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. When teachers understand the light in the eyes of their students as evidence that they are
capable and worthy human beings, then schools can become places of hope and affirmation for

students of all backgrounds and all situations.
Sonia Nieto (1999)

It is not possible to empower a people and a culture and simultaneously reject their language as

_less than perfect or acceptable.
Rosina Lippi-Green (2000)

In this Inquiry Study, you will explore the concept of English Language Learning and its
implications for classrooms. Individually and in small groups, you will have opportunities to
read, talk and reflect about current issues regarding linguistic diversity in classrooms and
schools, including bilingual/multilingual, ESL and language variation contexts. You will
carefully examine your beliefs about language difference and revalue language as a resource.
At the conclusion of the study you will have asked questions, gathered new materials, acquired
new strategies and developed action plans to guide your teaching practice with linguistically-

diverse students.
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NCTE Reading Initiative

LEARNING CONCEPTS

The following is a list of learning concepts that will be explored in the study. You are
encouraged to add additional concepts that reflect a transactional, language-as-resource
perspective on second language learning as it is not meant to represent an exhaustive list.

e | Language learning, including second languages, is socially mediated.

o 2Learners’ knowledge of more than one language is a strength for classrooms.

¢ 3 Linguistic diversity is a resource, not a problem.

e 4 Issues of language cannot be separated from issues of culture.

e 5 Issues of language cannot be separated from issues of identity.

e 6 Issues of language cannot be separated from issues of power.

e 7 Community and household knowledge and language is intellectual capital that can be a source
for curriculum content and language teaching decisions.

e 8 A holistic, meaningful, functional context mediates students’ language learning.

e 9 English Language Learners draw on their knowledge of their first language as they learn a
second language; the maintenance of, and continued development of, learners’ first language is
critical.

e 10 A high level of intellectual expectation should be maintained while learners gain second
language skills.

¢ 11 Whole, authentic texts, including quality, culturally-relevant literature support English
language learners’ development.

e 12 Learners’ approximations (in pronunciation, syntax, graphophonic representations, etc.) are
rich opportunities for teachers to see development and value the influence of first language
knowledge on second language learning.

¢ 13 Reading, writing, speaking and listening are parallel systems that develop simultaneously;
biliteracy (reading and writing in two languages) occurs simultaneously with bilingualism
(speaking and listening in two languages).

e 14 The use of sign systems other than oral and written language (art, music, drama, math, etc.)
effectively supports learners’ acquisition of a new language.

e 15 Language is learned most easily in an environment where students feel safe taking risks and
are accepted as valued individuals and learners. :

e 16 Attention to issues of linguistic diversity is important in all classrooms — even monolingual
settings.

English Language Learning 2 Copyright © 2000, NCTE
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FOCUSING QUESTIONS
These are questions that we, as authors of this study, generated to focus the experiences provided
in this inquiry study. Everyone in your Reading Initiative group is invited to add questions
throughout the study and throughout the year.
¢ What are the relationships between language and culture, language and identity, language and
power, and first and second languages? '
¢ How does second language develop?
e What are the instructional contexts and strategies that best support effective second language
development?
¢ How can teachers simultaneously value and include the language from students’ homes and
communities and support their development toward conventional/standard English?

¢ How should second language learners be evaluated?
e  What are appropriate materials to use with second language learners?
¢ How should English monolingual teachers work with English Language Learners?
e What are the political realities affecting second language learning and teaching?
English Language Learning 3 Copyright © 2000, NCTE
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TERMS ASSOCIATED WITH THIS TOPIC
In addition to asking the questions that came to mind when we considered teachers as active
inquirers of their own practice, we generated an initial list of words and phrases related to
research and inquiry. You might elect to begin your own list—graffiti-style—on a large piece of
butcher paper that can be added to over time. You are also invited to add terms to those below.
This list helps frame the territory of our work.

bilingualism dialect English Language biliteracy monolingualism
Leamer/leamning
identity immigration context culture power
transfer deficit model linguistic diversity approximation code switching
_language myths language loss language dominance language status code mixing
reading response transaction text set culturally authentic literature study
Standard English ethnography case study miscue invention
sign systems culturally relevant mediation language choice funds of knowledge
curriculum
proficiency ideology transitional program maintenance program

READING INITIATIVE LEARNING STRANDS
The Reading Initiative professional development experience could be envisioned as a complex
tapestry of beliefs, engagements, readings, questions, and reflections. Each engagement is

woven onto a foundation provided by the following strands.

Personal Literacy as
Part of a Cultural
Community

Knowledge Base

Close Observation

Supportive Literacy
Contexts

Professional Culture

Focused observations
and analysis by each
participant of his/her
own literacy processes
and theories, including
the forces that impact
those theories.

The concepts and
experiences explored
and supported by
professional reading.

Focused observations
and analysis of
students as literacy
learners.

Exploration and
development of
contexts that support
and encourage readers
and writers.

Exploration and
development of
procedures and
contexts that
encourage collegiality.

English Language Learning
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English Language Learning Inquiry

An Overview of the Study

Initiating Engagements
Shared experiences that help
participants reflect on their personal
experiences and knowledge—getting
those out into the class
conversation—as the group predicts
the direction of the study.

The consultant facilitates several or
all of these experiences to get the
study underway.

n

Collecting What We Know

As a group, participants contribute to four
ongoing collections: 1) questions they
have about the leaming study; 2) at least
five resources for a group-created text set,
including books, journals, articles in the
popular press, and reading/writing
developmental continua; 3) a graffiti
board collection of all related words and
phrases, i.e., professional development,
workshops, authentic learning, and
lifelong learning; and 4) a list: what
possible ways could we study how
teachers learn?

I3

What Does It Mean to Be
Bilingual?, I

Working first individually and then as a group,
explore what it means to be bilingual following
the steps in the discussion activity.

I5

Text Rendering

Rcad the poem “Rayford’s Song” (author,
date) and rcconstruct the text as a group using
the text rendering strategy.

17
What If a Non-English Speaking

Learner Comes to My Class?
Read Armijo’s (2000) article and discuss it
using the “say somcthing” strategy.

I2

Making Meaning in Other
Languages

Using the included cxamples of print in
languages other than English (on overhecad

‘transparcncics), work as a group to
group

predict/hypothesize about the. meaning and
purpose of the print. What function docs the
text serve? How do you know? How is print
placed on the page? What do the conventions
of the print indicatc about its purposc? As you
work t0 construct meaning, list strategies you
are using to make sensc of the text. List
questions you consider as you sort through the
text. What docs this expericnce teach you about
how sccond language lcarncrs learn to read?

I4

What Does It Mean to Be
Bilingual?, IT

Read Nicto (1996). Study the terms listed on
the transparency and discuss the implications of
cach term. From the discussion, ncgotiate a
namec for the study group and a term to usc to
refer to English Language Learners in your
cducational community.

I6

I Hate English!: Sharing Personal
Stories

Read [ Hate English (Levine, 1989) and discuss.
Share individual storics of cxperiences with
multiple languages and histories of lcarning
second languages.

English Language Learning
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Potential Resources
Muitiple and varied sources of
information that provide alternative
perspectives and create
opportunities for complex
connections.

All participants in the study group
contribute resources to a collective
text set. NCTE provides key articles
and video footage. Consultant reads
all articles in planning the study.

Engagements

Opportunities to test out and explore
multiple perspectives on the
learning process.

These experiences might be
Sacilitated by the consultant or by a
group leader in the consultant’s
absence. Some experiences are
lived outside of the study group time.

NCTE Reading Initiative

Creating a Text Set

Participants each contribute at least five
resources for a group-created text set,
including books, journals, articles in the
popular press, pamphlets, etc.

Specific to this study:
* A set of recent literacy journals and
texts, or publishers’ catalogs
e District and state curriculum
documents

El

Identity and Language

Read as many texts from the text sct listed as
possible. Discuss the books as they relate to
identity, perhaps beginning with the Nicto
(2002) quotc. Working as individuals, in pairs,
or as a whole group, create a magazinc collage
response to the issucs of identity in the picturc
books.

E3

Linguistic Diversity

Read as many texts from the text sct listed as
possible. Discuss the books as they relate to
linguistic diversity. Recad and discuss the
transcript of children’s talk about Pepita Talks
Twice (Lachtman, 1995).

ES

Confronting Issues of Standard
English

Read the article by Linda Christensen (1994a)
and discuss by completing the “anomalics”
stratcgy. Also read the poem, “Language
prison” in the center of the article and respond.

E7
What’s on Your Mind?

Sclect a piece of controversial text such as a
picture book, a newspaper article, or a vignette
from a professional book or journal that
discusses language, culture or identity issues
relevant to your community. Web “what’s on
your mind?”

Professional Reading

Optional: Schedule part of each meeting to
read from the evolving text set, providing
an opportunity to seek information to
inform the group’s questions.

E2

Culture and Language

Read as many texts from the text set listed as
possible. Discuss the books as they relate to
culture. Identify ways in which the books, their
characters and their cxperiences are similar and
different than yours and your students.
Consider how you can connect with these texts
through cultural universals in spitc of issucs of
diversity, but how distancing yoursclf from the
text can also reveal ideological stances of
authors and readers.

E4

Listening in on Biliteracy: Watch,
Pause, and Say Something

Watch the video scgments of second graders
rcading in English and Spanish. Between
segments pausc and say something as dirccted.

E6

When Kids Use Words We Don’t
Know: From Chanclas to Canicas
Read and discuss Franquiz® & Reyes (1998)
article. Bring examples from your tcaching to
sharc. Brainstorm stratcgics for making usc of
languages other than English in the classroom.

English Language Learning
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Demonstrations

Examination of learning concepts
and the learning process. Build from
learners’ questions and help to
generate new insights.

Demonstrations are led by the
consultant and help build new
knowledge and understandings.
They generally follow the preceding
group and individual experiences.

D1

Contrasting Language Paradigms
Discuss the attributes of the old and new
paradigms presented by Franquiz and Reyces
(1998) and included as a transparency.
Identify your position on cach attribute
according to your current teaching and discuss
ways to rcthink practice.

D3

Funds of Knowledge, 1

Recad Moll, Amanti, Neff & Gonzilez (1992)
and discuss. List funds of knowledge from
study group members’ households and
communitics. Watch the video excerpt from
Escucla Familia and propose ways to discover
funds of knowledge in your classroom.

DS

Analyzing ELL Writing

Examine the writing samples on transparencics
from the Diana group, Brooke, Mariscla and
Lolita. Discuss implications for asscssment
and instruction in the classroom.

D7

Researching Language

Read the chapter by Thomas & Maybin
(1998). Discuss and develop idcas for
conducting your own “rescarching language
unit” in your school.

D2

Lessons in Two Languages

Read and discuss Moll, Diaz, Estrada & Lopes
(1992) and complete the “save the last word”
strategy. Share themes from small group
discussions with the large group.

D4

A Case Study of One African
American English Speaker

Read the article by Lippi-Green (2000) and the
case study of Marcus from Sulentic (1999).
Diseuss. Also read Creativity (Steptoe, 1997).

D6

What’s in YOUR Backpack?

Read the chapter by Medd & Whitmore (2001)
and the picture book, Marianthe’s Story:
Painted Word. Spoken Memories (1998). Sclect
a multiple sign system cxperience to cngage in
as a group as a responsc to the readings.

Invitations to Inquiry
Experimenting by applying
questions, tools, and methods of
inquiry to a specific issue.

Invitations to inquiry provide
opportunities to conduct focused,
short inquiries to further explore
concepts and questions that have
been raised. Participants are
invited to choose or create their own
inquiries as appropriate. They can
be explored by individuals, small
groups, or by the entire group.

Q1

Focus on One Writer

Develop a case study of an English Language
Learner by considering his or her writing.
Collect writing samples, observe the writer
engaged in the writing process, and interview
the writer. Read Fu (1992) to help you value
the student’s sclf-cvaluation in the portfolio
development process.

Q3

Create a Culturally Authentic Text
Set

Select children’s and/or young adult litcrature
to devclop a text sct that cither:

a) represents your local language community,
particularly of your students, or

b) represents linguistic diversity

Q2

Focus on One Reader

Develop a case study of an English Language
Learners by considering his or her rcading.
Audio-tape the student reading in English (and
in first language if possible) and interview the
student. Read Crowell's (1995) article on
miscue analysis with bilingual readers and use
the information to assist your analysis.

Q4
Create Invitations

Create invitations to support students’ responses
to the literature text sct in Q3.

English Language Learning
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Opportunities for
Organizing & Sharing
Public displays—charts, webs, lists,
notes—of accumulating ideus,
knowledge, and plans.

These are used at different places in
the study and are saved to revisit
over time.

Reflection/Action Plan
Focused plans that help learners
reflect on their current experience
and opinions in constructing their
understanding of the unit of study
and subsequent new practice.

An opportunity to take new action
based on new knowledge, and an
opportunity to reflect on future
directions that the group or
individual learning might take.

NCTE Reading Initiative

Q5

Reconsider Current Curriculum
Choose an aspect of your curriculum that you
belicve can be strengthened to benefit English
Languagc Leamners.

Provocative Questions Board
Throughout the study, participants writc
questions on index cards to be posted on a
group bulletin board.

Communicating on a List-serve
Throughout the study, record reflections about
rcadings and study group mcctings on the list-
scrve to extend the conversation beyond
meeting times.

RAL1

ELL’s Status in School

Consider the status of the English Language
Lcamers in your school given what you have
lcarned in the study. Individually or in groups
create an action plan for improving support for
thesc lcamcrs in your building(s).

RA3

Looking at the Community as a
Resource

Investigatc the linguistic and cultural resources
availablc in your community and dcsign ways
to bring thesc resources into your, curriculum
and classroom community.

RAS

Revisit List-serve

At the cnd of the study, print the postings from
the list-serve and reflect on collective themes
about English Language Lcarning,

Q6

English Language Learning
Current Events

Collect news clippings from local media. Post
in a central location for study group members to
rcad. Discuss current cvents and plan political
action in response.

Graffiti Board

Throughout the study, participants sketch, write
or post itcms on a large butcher paper board. to
represent their obscrvations and reflections.

Web Thinking

At the beginning of the study, place the phrasc
“English Language Lcarning” in the center of a
web. Throughout the study, pausc to display
your thinking, connections and anomalics on the
wcb. Usc a different color of marker for cach
session to indicate growth.

RA2

Teacher Research

Return the to questions posted on the
“Provocative Questions Board” (O1). Form
rescarch tcams to design a study to resolve
unanswcred qucstions.

RA4
Funds of Knowledge, IT

Reconsider the concept of funds of knowlcdge
discussed in D3 and gather data about the funds
of knowledge in your students’ houscholds.
Dcvelop curriculum bascd on the funds of
knowlcdge data gathered.

English Language Learning
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Classroom Strategies |
Introduction to the NCTE Reading Initiative

Each of the NCTE Reading Initiative Inquiry Studies includes many strategies for use in classrooms, as well as with
your own learning. Sometimes, as in the Reading & Writing Connection study, we have included specific directions
for a number of strategies. Other times, they are embedded in the study’s engagements and professional reading.
This list will help you locate the strategies through this study.

Assessment Strategies ' ~ Location in the study

e Analyzing ELL writing

e Researching language

o (Case study strategies

» Writing portfolios/self evaluation
e Miscue analysis

¢ Household interviews

e Funds of knowledge
e Language assessment questions

Learning/Instructional Strategies
e Student buddies

Writers’ notebooks
When kids use words we don’t know
e Literature circles

Funds of knowledge, 1
o Create a culturally authentic text set
o Family stories theme study

e Storyboard drawings

o Scrapbooks

Reflection Strategies
e Provocative questions
¢ QGraffiti board
e Web thinking

D5

D7

Ql1,Q2

Fu article

Crowell article

Moll, Amanti et al.
article

RA4

Medd & Whitmore, p.
54

Armijo article, pp. 22-
23

Barbieri article

E6

E3;
Martinez-Roldin &
Lépez-Robertson
article;

Medd & Whitmore
article, pp. 50-53
D3

Q3

Medd & Whitmore
article, pp. 44-45
Medd & Whitmore
article, p. 46

Medd & Whitmore
article, pp. 46-49

01
02
04

English Language Learning
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Response Strategies

e Text rendering IS

o Personal connections - 16

o Say something 17

o Collage El

o Compare and contrast E2

e . Anomalies ES

o Cultural relevance rubric Freeman & Freeman

article, p. 4

o What’s on your mind? E7

o Save the last word D2

o ELL current events : Q6

English Language Learning : 10 Copyright © 2000, NCTE
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Professional Reading

Aaronsohn, E. (2000). Controversial literacy: A conversation with Sonia Nieto. The Dragon
Lode, 18(2), 1-7.

Armijo, K. (2000). I’ve been wondering. . . A non-English speaker joins your class: What can
you do? Talking Points, 12(1), 22-24.

Barbieri, M. (1998). Holding memories, shaping dreams: Chinese children’s writers’
notebooks. Voices from the Middle, 6(1), 41-48.

Christensen, L. (1994a). Whose standard? Teaching standard English. Rethinking Our
Classrooms: Teaching for Equity and Justice, special edition of Rethinking Schools, 142-
145.

Christensen, L. (1994b). Celebrating the student’s voice. Rethinking Our Classrooms:
Teaching for Equity and Justice, special edition of Rethinking Schools, 109.

Crowell, C.G. (1995). Documenting the strengths of bilingual readers. Primary Voices K-6,
3(4), 32-44. :

Flores, B., Tefft-Cousin, P., & Diaz, E. (1991). Transforming deficit myths about learning,
language, and culture. Language Arts, 68, 369-379.

Franquiz, M.E., & De La Luz Reyes, M. (1998). Creating inclusive learning communities
through English language arts: From chanclas to canicas. Language Arts, 75(3), 211-220.

Freeman, D., & Freeman, Y. (2000). Meeting the needs of English language learners. Talking
Points, 12(1), 2-7.

Fu,D. (1992). One bilingual child talks about his portfolio. In D.H. Graves & B.S. Sunstein
(Eds.), Portfolio Portraits (pp. 171-183). Portsmouth, NH: Heinemann.

Guild, S. & Hughes-Hassell, S. (2001). “The urban minority young adult as audience: Does
young adult literature pass the reality test?” The New Advocate, 14(4), 361-377.

Lippi-Green, R. (2000). That’s not my language: The struggle to (re)define African American
English. In R. Duefias Gonzalez with 1. Melis (Eds.). Language ideologies: Critical
perspectives on the official English movement, Vol. 1: Education and the social
implications of official language (pp. 230-247). Urbana, IL: National Council of Teachers
of English and NY: Lawrence Erlbaum.

Martinez-Roldan, C.M., & Lopez-Robertson, J.M. (1999). Initiating literature circles in a first-
grade bilingual classroom. The Reading Teacher, 53(4), 270-281.
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Medd, S., & Whitmore, K.F. (2001). What’s in your backpack? Exchanging funds of language
knowledge in an ESL classroom. In P.G. Smith (Ed.), Talking classrooms: Shaping
children’s learning through oral language instruction (pp. 42-56). Newark, DE:
International Reading Association.

Moll, L.C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching:
Using a qualitative approach to connect homes and classrooms. Theory into Practice,
31(2), 132-141.

Moll, L.C., Diaz, S., Estrada, E., & Lopes, L.M. (1992). Making contexts: The social
construction of lessons in two languages. In M. Saravia-Shore & S.F. Arvizu (Eds.),

Cross-cultural literacy: Ethnographies of communication in multiethnic classrooms (pp.
339-366). NY: Garland Publishing.

Nieto, S. (1996). Affirming diversity: The sociopolitical context of multicultural education (™
Ed.). NY: Longman Publishers. :

Nieto, S. (1999). The light in their eyes: Creating multicultural learning communities. NY:
Teachers College Press. :

Nieto, S. (2002). Language, culture, and teaching. Critical perspectives for a new century.
Mahwah, New Jersey: Lawrence Erlbaum Associates.

Reyes, M. de la Luz. (2001). Unleashing possibilities: Biliteracy in the primary grades. In M.
Reyes & J. J. Halcon, (Eds.). The best for our children: Critical perspectives on literacy
for Latino students, (pp. 96-121). NY: Teachers College Press.

Short, K.G., Harste, J. & Burke, C. (1996). Creating classrooms for authors and inquirers.
Portsmouth, NH: Heinemann.

Sulentic, M. M. (1999). Inventing culturally relevant pedagogy in two fourth/fifth-grade
combination classrooms: Diversity and diglossia among Black English speakers.
Unpublished doctoral dissertation. The University of Iowa, Iowa City, IA. Thomas, K. &
Maybin, J. (1998). Investigating language practices in a multilingual London community.
In A. Egan-Robertson & D. Bloome (Eds.). Students as researchers of culture and
language in their own communities. Cressgill, NJ: Hampton Press.
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Video Clips

#1: E4 Second-grade bilingual classroom. (Teacher researcher: Julia Lopez-Robertson in
Tucson, AZ) This video clip offers a glimpse into regular life in a bilingual (Spanish/English)
classroom during a time when children make choices about reading activities: what to read, in
what language to read, who to read with, where to be in the classroom while reading, etc. The
clip moves from the teacher reading aloud to the whole class to children reading individually and
in small groups to two children reading aloud in English and Spanish.

#2: D3 Escuela Familia family inquiry program. (Teacher researchers: Karla Brendler and
Stacey King Medd in Iowa City, IA) This video clip is a window into bilingual (Spanish/English)
families working together in literacy activities. The clip traces a several months worth of time
the families worked to compose family story books. It begins with literature read aloud in both
languages, continues as families construct “family trees” that serve to reveal their funds of
knowledge and potential family stories, and concludes as one family records their family story as
part of the publication process.

Children’s Literature that Highlights Issues Critical to English Language Learners

Aliki (1998). Marianthe’s story: Painted words, spoken memories. New York: Greenwillow
Books.

Anzaldia, G. (1993). Friends from the other side/dAmigos del otro lado. 111. Consuelo Méndez.
San Francisco, CA: Children’s Book Press.

Garia, Carmen Lomas. (1996). In my family/En mi familia. San Francisco, CA: Children’s Book
Press.

Herrera, J.F. (2000). The upside down boy. San Francisco, CA.: Child;en’s Book Press.

Hughes, Monica. (1993). A handful of seeds. Ill. Luis Garay. NY: Orchard Books.

Jiménez, Francisco. (1998). La mariposa. 1ll. Simoén Silva. Boston: Houghton Mifflin Company.

Lacapa, Kathleen & Michael. (1994). Less than half, more than whole. Ill. Michael Lacapa.
Flagstaff, AZ: Northland Publishing.

Lachtman Dumas, Ofelia. (1995). Pepita talks twice/Pepita habla dos veces. Ill. Alex Pardo
DeLange. Houston, TX: Pifiata Books.

Levine, Ellen. (1989). I hate English! New York: Scholastic.
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Shea, Pegi Deitz, (1995). The whispering cloth: A refugee’s story. Ill. Anita Riggio, Stitched by
You Yang, Honesdale, PA: Boyds Mill Press.
Steptoe, John. (1997). Creativity. Ill. E.B. Lewis. New York: Clarion Books.

Torres, Leyla. (1993). Subway sparrow. New York: Sunburst.

Young Adult and Adult Literature that Highlight Issues Critical to English Language
Learners

Anaya, R.A. (1972). Bless me Ultima. Berkeley, CA: Tonatiuh International.

Buss, F.L. (1991). Journey of the sparrows. New York: Lodestar Books.

Cisneros, S. (1991). Woman hollering creek. and other stories. NY: Random House.

Cisneros, S. (1991). The house on mango street. NY: Vintage Books.

Cofer, J.O. (1991). Silent dancing; A partial remembrance of a Puerto Rican childhood. Houston,
TX: Arte Publico Press.

Cofer, J.O. (1995). An island like you: stories of the barrio. New York: Orchard Books.

Fleischman, P. (1997). Seedfolks. NY: HarperCollins.

Hoffman, E. (1989). Lost in translation: A life in a new language. NY: Penguin Books.

Jimenez, F. (1998). The circuit: Stories from the life of a migrant child. Albuquerque, NM:
University of New Mexico.

Lee, M.G. (1999). F is for fabuloso. NY: Avon Books.

Santiago, E. (1993). When I was Puerto Rican. NY: Random House.

Sapphire. (1996). Push: A novel. NY: Random House.

Additional Recommended Professional Readihgs:

Books and articles:

Brock, C. (2001). Serving English language learners: Placing learners learning on center stage.
Language Arts, 78(5), 467-475.
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Freeman, D., & Freeman, Y.S. (1989). A road to success for language-minority high school
students. In P. Rigg & V.G. Allen (Eds.), When they don't all speak English: Integrating
the ESL student into the regular classroom (pp. 126-139). Urbana, IL: National Council
of Teachers of English.

Freeman, D.E. & Freeman,Y.S. (2001). Between worlds: Access to second language acquisition.
Portsmouth, NH: Heinemann.

Freeman, D.E. & Freeman,Y .S. (2000). Teaching reading in multilingual classrooms.
Portsmouth, NH: Heinemann.

Fu, D. (1995). “My trouble is my English”: Asian students and the American dream.
Portsmouth, NH: Heinemann. -

Garcia, E (1991). The education of linguistically and culturally diverse students: Effective
instructional practices. www.ncbe.gwu.edu/miscpubs/ncrcdsll/eprl/index.htm

Garcia, E. (2000). Treating linguistic and cultural diversity as a resource: The research response
to the challenges nherent in the Improving America’s School Act and California’s
proposition 227. In R. Duefias Gonzalez with I. Melis (Eds.). Language ideologies:
Critical perspectives on the official English movement, Vol. 1: Education and the social
implications of official language (pp. 90-113). Urbana, IL: National Council of Teachers
of English and NY: Lawrence Erlbaum.

Hudelson, S. (1994). Literacy development of second language children. In F. Genesee (Ed.),
Educating second language children: The whole child, the whole curriculum, the whole
community (pp. 129-158). Cambridge University Press.

Igoa, C. (1995). The inner world of the immigrant child. Mahwah, NJ: Elrbaum.

Krashen, S.D. (1999). Condemmed without a trial: Bogus arguments against bilingual
education. Portsmouth, NH: Heinemann.

Moll, L.C., Séez, R., & Dworin, J. (2001). Exploring biliteracy: Two student case examples of
writing as a social practice. The Elementary School Journal, 101(4), 435-449.

Terdal, M.S. (1993). Watching whole language work. TESOL Journal, 2(3), 25-29.

Toohey, K. (2000). Learning English as school: Identity, social relations and classroom
practice. Clevedon, UK: Multilingual Matters.

Valdés, G. (2001). Learning and Not Learning English: Latino Students in American Schools.
NY': Teachers College Press.
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Whitrﬁore, K.F. & Crowell, C.G. (1994). Inventing a classroom: Life in a bilingual, whole
language learning community. York, ME: Stenhouse.

Wong Filmore, L. (1991). When learning a second language means losing the first. Early
Childhood Research Quarterly, 6, 323-346.

Entire journals:
Language Arts

English Education

Bilingual Education Research Journal
Research in the Teaching of English
TESOL Quarterly

Journal of Adolescent and Adult Literacy
The Reading Teacher

Teaching Tolerance

Websites:
www.ncbe.gwu.edu/

www.ncte.org
www.nabe.org

www.tesol.org
www.rethinkingschools.org
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