool, Primary and Secondary Education”, “Music Education in Special Schools”, “Effective Learning
for the Less Able Students”, “The Science and Arts of Classroom Management” and “Seminars on the Problems and Solutions
of Mother-Tongue Teaching”; and (3) the publication of New Horizons in Education. In 1992 and 1999 HKTA is proud to be
the chief organizer and the host for The First and Fifth Educational Conference of China, Taiwan, Hong Kong & Macau and
hosted the 1998 Third North-East Asia Teachers’ Forum.

NEW HORIZONS IN EDUCATION

New Horizons is a refereed journal of education published in May and November by HKTA. It is subscribed by to
kindergartens, primary and secondary schools and teriary institutions in Hong Kong.

New Horizons is intended as a forum to stimulate and enhance professional development and practice in education. We
publish papers that speak directly to practical school and classroom concerns as well as papers that are based on systematic
inquiries into educational issues and practices, including those related to the announced theme(s). We also publish presentations
of new developments and innovative ideas tried out in schools, in Hong Kong or elsewhere.

Submissions are invited from teachers, school administrators, persons with pastoral duties, educationists and researchers.
General information about submissions can be found in the Call for Papers in each issue of the journal.

Free subscription to New Horizons is on an institutional basis. Institions are required to send in a request from and pay
the postage.
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From the Editor

A total of 25 manuscripts were received for consideration in this issue. Ten could pass the double blind
review process and were revised in time. The average reviewing period was about 5 weeks in this issue,
actual time ranging from several days to 10 weeks, depending on individual reviewer's cooperation.

It is encouraging to note that manuscripts for this issue came from different parts of the world—Australia,
Canada, Macau, Mainland China, Singapore besides Hong Kong. Authors included tertiary, secondary and
primary school educators.

The printing cost of this journal was fully supported by the Education Department in the last few
decades. However, due to the serious financial deficit of the HK Government, the Education and Manpower
Bureau have stopped paying the printing cost now. Readers are reminded to subscribe (individual or
recommend to your school library) the journal on a 2-years basis at cost so that the journal may continue to
survive.

The abstracts of the past issues (starting from the 1967 issue) of the journal can be accessed through the
international data base ERIC or the Internet website address: ( http://www.fed.cuhk.edu.hk/ceric/nh/). Readers

may go to our office or the libraries of local HK universities to look for the details.
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Papers Are Invited

New Horizons receives papers and has them reviewed throughout the year. Starting from the year 2000, New Horizons will be published twice

a year. Teachers, school administrators, student counsellors, educators and researchers are invited to submit papers about discoveries and new

insights from their systematic inquiries and professional practices. Contributions if accepted (and revised) in time will be published in May or,

. November.

Please send papers to : The Editor, New Horizons, Hong Kong Teachers' Association,
242 Nathan Road, National Court, 7/F, Kowloon, Hong Kong

Notes for Contributors:

1.

Paper submitted should be on a virus-free floppy disk in the MS-Word format, accompanied by three hard copies
showing printing styles such as boldface, italics and tables (if any). The disk should be labelled with the name of
author and the kind of software used.

2. The author's name, position, affiliation, address, contact number(s) of telephone, Fax and Email, should be given
in both English and Chinese. Please also enclose 3 self-addressed envelopes with enough stamps.

3. Paper should be around 5000 words in length and should include an abstract of no more than 150 words. A Chinese
version of the abstract together with a Chinese title should also be included.

4. Submissions should be presented in APA style. Please consult The Publication Manual of the American Psychological
Association.

5. All tables and illustrations should be camera-ready.

6. Papers previously published or under consideration for publication elsewhere will not be accepted.

7. All submissions will be double blind reviewed. Authors can include not more than two of their own publications
in the references.

8. After the review, contributors will be contacted for revision. The editors reserve the right for refinement.

9. The Journal reserves the copyright of all published papers.

" 10. The views expressed in the publication are those of the authors and do not necessarily reflect the position of the
Journal.

EHEBMONREEE HaE ¢ 2367 3420 ©Hong Kong Teachers’ Association Tel. 2367 3420
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Values for Creativity: A Study among Undergraduates
in Hong Kong and Guangzhou

The present study examined 414 university students in Hong Kong and Guangzhou about their values toward
creativity. Students in both cities cared more the social contribution of creativity than personal gratification. Hong
Kong students were more motivated than Guangzhou students for having personal gratification and innovation in
creativity. Guangzhou students were more motivated than Hong Kong students for having pragmatic use and social
contribution in creativity. Students in both cities cared a lot for being imaginative, original and observant in creativity

but cared little for being artistic and humorous in creativity. Hong Kong students believed more than Guangzhou

students that creativity was only gifted to a few people.
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£ 1. AFERERCAN BT EENR

HiEER (L=
1. BlFEre 0.80
2. BIFTHY T 2 0.65
3. BFTI S IR 0.75
4. BTSSR AIBT 0.44
5. BUFTEESIHIRT * 0.46

2. EHRHEEMNASEENEEREEREAGHFRE IR LS

YN BEp AR

(1=194) (n=220) F-value
BIFmERE
BlEr BB AME 2.75 2.46 R.77 H*
= = N 2.76 2.14 48.94 Hkx
BT B 12 B fE A ST 2.68 2.21 26.92  HkE
BIFT T
Bl BRI E A A 2E 3.55 3.19 12.83 ks
el oy e e PN 0] 3.46 2.86 35.0] ek
Bl B a2 18 A LR 3.58 3.00 34,50 ww*
BlFrmt & TR
Bl R HEBTL & 5 3.89 4.03 2.49
BlE Bt e A SETL S 3.85 4.07 6.15 *
Bl bR AL TS 3.95 3.91 0.28
BT RS SR
B EEBE A REE 3.08 3.47 12.97 #xx
BU¥TE(E R & ERR T E 3.04 3.61 2335 ek
Bl EEBREEE M REE 3.53 2.73 62,77 wEE
BIHTRE JIRRAS
Bl = BA A HHIHE 2.72 2.16 25.61 sk
BT R EEAEEAEE 3.68 3.88 3.76

* p <005, * p <001, ** p < 0.001
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# 3. BFBEEMNASENLI TG AERMEREEEE AT

BRARE (1=194) BENAERE (n=220)

B A S.D. B FHEHE S.D. F- Value
a1EERS 1 1.78 1.23 1 1.84 1.49 0.20
HIEAIH 2 2.55 1.46 2 2.13 1.62 7.33 *x
RIRES 3 3.21 1.59 3 2.20 1.84 33.76 *xx*
H{EM 4 4.57 1.79 4 3.23 1.96 49.91 **%*
HEAM 5 5.34 1.90 5 3.50 2.31 73.16 ***
"BHEN 6 5.65 1.80 6 4.51 2.34 28.35 #xx
HEMT 7 577 1.80 8 4.83 223 20.73 ***
7 R 8 6.53 1.72 7 4.67 2.47 73.23 ***

* p < 005, ** p < 0.01, *** p < 0.001

F: EAKRT > ESY - RIEEME -

fE&

EHEER » FER T KR ER it R R BB R

R 0 HFEEmAREEREEBRE

(Received: 8.11.02, accepted 20.1.03, revised 28.1.03)
Email: ssxdyue@cityu.edu.hk
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TP B R = 3 T B IO I AR 2 5y B

L)
BN AR S B IER

AXESCHRHE i GRERIMT T it §RE R RATORG - RENBE R AFERTR
B - FERATRSEEEME  SERENETFERM TUA ) RERETIHHRrREN % &
RIBRISIE - EEEHRF T BHIM R TRES 7 E O B A T B TRRS R Ut
FEHFTRFEO-HEHEEARRS - &% - BHTSCEMSHBUEERERT TIFVRM -

WRF  KEHEVEE - KEHENES - KERFLE

The Present Situation of Family Education At the Turn of the Century
—— An Investigation in Three South-Eastern Provinces in China

The thesis applies educational sociology to the analysis of the problems: the correlation between social changes

and education, family education and its changes, the evolution of the concept of family education. It briefly introduces

the process and methods of field studies of “the ninth five-year-plan” of family education. Based on the results of

questionnaire survey and informal discussions, the thesis summarizes basic situations of the development of family

education under social changes in the south-eastern coastal areas. The thesis puts forward proposals for reforming

family education.

* Key Words: family education, concept, changes

—  FREAES TR

1. it EE R BRI

Pt SR - AARRITLEE - REAIHTEE - B
Rt &% - QIRERIERRT - BEASER S KR
B B e BRI - EIRREHERAETERE - Sl
HHUFRAACHER - (ZREBEE > 1990 ' H
320) FREE L TRVELE, - it BRI e RRRA
RAZHE  BEREERAHERRTMETAZ
HERSR - mIFES e/ NIRRT 2 B/ e -, (B
B4 - 1990 - H117) MEMGEHERR @ itd
SRR UEHGHESTEY - XEfitgrs i
18 - it EMBINEY it &£ ENM G L BFTER
o AR - BESE - e sIENn eEae

Bt g EERSRE £ AXEE - RS
B JUEHEERE - AT SRR - BNt G8EE)
R IEEeELtER (WERES
Sorokin) ~ &SRS E R G » Durkheim)
Fiit & EiZEREEe (MBI > Bowles) - (2 Rbk4M
1990 » E 119-125 ; S#EFT > 2000 - E 45-58)

AT EEFHHELRRARARTRE  #F - EH
FEIEHIBLNERHE - fFh—EER AN enEH
B LA BE R R R LT & AR T EE E VIR
% EXRRBBUAIHGREOER HERit Y
SENEIK  HESHERENGES - (BENEE
1998 - EH 158-159) £ » B i R FEHE it &2
BRI R - EEE - ARIUSTRAR EE
HFREHE RERHE ZEEY - AMREREEtE
SELEEFYINIBUE -

17

8



e 2P B A RERT R

2. FENIA B EHI K EH E T EE

EE &R T HHRHTE A 20 T S0 FAKE S
FERSR B ENEE - R REFR—TERE - BUATIE
FlEgmE T A TR et S LR
Z L R R R A SR D S IR B M B B TR -
F o MR RIRARES TR AT EQEIEREN > T3
BE(RE TS FHRER R EN &1L - 3 B RERR
ERFET - TREAEE A GBI P RIBEA
BT —EERKEERIRE - (5|8 F.R.BE%
1992 » H38 )& i M ERIThEES RN
IURE - AL EHITIRE - LEMITIRE - BENTIRES /IR
ESHEH B HEMITREAIRRRHEL © TREREY
R FER AR GRAM RS St LS RTE—
STFHERIT - BTN ERE S THITRE RB LI B
e (FEIE 0 1998 » H23-24) #EE&FE > ¥EN
B EUBEZWENSES RERN SIS
FEM LB —RAE - F—REEZH  FEBR
TAAEEYEINEEN AR B R THRY - ERE
ETHRTFRUFEERS » TTREENHEIREETRT
R - HERTRREIRF A « REMERNR EA SR EHR
BRAARER  BREAERE  HEE2REABYRTF
THHBEBEAE AL RESR P EEHHS -

AtE2Rh  FKERBSERFENEAIGE  ER
SR EE I B S i I PRI - B it el AU RS
BERMBE - Mem#bt—8 > XEHFHERESML
B - fERESE L3RG - RERSHBNIThRER FEit & rsE -
BaE ~ SUEHPBMEABEIERY - BEERE - AR HIEDGR
ite - HET S - AATRES > FEHRENEED
IHRE ~ AR A EEEREZT ML - EE - XHFRAR
BRI - it RR NN RERKEREIRE
R  DEREENERRE - LB TR LE
it ~ EREDOLBEIFLPFC ~ R LEITER
thuls ~ EREARENEAAN - FERRF AR RIS
BEBMRASE - (BEE > 1999 H172-174H) &
HERHT0FEARBERBRCE  RERBGE—Z
it SR ANET - RE7SEYHE (IERERE
(Rt &) WAFEN - 22 TR RBEEY
BE » FASORAIIEERY - 2% - EIRBHIILE - ISR RE SR
HE  BYXBRERFAT 505 FE5028
BRI T SBEAE - o (MR 2000 ' B
251268 )X EEH B T it R — TR EE S - &
Hlh  FEHEER—EH@HE » TR TZntd
FRARENRE - RERE —EEEERZERS W%
HIRZR » BEFPREEL < RIEE R EMSE » £18

R CERT

L P B R ZE S HRACLE R ESH

BHNZERERI T REHE » dERRCE - L]
ENTFRIZEEE X2 mRREE T REHE
B IHCCRMRERE LR T §Hiim -

3. FEAERLSHEE

DR EEE D BEEERERETHEERA
BRI FACRUHEET - $8) - IR EEEE) - R
HAHERREREBERELEHRE » 20 T 60 F£HHY
EEEE (A3 Avery » 1962) KRR » REHE
REREATNEE  HRERSETRKEPHATSE
HENHE - DESEAKEE CHEY - REFEN
FIE - (5IEMEEL © 2000 » H12-13) 70FERZH% »
EREAEE (AR Levin © 1975) SRR EHBIE
ARG RRRERTRE TWERKEE S
BB A SE A i S HE A PR R p B S — B F A
) (51EHHE% » 2000 @ H12-13) 80
EEEE (AEH Darling » 1987) EAHMMRIEREES
EHE EREERA AN AT PEAFERENTER
HHEEEFEHERE SR ARKERLEFERE
REFENEBRR - KERFRREAFEERE ©
(5IEMEE » 2000 * H12-13) IRBIAREEREHNE
EHHRSHER - FEUCERR %A 20 FHBAERA
ML - SOFMEEVLE(REHTE) —Ehiad ¢
HKEHERIEERELTD - ARER - IRENREH
HETaMENE TR ENRE - SEEE IR
HERE  BEEEHRBNRE  IHEERTLAERE
FREPHIELE - GHEELD - 1988 - B 5) BEE N
FE S EF T REBE R A B R H-TEBEL - 19985
BIETMRE (HEARR) PEKEHEERER "%
EREZHNEEREEAE AR RENUH R L%
EITHHE - L EARMNEERRENENRE T HE
BEMERER © T REALA - eSS RESR
RTHIS B R » R S T Y - 5
BEARLS  BRERSER - BRAMERERREN
BEEE BN M RRE - BREENEE
Y o SEIERFRETEME SRS HERRE
HEERK RIS EABPAGAIREY - , (BEYE » 1998 ' K
381)

PELL o - RHR IREARERERER
dliep > W LA SRR E ST AR RV T BT EME
B FEERREERM T ERRRINE S B 1
PR FREHEHMERENTNEN  BRIKEHETE
MFitEansEE B2 ERRARERRNIERER
FREE SR ABRBHGR - BREERE SR

18



ERERBN S OERNZERE 5= A KE
HERERR (XEEAA) BT E - BRER
FER R Myl - BEE - HBfnied 5 B 1
RRFEHEREHBAHKTHIHRE @ BRI EH
B BIAR— R HE - FE - 314 R
SR RRRRIBET R IIERER EDLBRIFEHE - (5F
SRERE - 2002 0 H3)

» bt & RERE EHE
FEHYEREA

1. T FEFRPEFEH F P 5T
FEHHEE PR — @R ERP IS
LHBSOFEH BRI ATV ABFERF - IR
HERMZRAERZE "\ - B, 3RE G- e
S EEBRRERRERIREREIT) - BL AR
HHRRITIEEE (BRREHRT R REAHSTIME) -
EisTHHEEERB S AN (LB R RREER
FEZE) O (ritERE TIFIWE) - EIIMmHE
ZREN (BYIMRERERENRE) - PREDEH
FerhLARRREY (SR EITIBA T AR SRR S
Brze) - ELLLEIRE - REHHFHIERRARBR - 40
FEHHTAHEE OGN (RKEHELR) - It RRit g2 R
AR REE B (Fek s ) (RAE 74 —tuffiry
HEE ~ BERIRK) - REBECFHEE HWFRNERE
P PEIRE T L) - BERAKERTILEE)
BN (it @B2RE PRERE) - BERRN (i
FEHEER) 0 (BRFHEERH) & -
FEREARTERERENR > BRFTUEEEER
FEHEMRIRZS R - HREEABEEARE
R - BEEMFERRE RS - EHFERR PR
BRE > thItHER - LEESRIHES  EHE
EEERRAE T HRATVEGE - @ - BHERE - B
RIFBIM R EEFE W FER R FIAIRE B » ERBER A
HERREZ B2 - TR BRIRRIIRTE - I5EIak
TR eI AR BRI T - IR RSB
HEREESSS - (B REE - 2003 - F2)

2. KPR EE it

AR B 20 HHAE 80 4F AR HIRB k- B ARER
EREORR  RAREHERENEM - BRET
fF + 1993 AR CRCSTEFEHEEMN) » 19954
A CERPEFERERENZ) © 1996 F 1S
CHESRERIL = A B R E R E RS ) -

1997 -8 FRERRY (I BE U E R B D R iR DT e
REREFRGBRETZR) MR ZREERE "L
RS - SEEERHEE " LA, B 1997 Fhtatk
DR =EREER - AR/ MERITREE - BT
AHEEFAE - MET TN SRR © B 2000 SFEAKE
R o BRI O ARAY T AERER - T8 WL
=ABRIEEN ~ BRI~ ol BT - i - BIPT - B
B~ TR E 1 2fE S e - SR BRI E RS, - TR
CERTTEHEA R ERYR/ N 32FT - #Y 61 BRI 3050
PRERRETHE  BEIRE 2866 17 - BIRASH
rE - TIESERAERRE 237017 - HPFEEREE
KEEI794 A ~ RERBIT9S A ~ 8RYD ~ KU - BEEE
BHI188 A REGSMHIS93 17 - BEERE B/ NER
HLATHIS526 A ~ #91HRI608 A ~ HEEFFHIS1S
A~ REEI398 A ~ ABRHELIERI242 A > 538142
HRIEERFE -

3 AR R I B s HE AT S B

EITFTL - SHREERERSNAEESEER
B 2N H IR EST R ERFELTS
RN T 2 5 OB REIE BEE)  BRESF WS
REEERIAE - B— REFREHE > EXREREE
REHE TS ORRVER  BHKRELREE—
HEEMHE B REBEFEHE - BRERENHRE
EENFLSORRVRE AR EEEEET
HE - (FFREA - 2002 » H34)

R iR R - SRS ERERETHE
ISR - BMNERRAEES  ZEHTEE - RE
HERNE - ZERE Tk - FREEEDAERRFER
BEFREHBH—HRIERE | EXRREREE - ZRRXYL
FE  RESERE - REEEARA - FEAEBFRL
ERFFREBREHEN RIS - RO FHESE
— IR T RRE T E e S T RIEE e —
HEH - FH0EEE - HERGERRL 234
SEt4r - Hin L REREREN —RIEEREE220 -

BN EER TR ERET EBRAB R RE
a RKFZERBHIAHR BN - BHtHEaFR0.80 - It
Sb > TMERE R G —EHEIRHE - 2 FIEIEPIAR
thER - BEVINIERS/ NERER I — (IR E TR - A
BEARE v F/0.88 » RIFHEKHIBCR RIF - BMB&ET
BT RERTHB10E— s RERRERRRSZ
REIRITERR S Bk © 0.4597 ~ 0.4946 ~ 0.4396 ~ 0.4080 -
0.2720 ~ 0.5519 ~ 0.6159 ~ 0.6339 ~ 0.4165 - 0.
6281 - HiEERRHERERT RS ZHAHEBMTEO.
2720-0.6339 Z[d - HLERIRRHE MK - RAREE
BERBHIHERLT -

18

10



e L b FEREHF ORI

AP B RS ZEBERAALE AT

= ~ ERiER Bk E REBE R AR

BRIMEFIEREHRERSEREE it GBI R TR  EARMEHEE - METo1T - BREw - 25
MRS IR - BATENEERINZE T RGP - AR DA RIRGE - B5t B asFctE

i/ NREA FRIVESF A EIYIZRAT

Tl BAFRES TR S E R N R R AR - IR B SRIER Y — SR RS F BB RIS
WLEERSUREIE - SRS RSB E S/ R4 KEREREARD
x—  EREFEHEOHE—RIEE LG5

HE l. RE 2. HE 3. FEE 4. KEE S. BE

F#iE HEHRS HEEE HEANE HE R HEREN

R3] 15.92 15.49 14.95 14.90 12.36

B85

e 2.45 2.34 2.68 2.23 2.92

fiI & 1 3 6 7 9
£ EEEFEHFEWHE—SIEE ENFEE S (£

HE 6 - FE TRE 8.5 0.5 fE 10.5¢

B EfERE P& oy Eiq-3ad £EARN ABRRE{R

S 15.68 9.41 15.05 14.41 154

/s

b b 2.21 2.56 327 2.28 2.96

i & 2 10 5 8 4

| HEXNEHEZ

KEHEBR SR EHEEEAMENREAE
& R ERPATLELRRMHEEEMNE L1822 RE
B VIR - ERINERRE /N R RERA
R RRNNER—-REE RS - LT
WA R REREBHEVEREN - £Y " {rRP9E
ARBTNRERERMARSD ) WEET > &7 100
JLLUT#91543.29 + #5<100-2007C#91530.4% ~ 200-

350 JuAMk 16.396 ~ 350-500 JLHE 6.2% ~ S00 JLEA
EHI53.8% - A0SRIEE LRI MR A R EE A BRIRE
HKFE KK 30%HIKEEIBR 3 40 % LRI AR %%
F o RHI30%6HIREEERIE30% LA EHI A RN T -
AUBEEREMYRF ORI ERIEE - "IRET
LRERBRFERAANRSIELEK? ) @ERSM
WAHIE 52.6% ~ —fRAYAE 32.8% ~ AR ARG
14.6% * SERPIFEAMET PEREARCLET > REH
BTARECRENSNE  HETFLRERERERA

o

11 ol



A EE RS M P R R ESRET F 2 RE
BN - BERSBERRRBI THE FLEEE - |
BRI VEERETRHR RS ERE - B - BERA
TR BERMBEES 25 BNERBYAEGHEEF
PERARER ,—K » R 40. 5% IR RAEFISE] " BERE]
BT, - IR BREESNRRERET
REPFESEREE  NREFERE - BESAE
HIRTREGRZ R L o

2 FEREHE

THFREE - By R ) 2 rhiE RIGH RS
BARESRREFLRA  HRARRPREEREF
ZHEBBE EAEERER > TEERETFRME
b RBEFEERESERME ?  BEEEY NREE2HE
BRAIES6.5% @ EIFEEEWMARRATMEL7.4%
BIEAKTECE B EfEM515.5% - Hibis
10.6%  BEREALHXEZHEB2EREN - KM
BT — L BRI EMUT A ETTRE & R
1 o BRER B IR FHEF AP ? | #EREIE TR
PR HIE31.0% ¢ [B1% TR, - TEAEE, -
PARKZH: , ~ THEIRE L 8943315 29.29 ~ 29.2% ~ 9.8
% ~ 0.8% - ERMTFEB R RES - RITEHLE
BB EEA S B/ N 4 R R AR R E B -
TERERHERE > FYRERBHETHEEEE 8
T ERER BB ESTE AR F R AR R - B
ME B4 RADEHEISE bR RS - HEa8 4
FENNBBHENERER LB - BEERE
ERELTENEEE NN - HAUAERATE - 9%
REETFRINA EERIE - DEFRESEFEREEE
TRENEE MR TR FRIGRTFIE ) BRI
FRIBFEE BN R B TR SRR
AR AT @ RRYESINET & B RRIHE -

1

P =4

3 REAETAE

ey AR EHE Y 22 ERRNEE - HT
B EEUFRERBRECHEBRTIRERESRSN - (/)
BAsFRI) 0 DB RFETREE) (3E (h24sr
Bl A0 (R 24 HEITRARE)) EBRIFERRFIE 2R
BRERBEATOR - HERRRAA BB REAME
9 > SR FRAAR RIS ReAh2.996 » A AKHEE AT
1516.6% » —#IE41.296 - BERBRIYE30.99% + Ik
HREIFRHES.59 - 534t - RIETETIREE TR
BERRR(NEAETRDACNEE HET R (5

12

(FRE4SFRI) I (P2REREITRHM)) HRR
3.6% » PATEERIAIE9.5% » —kHIE34.1% » 8%
R EREREEIE38.4% - JEEEEHEEIANE14.3% - F
ARG KB W /A R RO R AR S IR IR ROAR S
BE T2 - SR BRI BIRE T R B AT — AL e
RORIRE - 7F TIREFE R ROSSEIE IR ? | MEE
o SEIRRAERAME0.296 - TAERIINES.5%  —
B 21.5% - BEREIRAMG 38.2% » JEH ERHIG
36.6% @ MAZBRRER LLBEERSTH - HEES
RURIER S SRFHTBEN IR RAEST T Bk > W EER

HRSRNERET "EEE,  TORREFRIEN
ok - TEEEEET, - TEIBEE, - TEM

BB ) SREHEFRERILBTRE - SYKEHT
ZHIGHEES B OTNE - TSR By E AR LR -
BE 13RS ERCERMEN - BAERNEE) -

4. FEHE T

RRIEZIRBEE VIR E - LURBE RS
BERRFIARRERE - BEERFERE TR
o NERBEEE - 1% TRKY L IRERER S
FEHE TE J(JLUREBE=IH » WA T 10EmEERE)
- BRI AR T OERER | GREBERE—AIHOG
43%) ~ TBHRE ) GEEERE—AIMME22% &
BIERBENIRIE34%) ~ THEUEFEE  GREER
B—UBIE16% - BEREERE=LRNE3T%) » AR
MERELOFRA A ABEH T - # TI0RET
BRACHIARTERIEE - IRe B ? | EIEF R
150.796 » [EIZEAEMAHMGL.196 - [F1Z BRI FHES2.
2% - [EIETH CEIER A HE32.796 - [EIE R E (TR Y
REME13.2% - BHFRASVE R BB FRORRE -
RE T REHEERY - BERPEERRE - HES
HBEZENNETHREREE "BOMK, /8 3
RERHBEBRRFRE  BRAY RTENRER
EREEHEAE - BERESEAMGEFRSEE H
BFUARE  ERRE - T IR FE RS TR
FEEEMATHIROIEIE 7, WARH AR R RRE - &5
RETRBATFEWHTARIE4.29 - RS TFRATAEN
158.8% » FR—BHHTIE2-3KHNME18.8% » FRRME
chiT5 2-3 KEIE 30.096 - TR AITIRAIE 37.8%
T QO MHIKIE 130V NBER R EHET - EHE
KRBT ETHIRRERBRY - BV LB ETIT&
TEIBHERINER -

21



L X F I FERERF ORR—E T B Rd Z 8 B ERACLE AT T

5. ZFRHBHET

RERFERMBEAE P N R RFE L -
B RILBIER - B THRBRREEES > RITELH
B T FIEEHERIERAEREN - EEE TIREIE
SREERE , BRI TR - RIS N
i548.5%  HAE—289E31.1% @ RATHAG
20.4% - ¥ "REEERE HEBBIER  NEEEE
BT BERHE - RTRIFEEERIS 63.0% - BAR
B 29.7% » RN—iRHIE 4.3%6 » TRFRIERIE
2.0% - RFFEIREAME 1.0% « B TRMIRREEER
FRTTERE TR M D RFERN B ? ) EIEIFEE
TAIME 31.8% @ BREERIG 43.5% @ BEIE—REIE
20.3% » FAREBHMLE3.5% » RAERIIRE0.9% -
BIRMERE - RAEAME D R E RRBEFHMR
(ANFTRESBERTI « IR RHER - BINHREM - 7B
KHEFOWIERE - REMING4.79%6 - BEBHIE17.9%
—HHI1546.8% - BUDHUE21.0%  IRFHHED.6% - HE—
SR RN SRR - 8RR
EREEER - RiRARSEE - BB LR gsse
HEBSHER - ERSIT HHERENORE - 58
RRT REMBTMAAZERIESE - BER T REH
BRI -

6. FREBIEFH
HEE "ERTEFRNET,  RPERERENT
ZHIREBEKX - RMEEEEREENREE —HEEE
R TF » MPEERA T BlifHEE: - RREMEST
B ETERERME 0.49% » BZER{S 0.89%6 » —fiRBI(L
18.5% » BFHI(545.29 » RITHIE34.9% B AMELE
THEEE - T RAIRARE AR TR » R
FREFREIHE T HIBIE ? SRR HERIG0.59%6 » BAR
ERME1.596 - —MRHI1E8.79% » ZARARERIE31.29% 58
PHERUG 58.39% T RERER (CGREREEAGRIEE) AR
W2 | MHREBERBRENSE 4.09%  TREEOE
19.7% » —iER96541.096 - ERRE28.20914% » IEH
BRAFI156.9% « AILIERAHIES HER R BHF RN -
FEXHANWEETRFRES - EHRT—RELEERE
B En - BthEET— R EmEE A —E
£ HRLUTEE, - R ENZE BT BET R
B T | #9(h2.29 - 812 T R T HERZ G L 1Y
156.29 » 3842 T BRI SREVE B SME L 195 30.1% » 3
2 TR IREY , 1946 18.0% - 318 T A4WfE(HE
EREEL ) 1915 42.8% » SREEET S REOAEEHZE NG

IEHY © 5591 » BAER R 1 ot B A BIA BRS AR
HYER B RE R T H - T IR tEm thIEE B
B HPOMAZEELRE - #IHEE  HRFa8
MRS+ EE -

7. FRX(LFE

ERCREHREHETHEENZE  —iokR
XALRERENRRRSIEE T LS ORERRE - 8
R P2 TIEE - RMBRENBRMEBERRRI
{LRBRIEATER - TFIFTREATE L MR R
BURVIPEE LT L2 ERNE34.7% - hE P
38.6% + KEHI17.8% » AREELL LR 8.8% 5 84
FHBA SRR LGB AR FERE — 2L - /MR R ELUT 91
F26% - o/ NBERASCRIE BRI B S AR
BHERE - TA BHEE30.5%  BEA - ORI
2.5% - fEARSISEEIE 16.8% » TTHAR 16.6% » I3%
3 F413.1% - HM13.1% 5 H/)NERER A RERIE ST
FEERERMRER - TA - B3E89553.5% » 17X
A BT F &3t 28.6% » HAth 17.9% - SHFEESE
R - BRI AHIRIZEER - Rt B A 2
HIRHE M Z ek - EEEMPHEZIAE - BEK
ARG B 2EMOURBARKRE - TRRRER &
BIABEAS B/ R ERRREESD " REBE
B— MLRERIE - ERMFHESE R AR A
FINEER A SR R -

8. FELTEIFF

KEHH LR B R EE IS RREETE
8 MRELEEHTFE— B EERL - BRRIHE
KGH » B NRERERAHSBRAT 600 TTLAT
B 13.29% - 7€ 600-1200 JTHYE 28.0% » 7£ 1201-
2400 JTHE 36.09% » 7E 2401-5000 JTHI{d 16.7% » I
ATESO00TCLA LHINE 6.1% » $EARZ MR REREFIIREE AL
AEESG - REFROEERM - TIRRBHEX
HbiRgEman (Bl - BiE) WHBESD ? L K
SREVE 3 4LUTHME 10.19% - [\1% 4-6 #8915 43.6%
FERENZ 7-10 #HH91E 29.0% » [ 11-15 895 5.4
%6 » [EEF 15 L ERIE 2,396 - RIS BRRE Ry T iR
fE T EAR ARG - KRR ERR
AL T AT LRI R T AR IS T AR - BEFTFILLER
SHIRETIR BB ST - B2 EINEERAT—
EEATEIEEENE L BRMARETEARESHITE
FRHEEN - EREERETHMG 24.1% - B 1-2 K



5 R

15 44.8% - [E1% 3-4 FHINE 20.4% - [E1% 5-6 FHHIE 6.
4% - BEIZ 6 fELL L5 3.5% » BRI R RET A
HRETIHIER - BETSRRICANI SN
fofbithdh b - KRB FEER b b RS HE
5% BBHIES.3% - —HIIE12.8% WA HINE27.9
% IRAEIEA5.19% - B BEREERA - big L
B BEHRREE2HETE - W - BIE0) 0 EHFAHIK
RETHERRIEE -

9. FKBEAEIEITE
FEAEAAZHESERELEEE PRI
FER A TR AR TG iR - tnl DIERE SR E LRI
H - TIHERBFRENHEERT - R RREN
150.5% » FWRIKZEAIE0.89% » A R—RHINE29.6%
PR BTHIE 47.4% - BERIRIFHII520.99 ¢ T REIR
B B R — IR SRR RIAKD R ) Bl At
8.8% @ 1/NREAEAMING 21.5% » 2 /NEFAEARINE 27.5
% » 3-5/NFpHIE 25796 0 6 /NRELAEEINE 15.8% » BE
IREHE - AEBESE - THBS - HXHE
EiE - fREER - MBS T E—RREMELIRE
BB - R EMERENM ? ) RRROHME
2.89% > BDHIE8.0% » —AxHIE 55.3% - BRI
25.4% » {RZHI1E8.19 - I IARRTE - EEIRE T
VEFFEHTINEIRE - EREAETIR  REHA
EASYHKEBREL - BB - SHREFH -
BRI TS DTN A - (B2 > AEBE KRS
MEFEEF HNERE » —RAERREE 2 IR
BIEE - RHILECEHENREOEE - — 2SR
tgss - AL EDTIURER - 2/3 (B E K RSN
B S BAHIREEE ) | S =R RERHEE
% LERAR - — iR BARR Rt FUT BREEE TR
o RERAVHIRR IS SR B R
BTHEHY - SR BETTREE  MEKkEite
EHENETTRE « SSRRIE > HEE_LEERILI R ER -

10. ZRENBG%
HEEARRR AR T RGRAIEDE - S RIAER
REEtE R B ERENARRRRLET - "B
TIRFO R LLREMERF A0 7 FEREFTIRE T HMG
4.1% » FHARIES.206 » M ERI1h49.1%6 » THEFRIMG
14.0% » ELFIIE26.0% » BFAMEA BB/ N
FEARFEZFBGRRIERY Bl AR iaRE R
AR E ¢ "R E R R A E R ERAY EE R0

2
[
14

] ? ) BAEMRRRRERBERIRG - SRERRIHME
5.2% - VMG 8.296 » —kEIE 50.69%  EKBHIE
27.3% @ REHIGE8.5% ; T HIREREERE - RFIRERR
HETS ELMHRR ORISR ? RERE R EERIEER )T - FERE
FEARERIG 1.3% » EEAFFRENIMG 3.7% - — I
8.296 » HAHEHING31.196 » TBRHEHIESS5.6% - MHTH
K AHE SRR EMARIREN - KERRZE
BEr  EAMNREHRENIEERRR - B2 EFX
AHE R EREDY N - RMEENEREETS
FHEPEEE 5-6 B4R (AME 10%6454)
TERIBERER A R RS RER T 30% + BHE —FH{EfH
FEHRZR B BT TN GG (REHLIME
7~ AR M - ERIBEREREILIAENE) - BT
FRAHREE MK PET A 5-15% -

=~ B dCE TG R K E
AE LIRS

R LA - BEE O B R SRS R AR I —— X
LRI BEER - HHAC K AR R BI R F i e R st o/ 8
ENFEHHRE TR AKRBEBERY
NFLONEERE - SERRIEERER - GBXE
LB RBEE - BB TFHIREII AR - M
HHE BEASEASEA LRI TR AHER » 28
HERETGEEHBE SR TBEEET - MEZEEE
HIAETE GRUAETBIERE - T T AR ABRRRRRE R XS
EHNETHRERRE +2EFE - B2 L
ARMBERREEETHREIFKRCEHETSR - R
AW  #EEE BEEENE - BETEERER
TEE BRI - REHKERETE TR EA BRI fR3K
%t — AT RIS - SHE AT
Tgh AUt N A B PR B R AERIRDRE  19984E LA
REMGR R — LR -t (—) RBRRMEHR
BESHHENERR - HBh IS e B S fE A
S THF T RESOTA - B EREEE ST E
EARENRERTRAVEL 0 (2 REBERMHE
FEHE B ERESERNETENZER - Rt
R - o fBRERIERE - EtTHEssRe Ty
BEHERBERENS (=) REBXRIMERELS
FHEF N - SIS SR A - 15
BEF FF - (BREBRF > 1998-2002 25) AX
ARESGEAME R ERE LIF - BERRFENZH
TEEATARR AN TR -

3



LT PN EERBHFORR—EFE RS ZH N HERNFOLE R E 54

B E—PEEH SRR N ERENRER
BLEERERER  WFNEHITRKERERIL
o BHT - ERR TFENEM TIFEEE R HEARE
H > R E SR IMAE MR K - BEiL SR
FEAFBUTEE (=) REHERIEEDFERFR
RIEAGS - (Z) RESFERRHERRIHER
oy - (Z2) FEZFRRERERS - HWRERER
BIEBETAF - (M) REHERKESEE - XERkEY
HERE - Wnia - SIS hREEENT
HISRBOTE RATRYEARERE - (BB BHEER T
A BVEREAMK - BT REHEIDEALAZEM
HIEE - LA 40 EAYRRBUREE SR 7
GRETREHEIRL) » Rt G R I B RS
IHFehIE REHEIEREREHBRE - HAMRNE
EHE TR A& LiEHrIguE -

B TR ERESE LI E R -
AREHCEERF IR - HEENRE SR R ALY
ERAL - THREEY  FUEHR EHEFSEE
PRI - SHFELHEERRRLAG) - HF
TR E BT ER o I SRR AR o RO
HEM - BT EFEF I E RS A REE AR A
MIZBEHCE TIFRnt Ertddl - (—) E—SRBEHT
BUERF IR/ N SR R EECE T AFRIRE: - 34l
AR - ERESE TFEERB SRR TR E
BIHERERSY - MBI B FIRI T ) - AR |
(2R RIEER - BEOEM - BRFFIEEER AT
REREE fE RE A IS B S TR R 8 - EER
HRES IR R - SEMIREEER © (2) ERE
FEHEHER Bt @R RESHNR - %R
P—FKBIRH LT - REBRANEREMEERS - 5
HUEEH » BIRSERCE TIFRREE R - (1) 8%
RS BT A A DUR B LA R iR A B - SRR
L&KM -

B= o RITIEREHERIEIERR - AR
EHERRE - RIERASANRERETES - RRE
TACPRREEMIR B AR FRITER - BREERBARI SR E
AEITEE - FE5EJHE - AL _ LT BURFATF AR R
Bl - b SRS RE SR T EREARN
—EERE - _EIETIBUR 1997E Rt LIBTiHE R
b1 H P B SRR i (R B ch VB RNARE - il
FHRTIEERSHE - At e nsssE Jim T
£ (=) HEIESAIREORFEE - AIREI IR
Bty (Z) HEERFTSERERNEH TN
FEMIBR - REHEATRE . (=) KFHERZEH

4

BZESRE LENHEES - H5%  REHEHE
& R ERREE - RREMEHZFLE0RE -

09 TEMESHNE RAVELDAIRE A - 1
TR FREAI R RERI TR I MR - REHEW
FRBEIRA EREREVRNERIIRE - BREFRRE
HHEE  FIVIEVEETERERRRARRER
BLENEOER - (=) St g SR ATAHEE
B BREESEENAEEEHHE  (2) 8%
HMERRPENREEA - YITRERREMMEX
R (2) EEHREETHEES - Wb MR
PRRERRIE - STRECE R ER TS RIFRIZEE
#E () HRIRER R RHERER N TR - &
RS - KERIREE SRR T EITIEER
PRI E SRR A IRAEE I - BB T AES R
AR EERI N -

B BRKEGRER A AR ERE AR -
2RISR AR EAER - HET—RNIEE
FER MOy  REMERTRHBEI R EP IS
TE - (EtURELLBCRMIEE SR - LS - g
KR « REBFSEMIAFABSRNIEEAS - BHAl
TOERARBERE Rorh/ R & MEREELAT - TBhH
MR REH BRI AR E R M IR AR
BTEA%  MEBRMEMERER "R, 2R
BEONT « (—) ESTEAEERK - B A B HERE R
FEHE /AR - EERFRGEN PR AT AL R Al
BEECHEINE - 2EMRFIEEASEI |
(DB EELETERSBRE N WREERT - K
EHFHENEM BRI SERRHEGSE
BERRERESE RIS - (=) FENNLALE
TTHFBREASAS A P T B ANFRAOIREAIEET » o PR 3T
AT SR N G R RA B AR -

RRFERPNE  BEELHNEEBERZ Th
T HIERE QErghohE R E R IR TS E
BEERGHEZ) SR ZER - FISEAER -
WA RNABEF SR EP BRI AR E — X a i
PSS o R TR ST AR PO 4 B A R IR R A
BTRENE  ERMFEIRENESRE TR RERE
EAFEE D RIR - B BBt Sy - Wik > S5
2000-200 1 FBEEFEAL A it &2 RG22 E R F
FIEEE AR TLULRY - JRAE - SEHEPRAY (ERnS
it sth T8 5 B/ o 128 B B 20 E K PR B LB SR I
7)) EREEREREERE T+, REERES,
TR EHE A, BEERERRM TAL REER
EAHRRAGL - BAMAE " hio ) SRERREERE L

BZST COPY AVAILABLE



AR A HE AR B SRIBEVR 5T » ERFE BRI SMNYE
BHER - 25 TLMERD) -

Z2E5EH

BEREF (1990) - (HEMLEE
Rt

) bRl AREEH

MM (1990) - (HEITEE) - Bk GXEEL
RRit - BisxR Theodorson * G.A. &
Theodorson * G.A. Morderd Dictionary of
Sociology.

FHHEN] (2000) - (HEEEERIREGEMT) - b
HEBER LT -

BAIR (1998) - (HAEMHEH) - b b EN
hiiit -

FRACHSF (1992) - (FEE - MECEEEE ) -
BB ARKSB MR -

it

R (1998) - (KEit @) - 2o - BRI
{LHELT] -

BHE (1999) - (REHEMEE) - & (TefE
HIZRPEHE) - MR ¢ R STHNEEA SR kT -

MBEE LR (2000) - (REHFR) - #@ (RERE
HWENRRAENEESE) - 2t EBAHAH
B e

R (1988) - (REHEZR) - QHE - Bl
fESUE HhRTE -

BELE(1998) « (HEAR)GEFTGHRA) - Lig
EilEEHRRT -

Bt (2002) - (kA HZH—ILEARBRERE
HEHE) - PRt SRR DR -

B R (2003) o GEMEBAA—IALsTRBE ML
FEHHEHN) - dba - HEHEE -

16

B (1998) - (SUEBRBRCAR PR ARKERT
HIGERZN) - BE  (HHEK) 1998
FHE -

Bt R (1999) - (Efs#REETRHEL) - it
B (R NREE) 19995 124

B JE (2000) - (RERGRER A HENTRRER
BROEEE) o B 0 (LREER)
20005 644 -

s - BUR (2001) - (ReiBBHRCHE REERFRE &%
TSR ) - BN ¢ (ERETEARR
BR) (BEIN) 2000 £ 18] -

B R (2001) o (ERURRIGHIER R
BURESEE ) - W (BUREERE) 2001
F1H -

B R (2001) o (BRERR-PIEE R EHE
SRLEEHEE ) - M (JLETAERENE) 2001 4F -

BB EEH (2002) - (REAESERRIER
MR RS E I R ) - W (2
BREEAREAER) 2002 455 3 39 -

B B - REM (2000) - (FHHTREESEIER)
BRYS | BRYGHITL -

e

B R BNAERFEEVIFAREIER
(Received: 4.1.03, accepted 4.2.03, revised 5.3.03)
Email: gdlf2050@sina.com



@Eﬁiﬁ? N,
3 ( ) e, Y g * 3

=

» WIS ERE !
& - WSS SHH
M3 - FRMERIEIME
AR - B EE I —

IS RANES - ASE

S\ t /\&&‘ : - ~ .
~\ T A g
\\\)5 L}{J@f/{ o
) * (l\ / )»3'/“ % e
9o F 57
R AR o=
@ 'f:?‘r@j Educational Publishing House Ltd \/«n |

A member of Popular Holdings Ltd.
Lansupuns / _

- ’Tb LN
BEELEE (LoMomBOD) 05 858 s
oy 2 7 &Zv) % [ 6
| g.= ] ' ‘ Klu:';:ery Book A ) \
A | ' | >

[T

2]

e

EBLSEET T 220248 SR T EP O 1448
EaE 0 2408 8801 {HE : 2408 0174
EH : yukchoi@popularworld.com.hk  £81E : http://www.ephhk.com

35 BESTCOPY AVAILABLE



HEFEFAL 4780 200345 A

3555 ~ DhZE AN
BENS B NaRE

mRBif
BFTARHE RS

Al PR RSB BRI R Al SR RAY R - R AR AT BB LB e —IE SR
RSB SIIRS TEERE  AREFGREEC ARG EERECHWAESS « M ALERESR

AT -

Philosophers Compete, Children Glitter:
An Explication of the Characteristics of Postmodern Multiple Intelligences Inspired

Education

This paper delineates what ancient philosophers thought about liberation of human potentials and mastery of

fate. It points out viewpoints that help educational practitioners implement multiple intelligences inspired education in

a postmodern life-long learning society in the 21% century. It is hoped that children can manage well themselves,

utilize their experiences and wisdom to enliven their life platforms, so as to attain satisfaction during the life journey.
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The Relation of Shame and Guilt-Proneness

to Moral Orientations in

Hong Kong Chinese Adolescents

Wong Kin Tung
Shatin Methodist College

This study examined the relation of shame- and guilt-proneness to law-abiding, altruistic and self-actualizing

orientations in Hong Kong Chinese adolescents. The investigation found that shame-proneness was generally negatively

related to the law-abiding and self-actualizing orientations; but not related to altruistic orientations. Guilt-proneness

was associated positively with law-abiding, altruistic and self-actualizing orientation. The study also revealed the

gender and age effects on shame- and guilt- proneness among the subjects. Female adolescents were found to be

significantly more prone to guilt; and higher age group adolescents were more prone to shame. Moreover, the gender

effect exhibited as female students were more altruistic to their first kin or close relatives; and the age effects was

showed as higher grade students were generally more law-abiding. Implications of constructive use of proneness to

guilt in moral education are also discussed in the study.
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Introduction

Psychologists have traditionally divided morality into
three aspects, which are cognitive, affective and behavioral,
and psychologists commonly use this framework for their
investigations on moral psychology issues (Narvaez, & Rest,
1995). These three aspects are classified arbitrarily for the
ease of theoretical discussions, but it is believed that they are
essentially interrelated to each other. The empathy, law-
abiding, altruistic, and self-actualizing orientations are four
distinct affective moral orientations and their interactions with
moral behaviors are widely discussed by psychologists.

The cognitive developmental approach established by
Kohlberg (1969, 1976, 1981, 1984) deals with the cognitive
aspect intensively, but it does not explain the affective aspect

i
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directly. Kohlberg’s stage theory of moral development is the
most successful single theory to explain the moral
development in the cognitive aspect. However, this theory
has been criticized of having two major drawbacks. First,
Hoffman (1993) concluded that Kohlberg’s moral
development theory assured the primacy of cognition, It
asserted a moral act as one that followed a process of moral
reasoning and judgment. In contrast, Hoffman (1993) argued
that moral actions may be prompted by a moral orientation
solely, and moral reasoning or judgment were not necessarily
involved in these actions. Blum (1994) stated that moral
orientations come before moral judgments; moral orientations
can lead to moral action outside the operation of judgment
entirely. Second, Gilligan criticized Kohlberg’s test of moral
development was gender biased as it focused on justice but
neglected the caring attitude of subjects when they were
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responding the dilemma (Gilligan, 1982). Thus, a person
obtains a lower score on Kohlberg’s measure does not
necessarily imply a lower level of moral judgment but signifies
the person may possess an alternative of moral orientation.

Therefore, some researchers focus their researches on
the moral orientations and investigate how are they related to
the cognitive and behavioral aspects of moral development.
Moral orientations are complex construct and they can be
classified into different categories and related to affective and
cognitive aspects of morality. Rich and DeVitis (1994)
suggested moral actions are attempts to achieve a balance
between egoistic and moral motivations. Egoistic motivations
concern the fulfillment of different needs of individuals, such
as physical, safety, affective, self-esteem and self-actualization
needs. The interaction of cognitive and affective aspects may
generate different moral orientations according to various
needs of individual. Justice and care are two examples of
various moral orientations. The most common moral
orientations are discussed intensively by the researchers are
empathy and altruism. Hoffman (1976, 1977a, 1979, and
2000) has established a theory to account for both the cognitive
and affective aspects of empathy and altruism. He concluded
that empathy was the main motive of altruistic behaviors.
Relatively speaking, law-abiding and self-actualizing
orientations received fewer attentions from researchers.
However, it is believed that more studies on these orientations
may give a more complete understanding on the cognitive-
affective dimension of morality.

Obviously, law-abiding and altruistic orientations are
pro-social motivations. Some researchers (Huang, & Singer,
1984; Liu, 1986; Ma, 1985b, and 1989) found similar results
as Chinese were considered as more law-abiding than other
three ethnic groups. The researchers discussed the results and
stated that Chinese are usually taught to obey authorities, to
stick to rigid norms and to abide by laws under any
circumstances. This was the reason for the strong abiding to
laws in the Chinese culture.

Based on some psychologists (Barash, 1977; Carter,
1980; Hardin, 1977) of moral development, Ma (1985a, 1989,
1992,1993) suggested the “Hierarchy of Human
Relationships” as a hypothetically constructed in terms of
altruism. The hierarchy is as follows:

R1 First kin, closed relatives.

R2 Best friends or intimates.

R3 Strangers who are very weak or who are elites of

the society.

R4 Common strangers.

R5 Someone you dislike or enemies.

According to this order, R1 is regarded as the highest
order of human relationship and RS is the lowest. It is because,
generally speaking, a person will value the importance of
people in the descending order: R1, R2, R3, R4, RS. In other
words, the probability that an actor will carry out an altruistic
act to a receiver is highest if the receiver belongs to the R1
category; and the probability decreases consistently to the
lowest when the receiver belongs to the RS category in similar
social situations. Ma (1989) proved the above hypothesis
among Hong Kong, Mainland China and England subjects.
In addition, Chinese subjects showed a stronger orientation
to perform altruistic acts than did English subjects. The
findings were coherent with the viewpoint of Fang (1980) on
Chinese concept of human nature. Fang described Chinese
concept of human nature as a caring human-orientated belief.
Chinese culture proposes the goals of human development in
interpersonal relation aspect are compassion and kindness,
empathy and sympathy.

The concept of self-actualization is one of the central
themes of humanistic psychology. Self-actualization need is
the highest order need in the Maslow’s hierarchy of needs
(Maslow, 1970). Generally speaking, a self-actualizing person
tends to have a deeper and a more profound interpersonal
relationship than other persons do. Self-actualizing persons
are fair, empathic, and democratic persons who always know
how to discriminate clearly between means and ends, and
between good and evil. According to Maslow’s concept, a
person’s desire to fulfill or not to give up the need of self-
actualization reflects the stage of morality.

Psychologists identified shame and guilt as two key
moral emotions that serve two functions. First, they foster
moral behaviors and inhibit all manner of moral transgressions
(Tangney, 1995b). Tangney (1990, 1995b) concluded shame
and guilt are both negative self-relevant and interpersonal
emotions. People typically experience shame, guilt, or both
when they behave in a manner they view their own behaviors
as morally or socially unacceptable. Second, the shame and
guilt experiences serve as adaptive functions as they may
regulate themselves in order to decrease the vulnerability to

future shame or guilt experiences (Izard, 1977; Tomkins,



WONG Kin Tung

1963). From this viewpoint, shame and guilt have significant
cognitive components though they are classified as moral
emotions in affective aspect of human nature.

Recently, more researchers focus their investigations on
the personality and behavioral correlation with the proneness
to shame and guilt (Harder, & Lewis, 1987; Lutwak, Razzino,
& Ferrari, 1998; Tangney, 1992, 1995a). They believed that
most people have the capacity to experience both shame and
guilt, but it appears that in similar negative situations, some
people are more likely to respond with guilt, and such persons
are regarded as more guilt-proneness. In contrast, those are
more likely to respond with shame are more shame-proneness.
Research findings suggested that shame-proneness and guilt-
proneness gave rise to very different motivations for
subsequent actiosn in interpersonal contexts (Ferguson,
Stegge, & Dambhuis, 1991; Gehm, & Scherer, 1988; Lindsay-
Hartz, de Rivera, & Mascolo, 1995). Proneness to guilt was
associated with empathic responsiveness and perspective-
taking. In contrast, proneness to shame was associated with
personal distress, lack of empathy for other, the arousal of
anger and hostility and psychological maladjustment.
Individuals of shame-proneness tend to avoid a shame-
inducing situation or tend to blame others in an unconstructive
way. Moreover, shame-proneness individuals are less likely
to manage their anger in a constructive manner. Therefore,
Tangney (1995a) suggested that shame and guilt were not
equal “moral emotion” as shame was not promoting reparative
actions.

The Chinese culture about shame and guilt are much
different from that in Western culture. Chinese culture is
regarded as a shame-proneness provoking culture. Stander
and Jensen (1993) stated that Chinese emphasize collective
decision-making and reconciliation on the basis outside the
realm of law. To Confucius, li (&) is a better means of
governing than law, because society guided by li fosters a
sense of shame among its members, which the law cannot
do. In Chinese society, parents and teachers are always
provoking children the feeling of shame in order to inhibit
their social transgressions (Chen, 2002; Cho, 1999; Fung,
1999; Kuo, & Kavanagh, 1994). In Chinese culture, shame is
believed to be a constructive moral emotion. However, this
belief is based on no empirical ground. In this sense, the
investigation of relationship between the two proneness in
moral emotions and the full range of moral orientations in

Chinese society is very meaningful. Surprisingly, there are
no such researches are reported in journals.

Research Questions and Hypotheses

Moral orientations are closely related to both cognitive
and behavioral aspects, as orientations include both the
consideration of value system and the actions encompassed
by such notions in moral issues or encounters. Therefore, it is
reasonable to believe that there is an association between
proneness and moral orientation as both depend on the
cognitive development status of individuals. The aim of the
current study is to investigate the relation of shame- and guilt-
proneness to moral orientations in Hong Kong Chinese
adolescents.

All the hypotheses in the current study were grouped
into three categories. According to the results of extensive
researches mentioned above, hypotheses can be made as
follows. First, it was hypothesized that the female adolescents
are more shame-proneness and more guilt-proneness than
male adolescents; but there is no significant difference on the
shame-proneness and guilt-proneness between the Form 4 and
Form 6 students.

Second, it was hypothesized that the shame-proneness
were the shame-proneness is negatively associated with the
law-abiding, altruistic and self-actualizing orientations; and
it is negatively associated with the tendency of an individual
to gratify his or her higher-order needs.

Third, the hypotheses of guilt-proneness were the guilt-
proneness is positively associated with the law-abiding,
altruistic and self-actualizing orientations; and it is positively
associated with the tendency of an individual to gratify his or
her high-order needs.

Method

Participants were 282 Chinese adolescent students (147
female, 52.1%; and 135 male, 47.9%) studying in Form 4
and Form 6 (138 Form 4, 48.9%; and 144 Form 6, 51.1%)
drawn from two government subsidized secondary schools
and one private secondary school in Hong Kong. The students
banding of one selected subsidized school is band 1; another
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subsidized school includes band 2 to band 4 students; and the
private school are band 4 and 5 students. Therefore, it is
supposed that there is no academic bias of the sample.
Participants ranged in age from 15 to 20 years (M = 16.67,
SD = 1.34).

The questionnaire consists of two inventories. First, the
Test of Self-Conscious Affect for Adolescents (TOSCA-A)
was used to measure the shame- and guilt-proneness of the
participants (Tangney, Wagner, Gavlas, & Gramzow, 1991).
The instrument is originally written in English, and it is
translated into Chinese, and translated back into English to
insure equivalency. In the current study, the internal
consistency estimates of this Chinese version TOSCA-A found
for the shame and guilt scales were .80 and .79 respectively.
These estimates of internal consistency are generally quite
high.

Second, the Moral Development Test was used to
measure the moral orientations of the participants (Ma, 1987).
Sachs (1992) used covariance structure analysis to confirm
its validity as a test for moral development based on the
Kohlberg’s stage theory of moral development.

Results

Table 1 presented the descriptive statistic results of the

whole sample group and its subgroups, in terms of gender
and grade level, on the proneness and moral orientations.

Table 2 showed a 2(female vs male) 2(Form 4 vs Form
6) between participants ANOVA for the shame-, guilt-
proneness and moral orientations results. Consider the shame-
proneness score in Table 1, Form 6 students (M =44.7, SD =
7.67) was well above that of Form 4 students (M =424, SD =
9.08). A main effect for grade level, F (1,264) =4.45, p < .05
was shown in Table 2. It was remarkable that the Form 6
students were found significantly mere shame-proneness than
Form 4 students.

As the guilt-proneness scores of female students (Form
4: M =56.0, SD =7.61; Form 6: M = 57.3, SD = 6.49) were
substantial higher than male students (Form 4: M = 54.0, SD
= 8.23; Form 6: M = 55.4, SD = 7.40) in both grade levels.
By the way, a significant difference across the main effect
for gender, F (1, 264) = 4.33, p < .05 as shown in Table 2.
This revealed that females (M = 56.7, SD = 7.04) were
significantly more prone to guilt than males (M =54.7, SD =
7.83).

Consider the law-abiding orientation, regardless the
minor reversal at the interval between A4 and A5 of Form 4
female students, the indices increased consistently without
reversal from Al to A6 for all groups of the sample. That
means the participants were generally less law-abiding when
they were deficient in lower-order needs. It was consistent

Table 1
The Mean and Standard Deviation Values of Shame-proneness, Guilt-proneness and Moral Orientation Indices by Sex
and Grade Level
Form 4 Form 6 Grand
Female Male Total Female Male Total Total
Variables N M (S.D.) M(S. D.) M(S. D.) M (S.D.) M(S.D.) M(S. D.) M(S.D.)
Proneness
Shame 275 43.28(8.23) 41.41(9.86) 42.36(9.08) 45.32(7.64) 43.92(7.70) 44.69(7.67) 43.55(8.45)
Guilt 277 56.03(7.61) 54.00(8.23) 55.02(7.96) 57.32(6.49) 55.35(7.40) 56.42(6.96) 55.74(7.48)
Law- abiding Indices
Al 282 2.43(1.55) 2.38(1.73) 241(1.64) 2.42(1.63) 2.76(1.83) 2.58(1.73) 2.49(1.68)
A2 282 3.26(1.88) 2.45(1.74) 2.86(1.85)  3.14(1.97) 3.502.06) 3.31(2.01)  3.09(1.94)
A3 281 3.77(1.91) 3.42(1.79) 3.59(1.85) 4.06(1.98) 4.15(1.96) 4.10(1.96) 3.85(1.92)
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Ad 282 3.90(1.84) 3.70(1.90) 3.80(1.86) 4.06(1.96) 441(1.93) 4.22(1.95) 4.01(1.92)
AS 282 3.86(1.64) 3.90(1.82) 3.88(1.72) 4.74(1.69) 4.83(1.91) 4.78(1.79) 4.34(1.81)
A6 282 5.99(1.59) 5.54(2.08) 5.76(1.86)  6.17(1.54) 6.18(1.54) 6.17(1.53) 5.97(1.71)
Altruistic Indices
R1 281 6.12(1.02) 5.90(1.06) 6.01(1.04)  6.22(.73) 5.94(1.18)  6.09(97)  6.05(1.00)
R2 282 5.75(1.16) 5.46(1.39) 5.61(1.28)  5.46(1.08) 5.54(1.11)  5.50(1.09)  5.55(1.19)
R3 280 4.22(1.47) 4.20(1.43) 4.21(1.45) 4.29(1.34) 4.18(1.51) 4.24(1.42) 4.23(1.43)
R4 281 2.89(1.35) 2.94(1.36) 2.92(1.35) 2.89(1.37) 3.12(1.68) 3.00(1.52) 2.96(1.44)
RS 279 2.76(1.66)  2.34(1.65) 2.55(1.66)  2.58(1.52) 2.80(1.83) 2.69(1.67) 2.62(1.66)
Self-actualization Indices
S1 282 1.81(1.02) 1.99(1.06) 1.90(1.04)  1.77(.90) 2.09(1.11)  1.92(1.01)  1.91(1.02)
S2 282 3.61(1.29) 3.78(1.43) 3.70(136)  3.42(1.30) 3.56(1.45) 3.49(1.37) 3.59(1.37)
S3 282 3.71(1.50) 3.35(1.64) 3.53(1.58) 3.64(1.71) 3.58(1.68) 3.61(1.69) 3.57(1.63)
S4 282 3.54(1.60) 3.35(1.79) 3.44(1.70) 3.06(1.61) 3.77(1.85) 3.39(1.75) 341(1.72)
S5 282 3.88(1.71) 3.42(1.83) 3.65(1.78)  3.69(1.79) 3.59(1.84) 3.65(1.81) 3.65(1.79)
S6 282 3.75(1.79)  4.22(1.86) 3.99(1.84) 3.79(1.65) 4.45(1.68) 4.10(1.69) 4.04(1.76)

with the results of other researches (Ma, 1985b, 1989, and
1996). It can be concluded that a person was less orientated
towards law-abiding if the person was deficient in lower-order
needs. It is remarkable that all the law-abiding indices of Form
6 students were higher than the corresponding values of Form
4 students. And the F-ratios showed the Form 6 students were
significantly more law abiding than the Form 4 students. But
there was no persistence trend of the law-abiding indices
within the gender groups or consistent differences between
the gender groups. It was concluded that no gender difference
on law-abiding orientation.

The ratings of altruistic orientation indices from R1 to
RS decreased consistently without any reversal for all sample
groups. This indicated the participants were most altruistic to
the receivers who were their first kin or close relatives, then
the orientation decreased consistently to the lowest as the
receivers were their enemies. It was in a good agreement with
the results of Ma'’s researches (1985b, 1989, and 1996).
Regardless the altruistic indices R4 were exceptions; all the
other altruistic indices for female participants were higher
than those for male participants. Consider the index R1, the
F-value F(1,264)= 4.76, p < .05 revealed that female
participants (M =6.17, SD = .88) showed more altruistic to
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their first kin or close relatives than male participants (M = 5.
91, 8D = 1.12).

The self-actualization indices from S1 to S6 increased
consistently with two minor reversals at the intervals between
S2 and S3, as well as between S3 and S4. This indicated the
participants were less orientated to achieve self-actualization
when they were deficient in lower-order needs. In other words,
a person was less orientated towards self-actualization if the
person was in a heavy deficiency of survival need. It was
consistent with the findings of previous researches (Ma,
1985a, 1989). The effect on self-actualization was least when
the deficiency was self-esteem need. For the self-actualization
indices S1, the F-value was F(1, 264) =4.39, p <.05. It showed
that male participants (M = 2.04, SD = 1.08) are more
orientated toward self-actualization than female participants
(M =1.79, 3D = .95) when they need to look after their close
relatives. Similarly, for the self-actualization indices S6, the
F-value was F (1, 264) = 8.10, p < .01. It can be concluded
that male participants (M = 4.33, SD = 1.77) were more
orientated toward self-actualizing than female participants (M
= 3.78, SD = 1.71) when they were risked to lose their

marriages.
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Table 2

Two-Way of Variance for the Shame-proneness, Guilt-proneness and Moral Orientations

F-Ratio
Variable Gender Grade level Gender X Grade
Shame-proneness 212 4.45* .03
Guilt-proneness 4.33% 2.05 .00
Law-abiding Indices Al 31 .84 .93
A2 1.23 4.47*% 7.04%*
A3 .66 5.35% .50
A4 01 421% 1.30
AS 01 16.1%%* .05
A6 93 5.05* 1.23
Altruistic Indices R1 4.76* A7 .04
R2 .70 .29 1.90
R3 71 30 .00
R4 25 .89 .68
RS A2 131 2.98
Self-actualization Indices S1 439 .08 1.54
S2 .64 1.42 01
S3 .76 07 1.12
S4 1.75 .09 4.97*
S5 1.31 .01 1.04
S6 8.10%* .30 .03

Note. Within cells, df = 264
*p <.05, **p < .01, ***p <.001

In sum, it were found that female were significantly more
prone to guilt than male students. There was no gender
difference found on law-abiding orientation. It was found that
females were generally more altruistic than rr;ale; and more
specifically, female were significantly more altruistic to their
first kin or close relatives.

On the other hand, Form 6 students were found to be
more prone to shame than Form 4 students. Also, the grade
level (age effect) was significantly positive associated to law-
abiding orientation only, but not to other orientations.

Table 3 presented the relation of shame-proneness and
guilt-proneness to different moral orientations. The
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coefficients presented are partial correlations. In partial
correlations shame-proneness were factored out from guilt-
proneness and vice versa. In partialling out the unique variance
of shame and guilt respectively, it was focusing on individual
difference in a tendency to experience ‘shame-free’ guilt and
‘guilt-free’ shame.

Table 3 showed that, without the consideration of the
level of significance, across all the law-abiding indices, the
proneness to shame was consistently negative partial
correlated to the law-abiding orientation with a range from a
fair to a little degree correlation (ranged froma =-.06 toa =
-.25). Roughly speaking, participants were more proneness
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to shame was less law-abiding when they were deficient in
all kinds of needs. In contrast, proneness to guilt showed a
consistently relation with law-abiding orientation with a range
from little to moderate positive partial correlations. Consider
the partial correlation coefficients in A2, A4 and A6 (a = .36,
a =.20, and a = .21 respectively; all values of p < .001) for

Table 3

guilt proneness, it suggested that the more proneness to guilt
led a significantly higher tendencies not to use the money in
a lost bag for their own interest, for instances paying back an
overdue loan to a bank, for studying at an oversea university,

or buying a luxury car.

Relationship of Shame-proneness and Guilt-proneness to Moral Orientations

Shame-proneness

Partial Correlation

Guilt-proneness
Partial Correlation

Law-abiding Indices Al - 13* .07
A2 -.08 A1
A3 - 25%** 36k
A4 - 17** 20%k*
A5 - 15% A1
A6 -.06 VA bl

Altruistic Indices R1 .01 Q2%
R2 .01 15%
R3 07 A3*
R4 -.04 A8**
RS -.06 23Hokx

Self-actualizing Indices S1 -.02 -.13*
S2 - 17*%* 22Kk
S3 -.15* .10
S4 - 18%* 23wEx
S5 -.07 .10
56 - 18** 4%

*p < .05, **p < .01, ***p < 001

The most significant remark was the great difference of
partial correlation coefficients in the indices A3 (a=-.25vs a
=.36) and A4 (a =-.17 vs a=.20). These indicated the effect
of proneness on the law-abiding issue was magnified when
the participants were deficient in higher-order needs. On the
other hand, when all the participants were in the deficiency
of basic needs, the significant difference between the two
proneness was diminished. Particularly in the situations of
deficiency of social and esteem needs, it was also indicated
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that the participants of more prone to guilt were more law-
abiding; on the other hand, the participants were more prone
to shame were less law-abiding orientated.

Consider the altruistic orientation, Table 3 shows the
proneness to guilt was substantially positive correlated with
altruistic orientation across all categories of recipients, as
partial coefficients ranged from a = .13 to a = .23. In contrast,
the proneness to shame showed negative or no substantial

correlation with altruistic orientation across all categories of
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recipients, as partial coefficients ranged froma=-.06toa=.
07. These results were consistent with many research results
(Ferguson, Stegge, & Damhuis, 1991; Gehm, & Scherer, 1988;
Lindsay-Hartz, de Rivera, & Mascolo, 1995; Tangney, 1995b).
Another remarkable point was all the partial correlation
coefficients of guilt-proneness in Table 3 were higher than
the corresponding coefficients of shame-proneness across all
categories. Moreover, the coefficient of guilt-proneness of
indices R1 and R5 were much higher (a = .22, p<.00]; and a
=.23, p < .001 respectively) compared with those of shame-
proneness (a= .01, p>.05; and a=-.06, p > .05 respectively).
Consider the partial correlation with self-actualization,
the coefficients of partial correlation in Table 3 showed that
there was no specific trend across the indices from S1 to S6
for both proneness. There was no significant difference
between the coefficients of partial correlation of S1 and it
showed that the kind of proneness had no significant effect
on the likeness for the participants to give up serving as a
voluntary doctor when they needed to look after their sick
mothers. The significantly large differences of the partial
correlation coefficients for two proneness in the indices S2
(shame: a = -.17 vs guilt: a = .22), S4 (shame: a=-.18 vs
guilt: a=.23) and S6 (shame: a =-.18 vs guilt: a =.14) revealed
that when the participants were more proneness to guilt, they
had a less tendency to give up their service as a doctor when
they meet financial problem, safety problem or marriage
problem. That indicated that guilt-prone participants had a
stronger tendency to maintain their aims towards self-
actualization even they meet such problems. It was notable
that, all the partial correlation coefficients in shame-proneness
were negative. It was concluded that the shame-proneness
was negatively associated with the self-actualizing orientation.
On the other hand, it was remarkable that all the partial
correlation coefficients in guilt-proneness were all positive
except for S1. It was concluded that the guilt-proneness was
positively associated with the self-actualizing orientation.

Discussion

First, it was found that female participants were
sufficiently more guilt-proneness than male participants.
These findings were consistent with the results of wide range
studies in Western societies, thus the gender effect on shame-

and guilt-proneness (Brody, 1985; Eisenberg, & Lennon,
1983; Gross, & Hansen, 2000; Hoffman, 1977b; Zahn-Waxler,
Cole, & Barrett, 1991). The reason of cultural congruence in
this aspect may be explained by the similarity of social
expectations for male compared with those for female in
Western and Chinese societies. Also, Chodorow (1978)
proposed the biological reason which, a subtle socialization
and parent-child interaction pattern prepare young girls for
the caregiver role from their early age, may be a theory worth
for further investigations.

Second, consider the grade level effect, or it might be
said it was an age effect, on the shame-proneness and guilt-
proneness. It is expected that there was no observed difference
among two Forms of students on proneness due to the small
age difference of 2.1 years. On the other hand, it was believed
that other factors, such as personality and family factors, might
override the age effect. Unexpectedly, by the Two-way
ANOVA test, the grade level difference on shame-proneness
was significant. It was found that the Form 6 students were
more proneness to shame than the Form 4 students. But, there
was no significant difference on guilt-proneness between the
two graders. There were no reports on the age difference on
shame and guilt within adolescent subjects. One of possible
explanation for the high shame-proneness scores of Form 6
students was due to the extremely high score of Form 6 female
students compared with other subgroups. Hence, the grade
level effect (or age effect) was the extension of gender effect
on shame-proneness. Another possible explanation was argued
in the light of cognitive development theory. The theory
describes the cognitive development progress by steps from
infancy to early adulthood (Kohlberg, 1969). The development
of self-evaluate notion is believed to be parallel with the
cognitive development (Eisenberg, 1986). The advancement
of female adolescent students’ self-evaluation abilities
enhances their shame emotions. Therefore, the Form 6
students showed more prone to shame than the Form 4
students.

Third, it was found that females were generally more
altruistic than males, especially to their first kin or close
relatives. On the other hand, the Form 6 students were found
to be more orientated to law-abiding than Form 4 students in
all situations. The intrinsic factor of the grade level effect
may be caused by the age difference of these two sample
groups. Naturally, the cognitive level increases with age in
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adolescence. For the Form 6 students, their higher cognitive
levels make them reached the stage 4 (social system and
conscience) of Kohlberg’s theory than the Form 4 students
and thus explain their more law-abiding orientation.

Moreover, consider the effect of shame-proneness on
moral orientations. From the partial correlation coefficients
in Table 3, the characteristics of shame-proneness were
explored. It was concluded that, in the circumstance of
deficiency of higher order need, the stronger tendency of
shame-proneness individuals were generally less law-abiding.
Similarly, the stronger tendency of shame-proneness
individuals was generally less orientated self-actualization for
higher order needs. Similarly, it was indicated that the
proneness to shame had no observed relation with altruistic
orientation. When a person felt shame, he or she felt devalued
as a person. Tangney-(1995a) suggested that the sense of self
owned by shame-proneness individual was impaired, and they
were more passive in interpersonal relationship, and in
achieving self-actualization. Therefore, the less orientated to
law-abiding and self-actualization attitudes were clearly
related to shame-proneness can be explained. Conclusively,
it was indicated that shame-proneness was destructive moral
emotion and leads less law-abiding attitude. Here, it might
take one more step for further analysis. Since it was found
that Form 6 students were more shame-proneness as discussed
above, but they were even more orientated to law-abiding.
However, it also found that shame-proneness was negative
associated with law-abiding orientation. Therefore, it was
concluded that age was not a moderator variable to the
association. That was, the age did not complicate the shame
and law-abiding orientation relationship.

Fifth, consider the effect of guilt-proneness on moral
orientations. From the results of Table 3, the characteristics
of guilt-proneness were explored. It was concluded that, in
the situations of deficiency of higher order needs, the stronger
tendency of guilt-proneness individuals were generally more
abiding to laws. Similarly, for the receivers were in lower
order human relationship hierarchy, stronger proneness to guilt
individuals was more altruistic. Hoffman (2000) explained
the altruistic motives were enforced by the guilt feelings used
the theory of empathy-based guilt. Also, the individuals of
stronger tendency of guilt-proneness were generally more
orientated self-actualization for higher order needs. Guilt-
proneness individuals were also more likely to gratify their

higher-order needs than shame-proneness indi\;iduals.
According to Maslow’s theory (1970), self-actualizing persons
are fair, empathic, and democratic persons who always know
how to discriminate clearly between means and ends, and
between good and evil. They also tend to show a deeper
identification with the human species as a whole. In addition,
they behave with a high degree of spontaneity, simplicity and
naturalness. A person’s desire to be self-actualized reflects
his or her stage of morality. Based on this theory, the result
could be concluded that guilt-prone individuals were more
mature in morality. On the other hand, from the Kohlberg’s
theory of moral development (1969), the results can inferred
that more guilt-prone individuals are at the post-conventional
moral development stage than the shame-prone individuals
did. Therefore, it might be concluded that guilt-proneness was
more constructive disposition or personality trait than shame-
proneness as it was positive related to law-abiding, altruistic
and self-actualized orientations. In other words, it was proved
that guilt was more constructive moral emotion.

Finally, the differences between these moral emotions
can be explained in two ways. First, a shame-prone person
tends to be less law-abiding because he or she is too self-
focused. He or she may focus on his or her own deficiencies;
try to hide from real or imaginary failures. The hiding and
cover-up attitude enforce their motive of breaking laws.
Shame-prone persons always shift their attentions from
behavior to self. In some sense, shame-prone persons are
ego-centered and not readily comply with social norms and
laws. On the other hand, Eisenberg (2000) stated that moral
actions, such as altruistic behavior and law-abiding attitude,
could be viewed as stemming from perspective-taking
activities. Altruistic helping as dependent on the type of
perspective induced; for example people who focused on
understanding the feelings of another and engaged in affective
perspective taking did offer more help than those who took a
cognitive-perspective focus. The painful experiences of shame
shield a person from perceiving other person’s perspective,
but guilt-proneness individuals are perspective-taking
individuals and they are more law-abiding and altruistic.

The proneness effect on moral orientations would be
magnified in two ways. First, in the cases involving higher
order needs. That was, in the deficiency of higher order needs,
guilt-proneness individuals were more altruistic, more law-

abiding and they were tend to gratify higher order needs.
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However, the effect of proneness diminished by the basic
instincts of human nature became the urge for gratifies the
lower order needs were the most primary motivation of human
beings. Second, guilt-proneness individuals were more readily
to perform altruistic acts to receivers of lower order human
relationship (that is strangers or enemies) revealed their
extensiveness of altruistic motivations. Or it might be
concluded that guilt-proneness individuals were more likely
to perform perfect altruistic acts not expecting exchange of

favour.

Conclusion

It needs to emphasize that, to the best knowledge, there
are no previous researches on the relation of shame-and guilt-
proneness on moral orientations in Chinese subjects.
Therefore, this research has its own particularity; but all the
conclusions should been further verified by further studies.

Parents use a variety of socializing techniques in
educating their children. If a parent fails to use reasoning and
finds it is inappropriate to yell or punish in order to inhibit
their children’s social transgression, the parent may provoke
their children having the guilty feelings. Chinese parents,
compared with those in Western societies, are more likely to
provoke their children of having shame feelings. Naturally,
this technique often works as it can create psychological stress
to their children. Also, in Chinese notions, shame effectively
fosters moral actions. But, Chinese parents do not realize the
consequences may be caused by the frequently using of
shame-provoking technique. '

Psychologists have long identified shame and guilt as
different key moral emotions in Westem societies even though
both serve to inhibit transgressions. The findings of the current
study clearly showed that guilt-proneness led moral
orientations in a more constructive way than shame did.
Proneness to guilt is positively associated with law-abiding,
altruistic and self-actualizing orientations. The findings were
generally consistent with the findings of researches in Western
societies (e.g., Ferguson, Stegge, & Damhuis, 1991; Gehm,
& Scherer, 1988; Lindsay-Hartz, de Rivera, & Mascolo,
1995). Therefore, from a wide range of empirical studies
drawing on diverse methods and samples in Western societies,
together with this current study in Chinese society, shame
was proved to be less valuable than guilt in moral education.
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These conclusive findings provide a valuable reference for
Chinese moral educators to evaluate the shame-provoking acts
in Chinese socialization practice.

Therefore, educators and parents should be aware of not
provoking adolescents’ shame in their school and family
education practices. It may inhibit their inappropriate
behaviors but does not enhance the moral development of
adolescents. A shame-prone adolescent is more egoistic than
a guilt-prone adolescent; educators and parents have to re-
orient the shame-prone adolescent’s focus from self-
perspective evaluation to a behavior-perspective evaluation
on himself or herself. On the other hand, educators and parents
have to consider how the shame and guilt can be used in
constructive ways to enhance the moral development for
adolescents (Tangeny, 2001). From the findings of current
study, it is expected that if a parent educate his or her child to
be a guilt-prone person and tries to avoid provoking the child’s
shame feelings; then the child will be more likely be a law-
abiding, altruistic and self-actualized adolescent.

As with any study, there are a number of limitations
present, some easy to identify, others are subtler. Clearly, the
meaning of shame and guilt are with their cultural and
contextual bases. Previous phenomenological studies on the
meanings of shame and guilt in Chinese societies may provide
some empirical evidences of validity of the measure TOSCA-
A used in both Western and Chinese societies. However, such
kind of research is not enough to establish the validity.

Despite the limitations, the current study represents a
first step of such a meaning exploration in Chinese society.
Therefore, the obtained results need to be replicated
independently for confirmation.

Furthermore, researchers may further explore this
research area in the following ways. First, further investigation
on the age and gender effects of the shame-proneness and
guilt-proneness with a wider age range, for example, from
junior primary students to senior secondary students.
Moreover, further in-depth researches are suggested to be
focused on one specific moral orientation instead of involving
several moral orientations as done in this current research,
which may be regarded as a preliminary investigation only,
despite the fact that there are some meaningful findings are
obtained.

EEST COPY AVAILABLE



WONG Kin Tung

References

Barash, D. P. (1977). Sociology and behaviour. New York:
Elsevier.

Blum, L. A. (1994). Moral perception and particularity.
Cambridge: Cambridge University Press.

Brody, L. R. (1985). Gender differences in emotional
development: A review of theories and research.
Journal of Personality, 53(2), 102-149.

Carter, R. E. (1980). What is Lawrence Kohlberg Doing?
Journal of Moral Education, 9, 88-102.

Chen, X. (2002). Social control in China: Applications of the
labeling theory and the reintegrative shaming
theory. International Journal of Offender Therapy
and Comparative Criminology, 46(1), 45-63.

Cho, H. (1999). Public opinion on personal cultivation: A
normativc notion and a source of social control
in traditional China. International Journal of
Public Opinion Research, 12(3), 298-323.

Chodorow, N. (1978). The reproduction of mothering.
Berkley: University of California Press.

Eisenberg, N. (1986). Altruistic emotion, cognition, and
behavior. Hillsdale, NJ: Erlbaum.

Eisenberg, N. (2000). Meta-analytic contributions to the
literature on prosoical behavior. Personality, and
Social Psychology Bulletin, 17, 273-282.

Eisenberg, N., & Lennon, R. (1983). Sex differences in
empathy and related capacities. Psychological

Bulletin, 94, 100-131.

Fang, T. H. (1980). The Chinese view of life: The philosophy

of comprehensive harmony. Taipei: Linking.

Ferguson, T. 1., Stegge, H., & Damhuis, 1. (1991). Children’s

(3]

36

understanding of guilt and shame. Child
Development, 62, 827-839.

Fung, H. (1999). Becoming a moral child: The socialization
of shame among young Chinese children. Ethos,
27(2), 180-205.

Gehm, T. L., & Scherer, K. R. (1988). Relating situation
evaluation to emotion differentiation: Nonmetric
analysis of cross-cultural questionnaire data. In
K. R. Scherer (Ed.), Facts of emotion: Recent
research (pp. 61-77). Hillsdale, NJ: Lawrence
Erlbaum,

Gilligan, C. (1982). In a different voice: Psychological theory
and women's development. Cambridge, MA:
Harvard University Press.

Gross, C. A., & Hansen, N. E. (2000). Clarifying the
experience of shame: The role of attachment style,
gender, and investment in relatedness. Personality
and Individual Differences, 28(5), 897-907.

Harder, D. W., & Lewis, S.J. (1987). The assessment of shame
and guilt. In J. N, Butcher, & C. D. Spielberger
(Eds.), Advances in personality assessment (Vol.
6, pp. 99-114). Hillsdale, NJ: Lawrence Erlbaum.

Hardin, G. (1977). The limits of altruism: An ecologist's view
of survival. Bloomington, IN: Indiana University
Press.

Hawkins, M. J., Hawkins, W. E., & Ryan, E. R. (1989). Self-
actualization as related to age of faculty members
at a large midwestern university. Psychological
Reports, 65(3, Pt.2), 1120-1122.

Hoffman, M. L. (1976). Empathy, role taking, guilt, and
development of altruistic motives. In T. Lickona
(Ed.), Moral development and behavior (pp. 124-
143). NY: Holt, Rinehart & Winston.

Hoffman, M. L. (1977a). Empathy, its development and

prosocial implications. Nebraska Symposium on



The Relation of Shame and Guilt-Proneness to Moral Orientations in Hong Kong Chinese Adolescents

Motivation, 25, 169-217.

Hoffman, M. L. (1977b). Sex difference in empathy and
related behavior. Psychological Bulletin, 84, 712-
722.

Hoffman, M. L. (1979). Development of moral thought,
feeling, and behavior. American Psychologist, 34
(10), 958-966.

Hoffman, M.L. (1993). Empathy, social cognition, and moral
education. In A. Garrod (Ed.), Approaches to
moral development: New research and emerging

themes. NY: Teacher College Press.

Hoffman, M. L. (2000). Empathy and moral development:
Implications for caring and justice. Cambridge:

Cambridge University Press.

Huang, M. S., & Singer, A. E. (1984). Ethnic group
stereotyping by police and university students in
New Zealand. Journal of Psychology, 116(1), 89-93.

Izard, C. E. (1977). Human emotions. New York: Plenum.

Kohlberg, L. (1969). Stage and sequence: The cognitive-
developmental approach to socialization. In D.
A. Goslin (Ed.), Handbook of socialization:
Theory and research, (pp. 347-480). Chicago, IL:
Rand-McNally.

Kohlberg, L. (1976). Moral stage and moralization: The
cognitive-developmental approach. In T. Lickona
(Ed.), Moral development and behavior. NY:
Holt, Rinehart & Winston.

Kohlberg, L. (1981). Essays on moral development, volume
1: The philosophy of moral development. San
Francisco: Harper & Row.

Kohlberg, L. (1984). Essays on moral development, volume
2: The philosophy of moral development. San
Francisco: Harper & Row.

37

Kuo, C. L., Kavanagh, K. H. (1994). Chinese perspective on
culture and mental health. Issues in Mental Health
Nursing, 15(6), 551-567.

Lindsay-Hartz, J., de Rivera, J., & Mascolo, M.(1995).
Differentiating shame and guilt and their effects
on motivation. In J. P. Tangney & K. W. Fischer
(Eds.), Self-conscious emotions: Shame, guilt,
embarrassment, and pride (pp. 274-300). New
York: Guilford Press.

Liu, I. M. (1986). Chinese cognition. In M. H. Bond (Ed.),
The psychology of the Chinese people, (pp. 73-
105). Hong Kong: Oxford University Press.

Lutwak, N., Razzino, B., & Ferrari, J. R. (1998). Self-
perceptions and moral affect: An exploratory
analysis of subcultural diversity in guilt and shame

" emotions. Journal of Social Behavior and
Personality, 13(2), 333-348.

Ma, H. K. (1985a). Cross-cultural study of the hierarchical
structure of human relationships. Psychological
Reports, 57, 1079-1083.

Ma, H. K. (1985b). Cross-cultural study of the development
of law-abiding orientation. Psychological Report,
57,967-974.

Ma, H. K. (1987). Construction and validation of an objective
measure of moral orientation and moral
Judgment. Unpublished manuscript, The Chinese
University of Hong Kong.

Ma, H. K. (1989). Moral orientation and moral judgment in
adolescents in Hong Kong, Mainland China and
England. Journal of Cross-cultural Psychology,
20, 152-1717.

Ma, H. K. (1992). The relation of altruistic orientation to
human relationships and moral judgment in
Chinese people. International Journal of
Psychology, 27, 377-400.

SN
3N



WONG Kin Tung

Ma, H. K. (1993). The relation of altruistic orientation to
human relationships and situational factors in
Chinese children. Journal of Genetic Psychology,
154, 83-96.

Ma, H. K. (1996). Moral orientation and moral judgment of
Chinese adolescents. In G.K. Becker (Ed.), Ethics
in business and society, (pp. 128-151).
Heidelberg: Springer-Verlag.

Maslow, A. H. (1970). Motivation and personality (2" ed.).
NY: Harper & Row.

Narvaez, D., & Rest, J. (1995). The four components of acting
morally. In WM. Kurtines & J.L. Gewirtz (Eds.),
Moral development: An introduction, (pp. 385-
399). Needham Heights, MA: Allyn & Bacon.

Rich, J. M., & DeVitis, J. L. (1994). Theories of moral
development (2™ Ed.). Springfield, 1l: Charles C.
Thomas Publisher.

Sachs, J. (1992). Covariance structure analysis of a test of
moral orientation and moral judgment. Educational
and Psychological Measurement, 52(4), 825-833.

Stander, V., & Jensen, L. (1993). The relationship of value
orientation to moral cognition: Gender and
cultural differences in the United States and China
explored. Journal of Cross-Cultural Psychology,
24(1), 42-52.

Tangney, J. P. (1990). Assessing individual differences in
proneness to shame and guilt: Development of
the Self-Conscious Affect and Attribution
Inventory. Journal of Personality and Social
Psychology, 59, 102-111.

Tangney, J. P. (1992). Situational determinants of shame and
guilt in young adulthood. Personality and Social
Psychology Bulletin, 18(2), 199-206.

4

"7

[

38

Tangney, J. P. (1995a). Recent advances in the empirical study
of shame and guilt. American Behavioral
Scientist, 38(8), 1132-1145.

Tangney, J. P. (1995b). Shame and guilt in interpersonal
relationships. In J.P. Tangney & K.W. Fischer
(Eds.), Self-conscious emotions: Shame, guilt,
embarrassment, and pride (pp. 114-149). New
York: Guilford Press.

Tangney, J. P. (2001). Constructive and destructive aspects
of shame and guilt. In A.C. Bohart, & D.J. Stipek
(Eds.), Constructive and destructive behavior:
Implications for family, school, and society (pp.
127-145). Washington: American Psychological
Association.

Tangney, J. P., Wagner, P. E., Gavlas, J., & Gramzow, R.
(1991). Test of Self-Conscious Affect for
Adolescents (TOSCA-A). Fairfax, VA: George

Mason University.

Tomkins, S. S. (1963). Affect, imagery, consciousness: Vol.
II. The negative gffects. New York: Springer.

Zahn-Waxler, C., Cole, P., & Barrett, K. C. (1991). Guilt and
empathy: Sex differences and implications for the
development of depression. In K. Dodge & J.
Garber (Eds.), Emotional regulation and
dyregulation (pp. 243-272). New York:
Cambridge University Press.

Author

WONG Kin Tung, Extra-Curricular Activities Master, Shatin
Methodist College

(Received: 12.2.03, accepted 29.3.03, revised 16.4.03)
Email: info@stmc.edu.hk



HEREAB 47 0 200355 A

ZARE « TSR IEHEEHR

REfRSE  BRAESSEA
FHHEL

BEFAHNEEA  FATHECHELNEE AT eRE - BUABRITRLIBNME - 5 1FE
TEERHFFEATOR LSRG R - Hoh—IE R > REE TR0 - iR L
B e sE - MELFEERS TR RRE RO - 2CRIHUENE « MRESARE - Bk
B R BAE R IR - AR —ER AR B R AR - EERANS TR R RN TRREE -

Teacher Development: Knowing More about Emotions and Emotional Awareness

Many youngsters may not have a clear understanding about their emotional needs. They may express their emotions

through self-destruction behaviors. When dealing with difficulties and problems of students and youngsters, it is most

important for educators to understand their emotions, hence solve their problems. But educators must understand and

handle their own emotions beforehand. This essay serves as an introduction to understanding emotions, including what

emotions are, how emotions are being aroused, the importance of emotions and emotional self-awareness and a

framework to enhance it. The aim of this essay is to improve teachers’ understanding in emotions and ability in handling

them.
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The Everyday English Every Day Summer Camp

Gertrude Tinker Sachs, Serlina Suen, Catherine Yung, Angel Lau and Catherine Chan
City University of Hong Kong

The Everyday English Every Day Summer Camp was a 10 day English immersion experience for 114 secondary
1 and 2 students along with 15 student teachers and the camp facilitators. This article reports on the development,
design and evaluation of the camp. The student teachers who were involved both as developers and teachers acquired
many insights into teaching in general and their own teaching strengths and weaknesses in particular. The students
found that English was not as difficult as they had thought and that it was easier to speak in English when they worked

in small cooperative learning groups and engaged in interesting tasks. The summer camp was a tremendous success for

all participants.
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Introduction

In the month of July 2001, 114 secondary 1 and 2 students
along with 15 student teachers and the summer camp
programme facilitators (the authors of this paper), embarked
on a very exciting and innovative experience. The students,
along with their student teachers, were going to meet for the
next two weeks from 9:30 - 12:30 in small groups of ten -
twelve to work on tasks to create an English town. In the
process of constructing their English towns, the students would
embody the theme of the summer camp "Everyday English,
Every Day." The theme literally expressed what was expected,
that students would use the everyday language of English
every day, while they were at camp.

Rationale

The choice of "Everyday English Every Day" was
deliberate and purposeful. First, the everyday English meant

to embody meaningful opportunities for students to learn to
use commonplace English expressions. Even though all the
students had been studying English from primary one it did
not mean that they could use English to get things done.
Students are accustomed to using English for school-like
activities such as writing essays and doing form-based fill in
the blanks exercises, but they appear to have difficulty and
limited experience in using English for normal
communication. In other words, for students for whom English
is a foreign language rather than merely a second language,
they have few, if any, opportunities outside the English
classroom to interact in English for meaningful purposes. If
classroom-based instruction in English is mainly concerned
with imparting information about the structure of English,
then students have few opportunities to practise or apply their
knowledge of English for real communicative purposes.
Using English every day could provide ample opportunities
to practise English regularly. Learning a language requires
regular use and as said earlier, if students have few
opportunities in class to engage in meaningful use of English
on a regular basis, their proficiency in English will be greatly



undermined. Swain (1985) and Prabhu (1987) remind us that
L2 competence can be developed when learners have
sufficient opportunities to participate in discourse centering
around the exchange of information and the negotiation of
meaning.

A very critical and central concept for the summer camp
was the development of an English town for each group
through the social processes of group work. Students were
organised into class groups of 11-12 and then subgroups of 6
and 5 or 6 and 6. In some class groups, the subgroups each
had their own student teacher leading the tasks. All the
activities incorporated elements of cooperative learning (CL).
Group work and the social processes that are inherent in CL
encourage the dynamic and interactive use of English if the
tasks are well designed. Long and Porter (1985) cite five strong
pedagogical arguments for the promotion of group work.
These are (1) opportunities for increasing talking time, (2)
improving the quality of students’ talk, (3) creating a more
affective learning climate, (4) individualising instruction, and

(5) increasing student motivation. They state that “students

receive significantly more individual language practice
opportunities in group work than in lockstep lessons” and
that “the range of language functions (rhetorical, pedagogic
and interpersonal) practiced by individual students is wider
in group work than lockstep teaching” (Long and Porter, 1985;
p. 221-2).

The utilisation of basic CL techniques (e.g. numbered
heads, round robin and three-step interview (see Rimmerman,
1996) facilitated increased talking time and higher
participation rates. We fostered the development of a positive
group spirit by asking each group to develop a group identity
chant which they were to chant at the beginning and end of
each camp day. The competitive element of producing and
displaying the English towns and each group's participation
in an end-of-camp show on the last day of the camp also went
a long way to promoting group identity and an affective
learning climate that would motivate students in
accomplishing the tasks. Domyei and Malderez (1997) remind
us of the importance of affect in language learning. They state
that “the time and effort invested in establishing a firm
affective group ground will result in a rewarding
(interpersonally, linguistically, pedagogically and
developmentally) experience for both the teacher and students
alike” (p. 67).

The Everyday English Every Day Summer Camp

When we asked our students their views on group work
prior to the camp the results indicated that most of them
seldom worked in groups during regular English lessons.
However, over half of them agreed that they learn better when
they study in groups. Figure | shows the results.

Figure 1: Pre-camp results

A5, During your regular English lessons how often do you
work in a group? (N=114)

a= More than once a week/every two weeks
b= Once a week/every two weeks

c= More than once a menth

d= Once a month

e= Seldom

= Never
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—
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2
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a b [ d e f
L] .
Beginnings

When we were asked to participate in this project, we
never dreamt of where it would take us. After our initial
proposal was drafted for the school, we recruited our first
year BATESL student teachers to help us develop the
programme. By having student teacher learners participate in
the project, a dual goal could be achieved: (1) we would have
a large pool of teachers to work with the students and (2)
student teachers could gain some invaluable teaching
experience at the same time. However, this was not as easy
to achieve as it sounded. Our student teachers had had no
training in the methodologies which we wanted them to use
and they had very limited experience developing teaching
plans. However, we persevered in the belief that they were
capable, could learn quickly and above all, were highly
motivated. So, we began a crash course. The student teachers
were invited to participate and though they would be given a
small remuneration, we told them that they were going to
benefit more by their participation in all the camp activities'.
The first two authors led five half-day developmental
workshop sessions to support the student teachers in building

1. Student teachers’ remuneration package was derived from the student camp fees. In order to keep the camp fees affordable,

remuneration packages were therefore low.
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their understanding and exposure to the teaching techniques
and methodologies and in planning and developing tasks and
theme-based lessons. The techniques and methods included,
communicative language teaching which all the student
teachers had been exposed to, cooperative learning techniques
and principles as mentioned before, jazz chants, choral
speaking, music and songs, storytelling, drama and poetry
writing. Because the student teachers themselves had not been
instructed in their own language learning in many of these
ways of teaching, they needed to experience the techniques
in order to understand the potential benefits and then to apply
them more ably in the summer camp activities. Student
teachers also needed a lot of support in designing task and
theme-based lessons. A constructivist model of teaching and
learning was adopted by the facilitators to support the student
teachers in the construction of the lesson plans and in the
development of the camp (e.g. Richardson, 1997). This means
that we elicited ideas from them and then worked with them
to craft and chart their ideas into meaningful tasks and
activities. This was done initially in pairs and then brought to
small groups for refinement through sharing and building
during the five sessions and beyond the sessions through
feedback and constant revision. This process was quite lengthy
but our student teachers were willing and immersed
themselves in designing the tasks and activities for our camp
students. The initial drafting of the lesson plans by the student
teachers and then the process of refinement with more
experienced teachers was one of the most rewarding and
community building experiences of the entire summer camp.
The team building efforts between the student teachers and
the camp facilitators gave the student teachers a voice and a
sense of ownership in the process of building the camp's
programme. This kind of critical collaborative enquiry and
interaction embodies Vygotsky's zone of proximal
development (ZPD) where student teachers' development is
fostered in collaboration with more experienced teachers
(Vygotsky, 1978). Baker and Homberger (2001) quoting from
Jim Cummins' introductory reader, describes the ZPD as *the
interpersonal space where minds meet and new understandings
can arise through éollaboralive interaction and inquiry” (p.
275).

During the process of developing the camp, this spirit of
cooperation and community amongst all the camp participants
fostered a positive spirit of engagement later on with their

S7
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learners. This camp spirit gradually pcrmeatéd our activities
and culminated in an English immersion afternoon experience
at one of the facilitator's homes. Without engendering a strong
spirit of community, student teachers and camp leaders would
not be united in the goal of creating an English environment
that was filled with purpose, fun and a comfortable learning
atmosphere for all the student participants. The following
feedback from some of our student teachers captures the
essence of our collaborative venture in creating a successful

camp.

Student teachers’ comments
Iris: I'm very happy that | have joined this Summer
Teaching Program. And I learnt a lot in the process.
Starting from the workshap, we gathered together
to think about what we can do, how we can organize
our camp, and to design our lesson plan. I think
this is a very long process but I think [ can learn
quite a lot in the process. How to make the lessons
more creative? How to get the most from students?
1 think I learnt quite a lot. The second thing 1 learnt
is the way I can teach my students.

Fion: [ think joining this camp offers me a really good
chance to discover my own teaching problems. Till
now [ still haven't a solution to these problems. But
first of all, I know that I need some improvement on
planning my lesson. Just 16 improve the linking as
well as the flow of the task of the whole lesson.
Ann: I think it’s really a great time to be with my students,
my colleagues. I actually find a lot of difficulties in
teaching. For example, I did prepare well for the
next day’s lesson. When the lesson comes, [ don't
know how to express my meanings to students so
that they can understand. Sometimes | think that |
cannot use 100% English.

Bonnie: 1 think it's a great experience for me to practice my
teaching. I can learn a lot from this camp, not only
the process of teaching but also the vocabulary.
Some of the words I don’t know. Apart from teaching,
I learnt that observing others teach is important,
foo.

Carol:  Actually, this is a valuable chance to teach in this



school. Why I think this is valuable is because I can't
learn it in my daily university school life. 've learnt
how I can teach patiently without yelling at my
students. | start to know the inner thoughts of my
students. Maybe some of them are naughty just
because they want to capture your attention. They

want you to be aware of them.

The Programme

The ten-day summer camp programme revolved around
the enactment of the tasks which would culminate in the
creation of an English town. Orientation (Day 1) and the final
day (Day 10) were distinctly different days. Orientation started
with several ice-breaking activities with all the students and
student teachers gathered in the hall and seated in their camp
groups. At the end of the orientation, students were involved
in taking a number of assessment tasks. The last day
culminated with the display of all the English towns, a variety
show of some of the tasks that the students had done and the
awarding of certificates and prizes. Table 1 gives the
breakdown of our daily activities.

Table 1: The Daily Camp Programme

Time English Summer Camp
9:30 - 10:30 Task-based session
10:30 - 10:45 Break
10:45 - 11:30 Task-based session
11:30 - 11:40 Break
11:40 - 12:15 Task-based session
12:15- 12:30 Community time:

2 groups of students will sing and do
jazz chants while the others remain in
their classrooms to continue building

their English Towns.
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The structure of the groups

Students were formed into 10 mixed ability and across
age groups of forms | and 2 female and male students. Each
group was assigned a letter name and was composed of 11-
12 students where two student teachers were assigned to a
group, two subgrops were formed. All the students came from
the same school and had joined the camp through their own
interest or because their parents wanted them to enhance their
English language skills. All students paid a small fee of
HK$250.00. The fees covered payment to student teachers
and the purchase of basic supplies. The goals énd objectives
of the programme are enumerated below.

Programmes Goals

@ Motivate students to communicate in English through
providing opportu'nities and contexts for the maximum
use of language

Maximize students’ exposure to the target language
Motivate students to take an active role in the learning
process

Develop a reflective attitude among students towards their
learning through the use of peer-and self-evaluations
Foster a receptive and supportive atmosphere to encourage
students to experiment with the language and to take risks
Guide students to develop team spirit and build up group
identity through engaging in group work

Help students appreciate that learning English can be fun
and enjoyable

The overall objective of the camp is captured in the
following statement:

By the end of this programme, all student participants
should be able to read, write, speak and respond to
everyday English through reviewing, recycling, learning
and applying everyday English in learning rasks and
by using English every day.
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Context and Direction for the Summer
Camp: The Creation of an English
Town

The context and direction for the camp are encapsulated
below:

The creation of an English town was the focal point for
all the activities in the summer camp. All the tasks,
activities and lessons were directed towards the creation

of an English town.

On the first day of the Camp, to provide a setting for the
development of the town, the story of the “Pied Piper of
Hamelin” by Deborah Hautzig was dramatised by the student
teachers. Instead of following the original ending where all
the children had disappeared into the cave, the new ending
became the destruction of the whole town since the mayor
had failed to keep his promise thereby creating the need to
rebuild a new town — an English Town, because the people

only spoke English. On the last day of the Camp, all groups
had to display their English Towns and dramatise a scene from
one of their English Town tasks.

Task-based Teaching and Learning

The main camp activities were tasks. The Hong Kong
English Language Syllabus (S1-5, 1999) and the Key Learning
Area (KL.A) Curriculum Guide for English Language
Learning (2002) both give a lot of attention to task-based
learning. The most recent publication, states that “learners
learn best through purposeful and contextualized learning
tasks” and that “‘effective tasks enable leamers to seek and process
information, formulate questions and responses, and make
connections” (Curriculum Development Council, 2002, p. 95).

Tasks are contextualised and purposeful and they mirror
real world activities and involve products both tangible and
intangible. Tasks facilitate the application of knowledge of the
language, skills and strategies in real and meaningful contexts.

The tasks in our summer camp are depicted in Table 2.

Table 2: Overview of Everyday English Tasks

Theme Context Tasks

A new School | Building a new school

in the English town

1. Students in groups walk around the school and fill in a checklist of things
needed to enhance the school.

2. Students discuss the positive and negative things about their school.

3. Students list the things that they would like to see in their ideal school.

4. They design and draw the new layout of the school and label the buildings.

town map.

Restaurant Doing a survey to find 1. Students conduct a survey to find out what people like to eat.
out what kind of 2. From the results of the survey, students design a menu for a new restaurant
restaurant to set up in their English town.
Travelling Knowing how to get 1. Students listen to a tape to learn about the different means of transport and
Around around in the town how to ask and give directions.

2. Students then engage in a role-play using the map of Sunshine City and
some role cards.

3. Students discuss the means of transport that they want to put into their
town and then draw the bus stop, taxi stand, and MTR stations onto the

" 59
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Shopping Introducing shops found | 1. Students design and create an outfit to be worn for a special function in
in the new shopping mall the English Town and to promote their shop.
of the English town 2. Students then use recycled newspaper to make the outfit for a student

model to display to others.

Recreation Turning Ocean Park into | 1. Students match a list of vocabulary with different pictures of key attractions
a multi-purpose at Ocean Park.
amusement park 2. Students do a quick survey and find out how students feel about the different

features of Ocean Park.
3. Based on what they find from the survey, students plan and design a new
amusement park for their English town.

Cultural Promoting cultural 1. Students read a drama script (A story of the Moon lady) about the Mid-
Centre activities Autumn Festival
2. Students then discuss how to act out the story and prepare for the play in
groups
3. Students act out their play and the winning group will perform in the
talent show.
Bank Learning how to withdraw | 1. Students listen to a tape and fill in the blanks about a consversation between
and deposit money in a bank teller and a customer on withdrawing and depositing money in a bank.

banks of the English town | 2. Students then learn how to report a bank robbery to the police by reordering
the pictures of a crime scene and outlining the whole story.
3. Students write an ending for the story.

—_—

Mass Media Promoting the English . Students listen to a tape to learn about the different kinds of mass media

town to people outside and their features.

2. Students conduct a survey of their favourite TV/radio programs and
magazines.

3. Students discuss how to promote their English Town through their favourite

Mass Media.

Fostering a Spirit of Community Summer Camp Evaluation

To foster a spirit of community, a 15 minute community  Student feedback on the camp (Appendix B) indicated the
time was scheduled for each day. During this time, two groups  following:
of students gathered in the music room and sang camp songs
and chanted camp chants and poems especially created for @ Over 80% of them enjoyed the lessons
the camp. Examples are provided in Appendix A. @ Over 70% learnt a lot from the tasks in the lessons.
@ Over 70% of them would like to do this kind of camp
again.
® 60% percent of the students agreed that their English can
be improved by doing tasks

60
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88% of the students used English 50 -70% of the time
77% of the students liked working with their classmates
in groups.

Nearly 70% of them agreed that they learnt a lot when
working with their classmates.

More students (72%) agreed that they learn better when
they study in a group (compared with pre camp 59%).

General Observations

The real satisfaction of the EEE experience was that the
students experienced a breakthrough in their use of English
and in their confidence levels. This was the objective of the
camp. We wanted students to use English that they knew and
had learned while they engaged in purposeful tasks. But while
all of them did not use English one hundred percent of the
time (88% of them said they used English 50-70% of the time),
more than 60% of them agreed that their English and learning
can be improved by engaging in tasks. From our observations
as well as those of their regular English teachers who were in
attendance as observers at the camp, the students made great
effort to speak in English, even in the corridors. According to
their teachers, their use of English in general, was already
better than in their normal English lessons! The difference
between students’ participation on the first and the last days
of the camp was also impressive. It was rewarding to see the
change from being quiet and reticent to being unafraid and
outspoken in front of their peers.

We believe that the main factor accounting for the
difference in students’ behaviour as well as in their perceptions
regarding their use of English and enjoyment of the camp, as
indicated in our evaluation, is the social context which was
fostered by our small groups and our cooperative learning
and teaching methodologies. The low student-teacher ratio
coupled with the cooperative learning task-based approach
facilitated and fostered a level of exchange and interaction
that required the active participation of all learners. When
visiting the classes and supporting our student teachers in
teaching, we could see how easily the learners were engrossed
in a more relaxed, less stressful language learning
environment. The encouragement and patience offered by our
student teachers built the confidence of our summer campers.
There is no doubt that the infectious enthusiasm of our student

i
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teachers also went a long way in communicating to our

learners that they too can become successful users of English.

Conclusion

Our students as well as student teachers learned a lot
from this camp. Qur results show that many students deepened
their thinking about group work and termed the camp a great
success. Above all, they enjoyed the camp and spoke some
English every day. Although this camp only lasted for two-
weeks, the results show clearly what educators can do to assist
students' language development. These are: create a positive
classroom climate to reduce language learning anxiety,
provide students with increased opportunities to work in
groups, provide more opportunities to interact through
meaningful tasks, and finally, use a multiplicity of
methodologies to foster a love for English language learning.

Post-Camp Note

A year after our successful summer camp experience,
we are happy to report that the Everyday English Every Day
Camp fire has spread to other schools. In August 2002, Chan
Sui Ki (La Salle) College led by camp facilitator Kevin Chu,
imported our programme. Feedback from all the teachers
indicated that students were very happy with the tasks and
had used English throughout the camp.
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Enhancing the professional development of student-teachers in primary and
secondary education through establishing institute-school partnership

The field experience is an important component in the initial teacher education programme and this is an opportunity
for the student-teachers to contextualize and test out their learning. This paper sets out to exar.nine the operational
levels of institute-school partnerships in which the initial teacher education and schools are engaged as partners in the
field experience. Having identified the levels of operation, the literature review describes four possible models of
partnership and defines conditions for the success and maintenance of such relationship. The second part of the paper
examines the local context by analyzing the various forms of partnerships that the Hong Kong Institute of Education
has been engaged in. Moreover, interview data from the student-teachers and the school teachers who participated in
the schemes of collaboration were reported. Drawing on the different modes of partnership and the experiences of the

participants, the paper concludes with the implications and postulates the future direction of development.
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Combining Information Technologies and Cognitive
Apprenticeship to Provide Instruction in Expository

Writing in Large University Classes
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This paper proposes a reform of academic writing under a system of educational technology by means of Expository
‘Words. It is necessary to put forward a standardized technical model that can potentially replace the students’ essays as
an analog after they submit their disk copies for peer review and revision. This standardized technical model will not
be restricted to small classes in university as the old analog technique used long in the past, which placed considerable
administrative tension on the instructors and students. To eliminate this tension, the proposed model system uses on-
line technology to make review and revision of essays for students at large. Instructions for expository words are added
to the system by means of popular and readily available technology, which can frequently function to provide recognized
potential word replacement. Although this model system is envisioned to be used in university level, it could be
adopted in any institution within the K-12 system.
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Introduction

Students’ learning needs often extend beyond the subject
matter of a course to guidance for effective writing.
Unfortunately, meeting the challenge of providing support
for material that has to be presented means that teachers can
seldom, if ever, find time to provide instruction for writing as
well. The time problem is especially relevant in on-line courses
where the capacity to enroll unlimited numbers of students is
often exploited. The educational technology system that is
proposed in this work provides for academic writing
instruction in large on-line classes in any subject area. The
writing instruction is provided in such a way that learning the
subject matter of a course is minimally affected, if at all.

The proposed system builds on an analog technique that
was introduced at Brock University. Based in situated learning
theory, the analog technique used peer review to duplicate
aspects of academic publishing. It began with students writing
an essay that they subsequently submitted for peer review.
Student-editors reviewed the essays, provided comments as
they saw fit and returned them to the authors for revision.
The authors used the comments to revise the essays and then
they submitted the marked up versions for grading. This
technique failed to become a permanent fixture at the
university as the transfer of essays between authors and editors
placed considerable logistical strain upon the instructor. The
strain meant that the system could only be applied in small

classes.
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Interest in the analog system was revived at Brock when
administrators became concerned that the learning needs of
students were not being met in large on-line classes. They
asked faculty to propose on-line teaching methods that meet
the learning needs of large numbers of students. This paper
presents our attempt to describe an adaptation of the analog
system that makes peer review available to large on-line
classes. We had little interest in constructing the system. Our
goal was, and is, to point out what might be accomplished
when theories of learning are used to guide the assembly of
various functions of popular technologies that are readily
available to educational institutions. Our use of known
functionalities is offered as justification for the presentation
of the proposed system in the absence of a pilot study.

The proposed system of technologies makes use of on-
line forms so that students can automatically submit their
essays for peer review. It also uses on-line instruction to
provide for the learning needs of students. On-line forms were
selected for the system as they eliminate the logistical strain
that lecturers experienced as they manually transferred essays
between authors and reviewers in the analog system. On-line
instruction is included for students often do not know how to
edit text. Its inclusion improves upon the analog system by
bringing the peer review process in line with the tenets of
cognitive apprenticeship theory. The theory of cognitive
apprenticeship builds upon situated learning theory. It
provides instruction and an authentic learning environment.
The sole concern of situated learning theory, is the provision
of an authentic learning environment.

-Beyond the elimination of logistical strain and providing
instruction for expository writing, there are at least 2 reasons
why the proposed system might be adopted in an on-line class.
First, not all students decide (or are required) to take a course
in expository writing. This means thal in courses that require
anessay as a final product, their grades will reflect their writing
ability in addition to their understanding of the contents of
the courses. The approach to writing instruction that is
presented in the proposed system of technologies is designed
toincrease students’ writing ability while they learn the content
of the core university courses. That is, the instruction is
provided in a manner that obviates the need to take a course
in expository writing.

The second reason to adopt the system is to increase
students’ grades at the start of their academic careers.
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Students’ grades often increase in the third and fourth years
of their degree. The increase is due in part to the hit and
miss nature of the current system that sees students' learning
how to write from undirected feedback that they received
from essays that they submitted for their courses.
Technologies that provide directed writing instruction hold
the potential to improve students’ writing skills in the first
and second years of their degree.

A description of cognitive apprenticeship theory is
presented in the next section of this paper. It is used as a
sounding board for the design of a system of technologies for
essay review and submission. That is, technologies are
selected for the system according to their ability to provide
for the characteristics of components of the theory. For
example, cognitive apprenticeship calls for a learning
environment in which students can consult with peers and
instructors on an as needs basis. The system of technologies
accommodates this criterion by including chat rooms and
asynchronous discussion threads. Chat rooms provide
immediate consultation capabilities, asynchronous
discussion threads enable the provision of feedback on an
anytime, any place basis. The final section of the paper is
concerned with the development of writing instruction for
the system of educational technologies. It describes several
instructional techniques that cater to expository writing. The
descriptions are combined to develop a proposal for a
multimedia system of instruction for expository writing.

Cognitive Apprenticeship

Cognitive apprenticeship theory refers to a system of
instruction that mimics the instructional techniques and the
learning environment of a vocational apprenticeship.
Instruction begins with a modeling exercise such as a lecture.
Thereafter the involvement of the instructor declines as the
skill level of the students increases.

The decision to adopt a cognitive apprenticeship
approach to instruction in the proposed system requires
some justification. It can be found in previous research.
Wilson and Cole (1991) and Berryman (1991) typify a body
of work that contends that cognitive apprenticeship is a
sound pedagogical technique. Other research attests to the
efficacy of instructional environments that are based in
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cognitive apprenticeship: Casey, (1996), Cash, (1997),
Duncan, (1995), Johnson, Flesher, Ferej and Jehng (1992)
Johnson and Fischbach (1992) and Fischbach (1993). More
specifically related to this work, Duncan (1995) makes note
of research wherein cognitive apprenticeship has been applied
to writing instruction (Bereiter and Bird, 1985 El-Komi, 1991,
Englert et al., 1991, Flower, 1993, Flower, Wallace, Norris,
and Burnett, 1994, Hayes, 1989, Palincsar and Brown, 1984).
Duncan also points to the Scardamalia and Bereiter (1986)
contention that cognitive apprenticeship holds the potential
to support the development of students’ writing skills.

Designing a system of technologies that sets the review
and revision of essays within cognitive apprenticeship requires
a firm understanding of this theory of learning. Two points
have to be considered during the design of cognitive
apprenticeship learning environments: ethos and expert skills.
Ethos refers to the environment in which learning occurs. It
was the primary concern of Jean Lave’s theory of situated
learning (Lave 1988a, Lave 1988b, Lave 1988c, Lave and
Wenger, 1990) and its nature is encapsulated in Kearsley's
(2003) description of the principles of this theory:

1. Knowledge needs to be presented in an authentic
context, i.e., settings and applications that would
normally involve that knowledge.

2. Learning requires social interaction and collaboration.
(htp://tip.psychology.org/lave.html)

In regard to ethos, Brown, Collins and Duguid (1989)
and Brown, Collins and Newman (1989) were interested in
transferring aspects of vocational apprenticeship to academic
learning. They considered that the appropriate ethos for
cognitive apprenticeship would see students tackling real-
world problems in a collaborative fashion with peers and the
instructor alike, just as they would in a vocational
apprenticeship.

Cognitive apprenticeship theory was developed
subsequent to situated learning theory. It adds instruction for
expert skills to Lave’s concern for the provision of appropriate
ethos. Instruction for cognitive apprenticeship should be
presented in a way that mimics vocational apprenticeships,
just as was the case for ethos. That is, learning should begin
with the instructor (artisan) modeling the skills to be learned.
Then there should be a period of coaching that involves the
instructor and student (apprentice) in collaborative problem
solving exercises that make use of the target skills. The
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purpose of the coaching period is to round out the mental
model that was provided in the modeling stage of instruction.
It should continue until the student is ready to engage in
independent problem solving activities. Finally there should
be a period of fading in which the apprentice takes on more
and more of a leadership role while practicing example
problems. During the fading period the instructor should act
as a reference, providing feedback only at those times when
the apprentice experiences difficulty or requires clarification
of a few points.

Duplicating the analog technique for essay production
in the on-line world requires a system of technologies to
automate the logistical steps of essay review and revision.
Providing for cognitive apprenticeship requires the above and
appropriate instruction for writing. It should be presented after
the model, coach and fade approach of vocational
apprenticeships.

Technologies for essay submission

and writing instruction

An appropriate ethos for the production of expository
writing was generated with the analog system. The steps of
academic writing were duplicated when students critiqued
the work of their peers. This activity provided opportunities
to solve writing problems. One draft and one final version of
the essay could be produced in a 12-week course with the
analog system. However, the submission & distribution of
essays was a time consuming and frustrating process.
Automating the process as per the proposed system will
eliminate the time and frustration problems and enable the
production of 2 or 3 drafts. Two problems had to be considered
when assembling technologies to improve on the analog
system in a manner that conforms to cognitive apprenticeship
theory. Overcoming the logistical problems of submitting and
distributing essays and the provision of instruction for peer
review. Solutions to the logistical problems are considered
first. It is suggested that on-line forms can be used to send
essays to and from authors and peer editors. The forms provide
a simple technical solution to the logistical problems of the
analog system. Providing instruction for the peer review of
essays is considered next. Several technologies, such as digital
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movies and hyperlinks are assembled for consideration. Only
known functionalities of technologies that are readily available
to universities are used to provide the instruction.

Electronic forms and the logistical
problems of the analog system

The analog system was hampered by logistical
complexities associated with the submission of an initial draft
for review, awaiting editorial comments, revising the draft
and submitting it for marking. The logistical hurdles are
addressed here with a system of electronic forms that automate
essay review and revision. It is proposed that the reduction in
logistical strain (that the forms afford) will make the review
and revision technique available to large on-line university
classes.

Automating essay review and revision may make
possible at least 1 and possibly 2 or 3 rounds of these editing
processes in a twelve-week university course. When using
electronic forms for essay submission the instructor would
have to make three decisions before the course begins. The
first is the number of iterations of the review and revision
process that students would engage in. Two or three iterations
are the likely options. The second is the identification of
suitable deadlines for the submission of essays and review
comments. Deadlines keep students working at appropriate
rates. The system could be set up so that essay submission is
not possible once a deadline has passed. The third decision
concerns a common format for the essays. At Brock
University, Microsoft Word would be the likely choice as it
is well distributed amongst the student body and it is available
in all the computer labs.

Each web-based form would consist of 3 drop-down text
boxes and an upload button. The first drop-down text box
would contain a class list of students. The second would
contain a series of category options that pertain to the subject
matter of the course. For example, in a plant-biology course
the second text box might contain the following categories:
photosynthesis, respiration, sexual and asexual reproduction
etc. The third drop-down text box would enable file
attachment. To submit an essay for review, authors would
locate and select their names from the class list drop-down
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text box, choose a category, attach their essays and hit the
upload button. The essay would be sent to a server and stored
in an area of the hard drive that has been reserved for the
category option that the author selected.

Once the initial draft has been uploaded to the server a
random number generator would send e-mails to 3 students
on the class list. The e-mails would let the students know that
there is an essay available for download for editing. The
number generator would select each student a maximum of
three times per course. The dates when essays are submitted
by authors and downloaded by reviewers would be logged
and retained by the system. The information would be used
to send out reminder e-mails when deadlines loom and to
keep track of incomplete portions of the work.

On downloading the essays the reviewers would add
editorial comments. The edited essays would be returned
to the server and e-mails would be sent to the authors to
inform them that editorial comments are available for
downloading. On downloading their marked up essays the
authors would make appropriate revisions. Then they would
resubmit the essays for a second review or they would
submit them for marking. The process would be repeated
for each iteration of the review and revise process that the
instructor has called for.

Adding instruction to the system of

on-line forms

According to Perelman (1999), using technology to
supplement regular instruction is a more interesting way to
teach writing. Barribeau, (n.d.) notes that the addition of
technology also increases the effectiveness of writing
instruction. Other researchers concur with these contentions
for there has been, and there continues to be a high level of
interest in the exploration of uses of technology for writing
instruction. Yildiz (n.d.) lists recent research efforts in the
domain of technology and writing as does Frizler (1995).
Further evidence that educators find value in the application
of technology to writing instruction can be found in the work
of Sotillo (1997) and Sammons (1997) who list examples of
writing courses that make use of technology. More specific
to the interests of this paper, instructors such as Breuch (n.
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d.) use peer review and computers in their writing courses.
Similarly, the Mellon writing group (Kuriloff, 2001) uses on-
line peer review for writing instruction.

Peer review has already proven itself to be a valuable
and productive instructional technique (Center for Writing
Excellence, n.d.). An example of the use of peer review for
writing instruction is the work of Landis-Groom (1992) who
used the regular mail system to send students’ business letters
between the Florida and Arizona campuses of Embry-Riddle
University. She found that the student review process lead to
the production of higher quality letters and to enhanced
learning about the writing process when compared to “a
traditional closed-classroom environment” (Landis-Groom,
1992, p.3.). It is worth noting that there is just one difference
between Landis-Groom’s work and the system proposed here
and that is that technology is used to transfer written work
between students rather than regular mail.

The Manoa Writing Program, (n.d.) lists a number of
advantages that peer review brings to the process of writing
instruction. The first is increased student editing skills, for
use on their own writing as well as the writing of others. The
promotion of active learning and the production of multiple
drafts and substantial revisions are additional advantages, as
are the building of classroom community and the provision
of a wider audience for student-writers. Finally, the Manoa
writing program notes that peer review underscores the
collaborative nature of writing in that it models most
workplace writing. Landis-Groom (1992) concurs with the
above and adds that peer review makes students aware of the
concept of audience. To Landis-Groom, the process of peer
review is an important composition in and of itself. She holds
that over time, students internalize the process of peer review
and make it a part of their own compositions.

Peer review is not a skill that students inherently possess.
Before they can engage in the process successfully they need
to be provided with instruction. Journal editors release criteria
lists to guide the process of peer review. A similar approach
has been adopted in the classroom. The Manoa Writing
Program (n.d.) provides feedback forms in addition to criteria
lists. The feedback forms contain open-ended questions and
students receive instruction for their completion. While
feedback forms and open-ended questions are of considerable
use, they must by their very nature, limit the breadth and nature
of students' editorial responses. It is proposed that the
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limitations of feedback forms are overcome (to a considerable
extent) in the system of instruction that is described below.

Technology-based writing

instruction for peer review

The success of process writing techniques is dependent
on their ability to mimic the world of actual writers for the
student (Smith, 2000). Peer review is a component of several
process-writing techniques. It calls for the production of
multiple drafts to duplicate the world of writers. Instruction
for peer review has to guide students through the processes
of review and revision. Three research efforts in process
writing (Englert, Raphael, Anderson, Anthony and Stevens,
1991, Palincsar and Brown, 1984, and Scardamalia and
Bereiter, 1985) are used in this work to identify appropriate
features for a software package for instruction for peer review.
They were selected over models such as The Writing
Workshop (Parker, 1990) as they can be combined in a natural
and convenient manner that points toward an instructional
packagc for peer review. Furthermore, that instruction can be
delivered with a combination of technologies that are currently
in use in most, if not all, universities.

The Englert et al., Scardamalia and Bereiter and Palincsar
and Brown models have four attributes in common, externalize
the skills to be taught, model their application, engage students
in an application of the skills in a manner that mimics the
cognitive processes of expert writing, and provide decreasing
assistance as students’ experience increases. When combined
and applied in sequence, these attributes constitute an
instructional technique for expository writing. The first step
is to identify the skills under consideration, externalize them
and make them visible to the learner. For example,
Scardamalia and Bereiter deconstructed the skills of expert
writing and made them available on cue cards. The cards were
held aloft in sequence for the students so as to limit the number
of things that they had to think about while they wrote. This
served to reduce cognitive strain so that students could
concentrate on the act of writing.

The second step is to model an application of the skills
under consideration. In the case of Scardamalia and Bereiter,
the teacher would display the first cue card, labeled “New
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Idea,” and then ponder out loud while generating a new idea.
Vocalized ponderings would accompany each of the cue cards.
The cards and ponderings collectively provided students with
a conceptual model that they could use to guide their writing.

Once the students possess a conceptual model they are
engaged in an activity that causes them to make use of the
cognitive and metacognitive processes of expert writing (the
third step of the instruction). The activity involves reflection
and articulation such that the students are required to form
questions, generate summaries and act as a producer and critic
of a text. For example, reciprocal teaching begins with the
instructor modeling the formation of appropriate questions
and summaries about a paragraph of text. Students answer
the questions after they read the paragraph. When subsequent
paragraphs are read, individual students take on the role of
teacher and form questions for their peers to answer.

The final step of the process requires that students work
in an increasingly collaborative environment wherein they
take on more and more of the leadership role to reflect their
increasing level of experience. For example, Englert, Raphael,
Anderson, Anthony and Stevens (1991) encouraged
participation in a collaborative social dialog that exposed the
process of writing. Over time, participation in the discussion
lent the dialog of writing to automatic activation.

The stages of instruction as identified above point toward
the nature of software that supports modeling and scaffolding
for peer review. It would consist of two sets of example texts.
Digital movies would be associated with the first set of texts
to demonstrate how experts approach the text editing process.
The narratives of the movies would reveal the experts' thinking
while they made editorial changes. That is, the texts and their
narratives would externalize and make visible the cognitive
processes of editing. The movies would begin with
consideration of global matters such as the positioning of
paragraphs. They would then go on to consider increasingly
specific matters such as the grammatical accuracy of particular
sentences.

The second set of texts would provide students with
opportunities to practice text-editing skills. On entering the
first of this set of texts a student would be presented with a
simple, paragraph positioning task and the opportunity to work
onitin an unassisted fashion. Editing clues would be available
to the student upon request. The clues could be hyperlinked
to the text they could also be made available in pop up
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windows or bubbles. They might also be made accessible from
a menu or clickable buttons. Fewer clues would be provided
as students work through the example texts to encourage them
to take on a greater proportion of the work. If they encounter
an insurmountable problem the software would allow
reversion to an earlier problem or the creation of a line of
communication with fellow students. Chat or asynchronous
discussion technologies would provide the means for such
communication. The instruction associated with the second
set of texts would provide students with support on an as needs
basis. In doing so it would mimic the approach to instruction
(and the ethos) of vocational apprenticeships.

In closing this section of the paper a few words are
needed to explain how the proposed system conforms to the
tenets of cognitive apprenticeship theory. Cognitive
apprenticeship calls for an appropriate ethos in which students
can seek or provide advice to their peers while they master a
task. It also calls for instruction that begins by modeling target
skills and then makes subsequent instruction available in a
coaching arrangement. The degree to which direct instruction
is provided should taper off (fade) to accommeodate the fact
that students’ ability to perform independently increases as
they master a topic. The proposed system provides a set of
instructional movies and a set of editable texts. The first set
models the target skills for students. The second set
accommodates the requirements for coaching as it allows the
student to practice the target skills while receiving feedback
in the form of pop ups, bubbles, menus and hyperlinks. Once
students have mastered the editing skills of the 2 sets of movies
they have access to the first draft of an essay that a peer has
submitted for consideration for a course. Asynchronous
discussion threads and chat rooms cater to the requirements
of the fading period by providing access to advice on an as
needs basis. The discussion threads and chat rooms also cater
to the ethos of cognitive apprenticeship, they provide a
collaborative learning environment through ready access to

more and less experienced peers and the instructor.

Conclusions

The proposed system makes use of known functions of
technologies that are readily available to most universities.

Furthermore, setting up and implementing the system requires
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few, if any, skills beyond that which most universities have
access to. The use of known functions of familiar technologies
has been presented as a rationale for introducing this work in
the absence of a pilot study. The technologies will work in
the manner described.

It has been argued that the system of technologies adheres
to cognitive apprenticeship in that it replicates the ethos
(tackling real-world problems in a collaborative fashion) and
the instructional practices (model, coach and fade) of
vocational apprenticeships. In comparison, the analog
technique mimicked the ethos of academic publishing but
failed to provide instruction in the art of essay review and
revision.

The analog system is based in situated learning theory,
a theory that cognitive apprenticeship theory builds upon and
surpasses. Conforming to the requirements of cognitive
apprenticeship theory lends pedagogical advantages to the
system of technologies. They are associated with the
instruction that the system provides for essay review and
revision. They are also associated with the system’s ability to
provide for automated and instantaneous essay submission
which makes possible more than a single run at the process
of peer review.

Automated essay submission eliminates the logistical
strain that the analog system placed on the instructor during
the transfer of essays between authors and reviewers and vice
versa. Eliminating logistical strain makes peer review
available to large first-year university classes. Implementing
peer review in large first and second-year classes also presents
an opportunity to increase students’ grades at the start of their
academic careers. Students are not the only beneficiaries of
an early increase in grades. Universities benefit too for their
reputations are enhanced when the standard of academic work
is increased in a large proportion of the student body.

Two issues in the previous paragraphs need to be drawn
out. First is the capacity to deliver writing instruction en masse
to an unlimited number of students. That is, once the
instruction has been created and placed on-line there is no
limit to the number of students who can be given access to it.
This means that writing skills can be distributed quickly, and
simultaneously, to large proportions of the student body. The
analog system in comparison had to be delivered piece meal
to small classes. It could not be used increase the writing skills
of the entire student body.

7
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The second point of note concerns the need to provide
expository writing instruction to students. Many of them lack
appropriate skills yet their grades often depend on their ability
to produce expository text. The analog system failed to make
provision for writing instruction. It would in fact be difficult
to incorporate the required instruction into any face-to-face
classroom. In comparison, writing instruction is readily built
into the proposed system of technologies. This means that
students can acquire writing skills incidentally while they
study the required material of their undergraduate courses.
Many subject areas stand to benefit from the capacity to teach
writing skills in an incidental fashion. Their curricula are
frequently packed with required courses so that little time is
available to take elective writing courses.

The ability to provide expository writing instruction in
an incidental manner may perhaps be of more value to
institutions that cater to grades 6 to 12 than universities.
Imagine a scenario in which grade-school students begin to
learn the skills for peer review in their writing classes. They
would work through the instruction of the system of
technologies. They would also engage in several rounds of
peer review. Once students have grasped the rudiments of
peer review they could be encouraged (and supported by the
system of technologies) to apply it in other subject areas where
the production of expository text is required. Students who
learn in such an arena would become used to the idea of
applying their writing skills in science and history etcetera.
On graduating they would be well prepared for the academic
rigor of wnting for university-level courses.

The instruction of the system of technologies is presented
as a set of digital movies and as a series of editable example
texts. It is reasonable to propose that students will find these
presentation modes of greater interest than the cue cards and
verbal descriptions of the analog techniques. Systems that
catch students’ interest yield considerable potential for
fostering high quality learning outcomes. The potential to hold
as opposed to simply catch the interest of students is added to
the system of technologies by way of discussion threads and
chat areas. Chat rooms simulate in-class discussion.
Asynchronous discussion threads give students time to reflect
on what their peers have said. They also enable repeated
review of the material. Giving students time to digest what
others have said and reflect upon it before they make a
contribution to the discussion provides conditions that can



increase the quality of asynchronous discussions relative to
in-class discussions. There is little reason to suppose that the
interest that instructional movies invoke would not be felt at
all levels of the education system from grade school to
university.

Digitized movies also provide a means for standardizing
the presentation of material in a way that is difficult if not
impossible to duplicate in the classroom. It could reasonably
be argued that the need for standardization (in regard to the
presentation of material) is more important in public schools
than universities. Grade school students’ capacity to
independently manipulate material and acquire an
understanding of it is lower than that of university students.
A potential failing of the digital movies is their inability to
provide for the interactivity that is possible in the face-to-
face classroom. This deficiency can be overcome, to some
extent, by providing students with access to interactive chat
rooms and asynchronous discussion threads while they study
the movies. The fact that the proposed system was designed
for large classes also goes some way toward overcoming the
interactivity problem. Large classes mean that there are many
students and many sources of feedback. Many sources of
feedback increase the potential for providing an explanation
that suites a student’s particular learning needs.

In closing, two further points are worthy of note. First,
using the system of technologies rather than the analog system
gives students a chance to learn technology skills that will
stand them in good stead in the working world. Second, most
on-line courses provide no instruction to scaffold students
learning needs. If nothing else, the proposed system of
technologies offers a window of opportunity for institutions
to at least begin to cater to the learning needs of their students.
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Toward Solving the Disciplinary Problem of Students:

Strategies of Some Christian Schools

Matthew Chi Leung LAU
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The disciplinary problem of students is an obstacle to effective schooling in Hong Kong. Many schools strive for

formulating effective discipline strategies for solving this problem. Some Christian schools have worked out and are

practicing some strategies, which are characterized by love and acceptance. They eventually succeed in transforming

some misbehaving students into mature ones. The results are heartening. The aim of this article is exploring how these

strategies are effective in solving the disciplinary problem of students and motivating more sharing and exchange in

the successful experiences.
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Introduction

Many schools strive for fulfilling their vision and
mission. Similarly, many Christian schools strive for guiding
their students to develop a comprehensive worldview of the
Lord, together with the meaning and purpose of their lives
(Wilhoit 1991). Their teachers strain to expand their abilities,
maximise their potential (Harvey 2002), and discipline them
to become mature persons who are responsive and responsible
to the Lord, their families, and the society (Van Brummelen
1998). However, the disciplinary problem of students is an
obstacle to effective schooling. Education Convergence (1998)
reports that disobedience to the guidance of teachers, violation
of classroom order, and bullying are common behavioral
problems in Hong Kong schools. Leung & Ho (2001) also
report that talking out of turn and non-attentiveness are two
severe and frequent classroom misbehaviors, which disrupt
the quality of teaching and learning in Hong Kong primary
schools. Formulating effective strategies for solving the
disciplinary problem of students are inevitably important.
Hence, some Christian schools attempt to work out some

strategies, which are characterized by love and acceptance,
because their teachers believe these strategies would be
effective in transforming students from going astray to going
straight. Obviously, the execution of the strategies of love
and acceptance for the misbehaving students is challenging.
Someone would be interested in exploring the detail and

effectiveness of them.

Strategies for Transforming the
Misbehaving Students

1. Limited toleration replaced by love

expectation

Li & Tam (2002) report that students’ respect for teachers
correlates negatively with anti-social behavior. Hence,
teachers would be difficult to communicate with the
misbehaving students who often disrupt the classroom
management. To accept and teach those who do not hold
respect for you nevertheless remains a challenge. Sometimes
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teachers need to punish the misbehaving students by marking
down their misbehaving performance in their personal records.
However, this practice would reinforce their disrespect and
anger to those teachers, if it were executed without enough
support of counseling. Moreover, the black mark system
means a limited toleration. Whenever they violate the school
regulation and are discovered, their black marks would be
accumulated for a severe punishment. We can imagine their
hopeless feelings. Even though they strive for better
behavioural performance, they cannot clear their bad records.
In order to promote the development of a harmonious
atmosphere of “respect for teachers and love for schoolmates”
and to motivate the conversion of misbehaviors, Carmel
Bunnan Tong Memorial Secondary School has formulated a
“black marks substitution” scheme, which is welcomed by
the students. The school promotes the cooperation between

the disciplinary committee and the counseling committee. The

misbehaving students are encouraged to replace their black
marks by fulfilling certain requirement, such as joining
different extra-curricular visits and studies (Ho, 2000). As
the Bible says, “Love keeps no record of wrongs...it always
hopes, always perseveres.” (1 Corinthians 13:5,7) Obviously,
the above scheme provides a love expectation for misbehaving
students to be transformed instead of a limited toleration for
them.

2. Detailed regulation replaced by love
invitation

In order to prevent resentment, Van Brummelen (1998)
suggests Christian schools to use clear guidelines to point
out general Biblical principles instead of very detailed and
specific regulations. Moreover, Enderlin (1982) contends that
we should promote good discipline with a positive approach.
Similarly, Shatin Tsung Tsin Secondary School strives for
promoting positive behaviors and self-discipline of its
students. Cheung (2002, p.1), the Vice-principal, reports that
his school “adopts the practice of involving students in the
revision of school rules” by “providing formal and informal
channels for them to express their views.” In fact, schools
may consider using love as an invitation to encourage positive
discipline. The Letter to Philemon in the Bible reminds us to
accept someone who is difficult to accept on the basis of love.
Whenever we are involving in any personal conflict, love can
help us communicate better and solve it. Many disciplinary
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problems come from envy and anger. Although we can punish
the misbehaving students by the declaration of discipline
regulations, the real change of their lives would only happen

in an environment of love invitation.

3. Conditioned punishment replaced by

love commitment

Some teachers habitually make use of many kinds of
punishment for conditioning the misbehaving students who
have violated the school regulations (Yau 1994). Instead, some
teachers strive for writing the disciplinary instruction in the
mind and hearts of their students by the love covenant and
forgiveness of the Lord (Jeremiah 31:3,33-34). Although
obedience usually comes from love or punishment, students
would only respect those who chastise and accept them in
love and expectation. The strategy of motivating obedience
from the love commitment would be more humane and
effective in transforming misbehaving students than
generating fear from conditioned punishment. Besides, it is
more convincing and attractive, especially to those who are
coming from broken families or those who have been harmed
from family violence (Chan 2002b). HKMLC Queen Maud
Secondary School (2003) aims at motivating the love
commitment of students by formulating a whole school
approach of social service. All students would be scheduled
to join different social services. After they understand the
situation of the weak communities, they are expected to have
a commitment to care and accept those people with special
needs. Actually, love commitment promotes positive
discipline.

4. Exasperated instruction replaced by love

exhortation

Although misbehaving students always create problems,
we should be careful not to Jabel them as “problem students”
because our negative attitude often causes more disciplinary
problems (Ng 1999). Hence, we should never exasperate them.
Instead, we should bring them up in the training and instruction
of the Lord (Ephesians 6:4). Sometimes they would ignore
discipline, but we should never give up not to exhort them in
a “life-giving” and “life-changing” way (Banks 2000, p.12).
Since a so-called “worthless” runaway Onesimus was
transformed to become a “useful” person (Philemon 1:9-13),
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we should believe that misbehaving students would be
transformed if we accept and transform them in the love of
Christ. Ma On Shan Methodist Primary School (2002)
emphasizes the importance of school-based counseling service
for the students. Its management committee has formulated a
“human development through counseling” scheme in a whole
school approach. In any case, love exhortation in counseling
is important to the building up of the self-images of the
students and is effective in the inculcation of Biblical values
in them.

5. Harsh authority replaced by love

community

Frisken & Pollard (1995) emphasize that when we focus
on Christ in the classroom, the guidelines and rules are
understood and consistently applied through His values.
Obviously, students can hardly realize the goodness of the
values of Christ unless they understand His love through our
clear explanation and constant practice of it. Hence, we should
do so, encourage our students to share it with each other, and
establish-a love community. Similarly, CNEC Christian
College (2002) aims at providing “a pleasant, caring, sage
and harmonious learning environment for intellectual and
moral development for students” and enhancing their “sense
of belonging to the school”. Undoubtedly, this sense of
belonging can only be nurtured in a love community.
Therefore, we should not compel misbehaving students to
repent by exerting harsh authority. Instead, we should
discipline them promptly and reasonably in life-giving rebuke,
loving acceptance, together with clear explanation and fervent
prayer.

6. Controlled leadership replaced by love
discipleship

Boyce (1990) wamns the crisis of internal destruction on
students from the hypocritical behaviors of teachers. He
encourages teachers to incarnate Christ-likeness because
students may learn how to live a Christ-like lifestyle through
their life witnesses. Actually, positive discipline comes from
love discipleship but not consistent control (Frisken & Pollard
1995), as effective training comes from transforming
leadership but not controlled leadership (Ford 1991).
Therefore, we should be humble, gentle, and patient. We

74

should bear with one another in love, share our love with all
people, and let their hearts be refreshed by our genuine
acceptance in the love of Christ. Stewards Ma Kam Ming
Charitable Foundation Ma Ko Pan Memorial College aims at
enhancing the “cross-discipline integration and self-
discipline” of its students through a “whole-school-uniform-
groups” strategy. Each student must choose one of the eleven
uniform groups of the school as his/her training and servicing
group. Through the discipleship training of the lives of uniform
groups, the students are trained to be the salt and light of the
society for serving with care (Chan, 2003).

7. Competitive nature replaced by love
culture

Striving for excellence should nevertheless be our

-attitude in learning and teaching. However, our competitive

nature is an obstacle for successful establishment of a learning
community, which is emphasized by Frisken (1995) as a major
objective in Christian schooling. We are always tempted by
the honors of outstanding academic, sports, music, and arts
performance. Therefore, individuality versus community is
often our internal struggle. Selfish ambition and vain conceit
cause quarrels and fights, which characterize individuality.
Compassion and love bring forth humility and consideration
(Philippians 2:1-4), which characterize community. Unless
we can successfully establish a love culture in school (Ho
2002), our competitive nature would hamper the development
of a leaning community, which is characterized by our mutual
support in cooperative learning and our mutual happiness in
improved achievement. Therefore, we should strive for
enabling the love environment, which is very attractive in the
love of teachers, students, and their family members. Ping-
wah Chan, the school supervisor of Carmel Alison Lam
Foundation Secondary School, states his expectation of
establishing a love culture in his school. He emphasizes the
attraction of a love environment to the students, where they
must enjoy their studies. (Chan & Lam, 2002) In fact, his
school emphasizes the love relationship among teachers,
students, and parents. The school management arranges two
class teachers for caring students of each class. The Student’s
Union initiates many kinds of activities for promoting
interaction and fellowship among students. The Parent Teacher
Association arranges different kinds of lectures, games, and

(&)



Toward Solving the Disciplinary Problem of Students: Strategles of Some Christian Schools

activities for promoting harmonious parent-child relationship
and home-school relationship. The three parties are
encouraged to cooperate with each other to establish a love
culture both in school and home. Moreover, they even made
a written declaration for reminding their promises to love and
accept each other. (CALFSS, 2003)

Good News of Solving the
Disciplinary Problem of Students

Siu-cheuk Chan, the principal of Christian Zheng Sheng
College (“Zheng Sheng” means “life-transforming” in
Chinese), thankfully reported the good news of success in
transforming many misbehaving students who had been drug
addicts into mature youths. Before they were referred to study
in this school, they were labeled as “problem students” by
other schools and they held no respect for others and
themselves, but they have been transformed to be responsive
and responsible to the Lord, their families, and the society
after the two-year life-transformation program. Through the
consistent practice of forgiving, accepting, teaching, and
caring in the love of Christ, together with the genuine and
reasonable expectation, Principal Chan and his fellow workers
have great accomplishment in life-transforming engineering.
(Chan 2002a) Having been elected as one of the Hong Kong
2000 Ten Outstanding Young Persons by the Hong Kong
Junior Chamber (HKJC), his effort and leadership was
recognized.

The meaning of the word “gospel” is “good news”,
Actually, the gospel of Jesus Christ is the good news of solving
the disciplinary problem of students. The gospel message is
proclaimed by the acceptance in love and witnessed by the
conversion of misbehaviors. The love of Christ is
characterized by His serving in humility, willingness to
sacrifice, expectation of conversion, and constant acceptance
to all people, including those who are unacceptable to others.
Therefore, we should also forgive and accept the unacceptable
students on the basis of His love. In any case, we should
patiently influence them by our role models in the love of
Christ, as He patiently waits for our conversion and
transformation.
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Conclusion

Whenever we accept someone who is unacceptable, we
are practicing our faith and love, as trust is always included
in love (1 Corinthians 13:7). Frisken (1997, p.4) says, “We
cannot teach faith by any method of instruction. Faith can
occur in response to the Word of God as it is lived out and
preached and practiced in a godly community.” Similarly,
we cannot teach love by any method of instruction. We can
only demonstrate love with our genuine acceptance to the
students, especially the misbehaving ones. They can
understand it when they experience our endurance,
encouragement, and care. They would be motivated by the
love of Christ when they find forgiveness, welcome,
expectation, and blessing from us. Eventually, transformation
miraculously happens while righteous instructions are in
harmony with sensible love. Undoubtedly, both of them are
harmonized in the sacrificial love of Christ.

Since the strategies of love and acceptance have been
conclusively proved their effectiveness of transforming the
misbehaving students into mature ones, some Christian
schools strive for creating and maintaining an environment
where all students are forgiven, accepted, and transformed in
the love of Christ. While love clears their records of wrongs,
it hinders the occurrence of sins, and nurtures the growth of
spiritual life (1 Corinthians 13:5, | Peter 4:8, Ephesians 4:
16). All Christian schools expect students to become mature
youths who are responsive and responsible to the Lord, their
families, and the society. Nonetheless, their true faith in the
Lord could only be enhanced from their true knowledge of
the love of Christ. Whenever we formulate strategies for
solving the disciplinary problem of students, we should note
that “accepting the unaccepted ones in the love of Christ” is
its key to success. Undoubtedly, all schools strive for solving
the disciplinary problem of students and many educators have
formulated different effective disciplinary strategies. The aim
of this article is motivating more sharing and exchange in
their successful experiences.
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A Developmental Profile and Index for Chinese Articles of
New Horizons in Education

William Y. WU Kwok Keung HO
Hong Kong Baptist University

Three-hundred-and-six articles written in Chinese, out of a total of seven hundred articles, were published in New
Horizons in Education over a forty-three year period from 1961 to 2003. While the majority of articles in all forty
seven issues were written by single authors, there has been a slight increase in the number of articles with multiple
authors as more articles with two or more authors were published since the 1980s. There is also a sharp increase of the
average number of references cited in an article in the past two decades. About forty-four percent of the articles were
written in Chinese, but there have been more Chinese articles in the last few years. In comparing the newly revised
subject index and the one developed in 1998, the two developmental profiles are more or less the same with identical

content coverage of the same ten topics.

]

Al

(HEBEN) (New Horizons in Education) Z—WEBHME MRIEE R - BITIR—Ju—% » BIY
RREERREAMAMAL > LRSI RRE - 83 F AOHBRETIIEE - i 1, 2 DI 41 47 #7)
R ET IR - TR (R—) R#TEHE —hA—FFIE ST =F &/ 0+-CHRRH AR - TRLUA
R —EIHTER - SIS E AL - BRNEFYREBERT - SR CEFIEERERET - EEBig
BT (HBEEE) N+ =4kt -

RK— 1 (HEEL) B—EN-CHd GRS CE R

L F B E PYRE T | PEBEREE P RIEEBE
1~5% 1961-1964 14 42.42% 0.00 0.93
6~10 1965-1969 29 55.77% 0.00 1.00
11~15 1970-1974 35 55.56% 0.00 1.00
16~20 1975-1979 32 31.07% 0.22 1.00
21-~25 1980-1984 46 38.02% | 0.72 1.02
26~30 1985-1989 44 47.83% 2.35 1.00
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31~35 1990-1994 32 35.96% 10.50 1.28

36~40 1995-1999 26 35.62% 17.45 1.69

41~45 2000-2002 35 64.81% 21.39 1.43

46~47 2002-2003 13 65.00% 20.31 1.46
Ly 306 43.71%
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