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Introduction
The number of K-12 pub11c school students enrolled in year round schools has grown
'from Just over 350 OOO for the 1985- 1986 school year to 2 320, 730 in 2002 2003

N '(N at1onal Association for Year Round Education, 2003) Numerous researchers have .

.found pos1t1ve effects of a year round school calendar on student achlevement (Cooper

: : Nye ‘Charlton, L1ndsay, _&Greathouse 1996 Kneese 1994 2000 W1nters 1995). One o

of the reported beneﬁts ofa year round calendar is 1ncreased retention of knowledge due .

o 1 toa lack of learmng loss over a lengthy summer break. Thls beneﬁt appears to be

R espec1ally s1gmﬁcant for students from econom1cally d1sadvantaged households (Curry
- Washlngton & Zyskowsk1 1997 David, 1974 Kratzer, 1996 Morse 1992)

Formal cumcula are based upon the knowledge that students learn contmually Thus,
the sequentlal and success1ve nature of school currlcula are intended to enhance a
.student s development from bas1c to more complex knowledge throughout the years of
schoollng The customary long summer vacatlon d1srupts the cont1nu1ty of instruction.
' - Teachers must rev1ew prev1ously taught matenal when school resumes in the fall ‘which, |

in tum reduces the number of available days for 1ntroductlon of new matenal and skills

L (Ballmger 1988) W1thln year round schools, teachers ﬁnd that students forget less over

the shorter breaks than overa long summer and that they spend less time rev1ew1ng in the
g fall under a year round calendar than they did under a trad1t1onal calendar (Alcorn 1992
McM1llen 2001; Weaver 1992). | o

Thls qual1tat1ve study exam1ned the progress of mne third grade teachers (four from
‘a trad1t1onal school and five from a year round school) through their reading and-

mathematics textbooks in order to determine if this purported benefit was realized in one

o
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year round elementary school as compared with a similar school that used a traditlonal o .

calendar The ten current th1rd grade teachers at the two schools were. 1nterv1ewed and .
test scores were rev1ewed Student ach1evement test scores, lesson plan analyses and
teacher interviews all favored the .year round calendar over the traditional calendar
Research Questions |
A Thls study examined two research questions.
Research Question 1.

" Isthere a difference in the pac1ng of instruction of ba81c read1ng and mathematics-
SklllS in th1rd grade for students in a southern city who attend a school with a year round
calendar and students from the same school district who attend a school w1th a traditional .
-v calendar? |
- Research Question 2.

Are teacher views concerning the pac1ng of instruction in read1ng and
| mathematics required by their thll'd grade students different for teachers who work ina
school with a year'round calendar compared to those who work in a school with a
" traditional calendar?
Limitations and Assumptions _

ThlS study was limited to one year round school and one traditional calendar
school both of wh1ch were located i 1n a southern city for the 1999 - 2000 school year.
Only reading and mathematics lesson plans, total reading and total mathematics test -
scores, and teacher perceptions were utilized in the study. |

Achievement testing was not conducted during the second grade, therefore the

students’ initial academic ability cannot be determined. However, the students in the_
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. study came from the same ne1ghborhood within the c1ty (the two schools were less than
BR. one mlle from each other) and were 100% Afrlcan Amerlcan in the trad1t1onal school and
' 99% Al’rlcan Amencan and 1% other ethn1c rmnorlty in the year round school and were
= from econom1cally d1sadvantaged households (100% e11g1ble for the free and reduced
lunch program at both schools). F1nd1ngs from this study cannot necessanly be '
| oy general1zed beyond the schools exam1ned Add1t1onally, thls study d1d not attempt to
address the dlfferences in the qual1ty of 1nstruct1on among the teachers. Every effort was‘
B ":-} made to ma1nta1n conﬁdent1al1ty of student and teacher 1dent1ty No part1c1pants were
| 3 1dent1ﬁed by name when results were analyzed
Subjects | ,
.'sey‘enty-ni_ne students were ﬁom four homerooms ata traditionalcalenda‘r
. elementary school One h'undred forty-six students.-were' from ﬁve homerooms at a :year |
round school wh1ch ut1l1zed a custom calendar. Both schools were in the same urban
southem school d1stnct The subJects were 100% African Amerlcan in the tradltlonal
: .school and 99% Afncan Amerlcan and 1% other mmonty group in the year round school .

3 One hundred percent of the students in both schools were el1g1ble for the free and

o reduced l'unch program..Of the 79 students at the traditional calendar school, 42 were .

fe'male and 37 were male; of the 146 students -fro‘m the year round school, 61 were male
and 85 werefem.ale'.‘ o B |

The main differences in the two schOols’ calendars were that the year round
school had sl1ghtly over e1ght weeks of summer vacatlon while the traditional school had .
| _more than 11; the year round school had a week off at Labor Day, while the traditional

school had just one day; the year round'school had three weeks off at Christmas, and the

S
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- traditlonal school had two; and the year round school took Spring Break earlrer than dld
; | the traditlonal school Both schools had 181 mstructlonal days per school year |
Ten third grade teachers were 1nterv1ewed Six of these worked at the year round
| school and four worked at the tradltlonal calendar school. -Of the teachers from the year |
- round school 1nterviewed three were black males two were black'females and one was a
- white female Teachers from the tradltronal school cons1sted of two black females one
: white female and one white male. The number of years of teaching expenence of the | _ 4

year round school teachers ranged from two to over 20 years; four had taught only in

| third grade and two had taught in other elementary grades in addltlon to thlrd grade The 4

. four tradltlonal school teachers had taught elementary school for from four years to over.

20 years. Each of these four teachers had taught in other elementary grades,ln addition to -
" third grade. The year round school teachers averaged just under six years of elementary .
' teaching experience, while the traditional school teachers ayleraged just over 12'years of
| elementary teaching experience. o |
- Procedures

The third grade teachers lesson plans for reading and mathematlcs (the two
schools used the same textbooks) for the 1999 - 2000 school year were obta1ned from the
teacher_s with the perrmss1on of the administrators at the two schools during Spnng, 2001.
- | The sequence of skills presentedin the textbooks relative topa.ge numbers, was, used as “
the basis for 1nstructlonal sequenclng for the two schools In order to collect data on the
complexity of the skills covered throughout the year, the location of the topics was -
- referenced from the location of the topic in the textbook sequence as indicated by page

number. The actual page number that corresponded to the first page in the textbook of
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that day's planned instruction was recorded for reading and mathernaticsseparately‘ for
each classroom. Every sixth day or'- school was used for analysis | The da'ys were not'the
same calendar dates for the two schools since the schools did not begin on the sarne date
and did not have the same vacation days This procedure allowed the pacmg rates to be
. detennined'eﬂiciently for thetwo schools and the rotation allowed analysis_on different E
| days of the week. In the levent'that reading and mathernatics were not tauglht' ona B
scheduleddate due to a ﬁeld ti’ip or other school event, the next school daywas u_sed for :
analysis. If that day was also unavailable, the day prior to the 'scheduled date. was 'used. If:
there were no plans recorded for the entire'week the cell was leﬂ b'lankl |
The ten teachers who taught third grade dunng the 1999 - 2000 school year
| consented to 1nd1v1dual personal interviews with the researcher in Spnng, 2001 The :
teachers were asked about the particular group of students in th1s study to determine if .
~ they were or were not academically typical of classes at the school in the past. Teachers | ' o
 were asked to report the amount of time they normally spent rev1ew1ng skills in the fall
| and after school holidays. Year round school and traditional school teachers were also
questioned about their perceptions of the amount of reteach1ng and rev1ew1ng of Sk]llS '
required by this group of students as compared to students from prev1ous years The
opinions of the teachers from both schools concermng a year round school calendar were
o elicited.l- These questions served as a guide to the researcher only; addltional clanﬁcation- '
or explanation was asked for by the researcher to gain better insight into the-_participant's
_perceptions. The ability to ask for rnore information is a major beneﬁt to ind.ividual .
interviews (Gay & Airasian, 2000; Patton, 1990). Patton explained. that content analysis

of verbal data is aided by labeling and indexing responses acc'ording to a classification
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~ system. After the 1nterv1ews had been conducted, the researcher loolced for and grouped '_ :
" s1m1lar responses in order to better understand the general perceptlons of most of the '
part1c1pants These results were listed in table form in order of most common response
The test scores were obtained from the schools w1th perm1ss1on of the school -
. _.princ1pals and the d1str1ct ofﬁce of research and evaluatlon Only the median percentlle
| ranks for third grade for each school were used therefore student conﬁdentlallty was not | _
an issue. All test data was gathered ex post facto. As add_1t1onal mformatlon to descrrhe
 the third grade achievement at the two .schools, the Terral\I ova reading and mathemat_igs' _
scores. vyere recorded for the years 1997 through 2000. Altho'ugh the ’same test Was N :
adm1mstered at the two schools in the spnng of each year, the test for 1997 was the
. Comprehens1ve Test of Basic Skills/4 Survey Edition, whereas the test for all other years’.. :
was the Comprehens1ve Test of Basic Skills/5 Complete Battery Plus (TerraNova)
| Results |
| Textbook Pages' '
| Research question 1 aslted if there Was a difference in the pacing of instruction of -
- basic read1ng and mathemat1cs skills in third grade for students ina southem city who
' attended a school with a year round calendar and students from the same school d1str1ct
who attended a school w1th a traditional calendar Nme (ﬁve from the year round school
N and four from the tradltlonal school) teacher s lesson plan books were rev1ewed and the -'
page number for each sixth day of school was recorded in table form These .page ar
| numbers were then convertedinto graphs by subJ ect area and school calendar type. Each

| classroom's progr'ess through the textbook repbresents alineona graph in Figures 1 -2,
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For readlng only, the trad1t10na1 school students were ab111ty grouped The
v ..teachers of two classes used the third grade textbooks for 1nstruct10n for the year
' vhowever the teachers of the other two trad1t10na1 school classes taught from the second

: grade second semester textbook for the fall semester and the th1rd grade ﬁrst semester s

'_ : textbook for the sprlng semester All year round school teachers taught from the thlrd -. s

A -grade level textbooks ..

All year round school teachers progressed cons1stent1y through the readlng

L textbook Th1s progress appeared to be most rap1d dunng the fall semester as md1cated by .

- : the slope of the lines in Figure 1. Breaks in the graphed lines 1nd1cate times dunng wh1ch .

o t1me teachers were 1nstruct1ng ﬁ'om chapter books (therefore no textbook page number -
E was recorded) The teachers in the trad1t10nal school also showed cons1stent Iprogress .- |
| through the readlng textbook The year round school teachers reported completmg more

| ._pages than d1d these_two low ab111ty group tradltlonalischool _classes, butfewerpages .'

i i'than did the two on-grade-level c1asses | | - | o
Dunng the ﬁrst semester of school the year round school teachers appeared to o
| have pro'gressed more rapidly throu_gh the textbook than(dld the traditional school. |
-' ';'.However the .on-grade-lev'el traditional sChool teachers led in progress during'the second
semester Th1s reversal could have been due to the fact that all teachers in the year round

K .‘ 1school taught ﬁ'om chapter books in add1tlon to the textbook There were four chapter
books used that ranged from 68 to 83 pages in length and accord1ng to the Rena1ssance

_Learmng Corporatlon (ema11s w1th Laura Ostrum July 10 2001 & July 13 2001), carried
A_'froma second grade, fifth month readJng level to a th1rd. grade, ninth month readJng level.

These additional pages read in the year-round school classrooms may have accounted for
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B the drfference in ﬁnal textbook pages covered by the year round school teachers since the
“ Vchapter books represented an average per class add1t10na1 240 pages read in the year

K round school only, and the trad1t10na1 school classes d1d not read any add1trona1 chapter

i books
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: Frgg - e 1 keading textbook page number for each of the nine third grade classrooms (five in the year round -
. school.a‘nd four in the traditional school) on every sixth day of instruction (observation point)'during the |
Al 999 ~ 2000 sehool year. Nnmerals below Zero represent page numbers rn the second grade, second
' semester t_extbook. Nurnerals frorn ZEro to 500 represent page numbers in the third grade, first sernester

textbook, and'numerals above 500 represent page numbers in the third grade, second semester textbook.

Similarly,. the .year round teachers appeared to haye progressed consistently
through the rnathematies textbook (hi gure 2_:shows the mathematics textbook pages) and
to have stayed near each other \yithin the textbook for their instruction. With the
exception of one teacher, the traditional school teachers appeared to have skipped from
one section of the mathernatics textbook to another. |

: \)' E -. | i O
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F igure 2. Mathematlcs textbook page number for each of the nine third grade classrooms (ﬁve from the _
year round school and four from the traditional school) on every s1xth day of i 1nstructlon (observatlon pornt) :
| . dunng the 1999 2000 school year.

‘The year round school teachers‘showed mainly cont1nuous movement throughout
.the school year except for the period between Thanksgiving and J anuary when the
progress slovved The‘ year round school page numbers revealed more rapid movement -
after Sprlng Break than did the trad1t10nal school page numbers In the tradltlonal school
the teachers except for one who did show steady and contmuous movement Jumped
- around in the mathematlcs textbook a great deal. The hlghest page numbers (those
furthest along in the textbook) recorded for the traditional school were approx1mately 23 - |

Zpages beh1nd the h1ghest page numbers recorded for the year round school

BEST COPY AVAILABLE 11. <
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S Interv1ews

Research questlon 2 asked whether teacher v1ews concemmg the pac1ng of

o '1nstructlon in read1ng and mathemat1cs requ1red by their th1rd grade students ‘were

) jd1fferent for teachers who worked in a school with a year round calendar compared to
' fthose who worked ina school with a tradltronal calendar A cross-case analys1s for each .
e mterv1ew questlon was conducted followed by content analys1s of the teacher responses

' for each questlon

Of the year round school teachers, two stated that the 1999 - 2000 th1rd grade

” _. "class was above average in academ1c ab111ty, mot1vatlon and matunty, two. beheved that
: class was below average and two reported that group was typlcal of other th1rd grade
. ' groups they had taught Slmllarly, among the trad1tlonal school teachers, two perce1ved

ll the 1999 2000 class as typlcal one stated this group was below average and one felt

these students were above average

When asked about the amount of time they spent rev1ew1ng prev1ously taught

: -'matenal at the begmmng of the school year, four of the year round school teachers
reported that: they spent two weeks in review, one sa1d four weeks and one sa1d one week E

' In contrast teachers at the tradltlonal school rev1ewed for five to six weeks (one teacher),. |
, four weeks (one teacher) and three weeks (two teachers) The amount of time reportedly

: needed after other breaks dur1ng the school year (Chnstmas Spring Break, Thanksgrvrng, :

etc ;) was less for all teachers Four of the year round school teachers recounted that they

d1d not spend any time rev1ew1ng after breaks whlle one reported spend1ng less than a

~ week. One tradltlonal school teacher sa1d that the 1999 2000 group needed review every

| time they were away from school, but that this did not hold true for other groups in the

12
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' past. Two traditional school teachers said they spent about a week reviewin'g' after breaks . | o

‘ and one belleved three to four days were sufficient for review.

“Every year ‘round school teacher mentloned reduced burn out (both for teachers
| andstudents) as a benefit of the year round calendar' F1ve year round schoolteachers also
| :belleved that they spent less time rev1ewmg skills and that the students retalned

- 1nformatlon better as a result of the year round calendar On the other hand, tradltlonal E o
school teachers said a year round school calendar mlght be better (two teachers) or that

| the calendar yyould not make much d1fference (one teacher) or that they would have to
spend more time revieWing because of 'more frequent breaks (one teacher). When asked if |
they would prefer to teach under a traditional school or a year round school calendar

: every teacher 1nterv1ewed preferred the calendar under which he/she was currently. - |
teaching. The traditional school teachers all cited the need fora long summer break as L
, their reason for Wantlng to stay with a tradltronal school calendar whrle the year round '

: school teachers all c1ted less bum out as the1r ma1n reason for prefemng the year round

. calendar. Other reasons g1ven by the year round school teachers were less d1sc1p11ne

: problems (one teacher) happ1er students (two teachers) and the ease of transactmg |

e personal ‘business and rest1ng when the vacatlons did not coincide with the maJonty of -

teachers'and students (two teachers).

Add1tlonal comments made by the tradltlonal school teachers 1ncluded some i
people like it (year round school) but 1t's not for me", "summer school really helps those '
students who go... 1t's an opt1onal program to help them catch up", and "our students_
- like to be in school . . . there's more' order here and things at .homelare not good .a lot of

times." Year round school teachers also stated that their students were happier at school ,

13
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and wanted to stay 'i_nschool, they felt that after four or five weeks of summer break
everyone was -ready to get back to school. One year round school teacher expressed pr1de S
that ach1evement test scores at his school had been 1mprovmg every year.

In agreement with prev1ous research (Curry et al,, l997 Sh1elds l996 Venable

_ l996) the year round school teachers d1d report spend1ng less t1me rev1ew1ng prev1ously '_ -

taught s skﬂls than d1d the trad1t10nal school teachers Th1s was the case for the rev1ew t1me _. _

at the beglnmng of the school year (one week more review in the trad1t10nal school than
in the year round school) as well as for the days 1mmed1ately followmg other school

holldays dur1ng the school year. Graphs of the textbook pages generally supported the o

teachers’ reported beliefs that the review t1me was m1n1mal aﬂer school holldays dunng

the year. Progress through the textbook seemed to continue to occur foll_owmg breaks .-

from school, however this progress was slow for the first few weeks- to month :of school.

" in all classes. Possibly the more rapid reading progress in the year round school than in-
: the traditional school during the second, third, and fourth months of school could ,be ‘ "
| partially due to-tradltional school teachers__spending more tiime reviewing skills at the. first.
-of the school year However a comparison of teacher reported ability level of the class to.

' textbook page number progress revealed interesting ﬁndmgs For example the only
_ trad1tlonal school teacher who reported teach1ng a class that was above average in ab111ty

~ was also the only tradltlonal school teacher who progressed steadlly through the

mathematics textbook. Snmlarly, in reading, the traditional school teacher who reported
having a below average class continually was beh1nd the other teachers i v_1n the textbook,
and the traditional school teacher who reportedly taught an aboveavérage group, )

consistently was ahead of the others in the textbook. The two"year round school teachers

14
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. who perce1ved the1r groups as below average in mathemat1cs stayed near the rest of the
” »year round school teachers in the textbook Poss1bly the year round school placed a
'strong emphas1s on stay1ng together in the textbook unhke the trad1t10nal school these

R teachers shared a common planning time each day and held weekly grade group

o meetmgs :

Snnllar to P1ttman and Herzog s (1998) ﬁnd1ngs these year round school teachers

| reported that the frequent breaks from school helped both adults and students avoid -

S expenencmg burn out and fatlgue They be11eved that their students were accustomed to -

be1ng away from school and that these students were qu1ck to return to the norrnal routine
| after holldays Among the pos1t1ve teacher attltudes reported by Merino (1 983) were

: lowered student burn out, leam1ng loss and Tecovery t1me after vacatlons L1kew1se as

_ | » Sh1elds (1996) reported earller the teachers in the current study had pos1t1ve attitudes

'about the1r school and the year round school calendar however contrary to the Shields

: ﬁndlngs the ab111ty for faculty to take.colle ge courses was not seen as a deterrent in the
o current study ‘One year round school teacher stated that she had no problem schedullng

_ courses to work on an advanced degree Student summer school programs were offered at |
both schools and were seen as beneficial to all students who attended these programs.
Summer school programs have been found helpﬁll in previous research,. eSpecially among
. students V»whose 'mothers had below average'amounts of forrnal education (Davies &
_ Kerry, l999) The year round school teachers perceptlons were in agreement with
studies on summer learmng loss (Curry et al l997 Donahue 1998; Kneese, 1994;

-: Hayes & Grether, 1969; Shields & Oberg, 1999).

15
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The mam reason given by eyery year round school teacher for wanting to
| continue to teach ina year round school was the lack of student and teacher burn out and
fatigue other reasons also mentioned were less rev1ew t1mel better student retention of
| infonnation 1mproved test scores, less discipline problems and happier students Each
o traditional school teacher gave the personal and student need for a summer break as the
-main':reason for \ivantlng to continue. to teach in a traditional school. The year round
school teachers appeared more enthusiastic in e)"(pressin'g: their satisfaction w1th their :
o Studen‘ts'f‘achieyement than did the traditional school teachers. While the traditional e
school teachers.’. choice of calendar tended'to center around hav_ing to- teach in' the B
sulmmers,. the yearround schoolteachers’ reasons VSeemed to:be celntered more around the
' academ_ic s'uccess of their students and the benefits. derived from frequent school breaks. -
* All of the teachers wereinterviewed near the end of the school year, whicli could have -
affected the teachers perceptions the end of the year may have been a period of high
* concern w1th bum out | | |
: 'Test Scores |

As additional 1nfonnation to describe the third grade achievement at the two |
schools the TerraNova reading and mathematics scores were recorded for the years 1997
through 2000. Although the same test was admimstered at the two schools in the Spnng |
_: of each year the test for 1997 was the Comprehens1ve Test of Bas1c Skllls/4 Survey |

Edition, whereas the test for all others years was the Comprehensive Test of Basic
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1997. 1998 1989 2000 =~~~ 1987 . 1998 1999 2000

| myRs mTS S | mYRs - mTs

Figu ré 3. TerraNova median percentile reading (on left) and mathematics (on right) test. scores for the 1997

through 2000 séhqol years for one traditional school and one year round school. -

| Skills/S, Cbmpleté Batte_:ry Plus tTeﬁaNox;a)._Median percentile raﬁks Wéré r:ec_:oirde.:d-in” |
all cases. The test scére_s #e shown _for_re;ading and for matheniaﬁcs in Figure:?‘:'.” o
_for the four byeafs.,l. reviewed, the; third grade studénts in thjs .'ycar'round s.cl.l'oél
| scored_ hjgher,thén' did the third gradé siu&ents in this f_récﬁ_tionél sch:oél. in reading. For
| .the ﬁrét two years the traditio.nal.'_school third grade stud.ents. outperformed the year round a
school fhjfd grade_ students in math.ématics;’ the ‘opposite was true for the,sg(:bnd two - |
| yéars',_ Since nd st’étiéticél ai}alysis was pe.lrfon.ned- on these total gréde-'scores, the_:y are
- 'pres'entegi. as addifiqnal background .infohnétio_n only.’ | | | .
| Previdu_s réséarch (Lacey & ches,' 1996';: Prohm & Baenén, 1996; Shields, 1-996)'- | o
has suggested .that achievement ilmprov’ed in yéar round sghoolé over ?eriodé of ',t§_vo','
thr'eé, and 'eve.:n' six yéafs of stud)-'.‘Fro‘m. the achjeveméﬁt test scores of the two schools in
the current study,-it'can be seen that ithe year round school outperfoﬁned the traditiénal |

school in reading for each of the four years. The fact that the gap has continilously
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increased between 'the two schools for the four years is contradictory to Bechtel“’s ‘( 1'991) |
ﬁndmgs that only the one to two-year old year round schools performed better than did.
the three -year old- year round schools Several pnor studies (Haenn 1996 Lacey & ‘-\ |

Drees 1996 Marr, 1989 Prohm & Baenen 1996; Shields, 1996) found that ach1evement

o test scores were hlgher espec1ally in readlng, in year round schools than in tradrtlonal

schools However for the mathematlcs test scores the results were mlxed The first two o

- years the tradmonal school scored hi gher than did the year round school and the reverse v‘ |
was true for the second_ two years.
| Conclusions and Recommendations o

A review of the teachers’ lesson plans revealed that althouéh all teachers showed' "
| progress through the textbook, overall the year round school teachers did move more .
quickly than did the tradltlonal school teachers, espec1ally near the begmmng of the .
" school year. Teachers’ perceptlons were related to the pacmg of instruction. All teachers _'
.- reported a preference for the type of calendar under which they were currently teachlng.
The year round school teachers helieved that they and their Istude,nts experienced less l'
burn out than they would have under a traditional calendar as a result of the more L |
frequent breaks from school which the year round school calendar allowed The year
-round school teachers reported spend1ng less time rev1ew1ng than d1d the tradrtlonal
, school teachers . | |

An unportant aspect ofa school admrmstrator s _]Ob is deCISIOIl makmg In order

to improve the academic ach1evement of students many school adrmmstrators are -
examining possihle calendar changes with the aim of maximizing e_fﬁci,ency of

instruction. The current study attempts to explore one of the possible reasons for the .

18
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_ success in academic"'achievement found among yelar round schools. Does'the shorter
T summer break. found in the year round school calendar help to exped1te teachers’ -ability
K to.move more qu1ckly through the textbook‘7 | |
l ‘This study attempts to use teacher lesson plans in a ne\y uriique way: as a tool -for B
| _f :determmmg 1nstructlonal pacing Future research would be helpful to pursue and reﬁne
. | -procedures usmg lesson plans as tools The development of ways to answer the same B
questlons w1th quantltatlve analyses would add to the understanding of th1s area. N
L Addrtlonal stud1es should be conducted at other grade levels and in additional sub_]ect | .

areas. Pre and post test data on the subjects in future research would help to ensure that :

. the groups of subjects are 1mt1ally comparable

In order to attempt to control for the 1nequa11ty of teach1ng ab111ty among future }'
_ research subjects classroom observatlons should be conducted to examine the teaching :

 skills of those mvolved The ab111ty to control the use of textbooks and supplemental

B matenals used in the classroom and the use of ab111ty grouping in future research would

be beneﬁcial. : | | | |

| -' Another aspect to.consider’ for future re'search -wou_ld be'teacher burn out. Since . .

-l all schools.are faced with the issue of retaining'teachers, further studies 1n this area could '

help_-tO' nnderst_and one of the-reasons'mariy teachers leave the profession. It \ivould.be -

: helpful to_conduct, interVieWsor 'guestionnaires about teacher and student burn out rates

“ during different. times' of the school year.».It would add insight to study the differences of |

teachers’ perceptions concerning the amount of review of sldlls among _teachers. whohave
taught only in a traditional school,.only in a year round school, and in l)oth types of

| schools.

19.,



Instructional Review Time 19

References

) 'Alcom, R.D. (1992) Test scores: Can year-round school raise them? Thrust for

Educattonal Leadership. 12-15.

A‘Ballin'gerv C. (1988) Rethinking the school calendar. ‘Educat'ion‘al Leadership, 12, 57-61.

_-.Bechtel R E. (1991) A study of academic growth in thlrd-grade students and its

relatlonshlp to year-round education (Doctoral dissertation, Pepperd1ne _

'University, 1991) Dissertations Abstracts Internatzonal 52-07A, 2404.

o Cooper H Nye B, Charlton K., L1ndsay, J, & Greathouse S. (1996). The effects of -

summer vacatlon on ach1evement test scores: A narrative and meta-analytlc

review. Review of Educattonal Research, 66, (3) 227 268.

--Curry I, Washlngton Ww. &Zyskowsk1 G (1997) Year-round schools evaluatton

1 996—97 (report No. 96 10) Aust1n TX: Austin Independent School District, TX.
Department of Accountab111ty, Student Serv1ces and Research. (ERIC Document

Reproductlon SerV1ce No. ED 414 326)

:Dav1d I L. (1974) Summer study A two part mvesttgatton of the impact of exposure o .

schoolmg on achievement growth Cambridge, MA Huron Institute of Harvard |

University.' (ERIC Document Reproduction Service No. ED 124 669)

Dav1es B, & Kerry, T (1999) Improving student learmng through calendar change

School Leadershtp & Management, 19 359 372

‘Donahue, T. (1998). Achieving educational excellence in Majuro, RMI. Promising

practices in the Pacific region. Honolulu, HI: Pacific Resources for Education E

and Learning. (ERIC Document Reproduction Service No. ED 423 094)

2
20



IriStruétio_nal Review Time 20

Gay, L.R, &A1ras1an P. (2000) Educatlonal research: Competenctes for analyszs and IR -

applzcatzon (6 ed) Upper Saddle River, NJ: Merrlll

Haenn J. F. (1996 ‘April). Evaluatzng the promtse of stngle-track year-round schools

. Paper presented at the annual meeting of the Amencan Educatronal Research ' ‘.

Associatton, New York. (ERIC Docmnent Reprodnction ‘Ser\v_':i_ce N;o_.".lED 397 o
| 129) | | | o | S

B Hayes, D. P & Grether J. (1969) The school year vacatton When do students leam7
Paper presented at the Eastern Sociological Assoc1at10n Conventlon New York.
-(ERIC Document Reproductlon Ser_vrce No. ED 037 322) |

Kneese, C. C. (1994) Impa'ct of year-ronnd education on student achienement (boctoral o
d1sse11at10n Umvers1ty of Houston 1994) Dtssertatzons Abstracts Internatzonal
55-07A, 1812 | )

~ Kneese, C C. (2000). Year-round learntng A research syntheszs relatlng to students
achzevement. San Dlego, CA: The-Natlonal Assqc1at10n for Year-Round
Education. | N

_Kratzer c.C. (1996 Apnl) Beyond "eﬁ"ectlve schools research " Cultlvatznga caring -
communzty inan urban school Paper presented at the annual meetmg of the -
Amerlcan Educatlonal Research Assoc1at10n New York (ERIC Document
‘_Reproduction Ser'vice No.l ED'397 211)

Lace_y, K, & Drees, J. (1996). The downtown school community repor't. Connecting :
learning with life. Des Moines,_ IA': Des Moines Bus_iness Educatron' Alliance.‘_ )

(ERIC DocmnentReproducﬁon_Service No. ED 402 383) o N

3.}
San



‘Ihstraetiohal Review Time o2l

- Marr C. (1989) Year-round school and student ach1evement (Doctoral d1ssertat10n
Northern Arlzona Umvers1ty, 1989) Dzssertatzons Abstracts Internatlonal 5 1-
" 01A, 124. | | |
.‘ "McMilleh, B. 1. (2001). A statewi_de evaltlation of aeademicl aehie\tement i_n‘;year.-round
| ~ schools. Joarrzal of Educational Research, 95 (2), 67-74. |
: '4 Met'ino;'B. J . (1983). The impact of year-round scho_oiihg: A revlew. Urban Educat;‘On{ 1
18 298- 316. o | |
o _ Morse S.C. (1 992) The value of remembermg T hrust for Educattonal Leadershtp, 21
(6).35- 37, |
‘Natlonal Ass001at10n for Year-Round Educatlon (2003) U.s. totals (oubltc and prlvate)l B
for the 1 999 - 2000 school year [onhne] Retrieved October 20 2000 from
http: I1wrww. nayre org/about html#statistics - o
| Patton M. Q. (1990) Qualitative evaluation and research methods (2nded.) Newbury
o Park CA: Sage Pubhcatlons
: P1ttman R. B & Herzog, M J.(1 998) Evaluation of a year-round schedule in a rural
school d1stnct. Journal of Research in Rural Educatton 14 (1), 15- 25
: Prohm B., & Baenen, N. (1996) Are WCPSS multt-track elementary schools eﬂ‘ective? :
(Report No. 96E 03) Ralelgh, NC: Wake County Pubhc Schools System Ralelgh.
NC Department of Evaluatlon and Research. (ERIC Document Reproductlon
Serv1¢e No. ED 395 983) | | |
Shields, C. M. (1996, January) Year-round educatlon Is it worth the hassle? Paper ‘

presented at the University of British Columbia Robson Square Lecture Senes,

22



- ﬁistruétion_al Review' Ttme '. 2 )
‘ Vancouver' British Colutnbi'a; (ERIC Docoment Repr'od.uctio'n Serﬁee No. »"ED
392 136) o - -
| Sh1elds C.M,, & Oberg, S L. (1999) What can we learn from the data? Toward a better
understandmg of the effects of multitrack year-round schoohng Urban
' Education, 34,125 -155. o
: t-Venable B.P. (1996) A school for all seasons. Executzve Educator 18 (7), 24—27
‘»_Weaver T (1992) Year—round educatlon Portland Umvers1ty of Oregon (ERIC
Document Reproductlon Service No. ED 342 107) - |
| »Wmters W L (1995). A review of recent studzes relatzng to the achzevement of students
' .‘ enrolled in year-round educatzon programs San Dlego CA Natlonal Association

for Year—Round Educatton.» |

N
o

.
{



oI,
N AN by

-

T U.S. Department of Education

Office of Educational Research and Improvement (OERI)
National Library of Education (NLE)
Educational Resources Information Center (ERIC)

REPRODUCTION RELEASE

(Specific Document)

I.DOCUMENT IDENTIFICATION:

@
ERIC

Educotiona)Reseurces Intormalion Cemer

Title:

Tnstra

0/4’;Or\ov( k@v’:wwﬁm&, in \{8@1’ &M«JM ‘rfaé/ﬁL/’OfLa/ Ca//e,\jaf

Sedools

Author(s): Llf‘m\ W. \/arm%‘

Corporate Source;

Publication Date:

Detls. Shode Un V&(S‘PHT

Il. REPRODUCTION RELEASE:

In order to disseminate as widely as possible timely and significant materials of interest to the educational community, documents announced in the
monthly abstract journal of the ERIC system, Resources in Education (RIE), are usually made available to users in microfiche, reproduced paper copy, and
electronic media, and sold through the ERIC Document Reproduction Service (EDRS). Creditis given to the source of each document, and, if reproduction
release is granted, one of the following notices is affixed to the document.

s [o>

If permission is granted to reproduce and disseminate the identified document, please CHECK ONE of the following three options and sign at the bottom
of the page.

The sample stickar shown below will be
sffixed to all Level 1 documents

The sample sticker shown balow will be
effixed to all Lavel 2A documants

The sample sticker shown below will be

effixad 1o ell Level 28 documents

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL HAS

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE, AND IN ELECTRONIC MEDIA
FOR ERIC COLLECTION SUBSCRIBERS ONLY,
HAS BEEN GRANTED BY

A&

BEEN GRANTED BY

PERMISSION TO REPRODUCE AND
DISSEMINATE THIS MATERIAL IN
MICROFICHE ONLY HAS BEEN GRANTED BY

N

o

TO THE EDUCATIONAL RESOURCES

\—’

&
c{ﬁ‘é&

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)

TO TH
INFORMATION CENTER (ERIC)

2A 2B

INFORMATION CENTER (ERIC)

E EDUCATIONAL RESOURCES

Level 1 Level 2A

I 1

Level 2B
I

Check hera for Lavel 1 relaese, permitting reproduction
and dissemination in microfiche or other ERIC archivel
media (e.g., electronic) and paper copy.

Check hera for Leval 2A ralease, permitting reproduction
and ais semmation in micrafiche and in alactronic media for

Check hera for Lavat 2B ralease, permitting reproduction
and dissamination in microfiche only

/[
Si Signa Pnnted Name/PositiorvFitle .
h;iz,-»’ (2 )’){VM Lynn W-Var/\ef/ {515‘#0&@3%5%
please |l Tlnte Wnivers) TEm Yy 4353 |Gz st 402
Cleveland MS 35733 lalretodeltostaf)™ 1/ s/

ERIC

Aruitoxt provided by Eic:

ERIC archival collection subscribers only

Documents will be processed as indicated provided reproduction Qquaiity permits.
it permission to reproducs is granted, but no box is checked, documants will be processed st Lavel 1.

document as indicated above. Reproduction from the ERIC microfiche or
its system contractors requires permission from the copyright holder. Exce,

service agencies to satisfy information needs of educators in response to discrete inquines.

! hereby grant to the Educational Resources Information Center (ERIC) nonexclusive permission to reproduce and disseminate this

electronic media by persons other than ERIC employees and
ption is made for non-profit reproduction by libraries and other

&/K,

(Over)



. DOCUMENT AVAILABILITY INFORMATION (FROM NON-ERIC SOURCE):

If permission to reproduce is not granted to ERIC, or, if you wish ERIC to cite the availability of the document from another source,
please provide the following information regarding the availability of the document. (ERIC will not announce a document unless it is
publicly available, and a dependable source can be specified. Contributors should also be aware that ERIC selection criteria are
significantly more stringent for documents that cannot be made available through EDRS.)

Publisher/Distributor:

Address:

Price:

IV. REFERRAL OF ERIC TO COPYRIGHT/REPRODUCTION RIGHTS HOLDER:

If the right to grant this reproduction release is held by someone other than the addressee, please provide the appropriate name and
address: )

Name:

Address:

V. WHERE TO SEND THIS FORM:

Send this form to the following ERIC Clearinghouse:

However, if solicited by the ERIC Facility, or if making an unsolicited contribution to ERIC, return this form (and the document being
contributed) to:

ERIC Processing and Reference Facility
4483-A Forbes Boulevard
Lanham, Maryland 20706

Telephone: 301-552-4200
Toll Free: 800-799-3742
FAX: 301-552-4700
e-mail: info@ericfac.piccard.csc.com
WWW: http://ericfacility.org

EF{:-OSS (Rev. 2/2003)
LS

ERIC

IToxt Provided by ERI



	Introduction
	Research Questions
	Limitations and Assumptions
	Subjects
	Procedures
	Results
	Conclusions and Recommendations
	References
	REPRODUCTION RELEASE(Specific Document)



